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Interval Report Details


Report Date: 04/02/2013 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Fit Kids, Inc.


Charter CTDS: 07-87-85-000 Charter Entity ID: 78783


Charter Status: Open Contract Effective Date: 05/27/1999


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Champion Schools: 180


Charter Grade Configuration: K-8 Contract Expiration Date: 05/26/2014


FY Charter Opened: 2000 Charter Signed: 05/27/1999


Charter Granted: 08/21/1998 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 0876506-7 Corp. Type Non Profit


Corp. Commission Status
Date


02/23/2011 Charter Enrollment Cap 700


Charter Contact Information


Mailing Address: 7900 S. Jesse Owens Parkway
Phoenix, AZ 85042


Website: http://championschools.org/


Phone: 602-341-6527 Fax: 602-341-6529


Mission Statement: Champion Schools is dedicated to fostering academic excellence through the integration of
accelerated content rich curriculum, using powerful and diverse instructional techniques
encouraging critical thinking and the development of problem solving skills. We will also use
the community as a laboratory to construct knowledge through exploration and discovery.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Ms. Carolyn Sawyer csawyer@championschools.org —


Academic Performance - Champion Schools


School Name: Champion Schools School CTDS: 07-87-85-101


School Entity ID: 78820 Charter Entity ID: 78783


School Status: Open School Open Date: 07/01/1999
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Physical Address: 7900 South Jesse Owens Parkway
Phoenix, AZ 85004


Website: http://championschools.org/


Phone: 602-341-6527 Fax: 602-341-6529


Grade Levels Served: K-8 FY 2012 100th Day ADM: 486.3675


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


Elementary ELEM


2012 C — — —


2011 — Performing Plus; C — Met


2010 — Performing — Met


2009 — — Performing Plus No


2008 — — Performing Plus Yes


Academic Performance - Champion Schools: South Mountain YMCA


School Name: Champion Schools: South
Mountain YMCA


School CTDS: 07-87-85-102


School Entity ID: 90413 Charter Entity ID: 78783


School Status: Closed School Open Date: 08/24/2009


Physical Address: 449 East Southern
Phoenix, AZ 85040


Website: —


Phone: 602-341-6537 Fax: 602-252-7729


Grade Levels Served: K-2 FY ??? 100th Day ADM: —


Academic Performance Per Fiscal Year


There were no fiscal years for Champion Schools: South Mountain YMCA.


Charter/Legal Compliance


Charter Corporate Name: Fit Kids, Inc.


Charter CTDS: 07-87-85-000 Charter Entity ID: 78783


Charter Status: Open Contract Effective Date: 05/27/1999


Timely Submission of AFR


Year Timely


2012 Yes


2011 Yes


2010 Yes


2009 Yes


2008 Yes


Timely Submission of Budget


Year Timely


2013 Yes


2012 Yes


2011 Yes


2010 Yes


2009 Yes


Audit and Fiscal Compliance
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Charter Corporate Name: Fit Kids, Inc.


Charter CTDS: 07-87-85-000 Charter Entity ID: 78783


Charter Status: Open Contract Effective Date: 05/27/1999


Timely Submission of Annual Audit


Year Timely


2012 Yes


2011 No


2010 Yes


2009 Yes


2008 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


There were no CAP Issues for fiscal years 2008 to 2012.


Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2008 to 2012.
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Fit Kids, Inc.                       
School Name: Champion Schools  
Date Submitted: 2/26/13  


Required for:  Renewal                                                               
 
Evaluation Completed: 3/26/13 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
Measure  


Acceptable 
Not 


Acceptable 
Comments 


2a. Percent Passing 
Math 


I/S  


 


2a. Percent Passing 
Reading 


I/S  


 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Math 
I/S  


 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Reading 
I/S  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


I/S  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


I/S  
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2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


I/S  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math 


I/S  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


I/S  


 


3a. A-F Letter Grade  State Accountability 


System 
I/S  
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Champion Schools: Introduction  


In 1999, Champion Schools opened as part of Stanford University’s Accelerated Schools 


Project. The essence of this reform model was to provide a rigorous content rich curriculum 


emphasizing collaborative, integrative, relevant, project based learning. Our belief is that 


‘teaching up’ to at-risk students using this gifted and talented curriculum will accelerate their 


learning. We continued with Accelerated Project until the program closed at Stanford and 


merged with the National Center for Gifted and Talented Education at the University of 


Connecticut. Our school continues to embrace the philosophy and principles of Accelerated. Our 


school opened with 60 students and multi-grade classes K-6 located in the Cultural District of 


Central Phoenix. We grew over time to 175 students, and shifted to purely grade level classes to 


better prepare for AIMS. Our results were above average and our ability to grow students 


academically was evidenced. During this time, we noticed that many young students were 


coming to us without the fine motor skills needed be successful and that older students 


responded very well to our small sports program. Based on these observations, we began to 


develop our current model of the ‘sport-centric’ school. 


After 10 years of operation, and studying our student population we found an increasing 


percentage of students enrolling from South Phoenix. We made an important decision, to grow 


and move our school to South Phoenix. The move had its challenges as we added 7th and 8th 


grade, doubled the number of classrooms and were stalled by the ‘credit crunch’ in 2009. Our 


school was split into two campuses for two years and nearly doubled in population. The number 


of students in need of remediation increased significantly. We are now in our second year at our 


beautiful new 5-acre campus with a student population of over 550. We are flourishing in an area 


that has been extremely challenged academically.  


Since 2005, we have been attending Harvard University’s, Graduate School of Education 


professional development for Charter School Leaders and are currently working with the Arizona 


Charter Schools Association’s Quality Schools program to continue our work to become an A 


school in an underserved, high need, high poverty neighborhood. 
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Section 2: Proficiency: Subsection 2a: Percent Passing Math & Reading  


Champion Schools has created a comprehensive system of planning, implementing and 


measuring the effectiveness of our curriculum to specifically enhance student growth and 


increase our percent passing. We begin by studying our annual test results and disaggregating 


our data looking for trends that will help us drive improvement.  Following the Response to 


Intervention Model (RTI), teachers and the Principal meet to discuss and plan Tier I strategies 


based on students’ strengths and weaknesses. A timeline is established for collecting data using 


screening and benchmark assessments, determining strategic interventions and setting 


measurable goals to be used in whole-class instruction. Based on these results students including 


the subgroups bottom 25%, ELL, and FRL are identified for a mandated summer program. In 


addition, more frequent targeted instruction and progress monitoring is required in the upcoming 


school year. When students do not show sufficient progress in Tier II, we adjust strategies in Tier 


III and may begin the process to determine possible eligibility for Special Education.  


Based on successful results and practices, we have developed an Academic Blueprint for 


Success including a set of comprehensive data in a resource binder for each teacher. These 


binders contain: Stanford10 and AIMS results and Report Cards giving teachers data that tracks 


student performance over the entire prior school year. Teachers create curriculum maps and 


pacing guides utilized to create weekly lesson plans. Collaborative planning is required to group 


students in classes that are conducive to addressing academic strengths and remedial needs and 


ensure consistent educational experiences across grade levels.  


Teachers have a variety of instructional materials to use in planning and implementing 


the curriculum. The adoption of these materials is discussed and agreed upon in a committee of 


teachers and administrators. In Math, we switched from Houghton-Mifflin to the Saxon Series 
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because the spiraling components are more aligned with the needs of our students. In Reading, a 


committee of K-2 grade teachers adopted Sadlier and Starfall books, workbooks, and software to 


teach the ‘mechanics’ of the language, with Houghton Mifflin text providing leveled stories as 


students become more proficient. Grades 3-5 use Sadlier for phonics and vocabulary 


development, Houghton Mifflin for stories and class sets of books for novel units. Middle School 


uses McDougall-Littell Literature Series to teach genre and literary conventions, with an 


emphasis on non-fiction resources from articles and internet sources.  


In addition to curriculum planning, professional development starts during teacher Pre-


Service. This year sessions included: Doug Lemov’s “Teach Like a Champion” instructional 


strategies, “Whole Brain” techniques for classroom management, “Flipped Classroom” and other 


innovative technology, introduction to the PARCC Assessment and Common Core 


demonstrations. The Arizona Charter Schools Association: Quality Schools Program ‘kicked off’ 


our assessment program with trainings that will continue throughout the school year that include: 


culture and assessment, analysis and action, and intervention and enrichment. Every Friday is 


noon dismissal and three hours are dedicated to teacher professional development and additional 


guest trainers in specific areas.  


