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Charterholder Info

Charter Holder Representative
Name: Name:
The Odyssey Preparatory Megan Olson
Academy, Inc.

Phone Number:
CTDs: 602-663-2516
07-85-61-000

Mailing Address:

6500 South Apache
Buckeye, AZ 85326
» View detailed info

Downloads

« Download all files

Current Grade Levels

Current Grade Levels Served

New Grade Levels

Kindergarten
1st Grade
2nd Grade
3rd Grade
4th Grade
5th Grade
6th Grade
7th Grade
8th Grade
9th Grade

For each grade level being added, provide the following as a representation of a program of instruction aligned to the State's approved academic standards and to
methods of instruction described in the charter. Please note that a separate upload must be prepared for each grade level and content area and be named as such.
Additionally, applicants must restate the name of the file in the Brief Description box (e.g., First Grade Reading, HS Alegebra II).

For K-8
Language Arts & Math: A completed curriculum sample for reading, writing, and math for each grade level being added including all attachments as outlined on the
required template and instructions.

Eor 9-12
Language Arts & Math: A completed curriculum sample for reading, writing, and math coursework for each grade level being added including all attachments as outlined
on the required template and instructions. Each course must align with the State's graduation requirements.

Add Grade Levels

10th

Curriculum Samples

« Download File — This is the Algebra 1 curriculum sample.

= Download File — This is the Advanced Algebra (Algebra Il) sample.

= Download File — This is the Functions, Statistics, and Trig sample.

» Download File — This is the Reading and Writing 10th grade sample.

» Download File — This is the Writing Rubric.

= Download File — This is the reading assessment.

= Download File — This is the 10th grade reading quiz answer key.

= Download File — This is the revised Geometry sample. The assessment was re-done.

Effective Date

http://online.asbcs.az.gov/forms/display/7686[6/28/2013 5:55:12 PM]



http://online.asbcs.az.gov/charterholders/information/531/the-odyssey-preparatory-academy-inc

http://online.asbcs.az.gov/charterholders/information/531/the-odyssey-preparatory-academy-inc

http://online.asbcs.az.gov/forms/download_zip/7686

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_10thgradealgebra1364931043.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_final-advance-alg-curric1364931044.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_10th-grade-functions-statistics-and-trigonometry-curriculum-template1365101397.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_curriculum-sample-template-revised1365101398.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_revised-rubric1365101399.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_10thamendquizrevised1365101399.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6561/curriculum_samples_10thamendquizanswerrevised1365101399.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/7686/curriculum_samples_revised-geo-final1369152025.pdf



Adding Grade Levels to Charter Amendment Request

08/26/2013

Attachments

Board Minutes — | . Download File
Narrative — | ., Download File
Timeline for implementation — | .| Download File

Additional Information*
No documents were uploaded.

Charter Representative Signature
Megan Olson 05/21/2013
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Board Minutes

The Odyssey Preparatory Academy

*This agenda was posted on www.theodysseyacademy.com on 3/4/13
Pursuant to Arizona Revised Statutes (A.R.S.) § 38-431.02, notice is hereby given to the members of The
Odyssey Preparatory Academy and to the general public that the Board will hold a meeting, open to the
public as specified below. The Board reserves the right to change the order of items on the agenda, with the
exception of public hearings set for a specific time. One or more members of the Board may participate in
the meeting by telephonic communications.
Pursuant to A.R.S. § 38-431.02(H), the Board may discuss and take action concerning any matter listed on
the agenda.
Pursuant to A.R.S. § 38-431.03(A)(3) the Board may vote to go into Executive Session, which will not be
open to the public, for legal advice concerning any item on the agenda.
Persons with a disability may request a reasonable accommaodation such as a sign language interpreter, by
contacting Mary Yanke at (602) 680-0967. Requests should be made as early as possible to allow time to
arrange the accommodation.

Meeting Location: 1495 S. Airport Road, Buckeye, AZ 85326
March 5, 2013
Meeting Time 4:30 p.m.

Chairman: Frank Yanez
Other Board Members: Mary Yanke, Megan Olson, Holly Johnson

Call to order

* Meeting called to order at 4:34 by Yanez

Roll call

e Frank Yanez present telephonically, Megan Olson and Mary Yanke present, Holly
Johnson excused

Open issues

New business
a. Approval of the addition of 10" grade at The Odyssey Institute for

Advanced and International Studies, 1495 S. Airport Road, Buckeye,

AZ 85326 for the school year of 2103-2014

e Olson motions to approve the addition of 10" grade at The
Odyssey Institute for Advanced and International Studies for the
2013-2014 Fiscal Year

e Unanimously approved





March 5, 2013 2

b. Approval of contracts for Matt Woods and Jenn Webber

e Olson motions to approve Matt Woods and Jenn Webber contract
for 2012-2013 school year and future fiscal years; subject to Board
review

V. Adjournment

e Meeting adjourned at 4:38 p.m.
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The Odyssey Preparatory Academy, Inc.
Authorized Representative for Applicant: Holly Johnson
Title/Relationship to Applicant: Co-Founder

Authorized Representative Mailing Address:

1495 S. Apache Road
Buckeye, AZ 85326

County: Maricopa
E-mail: admin@topamail.com

Daytime Phone: (623) 327-1757 Fax: (623) 241-9430





Amendment Narrative

The Odyssey Preparatory Academy

The amendment narrative below seeks to gain approval by the Arizona State
Charter Board to amend the current K-9th grade charter of The Odyssey
Preparatory Academy to include a subsequent 10th grade by satisfactorily
discussing the following items: 1) The rationale for the increase in grade levels
served; 2) how the additional grades support the mission, educational philosophy,
and methods of instruction; 3) mastery of coursework and grade-level promotion
(for K-8 grades only); 4) course offerings, proficiency level required for course
credit, policy on acceptance of transfer credit, and graduation requirements that
identify number of credits in each content area and electives (for 9-12 grades
only); and 5) changes in staffing that comply with the Highly Qualified federal

guidelines.

1) The rationale for the increase in grade levels served:

In 2009 the Founders of The Odyssey Preparatory Academy were
awarded a charter to open a K-5 elementary school in Buckeye, Arizona. The
original plan was to add a grade level every year through grade 12. Due to high
demand in the community and a waitlist of 300 scholars, it was decided to
request an amendment to the 2009 charter to add 6™ grade for the 2009-2010
school year. We were fortunate to have the charter board expedite our
application and amend it before we even opened our doors for the first time. In
keeping with our vision to add a grade level each year, our subsequent
amendments have been approved. The amendment to add a 7" grade was
approved for the 2010-2011 school year as was the amendment to add an 8"
grade for the 2011-2012 school year. In the 2012-2013 school year, the 9" grade
amendment was approved to continue matriculating our current 8" graders
through the Odyssey district. In order to accommodate the more than one
hundred current 9th grade Odyssey scholars, it is necessary to once more
amend the charter to add a 10" grade for the 2013-2014 school year. In the four





years since our inception, we have grown from 420 scholars to over 1,800
scholars. This growth has been based upon a re-enroliment percentage of 98%
at our K-6 Buckeye campus, a re-enroliment percentage of 99% at our K-6
Goodyear campus, and overwhelming attendance by our stakeholders in the
Goodyear and Buckeye communities at numerous community informational
meetings. In surveys given to current TOPA 9" graders, 95% have indicated the
desire to continue their education at The Odyssey Preparatory Academy pending
10" grade amendment approval.

TOPA continually outperforms its district counterparts on all AIMS
testing. The testing data and the NCLB standard of adequate yearly progress
suggests that students in the Buckeye/Goodyear area will be better served
educationally in a TOPA classroom than the local school district classrooms.

In 2011-12, TOPA 8™ graders took the PSSAT to begin preparing for the
PSAT and the SAT. Their scores were compared against college bound
sophomores around the nation, we could not be more excited about the results:
In the Critical Reading Category

40% of our 8th grade scholars scored higher than 50% of all college bound
sophomores nationwide

In the Math Category

45% of our 8th grade scholars scored higher than 50% of all college bound
sophomores nationwide

In the Writing Category

40% of our 8th grade scholars scored higher than 50% of all college bound
sophomores nationwide

2) How the additional grades support the mission, educational philosophy,

and methods of instruction:

The Odyssey Governing Board is responsible for ensuring the mission of

The Odyssey Preparatory Academy is maintained. The Board also manages





school policy and oversees the annual budget and auditory processes.
Additionally, the Board measures accountability goals and objectives reporting all
to the non-profit corporate board; who reports to the Arizona State Board for
Charter Schools.

It is the mission of The Odyssey Preparatory Academy to develop
inquiring, knowledgeable, and caring scholars who work to create a more
peaceful community through intercultural awareness, understanding, and respect.
Our scholars will grow as part of a challenging environment that facilitates
creativity and fun. Our scholars will be empowered to use their unique talents to
become active, compassionate, lifelong learners who understand that other
people, with their differences, contribute to solutions. It is the philosophy of the
Board of The Odyssey Preparatory Academy to prepare scholars, not just to get
to college, but, to graduate from the top universities in the world and compete in
the most competitive global economy to date. In grades K-9 current scholars at
Odyssey work cooperatively and individually to develop creative problem solving
skills, common sense, wisdom, ethics, dedication, honesty, teamwork, hard work,
how to win and lose, fair play, and lifelong learning. The Odyssey Preparatory
Academy uses a variety of programs, curricula, and labs to create this culture of
excellence.

Current programs that support the mission, philosophy, and methods of
instruction at our Goodyear and Buckeye campuses, and that will continue on in
the 9" grade, include block scheduling, required participation in band, foreign
language including Mandarin, daily emphasis on physical fithess, uniforms,
continuity of staffing, and a unified Scholar Responsibility policy. One integral
part of the continuity in our mission and programs is the implementation of the
International Baccalaureate Middle Years Program (MYP). Odyssey is in its
candidacy year of this implementation. Odyssey had their verification site visit the
end of February 2013 for final MYP approval. The comments by the verification
team for above and beyond what the founders could have hoped for. Final MYP
approval is anticipated within the next 6 months! Part of this approval process

from the IB organization includes a plan for MYP scholars to have the opportunity





to matriculate into the 1B Diploma Program for 11" and 12" graders. Odyssey is
in the application phase of the DP program in 2014.

The Odyssey Academy will offer the International Baccalaureate (IB)
program to provide a rigorous, inquiry-based curriculum based upon problem-
solving. The IB program is a framework consistent with the holistic approach
valued at The Odyssey. While there is an emphasis on subject matter scholars
also work to develop character traits, skills, community service, and an
International mindedness. Each unit plan will incorporate a driving question the
scholars will seek to answer as they consider the content. In addressing the
guestion scholars will apply such methods as experimentation, research, self-
reading, directed instruction, cooperative learning, compare & contrast, reporting,
and real world applications / perspectives / relevance.

The IB program is internationally recognized by universities worldwide as
offering a rigorous course of instruction that prepares students for both university
studies and for the global challenges current-day students may face. Such
recognition is supported and validated statistically as IB students’ acceptance
rates are 20-30% higher than non-I1B students. Additionally, IB Diploma holders
have higher college admission scores, higher college-graduation rates, higher
GPA’s in college, and many are also offered sophomore status upon college
entry (IB, 2007). Consider the following:

*Universities consider the IB Diploma to be one of the most demanding
secondary school curricula, offering ideal preparation for post-secondary
studies. A student's participation in IB courses is, therefore, a very
important consideration in admission decisions. It is to a student's distinct
advantage to have completed IB courses, but especially so if the student

is completing the IB Diploma. (College & University Task Force, 2009)

The Middle Years Program spans the 6th grade through 10th grades and
is currently in place in grades 6 through 9 at both Odyssey campuses. TOPA

has great confidence that this program will provide comprehensive support and





consistency for our scholars as they make the transition between elementary,
middle, and high school.

The proposed 10" grade curriculum will be aligned with the common core
standards and the Arizona state standards and will build on the Core Knowledge
sequence that is taught from Kindergarten through 8" grade. The math program,
The University of Chicago School Mathematics Project, which is currently being
implemented in grades 7 and 8 and 9 will continue to be implemented in 10™
grade. This program is research based and provides a smooth transition from
Singapore math that is taught in grades kindergarten through 6™ grade.

The Odyssey’s philosophical approach values the learning ability of each
scholar, believes every scholar can be successful; and works to provide a
stimulating learning environment that will engage and inspire students to reach
their full potential. Additionally, each Odyssey scholar is expected to be a life-
long learner while contributing to the local community through service and action.
The importance of community service is an essential component of TOPA’s K-9
program and is currently emphasized by such programs as Water Is Life and
National Jr. Honor Society. Community service will also be a core component of
the curriculum in the 10th grade.

Current Odyssey students are immersed in an environment of active, not
passive, learning. Examples of this project-based learning are proudly displayed
in every classroom on our K-6 campuses and on our 6-9 new campus, and were
recently demonstrated at a Core Knowledge Night where parents were given the
experience being an Odyssey scholar first hand. These Core Knowledge Night(s)
allowed over 1,000 parents to participate in everything from building pyramids
from sugar cubes to becoming an interactive audience at a scholar-led
performance of Caesar. At Odyssey we firmly believe that students learn best by
doing, and our 10th grade will foster this principle by facilitating a project-based
approach to education. The proposed 10th grade curricula include opportunities
for scholars to build upon these rich educational experiences by conducting a

variety of hands-on labs, re-enactments and simulations.





The arts will be a core component of the curricula whereby each scholar’s
creative and cognitive abilities are nurtured and students are empowered to grow
academically and emotionally. The K-8 Core Knowledge curricula of the Odyssey
seeks to imbed the arts into each core concept presented, thereby engaging and
stimulating scholars creatively. Building upon this foundation in the arts, the
proposed 10th grade will allow scholars the opportunity to specialize in areas of
strength and will give them the adequate prerequisite background to explore new
artistic venues. This emphasis is built into the Middle Years Program of the
International Baccalaureate program through the inclusion of a required Arts
component. The Odyssey Theatre group was recently approved to perform
“Taming of the Shrew” at the Shakespeare Festival in London this coming
November. Odyssey will be the first Non-European school to ever be accepted

to the festival!

3) K-8 Specific, not applicable

4) Course offerings, proficiency level required for course credit, policy on
acceptance of transfer credit, and graduation requirements that identify

number of credits in each content area and electives (for 9-12 grades only):

Proposed 10th grade course offerings are outlined below:

English Il / IV - Grade 10: A continuation of English | emphasizing overall
communication skills, oral and written. The student will be required to express
thought with increased clarity, conciseness, and persuasiveness. Such will be
expressed in class writings, assessments, and research-based papers requiring

proper elements of citations, references, and formatting. 1 Credit

Language B: (Choose one Language)

Spanish I /Il — Grades 9 & 10: The course will be offered all four years and will

be a continuation of the Spanish coursework completed in Elementary and





Middle Schools. Students will continue to construct meaning and make use of the
Spanish language in all aspects of communication. Hispanic Literature and
Culture will be a prominent aspect of the course with written essays, oral
presentations, and papers a part of assessment. Students will also be expected
to Skype with “sister” classes in Mexico or another Spanish speaking country.

1 Credit

Mandarin — Grades 1/119 & 10: The course will provide a foundation into
Mandarin through speaking, writing, reading, and understanding Mandarin’s
influence on a global scale. Mandarin is based upon the Beijing dialect and is
the national language for the People’s Republic of China and Taiwan. Mandarin
Chinese is the number one spoken language in the world by 15% of the world’s
population. 1 Credit

American Government — Grade 10: This one semester course is designed to
provide our scholars with practical knowledge and understanding of both our
American and Arizona Governments. Relevance to life is imperative for scholars
to connect with the democratic process as citizens of the United States. Scholars
will be able to apply knowledge of the US Constitution and demonstrate their
understanding of how the American system of government functions on the local,
state, and national levels as well as the impact on individual citizens. Students

order in our society. 0.5 Credit

Economics — Grade 10: This one semester course explores the choices and
decisions that people make about how to use the world’s limited resources. The
goal of this course is to equip the scholar with knowledge that is strongly rooted

in economic principles so that he or she will be able to differentiate between
economic models, understand issues pertaining to global and national economics,

gain insight into choices that businesses must make, and learn the importance of





managing personal finances and planning for ones future financial security.
0.5 Credit

Chemistry — Grade 10: Chemistry involves a comprehensive study of all matter
and its many transformations. Students will gain a full understanding of
Chemistry and its central role in science through the study of topics to include
chemical bonding, chemical quantities, physical properties, periodic trends,
guantum mechanics, chemical reactions, atomic structure, and radioactivity.

Required for Graduation 1 Credit

Geometry - Grade 9 or 10: UCSMP Geometry integrates, coordinates and
transforms through, and gives strong attention to measurement formulas and
three-dimensional formulas. Work with proof writing follows a sequenced
development of the logical and conceptual precursors to proof. (1 Credit)

Pre-requisite: Algebra

Advanced Algebra — Grade 9 or 10: UCSMP Advanced Algebra emphasizes
facility with algebraic expressions and forms, especially linear and quadratic
forms, powers and roots, and functions based on these concepts. Students study
logarithmic, trigopnometric, polynomial, and other special functions both for their
abstract properties and as tools for modeling real-world situations. (1 Credit)
Pre-requisite: Geometry

Functions, Statistics, and Trigonometry — Grades 10 or 11: The goal of
Functions, Statistics, and Trigonometry is to present topics from these three
areas in a unified way to help students prepare for everyday live and future
courses in mathematics. Spreadsheet, graphing and CAS technology are
employed to enable students to explore and investigate, and to deal with

complicated functions and data. 1 Credit

Graphic Design: Foundation of drawing illustrative matter for commercial





applications using various materials and techniques appropriate to the field of
graphic design and illustration. Emphasis on visualization and sketching of

concepts. (.5 Credits)

Band: Scholars will continue their TOPA band experience by playing a variety of
band instruments. Scholars will learn music theory and performance skills and

will show progress in public performance venues. (.5 Credits)

Choir: A continuing course for 10th grade designed to provide an atmosphere for
the enjoyment, appreciation and performance of all types of choral music. The
instruction and improvement of voice quality, intonation, ability to read music,
ability to sight-sing, and the overall development of musicianship is stressed in
conjunction with the learning of each piece of music. The Chorus performs at
evening concerts and also at graduation and other special events. Attendance at
these performances and dress rehearsals are a course requirement. (.5

Credits)

Theatre Arts: A continuing course for 10th grade with a focus on the design
aspects, especially Set and Costume Design. The course will also cover stage
movement, theater history, improvisation and acting, culminating in an end of the

year performance.

Physical Education: The course will offer active participation to scholars
engaged in various physical activities to include sports. The intent is to not only
offer an avenue for physical activity but to also emphasize sportsmanship and
teamwork. The course will also include the importance of physical fitness as a
life-style. (.5 Credits)

Yoga: Yoga will be practiced using both forms of Vinyasa and Power. Scholars





will learn and practice yoga poses as anatomy and breathing exercises.(.5
Credits)

Fitness Training: A course emphasizing various forms of fithess and sports
education. Introduction to strength and speed training, agility, explosive
movements whereby scholars participate in sports activities to learn and improve

upon those skills and their benefits. (.5 Credits)

Scholar promotion from year to year will be based upon meeting the
standards for each basic subject area as identified in the course of study. In
addition to these standards: test scores, grades, teacher-principal
recommendations, and other pertinent data will be used to determine promotion.
Scholars will meet the credit requirements by meeting the course requirements
with a passing grade on each of the four core subjects and each of the elective
courses. Standards that scholars must achieve in order to graduate will include
accomplishment of the standards in reading, written communication,
mathematics, science, and social studies adopted by the State Board of
Education.

