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TUCSON INTERNATIONAL ACADEMY 


ACADEMIC PERFORMANCE 


DEMONSTRATION OF SUFFICIENT PROGRESS 
 


Performance Management Plan Approved July 2012 


Introduction: 


Tucson International Academy is a team based learning community that prepares students for a 


global society through: 


 Foreign Language Programs 


 Use of Technology 


 Academic achievement and the pursuit of higher education 


 Cultural understanding and community involvement 


          ...Inspired by love, respect and responsibility.  


Our Values include the following:  Team, Trust, Creativity, Organization, Discipline, 


Excellence, Respect, Love, Responsibility, and Community.   


Tucson International Academies are a charter school district of four K-12 schools that each have 


100 to 150 students at each school site.  Tucson International Academy is a non-profit 501(c) (3) 


entity formed in 2002. We began as a K-8 school then added high school later, one grade level at 


a time.  We added high school because we saw a benefit for our population in small school size.  


We are a college preparation school, working with families to help them send their children to 


college upon high school graduation which is a niche initiated by our parents.  We have a student 


to teacher ratio of 20:1. Last year, FY2013, TIA created and implemented a Dual Credit program 


with Pima Community College.  Our 16+ year old high school students are eligible to receive 


college credit while taking high school coursework and have the potential to earn 16 college 


credits by the time they graduate from our high school.    







Growth: 


Sections 1a and 1b: 


Curricula:   


Curriculum narrative: 


Tucson International Academy has a formalized process to create, implement, evaluate, and 


revise curriculum that is aligned with Arizona Academic Standards.  TIA implements an annual 


cycle of curriculum professional development trainings with all administrators, teachers, and 


academic staff.  In August, we start the year with a 2 day exclusive curriculum development 


workshop.  This 2 day workshop is facilitated by the principals and 2 experts from Curriculum 


Alignment and Assessment.  In the workshop, we help teachers identify and discuss the 


alignment of standards to the curriculum resources of TIA schools.  We develop and revise 


pacing guides and map our curriculum.  We review all school data, both as a district and for each 


individual school, identifying weaknesses from student academics from our quarterly testing.  


Once weaknesses are defined, we locate sources for addressing instruction for these areas, and 


teachers plan accordingly.   


Beyond the 2 day workshop, we have 4 additional formal curriculum professional developments.  


Three involve formal teacher observations that identify teacher strengths and weaknesses in 


teaching to a specific teaching objective or learner outcome.  Each observation is followed with a 


follow up conference with the teacher for feedback and coaching.   


 


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and MATH Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and MathTitle I 


program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 







3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and GO 


Math for mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. reading and math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 







on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


2. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 







Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







Proficiency 


Sections 2a, 2b, and 2c 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and Math Curriculum that improves student achievement: 


6.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and Math Title I 


program. 


 


7. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


8. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


9. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and Go 


Math for Mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


10. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 







However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


4. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


5. More academic rigor will be added to daily class activities, e.g. reading and Math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


6. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 


on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


5.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


6. Formal Teacher evaluation occurs bi-annually.   


 


7. Informal Teacher observations/evaluations occur at least bi-annually.   


 


8. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


2. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 







Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


3. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


4. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







State Accountability 


Section 3a 


Tucson International Academy has determined that our High Stakes Test scores have plateaued 


over the last couple of years. As a result, the school has decided to purchase ATI (Galileo) to 


begin more formal benchmark assessment processes. Additionally, the school is researching 


math remediation programs so that the difficulty in finding good math teachers does not continue 


to negatively impact the student’s progress in math understanding. Along with this research, the 


school is piloting with some tier 3 and tier 2 students the reading program Fast Forword; with 


implementation in tier 3 starting January 6, 2014.  


Below is a chart of the AIMS scores for the 10
th


 grade over SY 2011-2012 compared with SY 


2012-2013.  


 


Percent ELL students reclassified (reduction of 2% from 2012 to 2013) 


 2012: 13% 


 2013: 11% 


Graduation rate: 100% 


Dropout rate: 0% 
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Attendance Rate: ~ 96% 


  







Graduation 


Section 4a 


Tucson International Academies graduation rate overall is 100%. Students that choose to remain 


with the TIA schools have always graduated within 4 years of starting as freshman (including 


students with disabilities).  
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We are a college preparation school, working with families to help them send their children to 


college upon high school graduation which is a niche initiated by our parents.  We have a student 


to teacher ratio of 20:1. Last year, FY2013, TIA created and implemented a Dual Credit program 


with Pima Community College.  Our 16+ year old high school students are eligible to receive 


college credit while taking high school coursework and have the potential to earn 16 college 
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Growth: 


Sections 1a and 1b: 


Curricula:   


Curriculum narrative: 


Tucson International Academy has a formalized process to create, implement, evaluate, and 


revise curriculum that is aligned with Arizona Academic Standards.  TIA implements an annual 


cycle of curriculum professional development trainings with all administrators, teachers, and 


academic staff.  In August, we start the year with a 2 day exclusive curriculum development 


workshop.  This 2 day workshop is facilitated by the principals and 2 experts from Curriculum 


Alignment and Assessment.  In the workshop, we help teachers identify and discuss the 


alignment of standards to the curriculum resources of TIA schools.  We develop and revise 


pacing guides and map our curriculum.  We review all school data, both as a district and for each 


individual school, identifying weaknesses from student academics from our quarterly testing.  


Once weaknesses are defined, we locate sources for addressing instruction for these areas, and 


teachers plan accordingly.   


Beyond the 2 day workshop, we have 4 additional formal curriculum professional developments.  


Three involve formal teacher observations that identify teacher strengths and weaknesses in 


teaching to a specific teaching objective or learner outcome.  Each observation is followed with a 


follow up conference with the teacher for feedback and coaching.   


 


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and MATH Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and MathTitle I 


program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 







3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and GO 


Math for mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. reading and math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 







on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


2. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 







Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







Proficiency 


Sections 2a, 2b, and 2c 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and Math Curriculum that improves student achievement: 


6.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and Math Title I 


program. 


 


7. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


8. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


9. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and Go 


Math for Mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


10. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 







However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


4. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


5. More academic rigor will be added to daily class activities, e.g. reading and Math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


6. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 


on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


5.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


6. Formal Teacher evaluation occurs bi-annually.   


 


7. Informal Teacher observations/evaluations occur at least bi-annually.   


 


8. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


2. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 







Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


3. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


4. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







State Accountability 


Section 3a 


Tucson International Academy has determined that our High Stakes Test scores have plateaued 


over the last couple of years. As a result, the school has decided to purchase ATI (Galileo) to 


begin more formal benchmark assessment processes. Additionally, the school is researching 


math remediation programs so that the difficulty in finding good math teachers does not continue 


to negatively impact the student’s progress in math understanding. Along with this research, the 


school is piloting with some tier 3 and tier 2 students the reading program Fast Forword; with 


implementation in tier 3 starting January 6, 2014.  


Below is a chart of the AIMS scores for the 10
th


 grade over SY 2011-2012 compared with SY 


2012-2013.  


 


Percent ELL students reclassified (reduction of 2% from 2012 to 2013) 


 2012: 13% 


 2013: 11% 


Graduation rate: 100% 


Dropout rate: 0% 
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Attendance Rate: ~ 96% 


  







Graduation 


Section 4a 


Tucson International Academies graduation rate overall is 100%. Students that choose to remain 


with the TIA schools have always graduated within 4 years of starting as freshman (including 


students with disabilities).  
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entity formed in 2002. We began as a K-8 school then added high school later, one grade level at 


a time.  We added high school because we saw a benefit for our population in small school size.  


We are a college preparation school, working with families to help them send their children to 


college upon high school graduation which is a niche initiated by our parents.  We have a student 


to teacher ratio of 20:1. Last year, FY2013, TIA created and implemented a Dual Credit program 


with Pima Community College.  Our 16+ year old high school students are eligible to receive 


college credit while taking high school coursework and have the potential to earn 16 college 


credits by the time they graduate from our high school.    







