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Havasu Preparatory Academy

Demonstration of Sufficient Progress

History:

Havasu Preparatory Academy opened in the 2011-2012 school year serving grades K-8. The school
opened its doors with 98 students and grew to a population of 159 students by the end of the year with
a funded number of 135. This year, 2012-2013, we started with 250 students and will end the year with
262 students.

While it the first year was exciting, it was also a challenging year for staff. We started the year with
several combined grade levels due to the size of our population. Students continually joined the school
during the first year of operation. Efforts were made to accommodate new students which at times
caused a backwards spiraling versus forward spiraling of curriculum. Teachers spent time not only trying
to meet the needs of the current students but trying to get the new students up to speed. As a new
school, we also attracted a number of parents who were not feeling that the district was meeting their
child’s needs. The special education population was higher than average with 12% of the campus
needing services.

In the following sections, we will address each area that did not meet the standard in the Academic
Performance rating.

Math: Student Growth and Percent Passing:

The staff and administrative team met and identified factors that may have led to the math growth
receiving an FFB rating, lacking a meet score in the percent passing and the composite score section.
After issues were identified, a plan was devised to remedy the issues.

Issue #1: Combined grade levels

Challenge: In 2011-2012, our 3™ & 4" grade students were combined, as well as our 5" & 6" grade
students (due to a small beginning enrollment number in those grade levels) into the same classroom
from August 2011 until January 2012 (for 5.5 months). This caused a disadvantage when it came to the
AIMS testing. Multi-age classrooms make testing difficult because of the integration of educational and
classroom materials. The teachers were challenged with dual grade level preparation plus an experience
gap of the students when working with a high percentage of students with special education needs.

Solution: Teachers are now teaching single grade levels and can focus on differentiating instruction to
encourage individual student growth. Additional RTI support was added to the math program through
an after-school tutoring program.

Issue #2: Brand new math curriculum





Challenge: Envision, a new common core aligned math curriculum, was chosen for grades K-6 and
Common Core by Pearson was chosen for grades 7 and 8. Both teachers and students had little
experience with these common core aligned math programs.

Solution: Teachers have each received an additional 6 to 10 hours of math specific PD each for their
curriculum that they are teaching. Teachers participated in additional common core curriculum training
provided by Steve Leinwand, a nationally recognized common core expert. Teachers also were provided
with ongoing observation opportunities (of our more skilled teachers) as well as workshop and
conference attendance. Teachers now feel more skilled and knowledgeable in the use of the curriculum
for the math content level that they are teaching.

Issue #3: Very small cohort size with a large percentage of students needing additional support services.

Challenge: Each grade had between 7 and 9 students in the FAY cohort. Two grade levels had a 25%
Special Education population. Last year, our AIMS cohort group was very small (due to our 70% growth
that occurred after our first 10 days of enrollment). In addition, we had a large population of that
cohort group who were on an active Individual Educational Plans (“IEPs”). Our large Special Education
population was due to the fact that the families of students with disabilities in Lake Havasu City felt like
they had been failed by the local LHUSD, so, when they heard that The Leona Group was opening a new
charter school, they brought their special needs students to us the first year we opened. Although we
began providing services on a pull-out basis (1-on-1 speech, 1-on-1 individualized math/reading goal
instruction), these students were far below grade level.

Solution: The retention of students from the first to second year to start with solid cohorts! Have
teachers teach individual grade levels so they can concentrate on a single curriculum and provide more
differentiated support for student needs. Continue with individualized pull out programs.

Ongoing practices to continue
Benchmark testing:

In addition to the above, Havasu Preparatory has also continued to follow student progress through
benchmark testing. Galileo provides benchmark tests for math and grades 2 through 8 participated in
testing. The School Leader and Curriculum Coach then worked with individual teachers to identify areas
of strength and weakness by individual student and grade level. The math benchmark data was analyzed
after each administration and adjustments were made with in the classroom (Tier 1) and with each
students needs for Tier 2 and Tier 3 instructional support needs. Please see page 4 for Math data charts.

Response to Intervention:

Student progress is continually adjusted with the use of in classroom assessments. From this testing,
immediate fine tune adjusting is done. On a quarterly basis students are benchmarked tested with
Galileo to determine progress towards state bench marks. This data is used on an individual student
level to adjust Tier 2 and 3 placements. Tier 2 remediation is provided in small groups in the classroom





where the teacher provides additional support to students who are not meeting bench mark criteria.
Tier three students are receiving 1 hour a week of individualized instruction after school. In cases where
the entire class is not meeting bench mark level (the average classroom score is not meeting
benchmark), the data is further analyzed to determine if the problem lies within the curriculum or the
instruction. Curriculum is adjusted if needed. The teacher receives additional coaching support as well as
team teaching with the coach in order to remediate the instructional need.

Curriculum Coach:

Hours of curriculum coach duties have been increased to allow additional time and support for teachers
that are struggling with student progress. During the first year, the coach was a .5FTE; the coach has
now been increased to a 1.0 FTE. All teachers continue to receive individual Icognitive coaching on
instructional best practice needs for their classroom.

Current year benchmark data notes:

Grade 2 Math: Teacher received additional support after Benchmark 1 data indicated the class average
was below the state benchmark. Test 2 was above the benchmark.

Grade 3 Math: Teacher received additional support after Benchmark 1 data indicated the class average
was below the state benchmark. Test 2 was above the benchmark. Additional student support was also
provided with increased use of tier 2 and 3.

Grade 4 Math: On target.

Grade 5: Teacher was targeted for extra support and curriculum pacing was reviewed. The gap was
reduced between HPA and state level data points.

Grade 6: Teacher needs and student tier placement was reviewed.
Grade 7: Teacher is now part of an intensive team teaching model.

Grade 8: On target but noted decrease.
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Reading: Student Growth

Challenge: In reading the noted area of concern was student growth. It was determined after
disaggregating AIMS data that students needed additional opportunities to grow. Curriculum review
noted that Tier 1 instructional levels were being hampered by the needs of Tier 2 and Tier 3 students.

