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Vechij Himdag Alternative School, Inc. - Entity ID 4455 


School: Vechij Himdag MashchamakuD 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Vechij Himdag Alternative School, Inc. was required 
to submit a Performance Management Plan as an intervention because the school operated by the 
Charter Holder did not meet the academic expectations set forth by the Board. At the time Vechij 
Himdag Alternative School, Inc. became eligible to apply for renewal, the Charter Holder again did not 
meet the academic performance expectations of the Board as set forth in the Performance Framework 
and was required to submit a Demonstration of Sufficient Progress as part of the renewal application 
package.  The Charter Holder was unable to demonstrate the school is making sufficient progress 
toward the Board’s expectations through the submission of the required information or evidence 
reviewed during an on-site visit. In the most recent fiscal year for which there is State assessment data 
available, Vechij Himdag MashchamakuD received an overall rating of “Does Not Meet” the Board’s 
academic standards.  


The Charter Holder meets the Board’s financial performance expectations. 


The Charter Holder did have compliance matters. 


The Charter Holder’s organizational membership on file with the Board was consistent with the 
information on file with the Arizona Corporation Commission. 


Profile  


Vechij Himdag Alternative School, Inc. operates one school serving grades 9-12 in Sacaton. Vechij 
Himdag MashchamakuD is designated as an alternative school. The graph below shows the Charter 
Holder’s actual 100th day average daily membership (ADM) for fiscal years 2009-2014.  


 
 


A dashboard representation of Vechij Himdag MashchamakuD’s academic outcomes, based upon the 
indicators and measures adopted by the Board, is provided below. 
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I.  Success of the Academic Program 


The FY 13 overall rating for the school on the Board’s academic performance measures was 53.75 
including points received for the FY 13 letter grade of D-ALT as reported by the Arizona Department of 
Education. The FY 12 overall rating for the school on the Board’s academic performance measures was 
55 including points received for the FY 12 letter grade of D-ALT as reported by the Arizona Department 
of Education. 


The following is a timeline of activities that have occurred related to the academic performance of 
Vechij Himdag Alternative School, Inc.: 


May 2011: Vechij Himdag Alternative School, Inc. was notified that the Charter Holder was required to 
submit a Performance Management Plan on or before September 1, 2011 for the five-year interval 
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review because Vechij Himdag MashchamakuD, a school operated by the Charter Holder, did not meet 
the academic expectations set forth by the Board.  


September 2011: Vechij Himdag Alternative School, Inc. timely submitted a Performance Management 
Plan (portfolio: i. Performance Management Plan). 


February 2013: The Board released FY 12 Academic Dashboards; Vechij Himdag MashchamakuD 
received an overall rating of “Does Not Meet” the Board’s academic standards and Vechij Himdag 
Alternative School, Inc. did not meet the Board’s academic performance expectations. The Charter 
Holder was assigned a Demonstration of Sufficient Progress (DSP) for Vechij Himdag MashchamakuD as 
part of an annual reporting requirement (portfolio: h. FY 2012 DSP Submission).  


August 2013:  Following a preliminary evaluation of the FY12 DSP, Board staff conducted a site visit on 
August 29 to meet with the school’s leadership and review of all evidence provided by the Charter 
Holder. The Charter Holder was able to submit additional evidence for 48 hours after the site visit 
(portfolio: g. FY12 DSP Site Visit Evidence List). 


September 2013: The Board released FY 13 Academic Dashboards; Vechij Himdag MashchamakuD 
received an overall rating of “Does Not Meet” the Board’s academic standards. Therefore, Vechij 
Himdag Alternative School, Inc. did not meet the Board’s academic performance expectations. The 
Charter Holder was not assigned a DSP as part of an annual reporting requirement because the Charter 
Holder would become eligible for renewal within the fiscal year.  


February 2014:  Board staff completed a final evaluation (portfolio: f. FY12 DSP Evaluation Instrument) 
of the Charter Holder’s FY12 DSP and made the evaluation available to the Charter Holder. In that final 
evaluation of the FY12 DSP, Board staff determined that the Charter Holder’s Demonstration of 
Sufficient Progress was not acceptable in all areas. In areas that were evaluated as not acceptable, Board 
staff provided the Charter Holder with technical guidance. The findings contained in the final evaluation 
of the FY12 DSP were grounded in a limited evaluation of the school’s evidence as compared to the 
evaluation used in completing final evaluation of the FY13 DSP submitted as part of the renewal 
application package.    


February 2014: Board staff provided the Charter Holder, through its authorized representatives, Valerie 
Williams, Eugenia Webb, Evangeline Wiltshire, with Renewal Notification Information, which included 
notification of the renewal process, the date on which the Charter Holder would become eligible to 
apply for renewal (February 16, 2014), the deadline date on which the renewal application package 
would be due to the Board (May 16, 2014), information on the availability of the Charter Holder’s 
renewal application as well as instruction on how to access the renewal application, and notification  of 
the requirement to submit a DSP as a component of its renewal application package because the 
Charter Holder did not meet the academic performance expectations set forth by the Board.  


May 2014: A renewal application package with a Renewal DSP for Vechij Himdag MashchamakuD 
(portfolio: e. Renewal DSP Submission) was timely submitted by the charter representative. 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on June 25 to meet with the 
school’s leadership, as selected by the school, to confirm evidence of the processes described in the DSP 
and review additional evidence to be considered in the final evaluation (presented in the Charter 
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Holder’s renewal portfolio: c. Renewal DSP Evaluation Instrument and d. Renewal DSP Site Visit 
Inventory) of the Charter Holder’s Demonstration of Sufficient Progress submission. The following 
representatives of Vechij Himdag Alternative School, Inc. were present at the site visit: 


Name Role 


Christine Ollerton Operations Manager/Career & Tech Teacher 


Marland Toyekough Jr. Assistant Principal/Science Teacher 


Lillian Kim Franklin Principal/English Teacher 


Valerie Williams School Board Chair & Charter Representative 


Evangeline Wiltshire School Board Member & Charter Representative 


The DSP submitted by Vechij Himdag Alternative School, Inc. for Vechij Himdag MashchamakuD was 
required to address the areas (curriculum, monitoring instruction, assessment, and professional 
development) for the measures for which the Charter Holder was required to provide a response. The 
Charter Holder was provided a copy of the initial evaluation prior to the site visit and informed that 
areas initially evaluated as not acceptable could be addressed with additional evidence at the time of 
the visit. The Charter Holder also had 48 hours following the site visit to submit relevant evidence. 


After considering information in the DSP, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit, the Charter Holder has not provided evidence of a sustained 
improvement plan that includes implementation of a curriculum that contributes to increased student 
growth and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College 
and Career Ready Standards (ACCRS) into instruction, implementation of a plan for monitoring and 
documenting increases in student growth and proficiency,  implementation of a professional 
development plan that contributed to increased student growth and proficiency.  


The Charter Holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The Charter Holder 
initially provided data and analysis that demonstrated some improvements and some declines in 
academic performance. However, on June 30 staff received an email requesting the deletion of the 
document that contained the data and analysis because it may include embargoed data. As a result, the 
Charter Holder did not provide data to demonstrate increased proficiency and growth.  


Based on the findings summarized above and described below, staff determined that the Charter Holder 
did not demonstrate sufficient progress towards meeting the Board’s academic performance 
expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, Vechij Himdag Alternative School, Inc.’s demonstration of sufficient progress 
was evaluated as Approaches.  


The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. Rather, 
the Charter Holder provided evidence of a fragmented approach that the school uses to create, 
implement, evaluate, and revise school curriculum, aligned with Arizona’s College and Career Ready 
Standards. The approach lacks cohesiveness or alignment with other school improvement efforts. 


The Charter Holder’s demonstration of sufficient progress in the area of curriculum is not acceptable. 
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 The Charter Holder must provide evidence of implementation of a systematic process the school 
uses to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, 
and who is involved in the curriculum adoption process. 


o The Charter Holder did not provide any evidence to demonstrate implementation of a 
system to create/adopt curriculum. 


 The Charter Holder must provide evidence that the school has in place a system for 
implementing the curriculum consistently across the school. Sufficient evidence will 
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, 
strategies, methods, and activities, and communicated expectations for the consistent use of 
these tools.   


o The Charter Holder provided Acellus “Gradebook” and “Student Listing” screenshots. 
These documents created in the school’s computer based curriculum identify student 
progress through the curriculum and grades for each course. Each document includes a 
progress summary that describes the number of lesson completed out of the total 
number of lessons in the course, overall student grade, and grades for lessons, unit 
exam, mid-term exam, and final exam for the course. The principal indicated that 
teachers use these documents to monitor student progress to ensure students maintain 
the expected pacing. These documents demonstrated the process used by teachers to 
implement the computer based curriculum and monitor student progress and pacing of 
lesson completion.  


o The Charter Holder provided Academic Vocabulary Toolkit 1, which is a workbook of 
vocabulary lessons that consist of individual and collaborative student assignments 
focusing on academic vocabulary words. This is a supplemental resource used in the 
Reading For College course. The English teacher stated that pacing was established as 
one lesson per day and that instruction is led by the teacher rather than computer-
based. The Reading for College Syllabus identifies academic vocabulary words for each 
week to be taught using the Academic Vocabulary Toolkit 1. No lesson plans were 
provided. The English teacher stated that the lesson structure is embedded into the 
activities described in the workbook pages. The document which identifies what must 
be taught and has an expected pacing, and the consistent use of which is described in 
the course syllabus, is used to implement the non-computer-based aspects of the 
curriculum. 


o The Charter Holder provided ELA Reading for College Syllabus, AZ1004: English for 
College Syllabus, Acellus reports: Student Listing and Gradebook for ELA-English IV – 
English for College, Algebra I Syllabus, Geometry Syllabus, Multiplying and Dividing 
Fractions lesson plan and related worksheets, and Fractions Flip Chart. The syllabi 
describe the pacing of instruction for courses. Courses are primarily computer-based 
and use Acellus. Some courses incorporate teacher created lessons delivered through 
direct instruction from the teacher. Documents were provided for both computer-based 
and teacher directed instruction. A review of the documents demonstrated alignment 
between the pacing described in the syllabi and the lesson plan and worksheets. The 
lesson plan and fractions flip chart were provided as evidence of processes for 
instruction that is not computer based. The lesson provides supplemental instruction to 
support an ACCR aligned Acellus lesson. The flip chart was provided as an example of a 
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graphic organizer that was created by students and used as a resource for the fractions 
lesson plan provided. These documents demonstrated evidence of a process for 
implementing ACCR curriculum, and evidence of instruction aligned with expected 
pacing. 


 The Charter Holder must provide evidence of implementation of a systematic process for 
evaluating and revising curriculum. Sufficient evidence will demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies 
gaps in the curriculum, and demonstrates how the school is addressing curricular gaps.  


o The Charter Holder did not provide any evidence to demonstrate implementation of a 
system for evaluating and revising curriculum. 


 The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR 
standards.  


o The Charter Holder provided Acellus Grade 9-10 and 11-12 English Alignment to 
Common Core State Standards. This document identified Common Core State Standards 
and the associated Acellus lessons within each course that align with each standard. This 
document demonstrated implementation of a curriculum aligned with ACCRS. 


o The Charter Holder provided Acellus High School Math. This document identifies the 
Common Core State Standards and the associated Acellus math lessons within each 
course that align with each standard. This document demonstrated implementation of a 
curriculum aligned with ACCRS. 


 The Charter Holder must demonstrate implementation of a curriculum adapted to meet the 
needs of subgroup populations. Sufficient evidence will demonstrate there is curriculum 
intended to provide differentiated materials, activities, and/or strategies for struggling students 
within the subgroups. 


o The Charter Holder provided Credit Recovery documents: Student Expectations for the 
Course, Student Agreement Form, and Projection Charts. The Student Expectation 
documents describe the requirements for students participating in the Credit Recovery 
course. The requirements include the daily attendance, completion of one course at a 
time and the expectation of maintaining the expected pace for lesson completion. The 
Student Agreement Form describes the requirements that must be met for participation 
in the program. The Projection Charts identify the specific lessons to be completed on 
each school day for an assigned Acellus course. Samples were provided for multiple 
students that demonstrated pacing is individualized for students. These documents 
demonstrated the implementation of Acellus as a program adapted to meet the needs 
of struggling students in subgroups. 


o The Charter Holder provided weekly calendars for: September 22-28, 2013; December 
9-13, 2013 and February 16-22, 2014. The calendar identifies IEP meetings, Child Family 
Team meetings, and Life Skills meetings. The calendars document meetings to address 
the needs of students with disabilities. These documents demonstrated a process used 
to adapt curriculum to meet the needs of students with disabilities 


Monitoring Instruction:  
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In the area of monitoring instruction, Vechij Himdag Alternative School, Inc.’s demonstration of 
sufficient progress was evaluated as Meets for all measures except for the subgroup measures, for 
which the area is evaluated as Approaches.  


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of 
a plan for monitoring the integration of the Arizona’s College and Career Ready Standards into 
instruction. Specifically, the Charter Holder provided evidence of a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the instructional practices of 
the teachers. The system provides for some analysis and feedback to further develop the system. 
However, the Charter Holder did not provide any documentation to demonstrate how the system is 
adapted to meet the needs of students in subgroups. As a result, this area was evaluated as Approaches 
for the subgroup measures. 


The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a system to monitor the integration 
of ACCRS into instruction. Sufficient evidence will demonstrate that the school ensures all grade level 
standards are taught within the school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity. 


o The Charter Holder provided Acellus Student Listing report for Math – College Math 
Preparation. The student listing report identifies the number of lessons completed and 
the total number of lessons in the course. Student progress and pacing is monitored by 
teacher review of the Student Listing report. The principal also uses this report to 
monitor student progress to ensure that teachers are working with students to maintain 
an appropriate pace. No additional documentation was provided to demonstrate how 
often the principal reviews reports to monitor student pacing. No additional 
documentation was provided to demonstrate whether feedback is provided to teachers 
based on a review of student pacing. This document does not demonstrate a process 
used to monitor the integration of ACCRS into instruction that ensures all grade level 
standards are taught within the school year.  


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers. Sufficient evidence will demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs 
of teachers. 


o The Charter Holder provided Walkthrough Observation Form for Class: Math/Science. 
This document identified the instrument used for conducting classroom observations. 
The form documents running notes, biggest strength, and key levers.  The running notes 
indicate that the observation monitors teacher interaction with students and student 
engagement with the computer based lessons. This document demonstrated a process 
used to evaluate the instructional practices of teachers in a computer-based classroom. 


o The Charter Holder provided Employee Self-Evaluation form and Teacher Self-Evaluation 
July 2013 for the language teacher. This document identified the self-evaluation 
completed by teachers to identify goals, professional development attended in the prior 
year, and self-evaluation using criteria grouped into 10 standards. After the self-
evaluation was completed, the results are discussed with the principal to identify the 
teacher’s goals for the current year. The principal stated that the self-evaluation is 







ASBCS, July 14, 2014                         Page 8 


 


 


completed as the initial part of teacher evaluation. The self-evaluation is not signed and 
no additional documentation was provided to demonstrate evidence of the meeting 
between the principal and the teacher. This document demonstrates the beginning 
stages of a process for evaluating the instructional practices of teachers. 


o The Charter Holder provided Teacher Evaluation for Social Studies teacher June 12, 
2013, ADE Education Evaluation Model Outreach and Awareness templates, SY14 Parent 
Survey results, ADE 2013-2014 Teacher Evaluation Process: An Arizona Model for 
Measuring Educator Effectiveness, and Teacher Performance Based Summative 
Evaluation Form SY14. The 2013 teacher evaluation document demonstrates a 
completed evaluation of the teacher for the 2013 school year in each of 10 identified 
standards.  The 10 evaluation standards are focused on computer-based instruction, 
used in the classroom. The principal indicated that the evaluation tool has been revised 
and a new evaluation form, the Teacher Performance Based Summative Evaluation 
Form, will be used for the 2014 school year.  


The surveys are being used as part of the teacher evaluation process for the 2014 school 
year. The documents from ADE, which the school uses to implement their evaluation 
framework, identify that the surveys are aligned with the ADE-recommended survey 
questions and describe how survey results should be tabulated and weighted in the 
teacher evaluation. The completed surveys include student surveys and parent surveys, 
a teacher completed self-review, and a peer-review from other teachers at the school, 
and demonstrate the school is implementing its evaluation framework. The principal 
stated that the survey results will be part of the new evaluation tool used for the 2014 
school year. At the time of the site visit the survey results have been collected, but the 
final evaluations have not yet been completed for the 2014 school year. The documents 
demonstrated a process for evaluating the strengths and weaknesses of teachers. 


 The Charter Holder must provide evidence that school leaders conduct some analysis and 
provide some feedback to further develop the system. Sufficient evidence will demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 


o The Charter Holder provided Teacher Evaluation for Social Studies teacher June 12, 
2013. The teacher evaluation identifies professional development needs for the 
following school year. The principal stated that these needs are based on the 
observation and evaluation of the teacher and provide for ongoing teacher 
development. The evaluation document also includes a section titled “Verification of 
Review.” This section of the evaluation includes signatures from the principal and 
teacher to document that the evaluation results have been discussed with the teacher. 
The documents demonstrated a process providing feedback to teachers and ensures 
teacher development is ongoing. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers that addresses the needs of non-proficient students, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of non-proficient students, ELL 
students, FRL students, and students with disabilities. 
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o The Charter Holder did not provide any evidence to demonstrate implementation of a 
system for evaluating the instructional practices of teachers that addresses the needs of 
non-proficient students, FRL students, and students with disabilities. 


Assessment: 


In the area of assessment, Vechij Himdag Alternative School, Inc.’s demonstration of sufficient progress 
was evaluated as Approaches.  


The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Rather, the Charter 
Holder provided evidence of an assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that little data is collected and data 
is not used to make instructional decisions. 


The Charter Holder’s demonstration of sufficient progress in the area of assessment is not acceptable. 


 The Charter Holder must provide evidence of the implementation of a comprehensive 
assessment system.  Sufficient evidence will demonstrate the school regularly and timely 
assesses students in a manner that is aligned with the curriculum in order to monitor student 
progress. 


o The Charter Holder provided Acellus Student Details for a student taking ELA-English IV- 
English for College report. This document identified assessments that are integrated into 
the sequence of Acellus lessons for the course. In each Acellus course students complete 
Acellus assessments after the completion of a sequence of lessons. Students that do not 
meet the mastery level are provided additional instructional material before being re-
assessed. This document identified assessments within the course that assess student 
mastery. This document demonstrates an assessment system aligned with the 
curriculum to monitor student progress. 


o The Charter Holder provided ATI Galileo Student Growth and Achievement Reports for 
Pre-test, Benchmarks 10-3, and Post-test assessments for Reading and Math. Galileo 
benchmark assessments are administered three times during the school year. Galileo 
reports are created to monitor student growth from one assessment administration to 
the next. These documents demonstrated an assessment system that regularly and 
timely monitors student progress. 


 The Charter Holder must provide evidence that data from these assessments is analyzed and 
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment 
data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction.  


o The Charter Holder provided Data Wall Chart for AIMS scores in Reading, Writing, and 
Math. This document identified a display of student AIMS results by cohort and 
proficiency level. This document demonstrated that AIMS results are monitored when 
the school receives individual student scores. No documentation was provided to 
identify how or when results are analyzed. No analysis was provided to demonstrate 
findings made from the data or that results are used to inform and adapt instruction. 
This document does not demonstrate that data from assessments is analyzed and 
utilized, rather it shows that student level data is collected and monitored. 
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o The Charter Holder provided ATI Galileo Student Growth and Achievement Reports for 
Pre-test, Benchmarks 10-3, and Post-test assessments for Reading and Math. The 
documents identified assessment data displays of results that record student proficiency 
and growth. No documentation was provided to demonstrate how or when results are 
analyzed. No analysis was provided to demonstrate findings made from the data or that 
results are used to inform and adapt instruction. This document does not demonstrate 
that data from assessments is analyzed and utilized, rather it shows that student level 
data is collected and monitored.  


 The Charter Holder must provide evidence of implementation of an assessment system that 
meets the needs of non-proficient students, ELL students, FRL students, and students with 
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students 
within the subgroups according to their needs. 


o The Charter Holder provided NWEA District Summary Report for Math and Reading. The 
document identified school-wide student assessment results disaggregated to identify 
performance of FRL students and students with disabilities. No analysis was provided to 
demonstrate that the results are used to information and adapt instruction for subgroup 
students. This document does not demonstrate an assessments system that assesses 
students according to their needs, rather it shows that data is disaggregated by 
subgroups, but no analysis of the data occurs.  


Professional Development: 


In the area of professional development, Vechij Himdag Alternative School, Inc.’s demonstration of 
sufficient progress was evaluated as Falls Far Below.  


The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to increased student growth and 
proficiency. Rather, the Charter Holder’s evidence demonstrated that the Charter Holder at the 
beginning stages of developing a professional development plan based on identified teacher learning 
needs. Professional development is usually external and determined without regard to an overall school 
plan.  


The Charter Holder’s demonstration of sufficient progress in the area of professional development is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The Charter Holder provided certificates of participation for teachers in the areas of 
Board training, Administration capacity, Math, English, and SPED. These documents 
indicate that teachers have completed outside professional development that has been 
self-selected by teachers. These documents do not demonstrate a comprehensive 
professional development plan aligned to teacher learning needs and high areas of 
importance, but rather that professional development is usually external and 
determined without regard to an overall school plan. 


o The Charter Holder provided School Systems Overview for Site Visit. This document 
identifies professional development sessions by month for SY13, 14, and 15. 
Professional development is categorized as school wide, individual, and administration.  
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This document is a list of professional development sessions rather than a sequence of 
planned professional development to address identified areas of need. No description 
was provided to demonstrate how the sessions listed address areas of high need or 
importance. The documents demonstrate a schedule of professional development, but 
do not demonstrate a comprehensive professional development plan to address teacher 
learning needs and high areas of importance. 


 The Charter Holder must provide evidence of implementation of a system that supports high 
quality implementation of the information and strategies learned through the professional 
development plan. Sufficient evidence will demonstrate how the Charter Holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies. 


o The Charter Holder did not provide any evidence of a system that supports high quality 
implementation of the information and strategies learned through professional 
development. 


