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ASBCS, May 13, 2013 


AGENDA ITEM:  Adding Grade Level to Charter Amendment Request – Empower College Prep – Empower College Prep 


 
Issue  
On March 28, 2013 Empower College Prep (ECP), a non-profit entity, submitted a complete Adding Grade Levels to 
Charter Amendment request to add grade 3. 
 
Background  
ECP was granted a charter in 2012. It operates one school: Empower College Prep, serving grades 4-5 in Phoenix. The 
current enrollment cap is 100. According to ADE, the 100th day count for FY13 is 74.747. 
 
Rationale for expansion request 
In the narrative submitted, ECP describes its emphasis as “serving low-income communities, especially those who are 
currently performing grade-level.” The addition of 3rd grade is described as a necessity due to the promotion 
requirements of Move on When Reading. According to Move on When Reading (A.R.S. §15-701.2.a) requirements for 
the promotion of students include the requirement that “a pupil not be promoted from the third grade if the pupil 
obtains a score on the reading portion of the Arizona instrument to measure standards test, or a successor test, that 
demonstrates that the pupil's reading falls far below the third grade level.” The narrative describes success ECP has had 
with students that fall into this category: “More than 11 per cent of the fourth-graders who enrolled in our school this 
year did score Falls Far Below on their 3rd Grade Reading test at their previous schools. On the Galileo AIMS-predictive 
tests given this winter, 100% of these scholars scored Approaches on the 4th Grade assessment”. The addition of third 
grade would allow ECP to extend the reach of their program to students that are performing below-grade level and 
would not be eligible to enroll as 4th graders.   
 
Support for methods of instruction and mission of the charter 
The submitted narrative provided information to demonstrate that the addition of 3rd grade supports the philosophy, 
and mission of the charter “to empower children in low-income communities to compete academically with children 
from any school in the country, go to college, and change the world”. The method of instruction is described in the 
narrative as “an accelerated curriculum that combines conceptual understanding with a gradual release approach to 
ensure retention and real-world application”. 
 
The board minutes submitted describe the unanimous board approval to amend the charter to add 3rd grade. 
 
The curriculum samples for 3rd grade Reading, Writing, and Math have been reviewed and meet the criteria. 
 
 
Eligibility 
 
As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s academic 
performance will be evaluated by the Board when considering expansion requests. ECP opened in August 2012 and does 
not yet have state assessment data. Because ECP has not been in operation long enough to receive an Overall Rating, a 
Demonstration of Sufficient Progress (DSP) was required as part of the amendment request. The DSP was evaluated 
using the criteria provided in Appendix D of the Board’s Academic Performance Framework and Guidance document. 
The DSP is available in Appendix A. The evaluation of the submitted DSP is available in Appendix C. 
 
An initial evaluation of the DSP indicated that it met all the required areas and resulted in a determination of 
Acceptable. The charter holder provided assessment data demonstrating increases in the percent of students 
demonstrating mastery and described systems and processes in the areas of curriculum, monitoring instruction, 
assessment, and professional development that are in place to support and maintain the demonstrated improvement in 
academic performance. 
 
On April 18, staff conducted a site visit and met with Brian Holman, School Director and Charter Representative, to 
review the initial evaluation of the DSP and confirm the information included in the charter holder’s Demonstration of 
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Sufficient Progress submission. All the evidence discussed in the DSP was confirmed at the site visit. Board staff 
conducted classroom observations and reviewed documents including curriculum maps, lesson plans, unit assessments 
and data, and a presentation from a quarterly data review meeting. A discussion with Brian Holman addressed systems 
and processes in place at ECP. This included a description of how curriculum maps are used to guide the creation and 
evaluation of lesson plans. Mr. Holman described the individualized feedback teachers receive and provided documents 
demonstrating follow-up and feedback communication with a single teacher over an extended period of time. A 
description of a scheduled visit to observe classroom instruction at a local high performing school was provided. Mr. 
Holman described the process used for quarterly data meetings and how that information resulted in the decision to 
make adjustments to the daily schedule. The revised daily schedule increased the hours of instruction for Reading and 
Math to 3 hours of Reading instruction and 2 hours of Math instruction. Assessment data was reviewed and Mr. Holman 
discussed the process for identifying students to participate in Saturday school. The schedule for Saturday school and 
sample lessons for Math and Reading were reviewed. Appendix B contains the summary of the materials/items 
referenced in the Demonstration of Sufficient Progress for ECP and whether the evidence was confirmed as sufficient 
during the site visit.  
 
Staff has determined, through an evaluation of the submission, including information and documentation collected at 
the site visit, that the charter holder demonstrated sufficient progress toward meeting the Board’s academic 
performance expectations. 
 
The charter holder is in compliance in all other areas and is currently in good standing with the Arizona Corporation 
Commission. 
 
Board Options: 
 
 


1. Approve the amendment request for Empower College Prep. Staff recommends the following language provided 
for consideration: I move to approve the request to add 3rd grade to the charter of Empower College Prep. 
 


2. The Board may deny the amendment request. The following language is provided for consideration:  I move to 
deny the request to add 3rd grade to the charter of Empower College Prep for the following reasons: 


 Failure to meet or demonstrate sufficient progress toward the Board’s academic performance 
expectations because it failed to (Board member must specify reasons the Board found during 
its consideration.); and 


 Other specific reasons the Board may have found during its consideration including…
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Charterholder Info


Downloads


Current Grade Levels


New Grade Levels


Attachments


Adding Grade Levels to Charter Amendment Request


Charter Holder Representative


Name:
Empower College Prep


CTDS:
07-84-01-000


Mailing Address:
1718 West Colter
Suite 143
Phoenix, AZ 85015


View detailed info


Name:
Brian Holman


Phone Number:
602-501-6602


Download all files


Current Grade Levels Served


4th Grade
5th Grade
6th Grade
7th Grade
8th Grade
9th Grade
10th Grade
11th Grade
12th Grade


For each grade level being added, provide the following as a representation of a program of instruction aligned to the State's approved academic standards and to
methods of instruction described in the charter. Please note that a separate upload must be prepared for each grade level and content area and be named as such.
Additionally, applicants must restate the name of the file in the Brief Description box (e.g., First Grade Reading, HS Alegebra II).


For K-8
Language Arts & Math: A completed curriculum sample for reading, writing, and math for each grade level being added including all attachments as outlined on the
required template and instructions.


For 9-12
Language Arts & Math: A completed curriculum sample for reading, writing, and math coursework for each grade level being added including all attachments as outlined
on the required template and instructions. Each course must align with the State's graduation requirements.


Add Grade Levels


3rd


Curriculum Samples


Download File — Third Grade Reading
Download File — Third Grade Writing
Download File — Third Grade Math


Effective Date
05/27/2013



http://online.asbcs.az.gov/charterholders/information/616/empower-college-prep

http://online.asbcs.az.gov/charterholders/information/616/empower-college-prep

http://online.asbcs.az.gov/forms/download_zip/6520

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6520/curriculum_samples_third-grade-reading1364527291.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6520/curriculum_samples_third-grade-writing1364528546.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6520/curriculum_samples_third-grade-math1364529201.doc
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Signature


Board Minutes — Download File


Narrative — Download File


Timeline for implementation — Download File


Additional Information*


Download File — Written request to include amendment on regular agenda following review for sustantive completeness.
Download File — Demonstration of Sufficient Progress: As a result of its curriculum, plan for monitoring the integration of the Arizona Standards into


instruction, on-going tracking of students’ achievement, and professional development, Empower College Prep is demonstrating strong progress in accordance
with its performance management plan in its charter that was approved in January of 2012.


Charter Representative Signature
Brian Holman 03/28/2013



http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6351/board_minutes.doc

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6351/narrative.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6351/timeline_for_implementation.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6520/compliance_documentation_written-request1364533148.docx

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/6520/compliance_documentation_demonstration-of-sufficient-progress1364533783.docx





Empower College Prep Governing Board Meeting 


Agenda for December 17, 2012  


5757 N. Central Ave., Lower Level B Building, 7 p.m. 


Members Present: Kevin Erickson, Emily Pierson, Paola Garcia, Pat Welborn, Brian Mackay, 
Christopher Oye Waddell  


Members Absent: Jessica Panu 


Ex oficio member Brian Holman was present. 


Andrew Collins was present. Mr. Collins was voted to be approved as a Board member, but has 
not yet been approved by State Charter Board and therefore is not yet a voting member. 


Emily Pierson took the minutes because Jessica was at a funeral.  


I. Approve Minutes of October 8, 2012 Governing Board meeting, and acknowledge lack of 
quorum at November 12, 2012 Meeting. 


A. We waived the reading of the October minutes 


B. Pat proposed that we pass the minutes Brian M. seconded the proposal 


C. Minutes were unanimously passed. 


II. School Director Report-Questions and Answers 


A. Pleased with the building (cost, location, sharing spaces) 


B. Pleased with the teachers 


C. Kids are internalizing core values and generalizing content 


D. Waiting on EOY data in order to make instructional decisions 


E. Eliminate distractions of logistics (eliminate teacher need for transporting 
students) 


F. School and board need to continue to focus on: 


i. Enrollment (transient community) 


ii. Housing  







iii. Tax credit 


G. Questions and answers 


i. What percent of students passed AIMS last year (as a means to predict 
MOY assessment) 


1. This is reported in the academic committee report 


ii. How does our retention rate compare to other first year charter 
experiences? 


1. Compare with PCA 


2. Paola has a connection with an experienced charter starter 


iii. Possibility of partnering a high quality charter with an apartment 
complex 


iv. Do we look at having higher class sizes in lower grades to account for 
attrition  


III. Action Items 


A. 3rd Grade Proposal: Amend charter to add 3rd Grade for the 2013-14 School Year 


a. Original grade projections don’t align with the reality of students in the 
area. Move on when reading law would prevent students from moving up to 
4th grade 


b. Extend to 3rd grade 


c. Pat asked what’s the breakeven point between adding more students and 
adding more staff 


d. Emily made a motion to approve the plan to add a third grade to the 
charter.  Paola seconded the motion. The motion passed unanimously.  


B. Academic Metrics  


a. Emily shared the proposed academic measures 


i. By the end of year the second year of operation, 95% of the students 
who are at our school both years will be operating academically at 
grade level as measured by AIMS and other assessments listed 
below 







ii. In the first year, our growth goal is for our students to be in the 75th 
percentile of growth with 70% of students passing the state test this 
year 


iii. Along the way, we want students to maintain or grow their current 
achievement on high stakes testing 


b. Questions: 


i. Where do students with special needs fall into these goals? 


ii. How do our goals compare to other top tier charter school? 


c. Pat moved to adopt the metrics proposed by Emily. Paola seconded the 
motion. It was passed unanimously.  


C. Wellness Policy  


a. Emily moved to pass the wellness policy. Pat seconded the motion. It passed 
unanimously. 


IV. Committee Updates 


A. Executive Committee-No meeting this month, verbal report (1 min) 


i. Meet on a quarterly basis. Trying to operationalize the sub committees. 
Eventually get to the strategic planning committee.  


B. Finance/Admin & Governance 


i. Present Highbar and demonstrate Login 


1. Brian, Andrew, and Kevin will schedule a conference call. 


ii. Review Dashboard 


1. Pat felt the dashboard was confusing 


2. Andrew likes the form 


iii. Introduce Board Meeting Draft Agreement Responsibilities and 
Expectations for Governing Board Members, including topic of the 
terms and succession of Board members 


iv. Compliance Calendar 


v. Other topics and Questions from Finance/Admin & Governance 
Committee 







vi. Direction for Finance/Admin & Governance Committee 


C. Academics 


i. Review Dashboard 


ii. Other topics and Questions from Academic Committee 


iii. Direction for Academic Committee (clarity around Community Life-
Family/Faculty/Staff role, etc.) 


D. Development 


i. Tax credit report—Angelica sharing total raised and whip around 
sharing amount raised, pledges, and next steps 


ii. ECP Brand 


iii. Tax Credit partnerships with other organizations 


iv. Helping with housing and counseling help 


v. Guest speaker program 


vi. Ties with local churches and temples 


vii. Fundraising event 


viii. Staff appreciation lunch 


ix. Other topics and Questions for Development Committee 


x. Direction for Development Committee 


xi. Tax Credit explanation and board members shared updates on tax credit 
commitments.  


V. Open comments from the public 


A. None 


VI. January Action Items 


A. Next meeting is January 21st at 9am 







VII. Emily moved to adjourn the meeting. Kevin seconded and motion passed unanimously, 
meeting adjourned at 9:06 p.m. 


Disclosure Statement 


Disclosure Statement: Pursuant to A.R.S. § 38-431.02, Empower College Prep hereby states that all notices of the 
meetings of Empower College Prep and any of its committees and subcommittees will be posted outside the B Building 
of 5757 N. Central Ave., Phoenix, AZ 85012. This office is open to the public Monday through Friday from 8 a.m. to 5 
p.m., except legal holidays. Such notices will indicate the date, time, and place of the meeting and will include an 
agenda or information concerning the manner in which the public may obtain an agenda for the meeting. 