Teachers utilize a variety of instructional strategies to implement lesson plans including: 


Direct Instruction, Learning Centers, Smart Board, Computer and Tablet Technology, Flipped 


Classroom Techniques, and Small Group Interventions.  Teachers use data to guide their 


instruction and supplement prior year foundational skills wherever necessary. These data are also 


used to make approved adjustments to their existing Curriculum Maps and Pacing Guides and 


create tutoring groups based on performance objectives.  The Academic Director monitors the 


implementation of curriculum by: reviewing weekly lesson plans, cumulative assessment results, 
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conducting informal and peer observations with immediate feedback, and formal written 


evaluations with pre and post conference components. The discoveries made during the 


monitoring process drive our professional development plans for teachers individually and as a 


whole. 


With the support of the Quality Schools Program, we implement a formalized, systematic 


process for data analysis using Galileo. Galileo is integral to our comprehensive assessment 


system that includes a pre-test, three benchmark assessments, post-test, and teacher instructional 


effectiveness measure. During the first week of the school year all teachers administer the 


Galileo pre-test and prior year AIMS sample tests in both Reading and Math. In addition, we 


disaggregate data derived from internal Cumulative Tests, Gates MacGinitie, and AIMS Sample 


Tests in both reading and math. Once the data is reviewed, discussed and shared among all 


teaching staff, we meet with individual teachers to discuss and strategize about how we can 


continuously support and increase student proficiency levels. Teachers implement the 


recommendations and newly devised strategies to increase instructional effectiveness. 


Professional Learning Community Meetings (PLC’s) are scheduled bi-weekly, to conduct data 


dialogs, formulate strategies, and report on effectiveness and/or ineffectiveness of current 


instructional practices.  


Our Galileo benchmarks are very promising reflecting marked growth this year and 


forecasting a healthy increase in our Percent Passing on AIMS 2013. According to our Galileo 


Benchmark 2 performance indicators for 3rd through 8th grade, 85% of our students are on-track 


to Meet or Exceed on the AIMS in reading and 68% in math (see chart 1). In reading the number 


of students who were categorized FFB has decreased from 15 to 5 and the number of students 


who were categorized Exceeds has increased from 10 to 40. In math the number of students who 
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were categorized FFB has decreased from 50 to 26 and the number of students who were 


categorized Exceeds has increased from 37 to 90.  


In addition, our Galileo Instructional Effectiveness Assessment System (IEAS) scores 


designate that all of our Kindergarten through 8th grade teachers are rated Effective or Highly 


Effective (see chart 2). The pre-test, benchmark, post-test method used in the IEAS makes it 


possible to assess student growth occurring over the entire school year. Analyzing individual 


teacher’s categorical growth scores from Galileo allows us the ability to gauge a teacher’s 


instructional effectiveness and make adjustment to instructional practices if needed. We also use 


this data to determine upcoming professional development needs by appraising what 


performance objectives have the lowest mastery percentile ratings. In the 2011-2012 school year 


all of our grade levels placed in the typical to high growth categories according to our Student 


Growth Percentile rankings (see chart 3). Six of the eight grades assessed demonstrated 


improvements from the previous school year.  
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Data: Section 2: Proficiency: Subsection 2a: Percent Passing Math & Reading  


 


Chart 1 


 


 


Pre BM1 BM2 BM3 Post Pre BM1 BM2 BM3 Post


Math Reading


ES 37 41 90 0 0 10 15 40 0 0


MS 94 105 100 0 0 180 186 193 0 0


AS 95 87 60 0 0 69 62 36 0 0


FFB 50 43 26 0 0 15 11 5 0 0
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Chart 2 


 


 
 


Chart 3 
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Section 2: Proficiency: Subsection 2b: Composite School Comparison Math & Reading  


Our student demographics and geographic location have changed dramatically in the last 


two years (see chart 1). The new location in South Phoenix has 8 district schools within 5 miles 


that have D ratings (see chart 2); the majority of our new student population is drawn from these 


schools. Our enrollment increased from the 2010-2011 school year to 2011-2012 school year by 


over 270 students (see chart 3). We opened the doors at our new campus with full capacity the 


first day, meeting our 3rd year projections for enrollment. Our school model is geared toward 


engaging students from diverse, underprivileged, lower socio-economic backgrounds. With this 


in mind, we designed a school culture to enhance academic persistence and promote self-


efficacy.  


At the beginning of the school year, per Tier I of our RTI Model, students meet with their 


teachers to review their data and set measurable goals.  Students know specific critical areas of 


the curriculum they need to master and the strategy they plan to employ. Students are assigned 


tutoring groups based on these data, to assure they have the support they need to achieve their 


goals. Teachers take the time to explain the AIMS to their students and discuss the specific areas 


that students need to focus on for improvement; this significantly helps students invest in and 


take responsibility for their own learning. Results from Galileo benchmarks, internally created 


cumulative assessments, and standardized testing became more meaningful for students as they 


understood how these assessments related to their goals. Setting goals and graphing individual, 


class and grade level data on classroom walls and bulletin boards in hallways motivates students 


to take pride in their efforts. 


Students identified as needing Tier II Interventions and more frequent monitoring, have 


multiple opportunities to engage in enrichment activities outside of the normal school day. All 
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teachers are required to schedule tutoring for students before, during and/or after school. Reading 


and Math Interventionists work with identified students four days a week throughout the school 


day. We also have before and after school programs: Reading Rocks and Math Counts. Students 


who need extra support to bring up their grades are mandated to attend Saturday School. 


Saturday School is open from 8am to 12pm and assigned students are required to attend 2-4 


hours depending on need. Classes are separated, one for Math and one for Reading. Saturday 


School teachers are Reading and Math endorsed so that students have the opportunity to receive 


high quality individualized instruction. Students have individual packets created by their teachers 


that focus on foundational skills and specific performance objectives that need remediation and 


any missing assignments. This allows time for parents to communicate with teachers and 


understand the status of students’ progress. Increased interactions between students, teachers and 


parents help in building meaningful relationships that support students’ efforts in their studies 


and motivates their success. 


A positive learning environment is one of most influential factors in the success of a 


student and thus a whole school community. We begin by recruiting motivated teachers with a 


compassion for social justice and a desire to work with low-income students. During our Pre-


Service, staff members agree on a consistent school wide discipline program to promote a 


positive productive learning environment where students respect each other and the adults 


around them. Videos, articles and discussions were used in the pre-service to analyze, 


demonstrate and develop these strategies. A disciplined environment allows teachers to clearly 


deliver aligned, well-planned, content rich curriculum effectively without the distraction of 


frequent disruptions, thus improving the opportunity for students to absorb the full benefits of the 


instruction. 
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Our Leadership Team, which includes administrators and teachers are given multiple 


opportunities to learn about best practices off campus. They have visited other schools with 


similar demographics that have been successful in closing the achievement gap. Our purpose is 


to observe the implementation of successful instructional strategies and techniques that we can 


use to improve our school. We have visited both Arizona and out-of-state schools. Our work at 


the Harvard Graduate School of Education has exposed us to numerous promising practices at 


high performing urban charter schools, nationwide.  


We have launched some of these innovative practices as part of our Technology 


Initiative. To give students more access to the Math curriculum, we are using ‘flipped classroom’ 


techniques, by creating videos on content standards that students can view in class and at home. 


These videos can be viewed by students and their parents on YouTube through our Champion 


Schools website (www.championschools.org). Students without internet access, receive the 


videos on a flash drive or DVD. Students can watch the videos multiple times as support for 


assignments and preparation for tests. 


Technology is also used to enhance instruction in Reading. In the lower grades, intensive 


phonics instruction is accessed via the Internet. Students who need enhanced exposure to 


alphabet sounds, blending, and building words with phonemes are given opportunities to practice 


with Starfall and other phonics software programs. To increase support students use SmartBoard 


technology, classroom computers and tablets. Students are allowed to bring their own technology 


to school. (i.e., Kindle, ipad, ipod, or smart phone) These devices can be used for instructional 


support as determined by teachers during class time to search research data and informational 


text.  As part of our Technology Initiative, we also launched Champion Schools GOOGLE Docs 


intranet. This is a private information sharing system for students to access, create and submit 
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assignments, utilize discussion features and participate in dialog with teachers and fellow 


students. Students 3rd – 8th grade have their own email address, which allows them to access 


class Google calendars, grade level discussion forums, real-time collaboration via Google Docs, 


and the ability to submit assignments.   