 The Charter Holder must provide evidence of implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional 
development plan.  Sufficient evidence will demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan. 


o The Charter Holder did not provide any evidence of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the 
professional development plan. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan that meets the needs of non-proficient students, ELL students, FRL students, 
and students with disabilities. Sufficient evidence will demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high 
importance in relation to students within the subgroups according to their needs. 


o The Charter Holder provided certificates of participation for the teachers in the area of 
SPED. The binder of certificates included ACCRS for Students with Disabilities (10-28-13). 
The document demonstrates the school provided a professional development in relation 
to the needs of student with disabilities. 


o The Charter Holder provided PD2 and PD3. These documents are agendas for 10/13/13 
and 11/1/13. The agendas list debrief of an ADE webinar for Common Core and students 
with disabilities, special education process (review of procedures), and IEP review. The 
documents demonstrate the school provided professional development in relation to 
the needs of students with disabilities. 


Data: 


The Charter Holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The Charter Holder 
initially provided data and analysis that demonstrated some improvements and some declines in 
academic performance. However, on June 30 staff received an email requesting the deletion of the 
document that contained the data and analysis because it may include embargoed data. As a result, the 
Charter Holder did not provide data to demonstrate increased proficiency and growth.  
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The Charter Holder’s demonstration of sufficient progress in the area of data is not acceptable. 


Vechij Himdag Alternative School, Inc. did not demonstrate improved academic performance based on 
data generated from valid and reliable assessment sources, and did not provide evidence of increased 
proficiency for students in the students with disabilities subgroup. 


 The Charter Holder must provide evidence of the effectiveness of their systems in each of the 
areas discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate a 
correlation between the school’s performance on the AIMS assessment, as reflected in the 
dashboard, and benchmark assessments that demonstrates improvement compared to prior 
years. 


o The Charter Holder did not provide data to demonstrate academic performance based 
on data generated from valid and reliable assessment sources. 


II. Viability of the Organization 


The Charter Holder meets the Board’s financial performance expectations set forth in the performance 
framework adopted by the Board. Therefore, the Charter Holder was not required to submit a financial 
performance response.  


 III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


In November 2011, the Board voted to withhold 10% of the Charter Holder’s monthly State aid 
apportionment for failure to timely submit the fiscal year 2011 audit. The withholding occurred for three 
months.  


In June 2010, the Board voted to withhold 10% of the Charter Holder’s monthly State aid apportionment 
for failure to comply with Classroom Site Fund requirements. The withholding occurred for four months. 
(Please also see “B. Other Compliance Matters”.) 


In November 2009, the Board voted to withhold 10% of the Charter Holder’s monthly State aid 
apportionment for failure to timely submit the fiscal year 2009 audit. The withholding occurred for one 
month.  


The Charter Holder failed to timely submit member and employer contributions to the Arizona State 
Retirement System (ASRS), which resulted in the ASRS garnishing the Charter Holder’s monthly state aid 
as follows: 


 August 2008 - $28,380.23 


 July 2009 - $17,040.79 


As of the most recent ASRS Delinquency Report available, which is dated May 14, 2014, the Charter 
Holder is current with submitting its member and employer contributions to ASRS. 


B.  Other Compliance Matters  


On April 14, 2014 the Arizona Department of Education notified Vechij Himdag MashchamakuD of 
findings of the Cycle 4 monitoring. The Charter Holder did not meet requirements in 6 out of 8 areas 
reviewed. Compliance due dates were established for each of the areas that did not meet requirements 
As of July 8, 2014 the deadline for meeting all requirements has not passed. 
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On March 22, 2013 the Arizona Department of Education (ADE) notified Vechij Himdag Alternative 
School, Inc. of the failure of the Charter Holder to submit compliance activities by the March 1, 2013 
deadline. Only July 1, 2013 ADE notified Vechij Himdag Alternative School, Inc. that cash payments for 
Title I and Title II would not be disbursed until the Charter Holder was submitted documentation to be 
compliant with program requirements. Vechij Himdag Alternative School, Inc.’s funds were not 
withheld, although the school was late in completing all compliance activities. 


On December 16, 2010 the Arizona Department of Education, Exceptional Student Services (ESS) notified 
Vechij Himdag Alternative School, Inc. that 60-day corrective action items had not been completed by 
the due date. The letter notified the Charter Holder that funding would be interrupted until appropriate 
documentation was provided to ESS. On April 18, 2011 ESS notified Vechij Himdag Alternative School, 
Inc. the 60-day items and Corrective Action Plan for monitoring had been received by ESS. On July 22, 
2011 ESS notified Vechij Himdag Alternative School, Inc. that compliance with all requirements of the 
corrective action plan need to be submitted by October 13, 2011. On October 13, 2011 ESS notified 
Vechij HImdag Alternative School, Inc. that it was now in compliance with state and federal statutes 
related to services to students with disabilities.  


The fiscal year 2010 audit identified a third-year federal payroll tax issue that required a corrective 
action plan (CAP). Specifically, the fiscal year 2010 audit indicated the Charter Holder owed prior year 
taxes to the Internal Revenue Service (IRS). Similar issues were also identified in the fiscal years 2008 
and 2009 audits. The Charter Holder submitted a satisfactory CAP in each fiscal year. The fiscal year 
2010 CAP included a copy of the Charter Holder’s installment agreement with the IRS.1 The installment 
agreement identified the amount owed as of September 16, 2010 as $81,351.29 and required $6,000 
monthly payments beginning October 25, 2010. The fiscal year 2011 audit indicated that while the 
Charter Holder owed back taxes to the IRS, the charter was current with its obligations under its 
installment agreement and current fiscal year taxes. Therefore, no CAP was required in fiscal year 2011.  


The fiscal year 2009 audit identified a third-year Classroom Site Fund (CSF) issue that required a CAP. 
Specifically, the fiscal year 2009 audit indicated the Charter Holder did not have sufficient cash at year-
end to cover the CSF carryover monies. The Charter Holder’s CSF carryover was $69,398 and its cash 
balance was $1,902. Similar issues were also identified in the fiscal years 2007 and 2008 audits. In June 
2010, the Board voted to withhold 10% of the Charter Holder’s monthly State aid apportionment for 
failure to comply with CSF requirements. (Please also see “A. Compliance Matters Requiring Board or 
Other Agency Action”.) 


The fiscal year 2009 audit identified repeat state payroll tax issues that required a CAP. Specifically, the 
fiscal year 2009 audit indicated the Charter Holder did not deposit state payroll taxes with the Arizona 
Department of Revenue and state unemployment insurance contributions with the Arizona Department 
of Economic Security and did not file the forms and reports with these entities on a timely basis. Similar 
issues were identified in the fiscal year 2008 audit. The Charter Holder submitted a satisfactory CAP in 
each fiscal year. 


The fiscal year 2009 audit identified a repeat Arizona State Retirement System (ASRS) issue. Specifically, 
the fiscal year 2009 audit identified that the Charter Holder had not made the required contributions to 
ASRS. A similar issue was also identified in the fiscal year 2008 audit. In July 2009, ASRS garnished 
approximately $17,000 from the Charter Holder’s monthly State aid apportionment. This represented 


                                                 
1
 Due to staffing constraints that required staff to shift focus from reviewing the fiscal year 2010 audit reporting packages to 


completing certain time sensitive projects, staff did not take any Board-sponsored Charter Holders to the Board as required by 
the audit matrix for third-year issues. 
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about half of the amount owed to the ASRS. The Charter Holder provided proof that the remaining 
amount was submitted to ASRS in August 2009. Based on information provided by ASRS showing the 
Charter Holder had remained current with its contributions and report submissions since September 
2009, no CAP was required. 


The fiscal year 2009 audit identified two other issues that required a CAP. Specifically, the audit 
indicated the Charter Holder did not separate among employees the responsibilities of disbursement 
processing, receiving, depositing and recording receipts, payroll processing, and accounting records. The 
audit also indicated the Charter Holder did not have workman’s compensation insurance for its 
employees. The Charter Holder submitted a satisfactory CAP for both issues. 


The fiscal year 2013 audit identified a repeated audit issue that had not been addressed from the prior 
year’s audit involving the Charter Holder not using prenumbered and numerically controlled journal 
entry forms for all journal entries as required by the Uniform System of Financial Records for Charter 
Schools. Additionally, the fiscal year 2010 audit identified repeated audit issues that had not been 
addressed from the prior year’s audit involving the Charter Holder not obtaining three oral quotes, not 
having the governing board approve all disbursements, and not documenting the sole source 
determination made by the governing board. Further, the fiscal year 2009 audit identified a repeated 
audit issue involving the Charter Holder relying on its auditor to prepare the financial statements in 
accordance with GAAP. 


As indicated in “A. Compliance Matters Requiring Board or Other Agency Action”, for the previous five 
fiscal years, the Charter Holder failed to timely submit the fiscal years 2009 and 2011 audits. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was consistent with the information on 
file with the Arizona Corporation Commission, the Charter Holder was not required to submit the 
Charter Holder’s Organizational Membership portion of the Detailed Business Plan Section. 


Board Options 


Option 1:  The Board may deny renewal with an opportunity for the Charter Holder to request review of 
the matter. Staff recommends the following language provided for consideration: Having considered the 
statements of the representatives of the Charter Holder today and the contents of the renewal portfolio 
which includes the academic performance, the fiscal compliance, and legal and contractual compliance 
of the Charter Holder provided to the Board for consideration of this request for charter renewal, I move 
to deny the request for charter renewal and to not grant a renewal contract to Vechij Himdag 
Alternative School, Inc. on the bases that the Charter Holder failed to meet or make sufficient progress 
toward the academic performance expectations set forth in the performance framework as reflected in 
the Renewal Executive Summary and does not currently operate any schools that have received an 
overall rating of “Meets” or “Exceeds” the Board’s academic standards in the most recent fiscal year for 
which there is State assessment data available.  If upon release of the 2014 Dashboard, the charter 
school receives an Overall Rating that improves by at least one category as compared to the 2013 
Dashboard (FFB to DNM, DNM to Meets) and is assigned a letter grade of C or better, the Charter Holder 
may, within 30 days, request the Board review the Dashboard to consider whether conditions exist to 
grant a renewal. 


Option 2: The Board may deny the renewal. The following language is provided for consideration:   
Having considered the statements of the representatives of the Charter Holder today and the contents 
of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
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contractual compliance of the Charter Holder provided to the Board for consideration of this request for 
charter renewal, I move to deny the request for charter renewal and to not grant a renewal contract to 
Vechij Himdag Alternative School, Inc. on the bases that the Charter Holder failed to meet or make 
sufficient progress toward the academic performance expectations set forth in the performance 
framework  as reflected in the Renewal Executive Summary and currently operates a school that has 
received an overall rating of “Does Not Meet Standard” or “Falls Far Below Standard” in both of the two 
most recent fiscal years for which there is State assessment data available.  


Option 3: Notwithstanding staff’s recommendation to deny the renewal, the Board may determine that 
there is a basis to approve the renewal.  The following language is provided for consideration: Renewal 
is based on consideration of academic, fiscal and contractual compliance of the Charter Holder.  In this 
case, the Charter Holder did not meet the academic performance expectations set forth in the Board’s 
performance framework but was able to demonstrate sufficient progress toward the Board’s 
expectations when: [provide specific findings related to curriculum, monitoring of instruction, 
assessment, professional development, and/or data].  Additionally, the Board has adopted an academic 
performance framework that allows for additional consideration of the Charter Holder throughout the 
next contract period.  There is a record of past contractual noncompliance which has been reviewed. 
With that taken into consideration, as well as having considered the statements of the representatives 
of the Charter Holder today and the contents of the renewal portfolio which includes the academic 
performance, the fiscal compliance, and legal and contractual compliance of the Charter Holder 
provided to the Board for consideration of this request for charter renewal, I move to approve the 
request for charter renewal and grant a renewal contract to Vechij Himdag Alternative School, Inc. 
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Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 07/03/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Vechij Himdag Alternative School, Inc.
Charter CTDS: 11-87-07-000 Charter Entity ID: 4455


Charter Status: Open Contract Effective Date: 08/17/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Vechij Himdag MashchamakuD: 195


Charter Grade Configuration: 9-12 Contract Expiration Date: 08/16/2015


FY Charter Opened: — Charter Signed: 07/15/2004


Charter Granted: — Corp. Commission Status Charter Holder is in Good Standing


Corp. Commission File # F-0958195-5 Corp. Type Non Profit


Corp. Commission Status Date 02/11/2014 Charter Enrollment Cap 100


Charter Contact Information


Mailing Address: P.O. Box 220
Sacaton, AZ 85247


Website: http://www.vhmschool.org


Phone: 520-562-3286 Fax: 520-562-2028


Mission Statement: The mission of Vechij Himdag MashchamakUd is to educate and encourage "At Risk" youth within this community to fully
realize their human potential. To achieve these goals Vechij Himdag MashchamakuD will emphasize the intellectual, physical
and spiritual growth necessary for a healthy and productive lifestyle. It is also the mission of Vechij Himdag MashchamakuD to
provide a strong holistic educational program built upon a foundation of Akimel O'otham traditional, with special emphasis on
sharing and service to others.


Charter Representatives: Name: Email: FCC Expiration Date:
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1.) Ms. Valerie Williams vwilliams@vhmschool.org —


2.) Ms. Eugenia Webb gina.webb@gric.nsn.us —


3.) Ms. Evangeline Wiltshire evangeline.wiltshire@gric.nsn.us —


Academic Performance - Vechij Himdag MashchamakuD


School Name: Vechij Himdag MashchamakuD School CTDS: 11-87-07-001


School Entity ID: 5952 Charter Entity ID: 4455


School Status: Open School Open Date: —


Physical Address: 168 South Skill Center Road
Sacaton, AZ 85247


Website: http://www.vhmschool.org


Phone: 520-562-3286 Fax: 520-562-2028


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 69.965


Academic Performance Per Fiscal Year


Vechij Himdag MashchamakuD
2012


Alternative
High School (9-12)


2013
Alternative


High School (9 to 12)


1. Growth Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


1a. SGP
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


1b. Improvement
Math 0 25 15 5.5 25 15


Reading 35 50 15 45 75 15


2. Proficiency Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


2a. Percent Passing
Math 0 / 19.7 25 10 7.1 / 19.3 25 10


Reading 24 / 48.5 50 10 42.2 / 50.6 50 10


2b. Subgroup ELL
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


2b. Subgroup FRL
Math 0 / 18.7 25 5 5 / 18.2 25 5


Reading 24 / 47.3 50 5 38.5 / 49.6 50 5


2b. Subgroup SPED
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


3. State Accountability Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


3a. State Accountability D-ALT 25 5 D-ALT 25 5


4. Graduation Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


4a. Graduation Met 75 15 Met 75 15


4b. Academic Persistence 93 100 20 84 75 20


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
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<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


55 100 53.75 100


Financial Performance


Charter Corporate Name: Vechij Himdag Alternative School, Inc.
Charter CTDS: 11-87-07-000 Charter Entity ID: 4455


Charter Status: Open Contract Effective Date: 08/17/2000


Financial Performance - Fiscal Year 2013 Audit


Vechij Himdag Alternative School, Inc.


Near-Term Indicators
Going Concern No Meets


Unrestricted Days Liquidity 145.85 Meets


Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income $280,411 Meets


Fixed Charge Coverage Ratio 12.31 Meets


Cash Flow (3-Year Cumulative) $231,474 Meets


Cash Flow Detail by Fiscal Year FY 2013 FY 2012 FY 2011


$181,166 $142,967 ($92,659)


Meets Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Vechij Himdag Alternative School, Inc.
Charter CTDS: 11-87-07-000 Charter Entity ID: 4455


Charter Status: Open Contract Effective Date: 08/17/2000


Timely Submission of AFR


Year Timely


2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely


2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes
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Special Education Monitoring Detail


SPED Monitoring Date 10/13/2010 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 12/11/2010 ESS Compliance Date: 10/13/2010


Audit Compliance


Charter Corporate Name: Vechij Himdag Alternative School, Inc.
Charter CTDS: 11-87-07-000 Charter Entity ID: 4455


Charter Status: Open Contract Effective Date: 08/17/2000


Timely Submission of Annual Audit


Year Timely


2013 Yes
2012 Yes
2011 No
2010 Yes
2009 No


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1 Issue #2 Issue #3 Issue #4 Issue #5


2013
2012
2011 Current with Payment Plan - No CAP
2010 Taxes 3rd Yr
2009 Classroom Site Fund (301) 3rd Yr Taxes - Repeat Arizona State Retirement System - Repeat Internal Controls Worker's Comp


Repeat Issues Identified through Audits


FY Issue #1 Issue #2 Issue #3


2013 Repeat Accounting Records
2012
2011
2010 Repeat Procurement Repeat Procurement Repeat Procurement
2009 Repeat GAAP Financial Statements
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Powered by  - Custom Software in Phoenix, ArizonaSynapse Studios Go to top


Hide Section


Hide Section


Hide Section


Hide Section


Hide Section



http://asbcs.az.gov/

http://www.synapsestudios.com/

http://www.synapsestudios.com/



		az.gov

		Five-Year Interval Report





		9pbnRlcnZhbF9yZXBvcnQvODA1AA==: 

		form3: 

		input2: 












Page 1 of 20  
 


Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Vechij Himdag Alternative School, Inc. Required for: Renewal 
School Name: Vechij Himdag MashchamakuD Initial Evaluation Completed: June 18, 2014 
Date Submitted: May 14, 2014 Final Evaluation Completed: June 30, 2014 
Academic Dashboard: FY12/FY13 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready (ACCR) 
Standards, evidenced by curriculum alignment. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Math on ACCR Standards because the narrative does 
not describe a system that includes processes to create, evaluate and 
revise curriculum which would have demonstrated how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process; and how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready (ACCR) 
Standards, evidenced by curriculum alignment, curriculum maps, pacing 
guides, and clearly defined and measureable implementation across the 
school. The DSP provides evidence of processes that do not demonstrate 
the school has implemented a curriculum to increase student growth in 
Math on ACCR Standards because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process, and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as meets. The DSP provides evidence of a 
system to  monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, informal classroom 
observations, standards checklists, data review teams, and standards-
based assessments. The DSP provides evidence of a system that provides 
for some analysis and feedback to further develop the system. The DSP 
provides evidence of a system that demonstrates the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math. 
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standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student growth on ACCR Standards for Math 
because the narrative does not describe the use of data review teams 
which would have demonstrated how and when the school analyzes 
assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student growth in Math because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math. Data must demonstrate improvement 
as compared to prior years. 


 


Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that do not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in student growth on ACCR Standards for Math 
because the evidence does not demonstrate a system that includes data 
review teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as falls far below. The DSP 
provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase student 
growth in Math because the evidence does not demonstrate a 
comprehensive plan that is aligned with teacher learning needs, includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation which would have  
demonstrate that the plan was developed to address teacher learning 
needs and areas of high importance, demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies, and demonstrated 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Math as compared to prior years. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
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implemented a curriculum to increase student growth in Reading on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate and revise curriculum which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; and how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student growth on ACCR Standards for Reading 
because the narrative does not describe the use of data review teams 
which would have demonstrated how and when the school analyzes 
assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 


DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth in Reading on 
ACCR Standards  because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process, and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as meets. The DSP provides evidence of 
processes to monitor the integration of Arizona’s College and Career 
Ready Standards into instruction and evaluate the instructional practices 
of the teachers evidenced by formal teacher evaluations, informal 
classroom observations, standards checklists, data review teams, and 
standards-based assessments. The DSP provides evidence of a system 
that provides for some analysis and feedback to further develop the 
system. The DSP provides evidence of a system that demonstrates the 
school implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that do not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in  student growth on ACCR Standards for Reading  
because the evidence does not demonstrate a system that includes data 
review teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development:  This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase student 
growth in Reading because the evidence does not demonstrate a 
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The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student growth in Reading because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. Data must demonstrate 
improvement as compared to prior years. 


comprehensive plan that is aligned with teacher learning needs, includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation which would have  
demonstrate that the plan was developed to address teacher learning 
needs and areas of high importance, demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies, and demonstrated 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  
 
Data:  No data and analysis of data was provided to demonstrate 
increased student growth in Reading as compared to prior years. 


1b. Improvement 
(Alternative High 
Schools only) 
Math 
 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment and that the curriculum is adapted to meet the needs of non-
proficient students. The narrative provided describes processes that, 
even if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student performance in Math on 
ACCR Standards for non-proficient students because the narrative does 
not describe a system that includes processes to create, evaluate and 
revise curriculum which would have demonstrated how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process; and how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system and that is 
adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school, and 
that is adapted to meet the needs of non-proficient students. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student performance in Math on 
ACCR Standards for non-proficient students because the evidence does 
not demonstrate a system that includes processes to create, evaluate, 
and revise curriculum which would have demonstrated how and when 
the school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process, and demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
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the integration of the ACCR Standards into instruction in Math for non-
proficient students the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into 
instruction or a process to evaluate the quality of instruction that is that 
is adapted to meet the needs of non-proficient students which would 
have demonstrated how the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity; and how the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the 
needs of nom-proficient students.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student performance on ACCR Standards for 
Math for non-proficient students because the narrative does not 
describe how the assessment plan is adapted to meet the needs of non-
proficient students or the use of data review teams which would have 
demonstrated how the assessment system assesses non-proficient 
students according to their needs; and how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student performance in Math for non-
proficient students because the narrative does not describe a plan that is 
adapted to meet the needs of non-proficient students and includes 
follow-up and monitoring strategies and supports high quality 
implementation which would have demonstrated how the plan is 
adapted to address the needs of non-proficient students; and how 
implementation is observed and evaluated and how the school ensures 


the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for non-
proficient students  because the evidence does not demonstrate a 
system that is adapted to meet the needs of non-proficient students  
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of non-proficient students. 
 


Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that do not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in  student performance on ACCR Standards for 
Math for non-proficient students  because the evidence does not 
demonstrate a system that includes data review teams which would have 
demonstrated how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is scored as falls far below. The DSP 
provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase  student 
performance in Math for non-proficient students because the evidence 
does not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies, focuses on 
areas of high importance, and supports high quality implementation, and 
that is adapted to meet the needs of non-proficient students which 
would have demonstrated how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan, and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students according 
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teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan; and 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies. 
  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. Data 
must be disaggregated for the non-proficient students in Math and must 
demonstrate improvement as compared to prior years. 


to their needs. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students as 
compared to prior years. 