Solution: We increase the number of remedial programs and support provided to Tier 2 and Tier 3
students. The curriculum coach was also a reading specialist who devoted about .5FTE to reading
support for students. Additional programs were added for students needing support with the goal of
bringing students to grade level faster and accelerating the pace of instruction. This allowed for more
teaching time to allow advanced students more individualized instruction. Read Naturally was
purchased for grade K-3 while Read 180 was purchased for grades 4-8. In addition, literature circles
were introduced to grades 7 and 8. Tier 2 students now receive in-classroom support with extra direct
instruction provided by either the teacher or the reading specialist. Tier 3 students receive support twice
a week after school in 30 min increments as well as individual pullout time with the reading specialist on
an as-needed basis.

Response to Intervention students are evaluated on an ongoing basis and quarterly benchmark testing is
held school-wide to determine if the school, the class, and the individual student are meeting state
benchmark targets. See results of benchmark 1 and 2 on page 7.

Current year benchmark data results:

Grade 2,3,4,5, and 8: The data reveals that the average student is ahead of the state benchmark AND
most importantly the gap is increasing between the average HPA score the state benchmark. This
growth throughout the year should result in increased student growth scores.

Grade 6 and 7: These two classes are receiving additional support from the reading specialist. There is a
concern about student growth in both grade levels as well as percent passing in grade 6.
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Havasu Preparatory Academy staff and administration also reviewed the goals and commitment to a
college preparatory program. A commitment was made to Advancement Via Individual Determination
and the school is now trained in and participating in the elementary AVID model.

In curriculum, additional tiered programs were added in reading to allow more time for individual
student growth at all levels. Additional teacher support was added by increasing the curriculum
specialist to a 1.0 FTE and providing time for her to use her reading specialist training. The staff is
continually growing through cognitive coaching, specific curriculum training, and specialized common
core training. Data is continually being gathered, analyzed and shared with teachers and students to
allow for proper tiered student placement and data based coaching at the teacher level.

In conclusion, we believe that by strengthening the program that was started at Havasu Preparatory
Academy in 2011-2012 we will be successful in increasing our grade from a C to a B and aiming for an A.
We realize that we are still growing so the earning of a B (or high B) will be accepted as the school
continues to fine tune teaching and student support strategies.






Adding Grade Levels to Charter Amendment Request

Adding Grade Levels to Charter Amendment Request

Charterholder Info

Charter Holder Representative

Name: Name:
Kaizen Education Foundation Michele Kaye

dba Havasu Preparatory

Phone Number:

Academy

602-953-2993
CTDS:
07-85-80-000 Fax Number:

602-277-4900

Mailing Address:

7878 North 16th Street
Suite 150

Phoenix, AZ 85020

» View detailed info

Downloads

a

Current Grade Levels

Download all files

Current Grade Levels Served

New Grade Levels

Kindergarten
1st Grade
2nd Grade
3rd Grade
4th Grade
5th Grade
6th Grade
7th Grade
8th Grade

For each grade level being added, provide the following as a representation of a program of instruction aligned to the State's approved academic standards and to
methods of instruction described in the charter. Please note that a separate upload must be prepared for each grade level and content area and be named as such.
Additionally, applicants must restate the name of the file in the Brief Description box (e.g., First Grade Reading, HS Alegebra II).

Eor K-8
Language Arts & Math: A completed curriculum sample for reading, writing, and math for each grade level being added including all attachments as outlined on the
required template and instructions.

For 9-12
Language Arts & Math: A completed curriculum sample for reading, writing, and math coursework for each grade level being added including all attachments as outlined
on the required template and instructions. Each course must align with the State's graduation requirements.

Add Grade Levels

9th

Curriculum Samples

# Download File — Algebra 1 HPA

» Download File — Geometry HPA

» Download File — Algebra 2

« Download File — Pre-Calculus Grade 12 HPA
a Download File — DSM for HPA

» Download File — 9 Language Arts Revised

= Download File — 10 Language Arts Revised
» Download File — 12 Language Arts Revised
= Download File — 11 Language Arts Revised

http://online.asbcs.az.gov/forms/display/7830[6/28/2013 5:45:38 PM]



http://online.asbcs.az.gov/charterholders/information/588/kaizen-education-foundation-dba-havasu-preparatory-academy

http://online.asbcs.az.gov/charterholders/information/588/kaizen-education-foundation-dba-havasu-preparatory-academy

http://online.asbcs.az.gov/forms/download_zip/7830

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/curriculum_samples_math-sample-grade-91365778995.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/curriculum_samples_math-sample-grade-10-geodoc1365778996.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/curriculum_samples_math-sample-grade-111365778997.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/curriculum_samples_math-sample-grade-121365778997.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/curriculum_samples_havasu-preparatory-academy-dsp-final1365783637.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/7830/curriculum_samples_9-la-reformatted1369785083.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/7830/curriculum_samples_10-la-reformatted1369785083.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/7830/curriculum_samples_12-la-reformatteddoc1369785084.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/7830/curriculum_samples_11-la-reformatteddoc1369785084.docx



Adding Grade Levels to Charter Amendment Request

Effective Date
08/12/2013

Attachments

Board Minutes — | |/ Download File
Narrative — | 4 Download File
Timeline for implementation — | | Download File

Additional Information*
No documents were uploaded.

Charter Representative Signature
Michele Kaye 05/28/2013

http://online.asbcs.az.gov/forms/display/7830[6/28/2013 5:45:38 PM]



http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/board_minutes.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/narrative.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6523/timeline_for_implementation.docx



MINUTES
BOARD OF DIRECTORS MEETING
KAIZEN EDUCATION FOUNDATION

February 27, 2013

A regular meeting of the Board of Directors (the “Board™) of the Kaizen Education Foundation,
an Arizona Corporation (the “Foundation”), was held at its offices located at 7878 N. 16" Street,
Suite 150, Phoenix, Arizona.

