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John Huppenthal

Superintendent of Public Instruction

State u1 Arizona

Department of Education

DeAnna Rowe, Executive Director
State Board for Charter Schools
1700 W Washington St., Room 164
Phoenix, AZ 85007

Dear Deanna Rowe:

October 29, 2012

Below is a list of all charter schools that have Priority or F letter grade status. First the list of Priority

schools.

LEA Name

School Name

Priority School

Allsport Academy

Allsport Academy

Low Achievement

Blueprint Education

Hope High School

Low Achievement

Career Success High School Career Success High School - Mesa Low Grad
CPLC Community Schools Hiaki High School Low Achievement
CPLC Community Schools Toltecali High School SIG

Edkey, Inc. - Sequoia Ranch School

Children First Academy - Phoenix

Low Achievement

Edkey, Inc. - Sequoia Ranch School

Sequoia Ranch

Low Achievement

EduPreneurship, Inc.

EduPreneurship Student Center (ESC) Phoenix

Low Achievement

E-Institute Charter Schools, Inc.

E-Institute Charter High School at Buckeye

Low Achievement

Florence Crittenton Services of Arizona, Inc. Girls Leadership Academy of Arizona SIG
Imagine Charter Elementary at Camelback, Inc. | Imagine Camelback Elementary SIG
James Sandoval Preparatory High School James Sandoval Preparatory High School SIG
Legacy Education Group East Valley High School SIG

PAS Charter, Inc.

Intelli-School Glendale

Low Achievement

Pima Prevention Partnership

Arizona Collegiate High School

Low Achievement

Pima Prevention Partnership

Pima Partnership School

SIG

Precision Academy Systems, Inc

Precision Academy System Charter School

Low Achievement

RSD Charter School, Inc.

RSD Computerized Plus High School

Low Achievement

Shonto Governing Board of Education, Inc.

Shonto Preparatory Technology High School

Low Achievement

StarShine Academy

Starshine St. John's

Low Achievement

Sunnyside Charter and Montessori School

Sunnyside Charter and Montessori School

Low Achievement

Tucson International Academy

Tucson International Academy Midvale

Low Achievement

Visions Unlimited Academy, Inc.

Visions Unlimited Academy

Low Achievement

1535 West Jefferson, Bin #10, Phoenix, Arizona 85007 « 602-542-4361 » www.ade.az.gov






John Huppenthal
Superintendent of Public Instruction

State u1 AnZona
Department of Education
Allsport Academy is the only charter that earned an F this year. Moses Montoya was officially notified
on August 10, 2012 of their letter grade status.

Link to Reward, Focus and Priority schools in the state
http://www.azed.gov/improvement-intervention/files/2012/09/rfp-list-revised-8-30-12.pdf

é ;i o !.—OW
Robert Gray, Director of LEA and School Improvement
Arizona Department of Education

School Improvement Unit
robert.gray@azed.gov
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Arizona State Board for Charter Schools

Physical Address:

1616 West Adams Street, Suite 170
Phoenix, Arizona 85007

Phone: (602) 364-3080

Fax: (602) 364-3089

Mailing Address:
PO Box 18328
Phoenix, Arizona 85009

January 2, 2013

Allsport Academy

Moses Montoya, Charter Representative
6211 E. Speedway Blvd.

Tucson, AZ 85712

Sent via email: moses5555@aol.com
Dear Mr. Moses Montoya,

Pursuant to A.R.S. § 15-183(R), in implementing its oversight and administrative responsibilities for the
charter schools it sponsors, the Arizona State Board for Charter Schools (Board) has adopted a
performance framework that includes the academic performance expectations of charter schools. The
Board’s performance framework identifies measures as a basis for analysis to be used by the Board in
making high-stakes decisions.

Schools operated by charter holders previously required to submit a Performance Management Plan as
an academic corrective action plan were evaluated using the Board’s academic performance framework
to determine if the charter holder is required to submit an annual report that demonstrates improved
academic performance based upon data generated from valid and reliable assessment sources.

A dashboard representation of Allsport Academy’s academic outcomes, based upon the indicators and
measures adopted by the Board, is located at ASBCS Online in the charter holder’s document
management system (DMS). Instructions for accessing the DMS are as follows:
e Loginto ASBCS Online.
e Click on Detailed Information under Charter Holder heading.
e Click on the Documentation tab located above the General Information banner.
e Click on the Document Management System link.
Click on the name “Charter Holder” next to the folder on the left.
e Click on the folder titled “Charter Application” (for renewal) or “Academic Data” (for all other
purposes).
e Click on the Performance Framework file.
e Click on Download Document to open the file.

The overall rating for Allsport Academy is 32.5 out of a possible 100 and falls far below the standard as
set by the Board. A school with an overall rating that does not meet or falls far below the Board’s
academic performance expectations may demonstrate sufficient progress toward the academic
performance expectations set forth in the academic framework by documenting success of an
implemented improvement plan aligned with the academic framework.

“To improve public education in Arizona by sponsoring charter schools that provide quality educational choices.”





Accordingly, Allsport Academy must submit a Demonstration of Sufficient Progress that is described in
Appendix D of the Academic Framework and Guidance document for the following measures that did
not meet or fell far below the Board’s academic performance expectations:

1a. SGP (Student Growth Percentile) in math and reading
1b. SGP of Bottom 25% in math and reading

2a. Percent Passing in math and reading

2h. Composite School Comparison in math and reading
2c. Subgroup ELL, FRL, and SPED in math and reading

3a. State Accountability A-F Letter Grade

The Academic Performance Framework and Guidance document, specifically Appendix D, details the
requirements for Demonstration of Sufficient Progress, including guidelines for preparing the
Demonstration of Sufficient Progress, and the criteria that will be used to evaluate the submitted
Demonstration of Sufficient Progress.

Allsport Academy earned an F |etter grade for the Arizona Department of Education’s A-F Letter Grade
State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a
letter grade of F, the Board may take action to restore the charter school to acceptable performance or
revoke the charter school’s charter. A determination by the Board of whether to restore or to revoke
the charter for Allsport Academy will be based on the evidence of the charter holder’s performance in
accordance with the performance framework adopted by the Board, including the charter holder’s
submission of demonstration of sufficient progress toward the Board’s expectations.

Please have prepared and submitted the requested information no later than April 2, 2013. | may be

contacted at 602.364.3083 or by email if you have questions regarding these requirements.

Sincerely,

Martha Morgan
Director of Charter Accountability






ALLSPORT ACADEMY
DEMONSTRATION OF SUFFICIENT PROGRESS
April 2013

Measure la. Student Median Growth Percentile for Reading and Math

Allsport Academy is presently operating as a Priority School under School Improvement and is in cycle 4
monitoring of Title I. The FY2012 Academic Performance Rating for our median SGP in Reading was 18, and 25
in Math, (both FFB).

In response, we have made and continue to make every effort to adopt and implement more rigorous
strategies in our School Improvement Plan as recommended by the Title | representatives and the School
Improvement Team that have visited our school. The impact resulting from the implementation of these
strategies that align to core principles of school management are measurably significant.

This is evidenced by our students’ improved performance in Reading and Math as measured by comparing
initial benchmarking data, carried out at the beginning of the year using AIMS Practice Tests for Reading, to a
second and then a third benchmark, (the latter being carried out in early March.) Results are presented as a
graph in page 3 of this narrative, (Chart 1a.) For Math, we began the school year using the Star Math program
as an assessment tool that is aligned to the Core Curriculum and carries out a series of analysis on individual
student performance. This data, along with general data of student performance, drives individual instruction
in our school.

In our effort to sustain student improvement and to promote student achievement in Reading and Math, our
School Improvement Plan includes the following strategies, all of which have been implemented:

Monitoring the integration of standards to curriculum.

Through Professional Development meetings with Educational Consultant, our teachers are trained in
the preparation and use of lesson plans that align to Common Core Standards and are integrated to
instruction. Lesson plans include quantitative student goals and assessment as well as teacher self
assessment of effectiveness to ensure student achievement. The school principal/director monitors
Teacher effectiveness by performing and recording regular classroom walk-throughs to observe and
encourage good pedagogic practices using a state approved standards checklist. Feedback of these
observations is then discussed with the observed teacher. Follow-up walkthroughs are used to ensure
teachers’ implementation of prior discussion items designed to improve instructional delivery.

Curriculum

Historically, Allsport Academy has used ADE’s State Standards to guide instruction for all students in all
content areas. In 2011/2012, we began our transition to Common Core Standards in Language Arts
/Reading and Math. Using Common Core Standards, Teachers were responsible for pacing instruction
throughout the school year without the use of curriculum maps. This year, with the assistance of a
Curriculum Consultant, we have been gathering teachers’ Lesson Plans in all content areas, and will use
these to assist in the development of a formal comprehensive school curriculum, pacing guides and
maps. We anticipate the completion of our new curriculum by the end of June 2013, and its use and
implementation by all teachers beginning the new 2013/2014 school year.





Monitoring and documenting student proficiency

For the 2012-13 SY we began our assessment of student Reading proficiency using practice AIMS tests
for benchmarking. We have been recording and using the data extracted from these benchmark
assessments to drive student instruction. In March of 2013, we purchased the Study Island Reading
Assessment Program that is aligned to the new Common Core Standards. This program provides a
formative assessment that tracks individual student proficiency by strand and provides significant data
enabling teachers to align instruction and target individual student needs in our general population
and any one or more of the following categories: ELL, FRL, students with disabilities. We are presently
using this program parallel to our use of the practice AIMS tests because of its motivational effect on
our students. However, we will not begin using it as our formal assessment tool until next year.

Professional Development

Academic coaching and mentoring is provided to our teachers on an ongoing basis through the use of
webinars, conferences, outside instructors and by our educational consultant, Daniel Bojorquez, to
assist them in achieving mastery of academic content, alignment of lesson plans to improve their
techniques in the preparation and delivery of instruction. PD classes were also held to instruct our
teachers in the use of our computer based assessment programs, Study Island and Star Math. The
purpose of these, efforts is to increase the Reading and Math proficiency of all our students including
the subgroups of ELL, FRL, and students with disabilities.

Parental and community Involvement

The administration of the school reaches out to parents through a monthly newsletter and by reaching
out to the local community. Transportation is provided to families invited to school activities such as
open houses, awards and recognition dinners, and other functions. Parents are invited to participate in
the parent organizations to help steer school direction.

Supporting Data for Student Improvement in Reading.

Attached, (page 3,) is a graph that compares the Reading and Math scores of our students’ initial
assessment, in August of 2012, to their third, and most recent, assessment in March. As you will see in
our comparison of these schoolwide assessments, the median student improvement after seven
months is 14% for Reading based on AIMS practice test results and 44% improvement for Math, based
on data derived from our computerized assessments. Testing data is recorded for each grade and
category of learners and is then used to drive individual student instruction.
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1b. Student Median Growth Percentile (SGP) Bottom 25%
Our Academic Performance Rating for SY 2012 for the bottom 25% indicates our SGP in Math to be 31 and N/R
for Reading.