1b. Improvement 
(Alternative High 
Schools only) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student performance in Reading 
on ACCR Standards for non-proficient students because the narrative 
does not describe a system that includes processes to create, evaluate 
and revise curriculum or that the curriculum is adapted to meet the 
needs of non-proficient students which would have demonstrated how 
and when the school evaluates curriculum options, what findings the 
school makes about curriculum options, and who is involved in the 
curriculum adoption process; how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps 
in the curriculum, and demonstrates how the school is addressing 
curricular gaps; and how the curriculum is adapted to meet the needs of 
non-proficient students.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system and that is 
adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school and 
that is adapted to meet the needs of non-proficient students. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student performance in Reading 
on ACCR Standards for non-proficient students  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum which would have demonstrated how 
and when the school evaluates curriculum options, what findings the 
school makes about curriculum options, and who is involved in the 
curriculum adoption process, and demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for non-
proficient students  because the evidence does not demonstrate a 
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instruction or a process to evaluate the quality of instruction that is that 
is adapted to meet the needs of non-proficient students which would 
have demonstrated how the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity; and how the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the 
needs of nom-proficient students.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student performance on ACCR Standards for 
Reading for non-proficient students because the narrative does not 
describe how the assessment plan is adapted to meet the needs of non-
proficient students or the use of data review teams which would have 
demonstrated how the assessment system assesses non-proficient 
students according to their needs; and how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student performance in Reading for non-
proficient students because the narrative does not describe a plan that is 
adapted to meet the needs of non-proficient students and includes 
follow-up and monitoring strategies and supports high quality 
implementation which would have demonstrated how the plan is 
adapted to address the needs of non-proficient students; and how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan; and 
demonstrated how the charter holder provides access to resources 


system that is adapted to meet the needs of non-proficient students  
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of non-proficient students. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments, and that is adapted to meet the needs of non-proficient 
students. The DSP provides evidence of an approach that do not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in  student performance on ACCR Standards for 
Reading for non-proficient students  because the evidence does not 
demonstrate a system that includes data review teams which would have 
demonstrated how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is scored as falls far below. The DSP 
provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase  student 
performance in  for non-proficient students because the evidence does 
not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies, focuses on 
areas of high importance, and supports high quality implementation, and 
that is adapted to meet the needs of non-proficient students which 
would have demonstrated how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan, and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students according 
to their needs.  
 
Data: No data and analysis of data was provided to demonstrate 
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necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies. 
  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 
Data must be disaggregated for the non-proficient students in Reading 
and must demonstrate improvement as compared to prior years. 


increased student performance in Reading for non-proficient students as 
compared to prior years. 


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate and revise curriculum which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; and how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school and 
that is adapted to meet the needs of non-proficient students. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process, and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as meets. The DSP provides evidence of 
processes to monitor the integration of Arizona’s College and Career 
Ready Standards into instruction and evaluate the instructional practices 
of the teachers evidenced by formal teacher evaluations, informal 
classroom observations, standards checklists, data review teams, and 
standards-based assessments. The DSP provides evidence of a system 
that provides for some analysis and feedback to further develop the 
system. The DSP provides evidence of a system that demonstrates the 
school implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
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assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
because the narrative does not describe the use of data review teams 
which would have demonstrated how and when the school analyzes 
assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student proficiency in Math because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. Data must demonstrate 
improvement as compared to prior years. 


such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that do not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math  
because the evidence does not demonstrate a system that includes data 
review teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as falls far below. The DSP 
provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase  student 
proficiency in Math because the evidence does not demonstrate a 
comprehensive plan that is aligned with teacher learning needs, includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation, and that is 
adapted to meet the needs of non-proficient students which would have 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan,  demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math as compared to prior years. 


2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate and revise curriculum which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school and 
that is adapted to meet the needs of non-proficient students. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
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who is involved in the curriculum adoption process; and how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading because the narrative does not describe the use of data review 
teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student proficiency in Reading because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 


would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process, and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as meets. The DSP provides evidence of 
processes to monitor the integration of Arizona’s College and Career 
Ready Standards into instruction and evaluate the instructional practices 
of the teachers evidenced by formal teacher evaluations, informal 
classroom observations, standards checklists, data review teams, and 
standards-based assessments. The DSP provides evidence of a system 
that provides for some analysis and feedback to further develop the 
system. The DSP provides evidence of a system that demonstrates the 
school implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that does not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading  because the evidence does not demonstrate a system that 
includes data review teams which would have demonstrated how and 
when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction. 
 
Professional Development: This area is scored as falls far below. The DSP 
provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase  student 
proficiency in Reading   because the evidence does not demonstrate a 
comprehensive plan that is aligned with teacher learning needs, includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation, and that is 
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would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. Data must demonstrate 
improvement as compared to prior years. 


adapted to meet the needs of non-proficient students which would have 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate and revise curriculum which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; and how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
clearly defined and measureable implementation across the school, and 
that the curriculum is adapted to meet the needs of FRL students. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math on 
ACCR Standards for FRL students because the evidence does not 
demonstrate a system that includes processes to create, evaluate, and 
revise curriculum, which would have  demonstrate how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process, and demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps. 
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teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
because the narrative does not describe the use of data review teams 
which would have demonstrated how and when the school analyzes 
assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student proficiency in Math because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  


 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for FRL 
students  because the evidence does not demonstrate a system that is 
adapted to meet the needs of FRL students which would have 
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers in 
relation to meeting the needs of FRL students. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments and that it is adapted to meet the needs of FRL students. 
The DSP provides evidence of an approach that do not demonstrate the 
school implemented a plan for monitoring and documenting changes in  
student proficiency on ACCR Standards for Math for FRL students 
because the evidence does not demonstrate a system that includes data 
review teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development:   This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to  increase  student 
proficiency in Math for FRL students because the evidence does not 
demonstrate a comprehensive plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of 
high importance, and supports high quality implementation, and that is 
adapted to meet the needs of FRL students which would have 
demonstrated how the charter holder provides access to resources 
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Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. Data must demonstrate 
improvement as compared to prior years. 


necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan, and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to FRL students.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students as compared to 
prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate and revise curriculum which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; and how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction 
which would have demonstrated how the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
clearly defined and measureable implementation across the school, and 
that the curriculum is adapted to meet the needs of FRL students. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards for FRL students  because the evidence does not 
demonstrate a system that includes processes to create, evaluate, and 
revise curriculum, which would have  demonstrate how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process, and demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for FRL 
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Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading because the narrative does not describe the use of data review 
teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 
development plan to increase student proficiency in Reading because the 
narrative does not describe a plan that includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. Data must demonstrate 
improvement as compared to prior years. 


students  because the evidence does not demonstrate a system that is 
adapted to meet the needs of FRL students which would have 
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers in 
relation to meeting the needs of FRL students. 
 


Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments and that it is adapted to meet the needs of FRL students. 
The DSP provides evidence of an approach that does not demonstrate 
the school implemented a plan for monitoring and documenting changes 
in  student proficiency on ACCR Standards for Reading for FRL students  
because the evidence does not demonstrate a system that includes data 
review teams which would have demonstrated how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development:   This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase student 
proficiency in Reading for FRL students  because the evidence does not 
demonstrate a comprehensive plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of 
high importance, and supports high quality implementation, and that is 
adapted to meet the needs of FRL students which would have 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan, and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to FRL students.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students as compared to 
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prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards for students with disabilities because the narrative does 
not describe a system that includes processes to create, evaluate and 
revise curriculum or that is adapted to meet the needs of students with 
disabilities which would have demonstrated how and when the school 
evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption 
process; how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and how the curriculum is adapted to meet the needs of students 
with disabilities.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system and that is 
adapted to meet the needs of students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for 
students with disabilities the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into 
instruction or a process to evaluate the quality of instruction that is that 
is adapted to meet the needs of students with disabilities which would 
have demonstrated how the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity; and how the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the 
needs of nom-proficient students.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined proficiency measures aligned 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math on 
ACCR Standards for Students with disabilities because the evidence does 
not demonstrate a system that includes processes to create, evaluate, 
and revise curriculum, and that the curriculum is adapted to meet the 
needs of Students with disabilities which would have demonstrated that 
teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing, and  demonstrate there is 
curriculum intended to provide differentiated materials, activities, 
and/or strategies for struggling students within the subgroups. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for students 
with disabilities because the evidence does not demonstrate a system 
that is adapted to meet the needs of students with disabilities which 
would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of students with disabilities. 
 


Assessment:   This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments and that it is adapted to meet the needs of students with 
disabilities. The DSP provides evidence of an approach that does not 
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with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
for students with disabilities because the narrative does not describe 
how the assessment plan is adapted to meet the needs of students with 
disabilities or the use of data review teams which would have 
demonstrated how the assessment system assesses students with 
disabilities according to their needs; and how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance and 
that is adapted to meet the needs of students with disabilities. The 
narrative describes a system that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Math for students with disabilities 
because the narrative does not describe a plan that includes follow-up 
and monitoring strategies and supports high quality implementation 
which would have demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies. 
  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. Data 
must be disaggregated for the students with disabilities in Math and 
must demonstrate improvement as compared to prior years. 


demonstrate the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
for Students with disabilities because the evidence does not demonstrate 
a system that includes data review teams which would have 
demonstrated how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:   This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to increase student 
proficiency in Math for Students with disabilities  because the evidence 
does not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies, focuses on 
areas of high importance, and supports high quality implementation, and 
that is adapted to meet the needs of students with disabilities which 
would have demonstrated how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan, and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students with disabilities.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities as 
compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
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Students with 
disabilities 
 Reading 


supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards for students with disabilities because the narrative does 
not describe a system that includes processes to create, evaluate and 
revise curriculum or that is adapted to meet the needs of students with 
disabilities which would have demonstrated how and when the school 
evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption 
process; how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and how the curriculum is adapted to meet the needs of students 
with disabilities.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system and that is 
adapted to meet the needs of students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
students with disabilities the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into 
instruction or a process to evaluate the quality of instruction that is that 
is adapted to meet the needs of students with disabilities which would 
have demonstrated how the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity; and how the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the 
needs of nom-proficient students.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined proficiency measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 


clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards for Students with disabilities because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing, and  
demonstrate there is curriculum intended to provide differentiated 
materials, activities, and/or strategies for struggling students within the 
subgroups. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of approaches that do not 
demonstrate the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for 
students with disabilities because the evidence does not demonstrate a 
system that is adapted to meet the needs of students with disabilities 
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of students with disabilities. 
 


Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments and that it is adapted to meet the needs of students with 
disabilities. The DSP provides evidence of an approach that does not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading for Students with disabilities because the evidence does not 
demonstrate a system that includes data review teams which would have 
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documenting changes in student proficiency on ACCR Standards for 
Reading for students with disabilities because the narrative does not 
describe how the assessment plan is adapted to meet the needs of 
students with disabilities or the use of data review teams which would 
have demonstrated how the assessment system assesses students with 
disabilities according to their needs; and how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance and 
that is adapted to meet the needs of students with disabilities. The 
narrative describes a system that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Reading for students with 
disabilities because the narrative does not describe a plan that includes 
follow-up and monitoring strategies and supports high quality 
implementation which would have demonstrated how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrated 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies. 
  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 
Data must be disaggregated for the students with disabilities in Reading 
and must demonstrate improvement as compared to prior years. 


demonstrated how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:   This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to  increase  student 
proficiency in Reading for Students with disabilities  because the 
evidence does not demonstrate a comprehensive plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, focuses on areas of high importance, and supports high 
quality implementation, and that is adapted to meet the needs of 
students with disabilities which would have demonstrated how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies, and demonstrated 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan, and 


demonstrated how the professional development plan addresses teacher 
weaknesses and learning needs and areas of high importance in relation 
to students with disabilities.   
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities as 
compared to prior years.  


3a. A-F Letter 
Grade State 
Accountability 
System 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum, including supplemental 
curriculum, aligned with ACCR Standards, evidenced by curriculum 
alignment. The narrative provided describes processes that, even if 
supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth and proficiency in 
Math and Reading on ACCR Standards because the narrative does not 
describe a system that includes processes to create, evaluate and revise 
curriculum which would have demonstrated how and when the school 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth and 
proficiency in Math and Reading on ACCR Standards because the 
evidence does not demonstrate a system that includes processes to 
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evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption 
process; and how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps.  
 
Instruction: This area is initially scored as approaches. The narrative 
describes approaches to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations, and informal 
classroom observations. The narrative describes a system that provides 
for some analysis and feedback to further develop the system. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math and Reading because the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into 
instruction which would have demonstrated how the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity.  
 


Assessment: This area is initially scored as approaches. The narrative 
describes a plan based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, and common/benchmark assessments. The narrative 
provided describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for monitoring and 
documenting changes in student growth and proficiency on ACCR 
Standards for Math and Reading because the narrative does not describe 
the use of data review teams which would have demonstrated how and 
when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs and focuses on areas of high importance. 
The narrative describes a system that, even if supported by evidence, 
cannot demonstrate that the school implemented a professional 


create, evaluate, and revise curriculum which would have demonstrated 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process, and demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
 
Instruction: This area is scored as meets. The DSP provides evidence of 
processes to monitor the integration of Arizona’s College and Career 
Ready Standards into instruction and evaluate the instructional practices 
of the teachers evidenced by formal teacher evaluations, informal 
classroom observations, standards checklists, data review teams, and 
standards-based assessments. The DSP provides evidence of a system 
that provides for some analysis and feedback to further develop the 
system. The DSP provides evidence of a system that demonstrates the 
school implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math and Reading. 
 


Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, and common/benchmark 
assessments. The DSP provides evidence of an approach that does not 
demonstrate the school implemented a plan for monitoring and 
documenting changes in student growth and proficiency in Math and 
Reading on ACCR Standards  because the evidence does not demonstrate 
a system that includes data review teams which would have 
demonstrated how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:   This area is scored as falls far below. The 
DSP provides evidence of a plan that does not demonstrate the school 
implemented a professional development plan to  increase  student 
growth and proficiency in Math and Reading on ACCR Standards  because 
the evidence does not demonstrate a comprehensive plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, focuses on areas of high importance, and supports high 
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 development plan to increase student growth and proficiency in Math 
and Reading because the narrative does not describe a plan that includes 
follow-up and monitoring strategies and supports high quality 
implementation which would have demonstrated how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrated 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. Data 
must demonstrate improvement as compared to prior years. 


quality implementation which would have  demonstrate that the plan 
was developed to address teacher learning needs and areas of high 
importance, demonstrated how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies, and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan.   
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading as 
compared to prior years.  








Demonstration of Sufficient Progress Site Visit Inventory ________ ~---' 
Charter Holder Name: Vechij Himdag Alternative School, Inc. 
School Name: Vechij Himdag MashchamakuD 


Required for: Renewal 
Evaluation Criteria Area: Curriculum 


Site Visit Date: June 25, 2014 


Document Name/Identification 
[C.1] Acellus Grade 9-10 and 11-
12 English Alignment to Common 
Core State Standards 


[C.2] Acellus High School Math 


[C.3] Acellus "Gradebook" and 
"Student Listing" screenshots 


[C.4] Academic Vocabulary 
Toolkit 1 
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Intended Pur~ose and Discussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the curriculum consistently across the school that is aligned to ACCRS. 


ASBCS staff: Both sets of alignment documents identify the Common Core State Standards and which lessons align 
with the lessons in the English 9-10 or 11-12 course. The standards include categories from Reading for Literature, 
Reading for Informational Text, and Writing. The principal indicated that this tool was compared against the ACCRS 
document. No additional documentation was provided to demonstrate evidence of alignment to ACCRS. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the curriculum consistently across the school that is aligned to ACCRS. 


ASBCS staff: This document identifies the Common Core State Standards and which lessons align with the lessons in 
the high school math course. The standards include categories from Number and Quantity, Algebra, Functions, 
Geometry, and Statistics & Probability. The principal indicated that this tool was compared against the ACCRS 
document. No additional documentation was provided to demonstrate evidence of alignment to ACCRS. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the curriculum and how students are monitored and paced in the Acellus courses. 


ASBCS staff: The "Gradebook" document identifies a class list for the American Literature course. The document 
contains lessons watched, lesson problem summary, unit exam summary, mid-term exam, final exam, progress 
summary, online lessons, and student grades for each student. This document identifies that only 4 of 7 students 
received a final grade for completing the course. The "Student listing" document provides student information on 
grades, current position, and progress. This document also indicates that 4 of 7 students completed the course and is 
in alignment with the first document. The principal indicated that the teacher reviews these documents on every 
student to monitor their progress. No additional documentation was provided to demonstrate how often the teacher 
monitors the student and the follow-up provided when a student is not on pace. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the Reading curriculum and how students are monitored and paced. 
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[C.5] Algebra I Syllabus 


Geometry Syllabus 


Multiplying and Dividing 
Fractions lesson plan and related 
worksheets 


Fractions Flip Chart 


[C.6] ELA Reading for College 
Syllabus 


AZ1004: English for College 
Syllabus 


Acellus reports: Student Listing 
and Gradebook for ELA-English 
IV-English for College 


[C.7] Credit Recovery 
documents: Student 
Expectations for the Course, 
Student Agreement Form, and 
Projection Charts 
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ASBCS staff: This workbook document includes a list of vocabulary words and activity pages related to every 
vocabulary word. For example, the activity for the word "analyze" identifies a section on academic vocabulary 
toolkit, verbal practice, and writing practice. The principal indicated that this document is the lesson plan the teacher 
utilizes to teach the course and that all students take this course. No additional documentation was provided to 
demonstrate how the students are monitored and paced in this course. 


A sample copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the Math curriculum and the pacing of the curriculum. 


ASBCS staff: Both syllabi identify the course objective, pre-requirements, materials needed, grading scale, which 
lessons will be taught on a given week. The syllabi cover weeks 1-18 and includes lessons from Acellus and some 
lessons are teacher-created. An example provided is the Fractions lesson plan which includes instructional strategies 
and student activities which includes guided practice through worksheets instructing on the concept and how to 
develop the final project of a Fractions Flip Chart. This lesson is documented in the Algebra 1 syllabus as Flip Chart 
Activity conducted during Week 2. The lesson plan does not include which ACCRS is being addressed and no 
additional documentation was provided to demonstrate what criteria was used to determine which standard would 
be addressed and how the lesson was chosen. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teachers implement 
the English curriculum and the pacing of the curriculum. 


ASBCS staff: Both syllabi identify the course description and objective, pre-requirements, materials needed, grading 
scale, which lessons will be taught on a given week. The syllabi cover weeks 1-18 and includes lessons from Acellus 
and Academic Vocabulary lessons from the toolkit identified in [C.4]. The English for College syllabus includes 
strikeouts by the lessons indicating that the lesson was conducted for the Academic Vocabulary lessons. The Acellus 
reports identify which students took the course, their final grade, and their current position in the course. The report 
indicates that the average grade is 74.8%. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the curriculum is adapted 
to meet the needs of students in subgroups. 


ASBCS staff: The charter holder provided two documents. The first one identifies the student expectations for 
attending the Credit Recovery course which is taught through the Acellus web-based program. For example, in item 
3., students will be given a projection chart to be used and will be expected to have the following lessons done in 
that amount of time. The second document is the student agreement form for the listed expectations. The projection 
charts identify for the months of January-April and which lessons the student is expected to complete. The average 
expectation is to complete approximately 230 lessons within a two month period. 
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A copy of this document was taken. 
[C.8J Weekly calendars for: Charter holder indicated the intended purpose of the document was to demonstrate: how the curriculum is adapted 
September 22-28, 2013, to meet the needs of the students with disabilities. 
December 9-13, 2013 and 
February 16-22, 2014 ASBCS staff: All three weekly calendars identify that a meeting was scheduled to address the needs of SPED students 


to include: Life Skills, Child Family Team and IEP meetings. No additional documentation was provided to 
demonstrate what occurred at these meetings. 


A copy of this document was taken. 


I, (Johanna, u1ed/ntL> , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 25, 2014. _~~~;w...M~/I2U~,"",2~an~'di::.ld:d&<..0(=""&'ri:f-___________ _ 


I, ~ oJ ~-I irA. uJ ( \ l i a Y\!L~ , received a copy olthis document atthe end olthe site visit 


conducted by the Arizona State Board of Charter Schools on June 25, 2014. J~~ d t lJ) tU U!l.~ 
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Demonstration of Sufficient Progress Site Visit Inventory 
Charter Holder Name: Vechij Himdag Alternative School, Inc. 
School Name: Vechij Himdag MashchamakuD 


Required for: Renewal 
Evaluation Criteria Area : Instruction 


Site Visit Date: June 25, 2014 


Document Name/Identification 
[1.1] Teacher Self-Evaluation July 
2013 for the language teacher 


Employee Self-Evaluation 


[1.2] Walkthrough Observation 
Form for: Class: Math/Science 


[1.3] AOE Education Evaluation 
Model Outreach and Awareness 
templates 


SY14 Parent Survey results 


ADE 2103-2014 Teacher 
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Intended PurfPsE! and Discussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
evaluates the instructional practices using the formal teacher evaluation process. 


ASBCS staff: The Teacher Self- Evaluation document identifies the goals, a list of PO topics received in SY12, and the 
score ratings that evaluates the following areas: professional teacher requirements, Standard 1: Content Pedagogy, 
Standard 3: Diverse Learners, Standard 4: Multiple Instructional Strategies, Standard 5: Motivation and Management, 
Standard 6: Communication and Technology, Standard 7: Planning, Standard 8: Assessment, Standard 9: Reflective 
Practice, Standard 10: and School and Community Involvement. All scores provided in this document were 
determined by the teacher. The Employee Self-Evaluation is a blank form for teachers to use to list their weaknesses 
and strengths and what they met or exceeded during the performance review period. These documents are 
completed by the teacher and later discussed with the instructional leader to identify the teacher's goals for the 13-
14 school year. No additional documentation was provided to demonstrate evidence of the meeting that took place 
during the pre-evaluation meeting with the instructional leader and the teacher. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
evaluates the instructional practices using the walkthrough observations. 