Attendance and Quorum
The following directors were present in person: Ted Frederick

The following directors participated by means of teleconference whereby all persons
participating in the meeting were able to hear one another: Virginia Smith and Janna Robinson.

The following guests were present: Kristen Kelly.

Ted Frederick called the meeting to order at approximately 2:00 p.m. and noted that a quorum
was present. He also served as Secretary of the meeting for the purpose of recording the minutes.

Minutes
Minutes from the December 12, 2012 Board meeting were presented. A motion to approve the
minutes was duly made and seconded. The motion was approved by the Board.

Call to the Public
A call was made to the public to discuss items on the agenda. No members of the public were
present.

President’s Report

Mr. Frederick reported that some of the schools were using a playing card size information card
to acquire new students. Enrollment is up by about 200 students over last year. The IRS 990 tax
form for both state and federal returns had been filed prior to due date.

Management Company Report

Ms. Kelley reported in SY2013 revised budget number is 2,952 enrollment and that the SY2013
growth number is 3,301 an increase of 332 students. This will permit more schools to provide
salary increases for teachers and staff. This places the Kaizen schools on a solid financial course.

Old Business
A motion to approve the IRS 990 filing, and authorize Mr. Frederick to sign, was duly made and
seconded. The motion was approved by the Board.

New Business

A motion to approve the addition of a ninth grade at Havasu Preparatory Academy was duly
made and seconded. The motion was approved by the Board. Another motion to approve the
transfer of the school lunch programs from Leona Group to Kaizen Education Foundation was
duly made and seconded. The motion was approved by the Board.

02/27/13





Kaizen Education Foundation Minutes
February 27, 2013
Page 2

Adjournment
There being no further business to discuss, the meeting was duly adjourned at approximately
2:20 p.m. The next scheduled meeting will be Apri\ 10, 2013.

President/Director

02/27/13





9™ Grade Level Addition Request for Havasu Preparatory Academy

1. Rationale

Havasu Preparatory Academy has been in operation for almost two years in Lake Havasu, AZ. The
community has welcomed the school and enrollment has grown from approximately 135 students in
2011-2012 to over 230 students in 2012-2013. The response from the community has been supportive
and welcoming. The parents that supported our opening a K-8 school in Havasu last year are now asking
for a ninth grade so that their children can continue growing and thriving in a small school environment.
The school has won the local Orchid/Onion award four times in the past two years for their positive
contributions to the residents of Lake Havasu.

We have the capacity to add a 9" grade and have leads on teachers who would be HQT for HS math,
science, English and history. The current 8" grade is eager to stay another year in the anticipation of
opening Havasu Preparatory Academy High School in the2014-2015 school year.

2. Mission Educational Philosophy and Methods of Instruction

Mission Statement

Our mission statement supports adding a ninth grade as a bridge to our anticipated high school. We
want students to continue their education in a student centered environment where you will find
students actively engaged in meaningful, academically challenging curriculum. We will focus on
creating an atmosphere where teachers promote culture of excellence through high expectations.
Students and teachers will foster an environment of mutual respect, cooperation, self-reliance
and a love of learning.

Educational Philosophy

Our educational philosophy at Havasu Preparatory Academy (HPA) supports the addition of a 9" grade
in order to continue developing the Rigor, Relevance and Relationships that our students and parents
have embraced. HPA strives to successfully educate every student by implementing the Effective
Schools Model, a research-based and data-driven model of school improvement, and by focusing
instruction on the new “three R’s of education”: Rigor, Relevance and Relationships. The Leona Group
provides students a safe, nurturing and respectful learning environment while maintaining high
standards of instruction that encourage mastery of content, critical-thinking and the real-world
application of knowledge. The overarching goal is to improve student learning and achievement in core
subject areas, while maintaining a keen focus on educating the whole child — academically, socially and
behaviorally.

Research conducted by Ron Edmonds, Dr. Lawrence Lezotte and others has produced convincing
evidence that schools must establish, implement and maintain several internal systems in order to be
successful. Over the past 30 years, there has been a plethora of research centered on effective schools
and what effective schools do to ensure student achievement. Much of this research has been
incorporated into seven correlates, as coined by Edmonds and Lezotte. The correlates include a clear,





focused mission, a safe and orderly environment, high expectations for all students, effective
instructional leadership, the opportunity to learn, frequent monitoring of student progress and positive
home-school relations. Our students and parents in our K-8 system have come to love and respect the
whole child education provided by HPA and feel that this is the type of educational environment they
want their children to remain in through their K-12 educational journey. Adding the 9" grade now would
allow us a year to apply for a high school charter for this learning community.

As research has consistently proven, all seven of these correlates working in tandem within a school
environment, can and will produce high student achievement. Havasu Preparatory Academy is
dedicated to these principles. Every procedure, policy, system, and decision is made with these
correlates in mind.

The educational philosophy regarding rigor and relevance, as supported by the research conducted by
the International Center for Leadership in Education, will be incorporated. It is not enough for students
simply to acquire knowledge and skills; they must be able to apply them in real-world situations. To that
end, HPA will continue to provide ninth grade students outlets for expressing their growing knowledge
and help them apply the skills and processes they have learned. To accomplish we are implementing the
AVID program and will continue to provide students learning application opportunities beyond the walls
of the classroom and/or school building. The addition of 9" grade this next school year will bridge the
gap until we can open a HS in 2014-2015.

Methods of Instruction

Students will continue to receive instruction in the same manner as they have demonstrated are
successful for them at the 8" grade level. Curriculum is designed using AZ CCS to drive the planning.
Students are exposed to curriculum that supports the learner being involved with hands on and/or
critical thinking about material as it is presented. Students will have time for instruction and guided
practice in the classroom before take home work is provided. Students will have time to work
independently and with small groups .Instruction will vary from, direct instruction to discovery based
learning with emphasis on critical thinking. Assessment will be based on individual student knowledge.
Frequent daily informal assessment as well as unit level assessments will help to guide the students
need for remediation and reinforcement of concepts or skills.