In response, we have implemented more rigorous strategies in our School Improvement Plan as
recommended by the Title | representatives and the School Improvement Team that have visited our school.
The impact resulting from the implementation of these strategies that align to core principles of school
management are measurably significant.

This is evidenced by our students’ improved performance in Reading and Math as measured by comparing
initial benchmarking data, carried out at the beginning of the year using AIMS Practice Tests for Reading, to a
second and then a third benchmark, (the latter being carried out in early March.) Results are presented as a
graph in Exhibit 2 of this narrative. For Math, we began the school year using the Star Math program as an
assessment tool that is aligned to the Core Curriculum and carries out a series of analysis on individual student
performance. This data, along with general data of student performance, drives individual instruction in our
school.

In our effort to sustain student improvement and to promote student achievement in Reading and Math, our
School Improvement Plan includes the following strategies, all of which have been implemented:

Monitoring the integration of standards to curriculum.

Through Professional Development meetings with Educational Consultant, our teachers are trained in
the preparation and use of lesson plans that align to Common Core Standards and are integrated to
instruction. Lesson plans include quantitative student goals and assessment as well as teacher self
assessment of effectiveness to ensure student achievement. The school principal/director monitors
Teacher effectiveness by performing and recording regular classroom walk-throughs to observe and
encourage good pedagogic practices using a state approved standards checklist. Feedback of these
observations is then discussed with the observed teacher. Follow-up walkthroughs are used to ensure
teachers’ implementation of prior discussion items designed to improve instructional delivery.

Curriculum

Historically, Allsport Academy has used ADE’s State Standards to guide instruction for all students in all
content areas. In 2011/2012, we began our transition to Common Core Standards in Language Arts
/Reading and Math. Using Common Core Standards, Teachers were responsible for pacing instruction
throughout the school year without the use of curriculum maps. This year, with the assistance of a
Curriculum Consultant, we have been gathering teachers’ Lesson Plans in all content areas, and will use
these to assist in the development of a formal comprehensive school curriculum, pacing guides and
maps. We anticipate the completion of our new curriculum by the end of June 2013, and its use and
implementation by all teachers beginning the new 2013/2014 school year.

Monitoring and documenting student proficiency

For the 2012-13 SY we began our assessment of student Reading proficiency using practice AIMS tests
for benchmarking. We have been recording and using the data extracted from these benchmark
assessments to drive student instruction. In March of 2013, we purchased the Study Island Reading





Assessment Program that is aligned to the new Common Core Standards. This program provides a
formative assessment that tracks individual student proficiency by strand and provides significant data
enabling teachers to align instruction and target individual student needs in our general population
and any one or more of the following categories: ELL, FRL, students with disabilities. We are presently
using this program parallel to our use of the practice AIMS tests because of its motivational effect on
our students. However, we will not begin using it as our formal assessment tool until next year.

Professional Development
Academic coaching and mentoring is provided to our teachers on an ongoing basis through the use of
webinars, conferences, outside instructors and by our educational consultant, Daniel Bojorquez, to

assist them in achieving mastery of academic content, alignment of lesson plans to improve their
techniques in the preparation and delivery of instruction. PD classes were also held to instruct our
teachers in the use of our computer based assessment programs, Study Island and Star Math. The
purpose of these, efforts is to increase the Reading and Math proficiency of all our students including
the subgroups of ELL, FRL, and students with disabilities.

Parental and community Involvement

The administration of the school reaches out to parents through a monthly newsletter and by reaching
out to the local community. Transportation is provided to families invited to school activities such as
open houses, awards and recognition dinners, and other functions. Parents are invited to participate in
the parent organizations to help steer school direction.

Supporting Data for Student Improvement in Reading and Math for the Bottom 25%.

Attached, Exhibit 2, is a graph that compares the Reading and Math scores of our students’ initial
assessment, in August of 2012, to their third, and most recent, assessment in March. As you will see in
our comparison of these schoolwide assessments, the median student improvement of our Bottom
quartile after seven months is 44% for Reading, based on AIMS practice test results, and 33%
improvement for Math, based on data derived from our computerized assessments. Testing data is
recorded for each grade and category of learners and is then used to drive individual student
instruction. Additionally, in compliance with Title | practices and procedures, we carry out student
push-in and pull-out interventions focusing on student academic improvement. The Bottom Quartile
and their specific needs are addressed by HQ teachers and para-pros.
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2a. Percent Passing

Our Academic Performance Rating indicates our percent passing in Math to be 8% and 35% for Reading.

In response, we have adopted and implemented more rigorous strategies in our School Improvement Plan as

recommended by the Title | representatives and the School Improvement Team that have visited our school.

The impact resulting from the implementation of these strategies that align to core principles of school

management are becoming evident as we continue to measure individual student achievement.

This is evidenced by our students’ improved performance in Reading and Math as measured by comparing

initial benchmarking data, carried out at the beginning of the year using AIMS Practice Tests for Reading, to a

second

and then a third benchmark, (the latter being carried out in early March.) Results are presented as a

graph in Exhibit 3 of this narrative. For Math, we began the school year using the Star Math program as an

assessment tool that is aligned to the Core Curriculum and carries out a series of analysis on individual student

performance. This data, along with general data of student performance, drives individual instruction in our

school.

In our effort to sustain student improvement and to promote student achievement in Reading and Math, our

School

Improvement Plan includes the following strategies, all of which have been implemented:

Curriculum

Historically, Allsport Academy has used ADE’s State Standards to guide instruction for all students in all
content areas. In 2011/2012, we began our transition to Common Core Standards in Language Arts
/Reading and Math. Using Common Core Standards, Teachers were responsible for pacing instruction
throughout the school year without the use of curriculum maps. This year, with the assistance of a
Curriculum Consultant, we have been gathering teachers’ Lesson Plans in all content areas, and will use
these to assist in the development of a formal comprehensive school curriculum, pacing guides and
maps. We anticipate the completion of our new curriculum by the end of June 2013, and its use and
implementation by all teachers beginning the new 2013/2014 school year.

In compliance with Title | practices and procedures, we carry out student push-in and pull-out
interventions focusing on student academic improvement. The Bottom Quartile and their specific

needs are addressed by HQ teachers and para-pros.

Monitoring the integration of standards to curriculum.

Through Professional Development meetings with our Educational Consultant, teachers are trained in
the preparation and use of lesson plans that align to Common Core Standards and are integrated to
instruction. Lesson plans include quantitative student goals and assessment as well as teacher self
assessment for effectiveness to ensure student achievement. The school principal/director monitors
Teacher effectiveness by performing and recording regular classroom walk-throughs to observe and
encourage good pedagogic practices using a state approved standards checklist. Feedback of these
observations is then discussed with the observed teacher. Follow-up walkthroughs are used to ensure
teachers’ implementation of prior discussion items designed to improve instructional delivery.





Monitoring and documenting student proficiency

For the 2012-13 SY we began our assessment of student Reading proficiency using practice AIMS tests
for benchmarking. We have been recording and using the data extracted from these benchmark
assessments to drive student instruction. In March of 2013, we purchased the Study Island Reading
Assessment Program that is aligned to the new Common Core Standards. This program provides a

formative assessment that tracks individual student proficiency by strand and provides significant data
enabling teachers to align instruction and target individual student needs in our general population
and any one or more of the following categories: ELL, FRL, students with disabilities. We are presently
using this program parallel to our use of the practice AIMS tests because of its motivational effect on
our students. However, we will not begin using it as our formal assessment tool until next year.

Professional Development

Academic coaching and mentoring is provided to our teachers on an ongoing basis through the use of
webinars, conferences, outside instructors and by our educational consultant, Daniel Bojorquez, to
assist them in achieving mastery of academic content, alignment of lesson plans to improve their
techniques in the preparation and delivery of instruction. PD classes were also held to instruct our
teachers in the use of our computer based assessment programs, Study Island and Star Math. The
purpose of these, efforts is to increase the Reading and Math proficiency of all our students including
the subgroups of ELL, FRL, and students with disabilities.

Parental and community Involvement

The administration of the school reaches out to parents through a monthly newsletter and by reaching
out to the local community. Transportation is provided to families invited to school activities such as
open houses, awards and recognition dinners, and other functions. Parents are invited to participate in
the parent organizations to help steer school direction.

Supporting Data for Percentage of Students Passing in Reading and Math
Attached, Exhibit 3, is a graph that compares the Reading and Math scores of our students’ initial

assessment, in August of 2012, to their third, and most recent, assessment in March. As you will see in
our comparison of these schoolwide assessments, the percentage of student passing in all grades for
Reading is 35% and 15 % for Math. This data is based on AIMS practice test results and data derived
from our computerized assessments. Testing data is recorded for each grade and category of learners
and is then used to drive individual student instruction.
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2c. Subgroup comparison of Reading and Math for ELL, FRL, and Students with Disabilities.

Our Academic Performance Rating in Math and Reading for Subgroups ELL, FRL and Students with Disabilities,
was 14 and 43 for ELL, Math and Reading respectively, 7 and 31 for FRL, Math and Reading respectively, and
0 and 5 for Students with Disabilities, Math and Reading respectively.

In response, we have adopted and implemented more rigorous strategies in our School Improvement Plan as
recommended by the Title | representatives and the School Improvement Team that have visited our school.
The impact resulting from the implementation of these strategies that align to core principles of school
management is evident as we continue to measure individual student achievement in these subgroups. In fact,
the improvement of these subgroups is impressive by all accounts.

This is evidenced by our students’ improved performance in Reading and Math as measured by comparing
initial benchmarking data, carried out at the beginning of the year using AIMS Practice Tests for Reading, to a
second and then a third benchmark, (the latter being carried out in early March.) Results are presented as a
graph in Exhibit 4 of this narrative. For Math, we began the school year using the Star Math program as an
assessment tool that is aligned to the Core Curriculum and carries out a series of analysis on individual student
performance. This data, along with general data of student performance, drives individual instruction in our
school. Additionally, we have found the program to be quite motivational to students and helps greatly in
classroom management.

In our effort to sustain student improvement and to promote student achievement in Reading and Math, our
School Improvement Plan includes the following strategies, all of which have been implemented:

Curriculum

Historically, Allsport Academy has used ADE’s State Standards to guide instruction for all students in all
content areas. In 2011/2012, we began our transition to Common Core Standards in Language Arts
/Reading and Math. Using Common Core Standards, Teachers were responsible for pacing instruction
throughout the school year without the use of curriculum maps. This year, with the assistance of a
Curriculum Consultant, we have been gathering teachers’ Lesson Plans in all content areas, and will use
these to assist in the development of a formal comprehensive school curriculum, pacing guides and
maps. We anticipate the completion of our new curriculum by the end of June 2013, and its use and
implementation by all teachers beginning the new 2013/2014 school year.

