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BACKGROUND, HISTORY AND PROFILE

Tucson Preparatory School was chartered by ASBCS in June 1998 to fill identified gaps
in educational resources for specifically targeted sub-groups of high school students. In
short, at the time, school options for homeless students, adjudicated youth and those
with other significant barriers to educational success were exceedingly limited.
Traditional education routinely discouraged the matriculation of “problem” students and
seemed unwilling and/or unable to meet the needs of these “problem” youth. At that
time, the trend was for schools to adopt a rigorous zero-tolerance response to drug and
alcohol use, behavioral issues, school safety concerns and character lapses.

Disciplinary systems were instituted and adjusted to permanently purge problem
students from public schools. It worked as planned. “Regular” students were shielded
from “risky” ones. The result was a flood of out-of-school youth with poor academic,
social and behavioral skills. They overburdened the social service network and juvenile
justice system—entities that were hardly equipped to effectively respond to youth who
lacked the most basic skills for employment. Often, Juvenile Courts mandated school
attendance, but schools were not obligated to accept students suspended or expelled
by other schools, or those who could be considered dangerous.

SCHOOL PHILOSOPHY Tucson Prep was conceived as an educational oasis for
those who did not fit into traditional school settings. There was a conviction that
students could not be expected to master algebra if they did not know where they would
be sleeping that night, were hungry, or afraid to go home because Mom was back on
meth. Tucson Prep was designed exclusively for students with serious barriers to
academic success. Just as it is today, the future job prospects for uneducated youth
were limited to subsistence employment.

Transportation would be provided, as would books and other school supplies along with
smaller class sizes and more individual instruction. A case management approach was
developed which assessed students’ affective needs and linked them with youth-serving
agencies and governmental services. Students were recruited from community-based
agencies and through street outreach efforts in tunnels, abandoned buildings and desert
washes. Some were literally dragged in by probation and parole officers. Teachers
ranged from veteran professionals with experience in detention facility schools to former
Peace Corps volunteers to fresh college graduates. They had to want to work with this
population, be unafraid of teenagers and have high expectations for student
achievement and school success.

#
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We soon realized that our learning curve was steep. Students were like onions: We
peeled off one problem only to find countless layers of other issues below. The
community did not warm up to adolescents with outrageous attire and bad attitudes. As
much as we tried, we couldn’t make the students do what traditional schools are
supposed to do. Consistent linear learning was not happening. Progress would be
made with a student and then he or she would vanish from school. Some students
would read at a 9th grade level one week and at the 4th grade level the next. Their
language was foul, their dress off-putting and they would try to come and go as they
pleased. Experts we consulted said, “Now you see why no other school wants them?”

But we persevered. And it has not been easy. We learned that our students responded
to positive attention even though they expected negative responses. We found ways for
them to experience small academic successes. They tested us, but we stood up to the
challenge. Their comfort level grew as they realized that we actually wanted them to
stay in school. We were upbeat, stable, consistent, orderly and kind. We expected
them to learn the multiplication tables. Even though their spelling was atrocious (and
still is, unfortunately) they began to write in complete sentences.

We let them know that we didn’t care about what had happened at their last school or
the school before that. We made it clear that every student enters Tucson Prep with a
clean slate, baggage left behind in the cumulative files. We helped them find housing,
get eyeglasses, and clear up warrants and fines. They began to trust us. We found
that most were just like other teenagers, but lacking the basic life experiences that most
of us take for granted. Many had never played Monopoly or Scrabble, or eaten in a
restaurant with tablecloths and menus. They have stories that could break your heart,
but could be taught resiliency along with nouns and verbs, periods and commas.

STUDENT PROFILE How do you describe Tucson Prep students? Our students
are those who have already been left behind by the traditional public education system
and are often described as “chronic school failures.” They have all of the social and
behavioral problems associated with adolescence and few of the resources available to
other teens. They are often described as “system” youth because of their involvement
with the child welfare system, the juvenile justice system and/or the publicly-supported
mental health system. Most of our students do not have functional parents and lack the
support systems that other children can depend on when there is a need or crisis.

Many are living outside of the traditional family in group homes, foster care, with friends,
or in independent living programs. The cynics among us call them collateral damage to
society’s woes.
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The industry standard, “at risk,” doesn’t seem to fit them very well. “At risk” of dropping
out? Most are dropping back in after dropping out more than once. “At risk” of not
graduating? Most have already missed their anticipated graduation date and are fifth,
sixth or seventh year seniors with freshman or sophomore credits. “At risk” of not
reaching productive adulthood and becoming burdens or menaces to society? That one
fits and should scare us all. . . . A popular new term is “students placed at risk.” The
National At-Risk Education Network’s (NAREN) definition seems on target:

“Students are placed at-risk when they experience a significant mismatch
between their circumstances and needs, and the capacity or willingness of
the school to accept, accommodate, and respond to them in a manner that
supports and enables their maximum social, emotional and intellectual
growth and development.”

“Difficult students, students with barriers to success, hard-to-serve youth” are also
meaningful terms.

On a daily basis there are 165 enrolled students who unabashedly bring their issues
and problems to school with them. The school maintains a year-round waiting list that
can sometimes grow to 50 or more. Tucson Prep students are probationers, parolees,
wards of the state, youth with serious mental illness, homeless students, juvenile sex
offenders, gang members, first generation Americans, substance abusers and students
on expulsion and long-term suspension. Pregnant and parenting teens, chronic truants,
students with disabilities are all welcomed. We’ve taught refugee children and a couple
of the Lost Boys of the Sudan.

Every student has one or more identified, significant challenges at the time of
enrollment. National estimates indicate that only 18 to 20 percent of “at-risk” students
have two or more barriers to educational success. It is commonplace for a Tucson Prep
student to be in out-of-home placement, on probation and involved with the publicly-
supported mental health system, all at the same time. It's a matter of degree and
intensity. Some students live in abandoned buildings, others live in Aunt Sally’s guest
house. Both students are homeless.

In addition to these issues, our students are likely to have a full complement of
academic deficits that have not been previously identified or addressed, lack family
support and are profoundly alienated from the educational process. At first enroliment,
they have low self-concepts and readily describe themselves as “losers” with little
potential for success. They bring long histories of interrupted education and are unlikely
to remain continuously enrolled for an entire school year or even a semester due to
incarceration, runaway, changes in placement or family instability. We've had a 20-

Tucson Preparatory School CHARTER RENEWAL 3





year-old with a better than usual attendance history
diagnosed for the first time with autism, and more
newly-eligible special education students that
traditional education would like to admit.

Tucson Prep’s demographics consistently reveal a
student population that is considerably different and
strikingly more "at-risk" than even the "alternative
schools" serving seemingly similar populations.
Tucson Prep students are predominantly youth of
color with 87 percent minority representation in the
2010-2011 student body. Most are Hispanic or
Latino; very few are Asian. Mixed race students
are becoming more prevalent as the years go by.

Overwhelmingly, Tucson Prep students are poor,
not just low-income. Few parents have careers or
steady jobs. They seem to get by on entitlement
income and, occasionally, shadow employment. If
Title | criteria were used, 95 percent would be
eligible for free and reduced-price lunches. Intact
families with two parents related to the student are
rare. Our most effective parents are often the
nanas and tatas, the grandparents forced back into
parenting roles.

In most cases, Tucson Prep graduates are their
families’ first generation to earn high school
diplomas. Over the years we've had but a handful
of parents who have attended college and three
who have earned degrees. Family vehicles are a
rarity, as are land telephone lines. Cell phones are
the norm, often temporarily disconnected or unable
to receive incoming messages. Frequently itis
impossible for the school to reach a responsible
adult by telephone.

Tucson Prep is located in Tucson’s most distressed
zip code where the incidence of street crime, child

abuse, juvenile and adult probationers, domestic violence, substance use and
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substandard housing tops every other area of the city. Graffiti and litter are everywhere.
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There are apartments that rent by the week and a profusion of dilapidated trailer parks
reminiscent of the Third World, complete with rusty swamp coolers and cardboard
covering broken windows. The convenience stores and check cashing establishments
have “walk-up” windows. Three school districts converge in the neighborhood. Area
elementary schools are low-achieving and thwart the hopes, dreams and learning that
should be alive inside their walls. Evictions and utility shut-offs are commonplace.
Tucson Prep’s neighborhood is home to urban stress and despair with little relief in
sight. It is our expectation that education will serve as a way out for the youth trapped
in such ugliness.