Additional instructional strategies included on our Blueprint to support and enhance 


student engagement and retention are ‘Bell Work’ and ‘Tickets Out the Door’. Bell Work is 


routinely posted when students enter the classroom; they immediately have a short ‘warm-up’ 


assignment. This practice minimizes the distraction of transitioning and provides the opportunity 


for a short review. A Ticket out the Door is a short task or quiz of 3-5 items that each student 


must complete before exiting the classroom. This quick review serves as an informal assessment 


tool for teachers to gauge mastery of performance objectives. Teachers use both Bell Work and 


Tickets out the Door for spiraling performance objectives as well. Repetition and exposure to all 


grade level standards on an ongoing basis allows students to stay sharp and well prepared for 


building upon prior knowledge. 


The results of implementing a number of the promising practices we have witnessed 


through our professional development, school visits, and Technology Initiative have been very 


promising. Our whole school (kindergarten – 8th grade) Galileo benchmarks reflect that 82% of 


our students are on-track or exceeding in reading and 67% in math (see chart 4). This is an 18% 


increase in reading from the Galileo pre-test and 21% increase in math. 
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Data: Section 2: Proficiency: Subsection 2b: Composite School Comparison Math & Reading  


Chart 1 


 


 


Chart 2 
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Chart 3 


 


Chart 4  
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Section 2: Proficiency: Subsection 2c: ELL Math 


Our ELL enrollment has increased markedly since moving to our current location in 


South Phoenix (see chart 1). ELL identification is based on the Primary Language (PHLOTE) 


survey included in our enrollment packet. Any student, who indicates that English is not their 


primary language, is provided AZELLA testing as required to identify their proficiency levels.  


Teachers maintain an ELL Binder in their classroom.  This binder contains an ILLP 


(Individual Language Learner Plan) for students who are not proficient in the area of English and 


remain in the mainstream classroom.  Teachers create lessons that contain English Language 


Development (ELD) Standards which correlate to their state standards.  This is updated quarterly 


or as needed to meet the needs of the student.  They create lessons that support students in 


vocabulary, grammar, listening, speaking, writing and reading.  


Special attention is given to making instruction comprehensible to ELL students.  


Teachers video tape a 10- minute segment of instruction and analyze it for comprehensibility 


with the ELL student in mind. Another important aspect of our ELL instruction is to teach 


students how to ask questions. Teachers use a Questions Chart with who, what, when, why and 


how on the x-axis and verbs such as: is, was, are, did, do, can, will, would, and might on the y-


axis. Students learn to formulate questions using the chart to ask clear, specific questions for 


clarification that increase their understanding of the lesson. Once students are familiar with the 


academic domain specific vocabulary they are encouraged to add adjectives, common 


descriptors, challenging synonyms to compare differences and similarities. This supports 


students increase in proficiency in discussing academic content. 
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Teachers also use visual scaffolds and templates for problem-solving in math to help 


students see the sense of the problem and strategize ways to find the solution. Students are 


encouraged to use constructive investigations related to real world issues that are not peripheral, 


but central to the curriculum. Smartboard and video technology is utilized to display labeled 


illustrations used to explain math concepts. Math activities using manipulatives are used to 


support a deeper understanding of concepts. Students have access to Math tools: rulers, 


Cuisenaire rods, tangrams, shape models, dice, counters, sticks, protractors, compasses, and 


simple/graphing calculators. Student-made demonstrations of solutions are created and posted 


using: line, bar, pie, vertex edge graphs and Venn diagrams.  


In addition to other assessments utilized for all students teachers assess ELL students 


using internally created cumulative assessments. These assessments allow teachers to measure 


the student’s mastery and retention of previously introduced concepts and plan remediation 


strategies accordingly. According to our current year data, ELL students show an average 


increase of 9% on math cumulative assessments (see chart 2). 


We provide on-site, on-going professional development to support teachers in delivering 


instruction to our ELL students. These trainings are provided by Ann Swigard the founder of 


Educational Training Specialists, LLC. She provides guidance and support in developing best 


practices for our teachers in all subjects and grade levels starting in our pre-service trainings. 


This is followed by informal and formal classroom observations for all teachers. Based on the 


results of the observations, she designs subsequent trainings specifically designed to meet the 


needs of all the teaching staff. 
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Data: Section 2: Proficiency: Subsection 2c: ELL Math  


Chart 1 


 


Chart 2 
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Section 2: Proficiency: Subsection 2c: FRL Math & Reading  


As mentioned in Section 2a and 2b, the systematic process established for increasing 


student proficiency for all students is supplemented with specific actions to close the 


achievement gap for our FRL student population.  Since moving to our new campus, our FRL 


population has increased from 0% to 88.85%. Families living in poverty cannot afford to 


supplement the education of their children; often students don’t have the opportunity to go to 


museums, performances or cultural events. FRL students have limited experiences to draw from 


and most often don’t have parents with higher levels of education to stimulate their vocabulary 


and critical thinking. Because of this, their communication skills are often underdeveloped; 


students struggle to formulate meaningful questions, articulate a thoughtful point of view, or 


express a viable argument with evidence. Working collaboratively, finding value in the opinions 


of others, and simply entering and exiting a conversation, are skills they need to learn and 


expand upon. These are opportunities that we constantly reinforce in the instruction, culture, and 


discipline at our campus.  Our Title I program allows an opportunity for students to gain extra 


educational support while working to overcome the economic hardships their families face. 


Field trips and educational presenters are regularly included in our curriculum. The 


Arizona Science Center hands-on outreach programs, Nutrition Network and high-powered 


telescopes from Stargazers have visited our campus to expose students to scientific fieldwork. 


We support students through school-wide events like- Read-a-Thon, Spelling and Math Bees, 


Science Fair, and Invention Convention.  Trips to the Library, Farm, Theater, Symphony, 


Phoenix and Wildlife Zoo, Phoenix Children’s Museum, Science Center, History and Art 


Museums enhance the relevancy of our curriculum. Classes travel on study tours to destinations 


such as the Lava Caves in Flagstaff, Biosphere near Tucson, and the California coast. 
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This year we added new supplemental teaching positions at our school, two full-time 


Math and Reading Interventionists. These Interventionists provide small group remedial 


instruction to FRL /Title I students before, during, and after school. At the beginning of the year, 


using prior test scores and placement assessments, Interventionists identify and assign students to 


intervention groups. They provide instruction in the classroom, collaborating with the classroom 


teacher, twice per week. Lessons begin with integrated co-teaching followed by small group 


instruction, so that both teachers are able to attend more directly to individual student needs. 


Common Core standards are already being implemented in tutoring and small group instruction.  


Common Core materials are used to not only reinforce previously taught concepts, but to also 


provide a deeper understanding and connection to the real world.  Each student has use of a 


Kindle Fire during reading intervention groups.  This technology has proven to be an efficient 


tool for facilitating engagement in the small group remedial lessons. 


The reading and math Interventionists conduct groups called “Reading Rocks” and “Math 


Counts” and meet Monday-Thursday before and after school on alternating days, so that students 


have the opportunity to attend both content areas. Student progress in Reading and Math is 


assessed four times per year by the Interventionist.  For Math, students are assessed using the 


Buckle Down Practice Tests. In Reading, students are assessed using stories and questions from 


the Jerry Johns Basic Reading Inventory.  Progress Reports are then prepared to track student 


growth and inform parents of their child’s progress. This monitoring identifies students who are 


on-track to exit the program based on the demonstrated progress they make on benchmark 


assessments.  


A variety of instructional strategies are used by the Math interventionist both in and out 


of the classroom. Students are taught to use graphic organizers to aid in making sense of the 
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problem and using diagrams to explain abstract concepts. By simplifying complex math into 


smaller steps, the Interventionist then scaffolds the instruction, explaining the “why”, until 


students grasp full understanding.  According to our current year internal data, derived from the 


AIMS Buckle Down series, students receiving interventions in all grade levels are showing 


significant growth from the Math Baseline Assessment (29.14% on 8/12), to the most current 


Benchmark Assessment (60.07% on 1/13), an overall increase for FRL/Title I students in Math 


grades 3-8 is 32.93% (see chart 1).  