In compliance with Title | practices and procedures, we carry out student push-in and pull-out
interventions focusing on student academic improvement. The Bottom Quartile and their specific

needs are addressed by HQ teachers and para-pros daily.

Monitoring the integration of standards to curriculum.

Through Professional Development meetings with our Educational Consultant, teachers are trained in
the preparation and use of lesson plans that align to Common Core Standards and are integrated to
instruction. Lesson plans include quantitative student goals and assessment as well as teacher self
assessment for effectiveness to ensure student achievement. The school principal/director monitors
Teacher effectiveness by performing and recording regular classroom walk-throughs to observe and
encourage good pedagogic practices using a state approved standards checklist .





Feedback of these observations is then presented to the teacher and discussed in a constructive way.
Follow-up walkthroughs are then used to ensure teachers’ implementation of prior discussion items
designed to improve instructional delivery.

Monitoring and documenting student proficiency

For the 2012-13 SY we began our assessment of student Reading proficiency using practice AIMS tests
for benchmarking. We have been recording and using the data extracted from these benchmark
assessments to drive student instruction. In March of 2013, we purchased the Study Island Reading
Assessment Program that is aligned to the new Common Core Standards. This program provides a
formative assessment that tracks individual student proficiency by strand and provides significant data
enabling teachers to align instruction and target individual student needs in our general population
and any one or more of the following categories: ELL, FRL, students with disabilities. We are presently
using this program parallel to our use of the practice AIMS tests because of its motivational effect on
our students. However, we will not begin using it as our formal assessment tool until next year.

Professional Development

Academic coaching and mentoring is provided to our teachers on an ongoing basis through the use of
webinars, conferences, outside instructors and by our educational consultant, Daniel Bojorquez, to
assist them in achieving mastery of academic content, alignment of lesson plans to improve their
techniques in the preparation and delivery of instruction. PD classes were also held to instruct our
teachers in the use of our computer based assessment programs, Study Island and Star Math. The
purpose of these, efforts is to increase the Reading and Math proficiency of all our students including
the subgroups of ELL, FRL, and students with disabilities.

Parental and Community Involvement

The administration of the school reaches out to parents through a monthly newsletter and reaches out
to the local community by inviting them to school activities. Transportation is provided to families for
open houses, awards and recognition dinners, and other functions. Parents are invited and encouraged
to participate as volunteers to student activities and parent organizations to help steer school
direction.

Supporting Data for Subgroup, ELL, FRL, Students w/ Disabilities Comparison in Reading and Math.
Attached, Exhibit 4, is a graph that compares the Reading and Math scores of our students’ initial
assessment, in August of 2012, to their third, and most recent, assessment in March. As you will see in

our comparison of these schoolwide assessments for Subgroups ELL, FRL and Students with Disabilities,
the percent improvement in reading and math scores was 93% and 5.8% for ELL, Math and Reading
respectively, 30% and 23% for FRL, Math and Reading respectively, and 13% and 159% for Students
with Disabilities, Math and Reading respectively.






EXH 4

Allsport Academy Student Improvement (ELL)
Student Improvement (Free/Reduced Lunch) As of 3/6/2013
As of 3/6/2013 60 L
w1 -
m?2 50 3
2 4
4 40 —
30 —
20 —
10 -
0 - T T T
' ' 1 2 3 4
3 4
F/R Lunch Math : ELL Math :
Primary Mid Primary Mid

Benchmark | Benchmark Benchmark | Benchmark

333 | 435 249 | 481

(S.1.) 30% % Improvement: (S.1.) 93%

80

70

60 4

50

40

30

1 2 3 4

SPED Math

Primary Mid
Benchmark Benchmark

16.6 18.8

% Improvement: (S.1.) 13%







ALLSPORT ACADEMY
6211 E. Speedway Blvd. Tucson, AZ 85712
(520) 731-2150 office  (520) 731-2160 fax
allsportacademy.org

School Mission and Goals:

Allsport Academy was founded on the principle that sports and academics can be successfully integrated into the lives of
young athletes. We strive diligently to teach our students a paradigm of success that will serve them effectively in sports,
academics and in their personal lives.

PERFORMANCE MANAGEMENT PLAN

Introductory Narrative of Data Self-Analysis and Interpretation of Findings:

The data analysis is based more directly on the Spring 2010 AIMS assessment and this years’ ongoing mini-assessments
since the past 5 years data is incomplete and in 2008 all data is missing for all grades. For 2010/2011, our records
indicate a returning population of only 27%. This could make some changes for today’s students less appropriate. The
data indicates trends in past instructional achievement as a school. There was a significant drop in student achievement
in all areas from 2006 to 2007. This trend is consistent through 2010 where most of the schools’ students are less than
“‘meets” or “exceeds”. Teaching staff/leadership was the only constant.

Arizona’s Instrument to Measure Standards (AIMS). AIMS DPA/TerraNova
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AIMS 2009 MATH

AIMS 2009 READING

Grades FFB APP M Ex Grades FFB APP M Ex
5 * * 5| * *
6 70 20 0 10 6 30 30 40 0
7 33 25 42 0 7 17 42 42 0
8 59 26 15 0 8 19 52 30 0
9 * * 9| * *

AIMS 2010 MATH AIMS 2010 READING

Grades FFB APP M Ex Grades FFB APP M Ex
5 * * 5| * *
6 80 | * 20 6 60 40
7 67 27 7 0 7 13 60 27 0
8 79 14 7 0 8 21 43 36 0
9 * * Q| * *

The school is awaiting data from the feeder schools for current 5" grade to be reviewed at a PD in September 2010.

The AIMS 2010 Spring Reading results indicated the 7™ graders scored 13% FFB, 60% approaching. The AIMS 2010
Spring Reading results indicated the 8" graders scored 21% FFB and 43% approaching.

The 6™ grade AIMS shows a relative weakness in strand 1 of the reading process which is vocabulary; strand 2
comprehending literary text and strand 3 comprehending informational text, specifically expository text.

For math in 6™ grade, the strands to be stressed are strand 1, number sense, and operations; strand 2 Data Analysis,
Probability and Discrete Mathematics and strand 4 geometry and measurement.

The 7" grade AIMS shows a relative weakness in strand 1 of the reading process is vocabulary; strand 2 comprehending
literary text and strand 3 comprehending informational text which is almost 13 points below the possible points.





For math in 7™ grade, the strands to be stressed are strand 1 number sense and operations, almost 10 points below;
strand 2 Data Analysis, Probability and Discrete Mathematics, which is over 6 points, and strand 4 geometry and
measurement, almost 10 points below.

The 8™ grade AIMS shows a relative weakness in strand 1 of the reading process is vocabulary; strand 2, comprehending
literary text, and strand 3, comprehending informational text, which is almost 12 points below the possible points with
expository reading almost 12 points below.

For math in 8" grade, the strands to be stressed are strand 1, number sense and operations, almost 8 points below;
strand 2 Data Analysis, Probability and Discrete Mathematics, almost 7 points below and strand 4 geometry and
measurement, 10 points below.

Based on these findings, the school team shall monitor these areas every two to three weeks using the Study
Island assessment software (This software is Az State Standards based with PO activities to improve
performance practice by students by PO) to determine continued re-teaching which can be presented in bell work
and used for identifying tutoring groups for reading/math support.

Since Math has the lowest content scores on the AIMS, the Math teacher shall get PD support for furthering
content knowledge/teaching strategies to further engage her students in the learning process. The entire school
shall integrate vocabulary strategies to support the reading process/comprehension.

Determine Underlying Reasons for Performance:

Students’ engagement strategies needed to be improved as well as the establishment of a systemic assessment system
to regularly monitor students’ academic learning needs. It was difficult to determine whether students were on target due
to lack of assessment measures. Furthermore, consistent teacher PD was needed to support teachers with best practices
for data analysis to plan for instruction and best classroom practices for instructional delivery to include differentiated
instruction within the classroom setting. There needed to be a consistent monitoring/teacher evaluation system to provide
teacher feedback from the school principal.

The school has changed the consultant. The current consultant is a retired educator who is certified as K-8 Elementary

Education teacher, Special Education K-12 teacher, and principal K-12 with a full ESL endorsement. The consultant has
experience in all the areas of certification. The school will also be pursuing to hire for 2011-12 an experienced principal
with educational experience to closely supervise areas needing improvement.





The school has made changes in teaching staff for LA, Social Studies and Science. The school will be working with the
current math teacher to provide appropriate professional development for content/best classroom practices. Additionally,
the school has contacted Alex Duran of the Pima County Superintendent’s office to provide support with PD/data analysis.
The school will also request PD from the County Superintendent’s office for our staff.

With a new staff/consultant on board, the school will continue to develop and implement this plan with the participation
and cooperation of stakeholders, especially parents. A quarterly review of the school’s progress in the implementation
and effectiveness of this plan will begin in October of this year.





INDICATOR: Reading DURATION OF THE PLAN: Begins: August, 2010 to May 2013

MEASURE METRIC TARGET
AIMS/Study Island Assessment Over 70% proficient schoolwide by Goal 1: To increase the percentage of
2013 all schoolwide grade students to

meeting or exceeding the standards in
reading by 10% on the AIMS each year
starting with Spring by 2011.

Strategy 1: grades 5-9 are using (company text name here) reading series along with literature sets for the next
two years. The rationale for the literature sets is to meet the many diverse reading needs in our classrooms in
grades 5-6 as well as in 7-9. The school will be ordering literature sets this year.

Actions Steps:

Step 1: Focus professional development on the identified targeted areas of improvement and use of literature sets for
differentiated instruction.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective reading
strategies.

Step 3: Focus instruction on identified targeted areas of improvement.

Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement.

Step 6: Implement the continuous assessment reporting process with emphasis on the targeted areas of improvement.
Step 7: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 8: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 9: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of the differentiated instruction, use of data analysis to develop instructional plans, and use
of small group/one to one tutoring support no later than the end of the first quarter.

Responsible Party: Teachers /Principal/paraprofessionals/PD consultant

Evidence of Meeting Action Steps The progressive improvement on mini benchmark assessment for targeted areas,
teacher lesson plans, student work, teacher made assessments, administrative feedback sheets, quarterly benchmark,
AIMS results





Budget: The allocation of funding for literature sets for the LA classroom with estimate of $ 600.00 and consultant cost to
be determined.

Rationale: The AIMS 2010 Spring Reading results indicated the 7™ graders scored 13% FFB and 27%
approaching.
The AIMS 2010 Spring Reading results indicated the 8" graders scored 21% FFB and 43% approaching.