As this table from 2010-11 demonstrates, Sieldlell) Wumber! Fereent
class standing is exceptionally skewed 9" Grade 42 13.8
toward the upper grades, with more p

seniors represented than the other three 10" Grade 39 12.8
classes combined. Virtually every 12" 11" Grade 53 17.4
grader is a “drop-in,” having dropped out of -
high school one or more times previously. 12" Grade 171 56.0

Point-in-time data is used to illustrate the

relative distribution of population sub-groups present on any given day. Students in the
chart on the next page are unduplicated, but their sub-group identification is duplicated.
The table includes categories that are regularly tracked to monitor shifts in population
characteristics and referral source distribution.

Our statistics have faces and futures
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A POINT-IN-TIME SNAPSHOT:

Who's at school today?

Enrollment as of February 1, 2011 165 100%
Waiting list 27 16%
Current juvenile probationer 62 38%
Current juvenile parolee 3 1%
Current adult probationer 1 6%
Pregnant 5 3%
Parenting 23 14%
Out-of-home placement (group home) il 4%
Child Protective Services open cases 25 15%
Runaway 2 1%
Detained by Juvenile Court 1 6%
Mental health system involvement 3 1%
Experienced one or more episodes of homelessness this school year 34 20%
Completed juvenile probation this school year 36 21%
Youth on Their Own (YOTO) participant T 4%
Attending Pima Community College this semester 9 5%
SPED 23 14%
Young men 88 53%
Young women 7r 47%
Hispanic/Latino 97 58%
African American 12 7%
Native American 15 9%
Caucasian/White 39 24%
Other 2 1%
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TUCSON PREP’S STRENGTHS AND WEAKNESSES

Tucson Prep students are both our strongest asset and our greatest weakness. Our
students define us as an institution and as educators. We must be cognizant that our
target population is extraordinary and sets us apart from other schools in approach and
methods, but not in accountability. Tucson Prep students are entitled to the same
quality public education as other Arizona students. But, in addition to instruction in
standards-based content, we must advocate for them and be there when they need us
for things that have little to do with algebra or grammar. We must operate in a holistic
arena, but concentrate on academics.

ACCOMMODATION OF TARGET STUDENTS AND ATTENTION TO THEIR NEEDS
As time passes, the challenges facing difficult students and those who care for and
teach them have become more acute. Shifts in service mandates and funding levels
now place youth in the community attending local schools rather than in institutional or
therapeutic settings with in-house educational facilities. Lengths of stay in juvenile
detention and correctional facilities continue to shorten. Juveniles who were once
housed in correctional facilities are now at home in the community, placed on Juvenile
Intensive Probation Services (JIPS). Those who were once on JIPS are now on regular
probation with its lower level of supervision. Court personnel rely on schools to monitor
the behavior probationers and parolees at unprecedented levels.

Youth who have been removed from their families by Child Protective Services are often
transported to Phoenix because there are insufficient emergency placements in Tucson,
and then brought back when a local bed becomes available. Tucson Prep offers the
stability and continuity so important to these children. Meanwhile, students with
problems are still shunned by traditional education and few schools elect to enroll or
retain students with profound or multiple problems. Tucson Prep accepts every student
between the ages of 14 and 22 without regard to the difficulty or complexity of
presenting problem(s). Enroliment at Tucson Prep is prompt and unconditional, with
new students welcomed every day, not just at the beginning of the school year or term.

We have developed a matter-of-fact approach for dealing with inevitable crises and
drama —an on-campus arrest, an emotional meltdown -- so that they do not disrupt the
school day for others. We expect good behavior and generally get it. Discipline is non-
punitive and derived from a case management approach whereby the response is
customized for an individual situation and not governed by a standard menu of
infractions.
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SOCIETAL BENEFITS  Since inception, Tucson Prep has readily accepted students
who are inappropriate for other educational settings, thus freeing other schools to stay
on-task with their clientele. As achievement profiles and academic standards have
become increasingly rigorous, other schools — districts and charters alike — preemptively
“dump” students who are deemed likely to bring their numbers down at year end.

These are students who are behind and cannot graduate on time with their cohort, or
fallen far below on AIMS testing. Tucson Prep welcomes the onslaught of “dumped”
students each spring — usually after the 100th day of attendance — without regard to the
effect that their inclusion in our student demographics will have on our numbers. We
believe that this is the right thing to do for the students in question.

A 17-year-old student enrolled this week. He was casually asked if he knew what
credits he needed to graduate. He earnestly responded, “All of them.” When reviewing
his school history, it became apparent that he had been out of school for seven
consecutive years! If this is indeed accurate and he has not attended high school
before, he is a lucky young man. ADE guidelines allow us to enroll him as a 9" grader
and work with him until his 22" birthday. He came to Tucson Prep after several nearby
schools had denied him the opportunity to enroll because of his age and lack of credits.
We don’t yet know what kept him out of school for seven years but we can rest assured
that he wasn’t on holiday.

Tucson Prep matriculates students based upon age, not class standing. Increasingly,
we are seeing district middle schools advise the parents of 14-year-old ‘troublemakers”
to enroll them at Tucson Prep to avoid or interrupt the middle school’s disciplinary
actions. Probation officers do the same, often with 14-year-old probationers who can't
find another school that is willing to accept them. Although there are a few exceptions,
these are students who come to high school without an 8" grade certificate and without
meeting 8" grade benchmarks.

If one looks at the outcomes of the 300 Tucson Prep students enrolled each year, the
picture is hardly favorable. But, if the lens zooms in on graduates, the image is much
different. Each year, 50 or so students who would otherwise be symbols of failure are
moving on with their lives with skills, self-confidence and a path to the American Dream
or, at the very least, within the margins of mainstream society. They have done what
other high schools expect of them: earn credits and pass AIMS by score or through
augmentation. They are often uncounted in the graduation rate of the school and state
because it took them more than four years to earn their diplomas. It takes them more
time and effort and, often, is not acknowledged.

STABILITY  Unlike the unfortunate charter school stereotype, Tucson Prep’s faculty
is composed of highly qualified professionals with varied life experiences and
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backgrounds. Four have masters degrees in their content areas or related fields. Three
have training in the ancillary fields of social work and counseling. Half are culturally
competent and bilingual. Several overcame childhoods similar to our students. Two
para-professionals are Tucson Prep graduates. What is most unusual is the tenure of
both faculty and staff. There is very little turnover from school year to school year, with
most employed between five and ten years. The staff functions with great collegiality
and works collaboratively with ease. The stability and continuity of faculty and staff are
of great benefit to system youth whose mobility and household instability are legend.
The same adult faces are at school day after day, year after year.

Tucson Prep operated in inadequate leased space for most of its tenure. A building
was purchased in 2007 and renovated to meet the needs of a school. This necessitated
a move from one neighborhood to another within the same zip code, There were
construction delays that forced the school into temporary locations that were less than
desirable. Our lowest achievement scores were realized during this time of transition
and uncertainty. Stability has now been achieved with a building that is suited for its
purpose and Tucson Prep will not relocate any time soon.

COLLABORATION  Tucson Prep draws upon the expertise and resources of several
agencies and community groups in support of our students. The school is a voting
member of the Tucson Pima Coalition to end Homelessness (TPCH), and serves on its
Youth Committee. The Tucson Prep case manager serves as a liaison to Youth on
Their Own (YOTO), a community-based agency that supports homeless in-school youth
with essential services and monthly stipends. In addition, Tucson Prep has partnered
with YOTO and La Paloma Family Services to offer a grant-funded college prep
program for homeless, at-risk and group home youth. Thirty to 35 Tucson Prep
students are dually enrolled in Pima Community College each school year. Cooperating
agencies provide emergency shelter and transitional housing, including apartments for
parenting students, and conduct regular street outreach and referral. Governmental
agencies provide some monthly bus passes, employment and training and assistance
for families facing eviction or utility shut-off. We are pleased to work with the Juvenile
Court, Child Protective Services and the Regional Behavioral Health Authority who bring
us students in need of our educational program.

ADHERENCE TO MISSION AND CHARTER CONTRACT We had no “how-to”
manual in 1998. Many mainstream educational professionals were sure we were crazy,
engaged in a risky social experiment of deliberately recruiting students who were
unworthy of such attention and inviting them into an unsecured facility. Despite all of
this, Tucson Prep has forged ahead in the spirit of our charter contract. We have
enrolled only students who met our criteria and done nearly everything we could to
make them whole as students and as citizens. We have learned to be flexible and

adaptive and creative. We have provided “a learning environment that improves pupil
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achievement” for our difficult-to-serve student population, and we have offered
additional academic choices for parents and students. However rewarding our
accomplishments with individual students have been, they are not “macro” enough to
pass muster under the accountability structure adopted by the State Board for Charter
Schools.

