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International Charter School of Arizona, INC. cros: 07-85-83-000 | Entity 1D: 90877

[ General Grades Enrollment Reps Suspensions Board SPED ACC ASRS FY DA Audits Schools

NO PERMISSION TO EDIT General Information

Charter Holder URL: http://icsaz.org/wp/
Corporation Type: Non Profit

Entity Type: Domestic Corporation
Management Type: Not Specified.
EMO/CMO Name:

Authorizer: ASBCS

ACC File Number: 1542730-4

Status: Open

Fiscal Year Opened: 2013

Legislative District: Not Specified.
USFRCS Exception Granted Date: Unknown

Procurement Exception Granted Date: Unknown

Type Granted Signed Effective Expiration
-4 New (15-year) 01/19/2011 0570472011 0570472011 06/30/2026

Performance Management Plans

Type Subject Status Created Updated

NO PERMISSION TO EDIT Mailing Address

10460 North 56th Street
Scottsdale, AZ 85253

Phone: 480-443-2585
Fax: 602-532-7911

NO PERMISSION TO EDIT Physical Address

10460 North 56th Street
Scottsdale, AZ 85253

Phone: 480-443-2585
Fax: 602-532-7911

NO PERMISSION TO EDIT Mission Statement

The International Charter School of Arizona offers challenging academic programs that will develop students to their fullest potential
and prepare them to succeed on a local and global level.

NO PERMISSION TO EDIT Renewal Requirements

Status: This Charter is currently NOT eligible for renewal.

NO PERMISSION TO EDIT Authorized Document Upload

http://online.asbcs.az.gov/charterholders/information/569/international-charter-school-of-arizona-inc[7/1/2013 2:10:50 PM]
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International Charter School of Arizona, Inc.

Upload Contract Documents: No
Five-Year Interval Review Documentation: No
Upload Renewal Documentation: No

Interval Reports

Report Name Due Started Completed Operations

1st Year Site Visit 11/30/2012 09/28/2012 06/21/2013 « Edit ills Generate

@ Schedule a New Interval Report

NO PERMISSION TO EDIT Important Renewal Dates

Eligibility Date: 12/30/2024
Eligibility Date FY: 2025
Application Due Date: 03/30/2025
Application Due Date FY: 2025
Board Consideration: 06/30/2025
Board Consideration FY: 2025
Expiration Year FY: 2026

Notes

There are currently no notes.

Amendments
Charter Holder Location Notification

Mailing Address 10460 S. 56th Street, Scottsdale, AZ 85253
Physical Address 10460 S. 56th Street, Scottsdale, AZ 85253
Mailing Phone Number 602-733-9342

Physical Phone Number 602-733-9342

Charter Holder Governance Notification Request

¢ Charter Members changed to: Laurent Badoux, Jennifer Germanaud, Gordon Digby
¢ School Governing Bodies: The Charter Members have been replicated to all the School Governing Bodies.

http://online.asbcs.az.gov/charterholders/information/569/international-charter-school-of-arizona-inc[7/1/2013 2:10:50 PM]



http://online.asbcs.az.gov/charterholders/interval_reports/edit/569/international-charter-school-of-arizona-inc/414

http://online.asbcs.az.gov/reports/interval_report/414

http://online.asbcs.az.gov/charterholders/interval_reports/add/569/international-charter-school-of-arizona-inc



March Board Meeting — International Charter School of Arizona

Date 2/6/13
Present Jennifer Germanaud, Gordon Digby, Laurent Badoux
Apologies Stacie Durnford

Also attending Kris Johnson

Note taker Gordon Digby

Call to Order 6.05

Roll call held

Discussion & Possible action regarding prior minutes

Prior meeting minutes moved to be approved by Laurent, seconded by fennifer, carried by unanimous
vote.

Discuss Memorandum of Understanding with International School of Arizona (ISA)
Discussion of Memorandum of Understanding with ISA
At this particular juncture no further discussion on the MOU with ISA will be held by this board.

However, it has been discussed that it may be possible to co-operate with ISA on curriculum and future
educational partnerships. The board will welcome further discussion on these items.

Presentation for the La Jolla Prep

Additional information requested from La Joila Prep and Executive Director.
Discussion of next year’s location

Executive Director presented the current status of the Real Estate issue.

Laurent proposed a motion that a committee be formed to explore that Sonoran Science Academy
would be an appropriate new site for ICSA. Laurent, Stacie and Kris to be committee members.
Seconded by Gordon, motion carried by unanimous vote.

Gordon moved for a special board meeting on Tuesday 12™ at 1pm. Laurent seconded the motion,
carried by unanimous vote.





* Discussion regarding potentially adding high school grades to charter.

Jennifer moves to apply for amending charter to include grades 9-12. Gordon seconded the motion,
carried by unanimous vote.

Review of Admission Policy

Gordon moved to approve the admission policy as presented by the Executive Director, seconded by
Laurent, motion carried by unanimous vote.

Review of Quarterly Financials

Laurent moves that we request further information on Items 6500-6800 of the Unaudited Financial
report. Seconded by Gordon, motion carried by unanimous vote.

Discussion and possible action regarding the 2013-2014 Calendar.

Jennifer moved to approve the 2013-2014 school calendar as presented by the Executive Director,
seconded by Gordon, motion carried by unanimous vote.

Executive Session

Meeting adjourned at 9.06

Agenda Items for Special March Meeting Board Meeting
Real Estate Committee report

Discussion and potential action regarding La Jolla Prep





Fostering internationally-minded

INTERNATIONAL CHARTER students

SC H OO L O F AR I ZO NA Developing tri-lingual proficiency
10460 N. 56 Street

Scottsdale, Arizona 85253
Phone: 602-733-9342

WWW. icsaz_org Empowering critical thinkers

Cultivating knowledge, inquiry, and
empathy in young people

April 11, 2013

The International Charter School of Arizona is asking the State Charter Board to expand our grade levels
by including 9™ through 12 grades for the 2013 — 2014 school years.

The international Charter School of Arizona offers an environment that prepares students for citizenship
in an increasingly global society, living and learning among peers whose perspective and experiences
differ from their own. The International Charter School of Arizona was created by parents looking for a
strong academic program. Strong parental involvement encourages families to share their expertise and
time with our students. It models for students an appreciation of importance of education in one’s life
and the mutual benefits of community participation, personal responsibility, and service to others. Our
students learn to manage time well, think independently and critically, cultivate their own creativity,
value diversity, evaluate information, develop a personal opinion, and defend it respectfully.

Most important to the International Charter School of Arizona is to continue with our 2012-2013 8"
grade class by offering them the same academic advantages at the high school level as they received at
the middle school level.

The proficiency level required for credit and/or promotion and credit transfer will be in line with the
State of Arizona’s graduation requirements for the 2013 — 2014 school years.

| appreciate your time and consideration in this request and look forward to hearing from you soon.
Respectfully,

Kris Johnson,
Executive Director





Narrative

ICSAZ will offer all core courses for graduation including English, Algebra 1, Geometry, Algebra 2, Pre-
Calculus, Social Studies (Government, Economic, World History and United States History), Sciences
(Biology, Chemistry, Physics, Earth Science), and electives including Foreign Language, Physical Education,
Visual Arts, and Technology. As a Middle School we have chosen to hire teachers with their certification in
Grades 7 through 12. We also provide IB MYP training for all teachers the summer before teaching begins.
This will enable us to use the current staff and expand their job descriptions, for any class requiring specific
highly qualified status we will hire a teacher to fill that position.