Growth: 


Sections 1a and 1b: 


Curricula:   


Curriculum narrative: 


Tucson International Academy has a formalized process to create, implement, evaluate, and 


revise curriculum that is aligned with Arizona Academic Standards.  TIA implements an annual 


cycle of curriculum professional development trainings with all administrators, teachers, and 


academic staff.  In August, we start the year with a 2 day exclusive curriculum development 


workshop.  This 2 day workshop is facilitated by the principals and 2 experts from Curriculum 


Alignment and Assessment.  In the workshop, we help teachers identify and discuss the 


alignment of standards to the curriculum resources of TIA schools.  We develop and revise 


pacing guides and map our curriculum.  We review all school data, both as a district and for each 


individual school, identifying weaknesses from student academics from our quarterly testing.  


Once weaknesses are defined, we locate sources for addressing instruction for these areas, and 


teachers plan accordingly.   


Beyond the 2 day workshop, we have 4 additional formal curriculum professional developments.  


Three involve formal teacher observations that identify teacher strengths and weaknesses in 


teaching to a specific teaching objective or learner outcome.  Each observation is followed with a 


follow up conference with the teacher for feedback and coaching.   


 


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and MATH Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and MathTitle I 


program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 







3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and GO 


Math for mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. reading and math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 







on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


2. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 







Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







Proficiency 


Sections 2a, 2b, and 2c 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and Math Curriculum that improves student achievement: 


6.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and Math Title I 


program. 


 


7. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


8. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


9. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and Go 


Math for Mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


10. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 







However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


4. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


5. More academic rigor will be added to daily class activities, e.g. reading and Math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


6. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 


on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


5.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


6. Formal Teacher evaluation occurs bi-annually.   


 


7. Informal Teacher observations/evaluations occur at least bi-annually.   


 


8. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


2. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 







Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


3. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


4. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







State Accountability 


Section 3a 


Tucson International Academy has determined that our High Stakes Test scores have plateaued 


over the last couple of years. As a result, the school has decided to purchase ATI (Galileo) to 


begin more formal benchmark assessment processes. Additionally, the school is researching 


math remediation programs so that the difficulty in finding good math teachers does not continue 


to negatively impact the student’s progress in math understanding. Along with this research, the 


school is piloting with some tier 3 and tier 2 students the reading program Fast Forword; with 


implementation in tier 3 starting January 6, 2014.  


Below is a chart of the AIMS scores for the 10
th


 grade over SY 2011-2012 compared with SY 


2012-2013.  


 


Percent ELL students reclassified (reduction of 2% from 2012 to 2013) 


 2012: 13% 


 2013: 11% 


Graduation rate: 100% 


Dropout rate: 0% 
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Attendance Rate: ~ 96% 


  







Graduation 


Section 4a 


Tucson International Academies graduation rate overall is 100%. Students that choose to remain 


with the TIA schools have always graduated within 4 years of starting as freshman (including 


students with disabilities).  








TUCSON INTERNATIONAL ACADEMY 


ACADEMIC PERFORMANCE 


DEMONSTRATION OF SUFFICIENT PROGRESS 
 


Performance Management Plan Approved July 2012 


Introduction: 


Tucson International Academy is a team based learning community that prepares students for a 


global society through: 


 Foreign Language Programs 


 Use of Technology 


 Academic achievement and the pursuit of higher education 


 Cultural understanding and community involvement 


          ...Inspired by love, respect and responsibility.  


Our Values include the following:  Team, Trust, Creativity, Organization, Discipline, 


Excellence, Respect, Love, Responsibility, and Community.   


Tucson International Academies are a charter school district of four K-12 schools that each have 


100 to 150 students at each school site.  Tucson International Academy is a non-profit 501(c) (3) 


entity formed in 2002. We began as a K-8 school then added high school later, one grade level at 


a time.  We added high school because we saw a benefit for our population in small school size.  


We are a college preparation school, working with families to help them send their children to 


college upon high school graduation which is a niche initiated by our parents.  We have a student 


to teacher ratio of 20:1. Last year, FY2013, TIA created and implemented a Dual Credit program 


with Pima Community College.  Our 16+ year old high school students are eligible to receive 


college credit while taking high school coursework and have the potential to earn 16 college 


credits by the time they graduate from our high school.    







Growth: 


Sections 1a and 1b: 


Curricula:   


Curriculum narrative: 


Tucson International Academy has a formalized process to create, implement, evaluate, and 


revise curriculum that is aligned with Arizona Academic Standards.  TIA implements an annual 


cycle of curriculum professional development trainings with all administrators, teachers, and 


academic staff.  In August, we start the year with a 2 day exclusive curriculum development 


workshop.  This 2 day workshop is facilitated by the principals and 2 experts from Curriculum 


Alignment and Assessment.  In the workshop, we help teachers identify and discuss the 


alignment of standards to the curriculum resources of TIA schools.  We develop and revise 


pacing guides and map our curriculum.  We review all school data, both as a district and for each 


individual school, identifying weaknesses from student academics from our quarterly testing.  


Once weaknesses are defined, we locate sources for addressing instruction for these areas, and 


teachers plan accordingly.   


Beyond the 2 day workshop, we have 4 additional formal curriculum professional developments.  


Three involve formal teacher observations that identify teacher strengths and weaknesses in 


teaching to a specific teaching objective or learner outcome.  Each observation is followed with a 


follow up conference with the teacher for feedback and coaching.   


 


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and MATH Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and MathTitle I 


program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 







3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and GO 


Math for mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. reading and math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 







on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


2. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 







Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







Proficiency 


Sections 2a, 2b, and 2c 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING and Math Curriculum that improves student achievement: 


6.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading and Math Title I 


program. 


 


7. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


8. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-


services by the teachers.   Ideas and plans on how to improve student achievement were 


discussed.  AIMS results were also shared and discussed with Teachers. 


 


9. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers and Go 


Math for Mathematics.  Our teachers requested more hands-on materials to assist in helping 


students weak in abstract skills.   


 


10. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the current 


school year ends (May 2012) so that Teachers can plan during the summer and also during 


Teacher in-services before school starts (August 2012) 







However, there is room for improvement.  The major source of weak implementation of the curricula was 


due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


4. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using the 


State’s new guidelines on Teacher Evaluation. 


 


5. More academic rigor will be added to daily class activities, e.g. reading and Math exercises based 


on the AIMS blueprint.  We also will be adding a Quarterly testing component that will help 


teachers monitor their students’ progress based on the AIMS blueprint.   


 


6. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING and MATH curricula based on Student Performance. 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced 


on the Curricula during Teacher Orientation before School begins every year, and guidance is given on 


how to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


5.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


6. Formal Teacher evaluation occurs bi-annually.   


 


7. Informal Teacher observations/evaluations occur at least bi-annually.   


 


8. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


2. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 







Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


3. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


4. Along with more academic rigor added to daily class activities, e.g. reading and math exercises 


based on the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to 


help students improve. 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 


 


  







State Accountability 


Section 3a 


Tucson International Academy has determined that our High Stakes Test scores have plateaued 


over the last couple of years. As a result, the school has decided to purchase ATI (Galileo) to 


begin more formal benchmark assessment processes. Additionally, the school is researching 


math remediation programs so that the difficulty in finding good math teachers does not continue 


to negatively impact the student’s progress in math understanding. Along with this research, the 


school is piloting with some tier 3 and tier 2 students the reading program Fast Forword; with 


implementation in tier 3 starting January 6, 2014.  


Below is a chart of the AIMS scores for the 10
th


 grade over SY 2011-2012 compared with SY 


2012-2013.  