Scholars are required to satisfy 22 credit hours in addition to receiving a
passing grade on the AIMS Reading, Writing, and Math portions to meet
graduation requirements at The Odyssey. Scholars will receive 1 credit for each
academic year they successfully complete a core subject (Mathematics, Science,
Humanities, & Language Arts) — resulting in 16 credits. Four core subjects must
be taken per year to ensure progression and concurrence of learning. For
electives taken, the scholar will receive 0.5 credits for semester of successful
completion — resulting in 6 credits. Three electives must be taken per year to
ensure progression. To earn credit a scholar must complete the course

requirements for each course by achieving a 70% average or higher. Any scholar





earning below a 70% average for a course will have failed the course and must
repeat the course, if a core subject, or take an equivalent course for electives.

In the proposed 10th grade, high school credit will be earned when a
scholar regularly attends and satisfactorily completes the requirements of a
course. Additionally, core credit courses must meet the standards adopted by the
State Board of Education where such standards exist. 10th grade courses taken
elsewhere should correlate with TOPA courses and meet state requirements in
order for weighted credit to be awarded. No credit transfers automatically. All
transcripts are reviewed by The Odyssey to determine authorization for awarding
credit, regardless of issuing institution, as measured against TOPA course
requirements and descriptions in addition to state standards. It is expected that
in the 2013-2014 school year there will a limited amount of cases where the
assessment of transfer credit will be necessary, as it is the primary purpose of
amending the charter to include current students matriculating into the 10th

grade from The Odyssey Preparatory Academy family of schools.

5) Changes in staffing that comply with the Highly Qualified federal

guidelines:

Because Odyssey will only be adding one additional grade level every
year, in keeping with the charter expansion plan lined out in the original charter,
the hiring and staffing needs are small. Three current Odyssey 9™ grade
teachers are slated to matriculate to the proposed 10" grade as to ensure
continuity and fidelity of implementation of current TOPA programs and
philosophies. These teachers are Highly Qualified and certified to teach in their
areas of instruction at the 10th grade level. In hiring prospective teachers, TOPA
will only consider Highly Qualified and appropriately certified staff members for
the 10™ grade. It is anticipated that TOPA will need to hire 3 additional teachers
to fill the 10™ grade staff as some current 9th grade teachers will be retained at

existing campuses.










10th Grade Amendment Narrative
l. TIMELINE FOR IMPLEMENTATION

The Odyssey Preparatory Academy desires to implement 10" grade for its
scholars beginning in August 2013. Thus, registration and course enroliment
would begin in the Spring 2013 with Orientations and Academic Camps taking
place in the Summer 2013.

Proposed Academic Calendar

First Day of School August 19, 2013

Labor Day September 2, 2013

Veteran’s Day November 11, 2013

Thanksgiving Break November 25 - 28, 2013

Winter Holiday December 20, 2013 — January 6, 2014
Martin Luther King Day January 20, 2014

Spring Break March 10 — March 13, 2014

Memorial Day May 26, 2014

Last Day of School June 2, 2014

Total Days of Instruction 144

A hybrid block schedule will be followed within a 4-day academic week; four
extended days / school week. The schedule / calendar satisfies ARS815-901 of
720 hours of instruction per year, 20 hours per week, offering 4 core subjects
with the requisite minimum of 123 hours of instruction each per year: Language A,
Mathematics, Science, and Humanities. Fridays are reserved for extensive,
ongoing Professional Development and horizontal & vertical collaborations in
addition to any warranted intervention for students as well as parent meetings.
Ongoing, meaningful Professional Development ensures the staff receives
requisite training to include content, instructional strategies, assessment,
curriculum planning, IB, and technology to deliver quality instruction and effective
feedback.
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Enrollment Cap Notification Request

Enroliment Cap Notification Request

Charterholder Info

Charter Holder Representative
Name: Name:
The Odyssey Preparatory Frank Yanez
Academy, Inc.

Phone Number:
CTDS: 602-663-2516
07-85-61-000

Mailing Address:

6500 South Apache
Buckeye, AZ 85326
» View detailed info

Downloads

4 Download all files

Enrollment Cap

From:
1700

To:
2000

Attachments

Board Minutes — | . Download File

Additional Information*
No documents were uploaded.

Increase to Enrollment Cap Attachments

The following 2 attachments are only required if the enrollment cap is increasing.
Documentation that current facilities can accommodate requested capacity — | . Download File

Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — | . Download File

Signature

Charter Representative Signature
Frank Yanez 02/26/2013

http://online.asbcs.az.gov/forms/display/6375[6/28/2013 5:58:52 PM]
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6500 S. Apache. Buckeye, AZ 85326
17532 W Harrison Ave Goodyear, AZ 85338

February 26, 2013
To whom it may concern,

The Odyssey Preparatory Academy, Inc. is requesting to increase the CAP for enrollment
to 2,000 from 1,700. With the addition of the new site Odyssey Institute for Advanced
and International Studies, CTDS 07-85-61-004, the capacity for students has increased
by 600. This new facility gives us approximately 22 classrooms for students. Our new
site is near capacity and the need for a CAP increase is real to ensure we receive funding
for all the students we are educating.

We opened the new site at the beginning of our school year and have all the staff and
students already attending since day one. The recruitment efforts we made ensured the
success of our enrollment and helped us attract the qualified staff we need to ensure
academic success at our school.

Professionally,

Frank Yanez
Charter Holder
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Board Minutes

The Odyssey Preparatory Academy

*This agenda was posted on www.theodysseyacademy.com on 9/24/12

Pursuant to Arizona Revised Statutes (A.R.S.) § 38-431.02, notice is hereby given to the members of The Odyssey
Preparatory Academy and to the general public that the Board will hold a meeting, open to the public as specified
below. The Board reserves the right to change the order of items on the agenda, with the exception of public hearings
set for a specific time. One or more members of the Board may participate in the meeting by telephonic
communications.

Pursuant to A.R.S. § 38-431.02(H), the Board may discuss and take action concerning any matter listed on the agenda.
Pursuant to A.R.S. § 38-431.03(A)(3) the Board may vote to go into Executive Session, which will not be open to the
public, for legal advice concerning any item on the agenda.

Persons with a disability may request a reasonable accommodation such as a sign language interpreter, by contacting
Mary Yanke at (602) 680-0967. Requests should be made as early as possible to allow time to arrange the
accommodation.

DATED AND POSTED this 24th day of September, 2012.
TIME OF DAY: 1:00 PM
By

Mary G. Yanke

Meeting Location: 6500 S. Apache Road, Buckeye, AZ 85326
September 26, 2012
Meeting Time: 4:30 PM

Chairman: Frank Yanez
Other Board Members: Mary Yanke, Megan Olson, and Holly Johnson

Call to order
* Meeting called to order at 4:30 p.m.

Roll call — Megan Olson, Mary Yanke, Holly Johnson and Frank Yanez all present

Call to public

Open issues

New business
Approval of enrollment CAP increase to 2,000

* Olson motions to approve the enroliment CAP increase to 2,000
* Johnson seconds the motion
* Unanimously approved

Adjournment

* Meeting adjourned at 4:44 p.m.
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Entity ID 90772

For the 2011-2012 school year, The Odyssey Preparatory Academy-Buckeye (Entity ID 90772) received an
Academic Performance Rating rating of C from the state of Arizona. This grade was based on a score of
117. The following narrative addresses how TOPA-Buckeye anticipates a score of 120 or better, and the
subsequent rating of B or better, for the 2012-2013 school year.

la. Student Median Growth: Math

In grades 3-8, the Odyssey Preparatory Academy-Buckeye has created a sustained
improvement plan for math scores that enhances our existing Singapore math curriculum
and addresses the need to identify concept gaps and scaffold instruction to fill those gaps.

A curriculum that contributes to increased student growth:

Singapore math is a curriculum focused on the learning of mathematical concepts in a deep
and spiraled manner. The students must demonstrate mastery of a concept in three ways:
first pictorially, secondly by articulating the concept in sentence form, and finally, by using
algorithms. Upon further review of both internal data and standardized test scores from the
2011-2012 school year, it was determined that additional resources from the Singapore math
curriculum would benefit many of the scholars who were identified with concept

gaps. Accordingly, one class at each grade level was designated to receive additional
support in the form of the Singapore-provided intervention textbook: MathWorks. Using data
from the Singapore benchmark tests (administered as a universal screening within the first
two weeks of school), the bottom 25% of scholars were identified and provided with this
additional intervention.

a plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a
line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards.

(See Figures 1&2)

Another measure taken to ensure a systematic approach to standards integration is a
collaborative, teacher-created curriculum map. This curriculum map aligns the Core
Knowledge Sequence of instruction with the Arizona State Standards. This curriculum map
was finalized during the summer of the 2011-2012 school year and drives all standards
integration for the 2012-2013 school year. Teachers are required to use this map to develop
their lesson plans and to upload these plans to the intranet each Thursday. The lesson plans
are monitored for academic integrity upon a weekly basis by the instructional coach. The
instructional coach meets weekly with grade levels with lesson plans that do not exhibit
academic integrity, modeling appropriate lesson planning. During the first semester of the
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2012-2013 school year, 100% (7 out of 7) of the grade levels consistently met the stated
weekly requirement of turning in weekly lesson plans purposefully aligned to standards.

a plan for monitoring and documenting increases in student growth

The Odyssey Preparatory Academy-Goodyear has implemented a universal screening
process in grades K-8 that documents and monitors scholar growth in both reading and math.
AIMS-Web benchmarks are used to identify scholar ranking against a national norm. These
rankings and scores are then recorded within the first three weeks of school. These

universal screenings are given again in the Winter and Spring. All results are recorded and
shared with stakeholders such as parents, teachers, and administrators within three weeks

of the screening. Decisions regarding scholar need for additional intervention are made
promptly by all stakeholders within this three week window. (See Figure 12)

a professional development plan that contributed to increased student growth:

The administration has identified teacher training as a key component of successful
Singapore Math implementation. In the 2012-2013 school year, significant resources have
been allocated for this purpose. In addition to the annual 16 hours of Singapore math training
provided in August to all Odyssey teachers of math, this year, the consultant services of a
Singapore certified trainer were contracted to provide 100 hours of intensive, on-site training
that include model lessons and teacher observations with personalized feedback. Teachers
are identified as in need of either intensive training or ongoing professional development. In
August of the 2012-2013 school year, all teachers new to the Singapore Math Curriculum (7
of 22) or returning teachers identified as in need of additional Singapore training (2 of 22)
were provided with 16 hours of training in Singapore Math strategies and methodology. All
instruction was provided by an outside consultant who is a certified Singapore trainer. In
September of the 2012-2013 school year, these teachers were provided with an initial follow-
up visit by the Singapore trainer. During the September follow up, the trainer models a
Singapore Math lesson while teachers observe. Following the modeled lesson, a debriefing
session is held where teachers analyze the observed lesson. In December of the 2012-2013
school year, the Singapore trainer observed identified teachers while teaching a full-length
Singapore Math lesson. Following the observation, the trainer provides personalized
feedback to the teacher. At the conclusion of this ongoing training, teachers are either
identified as in need of continuing intensive training in Singapore Math or identified as having
met the criteria set forth by the instructional coach, Singapore trainer, and administration.

In August of 2012, all teachers of math (13 of 22) were provided with 2 hours of instruction
on including the essential elements of Singapore Math into lesson planning. Additional
professional development for these teachers is provided by an on-staff Math coach once a
month and as needed. (See Figure 3)

la. Student Median Growth: Reading

Reading: In grades K-8, the Odyssey Preparatory Academy-Buckeye has created a
sustained improvement plan for reading scores that utilizes specific daily phonics instruction,
uninterrupted reading blocks, and integration of writing across the content areas.

A curriculum that contributes to increased student growth:

Research-based programs to improve student fluency and comprehension have been
implemented in the Kindergarten through 8th grades. Based upon reflection upon internal
data from AIMS Web benchmarks and scholar performance on Arizona’s Instrument to
Measure Standards, in the 2012-2013 school year, additional time was allotted to providing
an uninterrupted 90 minute reading block in which scholars participate in The Daily Five: a
program featuring choice language arts activities that include sustained reading of leveled
texts. The research-based phonics program, Fundations, is implemented daily with fidelity for
all scholars grades Kindergarten through 2nd grade. As well as participating in the Daily
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Five program, 3rd-8th grade scholars are exposed to quality literature from the Core
Knowledge Sequence in leveled classes. While the Core Literature is not leveled, the pacing
of the novel studies is differentiated to meet the needs of all learners. (See Figure 5)

a plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a
line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards.

(See Figures 1&2)

Another measure taken to ensure a systematic approach to standards integration is a
collaborative, teacher-created curriculum map. This curriculum map aligns the Core
Knowledge Sequence of instruction with the Arizona State Standards. This curriculum map
was finalized during the summer of the 2011-2012 school year and drives all standards
integration for the 2012-2013 school year. Teachers are required to use this map to develop
their lesson plans and to upload these plans to the intranet each Thursday. The lesson plans
are monitored for academic integrity upon a weekly basis by the instructional coach. The
instructional coach meets weekly with grade levels with lesson plans that do not exhibit
academic integrity, modeling appropriate lesson planning. During the first semester of the
2012-2013 school year, 100% (7 out of 7) of the grade levels consistently met the stated
weekly requirement of turning in weekly lesson plans purposefully aligned to standards.

a plan for monitoring and documenting increases in student growth

The Odyssey Preparatory Academy-Buckeye has implemented a universal screening
process in grades K-8 that documents and monitors scholar growth in both reading and math.
AIMS-Web benchmarks are used to identify scholar ranking against a national norm. These
rankings and scores are then recorded within the first three weeks of school. These

universal screenings are given again in the Winter and Spring. All results are recorded and
shared with stakeholders such as parents, teachers, and administrators within three weeks

of the screening. Decisions regarding scholar need for additional intervention are made
promptly by all stakeholders within this three-week window. (See Figure 12)

a professional development plan that contributed to increased student growth:

The Daily Five reading program is a new addition in the 2012-2013 school year, and all
teachers utilizing this program spent 15 hours of inservice time devoted to learning both the
philosophy behind the Daily Five and the methodology for successful implementation. This
training took place in the first three weeks of August before the start of the 2102-2013 school
year. A follow up training was scheduled for a Friday in the first quarter of school to clarify
expectations and discuss challenges with implementation. At this point in the 2012-2013
school year, the Daily Five has proven to be both student and teacher friendly. In the 2012-
2013 school year, all K-2 teachers have received varying levels of training in the Fundations
phonics program (as determined by their proficiency in the program). The evaluation of the
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need for additional training in Fundations is performed by an outside (Wilson-certified)
consultant. An additional resource that was added this year in the area of professional
development in reading was a peer-coaching position. This teacher in this paid position was
chosen from multiple applicants throughout the district and deemed an exemplary model in
reading instruction and strategies. (See Figure 10)

1b. Student Median Growth Percentile (SGP) Bottom 25%:

a curriculum that contributes to increased student growth for students with growth percentiles
in the lowest 25%

Reading: Research-based programs to improve student fluency and comprehension have
been implemented in the Kindergarten through 8th grades. Based upon reflection upon
internal data from AIMS Web benchmarks and scholar performance on Arizona’s Instrument
to Measure Standards, in the 2012-2013 school year an additional reading program
(Reading Horizons grades 4-8) was implemented for Tier Il and Tier Ill scholars and an
existing reading program (Wilson’s Fundations curriculum) was expanded to include an
additional grade level. The research-based phonics program, Fundations, is implemented
daily with fidelity for all scholars grades Kindergarten through 2nd grade. K-3 scholars who
are identified through the AIMS Web universal screening program as in the lowest 25% in
reading are placed into a Tier Il intervention group which receives additional reading support
in the form of a “double dose” of Fundations and increased exposure to leveled texts during
center time. The computer-based program Raz Kids is used to assess and individualize
instruction for scholars in grades 1-3. In grades 4-8, the Reading Horizons program is used.
Using a combination of paper-pencil and online instruction, this intensive phonics curriculum
builds on many of the strategies used in the Wilson program and adds an additional
component of reading comprehension. (See Figure 5)

Math: Research-based curricula to improve math computation and understanding of math
concepts and applications have been implemented in the Kindergarten through 8th grades.
Based upon reflection on internal data from AIMS Web benchmarks and scholar
performance on Arizona’s Instrument to Measure Standards, in the 2012-2013 school year,
significant additions were made to the math intervention program. Four additional math
resources were added (The AIMS-aligned Buckle Down series; the Singapore-aligned
MathWorks series; the McGraw Hill Tier lll intervention series Math Triumphs; and an
individualized, online instructional component, A+) was implemented for Tier Il and Tier IlI
scholars. The Singapore curriculum is implemented daily with fidelity for all scholars grades
Kindergarten through 6th grade, with all scholars transitioning from Singapore math into the
University of Chicago Series Math Program in 7th and 8th grade. 1st through 3rd grade
scholars who are identified both through the AIMSweb universal screening program and the
start-of-year Singapore placement tests as in the lowest 25% are placed into a Tier Il
intervention program. The lowest 25% of scholars in grades 1-3 participate in a leveled math
class that utilizes the Singapore intervention workbooks called MathWorks along with grade-
level core Singapore content. This series of consumables allows for additional practice of
the Singapore grade-level concepts with scaffolding. Scholars in these leveled math classes
are also provided with manipulatives for each new concept and spend a minimum of 90
uninterrupted minutes practicing those concepts. In addition to the 90 minute math block, the
lowest 25% of scholars in grades 1-3 participate in the Audibox program. During Audiblox
time, scholars work in a small group setting with a trained Audiblox instructor on a specific
curriculum that is proven to increase memory speed and cognitive functioning. In grades 4-8,
all scholars participate in a leveled math class. Scholar math placement is determined by a
composite of Singapore/Chicago math placement scores, AIMS Web benchmark testing, and
previous AIMS scores. Based upon this criterion, the lowest 25% of scholars in grades 4-8
participate in a leveled math class that utilizes a hybrid of resources. Because the
instructional gaps for struggling upper-elementary scholars are so diverse and because it is
possible that a scholar might present with overall low math scores and yet be missing only
one or two key concepts, 30 minutes each day is spent on individualized skills development
using the adaptive A+ software. The settings on the software allow for three grade-level
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deviations either up or down. For example, this individualized adaptation allows for a 6th
grade student to work on concepts at a 3rd grade level. Next, 45 minutes is spent utilizing a
grade-level, standards-based text from the McGraw Hill intervention series of textbooks
called Math Triumphs in a whole group setting. The final 15 minutes of the 90 minute math
block is spent on exposing struggling scholars to the language and concepts presented on
the AIMS, using the Buckle Down series as a guide.

Described above are the interventions in place (Tier Il and Tier lll) for scholars already
identified as in need of math intervention. Ongoing analysis of scholars’ performance on
specific skills is performed at the end of each unit. A pre and post test is given each

unit (approximately every two weeks) to determine scholars mastery of the math

concept. Pre and post test scores are inputted into a shared document on the intranet which
is monitored by teachers, the instructional coach, and the on-staff Math coach. (See Figure
4)

a plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a
line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards Another
measure taken to ensure a systematic approach to standards integration is a collaborative,
teacher-created curriculum map. This curriculum map aligns the Core Knowledge Sequence
of instruction with the Arizona State Standards. This curriculum map was finalized during the
summer of the 2011-2012 school year and drives all standards integration for the 2012-2013
school year. Teachers are required to use this map to develop their lesson plans and to
upload these plans to the intranet each Thursday. The lesson plans are monitored for
academic integrity upon a weekly basis by the instructional coach. The instructional coach
meets weekly with grade levels with lesson plans that do not exhibit academic integrity,
modeling appropriate lesson planning.