3. Course offerings/Proficiency for Credit/Graduation Requirements

Course Offerings

In the 9™ grade year students will be enrolled in six credits.

1 credit of English (.5 credit of English 9A and .5 credit of English 9B)

1 credit of math (.5 credit of Math CCS 1 and .5 credit of Math CCS 2)

1 credit of world history and geography (.5 credit of WHG1 and .5 credit of WHG2)

1 credit of health and physical education

1 credit of science (.5 Earth Science 1 OR Biology 1 and .5 of Earth Science 2 or Biology 2)

1 credit of electives (which could include any of the .5 credit electives: math workshop 1, math
workshop 2, English workshop 1, English workshop 2, reading, yearbook/journalism, AVID, art,
advanced PE)






Proficiency for Credit

We will retain our mastery and promotion criteria for a minimum with a minimum of 70% to
earn credit in a content area class.

Students will earn .5 credit per content area class (meeting at least 61.5 hours) if they earnan A, Bor C

in the content area (class). Overall course grades for content mastery in academic subject areas will be:
A =90-100% = Mastery (.5 credit earned per class meeting a minimum or 61.5 hours)
B = 80-89% = Mastery (.5 credit earned per class meeting a minimum or 61.5 hours)
C =70-79% = Mastery (.5 credit earned per class meeting a minimum or 61.5 hours)

D = 60-69% = Needs Remediation (.5 elective credit earned and content class must be
repeated for core academic credit)

F = 59% and below = Needs Intensive Remediation (no credit earned)

Should a student earn a D or F in any single academic subject area, the educational team to include the
current teacher, administration, parents, and any special service team member will meet to determine
the appropriateness of a remediation plan. Parents will be kept apprised of academic performance
throughout the year so that all parties are aware of educational difficulties in a timely manner. The
team will consider the following factors that might be affecting the student’s ability to show subject
mastery including: standards-based assessment data, course grades, social/emotional growth,
attendance, evidence of a disability, ELL status in addition to other possible mitigating factors. The goal
of this meeting will be to determine what best meets the needs of the child. If it is determined that the
child has factors that can be remediated before the start of the next school year, then additional
services to include summer school, tutoring or other programs will be put into place to allow the child to
progress with peers.

Parents will be kept apprised of academic performance throughout the year so that all parties are
aware of educational difficulties in a timely manner. The goal is to put support services in place to allow
the child to master the content and earn academic core content area credit. If a child at the end of the
year is still unable to master academic content or falls behind in credit accrual parents/guardians will
also be encouraged to enroll their student in a summer school academic enrichment program.

Acceptance of Transfer Credit

Transfer credit will be accepted from all accredited schools (NCA) for the content area in which credit
was awarded except for cases of “D” grades. Students may earn elective credit for a grade of “D” or may
opt to test for a passing grade of 70% and earn academic content area credit. Academic content areas
would be those where math, English, science or history/government/economics credit is awarded.

Students transferring from non-accredited schools will have elective credit awarded for all earned
credits. Students will have the option of testing for academic credit if they have a course with a similar





course description where they earned credit from their home school. Mastery is 70% in order to earn
academic content area credit.

Graduation Requirements

24 credits are required for graduation.

Math: 4 credits to include Pre-Calculus

English: 4 credits

Science: 4 credits

World History Geography: 1 credit

US/AZ History: 1 credit

Economics: .5 credit

Government: .5 credit

Physical Education: 1 credit

Electives: 8 credits of which 2 credits are strongly encouraged to be in a foreign language

4. Staffing changes

We are anticipating that our current teachers will be continuing and both are HQT for HS subjects as
well as HQT for MS subjects of math, science, English, and we anticipate HQT in world history.

Should either teacher elect not to return we are currently accepting resumes and attending five out of
state recruiting fairs within the next two months. We have had resumes from teachers that are highly
qualified in English and social studies. We anticipate a challenge in hiring both a math and a science
teacher that would be HQT for both MS and HS. If our current teacher does not return for any reason we
believe that we will be able to find this position but have left some flexibility in what will be taught for
9™ grade science (it could be biology or earth science depending on the HQT status of teacher
candidates).





9™ Grade Level Addition Request for Havasu Preparatory Academy

Timeline

We would like to open our doors to a 9" grade population in the fall of 2013-2014. Once the
grade level is approved we will commence with enrolling students, hiring a HQT staff and
advertising our upcoming addition of 9" grade. We are currently in the process of writing a
charter for Havasu Preparatory High School with an anticipated opening date of SY 2014-2015.
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AGENDA ITEM: Adding Grade Levels to Charter Amendment Request — Kaizen Educational Foundation dba Havasu
Preparatory Academy

Issue

On April 12, Kaizen Education Foundation dba Havasu Preparatory Academy (KHPA), requested to add grade 9 to the
charter currently authorized for grades K-8. As the charter holder did not meet the Board’s academic performance
expectations for 2012, they were required to submit a Demonstration of Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for the expansion request

The narrative states that parents currently attending Havasu Preparatory Academy Public Charter Elementary School
(HPA) have asked the school to add 9™ grade.

Support for methods of instruction and mission of the charter

The narrative describes (presented in the charter holder’s amendment portfolio: b: Amendment request materials). the
HPA philosophy of developing rigor, relevance, and relationships, supported by The Leona Group’s commitment to
maintaining high standards of instruction that encourage mastery of content, critical-thinking and the real-world
application of knowledge. The narrative states that methods of instruction, with direct and small group instruction,
discovery learning with an emphasis on critical thinking, and frequent assessment to guide remediation and reinforce
skills, support adding high school grades. The narrative supports the addition of a high school program to the current K-8
charter.

Supporting Information

The narrative states that the current teachers of middle school subject areas are highly qualified for high school as well,
and are planning to continue employment next year. The narrative also describes plans for hiring any new teachers
needed.