Dated this day of February 8, 2012. 
Empower College Prep 


By Brian Holman-Lead Founder, Authorized Representative 







Narrative 
 
   For nearly 20 years, Arizona charter schools have existed to serve two purposes—give parents 
academic choices for their children, and provide a learning environment to improve student 
achievement. It is for these same two reasons that Empower College Prep seeks to amend its 
charter that was approved last year for Grades 4-12 to add a 3rd grade, beginning in the 2013-14 
school year.  
 


Background and Support for Expansion 
 
   Empower College Prep was founded to empower children from low-income communities to 
compete academically with students from any school in the country when they graduate; 
combine what they learn with their unique gifts and interests to solve real-world problems; and 
to internalize the values necessary to excel in college, maximize their impact in the world, and 
fulfill the purpose for which they were created.  
 
  In its first year of operation, Empower College Prep has pursued the fulfillment of its mission to 
increase the educational and life opportunities of children in low-income communities by 
faithfully executing its instructional plan. Empower College Prep enrolled students in its target 
market, over 90% of whom qualify for free or reduced lunch. About 20% qualify for special 
needs, and the percentage of students who passed the state AIMS test at their previous schools 
was about 10% lower than the average at those schools. Our mission is to empower these 
children to go to college and change their world. To fulfill this mission, the majority of our 
founding staff is alumni of Teach For America who designed and implemented an accelerated 
curriculum to increase the academic achievement of our students. This curriculum includes 
three hours of Reading instruction and two hours of Math instruction each day. Consequently, 
every child who entered our school scoring Falls Far Below at the end of third grade moved up 
to Approaches in 4th Grade on the Winter Galileo assessment.  
 
   Opening a third grade is a necessary step for our school to remain true to its mission of serving 
families in low-income communities and ensuring their children have the greatest possible 
educational and life opportunities. If 4th grade remains our lowest grade, then students in 
greatest need of our accelerated curriculum will not be eligible for our school when HB2732 
takes effect this year, which requires that students shall not be promoted from the third grade if 
they are reading far below the third grade level. More than 11 per cent of the fourth-graders 
who enrolled in our school this year did score Falls Far Below on their 3rd Grade Reading test at 
their previous schools. On the Galileo AIMS-predictive tests given this winter, 100% of these 
scholars scored Approaches on the 4th Grade assessment. Additionally, many of our families have 
requested we open lower grades so all of their children would be able to attend our school.  
 
   In order to give parents the academic choices they desire for their children, and to provide a 
learning environment that improves student achievement, we seek to amend our charter to add 
a 3rd grade for the 2013-14 school year.  
 
  As is illustrated below, amending our charter to add 3rd grade better supports the philosophy, 
methods of instruction, special emphasis, and mission of the charter. 
 







 Empower College 
Prep Charter 


Implementation in 
current 4th-12th Grade 
Model 


Implementation in 
3rd-12th Grade Model 


Philosophy Every child can learn 
and go to college. A 
school’s purpose is to 
partner with families 
to ensure every child 
has this opportunity 
to discover and fulfill 
his or her purpose.  


We have enrolled 
children who are 
most at-risk of not 
going to college, and 
we are achieving 
significant academic 
growth to put them 
on track for college-
readiness. Next year, 
however, students 
who are most at-risk 
in Reading would not 
be eligible for our 
school in this current 
4th-12th grade model, 
due to HB2732. 


All students, including 
those most at-risk 
due to being Falls Far 
Below in Reading, 
would be eligible to 
attend our school.  


Methods of 
Instruction 


Our program of 
instruction 
incorporates an 
accelerated 
curriculum that 
combines conceptual 
understanding with a 
gradual release 
approach to ensure 
retention and real-
world application. In 
our instructional 
program, students 
receive 3 hours of 
Reading instruction 
and 2 hours of math 
instruction every day. 


We have seen 100% 
of the students who 
would not be able to 
attend our school if 
HB2732 had gone into 
effect this year go 
from Falls Far Below 
on the 3rd Grade AIMS 
to Approaches on the 
4th Grade AIMS-
predictive Galileo 
test. Next year, 
however, students 
who are Falling Far 
Below in Reading 
would not be able to 
enroll in our school if 
our lowest grade is 4th 
grade, because they 
would not be able to 
promote from 3rd 
grade.  


All students, including 
those in greatest 
need of an 
accelerated 
curriculum, would be 
eligible to attend our 
school. 


Special emphasis Empower College 
Prep’s special 
emphasis is serving 
students in low-
income communities, 
especially those who 
are currently 


Currently, 96% of our 
student body qualifies 
for free or reduced 
lunch. Over 11% of 4th 
graders entered 
school scoring Falls 
Far Below in Reading, 


All students, including 
those who are 
currently performing 
far below grade level 
in Reading, would be 
eligible to attend our 
school. 







performing below 
grade-level, to close 
the achievement gap 
and ensure every 
child has the 
opportunity to attain 
an excellent 
education. 


which means they 
would be ineligible to 
attend our school 
next year if 4th grade 
is still our lowest 
grade, due to 
HB2732.  


Mission Empower College 
Prep’s mission is to 
empower children in 
low-income 
communities to 
compete academically 
with children from 
any school in the 
country, go to college, 
and change the 
world. 


We are achieving 
significant academic 
gains with students in 
low-income 
communities and 
building the mindsets 
necessary for college 
and proactive 
citizenship with all 
students, including 
those students who 
are most at-risk of not 
attending college and 
becoming proactive 
citizens. In our 
current model that 
begins in 4th grade, 
however, the children 
who are in greatest 
need and are most 
central to our mission 
would not be eligible 
to enter our school, 
because they would 
be retained in 3rd 
Grade. 


All students, including 
those from low-
income communities 
who are currently 
performing lowest 
academically, would 
be eligible to attend 
our school, engage in 
our accelerated 
curriculum, and be on 
a path to go to college 
and change the 
world.  


 


Promotion  
 
   Our promotion requirement for our 3rd Grade will comply with state law—specifically, a 
student must receive a score of Approaches, Meets, or Exceeds in Reading on the state test in 
order to promote to 4th grade. Additionally, promotion requirements for 3rd graders will be 
consistent to our students in Grades 4-8 from our charter, section A.3.1: 
 
English/Language Arts:  
For grades 4-8, students must: 
 


1. Grow at least one grade level, as measured by the same diagnostic test students take at 
the beginning of the year,   


OR 







2. Maintain an average of 70% or higher on all unit summative assessments throughout 
the year measuring proficiency on Common Core standards.  


 


Math: 
For all grades, students must: 
 


1. Score 60% or higher on a cumulative summative assessment measuring proficiency on 
Common Core standards.  


OR  
2. Maintain an average of 70% or higher on all unit summative assessments throughout 


the year measuring proficiency on Common Core standards.  


 
Science: 
For all grades, students must: 
 


1. Score 60% or higher on a cumulative summative assessment measuring proficiency on 
Arizona state standards.  


OR  
2. Maintain an average of 70% or higher on all unit summative assessments throughout 


the year measuring proficiency on Arizona state standards.  
 


Social Studies: 
For all grades, students must: 
 


1. Score 60% or higher on a cumulative summative assessment measuring proficiency on 
Arizona state standards.  


OR  
2. Maintain an average of 70% or higher on all unit summative assessments throughout 


the year measuring proficiency on Arizona state standards.  


 
Changes in staffing  
 
As a result of adding a third grade, Empower College Prep will hire one additional 
teacher who is Highly Qualified, in accordance with federal guidelines, and who has 
a fingerprint clearance card. Additional qualifications for the teacher include: 
 


 Have an SEI endorsement 


 Have a baccalaureate degree from an accredited college or university and teach in the 
subject they majored in, or have at least 24 credits in their teaching area. Teachers will 
be Highly Qualified in at least one, and preferably two, of the following areas: English, 
Mathematics, Science, Civics and Government, History, Geography, Elementary 
Education, and Special Education.  


 Demonstrate strong proficiency in instruction and management, and the ability to lead 
students to significant academic gains through previous teaching experience, student 
teaching, or a proven internship (e.g. Teach For America’s Summer Institute), preferably 
in a low-income community with a significant number of students who do not speak 
English as their first language.  







 Demonstrate strong content knowledge of the subject they teach across at least three 
grade levels.  


 Demonstrate a relentless commitment to fulfilling the mission of Empower College Prep 
and its values.  


 Demonstrate a high level of personal integrity, professionalism, and urgent drive to 
succeed. 


 Demonstrate the ability to give and receive constructive feedback. 


 Demonstrate the ability to form and maintain positive relationships with students and 
families. 


 Demonstrate strong organizational, planning, and implementation skills.   
 
 







Timeline 
 
   Our timeline for implementation is as follows: 


 October-November, 2012: Seek input and engage in dialogue with the parents and 
families of our current students.  


 December, 2012: Empower College Prep Governing Board approves the change at its 
regularly scheduled Board Meeting.  


 January, 2013: Empower College Prep develops the curriculum sample and other 
documents required for the amendment request to add grade levels to our charter.  


 February, 2013: Empower College Prep submits amendment to add 3rd Grade for the 
2013-14 school year, and begins search for top-quality candidates to teach 3rd grade, 
including conversations with Teach For America staff and alumni.  


 May, 2013: If application is deemed administratively and substantively complete, 
Empower College Prep’s authorized representative and Board member(s) will attend the 
meeting of the Arizona State Board for Charter Schools to seek approval of its 
amendment to open a 3rd Grade. 


 May-June, 2013:  
o A teacher will be hired to ensure the 3rd grade curriculum and resulting 


academic growth of our third-grade students will fulfill the school’s mission of 
providing an accelerated academic path and align to the school’s Performance 
Management Plan. 


o Marketing and community advertising will ensure parents are aware of the 
opportunity for 3rd Graders to attend Empower College Prep.  


 July, 2013: New students and families will participate in an orientation to Empower 
College Prep, which will include an assessment of students’ reading and math levels, and 
an overview of the school’s values, systems, and procedures.  


 August, 2013: Empower College Prep will open its 2013-14 school year with students in 
Grades 3-6.  
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APPENDIX A 
 


Demonstration of Sufficient Progress 
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1a. Student Median Growth Percentile (SGP)-Reading 
Curriculum 
Creation: Empower College Prep’s reading curriculum was designed during the year prior to its opening 
by a team of Teach For America staff members. The School Director reviewed this curriculum in 
partnership with the founding teachers, who formatted the curriculum to explicitly link Empower 
College Prep’s standards to Common Core standards. Considering its mission to serve students from 
low-income communities who typically are below grade-level by 4th and 5th grade, designing a 
curriculum for rapid growth was a priority. The resulting curriculum map included a pacing guide for the 
timing of each unit, a list of pre-requisite skills in each unit, and rigorous descriptions of mastery. Prior 
to each unit, teachers submit a unit assessment and plan to the School Director, who reviews them for 
alignment and the logical sequencing of objectives that will lead to mastery of all standards. Two days 
before teaching each lesson, teachers submit a lesson plan to the School Director, who reviews the plan 
and provides feedback regarding alignment, effective methods of instruction, and efficiency. In addition 
to novels and passages from Galileo, Empower College Prep has purchased additional instructional 
material. For academic vocabulary, the curriculum incorporates Flocabulary, which is a research-based 
program developed in 2004 that incorporates music to increase students’ academic vocabulary. For 
fluency, the curriculum incorporates Reading A to Z, which is a reading program that includes leveled 
readers across 27 levels of difficulty, flash cards, and other resources that contribute to it being used in 
nearly half of the school districts in the country. For phonics, the curriculum incorporates SRA, which is a 
research-based phonics program used by multiple schools in Arizona and with which teachers in our 
school had familiarity. For additional reading practice at students’ reading levels, the school purchased 
sets of leveled books from Scholastic and Accelerated Reader, which is a research-based program 
developed in 1984 and used to increase literacy in schools throughout the country.  
 
Implementation: To implement this curriculum, Empower College Prep uses a daily two-hour block of 
teaching Common Core comprehension skills through novels and relevant non-fiction texts in a Read 
Aloud, Shared Reading, and Independent Reading format. The two-hour block also includes academic 
vocabulary. Additionally, scholars who need additional support in fluency are pulled out during the 
period for fluency support. Finally, scholars who need additional support in phonics receive one hour of 
phonics during the last block of the day, for a total of three hours of reading instruction. For 
comprehension, the teacher models the cognitive strategy involved in the Common Core standards 
during the Read-Aloud and Shared Reading using a grade-level passage. During Independent Reading, 
scholars practice the comprehension skills using texts at their various ability levels.  Students also 
practice their comprehension skills in an authentic way through the Accelerated Reader program  
 
Evaluation and Revision: As a team, we review data quarterly, revise the curriculum to include 
unmastered standards that need to be re-taught, and adjust the pacing guide to ensure sufficient time 
for students to master new standards. Between May 27 and June 7, our school’s curriculum design team 
will review the results from our curriculum and analyze curricula from other high-performing schools 
after engaging in Excellent School Visits. Through this process, we will adapt our curriculum to increase 
student achievement outcomes. 
 