 


Percent ELL students reclassified (reduction of 2% from 2012 to 2013) 


 2012: 13% 


 2013: 11% 


Graduation rate: 100% 


Dropout rate: 0% 
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Attendance Rate: ~ 96% 


  







Graduation 


Section 4a 


Tucson International Academies graduation rate overall is 100%. Students that choose to remain 


with the TIA schools have always graduated within 4 years of starting as freshman (including 


students with disabilities).  
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AGENDA ITEM: Academic Performance Reviews – DSP Demonstrating No Systems 


I. Issue 


Tucson International Academy, Inc.,  a non-profit organization that operates  Tucson International 
Academy, Tucson International Academy - Midvale, TIA East, and TIA West failed to demonstrate 
sufficient progress toward the Board’s academic performance expectations and is not in compliance 
with its charter. 


Background Information 


A.R.S. § 15-183.R requires the Board to ground its action in evidence of the Charter Holder’s 
performance in accordance with the performance framework, which includes the academic 
performance expectations of the charter school and the measurement of sufficient progress toward the 
academic performance expectations. The Board’s Academic Performance Framework and Guidance 
document includes an Academic Intervention Schedule that requires the submission of required 
documents when the Charter Holder fails to meet the Board’s academic expectations.  


Charter holders that failed to meet the Board’s academic performance standards based on FY2014 
performance data and who operate one or more schools that were assigned  a FY2014 letter grade of D 
as reported by the Arizona Department of Education were required to submit a Demonstration of 
Sufficient Progress (DSP) on January 7, 2015 and complete a DSP site visit. A DSP is used by the Board to 
determine whether a Charter Holder that fails to meet the Board’s academic expectations has 
demonstrated sufficient progress toward the academic performance expectations.  


Tucson International Academy, Inc. was not prepared for the DSP site visit on the date assigned by 
Board staff and did not communicate with Board staff prior to the scheduled site visit date to arrange 
another mutually agreeable date. As a result, the Charter Holder forfeited the opportunity to provide 
additional evidence to document improved academic performance and implementation of systems 
through the DSP site visit. 


Through the written DSP report, Tucson International Academy, Inc. failed to demonstrate it is making 
sufficient progress toward meeting the Board’s the Academic Performance Expectations. 


 A.R.S. § 15-183.I.3 states, in part, that the Board may revoke a charter at any time if the charter school 
fails to meet or make sufficient progress toward the academic performance expectations set forth in the 
performance framework.   


II. Performance Summary 
 


Area Acceptable Not Acceptable 


Academic Framework ☐ ☒ 


Financial Framework ☒ ☐ 


Operational Framework 
Not Yet Rated 


See Section VIII 
Not Yet Rated 


See Section VIII 


During the five-year interval review of the charter, Tucson International Academy, Inc. was required to 
submit a Performance Management Plan as an intervention because International Academy, Tucson 
International Academy - Midvale, TIA East, and TIA West schools operated by the Charter Holder did not 
meet the academic expectations set forth by the Board. Upon reviewing the academic performance in 
subsequent years, in accordance with the Board’s academic intervention schedule, the Charter Holder 







ASBCS, April 13, 2015                         Page 2 
 


 


did not meet the Academic Performance Expectations of the Board as set forth in the Performance 
Framework and was required to submit a Demonstration of Sufficient Progress. The Charter Holder was 
unable to demonstrate the school is making sufficient progress toward the Board’s expectations through 
the submission of the required information. In the most recent fiscal year for which there is State 
assessment data available, Tucson International Academy,  TIA East, and TIA West received overall 
ratings of “Meets” the Board’s academic standards. However, Tucson International Academy – Midvale 
received an overall rating of “Does Not Meet” the Board’s academic standards. 


The Charter Holder meets the Board’s Financial Performance Expectations. 


The Charter Holder does have compliance matters, which are described in the “Adherence to the Terms 
of the Charter” and “Success of the Academic Program” sections of this report. 


III. Profile  


Tucson International Academy, Inc. operates four schools, Tucson International Academy, Tucson 
International Academy - Midvale, TIA East, and TIA West, serving grades K-12 in Tucson.  The graph 
below shows the Charter Holder’s actual 100th day average daily membership (ADM) for fiscal years 
2011-2015.  


 
The academic performance of Tucson International Academy, Tucson International Academy - Midvale, 
TIA East, and TIA West is represented in the table below. The academic Dashboards for each school can 
be seen in the portfolio: c. Academic Dashboards, i. Academic Dashboard – Tucson International 
Academy, ii. Academic Dashboard – Tucson International Academy – Midvale, iii. Academic Dashboard – 
TIA East, and iv. Academic Dashboard – TIA West.   
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School Name Opened 
Current 


Grades Served 
2012 Overall 


Rating 
2013 Overall 


Rating 
2014 Overall 


Rating 


Tucson International Academy 08/19/2002 K – 12 44.12 / D 45.22 / D 75.74 / B 


Tucson International Academy 
– Midvale 


10/07/2003 K – 12 33.09 / D 54.41 / C 41.91 / D 


TIA East 08/11/2008 K – 12 42.65 / D 45.22 / D 66.18 / B 


TIA West 08/11/2008 K – 12 47.06 / D 48.53 / D 80.15 / A 


The website for Tucson International Academy states that the schools’ mission is “Tucson International 
Academy is a team based learning community that prepares students for a global society through 
foreign language programs, use of technology, academic achievement and the pursuit of higher 
education, cultural understanding and community involvement inspired by love, respect and 
responsibility”. 


The demographic data for Tucson International Academy, Tucson International Academy – Midvale, TIA 
East, and TIA West from the 2014-2015 school year is represented in the charts below.1  


 


   


The percentage of students who were eligible for Free and Reduced Lunch, classified as English 


Language Learners, and classified as students with disabilities in the 2013-2014 school year is 


represented in the table below.2  


                                                 
1
 Information provided by the Research and Evaluation Division of the ADE.  
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Category 
TIA 
East 


TIA 
West 


Tucson International 
Academy 


Tucson International 
Academy - Midvale 


Free and Reduced Lunch (FRL) 60% 55% 60% 59% 


English Language Learners (ELLs) 5% 6% 6% 9% 


Special Education 13% 13% 14% 11% 


 


IV. Additional School Choices 


Tucson International Academy 


Tucson International Academy is located in Tucson near East Broadway Boulevard and North Highland 
Avenue.  The following information identifies additional schools within a five mile radius of the school 
and the academic performance of those schools.  


There are 84 public schools serving grades K-12 within a five mile radius of Tucson International 
Academy. The table below provides a breakdown of those schools. Schools are grouped by the A - F 
letter grade assigned by the ADE. For each letter grade, the table identifies the number of schools 
assigned that letter grade, the number of those schools that are charter schools, the number of the 
charter schools that are meeting the Board’s academic performance standard for FY14, and the number 
of schools serving a comparable percentage of students (± 5%) in the identified subgroups.3 


Tucson International Academy 60% 6% 14% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 15 9 9 2 7 7 


B 23 4 4 4 10 17 


C 34 7 0 0 13 28 


D 9 2 0 0 2 6 


F 3 2 0 0 0 1 


Tucson International Academy – Midvale 


Tucson International Academy – Midvale is located in Tucson near West Valencia Road and South 
Midvale Park Road.  The following information identifies additional schools within a five mile radius of 
the school and the academic performance of those schools.  


There are 37 public schools serving grades K-12 within a five mile radius of Tucson International 
Academy - Midvale. The table below provides a breakdown of those schools. Schools are grouped by the 
A - F letter grade assigned by the ADE. For each letter grade, the table identifies the number of schools 
assigned that letter grade, the number of those schools that are charter schools, the number of the 


                                                                                                                                                             
2
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
3
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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charter schools that are meeting the Board’s academic performance standard for FY14, and the number 
of schools serving a comparable percentage of students (± 5%) in the identified subgroups.4 


Tucson International Academy - Midvale 59% 9% 11% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 1 1 1 0 0 0 


B 12 2 1 0 5 10 


C 14 0 0 0 6 12 


D 6 3 0 0 1 2 


F 4 0 0 0 2 2 


TIA East 


TIA East is located in Tucson near East 5th Street and North Pantano Road.  The following information 
identifies additional schools within a five mile radius of the school and the academic performance of 
those schools.  