Background
KHPA was granted a charter in January 2009. It operates one school: Havasu Preparatory Academy Public Charter
Elementary School (serving grades K-8 in Lake Havasu City since August 2011).

HPA operates on a 180 day calendar. The graph below shows 100th day average daily membership (ADM) for fiscal years
2012-2013.

Kaizen Education Foundation dba Havasu Preparatory Academy
Total Charter Enroliment
FY 2012-2013

250 231
200 /
150 —
100
50
0 T 1
FY2012 FY2013

ASBCS, July 8, 2013 Page 1of3





Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s academic
performance will be evaluated by the Board when considering expansion requests. The academic performance of HPA
for the FY2012 school year, as based on the Board’s academic framework, is represented in the dashboard below:

Academic Performance Rating FY 2012
Charter Holder: Kaizen Education Foundation dba Havasu Preparatory Academy  Charter School: Havasu Preparatory Academy Public Charter

Entity ID 90535 Entity ID 91157, Grades K-8
1. Growth
Traditional Elementary 1a. 5GP 1b. 5GP Bottom 25%
School School Year Math Read Math Read
Havasu Preparatory Academy 2011-2012 39 | NR NR
Polnts Assigned 25 50 0 0
Weight 25 25 0 0
2, Proficency
2h, Composite
2a, Percent School
Traditional Elementary Passing Comparison 2¢c Subgroup ELL | 2c. Subgroup FRL | 2¢. Subgroup SPED
School School Year Math Read Math Read Math Read Math Read Math Read
| Havasu Preparatory Academy | 2011-2012 49/64 | 82/78 14.7 3.7 | NR NR 50/55 | 82/69 | NR NR
Points Assigned 50 75 50 75 0 0 50 75 0 0
Weight 7.5 7.5 1.5 7.5 0 0 1.5 75 0 0

3, State Accountability & Overall Rating

_Point Range
1a State Overall T
Traditional El tary Accountability | Rating > or = 1o 89
Schaool School Year Grade < RN, but > of =
Havasu Preparatory Academy 2011-2012 50 | 49.375 $oB
<63, but>or=
Polnts Assigned 50 Dowes Not Moet Standard | 1039
Weight 5 100
«39
For additional information, see Academic Performance Fromework and Guidance, available on the ASBCS webpage http://asbes az.gov

6/26/2013
The academic performance of HPA did not meet the Board’s academic performance expectations set forth in the
performance framework adopted by the Board. A Demonstration of Sufficient Progress (DSP) was submitted by the
charter representative (presented in the charter holder’s amendment portfolio: c. Demonstration of Sufficient Progress).
The DSP was evaluated using the criteria provided in Appendix D of the Board’s Academic Performance Framework and
Guidance document (presented in the charter holder’'s amendment portfolio: d. DSP Evaluation Instrument).

The initial DSP submitted by the charter holder for HPA provided a narrative describing systems for implementation of
curriculum, assessment, and professional development that contribute to increased student growth and proficiency in
Math and Reading, but lacked detail regarding systems for monitoring the integration of the AZ Academic Standards into
instruction, curriculum for students with growth percentiles in the lowest 25%, student proficiency in Math and Reading
for ELL students, and student proficiency in Math for FRL students and students with disabilities. Data was not provided
to support sufficient progress for students in these subgroups, resulting in a determination of Not Acceptable for each.

On June 6, staff conducted a site visit and met with Mary Berg (Vice President of Academic Support), Julia Angel (HPA
School Leader) and Amy Hannon (HPA Assistant School Leader/Reading Specialist/Curriculum Coach) to confirm the
information presented in the DSP and collect additional information and documentation to be considered in the final
evaluation (presented in the charter holder’'s amendment portfolio: d. DSP Evaluation Instrument).
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Ms. Angel started by describing the population at HPA, and how they went from mixed-grade classrooms to single grade
classrooms by December 2011. She described the curriculum in use, including Envision Math, and the Literature Circle
model for ELA. She presented examples of in-classroom assessments and follow-up. She also described the AVID college
readiness study skills program for grades 4-8. Ms. Hannon described the RTl intervention system for students in the
bottom 25%, ELL, and students with disabilities, and the use of Galileo and DIBELS. Intervention programs included
Phonics First, Read Naturally, Read 180 Stage A. All Tier 2 and 3 students have access to free after-school math tutoring
using Buckle Down. Ms. Angel described the population of students with disabilities, presented a sample SPED file
showing meetings and monitoring, and described how she monitors differentiation in classroom observations daily. She
discussed using Rosetta Stone for the 6 ELL students, and provided tracking records.

Ms. Angel presented and analyzed Galileo benchmark data and presented preliminary AIMS data. Ms. Berg identified the
Student Growth Percentiles in the data. Ms. Hannon presented data from the DIBELS benchmarks for all students, and
biweekly monitoring for students in Tiers 2 and 3. Ms. Angel described the quarterly data meetings held at the EMO
central office, with best practice collaboration with other Leona sites.

Ms. Angel provided examples of formal teacher evaluations and informal teacher observations with feedback, as well as
teacher self-evaluations and growth plans. She stated she reviews lesson plans weekly, and provided examples. She
described how school leaders monitored teachers when benchmarks identified issues.

Ms. Angel described how mentoring and professional development were driven by data analysis. She described teacher
training in Phonics First, Read Naturally, and Daily 5, and presented training logs. She described how teachers that
demonstrate strengths provide professional development and peer coaching. The visit concluded with a description of
the conferences held with every parent each fall.

The charter holder provided additional evidence and documentation for HPA (presented in the charter holder’s
amendment portfolio: e. DSP Evidence) regarding all areas not sufficiently addressed in the submitted DSP including a
plan for monitoring the integration of the AZ Academic Standards into instruction, including for students with growth
percentiles in the bottom 25%, and curriculum and systems for addressing the needs of ELL students, FRL students, and
students with disabilities. The charter holder provided assessment data demonstrating increases in the percent of
students demonstrating mastery.