ASBCS staff: This form has a section to identify which instructor was observed, when, which class, if a lesson plan was 
available, what the objective was and what time the observation was conducted. This completed form had the 
instructor and date redacted but the instructional leader indicated she conducted this observation in the Fall 2013. 
The objective for this lesson was "Math across curriculum". The form is formatted to include: running notes, biggest 
strength, and key levers. The instructional leader indicated that walkthroughs are conducted 4 times per school year. 
No additional documentation was provided to demonstrate evidence how the results of the observation were 
communicated to the teacher. The form is formatted to include: running notes, biggest strength, and key levers. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
evaluates the instructional practices using the formal teacher evaluation process. 


ASBCS staff: The template document identifies 8 questions to be included in the Parent Survey Questions and a hand-
written question that states, "Please rate the school A, B, C, 0". This document also includes additional templates for 
other components of the teacher evaluation process. No additional documentation was provided to indicate the 
other templates are being used. The results from the SY14 Parent Survey address climate and culture of the school, 
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Evaluation Process: An Arizona 
Model for Measuring Educator 
Effectiveness 


[1.4] Teacher Evaluation for 
Social Studies teacher, June 12, 
2013 


[1.5] Acellus Student listing 
report for Math-Co"ege Math 
Preparation 
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communication between the parent and teacher regarding a student's progress, and whether the school prepares the 
student to be on track for college or a career. The Teacher Evaluation Process materials, specifically pages 74-75 and 
78-79, include the materials used to communicate to parents regarding the Parent Survey and the suggested 
weighting options for the Survey Data. 17% is suggested to evaluate the teachers using the survey documents that 
include: student, parent, teacher self-review, and peer review. No additional information was provided to 
demonstrate evidence how this component of the teacher evaluation process evaluates the instructional practices by 
the instructional leader. 


The specific pages from the Teacher Evaluation Process materials was taken but the remaining documents were not 
because of the volume of the materials. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
evaluates the instructional practices using the formal teacher evaluation process. 


ASBCS staff: The Teacher document identifies the goals, a list of PO topics received in SY12 and identified PO needs 
for SY14, and the score ratings that evaluates the following areas: professional teacher requirements, Standard 1: 
Content Pedagogy, Standard 3: Diverse Learners, Standard 4: Multiple Instructional Strategies, Standard 5: 
Motivation and Management, Standard 6: Communication and Technology, Standard 7: Planning, Standard 8: 
Assessment, Standard 9: Reflective Practice, Standard 10: and School and Community Involvement. No additional 
documentation was provided to demonstrate evidence of the meeting that took place during the evaluation meeting 
with the instructional leader and the teacher. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
monitors the integration of standards into classroom instruction to ensure teachers monitor student pacing and 
implement the curriculum with fidelity as identified in the syllabi. 


ASBCS staff: The Student listing document is the report the instructional leader views to monitor the teachers and 
their students on their lesson progress. No additional documentation was provided to demonstrate evidence of how 
often the instructional leader views these reports and what feedback is provided to the teachers based on the 
instructional leader's review. 


A copy of this document was not taken because it contains student identifiable information. 
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[1.6] Teacher Performance Based 
Summative Evaluation Form 
SY14 


[1.7] Teacher Evaluation for 
Social Studies teacher, June 12, 
2013 


Walkthrough Observation Form 
for: Class: Math/Science 


Charter holder indicated the intended purpose of the document was to demonstrate: how the instructional leader 
evaluates the instructional practices using the formal teacher evaluation process. 


ASBCS staff: This document was provided by the instructional leader to indicate what changes have been made to the 
teacher evaluation document used in the 13-14 school year. This document identifies a scoring from 1-4 to evaluate 
topics in Domain 1: Planning and Preparation, Domain 2: Classroom Environment, Domain 3: Instruction, and Domain 
4: Professional Responsibilities. Page 4 -6 has areas to include student academic progress data, survey data results, 
teachers strengths/improvements and the final total points earned. According to the instructional leader this form 
will be used in the 14-15 school year. No additional documentation was provided to demonstrate what data was 
reviewed to make revisions to the teacher evaluation form. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: how the teacher evaluation 
process identifies teachers' strengths, weaknesses, and learning needs. 


ASBCS staff: The Teacher document identifies the goals, a list of PD topics received in SY12 and identified PD needs 
for SV14 as described in [1.4]. The walkthrough form is formatted to include: running notes, biggest strength, and key 
levers. The key levers identifies the improvements observed during the walkthrough by the instructional leader. No 
additional documentation was provided to demonstrate evidence of how the observations were communicated to 
the teachers and whether a follow up was conducted to address any issues/concerns. 


A copy of this document was taken. 


I, Job anOV dec/iac. ) , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 25, 2014. t;j&ACI/l1/ll4 J crtl..P~ 


I, Y Ci. f /kl'- l ~ A. ~0 ~ (l; C!l.. V\l\rS , received a cop.y of this docume~t at the end of the site visit 


conducted by the Arizona State Board of Charter Schools on June 25, 2014. VaJ);.!u..JL c;;! . I i)LtQ.~ 
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Demonstration of Sufficient Progress Site Visit Inventory 
Charter Holder Name: Vechij Himdag Alternative School, Inc. 
School Name: Vechij Himdag MashchamakuD 


Required for: Renewal 
Evaluation Criteria Area : Professional Development 


Site Visit Date: June 25, 2014 


Decument Name/ldentific_ation 
[PD.l] 
Certificates of Participation for 
the teachers in the areas of 
Board training, Administration 
capacity, Math, English, and 
SPED binder 


Intended Purpose and Discussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: the school's professional 
development plan. 


ASBCS staff: The binder includes certificates of participations for teachers between 2011-2013. The school tagged in 
the binder the PD sessions. The green tag addresses topics related to administration capacity and they include: 2010 
AZ learns/NClB Accountability Workshop (5-3-10), Coaching with the TAP Rubric (Fall 2012), 33 Minutes Data 
Dialogue Training (5-30-12), Common Core @ TED (8-8-13), Fall 2013 AIMS HS Pre-Test Workshop (9-2013), 2012 
Annual Conference (11-1-12), 2013 MEGA Conference (11-12-12), Charter Renewal Workshop (1-15-13), EQuiP Rubric 
(2-13), ACCRS for Students with Disabilities (10-28-13), 2014 leading Change (6-17 to 19). The gold and blue tags 
address topics related to math and English and they include: Common Core Math Workshop (2-2013), K-12 Academic 
Standards (2-26-13), ACCRS for Students with Disabilities (10-28-13). The remaining documents in the binder do not 
represent certificates of participation but invoices for the external PD sessions and email communications providing 
information about the PD sessions. No PD calendar was provided to align the dates with the PD topics. No additional 
information was provided to demonstrate how these topics were selected to meet the teacher learning needs or how 
the school supports high quality implementation of the strategies addressed in the PD topics described above. 


A copy of this document was taken because: due to the volume of the materials. 


I, J m lJQao ) der/incu I completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Cha rter Schools on June 25, 2014. _--'C#A'77'-=-<--<. ..... a.uVJ1/J14~:or.......<j'-0r7t....z....:..-=-=b.=~¢t""--_ __________ _ 


I, ~ Q .h I ..: fA . w Ll ~a.vli\.,5 , recez::d a copy olthis document,atthe end olthe site visit 


conducted by the Arizona State Board of Charter Schools on June 25, 2014. \ O.o..A.J '.; sA . ( i)rll~ 
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Demonstration of Sufficient Progress Site Visit Inventory 
Charter Holder Name: Vechij Himdag Alternative School, Inc. 
School Name: Vechij Himdag MashchamakuD 


Required for: Renewal 
Evaluation Criteria Area: Assessment 


Site Visit Date: June 25, 2014 


Document Name/Identification 
[A.1] Data Wall Chart for AIMS 
scores in Reading, Writing and 
Math 


[A.2] Acellus Student Details for 
a student taking ELA-English IV-
English for College report 


[A.3] ATI Galileo Student Growth 
and Achievement Reports for 
Pre-test, Benchmarks 1-3, and 
Post-test assessments for 
Reading and Math 
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Intended Purpose and Discussion OutcQme 
Charter holder indicated the intended purpose of the document was to demonstrate: the school's comprehensive 
assessment system. 


ASBCS staff: These documents identify student AIMS results for Spring 2014. The data wall identifies FAY students 
and FRL students. Separate data charts are created for Reading, Math, and Writing. Students are identified by cohort. 
The data walls demonstrate that individual student performance on AIMS is monitored during the school year. 


A copy of this document was not taken because: of the volume of the materials and their placement on the school's 
wall. 
Charter holder indicated the intended purpose of the document was to demonstrate: how data from Acellus 
assessments and the Acellus system informs and adapts instruction to a curriculum aligned to ACCRS. 


ASBCS staff: These documents identify that on May 19, the student did not pass the mid-term exam noted by a red 
flag. As a result of the exam score the student was directed to address topics she did not pass. The student detail 
report identifies that the student was required to re-do" 20. Thank-you Notes" lesson on 6/2. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: the school's comprehensive 
assessment system and how the data is analyzed to inform and adapt instruction. 


ASBCS staff: These reports provide at a point in time when the assessment was given, a graph that plots which 
students are in the following categories: higher growth and higher achievement, higher growth and lower 
achievement, lower growth and higher achievement, and lower growth and lower achievement. No analysis of these 
reports was provided to demonstrate how the data informs and adapts instruction. The leadership team indicated 
that the results from the reading benchmarks indicated they will have to provide intervention in reading for the 
future. No additional information was provided to demonstrate evidence of the discussions around data. 


A copy of this document was taken. 
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[A.4] NWEA District Summary 
Report for Math and Reading 


Charter holder indicated the intended purpose of the document was to demonstrate: how the school aggregates data 
to monitor FRL students and students with disabilities. 


ASBCS staff: The reports identify grade, student count, Mean RIT, Std Dev, and Median. The reports are generated to 
include only FRL students and students with disabilities in math and reading. No additional documentation was 
provided to demonstrate evidence of how this data is analyzed to monitor students or inform and adapt instruction. 


A copy of this document was taken. 


I, Joh On17I'.Ld d edioc." , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 25, 2014. 7»>-Atl/J741./lJ 'lYlLd~t2t ) 


I, V al Q)t l i A.-, to i II i ~IM,;2 , rec;r:ed " copy o~ this document ",!the en~ olthe site visit 


conducted by the Arizona State Board of Charter Schools on June 25, 2014. a...O ~ cA _ ~ 
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Demonstration of Sufficient Progress Site Visit Inventory 
Charter Holder Name: Vechij Himdag Alternative School, Inc. 
School Name: Vechij Himdag MashchamakuD 
Site Visit Date: June 25, 2014 


Oo£tJment NameJldentifi~ation In~nded Pu!"Po.se ~nd Oi~eussiol1 Outcome 


Requ ired for: Renewal 
Evaluation Criteria Area: Data 


-


------------------~ 


[0.1] No documentation was Charter holder indicated the intended purpose of the document was to demonstrate: 
provided in this area. 


ASBCS staff: 


A copy of this document Choose an item. taken because: 


I, JOhanfl d) d.edla. '" , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 25, 2014. ~(M1Al4.1 {')r&~ 


I, Yqt . k , .... A - Wl t I jaM:;' . reC~d a copy of this document atthe end ofthe site visit 


conducted by the Arizona State Board of Charter Schools on June 25, 2014. ~.tb , .I: cA -LA )tR~ 
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Vechij Himdag MashchamakuD:  Demonstration of Sufficient Progress 


Our Mission:  The mission of Vechij Himdag Alternative School Inc. is to prepare highly at-risk (over-age 17- 21, youth 


returning from dropping out, under-credited youth, teen parents, adjudicated youth and youth with significant social and 


behavioral needs) Native American youth to get their lives back on track - graduate from high school and continue on to 


college, career and self-sufficiency. 


 


What We Believe:  Vechij Himdag Alternative School Inc. emphasizes the intellectual, physical, and spiritual growth 


necessary for a healthy and productive lifestyle. Our strong blended (Web and Traditional) educational program is built 


upon a foundation of Akimel O’Otham language and tradition, with special emphasis on sharing and service to others. 


Vechij Himdag Service Learners have volunteered over 2700 hours of community service in the 2012/2013 school year 


alone. 


Who We Serve:   


 Grades 9 - 12 


 Ages 14 - 21* 


 Over Age/ Under Credited 


 Teen Parents( Moms and Dads) 


 Adjudicated Youth 


 Homeless or CPS Placement 


 Youth needing social and behavioral support 


Our students may be three or more years behind in their coursework when they enroll but with a combination of hard 


work and dedication a student can complete our program in less than three years (Usually 2 years ) and graduate with a 


diploma and skills to be career, college or workplace ready.  


What We Offer: 


 Career and Technical Education 


 Credit Recovery 


 O'Otham Language 


 Gila River Indian Community History and 


Government 


 Service Learning 


 Blended Learning Curriculum 


 Special Education 


 Teen Parenting Education 


 Support Programs for Social and Behavioral 


Health 


What We Do: 


Career Readiness: 


Working closely with our community partners such as:  Gila River Employment and Training, Pima Leasing  and Gila 


River Indian Community Tribal Education, students participate in blended learning programs as well as the innovative job 


readiness programs like Junior Achievement to ensure they not only graduate but continue on to college and/or technical 


training.  The school believes that our work is vital in providing well educated and work ready employees that support the 


economic development goals of Gila River and Arizona. 


Teen Parents: 


Our highly successful Teen Parenting program unites First Things First, Early Head Start and Gila River Health Care to 


provide support for teen moms, dads and infants and grandparents to help these young parents stay in school, delay 


additional children till after completing their education and prepare for a life of self-sufficiency and independence. 


Gila River Culture and O'Otham Language 


O’Otham Language revitalization underpins all our work.  By helping young parents, future parents and community 


citizens relearn their traditional language and support the traditional values of Gila River Indian Community; the school 


ensures that the next generation of students will be ready for school and to be productive citizens in the future.  


 Free transportation provided to school and all Service Learning and School To Work programs for 


students residing in Districts 1,2,3,4 and 5 of Gila River Indian Community 


 School Breakfast and Lunch 
We rely on our partners and donations from those interested in seeing us achieve our goals to sustain our programs.  
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Year to Year Growth on AIMS 


We have had positive growth in both reading and math for the cohorts who were assessed in 2012 to 2013 .  We have also 


had positive growth by concept for the 2012 to the 2013 cohorts who tested year to year.  Fall 2013 is from the beginning 


of this school year.  Math tests are not yet back from this springs exam.  Cohort 2015 only took AIMS in spring of 2013 


and Cohort 2016 was assessed in spring of 2014.   


 


 


0%


10%


20%


30%


40%


50%


60%


70%


80%


fell far below approach meet


Reading Cohort 2013 
Fall Testing 


2012


2013


0%


20%


40%


60%


80%


100%


120%


fell far below approach meet


Math Cohort 2013 
Fall Testing 


2012


2013


The State has no data attributed to Math 


Cohort 2013 for the Fall of 2012.  They are 


investigating to see where the data issue is.  


We did receive 100% tested. 
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Cohort 2014 


Strands /Concepts 


Number 


Possible Fall 2012 


Percent 


Average 


Spring201


3 


Percent 


Average Fall 2013 Percent 


Strand 1: Number and Operations 5 1.3 26% 1.5 30% 2.1 42% 


Concept 1/2/3: Number Sense/Numerical 
Operations/Estimation 5 1.3 26% 1.5 30% 2.1 42% 


Strand 2: Data Analysis, Probability, And Discrete 


Mathematics 12 4.4 37% 5 42% 5.1 43% 


Concept 1: Data Analysis 4 1.5 38% 1.9 48% 1.7 43% 


Concept 2:  Probability 4 1.3 33% 1.6 40% 1.6 40% 


Concept 3/4: Systematic Listing and Countin/Vertex-


Edge Graphs 4 1.5 38% 1.4 35% 1.9 48% 


Strand 3: Patterns, Algebra and Functions 28 9.3 33% 9.5 34% 10.4 37% 


Concept 1: Patterns 4 1.3 33% 1.8 45% 1.4 35% 


Concept 2: Functions and Relationships 6 2.3 38% 2.4 40% 3.1 52% 


Concept 3: Algebraic Representations 14 4.4 31% 3.8 27% 4.4 31% 
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Concept 4: Analysis of Change 4 1.3 33% 1.5 38% 1.4 35% 


Strand 4: Geometry and Measurement 28 10.6 38% 9.8 35% 10.4 37% 


Concept 1: Geometric Properties 11 3.9 35% 4 36% 4.9 45% 


Concept 2:  Transformation of Shapes 4 1.9 48% 1.4 35% 1.4 35% 


Concept 3: Coordinate Geometry 7 2.3 33% 2.6 37% 2.3 33% 


Concept 4: Measurement 6 2.5 42% 1.8 30% 1.9 32% 


Strand 5: Structure and Logic 12 4 33% 4.3 36% 4.3 36% 


Concept 1/2: Algorithms/Logic, Reasoning, Problem 


Solving, Proof 12 4 33% 4.3 36% 4.3 36% 


 


85 35% 


 


35% 


 


38%   


 


Cohort 2014 


Strands/Concepts 


Number 


Possible Fall2012 


Percent 


Average Fall 2013  


Percent 


Average 


Strand 1: Reading Process 8 2.9 36% 4.4 55% 


Concept 4: Vocabulary 4 1.3 33% 2.6 65% 


Concept 6: Comprehension 4 1.6 40% 1.8 45% 


Strand 2: Comprehending Literary Text 18 8.4 47% 9.1 51% 


Concept 1: Elements of Literature 14 6.6 47% 6.6 47% 


Concept 2: Historical and Cultural Aspects of Literature 4 1.7 43% 2.5 63% 


Strand 3: Comprehending Informational Text 28 13.5 48% 14.1 50% 


Concept 1: Expository Text 12 5.9 49% 4.3 36% 


Concept 2: Functional Text 8 4.3 54% 5.6 70% 


Concept 3: Persuasive Text  8 3.3 41% 4.3 54% 


Total 54 46% 


 


51% 


  


2015 Cohort 


Strands /Concepts Possible Spring 2013 


Percent 


Average Fall 2013 Percent Average 


Strand 1: Number and Operations 5 1.7 34% 1.5 30% 


Concept 1/2/3: Number Sense/Numerical Operations/Estimation 5 1.7 34% 1.5 30% 


Strand 2: Data Analysis, Probability, And Discrete 


Mathematics 12 4.6 38% 4.7 39% 


Concept 1: Data Analysis 4 2.1 53% 1.9 48% 


Concept 2:  Probability 4 1.2 30% 1.3 33% 


Concept 3/4: Systematic Listing and Counting/Vertex-Edge 
Graphs 4 1.3 33% 1.5 38% 


Strand 3: Patterns, Algebra and Functions 28 8.6 31% 9 32% 


Concept 1: Patterns 4 1.7 43% 1.4 35% 


Concept 2: Functions and Relationships 6 2.4 40% 2.5 42% 


Concept 3: Algebraic Representations 14 3.1 22% 3.9 28% 


Concept 4: Analysis of Change 4 1.4 35% 1.3 33% 


Strand 4: Geometry and Measurement 28 8.8 31% 10.1 36% 


Concept 1: Geometric Properties 11 3.9 35% 4.7 43% 


Concept 2:  Transformation of Shapes 4 1.2 30% 1.7 43% 


Concept 3: Coordinate Geometry 7 2.1 30% 2.1 30% 


Concept 4: Measurement 6 1.6 27% 1.6 27% 
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Strand 5: Structure and Logic 12 3.8 32% 4 33% 


Concepts 1/2: Algorithms/Logic, Reasoning, Problem Solving, 


Proof 12 3.8 32% 4 33% 


 


85 32%   34% 


  


Cohort 2015 


Strands/Concepts Possible Spring2013 


Percent 


Average Fall 2013 


Percent 


Average 


Strand 1: Reading Process 8 3.1 39% 3.5 44% 


Concept 4: Vocabulary 4 1.7 43% 1.9 48% 


Concept 6: Comprehension 4 1.4 35% 1.6 40% 


Strand 2: Comprehending Literary Text 18 7.3 41% 9 50% 


Concept 1: Elements of Literature 14 5.4 39% 6.3 45% 


Concept 2: Historical and Cultural Aspects of 


Literature 4 1.9 48% 2.7 68% 


Strand 3: Comprehending Informational Text 28 12.2 44% 13.4 48% 


Concept 1: Expository Text 12 5.1 43% 5 42% 


Concept 2: Functional Text 8 4.4 55% 4.8 60% 


Concept 3: Persuasive Text  8 2.8 35% 3.7 46% 


Total 54 42% 


 


48% 


  


1a. SGP Math and Reading 


For the last two years we have been unrated in Student Growth Percentile due to our small sampling size.  Each of those 


years recorded as nonrated we have been successful in our Annual Measurable Objectives in all areas indicating that we 


are showing growth towards the 2020 expectation of 100% of student success. 


Median Percentile Rank & Improvement 


Grade Reading Mathematics 


10  30% 14.5% 


All Students (across grades)  30 14.5 


Median Percentile Rank -- All Students²  22 


Percent Improvement  17 


Total Growth and Improvement Points  39 


 


Curriculum 


All purchased curriculum (text books for all subjects) are chosen by the Gila River Indian Community Tribal Education 


Department and purchased for the school by the Community.  We receive classroom sets of materials for English and 


Math from this Department.  VHM then aligns our online portion of our curriculum to the Gila River Indian Community 


Juvenile Detention and Rehabilitation Center (JDRC) and to the text provided.  It is important to the Community and is 


part of our vision and mission that our students do not miss out on education during incarceration.  The best way to ensure 


any student who is incarcerated cannot lose a continuum of education was to align the schools online materials to the 


same online curriculum that was purchased by JDRC or approved by JDRC for use in the Detention Center.  This choice 


is dictated by our mission to serve these students and is a large contributor to our alternative status.   JDRC has very strict 


guidelines for the type of online curriculum they will accept. We've adopted Acellus this year for of our curriculum both 


as the primary curriculum for our English and Math but also as our credit recovery.  We use Acellus as a primary material 


to a teacher led curriculum for our content areas.  Teachers create syllabi for each class filled with online assignments that 
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match the Arizona Common Core Standards the teacher is teaching.  Each of our courses is outlined for the entire credit 


based on the ACCRS standards necessary for mastery.   When a student enters VHM they are placed into the course 


required based on the number of credits that they're coming to us with coupled with the courses they have not yet 


completed that are required by the State of Arizona and our school for graduation..   