There are 53 public schools serving grades K-12 within a five mile radius of TIA East. The table below 
provides a breakdown of those schools. Schools are grouped by the A - F letter grade assigned by the 
ADE. For each letter grade, the table identifies the number of schools assigned that letter grade, the 
number of those schools that are charter schools, the number of the charter schools that are meeting 
the Board’s academic performance standard for FY14, and the number of schools serving a comparable 
percentage of students (± 5%) in the identified subgroups.5 


TIA East 60% 5% 13% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 12 5 5 3 6 7 


B 18 6 4 3 13 11 


C 18 4 0 2 13 12 


D 3 1 0 0 2 1 


F 2 1 0 0 0 0 


TIA West  


TIA West is located in Tucson near West Broadway Boulevard and North Greasewood Road.  The 
following information identifies additional schools within a five mile radius of the school and the 
academic performance of those schools.  


There are 47 public schools serving grades K-12 within a five mile radius of TIA West. The table below 
provides a breakdown of those schools. Schools are grouped by the A - F letter grade assigned by the 
ADE. For each letter grade, the table identifies the number of schools assigned that letter grade, the 
number of those schools that are charter schools, the number of the charter schools that are meeting 


                                                 
4
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
5
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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the Board’s academic performance standard for FY14, and the number of schools serving a comparable 
percentage of students (± 5%) in the identified subgroups.6 


TIA West 55% 6% 13% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 4 2 2 0 2 3 


B 18 3 3 3 10 14 


C 19 2 0 1 9 16 


D 4 1 0 0 1 4 


F 2 2 0 0 0 1 


 


V.  Success of the Academic Program 


For FY2012 and FY2013 all four schools operated by Tucson International Academy, Inc. did not meet 
the Board’s academic standards. In FY2014 three of the four schools showed dramatic increases in 
overall rating scores and each improved their letter grade from a second year of D to either an A or B. 
The increases ranged from 20.96 points to 31.62 points, placing the schools in the top 15% of schools 
that increased Overall Rating points from FY2013 to FY2014. The fourth school, Tucson International 
Academy – Midvale, showed a decrease in both Overall Rating points and A-F letter grade from FY2013 
to FY2014. Its total points have decreased by 12.5 points, and the school is 2.91 points away from being 
evaluated as “Falls Far Below” the Board’s academic performance standards. Its decrease from FY2013 
to FY2014 of 12.5 points in one year placed it in the top 30% of schools with the highest decline in 
Overall Rating points from FY2013 to FY2014.  


The following is a timeline of activities that have occurred related to the academic performance of 
Tucson International Academy, Inc.: 


January, 2012: Tucson International Academy, Inc. was notified that the Charter Holder was required to 
submit a Performance Management Plan on or before July 1, 2012 for the five-year interval review 
because TIA East, TIA West, Tucson International Academy and Tucson International Academy - Midvale, 
schools operated by the Charter Holder, did not meet the Academic Expectations set forth by the Board. 


June, 2012: Tucson International Academy, Inc. timely submitted a Performance Management Plan 
(portfolio: f. Prior Academic Intervention Submissions and Evaluations – iii. Performance Management 
Plan).  


February, 2013: The Board released FY2012 Academic Dashboards. TIA East, TIA West, Tucson 
International Academy received overall ratings of “Does not Meet” and Tucson International Academy – 
Midvale received an overall rating of “Falls Far Below” the Board’s academic standards. As a result, 
Tucson International Academy, Inc. did not meet the Board’s Academic Performance Expectations. In 
accordance with the Board’s academic framework intervention schedule at that time, the Charter 
Holder was waived from any specific monitoring requirements. 


September, 2013: The Board released FY2013 Academic Dashboards; TIA East, TIA West, Tucson 
International Academy and Tucson International Academy - Midvale received an overall rating of “Does 


                                                 
6
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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Not Meet” the Board’s academic standards. Therefore, Tucson International Academy, Inc. did not meet 
the Board’s Academic Performance Expectations.   


October, 2013: Tucson International Academy, Inc. was assigned a Demonstration of Sufficient Progress 
(DSP) for TIA East, TIA West, Tucson International Academy and Tucson International Academy - Midvale 
as part of an annual reporting requirement. The DSP report was due on or before December 10, 2013. 


December, 2013: Tucson International Academy, Inc. was provided, through its authorized 
representative, Jennifer Herrera, notification that the DSP report had not been timely submitted, and 
the Charter Holder would be brought to the Board for consideration of non-compliance. 


January, 2014: Tucson International Academy, Inc. submitted a Demonstration of Sufficient Progress on 
January 10, 2014, three days prior to the Board meeting at which the Board was scheduled to consider 
the Charter Holder’s non-compliance for failing to timely submit a DSP report (portfolio: f. Prior 
Academic Intervention Submissions and Evaluations – ii. FY2014 DSP Submission) 


September, 2014: The Board released FY2014 Academic Dashboards. TIA East, TIA West and Tucson 
International Academy received an overall rating of “Meets” the Board’s academic standards. Tucson 
International Academy - Midvale received an overall rating of “Does Not Meet” the Board’s academic 
standards. Therefore, Tucson International Academy, Inc. did not meet the Board’s Academic 
Performance Expectations.  


October, 2014: On October 27, 2014, Tucson International Academy, Inc. was notified that Board staff 
had posted a list to its website that identified Charter Holders who would be assigned to a DSP in 
FY2015 based on FY2014 academic performance, which included Tucson International Academy, Inc. 
The posted list identified the assignment date and due date of all required submissions.  


December, 2014: On December 8, 2014, Tucson International Academy, Inc. was notified that the 
Charter Holder was required to submit a FY2015 DSP because Tucson International Academy - Midvale 
did not meet the Academic Performance Expectations set forth by the Board. The notification stated 
that all required submissions were due on January 7, 2015.  


January, 2015:  Board staff completed an evaluation of the Charter Holder’s FY2014 DSP and made the 
evaluation available to the Charter Holder (portfolio: f. Prior Academic Intervention Submissions and 
Evaluations – i. FY2014 DSP Evaluation). In that evaluation of the FY2014 DSP, Board staff determined 
that the Charter Holder’s Demonstration of Sufficient Progress was not acceptable in all areas. The 
findings contained in the evaluation of the FY2014 DSP were based on the written submission only as no 
site visit was conducted.    


Tucson International Academy, Inc. did not timely submit a FY2015 DSP Report to the Board on January 
7, 2015. Tucson International Academy, Inc. was provided, through its authorized representative, 
Jennifer Herrera, notification that the FY2015 DSP Report had not been timely submitted, and the 
Charter Holder would be brought to the Board for consideration of non-compliance at the January Board 
meeting. 


At the January 13, 2015 Board meeting, a motion was passed to request 10% withholding of the Charter 
Holder’s monthly state aid apportionment for the Charter Holder’s failure to timely submit a 
Demonstration of Sufficient Progress Report. The withholding would take effect if the Charter Holder 
failed to submit a complete DSP on or before January 21, 2015. 


Tucson International Academy, Inc. submitted a DSP Report on January 20, 2015. Board staff reviewed 
the DSP Report and found that it was not complete. That same day, Board staff provided the Charter 
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Holder with notification that the Charter Holder’s January 20, 2015 DSP Report submission was not 
complete and the withholding would take effect if a complete DSP Report was not submitted by noon on 
January 21, 2015.  