English 9, Advanced Level 1 Credit Grade 9

English 9 is designed to meet the needs of the advanced student by presenting enriched materials in an
accelerated manner. It is the first in a four-year series in the MYP International Baccalaureate Program and is
essential for building a background of knowledge necessary for IB Language Al. This course is designed for
students who have advanced abilities in grammar, composition, and reading. Content includes accelerated
coverage of grammar, vocabulary, and advanced composition. Students will also have the opportunity for
creative writing. The expansive reading program, which includes selections from both American and world
literature, will emphasize analysis, synthesis, and critical thinking. In addition, students will be required to
complete a research paper according to MLA guidelines.

English 10, Advanced Level 1 Credit Grade 10

Prerequisite: English 9.Adv. Level

English 10 is designed to meet the needs of the advanced student by presenting enriched materials in an
accelerated manner. It is considered an MYP IB course and is essential for building a background of
knowledge necessary for IB Language Al. Because of the nature of the IB requirements, students will be
required to combine American and world literature into a single year of study. Emphasis will be placed on
critical and creative thinking through writing and class discussion. In addition, language skills including
vocabulary development, grammar, research, and analysis are integrated into the course. Students will be
required to read and respond to several ancillary works both during the summer preceding the class as well as
throughout the school year. Students will be required to complete a research paper according to MLA
guidelines. This course will focus on the skills and knowledge necessary for successful admission and
completion of IB Language Al requirements.

Al Language 1 Credit Grade 11
Prerequisite: English 10. Adv. Level

IB Language Al is a two-year course following prescribed guidelines of the International Baccalaureate
Program. Advanced Placement English 11 (Language and Composition) is a college level course of English
composition, language, and literature designed for highly motivated students who have demonstrated





exceptional skills in English. Works studied include those outlined in the course description as established by
College Entrance Exam Board with an emphasis on British literature, rhetorical structures, and the modes of
discourse (narrative, descriptive, expository, and argumentative). In addition, this course follows the Prescribed
World Literature List and fulfills the required externally assessed papers and oral commentaries. Summer (or
ancillary) reading is required.

Al Language 1 Credit Grade 12
Prerequisite: English 11.

IB Language Al is a two-year course following prescribed guidelines of the International Baccalaureate
Program. Advanced Placement English 12 (Literature and Composition) is a college level course of English
composition, language, and literature designed for highly motivated students who have demonstrated
exceptional skills in English. The works studied include those outlined in the course description as established
by the College Entrance Exam Board with an emphasis on world literature, literacy analysis, and creative
writing. In addition, this course follows the Prescribed World Literature List and fulfills the required externally
assessed papers and oral commentaries. Students are expected to sit for IB formal oral exams (externally
assessed) and are expected to sit for IB written exams. Summer (or ancillary) reading is required, and students
are expected to take the International Baccalaureate Exam for possible college credit.

Algebra I, Advanced Level 1Credit Grade 9

MYP IB Algebra 1 is the first course in the study of the fundamentals of algebra. The curriculum includes
operation and properties of real numbers, solving equations using the properties of equality, operations with
polynomials, factoring polynomials, operations with fractions, introduction to linear functions and quadratic
functions, solving systems of linear equations, solving inequalities, applying the properties of irrational
numbers, and solving quadratic equations.

Geometry, Advanced Level 1 Credit Grade 9 - 10

Prerequisite: Pre-AP Algebra I. or Algebra | Advanced Level

Geometry, a basic Euclidean approach to geometry, is a balance of theory and application. The understanding
of proof and the ability to write proofs are major goals in the study of geometry. Algebraic skills are reviewed
and strengthened through application to solving problems in geometry. Topics covered include parallel lines,
parallelograms, congruent triangles, similar triangles, right triangles, circles, area and perimeter of polygons,
and surface area and volume of solids. The course also includes trigonometry, constructions and loci,
coordinate geometry, and transformations.

Algebra 1l 1 Credit Grade 9- 10

Prerequisite: Pre-AP Algebra | or Algebra | Advanced Level





Algebra Il is a rigorous in-depth study and extension of the topics covered in Algebra I. Topics included are
the study of quadratic functions, nth degree polynomials using graphical and analytical methods, exponential
and logarithmic functions, conic sections, matrices, complex numbers, elementary trigonometry, and probability
and statistics. A graphing calculator is used as a tool to facilitate the understanding of the above topics.

Pre-calculus 1 Credit Grade 10-11
Prerequisite: Geometry and Algebra II.

Pre-calculus covers the topics of trigonometry including graphs, applications, polar coordinates and vectors.
Also covered are the advanced mathematical concepts of conic sections, matrices, functions, theory of
equations, complex numbers, logarithms, series, permutations and combinations, and probability and statistics.
Scientific and graphing calculators are used throughout the course. This course is designed to provide a solid
background for the study of calculus at the high school or college level.

Math Studies (SL) IB Discrete Mathematics 1 Credit Grade 11-12

Prerequisite: Pre-calculus

Math Studies SL is offered as an alternate to Mathematics and assumes knowledge of the topics covered in Pre-
calculus. In this course, topics include matrices, systems of equations, linear programming, series, sets and
Venn diagrams, permutations and combinations, probability and statistics. Emphasis is placed on mathematical
concepts. Course work incorporates the use of graphing calculators and/or computers. An in-depth review for
the International Baccalaureate Math Studies SL Exam is the focus of the fourth quarter of study.

Graduation Requirements

ICSAZ grants a diploma with the successful completion of 22 credit hours and passing of the AIMS exam.
Students transferring will have their transcripts analyzed for comparable required classes and the requisite
number of credits for graduating. ICSAZ will give comparable credit for comparable classes. Classes that are
not comparable to our high standards will be given elective credit. Passing all portions of the AIMS test is
required for graduation. Students seeking the IB diploma must pass the IB exam in six areas taken during the
Junior and Senior year of High School. Students need to receive a grade of ‘C’ or above for any transfer grade
and for credit as a core in our curriculum. Any grade earned below a ‘C’ for a course and the course will count
as an elective credit only.

Credits for Graduation:

English 4

Mathematics 4

Science 3 Must be lab
sciences

Arizona/US History 1






Government/Economics

World History

CTE

Fine Arts

Foreign Language

Electives

Total Credits

NN PRk
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April 11, 2013

Fostering internationally-minded
students

Developing tri-lingual proficiency

Cultivating knowledge, inquiry, and
empathy in young people

Empowering critical thinkers

The International Charter School of Arizona is asking the State Charter Board to expand our grade levels

by including 9" through 12 grades for the 2013 — 2014 school years.

Respectfully,

Kris Johnson,
Executive Director
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International Charter School of Arizona
Document of Significant Progress

School Growth 1a. SGP/ 1b. SGB Bottom 25%

Inquiry-based instruction, foreign language acquisition, and collaboration are key components of
the ICSA instructional program. All the components are well-researched and proven to add value
to the goal of increasing content knowledge and encouraging students to become life-long
learners.

Develops thinking skills.
* Problem solving teaches students to consider multiple perspectives on a given situation

* This develops flexibility in thinking and reasoning skills, as students compare and contrast
various possibilities in order to draw their conclusions.

» Students tap into their prior knowledge and experience as they attempt to solve a problem.
Thus, students continually integrate new knowledge into existing knowledge, thereby providing
context and creating a personal "storage room" of resources that will be available for future
problem-solving needs.