ACCOUNTABILITY Without belaboring the point, Tucson Prep has a glaring
weakness that takes precedence over all others. Our weaknesses are not nuance, but
obvious and straightforward. Although Tucson Prep has been consistently designated
as a “performing” alternative school under Arizona LEARNS, and achieved Adequate
Yearly Progress (AYP) in 2011, the school has failed to meet the Board’s Level of
Adequate Academic Performance. This is simply unacceptable.

Anticipating this difficulty, Tucson Prep was an early and strong participant in the
launching of the Alternative Education Consortium and contributes a faculty member to
serve on its board of directors. The consortium is tasked with advocating for alternative
schools — district and charter — in the development of accountability standards aligned
with alternative schools’ circumstances and demographics. Unfortunately, the
consortium’s work is still in progress as Tucson Prep’s renewal approaches. In reality,
Tucson Prep’s demographic is far removed from the model alternative school student
for which the alternative accountability system is to be designed. It's a matter of degree
and intensity. For example, some students live in abandoned buildings while others live
in Aunt Sally’s guest house. Both students are homeless, but in different worlds when it
comes to their needs and support required.

One of our more significant mistakes is that of misdirected emphasis. Up to this point
we have focused our attention on older students who are up against time limits and the
demands of adulthood. Tutoring and remediation have been directed primarily at older
students and those with learning disabilities. They have generally done well in
completing high school requirements for both graduation and workplace readiness,
albeit outside of the desired time frame. This was short-sighted and detrimental to the
school’s overall effectiveness. Younger students — 9" and 10" graders — are often in
the throes of situations that distract and overwhelm them to the exclusion of active
engagement in learning. Consequently, our focus has been on addressing their
affective needs and supporting them as they adjust to the demands of school in a
comfortable, stress-reduced environment. As the charts below illustrate, the trifecta of
problems often linked to poor school performance is well-represented among Tucson
Prep students, generally with the heaviest frequencies in the lower grades.
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10th Grade Cohort by AIMS Testing Status, 2009-2011
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Please note: Due to a conversion to new student management software three
years ago, data from 2006-07 and 2007-08 were incompatible with the most recent
three school years and have been omitted from this analysis. We are confident that our
patterns are well established and have been remarkably consistent. Consequently, we
believe that our three-year data does not significantly deviate from a five-year
aggregation.

Tucson Prep acknowledges a dire need to improve 10th grade reading and math
scores. As the graph above illustrates, one particular need is to effectively
accommodate the small year-to-year sample size of Full Academic Year(FAY) 10th
graders — whose cognitive levels may vary greatly on average from year to year -- who
are counted in the testing sample. To meet the challenge of this statistically small
sample we have developed several strategies that are listed in the Performance
Management Plans.

Some of Tucson Prep’s weaknesses which have contributed to poor test performance
include:

v Allowing too much lag time between enroliment and expectations for credit
completion and test preparation for 9" and 10" grade students

v Lack of sharpened curriculum standards for 9" and 10" grade students

Moving forward, Tucson Prep commits to improving 9" and 10" grade student
outcomes, performance and accountability with a positive, incentive-based plan that we
believe will lift Tucson Prep out of its unacceptable rating.
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APPROACH AND PLAN OF ACTION

Tucson Preparatory School has historically practiced continued academic and social
needs interventions for our student population. Since the school's inception, faculty and
staff have met three times each week to "triage" student needs and performance. It is
an opportunity for staff to share information, problem solve as a group, compare notes
and keep everyone informed of issues and events occurring during the busy school day.

Tucson Prep has a tradition of “borrowing” approaches from other disciplines and
adapting them to the school setting. Our meetings can sometimes mimic a social
service staffing or CFT (child-family team) where a particular student is discussed, or a
corporate meeting where critical decisions must be made using a consensus model.
Data from these meetings is used to tailor interventions deemed prudent and
reasonable on a case-by-case basis, and may include:

v Changes to a student’s schedule to:

v Prevent or address behavior problems

v Shift emphasis from learning lab to classroom instruction, or vice
versa

v Institute block scheduling for a particular purpose

Referrals for one-on-one or small group tutoring outside the classroom
Case management/social service interventions for students and/or families
Counseling

Teacher referrals for special activities

Professional development, often using an informal professional learning
community model or external presenter

RRRNKS

Wednesdays are set aside for special education students. A brief introduction of each
new SPED student is made, including a brief oral review of the SPED file, current IEP
and any special classroom accommodations requested. Continuing SPED students are
briefly staffed each week to keep faculty and staff up to date.

Staff meetings have been the genesis of a wide variety of plans and approaches
developed for the purpose of improving Tucson Prep and its students’ performance.
Such methods have included enhancements to Tucson Prep’s tutoring program, grant-
funded activities, same gender math classrooms, incentives, hiring an additional HQ
math teacher, split Language Arts curriculum into specific Reading and Writing
instruction. Over time, many ideas have been discarded only to come back to the table
subsequently for an alternative purpose or for a different group of students.

I e B e e e e T V]
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Such is the case with two key approaches in the Performance Management Plan
section of this renewal application.

It is evident from analysis of relevant pupil achievement data that some 9" and 10"
grade students have not received the right kind of attention and supervision properly
timed at the beginning of their high school careers. With the very best of intentions, we
have missed the mark with these young students. The approach we have used
successfully to track special education students seems to be an ideal foundation for
what needs to be achieved with 9" and 10™ graders in both course work completion and
testing success.

Our method combines the principles and practices of the “social autopsy” with a
deliberate curriculum wrapping strategy whereby the curriculum is individualized and
recognizes that academics cannot be separate from personal issues. The approach is
holistic and structured to deliberately and definitively address issues interfering with
achievement and success in all facets of a student's life with the primary goal of
improving academic proficiency. In addition, our approach will include affinity-based
mentoring and individualized incentives. Like a one-to-one home room, targeted 9™ and
10" grade students will be paired with a favorite staff member who will monitor daily
activities and progress in a supportive fashion and serve as the gatekeeper for
incentives chosen by the students themselves.

Each targeted student will be staffed on a weekly basis and adjustments made to his or
her plan to further academic goals as needed. Case management needs will be quickly
identified and addressed in-house or through referral to partner agencies. Each
student’s plan will be updated and validated each week. Student management data
bases and case management notes will be used as systems to monitor progress and
ensure that targeted students do not slip into those proverbial cracks.

Tucson Prep’s math achievement scores were extremely low a decade ago and the
trend has not reversed or improved much. For a variety of reasons, our students are
not receptive to math instruction and often avoid or disregard our efforts to raise their
proficiency. In fact, math is cited as the number one reason for our students dropping
out of high school. Under the Performance Management Plan for math, we will
establish a Math Resource Room that will use state-of-the-art technology and targeted
incentives to substantially alter negative attitudes toward math instruction and improve
achievement levels. The Resource Room will be equipped with i-pads, headphones
and more student-friendly software than has been used previously. Staffing will include
an HQ teacher and math tutor. Snacks will be available in the resource room for math
students who are on-task. Chairs will be padded and on wheels to assure a more
comfortable environment than a standard classroom.

This intervention is patterned after the school’s Learning Lab that was established two

years ago to better serve learning disabled students and those with other special needs.
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Results have been better than anticipated, even though the Learning Lab is equipped
with standard desktop computers and high quality but not particularly engaging remedial
software. A tutor is assigned to the lab and can provide both assistance with the
technology and on-on-one direct instruction in several content areas. We are delighted
that the Learning Lab has become a pleasant destination classroom for students and is
regularly accessed by them without fear of stigma or too much grumbling about math.

The balance of the strategies listed on the Performance Management Plans are rather
straightforward and self-explanatory. No further elaboration is necessary.

Essential to the success of both major strategies — and the more minor ones -- is
enhancement of assessment methods and practices. Under the Performance
Management Plan, assessment will be upgraded so that multiple tools are used at
regular intervals. (Regular by our standards which respond to the extraordinary mobility
of students.) Assessments benchmarks will be tracked in a consistent process — again,
consistent by our definition -- and shared with staff in the after-school meeting format.
We want to be able to put the pieces together into a comprehensive approach that
maximizes our ability to effectively intervene. For instance we need to know if a student
has poor math skills because he was out of school when his class learned fractions and
has never been remediated in math foundations. We also want to know when a dirty
drop for probation may trigger a runaway situation, and particularly, a student on the run
during the testing season. Often we can intervene with the student and the authorities
to work out a plan that keeps the student in school and on track.