Tucson International Academy, Inc. failed to submit a complete DSP Report by noon on January 21, 
2015; as a result, ADE withheld 10% of the Charter Holder’s February payment of monthly State aid 
apportionment. 


February, 2015: Tucson International Academy, Inc. submitted a DSP Report on February 3, 2015 
(portfolio: d. FY2015 DSP Submission). Upon an administrative review the submission was deemed 
acceptable by Board staff. The portion of the Charter Holder’s monthly State aid apportionment that 
was withheld was returned to the Charter Holder.  


March, 2015: On March 5, 2015, Board staff completed an initial substantive review of the DSP Report 
and provided Tucson International Academy, Inc. with that Initial Evaluation and notified the Charter 
Holder Board staff would conduct a site visit on March 19, 2015 at 9:30am. The email also provided 
instructions for preparing for the site visit. During the substantive evaluation of the submitted DSP 
Report, it was determined that the Charter Holder had not submitted a complete DSP Report on 
February 3, 2015 because the Charter Holder had deleted questions from the DSP report template. This 
action, if it had been timely identified by Board staff, would have been grounds for continued 
withholding of the Charter Holder’s monthly state aid apportionment.  


On March 18, 2015, Board staff attempted to contact Tucson International Academy, Inc. by email and 
telephone because the Charter Holder failed to submit an agenda and document directory 24 hours 
prior to the site visit, as instructed in the March 5 email. Board staff received no response to any of the 
communications. As a result, at 5:06 p.m. Board staff notified Tucson International Academy, Inc. that it 
has forfeited the opportunity to provide additional evidence to document improved academic 
performance and implementation of systems through the DSP site visit and that the Board would 
consider the Charter Holder’s ability to demonstrate sufficient progress toward the Board’s Academic 
Performance Expectations based, in part, on the DSP Report submitted by the Charter Holder on 
February 3, 2015.   


On March 19, 2015, representatives of Tucson International Academy, Inc. responded to Board 
communications stating they would not be prepared for the site visit scheduled on that date.  


VI. Demonstration of Sufficient Progress 


As described in the timeline above, Tucson International Academy, Inc. failed to adequately prepare for 
this visit in time for the scheduled date and did not communicate with Board staff prior to the scheduled 
site visit date to arrange another mutually agreeable date. As a result, Board staff has completed a final 
evaluation of the DSP based on the DSP Report submitted by the Charter Holder on February 3, 2015 
(portfolio: d. FY2015 DSP Final Evaluation). The following is a summary of the final DSP Evaluation:  
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Evaluation Summary 


Area 
DSP Evaluation 


Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☐ ☐ ☒ 


Assessment ☐ ☐ ☒ 


Monitoring Instruction ☐ ☐ ☒ 


Professional Development ☐ ☐ ☒ 


Graduation Rate ☐ ☐ ☒ 


After considering information in the DSP Report, the Charter Holder did not demonstrate evidence of a 
sustained improvement plan that includes implementation of a comprehensive curriculum system, a 
comprehensive assessment system, a comprehensive instructional monitoring system, a comprehensive 
professional development system, and a system for ensuring students in grades 9-12 graduate on time. 
The data provided by the Charter Holder failed to show improvement year-over-year for the two most 
recent school years in 11 out of the 12 measures required by the Board, and demonstrated declines in 
academic performance in some of those measures.  


Based on the findings summarized above and described below, staff determined that the Charter Holder 
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance 
Expectations. 


Data 


The area of Data is evaluated as Falls Far Below. Based on the DSP submission, the data provided by the 
Charter Holder failed to show improvement year-over-year for the two most recent school years in 11 
out of the 12 measures required by the Board, and demonstrated declines in academic performance in 
some of those measures. 


Question 


Valid 
and 


Reliable 
Data 


Comparative 
Data provided 


for Current 
Fiscal Year 


Comparative 
Data 


Demonstrates 
Growth 


Student Median Growth Percentile (SGP) - Math No No No 


Student Median Growth Percentile (SGP) - Reading No No No 


Student Median Growth Percentile Bottom 25% - Math No No No 


Student Median Growth Percentile Bottom 25% - 
Reading 


No No No 


Percent Passing - Math No No No 


Percent Passing - Reading No No No 


Subgroup, ELL - Math No No No 


Subgroup, FRL - Math No No No 


Subgroup, FRL - Reading No No No 


Subgroup, students with disabilities - Math No No No 


Subgroup, students with disabilities - Reading No No No 


High School Graduation Rate No No No 
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Curriculum 


The Curriculum area is evaluated as Falls Far Below. The Charter Holder has failed to demonstrate the 
implementation of any efforts to develop or address school curriculum aligned with Arizona’s College 
and Career Ready Standards.  


Question 
Sufficient 
Evidence 


Evaluating Curriculum 


What is the Charter Holder’s process for evaluating curriculum? How does the Charter 
Holder evaluate how effectively the curriculum enables students to meet the standards? 


No 


How does the Charter Holder identify gaps in the curriculum? No 


Adopting/Revising Curriculum 


What is the Charter Holder’s process for adopting or revising curriculum based on its 
evaluation processes?” 


No 


Who is involved in the process for adopting or revising curriculum?” No 


When adopting curriculum, how does the Charter Holder evaluate curriculum options to 
determine which curriculum to adopt? 


No 


Implementing Curriculum 


What is the Charter Holder’s process for ensuring consistent implementation of the 
curriculum across the school(s) operated by the Charter Holder? 


No 


What tools exist that identify what must be taught and when it must be delivered? How 
does the Charter Holder ensure that all grade-level standards are covered within the 
academic year? 


No 


What is the expectation for consistent use of these tools? How are these expectations 
communicated? 


No 


What evidence is there to demonstrate usage of these tools in the classroom and 
alignment with instruction? 


No 


Alignment of Curriculum 


How does the Charter Holder know the curriculum is aligned to standards? No 


Adapted to Meet the Needs of Subgroups 


How has the Charter Holder ensured that the curriculum addresses the needs of students 
with proficiency in the bottom 25%/non-proficient students? 


No 


How has the Charter Holder ensured that the curriculum addresses the needs of English 
Language Learners (ELLs)? 


No 


How has the Charter Holder ensured that the curriculum addresses the needs of Free and 
Reduced Lunch (FRL) students? 


No 


How has the Charter Holder ensured that the curriculum addresses the needs of students 
with disabilities?” 


 No 
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Assessment 


The area of Assessment is evaluated as Falls Far Below. The Charter Holder has failed to demonstrate 
the implementation of any efforts to assess student performance on expectations for student learning, 
and to evaluate and adjust curriculum and instruction based on analysis of student assessment data.  


Question 
Sufficient 
Evidence 


Assessment System 


What types of assessments does the Charter Holder use?   No 


What was the process for designing or selecting the assessment system? No 


How is the assessment system aligned to the curriculum and instructional methodology? No 


What intervals are used to assess student progress? How does the assessment plan include 
data collection from multiple assessments, such as formative and summative assessments 
and common/benchmark assessments? 


No 


Analyzing Assessment Data 


How does the assessment system provide for analysis of assessment data? What intervals 
are used to analyze assessment data?   


No 


How is the analysis used to evaluate instructional and curricular effectiveness? No 


How is the analysis used to adjust curriculum and instruction in a timely manner? What 
intervals are used to adjust curriculum and instruction? 


No 


Adapted to Meet the Needs of Subgroups 


How is the assessment system adapted to meet the assessment needs of students with 
proficiency in the bottom 25%/non-proficient students? 


No 


How is the assessment system adapted to meet the assessment needs of English Language 
Learners (ELLs)?   


No 


How is the assessment system adapted to meet the assessment needs of Free and Reduced 
Lunch (FRL) students? 


No 


How is the assessment system adapted to meet the assessment needs of students with 
disabilities? 