Additional strategies to increase student engagement and performance are promoted in 


classroom learning. Strategies such as reading aloud to students, using a selection above grade 


level is used to model fluency, increase student interest in reading, and develop attention and 


listening skills. In addition, all students are expected to have a book for independent reading at 


all times. These independent reading selections should match their ability level and increase in 


text complexity as their aptitude levels rise. To determine the appropriate reading level for each 


student, we use the Gates MacGintie Assessment for Reading, which is proctored twice in the 


first half of the school year, as well as twice in the second half of the school year. Classroom 


libraries are leveled and students use their Gates score to aid them in choosing books at the 


appropriate reading level.  Students can check books out of the classroom library with teacher 


recommendation, select from the Bookshare program, or the Public Library. All classes conduct 


an annual tour of the Public Library and all students are encouraged and given the opportunity to 


get a library card.   


The Interventionist Reading program assesses students using the Jerry Johns Basic 


Reading Inventory in the areas of fluency, based on words per minute (wpm) and comprehension 


on both expository and narrative passages.  The assessment in both areas allows for a deeper 
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look at how well students read and comprehend multiple story types. According to our current 


year data, students show an increase on expository passages in grades 3-8 of 63.78% in wpm and 


19.14% in comprehension (see chart 2 & 3).  Students also show a marked increase on narrative 


passages in grades 3-8 of 32.33% in wpm and 30.69% in comprehension (see chart 4 & 5).  


Our homeless student population has increased from 0 to 64 families over the last two 


years.   Twice a year, in August and January, the Homeless/Parent Liaison disseminates 


information to disadvantaged families informing them of the resources available to them. Our 


Homeless/Parent Liaison is also available as a resource for teachers who have concerns about 


particular students. Professional development opportunities to keep up-to-date on best practices 


are provided to our Parent/Homeless Liaison throughout the school year.  The Liaison conducts a 


beginning of the year orientation to educate each member of the school staff on identification of 


homeless students.  Resources are provided and questions are answered so that each school 


member feels comfortable in offering support to any family in need, as well as understands the 


process to go through to get the families in contact with the Liaison.  The Homeless/Parent 


Liaison is fully certified through the California Parent Center.  This school year our Liaison, has 


attended the ADE Boot Camp, McKinney-Vento 101 Basics, Arizona State Conference on 


Homelessness, as well as the National Conference on Homelessness. The Information gained 


through these professional development opportunities is used to provide on-site trainings for 


teachers on innovative and adaptive instructional techniques and strategies.  
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Data: Section 2: Proficiency: Subsection 2c: FRL Math & Reading  


Chart 1 


Chart 2 


 


Chart 3
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Chart 4 
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Section 2: Proficiency: Subsection 2c: SPED Math & Reading  


As our school population has grown, our Special Education population has increased (see 


chart 1). This includes students coming in with existing Individual Education Plans (IEP’s). Our 


Special Education department has expanded to meet the needs of our increased population. We 


employ a fulltime certified Special Education Director and Special Education Assistant. Speech 


and Language Therapist, Speech and Language Assistant, Occupational Therapist and 


Educational Psychologist Consultants are contracted and on campus to plan, create and 


implement all the services required by each student’s IEP. Students with a wide variety of 


disabilities are served both inside (push in) and outside (pull out) the regular classroom. We have 


been able to serve all categories of eligibility including Speech and Language Impairment, 


Specific Learning Disabilities, Autism and Emotional Disabilities. We also serve students with 


504 Accommodation Plans and those who have physical disabilities. 


 Upon admission to school and before the 45
th


 day of enrollment, teachers complete a 45-


day screening on all students. This screening targets the specific areas of vision/hearing, 


communication, adaptive development, cognitive/academic, motor development, and 


social/behavioral areas to determine any possible special needs that student may have.  If 


students fail to make sufficient progress while receiving Tier II interventions over several weeks, 


teachers may initiate a referral to our Student Study Team (SST). This is an opportunity for 


teachers, parents, special education staff and any other related providers to meet and discuss the 


child’s areas of strength and weaknesses.  The team designs a specific, documented plan of 


interventions to measure the student’s progress for 6-8 weeks.  When the team reconvenes, if 


sufficient progress is not evident, the child is referred to the Special Education Department that 


convenes a Multidisciplinary Team (MET) that discusses the need for possible further testing. If 
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the MET Team determines further testing is beneficial to determine possible eligibility, this is 


carried out within the prescribed timeframe required by IDEA guidelines. Further testing can 


include a complete Speech and Language Evaluation, Psycho-Educational Battery, Academic 


Achievement Scores and Cognitive Testing. The MET/IEP Team then determines if the child is 


eligible for Special Education Services and if so a category of eligibility is agreed upon and a 


specific plan is created to meet the student’s needs. Students who qualify are served in our 


Exceptional Students Services Room or “Learning Lab” in carefully designated small groups 


based on their areas of need.  


A Specialized Reading Curriculum is developed using multiple programs and resources 


specifically designed for remediation. These instructional plans are aligned with materials and 


methods used in regular classrooms, thus providing a consistency for students. However, the 


specialized instruction is completely tailored to their individual deficits and learning challenges.  


Intensive phonics is emphasized to improve students’ understanding of the mechanics of the 


language. Phonics-based Sadlier Workbooks are employed to build vocabulary. Kelly Wingate’s 


Reading Skills Program is used to build comprehension and fluency. Action Reading Word 


Building activities and Spectrum Word Study workbooks are utilized to improve reading 


performance.   


Remedial Math instruction is closely aligned with the Saxon Math Program used in 


regular classrooms. Special Education students may be working at an adjusted pace with more 


time to review concepts and apply these skills to new problems. Technology is used for self-


paced math instruction using Khan Academy, Kolkiman and other online resources. Hands-on 


demonstrations are utilized in math instruction, using cognitive task-specific graphic organizers 


and manipulatives. Students are encouraged to be actively engaged in curriculum content to 
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acquire key concepts using meta-cognitive, goal setting and self-monitoring techniques to 


support academic growth. Students are encouraged to be independent and confident as they 


measure the increase in their abilities.  


Progress toward IEP goals and increases in students’ academic achievement is monitored 


frequently by the Special Education Director using internally created cumulative assessments. 


The Special Education Director utilizes a variety of educational resources when preparing these 


assessments that include: Study Island, Galileo, Spectrum Test Prep, Buckle Down, Math Skill 


Sharpeners, and the Common Core Coach series. According to our current year data, derived 


from the internally created cumulative assessments, students receiving Special Education 


services are showing significant growth from the baseline assessment (8/17/12) to the third 


benchmark (1/7/13) in both reading and math (see chart 2). The overall increase in reading for 


Special Education students is 25% (see chart 3) in reading and 19% in math (see chart 4). These 


assessments allow the teacher to immediately adjust instruction in response to student’s needs.  


Based on the results, students may be moved to a more advanced group, left in the same group or 


switched to a group that requires more focus on fundamental skills.  


Our special education director and therapists meet regularly with classroom teachers to 


ensure that attention is given to any modifications and/or accommodations required in regular 


classroom settings so that students are able to access the regular curriculum with appropriate 


support. Students have access to computers and tablets for independent instruction in Special Ed 


and are included in all regular classes and extra- curricular activities. 


In order for our staff to continue to be well-informed and up-to-date on Special Education 


laws, methodologies and instructional practices, staff attends a Special Education Directors 
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Institute at the beginning of the year sponsored by Arizona Department of Education.  They 


receive18 credit hours in the area of Special Education and receive training on developing 


successful Individual Education Plans, meaningful goal writing, and differentiated classroom 


management. Updates on laws and regulations, most current research-based curriculum, adaptive 


resources, and guidance to support building productive parent-teacher relationships are all 


aspects of Special Education professional development.   Throughout the year, teachers and 


therapists attend conferences/workshops to improve their practices. 


After attending trainings, the Special Education Director meets with the staff twice a 


month to go over best instructional practices to use in the classroom with students who have 


disabilities.  Teachers learn ways of incorporating differentiated instruction, with assistive 


technology, as well as how to vary curricular content, the learning environment and activities, 


based on student readiness, interest, or their learning profile.   Teachers are provided with tools 


to create instruction that focuses on making sure students learn curricular concepts and principles 


when modifying lessons and assessments given to individual students.  Each teacher meets with 


the Special Education Director twice a month to discuss each student’s progress and review their 


current I.E.P.  Goals to further develop strategies to help the child succeed. 
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Data: Section 2: Proficiency: Subsection 2c: SPED Math & Reading  


Chart 1 


 


Chart 2 
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Chart 3 


 


Chart 4 
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Section 3: State Accountability & Overall Rating: Subsection 3a: State Accountability 


Our school is currently operating close to capacity, thus we do not expect to have the 


dramatic growth in enrollment that we had in the last two school years. We are secure in our new 


location with the option to purchase in a few years. Stabilizing our student population, allows us 


the opportunity to work with students for multiple years, building their foundational skills and 


reducing the achievement gap. This academic growth is evidenced in our kindergarten through 


8
th


 grade Galileo AIMS predictors detailed in the Composite School Comparison subsection.  