Plans will be developed or revised depending upon the individual circumstances and
used to trigger particular incentives and monitor what we hope will be regular, linear
student growth and student achievement that will soon meet and/or better approach the
Board's Level of Adequate Academic Performance. It is our belief that these
institutional interventions will allow Tucson Prep to productively move forward while
continuing to serve our “placed at risk” students and maintaining the school’s culture
and vitality. We can indeed accomplish this with enthusiasm and integrity.
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Curtain call at a recent production of Romeo and Juliet
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE

Tucson Preparatory School

INDICATOR:' X__Math Reading DURATION OF THE PLAN?: Begins _April , 2012 to _June , 2015
MEASURE* METRIC* CURRENT End Target For This Plan*®

STATUS*

State standardized
assessment
assessment

and
Student growth percentile (SGP)

Percent (%) of students who score
proficient on the State standardized

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and

modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Augment ALS library to include By Fall 2012 | SPED Coordinator, Software running on Learning Lab $2,000
additional remedial math titles School Director computers
2. Gender separation in math instruction | By Fall 2012 | Assistant Principal Class assignments as evidenced by | No
SchoolMaster and schedule additional
notebook cost
3. Establish a student-friendly, state-of- By Winter School Purchase orders, fixed asset listing, | $12,000
the-art math resource room led by 2012 Administrators and Class schedules first year,
veteran teacher, to: Math Department $1,500
- Incorporate assessment and thereafter
curriculum software
- provide individualized remediation
and instruction
4. Offer incentives to improve school By Winter Case Managers, Purchase orders $3,500
engagement and performance, combat 2012 School each year

school alienation and math avoidance

Administrators and
Math Department

Approved 11/19/2010






STRATEGY lI: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Early implementation of Common By Spring Transition team Completed Common Core $1,000
Core standards 2013 workbook
2. Develop and integrate additional By Fall 2012 | Director, Assistant Employment documents; Up to 2 part-
tutoring resources into Tucson Prep Principal Tutoring schedule time tutors
school day to be assigned to the
Resource Room
3. Develop clear rubric for collecting Begin Assistant Principal in | Detailed rubric that is reviewed No additional
observation data from walk-throughs Summer collaboration with annually costs as this is
2012 teaching staff part of
Assistant
Principal’s job
description
4. Conduct bi-weekly classroom walk- Begin Fall Assistant Principal Use of observation form and No additional
throughs to observe instruction 2012 monthly individual meeting with costs as this is
staff to review results of part of
observations Assistant
Principal’s job
description

Approved 11/19/2010






STRATEGY llI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Evidence of Meeting Action Budget
Party Steps
1. Develop and implement a process that | Eleventh day Enroliment Data base and hard copy list No additional
identifies 10" grade candidates for FAY of each school | Manager SchoolMaster cost; covered
status at beginning of each school year year beginning under
to constitute a discrete cohort of Tucson | Fall 2012 Enrollment
Prep students Manager's
existing duties
2. At enroliment, thoroughly assess 10" | First 60 days Testing Data base and hard copy list Cost shared
grade FAY cohort using up to three of each school | Coordinator with Reading
assessment instruments year beginning and listed on
Fall 2012 Reading PMP

3. Prepare an assessment-driven First 60 days Assistant Data base and hard copy plan No additional
individualized plan for each 10" grade of each school | Principal, SPED cost; staff
FAY candidate using the principles of year beginning | Coordinator, meeting

social autopsies and Deliberate Fall 2012 Testing format to be
Curriculum Wrapping. Coordinator used
4 Monitor and advocate for targeted Each All staff, directed | Progress notes in data base No additional
students to keep them on track, and Wednesday by Assistant cost; covered
anticipate and address issues that may staff meeting Principal; Case by existing
adversely affect student performance during FAY Manager salaries
and attendance period

beginning Fall

Z012
5.Identify current 9" grade students who | Following Enrollment Data base and hard copy list No additional
are candidates for FAY 10" grade status | spring testing | Manager: SchoolMaster cost; covered
in following school year by evaluating schedule, teachers under
test scores and credit earned beginning Enrollment

Spring 2012 Manager’s

existing duties

6. Assess 9" grade students; prepare Following Assistant Data base and hard copy plan No additional
and implement “mini” plan for each spring testing | Principal, SPED cost; covered
candidate that will link with each schedule, Coordinator, under existing
student’'s10" grade plan beginning Testing salaries

Approved 11/19/2010






| Spring 2012

| Coordinator

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Action Steps * Timeline Responsible Party | Evidence of Meeting Action Steps Budget
1. Keep up-to-date on research-based Ongoing Director, Governing | Best practices notebook $300
strategies directed at difficult-to-serve Board members
students; conduct periodic literature
reviews
2. Excel training to streamline data By end of School Completion certificates $500
analysis 2012-13 administrative staff
3. Seek certification by National At-Risk | By end of Director Certification package submission | $1,500.
Education Network (NAREN) 201213
4. Train teachers on newly-acquired Beginning Fall | Assistant Principal, | Training Log Cost shared
software and any new curriculum 2012 and Tech Coordinator with Reading
materials continued on and listed on
an as-needed Reading
basis PMP
5. Non-teaching staff to obtain Ongoing Non-teaching staff Testing schedule and results Cost shared
paraprofessional certification with Reading
and listed on
Reading
PMP

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and
action steps for each year of the performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g.,
2011). The charter holder may add years, as necessary.

Year 1: Budget Total $ 300
Year 2: Budget Total $40,800
Year 3: Budget Total $25,300

Notes:
* Provided by ASBCS staff

Fiscal Year: 2012

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

Approved 11/19/2010






3 Refer 10 Terms to Know in the Renewal Application Instructions
4 Repeat these action steps as necessary 10 include the appropriate number of steps to accomplish the strategy300

Approved 11/19/2010






Renewal Budget Plan - Tucsoh Preparatory Schoal

Actual ; Projected Financlaf information ! Assumptions / Notes —_—
Fyastt | Frz2e12 |  Fy2013 | Frazoa |
ADM projections based on historical data. We prefer to
ADM: 154 158 155 155 budget conservatively
\ i
REVENUE
Calculations based on FY2012 Worksheet, adjusted to
include reduction in Additional Assistance of
! $145/pupil... We choose not to assume any increases
State Equalization Assistance 1,046,577 1,106,710 1,071,897 1,073,897 coming from state in 2013 or 2014
2011-Actual Revenue 2012- $190xweighted student count
Classroom Site Fund 45,893 46,207 42,513 42,515 2013 & 2014: $175 x weighted count
Instructional improvement Fund 5627 5,000 5,000 5,000 Historical Data
Federal FundsiGrants 16,739 15,754 16,000 16,000] IDEA BASIC Grant
2011- La Paloma & Tutoring Grani(s) 2012-
Other State Funds/Grants 12,34¢ 7,000 7,000 7,000; 14-Tutoring Grant(s) Only ]
Food Service (e.g., NSLP, food sales) G 0 0 Q
Staff contributions dramatically inceased in 2012 when tax
credit & PR deduction option were explained in staff
Extracurricular Tax Credits 1,038 3,800 4,000 4,000imeeting
Confributions and Donatiens 0 0 0 0
Fundraising o} 0 G 0i
Earnings on Investments 320 100 160 100}
Student Activities 4 9] o] 0
Kindergarten Tuition {Applies anly to FY'10 0 O 0 o]
& FY11 uniess expanded by Legistature) 0 G ] G
Other - Federal{ARRA Grants) 53633 664 0 o]
TOTAL REVENUE 1,182,175 1,184,236 1,146,510 1,148,512
EXPENSES
instructional
Alf Years: Includes $7k for PMP Tutors.
2012: Teachers were given a 5% salary increase.
However,. Lead Teacher moved to Asst Principat position &
Classroom Aide moved to Student Monitor position, 2013 &
2014: Projections include a 2.5% Increase and $30k for
Salaries 302,869 267,620 274,311 311,168 additional PMP tutors for math & reading
Payroll Taxes 24,244 21,410 21,845 24,893 | Projections at 8% of total salaries
Prejections ailow for annual increases to both ASRS &
Empioyee Benefits 61,896 54,977 60,348 64,668 |nsurance Expense o
Purchased Services {Consultants) 9,823 10,042 10,000} 10,000
Purchased Services (Special Education) 48,2311 43,433 44,000 44,000
Technology 0; o 0 0[Pt tech on payroll L
Textbooks/Curriculum/Library 6,885 6,219 13,000 $,000|2013- Include &7k for ALS Library, per PMP
instructionat Supplies 24,060 24,328; 24,000 24,000
Professional Development 3,934 5,604 8,000 8,000 2012: Includes $500 for reading PMP 2013: Include $5K for PMP _2014; $ Includes $3k for PMP
Travel 1,856 2,000} 2,000} 2,000{Field Trips
Other 4l 0 0 0
Total Instructional 483,568 4356331 457 604 492 728
Non-Instructional -
2012: Added Asst Principal, Student Momitors, & College
Access Coordinator position 2013 &
Sataries 264,062 353,341 362,175 371,228)2014: includes 2.5% for salary Incr
Payroll Taxes 21,125 28,267 28,974 29,698 Projections at 8% of total salaries
Projections allow for annual increases to both ASRS &
Employees Senefits 54,001 72,877 79,679 85,383 Insurance Expense