Instruction 
Empower College Prep uses its lesson plan cycle, informal observations, quarterly teacher evaluations, 
and formative and summative assessments to monitor the integration of the Arizona Academic 
Standards into Instruction.  This cycle includes the submission and review of unit assessments, unit 
plans, and daily lesson plans and assessments. The School Director reviews the unit assessment and plan 
at the beginning of the unit. The unit assessments are created using the Galileo Common Core question 
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banks. The School Director reviews the assessments and ensures all standards from the curriculum map 
assigned to that unit are tested. The curriculum map was created by Teach For America staff and vetted 
to ensure it incorporated all standards before the school year began. Next, the School Director reviews 
the unit plan to ensure all items tested are taught in explicit daily objectives that are logically sequenced 
and placed on the calendar. Finally, the School Director reviews the daily lesson plans, which are due 2 
days before being taught. The lesson plans cite the objective from that day and the standard to which it 
is aligned. This ensures the lesson is on pace with the unit plan and aligned to the state standards. The 
School Director also reviews the assessment in the lesson to ensure the lesson is aligned to the unit 
assessment. Finally, the School Director reviews the teacher and student actions in the lesson to ensure 
the instructional methods are most effective and efficient to achieve the stated objective. In addition to 
reviewing the lesson plans, the School Director also observes and gives verbal and written feedback in 
every class at least once every week. The School Director and teacher engage in on-going professional 
development during the daily common planning time that is based on these observations and the data 
from daily exit tickets, along with the data in the tracker from unit assessments given every 4-6 weeks 
and reviewed by the data review team that is comprised of all full-time teachers on our staff.  
 
Assessment 
Empower College Prep’s performance measures are aligned to the goals defined in our Performance 
Management Plan, which include a Median Student Growth Percentile of 65 in Year 1. To gauge growth 
in reading, we use Accelerated Reader. To measure mastery of each skill in the curriculum map, 
Empower College Prep uses unit assessments given every 4-6 weeks that are aligned to the description 
of mastery in the curriculum map and drawn from the Galileo Common Core question bank. Our goal is 
to have a school-wide average of 80%. We also use quarterly Galileo blueprint benchmarks to predict 
performance on the AIMS test, and formative Entrance tickets to assess students’ mastery and retention 
of the previous day’s objective that they practiced on their homework. Teachers use Powerschool to 
track student achievement data from the unit assessments, which they use to determine which 
standards to re-teach and re-assess, and then update their data to reflect each student’s current level of 
mastery. During daily common planning times, teachers reflect on the data from the Daily Entrance 
tickets to adjust course for the following day. During quarterly “Academic Step-backs,” our school 
prioritizes high-level gaps and develops strategic plans to address them. After our first step-back, we 
transitioned from 80-minute blocks to 2-hour blocks to allow more time for differentiation in small 
groups, and more time for phonics pull-out during the Science/Social Studies block. After the second 
Academic Step-back, we began offering Saturday School for scholars who needed the additional 
support. Finally, the school has recently purchased NWEA assessment licenses to more accurately 
measure growth and areas for strategic development, which we will begin giving to scholars below 
grade level this spring and to all scholars next year during enrollment.   
 
Professional Development 
To support professional development, Empower College Prep uses a rubric that is very similar to Teach 
For America’s Teaching As Leadership rubric and is aligned to national standards, as approved by the 
State Board of Education. Additionally, teachers have common planning time each day to analyze data 
and reflect on their actions. Each quarter, teachers engage in a formal reflection of their practice, are 
observed by the School Director, and participate in the development of a personalized plan for their 
professional development. The plan focused on developing the teacher actions that most directly 
increase the achievement of the students in the group that the teacher and School Director determine 
are the highest priority gap. As part of her plan after the first quarter, our literacy teacher conducted a 
site visit to a literacy-focused KIPP school in Mississippi, after which she led our school to increase the 
time we provide literacy to our students in greatest need from two hours to three hours. 
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Explanation of Tables/Charts/Graphs 
   The table below shows the reading growth of our students as measured by the Accelerated Reader 
program. Altogether, our scholars have read nearly 2500 books this year, which is about 30 books per 
scholar. The table below shows the growth of each scholar who fits the state’s qualification for being 
counted in the median growth percentile (i.e. full-academic year children who had data from the 
previous year). This data shows that in the six month period from September-March, scholars have 
grown .74 grades, putting the school within reach of the highest goal set by Teach For America for its 
upper elementary teachers of 1.5 years of growth in a full academic year.  
   In addition to this individual data, the collective average of all students on all reading standards from 
unit assessments is currently 78%, well within reach of our goal of 80%. 


Student 


Beginning 
of Year Current 


 
Student 


Beginning 
of Year Current 


Student 1 2.3 3.5 
 


Student 30 3.3 4.2 


Student 2 5.3 5  Student 31 2.1 2.8 


Student 3 0 1.8 
 


Student 32 2.5 3.6 


Student 4 2.7 3.4 
 


Student 33 3.1 4.5 


Student 5 5.4 5.2 
 


Student 34 5.3 4.3 


Student 6 3.2 4.5 
 


Student 35 5.1 4.6 


Student 7 1.5 3.4 
 


Student 36 4.7 5.8 


Student 8 0 2.8 
 


Student 37 3.5 3.7 


Student 9 4 4.6 
 


Student 38 4.9 4.4 


Student 10 2.8 2.7 
 


Student 39 4.9 4.3 


Student 11 2.6 3.5 
 


Student 40 3.3 4.9 


Student 12 2.8 3.4 
 


Student 41 3.2 3.6 


Student 13 2.5 2.5 
 


Student 42 1.2 3.1 


Student 14 3.8 4.5 
 


Student 43 4.9 4.8 


Student 15 2.5 3.3 
 


Student 44 3.5 3.3 


Student 16 2.4 2.9 
 


Student 45 5 5.5 


Student 17 3.6 3.2 
 


Student 46 5.2 5.2 


Student 18 2.4 3.9 
 


Student 47 2.5 4.6 


Student 19 2.5 4.8 
 


Student 48 4 4.6 


Student 20 1.7 2.8 
 


Student 49 5.3 5.5 


Student 21 3.4 4.1 
 


Student 50 4.1 4.9 


Student 22 3.4 3.3 
 


Student 51 5.3 4.3 


Student 23 5.1 4.6 
 


Student 52 4.8 6.8 


Student 24 3.3 5.2 
 


Student 53 3.9 5.7 


Student 25 3.1 4 
 


Student 54 4.3 5.4 


Student 26 3.3 5.6 
 


Student 55 2.8 3.5 


Student 27 5 5.5 
 


Student 56 4.9 6.2 


Student 28 3.1 3.1 
 


Average 3.464 4.191 


Student 29 2.7 3.5 
     


Mastery of standards-Unit Tests Goal: 80% Current: 78% 
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1a. Student Median Growth Percentile (SGP)-Math 
 
Curriculum 
Creation: Empower College Prep’s math curriculum was devised by a team of Teach For America alumni 
during the year prior to the school opening. The team began by accessing the standards from states that 
performed highest on the National Assessment of Education Progress, specifically Massachusetts and 
Vermont. The School Director and math teacher vetted the curriculum map to ensure all Common Core 
and AIMS standards were included. The resulting curriculum map included a pacing guide for the timing 
of each unit and rigorous descriptions of mastery. Prior to each unit, teachers submit a unit assessment 
and plan to the School Director, who reviews them for alignment and the logical sequencing of 
objectives. Although the conceptual focus found in curricula like Investigations is a part of our school’s 
approach, our teachers design their own lessons with a conceptual framework, key points, and 
scaffolded practice problems. Two days before teaching each lesson, teachers submit a lesson plan to 
the School Director, who reviews the plan and provides feedback regarding alignment, effective 
methods of instruction, and efficiency. As a result of the gap in math fluency, the school has purchased a 
supplemental curriculum called Rocket Math, which is a research-based program in which students learn 
math facts and their factor families, with the goal being automacity.   
 
Implementation: The curriculum is taught during a daily two-hour block, which includes a spiraled 
review of previously learned material, practice setting up and solving word problems, modeling and 
student practice of math skills in a traditional “I Do, We Do, You Do” format, application of the math 
skills to new word problems, and practice with math fluency.  


 
Evaluation and Revision: As a team, we review data quarterly, revise the curriculum to include 
unmastered standards that need to be re-taught, and adjust the pacing guide to ensure sufficient time 
for students to master new standards. Between May 27 and June 7, our school’s curriculum design team 
will review the results from the curriculum we have used, review the curriculum that other high-
performing charter schools use after engaging in Excellent School Visits, and finally adapt our curriculum 
to increase student achievement outcomes next year.  
 
Instruction 
Empower College Prep uses its lesson plan cycle, informal observations, quarterly teacher evaluations, 
and formative and summative assessments to monitor the integration of the Arizona Academic 
Standards into Instruction.  This cycle includes the submission and review of unit assessments, unit 
plans, and daily lesson plans and assessments. The School Director reviews the unit assessment and plan 
at the beginning of the unit. The unit assessments are created using the Galileo Common Core question 
banks. The School Director reviews the assessments and ensures all standards from the curriculum map 
assigned to that unit are tested. Next, the School Director reviews the unit plan to ensure all items 
tested are taught in explicit daily objectives that are logically sequenced and placed on the calendar. 
Finally, the School Director reviews the daily lesson plans, which cite the objective from that day and the 
standard to which it is aligned. This ensures the lesson is on pace with the unit plan and aligned to the 
state standards. The School Director also reviews the assessment in the lesson to ensure the lesson is 
aligned to the unit assessment. Finally, the School Director reviews the teacher and student actions in 
the lesson to ensure the instructional methods are most effective and efficient to achieve the stated 
objective. In addition to reviewing the lesson plans, the School Director also observes and gives verbal 
and written feedback in every class at least once every week. The School Director and teacher engage in 
on-going professional development during the daily common planning time that is based on these 
observations and the data from daily exit tickets, along with the data in the tracker from unit 
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assessments given every 4-6 weeks. Each quarter, teachers engage in a formal teacher evaluation to 
reflect on and improve their practice. Teachers are observed by the School Director and participate in 
the development of a personalized plan for their professional development that is rooted in student 
achievement and the teacher actions that will most directly increase the achievement of the students in 
the group that the teacher and School Director determine are the highest priority gap.  
 
Assessment 
   Empower College Prep’s performance measures are aligned to the goals defined in our Performance 
Management Plan, which include a Median Student Growth Percentile of 65 in Year 1 and 75 in Year 2. 
Since we do not have an assessment to measure growth in Math like Accelerated Reader in Reading, we 
rely on the Galileo blueprint benchmarks to show growth from one assessment to the next. We also 
track data in PowerSchool from unit assessments given every 4-6 weeks to show mastery of the 
standards in the curriculum map. To ensure alignment of the curriculum’s assessments with both this 
year’s AIMS assessment and future PARCC assessments, the math teacher has accessed Buckle Down, 
AIMS sample assessments, and the Galileo Common Core question bank.  
   Our school reflects on data quarterly. At the beginning of the year, we used our diagnostic data to 
track by Reading classes, but did not track by Math ability due to only having enough students for one 
section of each class. This resulted in instruction that was more consistently at each child’s zone of 
proximal development in Reading than in Math, and therefore more growth in Reading than in Math. 
After reflecting on this data, we hired an additional Math teacher in the 5th grade where the greatest 
range of abilities existed. This resulted in significant increases in the 5th grade data. We plan to use a 
similar approach of more strategic grouping with our 4th graders for the remainder of this year, and track 
by both reading and math when we have two sections of each class next year.  
   In addition to adjusting the schedule, teachers also use this data to identify standards to re-teach and 
review in later lessons. Then, scholars re-test on these standards, and the teacher updates the tracker to 
reflect the scholar’s current level of academic achievement. Finally, the school has recently purchased 
NWEA assessment licenses to more accurately measure growth and areas for strategic development, 
which we will begin giving to scholars below grade level this spring and to all scholars next year during 
enrollment.   
 