» Students also learn to make connections and associations by relating the subject matter to their
own life experience.

» Students learn to support their conclusions with evidence and logical arguments.

* Students learn to synthesize several sources of information and references in order to draw
conclusions and then evaluate these conclusions.

» Students learn to question ideas and knowledge through the process of comparing and
contrasting alternative ideas and contexts.

* Students are encouraged to engage in individual reflection in order to organize and understand
the world.

» Students experience insights as they think through a problem or inquiry activity, and draw
inferences that allow them to go beyond the simple acquisition of facts and information by
learning how to see implications and apply them to other situations.

Develops communication and social skills.

+ Students must learn how to clearly articulate their ideas as well as to collaborate on tasks
effectively by sharing the burden of group projects. Students must therefore exchange ideas and
so must learn to "negotiate” with others and to evaluate their contributions in a socially
acceptable manner. This is essential to success in the real world, since they will always be
exposed to a variety of experiences in which they will have to navigate among others' ideas.

» Students learn how to communicate their ideas and findings with others. This becomes a self-
assessment activity, whereby the students gain more insight into how well or poorly they actually
understand the concepts at hand.

Helps students transfer skills to the real world.

ICSAZ 1
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» Students adapt learning to the real world, gaining problem-solving skills and ability to do a
critical analysis of a given set of data. These skills enable the student to adapt to a constantly
changing real-world environment. Thus, classroom learning does not result in (only) acquisition
of a canon of absolute "truth”; it also results in a resource of personal knowledge.

Promotes intrinsic motivation to learn.

* Constructivism recognizes and validates the student's point of view, so that rather than being
"wrong" or "right," the student reevaluates and readjusts his knowledge and understanding. Such
an emphasis generates confidence and self-esteem, which, in turn, motivate the student to tackle
more complex problems and themes.

When looking at establishing a reading and math curriculum it was important to determine what
were each grade levels strengths and weaknesses. Information was analyzed directly from the
AIMS scores, classroom created assessments and AIMS practice tests to help plan and prepare
pacing guides and curriculum maps for the current school year. AIMS scores are being used to
solidify what standards need to be focused on and where curriculum materials need to be
supplemented.

A team comprised of administration and the general education teachers met and determined the
intervention services through that will be the best course of action in helping the student be
successful. AIMS data is used and analyzed to view areas of concern. Shortly after the meeting
all classroom teachers administer a Galileo benchmark assessment which is analyzed and
compared against the AIMS data for the bottom 25% students. Inconsistencies in identified
areas of need are established and additional students are selected to receive tutoring services by
the subject area teacher.

Currently, once students are identified, a file is created which contains the student’s most recent
assessments and a copy of last year’s AIMS results for reading and math. The scores are
compared and individual skill risk assessments are created to help guide instruction. The
classroom teacher plans as to what focus there needs to be for their individual student.

Lesson plans are submitted weekly and checked against learning objectives being taught in the
classroom. Teachers use weekly assessments to progress monitor as to determine if students are
mastering the standards being taught. Learning objectives must reach at least 80% mastery
before a new concept is to be taught. Teachers are ability grouping as to provide intervention
services directly within the classroom. On Friday’s various in-services, professional
development opportunities, and teacher planning meetings occur to provide instructional support
in areas that need more attention. Administration checks in with each teacher to determine what
additional supports are needed based off what progress data indicates.

The following changes were made and began January 3, 2013:
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Document of Significant Progress

e Highly qualified teachers provide direct instruction to all students serviced in reading and
math. .

e The bottom 25% students are targeted first based on their needs in reading and math.
However, teachers can still refer students to tutoring once an established criterion for
referral has been met.

In the General education classrooms teachers are providing instruction aligned to the standards
indicated as a primary need. There is a specific process used to evaluate the effectiveness of
Reading and Math instruction provided by instructional staff. This process is defined and
explained before each school year begins so that instructional staff understands what is required
of them in terms of aligning their instruction to Arizona Common Core Standards. In addition a
list of our bottom 25% of students was compiled and given to every grade level teacher. This
includes our special education and RTI1 departments. The following will describe the process
that is in place:

e Before school begins in the fall, curriculum maps are revised and finalized to provide
templates as to what content will be taught month by month and within each quarter.
Grade levels will compare curriculum maps as to provide similarities in content as much
as possible. Grade level standards are included in the curriculum maps.

e Focus was given on planning and implementing instruction to the bottom 25% students at
the general level and through interventions.

e Before school begins teachers are instructed on the requirements for lesson plans and the
procedures for submitting them to the principal on a weekly basis. All lesson plans,
through eighth grade are required to align to Arizona Common Core Standards listed
under the subject they are teaching and are checked for accountability. Teachers’ lesson
plans are compiled in a binder kept in the principal’s office for reference and for
accountability purposes.

e Teachers are required to list the standards they will be teaching for that day somewhere in
their classroom in language that would be familiar to the student. The standard code is
also suggested for evaluation purposes.

e Informal pop-in evaluations are done bi-weekly for each teacher and cross checked with
their lesson plans to verify standards being taught. Evaluations ensure posting of learning
objectives and monitor basic class management skills.

e Two formal evaluations are done per school year, fall and spring. The formal evaluation
reviews an extended period of time, documenting teaching methods and practices.

Assessment

Several methods are used in developing instruction for all general education, SPED, and our
bottom 25% students. Each assessment method is done within the general education classroom..
The following is the primary assessment used in assisting teachers in planning instruction and
monitoring process for all students including the bottom 25%:
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e AIMS--During the summer before school begins AIMS data will be analyzed, copied,
and prepared for each grade level teacher. Students who fell far below or approached in
math or reading are highlighted for each grade level teacher and department head. The
bottom 25% of student scores are pulled during the summer and comparisons are made in
developing a plan of action for each student. Any standard indicated as falling far below
or approaching is highlighted and referenced in planning for intervention services. A
current AIMS blueprint is used to determine priorities in instruction and compared to
grade level curriculum maps. Special attention is given to the specific data listed on the
student profile to target concepts that were not mastered. This also assists in developing
curriculum maps for the school year. These specific student files are also used when
discussing intervention services.

Professional Development

In regard to professional development, there have been several specific opportunities available
for classroom teachers department that assist in targeting and providing support to our students
including the bottom 25% students. After looking at last years AIMS data that was available to
us on our students, a survey was created and sent out to all teachers designed to give them a
listing of professional development topics of focus based on the data that was analyzed. Once
teachers submitted their feedback, professional development was targeted to meet the needs of
teachers and students, as measured by AIMS data. Listed below are some of the results chosen:

e Adapting to Common Core Standards 70%
e Integrating Technology into the Curriculum 43%
e International Baccalaureate Critical Thinking Assessments 34%

e Writing in a K-8 environment 30%

Out of these above listed topics Arizona Common Core professional developments (train the
trainer) were lined up and nine teachers have attended for reading and math.

This current school year various professional development in-services have been done on site as
well as off-site individual teacher trainings and workshops. Topics include: Technology focused
trainings, Common Core trainings in reading and math, Project based learning, Interactive
Vocabulary Strategies, integrating modifications and accommodations for all students. The
remaining in-services of the school year are focused on vertical alignment with Common Core
standards and how they will be applied at ICSAZ.