Strategy 2: All content areas will be using vocabulary building activities each day as part of content
lesson instruction. This strategy will be integrated independently after bell work or during content reading
in science, social studies and math.

Actions Steps:

Step 1: Focus professional development on vocabulary building that impacts the identified targeted areas of improvement.
Step 2: Increase meaningful involvement of parents, families, and the local community to support effective vocabulary
strategy.

Step 3: Focus instruction on identifying the targeted vocabulary.

Step 4: Focus classroom evaluation and assessment on the teacher integration of the vocabulary building strategy.

Step 5: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 6: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 7: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of the differentiated instruction, use of data analysis to develop instructional plans, and use
of small group/one to one tutoring support no later than the end of the first quarter.

Responsible Party:  Content teachers/Administration/Paraprofessionals

Evidence of Meeting Action Steps: lesson plans, administrative feedback walk through sheets, Study Island mini
benchmark assessment progress, quarterly benchmark, AIMS results

Budget: Consultant estimate cost for PD if needed to be determined.





Rationale:
The AIMS 2010 Spring Reading results indicated the 7" graders scored 13% FFB and 27% approaching.
The AIMS 2010 Spring Reading results indicated the 8" graders scored 21% FFB and 43% approaching.

Strategy 3: The implementation of a school-wide assessment process to continuously monitor in 2 to 3
week intervals student individual achievement progress on targeted State objectives needing
improvement.

Actions Steps:

Step 1: Focus professional development on the Study Island assessment tool and the teacher data analysis skills to
interpret/plan instruction based on results to improve targeted objectives.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective reading
strategies.

Step 3: Focus instruction on identified targeted areas of improvement.

Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement and use of data for
instruction.

Step 6: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 7: Focus strong leadership on reaching the targeted areas of improvement.

Step 8: Align organizational structure and resources to reach the targeted areas of improvement.

Timeline: The implementation of the assessment system no later than the end of the 1% quarter in 2010-11.
Responsible Party: teachers, principal, paraprofessionals, PD consultant

Evidence of Meeting Action Steps: Study Island assessment results of targeted areas for improvement every 2-3 weeks,
principal feedback on progress, quarterly benchmark, AIMS results

Budget: Title | projected Study Island license for web based use estimate at $3,000.00. In addition, there would be an
additional expense of Title | funds for 10 computers estimated at $7,000.00 for student to access.





Rationale:
The AIMS 2010 Spring Reading results indicated the 7" graders scored 13% FFB and 27% approaching.
The AIMS 2010 Spring Reading results indicated the 8" graders scored 21% FFB and 43% approaching.

Strategy 4: The use of tutoring for the targeted areas of reading improvement based on the AIMS,
benchmark and ongoing assessment results. This tutoring targeted area will be determined by the
school leadership team including the LA teacher. This will occur after all content is presented which is
during outdoor activities/elective periods. Students will be selected from the FFB/Approaching areas of
reading assessment scores.

Actions Steps:

Step 1: Focus professional development on data analysis skills to tutoring to improve targeted objectives.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective reading
strategies.

Step 3: Focus tutoring on identified targeted areas of improvement.

Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus tutors feed back on the targeted areas of improvement and use of data results.

Step 6: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 7: Focus strong leadership on reaching the targeted areas of improvement.

Step 8: Align organizational structure and resources to reach the targeted areas of improvement.

Timeline: The implementation of the assessment system no later than the end of the 1 quarter in 2010-11.
Responsible Party: principal, volunteer tutors, paraprofessionals, teachers

Evidence of Meeting Action Steps: Study Island assessment results of targeted areas for improvement every 2-3
weeks, principal feedback on progress, quarterly benchmark, AIMS results

Budget: write grant for state tutoring funding, M&O for paraprofessionals
Rationale:

The AIMS 2010 Spring Reading results indicated the 7" graders scored 13% FFB and 27% approaching.
The AIMS 2010 Spring Reading results indicated the 8" graders scored 21% FFB and 43% approaching.





READING ANNUAL BENCHMARK TARGETS: (percentage meets or exceeds)

Baseline Year 2010/2011 Year 2011/2012 Target for Plan
36% (all grades mean) 10% increase 20% increase from baseline  10% increase to proficiency





ALLSPORT PERFORMANCE MANAGEMENT PLAN

INDICATOR: Mathematics DURATION OF THE PLAN: Begins: August, 2010 to May 2013
MEASURE METRIC TARGET
AIMS/Study Island Assessment Over 70% proficient school-wide by Goal 1: To increase the percentage of
2013 all school-wide grade students to

meeting or exceeding the standards in
math by 10% on the AIMS each year
starting with Spring by 2011.

Strategy 1: The use of current math adoptions with additional professional development in curriculum
alignment to the current state standards and best instructional practices to deliver the curriculum
including differentiated instruction.

Actions Steps:

Step 1: Focus professional development on the identified targeted areas of improvement in math including differentiated
instruction.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective math
strategies.

Step 3: Focus instruction on identified targeted areas of improvement based on current baseline/Spring AIMS 2010.
Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement.

Step 6: Implement the continuous assessment reporting process with emphasis on the targeted areas of improvement.
Step 7: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 8: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 9: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of curriculum alignment to standards, the differentiated instruction, use of data analysis to
develop instructional plans, and use of small group/one to one tutoring support no later then the end of the first quarter.

Responsible Party: Content teachers/Administration/Paraprofessionals/Consultants
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Evidence of Meeting Action Steps: Lesson plans, administrative feedback walk through sheets, Study Island mini
benchmark assessment progress, quarterly benchmark, Spring AIMS results

Budget: Consultant estimate cost for PD to be determined.

Strategy 2: The use of 2 to 3 week assessments and data analysis for teacher collaboration Fridays to
assess Math progress/plan for further instruction.

Actions Steps:

Step 1: Focus professional development on the identified targeted areas of improvement in math including differentiated
instruction.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective math
strategies.

Step 3: Focus instruction on identified targeted areas of improvement based on current baseline/Spring AIMS 2010.
Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement.

Step 6: Implement the continuous assessment reporting process with emphasis on the targeted areas of improvement.
Step 7: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 8: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 9: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of the differentiated instruction, use of data analysis to develop instructional plans, and
use of small group/one to one tutoring support no later then the end of the first quarter.

Responsible Party: Content teachers/Administration/Paraprofessionals/Consultant as needed

Evidence of Meeting Action Steps: agenda for PD Fridays, lesson plans, administrative feedback walk through sheets,
Study Island mini benchmark assessment progress, quarterly benchmark, AIMS results

Budget: Consultant estimate cost for PD to be determined.
Strategy 3: The use of tutoring for math students identified as FFB or Approaching after all teaching
content delivered based on ongoing 2 to 3 week assessments.
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Actions Steps:

Step 1: Focus professional development for teacher/paraprofessional math content development on the identified targeted
areas of improvement in math.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective math
strategies.

Step 3: Focus instruction on identified targeted areas of improvement based on current baseline/Spring AIMS 2010.
Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement.

Step 6: Implement the continuous assessment reporting process with emphasis on the targeted areas of improvement.
Step 7: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 8: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 9: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of the differentiated instruction, use of data analysis to develop instructional plans, and
use of small group/one to one tutoring support no later then the end of the first quarter.

Responsible Party: Content teachers/Administration/Paraprofessionals/Consultant as needed

Evidence of Meeting Action Steps: agenda for PD Fridays, lesson plans, administrative feedback walk through sheets,
Study Island mini benchmark assessment progress, quarterly benchmark, AIMS results

Budget: Consultant estimate cost for PD to be determined / extra cost for paraprofessional from state tutoring grant

Strategy 4: Science and math will be using math vocabulary building activities each day as part of
content lesson instruction. This strategy will be integrated independently after bell work or during content
in science and math.

Actions Steps:

Step 1: Focus professional development on the identified targeted areas of improvement in math including differentiated
instruction.

Step 2: Increase meaningful involvement of parents, families, and the local community to support effective math
strategies.

Step 3: Focus instruction on identified targeted areas of improvement based on current baseline/Spring AIMS 2010.
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Step 4: Build a school culture that optimizes the learning environment.

Step 5: Focus classroom evaluation and assessment on the targeted areas of improvement.

Step 6: Implement the continuous assessment reporting process with emphasis on the targeted areas of improvement.
Step 7: Strengthen curriculum alignment to the standards and targeted areas of improvement.

Step 8: Focus strong leadership on reaching the targeted areas of improvement with continuous/ongoing feedback for
teachers.

Step 9: Align organizational structure and resources to reach the targeted areas of improvement

Timeline: The implementation of the differentiated instruction, use of data analysis to develop instructional plans, and
use of small group/one to one tutoring support no later then the end of the first quarter.

Responsible Party: Content teachers/Administration/Paraprofessionals

Evidence of Meeting Action Steps: agenda for PD Fridays, lesson plans, administrative feedback walk through sheets,
Study Island mini benchmark assessment progress, quarterly benchmark, AIMS results

Budget: Consultant estimate cost for PD to be determined.
ANNUAL BENCHMARK TARGETS:
Baseline Year 1 2010/2011 Year 2 2011/2012 Target for Plan

20% (all grades mean +/-) 10% increase 20% increase from baseline  10% increase to proficiency
for each year
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ALLSPORT POLICIES: CIP Procedures

CONTINUOUS IMPROVEMENT PLAN PROCEDURES

Allsport Academy’s Continuous Improvement Plan procedures will be developed by implementing the following strategies and action steps
to meet student learning needs; to increase meaningful involvement of parents, community and stakeholders; to ensure instruction is
provided by highly qualified and effective staff; to ensure proficiency in English for ELLS; to ensure students graduate from high school;
ensure that schools are safe, drug free, and conducive to learning; and that professional development is aligned to meet the identified needs
of students and staff. The plan shall include support for instruction, resources for meeting these goals as well as how the school will monitor
and adjust for the implementation of the plan and evaluate the overall effectiveness of the plan.

Organizing materials for review:

Objective/Strategy: Meaningful Consultation with Stakeholders

Parents/guardians, family members, school administration and teachers hold regular meetings to review Plan effectiveness and revise, as necessary, program
procedures to assure proper implementation with focus to increase academic proficiencies of all students in all subgroups.

ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req'd PD Needed
e  Conduct analysis of student data and create Raquel Montoya July 2012 $150.00* Interpretation of Student
master intervention schedule. Analyze surveys Data and TA services
by all stakeholders to identify primary
concerns.
e Review and analyze student data, make Dan Bojorquez Dec. 2012
adjustments to teaching strategies based on April 2013

student needs. Identify root causes of primary
concerns from the needs assessment.

e  Conduct annual program evaluation w/Site Raquel Montoya June 2013 $150.00*
Council to determine effectiveness of
implemented strategies. Revise or strengthen
policies and program as necessary.

e Upon determination of policy and program Raquel Montoya August 2013
changes, revisions to the CIP will be made in
the ALEAT data base for implementation in the
following school year.