Professional Development 
To support professional development, Empower College Prep uses a rubric that is very similar to Teach 
For America’s Teaching As Leadership rubric and is aligned to national standards, as approved by the 
State Board of Education. Additionally, teachers have common planning time each day to analyze data 
and reflect on their actions. Each quarter, teachers engage in a formal reflection of their practice, are 
observed by the School Director, and participate in the development of a personalized plan for their 
professional development that is rooted in student achievement and the teacher actions that will most 
directly increase the achievement of the students in the group that the teacher and School Director 
determine are the highest priority gap. In Math, our teacher was highly effective in planning, and 
reflected that students were needing more time to build conceptual understanding than was scheduled 
in the pacing guide. Our teacher needed development in pacing at the daily level. We provided 
professional development to increase efficiency in the execution of her plans, including feedback in the 
lesson plan, feedback on lessons that were observed or taped, and modeling lessons. We also adjusted 
the school day to allow more time in each class so that students had the time to build strong conceptual 
understanding. This development has contributed to remarkable growth, nearly twice the amount 
typically expected according to the Galileo blueprint benchmarks.  
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Explanation of Tables/Charts/Graphs 
The table and graph below show the math growth of our students as measured by the Galileo blueprint 
benchmarks in December and in March. These benchmarks are designed to mirror and predict 
performance on AIMS, regardless of which standards have been taught to that point in the year. Galileo 
considers a growth of 22-25 points to be typical during this period. On average, our students grew 39 
points during this time. The 5th Grade math group demonstrated the strongest growth. The collective 
average of all students on unit assessments is 73%, which is within reach of our end-of-year goal of 80%. 
 


Student December 
Galileo Scale 
Score 


March 
Galileo Scale 
Score 


Student December 
Galileo 
Scale Score 


March 
Galileo Scale 
Score 


   


Student 1 786 869 Student 19 969 1071 Student 37 812 876 


Student 2 786 845 Student 20 997 987 Student 38 872 840 


Student 3 969 972 Student 21 917 907 Student 39 963 840 


Student 4 800 845 Student 22 1015 971 Student 40 911 948 


Student 5 1012 1052 Student 23 872 889 Student 41 1015 1066 


Student 6 956 1071 Student 24 924 1017 Student 42 976 1029 


Student 7 904 972 Student 25 898 971 Student 43 950 960 


Student 8 760 845 Student 26 1068 1139 Student 44 976 1093 


Student 9 839 907 Student 27 898 816 Student 45 835 913 


Student 10 839 945 Student 28 860 901 Student 46 1028 1029 


Student 11 747 795 Student 29 860 971 Student 47 1055 1053 


Student 12 1060 1018 Student 30 872 971 Student 48 1028 1017 


Student 13 710 732 Student 31 885 1079 Student 49 898 1017 


Student 14 1012 1034 Student 32 963 1041 Student 50 1097 1093 


Student 15 786 757 Student 33 911 1029 Student 51 976 983 


Student 16 943 907 Student 34 1097 1093 Student 52 1097 1175 


Student 17 No Data No Data Student 35 1041 1093 Student 53 872 828 


Student 18 930 919 Student 36 937 1066 Student 54 1112 1123 


 All Students 
December 


All Students 
March  


  


   


Average 930 969  
Graph of 5th Grade Math 


Galileo Data 
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1b: Student Median Growth Percentile (SGP) Bottom 25% Reading 


Curriculum 
 
Creation: In the Spring of 2010, Empower College Prep’s curriculum design team accepted the 
responsibility of creating a curriculum that would ensure students entering 5th grade two years or more 
below grade level would be prepared for AP courses when entering high school. During this process, a 
teacher who was designing the Reading curriculum argued that even with the intended 1.5-2 years of 
annual growth, an additional year was needed for some students to ensure they are on track for college. 
Consequently, Empower College Prep opened this year with 4th grade as its lowest year. The Reading 
curriculum included a curriculum map with Common Core standards grouped into units with a 
description of mastery and suggested texts, along with a pacing guide for each unit. It also included the 
complimentary standards from lower grades and the previous Arizona standards as pre-requisite skills in 
each unit. Significant time for phonics was included during the first quarter. A research-based phonics 
curriculum, SRA, was purchased for students who needed additional phonics support throughout the 
year. 
 
Implementation: During the month before school began, the Reading teacher reviewed the standards, 
attended additional Common Core training, and visited her students’ houses. Using all of this 
information, she chose the novels and texts through which to teach these standards that would be 
relevant to her students. She developed unit assessments aligned to the description of mastery and 
drawing from the Galileo Common Core question bank. She developed the unit plan for daily objectives 
that lead to mastery of the standards on the daily formative and unit assessments.  To date, the 
curriculum is being faithfully implemented so that students in the lowest 25% in Reading receive 3 hours 
of reading instruction each day, including phonics (1 hour), vocabulary (20 minutes), fluency (20 
minutes), seeing a model of effective Reading (20 minutes), engaging in practice of the targeted 
comprehension skill with the support of two teachers in the room and differentiated texts (40 minutes), 
and independent reading of their Accelerated Reader book at their ability level (20 minutes).  
 
Evaluation and Revision: In addition to reviewing formative data daily, Empower College Prep’s Reading 
teacher and School Director review data at the end of each unit to consider potential gaps in the 
curriculum. A committee of teachers from multiple grades and multiple schools will engage in a deeper 
review of our curriculum in comparison to others between May 27th and June 7th. Already, we anticipate 
seeking more thematic approaches that blend non-fiction and fiction to provide the relevance and 
interest for non-fiction standards that have more frequently been present in our fiction units this year.  
 
Instruction 
To monitor the integration of Arizona standards into instruction, the School Director reviewed the 
curriculum maps and pacing guides to ensure all standards were included and the description of mastery 
was sufficiently rigorous. The School Director also reviews the unit assessment for alignment, which are 
mostly developed from the Galileo Common Core question banks. For students who are in the bottom 
25%, passages from lower grades are used, but the rigor of the questions remains the same. The School 
Director also reviews the execution of the fluency practice and tracking to ensure effective practice and 
accurate tracking for students in this sub-group. Finally, teachers submit lesson plans 48 hours before 
teaching them to allow time for the School Director to provide feedback and development related to 
alignment, effectiveness of methods, and efficiency.  
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To evaluate the instructional practices of the teachers, the School Director conducts informal 
observations of every teacher at least once each week and checks for understanding with at least one 
student from the bottom 25%. The School Director provides feedback to contribute to teachers’ ongoing 
development, and also uses this context to create strategic professional development plans for each 
teacher during their quarterly formal evaluations. These evaluations begin with teachers prioritizing a 
group of students on whom to focus based on achievement data, which are often students in the lowest 
25%. Then, the teacher considers the teacher actions that, if developed, would have the greatest impact 
on these students’ actions and achievement. This results in the teacher’s professional development 
plan. During the first quarter, our Reading teacher prioritized developing her leadership and influence to 
lead others on staff in support of literacy, which resulted in a school-wide campaign to read 2,000 books 
in five months and more strategic support for students in the lowest 25% of Reading throughout the 
day.   
 
Assessment 
Students in the lowest 25% of Reading are assessed for progress in phonics, fluency, and 
comprehension. The expectation is that students master one SRA lesson each day and score 100% on 
the Mastery Tests, grow 2 grade levels in fluency based on Reading A-Z passages, and master 
comprehension skills of grade-level standards using passages at their ability level. Additionally, we 
expect every student in our bottom 25% to be in the 65th percentile for growth and to score Meets on 
the state AIMS test by Year 2 at our school. Data from our benchmark exams and the sources above 
were used to decide to increase the amount of time on phonics and remedial skills during the second 
quarter, and to increase the amount of time on comprehension and grade-level skills during the third 
quarter. Already, 100% of the students who entered 4th grade Falls Far Below in Reading on the 3rd 
Grade AIMS have moved to Approaches on the 4th grade Galileo benchmark.  
 
Professional Development 
As stated above, Empower College Prep embraces a culture of on-going collaboration and professional 
development. Additionally, teachers participate in quarterly observations. These observations begin 
with an analysis of progress and gaps in student achievement data. Then, the teacher and School 
Director analyze the student actions that contribute to these outcomes, and the strengths and gaps in 
teacher proficiencies that contribute to these student actions, based on the Empower College Prep 
Teaching As Leadership rubric. This culminates in a professional development plan for each teacher. 
After her first-quarter observation, our Reading teacher participated in a site visit at a literacy-focused 
KIPP school. Upon her return, she led our school to adjust its daily schedule to allow for an additional 
forty minutes of literacy each day.  
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Explanation of Tables/Charts/Graphs 
The tables below show: 


1) Comprehension: Table 1 shows Scores on last year’s AIMS tests in comparison to this year’s 
AIMS-predictive Galileo blueprint benchmarks for the lowest 25% of full-academic year students 
who have data from the previous year. Of these 16 scholars, 11 moved up a level by our Spring 
benchmarks, including 100% of 4th graders who were Falls Far Below on their 3rd Grade AIMS 
test.  


2) Phonics: Table 2 shows results on Mastery Tests in the SRA curriculum for the 14 full-academic 
year students who demonstrated a need for phonics intervention in our diagnostic at the 
beginning of the year. (Two of the scholars in our lowest 25% group did not demonstrate a need 
for phonics intervention.) Currently, there is a 93% pass rate on the Mastery Tests. The one 
student who is not mastering the tests is consistently mastering the phonemic awareness 
portions, which she was not at the beginning of the year. She is not yet passing the word reading 
portions.  


3) Fluency: Table 3 shows the average growth for lowest 25% of our full-academic year students in 
Reading fluency, using Reading A-Z.  


    Table 1 


 2012 AIMS Galileo   2012 AIMS Galileo 


Student 1 FFB A  Student 9 A M 


Student 2 FFB A  Student 10 A A 


Student 3 FFB A  Student 11 A M 


Student 4 A A  Student 12 A M 


Student 5 A A  Student 13 A M 


Student 6 FFB FFB  Student 14 A M 


Student 7 A A  Student 15 A M 


Student 8 FFB A  Student 16 A M 


     Table 2 
 MT1 MT2 MT3 MT4 MT5 MT6 MT7 MT8 MT9 MT10 MT11 MT12 MT13 MT14 


Student1 Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail 


Student2 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student3 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student4 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student5 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student6 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student7 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student8 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student9 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student10 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student11 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student12 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student13 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student14 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student15 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student16 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Table 3 


Average Fluency Level - 
Beginning of Year 


Average Fluency Level –  
Current 


Growth 


F (approximately Grade 1.3) P (approximately Grade 2.8) 1.5 years,  
on track for 2 years of growth by 
end of year 
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1b: Student Median Growth Percentile (SGP) Bottom 25% Math 
 
Curriculum 
 
Creation: Empower College Prep’s math curriculum was designed from looking at multiple math 
curricula throughout the country, and then developing a curriculum map with standards to be mastered 
in each unit, a pacing guide, a description of mastery, and a column specifying the alignment to 
Common Core standards. Number sense, conceptual understanding, and problem-solving are 
emphasized throughout the curriculum. This has required the addition of multiple math manipulatives 
(i.e. fraction blocks, base ten blocks, etc.) The Math teacher has developed the unit assessments that 
align to the description of mastery and are created from the Galileo Common Core question bank. The 
teacher designs a significant portion of the key points, cognitive strategy, and practice problems to 
ensure they are properly scaffolded, and also draws from the Teach For America Toolkit website. To 
close the math fluency gap of students in the bottom 25%, Empower College Prep has adopted Rocket 
Math as part of its curriculum.  
 
Implementation: During the first week of school, our Math teacher administered a diagnostic 
assessment of her students. She found the gap in number sense and conceptual understanding was 
significantly greater than anticipated in our curriculum. This led to spending a greater amount of time on 
rounding, decomposing numbers, and other number sense standards in the first unit, which delayed 
progress through the standards in the first semester. She has analyzed the crosswalk and continued to 
administer more detailed diagnostics throughout the year to inform her instruction and efficiently 
maximize growth among our students while preventing gaps as our state transitions into Common Core 
standards. Daily, students receive two hours of math instruction, which consists of spiraled review (20 
minutes), problem-solving (20 minutes), math fluency (10 minutes), an introduction to new material (20 
minutes), guided practice (30 minutes), and independent practice (20 minutes). Students in the bottom 
25% receive additional support during the guided and independent practice from a second certified 
teacher in the room who has more than 10 years of experience.  
 
Evaluation and revision: In addition to reviewing formative data daily, Empower College Prep’s Math 
teacher and School Director review data at the end of each unit to consider potential gaps in the 
curriculum. A committee of teachers from multiple grades and multiple schools will engage in a deeper 
review of our curriculum in comparison to others between May 27th and June 7th. Already, we anticipate 
combining and re-ordering certain units in the first quarter to facilitate the development of more 
foundational conceptual understanding from the beginning of the year.  
 