 


Students enter VHM needing one of three types of educational pathways.  The first path is credit recovery, the second 


pathway is traditional on track towards graduating and the third is our independent study.  Students are placed in a credit 


recovery courses taught online by highly qualified Arizona approved teachers that ensure they are receiving the credits 


they need to catch up. The second set of students comes to us short of credits but not meeting the need of credit recovery 


that the first group needs.  This second set of students is placed in a program of instruction that allows them to be on track 


to graduate with their cohort year.  The curriculum used is a blended technology curriculum using the teacher as the expert 


in the classroom and Acellus as the material to be learned.  The independent study group is similar to credit recovery but 


has students working one on one with their accredited tutor in Acellus with additional assignments completing the same 


requirements as the traditional tract. 


 


Students are pretested in Acellus to ensure correct placement in coursework.  Students are given an Acellus pretest and 


then placed in the grade level of their ability and required to complete all course work up to and including Algebra 1, 


Algebra 2, Geometry and Math for College.  Students not proficient in reading grade level materials are placed in a 


reading remediation course taught by a Title 1 teacher for an elective credit alongside their required English class. 


Monitoring of Instruction for Reading and Math 


All teachers are required to turn in their syllabi for the entire semester prior to the beginning of the coursework.  These 


syllabi are applicable for the entire school year.  Common core standards identified by Acellus are comprehensive and the 


lessons are aligned to ensure the teacher is covering all standards.  These syllabi are in a premade template created by the 


Principal for use in all classes.  Teachers are required to turn these in prior to the beginning of the next term.  These 


syllabi are checked to ensure they cover the standards and that they are comprehensive enough that a student in an 


independent study program knows exactly what is required for them to earn the credit for the class. 


 Each teacher is observed formally twice a year.  Forms are filled out during a preconference regarding their goals and 


their needs for personal growth in terms of professional development.  A post conference is also conducted to ensure these 


teacher’s goals are met and teachers are aware of how they scored.  This evaluation is 20 pages long and is broken up into 


three sections.  Section A is based on AIMS (the growth model) and is worth 33% of the point total.  Section B is worth 


50% and is based on the 10 Principals of INTASC or Interstate New Teacher Assessment and Support Consortium an 


iNACOL Elements or Quality Standards for National Online k-12 Teaching.   


The 10 required principles teachers are evaluated on are: 


Principle #1: 


The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can 


create learning experiences that make these aspects of subject matter meaningful for students. 


Principle #2: 


The teacher understands how children learn and develop, and can provide learning opportunities that support their 


intellectual, social and personal development. 


Principle #3: 
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The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are 


adapted to diverse learners 


Principle #4: 


The teacher understands and uses a variety of instructional strategies to encourage students' development of critical 


thinking, problem solving, and performance skills. 


Principle #5: 


The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that 


encourages positive social interaction, active engagement in learning, and self-motivation. 


Principle #6: 


The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, 


collaboration, and supportive interaction in the classroom. 


Principle #7: 


The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals. 


Principle #8: 


The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous 


intellectual, social and physical development of the learner. 


Principle #9: 


The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others 


(students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow 


professionally. 


Principle #10: 


The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support 


students' learning and well-being. 


Section C is the last 17% and is the teacher’s impact on a series of five goals set by the school.  The five goals are chosen 


by the Governing Board and are based on attendance rate, graduation rate, parent involvement, percent tested, and 


overseeing service learning projects.  Each section of the evaluation is assigned points and the total number of points 


determines the teachers rating.   


In addition to the formal observation we use walk through observations created by Dr. Kate Kinsella.  These walk-through 


observations evaluate the teacher behavior, the classroom environment and the student behaviors.  The observation is 


followed by a goal set for the next lesson; identifying an area that needs improvement that can be observed with a follow 


up done randomly.  Teachers who do not consistently master our walk-throughs are coached for improvement but can be 


written up if they are not continuously improving. 
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Assessment 


Our strategy for assessment is to use it to guide instruction (formative) and to evaluate the data learned from the results to 


change curriculum, instruction and professional development (summative).  All of our formative assessments are designed 


to provide the immediate, explicit feedback useful for helping teachers and students during the learning process.  


Formative assessment is a tool to continually evaluate students’ academic needs and development within the classroom 


and will be happening consistently to ensure that local benchmark assessments and state-mandated summative 


assessments are easily mastered at the completion of the grade level.  


Teachers who engage in formative assessments give continual, explicit feedback to students and assist them in answering 


the following questions: 


1. Where am I going? 


2. Where am I now? 


3. How can I close the gap between the two? 


In order to show students how to close the gap between where they are academically and where they want to be, teachers 


must help students evaluate their progress in the learning process and give them explicit, descriptive feedback specific to 


the learning task.  Students who receive less than 70% on an Acellus assignment or test must have their lesson “reset” for 


the assignment.  The assignment must be redone.  Once the assignment has been “reset” twice the student must appear for 


a tutoring session and a review of their notes. 


Formative assessments we use are: 


• Observations 


• Questioning 


• Discussion 


• Cornell Notes 


• On line Assessments  


• Practice Presentations 


• Visual Representations 


• Kinesthetic Assessments  (labs) 


• Quizzes 


 


For our summative assessments we use: 


 Galileo benchmark assessments 


  Acellus pretests, midterms and finals 


  NWEA  


 AIMS.   


 


VHM Testing Calendar 2013-2014 


AIMS Tests 


FALL 2013 Spring 2014 


Tu. Oct. 22 Writing Mo. Feb. 24 Writing 


We. Oct. 23 Reading Tu. Feb. 25 Reading 


Th. Oct. 24 Mathematics Tu. Apr. 8 Mathematics 


 


We. Apr. 9 Science 


Galileo 


Two week windows 


Pretest CBAS#1 CBAS#2 CBAS#3 Posttest 


Aug 12-23 Sep30-oct 11 Feb 13-24 Mar 17-23 May 12-23 


NWEA 
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Fall Winter Spring 


Not implemented Not implemented Mar 24-28 


PARCC Field Test 


Performance Based Assessment (PBA) End Of Year (EOY) 


March 24- April 24, 2014 May 5-June 6, 2014 


 


Professional Development 


Our strategy for improving professional development is to use it to raise teachers to the proficiency level where they can 


actively challenge students to achieve higher academic growth than they have ever done previously.  Leadership training 


for all administration and our governing board has been a priority for VHM during the last three years as well.  At the 


beginning of the year the teachers and administration created a yearlong calendar for professional development.  This 


calendar was based on the AIMS scores, acquiring Galileo and our being a D-Alt. School.  We had 2 weeks prior to 


school starting of training as well.  These included the mandatory SPED training, data training on the AIMS data and the 


Galileo assessments, and a refresher course on Common Core standards.  We also participated in the Tribal Educational 


Departments mandatory training in August.  Each year we ask every staff member to complete an evaluation on another 


staff member.  These are called 360 Peer Reviews.  The purpose of these reviews is to choose areas for professional 


development based on needs identified by our staff.  This review is done electronically through Survey Monkey and the 


results are shared with the person being evaluated, the Principal and the School Board.  We established “themes” or areas 


of focus for professional development based on Tribal requirements, new legislation, teacher input and areas identified by 


administration during walk-throughs as necessary for increasing students’ academic achievement.   


Our themes are: 


 Conferences  


 Health and Safety  


 Culture and Indigenous Language  


 Special Education  


 McKinney Vento  


 Common Core Standards  


 Common Core Content English Language Learners  


 Classroom Instruction and delivery  


 Academic Progress and Measurement  


 Teacher Evaluations  


 NSLP  


 Parent PD  


 Administrative Leadership    
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Professional Development Calendar 


Dates Conferences McKinney Vento Classroom Instruction 


and delivery 


Administrative Leadership 


Feb-


13 


K-12 Academic Standards 


O’Otham Teacher, Social Studies 


Teacher, Math Teacher, 
Operations Manager 


   


Jun-


13 


*Leading Change: Principal, 
Assistant Principal, Operations 


Manager 


   


Aug-


13 


  Staff PD on use of iPad 
to utilize applications to 


facilitate students 


learning outcomes.  Use 
of apps such as 


Educreations, Common 


Core, and Prezi. 


 


Oct-


13 


  Teach Like a Champion 
Webinar-Principal, 


Assistant Principal, 


O’Otham teacher, tutor, 
Operating Manager, 


Math Teacher, English 


Teacher 


 


Oct-


13 


  Effective Teaching 


Strategies-Harry and 


Rosemary Wong-
Principal, Assistant 


Principal, O’Otham 


teacher, Math Teacher, 


Operations Manager, 


English Teacher 


 


Nov-


13 


  Text Complexity in 


Your Classroom-
English Teacher 


 


Nov-


13 


Business Summit-Arizona 
Charter Schools Associations-


Operations Manager 


 Business Summit-
Arizona Charter Schools 


Associations-Operations 


Manager/CTE 


 


 


1b. SGP bottom 25% 


Reading:  Green 


Math: 


Our bottom 25% of our students have been identified by students who are behind in credits based on their cohort year and 


students who are in our credit recovery program.  Last year we grew from 0% improvement in 2012 to 5.5% in 2013.  


While this increase was not enough we identified the issues and are working on their improvement. 


Curriculum 


The Gila River Indian Community Tribal Education Department purchased in 2010, books for all high schools on Gila 


River Indian Community.  A full set of brand new text books was provided for Algebra 1, Geometry, and Algebra 2 and 


all four English classes.  Acellus is used in each of the core class lessons.  The textbooks are used as resources for all core 
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content classes taught by the teacher of record and used to support the Acellus curriculum  For our at risk students we 


have created a new plan this year in math.  Previously students took Algebra 1 until they were successful.  This year all 


students are taking Geometry in their sophomore year or just before AIMS if they have not yet passed it.  Exposing all 


students to both Geometry and Algebra has given a better overview on AIMS focused standards to students prior to 


assessment.  This is shown below in the 2% increase in concept based scores.  Specifically you can see the growth in 


Cohort 2015 scores from Spring of 2013 to Fall of 2014 (given in October 2014) 


Strand 4: Geometry and 


Measurement 28 8.8 31% 10.1 36% 


+5% 


Concept 1: Geometric Properties 11 3.9 35% 4.7 43% +8% 


Concept 2:  Transformation of Shapes 4 1.2 30% 1.7 43% +13% 


Concept 3: Coordinate Geometry 7 2.1 30% 2.1 30% same 


Concept 4: Measurement 6 1.6 27% 1.6 27% same 


 


This school year we have also hired a Math Interventionist.  This teacher specifically oversees a program we have created 


called individual concept tutoring.  Students who are struggling with individual concepts on Acellus in the Credit 


Recovery Program and the Independent Study Program are placed with the math interventionist.  This process allows 


students to receive one on one intervention help with concepts they need to master to go on with their program.  We also 


work with our students in the traditional environment.  Our Math teacher leads small group instruction and conducts 


remediation during the class periods for students who are struggling with specific concepts. 


Instruction 


The monitoring of instruction remains constant throughout our systems. 


Assessment 


The dissemination of data from the AIMS results and the use of the Instructional Analysis Tool provided by the Arizona 


Charter School Association to determine our focus at the beginning of this school year gave us a clearer indication of the 


direction we needed to be focused on through this year.  The goal was to increase growth of all students in Reading and 


Math.  We identified the need to get them one level from where they were at the start of school (falls far below to 


approach, approach to meet) to the next level.  For students who were testing as Sophomores our goal was  for 40% 


passing (from 30% passing in 2013) in Reading and 20% passing in Math (up from 14.5% prior year).   Assessments were 


used to measure students’ progress towards our goals. 


The Sophomores in 2015 in Reading (Math scores are not yet back) had 1 student Falling Far Below, 9 students 


Approaching, and 6 students meeting.  The Average scale score for 10
th
 grade reading was 663.3125.  The Sophomores in 


2016 had no students falling far below, 8 students approaching and 7 students meeting.  The Average scale score for 10
th
 


grade reading in 2016 was 671.4.   


The Galileo assessment has been providing information to us on our benchmark assessments for the last two years.  Thus 


far this year we have administered three tests.  The first test was a pretest and the next two were benchmark tests.  We did 


not have enough consistent data amongst the same students to indicate the growth positive or negative during this year 


using Galileo but we did have good AIMS data from October 2013 test.  We also administered the NWEA exam in March 


but had no other benchmark to compare it to until next year.   
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Evaluation Professional Development  


April 2014 TAP Teacher Evaluations and Performance-Based Compensation Principal and Assistant 


Principal 


 


Professional Development 


 


Our professional development focused specifically on improvement by the integration of the Galileo assessment into our 


curriculum and teaching teachers to read and understand the data.  Our goals for our Title 1 Program included creating a 


solid foundation of using data to guide instruction.  The majority of this Professional Development began in February as 


that was the second benchmark assessment.  This gave our teachers data to discuss and evaluate in a professional 


development setting.  We specifically held one Professional Development strictly for the Math data. 


 


Dates Academic Progress and Measurement Attended 


January 2012 Using Students Performance Measures in a 


Comprehensive System to Improve 


Teaching and Learning Summit II-  


Principal 


May 2012 33 Minute Data Dialogue Training  Math Teacher 


January 2013 Academic Framework & Demonstration of 


Sufficient Progress Workshop 


Assistant Principal 


September 2013 Fall 2013 AIMS HS Pre-Test Workshop  Principal, Assistant Principal 


November 2013 Staff Meeting, PD on Staff hours of work, 


how to use iPad calendar to document PD 


opportunities and leave. First call for New 


syllabi for next block of classes. 


 


November 2013 Math Teacher PD: Math PD on interpreting 


the students Galileo Scores by concepts.  


Given by Mr. Toyekoyah 


January 2014 Admin PD: interpretation of Galileo and 


AIMS Data for making future curriculum 


changes.  And ADE Assessment Webinar: 


preparing for spring PARCC 


Assessment. Test Coordinator PD: 


AIMS/Stanford 10 Pre-test Workshop 


w/ADE   


 


February 2014 Teacher PD: Math PD on analysis of 


Galileo data 
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April 2014 AZ Charter Board Meeting to prepare for 


upcoming Charter School Demonstration of 


Sufficient Progress (DSP) for our charter 


renewal.   


Principal, Assistant Principal, 


Operations Manager 


 


2.  Proficiency 


2a. Percent Passing 


This year in Percent Passing we increased in Math from 0/19.7 to 7/19.1.  As the state average went down, we went up.  


The percent passing in Reading climbed from 24/48.5 to 42/50.5.  This reading increase was well above the state average. 


Reading and Math: 


Curriculum: 


Our curriculum is based on an online program -Acellus.  Upon entering our school, students are placed in one of three 


tracts.  The traditional tract: students receive the syllabus and attend a class with a teacher who monitors their progress 


and steps in whenever needed; a credit recovery tract: 100% independent except for math intervention when necessary; 


and the Independent study tract for students who entered too late to be with the traditional students but want full credit and 


will accomplish the same amount of tasks in a shorter period of time.  Students who are identified by the AIMS or the 


Galileo or who are struggling in English are placed in a remedial reading course in addition to their tracts.  This remedial 


reading course is taught as an elective for the lowest performing students.  Students may enter the class because they have 


previously failed English or AIMS, because their Acellus scores indicate they need the additional instruction or on teacher 


or student recommendation.  The remedial course is taught using Fisher and Frey: Literacy for Life and Dr. Kate Kinsella 


Academic Vocabulary 1 and 2.   


Monitoring Instruction: 


Monitoring of Instruction is consistent amongst all systems. 


Assessment: 


The assessment remains consistent with the Bottom 25% description. 


Professional Development: 


Our program changed this year with the increase in assessment and the introduction of the Common Core Standards.  


Professional Development was really dictated for us with the introduction of these elements to our strategic plan for 


professional development for the year.   


 


Dates Common Core Standards Common Core Content 


February 2013 Common Core Math Workshop-


Assistant Principal 


 


August 2013 Common Core @TED Principal 


and Assistant Principal 
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October 2013 Making Sense of the Common Core 


Reading Appendices-English 


Teacher 


 


November 2013  Are your Reading Units or Lessons Common 


Core Worthy. Principal, English Teacher 


November 2013  Are your Mathematics Units or Lessons 


Common Core Worthy. Assistant Principal, 


Math Teacher 


 


2b. Subgroup ELL 


We have no ELL students. 


 


2b. Subgroup FRL 


We have almost 100% free and reduced population.  All systems that exist incorporate this fact. 


 


2b. Subgroup SPED 


We have six Special Education students.  Two of our Special education students were participating in alternative 


placement outside of our school campus due to the depth of their needs.  We contract for services with an agency but use a 


full inclusion model for instruction for students as their needs are defined by their IEP.  Our contracted instructor is on site 


one and a half days a week.  Gila River Behavioral Health partners with us to provide full time one on one aides for our 


emotionally disabled students in our special education program.  These aides are “life coaches” whose role is to help these 


students manage in the stresses of the classroom.  We currently have two life coaches that provide this service for our 


identified students. 


Curriculum 


The special education department uses a variety of resources for reading and math. Due to the number of students serviced 


in reading and math (6 total), the variety of ages, and scope of IEP goals, various instructional supports are used by the 


special education teacher to target IEP goals in reading and math. Our students have Specific Learning Disabilities, 


Intellectual Disabilities, and emotionally disabilities within our population.  Acellus is used for instruction however 


Acellus is modified for need and ability.  Acellus provides a parallel modified and accommodated version that differs in 


language density and word density as well as number of problems to accommodate need and goals for our identified 


students.  The Special Education teacher has access to all SPED student scores and can create materials to supplement 


instruction. The Special education department also meets with the general education teachers to verify what standards are 


being focused on in the classroom. Special education staff then plans lessons that support the general education teacher 


and align what is being taught in the classroom if necessary. The special education department also reviews grade level 


syllabi and online tasks to help keep them closely aligned to the general education classroom.  Assignments are modified 


by the online program to the student’s ability level and special need.  


 


Instruction 


 


Currently the special education department is servicing six students. Our School embraces the philosophy of full 


inclusion, believing that special education students can best be educated in the regular classroom exposed to all grade 


level standards and supplemented with our special education contractor.  


• Inclusion is the underlying philosophy by which all students are educated. 


• All students are educated full time in the general education classroom as dictated by the least restrictive 


environment on their IEP. 
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• All students learn and develop individually and the curriculum is modified or adapted to allow students to 


progress at their individual rates. Students are not penalized for the inability to progress at grade level. 


• General education teachers assume responsibility to teach and meet the cognitive, affective and social needs of all 


students with special education teachers and staff providing support. 


 


Progress Reports are sent home quarterly on each of our special education students from the contracted special education 


provider.  Any person with concerns regarding a special education student on the student’s team may call a meeting at any 


time to review and modify the existing goals.   


 


Identified students are given the same syllabi and assessed using Acellus to find current levels.  Students begin at their 


current level and work forward to reach grade level standards.  Assignments are shortened, retaught, or eliminated based 


on individual need and goals.  Progress with these students is maintained with the special education contractor. 


 


Assessment 


 


All special education students are assessed the same as a general education student to track growth.  The only alteration 


from our schedule is for students who have it written in their IEP’s otherwise and are not assessed for growth with our 


general education population. 


 


Professional Development 


 


Special Education Professional Development 


May 2012 AD/HD Insights and Solutions- Operations Manager/CTE 


October 2013 


Arizona College and Career 


Ready Standards for Students 


with Disabilities-Math Teacher, 


English Teacher, Principal, 


Assistant Principal, Operations 


Manager 


Math Teacher, English Teacher, 


Principal, Assistant Principal, 


Operations Manager 


October 2013 


Transitioning to Arizona's 


College and Career Ready 


Standards for Students with 


Disabilities-Math Teacher, 


English Teacher, Principal, 


Assistant Principal, Operations 


Manager, O’Otham teacher, 


Tutor 


Math Teacher, English Teacher, 


Principal, Assistant Principal, 


Operations Manager, O’Otham 


teacher, Tutor 


 


3.  State Accountability 


3a. State Accountability 


Our letter grade for this year was a ‘D-Alternative School’.  We currently have 75 students in an alternative education 


environment.  We are almost 100% free and reduced and we are in a tribal environment that carries additional 


requirements for students in terms of additional course work in language and culture.  The data for our population and the 


students we serve as well as the unique requirements of serving in a sovereign tribal nation must be taken into 


consideration in our accountability and in the progress we are making. 
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County  Number of Native 


Students  


Percent of Native 


Students in 


County  


Percent of Native 


Students in State  


Neighboring Reservations  


Pinal  2846  6.4%  5.9%  Tohono O’odham Nation, Gila River 


Indian Community, Ak-Chin Indian 


Community,  


San Carlos Apache  


 


 


Figure 27: Percentage of High and Low Density Schools Achieving Letter Grades, 2013  


 


 
 


 


While we are slightly below the curve we have systems in place for monitoring instruction to improve academic achievement by 


giving frequent feedback and attempting to get high quality teachers in our area.  We are working on professional development by 


training all of our teachers throughout the year in the newest trends and best research based practices to increase achievement and we 


are implementing multiple assessments to ensure that our students are on track for learning and mastering their grade level standards.  


Our data is showing consistent growth from last year to this year and our use of our assessment tools is improving with continued 


training.   