A new professional development strategy is being implemented to better select topics of focus
based on what previous AIMS data and teacher feedback provides. The professional
development survey will be sent out shortly after AIMS data is analyzed and topics will align
more to what the data indicates as specific needs. For example, if AIMS data indicates that the
bottom 25% student showed decline in math and decline in reading then trainings or in-service
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opportunities for reading and math would be chosen for those teachers. A Galileo post test will
also provide valuable data in assessing projected professional needs for targeting overall school
growth and the bottom 25% student needs.

2a. Percent Passing

One area we have focused on specifically this school year is our school wide scores on the AIMS
test in all grade levels. As mentioned previously we will purchase the Galileo assessment
program to help teachers specifically focus and tailor curriculum and instruction to the overall
classroom needs. As a brand new school our focus was on the International Baccalaureate and
Common Core focus of critical thinking and rigor across the curriculum. We purchased all new
Pearson text books and suggested texts in need to improve in percent passing in math. The
following sections will indicate what we are doing to enhance and promote growth in overall
student performance on the AIMS exam in reading and math.

Curriculum and Instruction

Once AIMS data was generated and sent to our campus we began to break down what areas
needed to show improvement. A team of administration and teachers began the process of
planning pacing guides for each grade level specifically focusing on the AIMS data and
blueprints. Standards were then inputted into the pacing guides and curriculum maps as to focus
on mastery of the instructional objectives throughout the school year. This provides the template
from which teachers can plan their classroom instruction and lesson plans are submitted weekly
to the principal. Teachers are able to monitor progress weekly through created assessments.
Teachers are asked to revisit and update their curriculum maps based on progress produced in the
classroom. Any standard or concept that students may be showing as problem area teachers can
re-teach or revisit until mastered.

Once a week observations are done to verify instructional goals are being taught in reading and
math. These observations are done periodically to monitor for accuracy in teaching academic
standards. If inaccuracies are noticed, feedback is provided quickly so that the teacher can get
back on track. . Instructional goals are to be listed in every classroom in a language that students
can easily understand concerning what is being taught so that accuracy can be verified easily.

The principal monitors each class’s progress lesson plans and classroom based assessments. If a
class is falling behind, administration can provide an intervention assessment to help the teacher
target priorities as it pertains to covering the standards necessary for proficiency. Failure to use
data in the planning and implementation process of instruction results in a lower performance
evaluation. One of the formal evaluations is done towards the beginning of March so that
teachers have time to make any changes before AIMS testing.
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Currently there are purposeful instructional materials being used in the classroom in preparation
for AIMS testing in math and reading. Teachers use materials from Pearson, Khan Academy and
MathScore for math and Exemplars (chapter books) and supplemental materials for reading and
writing. Teachers rely heavily on the IB standards for math and reading as they align very
closely with the Arizona State Standards.

Every student’s Lexile level has been identified and ability levels have been created by each
class to challenge the levels and allow for mastery and advancement in all students levels. All of
these instructional supports are being used for reading and math to help teachers drive specific
instruction to their classrooms.

Assessment

e AIMS Test Prep Materials--AIMS Practice is very helpful in assessing where students
are in preparation for AIMS. Teachers are able to assess students in sections of the AIMS
and monitor progress. Practice AIMS tests can also be downloaded from the state
webpage and used as practice guides. In addition, our AIMS testing coordinator received
a disk that contains a multitude of resourses that our classroom teachers are using to
progress monitor. Grade level checks are done with each teacher to see how classes are
progressing and what supports can be provided.

Professional Development

This school year, several professional development opportunities have been offered that would
assist teachers in preparing their students for AIMS testing in reading and math. The most
relevant to date have been the Common Core and IB trainings done at the beginning of the year.
The first professional development provided an introduction to the common core and its
function. Teachers walked through some of the standards. This information is helpful because it
gives student practice with academic standards through benchmark testing.

As mentioned in a previous section, one area of school improvement professional development.
We do a great job with the IB training and collaboration but need more time on critical and
evaluative instructional methods to reach all students. The system in place will be adapted to
align more with what AIMS results demonstrate from year to year. Professional development
opportunities will be selected to provide student growth in math and reading.

2b. Composite School Comparison

At ICSAZ we have very little diversity of students and grade levels.at many different levels of
learning and ability. We are a 5" through 8" grade middle school focused on the IB curriculum
with a strong emphasis on foreign language. We have four SPED students, No ELL students and
No FRL students. This is very unlike our direct feeder schools in our area.
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In our area there are several schools with similar numbers in the listed categories. These schools
are currently posting an “A” or a “B” letter grade. We recognize that we have only begun our
first year and our sample population is small but the students we have acquired come from these
districts and Charters.

Curriculum

School wide we are using Pearson math as our text and basing the curriculum on the state and 1B
standards in different grade levels which in turn promotes consistency in the classroom with
instruction and assessment. Our curriculum committee is analyzing several math and reading
curriculum maps that are available that aligns with Common Core Standards and will present to
our school (teachers and administration) for selection.

Instruction

There are many check points in place to hold teachers accountable to teaching the Arizona State
and Common Core Standards. Listed below are instructional practices designed to hold teachers
accountable to the standards:

e Grade level state standards are included in the curriculum maps.

e All lesson plans through eighth grade are required to align to Arizona State Standards or
Arizona Common Core Standards listed under the subject they are teaching and are
checked for accountability.

e Teachers are required to list the standards they will be teaching for that day somewhere in
their classroom in language that would be familiar to the student.

e Informal pop-in evaluations are done for each teacher and cross checked with their lesson
plans to verify standards being taught. Evaluations ensure posting of learning objectives
and monitor basic class management skills.

e Two formal evaluations are done per school year, fall and spring. The formal evaluation
reviews an extended period of time, documenting teaching methods and practices.

Assessment

In terms of evaluating student performance in reading and math we are currently purchasing a
program entitled Galileo. Galileo assessments are given five times a school year as indicated by
a benchmark calendar provided at the beginning of the school year. Teachers are able to analyze
the data in reading, math, and science to determine where focus may need to be given.

Currently we are using the text created assessments and the AIMS practice tests to evaluate
progress in reading and in math for all students.

Professional Development
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Our requirement for teachers is that Inquiry-based lessons will dominate instructional strategies,
thus the teacher begins a lesson with a question, not a statement. This allows the students to
search for information and learn on their own with the teacher's guidance. The instructional
environment will be designed so students

» willingly engage in an exploration process

* raise questions, propose explanations, and use observations.
* plan and carry out learning activities.

* communicate using a variety of methods.

Instruction will place an emphasis on the development of inquiry and information processing
skills and the nurturing of inquiring attitudes or habits of mind that will enable students to
continue the quest for knowledge throughout life. Throughout the curriculum, ICSA will strive to
strengthen holistic learning, communication and intercultural awareness along with learning
content within a larger conceptual framework. Lessons will be designed to foster learning about
the natural and human-designed worlds and the key questions the instruction will focus on are:
How are these worlds organized?; How do they change?; How do they interrelate?; and How do
we communicate about, within, and across these worlds?

This will be the focus for our professional development interwoven with the result of our survey
so that we can meet the needs of the IB focus while preparing teachers to help their students.
This will be done on Friday afternoons.

2¢. Subgroup ELL
We do not have any students who qualified for ELL
2c. Subgroup FRL

We did not have any students who qualified for FRL and were FAY students

2¢. Subgroup SPED

Special Education teachers use many resources and different strategies to meet the students’
needs for reading and math. Support in these areas can also be manifested through Science,
Social Studies, Daily Living Skills, Functional Academics, General Academics, Careers, Coping
Skills, and Social/ Emotional Development subject matter. Multiple resources are used at the
teacher’s discretion to best facilitate and accentuate learning, provide guided practice, re-
teaching, independent practice, and homework assignments.