We have worked diligently at recruiting teachers who share the schools vision and are 


willing to give 100% to their students. Our partnership with Teach for America (TFA) has been a 


tremendous addition to our staff.  We currently have four TFA teachers and one TFA graduate 


who serves as a mentor. All of our teachers are highly qualified and several hold reading 


specialist and middle school math endorsements. We have a highly motivated staff with proven 


effectiveness according to our Galileo Instructional Effectiveness Assessment System (IEAS) 


scores detailed in the Percent Passing subsection. 


Since relocating to our current campus and dramatically increasing our underperforming 


student population we have added the position of Academic Director to our staff. Our Academic 


Director was a highly effective teacher with our school for two years prior to accepting this 


position. Her dedication to preparing teachers through creating and implementing an Academic 


Blueprint, data dialogues, weekly lesson plan reviews, observations and evaluations with 


actionable feedback has resulted in increased determination and efforts from all classroom 


teachers and interventionists.  
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The Principal and Academic Director are certified by the Leadership and Learning Center 


of Houghton Mifflin Harcourt as Common Core Trainers in English Language Arts (ELA) and 


Math.  Our staff is in the process of completing ten 3-hour professional development trainings 


conducted on Fridays.  These ten trainings are dedicated to “un-wrapping” the common core 


standards and creating units of study that incorporate Bloom’s Taxonomy and Depth of 


Knowledge levels to increase critical thinking skills and fuel Socratic discussions. We are also 


conducting a kindergarten through 8
th


 grade Common Core: Invention Convention to stimulate 


creativity, innovation and problem solving skills in our students. These types of skills are vital to 


the successful implementation of Common Core Standards and adequate academic achievement 


on PARCC assessments. 


Our 2012 Arizona Department of Education’s A-F Letter Grade Accountability rating for 


2012 was a C. We received 109 total points (Composite + Growth Scores). We are 11 points 


away from achieving B status. According to our Galileo Benchmark data for 2nd through 8th 


grade, 84% of our students are on-track to Meet or Exceed on the AIMS in reading and 70% in 


math (see chart 1). We feel confident that based on these data and all of our systematic structures 


in curriculum, instruction, assessment, and professional development detailed throughout the 


Proficiency subsections we will achieve a B status on our 2013 rating.  
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Data: Section 3: State Accountability & Overall Rating: Subsection 3a: State Accountability 


Chart 1 


 


 


BM2 BM2


Math Reading


2nd-8th


ES 113 43


MS 117 233


AS 72 44


FFB 26 6


0%


10%


20%


30%


40%


50%


60%


70%


80%


90%


100%


Champion Schools  
2nd - 8th Grade Galileo Benchmark 2 Scores 


ES


MS


AS


FFB








 
 


1b. Unrestricted Days Cash  


Stability at our new location and enrollment at near capacity are key factors in our 


financial plan for establishing and maintaining a cash reserve to ensure the economic success of 


our school. Our projected budget is designed to support our academic programs, pay debt 


incurred in the transition years and build a carryover that ensures resources to accommodate 


fluctuations in government funding. Our unrestricted days cash as a near term indicator has 


improved significantly now that we are settled in our new campus (see chart 1). This 


improvement and the sustainability indicator, Fixed Charge Coverage Ratio where we MEET, 


demonstrates that the school is progressing in the long term with positive changes in net assets. 


Over 50% of our accounts payable reported in our FY2012 current liabilities are to one vendor 


and described in detail in the Total Liabilities to Equity Ratio section. This debt was incurred by 


circumstances beyond our control relative to the bond market. 


The urgency to expand and relocate our campus was accelerated by the fact that our 12-


year lease at our original campus was not going to be renewed. We created a business plan 


including demographic studies, an identifiable focus with business and community partners and a 


strategic marketing plan. In collaboration with a developer specializing in building schools we 


identified a new school site that was located in an area with favorable demographics ie: ‘kids in 


cul-sacs’ and ‘urban pioneers’ (Neilson Study). This area in South Phoenix also has multiple low 


preforming schools, students with severe academic and behavioral needs and demoralizing socio-


economic challenges. In this neighborhood there is a high percent of parents in jail and 


grandparents raising grandchildren. Many families have been living in poverty for generations 


and many are disenfranchised. 







 
 


We began the process to raise bond financing, meeting with City of Phoenix officials at 


the Industrial Development Authority (IDA) to present our plan and gained subsequent support 


and approval by City Council for our project. The need for school choice in underserved, low-


performing neighborhoods was clearly a priority for Councilman and Community advocates.  


The project was ‘shovel-ready’ to build a new campus near Central Ave and Baseline 


Road. The developer purchased the property. The bond financing however, was at a standstill 


due to the significant downturn in the economy. We had pre-enrolled 450 students based on the 


promise of a school on the empty lot. Unfortunately, we were not able to accommodate these 


families, in our original campus. We rented classrooms from the YMCA for two years as we 


persevered in the process of financing. Supporting the two campuses and the transportation 


between them stretched our budget fully. 


In March of 2011, we received an offer for financing, not through the bond process, but 


through Entertainment Properties, a publicly-traded Real Estate Investment Trust (REIT). As 


part of the financing, we were provided with ‘lease incentives’ for furnishing, fixtures and 


equipment. Other start up expenses needed to be covered by our regular M&O school budget i.e.: 


instructional materials, books for classroom libraries, text and workbooks, playground/field and 


security system. This year we have added 16 Smart Boards and 80 additional classroom 


computers.  


Our first school day at our new campus was August 15, 2011. We had actually moved in 


over the weekend, with teachers passing student desks and chairs through the halls and up the 


stairwells, like an old fashioned fire brigade. On the first day of school, the line of students and 


parents stretched around the block for the first look at our much anticipated school building. We 







 
 


exceeded our projections for enrollment for 1st and 2nd year and met the 3rd  year with 540 


students or 486 ADM (see chart 2). The school opened with four Kindergarten classes, three 


First Grade, two each of Second, Third Fourth, Fifth and Sixth with one each of Seventh and 


Eighth. With this ‘pyramid’, we immediately realized that we would not be able to accommodate 


the demand in future years without curbing our growth. This year we have three Kindergarten 


and First Grade classrooms with two each through Seventh Grade and one  Eighth Grade class. 


Next year, we will stabilize with two classrooms at each grade, and an ELL classroom. We use 


our 20th classroom for Special Education Services. 


During our transition, our investor loaned the school money to operate during the first 


two months of SY 2011-12 while our state equalization was delayed because of the tight 


timeframe we had for building and receiving our Certificate of Occupancy (August 13, 2011). 


This loan was repaid in full. We also have a Line of Credit (LOC) with Wells Fargo Bank and 


business credit at First Fidelity Bank. Currently, we are working with Charter Schools Capital 


Solutions to establish a revolving bridge loan to cover inevitable fluctuations in state and federal 


funding. These sources of liquidity and our relationships with vendors have enabled us to meet 


the challenges of unrestricted cash. Careful planning with continued debt reduction in 


conjunction with a stabilized enrollment will enable the school to accrue sufficient carryover to 


build our goal of 10% reserves based on our revenue eliminating the need for borrowing to meet 


obligations.   


The majority of our current liabilities are secured by assets (i.e., School Bus, two GMAC 


vans, two copiers, and computers) totaling $137,780. These assets are financed and will be 


owned by the school at the end the payment period. Other reported liabilities are related to our 


lease incentive and accrued lease expense totaling $492,654. These liabilities are reported in our 







 
 


audit but will be amortized and paid as part of our lease. Of our total liabilities reported, 


$627,434. or 67% are backed by assets. The projections reflected in our Operational Budget 


demonstrate that we are on track to meet our goal of 10% of our revenue in reserve based on our 


current data (see chart 3). 