No 
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Monitoring Instruction 


The area of Monitoring Instruction is evaluated as Falls Far Below. The Charter Holder has failed to 
demonstrate the implementation of any efforts to monitor and evaluate standards and instructional 
practices.  


Question 
Sufficient 
Evidence 


Monitoring the Integration of Standards 


What is the Charter Holder’s process for monitoring the integration of standards into 
classroom instruction? How does the Charter Holder monitor whether or not instructional 
staff implements an ACCRS-aligned curriculum with fidelity? 


No 


How does the Charter Holder monitor the effectiveness of standards-based instruction 
throughout the year? 


No 


Evaluating Instructional Practices 


What is the Charter Holder’s process for evaluating the instructional practices? How does 
this process evaluate the quality of instruction? 


No 


How does this process identify individual strengths, weaknesses, and needs?   No 


Providing Analysis and Feedback to Further Develop Instructional Quality 


How does the Charter Holder provide feedback on strengths, weaknesses, and learning 
needs based on the evaluation of instructional practices?   


No 


How does this Charter Holder analyze this information? What does the data about quality of 
instruction tell the Charter Holder? What has the Charter Holder done in response? 


No 


Adapted to Meet the Needs of Subgroups 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of 
students with proficiency in the bottom 25%/non-proficient students? 


No 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of 
English Language Learners (ELLs)? 


No 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free 
and Reduced Lunch (FRL) students? 


No 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of 
students with disabilities? 


No 
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Professional Development 


The area of Professional Development is evaluated as Falls Far Below. The Charter Holder has failed to 
demonstrate the implementation of any efforts to provide professional development that is aligned with 
instructional staff learning needs, focuses on areas of high importance, addresses the needs of relevant 
subgroup populations, and supports high quality implementation; and monitoring follow-up to support 
and develop implementation of the strategies learned.  


Question 
Sufficient 
Evidence 


Professional Development System 


What is the Charter Holder’s professional development plan? No 


How was the professional development plan developed? No 


How is the professional development plan aligned with instructional staff learning needs? No 


How does this plan address areas of high importance? No 


Supporting High Quality Implementation 


How does the Charter Holder support high quality implementation of the strategies learned 
in professional development sessions?    


No 


How does the Charter Holder provide the resources that are necessary for high quality 
implementation? 


No 


Monitoring Implementation 


How does the Charter Holder monitor the implementation of the strategies learned in 
professional development sessions? 


No 


How does the Charter Holder monitor and follow-up with instructional staff to support and 
develop implementation of the strategies learned in professional development? 


No 


Adapted to Meet the Needs of Subgroups 


How does the professional development plan ensure that instructional staff receives the 
type of development required to meet the needs of students with proficiency in the bottom 
25%/non-proficient students? 


No 


How does the professional development plan ensure that instructional staff receives the 
type of development required to meet the needs of English Language Learners (ELLs)? 


No 


How does the professional development plan ensure that instructional staff receives the 
type of development required to meet the needs of Free and Reduced Lunch (FRL) 
students? 


No 


How does the professional development plan ensure that instructional staff receives the 
type of development required to meet the needs of students with disabilities? 


No 
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Graduation Rate 


The area of Graduation Rate is evaluated as Falls Far Below. The Charter Holder has failed to 
demonstrate the implementation of any efforts to ensure students in grades 9-12 graduate on time.  


Question 
Sufficient 
Evidence 


Ensuring Students in Grades 9-12 Graduate On Time 


How does the Charter Holder monitor and follow up on student progress toward completing 
courses to meet graduation requirements? 


No 


How does the Charter Holder identify students that are not successfully progressing through 
required courses? 


No 


How does the Charter Holder provide additional academic supports to remediate academic 
problems for struggling students? 


No 


What data can the Charter Holder provide to demonstrate that these strategies are 
effective? 


No 


 


VII. Viability of the Organization 


The Charter Holder meets the Board’s financial performance expectations set forth in the performance 
framework adopted by the Board. Therefore, the Charter Holder was not required to submit a financial 
performance response. 


VIII. Adherence to the Terms of the Charter 


Does the delivery of the education program and operation reflect the essential terms of the educational 
program as described in the charter contract? 
Yes. Based on the available information in the current fiscal year, the Charter Holder’s education 
program, in operation, reflects the essential terms as described in the charter contract. 


Does the Charter Holder adhere with applicable education requirements defined in state and federal 
law? 
Yes. Based on the available information in the current fiscal year, the Charter Holder adheres with 
applicable education requirements defined in state and federal law. 


Do the Charter Holder’s annual audit reporting packages reflect sound operations? 
Yes. As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules, 
regulations and provisions of the charter contract relating to the fiscal years 2012, 2013 and 2014 
annual audit reporting packages, respectively. 


Is the Charter Holder administering student admission and attendance appropriately? 
Yes. Based on the available information and as reported in the current fiscal year, the Charter Holder 
complies with applicable laws, rules, regulations and provisions of the charter contract relating to 
administering student admission and attendance. 


Is the Charter Holder maintaining a safe environment consistent with state and local requirements? 
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to maintaining a safe 
environment. 
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Is the Charter Holder transparent in its operations?  
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to transparency of 
operations. 


Is the Charter Holder complying with its obligations to the Board?  
Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to its obligations to the 
Board, except that on January 13, 2015, the Board voted to withhold 10% of the Charter Holder’s 
monthly state aid apportionment because of the Charter Holder’s failure to demonstrate sufficient 
progress toward the Board’s academic performance expectations through the submission of a 
Demonstration of Sufficient Progress. The withholding occurred for one month. 


Is the Charter Holder complying with reporting requirements of other entities to which the Charter 
Holder is accountable? 
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to operational 
requirements monitored by other entities to which the Charter Holder is accountable. 


Is the Charter Holder complying with all other obligations? 
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to all other obligations. 


IX. Board Options 


Option 1: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter 
contract unless the Charter Holder enters into a Consent Agreement to restore the charter to acceptable 
performance. Staff recommends the following language provided for consideration: I move that, having 
considered the statements of the representatives of the Charter Holder today and the academic 
performance, the fiscal compliance, and legal and contractual compliance of the Charter Holder, the 
Board has sufficient basis to issue a Notice of Intent to Revoke the charter of Tucson International 
Academy, Inc. on the grounds that the Charter Holder failed to meet or make sufficient progress toward 
the Academic Performance Expectations set forth in the Performance Framework as reflected in the 
Staff Report, the Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the 
Charter Holder does not demonstrate improved academic performance based on data generated from 
valid and reliable assessment sources. The Charter Holder was unable to provide evidence that it has 
consistently implemented a sustained improvement plan that includes a comprehensive curriculum 
system, a comprehensive assessment system, a comprehensive monitoring instruction system, a 
comprehensive professional development system, and a comprehensive system for ensuring students in 
grades 9-12 graduate on time. Further, the Charter Holder has an egregious record of non-compliance 
with regard to submission of information required as part of the Academic Intervention schedule. 


All that taken into consideration, the Board directs staff to work with Tucson International Academy, Inc. 
to create a Consent Agreement for the purpose of restoring the charter to acceptable performance 
using the Consent Agreement Template contained in the portfolio. The terms of the consent agreement 
to be negotiated include only the terms concerning the data that will be reported to the board and the 
methodology used to calculate that data. All other terms contained in the template must be accepted. 
Among other terms, these terms require that the Charter Holder shall complete and submit a 
Performance Management Plan that Meets the Board’s evaluation criteria no later than June 30, 2015.  







ASBCS, April 13, 2015                         Page 16 
 


 


As an additional term, the Charter Holder must agree that upon an additional instance of non-
compliance with regard to the submission of information as required by the Academic Intervention 
Schedule, the Board shall notify the Charter Representative of the non-compliance and the Charter 
Holder shall submit a surrender agreement to be effective at the end of the fiscal year in which the non-
compliance occurred.  