Curriculum
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The special education department uses a variety of recourses for reading and math. Due to the
number of students serviced in reading and math (4 total), the variety of ages, and scope of IEP
goals, various instructional supports are used by the special education teacher to target IEP goals
in reading and math. All materials use in the teaching processed are aligned to instruction
standards and checked through the submission of lesson plans every week. The Special
Education teacher has access to all sped student scores and can create materials to supplement
instruction. The Special education department also meets with the general education teachers to
verify what standards are being focused on in the classroom. Special education staff then plan
lessons that support the general education teacher and align what is being taught in the
classroom. The special education department also reviews grade level curriculum maps and
pacing guides to help keep them closely aligned to the general education classroom.

Assignments are modified to the student’s ability level and special need. AIMS practice tests
are used as benchmark to work with students as they mimic the and provide questions and
examples similar to what will be given. The teachers can take problems from these tests and
practice them with each student based on their ability level. In this way they are exposed to
grade level instruction materials but allowed time to learn at their level.

Instruction

Currently special education department is servicing approximately 4. Our School embraces the
philosophy of full inclusion, believing that special education students can best be educated in
the regular classroom. Our teachers accept responsibility for all students in their classroom and
modify, accommodate and adjust teaching techniques and classroom activities to meet the
unique learning abilities of all students. Special education staff supports the regular classroom
teacher with this process. There are not two distinctly different types of students, e.g. “special”
and “regular”. All students are individuals with their own unique set of physical, intellectual
and psychological characteristics that influence their instructional needs. There are not two
discrete sets of instructional methods — one set for “special” students and another for “regular”
students. Individualized instructional programs are designed for each student.

= Inclusion is the underlying philosophy by which all students are educated.
« All students are educated with chronologically age appropriate peers.
« All students are educated full time in the general education classroom.

« All students learn and develop individually and the curriculum is modified or
adapted to allow students to progress at their individual rates. Students are not
penalized for the inability to progress at grade level.

« General education teachers assume responsibility to teach and meet the cognitive,
affective and social needs of all students with special education teachers and staff
providing support.
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Assessment

e |EP Goals and State Standards--The Special Education teacher uses the computerized
Individual Education Plan Program (IEP Pro) to develop student goals. These goals
selected are aligned with the State Standards and Common Core. The state standards
were used when writing the goals for the 2011-2012 school year that make up the current
Individual Education Plans (IEP’s). The Special Education department will change to
Common Core in the next school year.

Professional Development

The professional development of the special education teacher is on-going throughout the school
year as students with various disabilities are added to the program. The teacher does an excellent
job seeking additional information on how to instruct the students beyond the multi-disciplinary
evaluation determination. Formal professional development is drawn from what is provided by
the Arizona Department of Education as well as other training programs marketed to the schools
from various organizations. The following are some of the professional developments that
correlate in reading and math:

e Alternate Assessment (AIMS A) Regional Training on 9/8/2011, 3 hrs. ADE Exceptional
Student Services

e Developing Measurable Annual Goals Training, 9/21/11, 2 hrs, Barbara Paulson, ADE
Specialist.

e Special Education Staff Training/Review — August 2012, 4 hrs

We recognize that our classroom teachers need more training on working with special needs
students. Teachers need more training and ideas on modifications in the classroom. We will be
providing more opportunities for teachers to receive professional developments and in-services
on how to service theses students in their general education classrooms and provide better
modifications to push our special needs students to perform at grade level.

3a. State Accountability
Curriculum

We recognize that curriculum is a fundamental piece of classroom instruction and that a good
curriculum can help the students learning experiences. With the onset of Arizona Common Core
we will be looking to enhance materials we already have and purchase new curriculums to help
provide better instruction in reading and math. The following are items to point out as it
involves curriculum support:
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Curriculum maps have been established before school began in Language Arts to
provide direction to each grade level as to the standards that will be taught throughout the
school year.

Teachers will continue to use instructional materials that are showing impact and
development in reading and math.

Our curriculum committee will continue to research a math and reading curriculum that
will best support our campus demographics and help us to increase student productivity.
Our curriculum committee will measure any possible selection of curriculum in reading
and math

All curriculum programs that are evaluated by our curriculum committee will be heavily
scrutinized as to its effectiveness in Arizona Common Core Standards and student
achievement.

Teachers will continue to align their lessons to Arizona State and Common Core
standards first and supplement curriculum as it is available.

Instruction

Instruction is equally as vital as having a good curriculum to use. We will continue to seek
highly qualified teachers in all grade levels. A curriculum is only as good as the person who
guides the students through the learning process, as a school we continue to evaluate and perfect
teaching practices within each grade level in all subject content. With the shift into Arizona
Common Core it is important to have teachers who are well versed in combining content areas
and not simply compartmentalizing each subject as a separate topic. The need for a more in-
depth understanding of topics will be essential to student development in reading and math. As a
result the following are instructional strategies that we will continue to enforce and promote
within our teaching community:

We will continue to hire only highly qualified and effective teachers

Before school begins teachers will attend seven days of in-services on the expectations
and requirements for lesson plans and the procedures for submitting them on a weekly
basis.

All lesson plans required to be contain Arizona Common Core Standards listed under the
subject they are teaching and are checked weekly by administration for accountability.
Our SPED department will continue to push our SPED students toward their IEP goals in
reading and math at grade level.

The Principal will perform informal evaluations weekly for each teacher and cross check
with their lesson plans to verify standards being taught, posting of learning objectives,
and basic class management skills.

The principal will provide two formal evaluations per school year fall and spring.

Data will be required as a part of formal evaluations and teachers will be responsible for
utilizing school provided evaluation tools to help drive instruction.
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Assessment

International Charter School of Arizona is committed to providing high quality instruction that is
aligned with appropriate data driven assessment measures. Teachers are required to analyze data
as provided by a variety of assessment tools in effort to provide classroom instruction that is
tailored to overall student needs. The following are the primary assessment tools we will
continue to use to guide instruction:

e AIMS testing results will be the primary method of establishing a baseline benchmark for
each individual student.

e Galileo—We are purchasing Galileo for the next school year.

e AZELLA testing will continue twice a year to monitor new students.

Professional Development

This school year we have provided in-services with International Baccalaureate trainings and
infusing technology into curriculum. A total of nine faculty members have attended professional
development trainings off-site related English Language Arts in Arizona Common Core
development. These professional development opportunities were train-the-trainer models,
meaning in-services will be planned and implemented on site with new teaching staff.

Ultimately, school leadership will determine, based on the scores and feedback provided from
teachers, what professional development topics will be covered. A professional development
calendar will be created before school begins and given out to teachers before school begins.
Additional trainings will be added as the need arises, however, most of the professional
development opportunities will align with indicators from the AIMS scores and Galileo
benchmarks results. Based on our current data, our school will be targeting professional
developments in the following areas:

e Math which aligns with Arizona Common Core.
e Reading and Writing which align to Arizona Common Core.
e Math and reading interventions for at-risk students.
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AGENDA ITEM: Adding Grade Levels to Charter Amendment Request — International Charter School of Arizona, Inc.