A plan for monitoring and documenting student growth for students with growth percentiles in
the lowest 25%

Scholars who have been identified as in need of Tier Il or Tier Il interventions in reading or
in math are monitored on a monthly basis. Both the reading and the math curricula in the
leveled reading and math classes grades 1-8 require pre and post unit test scores be
recorded promptly in a document which is shared by the teacher, the instructional coach, and
the Response to Intervention coordinator. In grades 1-3, the lowest 25% of readers are
monitored weekly through the Fundations fluency screeners, and the lowest 25% of math
scholars are monitored every other week through data derived from Singapore pre and post
tests. In grades 4-8, growth of scholars in the lowest 25% in math and reading is monitored
on a monthly basis by utilizing AIMS Web probes for math, and Reading Horizons fluency
screeners in reading. Additionally, the technology-based, individualized learning
components of these programs (Reading Horizons and A+) are monitored on a monthly
basis by the Response to Intervention coordinator to ensure student engagement, time on
task, and growth. (See Figures 6, 7 & 8)
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A professional development plan that contributed to increased student growth for students
with growth percentiles in the lowest 25%

Reading: In order to devote over 250 hours of professional development annually, the
Odyssey Preparatory Academy operates on a 4-day school week. During the first three
weeks of August, 2012, before the start of the 2012-2013 school year, K-3 teachers received
comprehensive instruction in the Fundations program (Wilson) in the areas of phonics,
phonemic awareness, and spelling. K-3 teachers also received extensive professional
development for such programs as Expanded Expression Tool (writing); Audiblox (memory
and processing speed); and Daily Five (reading and writing). In addition, professional
consultants from Wilson’s Fundations and Reading Horizon’s Intensive Phonics (a Tier Il and
Tier Il intervention) were contracted for the 2012-2013 school year to provide additional
training for teachers responsible for those scholars in the bottom 25%.

Throughout the 2012-2013 school years teachers and administrators are continuously
progress-monitoring all scholars presenting in the lowest 25% of each grade level in order to
prepare targeted training for each Friday’s professional development plan. Professional
development needs pertaining specifically to those teachers and programs impacting
scholars in the lowest 25% are addressed formally after each universal benchmark screening,
and informally in ongoing admin discussions. (See Figures 10 & 11)

Math: As with reading, during the first three weeks of August, teachers receive
comprehensive instruction in the programs of Singapore Math, A+ ( a Tier Il and Tier IlI
intervention), mental math, and strategic math games. Throughout the 2012-2013 school
years teachers and administrators are continuously progress-monitoring all scholars
presenting in the lowest 25% of each grade level in order to prepare targeted training for
each Friday’s professional development plan. Professional development needs pertaining
specifically to those teachers and programs impacting scholars in the lowest 25% are
addressed formally after each universal benchmark screening, and informally in ongoing
admin discussions. (See Figures 10 & 11)

2a. Percent Passing:
A Curriculum that contributes to increased student proficiency

Singapore math is a curriculum focused on the learning of mathematical concepts in a deep
and spiraled manner. The students must demonstrate mastery of a concept in three ways:
first pictorially, secondly by articulating the concept in sentence form, and finally, by using
algorithms. Upon further review of both internal data and standardized test scores from the
2011-2012 school year, it was determined that additional resources from the Singapore math
curriculum would benefit many of the scholars who were identified with concept gaps.
Scholars with concept gaps were identified within the first three weeks of the school year by
two means: Universal math screening in Math Concepts and Applications and Singapore
Math Placement Tests. (See Figure 7) Scholars in need of supplemental curriculum support
were provided with additional intervention curricula. (See Figure 4)

A plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a
line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
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written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards.

(See Figures 1&2)

A plan for monitoring and documenting student proficiency

The Odyssey Preparatory Academy-Buckeye has implemented a universal screening
process in grades K-8 that documents and monitors scholar growth in both reading and math.
AIMS-Web benchmarks are used to identify scholar ranking against a national norm. These
rankings and scores are then recorded within the first three weeks of school. These

universal screenings are given again in the Winter and Spring. All results are recorded and
shared with stakeholders such as parents, teachers, and administrators within three weeks

of the screening. Decisions regarding scholar need for additional intervention are made
promptly by all stakeholders within this three-week window. (See Figures 7& 12)

A professional development plan that contributes to increased student proficiency

The administration has identified teacher training as a key component of successful
Singapore Math implementation. In the 2012-2013 school year, significant resources have
been allocated for this purpose. In addition to the annual 16 hours of Singapore math training
provided in August to all Odyssey teachers of math, this year, the consultant services of a
Singapore certified trainer were contracted to provide 100 hours of intensive, on-site training
that include model lessons and teacher observations with personalized feedback.

(See Figure 3)

2b Composite School Comparison

A curriculum that contributes to increased student proficiency for students in one or more of
the following categories: ELL, FRL, Students with disabilities

At the Odyssey Buckeye campus there are only 22 scholars who have been identified as
ELL. While the administration progress monitors these scholars and provides the necessary
interventions, we do not have the numbers of ELL scholars necessary to create a separate
program. All ELL scholars who test as Intermediate are placed in Tier Il of the intervention
program; scholars who test as Basic are placed in Tier Il of the intervention program and
receive appropriate intervention curriculums and instructional minutes. Free and Reduced
Lunch counts are not taken at Odyssey, therefore cannot be compared in the Composite
School Comparison. Tier Il Intervention Curriculums are used to meet the instructional
needs of scholars with learning disabilities. (See Figures 4 & 5)

A plan for monitoring the integration of the Arizona Academic Standards into instruction

The Odyssey Preparatory Academy uses the inclusion model of instruction, and all scholars
designated as English Language Learners participate in the general education classroom
with additional support through intervention curricula. Scholars with learning disabilities also
receive required service minutes from a special educator using this model. The plan
referenced in the narrative above for monitoring the integration of Arizona’s Academic
Standards is applicable to both scholars with learning disabilities and scholars who have
been designated as ELL. Free and Reduced Lunch counts are not taken at Odyssey,
therefore cannot be compared in the Composite School Comparison.
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A plan for monitoring and documenting student proficiency for students in one or more of the
following categories: ELL, FRL, students with disabilities

As necessary in an inclusion model of instruction, individual student progress for those
scholars with disabilities (IEP goals) is documented by both the special educator and the
classroom teacher every two weeks. A collaborative document with the scholar’s
individualized instructional goals is completed every two weeks by the teacher and the
special educator. This document is then translated by the special educator into measurable
progress towards the scholar’s IEP goals and shared with all stakeholders. (See Figure 9)

A professional development plan that contributes to increased student proficiency for
students in one or more of the following categories: ELL, FRL, students with disabilities

Reading: Tier Il and Tier Ill Intervention curriculums contribute to increased scholar
proficiency for scholars presenting in the lowest 25%, scholars who qualify as English
Language Learners, and scholars with learning disabilities. It essential therefore that
Intervention and Special Education staff receive extensive and ongoing training in both core
curricula and Tier Il and Il Intervention curriculum. In addition to the extensive training given
to all teachers in the core programs such as Fundations (Phonics) and novel studies, Special
Education and Intervention staff receive additional professional development support.

During the first three weeks of August, 2012, before the start of the 2012-2013 school year,
All K-3 teachers received comprehensive instruction in the Fundations program (Wilson) in
the areas of phonics, phonemic awareness, and spelling. K-3 teachers also received
extensive professional development for such programs as Expanded Expression Tool
(writing); RazKids (computer-based individualized reading instruction); and Daily Five
(reading and writing). Professional consultants from Wilson’s Fundations and Reading
Horizon’s Intensive Phonics (a Tier Il and Tier Il intervention) were contracted for the 2012-
2013 school year to provide additional training for teachers responsible for those scholars
placed into Tier Il or Tier Il intervention programs. The professional development plan for
reading described in the narrative above for provides additional training for teachers of those
scholars with learning disabilities and scholars who have been designated as ELL. Free and
Reduced Lunch counts are not taken at Odyssey, and therefore cannot be discussed in this
measure. (See Figures 10 & 11)

Math: Tier Il and Tier Il Intervention curriculums contribute to increased scholar proficiency
for scholars presenting in the lowest 25%, scholars who qualify as English Language
Learners, and scholars with learning disabilities. It essential therefore that Intervention and
Special Education staff receive extensive and ongoing training in both core curricula and Tier
Il and Il Intervention curriculum. In addition to the extensive training given to all teachers in
the core programs such as Singapore math, Special Education and Intervention staff receive
additional professional development support. During the first three weeks of August, 2012,
before the start of the 2012-2013 school year, All K-6 teachers received comprehensive
instruction in the Singapore program. Intervention teachers and Special Educators also
received training in Audiblox (math memory and processing speed); and MathWorks (the
Singapore intervention curriculum) Professional consultants from A Plus Learning Systems
(a Tier Il and Tier Il intervention) were contracted for the 2012-2013 school year to provide
additional training for teachers responsible for those scholars placed into Tier Il or Tier IlI
intervention programs. The professional development plan for math described in the
narrative above for provides additional training for teachers of those scholars with learning
disabilities and scholars who have been designated as ELL. Free and Reduced Lunch
counts are not taken at Odyssey, and therefore cannot be discussed in this measure.

(See Figures 10 & 11)
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3a. A-F Letter Grade State Accountability System

a sustained improvement plan that includes evidence of increasing student growth and
proficiency not discussed in a previous measure

Analysis conducted by the administration at TOPA-Buckeye has shown that incoming
Kindergarten scholars at The Odyssey Preparatory Academy-Buckeye begin kindergarten
knowing, on average, three letter sounds. In order for TOPA-Buckeye to show sustained
median growth, it is imperative that we utilize the best programs and people to meet this
challenge. We believe the programs outlined in the above narrative will increase median
student growth in literacy and mathematics. Additional measures taken by the administration
to increase student achievement that are not detailed in this narrative include efforts to
increase community awareness of developmental and educational benchmarks.
Coordination with local non-profits have been made to this end. In the 2012-2013 school
year, increased efforts have been made to communicate with the TOPA-Buckeye
stakeholders upon the importance of regular attendance in school, completing homework
assignments, and parent participation in the educational process. Monthly letters and
personal phone calls have been made to parents of scholars exhibiting trends of tardies and
absences, as well as letters sent home to parents outlining specific strategies to try at home
for all scholars below benchmark in reading and math. It is expected that this ongoing effort
to ensure collaboration between home and school will increase scholar proficiency in reading
and math.

a sustained improvement plan to meet targets as described in the appropriate A-F Letter
Grade Model not discussed in a previous measure

The Odyssey Preparatory Academy-Buckeye has a sustained plan to increase the scores to
meet the targets necessary to attain a letter grade of B or better. Elements of this
improvement plan include a focus on quality programs in reading and math and quality
instruction on how to implement those programs. These goals have been discussed in detail
above. Elements of this sustained improvement plan that have not yet been discussed
include a three-year plan to meet the targets necessary to become an “A” school. Evaluation
of the data indicates that TOPA-Buckeye must specifically focus on median student growth in
the areas of reading and math to reach this target. It is our intention to focus on practices
within the general education programs that actively engage all scholars and maximize the
research-based programs put into place in the 2012-2013 school year. Additionally, the
administration at Odyssey will continue the significant investment in professional training and
monitoring of these programs for a three-year period in an effort to reach this goal.

Appendix B: Figures 1-12-Buckeye Campus:

Provided below in Figures 1-13 is documentation of the programs and data described in the
narrative above. Documentation includes percentages of scholars at, approaching, or below
benchmark; specific numerical growth in reading and math by grade level; and screenshots
highlighting ongoing collaborative meetings. Collaboration and data-driven adjustments are
a hallmark of The Odyssey Preparatory Academy.
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Figure 1-Buckeye: A Plan for Monitoring the AZ

Standards Into Instruction

(the following is flowchart describing the process by which administrators monitor

for standards and by which corrective action is taken)

4 )

Directors- walkthroughs are
done by the directors weekly. If
any problems are observed,

4 N
Directors-Each Director (2)
completes 2 yearly formal

observations on 11 teachers.

teachers are then monitered
daily by site principals or
curriculum coordinator

- J

4 )

Site Principals-walkthroughs
are done daily by site
| | principals. They are checking

Improvement plans are put in
place through the curriculum
coordinator if neccessary after

the evaluations are done.
J

4 N

Site Principals Each Principal
completes 2 yearly formal

observations on 11 teachers.

for correct standards
integration and lesson plan
fidelity.

Instructional Coach-
walkthroughs are done daily .
She is checking for correct
standards integration and
lesson plan fidelity.

Improvement plans are put in
place through the curriculum
coordinator if neccessary after
the evaluations are done.

J

Figure 3-Buckeye: A Professional
Development Plan That Contributes
to Increased Student Growth

‘,1. e 207 "NO0 { v M . v

_|Summer Singapore Math PD Al Math Teachers
Identified Teachers (7
Teachers

_|On-Site Training
September Follow Up Vist
Singapore Lesson
Modeled
Debriefing
Session ‘
December Follow Up Visit
Identified Teachers
Observed
Personalized
Feedback

: On-going Friday PD 'All Math Teachers

Observed Once a
month by Onsite Math
Coach

Any teacher identified
by the on-site
instructional coach,
begin the training
cycle from the
independent
consultant.

'All Math Teachers

Any Identified
Teacher

Figure 2-Buckeye: Documentation to Support the Monitoring AZ Standards Into

Instruction

(the following is a screenshot of the Instructional Coach’s calendar from 10-23-12 to 10-30-2012 documenting five
meetings with teachers to discuss feedback from administrative walkthroughs)

Expand Al Colapse Al

‘Tue Oct 23, 2012 11:20am - 12:20pm

Thu Oct 25, 2012 11:30am - 12:00pm

Fri Oct 26, 2012 8:00am - 9:00am

§:00am - 10:00am

8:15am - 9:15am
8:00am - 8:30am
8:30am - 10:00am

Tue Oct 30, 2012

T Meet with 1st grade 0

T Meet with LaFave - Patty’s office i =

T Report Cards
0 Admin Meeting 0

T Buckeye 1st Grade, Meet: spelling words, CK Domains, planning 0

T Holtz Fundations ) =
T Meet with Cheyenne 1 =
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Figure 4-Buckeye: A Curriculum That Contributes To Increased Student Growth
in Math For Students In The Lowest 25t Percentile
(the following is a chart that outlines the intervention curriculum(s) and minutes provided, by intervention tier)

Tier Il Intervention

Instruction: Instruction: mmwm..cm
Singapore Math  Singapore Math

Tier | Core Tier Il Core Instruction:

(90 minute math (S0 minute math
Tier | Total (Daily) Tier Il Total (Daily) block) + (15 minute Tier Il Total (Daily) block) + (15 minute (15 minutes of
Minutes of Minutes of Math  ‘center tme'/small Minutes of Math  ‘center tme'/small  individualized

Instruction: 90 Instruction: 105  group instruction)  Instruction: 120  group instruction) + instruction)

Figure 5-Buckeye: A Curriculum That Contributes To Increased Student Growth In
Reading For Students In The Lowest 25t Percentile
(the following is a chart that outlines the intervention curriculum(s) and minutes provided, by intervention tier)

Tier Il Small
Group
Intervention
Tier | Core Tier Il Core Instruction:
Instruction: Instruction: Fundations
Phonics Phonics Intervention/
(Fundations) (Fundations) DoubleDose
Literature (Novel Literature (Novel (Grades K-3);
Study: Core Study: Core Reading
Knowledge Knowledge Horizons/Offline
Sequence) Sequence) (Grades 4-6)
Tier | Total (Daily) Tier Il Total (Daily) (S0 minute reading Tier lli Total (90 minute reading
Minutes of Minutes of block) + (15 minute (Daily) Minutes of block) + (15 minute (15 minutes of
Reading Reading ‘center time'/small Reading ‘center tme'/small  individualized
Instruction: 90 Instruction: 105  group instruction) Instruction: 120  group instruction) + instruction)

Figure 6-Buckeye: A Plan for Monitoring and Documenting Student Growth in the
Lowest 25thPercentile
(the following is a screenshot of the RTI Coordinator’s calendar from 9-20-12 documenting
grade level meetings with teachers to discuss feedback from benchmark testing (AIMS Web)

Thu Sep 20, 2012 All day 3Ilintro Brace Thinking Map: ALL K- 5th
All day JAIMS Web Due Grades - AIMS Web Due ™ 2
8:15am - 9:00am I Team Collaboration Meeting-1st Grade Buckeye - Buckeye ™ 2
9:00am - 9:45am I Team Collaboration Meeting-2nd Grade Buckeye - Buckeye 1 2

Q 1:15pm-2:15pm 3 - Mrs. Keller's room if possible OR conference omom 19 2

2:45pm - 3:30pm 2 AS info mig - Mr Meckler's room- f possible 1 2

Fri Sep 21, 2012 8:00am - 10:00am I CK Night Info/ CCSS: ELA - Buckeye Gym 1 2
9:00am - 3:00pm I A+ Training ™ 2
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1st Grade Buckeye Tier | Tier Il Figure 7-

Math Computation 76/110 69% 7/110 6% 27/110 25% Buckeye:

2nd Grade A Plan for

Buckeye Tier | Tier Il Monitoring

Math Computation 100/111 90% 7111 6% 41111 4% Student
Growth
A sample o

3rd Grade Buckeye Tier | Tier I - b, f

Math Computation 94/106 88% 5/106 5% 7/106 7% academic
performance on

oo el o |

Math Computation 113/13981% 3/139 2% 23/139 21% ,
placement into
intervention.

5th Grade Buckeye Tier | Tier Il - tiers. This

Math Computation  87/106 82% 13/106 12% 6/106 6% processis
completed three
times a year.

—— e |

Math Computation 93/99 94% 0/99 0% 6/99 6%

Figure 8-Buckeye:

A Plan for Monitoring Student Growth

A screenshot of individualized progress monitoring for scholars presenting in the lowest 25t percentile.
Individual scholar gains are monitored on a monthly basis to ensure progress is commensurate with
benchmark goals. (Expected Fluency Gain, etc)

R-Fluency R-Fluency R-Fluency
-M-ConcoptslAppllcat M-Computation  (wpmlerrors) (wpmlerrors) (wpm/errors) Gain/ Loss
Benchmark 1 2 64 wpm 64 wpm ciwpm el
Approaching 9 18 51 wpm 51 wpm 51 wpm _
At Risk
M-Comp 17 pt gain
Barr, Ciara 28 55/2 53 wpm 71 wpm 62/4 58 wpm Fluency 13 gain
M-Comp 30 gain
Barsheff, Lindsay 9 42 Fluency 23 gain
M-Comp 17 pt gain
Bruyns, Judah 15 34 81/1 80 wpm 62/3 59 wpm Fluency 15 pt gain
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Figure 9-Buckeye: A Plan for Monitoring and Documenting Proficiency: Students with
Disabilities
(the following is a screenshot of a scholar’s progress towards IEP goals-name redacted. This is a document
shared between classroom teachers, special educators, and administrative staff)

B I
---- nenhianna

Reporting Dates
1111212012 95% passage 78 cwpm/ 91% acc 93% mult. choice 60%
12/10/2012 95% list'93% pass 77 cwpm/ 94% acc 20% fill in blanks 0% 60%
1/712013 85% list 98% pass 94 cwpm/ 97% acc 20% combo 37% 60%
10% 60%

2nd Qtr 1/10/2013  90% list 95% pass 83 cwpm/ 94% acc 44% combo

Figure 10-Buckeye: A Professional Development Plan That Contributes To Increased

Student Proficiency: ELL and Students with Disabilities, Tier Il Interventions
(the following is a flowchart demonstrating the additional professional development training given to Special
Educators and Intervention teachers of reading and math)

Figure 10: Training provided for all teachers (K-3) is denoted by the color green; additional training provided to
Intervention Staff and Special Educators is denoted by the color red; optional training for selected Intervention Staff and

Special Educators is denoted by the color purple.