Following the site visit, staff determined, through an evaluation of the information and documentation collected at the
site visit, that the charter holder demonstrated sufficient progress toward meeting the Board’s academic performance
expectations. The final evaluation of the DSP resulted in a determination of Acceptable in all areas.

Board Options

1. Approve the amendment request for Kaizen Education Foundation dba Havasu Preparatory Academy. Staff
recommends the following language for consideration: | move, based on the information contained in the Board
materials and presented today, that the Board approve the request to add 9" grade to the charter held by
Kaizen Education Foundation dba Havasu Preparatory Academy.

2. Deny the amendment request for Kaizen Education Foundation dba Havasu Preparatory Academy. The following
language is provided for consideration: | move, based on the information contained in the Board materials and
presented today, that the Board deny the requests to add 9™ grade to the charter held by Kaizen Education
Foundation dba Havasu Preparatory Academy, for the following reasons: (Board member must specify reasons
the Board found during its consideration.)
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Kaizen Educational Foundation dba Havasu Date Submitted: April 12, 2013
Preparatory Academy Required for: Expansion - Grade Level
School Name: Havasu Preparatory Academy Public Charter
Elementary School Initial Evaluation Completed: May 29, 2013

Final Evaluation Completed: June 25, 2013

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Not
Measure Acceptable Comments
Acceptable

1a. Student Median Growth Instruction: The narrative describes an approach to monitoring the integration of Arizona
Percentile (SGP) Math Standards into instruction and evaluating instructional practices for student growth in Math.
There is no evidence of lesson plan reviews, formal teacher evaluations, or informal classroom
observations. The data and analysis included provide limited support for the narrative. The
narrative and data provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth for student growth in Math.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

1a. Student Median Growth Instruction: The narrative describes an approach to monitoring the integration of Arizona
Percentile (SGP) Standards into instruction and evaluating instructional practices for student growth in Reading.
Reading There is no evidence of lesson plan reviews, formal teacher evaluations, or informal classroom
observations. The data and analysis included provide limited support for the narrative. The
narrative and data provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth for student growth in Reading.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth
Percentile (SGP) Bottom 25%

Math

Curriculum: The narrative describes a fragmented approach to revising curriculum that
contributes to increased student growth in Math for students with growth percentiles in the
lowest 25%. The data and analysis included provide limited support for the narrative. The
narrative and data provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading for students with growth percentiles in the
lowest 25%.

After further review at the site visit a curriculum that contributes to increased student growth
for students with growth percentiles in the lowest 25% in Math was demonstrated.

Instruction: The narrative describes an approach to monitoring the integration of Arizona
Standards into instruction and evaluating instructional practices in Math for students with growth
percentiles in the lowest 25%. There is no evidence of lesson plan reviews, formal teacher
evaluations, or informal classroom observations. The data and analysis included provide limited
support for the narrative. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student growth in Math for students
with growth percentiles in the lowest 25%.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

In regards to the NR, no data specific to students with growth percentiles in the lowest 25% was
provided to demonstrate efforts to increase student growth in Math.

After further review of documentation, data provided by the charter holder demonstrated
student growth in Math for students with growth percentiles in the lowest 25%.

1b. Student Median Growth
Percentile (SGP) Bottom 25%

Reading

Instruction: The narrative describes an approach to monitoring the integration of Arizona
Standards into instruction and evaluating instructional practices for students with growth
percentiles in the lowest 25%. There is no evidence of lesson plan reviews, formal teacher
evaluations, or informal classroom observations. The data and analysis included provide limited
support for the narrative. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student growth in Reading for students
with growth percentiles in the lowest 25%.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

In regards to the NR, no data specific to students with growth percentiles in the lowest 25% was
provided to demonstrate efforts to increase student growth in Reading.

After further review of documentation, data provided by the charter holder demonstrated
student growth in Reading for students with growth percentiles in the lowest 25%.
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Not

Measure Acceptable Pl Comments

2a. Percent Passing Instruction: The narrative describes an approach to monitoring the integration of Arizona

Math Standards into instruction and evaluating instructional practices for student proficiency in Math.
There is no evidence of lesson plan reviews, formal teacher evaluations, or informal classroom

s | observations. The data and analysis included provide limited support for the narrative. The

narrative and data provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth for student proficiency in Math.
Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

2b. Composite School Comparison No data specific to ELL students, FRL students, and students with disabilities was provided to

(Traditional and Small Schools only) demonstrate efforts to increase student proficiency in comparison to expected performance

Math S | levels in Math.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Math for students in the RTI program that include ELL students,
FRL students and students with disabilities.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

Curriculum: The narrative does not describe a plan for implementing a curriculum that
contributes to increasing student proficiency for ELL students in Math.

After further review at the site visit a curriculum that contributes to increased student
proficiency for ELL students in Math was demonstrated.

Instruction: The narrative does not describe a plan for monitoring the integration of the AZ
Academic Standards into instruction in Math with regards to ELL students.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

Assessment: The narrative does not describe a plan for monitoring and documenting student
proficiency in Math for ELL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math was demonstrated.

Professional Development: The narrative does not describe implementation of a professional
development plan that contributes to increased student proficiency in Math for ELL students.
At the site visit, the school provided documentation of professional development that
contributes to increased student proficiency in Math for ELL students.

In regards to the NR, the narrative does not address the ELL population of the school. No data
specific to ELL students was provided to demonstrate efforts to increase student proficiency in
Math.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Math for students in the RTI program that include ELL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

Curriculum: The narrative does not describe a plan for implementing a curriculum that
contributes to increasing student proficiency for ELL students in Reading.

After further review at the site visit a curriculum that contributes to increased student
proficiency for ELL students in Reading was demonstrated.