i lincludes: custadial, security, student aftendance.
Purchased Services ! 54,424 30,124 31,000 32,000 Decrease in 2012 due to maintence worker added to payrolt
Rent/Bond Payment 52,220 52,220 52,220 52,2201$4101.68 x 12 +2300.- (Storage & Gym)
Repairs and Maintenance 8,077 6,033 6,000 6,000 Decrease in 2012, due to auto damage repair in 2011
Progerty, Casualty, Liabilily Insurance 21,872 21,700 22,000 22,500
nterest/Property Taxes 0 0 0 0|interest expense included in Loan Debt Service line items
Communications & Utilisies 1 22,418 73,189 23,500 24000, telephone, internel, elec,water,sewer.garbage
*Posted as Asset on Balance Sheet. 2011: Laptops for
students 2012: New Fence & Gates for facility 2013: $10k
Furniture and Other Equipment 6011 11801 10,000 1,500 for PMP-IPADS 2014: $1,500 - PMP IPADS
2611: Vehicle & Copier leases & CF Loans #1 & #2
2012: Vehicle & Copier Leases & CF Loan #2
2013: Copier lease pd in full 11/2013
Note/Loan/Non-Facility Lease Payments 19.762 18,675 16,818 8,50012014: CF Loan Only: Vehicle lease pd in full 6/2013
Note: Actual Audit cost for 2011 for work on 2610 audit was
Audit 7,500 9,500 9,800 10,000{$8,50C...$1k of expense was booked in FYE 6/2010
Legal 12,150 11,000 11,000 11,000 -
Adverising/Marketing 20 100 100 100|Ads to recruit HQ Tutors
Travel 1,777 1,518 1,500 1,500
Printing and Postage 522 500 500 500
Supplies 53,094 EB.030 55,000 55,000:2013 & 14: Includes $5,000 PMP Siudent Incentives
Food Service o] 4] 0 0
Transporiation 25,359 20,000 20,000 20,000 Student Bus Passes
Student Activities 1,038 3,800 4,000! 4,000 Extra-curricular expenses pd with Tx credit revenues
Fees and Dues ! 2,440 2,200 2,000 2,000
* Depreciation expense. Did net include in 2012-2014,.
since not on your spreadsheet or AFR....Offsets: Debt
Services & capital purchases fuily expensed on
Other 52,328 0 o 0 spreadsheet. Loan liability reductions.
2011 Balance Sheet Offsets, not included in
spreadsheet.lE: Fixed Assets, Principal reduction/bayoff on
Clher ~ 2011 Only ~ Net agsets Offset -16,830 o 0 0lloans, efc.
Total Non-Instructional 664,270 724,875 736,465 737,130
TOTAL EXPENSES 1,147,838 1,160,608 1,194,069 1,229,860
Increase {Decrease) In Net Assets 34,338 23,628 -47,550 -81,3481"
Net Assets, Beginning of Year 684,612 718,149 742,777 7202971
[
Net Assets, End of Year 719,149 742,777} 695,217 638,8681" :







Detailed Business Plan Section Checklist

Charter Holder: Tucson Preparatory School (Entity ID 6374)

Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:

Yes — Required element addressed.
No — Required element not addressed.
Not Applicable — Required element not applicable to the charter holder.

Arizona State Board for Charter Schools (Board) staff will complete the Detailed Business Plan Section Checklist. The Checklist will be used by
the Board in its consideration of the charter holder’s request for charter renewal. “ No” answers may adversely affect the Board’'s decision

regarding a charter holder’s request for charter renewal.

Il b.1. CHARTER HOLDER’'S ORGANIZATIONAL M EM BERSHIP

Renewal Instructions with fiscal years clearly identified.

Required Elements Yes No N/A COMMENTS

o Evidence of the appropriate filings with either the Board, Arizona X
Corporation Commission or both submitted.
Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY
PART A — RENEWAL BUDGET PLAN

Required Elements Yes No N/A COMMENTS
o Completed Renewal Budget Plan submitted. X
o 4 years of financial information provided as required by the X

Page 1 of 4





Renewal Budget Plan includes average daily membership (ADM)
used in each fiscal year and the basis for projected ADM.

Please note that according to reports
available through the Arizona Department
of Education’s website, the charter
holder’s fiscal year 2012 100" day ADM
as of August 1, 2012 was 152.56. As of
August 16, 2012, the charter holder’s
fiscal year 2013 estimated count is 165.
The charter holder’s current enroliment
cap is 165.

Assumptions provided for key components of the Renewal Budget
Plan, including the basis for all projected revenue line items used.

Assumptions not provided for the drop in
the “ Earnings on Investments” line item
from fiscal year 2011 to fiscal year 2012.

Increases or decreases of 10% or more in the “ total expenses”
line item from year to year in the Renewal Budget Plan are
explained in the “ Assumptions/Notes” section.

Each “ Other” line item used is explained in the
“Assumptions/Notes” section to specify what is included.

For those required to submit the Academic Performance Section of
the renewal application, the charter holder’s previous two audits
and the Renewal Budget Plan demonstrate the charter holder has
the financial capacity to implement the “budget” as detailed in the
Academic Performance Section.

As identified by the charter holder, the
total expenses associated with the
performance management plan for fiscal
years 2013 and 2014 are $73,300 and
$50,800, respectively.

Although the charter holder projects its
expenses to exceed revenues in both
fiscal years 2013 and 2014, the charter
holder’s fiscal year 2011 audit indicated
that the charter holder had approximately
53 days of unrestricted cash. Additionally,
the charter holder’s last two audits reflect
positive cash flow in each year.

Page 2 of 4






o Renewal Budget Plan is mathematically correct. X Accounting for rounding issues, the
“Total Revenue”, “ Total Expenses” and
“Increase (Decrease) in Net Assets”

section are mathematically correct.

The fiscal year 2013 ending net assets
dollar amount was not the amount
included in the fiscal year 2014 beginning
net assets. Using the $695,217 from
fiscal year 2013, the ending net assets for
fiscal year 2014 should be $613,869.

Il b.2. CHARTER HOLDER'’S FINANCIAL SUSTAINABILITY
PART B — FINANCIAL SUSTAINABILITY NARRATIVE

Required Elements Yes No N/A COMMENTS

o For those required to complete the renewal application’s “ Charter X
Holder’s Financial Sustainability” section because at least one of
the two previous audits identified a going concern or identified
negative net assets or negative members’/stockholders’ equity at
year end, a narrative is provided.

o Narrative does not exceed one page in length. X
o Narrative explains the charter holder’'s current financial situation. X
o Narrative includes the specific steps the charter holder has already X

taken to improve its financial situation and ensure the continued
financial sustainability of the charter school(s).

o Evidence provided that supports each of the steps already taken by X
the charter holder to improve its financial situation and ensure the
continued financial sustainability of the charter school(s).
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TOTAL (Sections Il b.1, 1l b.2 Part A, and Il b.2 Part B) 5 2 7

Check one (required):

1 MEETS THE REQUIREMENTS (All applicable “ Required Elements” received a “Yes” .)

DOES NOT MEET THE REQUIREMENTS (One or more applicable “ Required Elements” received a “No” .)