Reading Intervention Curriculum:
Raz Kids
(All teachers-5 hours)
September 2012
- v
o - = ' 4
By — Core Math Curriculum: Singapore Reading Intervention Curriculum:
(All new teachers -15 hours ) (All new teachers- 16 hours) Fundations W”*
(All returning teachers-2 hours) (All K-3 Intervention staff-5 hours) (Monthly)

(All returning teachers- 7 hours)

August 2012 August 2012 September 2012
_

g = 7
Math Intervention Curriculum:
Audiblox

(All K-3 Intervention stafl-8
hours)

September 2012
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i w Expand Al Cotapse All 32 1
I Tue Jan 8 1:15pm - 2:000m 1 SF MET - conference room @ & i
s January 2013« « 6:00pm - 7:00pm 7 K-5th grade Parent Information Meeting - TOPA Buckeye Campus 6500 S. Apache Road 1 £ 2 |
i . I SMTWTF S s
gl‘ug:l]:ejlil i 9%0 3:, ; : '1; 141 152 Thu Jan 10 9:00am - 10:00am 1 @Discuss Spring Break Math Camp - Goodyear 1 2 E |
. |
This excerpt fri g ; g ;g ;1 ;: ;: Frl Jan 11 12:00pm-4:00pm D gReading Horlzons! A Plus Tralning - Goodyear ?00 S. Apache Roac
the calendarof Z2®H3 | % 15 o asmosam - corfesnce oo 05 :
RTI Coordinata « 6:00pm - 7:00pm D OIAIS Parent Information Meeting - OIAIS Campus Lecture Hall A 1495 S. Arport Road 0 ¢ 2 :
. 1
validates the - Mycalendars ] wegjants  11:10am-12:10pm T Malieka eval. @ :
ongoing trainik | angie frice ]
. J Thu Jan 17 10:30am - 11:30am T @AdmIn Meeting to discuss AIMS Web Results - Goodyear 13 & :
provided for Tit 15 4:30pm - 5:30pm TDH - conference room [ & 195 §. Airport Road
and Tier IIl ' 4:450m - 5:45m 7 James Family Meeting - 318 (Leard) 0 = 1
\ 1
Progrjams. _1vOthercalendars ] 7y Jan22 10:00am- 11:00am T Byers-Data - Byer's room 0 & 1
(Readlng I_'IOI‘IZOH.{ AN = cowikars ool 11:15am-12:15m T Herrmann-Daily 5 - Herrmann's room [ & !
Plus Training) . 2:450m - 3:450m 7 Keller-Dally 5 - Keller's room @ 2 |
Italso illustrat """ 600pm - 7006m K- Sth Grade Pagent nformation Mesting - Goodyeer Canpus 17532 W. Hermscn Svet, Goodyesr AZ 1 2
the ongoing : 4:45pm - 5:450m D James Family Meeting - 318 (Leard) 0 &
dministrative v Ot -
a, & her calendars  [v] Ty Jan 22 10:00am - 11:00am 7 Byers-Data - Byer's room 0 2
dlangu.e ) [Add 8 comorker's cald 11:15am - 12:15m D Herrmann-Dally § - Herrmann's room 1 2
regarding : : 2:450m - 3:45m 7 Keller-Dally § - Keller's room 1 2
benchmark ] Apache Technology 6:00pm - 7:00pm DK - 5th Grade Parent Information Meeting - Goodyear Campus 17532 W. Harrison Street
71
(Admin Meeting to
discuss AIMS web Finally, it highlights the willingness to offer multiple opportunities for scholars in need
of Tier Il and Tier IIl interventions to receive additional help.
(Discuss Spring Break Math Camp)
Figure 12-Buckeye:

During the2012-2013 school year, TOPA-Buckeye scholars have made significant gains in reading and math, the specifics of these gains (to date) are
Sfeatured below. The average scores stated include all scholars in the grade level, including scholars with disabilities, but excluding scores of scholars
whao are placed in self-contained programs due to the severity of their disabilities. The stated testing dates and benchmark norms are based ona
sampling of
smtien; presenting Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
in the

percentile or above
using the
nationally-normed
database, AIMSweb,
The benchmark
tests reflected
above are: Math
Computation
(Grades 1-6);
Reading Fluency
(Grades 1-4);
Reading
Comprehension
(Grades 5-6)
Scholars presenting
below these
benchmarks are
placed into Tier If
and Tier Il intervention programs. (See Figure 7]
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Entity ID 90288

In FY 2012, only Kindergartners attended this location. There were no scholars
tested at this site, nor were test scores assigned to the location. When originally
pulling down data for the schools to receive A-F accountability grades in July,
three years worth of data was pulled for that location because it had under 150
scholars assigned to it. This was brought to the attention of the State in our
appeal and no grade was assigned to this location. As a result, the 2010 data is
populating the dashboard on the ASBCS framework for Academic Performance
in 2012. There are no growth points because the school only housed scholars
for the 2010 school year. Thus the NR for most of the categories.
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Entity ID 91205

For the 2011-2012 school year, The Odyssey Preparatory Academy-Goodyear (Entity ID 91205) received an
Academic Performance Rating rating of C from the state of Arizona. This grade was based on a score of
119. The following narrative addresses how TOPA-Goodyear anticipates a score of 120 or better, and the
subsequent rating of B or better, for the 2012-2013 school year.

la. Student Median Growth: Math

In grades 3-8, the Odyssey Preparatory Academy-Goodyear has created a sustained
improvement plan for math scores that enhances our existing Singapore math curriculum
and addresses the need to identify concept gaps and scaffold instruction to fill those gaps.

A curriculum that contributes to increased student growth:

Singapore math is a curriculum focused on the learning of mathematical concepts in a deep
and spiraled manner. The students must demonstrate mastery of a concept in three ways:
first pictorially, secondly by articulating the concept in sentence form, and finally, by using
algorithms. Upon further review of both internal data and standardized test scores from the
2011-2012 school year, it was determined that additional resources from the Singapore math
curriculum would benefit many of the scholars who were identified with concept

gaps. Accordingly, one class at each grade level was designated to receive additional
support in the form of the Singapore-provided intervention textbook: MathWorks. Using data
from the Singapore benchmark tests (administered as a universal screening within the first
two weeks of school), the bottom 25% of scholars were identified and provided with this
additional intervention.

a plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a
line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards.

(See Figures 1&2)

Another measure taken to ensure a systematic approach to standards integration is a
collaborative, teacher-created curriculum map. This curriculum map aligns the Core
Knowledge Sequence of instruction with the Arizona State Standards. This curriculum map
was finalized during the summer of the 2011-2012 school year and drives all standards
integration for the 2012-2013 school year. Teachers are required to use this map to develop
their lesson plans and to upload these plans to the intranet each Thursday. The lesson plans
are monitored for academic integrity upon a weekly basis by the instructional coach. The
instructional coach meets weekly with grade levels with lesson plans that do not exhibit
academic integrity, modeling appropriate lesson planning. During the first semester of the





2012-2013 school year, 86% (6 out of 7) of the grade levels consistently met the stated
weekly requirement of turning in weekly lesson plans purposefully aligned to standards and
14% (1 out of 7) of the grade levels inconsistently met the stated weekly requirement of
turning in weekly lesson plans purposefully aligned to standards.

a plan for monitoring and documenting increases in student growth

The Odyssey Preparatory Academy-Goodyear has implemented a universal screening
process in grades K-8 that documents and monitors scholar growth in both reading and math.
AIMS-Web benchmarks are used to identify scholar ranking against a national norm. These
rankings and scores are then recorded within the first three weeks of school. These

universal screenings are given again in the Winter and Spring. All results are recorded and
shared with stakeholders such as parents, teachers, and administrators within three weeks

of the screening. Decisions regarding scholar need for additional intervention are made
promptly by all stakeholders within this three week window. (See Figure 13)

a professional development plan that contributed to increased student growth:

The administration has identified teacher training as a key component of successful
Singapore Math implementation. In the 2012-2013 school year, significant resources have
been allocated for this purpose. In addition to the annual 16 hours of Singapore math training
provided in August to all Odyssey teachers of math, this year, the consultant services of a
Singapore certified trainer were contracted to provide 100 hours of intensive, on-site training
that include model lessons and teacher observations with personalized feedback. Teachers
are identified as in need of either intensive training or ongoing professional development. In
August of the 2012-2013 school year, all teachers new to the Singapore Math Curriculum (7
of 22) or returning teachers identified as in need of additional Singapore training (2 of 22)
were provided with 16 hours of training in Singapore Math strategies and methodology. All
instruction was provided by an outside consultant who is a certified Singapore trainer. In
September of the 2012-2013 school year, these teachers were provided with an initial follow-
up visit by the Singapore trainer. During the September follow up, the trainer models a
Singapore Math lesson while teachers observe. Following the modeled lesson, a debriefing
session is held where teachers analyze the observed lesson. In December of the 2012-2013
school year, the Singapore trainer observed identified teachers while teaching a full-length
Singapore Math lesson. Following the observation, the trainer provides personalized
feedback to the teacher. At the conclusion of this ongoing training, teachers are either
identified as in need of continuing intensive training in Singapore Math or identified as having
met the criteria set forth by the instructional coach, Singapore trainer, and administration.

In August of 2012, all teachers of math (13 of 22) were provided with 2 hours of instruction
on including the essential elements of Singapore Math into lesson planning. Additional
professional development for these teachers is provided by an on-staff Math coach once a
month and as needed. (See Figure 3)

1b. Student Median Growth Percentile (SGP) Bottom 25%:

a curriculum that contributes to increased student growth for students with growth percentiles
in the lowest 25%

Reading: Research-based programs to improve student fluency and comprehension have
been implemented in the Kindergarten through 8th grades. Based upon reflection upon
internal data from AIMS Web benchmarks and scholar performance on Arizona’s Instrument
to Measure Standards, in the 2012-2013 school year an additional reading program
(Reading Horizons grades 4-8) was implemented for Tier Il and Tier Ill scholars and an
existing reading program (Wilson’s Fundations curriculum) was expanded to include an
additional grade level. The research-based phonics program, Fundations, is implemented
daily with fidelity for all scholars grades Kindergarten through 2nd grade. K-3 scholars who
are identified through the AIMS Web universal screening program as in the lowest 25% in
reading are placed into a Tier Il intervention group which receives additional reading support
in the form of a “double dose” of Fundations and increased exposure to leveled texts during





center time. The computer-based program Raz Kids is used to assess and individualize
instruction for scholars in grades 1-3. In grades 4-8, the Reading Horizons program is used.
Using a combination of paper-pencil and online instruction, this intensive phonics curriculum
builds on many of the strategies used in the Wilson program and adds an additional
component of reading comprehension. (See Figure 5)

Math: Research-based curricula to improve math computation and understanding of math
concepts and applications have been implemented in the Kindergarten through 8th grades.
Based upon reflection on internal data from AIMS Web benchmarks and scholar
performance on Arizona’s Instrument to Measure Standards, in the 2012-2013 school year,
significant additions were made to the math intervention program. Four additional math
resources were added (The AIMS-aligned Buckle Down series; the Singapore-aligned
MathWorks series; the McGraw Hill Tier lll intervention series Math Triumphs; and an
individualized, online instructional component, A+) was implemented for Tier Il and Tier Il
scholars. The Singapore curriculum is implemented daily with fidelity for all scholars grades
Kindergarten through 6th grade, with all scholars transitioning from Singapore math into the
University of Chicago Series Math Program in 7th and 8th grade. 1st through 3rd grade
scholars who are identified both through the AIMSweb universal screening program and the
start-of-year Singapore placement tests as in the lowest 25% are placed into a Tier Il
intervention program. The lowest 25% of scholars in grades 1-3 participate in a leveled math
class that utilizes the Singapore intervention workbooks called MathWorks along with grade-
level core Singapore content. This series of consumables allows for additional practice of
the Singapore grade-level concepts with scaffolding. Scholars in these leveled math classes
are also provided with manipulatives for each new concept and spend a minimum of 90
uninterrupted minutes practicing those concepts. In addition to the 90 minute math block, the
lowest 25% of scholars in grades 1-3 participate in the Audibox program. During Audiblox
time, scholars work in a small group setting with a trained Audiblox instructor on a specific
curriculum that is proven to increase memory speed and cognitive functioning. In grades 4-8,
all scholars participate in a leveled math class. Scholar math placement is determined by a
composite of Singapore/Chicago math placement scores, AIMS Web benchmark testing, and
previous AIMS scores. Based upon this criterion, the lowest 25% of scholars in grades 4-8
participate in a leveled math class that utilizes a hybrid of resources. Because the
instructional gaps for struggling upper-elementary scholars are so diverse and because it is
possible that a scholar might present with overall low math scores and yet be missing only
one or two key concepts, 30 minutes each day is spent on individualized skills development
using the adaptive A+ software. The settings on the software allow for three grade-level
deviations either up or down. For example, this individualized adaptation allows for a 6th
grade student to work on concepts at a 3rd grade level. Next, 45 minutes is spent utilizing a
grade-level, standards-based text from the McGraw Hill intervention series of textbooks
called Math Triumphs in a whole group setting. The final 15 minutes of the 90 minute math
block is spent on exposing struggling scholars to the language and concepts presented on
the AIMS, using the Buckle Down series as a guide.

Described above are the interventions in place (Tier Il and Tier lll) for scholars already
identified as in need of math intervention. Ongoing analysis of scholars’ performance on
specific skills is performed at the end of each unit. A pre and post test is given each

unit (approximately every two weeks) to determine scholars mastery of the math

concept. Pre and post test scores are inputted into a shared document on the intranet which
is monitored by teachers, the instructional coach, and the on-staff Math coach. (See Figure
4)

a plan for monitoring the integration of the Arizona Academic Standards into instruction

In the 2012-2013 school year, it became required that all teachers upload their lesson plans
weekly onto a district-wide intranet. The stated requirement is that all lesson plans identify
both the AZ and the Common Core standard with which they align. In order to ensure
compliance with this important measure, the district-wide teacher coach monitors these
lesson plans on a weekly basis. Additionally, standards-aligned lesson planning is now a





line-item on the twice yearly teacher evaluation. Both formal and informal observations are
used as a measurement tool to ensure instructional standards integration. For informal
observations the procedure is as follows: The observer will check for written standards, the
observer will observe the lesson for alignment to posted standards, if no standards are
written or if instruction does not align to the posted standard, this is communicated via email
to the instructional coach. In the first semester of the school year, the directors (2) each do a
weekly walkthrough of each classroom, the principal does four weekly walkthroughs of each
classroom, and the instructional coach does two weekly walkthroughs of each classroom
resulting in a minimum of eight walkthroughs per week. In the first semester of the 2012-
2013 school year, no teachers were observed out of compliance with the standards Another
measure taken to ensure a systematic approach to standards integration is a collaborative,
teacher-created curriculum map. This curriculum map aligns the Core Knowledge Sequence
of instruction with the Arizona State Standards. This curriculum map was finalized during the
summer of the 2011-2012 school year and drives all standards integration for the 2012-2013
school year. Teachers are required to use this map to develop their lesson plans and to
upload these plans to the intranet each Thursday. The lesson plans are monitored for
academic integrity upon a weekly basis by the instructional coach. The instructional coach
meets weekly with grade levels with lesson plans that do not exhibit academic integrity,
modeling appropriate lesson planning.

A plan for monitoring and documenting student growth for students with growth percentiles in
the lowest 25%

Scholars who have been identified as in need of Tier Il or Tier Il interventions in reading or
in math are monitored on a monthly basis. Both the reading and the math curricula in the
leveled reading and math classes grades 1-8 require pre and post unit test scores be
recorded promptly in a document which is shared by the teacher, the instructional coach, and
the Response to Intervention coordinator. In grades 1-3, the lowest 25% of readers are
monitored weekly through the Fundations fluency screeners, and the lowest 25% of math
scholars are monitored every other week through data derived from Singapore pre and post
tests. In grades 4-8, growth of scholars in the lowest 25% in math and reading is monitored
on a monthly basis by utilizing AIMS Web probes for math, and Reading Horizons fluency
screeners in reading. Additionally, the technology-based, individualized learning
components of these programs (Reading Horizons and A+) are monitored on a monthly
basis by the Response to Intervention coordinator to ensure student engagement, time on
task, and growth. (See Figure 6 &7)

A professional development plan that contributed to increased student growth for students
with growth percentiles in the lowest 25%

Reading: In order to devote over 250 hours of professional development annually, the
Odyssey Preparatory Academy operates on a 4-day school week. During the first three
weeks of August, 2012, before the start of the 2012-2013 school year, K-3 teachers received
comprehensive instruction in the Fundations program (Wilson) in the areas of phonics,
phonemic awareness, and spelling. K-3 teachers also received extensive professional
development for such programs as Expanded Expression Tool (writing); Audiblox (memory
and processing speed); and Daily Five (reading and writing). In addition, professional
consultants from Wilson’s Fundations and Reading Horizon’s Intensive Phonics (a Tier Il and
Tier Ill intervention) were contracted for the 2012-2013 school year to provide additional
training for teachers responsible for those scholars in the bottom 25%.

Throughout the 2012-2013 school years teachers and administrators are continuously
progress-monitoring all scholars presenting in the lowest 25% of each grade level in order to
prepare targeted training for each Friday’s professional development plan. Professional
development needs pertaining specifically to those teachers and programs impacting
scholars in the lowest 25% are addressed formally after each universal benchmark screening,
and informally in ongoing admin discussions.





Math: As with reading, during the first three weeks of August, teachers receive
comprehensive instruction in the programs of Singapore Math, A+ (a Tier Il and Tier IlI
intervention), mental math, and strategic math games. Throughout the 2012-2013 school
years teachers and administrators are continuously progress-monitoring all scholars
presenting in the lowest 25% of each grade level in order to prepare targeted training for
each Friday’s professional development plan. Professional development needs pertaining
specifically to those teachers and programs impacting scholars in the lowest 25% are
addressed formally after each universal benchmark screening, and informally in ongoing
admin discussions.

2b Composite School Comparison
2c. Subgroup ELL, Subgroup FRL

A curriculum that contributes to increased student proficiency for students in one or more of
the following categories: ELL, FRL, Students with disabilities

At the Odyssey Goodyear campus there are only 3 scholars who have been identified as
ELL. While the administration progress monitors these scholars and provides the necessary
interventions, we do not have the numbers of ELL scholars necessary to create a separate
program. All ELL scholars who test as Intermediate are placed in Tier Il of the intervention
program; scholars who test as Basic are placed in Tier Il of the intervention program and
receive appropriate intervention curriculums and instructional minutes. Free and Reduced
Lunch counts are not taken at Odyssey, therefore cannot be compared in the Composite
School Comparison. Tier Il Intervention Curriculums are used to meet the instructional
needs of scholars with learning disabilities. (See Figures 4 & 5)

A plan for monitoring the integration of the Arizona Academic Standards into instruction

The Odyssey Preparatory Academy uses the inclusion model of instruction, and all scholars
designated as English Language Learners participate in the general education classroom
with additional support through intervention curricula. Scholars with learning disabilities also
receive required service minutes from a special educator using this model. The plan
referenced in the narrative above for monitoring the integration of Arizona’s Academic
Standards is applicable to both scholars with learning disabilities and scholars who have
been designated as ELL. Free and Reduced Lunch counts are not taken at Odyssey,
therefore cannot be compared in the Composite School Comparison.