 


Table 12: Percentage of Special Education Students in All Schools 2013, by Race/Ethnicity  
 Number of Non-


SPED 
Number of 
SPED 


Total Percent SPED 


Native American  53870  7839  61709  14.6%  


Asian  30817  1708  32525  5.5%  


African American  57459  7435  64894  12.9%  


Hispanic  473945  51198  525143  10.8%  


Multiracial  20646  2177  22823  10.5%  


Pacific Islander  2999  222  3221  7.4%  
White  456272  50556  506828  11.1%  


Total  1096012  121136  1217148  11.1%  
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4. Graduation 


4a.  Graduation 


Green 


4b.  Academic Persistence 


Dark Green 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Vechij Himdag Alternative School, Inc.                       
School Name: Vechij Himdag MashchamakuD 
Date Submitted: 5/8/2013 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 8/8/2013; 2/25/2014 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Instruction: The narrative describes the beginning stages of monitoring and 
evaluating standards and instructional practices. The narrative and data provided did 
not demonstrate that the school implemented a plan for monitoring the integration 
of the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations.  
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures 
and has provided limited data to demonstrate student growth.  The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Math. This area of the 
measure is scored Approaches because, at the site visit, although the charter holder 
did provide evidence of an assessment system based on clearly defined 
performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth in Math. This area of the measure scored Meets because, at the site visit, the 
charter holder provided evidence of professional development for teachers, 
administrators and board members aligned with teacher learning needs which 
included training on implementing Arizona’s College and Career Ready Standards, 
classroom coaching, and participation in the Aspiring Leaders program.   
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Limited data for this measure was provided. With the exception of a Math pre-test, 
no additional data was provided at the site visit and no data analysis was provided 
with the narrative or at the site visit to demonstrate improved student growth in 
Math. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Instruction: The narrative describes the beginning stages of monitoring and 
evaluating standards and instructional practices. The narrative and data provided did 
not demonstrate that the school implemented a plan for monitoring the integration 
of the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures 
and has provided limited data to demonstrate student growth.  The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Reading. This area of the 
measure is scored Approaches because, at the site visit, although the charter holder 
did provide evidence of an assessment system based on clearly defined 
performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth in Reading. This area of the measure scored Meets because, at the site visit, 
the charter holder provided evidence of professional development for teachers, 
administrators and board members aligned with teacher learning needs which 
included training on implementing Arizona’s College and Career Ready Standards, 
classroom coaching, and participation in the Aspiring Leaders program.   
 
Limited data for this measure was provided. With the exception of a Reading pre-
test, no additional data was provided at the site visit and no data analysis was 
provided with the narrative or at the site visit to demonstrate improved student 
growth in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Improvement (Alternative High Schools 
only) 
Math 
 


 I/S 


Instruction: The narrative describes the beginning stages of monitoring and 
evaluating standards and instructional practices. The narrative provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures 
and has not provided data that demonstrates increased student performance of non-
proficient students in Math.  The narrative provided did not demonstrate that the 
school implemented a system for monitoring and documenting increased student 
performance of non-proficient students in Math. This area of the measure is scored 
Approaches because, at the site visit, although the charter holder did provide 
evidence of an assessment system based on clearly defined performance measures 
aligned with the curriculum, little evidence of data collection from multiple 
assessments and analysis of the data was provided.    
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
performance of non-proficient students in Math. This area of the measure scored 
Meets because, at the site visit, the charter holder provided evidence of 
professional development for teachers, administrators and board members aligned 
with teacher learning needs which included training on implementing Arizona’s 
College and Career Ready Standards, classroom coaching, and participation in the 
Aspiring Leaders program.   
 
No data for this measure was provided. With the exception of a Math pre-test, no 
additional data was provided at the site visit and no data analysis was provided 
with the narrative or at the site visit to demonstrate improvement of non-proficient 
student in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2a. Percent Passing 
Math 


 I/S 


Instruction: The narrative describes the beginning stages of monitoring and 
evaluating standards and instructional practices. The narrative and data provided did 
not demonstrate that the school implemented a plan for monitoring the integration 
of the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.  
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Math. This area of the 
measure is scored Approaches because, at the site visit, although the charter holder 
did provide evidence of an assessment system based on clearly defined 
performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative and data provided did not demonstrate that the school 
implemented a plan for professional development that contributed to increased 
student proficiency in Math. This area of the measure scored Meets because, at the 
site visit, the charter holder provided evidence of professional development for 
teachers, administrators and board members aligned with teacher learning needs 
which included training on implementing Arizona’s College and Career Ready 
Standards, classroom coaching, and participation in the Aspiring Leaders program.   
 
Limited data for this measure was provided. With the exception of a Math pre-test, 
no additional data was provided at the site visit and no data analysis was provided 
with the narrative or at the site visit to demonstrate improved student proficiency 
in Math. 


2a. Percent Passing 
Reading 


 I/S 


Instruction: The narrative describes the beginning stages monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.   
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Reading. This area of the 
measure is scored Approaches because, at the site visit, although the charter holder 
did provide evidence of an assessment system based on clearly defined 
performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs.  The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading. This area of the measure scored Meets because, at the site 
visit, the charter holder provided evidence of professional development for 
teachers, administrators and board members aligned with teacher learning needs 
which included training on implementing Arizona’s College and Career Ready 
Standards, classroom coaching, and participation in the Aspiring Leaders program. 
 
With the exception of a Reading pre-test, no additional data was provided at the 
site visit and no data analysis was provided with the narrative or at the site visit to 
demonstrate improved student proficiency in Reading.   


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


I  


 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Reading 


I  
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


 I/S 


Instruction: The narrative describes the beginning stages monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.   
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Math for FRL students. 
This area of the measure is scored Approaches because, at the site visit, although 
the charter holder did provide evidence of an assessment system based on clearly 
defined performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for FRL students. This area of the measure scored Meets 
because, at the site visit, the charter holder provided evidence of professional 
development for teachers, administrators and board members aligned with teacher 
learning needs which included training on implementing Arizona’s College and 
Career Ready Standards, classroom coaching, and participation in the Aspiring 
Leaders program.   
 
Limited data provided. With the exception of a Math pre-test, no additional data 
was provided at the site visit and no data analysis was provided with the narrative 
or at the site visit to demonstrate improved student proficiency for FRL students in 
Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


 I 


Instruction: The narrative describes the beginning stages monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area of the measure is scored 
Meets because, at the site visit, the charter holder did provide evidence of a system 
to monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.    
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Reading for FRL students. 
This area of the measure is scored Approaches because, at the site visit, although 
the charter holder did provide evidence of an assessment system based on clearly 
defined performance measures aligned with the curriculum, little evidence of data 
collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading for FRL students. This area of the measure scored Meets 
because, at the site visit, the charter holder provided evidence of professional 
development for teachers, administrators and board members aligned with teacher 
learning needs which included training on implementing Arizona’s College and 
Career Ready Standards, classroom coaching, and participation in the Aspiring 
Leaders program.   
 
Limited data provided. With the exception of a Reading pre-test, no additional data 
was provided at the site visit and no data analysis was provided with the narrative 
or at the site visit to demonstrate proficiency for FRL students in Reading. 







Page 8 of 9  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math 


 I/S 


Instruction: The narrative describes the beginning stages monitoring and evaluating 
standards and instructional practices. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring the integration of the AZ 
Academic Standards into instruction. This area of the measure is scored Meets 
because, at the site visit, the charter holder did provide evidence of a system to 
monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.   
The narrative provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Math for students with 
disabilities. This area of the measure is scored Approaches because, at the site visit, 
although the charter holder did provide evidence of an assessment system based on 
clearly defined performance measures aligned with the curriculum, little evidence 
of data collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for students with disabilities. This area of the measure scored 
Meets because, at the site visit, the charter holder provided evidence of 
professional development for teachers, administrators and board members aligned 
with teacher learning needs which included training on implementing Arizona’s 
College and Career Ready Standards, classroom coaching, and participation in the 
Aspiring Leaders program.   
 
No data for this measure was provided. With the exception of a Math pre-test, no 
additional data was provided at the site visit and no data analysis was provided 
with the narrative or at the site visit to demonstrate improved proficiency in Math 
for students with disabilities. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


 I/S 


Instruction: The narrative describes the beginning stages monitoring and evaluating 
standards and instructional practices. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring the integration of the AZ 
Academic Standards into instruction. This area of the measure is scored Meets 
because, at the site visit, the charter holder did provide evidence of a system to 
monitor the integration of the standards into instruction and evaluate the 
instructional practices of the teachers including informal classroom observations 
with notes and feedback and formal teacher evaluations. 
 
Assessment: The narrative describes the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures.    
The narrative provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Reading for students with 
disabilities. This area of the measure is scored Approaches because, at the site visit, 
although the charter holder did provide evidence of an assessment system based on 
clearly defined performance measures aligned with the curriculum, little evidence 
of data collection from multiple assessments and analysis of the data was provided.   
 
Professional Development: The narrative describes   the school is at the beginning 
stages of developing a professional development plan based on identified teacher 
learning needs. The narrative provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading for students with disabilities. This area of the measure scored 
Meets because, at the site visit, the charter holder provided evidence of 
professional development for teachers, administrators and board members aligned 
with teacher learning needs which included training on implementing Arizona’s 
College and Career Ready Standards, classroom coaching, and participation in the 
Aspiring Leaders program.   
 
No data for this measure was provided. With the exception of a Reading pre-test, no 
additional data was provided at the site visit and no data analysis was provided 
with the narrative or at the site visit to demonstrate improved student proficiency 
in Reading for students with disabilities.  


3a. A-F Letter Grade  State Accountability 
System I  


 


 








Demonstration of Sufficient Progress Evidence Confirmed at Site Visit 


 
Vechij Himdag Alternative School, Inc.: 
 
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that 
were confirmed on site for Vechij Himdag MashchamakuD: 


Evidence Requested Confirmed at Site Visit 


Professional development 
documentation 
 


 Monthly calendars for 2012-2013 school year including 
scheduled professional development 


 Registrations for professional development including training on 
implementing Common Core, conducting data dialogues, 
Common Core standards for math, AZ Charter Schools 
Association conference 


Galileo assessment results 
 


 Documentation of all students that took two Galileo assessments 
last year; did math and reading; used data to make instructional 
changes 


 Pre-test results for algebra, 10
th


 grade reading and writing 


Weekly meeting documentation 
 


 Meet on Fridays from noon to 4p; trainings occurred during these 
meetings 


Intervention documentation 
 


 No documentation of interventions  


 
Staff requested further information regarding areas not addressed in the Demonstration of Sufficient 
Progress.   
 


Evidence Requested Evidence Provided 


Curriculum:  A system to create, 
implement, evaluate, and revise 
curriculum, including supplemental 
curriculum, aligned with the standards, 
evidenced by curriculum alignment, 
curriculum maps, pacing guides, 
instructional material adoptions, 
committee work, data review teams. 
 


   SGP Math 
   SGP Reading 
   Improvement Math 
   Percent Passing Math 
   Percent Passing Reading 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 
  


 
 


 Individual Student Learning Plan, tracks student progress toward 
graduation 


 EdOptions online curriculum  


 ACELLUS curriculum aligned with Common Core and blended 
with ELA Reading for College 


 ACELLUS Math tutoring 


 ACELLUS Reading and Language Arts tutoring 


 CTE/C.A.V.I.T. 


 School to Work internships 


 SPED ECAP includes adaptive classes and is in line with IEP 


 Close reading 


 Explicit academic vocabulary across the curriculum 


 Adding Math and English teachers 


 Including programs such as Junior Achievement, Workforce 
Development and Service Learning 


 Listed partnerships/programs used at the school to support the 
curriculum 


Instruction: A system to monitor the 
integration of the standards into 
instruction and evaluate the instructional 
practices of the teachers’ evidence by 


 Completed formal teacher evaluation form 


 Peer Evaluation 360 from EdOptions 


 Follow InTASC standards 


 Classroom walkthrough observations; done on laptop with an 







lesson plan review, formal teacher 
evaluations informal classroom 
observations, standards checklists, data 
review teams, and standards-based 
assessments. 
 


   SGP Math 
   SGP Reading 
   Improvement Math 
   Percent Passing Math 
   Percent Passing Reading 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 


 


app; provides immediate feedback to teachers and allows 
evaluator to focus on specific areas for improvement 
 


Assessment: A system based on clearly 
defined performance measures aligned 
with the curriculum and instructional 
methodology and includes data collection 
from multiple assessments, such as 
formative and summative assessment, 
common /benchmark assessments and 
data review teams. 
 


   SGP Math 
   SGP Reading 
   Improvement Math 
   Percent Passing Math 
   Percent Passing Reading 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 


 


 NWEA MAP for Math, Reading and Science; prescribes targeted 
interventions 


 Galileo benchmark testing results; use for Math, Reading and 
Writing 


 End of course assessments 


 Mid-term assessments 


 ACELLUS placement/readiness test; automatically places in 
tutoring 


 Quarterly course assessment 


 Teacher progress reports each quarter 


Professional Development:  a 
professional development plan that is 
aligned with teacher learning needs.  The 
plan includes follow-up and monitoring 
strategies.  The plan focuses on areas of 
high importance and supports high 
quality implementation. 
 


   SGP Math 
   SGP Reading 
   Improvement Math 
   Percent Passing Math 
   Percent Passing Reading 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 


 Teacher survey form from EdOptions to provide peer feedback 
and help determine professional development based upon one 
teacher observing another teacher, a supervisor or a subordinate 
at the school  


 PD for Board members 


 Principal participates in Aspiring Leaders Fellowship with ACSA 


 Classroom coaching 







 
 


Data  Program participation data provided 


 Math benchmark data shows 42% of students improved from 
first benchmark test to second benchmark test 


 Provided enrollment trend which shows increase in past two 
years 


 Post-secondary readiness data shows approximately 80% of 
graduates have a job or are enrolled in college or trade school 
within the first six months following graduation 


Data Analysis 
 


  


 
Notes: 
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Cover Letter 


 


May 7, 2013 


 


Dear Ms. Morgan, 


 


Background 


Vechij Himdag Alternative School Inc. (VHM), is a small charter school located on the Gila River 


Indian Community (GRIC) Indian Reservation.  VHM was chartered in 2000 to serve the 


incarcerated youth on the GRIC.  Through the years the mission of the School has evolved 


while attempting to retain this original intent.  Administration has employed various strategies 


that balance between keeping the original purpose of the school and meeting the academic 


rigor of the state academic standards. .  With this letter we would like to provide the Charter 


Board a window into the processes administration employed to meet the  academic and college 


and career needs of the unique student body that is VHM.  


 


VHM was originally chartered to help adjudicated teens restore themselves physically and 


mentally, while regaining their academic goals; so that they could successfully transition into 


society as productive citizens.  The school worked in conjunction with The Gila River Juvenile 


Detention Rehabilitation Center (JDRC) to help incarcerated youth recover lost credit due to 


being incarcerated. VHM planned to do this by helping students recover high school credits, 


while being offered mental health and cultural services to help motivate the students spiritually 


as well.   


 


Four years ago, VHM underwent fiscal turmoil that resulted in total organization restructuring.  


The school was essentially bankrupt.  The Governing Board and the new Administration made a 


concerted effort to redesign the school. .  Administration and the School Board tackled the fiscal 


troubles of the school, while employing highly qualified teachers and an accredited “online 


curriculum” to create a Blended Learning model of instruction. The Board and Administration 


noted new trends among the students they were now serving; and through extensive needs 


assessments, learned what these groups of students, parents, and Community leaders desired 


to see offered in the school.  


 


Professional Development 


In the 2012/13 school year School Principal Franklin participated in the Aspiring Leaders 


Fellowship through the Arizona Charter School Association.  The goals for this professional 


development were to increase the rigor and effectiveness of programs offered by VHM and 


prepare the school for renewal and possible replication after 2015.  The opportunity to visit 


charter schools recognized for the excellence of their academic programs and to meet with 


leaders in the Charter School Movement in Arizona provided the opportunity to make immediate 


changes to and incorporate strategies observed during the site visits.  


In addition the school provided training on Common Core to all teachers and members of the 


administrative team.   
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Enrollment Trends 


In the last four years VHM attracted more: mainstream students, teen moms and dads, drop 


outs, over age, and behaviorally challenged teens from surrounding public high schools in 


addition to transitioning youth from incarceration. As the type of students being serviced has 


changed, the purpose and  goals for which VHM was founded have evolved to reflect a greater 


emphasis on career and college readiness requested by students and their families and Gila 


River Indian Community.  To attain these goals we have designed a unique program with a 


blended curriculum combined with college and career readiness, civic engagement and Akimel 


O’Otham (Pima) cultural activities.   


 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


65 students 59 students  58 students 77 students 83 students 


 


Post-Secondary Employment or Enrollment in College or Trade school within the first 6 months 


following graduation: Based on Student Interviews with students in December following 


Graduation 


  


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


0% 80%  86% 80%   TBA 


  


2013/2014 


Vechij Himdag Alternative is adding Northwest Evaluation Association to Galileo to provide 


formative data that will correlate to AIMS and PARCC and provide teachers with more accurate 


student intervention information. 


Additionally, VHM is hiring a full time ELA instructor for SY14 and is adding two additional Junior 


Achievement courses as well as additional CTE elective courses. 


 


At VHM, individual responsibility - taking ownership of one's own life and learning is the central 


organizing principle required of all our students.  We provide many diverse learning 


opportunities for our students but we believe that it is up to the student to make the decision to 


help themselves. 


 


Sincerely, 


Lillian Kim Franklin 


Principal  


Vechij Himdag Alternative School Inc. 
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Section One: Growth 


Student Growth Percentile 


 


Vechij Himdag was rated NR in this section.  We used formative data collected on the Galileo 


assessment data identified in section two as our indicator of growth across bands on the 


Arizona Instrument to Measure Standards.   


Math 


Galileo results in math indicate that the interventions identified in the mathematics section have 


been successful in providing growth for individual students within bands  Vechij Himdag is still 


concerned that increase will not be enough to move students across bands in math. 


Reading 


Due to technical issues, the Galileo formative assessments in reading had only one assessment 


point prior to AIMs testing.  However curriculum based assessments indicated that the 


interventions outlined in Section Two ELA Reading were on track to promote student growth..  
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Section One: Growth 


Improvement 


 


.  We used formative data collected on the Galileo assessment data identified in section two as 


our indicator of number of students who are likely to pass across on the Arizona Instrument to 


Measure Standards.  This category also has a very low N count but the school believes that this 


data indicates there will be movement on the improvement graph this year. 


Math 


Galileo results in math indicate that the interventions identified in the mathematics section were 


effective in moving students to passing on the AIMS assessment. 


. 


Reading 


Due to technical issues, the Galileo formative assessments in reading had only one assessment 


point prior to AIMs testing.  However curriculum based assessments indicated that the 


interventions outlined in Section Two ELA Reading were on track to move students to passing 


on the AIMS assessment..  


  







Vechij Himdag Alternative School Inc. 


2012/2013 Performance Management Plan Annual Report   


5 


 


Section Two: Proficiency 


Percent Passing 


 


This is the same information presented in the improvement section as the two numbers 


are linked to percent passing the AIMS exam 


 


We used formative data collected on the Galileo assessment data identified in section two as 


our indicator of number of students who are likely to pass across on the Arizona Instrument to 


Measure Standards.  This category also has a very low N count but the school believes that this 


data indicates there will be movement on the improvement graph this year. 


Math 


Galileo results in math indicate that the interventions identified in the mathematics section were 


effective in moving students to passing on the AIMS assessment..  


. 


Reading 


Due to technical issues, the Galileo formative assessments in reading had only one assessment 


point prior to AIMs testing.  However curriculum based assessments indicated that the 


interventions outlined in Section Two ELA Reading were on track to increase the number of 


students prepared to pass on the AIMS assessment..  
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Section Two: Proficiency 


Subgroup ELL 


 


Vechij Himdag Alternative School has not had any ELL students enroll in the last five school 


years. But, if an ELL student were to enroll, the school would identify the needs of the student in 


their individual Student Learning plan and implement interventions as indicated.  
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Section Two: Proficiency 


Subgroup FRL 


 


90% of the student body at Vechij Himdag Alternative School Inc. qualify for Free and Reduced 


Lunch.  As a school wide Title 1 school all interventions are applied to the entire student body. 
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Section Two: Proficiency 


Subgroup SPED 


The low n count for each cohort of Special Education students does not allow calculation due to 


FERPA. 


But Special Education students have the accommodations identified in their IEP as well as 


participating fully in the interventions for all students and having a special tutor to assist with 


their individual instructional needs, 
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Section Two: Proficiency 


ELA: Reading 
2012/2013 Interventions for all students (including FRL): 


● Revised ELA Courses (English 9, 10, 11, 12)  to increased rigor in written language and 


reading selection complexity  


○ EdOptions web based curriculum: Structure of Writing, English 1(2011), English 


2, American Literature (2012), British Literature (The more rigorous English 


selections)  


● Added School Wide literature study  


○ 30 minutes of daily required reading paired with small group discussion and 


response journals.  


● Added Junior Achievement course, “You’re Hired” which focuses on reading and writing 


in the workplace (New requirement for graduation in 2013 and beyond) 


● Added Gila River Indian Community Research Project: History of the Gila River Indian 


Community Water Settlement 


 Reading Lexile Level 950+ with Research Paper 


        


IDEA/SPED: 


● Hired special education tutor 


 


Vechij Himdag Alternative School (VHM) has implemented various reading strategies according 


to our performance management plan designed in 2010/2011.  VHM has used data from AIMS 


as well as curriculum based tests to identify areas of need in the academic program.   This 


narrative will show the processes implemented. 


Note:  The first administration of the Galileo formative assessment in the fall of 2012 was not 


properly administered and the data for that assessment was not usable.  The second 


administration was successful but does not have a second data point at this writing.  The final 


Galileo assessment is scheduled in the last week of May 2013 see figure 1 


 In 2010/2011, VHM was structurally reorganizing and making the changes necessary to 


increase the effectiveness of the academic programs within the school.  One of the documents 


required to show how these changes was the Performance Management Plan (PMP).  With this 


plan, VHM proposed to make several changes in instruction and curriculum.   VHM laid out key 


strategies to address the persistent low performance in reading of the student body.  AIMS 


results indicated that the student body traditionally performed below the 30 NCE level on both 


Stanford and AIMS assessments. 


In 2009/2010 school year VHM administration initially selected the same web based ELA 


courses as those being taught by the feeder program at Gila River Indian Community Juvenile 


Detention and Rehabilitation Facility (JDRC) in order to ensure a seamless transition for 


students moving to or from incarceration.  At the end of the school year 2011/2012 when State 
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assessments indicated that the students had not made sufficient growth and that the school 


progress indicator remained stalled. The administrative team met with the team from JDRC to 


look more closely at the curriculum to see if it was addressing student needs. VHM and JDRC 


moved to select a more rigorous set of courses that would focus on written language and higher 


level reading for the 2012/2013 school year. 