Instruction  
As stated previously, teachers derive their unit assessments from the Galileo Common Core question 
bank, and the School Director reviews these to ensure all standards are covered as intended in the 
curriculum map and pacing guide that were developed and reviewed before school began. Lesson plans 
are then submitted 48 hours before instruction to allow time for the School Director to review the plans 
and provide feedback related to alignment, effective instructional methods, and efficiency. Relevant to 
the students in this lower 25%, this lesson plan cycle allows time for the School Director, lead math 
teacher, and supporting math teacher to discuss opportunities to check for understanding, predict and 
pre-empt pitfalls, and schedule time to review remedial skills at times that do not prevent exposure to 
new material. 
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To evaluate the instructional practices of the teachers, the School Director conducts informal 
observations of every teacher at least once each week and checks for understanding with students from 
the bottom 25%. The School Director provides feedback to contribute to teachers’ ongoing 
development, and also uses this context to create strategic professional development plans for each 
teacher during their quarterly formal evaluations. These evaluations begin with teachers prioritizing a 
group of students on whom to focus based on achievement data, which are often students in the lowest 
25%. Then, the teacher considers the teacher actions that, if developed, would have the greatest impact 
on these students’ actions and achievement. This results in the teacher’s professional development 
plan. During the first semester, our Math teacher prioritized pacing in her lessons to provide more 
efficient instruction and increased attentiveness and time on task for her students.  
 
After our January Academic Step-back in which our teachers reviewed data, we made another 
instructional adjustment. To provide the necessary differentiation and small-group practice in math, we 
hired an additional math teacher and now have no more than 19 students in a math class. These 
instructional decisions have led to substantial growth for our lowest 25% of math students, including 12 
of the 24 students who entered our school Falls Far Below or Approaches moving up a level by March to 
Approaches or Meets.  
 
Assessment 
We expect every student in our bottom 25% to score Meets or Exceeds on the state test by the second 
year in our school. We also expect each of our lowest 25% of students to be in the 65th percentile for 
growth in Year 1. We give quarterly Galileo blueprint benchmarks to the students in our lowest 25% to 
predict students’ level of proficiency on the AIMS test. Students in the lowest 25% are also assessed 
through unit assessments on their progress in the Common Core standards, just like their higher-
performing peers. This is accomplished with a combination of multiple choice questions derived from 
the Galileo Common Core question bank in combination with short answer questions on each exam. 
Additionally, these students receive additional instruction and weekly assessments in Saturday School 
on math fluency, Geometry (whish is a group of standards that these students are expected to need 
additional time than that allotted for their higher-performing peers), and a spiraled review of all 
material. The data from these assessments is tracked in PowerSchool. The goal for the students in our 
lowest 25% is to average at least 60% on these assessments. To better monitor progress toward our 
growth goal, we have purchased and begun administering the NWEA MAP assessment. 
 
As stated previously, teachers track and review data from these assessments weekly, and our school 
reflects on data quarterly. These data reviews contributed to the instructional decisions of extending the 
math block from 80 minutes to two hours, and then adding a math section. This was especially critical to 
provide the small-group, differentiated instruction and support that the students in our lowest 25% 
needed. This has led to half of the students in our lowest-performing math group to already be re-
classified up a level in math (i.e. Falls Far Below to Approaches), and others have made substantial 
progress to potentially be re-classified by the time of the AIMS test.  
 
Professional Development 
As stated above, Empower College Prep embraces a culture of on-going collaboration and professional 
development. Additionally, teachers participate in quarterly observations. Recently, our Math teacher 
has leveraged her planning strengths to provide strong plans that facilitate effective instruction of math 
data-analysis standards in science class. This allows more time for the necessary review of number sense 
and coverage of Geometry standards during Math class for the students in our lowest 25% who are in 
greatest need of additional time to learn, practice, master, and retain the math concepts.  
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Explanation of Tables/Charts/Graphs 
The tables below show the performance of students who fit the definition of being in the bottom 25% 
(i.e. full-academic year students who are not retained and have data from the previous year).  
 
The first table shows scores on last year’s AIMS test in comparison to this year’s AIMS-predictive Galileo 
blueprint benchmarks. Of these 16 scholars, 9 moved up a level by our Spring benchmarks, including 2/3 
of 4th graders who were Falls Far Below on their 3rd Grade AIMS test. One student decreased from 
Approaches to Falls Far Below. In response, our school has engaged in home visits, behavior 
intervention, and additional tutoring. His progress from Benchmark 1 to Benchmark 2 was 22 points, 
which is consistent with Galileo’s expected growth between these two benchmarks.  
 


 2012 AIMS Galileo   2012 AIMS Galileo 


Student 1 FFB FFB  Student 9 FFB A 


Student 2 FFB A  Student 10 FFB A 


Student 3 FFB A  Student 11 FFB A 


Student 4 A A  Student 12 FFB FFB 


Student 5 A A  Student 13 A A 


Student 6 A FFB  Student 14 A M 


Student 7 FFB A  Student 15 A A 


Student 8 FFB M  Student 16 A M 


 
The second table shows these students’ performance on unit assessments taken every 4-6 weeks to 
demonstrate mastery of Common Core objectives. The goal for our students who are in the bottom 25% 
is a 60% average, which is the requirement to promote to the next grade level. Below is the average of 
the 16 students who comprise the lowest 25% of students in math at our school. Of these 16 students, 
11 are at or above the 60% requirement to promote. Student 16 is in the process of being evaluated for 
special needs. 
 


Student Average on Unit 
Assessments 


Student 1 63% 


Student 2 49% 


Student 3 65% 


Student 4 60% 


Student 5 30% 


Student 6 41% 


Student 7 51% 


Student 8 69% 


Student 9 79% 


Student 10 60% 


Student 11 71% 


Student 12 85% 


Student 13 77% 


Student 14 75% 


Student 15 70% 


Student 16 29% 


Overall average 62.3% 
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2a: Percent Passing-Reading 
 
Curriculum 
 
Creation: The process of creating the Reading curriculum was described above in Sections 1.a and 1.b. 
After the Curriculum Design team developed the curriculum map, pacing guide, and description of 
mastery to ensure mastery of the Common Core standards throughout the year, the Reading teacher 
developed the unit assessments, unit plans, daily lesson plans and assessments, and the materials she 
would use to lead her students to pass the state test. The supplemental reading programs our school 
uses are DRA for diagnosing reading ability, SRA for phonics, Reading A-Z for fluency, Flocabulary for 
academic vocabulary, and Acclerated Reader to provide spiraled practice of comprehension skills during 
independent reading with books at students’ diverse levels. Our reading classes also use class sets of 
novels to learn and practice the fiction standards, and sets of leveled books from Scholastic for 
additional reading practice at students’ diverse reading levels.  
 
Throughout this process, an emphasis was placed on relevance. Therefore, the Reading teacher met 
with each of the other teachers before the school year began to integrate the curriculum around a 
common theme. She then ordered a class set of books around this theme to use during the Read Aloud 
and Shared Reading portion of the class periods. One unit was themed around food, and the book 
chosen was James and the Giant Peach. Relevance within each subject is also a priority, which 
contributed to a Poetry exposition this past Fall. 
 
Implementation: The implementation of the Reading curriculum was described above in Sections 1.a 
and 1.b. An emphasis to ensure our students pass the state test is practice. To provide this practice, 
students engage in two hours of literacy instruction each day that includes seeing a model of the grade 
level-reading by their teacher demonstrating the Common Core standards, as well as extensive practice 
with texts at their ability level. Our school begins every day with silent reading time, which has led our 
71 scholars to have read over 2000 books so far this year. Homework is assigned nightly, and students 
are required to complete unfinished homework during lunch, clubs, or after-school detention. 
 
Evaluation and Revision: The evaluation and revision of the reading curriculum was described in Sections 
1.a and 1.b. One revision we have made is in the addition of more supplemental materials for 
independent reading. After one of our data reviews, we noticed students at the second grade-level were 
growing less quickly than their peers. Since we seek to have students grow 1.5 to 2 academic years, 4th 
graders at the 2nd grade level are expected to be in our percent passing group by the end of Year 1. To 
ensure this occurs, we added more 2nd grade level books to our school library. In March, 69% of students 
passed the Galileo benchmark, putting us well within reach of our 70% goal in our charter’s performance 
management plan for Year 1. 
 
Instruction 
The Reading instruction was described above in Section 1.a and 1.b. The School Director reviewed the 
curriculum maps, pacing guides, and description of mastery before the school year began to ensure  a 
logical, strategic plan was in place to lead students to master the Common Core standards. Throughout 
the year, the School Director reviews the unit assessments and plans created to ensure alignment in the 
unit assessments with the description of mastery, and to ensure that daily objectives are logically 
sequenced to lead to mastery. Finally, the Reading teacher provides lesson plans 48 hours before 
teaching the lesson and receives feedback to ensure alignment, effective instructional methods, and 
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efficiency. Additionally, the School Director observes each Reading class at least once per week and 
provides feedback, and conducts a formal observation each quarter with the teacher.  
 
A high priority for instruction is to maximize practice time at each student’s zone of proximal 
development. During the data review and formal observation at the end of the first quarter, there was a 
concern that some students were not getting enough practice with pre-requisite skills. To address this, a 
teacher began pulling out these students to focus more on these pre-requisite skills. Although we saw 
progress with about 64% of our students on track to pass the state test according to the Galileo 
benchmark in December, this was 6% away from our goal. In response, we began a Saturday School 
program and shifted back to an inclusion model instead of pulling out students, which has resulted in a 
5% increase in the pass rate between December and March. To provide the desired amount of practice 
at each student’s zone of proximal development, we also have extended each block from 80 minutes to 
2 hours and purchased more leveled readers, which has led to students having longer time to practice at 
their reading level with the teacher circulating to check for understanding and maximize student 
learning.  
 
Assessment 
Empower College Prep’s measure for performance in Year 1 is for 70% of students to score Meets or 
Exceeds in Reading. Students take quarterly Galileo blueprint benchmarks to predict their performance 
on the state AIMS test. Additionally, Empower College Prep uses formative data to assess progress 
toward these goals. The assessments Empower College Prep uses for Reading were described above in 
Section 1.a and 1.b. Students take unit assessments drawn from the Galileo Common Core question 
banks. Our school goal is to have a class average of 80% on the on-going Common Core assessments. 
Currently, our average is 78%, putting us within reach of our end-of-year goal. Reflecting on this data 
has revealed two things that lead us to change our instruction. First, our students are much stronger in 
fiction than in non-fiction, which leads us to re-teach and re-assess to build student mastery in this area. 
Secondly, the non-fiction instruction was based more on isolated passages than on a topic or theme, 
which we believe contributed to the lower mastery than on fiction texts, which were taught through 
novels. Therefore, we have purchased textbooks and are developing plans to integrate themes from 
social studies and science into the Reading classroom, much like we did at the beginning of the year with 
our fiction texts. 
 
Professional Development 
The professional development that Empower College Prep uses to increase student achievement was 
described in Section 1.a and 1.b. Teachers have common planning each day to reflect on their practice 
and collaborate to provide strategic support to close prioritized gaps in student achievement. 
Additionally, teachers engage in a quarterly formal observation to reflect on their practice and make 
improvement plans. This process involves using student achievement data to identify progress and gaps 
in student achievement and prioritize a gap to close, analyzing student actions that contributed to the 
progress and gaps, and then determining the teacher actions that were aligned to these student actions. 
From this reflection, the teacher and School Director develop an improvement plan to develop the 
teacher’s proficiency in those actions most aligned to improving the student actions and increasing 
student achievement. Previously, our Reading teacher focused on developing her leadership skills to 
increase the reading of students school-wide. More recently, she is leveraging her strengths in 
Introducing New Material and developing key points to support reading instruction in Science and Social 
Studies classes, thus increasing the practice these students have in reading. Additionally, she is focusing 
on her proficiency in facilitating student practice in her own classroom.  
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Explanation of Tables/Charts/Graphs 
The table below shows Empower College Prep’s progress toward the goal stated in the charter that was 
approved in January of 2012. Based on data from the Galileo blueprint benchmark, which is designed to 
mirror the AIMS and predict student performance on it, Empower College Prep has surpassed the 
baseline by 9%, has grown 3% in the past three months, and is 1% away from accomplishing its Year 1 
goal of 70% of students scoring Meets or Exceeds on the AIMS test. This data is even more remarkable 
when compared with surrounding schools and when analyzing our student population, which is 
addressed in the following sections. 
 
 


 
 
The following table is the collective data from all students and all standards on our Common Core unit 
assessments, as tracked in PowerSchool. 