Board Staff Review Date: August 31, 2012

Page 4 of 4






RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE

Tucson Preparatory School

INDICATOR:" __ Math _X Reading DURATION OF THE PLAN* Begins _April , 2012 to _June , 2015
M EASURE* METRIC* CURRENT End Target For This Plan*®

STATUS*

State standardized Percent (%) of students who score

assessment proficient on the State standardized | will enter info

assessment
and
Student growth percentile (SGP)

(Board staff

here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and

modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Augment ALS library to include By Fall 2012 | School Director, Software running on Learning $5,000
remedial reading titles SPED Director Lab computers
2. Develop an individualized curriculum Beginning Language Arts Rubric No additional

for targeted students. Combined with Fall 2012
ongoing assessments, this plan will be and ongoing
reviewed on a quarterly basis and
adjustments made as needed.

faculty

cost; covered
under existing
duties

3. Offer incentives to further school Begin Fall
engagement, academic progress and 2012
combat school alienation.

Teaching staff

Publicity materials, purchase
orders

$3,500 each
year

Approved 11/19/2010






Approved 11/19/2010





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Action Steps * Timeline Responsible Party | Evidence of Meeting Action Steps Budget
1. Early implementation of Common By Spring Transition Team Completed Common Core $1,000
Core Standards 2013 Workbook
2. Maintain existing emphasis on grant- | Ongoing Director, Assistant Tutoring schedule State Tutoring
funded one-on-one and small group Principal Grant
tutoring with HQ tutors under State allocation -
Tutoring Grant guidelines $7,000 each
year
3. Develop and integrate additional By Fall 2012 | Director, Assistant Employment documents; Tutoring | Additional
tutoring resources into Tucson Prep Principal schedule part-time
school day through hired staff, volunteer tutor for 10"
tutors or community programs grade cohort
4. Develop a clear rubric for collecting Begin Assistant Principal in | Detailed rubric that is reviewed No additional
observation data from walk-throughs Summer collaboration with annually cost as this is
2012 teaching staff part of
Assistant
Principal’s job
description
5. Conduct bi-weekly classroom walk- Begin Fall Assistant Principal Use of observation form and No additional
throughs to observe instruction 2012 monthly individual meeting with cost as this is
staff to review results of part of
observations Assistant
Principal’s job
description

Approved 11/19/2010






STRATEGY llI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Develop and implement a process that | Eleventh Enrollment Manager | Data base and hard copy list No additional
identifies 10" grade cohort candidates day of each SchoolMaster cost; covered
for Full Academic Year (FAY) status at school year under
beginning of each school year beginning Enrollment
Fall 2012 Manager's
existing
duties
2. At enrollment, thoroughly assess 10" | First 60 Testing Coordinator | Data base and hard copy list $4,000 — for
grade FAY cohort using up to three days of testing
assessment tools. each school instrument
year purchases
beginning and training
Fall 2012
3. Prepare an assessment-driven First 60 Assistant Principal, Data base and hard copy plan No additional
individualized plan for each 10" grade days of SPED Coordinator, cost; staff
FAY candidate using the principles of each school | Testing Coordinator meeting
social autopsies and Deliberate year format to be
Curriculum Wrapping. beginning used
Fall 2012
4. Monitor and advocate for targeted Each All staff, directed by | Progress notes in data base No additional
student to keep them on track, and Wednesday | Assistant Principal; cost; covered
anticipate and address issues that may staff Case Manager by existing
adversely affect student performance meeting salaries
and attendance during FAY
period
beginning
Fall 2012
5. Identify current 9" grade students Following Enrollment Manager | Data base and hard copy list No additional
who are candidates for 10" grade FAY spring SchoolMaster cost; covered
status for subsequent school year by testing under
evaluating test scores and credit earned | schedule, Enroliment
beginning Manager's
Spring 2012 existing

Approved 11/19/2010






duties
6. Assess 9" grade students; prepare Following Assistant Principal, Data base and hard copy plan No additional
and implement “mini” plan for each spring SPED Coordinator, cost
candidate that will link with the student’s | testing each | Testing Coordinator
10" grade plan year
STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps

1. Facilitate existing faculty in obtaining By end of Assistant Principal | Completion of coursework, as $1,000
AEPA Reading Endorsement(s) 2012-13 required; evidence of passing

school year AEPA score(s)
2. Keep up-to-date on research-based Ongoing Director, Best practices notebook No additional
strategies directed at difficult-to-serve Governing Board cost
students; conduct periodic literature members
reviews
3. All teachers not otherwise assigned Beginning Fall | Director, Assistant | Evidence of attendance $1,500 each
to Language Arts course will be required | 2012 and Principal, year
to attend a minimum of one sanctioned continued on | Language Arts
workshop or training regarding Reading an annual faculty to research
Instruction and Improvement basis and coordinate
4.Train teachers on newly-acquired Beginning Fall | Assistant Principal, | Training Log $1,000 each
software and any new curriculum 2012 and Tech Coordinator year
materials continued on

an as-needed

basis
5. Non-teaching staff to obtain Ongoing Non-teaching staff | Testing schedule and results $500 each
paraprofessional certification year

Using the information entered in the “ Budget” columns above, please provide a budget total that incorporates all strategies and
action steps for each year of the performance management plan’s implementation. For “ Year 1”7, please specify the fiscal year (e.g.,
2011). The charter holder may add years, as necessary.

Year 1. Budget Total
Year 2: Budget Total
Year 3: Budget Total

Approved 11/19/2010

$ 7,500
$32,500
$25,500

Fiscal Year: 2012






Notes:

* Provided by ASBCS staff

1 Academic areato be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010






Five-Year Interval Report

Back to reports list

ARI1ZONA STATE BoARD FOR CHARTER ScHoOLS
Renewal Summary Review

Report Date:

Interval Report Details

09/05/2012

Report Type:

Charter Contract Information

Hide Section

Renewal

Charter Corporate Name:
Charter CTDS:

Charter Status:

Authorizer:

Number of Schools:

Charter Grade Configuration:
FY Charter Opened:

Charter Granted:

Corp. Commission File #

Corp. Commission Status
Date

Tucson Preparatory School
10-87-68-000

Open

ASBCS

1

9-12

1998

0839063-4
06/01/2012

Charter Entity ID:
Contract Effective Date:
Contractual Days:

e Tucson Preparatory School:
Contract Expiration Date:
Charter Signed:

Corp. Commission Status

Corp. Type
Charter Enrollment Cap

Charter Contact Information

6374
06/26/1998

180

06/25/2013
06/26/1998

Charter Holder is in Good
Standing

Non Profit
165

Hide Section

Mailing Address:

Phone:
Mission Statement:

Charter Representatives:
1))
2)

104 E. Prince Rd.
Tucson, AZ 85705

520-622-4185

Website:

Fax:

520-622-4755

To offer homeless, chronically truant and otherwise troubled youth who have experience
academic/school failure with an individualized course of instruction that not only focuses upon
academic corrections and remediation, but engenders self worth and prepares them
educationally and socially for a productive future.

Name:
Ms. Darlene Dankowski

Mr. Steven Nelson

Academic Performance - Tucson Preparatory School

Email:
tucprep@dakotacom.net

stevetucsonprep@gmail.com

FCC Expiration Date:

07/25/2012

Hide Section

School Name:
School Entity ID:
School Status:
Physical Address:

Phone:
Grade Levels Served:

Tucson Preparatory School
5892
Open

1010 W. Lind Rd.
Tucson, AZ 85705

520-622-4185
9-12

School CTDS:
Charter Entity ID:
School Open Date:
Website:

Fax:

FY 2011 100t Day ADM:

Academic Performance Per Fiscal Year

10-87-68-001
6374
08/17/1998

520-622-4755
153.9875
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FY AZ LEARNS Profile Met AYP
Alternative ALT ALT-HS 10
2011 Performing — — — Met
2010 Performing — — — Not Met
2009 — Performing — — No
2008 — — Performing — No
2007 — — — Performing No
Charter Corporate Name: Tucson Preparatory School
Charter CTDS: 10-87-68-000 Charter Entity ID: 6374
Charter Status: Open Contract Effective Date: 06/26/1998
Year Timely Year Timely
2011 No 2012 Yes
2010 No 2011 Yes
2009 Yes 2010 Yes
2008 Yes 2009 Yes
2007 Yes 2008 Yes

Audit and Fiscal Compliance Hide Section

Charter Corporate Name: Tucson Preparatory School
Charter CTDS: 10-87-68-000 Charter Entity ID: 6374
Charter Status: Open Contract Effective Date: 06/26/1998

Year Timely

2011 Yes

2010 Yes

2009 Yes

2008 Yes

2007 Yes

There were no CAP lIssues for fiscal years 2007 to 2011.

FY Issue #1
2011 Repeat Required Filings





2010
2009
2008
2007
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Tucson Preparatory School
Meeting of the Governing Board

Tuesday, July 11, 2011, 12 noon
Tucson Preparatory School, 104 E. Prince Rd., Tucson, AZ

Members Present: Efrain Romero, Mark vonDestinon, Margo Cowan, Guadalupe
Castillo, Steven Nelson
Darlene Dankowski participated telephonically

Staff Present: Jody Sullivan

General Functions

The meeting was called to order by Governing Board Clerk vonDestinon at 12:25 p.m.
Nelson moved to accept the minutes of the previous board meeting, June 1, 2011,
which was commencement. The motion, seconded by Member Castillo, passed without
dissent. There were no communications for the Board nor were any citizens present to
address the Governing Board.