For 2012/2013 the team decided to move to the more challenging course choices offered by the 


web based curriculum and put a greater emphasis on written language and more challenging 


reading selections.  VHM also added Google Docs to the curriculum to allow for real time 


tutoring in writing and literary assessment (Google Docs allows teachers and students to work 


on projects in real time and gives the teacher greater ability to leave meaningful and effective 


comments for students as they are reading and writing. 


In the current school year 2012/2013, administration began weekly meetings with staff and 


professional development for core teaching areas.  These meetings addressed core class 


strengths and weaknesses, which began a collaborative approach to making the curriculum 


more effective.     


Following professional development on alignment to the Common Core and observations of 


strategies used by Highly Effective Charter Schools across the Southwest and California, the 


principal (Who is also the English instructor)  met with  the staff and discussed implementing 


school wide literature study. All students and staff in the school read a selected novel (One title 


per 9 week period) Every student in the school had 30 minutes of required reading of the novel 


daily as well being required to keep an online literature journal and vocabulary log(Google 


Docs), engage in weekly small group discussions and write an essay using examples from the 


novel to explore a theme or literary concept.  This proved highly engaging and had great 


support from students.   


Additionally, the team decided to embed additional workplace reading and writing into the Junior 


Achievement: You’re Hired curriculum required of all students.  Students used Google Docs to 


share workplace writing: business letters, memos, resumes, cover letters, reports with the 


teachers, mentors and volunteers from the business community. 


 


The staff completed professional development on the ELA standards under Common Core and 


decided that as part of the required Gila River Indian Community /Cultural and Linguistic 


programs that a school wide research project would be conducted annually that would use 


scholarly articles, primary and secondary sources, interviews and other complex reading (Above 


950 Lexile) to write and present a research paper on a topic covered in the Gila River History 


and Government course. The product of this research would be a written report required 
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annually of all students.  The topic for 2012/2013: Gila River Water Settlement. 


 Figure 1 
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Mathematics 
2012/2013 Interventions for all students (including FRL): 


● Daily Mad Math Minute Basic Facts Review 


● Hired a Full time Math teacher 


○ Addition of math journals to all math classes 


● Added Junior Achievement, You're Hired Consumer Math as graduation requirement for 


2013 in addition to the four required mathematics courses Algebra 1, Geometry, Algebra 


2 and Pre-Calculus 


● Added Junior Achievement,  Personal Finance graduation requirement  for 2013 in 


addition to the four required mathematics courses Algebra 1, Geometry, Algebra 2 and 


Pre-Calculus 


● Added EdOptions Academy (Summer Intervention) 


        


IDEA/SPED: 


● Hired special education tutor 


 


Vechij Himdag Alternative School (VHM) has implemented various mathematics strategies 


according to our performance management plan designed in 2010/2011.  VHM has used data 


from  AIMS as well as curriculum based tests and in 2013 from Galileo to identify best practices  


by analyzing the organization of instruction and reliability assessment techniques.   This 


narrative will show the processes implemented and provide data to show our techniques of 


analysis. 


In 2010/2011, VHM was structurally reorganizing and making the changes necessary to 


increase the effectiveness of the academic programs within the school.  One of the documents 


required to show how these changes was the Performance Management Plan (PMP).  With this 


plan, VHM proposed to make several changes in instruction and curriculum.   VHM laid out key 


strategies to address the persistent mathematics deficiency of the student body.  The school 


identified the mathematics program for critical intervention as the Improvement indicators for 


math had not changed or shown any growth. First, we began to look at instructional change. 


A full time certified math teacher was employed in the year 2011/2012 to supplement the math 


online curriculum.  Acquiring a teacher gave the school instructional stability and allowed 


administration to look more closely at the curriculum to see if it was addressing student needs. 


As with reading the initial course selections had been aligned with the Gila River Indian 


Community Juvenile Detention and Rehabilitation Center course selections. VHM administration 


and the Team from JDRC evaluated the existing math curriculum and found that they couldn’t 


assess the fidelity of the math curriculum, until they had good baseline assessment data.  


In 2011/2012, administration implemented a mathematics assessment program called Laurus 


Math.  It was an online assessment program used to gauge the approximate grade level of 


incoming students.  Administration found the utility of the program disappointing and 
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discontinued it after the 2011/2012 school year.   Reflecting on all of the strategies implemented 


in the 2011/2012, many were experimental at best, however those experiences gave 


administration knowledge to implement better practices for the current year. 


In the current school year 2012/2013, administration began weekly meetings with staff and 


professional development for core teaching areas.  These meetings addressed core class 


strengths and weaknesses, which began a collaborative approach to making the curriculum 


more effective.     


VHM employed curricular interventions in student mathematics programs such as the one 


shown in the figure1, below.  This is called the “mad math minute”. 


    
        Fig 1. 
The mad math minute was a math intervention designed to address the poor basic math 


operation skills of our students.  With this intervention, the students were drilled a minute a day 


in basic math operations starting with addition and progressing to subtraction, multiplication then 


division.  These grades were compiled weekly in a spreadsheet (fig 1).   Through a several 


week analysis it was found that this intervention was a good start, but not as effective as 


instruction that was provided by a teacher.   


The team then discussed ways to bring a systemic approach to the application of basic math.  


Consensus was reached to use the Career and Technical classes: Junior Achievement You’re 


Hired and Junior Achievement: Personal Finance that are required by the school for graduation, 


and add additional math content – consumer math and personal finance, that would require 


students to apply pre-algebra level mathematics to real world applications. 


VHM also decided to implement Galileo testing, which allows for a series of formative tests that 


can be given throughout the year.  This allows the school to not only compile longitudinal data, 


but allow the math teacher to assess students for gaps in knowledge of mathematical concepts.  


 Fig 2 shows the 85 students who were enrolled at VHM throughout the 2012/2013 school year.  


This type of data is useful in showing student improvement, but much more can be inferred from 


analyzing the data.   


 


 What isn’t directly shown is the amount of students that did not take either test, or the students 


that took one test but not the other or how many students took both tests.  .   
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            Fig 2. 
 
VHM cleaned up this raw data, and compiled it into parameters that represented the core of the 
student population it served.  Figure 3, shows the cleaned data. See the footnote for 
explanation.   
 


 
            Fig 3. 
 
To conclude, VHM is striving to help its students increase their potential in mathematics.  The 


past couple of years have been a trial and error period for the school, with many different 


approaches to assessing our unique student body.  By analyzing Galileo data, Administration 


noted that assessments required consistency in student enrollment.  Increasing Full Academic 


Year enrollment while a goal has to be weighed against the open enrollment policy required by 


our unique mission.  VHM has been working with families, students and groups within Gila River 


Indian Community to address this concern, and have been steadily increasing persistence in 


students’ full academic year enrollment.  This has allowed a more effective use of formative 


assessment tools that can be used for specific intervention.   With the addition of NWEA 


assessments next school year, VHM believes we will have reliable data to drive additional 


intervention for both AIMs and PARCC. The knowledge obtained from this data analysis is the 


key to academic success for the VHM Student body  
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Section Three: State Accountability 


State Accountability A-F Letter Grade 


Vechij Himdag is an active member of the Arizona Alternative Education Consortium (AZ AEC) 


Vechij Himdag has been active in the work being done by AZ AEC and ADE to finalize the A-F 


letter grade that will be used for alternative schools.  We believe it is critical for College and 


Career Readiness indicators to be evaluated as part of the work of Charter Alternative Schools. 


 


We believe that the interventions described in the reading and writing sections of Section Two 


will improve the similar sections in the state system as well. 
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Section Three: State Accountability 


 


Graduation Rate 


 


All students are provided with individual student learning plans that combine the elements of the 


E-cap and an individual graduation plan.  Students work with mentors in the nationally 


recognized Charting For Success program (Communities In Schools) to identify what they need 


for graduation and make a plan to achieve that goal.  As an alternative school, Vechij Himdag 


looks at 4, 5, 6 and 7 year grad rate for students.  We met this requirement this school year and 


believe we will meet it again this school year as well.    
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Section Three: State Accountability 


 


Persistence 


VHM students and parents understand that VHM is a business atmosphere, with programs such 


as Junior Achievement, Workforce Development and Service Learning,  These programs, in 


conjunction with the blended learning model make VHM the perfect environment for students 


desiring not only an education, but a an education combined with work experience to help 


propel them into the workforce.  


 


CCRI 


Working with nationally recognized leaders in college and career readiness: 


Communities in Schools, and Junior Achievement as well as local business leaders and 


tribal workforce development, students apply the skills they have learned in the 


classroom to create dynamic resumes with authentic work and college experience. 


Vechij Himdag will be adding Microsoft Certification in 2013/14 school year. 


● College Bridge (Mesa Community College and Central Arizona College) 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


0 students 9 students 6 students 9 students 11 students 


● Junior Achievement 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


0 students 0 students 0 students 0 students 63 students 


 


Civic Engagement 


Leading efforts in Civic Engagement through Service Learning projects  with 


organizations like Big Brothers and Big Sisters and East Valley Boys and Girls Club as 


well as Youth Leadership opportunities within Gila River Indian Community  and the 


region, Vechij Himdag students are engaged in authentic ways with their community. 


Students use the skills and knowledge they have learned in class to help their 


community. 


● Service Learning 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


0 Hours 750 Hours 1750 Hours 1500 Hours 1250 Hours to 
date  
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Social and Behavioral Health 


Ensuring that students have access to services they need to regain executive control of 


their lives and are prepared to enter the world of work, Vechij Himdag partners with 


entities such as First Things First - Baby Smarts, Early Head Start, Gila River Health 


Care and San Tan Behavioral Health to provide teen parenting and childcare, social and 


behavioral support as well as programs designed to support students who are trying to 


overcome drug and alcohol addiction. Our teen parenting program for both mothers and 


fathers is the largest in Gila River Indian Community. 


 


● Teen parenting participants 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


2 students   18 students  19 students 18  students 22  students 


 


Cultural and Linguistic Heritage 


Research has indicated that,” the most successful (Navajo) students were for the most 


part fluent Navajo/English bilinguals" (Platero, 1986, p. 6). Lin (1990) found Native 


college students who had traditional orientations outperformed those with modern 


orientations. While the research is not new it supports anecdotal evidence provided by 


our alumni and tribal education department.  Vechij Himdag requires O’otham Language, 


History and Government for graduation.  These classes incorporate ELA standards 


for reading, research and written language as well as the content specific 


standards. 


 


● Number of students enrolled in one or more Gila River Indian Community Class 


2008-2009 2009-2010 2010-2011 2011-2012 2012- 2013 


0 students 59 students  58 students 77 students 83 students 
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Addendum: 


Partnerships/programs 


Drop Out Prevention 


Gila River Health Care/First Things First: 


 Baby Smarts 


Community Partner: 


FACTS of Life 


Gila River Health Care: 


ASSIST Suicide Prevention 


Gila River Health Care 


Prevention Intervention Team 


Gila River Tribal Education, Early Head Start: 


Campus Child Care Center (6 Unduplicated Students) 


Gila River Health Care GENISIS/Diabetes Prevention: 


Campus Lactation Center 


Gila River Health Care/San Tan Behavioral Health: 


Campus Life Coach 


Gila River Indian Community Juvenile Detention and Rehabilitation: 


Academic Transition 


Gila River Health Care: 


Mobile Medical Clinic 


Gila River Health Care: 


Kahv'Yoo Equine Program 


Vechij Himdag Alternative School Inc. Required courses: 


Gila River History and Government 


O’otham Language and Culture 


Credit Recovery and GED Transfer 
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College and Career Readiness 


Mesa Community College: 


 Hoops of Learning 


Central Arizona College:  


College Bridge 


Communities In Schools: 


Charting For Success 


Gila River Indian Community Tribal education  


Parent Night: FAFSA Workshop: 


Gila River Indian Community Employment and Training/ Workforce Investment Act: 


Career Pathways : Employment/Career Certification 


Gila River Indian Community Employment and Training/ Workforce Investment Act: 


School to Work 


Gila River Indian Community Employment and Training/ Workforce Investment Act: 


Internships 


Vechij Himdag Alternative School Inc. : 


Service Learning 


*Business Leader Partnership: Pima Leasing and Finance: 


Junior Achievement 


*Business Leader Partnership: Gila River Indian Community Utility Authority: 


Summer Internship 


*Business Leader Partnership: Native Technology Solutions: 


Semester Internship 


*Business Leader Partnership: Starwood Corporation: Sheraton Wild Horse Pass: 


Employability Seminar 
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Narrative Vechij Himdag Alternative School Inc. 


 


Introduction: 
 


Who We Are: 


Since restructuring in the 2009/2010 school year: 


Vechij Himdag MashchamakuD Alternative High School offers open enrollment and accepts 


students up to the age of twenty-one years of age.   


 Students enroll at Vechij Himdag with incomplete courses and frequently have five (5) or 


fewer credits of the twenty (20) – twenty-two credits (22) needed for graduation.   


 Students may be three or more years behind in their coursework.  


o The average reading level of students entering the school is sixth grade (6
th


) with 


the lowest range being second to third grade as measured by pretests for Reading 


180.   


o The average math student score is falls far behind (Approximately fifth (5
th


) to 


sixth 6
th


) grade as measured by Laurus math pretest.  


 Twenty percent (20%) of the students are identified as qualifying for Special Education 


Our student body primarily into  three groups 


 Ninety eight percent (98%) qualify as  free and reduced 


 New enrollees often have not passed any sections of the Arizona Instrument to Measure 


Standards (AIMS) graduation test.  


Approximately (Students may be included in more than one category) 


 Fifty percent (50%) of the student body is over 17 and reentering school 


 Twenty-five percent (25%) of the student body are teen parents 


 Twenty- five  percent (25%) of the student body are students with behavioral or social 


issues that have interfered with their learning 


Our school serves Gila River Indian Community and the surrounding areas.  Currently 100% of 


the student body is Native American.  Currently, there are no students identified as English 


Language Learners.   


 


What We Provide: 


 Open Enrollment  


Vechij Himdag MashchamakuD welcomes students throughout the school year.   


Because the curriculum is web based students start and end classes at an individual  


pace.  Students complete each half credit course in nine weeks or less. 


 Individual Learning Plans  


Staff works with each student to develop an individual learning plan that identifies  


future courses, credit recovery courses, strategic tutoring needed for AIMS, career goals  


and internships. Students and staff identify programs that can support student learning.   
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Students, parents and staff identify strategies for helping students avoid problems that  


have interfered with learning in the past.  Parents and guardians work with staff to  


identify specific ways the family can support their student’s educational goals.  


 Web Based Curriculum  


Vechij Himdag MashchamakuD. uses a web based curriculum, Educational Options  


(EdOptions).  Educational Options is accredited by the Northwest Association of  


Accredited Schools and certified by the Commission on International and Trans-Regional  


Accreditation and is aligned to meet Arizona State Standards. This curriculum is also  


used by Gila River Indian Community Juvenile Detention Facility.   


During the traditional school day students have access to highly qualified teachers that provide 


individualized instruction.  Because the program is web based, students who have access to the  


internet at home or in the community can also access there courses at night, on weekends, and 


during school breaks.  This allows students to accelerate the completion time for individual 


courses. In addition, online courses allow flexibility for students to attend programs identified in 


the Student Learning Plan to support their learning (Counseling, substance abuse 


intervention/recovery, parenting etc.)  


By blending Web based instruction with daily instruction provided by highly qualified  


teachers, students have access to the best of both worlds.  


 Extended School Day   


Traditionally, high school students take six courses per school year.  Vechij Himdag  


Alternative School Inc. offers students the opportunity to take eight or more by  


providing an extra one hour of instructional time each day.  Unlike many traditional  


high schools, extended learning periods are offered to Vechij Himdag Alternative School  


Inc. students without charge.  Vechij Himdag Alternative School Inc. seeks grants and  


other funding to provide these services for students.  


 Zero Hour  
Offered Monday through Thursday from 8:00 to 9:00 AM - specifically to take  


strategic tutoring courses for AIMS Math and AIMS English and Credit Recovery  


 Extended School Year  


Because Vechij Himdag Alternative School Inc. students enter school significantly behind  


in credits, a traditional calendar does not provide enough time for students to regain  


lost credit and get back on track.  Vechij Himdag Alternative School Inc. online web  


based curriculum allows students with computer access to continue their coursework  


outside of the traditional school day.  As many students do not have the internet access  


at home, Vechij Himdag Alternative School Inc. attempts to have the school computer  


facilities open some evenings, weekends and over breaks.    


 Credit Recovery  


Credit Recovery is defined as a way to “recover” credit for a course that a student  


completed but did not receive a passing grade.  Students take a pre-assessment to  


determine what they have already learned.  Students are required to take only the  


sections of the course that they have not demonstrated mastery (To demonstrate  
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mastery a student must receive a minimum score of 70% on that section of the  


materials.)  


 Accelerated Pace  


Web based curriculum allows students to move at an individual pace.  Individualized  


instruction allows students to move quickly through some courses and spend more time  


on courses they personally find challenging.  Generally, individualizing allows students  


to complete more courses in a shorter time.  


 Gaining Elective Credit Outside of the Traditional School Day  


Arizona requires 11.5 core courses for graduation.  These courses are the same at any  


Arizona High School.  Vechij Himdag Alternative School Inc. students frequently have  


few of these required courses.  Vechij Himdag Alternative School Inc. also requires 1  


credit of Gila River Indian Community History and Government and 1 credit of O’otham 


language. in order to graduate, a student also must have an additional 6.5 elective credits. 


Students focus on the core curriculum during the traditional school day leaving very little time to 


complete the elective credits. Service Learning and School to Work provide an opportunity for  


students to gain valuable work place skills while earning elective credit outside of the  


school day.   


 Service Learning  
Service learning is a way that students can provide service in the community on a  


voluntary basis to public, nonprofit, civic, charitable and governmental organizations.  


Students who participate in service learning can earn .5 credits for 63 hours of service. Students  


may elect to earn a full credit for an additional 63 hours of service.  


 School to Work  
School to Work allows students to get credit and gain work place experience for working  part 


time, evenings and weekends. Students who participate in school to work can earn Vechij 


Himdag Alternative School Inc.: School To Work  .5 credit for 63 hours. Students may elect to 


earn a full credit for an additional 63 hours.of part time work.  


*Eligibility for Service Learning and School to Work and Internship programs include:  


Passing a random Urine Analysis; 85% or better attendance during the regular school  


day; making progress in core courses; and positive school behavior    


College, Career and Workplace Ready: The Path to Self Sufficiency   


 Identification of Career Goals   


As part of the student Learning Plan student and staff identify student interests.  All  


students enroll in Career Explorations online workplace skills. In addition, students may  


participate in career interest inventories and life skills classes offered by Empact -SPC  


and San Tan Behavioral Health.  Eligible students may also take courses in workplace  


skills through Workforce Investment Act (WIA)  


o Steps needed to attain goals:  


Staff, students and parents identify what needs to happen specifically for the student to  


meet the identified career goals.  Steps can include academic courses, academic  


assessments such as the SAT and life skills such as getting a driver’s license and  
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improving attendance.  


 Internship  
Internship is a way junior and senior students can earn credit by working on a job site during  


the school day and learning through experience. A student must have taken or currently be  


enrolled in Career Explorations to be eligible for work experience credit. Students may earn a  


½ credit by completing 63 hours in an 18 week period. Students may earn a full credit by  


Completing an additional 63 hour experience next semester.  This course may be repeated with a 


different Internship with Administrative approval  


Help for Special Populations  


Teen Parents  


Many students come to Vechij Himdag MashchamakuD having already started  


their families.  These students and their parents face a unique set of needs and often  


are not aware of the many services offered in the Community that can provide  


assistance for them and for their infants and toddlers.  In addition, as teens these young  


parents often are not prepared for the responsibilities of parenthood. Working in  


conjunction with community service providers, such as First Things First, Baby Smarts, GRIC 


Early Childhood Special Services and Baby Smarts.   Vechij Himdag Alternative School Inc. 


combines service provider time with online curriculum that allows students to receive elective 


credit for parenting courses.     


•  Teen Fathers  
 Teen Parenting Mentors: Provider- GRIC Early Childhood Special  


Services, GRHC Building Blocks, Genesis  


 Parents as Teachers: Provider - Gila River Health Care, Behavioral  


Health  


 Fatherhood is Sacred: Provider -  San Tan Behavioral Health  


•  Teen Mothers  


 Teen Parenting Mentors: Provider- GRIC Early Childhood Special Services,  


GRHC Building Blocks, Genesis  


 Parents as Teachers: Provider - Gila River Health Care Behavioral Health Vechij Himdag 


Alternative School Inc.: School Description  


  Monthly Community-wide Teen Parenting Events   


Vechij Himdag and community service providers host monthly events for any community  


teen parent and their parents, infants and toddlers.  Using money from grants and  


volunteer service, the school hosts monthly events focusing on early childhood literacy,  


scheduling health screenings for infants (Well Baby), maternal health, lactation,  


nutrition and fitness, and child development.  


Incarcerated Youth  


 Shared Seats  
Vechij Himdag Alternative School Inc. works closely with Gila River Indian Community  


JDRC program.  Because both institutions use the same online curriculum provider  


incarcerated students can enroll at Vechij Himdag upon release/probation and continue  
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the same courses they were enrolled in JDRC without interruption.  Students continue  


to use the seat purchased by JDRC until they have completed their course.  Students  


from Vechij Himdag who become incarcerated can also continue their courses without  


interruption using the seat purchased by Vechij Himdag.  There is no confusion about  


partial credits or receiving credit as the classes are identical.  In addition students are  


motivated to continue working towards their graduation.  


 


 


   


With a combination of hard work and dedication a student can complete our program in less than 


three years (Usually 2 years ) and graduate with a diploma and skills to be career, college or 


workplace ready 
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Section One 
Efforts to Improve Achievement 2006 - Present 


 


A. 2006/2007,   


In the 2006/2007 school year Vechij Himdag Alternative school was placed in School 


Improvement – Warning Year. The school had made AYP once in 2002.  


Action  


The Administration provided the school board with information that indicated that professional 


development was taking place and that the school was making progress on improving the 


graduation rate.  


Results 


However documentation of systematic professional development was not provided.  The school 


did show evidence of records management in the area of transcripts management, special 


education and improved numbers of students taking required state exams. 