I further move that if the terms of a Consent Agreement cannot be reached by June 30, 2015 the Board 
issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:  


 Within 48 hours of receipt of the Notice the charter operator shall notify staff and 
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of 
Hearing and provide a school location where the copy may be reviewed;  


 Within 20 days of receipt of the Notice the charter operator shall provide copies of all 
correspondence and communications used to comply with the preceding provision; and  


 Within 20 days of receipt of the Notice the charter operator shall provide the Board with the 
names and mailing addresses of parents/guardians of all students registered with the school.  


Option 2: The Board may vote to implement heightened monitoring of this Charter Holder.  The 
following language is provided for consideration: I move that, having considered the statements of the 
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and 
legal and contractual compliance of the Charter Holder, the Board has sufficient basis to issue a Notice 
of Intent to Revoke the charter of Tucson International Academy, Inc. on the grounds that the Charter 
Holder failed to meet or make sufficient progress toward the Academic Performance Expectations set 
forth in the Performance Framework as reflected in the Staff Report, the Inventory Documents, and the 
DSP Final Evaluation. Data and analysis provided by the Charter Holder does not demonstrate improved 
academic performance based on data generated from valid and reliable assessment sources. The 
Charter Holder was unable to provide evidence that it has consistently implemented a sustained 
improvement plan that includes a comprehensive curriculum system, a comprehensive assessment 
system, a comprehensive monitoring instruction system, a comprehensive professional development 
system, and a comprehensive system for ensuring students in grades 9-12 graduate on time. Further, 
the Charter Holder has an egregious record of non-compliance with regard to submission of information 
required as part of the Academic Intervention schedule. 


All that taken into consideration, the Board directs staff to implement heightened monitoring of Tucson 
International Academy, Inc. Specifically, the Charter Holder shall 1) submit a revised PMP that Meets the 
Board’s evaluation criteria no later than June 30, 2015, using a template provided by Board staff and 2) 
submit evidence of the implementation of a sustained improvement plan that includes implementation 
of a comprehensive curriculum system, a comprehensive assessment system, a comprehensive 
instructional monitoring system, a comprehensive professional development system, and a system for 
ensuring students in grades 9-12 graduate on time along with data and analysis to demonstrate changes 
in academic performance at quarterly intervals (September 15, December 15, March 15, June 15) until 
the Charter Holder’s Academic Dashboards demonstrate improved academic performance or until 
further consideration of the Charter Holder’s academic performance by this Board. If Tucson 
International Academy, Inc. does not timely submit an acceptable PMP, does not timely submit evidence 
of the implementation of comprehensive systems at the quarterly monitoring, or if the academic 
performance of the schools operated by the Charter Holder does not improve as reported at quarterly 
monitoring or through the Academic Dashboard, the Board will again review the performance of this 
Charter Holder and may impose disciplinary action at that time. 
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Option 3: The Board may vote to continue monitoring the Charter Holder through the Academic 
Intervention Schedule as set out in the Academic Performance Framework and Guidance document.  
The following language is provided for consideration: I move that the board direct staff to continue 
monitoring Tucson International Academy, Inc. through the Academic Intervention Schedule as set out 
in the Academic Performance Framework and Guidance document. If the academic performance of the 
schools operated by the Charter Holder, as reported on the Academic Dashboard, does not improve, the 
Board will again review the performance of this Charter Holder and may impose disciplinary action at 
that time. 


 








 


1   [Charter Holder Name] 
 


CONSENT AGREEMENT 


 This Consent Agreement (“Agreement”) is made by and between [Charter Holder 


Name] (“[Charter Holder Name]”) and the Arizona State Board for Charter Schools (“Board”), 


collectively referred to herein as the “Parties.”     


RECITALS 


1. Charter schools are established to provide a learning environment that will 


improve pupil achievement.  A.R.S. §§ 15-101(4) and 15-181(A).  


2. [Charter School(s) Name(s)](“the School(s)”) is/are (a) charter school(s) 


authorized to operate under the sponsorship of the Board.  The School(s) operate(s) pursuant to a 


charter between [Charter Holder Name] and the Board.          


3. The School(s) is/are currently authorized to serve students in grades [identify 


grades the school(s) is/are authorized to serve].   


4. The Board is charged by Arizona Revised Statutes (“A.R.S.”) § 15-183(R) with 


exercising oversight and administrative responsibility for the charter schools it sponsors.  


5. In implementing its oversight and administrative responsibilities, the Board 


grounds its actions in evidence of the charter holder’s performance in accordance with the 


performance framework adopted by the Board.  A.R.S. § 15-183(R).  The Academic 


Performance Framework adopted by the Board defines its academic performance expectations 


for the charter schools it sponsors.  


6. Under its Academic Performance Framework, the Board annually compiles 


Academic Dashboards for charter schools sponsored by the Board.  A school can earn an Overall 


Rating of Exceeds, Meets, Does Not Meet, or Falls Far Below the Board’s academic standard. A 


Charter Holder that operates one or more charter schools that have received an Overall Rating of 
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Does Not Meet or Falls Far Below the Board’s academic standard in the current or prior year 


does not Meet the Board’s academic performance expectations.   


7. A Charter Holder that does not Meet the Board’s academic performance 


expectations and that operates a charter school that has received an Overall Rating of Does Not 


Meet or Falls Far Below the Board’s academic standard in the current year must submit required 


information pursuant to the Board’s Academic Intervention Schedule. The Board uses this 


required information to determine whether the Charter Holder can demonstrate it is making 


sufficient progress toward the academic performance expectations set forth in the Board’s 


Academic Performance Framework.  


8. The Board may revoke a charter at any time if the Board determines that the 


charter holder has failed to meet or make sufficient progress toward the academic performance 


expectations set forth in the Board’s Academic Performance Framework.  A.R.S. § 15-


183(I)(3)(a).   


9. In [Month Year], [Charter Holder Name] was assigned a Performance 


Management Plan (“PMP”) as an academic intervention because one or more schools operated 


under its charter did not meet the Board’s level of adequate academic performance. 


10. In October 2014, the Board released the FY2014 Academic Dashboards. The 


School(s) earned an Overall Rating of Does Not Meet the Board’s academic standard for fiscal 


year (“FY”) 2014 (July 1, 2013 through June 30, 2014). In December 2014, the Charter Holder 


was notified of the requirement to submit a Demonstration of Sufficient Progress (“DSP”) as the 


required information under the Academic Intervention Schedule.     
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11. Based on the information presented during the DSP review, [Charter Holder 


Name] failed to meet or make sufficient progress toward the academic performance expectations 


set forth in the Board’s Academic Performance Framework.   


12. At its meeting on April 13, 2015, the Board determined that there is sufficient 


basis to issue a Notice of Intent to Revoke the charter of [Charter Holder Name] on the basis of 


[Charter Holder Name]’s failure to meet or make sufficient progress toward the academic 


performance expectations set forth in the Board’s Academic Performance Framework.  The 


Board, however, directed its staff to work with [Charter Holder Name] to reach a consent 


agreement prior to June 30, 2015 for the purpose of restoring the charter holder to acceptable 


performance under the terms and conditions set by the Board.   


AGREEMENT 


13. In consideration of the Parties foregoing their option to proceed with charter 


revocation proceedings, it is in the best interest of the Board and [Charter Holder Name] to 


mutually resolve this matter.   


14. In settlement of matters relating to the revocation of [Charter Holder Name]’s 


charter, the Parties have agreed to the following terms and conditions: 


A. [Charter Holder Name] amends its current charter contract to add the following 


provision:  Beginning no later than July 1, 2015, [Charter Holder Name] shall implement the 


action steps identified in the Performance Management Plan (attached at Attachment A to this 


Agreement) and any additional steps necessary to implement a comprehensive improvement plan 


(as identified in the evaluation and technical guidance provided to [Charter Holder Name] on 


February 2, 2015 and attached at Attachment B to this Agreement), and shall submit 


documentary evidence to the Board of [Charter Holder Name]’s implementation of the action 







 


4   [Charter Holder Name] 
 


steps identified above in this paragraph at quarterly intervals (“quarterly report”) on the 


following dates: October 1, 2015, January 1, 2016, April 1, 2016, July 1, 2016, October 1, 2016, 


January 1, 2017, April 1, 2017, and July 1, 2017.  