Our non-profit Corporate Board includes two financial consultants, a marketing strategist 


and the school principal, maintaining a focus on the economic development of the school. Both 


consultants provide on-going oversight of school revenues and expenses. At the school level we 


have a Leadership Team made up of the School Principal, Academic and Athletic Directors and 


three teachers. The teachers represent specific grade bands. This is designed to give all teachers a 


representative and a process to share ideas and voice concerns.  This Leadership Team maintains 


a focus of the daily operations, planning and implementing all aspects of our comprehensive plan 


for measuring the effectiveness of our curriculum to enhance student growth. These two 


management teams work together facilitated by the school principal to discuss, analyze and 


monitor all aspects of our operations to grow our school successfully in this new location and 


demographic.  


A third group of stakeholders are the students and their families who are delighted to 


have an attractive school choice opening in a area with widespread low-performing schools 


where their children do not feel safe.  Frequently families report that they did not have positive 


relationships with the teachers and administrators at those schools. It is a very important aspect 


of our operations to make sure that parents are invited to participate in multiple events including 


monthly Parent Nights, Mandatory Parent/Teacher/ Student Conferences twice per year and 


celebrating Honor Roll awards each term.  







 
 


Providing an adequate facility, rich in resources for students is an important aspect of our plan. 


We are currently leasing our campus, with an option to purchase in a few years. It was built 


specifically for us with a 20-classroom building, and smaller gymnasium, administration and 


food service building. We are utilizing all of the space, operating very close to maximum 


enrollment. Given these two factors, plans for longevity and demand for enrollment, we expect 


to continue to improve our financial position. 


 


 


 


 


 


 


 


 


 


 


 


 


 







 
 


Data: 1b. Unrestricted Days Cash  
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2a. Total Liabilities to Equity Ratio  


Our long term plan to achieve complete financial sustainability is supported by our 


increased capacity and enrollment at our new location. Serving a larger high need student body 


has resulted in an increase in salaries and facilities expenses as our data shows. However, the 


percentage of the expenses in the Major Categories remains within a reasonable overall plan to 


support improvement in our financial sustainability (see chart 1). Salaries and Benefits are 


approximately 40% of our total revenue and facility costs are approximately 20% of our total 


revenue. We are currently in a position to balance our budget, pay our debts, increase our income 


and enable us to build the equity required to lower our Total Liabilities to Equity Ratio (TLER). 


This strategy is supported by our MEET in the Cash Flow measurement that demonstrates that 


our three-year cumulative cash flow has been positive. 


The school has enough income and cash flow necessary to cover fixed obligations such as 


lease payments, fixed expenses and outstanding interest and loans. Our unrestricted cash flow is 


accruing and trending up, and we MEET in the Fixed Charge Coverage Ratio, an indicator of 


long term sustainability. A reduction in new expenses, re-payment of debt with our sufficiently 


stabilized and increased income will result in building reserves increasing our equity to lower our 


ratio in future periods.  


We do not have any more ‘start up’ expenses now that the new campus is complete. We 


have paid all of the debt related to opening the new campus (i.e., playground, security system, 


furniture, technology, textbooks, tables and awning for lunch area). All of the minor debt 


accumulated in FY2009 and FY2010 with the higher expense of maintaining two campuses has 


been re-paid.  







Our total liabilities are reported as $923,377 with the majority, $627,434 backed by 


assets. This includes $255,039 reported as a lease incentive which covered furniture, fixtures and 


equipment and will be paid as part of our lease. We entered into the lease for the school campus 


through the fiscal year ending June 30, 2031. Part of the lease agreement granted the school an 


allowance paid by the lessor for furnishings. Our auditor recorded the allowance as a lease 


incentive and is amortizing it straight-line over the term of the lease. For the fiscal year ended 


June 30, 2012, rental expense was $752,967, with a net of $13,423 in annual lease incentive 


amortization.  


 Another large amount in total liabilities reported was an accrued lease expense of 


$237,615. This is the cumulative difference of cash paid related to the school campus lease and 


rent expense reported as required by general accepted accounting principles (GAAP).This 


portion of our total liabilities can be described as ‘deferred rent’ as the lease escalates at 2% per 


year. Our goal is to re-finance through traditional bank or bond financing in 3-4 years to lower 


our payments and provide ownership of the school campus to Fit Kids, Inc. the non-profit charter 


holder. 


Long term debt reported in our total liabilities includes our School Bus ($98,974 financed 


over 60 months) and two GMAC vans purchased in FY2010 ($36,591 remaining with a term 


date of November 2014). The School Bus is newly financed in FY2012 and has not depreciated 


significantly. These purchases are essential components of our school operations, and are 


expenses backed by assets and both covered in our Fixed Charge Ratio.  


 In addition to the aforementioned, 58% of our accounts payable reported as part of our 


net assets is a debt to a law firm. In March 2010, we engaged a law firm to raise bond financing 







for our project. Unfortunately, over the next 12 months, they were unsuccessful.  Through bond 


financing, these legal expenses would have been paid in the transaction and repayment included 


in the lease. Per the failure to raise bond financing, the school was obligated to pay all related 


expenses out of the Maintenance and Operations (M&O) as part of our normal budget. This 


included other expenses related to the bond financing that became our obligation i.e.: appraisals, 


survey and soil testing and the legal fees of the City of Phoenix Industrial Development 


Authority (IDA). These Bond related expenses have been paid in full. As to the law firm 


representing the school, we negotiated a significant reduction in the legal fees originally charged 


to the school. These legal expenses were the main reason we reported a loss in FY2011, as they 


were originally booked as an accounts payable.  These legal fees were very high ($185,000). The 


entire amount was booked because the settlement agreement had not been reached. In FY2012, 


after the settlement was reached, our accounts payable was reduced to $120,000 and reported as 


a subsequent event on our audit. If we had been able to reach a settlement in FY2011, our 


liabilities would have been reduced significantly and we would have been able to make payments 


during the year that would have improved our net assets for FY2012. Since November 2012, we 


have paid $40K toward this obligation.  


Our total expenses have increased from FY2010 to FY2012 with our growth in students, 


staff and new facility (see chart 2). Our allocation for FRL students through Title I has increased 


from $78,578.00 (Cycle 0) to $201,104.00 (Cycle 2). We have used this funding to hire Reading 


and Math specialists, provide Saturday School, offer remediation through Reading Rocks and 


Math Counts programs and additional professional development. The school has received grants 


from NIKE, Athletes Performance and Phoenix Thunderbirds for our “I’m Going to College 


Program”. We also host an annual Scholastic Books Fair to earn ‘points’ for classroom books. 







Traditional, grassroots fundraisers are part of our strategy to keep parents and students involved 


while supporting extra-curricular programs i.e.:  car washes, sports bottles, bake sales, candles 


and Dress Down Days are sponsored throughout the year. All of these factors combined give us 


the momentum to provide a full educational experience to students and meet our financial goal of 


becoming debt free and building a 10% cash reserve based on our total revenue. 


 


 


 


 


 


 


 


 


 


 


 


 


 







Data: 2a. Total Liabilities to Equity Ratio  


Chart 1 


 


Chart 2 


 


2010 2011 2012


Salaries and Benefits 1,152,746.00 1,069,343.00 1,459,869.00


Facilities Rent 183,257.81 191,963.77 576,898.58
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Total Expense Comparison Per Year


2010 Expenses 1,966,388.00
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Operational Budget 


STUDENT COUNT (ADM) 500 550 600 650


Number of Students (Budget based on) 480 530 580 630


CARRYOVER 


REVENUE $ Amount $ Amount $ Amount $ Amount


State Funding (Equalization Assistance) $2,863,200 $3,161,450 $3,459,700 $3,874,500


Classroom Site Fund $100,790 $117,936 $136,620 $144,750


Instructional Improvement Fund $19,000 $21,000 $23,000 $25,000


Food Service $35,000 $40,000 $45,000 $50,000


Federal Grants $40,000 $45,000 $50,000 $55,000


After Care $55,000 $60,000 $65,000 $70,000


Preschool $140,000 $140,000 $140,000 $140,000


Misc. Revenue $55,000 $60,000 $65,000 $70,000


     Total Revenue $3,307,990 $3,645,386 $3,984,320 $4,429,250


EXPENDITURES # of Staff @ Salary Total # of Staff @ Salary Total # of Staff @ Salary Total # of Staff @ Salary Total


1.  Administration, Instruction, & Support:


Salaries 


       Director/Principal 1.00         $96,000 $96,000 1.00         $97,000 $97,000 1.00         $99,000 $99,000 1.00         $101,000 $101,000


       Asst. Director 1.00         $61,000 $61,000 1.00         $62,000 $62,000 1.00         $64,000 $64,000 1.00         $66,000 $66,000