 
Mastery of standards-Unit Tests Goal: 80% Current: 78% 
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ECP Dec Galileo
Benchmark


ECP March
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ECP EOY Goal


% Passing 60% 66% 69% 70%
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2a: Percent Passing-Math 
 
Curriculum 
 
Creation: The process of creating the Math curriculum was described above in Sections 1.a and 1.b. The 
curriculum design team reviewed standards from throughout the country to develop a curriculum map 
for Empower College Prep, which was then aligned to the Common Core standards and accompanied by 
a pacing guide and vision of mastery. The School Director reviewed these documents before the school 
year began. The Math teacher uses these to create and submit unit assessments, which are largely 
drawn from the Galileo Common Core question bank. The School Director reviews these and the unit 
plans to ensure the daily objectives logically scaffold up to lead to mastery on assessments aligned to 
the Common Core standards. To support with math fluency, our school has purchased Rocket Math. To 
support with conceptual understanding, our school has purchased multiple math manipulatives (i.e. 
base 10 number blocks, fraction pies, etc.). The cognitive strategy and sample problems are developed 
by the teacher to ensure proper scaffolding, with the support of Teach For America’s web sites for 
instructional materials (i.e. Student Achievement Toolkit and Resource Exchange). 
 
Implementation: The implementation of Empower College Prep’s curriculum was described above in 
Sections 1.a and 1.b. Throughout the year, we have deeply analyzed the crosswalk and relied on 
multiple diagnostics to build the conceptual understanding that is critical for the Common Core 
standards and higher-level math, while also covering all of the gaps students have from the previous 
Arizona state standards. When reviewing data after the first Galileo benchmark, we identified the need 
to increase our pacing in order to accomplish these goals. To ensure students have sufficient practice 
with new skills and build their conceptual understanding, we extended our math blocks from 80 minutes 
to 2 hours and began a Saturday School program. To ensure students were practicing at their zone of 
proximal development, we increased the use of differentiated small groups, and hired an additional 
math teacher for 5th grade, where the ability level of students had the greatest range.  
 
Evaluation and Revision: The process for evaluating and revising our Math curriculum was described 
above in Sections 1.a and 1.b. As previously stated, we are continuously reviewing data from unit 
assessments as well as Galileo benchmarks, and these analyses have had a significant effect on the 
pacing in our curriculum map. Between May 27 and June 7, we plan to review our curriculum alongside 
the curriculum of other high-performing charter schools, and we anticipate significant changes to our 
first quarter to build in more foundational number sense and conceptual understanding.  
 
Instruction 
Empower College Prep’s Math instruction was described above in Sections 1.a and 1.b. The School 
Director reviewed the curriculum map, pacing guide, and description of mastery before the school year. 
Teachers submit unit assessments and plans that the School Director reviews for alignment and logical 
sequencing of objectives to lead to mastery. At least 48 hours before teaching the lesson, teachers 
submit lesson plans that the School Director reviews and gives feedback related to alignment, effective 
instructional methods, and efficiency. The School Director observes each class and provides feedback 
weekly, and engages with teachers in a formal observation quarterly. To guide these observations, 
teacher track data from unit assessments in Powerschool and from quarterly benchmarks in Galileo. This 
directs the School Director and teacher to focus on students at specific levels of achievement and adjust 
instruction to ensure maximum achievement of all students. These instructional methods have resulted 
in a 10% jump in the percent of students passing from our December to our March benchmarks.  
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Assessment  
Empower College Prep’s measure for performance in Year 1 is for 70% of students to score Meets or 
Exceeds in Math. Students take quarterly Galileo blueprint benchmarks to predict their performance on 
the state AIMS test. Additionally, Empower College Prep uses formative data to assess progress toward 
these goals. The assessments Empower College Prep uses for Reading were described above in Section 
1.a and 1.b. Students take unit assessments drawn from the Galileo Common Core question banks. Our 
school goal is to have a class average of 80% on the on-going Common Core assessments. Currently, our 
average is 73%, putting us within reach of our end-of-year goal. Additionally, the teacher collects 
formative data from Entrance tickets each day that monitor proficiency on the previous day’s objective, 
in addition to concepts that are spiraled throughout the year. Each quarter, the school engages in an 
Academic Step-back, in which we review this data to adjust our instruction. After the first quarter, we 
shifted from 80-minute to 2-hour blocks to allow for more differentiated, small-group practice and 
increase the pacing of our class to be more aligned with our pacing guide. After the second quarter, we 
began a Saturday School program to provide additional practice for the lowest-performing 40% of our 
students. We also hired an additional Math teacher in 5th grade, where the range of abilities made it 
most challenging to teach at each child’s zone of proximal development. Consequently, the percent of 
students predicted to Meet or Exceed in Math, based on the March Galileo blueprint benchmarks, has 
increased by 10% since December and is now just 9% away from the goal established in our 
Performance Management Plan.  
 
Professional Development 
Empower College Prep’s approach to professional development is described in Sections 1.a and 1.b. 
Teachers have common planning each day to reflect on their practice and collaborate to provide 
strategic support to close prioritized gaps in student achievement. Additionally, teachers engage in a 
quarterly formal observation to reflect on their practice and make improvement plans. This process 
involves using student achievement data to identify progress and gaps in student achievement and 
prioritize a gap to close, analyzing student actions that contributed to the progress and gaps, and then 
determining the teacher actions that were aligned to these student actions. From this reflection, the 
teacher and School Director develop an improvement plan to develop the teacher’s proficiency in those 
actions most aligned to improving the student actions and increasing student achievement. Our math 
teacher has demonstrated strength in her planning, and an area of focused development has been in 
pacing and classroom management. To leverage her strengths, she has developed plans for our Science 
teacher to teach data analysis standards that compliment her inquiry lessons. To support her with her 
areas of development, the School Director has modeled lessons, taped and shared feedback of her 
lessons, and directed the vice-principal to co-teach in an effort to support the development of a strong 
culture in the class that has drastically reduced distractions from learning. As shared previously, the 
result of this professional development has been a 10% increase in the percentage of students predicted 
to pass the state test in our March Galileo blueprint benchmarks. This is already above the baseline 
score in the Performance Management Plan of our charter application and puts us within reach of our 
70% Yr 1 target. This is especially remarkable considering 96 % of our students qualify for free or 
reduced lunch, and the percentage of students who enrolled in our school with special needs was nearly 
twice the norm at 17%. 
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Explanation of Tables/Charts/Graphs 
The table below shows Empower College Prep’s progress toward the goal stated in the charter that was 
approved in January of 2012. Based on data from the Galileo blueprint benchmark, which is designed to 
mirror the AIMS test and predict student performance on it, Empower College Prep has surpassed the 
baseline by 1%, has grown 9% in the past three months, and is 9% away from accomplishing its Year 1 
goal of 70% of students scoring Meets or Exceeds on the AIMS test. This data is even more remarkable 
when compared with surrounding schools and when analyzing our student population, which is 
addressed in the following sections. 
 
 


 


 
The following table is the collective data from all students and all standards on our Common Core unit 
assessments, as tracked in PowerSchool. 
 


Mastery of standards-Unit Tests Goal: 80% Current: 73% 
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2b: Composite School Comparison-Reading 
 
Empower College Prep has 96% of students who qualify for free and reduced lunch, and 17% of its 
students qualify for special education services. (Only 1 student is categorized as ELL.) This student 
population is consistent with the target population described in our school’s charter application. Our 
curriculum, instruction, assessment, and professional development contribute to students categorized 
as FRL and SPED having higher achievement than students in these categories at other schools. 
 
Curriculum 
 
Creation: The process of creating the Reading curriculum was described above in Sections 1.a and 1.b. 
Several aspects of the curriculum are specifically designed to ensure the success of students in these 
categories, who typically perform at lower levels than their more affluent, typically developing peers. 
First, our curriculum map includes the pre-requisite standards that accompany each of the Common 
Core standards students need to learn to be on grade level. Secondly, our school has purchased 
supplemental curriculum specifically targeted at closing the achievement gap of students in these 
categories. To build academic vocabulary, our school uses Flocabulary. To build phonics skills, our school 
uses SRA. To build practice and investment in independent reading, our school uses Accelerated Reader. 
To build interest and higher-level comprehension thinking, our school uses novels to teach fiction 
standards. One specific novel that was used during the first quarter that our students found especially 
relevant to their lives was Esperanza Rising.   
 
Implementation: The implementation of our curriculum is described more fully in Sections 1.a and 1.b 
above. Several aspects of our implementation are specifically designed to ensure the success of our FRL 
and SPED students. Students who fall into these categories are in classrooms with two teachers 
throughout the day. The second teacher uses a combination of pull-out and inclusion formats to ensure 
students in these groups build the pre-requisite skills required to access grade-level material, are 
exposed to grade-level material, and have the support necessary during practice to master and retain 
the material.  
 
Evaluation and Revision: The process for evaluating and revising our curriculum is described more fully 
in Sections 1.a and 1.b. Several aspects of this evaluation and revision directly affect the achievement of 
students categorized as FRL and SPED students. After unit assessments and quarterly benchmarks, the 
School Director and teacher review student achievement data. In addition to these assessments, we also 
have on-going data from their SRA Mastery Tests, Reading A-Z fluency progress, and Accelerated Reader 
assessments. The School Director and teachers meet quarterly to review this data and adjust instruction 
accordingly. Over the summer, we will review the achievement of all of our students, including 
specifically those categorized as SPED and FRL, to determine additional curricula that needs to be 
purchased and modifications that need to be made to better support these students. Already, we have 
purchased the NWEA assessment in order to more efficiently diagnose the needs of our students and 
monitor their growth.  
 
Instruction 
The Reading instruction was described above in Section 1.a and 1.b. Several aspects of our instructional 
model directly affect the achievement of students categorized as FRL and SPED students. First, these 
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students are in classrooms with two teachers. Teachers have common planning time each day to discuss 
ways key skills are taught in different classes (i.e. main idea and supporting details, summarizing), and to 
provide additional tutoring to students who need additional support, which is more common for 
students categorized as SPED or FRL. When the School Director reviews the unit plans and lesson plans, 
he considers the scaffolding and inclusion of pre-requisite skills to ensure all students are able to access 
the curriculum. Additionally, the School Director observe each Reading class at least once per week and 
checks for understanding with students categorized as SPED and FRL. Each quarter, the teacher and 
School Director engage in a formal observation rooted in student achievement data.  
 
After the first quarter, students categorized as SPED, and several students categorized as FRL were 
scoring low on the unit assessments, not making sufficient progress through the SRA curriculum, and not 
increasing fluency on the Reading A-Z fluency passages. In response, we increased the amount of time 
during literacy during which students received remediation for these pre-requisite skills. We also 
extended literacy to 2-hour blocks and incorporated more fluency practice. By the end of the second 
quarter, our data review showed students were growing tremendously in fluency and SRA but were not 
having enough exposure to the grade-level content. Therefore, we have transitioned back to an 
inclusion model instead of pulling out these students in order to increase their exposure and practice 
with comprehension standards and grade-level content, while continuing shorter pull-outs for fluency 
practice and the one-hour remediation block at the end of the day for phonics.  
 
Assessment 
Empower College Prep’s measure for performance in Year 1 is for 70% of students to score Meets or 
Exceeds in Reading, and to have a Median Student Growth in the 65th percentile. The assessments 
Empower College Prep uses for Reading were described above in Section 1.a and 1.b. Specific 
components of our assessment methods directly affect the achievement of students categorized as FRL 
and SPED. In addition to mastery of Common Core standards, our school also assesses and tracks 
progress in fluency using Reading A-Z at least once every two weeks, progress in phonics using SRA 
Mastery Tests weekly, and progress in general reading comprehension using Accelerated Reader 
assessments twice per week for students in these categories who entered our school below grade level. 
The teacher and School Director review the data for students in these categories biweekly to ensure 
progress in these areas. Lack of progress in these areas during the first quarter resulted in increasing the 
amount of time spent on fluency and phonics for students in this group to the current levels.  
 
Professional Development 
Empower College Prep’s professional development is described more fully in Section 1.a and 1.b. 
Specific aspects of the professional development directly affect the achievement of students categorized 
as FRL and SPED students. During the quarterly formal evaluation, the teacher and School Director 
review data to prioritize students in greatest need of targeted intervention. These students are more 
likely to be in the categories of students with special needs or who qualify for free or reduced lunch.  
The teacher analyzes the student actions that are aligned to gaps in achievement as well as those 
aligned to student progress. The teacher then uses the school’s evaluation rubric to identify teacher 
actions that can be leveraged to increase the proficiency of students, and those that need to be 
developed to increase these students’ proficiency. Currently, our Reading teacher is focusing on 
effectively executing the second and third phases of the gradual release approach while facilitating 
student practice to help students internalize the cognitive strategies involved in different reading 
comprehension skills. 
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Explanation of Charts/Bars/Graphs 
 Empower College Prep’s targeted territory is between the I-17 and I-51, south of Bethany Home 
and north of Thomas. Although some students attend Empower College Prep from outside of this area, 
the highest concentration of student comes from three district schools and one charter school in this 
area.  