Instruction: The narrative does not describe a plan for monitoring the integration of the AZ
Academic Standards into instruction in Reading with regards to ELL students.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

Assessment: The narrative does not describe a plan for monitoring and documenting student
proficiency in Reading for ELL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading was demonstrated.

Professional Development: The narrative does not describe implementation of a professional
development plan that contributes to increased student proficiency in Reading for ELL students.
At the site visit, the school provided documentation of professional development that
contributes to increased student proficiency in Reading for ELL students.

In regards to the NR, the narrative does not address the ELL population of the school. No data
specific to ELL students was provided to demonstrate efforts to increase student proficiency in
Reading.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Reading for students in the RTI program that include ELL
students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

Curriculum: The narrative does not describe a plan for implementing a curriculum that
contributes to increasing student proficiency for FRL students in Math.

After further review at the site visit a curriculum that contributes to increased student
proficiency for FRL students in Math was demonstrated.

Instruction: The narrative does not describe a plan for monitoring the integration of the AZ
Academic Standards into instruction in Math with regards to FRL students.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

Assessment: The narrative does not describe a plan for monitoring and documenting student
proficiency in Math for FRL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math was demonstrated.

Professional Development: The narrative does not describe implementation of a professional
development plan that contributes to increased student proficiency in Math for FRL students.
At the site visit, the school provided documentation of professional development that
contributes to increased student proficiency in Math for FRL students.

The narrative does not address the FRL population of the school. No data specific to FRL students
was provided to demonstrate efforts to increase student proficiency in Math.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Math for students in the RTI program that include FRL
students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise curriculum aligned with Arizona Academic Standards that
contributes to increased student proficiency in Math for students with disabilities. The data and
analysis included provide limited support for the narrative. The narrative and data provided did
not demonstrate that the school implemented a curriculum that contributes to increased student
proficiency in Math for students with disabilities.

After further review at the site visit a curriculum that contributes to increased student
proficiency for students with disabilities in Math was demonstrated.

Instruction: The narrative describes the beginning stages of monitoring and evaluating standards
and instructional practices for students with disabilities. There is no evidence of lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards checklists, and
standards-based assessments. Little data is provided to demonstrate efforts to improve student
proficiency in Math for students with disabilities.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
aligned with curricular and instructional practices for students with disabilities. The narrative did
not describe data collection from formative or summative assessments for students with
disabilities. The narrative and data provided limited support that the school implemented a plan
for monitoring and documenting increases in student proficiency in Math for students with
disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math was demonstrated.

Professional Development: The school has not developed or is in the beginning stage of
developing a professional development plan based on identified teacher learning needs for
students with disabilities. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student proficiency
in Math for students with disabilities.

At the site visit, the school provided documentation of professional development that
contributes to increased student proficiency in Math for students with disabilities.

No data specific to students with disabilities was provided to demonstrate efforts to increase
student proficiency in Math.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Math for students in the RTI program that include students
with disabilities.

ASBCS, July 8, 2013

Page 7 of 9






Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise curriculum aligned with Arizona Academic Standards that
contributes to increased student proficiency in Reading for students with disabilities. The data
and analysis included provide limited support for the narrative. The narrative and data provided
did not demonstrate that the school implemented a curriculum that contributes to increased
student proficiency in Reading for students with disabilities.

After further review at the site visit a curriculum that contributes to increased student
proficiency for students with disabilities in Reading was demonstrated.

Instruction: The narrative describes the beginning stages of monitoring and evaluating standards
and instructional practices for students with disabilities. There is no evidence of lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards checklists, and
standards-based assessments. Little data is provided to demonstrate efforts to improve student
proficiency in Reading for students with disabilities.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
aligned with curricular and instructional practices for students with disabilities. The narrative did
not describe data collection from formative or summative assessments for students with
disabilities. The narrative and data provided limited support that the school implemented a plan
for monitoring and documenting increases in student proficiency in Reading for students with
disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading was demonstrated.

Professional Development: The school has not developed or is in the beginning stage of
developing a professional development plan based on identified teacher learning needs for
students with disabilities. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student proficiency
in Reading for students with disabilities.

At the site visit, the school provided documentation of professional development that
contributes to increased student proficiency in Reading for students with disabilities.

No data specific to students with disabilities was provided to demonstrate efforts to increase
student proficiency in Reading.

After further review of documentation, data provided by the charter holder demonstrated
increased student proficiency in Reading for students in the RTI program that include students
with disabilities.
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Not

Measure Acceptable Pl Comments
3a. A-F Letter Grade State Instruction: The narrative describes an approach to monitoring the integration of Arizona
Accountability System Standards into instruction and evaluating instructional practices for student growth and
proficiency. There is no evidence of lesson plan reviews, formal teacher evaluations, or informal
classroom observations. The data and analysis included provide limited support for the narrative.
S | The narrative and data provided did not demonstrate that the school implemented a curriculum

that contributes to increased student growth for student growth and proficiency in Math and
Reading.

Based on the review of documentation at the site visit, a plan for monitoring the integration of
the AZ Academic Standards into instruction was evident.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Kaizen Education Foundation dba Havasu Preparatory Academy

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were confirmed on site for Havasu Preparatory Academy Public Charter Elementary School

Evidence Requested

Reviewed at Site Visit

Staff assignments, including changes since opening

A list of the staff assignment
changes from 2011-2013

Memos and letters written to staff
regarding job performance

Letters from school leader
acknowledging resignation

Evidence of differentiated instruction in Math, Reading

RTI Program of Information Binder
Students lists in Title | program

Documentation of RTI program: rosters, tiers, intervention programs, e  RTI Program of Information Binder
results, analysis e DIBELS student data
e Attendance rosters for students in
after-school tutoring
After-school tutoring program documentation, rosters, lesson plans e Teacher documentation of

strategies taking place during
tutoring

Math-specific PD: rosters, attendance lists, topics covered, materials

Leona Group QSI website contains
PD sign in sheets, retreats offered,
assessment tools, evaluation tools