A plan for monitoring and documenting student proficiency for students in one or more of the
following categories: ELL, FRL, students with disabilities

As necessary in an inclusion model of instruction, individual student progress for those
scholars with disabilities (IEP goals) is documented by both the special educator and the
classroom teacher every two weeks. A collaborative document with the scholar’s
individualized instructional goals is completed every two weeks by the teacher and the
special educator. This document is then translated by the special educator into measurable
progress towards the scholar’s IEP goals and shared with all stakeholders. (See Figure 8)

A professional development plan that contributes to increased student proficiency for
students in one or more of the following categories: ELL, FRL, students with disabilities

Reading: Tier Il and Tier Il Intervention curriculums contribute to increased scholar
proficiency for scholars presenting in the lowest 25%, scholars who qualify as English
Language Learners, and scholars with learning disabilities. It essential therefore that
Intervention and Special Education staff receive extensive and ongoing training in both core





curricula and Tier Il and Ill Intervention curriculum. In addition to the extensive training given
to all teachers in the core programs such as Fundations (Phonics) and novel studies, Special
Education and Intervention staff receive additional professional development support.

During the first three weeks of August, 2012, before the start of the 2012-2013 school year,
All K-3 teachers received comprehensive instruction in the Fundations program (Wilson) in
the areas of phonics, phonemic awareness, and spelling. K-3 teachers also received
extensive professional development for such programs as Expanded Expression Tool
(writing); RazKids (computer-based individualized reading instruction); and Daily Five
(reading and writing). Professional consultants from Wilson’s Fundations and Reading
Horizon’s Intensive Phonics (a Tier Il and Tier Il intervention) were contracted for the 2012-
2013 school year to provide additional training for teachers responsible for those scholars
placed into Tier Il or Tier lll intervention programs. The professional development plan for
reading described in the narrative above for provides additional training for teachers of those
scholars with learning disabilities and scholars who have been designated as ELL. Free and
Reduced Lunch counts are not taken at Odyssey, and therefore cannot be discussed in this
measure. (See Figures 9 & 10)

Math: Tier Il and Tier Il Intervention curriculums contribute to increased scholar proficiency
for scholars presenting in the lowest 25%, scholars who qualify as English Language
Learners, and scholars with learning disabilities. It essential therefore that Intervention and
Special Education staff receive extensive and ongoing training in both core curricula and Tier
Il and Il Intervention curriculum. In addition to the extensive training given to all teachers in
the core programs such as Singapore math, Special Education and Intervention staff receive
additional professional development support. During the first three weeks of August, 2012,
before the start of the 2012-2013 school year, All K-6 teachers received comprehensive
instruction in the Singapore program. Intervention teachers and Special Educators also
received training in Audiblox (math memory and processing speed); and MathWorks (the
Singapore intervention curriculum) Professional consultants from A Plus Learning Systems
(a Tier Il and Tier Il intervention) were contracted for the 2012-2013 school year to provide
additional training for teachers responsible for those scholars placed into Tier Il or Tier Ill
intervention programs. The professional development plan for math described in the
narrative above for provides additional training for teachers of those scholars with learning
disabilities and scholars who have been designated as ELL. Free and Reduced Lunch
counts are not taken at Odyssey, and therefore cannot be discussed in this measure.

(See Figures 9 & 10)

3a. A-F Letter Grade State Accountability System

a sustained improvement plan that includes evidence of increasing student growth and
proficiency not discussed in a previous measure

Grades 4th - 6th have been identified by the Odyssey administration as areas needing
specific targeted intervention. During the 2011-2012 school year, due to unforeseen
circumstances, the fourth grade team saw tremendous turnover. During the first three
months of school, three veteran teachers resigned due to personal reasons. Long-term
substitute teachers were installed in the classrooms while we searched in earnest for
qualified replacements. By the end of the spring, the classroom situation had stabilized,
however AIMS math scores were indicative of the upheaval in that grade level. Qualified
teachers brought on mid-year lacked the necessary training in our Singapore math program
to fully implement the curriculum. The current 4th grade team at the Goodyear campus is
highly qualified, certified, and receives ongoing intensive training as well as support with tier
Il and tier lll interventions. The 5th and 6th grade teams at Odyssey Goodyear are
departmentalized and during the 2011-2012 school year, both grades were taught by the
same math teacher. After extensive evaluation and analysis of both internal and external
data for these grade levels, it was decided by administration to replace the 2011-2012 math
instructor.





a sustained improvement plan to meet targets as described in the appropriate A-F Letter
Grade Model not discussed in a previous measure

The Odyssey Preparatory Academy has a sustained plan to increase the scores to meet the
targets necessary to attain a letter grade of B or better. Elements of this improvement plan
include a focus on quality programs in reading and math and quality instruction on how to
implement those programs. Internal data from the 2012-2013 school year reflects that the
programs, additional training and supports, and systems introduced have been largely
effective. Quantifiable data to validate this fact indicates that scholars, on average, are above
benchmark and making strong gains that continue to outstrip the upcoming benchmarks.
(See Figure 13) Elements of this sustained improvement plan that have not yet been
discussed include a three-year plan to meet the targets necessary to become an “A” school.
Evaluation of the data indicates that TOPA-Goodyear must specifically focus on student
growth for scholars in the lowest 25% of reading and math to reach this target. Itis our
intention to continue the current intensive investment in Tier Il and Tier lll intervention
curriculum, training, and staffing for a three-year period in an effort to reach this goal.
(Figures 11 & 12 highlight the additional training provided for teachers of this critical
targeted population)

Appendix A: Figures 1-13-Goodyear Campus:

Provided below in Figures 1-13 is documentation of the programs and data described in the
narrative above. Documentation includes percentages of scholars at, approaching, or below
benchmark; specific numerical growth in reading and math by grade level; and screenshots
highlighting ongoing collaborative meetings. Collaboration and data-driven adjustments are
a hallmark of The Odyssey Preparatory Academy.





Figure 1-Goodyear: A Plan for Monitoring the AZ Standards Into Instruction
(the following is flowchart describing the process by which administrators monitor

for standards and by which corrective action is taken)
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Figure 3-Goodyear: A Professional
Development Plan That Contributes
to Increased Student Growth
1012-201 rhoo \4 Attend v
_|Summer Singapore Math PD  All Math Teachers
Identified Teachers (7
Teachers

_|On-Site Training
September Follow Up Vist
Singapore Lesson
Modeled
Debriefing
Session
December Follow Up Visit
Identified Teachers
Observed
Personalized
Feedback

: On-going Friday PD
Observed Once a
month by Onsite Math
Coach

Any teacher identified
by the on-site
instructional coach,
begin the training
cycle from the
independent
consultant.

All Math Teachers

All Math Teachers

Any |dentified
Teacher

Figure 2-Goodyear: Documentation to Support the Monitoring AZ Standards Into

Instruction

(the following is a screenshot of the Instructional Coach’s calendar from 10-23-12 to 10-30-2012 documenting five
meetings with teachers to discuss feedback from administrative walkthroughs)
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Figure 4-Goodyear: A Curriculum That Contributes To Increased Student Growth in Math For
Students In The Lowest 25t Percentile
(the following is a chart that outlines the intervention curriculum(s) and minutes provided, by
intervention tier)

Figure 4
Tier Il Intervention

Tier Il Core Instruction:

Instruction: MathWorks/Buckle

Singapore Math Down
(90 minute math (90 minute math
block) + (15 block) + (15

Tier Il Total (Daily) |minute ‘center Tier |l Total (Daily) |minute ‘center
Minutes of Math  |time'/small group |Minutes of Math |time'/small group
Instruction: 105 instruction) Instruction: 120 instruction) +

(15 minutes of
individualized
instruction)

Figure 5-Goodyear: A Curriculum That Contributes To Increased Student Growth In Reading
For Students In The Lowest 25t Percentile (the following is a chart that outlines the intervention
curriculum(s) and minutes provided, by intervention tier)

Tier Il Small
Group
Intervention
Tier | Core Tier Il Core Instruction:
Instruction: Instruction: Fundations
Phonics Phonics Intervention/
(Fundations) (Fundations) DoubleDose
Literature (Novel Literature (Novel (Grades K-3);
Study: Core Study: Core Reading
Knowledge Knowledge Horizons/Offline
Sequence) Sequence) (Grades 4-6)
Tier | Total (Daily) Tier Il Total (Daily) (90 minute reading Tier lli Total (S0 minute reading
Minutes of Minutes of block) + (15 minute (Daily) Minutes of block) + (15 minute (15 minutes of
Reading Reading ‘center ime'/small Reading ‘center tme'/small  individualized
Instruction: 90 Instruction: 105  group instruction) Instruction: 120  group instruction) + instruction)

Figure 6-Goodyear: A Plan for Monitoring and Documenting Student Growth in the Lowest
25t Percentile (the following is a screenshot of the RTI Coordinator’s calendar from 9-20-12 documenting
grade level meetings with teachers to discuss feedback from benchmark testing (AIMS Web)

Thu Sep 20, 2012 All day 3lntro Brace Thinking Map: ALL K- 5th
All day JAIMS Web Due Grades - AIMS Web Due ™ 2
8:15am - 9:00am I Team Collaboration Meeting-1st Grade Buckeye - Buckeye ™ 2
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Q 1:15pm-2:15pm 3 - Mrs. Keller's room if possible OR conference omom 0 2

2:45pm - 3:30pm 2 AS info mig - Mr Meckler's room- ff possible ™ 2

Fri Sep 21, 2012 8:00am - 10:00am 3 CK Night Info/ CCSS: ELA - Buckeye Gym 19 2
9:00am - 3:00pm I A+ Training © 2
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Figure 71 Figure 7-
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Figure 8- Reporting Dates

Goodyear: A Plan
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Figure 13-Goodyear

During the2012-2013 school year, TOPA-Goodyear scholars have made significant gains in reading and math, the specifics of these gains (to date) are
featured below. The average scores stated include all scholars in the grade level, including scholars with disabilities. The stated testing dates and
benchmark norms are based on a sampling of students presenting in the 26 percentile or above using the nationally-normed database, AIMSweb. The
benchmark tests
reflected above are: Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
Math Computation 1 1
(Grades 1-6);
Reading Fluency
(Grades 1-4);
Reading
Comprehension
(Grades 5-6)
Scholars presenting
below these
benchmarks are
placed into Tier Il
and Tier I
intervention
pragrams. [See
Figure 7)
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Figure 9-Goodyear: A Professional Development Plan That Contributes To Increased

Student Proficiency: ELL and Students with Disabilities (the following is a flowchart
demonstrating the additional professional development training given to Special Educators and Intervention
teachers of reading and math)
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Figure 11-Goodyear: Training provided for all teachers (K-3) is denoted by the color green; additional training provided
to Intervention Staff and Special Educators is denoted by the color red; optional training for selected Intervention Staff and

Special Educators is denoted by the color purple.
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Figure 12-Goodyear: Training provided for all teachers (4*:-8') is denoted by the color
green; additional training provided to Intervention Staff and Special Educators is denoted by the

color red; optional
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Intervention Staff and
Special Educators is
denoted by the color
purple.
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The Odyssey Institute for Advanced and International Studies
CTDS 07-85-61-004

The Odyssey Preparatory Academy, Inc. is requesting to increase the CAP for
enrollment to 2,000 from 1,700. With the addition of the new site Odyssey Institute for
Advanced and International Studies, CTDS 07-85-61-004, the capacity for students has
increased by 600. This new facility gives us approximately 22 classrooms for students.
Our new site is near capacity and the need for a CAP increase is real to ensure we
receive funding for all the students we are educating.

The campus for The Odyssey Institute for Advanced and International Studies opened in
August of 2012 and currently facilitates 6th through 9th grade scholars. Because The
Odyssey Institute for Advanced and International Studies (CTDS 07-85-61-004) is in its
inaugural year, it has not yet received an Academic Performance Rating from the state
of Arizona. To offset the lack of supporting state data, the following narrative and
documentation intends to make the case for increasing the enrollment cap to support the
projected number of students for whom The Institute intends to provide a college

preparatory education.

1a. Student Median Growth Percentile

A sustained improvement plan that includes evidence of increased student growth
through implementation of a curriculum that contributes to increased student growth in
reading and math.

The math curriculum chosen to implement in the 6th through 9th grades is the University
of Chicago School Mathematics Project. The University of Chicago School Mathematics
Project (UCSMP) was founded in 1983 through an NSF grant with the aim of upgrading
and updating mathematics education in elementary and secondary schools throughout
the United States. Since its inception it has been the largest university-based
mathematics curriculum project in the United States. The UCSMP program has fully
incorporated the skills and processes described by the standards of Mathematical





Practice; thus, the Common Core State Standards (CCSS). UCSMP fully covers the high
school standards for Mathematics.

The University of Chicago School Mathematics Project (UCSMP) 6—12 Curriculum (Pre-
Transition Mathematics; Transition Mathematics; Algebra; Geometry; Advanced Algebra;
Functions, Statistics, and Trigonometry; and Precalculus and Discrete Mathematics) is a
project-, inquiry-based Mathematics curriculum emphasizing real-world applications and
the use of technology. The program is designed to allow schools to offer the appropriate
math to students regardless of grade level. These programs strongly emphasize
problem-solving, multiple solutions, conceptual understanding, and applications.
Calculators and other technology are extensively used. UCSMP also vertically aligns
seamlessly with Singapore Math offered to Odyssey K-5 programs driving inquiry,
applications, and visual representations.

The Instructional Design of UCSMP allows it to reach all scholars: emphasizing
vocabulary, collaboration, and the SPUR approach. SPUR represents Skills, Properties,
Uses, and Representations working to ensure every scholar develops the foundational
principles to enable success and relevance. Additionally, the UCSMP model facilitates
differentiation providing the tools to both identify and enable access points of learning for
each scholar. UCSMP comes with a full compliment of on-line supports for scholars and
Teachers. The UCSMP math curriculum is delivered daily for 65 minutes of instruction,
156 hours annually. Growth is measured by unit pre and post tests and through AIMS
web, our benchmark and progress monitoring program.

At The Odyssey Institute for Advanced and International Studies Novel studies are used
as the basis for reading curriculum at all levels. The novels are used as interdisciplinary
units and enhance reading skills such as decoding, comprehension, context clues,
vocabulary, development of fluency and written follow-up activities. Growth is measured
by unit pre and post tests and through AIMS web, our benchmark and progress
monitoring program. (See Figure 2, Romeo and Juliet, pre and post testing data)

Novel Studies

6" Grade 7" Grade 8" Grade 9" Grade

The llliad for All Quiet on the Fahrenheit 451 To Kill a Mockingbird

Boys and Girls Western Front

The Odyssey for | Animal Farm The Spy Who Came | Lord of the Flies

Boys and Girls in from the Cold

Julius Ceasar Anne Frank: Diary | The Strange Case of | Three Tragedies: Romeo
of a Young Girl Dr. Jekyll and Mr. & Juliet, Hamlet and

Hyde Macbeth
The Romantics Dragonwings As You Like It Night

The Prince and The Giver
The Pauper






A plan for monitoring the integration of the Arizona Academic Standards into instruction.

Informal observations generally occur on a daily basis during the approximate times of 9
a.m. to 11 a.m. This schedule also depends on the day and when meetings are
scheduled. Observations may occur later in the day if the administrator is unable to
make it to the classrooms in the mornings. These observations are made by the site
principals. During daily walk throughs, the principal looks for:

e Classroom learning that is aligned with the unit instructional target: Phrased as
open-ended questions, these targets require critical analysis of the subject
matter. A sample Math instructional target might be, “How can my learning in
mathematics help me make healthy choices?” A sample Humanities instructional
target might be phrased, “Why do people seek independence?”

e Classroom instruction that is aligned to Common Core Standards: Compliance
with this measure is demonstrated by alignment between the written standard
and the observed instruction.

» Scholar engagement levels: The measure of engagement is demonstrated by
observed behaviors of scholars.

Communication on the measures mentioned above is typically done via email and
reflects both positive and informative/corrective feedback. An amendment to this process
has been made for the 2013-2014 school year. Next year, each informal walk through
observation will be documented in a form kept on file with the site principal.

Formal observations are scheduled with teachers twice a year. Prior to scheduling the
first formal observation, a teacher meets with his/her administrator to discuss goals that
they have for themselves as an educator. The goals are not a part of the formal
observation but the categories for the goals are directly from the evaluation form.
Teacher goals are discussed and reflected upon throughout the course of the school
year. When a formal observation occurs, the teacher and administrator meet within 10
days to discuss the evaluation. The teacher and administrator sign the form and a copy
is given to the teacher. Elements of the formal evaluation that relate to monitoring the
integration of standards into daily instruction are found in Domain One: Planning and
Preparation of the formal evaluation piece. These elements include evaluation on the
following measures:

» Standards-aligned lessons uploaded to the intranet

» Standards-aligned objectives that are written to reflect scholar learning, not
activity.

» Assessments of unit standards to be written before lesson uploads

» Evidence of cross-curricular planning

Documentation of administrators’ schedules showing both informal and formal
observations of these measures is shown in the following screenshots of their calendars.

(See Figure 1a and 1b, site principal calendars)





A plan for monitoring and documenting increases in student growth in both reading and
math.

In order to ensure that scholars are making adequate academic progress and to identify
scholars in need of academic support, The Odyssey Institute implements AIMS Web, a
universal screening program in grades 6-8.

During the first three weeks of school, all scholars are given a brief standardized test
that is aligned to the Common Core Standards in both reading and math. These brief
tests are skills-based and measure basic math computation and reading comprehension.
Once administered, the tests are graded and placed into a national database (AIMS
Web). Once the scores have been placed into the database, reports can be generated
that indicate the scholar's performance based upon a nationally normed sample and also
their rank within the smaller sample of the school's population.

This process is repeated once again in December, and then finally in the spring of each
year. This data is processed in a timely manner and is one measure that is used to make
ongoing decisions regarding program pacing and placement throughout the year. Other
sources of data are classroom pre and post tests of the lesson or unit. Pre and Post
data is used to make adjustments to instructional pacing for students performing at or
above grade level in both reading and math. A sample of nationally normed internal
data (AIMS web), nationally normed summative data (PSSAT; AIMS), and internal pre
and post testing data are shown.

(See Figure 2, Romeo and Juliet, pre and post testing data) (See Figure 3, 7th grade
Math Aims data) (See Figure 4, 8th grade reading and math benchmark data by tier)

A professional development plan that contributes to increased student growth in both
reading and math.

Each Friday is reserved for professional development training, team meetings, goal
setting, evaluation of goals, and tracking student achievement. lllustrated below is a
graph showing the professional development offerings for each teacher for the academic
year of 2012-2013. This calendar shows the training provided to all teachers throughout
the school year, and includes additional trainings offered for the teachers of scholars
presenting in the lowest twenty-fifth percentile in reading and math, as well as for special
educators. The professional development offerings are designed to maximize the
teachers’ ability to deliver effective reading and math instruction. Professional
development offerings include training in data analysis, scholar assessment, and provide
opportunities for vertical and horizontal alignment of instruction. Teachers of scholars in
the lowest twenty-fifth percentile are also given additional opportunities to collaborate
with team members at other campuses, and are offered intensive trainings in curricula
and strategies specific to their student population. In addition to ongoing Friday
professional development and Professional Learning Communities, the first two weeks
of August are devoted to intensive teacher training. The first week of this two-week
August training is shown.

(See Figure 5, 6th-9th grade Friday PD offerings), (See Figure 6, Wk 1, August training)





1b. Student Median Growth Percentile-Bottom 25%

A sustained improvement plan that includes evidence of increased student growth
through implementation of a math curriculum designed for students in the lowest 25%
and a reading curriculum designed for students in the lowest 25%.

Instruction for scholars presenting in the lowest 25th percentile of math and reading
utilizes a hybrid of online and offline instruction and is delivered in flexible, leveled, small
group format in a classroom setting referred to as the Math Lab or the Reading Lab.