Objective/Strategy: Comprehensive Needs Assessment

ALLSPORT POLICIES: CIP Procedures

A comprehensive needs assessment will be conducted by gathering data from all aspects of the school. Findings and conclusions based on quantitative and qualitative
data from multiple sources will be evaluated to determine current state of the school and will be used to create effective reform. The data should be organized in a clear
manner that all members of the school community will understand.

ACTION STEP

PERSON RESPONSIBLE Timeline Resources Req’d PD Needed
1. School leadership Moses A. Montoya August 2012 &
e The mission, vision, values and philosophy as May 2013
well as school culture will be assessed through
surveys completed by all stakeholders.
e Leadership/Management Style Joseph Massey November 2013 $322.00 Capturing Kids’ Hearts
e Conducting Staff Meetings Moses A. Montoya Bi-Monthly - SY13
e Site Council Meetings Raquel Montoya Quarterly - SY 13 (*noted above)
ACTION STEP PERSON RESPONSIBLE Timeline Resources Req’d PD Needed
2. Curriculum, Instruction & Professional Zildaly Torres June 2013 $5,000.00 Yes
Development
e Develop school curriculum aligned with
Common Core and State Standards
ACTION STEP PERSON RESPONSIBLE Timeline Resources Req’d PD Needed
3. Classroom & School Assessments Dan Bojorquez & Quarterly SY13 $1,792.00 Yes
e Develop, implement and modify classroom and | Raquel Montoya
formative assessments based upon analysis of
student data
ACTION STEP PERSON RESPONSIBLE Timeline Resources Req'd PD Needed
4. School Culture and Climate Moses A. Montoya & Ongoing SY13
e Establish a school environment that improves Joseph Massey
school safety and discipline and addressing
other non-academic factors that impact
student achievement, such as students’ social,
emotional, and health needs.
ACTION STEP PERSON RESPONSIBLE Timeline Resources Req'd PD Needed
5. Educator Professional Development
e Title 1A - Target & Parent Involvement Raquel Montoya August 2012 Yes
e  SPED students - modifications to instruction Judy Gamboa “

ELL students -
o collaboration w/ELL instructor

Moses A. Montoya






ALLSPORT POLICIES: CIP Procedures

© communicate w/parents/guardians
Classroom management Joseph Massey September 2012
Discipline Matrix Joseph Massey October 2012
Progress Reports/Report Cards - parent Raquel Montoya November 2012
contact/communication
Analyzing Student Data for adjustments in
learning instruction Dan Bojorquez December 2012
Changing the School Culture ] Massey/J] Montoya January 2013
New Teacher Evaluations Raquel Montoya January 2013
World Class Learners & Developing New R Montoya/Zildaly Torres February 2013
School Curriculum
21 Century Technology Raquel Montoya Mar'ch 2013
Administration of AIMS testing Mosessi: Montoya A0S
Comprehensive Needs Assessment Raquel Montoya May 2013

Objective/Strategy: Strengthen Instruction for all Students

To improve student achievement as measured by reading and mathematics achievement, English language proficiency, attendance and graduation rate, the following
strategies will be incorporated and aligned with Common Core and State Standards curriculum.

ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req'd PD Needed
1. Strengthen Instruction for Title 1 Students Raquel Montoya August 2012 Yes
o Rank & Order criteria will be followed
when assessing new students
o Determine student eligibility for
Language Arts and Math intervention
o Benchmark LA & Math Teachers August 2012
o Establish exit criteria for each content
area
2. Schedule Targeted Interventions — Reading Language Arts Teacher August 2012 Yes
o Determine student’s level of
knowledge and understanding of key
academic concepts.
o Identify the tool used to measure
student achievement
o Benchmark quarterly to monitor Oct. & Dec., 2012
progress March & May, 2013
o Determine if supplemental classroom
instruction is needed as pull-out






ALLSPORT POLICIES: CIP Procedures

intervention

o Chart student progress

© Determine the next steps regarding
the individual student

3. Schedule Targeted Interventions — Math Math Teacher August 2012 Yes
o Determine student’s level of
knowledge and understanding of key
academic concepts.
o Identify the tool used to measure

student achievement
o Benchmark quarterly to monitor Oct. & Dec., 2012
progress March & May, 2013

o Determine if supplemental classroom
instruction is needed as pull-out
intervention

o Chart student progress

o Determine the next steps regarding
the individual student

Objective/Strategy: Equitable Distribution of Effective Teachers

Students will have access to effective teachers and principals through equitable distribution of highly qualified professional staff to expand their learning opportunities.

ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req'd PD Needed

1. Hiring policies state that teachers in all core Raquel Montoya
subjects will be highly qualified at time of hire.

2. Stipends may be offered to teachers who Raquel Montoya TBD upon experience
return to teach when they show evidence of and funding
success in working with at-risk students or available.

when new teachers apply showing evidence of
experience in working with students from
remedial and ethnic minority groups, or
students with disabilities.

3. Academic Coaching and Mentoring will be Dan Bojorquez December 2012 TBD
provided to assist teachers achieve mastery of
academic content and improve techniques in

the delivery of instruction.
4. PDs will continue to be provided based on the | Raquel Montoya As per master TBD
needs assessment conducted at the beginning schedule






ALLSPORT POLICIES: CIP Procedures

of the school year and integrate comments and
suggestions made on surveys completed at
completion of monthly PDs.

5. New Teacher/Principal Evaluation Raquel Montoya January 2013 TBD Yes
Instruments will be implemented this school
year incorporating processes, both
quantitative and qualitative, that include
student achievement.
Objective/Strategy: Proficiency in English for ELLs
The 4-hour ELL Class may be modified as needed. Our ELL population is less than 20 students.
ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req'd PD Needed
1. ELL students will be tested to determine Leah Gamboa August 2012 TBD Yes
proficiency in the English Language
2. Students will be classified as basic or Leah Gamboa August 2012
intermediate
3. ELL instruction will be given according to level | Leah Gamboa August 2012
of understanding
4. ELL instructor will collaborate with Core Leah Gamboa Ongoing SY13
teachers for the delivery of lessons required
modifications.
5. Monitor & evaluate student progress Leah Gamboa Quarterly
6. Provide year-end assessment to determine Leah Gamboa May 2013

achievement made.

Objective/Strategy: High School Graduation

The school will continue to implement the ECAP process for 6th, 7th, 8th & 9th grades to transition them into high school and college career planning.

ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req’'d PD Needed
1. Parents/guardians are contacted individually Joseph Massey September 2012 Yes
and educated on the ECAP process.
2. Parents of 8% & 9% grade students are asked to | Joseph Massey October 2012
assist with the career development planning of
their child.
3. 8t & 9t graders begin counseling to set goals Joseph Massey Ongoing SY13

for academic achievement and begin detail






ALLSPORT POLICIES: CIP Procedures

search of various career paths.
o __Student Information Files are set up

Objective/Strategy: Parent Involvement

Parents/guardians as well as other family member are invited to volunteer in the Parent/Teacher Site Council and in other committees that handle student activities
throughout the school year.

ACTION STEPS PERSON RESPONSIBLE Timeline Resources Req’d PD Needed
1. AtEnrollment, parents are invited to Moses A. Montoya Ongoing SY13 Yes
participate in any of the committees, with
emphasis on the School Site Council.
2. Two-way communication is emphasized and Moses A. Montoya Yes
translation is always made available to
teachers and parents.
3. Open House & Awards Nights are held three Yes
times a year.
o 1stOpen House - Title 1 Presented Raquel Montoya September 2012 $400.00
o 2rd Awards Night/Talent Show Moses A. Montoya December 2012
o 3rd Awards Night/Promotions Moses A. Montoya May 2013
o Transportation is offered at all parent | F. Gauna /0. Nagaoka $516.00

meetings

Objective/Strategy: Technology

Students will become technology literate in the areas of telecommunications/internet, word processing,

technology through the introduction and implementation of 215t Century tools.

multimedia presentations, and the social/ethical aspects of

ACTION STEPS

PERSON RESPONSIBLE

Timeline

Resources Req'd

PD Needed

1.

The Acceptable Use Policy was developed and
introduced to parents and students during the
1st Open House to advise all stakeholders of the
importance of adhering to rules established.
Students and parents are required to read and
sign agreement.

Raquel Montoya

September 2012

Yes

Students will receive basic instruction on Intel
curriculum as they begin integrating 21
Century tolls with core subjects and electives.

Raquel Montoya

Ongoing SY13

Yes

Star Math assessments will be monitored
throughout the SY and parents will continually
be given progress reports on the achievements
made by their child(ren).

Mary Rickard

Ongoing SY13

Yes






ALLSPORT POLICIES: CIP Procedures

4. HQ teachers will be trained in the use of the
Intel Teach Programs and Intel Leadership
Forum to ensure proper instruction of
students in their technology literacy
development.

Raquel Montoya

Throughout SY
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Arizona Department of Education
Solutions Team Summary of Evidence Report

School Name: Allsport Academy Date of Visit: October 26, 2012
Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 1: Strong, Effective Leadership

EVIDENCE:

In August 2012, school/district leadership changed the school’s physical location to a different facility, providing an environment more conducive to student
learning.

Documentation and interviews indicate school/district leadership is beginning the process of setting up organizational structures to sustain continuous school
improvement.

=  Anew system is in place to ensure that all teachers are Highly Qualified and/or certified to teach in their assigned areas and/or grade levels;

=  Teacher lesson plans are collected and reviewed on a bi-weekly basis; and

= Grade level schedules indicate that 52 minutes are dedicated daily to reading and math intervention programs; after school tutoring is available for struggling students.

Interviews indicate that the Assistant Principal (AP) deals with student disciplinary issues, while Principal oversees transporting students and various
executive decisions. Teachers are unaware of the Principal’s daily responsibilities; feedback comes more from the AP due to his background in education.

Teacher interviews show that school/district leadership welcomes staff input during school meetings. Teachers express feeling free to discuss areas of
concern, as well as feel comfortable offering ideas on how to improve the school; on the other hand, teachers state that their advice is rarely acted upon.
Additionally, interviews indicate that non-leadership staff had limited input in conducting the school’s needs assessment and designing its improvement plan.

There is little or no evidence that a functional system exists for the collection and dissemination of assessment results. Teacher interviews reveal that school-
wide data is presented to staff infrequently or in a limited format.

Allsport Academy does not have a formal process to observe and evaluate teacher effectiveness. Interviews indicate that school/district leadership
recognizes the need to design and utilize a teacher observation tool to provide instructional feedback and prescribe staff development.