Policy and Program

Staff reported that, once again, Tucson Prep was rated “Performing” under Arizona
LEARNS, and, wonder of wonders, Tucson Prep made preliminary NCLB Adequate
Yearly Progress! When the preliminary rankings were released, the school made AYP,
but the charter holder did not. There was no difference in the data and staff prepared
an appeal. We are waiting for a determination in July.

It was been 13 years since the charter was awarded in June 1998. There is a
complicated process that begins 18 months before the renewal date. Staff has
attended preliminary training sponsored by the charter association. Member Cowan
made a motion, seconded by Member Castillo, that Tucson Prep has been successful,
providing education for difficult students, and should be renewed. Staff is directed to
proceed to effect the renewal. The motion passed without dissent.

Member Romero moved and Member Cowan seconded a motion to approve the school
calendar as presented. The motion was successful.

Business Affairs

Treasurer Nelson moved and Member Castillo seconded a motion to approve the
proposed budget for 2011-12 as prepared by staff. The motion was unanimously
approved.

A memo (in Board packets) was received in May from School Finance indicating that
the actual budget shortfall may be less than what was predicted and that the financial
hardship may be far smaller than was predicted. The cuts were indeed smaller than






Performance Management Plan (PMP)
Evaluation Instrument — Tucson Preparatory School (Math)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION — The plan sufficiently addresses all of the required elements.
PARTIAL DESCRIPTION — The plan partially addresses the required elements.
VERY LIMITED DESCRIPTION — The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements A response that meets the requirement will include: F|P|V Comments
D|D|L
D
A detailed description of o0 the school's efforts for the previous five years to provide and X The description provided for the past five years lacks
all efforts conducted by implement a mathematics curriculum that improves student detail as to how the actions taken will result in
the school in the past five achievement. (Ex: Curriculum alignment, curriculum maps, improved pupil achievement.
years that demonstrates pacing guides, instructional material adoptions, committee
a concerted effort and work, data review teams)
capacity to improve pupil | o the school’s efforts for the previous five years to develop X | The description provided does not include continuous
achievement. and implement a plan for monitoring the integration of the efforts to develop or implement a plan for monitoring
Arizona Academic Standards into mathematics instruction. the Arizona Academic Standards.
(Ex: Lesson plan review, formal teacher evaluations,
informal classroom observations, checklists, data review
teams)

o the school’s efforts for the previous five years to develop X | The description provided does not include continuous
and implement a plan for monitoring and documenting efforts to develop or implement a plan for monitoring
student proficiency in mathematics. (Ex: Formative and and documenting student proficiency.
summative assessments, common/benchmark
assessments, articulated assessment plan, data review
teams)
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o0 the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a mathematics
curriculum. (Ex: Articulated plan, literacy or math coach
support, external consultant training, data review teams)

The description provided for the past five years lacks
detail as to how the actions taken have resulted in a
professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

o the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: data walls, data
training, data review teams)

The description provided for the past five years lacks
detail as to whether relevant data was analyzed.

0 adetailed description of the types of data collected and the

process used in conducting the analysis of the relevant data.

The description provided for the past five years lacks
detail on the types of data collected and as to how
relevant data was analyzed.

o justification of how data selected for the analysis is relevant
to improving pupil achievement.

The description provided for the past five years lacks
detail on the types of data collected and does not
address how the selected data is relevant to
improving pupil achievement.

The findings from the
data analysis.

0 the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past five years lacks
detail regarding identified patterns, trends, strengths
and weaknesses.

0 arepresentation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

The charts and graphs included did not provide a
detailed representation of the findings from the data
analysis.

A detailed description of
how the plan that is
presented is directly
linked to the findings from
the data analysis.

0 a description of the logic used to develop the PMP that
demonstrates the connection between the findings from the
analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

0 action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

0 action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.
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0 action steps for each strategy, to the extent appropriate, X The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.

0 action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.

Allocated Resources 0 adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.
Required Elements A response that meets the requirement will include: Comments
Action Steps 0 action steps for each strategy are based on the findings X
from the analysis of relevant data.

0 action steps for each strategy are sequential, timely, and X The majority of the action steps provided are
contribute to the school’s ability to meet the identified end sequential and timely, and contribute to the school’s
target(s). ability to develop and implement a plan for monitoring

the integration of the Arizona Academic Standards
that improves student achievement.

0 action steps for each strategy, to the extent appropriate, X The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.

0 action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.

Allocated Resources 0 adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy lll: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps 0 action steps for each strategy are based on the findings X
from the analysis of relevant data.

0 action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).

0 action steps for each strategy, to the extent appropriate, X
complement and support the other strategies.

0 action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.

Allocated Resources 0 adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Required Elements A response that meets the requirement will include: Comments
Action Steps 0 action steps for each strategy are based on the findings X One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
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action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
Sequential and timely, and contribute to the school’'s
ability to develop and implement a professional
development plan that supports effective
implementation of the curriculum and improves
student achievement.

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.
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Performance Management Plan (PMP)
Evaluation Instrument-Tucson Preparatory School (Reading)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION — The plan sufficiently addresses all of the required elements.
PARTIAL DESCRIPTION — The plan partially addresses the required elements.
VERY LIMITED DESCRIPTION — The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements A response that meets the requirement will include: F|P|V Comments
D|D|L
D
A detailed description of o0 the school's efforts for the previous five years to provide and X The description provided for the past five years lacks
all efforts conducted by implement a reading curriculum that improves student detail as to how the actions taken will result in
the school in the past five achievement. (Ex: Curriculum alignment, curriculum maps, improved pupil achievement.
years that demonstrates pacing guides, instructional material adoptions, committee
a concerted effort and work, data review teams)
capacity to improve pupil | o the school’s efforts for the previous five years to develop X | The description provided does not include continuous
achievement. and implement a plan for monitoring the integration of the efforts to develop or implement a plan for monitoring
Arizona Academic Standards into reading instruction. (Ex: the Arizona Academic Standards.
Lesson plan review, formal teacher evaluations, informal
classroom observations, checklists, data review teams)

o the school’s efforts for the previous five years to develop X | The description provided does not include continuous
and implement a plan for monitoring and documenting efforts to develop or implement a plan for monitoring
student proficiency in reading. (Ex: Formative and and documenting student proficiency.
summative assessments, common/benchmark
assessments, articulated assessment plan, data review
teams)
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o0 the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a reading curriculum.
(Ex: Articulated plan, literacy or math coach support,
external consultant training, data review teams)

The description provided for the past five years lacks
detail as to how the actions taken have resulted in a
professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

o the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: data walls, data
training, data review teams)

The description provided for the past five years lacks
detail as to whether relevant data was analyzed.

0 adetailed description of the types of data collected and the

process used in conducting the analysis of the relevant data.

The description provided for the past five years lacks
detail on the types of data collected and as to how
relevant data was analyzed.

o justification of how data selected for the analysis is relevant
to improving pupil achievement.

The description provided for the past five years lacks
detail on the types of data collected and does not
address how the selected data is relevant to
improving pupil achievement.

The findings from the
data analysis.

0 the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past five years lacks
detail regarding identified patterns, trends, strengths
and weaknesses.

o0 arepresentation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

The charts and graphs included did not provide a
detailed representation of the findings from the data
analysis.

A detailed description of
how the plan that is
presented is directly
linked to the findings from
the data analysis.

0 a description of the logic used to develop the PMP that
demonstrates the connection between the findings from the
analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

0 action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.
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0 action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.

0 action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

0 action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

The majority of the evidence includes tangible items
that demonstrate the implementation of each action
step.

Allocated Resources

0 adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.

X

Strategy II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

0 action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

0 action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to develop and implement a plan for monitoring
the integration of the Arizona Academic Standards
that improves student achievement.

0 action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

0 action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

The majority of the evidence includes tangible items
that may demonstrate the implementation of each
action step.

Allocated Resources 0 adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy lll: Develop and implement a plan for monitoring and documenting student proficiency.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

0 action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.
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0 action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).

0 action steps for each strategy, to the extent appropriate, The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.

0 action steps for each strategy include artifacts that provide The majority of the evidence includes tangible items
evidence of the implementation of each action step. that demonstrate the implementation of each action

step.
Allocated Resources 0 adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy IV: Develop an

d implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

0 action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

0 action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
Sequential and timely, and contribute to the school’'s
ability to develop and implement a professional
development plan that supports effective
implementation of the curriculum and improves
student achievement.

0 action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

0 action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

The majority of the evidence includes tangible
items that demonstrate the implementation of each
action step.