The chart below shows the percent of students at Empower College Prep who are projected to 
score Meets or Exceeds on the Reading AIMS, based on the Galileo blueprint benchmark that is designed 
to mirror the state AIMS test and predict performance on it. Additionally, it provides a comparison with 
the performance of students in the same grades last year at the schools from where our students came. 
While serving the greatest number of FRL and SPED students, our percent of students predicted to pass 
the state AIMS test, according to the Galileo blueprint benchmarks, would be among the highest in the 
area if schools perform similarly to how they performed last year. 
 
 


 
 
**Source: Comparison schools-2012 AIMS data 
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2b: Composite School Comparison-Math 
 
Our curriculum, instruction, assessment, and professional development contribute to students 
categorized as FRL and SPED having higher achievement than students in these categories at other 
schools. 


 
Curriculum 
Creation: The process of creating the Math curriculum was described above in Sections 1.a and 1.b. 
Several aspects of the curriculum are specifically designed to ensure the success of students who qualify 
for special services or for free/reduced lunch, who typically perform at lower levels than their more 
affluent, typically developing peers. The math curriculum includes a heavy emphasis on number sense 
and conceptual understanding, which is critical for students to build the foundations that provide access 
to higher levels of math. This has required the purchase of supplemental materials, including many math 
manipulatives (i.e. base 10 blocks and factor pies). Additionally, our students in these categories lack the 
fluency and automacity necessary for them to perform the arithmetic accurately while still focusing on 
the math problem-solving. This has required us to purchase Rocket Math and several apps on the 
student iPads to build fluency and automacity with math facts.  
 
Implementation: The implementation of our curriculum is described more fully in Sections 1.a and 1.b 
above. Several aspects of our implementation are specifically designed to ensure the success of our FRL 
and SPED students. Students who fall into these categories are in classrooms with two teachers 
throughout the day. The second teacher uses a combination of pull-out and inclusion formats to ensure 
students in these groups build the pre-requisite skills required to access grade-level material, are 
exposed to grade-level material, and have the support necessary during practice to master and retain 
the material. Students who are categorized as having special needs, or who qualify for free or reduced 
lunch and demonstrate significant gaps in their math proficiency, participate in the spiraled review and 
problem-solving exercise. They also participate in the teacher modeling with their higher-performing, 
typically developing peers. During the student practice time, the second teacher pulls out these students 
to re-enforce key points in the lesson, provide the necessary support for students to internalize these 
key points, and to provide additional practice with these pre-requisite skills.  
 
Evaluation and Revision: The process for evaluating and revising our curriculum is described more fully 
in Sections 1.a and 1.b. Several aspects of this evaluation and revision directly affect the achievement of 
students categorized as FRL and SPED students. After unit assessment and quarterly benchmarks, the 
School Director and teacher review student achievement data. In addition to these assessments, we also 
have on-going data from Entrance Tickets and Saturday School spiraled reviews that students in these 
categories complete. The School Director and teachers meet quarterly to review this data and adjust 
instruction accordingly. Over the summer, we will review the achievement of all of our students, 
including specifically those categorized as SPED and FRL, to determine additional curricula that needs to 
be purchased and modifications that need to be made to better support these students. Already, we 
have purchased the NWEA assessment in order to more efficiently diagnose the needs of our students 
and monitor their growth.  
 
Instruction 
The Math instruction was described above in Section 1.a and 1.b. Several aspects of our instructional 
model directly affect the achievement of students categorized as FRL and SPED students. First, these 
students are in classrooms with two teachers. Teachers have common planning time each day to discuss 
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ways key skills are taught in different classes (i.e. data analysis), and to provide additional tutoring to 
students who need additional support, which is more common for students categorized as SPED or FRL. 
When the School Director reviews the unit plans and lesson plans, he considers the scaffolding and 
inclusion of pre-requisite skills to ensure all students are able to access the curriculum. Additionally, the 
School Director observe each Math class at least once per week and checks for understanding with 
students categorized as SPED and FRL. Each quarter, the teacher and School Director engage in a formal 
observation rooted in student achievement data.  
 
As we began to increase the pace of instruction after the first quarter, it became apparent that specific 
gaps in pre-requisite math skills were preventing certain students from accessing the curriculum. Many 
of these students fell into these categories of qualifying for free/reduced lunch or special needs. In 
response, our school developed an additional math section and hired a new teacher to efficiently close 
these pre-requisite gaps and ensure all students had access to the grade-level curriculum. Consequently, 
the math scores on the Galileo blueprint benchmarks jumped 10% in the number of students who were 
on track to score Meets or Exceeds on the state AIMS test, including some students who qualify for 
special needs and many who qualify for free/reduced lunch. 
 
Assessment 
Empower College Prep’s measure for performance in Year 1 is for 70% of students to score Meets or 
Exceeds in Math, and to have a Median Student Growth in the 65th percentile. The assessments 
Empower College Prep uses for Math were described above in Section 1.a and 1.b. Specific components 
of our assessment methods directly affect the achievement of students categorized as FRL and SPED. In 
addition to assessing mastery of Common Core standards on unit assessments, our school also assesses 
students’ proficiency on the state AIMS test by using a Galileo benchmark each quarter. Finally, our 
school collects formative data from daily entrance tickets covering the former day’s objective and some 
spiraled review questions. On all assessments, students are required to show their work. This allows for 
the teacher to identify where understanding broke down, and to make the necessary adjustments to her 
instruction and/or curriculum. Recently, our math teacher noticed students were not putting numbers in 
a data set in order before determining the median. This led to reviewing both the key points in the 
lesson, and the amount of time students had to practice these key points. Over the summer, our 
curriculum review team will use data from our Common Core summative assessment and AIMS to 
reflect more thoroughly on the performance of our SPED and FRL students. We will use this data to 
determine changes to our assessments to make them more predictive, and what changes to our 
curriculum and instruction are necessary to maximize the achievement of our students who qualify for 
special services or free/reduced lunch.  
 
Professional Development 
Empower College Prep’s professional development is described more fully in Section 1.a and 1.b. 
Specific aspects of the professional development directly affect the achievement of students categorized 
as FRL and SPED students. During the quarterly formal evaluation, the teacher and School Director 
review data to prioritize students in greatest need of targeted intervention. These students are more 
likely to be in the categories of students with special needs or who qualify for free or reduced lunch.  
The teacher analyzes the student actions that are aligned to gaps in achievement as well as those 
aligned to student progress. The teacher then uses the school’s evaluation rubric to identify teacher 
actions that can be leveraged to increase the proficiency of students, and those that need to be 
developed to increase these students’ proficiency. Currently, our Math teacher is focusing on providing 
sufficient practice time for students to internalize and retain new concepts and skills without making 
careless errors.   
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Explanation of Tables/Charts/Graphs 
     Empower College Prep’s targeted territory is between the I-17 and I-51, south of Bethany Home and 
north of Thomas. Although some students attend Empower College Prep from outside of this area, the 
highest concentration of student comes from three district schools and one charter school in this area.  
     The chart below shows the percent of students at Empower College Prep who are projected to score 
Meets or Exceeds on the Math AIMS, based on the Galileo blueprint benchmark that is designed to 
mirror the state AIMS test and predict performance on it. Additionally, it provides a comparison with the 
performance of students in the same grades last year at the schools from where our students came. 
While serving the greatest number of FRL and SPED students, our percent of students predicted to pass 
the state AIMS test, according to the Galileo blueprint benchmarks, would be the highest in the area if 
schools perform similarly to how they performed last year. 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


% Passing FRL SPED


ECP 61% 96% 17%


Solano 53% 89% 15%


Midtown 50% 56% 9%


Simpson 52% 95% 8%


Montebello 45% 57% 9%
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2c: Subgroup Comparison-Reading 
Of the subgroups listed (FRL, SPED, ELL), Empower College Prep has a significant number of FRL 


students and SPED students. Due to the its intended mission of serving students in low-income 
communities, nearly all of its students (96%) are FRL students and the information shared in 2a and 2b 
thoroughly addresses this group, which is not actually a subgroup at our school. Therefore, this section 
will focus on the curriculum, instruction, assessment, and professional development for increasing the 
student achievement of our SPED students. These actions have also contributed to the remarkable 
growth of our one student classified as ELL. Her data is included below. 
 
Curriculum 
Creation: The process of designing our curriculum is explained in detail in 1.a and 1.b. Additional 
information in this section focuses on aspects of the curriculum for students with special needs. Our 
curriculum was designed to ensure students with special needs have access to the rigorous, Common 
Core-aligned curriculum, while also receiving support in the pre-requisite skills required to access this 
curriculum. The curriculum map and pacing guide provide guidance for what is taught and when it is 
taught to all of our students, including our students with special needs. The curriculum map includes the 
pre-requisite skills from lower grades, which the teacher uses to determine the starting point when 
designing her unit plans and which standards and skills need to be interwoven and used for scaffolding 
up to the grade-level standard. Additionally, several supplemental curricula were purchased for this 
group. The DRA was purchased to diagnose all of our students to ensure instruction was at their zone of 
proximal development from the beginning of the year. Reading A-Z is used to track on-going growth in 
fluency, which also informs our instruction as to what level of passage students should use when 
practicing the Common Core skill during independent practice. Our students in this subgroup are often 
two or more years below grade-level in phonics. Therefore, we purchased the SRA program to support 
students with phonics. Finally, we purchased leveled readers from Scholastic and the Accelerated 
Reader program to support the extensive practice at students’ diverse reading levels that is necessary 
for the 1.5-2 years of growth we seek to accomplish with these students.  
 
Implementation:  The process of implementing our curriculum is explained in detail in 1.a and 1.b. 
Additional information in this section focuses on aspects of implementation for students with special 
needs. Specifically, students with special needs have two teachers in their classrooms. The role of the 
special education teacher during modeling of Common Core comprehension skills is to check for 
understanding throughout the lesson and provide clarification to ensure our students are internalizing 
the cognitive strategy involved in these skills. During Shared Reading, the special education teacher 
works with students with special needs to practice the comprehension skill using a passage at their 
grade level. Students are also pulled out during this time to allow for more extensive practice with 
remedial skills necessary to access the grade-level standards. During the first quarter, students were 
pulled out for less than 10% of the class period. After our first-quarter data review, we increased the 
amount of time students were pulled out to work on remedial skills to provide access to the grade-level 
standards to more than 50% of the class period. Then, in the third quarter we have returned to the 
inclusion model to ensure these students have sufficient exposure to the grade-level standards.  
 
Evaluation and Revision: The process of evaluating and revising our curriculum is explained in detail in 
1.a and 1.b. We review data fluency data for our special education students every two weeks, and more 
extensively each quarter. This review highlighted the gap in the growth of our SPED students reading at 
the 2nd grade level, which contributed to us purchasing the additional texts from Scholastic at this level. 
Our data review team has made additional changes in the implementation of our curriculum throughout 
the year to adjust the balance between using pull-out and inclusion approaches, as described above in 
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the implementation of our curriculum. Our curriculum team will review and revise our curriculum more 
thoroughly between May 27 and June 7.  
 
Instruction 
The Reading instruction was described above in Section 1.a and 1.b. Several aspects of our instructional 
model directly affect the achievement of students categorized as SPED students. First, these students 
are in classrooms with two teachers. Teachers have common planning time each day to discuss ways key 
skills are taught in different classes (i.e. summarizing), and to provide additional tutoring to students 
who need additional support, which is more common for students categorized as SPED. When the 
School Director reviews the unit plans and lesson plans, he considers the scaffolding and inclusion of 
pre-requisite skills to ensure all students are able to access the curriculum. Additionally, the School 
Director observes each Reading class at least once per week and checks for understanding with students 
categorized as SPED. Each quarter, the teacher and School Director engage in a formal observation 
rooted in student achievement data. After the first quarter, students categorized as SPED were scoring 
low on the unit assessments, were not making sufficient progress through the SRA curriculum, and not 
increasing fluency on the Reading A-Z fluency passages. In response, we increased the amount of time 
during literacy in which students received remediation for these pre-requisite skills. We also extended 
literacy from 80-minute to 2-hour blocks and incorporated more fluency practice. By the end of the 
second quarter, our data review showed students were growing tremendously in fluency and SRA but 
were not having enough exposure to the grade-level content. Therefore, we have transitioned back to 
an inclusion model instead of pulling out these students in order to increase their exposure and practice 
with comprehension standards and grade-level content, while continuing shorter pull-outs for fluency 
practice and the one-hour remediation block at the end of the day for phonics. 
 
Assessment 
Empower College Prep’s measures for performance in Year 1 are for 70% of students to score Meets or 
Exceeds in Reading, and for our Median Growth Percentile to be 65 or higher. The assessments 
Empower College Prep uses for Reading were described above in Section 1.a and 1.b. Specific 
component of our assessment methods directly affect the achievement of our SPED students. Empower 
College Prep currently has 9 full-academic year students with special needs. Our goal is to move these 
students up two grade levels in their fluency while ensuring they master comprehension skills when 
applied to passages at their reading level. We also monitor progress in phonics using SRA Mastery Tests 
weekly. The teacher and School Director review the data for students in these categories biweekly to 
ensure progress in these areas. Lack of progress in these areas during the first quarter resulted in 
increasing the amount of time spent on fluency and phonics for students in this group.  
 