School/district leadership has not provided instructional staff with appropriate curriculum and instructional materials. School/district leadership has also not
provided instructional staff with professional development necessary to effectively use resources that are available.

Interviews and documentation indicate that school/district leadership provides little support in developing framewaorks to create and implement a learning
community. The leadership team conducts weekly staff meetings; however, interviews show that meetings are not targeted toward addressing school needs.

Administrator growth plans are not developed and the school has no programs in place to support the leadership team in their instructional and
management skill development.






Arizona Department of Education
Solutions Team Summary of Evidence Report

School Name: Allsport Academy Date of Visit: October 26, 2012
Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 2: Effective Teachers

EVIDENCE:
e Staff would like to take part in professional development in the areas of classroom management, instructional strategies, and data assessment.
e School presentation shows that four Highly Qualified paraprofessional aides support Language Arts and Math instruction.

e Classroom observations reveal that the majority of teachers had posted objectives in student friendly language, as well as had student work and posters
displayed.

e Classroom observations reveal that teacher/student interactions are respectful; however, there was limited meaningful interaction observed between
teachers and students. The school’s Science teacher was the only staff member observed engaging students in a meaningful discussion. Classroom
observations reveal little evidence of students being cognitively engaged.

e Students have had a substitute Math teacher for this year; however, a new math teacher has been hired and is set to start work on October 29, 2012.

e (Classroom observations indicate that teachers do not use varying instructional strategies to engage students in learning. During classroom walkthroughs, 5
out of 8 lessons observed involved students watching a movie with no accompanying activity or discussion.

e Evidence indicates that teachers have not examined student data on a consistent basis to identify target populations needing interventions. There is also no
evidence to indicate that teachers are aware of the curriculum expectations that were included in the school's improvement plan.

e According to interviews conducted with staff, teachers rarely participate in job-embedded professional development to update their content knowledge
and/or professional practices.

e No teacher mentors or support services have been selected to assist less experienced teachers on staff.

e Teachers report that the school lacks structure (e.g., transition times are not maintained) and consistency (e.g., student referral program is not reliably
enforced); as a result, instructional time is lost.






Arizona Department of Education
Solutions Team Summary of Evidence Report

School Name: Allsport Academy Date of Visit: October 26, 2012
Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 3: Additional Instructional Time

EVIDENCE:

e Inorder to accommodate student transportation issues, Allsport Academy designates two different start times for two different groups of students (Group B
and Group G). Group B begins classes at 7:45am and ends at 2:39pm; Group G begins classes at 8:40am and ends at 3:34pm. Although the schedule
accommodates students’ transportation needs, it does not make effective use of available instructional time. For instance, when 5™ grade students in Group
G arrive at school they join Group B for the final 20 minutes of English/Language Arts (ELA) instruction. During the last period of the day, 5 grade students in
Group G receive an additional 46 minutes of ELA, bringing their total ELA instructional time to 66 minutes, considerably less than their Group B classmates’.
Evidence shows that the current daily schedule limits instructional time — and is both disruptive and confusing for students and teachers.

e Allsport Academy’s 6™ through 9" grade daily class schedule shows that students receive 52 minutes of instruction in ELA, Math, Science, History and
Physical Education (PE) every day. During classroom observations, however, it was noted that the daily class schedule did not align to the content of the
lessons being observed. The schedule also shows that students take 52 minutes of Reading and Math intervention courses each day. However, the school did
not provide any criteria for how they select students to participate in these intervention programs, except for student diagnostic test results from the STAR
Math Enterprise program. Also, the specific content of these programs was not made clear. The schedule also includes 45 minutes of unspecified afterschool
tutoring time each day, running from 2:42pm-3:34pm for Group B and 3:45pm—4:30pm Group G. Teachers did state that the tutoring program, also referred
to as “study hall,” was an opportunity for them to help students with their homework. Student interviews indicate that study hall is used to complete
homework, and that it is not a tutoring or an intervention program.

e Allsport Academy’s 5th grade daily class schedule shows that students receive 75 minutes of ELA, Math and History instruction every day; 62 minutes of
Science instruction; and 87 minutes of either PE instruction or Reading/Math intervention. Again, the school did not provide any criteria for how they select
students to participate in the Reading/Math intervention program or the specific content of the program.

e School/district leadership and teachers state that the school’s English Language Learner (ELL) teacher works with content-area teachers throughout the day
to expand student supports. Teachers report that paraprofessionals provide additional one-on-one support for struggling students. However, there was no
observable evidence of a clear plan for increasing the achievement level of ELL, SPED and struggling students.

e Teachers indicate that 6™-8™ grade students participate in upwards of 2 hours of PE every day. Students state that they take part in 1 hour and 50 minutes of
PE. The daily schedule shows that g™ grade students in Group B, specifically, take three periods of PE, totaling 156 minutes (2.6 hours) of PE each day.
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Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 4: Strengthen Instructional Program Based on Student Needs

EVIDENCE:

e Interviews, documentation and classroom observations reveal that the school does not have a standards-based curriculum and does not have a process in
place to ensure flexibility within the curriculum to meet the needs of all students.

e There is no evidence that the school’s curriculum is articulated across all grade levels and subject areas. Pacing guides and/or curriculum maps are not used
at Allsport Academy.

e Teachers indicate that they have limited time to collaborate.

e The school does not have policies and procedures in place to ensure school leadership and instructional teams examine student work for evidence that
instruction is aligned to state standards.

e There is no evidence that a functional system exists for the collection and analysis of assessment results. The school does not have a formal process to
observe and evaluate teacher effectiveness.

e The school did not provide evidence that it offers interventions shown to be effective with at-risk students. Interviews reveal that afterschool tutoring is
focused on homework completion, not on closing education gaps in student learning.

e Teachers express having outdated textbooks and no technology equipment, such as computers and telephones. Interviews and classroom walkthroughs
reveal that both the administration and teachers must use personal computers for school-related work.

e Interviews and documentation indicate that the SPED teacher ensures that students with disabilities receive appropriate accommodations, modifications,
and supports in accordance with their IEPs.
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Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 5: Data Informs Instruction

EVIDENCE:
e STAR Math Enterprise diagnostic test was administered to all students at the beginning of the year to determine their mastery of math skills in order to
personalize instruction and practice, and then schedule appropriate interventions. School/district leadership plans on purchasing Star Reading Enterprise for

the school’s reading intervention program.

e School presentation shows that leadership is familiar with the school’s demographic data, including gender, ethnic, free and reduced lunch, Special
Education (SPED) and grade-level breakdowns. Presentation also reveals that school leadership is familiar with 2010, 2011 and 2012 AIMS data.

e Allsport Academy does not have a framework for collecting, storing, accessing, and disseminating school and student-level data. School does not have data
warehousing system in place.

e Interviews indicate that teachers have not analyzed students’ AIMS data. School/district leadership has not shared AIMS data with instructional staff.
e Interviews and documentation reveal that the school does not have benchmarking system in place.

e Based upon interviews and classroom observations, there is no evidence that teachers use formative assessment data to determine correct level of difficulty
for individual or group instruction.

e School does not use professional development time to train and support teachers in using data; the school does not have structures in place to facilitate
frequent, ongoing data-driven conversations.
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Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 6: School Environment Focused on Achievement/Non-Academic Factors Affecting Student Achievement

EVIDENCE:

School/district leadership emphasize that the school was founded on the principle that sports and academics can be successfully integrated into the lives of
students. The school strives to teach students a paradigm of success that will serve them in sports, academics, and in their personal lives. Teachers report
that the school’s emphasis on sports and physical activities is attractive to students.

Physical activity has a major influence on the school’s academic schedule, with approximately 2 hours a day dedicated to PE. The majority of students
surveyed said they chose to attend the school because of its PE/sports program. Students said that they get to play several sports throughout the school day,
including basketball, baseball, football and tennis. Observations, however, show that the school’s PE/sports programs have no structure, are not well
organized, and do not teach students life skills, such teamwork and sportsmanship.

Teacher interviews reveal a lack of ongoing, consistent, school-wide systems and programs to promote a positive learning environment for all students.
Teachers report that students’ disruptive behavior and inappropriate language is not addressed by school administration, which in turn negatively impacts
student achievement.

There is little or no evidence that leaders, teachers and staff promote high expectations of students and recognize and accept their professional role in
student success and failure. Teachers report that the school does not maintain high expectations for student behavior and academic performance.

There is little or no evidence that the school has implemented any positive behavioral interventions or supports for students.

Comparing notes between the school/district leadership interview and the teacher interviews, a shared vision and mission for the school is not evident. For
example, school/district leadership emphasize the positive impact sports have on the school’s academic culture, while teachers state that the school’s
overemphasis on sports detracts from a culture of academic achievement.

Students state that they wish coursework was more challenging; they mention that lessons are too easy and that they are not being pushed to reach their
full academic potential. Classroom walkthroughs confirm this sentiment; students were not engaged, nor were they completing work at or above grade
level.
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Site Visit Leader: John Black Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Intervention 7: Engaging Families and Communities

EVIDENCE:

e Allsport Academy has designated its SPED teacher as the parent/community liaison. The liaison contacts parents about student attendance. According to
interviews, however, the role of the liaison is still in the process of being fully defined.

e School has demonstrated communication strategies that are culturally and linguistically appropriate. Several staff members, including the Principal, speak
Spanish, which is the primary language of many of the students’ family members.

e The school has created a site-based council, consisting of staff members and parents. Currently, students are not involved in the council. The council’s
schedule is not predetermined, but school administration states that they have met once and they are set to meet again in February, March and June of
2013. Site leadership did not have minutes from the one meeting, but states that it helped to boost enrollment.

e Site leadership states that the school hosts an open house for parents and family members in the Fall and Spring. During the open house in the Fall, parents
met with teachers.

e Principal states that he makes regular home visits to support the school’s attendance initiative, to increase parental involvement, and to foster positive
relationships with families.

e Limited evidence to suggest that parents receive specific information regarding academic expectations/standards taught on a quarterly basis for each grade
level. No evidence that a weekly/monthly newsletter is sent home to parents.

e Information contained on the school’s website is out-of-date. For example, the school’s address is listed as 6211 East Broadway Boulevard, Tucson, whereas
the school’s current location is at 601 East Fort Lowell Road in Tucson.
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Summary of Evidence

Provide a detailed summary
identifying 2-4 areas of
STRENGTH

Provide a detailed summary
identifying 2-4 areas of
WEAKNESS

Provide a detailed summary
identifying 2-3
OVERALL AREAS OF FOCUS
(These are only suggestions of

possible action steps you may want to
consider in your quest for continuous

school improvement.)

Strong, Effective Leadership

Site leadership acknowledges that
all systems are not in place to
support continuous school
improvement at this time.