The Math Triumphs Intervention Curriculum by McGraw Hill is used for students who are
struggling in mathematics concepts two or more grade levels below their current grade
level. The goal of the Math Triumphs curriculum is to provide scholars with the skills to
learn successfully and efficiently so that they can achieve with basic grade level
materials. The program is intended as a course for students to accelerate their learning
and be able to return successfully to the regular program. Assessment is diagnostic and
imbedded so that the teacher can better monitor entrance and exit from the program.
Some of the features that differentiate this intervention curriculum from the typical
textbook are:

e consumable volumes that allow for flexibility and personalized instruction
e connections between concepts that reveal big ideas

e truly differentiated instruction, not just differentiated examples

e presentation of small chunks of content

e numerous examples for different strategies

Math Triumphs has been a valuable resource for teaching scholars presenting in the
lowest twenty-five percent in mathematics because it has the flexibility to be used in
varied settings, such as the classroom, before or after school, or in tutoring sessions. Its
focus on mastering missing foundational skills and concepts from prior grades that are
prerequisites to the scholar’s current grade and curriculum supports the Odyssey
Institute’s goal of seeing all scholars master grade-level or above grade level standards.
An additional supplemental mathematics curriculum that has been effective in assessing
individual scholar progress and supporting targeted skill acquisition has been the A Plus
technology-based curriculum and assessment piece.

To support scholars who present in the bottom twenty-fifth percentile in reading, The
Odyssey Institute has taken a dual approach. In the 2012-2013 school year, the Institute
utilized a specific, short-term intervention program called Reading Horizons. Reading
Horizons is an Orton-Gillingham-based reading program that is systematic, explicit, and
multi-sensory in nature and provides students with phonemic awareness, phonics,
fluency, vocabulary, and comprehension instruction. The program has both an offline
and online component that allows teachers to differentiate reading instruction to an
amazing level of specificity. This one-year reading intervention program was
implemented for all scholars at The Institute who Fell Far Below in reading on the AIMS
test in the year preceding the current school year. Utilizing the diagnostic portion of the
program, teachers have the ability to monitor student growth and specific reading skills.

(See Figure 7a and 7b, Reading Horizons data tables)





Building upon this foundation, in the 2013-2014 school year, scholars still presenting in
the lowest twenty-fifth percentile in reading will have a double-dose of reading. They will
attend both their regular Language A class and a supplemental reading class during the
elective period of the day. This double-dose class will be taught by a certified reading
specialist. The specialist will work hand in hand with the classroom Language A
teachers so they are continuing with the same lessons and units. The specialist will
modify and reinforce the concepts and novels taught in the Language A class. Because
the inability to read well has far reaching academic implications, this reading class will
also focus on reading strategies, test taking skills, study skills and organization. Criteria
for entry into the intervention reading class will be taken from a combination of AIMS
data, teacher recommendation, and internal screenings for fluency, prosody, and
comprehension. (See Figure 8, 9th grade reading screening)

A plan for monitoring the integration of the Arizona Academic Standards into instruction.

Informal observations generally occur on a daily basis during the approximate times of 9
a.m. to 11 a.m. This schedule also depends on the day and when meetings are
scheduled. Observations may occur later in the day if the administrator is unable to
make it to the classrooms in the mornings. These observations are made by the site
principals. During daily walk throughs, the principal looks for:

* Classroom learning that is aligned with the unit instructional target. Phrased as
open-ended questions, these targets require critical analysis of the subject
matter. A sample Math instructional target might be, “How can my learning in
mathematics help me make healthy choices?” a sample Humanities instructional
target might be phrased, “Why do people seek independence?”

e Classroom instruction that is aligned to Common Core Standards. Compliance
with this measure is demonstrated by alignment between the written standard
and the observed instruction.

» Scholar engagement levels. The measure of engagement is demonstrated by
observed behaviors of scholars.

Communication on the measures mentioned above is typically done via email and
reflects both positive and informative/corrective feedback. An amendment to this process
has been made for the 2013-2014 school year. Next year, each informal walk through
observation will be documented in a form kept on file with the site principal.

Formal observations are scheduled with teachers twice a year. Prior to scheduling the
first formal observation, a teacher meets with his/her administrator to discuss goals that
they have for themselves as an educator. The goals are not a part of the formal
observation but the categories for the goals are directly from the evaluation form.
Teacher goals are discussed and reflected upon throughout the course of the school
year. When a formal observation occurs, the teacher and administrator meet within 10
days to discuss the evaluation. The teacher and administrator sign the form and a copy
is given to the teacher. Elements of the formal evaluation that relate to monitoring the
integration of standards into daily instruction are found in Domain One: Planning and
Preparation of the formal evaluation piece. These elements include evaluation on the
following measures:





e Standards-aligned lessons uploaded to the intranet

» Standards-aligned objectives that are written to reflect scholar learning, not
activity.

» Assessments of unit standards to be written before lesson uploads

» Evidence of cross-curricular planning

Documentation of administrators’ schedules showing both informal and formal
observations of these measures is shown in the following screenshots of their calendars.

(See Figure 1a and 1b, Site principal calendars)

A plan for monitoring and documenting increases in student growth for students in the
bottom 25% in reading and the bottom 25% in math.

The comprehension and fluency progress of scholars presenting in the bottom 25% in
reading is monitored and documented in the following ways: Reading Horizons data,
consistent universal screenings that graph individual scholar performance on grade level
comprehension measures, and pre and post tests of leveled passages. Utilizing these
measures, administration and teachers are able to monitor scholar growth in a specific,
targeted manner.

(See Figure 7a and 7b, Reading Horizons data tables) (See Figure 2, Romeo and Juliet,
pre and post testing data) (See Figure 4, 8th grade reading and math benchmark data
by tier)

The skills progress of scholars presenting in the bottom 25% in mathematics is
monitored and documented in the following way: A general unit pre assessment is given
to all scholars (Classwide Course Assessment) to properly assess classwide prior
knowledge of the content and to determine levels and pacing of the instructional unit.
Throughout the unit, mastery-based assessment of specific splinter skills is utilized to
allow scholars to make rapid individual progress in mathematics. Ultilizing this method,
scholar progress is documented and monitored in two ways: overall unit scores (pre and
post testing) and individual mathematics skills. Additionally, scholars are consistently
benchmarked against their peers and a nationally-normed data base to ensure adequate
rate of progress.

(See Figure 9, Math Lab Classwide Course Assessment data tables) (See Figure 10,
Math Lab Skills data table) (See Figure 4, 8th grade reading and math benchmark data
by tier)

A professional development plan that contributes to student growth for those students in
the bottom 25% in reading and the bottom 25% in math.

In addition to the extensive professional development provided for all Odyssey staff
members, additional professional development support is given to teachers of scholars
in the lowest percentile in reading and math and all special educators. Specific details of
this support include the services of an outside consultant hired to provide 16 hours of on-
site training in the Reading Horizons curriculum as well as an outside consultant hired to
provide 16 hours of on-site training in A Plus. The training for these two curriculums was
provided for both intervention staff and special educators and took place throughout the
school year on six different occasions. (3 trainings each) Additional trainings targeted





specifically for those scholars presenting in the lowest twenty-fifth percentile in reading
and math are listed. (See Figure 5, 6th-9th grade Friday PD offerings)

2a. Percent Passing

A sustained improvement plan that includes evidence of increasing the percent of
students passing the state assessment in reading and math through implementation of a
curriculum that contributes to increased student proficiency.

The University of Chicago School Mathematics Project implemented at The Odyssey
Institute for Advanced and International Studies was chosen for its rigor and because it
serves as a bridge between the Singapore Math program utilized at the lower school
levels.

The UCSMP program has fully incorporated the skills and processes described by the
standards of Mathematical Practice as outlined in the Common Core State Standards.
UCSMP fully covers the high school standards for Mathematics.

Looking forward, the UCSMP Mathematical model prepares scholars for Common Core
and PARC assessments by providing an inquiry, project-based curriculum that
emphasizes application as well as technology. The two main components to the CCSS
are The Standards for Mathematical Practice and The Standards for Mathematical
Content requiring the explicit requirement that specific mathematical practices be fully
incorporated into instruction and assessments. These practices are based upon
standards identified by the National Council of Teachers of Mathematics and the
National Research Council. The UCSMP program has fully incorporated the skills and
processes described by the Standards for Mathematical Practice. Activities within the
UCSMP curriculum are based upon such standards for mathematical practice and are
included in every lesson as well as projects. Additionally, the differentiated curriculum
prepares scholars for global challenges and standardized testing through application,
enhanced vocabulary, and its four types of questions following CARE: Covering the
ideas testing overall concepts, Applying going beyond lesson examples with an
emphasis on real-world problem solving, Reviewing questions from earlier content
makes learning interrelated, Exploration allows for scholars to explore ideas. This
approach makes learning relevant and allows for scholars to make critical connections.

The Odyssey Institute for Advanced and International Studies is in the candidacy phase
of the IB Middle Years Program and chooses the novels for study from the Language A
PLA (Prescribed List of Authors) as mandated by the IB MYP guidelines. There are nine
specific criteria that teachers use to teach and assess each novel. Each of these nine
criteria are explored through oral discussion questions, activities, and writing prompts
that are aligned to the Common Core Standards.

» Written organization, presentation, and language skills: Scholars are taught to
respond to literature with coherent ideas and to construct effective formal writing.

* Knowledge and understanding of literary works: Students are taught see literary
works both as the expression of an author’s individual creativity and as





representatives of their genre and period and required to demonstrate their
understanding.

Written organization, presentation, and language skills: Scholars are taught to
respond to literature with coherent ideas and to construct effective formal writing.

Relationship between works: Scholars are given frequent opportunities to discuss
the links between works, the differences and similarities in their context, style,
structure, and theme.

Cultural values and context: Scholars are taught to understand cultural values as
expressed in literature, and the significance of context in literary works. The
actions of the characters in a literary work should not be judged by the student’s
own time and culture. This applies to attitudes towards social, cultural and
political issues such as the position of women, and also to religion, sexuality,
racial attitudes and democracy.

Substantiation and justification of ideas: Scholars are taught that when writing
and speaking about literature, statements or assertions must be validated and
have evidence to support them.

Analysis of literary techniques: Scholars are taught to analyze language,
structure, technique, and style and to understand the difference between
description and analysis of literature.

Evaluation: Scholars are taught to recognize how and why literature affects
the reader.

Independent literary criticism: Scholars are expected to be able to apply their
own skills of literary analysis to a prose passage or poem they have not seen
before.

Visual skills: Scholars are encouraged to heighten their awareness of the
interactions between text and images within the work.

In addition to the rigor of the nine elements explored in each Language A text, the
Prescribed List of Authors allows teachers to adequately meet the Common Core
Standard requiring variety in the range, complexity, and quality of text.

A plan for monitoring the integration of the Arizona Academic Standards into instruction.

Informal observations generally occur on a daily basis during the approximate times of 9
a.m. to 11 a.m. This schedule also depends on the day and when meetings are
scheduled. Observations may occur later in the day if the administrator is unable to
make it to the classrooms in the mornings. These observations are made by the site
principals. During daily walk throughs, the principal looks for:

Classroom learning that is aligned with the unit instructional target. Phrased as
open-ended questions, these targets require critical analysis of the subject





matter. A sample Math instructional target might be, “How can my learning in
mathematics help me make healthy choices?” a sample Humanities instructional
target might be phrased, “Why do people seek independence?”

» Classroom instruction that is aligned to Common Core Standards. Compliance
with this measure is demonstrated by alignment between the written standard
and the observed instruction.

» Scholar engagement levels. The measure of engagement is demonstrated by
observed behaviors of scholars.

Communication on the measures mentioned above is typically done via email and
reflects both positive and informative/corrective feedback. An amendment to this process
has been made for the 2013-2014 school year. Next year, each informal walk through
observation will be documented in a form kept on file with the site principal.

Formal observations are scheduled with teachers twice a year. Prior to scheduling the
first formal observation, a teacher meets with his/her administrator to discuss goals that
they have for themselves as an educator. The goals are not a part of the formal
observation but the categories for the goals are directly from the evaluation form.
Teacher goals are discussed and reflected upon throughout the course of the school
year. When a formal observation occurs, the teacher and administrator meet within 10
days to discuss the evaluation. The teacher and administrator sign the form and a copy
is given to the teacher. Elements of the formal evaluation that relate to monitoring the
integration of standards into daily instruction are found in Domain One: Planning and
Preparation of the formal evaluation piece. These elements include evaluation on the
following measures:

e Standards-aligned lessons uploaded to the intranet

» Standards-aligned objectives that are written to reflect scholar learning, not
activity.

» Assessments of unit standards to be written before lesson uploads

» Evidence of cross-curricular planning

Documentation of administrators’ schedules showing both informal and formal
observations of these measures is shown in the following screenshots of their calendars.

(See Figure 1a and 1b, Site principal calendars)

A sustained improvement plan that includes evidence of increasing the percent of
students passing the state assessment in reading and math through monitoring and
documenting student proficiency.

At Odyssey, the monitoring and documenting of scholar of proficiency on state
assessments is a team endeavor. The administrative team spends the month of July
analyzing the data. The multiple perspectives on this team include that of the teacher
coach; the curriculum coordinator, the directors, the principals, the intervention
coordinator, and the special education director. Using these multiple perspectives,
standardized assessments are analyzed to ensure best practice in curriculum design,
teacher training, instructional scheduling, and content delivery and differentiation.
Privately, this data is analyzed first globally, (district wide), then locally (school specific)





and finally, individually (student specific). This information is processed in a variety of
ways: pivot prediction tables; color-coded risk labels; comparisons of specific grade
gains (campus-to-campus; class-to-class), and local school comparisons.

Once this information has been processed by the administration team, specific
information pertaining to grade level targets, individual scholar growth or needs is shared
with district staff members via google docs. This method of delivery allows staff
members and teachers to access the documents throughout the year and simplifies the
delivery system when updated scores are placed into the document or spreadsheet.

Finally, in August, all parents are given their scholars AIMS scores and general school-
wide and district comparisons results are published and placed on the district website.

(See Figure 11, Goodyear 2011 Pivot Table) (See Figure 12, TOPA AIMS Comparisons)

A sustained improvement plan that includes evidence of increasing the percent of
students passing the state assessment in reading and math through a professional
development plan that contributes to increased proficiency.

Prior to the start of the school year, a professional development day is dedicated to
analysis of the prior year’s data. The initial analysis incorporates AIMS blueprints and
curriculum mapping, data walks and identification of struggling scholars. This initial
analysis is followed up with specific instruction for teachers in how to align specific
strands from the AIMS to intervention curricula such as Buckle Down. For example, if a
grade-wide deficiency was found on a particular strand of the math portion of the AIMS,
a plan is created to integrate specific Buckle Down questions at the start of each math
lesson. The question(s) would be discussed in a whole class format as well as problem-
solving strategies. This process of data analysis is taught and modeled with teachers
during August professional development.

(See Figure 13, Professional Development Calendar, Week 2)

2b & 2c. Percent Passing Composite School Comparison

A sustained improvement plan that includes evidence of increasing the percent of
students passing the state assessment in reading and math as compared to schools that
serve similar populations through implementation of a curriculum that contributes to
student proficiency for those with disabilities.

At The Odyssey Institute for Advanced and International Studies we support the
integration of students with learning disabilities into the mainstream curriculum to the
fullest extent possible. To this end, special educators are trained extensively in the core
curricula as well as in intervention curricula and provide push-in support for scholars
within the general education or intervention classrooms. Whenever possible, the
curriculums used to support our lowest twenty-fifth percentile of scholars is also used to
support those scholars with learning disabilities. These curriculums are described
below:





Instruction for scholars presenting in the lowest 25th percentile of math and reading
utilizes a hybrid of online and offline instruction and is delivered in flexible, leveled, small
group format in a classroom setting referred to as the Math Lab or the Reading Lab.

The Math Triumphs Intervention Curriculum by McGraw Hill is used for students who are
struggling in mathematics concepts two or more grade levels below their current grade
level. The goal of the Math Triumphs curriculum is to provide scholars with the skills to
learn successfully and efficiently so that they can achieve with basic grade level
materials. The program is intended as a course for students to accelerate their learning
and be able to return successfully to the regular program. Assessment is diagnostic and
imbedded so that the teacher can better monitor entrance and exit from the program.
Some of the features that differentiate this intervention curriculum from the typical
textbook are:

e consumable volumes that allow for flexibility and personalized instruction

e connections between concepts that reveal big ideas

e truly differentiated instruction, not just differentiated examples

e presentation of small chunks of content

e numerous examples for different strategies
Math Triumphs has been a valuable resource for teaching scholars presenting in the
lowest twenty-five percent in mathematics because it has the flexibility to be used in
varied settings, such as the classroom, before or after school, or in tutoring sessions. Its
focus on mastering missing foundational skills and concepts from prior grades that are
prerequisites to the scholar’s current grade and curriculum supports the Odyssey
Institute’s goal of seeing all scholars master grade-level or above grade level standards.

An additional supplemental mathematics curriculum that has been effective in assessing
individual scholar progress and supporting targeted skill acquisition has been the A Plus
technology-based curriculum and assessment piece.

To support scholars who present in the bottom twenty-fifth percentile in reading, The
Odyssey Institute has taken a dual approach. In the 2012-2013 school year, the Institute
utilized a specific, short-term intervention program called Reading Horizons. Reading
Horizons is an Orton-Gillingham-based reading program that is systematic, explicit, and
multi-sensory in nature and provides students with phonemic awareness, phonics,
fluency, vocabulary, and comprehension instruction. The program has both an offline
and online component that allows teachers to differentiate reading instruction to an
amazing level of specificity. This one-year reading intervention program was
implemented for all scholars at The Institute who Fell Far Below in reading on the AIMS
test in the year preceding the current school year. Utilizing the diagnostic portion of the
program, teachers have the ability to monitor student growth and specific reading skills.
(See Figure 7a and 7b, Reading Horizons data tables)

Building upon this foundation, in the 2013-2014 school year, scholars still presenting in
the lowest twenty-fifth percentile in reading will have a double-dose of reading. They will
attend both their regular Language A class and a supplemental reading class during the
elective period of the day. This double-dose class will be taught by a certified reading
specialist. The specialist will work hand in hand with the classroom Language A
teachers so they are continuing with the same lessons and units. The specialist will
modify and reinforce the concepts and novels taught in the Language A class. Because
the inability to read well has far reaching academic implications, this reading class will
also focus on reading strategies, test taking skills,study skills and organization. Criteria





for entry into the intervention reading class will be taken from a combination of AIMS
data, teacher recommendation, and internal screenings for fluency, prosody, and
comprehension. (See Figure 8, 9th grade reading screening)

A plan for monitoring the integration of the Arizona Academic Standards into instruction.

Informal observations generally occur on a daily basis during the approximate times of 9
a.m. to 11 a.m. This schedule also depends on the day and when meetings are
scheduled. Observations may occur later in the day if the administrator is unable to
make it to the classrooms in the mornings. These observations are made by the site
principals. During daily walk throughs, the principal looks for:

» Classroom learning that is aligned with the unit instructional target. Phrased as
open-ended questions, these targets require critical analysis of the subject
matter. A sample Math instructional target might be, “How can my learning in
mathematics help me make healthy choices?” a sample Humanities instructional
target might be phrased, “Why do people seek independence?”

e Classroom instruction that is aligned to Common Core Standards. Compliance
with this measure is demonstrated by alignment between the written standard
and the observed instruction.

» Scholar engagement levels. The measure of engagement is demonstrated by
observed behaviors of scholars.

Communication on the measures mentioned above is typically done via email and
reflects both positive and informative/corrective feedback. An amendment to this process
has been made for the 2013-2014 school year. Next year, each informal walk through
observation will be documented in a form kept on file with the site principal.