       Business Manager $ 1.00         $50,000 $50,000 1.00         $52,000 $52,000 1.00         $54,000 $54,000


       Teacher-Regular Education 25.00       $40,000 $1,000,000 27.00       $41,000 $1,107,000 29.00       $43,000 $1,247,000 31.00       $45,000 $1,395,000


       Teacher-Special Education 1.00         $42,000 $42,000 1.00         $43,000 $43,000 2.00         $45,000 $90,000 2.00         $47,000 $94,000


       Instructional Assistants 5.00         $27,000 $135,000 6.00         $28,000 $168,000 8.00         $30,000 $240,000 8.00         $32,000 $256,000


       Summer School 6.00         $5,250 $31,500 8.00         $5,500 $44,000 9.00         $5,750 $51,750 10.00       $6,000 $60,000


       Preschool 5.00         $25,000 $125,000 5.00         $25,000 $125,000 5.00         $25,000 $25,000 5.00         $25,000 $125,000


       Office Staff 3.00         $35,000 $105,000 3.00         $36,000 $108,000 3.00         $38,000 $114,000 3.00         $40,000 $120,000


       Bus Driver/Maintenance 2.00         $33,000 $66,000 2.00         $34,000 $68,000 2.00         $36,000 $72,000 2.00         $38,000 $76,000


Employee Benefits $332,300 $374,400 $410,950 $469,400


Office Supplies (Paper, Postage, etc.) $9,000 $10,000 $11,000 $12,000


Instructional Supplies $75,000 $78,000 $81,000 $84,000


Membership Dues, Registrations, & Travel $6,000 $7,000 $8,000 $9,000


Purchased Services (Contracted Services, 


Accounting Services, Legal, Consultants, etc.) $28,000 $31,000 $34,000 $37,000


Purchased Services (Special Education) $55,000 $60,000 $65,000 $70,000


Curriculum & Resource Materials $17,000 $19,000 $21,000 $23,000


Library Resources/Software $7,000 $9,000 $11,000 $13,000


SAIS Software $5,000 $7,000 $9,000 $11,000


Auditor Fees $19,000 $20,000 $21,000 $22,000


Miscellaneous $6,000 $7,000 $8,000 $9,000


     Total Administration, Instruction, & Support $2,220,800 $2,494,400 $2,734,700 $3,106,400


2012-2013 2013-2014 2014-2015 2015-2016


  Fit Kids, Inc Projections
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Operational Budget 


EXPENDITURES Total Total Total Total


2.  Operations & Maintenance:


Building Lease $671,381 $684,809 $698,505 $712,475


Supplies $9,000 $11,000 $13,000 $15,000


Marketing/Advertising $15,000 $15,000 $15,000 $15,000


Purchased Services (Contracted Services, 


Custodial/Maintenance) $50,000 $52,000 $54,000 $56,000


Property/Casualty Insurance $16,000 $17,000 $18,000 $19,000


Liability Insurance $10,000 $12,000 $14,000 $16,000


Utilities (Electric, Gas, Water, Waste) $76,000 $80,000 $84,000 $88,000


Phone/Communications/Internet Connectivity $17,000 $18,000 $19,000 $20,000


Transportation $38,000 $41,000 $44,000 $47,000


Food Service $35,000 $40,000 $45,000 $50,000


Student Furniture & Other Equipment $10,000 $12,000 $14,000 $14,000


Office Furniture & Other Equipment $2,000 $2,000 $2,000 $2,000


Student Technology Equipment $10,000 $12,000 $14,000 $14,000


Office Technology Equipment $5,000 $5,000 $5,000 $5,000


Other Leases/Loans (Security, Copiers, etc.) $14,000 $16,000 $18,000 $20,000


Miscellaneous $6,000 $7,000 $8,000 $9,000


     Total Operations & Maintenance $984,381 $1,024,809 $1,065,505 $1,102,475


Total Expenditures $3,205,181 $3,519,209 $3,800,205 $4,208,875


Total Revenues $3,307,990 $3,645,386 $3,984,320 $4,429,250


$3,307,990 $3,645,386 $3,984,320 $4,429,250


Budget Balance (Revenues-Expenditures) $102,809 $126,177 $184,115 $220,375
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February 24,2013 
 
 
Arizona State Board for Charter School 
1616 West Adams Street Suite 170 
Phoenix, Arizona 86007 
Attn: Martha Morgan 
 
Dear Ms. Morgan 
 
It is my understanding that Champion Schools are up for their 15 year  Arizona Board for Charter School 
renewal.  I have devoted a great deal of my career to addressing the developmental and emotional 
needs  of youth through my professional work over the past  17 years as Senior Vice President of Youth 
Services International in Florida and more recently as Clinical Director for Bayless Health Care here in 
Phoenix. However, no child is more precious to me than my own five year old son who is currently 
enrolled at the Champion School located in south Phoenix. As such I would like to offer this letter of 
support to the Board of Charter School for this wonderful school seeking a well deserved renewal for the 
continuing privilege of educating the youth of our community. 
 
As my wife and I considered enrolling our son in school for the first time, for over a year we considered 
all the possibilities. Even prior to preschool, we taught our son our own love of words and reading so 
when the time came to enroll him in Kindergarten, we wanted to make sure it was a school that would 
challenge students to achieve excellence when possible and provide support and assistance if and when 
needed.  We wanted a school that would mirror the demands and realities of the world we are 
preparing to have him enter with confidence to compete with others as well as the compassion to co-
exist respectfully  with others.  Ironically the Champion Schools were brought to my attention by a 
clinical therapist on my staff at one of our clinical in south Phoenix who mentioned in glowing terms her 
interactions with the staff of the school attended by one of her clients. My wife and I subsequently 
visited the school, toured the campus, spoke to several of the staff and were impressed by the spirit and 
enthusiasm they imparted with pride about their school. We returned with our son for another walk 
through tour and we all agreed to enroll him at Champion. 
 
My wife and I know we made the right choice. We have attended teacher meetings, science fairs and 
various celebrations of academic and spots excellence by the students. Our son Jonathan received 
recognition as a student athlete participating in sports and obtaining a 4.00 grade point average and 
being his class Spelling Bee champion.  The school balances competitive individual excellence with 
teamwork and collaboration. We have watched him thrive, be challenged and grow from the 
encouragement of his teachers and coaches. When issues emerged that merited our assistance and 
support, his teacher kept us respectfully informed. When his efforts merited recognition, it was 
enthusiastically acknowledged and provided. Resiliency in youth whether in education specifically or life 
in general, requires a balance of being challenged to actualize your potential and supported when you 







reach its limits. My son is receiving this at Champion School and as his parents, my wife and I are 
appreciative and grateful.  
 
In his poem  “ Four Quartets“ T.S. Eliot writes , “In my beginning is my end…” a recognition of the vital 
importance of the first steps on any journey in setting one on a path towards future possibilities in 
achievement  or consequences in regret.  It is clear to me that the Champion School understands the 
importance of not just insuring students develop the foundation for solid academic skills for success in 
education but that they also should be given a love of learning by bright, creative and enthusiastic 
teachers. It is also important to develop a foundation for personal  responsibility as a member of a 
classroom or  a team for success as a responsible member of the community in living your  life.  This is of 
both personal relevance to me as a parent for my son and of social relevance to me as a social scientist, 
behavioral health professional, and citizen. As one of my favorite quotes observes  “ It’s easier to build 
strong children than repair broken men…” My son attends the Champion School because I much prefer 
the former to the latter. 
 
For these reasons and more I offer my strong and unconditional support for the Champion School 
application for renewal with the State of Arizona Board of Charter School. It is a wonderful place for 
children to learn and grow. 
 
 
Sincerely, 
 


 
___________________________ 
Jon H. McCaine, PhD. 
 
Clinical Director, Bayless Health Care 
Phoenix, Arizona  
 
Vice President and Consulting Clinical Director 
Youth Services International Inc 
Sarasota, Florida 
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Fit Kids, Inc. - Entity ID 78783 


School: Champion Schools 


Renewal Executive Summary 
 


Performance Summary 


 
Fit Kids, Inc. did not meet the academic performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a Demonstration of Sufficient Progress.  Through 
the submission and evidence reviewed during an on-site visit, the charter holder demonstrated 
sufficient progress toward meeting the Board’s academic performance expectations.  The charter holder 
was required to submit the Financial Sustainability portion of the Detailed Business Plan Section of the 
renewal application. The charter holder’s submission addressed those measures where the charter 
holder received a “Does Not Meet Standard” or “Falls Far Below Standard” rating for fiscal year 2012.  
The charter holder did have compliance matters, including action taken by the Board in November 2011.  
The charter holder’s organizational membership on file with the Board was consistent with the 
information on file with the Arizona Corporation Commission. 
 