Site leadership’s strength is in its
commitment to improving all
aspects of the school, including
curriculum, instruction, as well as
the school’s climate and culture.

Site leadership changed the
school’s physical location to a
different facility, providing an
environment more conducive to
student learning.

Site leadership has not created a
formal, on-going process to
provide instructional staff with
appropriate curriculum and
instructional materials.

Site leadership has not created a
formal, on-going process to
measure teacher performance.

Site leadership has not created a
formal, on-going process to
collect and disseminate
assessment results.

Site leadership provides little
support in developing frameworks
to create and implement a
learning community.

Increase instructional time and
limit PE time. In order to increase
student achievement, students
should be involved in academic
classes with PE limited to
approximately 30 minutes per
day.

Develop curriculum maps and a
benchmarking system aligned to
the Arizona Common Core.
Curriculum maps will lay out a
course of study for teachers and
students. Benchmarking systems
can be purchased that will guide
teachers in their instruction to
ensure students are successful.

Establish job-embedded PD based
on teachers’ needs. Their needs
will be determined by the use of a
teacher evaluation system that
meets the new state
requirements for teacher
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Effective Teachers

There is evidence that teachers
maintain positive relationships
with students.

Teachers expressed a willingness
to increase skills and learn more
effective and efficient teaching
strategies to make a positive
impact on student achievement.

There is limited evidence that
teachers use varying instructional
strategies to engage students in
learning.

Evidence indicates that teachers
have not examined student data
on a consistent basis to identify
target populations needing
interventions.

Teachers rarely participate in job-
embedded professional
development to update their
content knowledge and/or
professional practices.

Additional Instructional Time

The school’s ELL teacher works
with content-area teachers
throughout the day to expand
student supports.

School lacks a consistent plan for
specific interventions for
individual, small group reading or
math support, and/or
differentiation for each specific
grade level.

Evidence shows that the current
daily schedule limits instructional
time.

The content and structure of the
school’s tutoring and intervention
programs are not well
established.

evaluation. Once the needs are
determined, contract with one of
the many outside consultants that
specialize in Professional
Development for educators.

Schedule regular meetings to
discuss student achievement data
and develop plans to meet
student needs. Using data from
benchmarks is critical to
developing plans to enhance
instruction. This data will be
available with the adoption of a
benchmarking system.

Develop and use a classroom
walk-through protocol to be used
by school administration to
improve instructional
competencies and to document
teacher effectiveness. This will
require training on the part of
administration and discussion
with teachers about the protocol.






School Name: Allsport Academy
Site Visit Leader: John Black

Arizona Department of Education
Solutions Team Summary of Evidence Report

Date of Visit: October 26, 2012
Solutions Team Members: Lisa Cogan, Scott Maxwell and Martha Morgan

Strengthen Instructional Program
Based on Student Needs

SPED teacher ensures that
students with disabilities receive
appropriate accommodations,
modifications, and supports in
accordance with their IEPs.

Limited to no evidence of a
cohesive instructional program
that includes a standards-based
curriculum, the use of data, or
appropriate instructional delivery
which is differentiated to meet
individual student needs.

The school does not have policies
and procedures in place to ensure
school leadership and
instructional teams examine
student work for evidence that
instruction is aligned to state
standards.

Data Informs Instruction

School administered a diagnostic
test to all students at the
beginning of the year to
determine their mastery of math
skills.

Teachers and site leadership are
familiar with the school’s
demographic data.

Allsport Academy does not have a
framework for collecting, storing,
accessing, and disseminating
school and student-level data.

No evidence demonstrating the
use of continuous formative
assessments to make decisions
about curriculum and
instructional planning.

School does not have a
benchmarking system in place.

School Environment Focused on
Achievement/Non-Academic Factors

School strives to teach students a
paradigm of success that will

There is little or no evidence that
site leaders, teachers and staff
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Affecting Student Achievement

serve them in sports, academics,
and in their personal lives.

promote high expectations of
students and recognize and
accept their professional role in
student success and failure.

There is little or no evidence that
the school has implemented any
positive behavioral interventions
or supports for students.

Engaging Families and Communities

School has demonstrated
communication strategies that
are culturally and linguistically
appropriate.

School has established a
community/parent liaison
position.

Limited evidence to suggest that
parents receive specific
information regarding academic
expectations/standards taught on
a quarterly basis for each grade
level.
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Mailing Address: 1625 W Valencia, #109 Tucson, AZ 85746

Phone: 520-237-0768

Fax: 520-731-2160

LEA Contact & Position: Moses Montoya

Email: mmontoya@allsportacademy.org

Superintendent: Moses Montoya

Email: mmontoya@allsportacademy.org

Federal Programs Director: Email:

Name of School (s)

Priority School(s)

Principal

Phone

Email

Allsport Academy

Moses Montoya

520-792-3255

mmontoya@allsportacademy.org

Baseline: October 26, 2012 Mid-Year: March 7, 2013

Scott Maxwell, John Black and Lisa Cogan

Monitoring Dates:

Monitoring Completed by:

John Black and Scott Maxwell

End of Year:






Stages of Implementation:

: Exploration

Exploration &

Adoption

*Identify need for
change

*Learn about
possible solutions

*Learn about what
it takes to
implement
effectively

*Develop
stakeholders

*Decide to proceed

LEA/Charter. Holder and School(s) Implementation of Priority. Interventions

N\ .
Installation

Program
Installation

*Prepare for use of
the practice or
program

*Establish the
resources needed
to use and
implement the
practice or
program with
fidelity and good
outcomes for
students

Arizona Department of Education

Initial
Implementation

Initial

Implementation

*Actively engagein
learning how to do
and support the
doing of the
practice or
program

*Begin to use
practices taughtin
training

Implementation

Full
Implementation

*Consistent
implementation of
practice or
program by at least
75% of staff

*Actively work to
make full use of the
practice or
program as part of
the organizations
typical functioning

*Integrate skillful
use of a practice or
program into the
repertoire of staff

*Routinely support
and monitor
implementation

Allsport Academy - Progress Monitoring

Innovation

Innovation

*Advance
knowledge and
skills by
evaluatingchanges
in how teachers
and others make
use of a science-
based intervention

*Refine and expand
both
implementation
practices and/or
programs

\ 4 : Sustainability

Sustainability

*Support teachers
and staff who are
using a practice or
program effectively

*Consistently
achieve

*Continue to
implement the
practice or
program effectively
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Intervention 1

Strong, Effective Leadership

LCIP/SCIP

Exploration

Level of
Implementation

& Adoption ‘

Review LEA and school(s) strategies and action steps for Intervention 1: Strong, Effective Leadership. Rate the level of implementation for

Baseline and End of Year.

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Initial Implementation ‘

Next Steps for LEA/Charter and School

Baseline
Solutions Team

o Site leadership acknowledges that all systems are not in place to
support continuous school improvement at this time.

e Site leadership’s strength is in its commitment to improving all
aspects of the school, including curriculum, instruction, as well
as the school’s climate and culture.

o Site leadership has not created a formal, on-going process to
provide instructional staff with appropriate curriculum and
instructional materials.

o Site leadership has not created a formal, on-going process to
measure teacher performance.

o Site leadership has not created a formal, on-going process to
collect and disseminate assessment results.

e Site leadership provides little support in developing frameworks
to create and implement a learning community.

Develop and use a classroom walk-through protocol to be used
by school administration to improve instructional competencies
and to document teacher effectiveness. This will require training
on the part of administration and discussion with teachers about
the protocol.

Mid Year

e School has adopted ADE’s classroom walkthrough protocol;
Principal visits classrooms at least twice a week; Principal meets
once a week with teachers to discuss instructional strategies and
ways to improve lessons; Principal has been focused on
improving objectives and increasing student engagement.

e Administration attended Mega conference (strategies for
teaching).

¢ Intervention specialist puts on PDs for staff on data analysis,
intervention strategies, classroom management; he mentors the
Principal on curriculum mapping, lesson planning, and how to
conduct classroom observations.

Continue to use a classroom observation protocol to improve
teachers’ instruction by having a follow-up with teachers
regarding the four areas selected to focus on within the protocol:
Classroom Atmosphere, Objective for Learning, Student
Engagement, and Student Behavior/Practice.

Next in-house PD will be on quantifying objectives.

Principal will be attending the AZLEADS Instructional
Leadership Boot Camp in May; leadership will also explore other
trainings, particularly training on using technology in the
classroom.

Hire a full-time Principal.






Intervention 2

Effective Teachers

LCIP/SCIP

Exploration

Level of
Implementation

and End of Year.
& Adoption ‘

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Initial Implementation ‘

Review LEA and school(s) strategies and action steps for Intervention 2: Effective Teachers. Rate the level of implementation for Baseline

Next Steps for LEA/Charter and School

Baseline
Solutions Team

There is evidence that teachers maintain positive relationships
with students.

Teachers expressed a willingness to increase skills and learn
more effective and efficient teaching strategies to make a positive
impact on student achievement.

There is limited evidence that teachers use varying instructional
strategies to engage students in learning.

Evidence indicates that teachers have not examined student data
on a consistent basis to identify target populations needing
interventions.

Teachers rarely participate in job-embedded professional
development to update their content knowledge and/or
professional practices.

Establish job-embedded PD based on teachers’ needs. Their
needs will be determined by the use of a teacher evaluation
system that meets the new state requirements for teacher
evaluation. Once the needs are determined, contract with one of
the many outside consultants that specialize in Professional
Development for educators.

Schedule regular meetings to discuss student achievement data
and develop plans to meet student needs. Using data from
benchmarks is critical to developing plans to enhance instruction.
This data will be available with the adoption of a benchmarking
system.

Mid Year

During Tuesday staff meetings the school has focused on using
data to steer instruction, as well as how to address classroom
management issues.

Instructional coach put on two PDs that supported teachers in
examining test results from benchmarks on STAR Math and
AIMS Practice test for reading.

Science teacher was sent to a science PD on Common Core;
Para-pros went to a reading conference.

School needs to establish job-embedded PD based on teacher
needs. Their needs will be determined by the use of a teacher
evaluation system that meets the new state requirements for
teacher evaluation.

Schedule three PD visits from instructional coach focused on (1)
writing measurable objectives, (2) data analysis, and (3)
classroom management and instructional strategies.






Additional Instructional Time

Exploration & Adoption Program Installation Initial Implementation Full Implementation

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Level of
Implementation

Next Steps for LEA/Charter and School

e The school’s ELL teacher works with content-area teachers e Increase instructional time and limit PE time. In order to increase
throughout the day to expand student supports. student achievement, students should be involved in academic
e School lacks a consistent plan for specific interventions for classes with PE limited to approximately 30 minutes per day.

individual, small group reading or math support, and/or
differentiation for each specific grade level.

e Evidence shows that the current daily schedule limits
instructional time.

e The content and structure of the school’s tutoring and
intervention programs are not well established.