Formal observations are scheduled with teachers twice a year. Prior to scheduling the
first formal observation, a teacher meets with his/her administrator to discuss goals that
they have for themselves as an educator. The goals are not a part of the formal
observation but the categories for the goals are directly from the evaluation form.
Teacher goals are discussed and reflected upon throughout the course of the school
year. When a formal observation occurs, the teacher and administrator meet within 10
days to discuss the evaluation. The teacher and administrator sign the form and a copy
is given to the teacher. Elements of the formal evaluation that relate to monitoring the
integration of standards into daily instruction are found in Domain One: Planning and
Preparation of the formal evaluation piece. These elements include evaluation on the
following measures:

» Standards-aligned lessons uploaded to the intranet

» Standards-aligned objectives that are written to reflect scholar learning, not
activity.

* Assessments of unit standards to be written before lesson uploads

» Evidence of cross-curricular planning

Documentation of administrators’ schedules showing both informal and formal
observations of these measures is shown in the following screenshots of their calendars.

(See Figure 1a and 1b, Site principal calendars)





A plan for documenting student proficiency for those students with disabilities.

As necessary in an inclusion model of instruction, individual student progress for those
scholars with disabilities (IEP goals) is documented by both the special educator and the
classroom teacher every two weeks. A collaborative document with the scholar’s
individualized instructional goals is completed every two weeks by the teacher and the
special educator. This document is then translated by the special educator into
measurable progress towards the scholar’s IEP goals and shared with all stakeholders.

(See Figure 14, Documenting Student Proficiency, students with disabilities)

A professional development that contributes to student proficiency for those students
with disabilities.

In addition to the extensive professional development provided for all Odyssey staff
members, additional professional development support is given to teachers of scholars
in the lowest percentile in reading and math and all special educators. Specific details of
this support include the services of an outside consultant hired to provide 16 hours of on-
site training in the Reading Horizons curriculum as well as an outside consultant hired to
provide 16 hours of on-site training in A Plus. The training for these two curriculums was
provided for both intervention staff and special educators and took place throughout the
school year on six different occasions. (3 trainings each) Additional trainings targeted
specifically for those scholars presenting in the lowest twenty-fifth percentile in reading
and math are listed.

(See Figure 5, 6th-9th grade Friday PD offerings)

3a. A-F Letter Grade State Accountability System

A sustained improvement plan to meet A-F targets and to increase student growth and
proficiency that has not yet been discussed.

The measures above fully discuss our efforts to meet A-F accountability targets.

4a. High School Graduation Rate

A sustained improvement that provides evidence of increasing the percent of entering 9"
graders who graduate from high school in four years.

The Odyssey Institute (Ol) plays an active role in ensuring our scholars are inspired
about learning and becoming life-long learners. Ol seeks to create a safe and inspiring
culture by offering a project-based curriculum in a safe and supportive culture. To that
end Odyssey has implement several programs and practices to include the International
Baccalaureate (IB) framework, Educators for Social Responsibility (ESR), Personal
Education Plan (PEP), and Credit Recovery.

The Ol feels that central to maximizing and maintaining graduation rates is making
learning fun and relevant. Learning is made fun when scholars feel safe to both take
chances and to be a part of the school culture, they belong. This is accomplished





through the intentional programs Odyssey has implemented with an inquiry-based
curriculum that works to each scholars strengths, allowing academic choice by the
scholar to express his or her knowledge. The inquiry-, project-based curriculum also
makes learning relevant as scholars see the applicability to their lives. Odyssey also has
an inherent interdisciplinary component to its IB framework that works to further make
learning relevant to scholars.

Odyssey has also implemented the ESR template for building relationships and ensuring
scholars feel valued and respected. The Ol assigns an Advisor to each scholar through
Advisory who follows each scholar throughout their High School career serving as
Mentors, Counselors, and Advisors building strong relationships. Advisory assists in
building a culture of belonging and respect whereby each scholar is acknowledged and
allowed a voice in their education. Advisory meets bi-weekly to allow scholars to work on
interpersonal relationships and also work with the Advisors to establish goals and their
Education, Career, and Action Plan (ECAP) for four years of High School. These goals
are monitored and adjusted as necessary to allow for each individual scholar to have an
individual plan to reach his or her goal(s).

The PEP program at The Institute offers a proactive intervention framework by which
any scholar who falls below 80% is placed upon a PEP. Our goal is to intervene and
identify weaknesses, whether academic or skills, to enable the scholar to work to his or
her full potential. The basic components involve Teacher / scholar meeting, a scholar
reflection, and a plan devised by the Teacher, scholar, and parent(s). Once the Teacher
and scholar reflect upon why the scholar is struggling, a meeting or conversation is had
with the parents so all can agree upon an improvement plan for the scholar before he or
she has fallen too far behind by which he or she feels like a recovery is not possible,
lose hope.

Ol has also instituted a Credit Recovery Program in the Summer to facilitate scholars
making up lost credit. Scholars will make up their credits by taking classes through A+
(K12) online classes that meet state standards for that subject. K12 is accredited in
Arizona through AdvancED. Requisite credit will be awarded for successfully completed
courses to ensure the scholar stays on target for graduation.

Appendix:

Provided below in Figures 1-13 is documentation of the programs and data described in
this narrative. The Odyssey Institute for Advanced and International Studies looks at
data from multiple perspectives. We strive to use foresight and balance in our approach
to implementing the data driven decisions that result from this ongoing analysis. Scholar
and program growth are approached in a collaborative manner with scholar success as
the end goal. We take great pride in our programs and the educational choice The
Odyssey Preparatory Academy Family of Schools has brought to the West Valley. We
will continue our drive towards meeting the criteria for excellence set by the state of

Arizona and remain dedicated to our core values.





Figure 1a and 1b: Site principals’ calendars showing walkthroughs and formal evaluations

Figure 2: Romeo and Juliet, pre and post testing data
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Figure 3: 71" Grade Math AIMS data
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AGENDA ITEM: Adding Grade Levels to Charter Amendment and Enrollment Cap Notification — The Odyssey Preparatory
Academy, Inc.

Issue

The Odyssey Preparatory Academy, Inc. (TOPA) requested to add grade 10 to the charter currently approved for grades
K-9, and to increase the enrollment cap from 1700 to 2000. As the charter holder did not meet the Board’s academic
performance expectations for 2012, they were required to submit a Demonstration of Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for expansion request

According to the narratives (presented in the charter holder’s portfolio: b. Amendment request materials and c.
Notification request materials), the original plan of the charter was to add a grade every year through grade 12. Grade 6
was added in 2009, grade 7 in 2010, grade 8 in 2011, and grade 9 in 2012. The charter serves over 100 9" graders who
would be served by the grade expansion. The narratives also state that with the addition of the Odyssey Institute for
Advanced and International Studies site, the capacity for students has increased by 600.

Support for methods of instruction and mission of the charter— Adding Grade Levels

The narrative states that current programs that support the mission, philosophy, and methods of instruction at the
Goodyear and Buckeye campuses, and that will continue on in the new grade, include block scheduling, required
participation in band, foreign language including Mandarin, daily emphasis on physical fitness, uniforms, continuity of
staffing, and a unified Scholar Responsibility policy. The narrative adds that one integral part of the continuity in the
mission and programs is the implementation of the International Baccalaureate Middle Years Program (MYP) and that
part of this approval process from the IB organization includes a plan for MYP scholars to have the opportunity to
matriculate into the IB Diploma Program (DP) for 11th and 12th graders. The narrative states that Odyssey is in the
application phase of the DP program in 2014.

Supporting Information — Enrollment Cap

A blueprint for a facility located on S. Airport Rd. was submitted. The blueprint includes 10 classrooms with a minimum
of 729 square feet in each room. A lecture hall of 1,600 square feet and a science lab of 900 square feet were also
included in the blueprint. This facility demonstrates capacity to accommodate the 300 additional students requested.

Background
TOPA was granted a charter in January 2009. TOPA has opened four school sites under this charter. See table below.

School Name Month/Year Open Location (IHETBEE BT Current Status
Served
The Odyssey Preparatory Closed
A 2 Buck K th h

Academy (TOPA 90288) ugust 2009 tckeye through 8 May 2012
The Odyssey Preparatory

201 B
Academy (TOPA 90772) August 2010 uckeye K through 8 Open
The Odyssey Preparatory
Academy Goodyear (TOPA August 2011 Goodyear K through 8 Open
Goodyear)
Odyssey Institute for Advanced

2012 B
and International Studies (OIAIS) August 20 uckeye 6 through 9 Open

All TOPA school sites operate on a 144-day calendar. The graphs below show actual 100th day average daily
membership (ADM) for fiscal years 2010-2013, as well as 100th day ADM for each school site.
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The Odyssey Preparatory Academy, Inc.:
Total Charter Enroliment
FY 2010-2013
2000.0
A 1,736
1600.0 -
1400.0 1,288
1200.0 -
1000.0
800.0 657
600.0
376
400.0
200.0
0.0
FY2010 FY2011 FY2012 FY2013
-t All Campuses
The Odyssey Preparatory Academy, Inc.:
Enroliment by School Site
FY 2010-2013
A0 696.9 687.2
700 5
586.4
600 e
e
500 | 607.7
375.9 539 ®
400 - :
4409
300
200 |
70.7
100 51.7
—
0 \
FY2010 FY2011 FY2012 FY2013
~4=TOPA (90288) ~=TOPA(90772) ~#—TOPAGoodyear == OIAIS

Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s academic

performance will be evaluated by the Board when considering expansion requests. The academic performance of TOPA
90772 and TOPA Goodyear for the FY2012 school year, as based on the Board’s academic framework, is represented in
the dashboards below. OIAIS was in its first year of operation in FY 2013 and does not have an academic dashboard for

2012.

ASBCS, July 8, 2013

Page 2 of 5






Academic Performance Rating FY 2012

Charter Holder; The Odyssey Preparatory Academy, Inc.
Entity ID 90287

Charter School: The Odyssey Preparatory Academy
Entity ID 90772, Grades 1-8

1. Growth
Traditional Elementary 10. SGP 1b. SGP Bottom 25%
School School Year Math Read Math Read
Odyssey Preparatory 2011-2012 395 as| eas| Az
Polnts Assigned 50 50 50 50
| Weight 12.5 125 12.5 12,5
2. Proficency
2b, Composite
School
Small Elementary Za. Status uﬂf 2e. ELL | 2¢ Subgroup FRL | 2¢c. Subgroup SPED
School Year Math Read Math | Read Math Read | Math | Read Math Read
Odyssey Preparatory 20112012 | 8764 #q/78| 138|090 ] 48/45.09 | 55/52 [ N NR _31/26 | 4437
Points Assigned 50 75 50 75 50 75 0 0 75 75
| Weight 7.5 7.5 7.5 7.5 3.75 3,75 0 0 3.75 3.75
3, State Accountability & Overall Rating
3a, State Ovorall
Small Elementary | Rating
School School Year Grade
Odyssey Preparatory 2011-2012 1 S
Points Assigned 50
| Weight 5 100

Additional information regarding the Acadermic framework can be found at ittp J/vwesrweasiics azgav/

6/25/2013

Academic Performance Rating FY 2012
Charter Holder: The Odyssey Preparatory Academy, Inc,

Entity 1D 90287

Charter School: The Odyssey Preparatory Academy Goodyear
Entity 1D 91205, Grades K-8

1. Growth
Traditional Blementary 1a. 5GP 1h. SGP Bottom 25%
School School Year | Math Read Math Read

Odyssey Preparatory Goodyear 20112012 L
Polints Assigned 25 75 25 50
Welght 12,5 12.5 12.5 12.5

2. Profickency

b, Comporite
School
____Traditional Elementary o 24, Satus Comparison | up M4 1 2¢ Subgroup FAL
Sc
School Year Math | Read | Math | Read | Math | Read | Math | Read | Math Read

Odyssoy Preparatory Goodyear 2011-2012 () 77 2.4 5.5 | NR NI NI NIt
Polnts Assigned 75 % 50 75 o0 0 o 0 75 %
Wae! 1.5 7.% 1.5 7.5 0 0 0 0 7.5 15

1. State Accountability & Overall Rating

Ja, State Overall
Traditional Elermentary Accouptabliny fating | » o » to i
School School Year Grade <0, but » o »

Ocdynsoy Proparatory Goodyear 20112012 50 Eﬁ .“‘_’6!3.“7‘_"._
Polnts Assigned 50 oo
Welght 5 100

Additlonal Information regarding the Acadermic Framework can be found at huip JAvweasbesaraon
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The academic performance of TOPA 90772, TOPA Goodyear, and OIAIS did not meet the Board’s academic performance
expectations set forth in the performance framework adopted by the Board (TOPA 90228 closed in 2012).
Demonstrations of Sufficient Progress (DSP) were submitted by the charter representative (presented in the charter
holder’s portfolio: d. DSP — TOPA 90772, e. DSP — TOPA Goodyear, and f. DSP - OIAIS). The DSPs were evaluated using
the criteria provided in Appendix D of the Board’s Academic Performance Framework and Guidance document
(presented in the charter holder’s portfolio: g. DSP Evaluation and Evidence — TOPA 90772, h. DSP Evaluation and
Evidence — TOPA Goodyear, and i. DSP Evaluation and Evidence — OIAIS).

The initial DSP submitted by the charter holder for TOPA 90772 and TOPA Goodyear provided narratives describing
systems for implementation of curriculum, monitoring the integration of the AZ Academic Standards into instruction,
assessment, and professional development that contribute to increased student growth and proficiency in Math and
Reading, but lacked detail regarding systems for monitoring and documenting student growth for students with growth
percentiles in the lowest 25%, and student proficiency for ELL students or students with disabilities. Data was not
provided to support sufficient progress for students in these subgroups, resulting in a determination of Not Acceptable
for each.

The initial DSP submitted by the charter holder for OIAIS provided a narrative describing systems for monitoring the
integration of the AZ Academic Standards into instruction and assessment, but lacked detail regarding systems for
implementation of curriculum, a plan for professional development, and systems for monitoring and documenting
student growth for students with growth percentiles in the lowest 25%, and student proficiency for ELL students or
students with disabilities. No data was provided to support sufficient progress in any measure, resulting in a
determination of Not Acceptable.

On June 6, staff conducted a site visit and met with Megan Olson (Charter Representative), Frank Yanez (Charter
Representative), Holly Johnson (board member), Cassy Thrush (Curriculum Coordinator), Patty Messer (Instructional
Coach/Curriculum Coordinator), Kenneth Olson (Principal — TOPA 90772), Liz Douglass (Principal — TOPA Goodyear),
Angie Price (Vice Principal/RTI — TOPA Goodyear), and Mary Yanke (Junior High Principal — OIAIS) to confirm the
information presented in the DSPs and collect additional information and documentation to be considered in the final
evaluation (presented in the charter holder’s portfolio: g. DSP Evaluation and Evidence — TOPA 90772, h. DSP Evaluation
and Evidence — TOPA Goodyear, and i. DSP Evaluation and Evidence — OIAIS).

A discussion with the leadership team began with a discussion of professional development offerings and professional
learning community activities at each campus. Ms. Olson and Ms. Messer described the district calendar where events
are tracked, and how the leadership team monitors implementation through observation and meetings with teachers.
The discussion moved to review of teacher lesson plans. TOPA provided copies of emails with lesson plan feedback, and
demonstrated the use of Google Docs for lesson plans, including differentiation strategies for ELL students, students
with disabilities, and advanced students. Ms. Johnson and Ms. Price described and provided examples from the tiered
intervention (RTI) system, including systems for tracking students with growth percentiles in the lowest 25%. Ms. Price
showed examples of biweekly reports that tracked data from special education and ELL students on the AIMSweb
benchmark assessments and progress monitoring. Ms. Olson described the Personal Education Plans that are prepared
with high school students to track gaps. The leadership team demonstrated tracking spreadsheets showing analysis of
the fall and winter benchmark scores showing average gains for each teacher at each site, including data disaggregated
by subgroup. Ms. Olson described the University of Chicago Math Project curriculum used in secondary grades, provided
the curriculum map, and discussed the links to Singapore Math, used in the lower grades and advanced classes. She also
showed tables predicting performance on AIMS, and comparisons with schools in the area. Regarding FRL students, Ms.
Olson confirmed that TOPA does not track income for participation in Federal programs, but that they have done a
household income survey for instrument rental and uniform scholarships, and monitor the percentage to see if more

S
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might be needed in the future. Ms. Olson provided benchmark data for subgroups in grades 6-8, and discussed how
AIMSweb does not track 9™ grade well. To predict performance in ot grade, students take the PSSSAT, and Ms. Olson
showed examples of the reports available from the publisher. The discussion ended with Ms. Price providing examples
of documents from Child Find meetings and IEP meetings. After the meeting, the charter holder provided additional
evidence and documentation regarding child find/child study systems and screening processes, and information about
the performance of economically disadvantages students.

The charter holder provided additional evidence and documentation (presented in the charter holder’s portfolio: g. DSP
Evaluation and Evidence — TOPA 90772, h. DSP Evaluation and Evidence — TOPA Goodyear, and i. DSP Evaluation and
Evidence — OIAIS) regarding all areas not sufficiently addressed in the submitted DSP including systems and processes in
the areas of curriculum, monitoring instruction, assessment, and professional development that are in place to support
and maintain the improvement in academic performance, and assessment data demonstrating student growth.

Following the site visit, staff determined, through an evaluation of the information and documentation collected at the
site visit, that the charter holder demonstrated sufficient progress toward meeting the Board’s academic performance
expectations. The final evaluation of the DSP resulted in a determination of Acceptable in all areas.

Board Options — Grade Level Expansion Request

1. Approve the amendment request for The Odyssey Preparatory Academy, Inc. Staff recommends the following
language for consideration: | move, based on the information contained in the Board materials and presented
today, that the Board approve the request to add 10" grade to the charter held by The Odyssey Preparatory
Academy, Inc.

2. Denythe amendment request for The Odyssey Preparatory Academy, Inc. The following language is provided for
consideration: | move, based on the information contained in the Board materials and presented today, that the
Board deny the requests to add 10" grade to the charter held by The Odyssey Preparatory Academy, Inc., for the
following reasons: (Board member must specify reasons the Board found during its consideration.)

Board Options — Enrollment Cap Notification Request

1. Approve the notification request for The Odyssey Preparatory Academy, Inc. Staff recommends the following
language for consideration: | move, based on the information contained in the Board materials and presented
today, that the Board approve the request to increase the enrollment cap of the charter held by The Odyssey
Preparatory Academy, Inc. to 2000.

2. Deny the notification request for The Odyssey Preparatory Academy, Inc. The following language is provided for
consideration: | move, based on the information contained in the Board materials and presented today, that the
Board deny the requests to increase the enrollment cap of the charter held by The Odyssey Preparatory
Academy, Inc. to 2000 for the following reasons: (Board member must specify reasons the Board found during
its consideration.)
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: The Odyssey Preparatory Academy
School Name: The Odyssey Preparatory Academy - Buckeye

Date Submitted: February 26, 2013

Initial Evaluation Completed: June 3, 2013
Final Evaluation Completed: June 25, 2013

Required for: Expansion - Enroliment Cap, Adding Grade Levels

| = Result after initial evaluation

S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable

1a. Student Median Growth Percentile
(SGP) Math

I/S
1a. Student Median Growth Percentile
(SGP)
Reading I/s
1b. Student Median Growth Percentile Assessment data was not provided for students with growth percentiles in the lowest
(SGP) Bottom 25% | 25% in Math.
Math S At the site visit, additional data was provided to demonstrate growth in Math for

students with growth percentiles in the lowest 25%.
1b. Student Median Growth Percentile Assessment data was not provided for students with growth percentiles in the lowest
(SGP) Bottom 25% 25% in Reading.
Reading S I At the site visit, additional data was provided to demonstrate growth in Reading for
students with growth percentiles in the lowest 25%.