Issue

On May 30, International Charter School of Arizona, Inc. (ICSA), requested to add grades 9-12 to the charter currently
authorized for grades 5-8. As ICSA was in its first year of operation and had no academic data for 2012, the charter
holder was required to submit a Demonstration of Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for the expansion request

The narrative (presented in the charter holder’s amendment portfolio: b. Amendment request materials) states the
purpose of the expansion is to continue with the 2012-2013 8th grade class by offering them the same academic
advantages at the high school level as they received at the middle school level.

Support for methods of instruction and mission of the charter

The narrative describes ICSA offering an environment that prepares students for citizenship in an increasingly global
society, living and learning among peers whose perspective and experiences differ from their own. It further states that
students learn to manage time well, think independently and critically, cultivate their own creativity, value diversity,
evaluate information, develop a personal opinion, and defend it respectfully. The narrative states that ICSA has hired
teachers certified to teach 7-12, and provides training in the International Baccalaureate Middle Years Program
curriculum to all teachers. The narrative provided a menu of course offerings, graduation requirements, and a policy for
accepting transfer credit consistent with statutory requirements.

Background

ICSA was granted a charter in January 2011. It operates one school: International Charter School of Arizona, which
served grades 5-8 in Scottsdale from August 2012 to May 2013. The charter has notified staff that the school has moved
7 miles from its current location for the upcoming school year, but has not yet submitted a School Site Location
Notification Request. The charter is authorized to serve grades 5-8, and the current enrollment cap is 200. According to
ADE, the 100™ day ADM for FY13 was 32.3. ICSA operates on a 180 day calendar.

Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s academic
performance will be evaluated by the Board when considering expansion requests. ICSA opened in August 2012 and
does not yet have state assessment data. ICSA has not been in operation long enough to receive an Overall Rating and
was required to submit a Demonstration of Sufficient Progress (DSP). A DSP was submitted by the charter representative
(presented in the charter holder’'s amendment portfolio: c. Demonstration of Sufficient Progress). The DSP was
evaluated using the criteria provided in Appendix D of the Board’s Academic Performance Framework and Guidance
document (presented in the charter holder’s amendment portfolio: d. DSP Evaluation Instrument).

The initial DSP submitted by the charter holder for ICSA provided a narrative describing the beginning stages of systems
for implementation of curriculum, monitoring implementation of Standards in instruction, assessment, and professional
development that contribute to increased student growth and proficiency in Math and Reading, and which provided
minimal data to support sufficient progress for students overall and in subgroups, resulting in a determination of Not
Acceptable for each measure.

On June 28, staff conducted a site visit and met with Kris Johnson (Executive Director) to review the information
presented in the DSP and collect additional information and documentation to be considered in the final evaluation
(presented in the charter holder’s amendment portfolio: d. DSP Evaluation Instrument). During the site visit, in addition
to reviewing evidence described in the DSP, staff also reviewed evidence and documentation for ICSA (presented in the
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charter holder’s amendment portfolio: e. DSP Evidence) regarding all areas not sufficiently addressed in the submitted
DSP in the following areas:

e Curriculum: Staff reviewed evidence described in the DSP, and additional documentation provided by the charter
holder including pacing guides, curriculum maps, materials for differentiating instruction, and supplemental
materials for student intervention. Staff determined the curriculum demonstrated sufficient progress towards
meeting the Board’s academic performance expectations.

e Instruction: Staff reviewed evidence described in the DSP, and additional documentation provided by the charter
holder including curriculum maps, teacher binders, and teacher evaluation instruments. Staff determined the plan
for monitoring integration of Arizona Standards into instruction demonstrated sufficient progress towards meeting
the Board’s academic performance expectations.

e Professional Development: Staff reviewed evidence described in the DSP, and additional documentation provided by
the charter holder including a list of PD topics, teacher sign-in sheets, and PD materials. Staff determined the
professional development plan acceptably demonstrated sufficient progress towards meeting the Board’s academic
performance expectations.

o Assessment: Staff reviewed evidence described in the DSP including proficiency and growth analysis in Reading
based on AIMS 2012 data for 16 students and AIMS 2013 data for 22 students, and an item analysis based on AIMS
2013 data. The charter holder was not able to provide analysis of classroom-created assessments due to technical
issues but did submit two printouts of test results from 5 grade Math. Staff reviewed additional documentation
provided by the charter holder including AIMS pretest results from March 2013. The charter holder did not provide
evidence of collection or analysis of student data before January 2013 in Math, or between AIMS 2012 and March
2013 in Reading. Ms. Johnson stated that due to the small size of the school they were unable to purchase Galileo
this past year but will be able to through a process developed by the Arizona Charter School Association for the
upcoming school year. Staff determined the assessment system presented demonstrates progress towards meeting
the Board’s academic performance expectations.

The charter holder provided additional evidence and documentation (presented in the charter holder’s amendment
portfolio: e. DSP Evidence) regarding a majority of areas not sufficiently addressed in the submitted DSP including
systems and processes in the areas of curriculum, monitoring instruction, and professional development at ICSA in their
first year of operation, and assessment data demonstrating they are approaching a comprehensive system of
documenting student growth and proficiency.

Following the site visit, staff determined, through an evaluation of the information and documentation collected at the
site visit, that the charter holder demonstrated sufficient progress toward meeting the Board’s academic performance
expectations. The final evaluation of the DSP resulted in a determination of Acceptable.
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Board Options

1. The Board may approve the amendment request for International Charter School of Arizona, Inc. Staff
recommends the following language for consideration: | move, based on the information contained in the Board
materials and presented today, that the Board approve the request to add grades 9-12 to the charter held by
International Charter School of Arizona, Inc.

2. The Board may deny the amendment request for International Charter School of Arizona, Inc. The following
language is provided for consideration: | move, based on the information contained in the Board materials and
presented today, that the Board deny the requests to add grades 9-12 to the charter held by International

Charter School of Arizona, Inc., for (Other specific reasons the Board may have found during its consideration
including...)
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School Name: International Charter School of Arizona

Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: International Charter School of Arizona, Inc.

Date Submitted: June 4, 2013
Required for: Expansion - Grade Level

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Initial Evaluation Completed: June 17, 2013

Final Evaluation Completed: June 28, 2013

Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth
Percentile (SGP) Math

/s

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth in Math.

After further review at the site visit a curriculum that contributes to increased student growth in
Math was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student growth in Math.

At the site visit, an assessment system for monitoring and documenting increases in student
growth in Math is approaching a comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student growth in Math.

At the site visit, the school provided documentation of professional development that contributes
to increased student growth in Math.

The data provided with the DSP does not demonstrate efforts to improve student growth in Math.
After further review of documentation, data provided by the charter holder did not demonstrate
increased student growth in Math.
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Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth
Percentile (SGP)
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth in Reading.
After further review at the site visit a curriculum that contributes to increased student growth in
Reading was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student growth in Reading.
At the site visit, an assessment system for monitoring and documenting increases in student
growth in Reading was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student growth in Reading.

At the site visit, the school provided documentation of professional development that contributes
to increased student growth in Reading.

The data provided with the DSP does not demonstrate efforts to improve student growth in Reading.
After further review of documentation, data provided by the charter holder did demonstrate
increased student growth in Reading.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth
Percentile (SGP) Bottom 25%
Math

/s

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in Math.

After further review at the site visit a curriculum that contributes to increased student growth in
Math for students with growth percentiles in the lowest 25% was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student growth for students
with growth percentiles in the lowest 25% in Math.

At the site visit, an assessment system for monitoring and documenting increases in student
growth in Math for students with growth percentiles in the lowest 25% is approaching a
comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in Math.