Baseline
Solutions Team

e Students are now limited to one hour of PE per day. e Improve computer lab program to use as a reading and writing
Mid Year e Students are now en_rolled in Reading or Math intervention enrichment program. _ _
programs. Interventions are based on data and are targeted e Increase academic learning in all intervention programs.
towards students’ needs. e School will look to implement a summer school program.
e Teachers are now giving homework assignments, as opposed to | ¢  Saturday school will be implemented to address absences and
having students complete homework during intervention time. missing instructional time.

Arizona Department of Education Allsport Academy - Progress Monitoring Page 6 of 13





Intervention 4

Strengthen Instructional Program Based on Student Needs

LCIP/SCIP

Exploration

Level of
Implementation

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Initial Implementation ‘

Review LEA and school(s) strategies and action steps for Intervention 4: Strengthen Instructional Program Based on Student Needs. Rate the
level of implementation for Baseline and End of Year.

& Adoption ‘

Full Implementation

Next Steps for LEA/Charter and School

Baseline
Solutions Team

SPED teacher ensures that students with disabilities receive
appropriate accommodations, modifications, and supports in
accordance with their IEPs.

Limited to no evidence of a cohesive instructional program that
includes a standards-based curriculum, the use of data, or
appropriate instructional delivery which is differentiated to meet
individual student needs.

The school does not have policies and procedures in place to
ensure school leadership and instructional teams examine student
work for evidence that instruction is aligned to state standards.

Develop curriculum maps and a benchmarking system aligned to
the Arizona Common Core. Curriculum maps will lay out a
course of study for teachers and students. Benchmarking systems
can be purchased that will guide teachers in their instruction to
ensure students are successful.

Mid Year

Students were administered a Reading benchmark assessment
(AIMS Practice) in August, December and February.

Students were administered Math benchmark assessment (STAR
Math) in August, December and February.

Explore, adopt and revise curriculum maps from other districts
that fit the needs of Allsport Academy.

Send leadership and teachers to PDs on Common Core.

Prepare to implement Reading and Math benchmark assessment
using Study Island for 2013-2014 school year. Work with Study
Island to see if Reading and Math assessments are aligned to
Common Core.






Exploration & Adoption

Data Informs Instruction

Program Installation

Initial Implementation

Full Implementation

Level of
Implementation

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Next Steps for LEA/Charter and School

Baseline
Solutions Team

School administered a diagnostic test to all students at the
beginning of the year to determine their mastery of math skills.
Teachers and site leadership are familiar with the school’s
demographic data.

Allsport Academy does not have a framework for collecting,
storing, accessing, and disseminating school and student-level
data.

No evidence demonstrating the use of continuous formative
assessments to make decisions about curriculum and instructional
planning.

School does not have a benchmarking system in place.

Mid Year

School has implemented a Reading and Math benchmarking
system.

Teachers are now more familiar with student academic data and
use it to steer instruction and group students for interventions.

Review 3™ Quarter data with staff next week and have teachers
talk about how they are using the data to steer instruction in their
class.

Break down Math data according to standards.

Schedule a review of data for every quarter for next year;
calendar the review of data for SY2013-2014.

Arizona Department of Education
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School Environment

Exploration & Adoption Program Installation Initial Implementation Full Implementation

e School strives to teach students a paradigm of success that will
serve them in sports, academics, and in their personal lives.

e There is little or no evidence that site leaders, teachers and staff
promote high expectations of students and recognize and accept
their professional role in student success and failure.

e There is little or no evidence that the school has implemented any
positive behavioral interventions or supports for students.

Mid Year e School regularly conducts staff meetings on ways to improve e Administration will explore ways to create a system to track

classroom management skills. behavior data to improve the school environment.

Baseline
Solutions Team
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Exploration & Adoption

Engaging Families and Communities

Program Installation

Initial Implementation

Full Implementation

Level of
Implementation

Evidence/ Examples/ Artifacts of
Implementation of LCIP/SCIP Strategies and Action Steps
(Priority Interventions-Goal 0)

Next Steps for LEA/Charter and School

Baseline
Solutions Team

School has demonstrated communication strategies that are
culturally and linguistically appropriate.

School has established a community/parent liaison position.
Limited evidence to suggest that parents receive specific
information regarding academic expectations/standards taught on
a quarterly basis for each grade level.

Mid Year

Teachers are encouraged to call home and log calls.
School has designated a Para-professional as a parent liaison.

Teachers will be expected to continue calling students’ parents
regarding academic and attendance issues.

School has scheduled an Open House in May to engage the
surrounding community.

An awards night in May will celebrate student achievement in
several areas, including academics, athletics and attendance.
School is exploring ways to collaborate with the church on
parenting and ESL issues.

Arizona Department of Education
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Summary of Focus Interviews

Baseline
(Solutions Team)

Leadership Focus Group:

Allsport Academy does not have a formal process to observe and evaluate teacher effectiveness. Interviews indicate that school/district
leadership recognizes the need to design and utilize a teacher observation tool to provide instructional feedback and prescribe staff
development.

School/district leadership has not provided instructional staff with appropriate curriculum and instructional materials. School/district
leadership has also not provided instructional staff with professional development necessary to effectively use resources that are
available.

Interviews and documentation indicate that school/district leadership provides little support in developing frameworks to create and
implement a learning community. The leadership team conducts weekly staff meetings; however, interviews show that meetings are not
targeted toward addressing school needs.

Teacher Focus Group:

Teacher interviews show that school/district leadership welcomes staff input during school meetings. Teachers express feeling free to
discuss areas of concern, as well as feel comfortable offering ideas on how to improve the school; on the other hand, teachers state that
their advice is rarely acted upon.

Interviews indicate that the Assistant Principal deals with student disciplinary issues, while Principal oversees transporting students and
various executive decisions.

Interviews indicate that non-leadership staff had limited input in conducting the school’s needs assessment and designing its
improvement plan.

Student Focus Group:

Student focus groups garnered little to no valuable information. Students either did not take the process seriously or were observably
coached by the administration on what to say.

Mid Year

Teacher Focus Group:

Teachers state that improving student discipline is a top priority of the school. Instructional time is often lost because so much time and
energy is channeled toward addressing disciplinary issues. At the beginning of the year, teachers didn’t have anything in place to support
a positive learning environment for students. Now, however, teachers report that the school has worked to address this issue: classroom
expectations are maintained by teachers; teachers are encouraged to call home on a regular basis; teachers can use Para-professionals to
support students’ behavioral issues; and field trips are used as an incentive to reinforce good behavior.

Teachers report that the school is now using data to steer instruction. Previously, teachers admit that the school did not use student
academic data in any meaningful way. Teachers now have benchmark data to map out what performance objectives need to be taught.
Teachers say that they are now able to identify and address students’ gaps in learning.

Teachers receive feedback on their instructional methods from the Principal; however, several teachers state that they do not receive
constructive feedback that can be used to improve their teaching skills; instead, teachers characterize the feedback they do receive as
“praise, not feedback.”

Allsport Academy staff cites several barriers that could prevent the school from improving academic performance. Most notably,
teachers request more resources, particularly technology, to address students’ academic needs. Also, one teacher states that the school
should have a trained guidance counselor to address the varying social and emotional needs of Allsport Academy students.






Summary of Classroom Observations

Baseline
(Solutions Team)

Classroom observations reveal that the majority of teachers had posted objectives in student friendly language, as well as had student
work and posters displayed.

Classroom observations reveal that teacher/student interactions are respectful; however, there was limited meaningful interaction
observed between teachers and students. The school’s Science teacher was the only staff member observed engaging students in a
meaningful discussion. Classroom observations reveal little evidence of students being cognitively engaged.

Teachers do not use varying instructional strategies to engage students in learning. During classroom walkthroughs, 5 out of 8 lessons
observed involved students watching a movie with no accompanying activity or discussion.

Mid Year

Allsport Academy instructional leadership and ADE staff conducted classroom walkthroughs, focusing on four essential areas of
observation: Classroom Atmosphere, Objective for Learning, Student Engagement, and Student Behavior/Practice.

All teachers posted learning objectives, and several teachers created lessons that were rigorous and aligned to the objective.

Although most teachers had well-conceived lessons, they struggled to implement the plans in such a way that cognitively engaged all
students. Observations reveal that teachers still need to develop varying instructional methods, including questioning and discussion
techniques, in order to involve students in the learning of the content. Also, there was limited evidence that teachers monitored and
adjusted instruction based upon student needs.

See Appendix A for a statistical summary of the proficiency level of teachers in the four instructional strategies selected to observe by
site leadership.

Summary of LEA/Charter and School Visit

Baseline
(Solutions Team)

Documentation and interviews indicate that the district/school leadership is beginning the process of setting up organizational structures
to sustain continuous school improvement.

The school is in the process of implementing its Continuous Improvement Plan, focusing primarily on the following interventions:
Effective Leadership, Teacher Effectiveness, Additional Instructional Time, Strengthen Instructional Program Based on Student Needs
and Data Informs Instruction.

Mid Year

Allsport Academy has made strides in improving some elements of the school, including: (i) the site principal has taken on more
operational responsibility in order to be an instructional leader on campus; (ii) school has started to implement a classroom walkthrough
protocol that includes follow-up and teacher support; (iii) teachers are beginning to use data to steer instruction; and (iv) the school has
worked to shift its primary focus onto student academic achievement.

Allsport Academy needs to continue to dedicate available resources to improve several facets of the school, including: (i) use observation
protocol as a tool to dialogue with teachers about ways to improve their instructional methods; (ii) structure intervention programs to
ensure that they meet student needs based on the results of benchmark tests and regular classroom work; (iii) design and implement
curriculum maps; and (iv) establish job-embedded PD based on teacher needs.

The school has established concrete next steps to implement before the final PMI visit for the following intervention indicators: Effective
Leadership, Teacher Effectiveness, Additional Instructional Time, Strengthen Instructional Program Based on Student Needs, Data
Informs Instruction, School Environment, and Engaging Families and Communities.






Appendix A:

Allsport Academy

Mid-year Classroom QObservations 2012-2013

- not present

m 1-limited
1 2 - developing

| 3 - proficient

—exemplary

Atmosphere Objective Engagement Behavior
Atmosphere | Objective | Engagement | Behavior
Average 1.50 1.70 1.30 1.20
Percentage of Observations
Proficient 10.00% 10.00% 0.00% 0.00%
Number of Observations
Proficient 1 1 0 0
Atmosphere | Objective | Engagement | Behavior
0-not
present 0 0 2 3
1 - limited 6 4 3 2
2 -
developing 3 5 5 5
3-
proficient 1 1 0 0
4 -
exemplary 0 0 0 0
Number lessons
observed: 10 10 10 10
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