Professional Development 
The professional development is described in section 1.a and 1.b. Additionally, our school hired a former 
school psychologist for the second semester to provide support in managing the caseload of our special 
education teacher to ensure she had sufficient time instructing students.  
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Explanation of Tables/Charts/Graphs 
The tables below show evidence of increasing the percent of students moving toward or reaching 
passing on the state AIMS test who are classified as students with special needs. Additionally, our 
student who is classified as ELL grew 103 points from the December Galileo benchmark to the March 
Galileo benchmark, which is more than 4 times the 25 points that Galileo set as typical growth. 


1) Comprehension: Table 1 shows scores on last year’s AIMS tests in comparison to this year’s 
AIMS-predictive Galileo blueprint benchmarks for students with special needs who were full-
academic year students who have data from the previous year. Of these 9 students, 3 scored 
Meets or Exceeds on their AIMS or AIMS-A assessments last year. For the remaining six, one 
moved to Meets, two moved from Falls Far Below to Approaches, two remained at Approaches, 
and one remained at Falls Far Below.  


2) Phonics: Table 2 shows results on Mastery Tests in the SRA curriculum for the students with 
special needs who demonstrated a need for phonics intervention in our diagnostic at the 
beginning of the year or when they enrolled. Currently, there is an 89% pass rate on the Mastery 
Tests among these students. The one student who is not mastering the tests is consistently 
mastering the phonemic awareness portions, which she was not at the beginning of the year. 
She is not yet passing the word reading portions.  


3) Fluency: Table 3 shows the average growth for our students with special needs in Reading 
fluency, using Reading A-Z.  


 
    Table 1 


 2012 AIMS Galileo 


Student 1 FFB A 


Student 2 FFB A 


Student 3 FFB FFB 


Student 4 A M 


Student 5 A A 


Student 6 A A 


     Table 2 
 MT1 MT2 MT3 MT4 MT5 MT6 MT7 MT8 MT9 MT10 MT11 MT12 MT13 MT14 


Student1 Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail Fail 


Student2 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student3 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student4 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student5 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student6 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student7 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student8 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Student9 Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass Pass 


Table 3 


Average Fluency Level - 
Beginning of Year 


Average Fluency Level –  
Current 


Growth 


C (Kindergarten/beginning of 1st 
grade) 


J (beginning of 2nd grade) 1 year,  
on track for 1.5 years of growth 
by end of year 
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2c: Subgroup Comparison-Math 
Of the subgroups listed (FRL, SPED, ELL), Empower College Prep has a significant number of FRL 


students and SPED students. Due to the its intended mission of serving students in low-income 
communities, nearly all of its students (96%) are FRL students and the information shared in 2a and 2b 
thoroughly addresses this group, which is not actually a subgroup at our school. Therefore, this section 
will focus on the curriculum, instruction, assessment, and professional development for increasing the 
student achievement of our SPED students. These actions have also contributed to the remarkable 
growth of our one student classified as ELL. Her data is included below. 
 
Curriculum 
Creation: The process of designing our curriculum is explained in detail in 1.a and 1.b. Additional 
information in this section focuses on aspects of the curriculum for students with special needs. Our 
curriculum was designed to ensure students with special needs have access to the rigorous, Common 
Core-aligned curriculum, while also receiving support in the pre-requisite skills required to access this 
curriculum. The curriculum map and pacing guide provided additional time at the beginning of the year 
to build number sense and conceptual understanding. This was critical for our students to access the 
Common Core curriculum and experience success in later math courses. To support our students with 
significant gaps in math fluency, our school purchased Rocket Math and several apps for student IPads 
related to math fluency. We also purchased manipulatives for students to use to build conceptual 
understanding of fractions, place value, and other foundational concepts.  
 
Implementation:  The process of implementing our curriculum is explained in detail in 1.a and 1.b. 
Additional information in this section focuses on aspects of implementation for students with special 
needs. Specifically, students with special needs have two teachers in their classrooms. The role of the 
special education teacher during modeling of Common Core standards is to check for understanding 
throughout the lesson and provide clarification to ensure our students are internalizing the definitions 
of new concepts and the cognitive strategy involved in these skills. During independent practice, the 
special education teacher works with students with special needs to practice remedial math skills in 
combination with the Common Core standard from that day’s lesson. The Special Education teacher also 
checks for understanding and challenges the thinking of her students during the problem-solving activity 
at the beginning of each class. 
 
Evaluation and Revision: The process of evaluating and revising our curriculum is explained in detail in 
1.a and 1.b. We review data for our special education students daily to monitor progress in mastery of 
the daily objectives aligned to the common core standards. This review has highlighted gaps in certain 
remedial skills that were not identified from our diagnostic assessments. This has led to more time being 
spent in a pull-out format to review these skills during these units. One example is providing support in a 
pull-out format for place value in conjunction with teaching 2-digit by 2-digit multiplication. This 
information is documented and will be used to revise our curriculum between May 27 and June 7.  
 
Instruction 
The Math instruction was described above in Section 1.a and 1.b. Several aspects of our instructional 
model directly affect the achievement of students categorized as SPED students. First, these students 
are in classrooms with two teachers. Teachers have common planning time each day to discuss ways key 
skills are taught in different classes (i.e. data analysis and reading charts and graphs), and to provide 
additional tutoring to students who need additional support, which is more common for students 
categorized as SPED. When the School Director reviews the unit plans and lesson plans, he considers the 
scaffolding and inclusion of pre-requisite skills to ensure all students are able to access the curriculum. 







 29 


Additionally, the School Director observes each Math class at least once per week and checks for 
understanding with students categorized as SPED. Each quarter, the teacher and School Director engage 
in a formal observation rooted in student achievement data. After the first quarter, we noticed a gap in 
our pacing guide and the amount of material covered. We adjusted our pacing guide for the rest of the 
year, and will use this information to adapt our curriculum map and pacing guide between May 27 and 
June 7. Our diagnostic and following data reviews also identified a persistent and large gap in ability 
levels in our math classes, which required the increased use of differentiated small-group instruction. To 
allow for this, we increased classes from 80 minutes to 2 hours. 
 
Assessment 
Empower College Prep’s measures for performance in Year 1 are for 70% of students to score Meets or 
Exceeds in Math, and for our Median Growth Percentile to be 65 or higher. The assessments Empower 
College Prep uses for Math were described above in Section 1.a and 1.b. Specific component of our 
assessment methods directly affect the achievement of our SPED students. Empower College Prep 
currently has 9 full-academic year students with special needs. Of these 9 students, 2 entered within 
two years of grade level and are therefore expected to pass AIMS this year. One has scored Meets on 
their Galileo blueprint benchmarks, and the other has scored Exceeds. The other 7 students entered our 
school three or more grades below grade level. By the end of their second year at our school, we expect 
all of these students to pass the state AIMS test. The teacher and School Director review the data for 
students in these categories to ensure progress in these areas. Lack of progress in these areas during the 
first quarter resulted in increasing the amount of each academic block from 80 minutes to 2 hours.   
 
Professional Development 
The professional development is described in section 1.a and 1.b. Additionally, our school hired a former 
school psychologist for the second semester to provide support in managing the caseload of our special 
education teacher to ensure she had sufficient time to instruct students. During our quarterly 
evaluations, the School Director and special education teacher have also prioritized focusing lessons 
around a clear objective that is measured, rather than providing additional drill and practice time on 
multiple skills without outcomes or goals being set around proficiency in specific skills.  
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Explanation of Tables/Charts/Graphs 
The table below shows evidence of increasing the percent of students moving toward or reaching 
passing on the state AIMS test who are classified as students with special needs. Specifically, it shows 
scores on last year’s AIMS tests in comparison to this year’s AIMS-predictive Galileo blueprint 
benchmarks for students with special needs who were full-academic year students. Of these 9 students, 
2 scored Meets or Exceeds on their AIMS or AIMS-A assessments last year. For the remaining 7, one 
moved to Meets, four moved from Falls Far Below to Approaches, one remained at Approaches, and one 
remained at Falls Far Below.  
 


 2012 AIMS Galileo 


Student 1 FFB A 


Student 2 A A 


Student 3 FFB FFB 


Student 4 FFB A 


Student 5 A M 


Student 6 FFB A 


Student 7 FFB A 


 
Additionally, our student who is classified as ELL grew 96 points from the December Galileo benchmark 
to the March Galileo benchmark, which is more than 4 times the 22 points that Galileo set as typical 
growth. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 







 31 


3a. A-F Letter Grade State Accountability System 
Empower College Prep’s improvement plan, including evidence of increasing student growth and 
proficiency, is discussed in Sections 1.a, 1.b, 2.a, 2.b, and 2.c.  
 
In the Performance Management Plan of our charter that was approved in January of 2012, the targets 
for Year 1 are for 70% or more students to score Meets or Exceeds in both Reading and Math, and to 
have a Median Student Growth Percentile of 65 or higher in both Reading and Math. This would total 
135 points, which would be within 5 points of an A in Year 1. Based on the growth we have seen this 
year as described in Sections 1a and 1b, we are hopeful to exceed our growth goal and attain an A label 
in Year 1. The targets for Year 2 are for 80% of students to score Meets or Exceeds in both Reading and 
Math, and to have a Median Student Growth Percentile of 75. This would total 155 points, which would 
earn an A label in Year 2.  


The curriculum, instruction, assessment, and professional development that Empower College Prep uses 
to achieve these targets are described in sections 1.a, 1.b, 2.a, 2.b, and 2.c. 


 


 Performance 
Management 
Plan Target for 
% passing 
Reading/Math 


Performance 
Management 
Plan Target for 
Median 
Growth 
Percentile in 
Reading/Math 


Total Points Points 
Required for A 
Label 


Year 1 70% 65 135 140 


Year 2 80% 75 155 140 


 


4.a High School Graduation Rate 
Empower College Prep currently serves students in Grades 4-5 and does not currently have any students 
entering ninth grade.  
 


4.b Academic Persistence 
Empower College Prep is not an alternative school.  








ASBCS, May 13, 2013 


 
 
 
 
 


APPENDIX B 
 


Evidence of Sufficient Progress
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The table below reflects the materials/items referenced in the Demonstration of Sufficient Progress and whether the 
evidence was confirmed during the site visit. 
 


Evidence of Sufficient Progress 


Evidence Requested Confirmed at Site Visit Sufficient 


Curriculum maps 
 Curriculum maps  for 5th ELA, 4th Language 


Arts, 5th Math, 4th Math   
X 


Sample of completed lesson plan review and 
feedback from school director 


 Copies of unit and lessons documents with 
email feedback sent to teacher 


X 


Documentation of quarterly data review meetings  PPT from Mid-Year Academic Step-Back X 


Sample of completed written feedback from weekly 
classroom observations 


 Emails from school director to classroom 
teachers 


X 


Sample unit assessments (one math, one reading) 
 Galileo created unit assessments for 4th 


and 5th grade 
X 


Daily schedule documenting 3 hours of reading 
instruction 


 Copy of daily schedule X 


Daily schedule documenting 2 hours of math 
instruction 


 Copy of daily schedule X 


Data used to determine participants of Saturday 
school 


 Student level Galileo assessment data X 


Schedule of instruction for Saturday school  Copy of Saturday school schedule X 


Sample lesson for Saturday school (one math, one 
reading) 


 Lessons plans for Math and Reading X 


Assessment results that indicate 5% increase in pass 
rate between December and March 


 Galileo assessment data for Math and 
Reading 


X 
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APPENDIX C 
 


Demonstration of Sufficient Progress Evaluation 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Empower College Prep                       
School Name: Empower College Prep 
Date Submitted: 3/28/2013 


Required for:  Expansion - Grade Level                                                             
Evaluation Completed: 4/10/13 


  
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth 
Percentile (SGP) Math 


I/S   


1a. Student Median Growth 
Percentile (SGP) 
Reading 


I/S  
 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Math 


I/S  
 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Reading  


I/S  


 


2a. Percent Passing 
Math 


I/S   


2a. Percent Passing 
Reading 


I/S   


2b. Composite School 


Comparison  


Math 


I/S  


 


2b. Composite School 


Comparison  


Reading 


I/S  


 


2c. Subgroup Comparison 
ELL 


    Math 
I/S  


 


2c. Subgroup Comparison 
ELL 


    Reading 
I/S  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


I/S  


 


2c. Subgroup Comparison 
FRL 


    Reading 
I/S  


 


2c. Subgroup Comparison 
Students with  disabilities 


    Math 
I/S  
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
Students with  disabilities 


    Reading 
I/S  


 


3a. A-F Letter Grade  State 
Accountability System 


I/S   


 


 