Common Core Curriculum training by Steve Leinwand: materials,
attendance lists

Email from school leader
announcing Mr. Leinwand will be
on the Havasu campus
Observation schedule for Mr.
Leinwand

Peer observation schedules

Coach binder with teacher
schedules

Workshop/conference attendance lists, topics

Menu of PD services from the
Leona Group
Attendance sign-in sheets

Special education documentation, pull-out services lists

Inactive ESS student file
Treatment log from Occupational
Therapist

ESS Student schedule

Speech Student schedule

Benchmark testing results, analysis °

Quarterly data meetings

Teacher strength/weakness analysis

Completed 2012-2013 Spring
Teacher Evaluations

Completed Classroom Physical
Environment Audit

Completed
Compliance/Engagement/
Understanding Observation Tool

In-classroom assessment examples, results, analysis

DIBELS progress monitoring
reports
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Pre and post assessments in Math,
ELA, and Social Studies

Evidence of curriculum adjustments based on data analysis

Coaching binder

Teacher cognitive coaching documentation

Coaching binder

Peer observation list for March 28,

2013

Grade 7 intensive team teaching model documentation e Coaching Activity Tracking

Observation Visits

e  Math Lesson Thoughts for Peer

Literature circle implementation documentation

circle

e Guide for implementing literature
circle from January — May, 2013
e Tools for conducting literature

AVID model implementation documentation

2013
assessment

Assessment Tool
e Completed student

monthly/weekly planner

e Guide for implementing AVID
model from August 2012 — May

e Completed Organization tool

e Completed Agenda/Planner

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested

Evidence Provided

Sufficient

A curriculum that contributes to
increased student growth in Math and
Reading

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math, ELA, and Social
Studies

Guide for implementing literature circle from
January — May, 2013

Curricular text for Envision and Common Core by
Pearson

A curriculum that contributes to
increased growth for students with
growth percentiles in the lowest 25% in
Math and Reading

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math, ELA, and Social
Studies

Guide for implementing literature circle from
January — May, 2013

Curricular text for Envision and Common Core by
Pearson

A curriculum that contributes to
increased student proficiency in Math

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math

Curricular text for Envision and Common Core by
Pearson
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A curriculum that contributes to
increased student proficiency in Math to
expected performance levels as
compared to similar schools

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math

Curricular text for Envision and Common Core by
Pearson

A curriculum that contributes to
increasing student proficiency in Math
and Reading for ELL students

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math, ELA, and Social
Studies

Guide for implementing literature circle from
January — May, 2013

Curricular text for Envision and Common Core by
Pearson

A curriculum that contributes to
increasing student proficiency in Math for
FRL students

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math

Curricular text for Envision and Common Core by
Pearson

A curriculum that contributes to
increasing student proficiency in Math
and Reading for ESS students

RTI Program of Information Binder

Teacher documentation of strategies taking place
during tutoring

Pre and post assessments in Math, ELA, and Social
Studies

Guide for implementing literature circle from
January — May, 2013

Curricular text for Envision and Common Core by
Pearson

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased student growth
in Math and Reading

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visits

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased growth for
students with growth percentiles in the
lowest 25% in Math and Reading

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased student
proficiency in Math

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increased student
proficiency in Math to expected
performance levels as compared to

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi
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similar schools

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math and Reading for ELL
students

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math for FRL students

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi

A plan for monitoring integration of
Arizona Standards into instruction that
contributes to increasing student
proficiency in Math and Reading for ESS
students

Peer observation list for March 28, 2013
Coaching Activity Tracking

Formal teacher evaluations

Summary of lesson plans

Math Lesson Thoughts for Peer Observation Visi

A comprehensive assessment system that
contributes to increased student growth
in Math and Reading

Quarterly data meetings using Galileo benchmark
data

DIBELS progress monitoring reports

Pre and post assessments in Math, ELA, and Social
Studies

A comprehensive assessment system that
contributes to increased growth for
students with growth percentiles in the
lowest 25% in Math and Reading

Quarterly data meetings using Galileo benchmark
data

DIBELS progress monitoring reports

Pre and post assessments in Math, ELA, and Social
Studies

A comprehensive assessment system that
contributes to increased student
proficiency in Math

Quarterly data meetings using Galileo benchmark
data
Pre and post assessments in Math

A comprehensive assessment system that
contributes to increased student
proficiency in Math to expected
performance levels as compared to
similar schools

Quarterly data meetings using Galileo benchmark
data
Pre and post assessments in Math

A comprehensive assessment system that
contributes to increasing student
proficiency in Math and Reading for ELL
students

Quarterly data meetings using Galileo benchmark
data

DIBELS progress monitoring reports

Pre and post assessments in Math, ELA, and Social
Studies

A comprehensive assessment system that
contributes to increasing student
proficiency in Math for FRL students

Quarterly data meetings using Galileo benchmark
data

Pre and post assessments in Math

A comprehensive assessment system that
contributes to increasing student
proficiency in Math and Reading for ESS
students

Quarterly data meetings using Galileo benchmark
data

DIBELS progress monitoring reports

Pre and post assessments in Math, ELA, and Social
Studies

A PD plan that contributes to increased
student growth in Math and Reading

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets
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Menu of PD services from the Leona Group

A PD plan that contributes to increased
growth for students with growth
percentiles in the lowest 25% in Math
and Reading

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group

A PD plan that contributes to increased
student proficiency in Math

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group

A PD plan that contributes to increased
student proficiency in Math to expected
performance levels as compared to
similar schools

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group

A PD plan that contributes to increasing
student proficiency in Math and Reading
for ELL students

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group

A PD plan that contributes to increasing
student proficiency in Math for FRL
students

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group

A PD plan that contributes to increasing
student proficiency in Math and Reading
for ESS students

Leona Group QS| website contains PD sign in sheets,
retreats offered, assessment tools, evaluation tools
Attendance sign-in sheets

Menu of PD services from the Leona Group
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