2a. Percent Passing
Math

1/S
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Measure Not Comments
Acceptable |Acceptable
2b. Composite School Comparison Assessment: The narrative and data provided did not demonstrate that the school
(Traditional and Small Schools only) implemented a plan for monitoring and documenting student proficiency in Math for
Math ELL students.
At the site visit, documentation was provided that demonstrated a plan for
S I monitoring and documenting proficiency in Math to expected performance levels
for ELL students to expected performance levels as compared to similar schools.
Assessment data was not provided for ELL students.
At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students.
2c. Subgroup Comparison Assessment: The narrative and data provided did not demonstrate that the school
(2b. for Alternative) implemented a plan for monitoring and documenting student proficiency in Math for
ELL ELL students.
Math At the site visit, documentation was provided that demonstrated a plan for
S | monitoring and documenting proficiency in Math for ELL students.
Assessment data was not provided for ELL students.
At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students.
2c. Subgroup Comparison
(2b. for Alternative) The narrative stated that free and reduced lunch counts are not taken at Odyssey.
FRL /S At the site visit, the charter holder confirmed that free and reduced lunch counts
are not taken at TOPA Buckeye.
Math
2c. Subgroup Comparison
(2b. for Alternative) The narrative stated that free and reduced lunch counts are not taken at Odyssey.
FRL /S At the site visit, the charter holder confirmed that free and reduced lunch counts
. are not taken at TOPA Buckeye.
Reading
3a. A-F Letter Grade State Accountability
System /s
ASBCS, July 8, 2013 Page 2 of 2






Demonstration of Sufficient Progress Evidence Reviewed at Site Visit
The Odyssey Preparatory Academy, Inc.

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were confirmed on site for The Odyssey Preparatory Academy (90772)

Evidence Requested Reviewed at Site Visit

¢ Informal teacher observation
feedback emails

o Completed teacher evaluation
forms

Informal/formal observations

Curriculum maps e Curriculum maps

e Teacher lesson plan calendars

Lesson plans .
P Lesson plan feedback emails

Professional development calendar
e Professional development sign-in
PD agenda/ calendar sheets

e Professional development follow-
up emails

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested Evidence Provided Sufficient
Documentation that the school implemented a plan for e AIMS analysis spreadsheets
monitoring and documenting student growth for students e RTI documentation ‘/
with growth percentiles in the lowest 25% in Reading and
Math
Documentation that the school implemented a plan for o AZELLA analysis spreadsheets
monitoring and documenting student proficiency in Math for e RTI documentation \/
ELL students
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: The Odyssey Preparatory Academy
School Name: The Odyssey Preparatory Academy - Goodyear

Date Submitted: February 26, 2013

Required for: Expansion - Enroliment Cap, Adding Grade Levels

| = Result after initial evaluation

Initial Evaluation Completed: June 3, 2013
Final Evaluation Completed: June 25, 2013

S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable
1a. Student Median Growth Percentile
(SGP) Math
/s
1b. Student Median Growth Percentile Assessment data was not provided for students with growth percentiles in the lowest
(SGP) Bottom 25% | 25% in Math.
Math S At the site visit, additional data was provided to demonstrate growth in Math for
students with growth percentiles in the lowest 25%.
1b. Student Median Growth Percentile Assessment data was not provided for students with growth percentiles in the lowest
(SGP) Bottom 25% 25% in Reading.
Reading S ! At the site visit, additional data was provided to demonstrate growth in Reading for
students with growth percentiles in the lowest 25%.
2b. Composite School Comparison Assessment: The narrative and data provided did not demonstrate that the school
(Traditional and Small Schools only) implemented a plan for monitoring and documenting student proficiency in Math for
Math ELL students.
At the site visit, documentation was provided that demonstrated a plan for
S I monitoring and documenting proficiency in Math to expected performance levels
for ELL students to expected performance levels as compared to similar schools.
Assessment data was not provided for ELL students.
At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students.
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Measure Not Comments
Acceptable |Acceptable
2c. Subgroup Comparison Assessment: The narrative and data provided did not demonstrate that the school
(2b. for Alternative) implemented a plan for monitoring and documenting student proficiency in Math for
ELL ELL students.
Math At the site visit, documentation was provided that demonstrated a plan for
S | monitoring and documenting proficiency in Math for ELL students.
Assessment data was not provided for ELL students.
At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students.
2c. Subgroup Comparison Assessment: The narrative and data provided did not demonstrate that the school
(2b. for Alternative) implemented a plan for monitoring and documenting student proficiency in Reading
ELL for ELL students.
Reading At the site visit, documentation was provided that demonstrated a plan for
S | monitoring and documenting proficiency in Reading for ELL students.
Assessment data was not provided for ELL students.
At the site visit, additional data was provided to demonstrate proficiency in Reading
for ELL students.
2c. Subgroup Comparison
(2b. for Alternative) The narrative stated that free and reduced lunch counts are not taken at Odyssey.
FRL /S At the site visit, the charter holder confirmed that free and reduced lunch counts
are not taken at TOPA Goodyear.
Math
2c. Subgroup Comparison
(2b. for Alternative) The narrative stated that free and reduced lunch counts are not taken at Odyssey.
FRL /S At the site visit, the charter holder confirmed that free and reduced lunch counts
. are not taken at TOPA Goodyear.
Reading
3a. A-F Letter Grade State Accountability
System /s
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit
The Odyssey Preparatory Academy, Inc.
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that

were confirmed with material reviewed during the 2™ year site visit of The Odyssey Preparatory
Academy Goodyear.

Evidence Identified Confirmed at 2" Year Site Visit
Informal/formal observations e Teacher evaluation forms
e Core Knowledge Curriculum
Curriculum maps maps and alignment
documents
Lesson plans e Teacher lesson plans
PD agenda/ calendar . Profess?onal development calendar
e Professional development agendas

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested Evidence Provided Sufficient
Documentation that the school implemented a plan for o AIMS analysis spreadsheets
monitoring and documenting student growth for students e RTlI documentation \/
with growth percentiles in the lowest 25% in Reading and
Math
Documentation that the school implemented a plan for e AZELLA analysis spreadsheets
monitoring and documenting student proficiency in Math for e RTI documentation \/
ELL students
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: The Odyssey Preparatory Academy, Inc.
School Name: Odyssey Institute for Advanced and International Studies Initial Evaluation Completed: June 3, 2013

Date Submitted: May 29, 2013

Required for: Expansion - Enrollment Cap, Adding Grade Level

| = Result after initial evaluation

Final Evaluation Completed: June 26, 2013

S = Result after evaluation of information collected from the site visit

Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP) Math

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Math.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to student growth in Math.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to student growth in Math.

No data was included to demonstrate efforts to increase student growth in Math.
At the site visit, additional data was provided to demonstrate student growth in
Math.
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Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile

(SGP)
Reading

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Reading.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to student growth in Reading.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Reading.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to student growth in Reading.

No data was included to demonstrate efforts to increase student growth in Reading.
At the site visit, additional data was provided to demonstrate student growth in
Reading.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile

(SGP) Bottom 25%

Math

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Math for students with growth percentiles in the lowest 25% in Math.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to growth in Math for students with growth percentiles in the lowest
25%.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math for students
with growth percentiles in the lowest 25% in Math.

At the site visit, the school provided documentation of professional development
that contributes to growth in Math for students with growth percentiles in the
lowest 25%.

No data was included to demonstrate efforts to increase student growth in Math for
students with growth percentiles in the lowest 25% in Math.

At the site visit, additional data was provided to demonstrate growth in Math for
students with growth percentiles in the lowest 25%.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Reading for students with growth percentiles in the lowest 25% in Reading.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to growth in Reading for students with growth percentiles in the lowest
25%.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Reading for
students with growth percentiles in the lowest 25% in Reading.

At the site visit, the school provided documentation of professional development
that contributes to growth in Reading for students with growth percentiles in the
lowest 25%.

No data was included to demonstrate efforts to increase student growth in Reading
for students with growth percentiles in the lowest 25% in Reading.

At the site visit, additional data was provided to demonstrate growth in Reading for
students with growth percentiles in the lowest 25%.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing

Math

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student proficiency in
Math.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to student proficiency in Math.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to student proficiency in Math.

No data was included to demonstrate efforts to increase student proficiency in Math.
At the site visit, additional data was provided to demonstrate student proficiency in
Math.

2a. Percent Passing

Reading

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student proficiency in
Reading.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to student proficiency in Reading.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Reading.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to student proficiency in Reading.

No data was included to demonstrate efforts to increase student proficiency in
Reading.

At the site visit, additional data was provided to demonstrate student proficiency in
Reading.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Composite School Comparison
(Traditional and Small Schools only)

Math

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math
to expected performance levels for ELL and FRL students compared to similar schools.
At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Math for ELL students to expected performance levels
as compared to similar schools.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices that contribute to increased student
proficiency in Math to expected performance levels for ELL and FRL students
compared to similar schools as compared to similar schools.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Math for ELL students to expected performance levels as compared to
similar schools.

Assessment: The narrative and data did not demonstrate that the school
implemented a plan for monitoring and documenting increases in student proficiency
in Math to expected performance levels for ELL and FRL students compared to similar
schools.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Math to expected performance levels
for ELL students to expected performance levels as compared to similar schools.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for ELL
and FRL students compared to similar schools.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Math for ELL students to
expected performance levels as compared to similar schools.

No data specific to ELL students, FRL students, and students with disabilities was
provided to demonstrate efforts to increase student proficiency in Math compared to
expected performance levels in similar schools.

At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students. The charter holder stated that free and reduced lunch counts are
not taken at OIAIS.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Composite School Comparison
(Traditional and Small Schools only)
Reading

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in
Reading to expected performance levels for ELL and FRL students compared to similar
schools.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Reading for ELL students to expected performance
levels as compared to similar schools.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices that contribute to increased student
proficiency in Reading to expected performance levels for ELL and FRL students
compared to similar schools as compared to similar schools.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Reading for ELL students to expected performance levels as compared
to similar schools.

Assessment: The narrative and data did not demonstrate that the school
implemented a plan for monitoring and documenting increases in student proficiency
in Reading to expected performance levels for ELL and FRL students compared to
similar schools.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Reading to expected performance levels
for ELL students.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Reading for
ELL and FRL students compared to similar schools.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Reading for ELL students to
expected performance levels as compared to similar schools.

No data specific to ELL students, FRL students, and students with disabilities was
provided to demonstrate efforts to increase student proficiency in Reading compared
to expected performance levels in similar schools.

At the site visit, additional data was provided to demonstrate proficiency in Reading
for ELL students. The charter holder stated that free and reduced lunch counts are
not taken at OIAIS. we
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

Curriculum: The narrative did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Math for ELL
students.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Math for ELL students.

Instruction: The narrative did not demonstrate that the school implemented a plan
for monitoring the integration of the AZ Academic Standards in Math into instruction
for ELL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Math for ELL students.

Assessment: The narrative did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math for ELL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Math for ELL students.

Professional Development: The narrative describes did not demonstrate that the
school implemented a professional development plan that contributed to increased
student proficiency in Math for ELL students.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Math for ELL students.

No data specific to ELL students was provided to demonstrate efforts to increase
student proficiency in Math.

At the site visit, additional data was provided to demonstrate proficiency in Math
for ELL students.

ASBCS, July 8 2013

Page 8 of 14






Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

Curriculum: The narrative did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Reading for ELL
students.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Reading for ELL students.

Instruction: The narrative did not demonstrate that the school implemented a plan
for monitoring the integration of the AZ Academic Standards in Reading into
instruction for ELL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Reading for ELL students.

Assessment: The narrative did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for ELL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Reading for ELL students.

Professional Development: The narrative describes did not demonstrate that the
school implemented a professional development plan that contributed to increased
student proficiency in Reading for ELL students.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Reading for ELL students.

No data specific to ELL students was provided to demonstrate efforts to increase
student proficiency in Reading.

At the site visit, additional data was provided to demonstrate proficiency in
Reading for ELL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

Curriculum: The narrative did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Math for FRL
students.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Math for FRL students.

Instruction: The narrative did not demonstrate that the school implemented a plan
for monitoring the integration of the AZ Academic Standards in Math into instruction
for FRL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Math for FRL students.

Assessment: The narrative did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math for FRL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Math for FRL students.

Professional Development: The narrative describes did not demonstrate that the
school implemented a professional development plan that contributed to increased
student proficiency in Math for FRL students.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Math for ELL students.

No data specific to FRL students was provided to demonstrate efforts to increase
student proficiency in Math.

At the site visit, the charter holder stated that free and reduced lunch counts are
not taken at OIAIS.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Reading

Curriculum: The narrative did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Reading for FRL
students.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Reading for FRL students.

Instruction: The narrative did not demonstrate that the school implemented a plan
for monitoring the integration of the AZ Academic Standards in Reading into
instruction for FRL students.

At the site visit, documentation was provided that demonstrated a plan for
monitoring and evaluating standards and instructional practices that contributes to
proficiency in Reading for FRL students.

Assessment: The narrative did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for FRL students.
At the site visit, documentation was provided that demonstrated a plan for
monitoring and documenting proficiency in Reading for FRL students.

Professional Development: The narrative describes did not demonstrate that the
school implemented a professional development plan that contributed to increased
student proficiency in Reading for FRL students.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Reading for FRL students.

No data specific to FRL students was provided to demonstrate efforts to increase
student proficiency in Reading.

At the site visit, the charter holder charter holder stated that free and reduced
lunch counts are not taken at OIAIS.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Math for students with disabilities in Math.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Math for students with disabilities.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math for students
with disabilities in Math.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Math for students with
disabilities.

No data was included to demonstrate efforts to increase student growth in Math for
students with disabilities in Math.

At the site visit, additional data was provided to demonstrate proficiency in Math
for students with disabilities.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Reading for students with disabilities in Reading.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to proficiency in Reading for students with disabilities.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies. The narrative and
data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Reading for
students with disabilities in Reading.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to proficiency in Reading for students with
disabilities.

No data was included to demonstrate efforts to increase student growth in Reading
for students with disabilities in Reading.

At the site visit, additional data was provided to demonstrate proficiency in Reading
for students with disabilities.
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Measure

Acceptable

Not
Acceptable

Comments

3a. A-F Letter Grade State Accountability
System

Curriculum: The narrative describes fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona
Academic Standards that contribute to meeting student growth and proficiency
targets as described in the A-F Letter Grade Model.

At the site visit, documentation was provided that demonstrated a curriculum that
contributes to meeting student growth and proficiency targets as described in the
A-F Letter Grade Model.

Professional Development: The narrative described an approach to professional
development that does not involve follow-up monitoring strategies that contribute to
meeting student growth and proficiency targets as described in the A-F Letter Grade
Model.

At the site visit, documentation was provided that demonstrated a professional
development plan that contributes to meeting student growth and proficiency
targets as described in the A-F Letter Grade Model.

No data was included to demonstrate efforts to increase student growth in Math and
Reading.

At the site visit, documentation was provided that demonstrated sufficient progress
in meeting student growth and proficiency targets as described in the A-F Letter
Grade Model.

4a. High School Graduation Rate
(Traditional and Small Schools)

/s
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

The Odyssey Preparatory Academy, Inc.

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were confirmed on site for Odyssey Institute for Advanced and International Studies

Evidence Requested

Reviewed at Site Visit

UCSMP curriculum implementation documentation: curriculum maps,
pacing guides, etc.

e MYP curriculum maps

e Textbooks and curricular
resources

e [ntervention material

AIMSWeb benchmark assessment results and analysis

e Benchmark analysis spreadsheets
o PSSAT assessment results for HS

Novel study Reading curriculum maps and pacing guides

e Curriculum maps

Informal classroom observation, feedback documentation

e Informal teacher observation
feedback emails

Formal teacher evaluation documentation

e Completed teacher evaluation
forms

Lesson plan review documentation

e Teacher lesson plan calendars
e Lesson plan feedback emails

Nationally normed/AIMS summative data review and analysis

e AIMS analysis spreadsheets
e PSSAT assessment results for HS

Evidence of adjustment to instructional pacing based on data analysis

e Assessment calendar

e Curricular test results and
analysis spreadsheets

e Lesson observation feedback
emails

Professional development attendance rosters, materials

e PD sign-in sheets
e PD materials

PLC documentation

e Teacher schedules
e PLC emails

Math Lab/Reading Lab curriculum maps and pacing guides (Math
Triumphs, A Plus, Reading Horizons, Buckle Down, etc.)

e Math Lab lesson plans
e Reading Horizons lesson plans

Math Lab/Reading Lab assessment data and analysis

e Reading Horizons student
summary sheet
e A+ Online student results listing

Pivot prediction tables, color-coded risk labels, comparisons of specific
grade gains, and local school comparisons

o AIMS analysis spreadsheets

e Reading risk level analysis
spreadsheet

e AIMS comparisons to other
schools, state averages

Analysis of prior years’ data: AIMS blueprints, curriculum mapping, data
walks, and identification of struggling scholars

e Emails regarding interventions

e Writing assessment results

o Reading risk level analysis
spreadsheet
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ESS mainstreaming, push-in support documentation

o AIMSWeb SPED/ELL tracking
spreadsheet and analysis

e RTI Tier 2/Tier 3 Intervention
material by grade

e |ntervention/Push-In schedules

Biweekly IEP goals documentation

o |EP Goal tracking sheets

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested

Evidence Provided

Sufficient

A curriculum that contributes to
increased student proficiency in Math
and Reading to expected performance
levels as compared to similar schools

Math teacher guides
AIMS comparisons to other schools, state
averages

v

A curriculum that contributes to
increasing student proficiency in Math
and Reading for ELL students

RTI Tier 2/Tier 3 Intervention material

v

A curriculum that contributes to
increasing student proficiency in Math
and Reading for FRL students

RTI Tier 2/Tier 3 Intervention material

A curriculum that contributes to
increasing student proficiency in Math
and Reading for ESS students

RTI Tier 2/Tier 3 Intervention material
IEP Goal sheets
Child Find documentation

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased growth for
students with growth percentiles in the
lowest 25% in Math and Reading

AIMS analysis spreadsheets
RTI Tier 2/Tier 3 Intervention material

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased student
proficiency in Math and Reading to
expected performance levels as
compared to similar schools

AIMS comparisons to other schools, state
averages
RTI Tier 2/Tier 3 Intervention material

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math and Reading for ELL
students

Benchmark assessment results spreadsheet &
analysis
RTI Tier 2/Tier 3 Intervention material

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math and Reading for FRL
students

Teacher lesson plan calendars

Lesson plan feedback emails

Informal teacher observation feedback emails
Completed teacher evaluation forms

RTI Tier 2/Tier 3 Intervention material

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math and Reading for ESS
students

Teacher lesson plan calendars

Lesson plan feedback emails

Informal teacher observation feedback emails
Completed teacher evaluation forms

IEP Goal tracking sheets
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A comprehensive assessment system that
contributes to increased student
proficiency in Math and Reading to
expected performance levels as
compared to similar schools

AIMS comparisons to other schools, state
averages

A comprehensive assessment system that
contributes to increasing student
proficiency in Math and Reading for ELL
students

Benchmark analysis spreadsheets

A comprehensive assessment system that
contributes to increasing student
proficiency in Math and Reading for FRL
students

Benchmark analysis spreadsheets

A comprehensive assessment system that
contributes to increasing student
proficiency in Math and Reading for ESS
students

Benchmark analysis spreadsheets

A PD plan that contributes to increased
student proficiency in Math and Reading
to expected performance levels as
compared to similar schools

PD sign-in sheets
PD materials

A PD plan that contributes to increasing
student proficiency in Math and Reading
for ELL students

PD sign-in sheets
PD materials

A PD plan that contributes to increasing
student proficiency in Math and Reading
for FRL students

PD sign-in sheets
PD materials

A PD plan that contributes to increasing
student proficiency in Math and Reading
for ESS students

PD sign-in sheets
PD materials
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