Allocated Resources

0 adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.
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Tucson Preparatory School - Entity ID 6374
School: Tucson Preparatory School

Renewal Executive Summary

Sources of Evidence for this Document

Pursuant to A.R.S. 15-183.1, a charter may be renewed for successive periods of twenty years. The
Arizona State Board for Charter Schools (Board) has established a process for the renewal of a charter
that is based on affirmative evidence in three areas:

I. Success of the academic program, including academic achievement
II. Viability of the organization, including fiscal management and compliance
lll. Adherence to the terms of the charter, including contract and legal compliance

Evaluation of the charter holder's success in these three areas is based on a variety of information that
will serve as sources of evidence in determining renewal of a charter. These sources include, but are
not limited to:

Pupil achievement data
Independent financial audits
Five-year interval summary reviews
Site visit reports

Monitoring reports

Application package for renewal

Update

At the June 11, 2012 meeting of the Arizona State Board for Charter Schools (Board), the Board voted
to deny the request for charter renewal and not grant a renewal contract for Tucson Preparatory School
for the reasons that the charter holder failed to provide a learning environment that improved pupil
achievement in accordance with A.R.S. § 15-181(A). The portfolio considered by the Board as well as
an audio recording of the discussion during the meeting regarding Tucson Preparatory School’'s
renewal application is available at

http://www.asbcs.az.gov/board information/meeting _info/2012/June.asp.

On June 15, 2012, Board staff mailed a certified letter to the charter holder which informed the charter
holder of the Board’s decision to deny Tucson Preparatory School’s request for renewal and the
process for appealing the Board’s decision. On August 1, 2012, Tucson Preparatory School submitted
atimely appeal.

A PMP template and one page of oversight documentation were submitted on the charter holder’s
application deadline, Sunday, March 25, 2012. On Monday, March 26, 2012, the remaining documents
to complete the renewal application package were submitted by email to Board staff. The materials
submitted by the application deadline were included in the portfolio considered by the Board in June.
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The portfolio prepared for consideration at this meeting includes a complete renewal application
package.

On August 2, 2012, the Arizona Department of Education (ADE) released the 2011-2012 A-F letter
grades for all district and charter schools in the state as a part of the A-F Accountability System for
schools in accordance with A.R.S. § 15.241.H. Tucson Preparatory School, designated as an
alternative school, received a C-Alt letter grade. Updated charts reflecting the school’s percent passing
in math and reading for the past five years as compared to the state average percent passing for those
same years are included below.

Tucson Preparatory School
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Tucson Preparatory School
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Profile

Tucson Preparatory School operates one school serving grades 9-12. The graph below shows the
charter holder’s actual 100" day average daily membership (ADM) for fiscal years 2007-2012 and the
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fiscal year 2013 estimated count as of August 22. Projections were provided by the charter holder as
part of the submitted Renewal Budget Plan.

Tucson Preparatory School:
Historical and Projected ADM for FY 2007 - 2015
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I. Success of the Academic Program

The academic performance of the school operated by the charter holder did not meet or demonstrate
sufficient progress toward the Board’s level of adequate academic performance. Therefore, the charter
holder was required to submit a Performance Management Plan in the academic section of the
renewal application and to complete the Renewal Budget Plan.

A leadership team discussion took place on May 22 at the school site with Mark von Destinon (Board
Member), Jody Sullivan (Director), Ryan Grimm (Assistant Principal) and Patrick Peatrowski (teacher).
Questions to the leadership team focused on school improvement efforts for the previous five years
related to implementing a curriculum aligned to the standards, monitoring the integration of the
standards into instruction, monitoring and documenting student proficiency, and developing a
professional development plan that supports implementation of the curriculum. After describing the
student population served at the school, the leadership team then focused on the questions asked by
staff and stated that they are always in improvement mode. The leadership team identified that the
difference between the school as it was five years ago and today is the level of intensity in how the
institution has addressed student engagement. Over the years, the school has hired more teachers as
well as full-time and part-time tutors, and reports low turnover with staff. The school uses a case
management approach, with individualized instructional plans for students. Initial diagnostics, such as
results from the Wide Range Achievement Test (WRAT) and Brigance Test of Basic Skills, help in the
development of the individual plans. Because students enter the school at varying levels, the school
uses self-paced packets and direct instruction. Students are being tutored to meet grade level
expectations in reading and math and receive elective credit for that work. Documentation of
alignment to state standards and aw arding of credit for completion of coursework satisfying graduation
requirements was limited in some content areas.

The Leadership team members stated that, because math is an issue for the school’'s students, the
math PMP included having a math resource room that was outfitted with iPads. The school currently
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separates students by gender for math instruction and plans to continue that approach in the future.
The school’s plan is to also acquire more computer-based math titles as well as new incentives to
counter math avoidance, including access to social media after school equal to the amount of time
spent on doing math work in school.

Submissions for the Academic Performance Section and the Renewal Budget Plan, as well as the
applicable evaluation instrument and checklist, are included in the charter holder’s portfolio. The
evaluation instrument completed by staff identifies whether the required information provided included
a Full Description, a Partial Description, or a Very Limited Description. The checklist completed by staff
identifies whether the required elements of the Detailed Business Plan were addressed.

. Viability of the Organization

The charter holder meets the standards specified in the Renewal Application Instructions. Therefore,
the charter holder was not required to submit the charter holder’s Financial Sustainability portion of the
Detailed Business Plan Section.

[ll. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action®

Over the past six years, there were no items to report.

B. Other Compliance Matters’

The fiscal year 2011 audit identified a repeated issue involving the charter holder failing to timely
submit the Annual Financial Report (AFR).

For the previous five fiscal years, the charter holder has failed to timely submit its AFR for one or more
years.

C. Charter Holder’'s Organizational Membership

Because the organizational membership on file with the Board was consistent with the information on
file with the Arizona Corporation Commission, the charter holder was not required to submit the
charter holder’s Organizational Membership portion of the Detailed Business Plan Section.

Board Options

Option 1: The Board may choose to take no action and the matter will proceed to hearing.

! For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
2 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
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Option 2: The Board may reverse its previous decision and approve the renewal. The following
language is provided for consideration: Renewal is based on consideration of academic, fiscal and
contractual compliance of the charter holder. In this case, there is a record of academic performance
below the Board’s level of adequate academic performance, which has been addressed by the charter
holder through the inclusion of a performance management plan as part of the renewal application
package and can be incorporated in the charter contract. There is also a record of past contractual
noncompliance which has been reviewed. With that taken into consideration, as well as the
information provided to the Board on June 11 and today for consideration of this renewal application
package, and during its discussion with representatives of the charter holder, | move to reverse the
previous decision and approve the request for charter renewal and grant a renewal contract to Tucson
Preparatory School that incorporates the performance management plan.
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Neighboring Schools

Selection of schools: Schools were selected based on grade levels served, proximity, and availability
of data. Schools that did not have current academic data for proficiency and growth, but met the
criteria of inclusion based on grade levels served and proximity, were not included in the list.

Information for neighboring schools was obtained from the Arizona Charter Schools Association’s
Education Evaluator. Letter grade information was updated to reflect the A-F Accountability letter
grades from the Arizona Department of Education.

Grade levels served — schools serving grades in common with the selected school site were
included.

Example: If the selected school serves grades K-8, a K-3 and a 5-12 school would be listed. In
the case of a K-12 school as the selected site, both elementary (K-8) schools and high schools
(9-12) are included.

Proximity — charter and district schools located within a two mile radius were included. If fewer
than four school sites were located within a two mile radius, the distance was increased until at
least four schools were located or a radius of 15 miles was reached. If the selected site is not an
alternative school, alternative schools may be included in the list but do not count toward the
four school minimum to be listed. If fewer than four schools were located within a 15 mile radius,
the list consists only of schools within that 15 mile radius.

Availability of data — Additional information regarding specific data elements, including how data
is calculated is available at https://azcharters.org/how-is-data-calculated .
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Neighboring Schools - Tucson Preparatory School

Address 1010 W. Lind Rd. | 3725 N. Flowing 326 W. Fort 1557 W. Prince | 125 W. Yavapai | 1929 N. Stone 1525 N. Oracle
Tucson Wells Rd. Tucson |Lowell Rd. Tucson Rd. Tucson Rd. Tucson Ave. Tucson Rd. Tucson
Charter _ Charter L Charter Charter
School Type (Alternative) District (Alternative) Charter District (Alternative) (Alternative)
Distance from . . . . . .
Charter Holder N/A .6 mi 7 mi 7 mi .8 mi 1.8 mi 1.9 mi
Number of Students 158 1760 261 319 1280 156 74
Free/Reduced Lunch 0% 64% 0% 65% 80% 0% 0%
Eligible
Grades Served 9-12 9-12 9-12 K-12 9-12 9-12 9-12
AZ LEARNS A-F C-ALT A C-ALT A C N/A B-ALT
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