Profile  
 


Fit Kids, Inc. operates one school serving grades K-8. The graph below shows the charter holder’s actual 
100th day average daily membership (ADM) for fiscal years 2009-2013 
 


 ̀ 


 
 


A dashboard representation of Fit Kids, Inc.’s academic outcomes, based upon the indicators and 
measures adopted by the Board, is provided below. 
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I.  Success of the Academic Program 
 


The overall rating for the school on the Board’s academic performance measures was 61.25 including 
points received for the FY 2012 letter grade of C as reported by the Arizona Department of Education 
(ADE).  
 
The Demonstration of Sufficient Progress (DSP) submitted by the charter holder with the renewal 
application package was evaluated using the DSP evaluation criteria to determine if the school operated 
by the charter holder is making progress toward meeting the Board’s academic performance 
expectations.  At the time of the charter holder’s Five-Year Interval Review, Performance Management 
Plans were not included in the Board’s processes for review.   
 
The initial evaluation of the DSP submitted by Fit Kids, Inc. indicated that it met all required areas and 
resulted in a determination of Acceptable (presented in the charter holder’s renewal portfolio: c. DSP 
Evaluation Instrument).  Benchmark data submitted in the DSP for math and reading in grades 3 through 
8 shows an increasing percentage of students meeting or exceeding standards from the pre-test to the 
second benchmark test and a decline in the percentage of students not meeting standards, especially a 
reduction of students in the Falls Far Below category.          
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Staff conducted a site visit on April 3 to meet with Carolyn Sawyer, Charter Representative and Principal, 
Heather Ray, Academic Director, Junior Taylor, Athletic Director and Behavior Interventionist, Emily 
Zaplatosch, Leadership Team Member, Abraham Gonzalez, Leadership Team Member, and Nicole 
Jimenez, Reading Interventionist, to confirm the documentation presented in the DSP.  Evidence 
discussed in the DSP was confirmed during the site visit.  
 
Therefore, Fit Kids, Inc., through an evaluation of the submission, including information and 
documentation confirmed at the site visit (presented in the renewal portfolio: d. DSP Evidence), that the 
charter holder demonstrated sufficient progress toward meeting the Board’s academic performance 
expectations.  
 
 


 


II. Viability of the Organization 
 


The charter holder did not meet the Board’s financial performance expectations because the charter 
holder received one or more “Falls Far Below Standard” in fiscal year 2012. The following table includes 
the charter holder’s financial data and financial performance for the last three audited fiscal years. 
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The charter holder was required to submit additional information regarding the charter holder’s 
financial situation (presented in the charter holder’s renewal portfolio: f. Financial Sustainability). The 
charter holder’s submission addressed those measures where the charter holder received a “Does Not 
Meet Standard” or “Falls Far Below Standard” rating in fiscal year 2012. 
 
 
 


2012 2011 2010


Statement of Financial Position 2009


Cash $197,674 $104,763 $64,901 $25,720


Unrestricted Cash $185,308 $104,763 $64,901


Total Assets $697,438 $178,313 $187,146


Total Liabilities $923,377 $525,807 $271,097


Current Portion of Long-Term Debt & 


Capital Leases $42,511 $24,038 $25,201


Net Assets ($225,939) ($347,494) ($83,951)


Statement of Activities


Revenue $3,639,390 $1,846,170 $2,016,907


Expenses $3,517,835 $2,109,713 $1,966,388


Net Income $121,555 ($263,543) $50,519


Change in Net Assets $121,555 ($263,543) $50,519


Financial Statements or Notes


Depreciation & Amortization Expense $68,154 $25,271 $19,738


Interest Expense $19,711 $11,640 $16,028


Lease Expense $752,967 $207,515 $167,569


2012 2011 2010 3-yr Cumulative


Going Concern No No No N/A


Unrestricted Days Cash 19.23 18.12 12.05 N/A


Default No No No N/A


Total Liabilities to Equity Ratio (4.09)               (1.51)               (3.23)               N/A


Net Income $121,555 ($263,543) $50,519 N/A


Cash Flow $92,911 $39,862 $39,181 $171,954


Fixed Charge Coverage Ratio 1.18 (0.08) 1.22 N/A


Financial Data


Financial Performance


Near-Term Indicators


Sustainabi l i ty Indicators


Fit Kids, Inc.
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III. Adherence to the Terms of the Charter 
 
 


A.  Compliance Matters Requiring Board or Other Agency Action  
 
In November 2011, the Board voted to withhold 10% of the charter holder’s monthly State aid 
apportionment for failure to timely submit the fiscal year 2011 audit. The withholding occurred for one 
month. For the previous five fiscal years, this was the only audit that was not timely submitted by the 
charter holder. 
 
B.  Other Compliance Matters  
 
In January 2008, ADE Exceptional Student Services identified issues through on-site special education 
monitoring requiring the charter holder to submit a corrective action plan (CAP).  In March, 2009, ADE 
notified the charter holder that it met minimum compliance with federal regulations and state law and 
monitoring would continue through the first semester of the following school year. 
   
C. Charter Holder’s Organizational Membership 
 
Because the organizational membership on file with the Board was consistent with the information on 
file with the Arizona Corporation Commission, the charter holder was not required to submit the charter 
holder’s Organizational Membership portion of the Detailed Business Plan Section. 


 


Board Options 
 
Option 1:  The Board may approve the renewal.  Staff recommends the following language provided for 
consideration:  Renewal is based on consideration of academic, fiscal and contractual compliance of the 
charter holder.  In this case, the charter holder did not meet the academic performance expectations set 
forth in the Board’s performance framework but was able to demonstrate sufficient progress toward the 
Board’s expectations.  Additionally, the Board has adopted an academic performance framework that 
allows for additional consideration of the charter holder throughout the next contract period. There is a 
record of past contractual noncompliance which has been reviewed.  With that taken into consideration 
as well as all information provided to the Board for consideration of this renewal application package 
and during its discussion with representatives of the charter holder, I move to approve the request for 
charter renewal and grant a renewal contract to Fit Kids, Inc. 
 
Option 2: The Board may deny the renewal. The following language is provided for consideration: Based 
upon a review of the information provided by the representatives of the charter holder and the contents 
of the application package which includes the academic performance, the fiscal compliance, and legal 
and contractual compliance of the charter holder over the charter term, I move to deny the request for 
charter renewal and to not grant a renewal contract for Fit Kids, Inc.  Specifically, the charter holder, 
during the term of the contract, failed to meet the obligations of the contract or failed to comply with 
state law when it: (Board member must specify reasons the Board found during its consideration.) 
 








Demonstration of Sufficient Progress Evidence Confirmed at Site Visit 


 
Fit Kids, Inc. 
The table below reflects the materials/items referenced in the Demonstration of Sufficient Progress and 
whether the evidence was confirmed: 
 


Evidence Requested Confirmed at Site Visit Sufficient 
Evidence of the system of 
Professional Development including: 
how the need is identified, 
connection between identified need 
based on observation and 
subsequent professional 
development, PD schedule, and how 
PD’s are tracked for effectiveness 


 Professional Development 
Questionnaires  


 PD survey results graphed  


 Revised PD training calendar, 
Classroom observation  


 PLC Data Dialogue information  


 ELL consultant creates 
customized PD based on 
teacher needs 


X 


Academic Blueprint for Success 
Binder  


 Academic Blueprint for Success 
Binder  


 Champion Academic Blueprint 
Curriculum map, lesson plan 


X 


Sample classroom observation  Sample classroom observation 
completed with pre-conference 
record 


X 


Data the reading/math specialist 
uses to track effectiveness 


 Reading test record 


 Math test record 


 Individual student progress 
report for reading and math 


X 


Description of how integration of 
Arizona Standards monitored for 
technology based practices 


 Observed StarBoard use 


 Observed YouTube video 
for math instruction 


X 


Sample ELL Binder  ILLPs 


 ELL Progress Report for each 
student 


 ELL Standards 


X 


Assessment Calendar  Assessment Calendar X 


SST data  Benchmark data 


 Data dialogue information 


X 


SPED Internally Created Assessment  Progress monitoring 
assessment scores 


X 


FRL/ Title One data  Progress monitoring for Title 
One students 


X 


 


 