At the site visit, the school did provide documentation of professional development that
contributes to increased student growth in Math for students with growth percentiles in the
lowest 25%.

The data provided with the DSP does not demonstrate efforts to improve growth in Math for
students with growth percentiles in the lowest 25%

After further review of documentation, data provided by the charter holder did not demonstrate
increased student growth in Math for students with growth percentiles in the lowest 25%.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth
Percentile (SGP) Bottom 25%
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in Reading.

After further review at the site visit a curriculum that contributes to increased student growth in
Reading for students with growth percentiles in the lowest 25% was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student growth for students
with growth percentiles in the lowest 25% in Reading.

At the site visit, an assessment system for monitoring and documenting increases in student
growth in Reading for students with growth percentiles in the lowest 25% was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in Reading.

At the site visit, the school provided documentation of professional development that contributes
to increased student growth in Reading for students with growth percentiles in the lowest 25%.

The data provided with the DSP does not demonstrate efforts to improve growth in Reading for
students with growth percentiles in the lowest 25%.

After further review of documentation, data provided by the charter holder did demonstrate

increased student growth in Reading for students with growth percentiles in the lowest 25%.
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Measure Not Comments
Acceptable |Acceptable
2a. Percent Passing Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
Math aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Math.
After further review at the site visit a curriculum that contributes to increased student proficiency
in Math was demonstrated.
Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.
Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.
Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
I/s data to monitor student growth. The narrative and data provided did not demonstrate that the

school implemented a plan for monitoring and documenting increases in student proficiency in
Math.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math is approaching a comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Math.

After further review of documentation, data provided by the charter holder did not demonstrate
student proficiency in Math.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Reading.
After further review at the site visit a curriculum that contributes to increased student proficiency
in Reading was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student proficiency in
Reading.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Reading.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Reading.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Reading.

After further review of documentation, data provided by the charter holder did demonstrate
student proficiency in Reading.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Composite School
Comparison (Traditional and
Small Schools only)

Math

/s

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increasing student proficiency in Math for
ELL students, FRL students, and students with disabilities.

After further review at the site visit a curriculum that contributes to increased student growth in
Math for ELL students, FRL students, and students with disabilities was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in Math for ELL
students, FRL students, and students with disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math for ELL students, FRL students, and students with disabilities is approaching a
comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math for ELL students, FRL students, and students with disabilities.
At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math for ELL students, FRL students, and students with
disabilities.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in Math
for ELL students, FRL students, and students with disabilities.

After further review of documentation, data provided by the charter holder did not demonstrate
student proficiency in Math for students with disabilities. The charter holder indicates they did not
have any ELL students or FRL students.
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Measure Not Comments
Acceptable |Acceptable

2b. Composite School Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum

Comparison (Traditional and aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that

Small Schools only) the school implemented a curriculum that contributes to increasing student proficiency in Reading

. for ELL students, FRL students, and students with disabilities.

Reading . . . . . _
After further review at the site visit a curriculum that contributes to increased student proficiency
in Reading for ELL students, FRL students, and students with disabilities was demonstrated.
Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.
Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.
Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the

s | school implemented a plan for monitoring and documenting student proficiency in Reading for ELL

students, FRL students, and students with disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading for ELL students, FRL students, and students with disabilities was
demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for ELL students, FRL students, and students with
disabilities.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Reading for ELL students, FRL students, and students with
disabilities.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Reading for ELL students, FRL students, and students with disabilities.

After further review of documentation, data provided by the charter holder did demonstrate
student proficiency in Reading for students with disabilities. The charter holder indicates they did
not have any ELL students or FRL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Math for
ELL students.

After further review at the site visit a curriculum that contributes to increased student proficiency
in Math for ELL students was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student proficiency in Math
for ELL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math for ELL students is approaching a comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math for ELL students.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math for ELL students.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in Math
for ELL students.
The charter holder indicates they had no ELL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Reading for
ELL students.

After further review at the site visit a curriculum that contributes to increased student proficiency
in Reading for ELL students was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student proficiency in
Reading for ELL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading for ELL students was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for ELL students.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Reading for ELL students.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Reading for ELL students.
The charter holder indicates they had no ELL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Math for
FRL students.

After further review at the site visit a curriculum that contributes to increased student proficiency
in Math for FRL students was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student proficiency in Math
for FRL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math for FRL students is approaching a comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math for FRL students.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math for FRL students.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in Math
for FRL students.
The charter holder indicates they had no FRL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increased student proficiency in Reading for
FRL students.

After further review at the site visit a curriculum that contributes to increased student proficiency
in Reading for FRL students was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases in student proficiency in
Reading for FRL students.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading for FRL students was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for FRL students.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Reading for FRL students.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Reading for FRL students.
The charter holder indicates they had no FRL students.
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Measure Not Comments
Acceptable |Acceptable
2c. Subgroup Comparison Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
(2b. for Alternative) aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
Students with disabilities the school implemented a curriculum that contributes to increasing student proficiency in Math for
Math students with disabilities.
After further review at the site visit a curriculum that contributes to increased student proficiency
in Math for students with disabilities was demonstrated.
Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.
Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.
Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
I/s data to monitor student growth. The narrative and data provided did not demonstrate that the

school implemented a plan for monitoring and documenting student proficiency in Math for students
with disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Math for students with disabilities is approaching a comprehensive system.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math for students with disabilities.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math for students with disabilities.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in Math
for students with disabilities

After further review of documentation, data provided by the charter holder did not demonstrate
student proficiency in Math for students with disabilities.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increasing student proficiency in Reading
for students with disabilities.

After further review at the site visit a curriculum that contributes to increased student proficiency
in Reading for students with disabilities was demonstrated.

Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.

Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in Reading for
students with disabilities.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading for students with disabilities was demonstrated.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for students with disabilities.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Reading for students with disabilities.

The data provided with the DSP does not demonstrate efforts to improve student proficiency in
Reading for students with disabilities.

After further review of documentation, data provided by the charter holder did demonstrate
student proficiency in Reading for students with disabilities.
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Measure Not Comments
Acceptable |Acceptable
3a. A-F Letter Grade State Curriculum: The narrative describes disjointed efforts used to develop or address school curriculum
Accountability System aligned with Arizona Academic Standards. The narrative and data provided did not demonstrate that
the school implemented a curriculum that contributes to increasing student proficiency in Math and
Reading.
After further review at the site visit a curriculum that contributes to increased student proficiency
in Math and Reading was demonstrated.
Instruction: The narrative describes an approach to monitor the instructional practices which
includes lesson plan reviews, formal teacher observations, informal classroom observations, and data
review teams. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring the integration of the AZ Academic Standards into instruction.
Based on the review of documentation at the site visit, a plan for monitoring the integration of the
AZ Academic Standards into instruction was evident.
Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures, and does not describe collecting
data to monitor student growth. The narrative and data provided did not demonstrate that the
I/s school implemented a plan for monitoring and documenting student proficiency in Math and

Reading.

At the site visit, an assessment system for monitoring and documenting increases in student
proficiency in Reading was demonstrated and an assessment approach was demonstrated for
Math.

Professional Development: The narrative describes the beginning stages of developing a professional
development plan based on identified teacher learning needs. The narrative and data provided did
not demonstrate that the school implemented a professional development plan that contributed to
increased student proficiency in Math and Reading.

At the site visit, the school provided documentation of professional development that contributes
to increased student proficiency in Math and Reading.