However, little progress was seen in overall student engagement, AIMS improvement or 


graduation rate. 


 


B. 2007/2008 


Vechij Himdag Alternative School Inc. was in School Improvement Year 1 in 2007/08 the 


school had not made AYP in the previous 4 school years. The school had maintained a 


performing school status from AZ Learns.  


Action 


The administration at that time had recommended that the school review the curriculum and 


create curriculum maps with pacing guides in all subjects but especially English and 


Mathematics. School administration continued to advocate for paraprofessionals in the classroom 


but other than classroom management could not show evidence of the use of paraprofessionals 


increasing student achievement. 


Results 


While professional development was included in this plan it was limited in scope (Curriculum 


Mapping, Reading only) as well as in duration (A single training for each). Implementation of 


the professional development was not monitored to ensure success or to compile clear evidence 


of the effectiveness of the program and was not included in staff evaluation.  The administration 


did require administration of pretests in reading (Gates) and math (Brisance in 2007/08 and a 


teacher made assessment in 2008/09) but did not pursue post testing or benchmark assessment, 


Further administration did not review the curriculum maps or monitor effectively. The Board of 


Directors also implemented a policy that required all instructors to be certified in addition to 


being highly qualified. The school continued the policy of paraprofessionals in the classroom. 


C. 2008/2009 


Vechij Himdag entered the 2008/2009 school year in year two of School Improvement.  The 


school failed to make AYP. 
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The administration funded a wide range of programs but consistently failed to produce a 


comprehensive plan for school improvement.  Professional development was used inconsistently 


and not evaluated for effectiveness or implementation. Administration failed to address the drop 


out issue, attendance, or graduation rate in budget and professional development planning. 


Action 


The school continued as it had the prior two school years with few programmatic changes.  


Students still were repeating lower level math programs that did not allow access to the content 


needed to pass AIMS math. 


Results 


At the end of the school year 2008/2009 the board of directors reviewed all school achievement 


data.   


Vechij Himdag Alternative school was about to be moved to Restructuring Planning.  The 


graduation rate was still unacceptable as was student progress on AIMS.  As an Alternative 


School, the Board of Directors was prepared for students not passing AIMS in their sophomore 


year; however the very low percentage passing AIMS mathematics in particular was 


unacceptable. In addition the board identified the decreasing number of graduates from the 


program as well as failure to track graduates success in post high school life as reasons to move 


into restructuring the school. 


Restructuring 


In the spring of 2009 the Board of Directors decided to move forward with Restructuring 


Implementation and took the following actions: 


 Replaced Administration 


 Replaced the Curriculum: Implemented a fully accredited web-based curriculum (Ed-


Options) aligned to state standards, for all subjects that was to be used as the basis for a 


blended instructional program 


 Engaged Staff, Parents and Community in clarifying the Mission and Vision of the 


school: 


 Abolished Paraprofessional positions  


D. Special Note: 


Beginning July 1 of 2009 the Board of Directors did a full scale review of all financial records 


with the new administration. This review as well as a review of previously undisclosed sections 


of the annual audit revealed catastrophic physical issues that threatened school closure.  In 


addition to outstanding debit to creditors, the review revealed that the school owed payroll taxes 


the Internal Revenue Service, The Arizona Department of Revenue, The Arizona State 


Retirement System, and Gila River Indian Community. In addition, the school had failed to meet 


the amount needed to cover Prop 301. On July 1, 2009 the school  an account balance of 


$348.00.  This situation required drastic and dramatic change.  In addition to the academic 


program restructuring that had been planned see section E. the school had to reorganize staff 


(Moving from a staff of fourteen (three administrators, six teachers and two paraprofessionals, 


two drivers, and a full time gardener) to a staff of five ( 1FTE administration, 3 FTE teachers, 1 


FTE transportation and maintenance ,). The staff agreed to the goals of the restructuring and to 
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work without benefits until the school regained financial footing.  To date the school has repaid 


all creditor debt, the Arizona Department of Revenue, The Arizona State Retirement System, and 


will make the final payment to  The Internal Revenue Service in January 2012.  The school has a 


repayment plan with Gila River Indian Community that continues to 2026. The school has 


covered Prop 301 in 2009/2010 and 2010/2011.  


 


Staying open and rectifying fiscal errors by the prior administration while vital were always 


secondary to the education of the students and providing the best possible education that would 


help prepare them for the work place and college.  


Impact  


The impact of this financial situation was 


1. Limited ability to recruit and retain effective Highly qualified and certified 


teachers in math and science 


2. Limited ability to send staff away from campus for professional development. 


3. Limited funding for technology to support programs 


4. Limited funding for supplies and materials 


 


E. 2009/2010 


Vechij Himdag Alternative School Inc. entered school year 2009/2010 in restructuring planning. 


The school had not made AYP and the Board of Directors wanted to see immediate 


implementation of the restructuring plan and directed the new administration to begin immediate 


implementation.  


Actions 


The new administration took the following actions to develop a more effective and focused 


program: 


1. Needs Assessment 


 Lead a comprehensive community wide needs assessment which identified the following 


as the most important goals for the school: 


o .Students prepared for college and work 


 Including reduction of the number of students needing augmentation in 


order to graduate. 


o Improve graduation rate 


o Improve student engagement with school (Attendance) 


o Improve opportunities for teen parents (Both mothers and Fathers) 


2. Research Based Strategies 


 Identified and implemented research based  (National Drop Out Prevention Center, 


Clemson University) dropout prevention strategies that aligned closely to the goals 


identified in the comprehensive needs assessment: 


o Credit Recovery 


o Service Learning 


o Extended Hours/ days 
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o Career and Technical Education 


o Family Engagement 


o Individualized Instruction 


o Safe and Supported School Environment 


o Mentoring/Tutoring  


o Early College/College Bridge (Identified but not implemented until 2010/2011) 


3. Monitoring and Integration of Aligned Comprehensive Curriculum  


 Implemented online curriculum(EdOptions) with tutorial model  


 Required all students to take core requirements in Algebra and Geometry with tutoring 


support. (Only students with an IEP specifying a different math course were  exempted) 


 Required all students to take core requirements in English with tutoring support. (Only 


students with an IEP specifying a different English requirement were exempted. 


 Met annually with EdOptions development staff to review alignment with state standards 


4. Monitoring and Documenting Student Proficiency 


Data Driven Intervention 


 Implemented Base line testing in reading and mathematics using Ed-Options curriculum 


based assessments  


 Implemented extended school day with before and after school tutoring in reading and 


mathematics. 


 Require all students who had not passed AIMS and or who had not shown proficiency on 


the pre-test in reading and mathematics to take an additional class either before or after 


school in reading and or mathematics in addition to their core English and mathematics 


courses. 


5. Individual Student Learning Plans 


Implemented a policy of mentors and Individual Student Learning Plans for all students that 


describe academic programs individual academic tutoring, social and behavioral supports 


monitored and adjusted monthly by staff and reported to administration and parents 


monitored by meetings with administrator. 


6. Professional Development 


 Provided staff wide (All staff)  professional development in:  


o Reading (Anita Archer Reading Strategies) 


o special education (Annual Review: FREPA, Childfind, Policies and Procedures, 


Special Education Transition) 


o Web-based Instruction (Ed-Options) 


 Require implementation of Professional Development as part of Instructor evaluation 


(Measured through observation)  


Results 


At the end of SY2009/2010 the graduation rate had improved from 2% to 8%.  Four students 


graduating students required augmentation. 100% of the staff had taken professional 


development in reading and in Special Education Transition. 100% of the student body was 







Vechij Himdag Alternative School Inc.  Sacaton, AZ 85147 


Vechij Himdag Alternative School Inc.: The Tassel  is Worth the Hassle Page 10 
 


enrolled in tutorial math programs, however, the results in reading were not as high as hoped and 


so the school decided to find an alternative reading tutorial program. During Teacher evaluation 


all teachers were monitored for implementation of professional development and participated in 


planning for Embedded Professional Development to support ongoing achievement goals. Areas 


identified by staff included: 


Math Tutoring Across the Curriculum 


Effective use of Technology Across the Curriculum 


 


F. 2010/2011 


Vechij Himdag Alternative School Entered 2010/2011 as Restructuring Implementation 


but had already implemented the restructuring plan.  The school did not make AYP. 


The school was unable to retain the highly effective math teacher from the prior year. 


Actions 


All programs from 2010/11 Continued with the following additions 


1. Reading: 


To improve the overall reading tutorial program the school piloted Reading 180.  The 


school assessed all students and the lowest 25% were tutored using Reading 180. 


2. Math 


The school continued to use the online EdOptions mathematics curriculum for 


remediation 


In addition, the school recruited a Highly Qualified Math teacher.  This teacher remained 


until November. The school again recruited but was able to acquire a Highly Qualified 


Substitute.  This situation was far from ideal. In both cases the teachers were highly 


qualified but were not a good match for the school. 


3. Staff Development 


Vechij Himdag provided specific embedded professional development via webinars and 


online.  While a good start this did not allow for ongoing systemic staff development. 


4. Aligned Curriculum 


The school reviewed the EdOptions Curriculum with the developers and reviewed the 


recent 2009/10 review by the Arizona State Board for Charter Schools (When the online 


curriculum was used for EdOptions new brick and mortar facility. 


 


5. College and Career Ready 


Fully implemented College Bridge Program with Mesa Community College. 10 students 


participated including three Special Needs Students 


 


Results: 


The graduation rate increased from 8% to 24% 


The number of students requiring augmentation dropped 50% 


The number of students showing Math proficiency on their curriculum remained 


stagnant. 
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Vechij Himdag Alternative School Inc. made AYP for the first time since 2002 


2011/2012 


Vechij Himdag Alternative School Inc. is in Restructuring Implementation. 


The school made AYP for the first time since 2002. 


Actions: 


Reading 


The school will take Reading 180 schoolwide with baseline testing during the first two 


weeks of  school. 


Math 


The school has completed baseline data using LAURUS Math and will implement Laurus 


math tutoring for all students who have not passed the AIMS math test. 


Aligned Curriculum 


The staff will meet with the developers of  EdOptions to review alignments to the 


Common Core 


Professional Development  


The staff is using webinars and also has scheduled common professional development 


days into the calendar.  The school has weekly staff meetings with agendas to document 


Professional Development. 


 


 


 


Data Reviewed 


 


Four Year 


Graduation Rate 


Total Students 


graduating 


Students 


graduating in 


Cohort Year 


Four Year 


Graduation Rate 


Percentage 


Number 


requiring 


Augmentation 


to graduate: 


2007 4 1 2% 3 


2008 4 1 4% 3 


2009 1 0 0% 0 


2010 7 3 8% 4 


2011 11 10 24% 2 


 


 


AIMS Math In Cohort: Meets  


2010 0 


2011 0 


 


AIMS Reading In Cohort Meets 


2010 0 
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2011 0 


 


Performance Management Plan Development 


The Performance Management plan was developed using our review of AIMS scores and 


graduation rates as well as our demographics and review of our augmentation rate.  We believe 


that the very low, stagnant scores for the meets in cohort year for both reading and math are 


certainly a reflection of the entering demographic of our student body.  The team designed what 


they believe to be  interventions that will correct the stagnation as well as improve the 


achievement level of the students both in their cohort year as well those who are returning and 


are out of cohort. 


PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Vechij Himdag Alternative School Inc. 
 
INDICATOR:1   ___Math _X__Reading           DURATION OF THE PLAN2:  Begins 
__August__, 2011  to  _June__ , 2012 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 
AIMS READING 


Percent (0%) of students who score 
proficient on the State standardized 
assessment in  reading 
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Vechij Himdag 
Alternative School’s 
English and Reading 
(EdOptions) curriculum 
has been revised and 
aligned to current state 
and national standards. 
 


Aug 2011 Vechij Himdag 
Administration 


All curriculum was 
distributed online to 
staff at opening 
meetings in August 
2011.  


$4000.00 
 


2. Pre and post tests for 
reading are aligned with 
the state and national 
standards.  Reading 
180  
 


Aug 2011 Vechij Himdag 
Administration 


Teachers and 
administrators 
reviewed August 2011 


$0.00, 
inbedded in 
the 
curriculum 


3. Reading 180 
Reading tutorial 


Ongoing Vechij Himdag 
Administration 


Weekly review and 
collection of lesson 


$0.00 
purchased 
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software software  
 


plans.  last school 
year 


4. Quarterly reviews will 
be done by Vechij 
Himdag Alternative 
School administrator to 
review curriculum 
implementation by 
teaching staff. 


Ongoing VHM 
Administrator 


Review of curriculum 
implementation and 
assessments each 
nine weeks. 


$0.00, done 
by district 
administration 


5. Monthly Board of 
Directors meeting held 
to discuss progress 
with implementing 
district’s curriculum and 
to discuss 
implementation for 
improvement. 


Monthly VHM School 
Administration 
Board of 
Directors 


Review of agendas. $0.00, VHM 
administration 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the 
Arizona Academic Standards into instruction. 


Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Utilize formal and 
informal evaluations 
for evidence of lesson 
planning that’s aligned 
to Arizona academic 
standards 


Weekly VHM 
Administration 


Written documentation 
of building principal, 
with includes evidence 
of classroom 
evaluation 


$ 0.00 VHM 
Administration 


2. School Board 
review quarterly of 
principal’s data, 
collected from 
instructional staff on 
lesson planning, 
student learning plans 
evaluation progress to 
ensure alignment with 
Arizona academic 
standards. 
 


Quarterly VHM School 
Board of 
Directors 


Review of principal’s 
data that he or she 
has collected 
throughout the quarter. 


$0.00, Board 
of Directors 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student 
proficiency. 
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Action Steps 4 Timeline Responsible Party Evidence of 
Meeting Action 


Steps 


Budget 


1. Analyze all AIMS 
student 
achievement data 
on individual 
students. All current 
AIMS reading data 
showed that all 
Vechij Himdag 
Alternative School  
students remained 
stagnet at Falls Far 
Below when they 
took the 
assessment in their 
cohort year  
 


July/Aug 2011 Principal and teaching 
staff 


Evaluation data for 
charts 


$0.00, 
school 
staff 


2. Benchmark 
testing of all 
students in reading 
classes during the 
first week of school 
Reading 180 
 


Aug 2011 Teacher Teacher and 
principal will review 
pre-testing data 
and evaluate plans 
for improving 
student learning. 


$0.00, 
principal 
and 
teacher 


3. Teachers will 
develop Student 
Learning Plans 
using AIMS data 
and benchmark 
data. 
 


Aug/Sept 2011 Teacher Building 
administrator will 
review teacher 
analysis and 
student 
improvement plans. 


$0.00, 
principal 
and 
teacher 


4. All Vechij 
Himdag Alternative 
School  staff will 
meet weekly to 
collaborate on 
student 
achievement plans 
and to discuss 
integrating reading 
concepts into all 
core areas of 


Ongoing/weekly Teacher/Administrator Administrator will 
hold weekly 
professional 
development 
collaboration on 
Fridays to include 
discussion and 
integration of 
reading concepts. 
Teachers will 
provide evidence 


$0.00, 
Staff 
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instruction. 
 


through their 
assessment 
information that this 
is being integrated. 


5 Administration 
and staff will 
develop a Zero 
Hour and  Friday 
tutoring program for 
students not 
meeting or 
exceeding on the 
AIMS Assessment 
 


Ongoing Teacher/Administrator Documentation will 
be kept on students 
tutored in reading 
on a monthly basis 


$0.00 
Staff 


 
 
STRATEGY IV:  Develop and implement a professional development plan that supports 
effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Principal will have 
professional development 
each Friday to discuss the 
implementation of 
curriculum of reading 
concepts into all core 
content areas. 
 


Weekly VHM Principal Documentation of 
agendas from building 
principals of action 
taken during 
professional 
development training. 


$0.00, 
building 
principal 


2. Principal will evaluate 
reading instruction on 
ongoing basis. Formative 
and summative evaluation 
feedback will be provided 
to reading instructors. 
 


Ongoing VHM principal Principal’s evaluation 
documentation 


$0.00, 
building 
principal 


4. All Vechij Himdag 
Alternative School  
teacher (s) will attend 
reading professional 
development training 
during the school year.  
 


Aug-May 
2011 


All teacher Documentation and 
brochure from reading 
training. 


$600.00 
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Using the information entered in the “Budget” columns above, please provide a budget total that 
incorporates all strategies and action steps for each year of the performance management 
plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter 
holder may add years, as necessary. 
 


 
 
Year 1:  Budget Total __$4600.00____     Fiscal Year ___2011___________ 
Year 2:  Budget Total __TBD_________ 
Year 3:  Budget Total __TBD_________ 


 
 
 
 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to Terms to Know in the Renewal Application Instructions   
4 Repeat these action steps as necessary to include the appropriate number of s 


PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Vechij Himdag Alternative School Inc. 
 
INDICATOR:1   _X__Math ___Reading           DURATION OF THE PLAN2:  Begins 
__August__, 2011  to  _June__ , 2012 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 
AIMS Math 


Percent (0%) of students who score 
proficient on the State standardized 
assessment in  math 
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  
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Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Vechij Himdag 
Alternative School Inc. 
math curriculum has 
been revised and 
aligned to current state 
and national standards. 
(EdOptions) 
 


Aug 2011 Vechij Himdag 
Administration 


All curriculum was 
distributed to staff at 
opening meetings in 
August 2011.  


$4,000.00 


2. Pre and post tests 
for mathematics will 
aligned with the state 
and national standards. 
(LAURUS Math)  
 


Aug 2011 Vechij Himdag 
Staff 


Teachers and 
administrators 
reviewed August 2011 


$0.00, done 
by staff 


3. Quarterly reviews will 
be done by Vechij 
Himdag Administration 
to review curriculum 
implementation by 
building principal and 
teaching staff. 


Ongoing Vechij Himdag 
Administration 


Review of curriculum 
implementation and 
assessments each 
nine weeks. 


$0.00, done 
by Vechij 
Himdag 
Administration 


4. Monthly 
administrative meeting 
held to discuss 
progress with 
implementing VHM 
curriculum and to 
discuss implementation 
for improvement. 


Monthly Vechij Himdag 
Administration 
VHM Board of 
Directors 


Review of Board of 
Director’s / 
administrative 
agendas. 


$0.00, Vechij 
Himdag 
Administration 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the 
Arizona Academic Standards into instruction. 


Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1.  Utilize formal and 
informal evaluations for 
evidence of lesson 
planning/assessment 
that’s aligned to Arizona 
academic standards 
 


Weekly Vechij Himdag 
Administration 


Written 
documentation of 
building principal, 
with includes 
evidence of 
classroom 
evaluation 


$0.00, Vechij 
Himdag 
Administration 
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2. Board of Director’s 
review quarterly of 
principal’s data, collected 
from instructional staff on 
lesson planning, 
evaluation progress to 
ensure alignment with 
Arizona academic 
standards. 
 


Quarterly VHM Board of 
Directors 


Review of 
principal’s data that 
he or she has 
collected throughout 
the quarter. 


$0.00, Vechij 
Himdag 
Administration 


 
 
 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student 
proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of 
Meeting Action 


Steps 


Budget 


1. Analyze all AIMS 
student 
achievement data 
on individual 
students. All 
current AIMS math 
data showed that 
all Vechij Himdag 
Alternative School 
Inc. students 
improved their 
scores in the meet 
or exceed category 
of the math portion 
of the AIMS test.  


July/Aug 2011 VHM Principal and 
teaching staff 


Evaluation data for 
charts 


$0.00, 
school 
staff 


2. Benchmark 
testing of all 
students in math 
classes during the 
first two weeks of 
school. LAURUS 
MATH 


Aug 2011 Teacher Teacher and 
principal will review 
pre-testing data 
and evaluate plans 
for improving 
student learning. 


$0.00, 
principal 
and 
teacher 


3. Teacher will 
develop Student 
Learning Plans 
using AIMS and 


Aug/Sept 2011 Teacher Vechij Himdag 
Administration will 
review teacher 
analysis and 


$0.00, 
principal 
and 
teacher 
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benchmark data. student 
improvement plans. 


4. All Vechij 
Himdag Alternative 
School  staff will 
meet weekly to 
collaborate on 
student 
achievement plans 
and to discuss 
integrating 
mathematic 
concepts into all 
core areas of 
instruction. 
 


Ongoing/weekly Teacher/Administrator Administrator will 
hold weekly 
professional 
development 
collaboration on 
Fridays to include 
discussion and 
integration of 
mathematics. 
Teachers will 
provide evidence 
through their 
lesson planning or 
assessment 
information that this 
is being integrated. 


$0.00, 
Staff 


5. Administration 
and staff will 
develop a zero 
hour and Friday 
tutoring program 
for students not 
meeting or 
exceeding 
competency on 
weekly or unit 
assessments. 
 


Ongoing Teacher/Administrator Documentation will 
be kept on number 
of tutor used and 
the hours 
accumulated during 
the tutoring time. 


$0.00 
school 
staff 


 
 
STRATEGY IV:  Develop and implement a professional development plan that supports 
effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Principal will have 
professional development 
each Friday to discuss 
the implementation of 
curriculum of 
mathematics into all core 
content areas. 
 


Weekly VHM 
Administration 


Documentation of 
agendas from Vechij 
Himdag Administration 
principals of action 
taken during 
professional 
development training 


$0.00, 
building 
principal 
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2. Principal will evaluate 
mathematic instruction on 
ongoing basis. Formative 
and summative 
evaluation feedback will 
be provided to math 
instructor. 
 


Ongoing Building 
principal 


Principal’s evaluation 
documentation 


$0.00, 
building 
principal 


4. All Vechij Himdag 
Alternative School Inc. 
teachers will attended 
mathematics professional 
development training 
during the school year.  
 


Aug-May 
2011 


Math teacher Documentation and 
brochure from math 
training. 


$800.00 


 
Using the information entered in the “Budget” columns above, please provide a budget total that 
incorporates all strategies and action steps for each year of the performance management 
plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter 
holder may add years, as necessary. 
 


Year 1:  Budget Total __$4800.00____     Fiscal Year ___2011___________ 
Year 2:  Budget Total __TBD_________ 
Year 3:  Budget Total __TBD_________ 


 
 
 
 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to Terms to Know in the Renewal Application Instructions   
4 Repeat these action steps as necessary to include the appr 