The data provided with the DSP does not demonstrate increasing student growth and proficiency or
meeting targets as described in the A-F Letter Grade Model.

After further review of documentation, data provided by the charter holder did demonstrate
increased student proficiency and growth in Reading but no data was provided to demonstrate
increased student proficiency and growth in Math.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit
International Charter School of Arizona, Inc.

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were reviewed on site for International Charter School of Arizona.

Evidence Requested Reviewed at Site Visit

e  Pacing guides for grades 5-8

e  Curriculum maps by month for
Math for grades 5-8

e Common Core maps for ELA

Curriculum maps and pacing guides

Comparisons of curriculum maps conducted by grade levels e  Curriculum maps
Analysis showing where curriculum needs to be supplemented e Item analysis tool
Analysis of Galileo benchmark data e Galileo not purchased in FY12

e Tutoring after school

e Differentiating instruction
materials in ELA and Math

e Supplemental materials from
Common Core Pearson and
Exemplars

Materials used in intervention

Analysis showing what standards need to be focused on e Instructional Analysis Tool

e Parent —Teacher conference
form for individual students
with progress reports
attached.

e Title | Care and Concern
Meeting form

Documentation of meetings of intervention development team

e Teacher binders for Science,

Lesson plan binder ELA, and Math

Ability-grouped student rosters and list of bottom 25% of e  AIMS-lexile student report
students provided to teachers e  AIMS pre-test student data
Completed informal pop-in evaluations with feedback e 5 minute observation form

e Completed Teach for Success

Completed formal evaluations
Protocol Instrument

e  Course Descriptions for IB

Alignment of IB and Arizona standards Middle Year Program
information
Analysis of AIMS scores e  AIMS-lexile student report
e Evidence not provided during
Analysis of classroom-created assessments site visit due to technical

issues with Synergy program

e  AIMS-lexile student report

Analysis of AIMS practice tests
y P e AIMS pre-test student data

e Used in tutoring, student files

Examples of student assessment files, individual skill risk
have been returned to the

assessments, plans created by classroom teacher as a result

students.
Weekly assessments for progress monitoring — data, analysis e Synergy program
Documentation of RTI entrance/exit e No forms used this year
Student Lexile levels and analysis e  AIMS-lexile student report
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e List of Friday PD days with

List of Friday professional development topics with support topics
documentation (e.g. sign-in sheets, agendas, materials used in e  Sign-in sheets
training, etc.) e Teach like a Champion
worksheet
Documentation relating to Special Education Staff e  Sign-in sheet
Training/Review of August 2012 e Agenda

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested

Evidence Provided

Sufficient

Documentation of a curriculum that
contributes to increased student
proficiency in Math and Reading to
expected performance levels as
compared to similar schools

Pacing guides for grades 5-8

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Differentiating instruction materials in ELA and Math
Supplemental materials from Common Core Pearson
and Exemplars

Course Descriptions for IB Middle Year Program
information

Documentation of a curriculum that
contributes to increasing student
proficiency in Math and Reading for ELL
students

Pacing guides for grades 5-8

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Differentiating instruction materials in ELA and Math
Supplemental materials from Common Core Pearson
and Exemplars

Course Descriptions for IB Middle Year Program
information

Documentation of a curriculum that
contributes to increasing student
proficiency in Math and Reading for FRL
students

Pacing guides for grades 5-8

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Differentiating instruction materials in ELA and Math
Supplemental materials from Common Core Pearson
and Exemplars

Documentation of a curriculum that
contributes to increasing student
proficiency in Math and Reading for ESS
students

Pacing guides for grades 5-8

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Differentiating instruction materials in ELA and Math
Supplemental materials from Common Core Pearson
and Exemplars

Course Descriptions for IB Middle Year Program
information

Documentation of a plan for monitoring
integration of Arizona Standards into
instruction that contributes to increased
growth for students with growth
percentiles in the lowest 25% in Math
and Reading

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Instructional Analysis Tool

Teacher binders for Science, ELA, and Math
Completed Teach for Success Protocol Instrument

Documentation of a plan for monitoring
integration of Arizona Standards into
instruction that contributes to increased

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA
Instructional Analysis Tool
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student proficiency in Math and Reading
to expected performance levels as
compared to similar schools

Teacher binders for Science, ELA, and Math
Completed Teach for Success Protocol Instrument

Documentation of a plan for monitoring
integration of Arizona Standards into
instruction that contributes to increasing
student proficiency in Math and Reading
for ELL students

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Instructional Analysis Tool

Teacher binders for Science, ELA, and Math
Completed Teach for Success Protocol Instrument

Documentation of a plan for monitoring
integration of Arizona Standards into
instruction that contributes to increasing
student proficiency in Math and Reading
for FRL students

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Instructional Analysis Tool

Teacher binders for Science, ELA, and Math
Completed Teach for Success Protocol Instrument

Documentation of a plan for monitoring
integration of Arizona Standards into
instruction that contributes to increasing
student proficiency in Math and Reading
for ESS students

Curriculum maps by month for Math for grades 5-8
Common Core maps for ELA

Instructional Analysis Tool

Teacher binders for Science, ELA, and Math
Completed Teach for Success Protocol Instrument

Documentation of a comprehensive
assessment system that contributes to
increased student proficiency in Math
and Reading to expected performance
levels as compared to similar schools

Item analysis tool AIMS 2013

Instructional Analysis Tool

AIMS-lexile student report AIMS 2012 Reading
AIMS pre-test student data

Grade 5 Math Chapter 6 Test Results January 2013
Grade 5 Math Chapter 15 Test Results May 2013

Documentation of a comprehensive
assessment system that contributes to
increasing student proficiency in Math
and Reading for ELL students

Item analysis tool AIMS 2013

Instructional Analysis Tool

AIMS-lexile student report AIMS 2012 Reading
AIMS pre-test student data

Grade 5 Math Chapter 6 Test Results January 2013
Grade 5 Math Chapter 15 Test Results May 2013

Documentation of a comprehensive
assessment system that contributes to
increasing student proficiency in Math
and Reading for FRL students

Item analysis tool AIMS 2013

Instructional Analysis Tool

AlMS-lexile student report AIMS 2012 Reading
AIMS pre-test student data

Grade 5 Math Chapter 6 Test Results January 2013
Grade 5 Math Chapter 15 Test Results May 2013

Documentation of a comprehensive
assessment system that contributes to
increasing student proficiency in Math
and Reading for ESS students

Item analysis tool AIMS 2013

Instructional Analysis Tool

AIMS-lexile student report AIMS 2012 Reading
AIMS pre-test student data

Grade 5 Math Chapter 6 Test Results January 2013
Grade 5 Math Chapter 15 Test Results May 2013

Documentation of a professional
development plan that contributes to
increased student proficiency in Math
and Reading to expected performance
levels as compared to similar schools

List of Friday PD days with topics
Teach like a Champion worksheet

Documentation of a professional
development plan that contributes to
increasing student proficiency in Math

List of Friday PD days with topics
Teach like a Champion worksheet

ASBCS, July 8, 2013

Page 3 of 4






and Reading for ELL students

Documentation of a professional
development plan that contributes to
increasing student proficiency in Math
and Reading for FRL students

List of Friday PD days with topics
Teach like a Champion worksheet

Documentation of a professional
development plan that contributes to
increasing student proficiency in Math
and Reading for ESS students

List of Friday PD days with topics
Teach like a Champion worksheet
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