B. The Charter Holder shall provide internal benchmarking data disaggregated by 


math and reading from [identify the source of the data e.g., Renaissance Learning, Galileo, 


AIMS Web, textbook based assessments, district created assessments, etc.] for the School’s 


administrations of [identify the months benchmark assessments are administered] benchmark 


assessments. All data shall be provided to the Board with the corresponding quarterly report. For 


each of these benchmark assessment administrations the Charter Holder shall provide data 


analysis and underlying support data aligned to the subject specific measures
1
 used by the Board 


in its Academic Dashboard as follows:    


(i) Student Growth Percentile (“SGP”) [1.a.]
2
 – for  all students who 


[describe any reasonable limitations on data that will be provided  - this may include 


limiting data to students who will be identified as FAY because they have been enrolled 


since the beginning of the year, or identifying that data will be disaggregated for 


“persistent” students and “non-persistent” students.  ], the data shall demonstrate 


[describe the information that will be provided from the data that speaks directly to this 


measure (i.e., the amount of growth the school gets within a school year from its 


students). In this case some examples include “the percentage of students scoring high 


growth on the Galileo Growth and Achievement Report” or “the average change in 


years of growth since the beginning of the school year” or “the median change in 


                                                           
1
 The “subject” references either Math or Reading. Each subject is considered a separate “measure” on the Board’s 


Academic Performance Dashboard.   
2
 References provided in brackets identify the subject specific measures on the Board’s Dashboard that aligns with 


the data to be provided. 
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students’ scores from the first benchmark assessment”. The data identified for this 


measure must speak directly to growth within the year.]; and 


 (ii) SGP Bottom 25% or Improvement
3
 [1.b.]  – for  all students who 


[describe any reasonable limitations on data that will be provided - this may include 


limiting data to students who will be identified as FAY because they have been enrolled 


since the beginning of the year, or identifying that data will be disaggregated for 


“persistent” students and “non-persistent” students.  In measures like this one that are 


specific to “subgroups” this should also define the subgroup. In this case some 


examples include, “all students who scored FFB on the prior year state assessment”, 


“all students who scored FFB on the first benchmark assessment”, or “all 11
th


 and 12
th


 


grade students who have not passed the AIMS”], the data shall demonstrate [describe 


the information that will be provided from the data that speaks directly to this measure 


(i.e., the amount of growth the school gets within a school year from its students). In 


this case some example may be “the percentage of students scoring high growth on the 


Galileo Growth and Achievement Report” or “the average change in years of growth 


since the beginning of the school year” or “the median change in students’ scores from 


the first benchmark assessment”. The data identified for this measure must speak 


directly to growth within the year.]; and 


 (iii) Percent Passing [2.a.] – for all students who [describe any reasonable 


limitations on data that will be provided - this may include limiting data to students 


who will be identified as FAY because they have been enrolled since the beginning of 


the year, or identifying that data will be disaggregated for “persistent” students and 


                                                           
3
 If the School is classified as an Alternative School at any point, the reporting of this data shall align to the 


“Improvement” measures in the Board’s Academic Performance Framework. 
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“non-persistent” students.  ], the data shall demonstrate [describe the information that 


will be provided from the data that speaks directly to this measure (i.e., how many 


students are meeting grade-level expectations). In this case some examples include “the 


percentage of students meets or exceeds according to the Galileo Aggregate Multi-Test 


with Benchmark Performance Level” or “the percentage of students performing at 


grade level”. The data identified for this measure must speak directly to how students 


are performing in relation to grade-level expectations.]; and 


(iv) Percent Passing ELL [2.c.] – for all students identified as English 


Language Learners (“ELL”) who [describe any reasonable limitations on data that will 


be provided-  this may include limiting data to students who will be identified as FAY 


because they have been enrolled since the beginning of the year, or identifying that 


data will be disaggregated for “persistent” students and “non-persistent” students.  In 


measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have been identified as ELLs).], the data shall demonstrate 


[identify the information that will be provided from the data that speaks directly to this 


measure (i.e., how many students are meeting grade-level expectations). In this case 


some examples include “the percentage of students meets or exceeds according to the 


Galileo Aggregate Multi-Test with Benchmark Performance Level” or “the percentage 


of students performing at grade level” or “the percentage of students reclassified as 


Fully English Proficient”. The data identified for this measure must speak directly to 


how students are performing in relation to grade-level expectations.]; and 


(v) Percent Passing FRL [2.c.] – for all students identified as free and 


reduced-price lunch (“FRL”) eligible who [describe any reasonable limitations on data 
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that will be provided - this may include limiting data to students who will be identified 


as FAY because they have been enrolled since the beginning of the year, or identifying 


that data will be disaggregated for “persistent” students and “non-persistent” students.   


In measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have been identified as Free or Reduced Lunch Eligible).], 


the data shall demonstrate [describe the information that will be provided from the data 


that speaks directly to this measure (i.e., how many students are meeting grade-level 


expectations). In this case some examples include “the percentage of students meets or 


exceeds according to the Galileo Aggregate Multi-Test with Benchmark Performance 


Level” or “the percentage of students performing at grade level”. The data identified 


for this measure must speak directly to how students are performing in relation to 


grade-level expectations.]; and 


 (vi) Percent Passing SPED [2.c.] – for  all students identified as students with 


disabilities (“SPED”) who [describe any reasonable limitations on data that will be 


provided this may include limiting data to student who will be identified as FAY 


because they have been enrolled since the beginning of the year, or identifying that 


data will be disaggregated for “persistent” students and “non-persistent students.  In 


measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have an IEP).], the data shall demonstrate [describe the 


information that will be provided from the data that speaks directly to this measure 


(i.e., how many students are meeting grade-level expectations). In this case some 


examples include “the percentage of students meets or exceeds according to the Galileo 


Aggregate Multi-Test with Benchmark Performance Level ” or “the percentage of 
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students performing at grade level” or “the percentage of students meeting their IEP 


goals” or “the median percentage of IEP goals met”. The data identified for this 


measure must speak directly to how students are performing in relation to grade-


level/student expectations.].     


C.   The internal benchmarking data identified in paragraph 14(B)(i-vi) and 


disaggregated by math and reading from [identify the source of the data e.g., Renaissance 


Learning, Galileo, AIMS Web, textbook based assessments, district created assessments, etc.]  


for the School’s administrations of [identify the months benchmark assessments are 


administered] benchmark assessments shall demonstrate improved academic performance as 


defined below: 


(i)(a) SGP Math [1.a.] – the data shall not demonstrate any decline in academic 


performance from the corresponding benchmark assessment administration in the prior 


year and the data shall demonstrate an increase of no less than 10 percentage points from 


the corresponding benchmark assessment administration in the prior year; and 


(i)(b) SGP Reading [1.a.] – the data shall not demonstrate any decline in 


academic performance from the corresponding benchmark assessment administration in 


the prior year and the data shall demonstrate an increase of no less than 10 percentage 


points from the corresponding benchmark assessment administration in the prior year; 


and 


(ii)(a) SGP Bottom 25% or Improvement Math [1.b.]  – the data shall not 


demonstrate any decline in academic performance from the corresponding benchmark 


assessment administration in the prior year and the data shall demonstrate an increase of 
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no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year; and  


(ii)(b) SGP Bottom 25% or Improvement Reading [1.b.]  –the data shall not 


demonstrate any decline in academic performance from the corresponding benchmark 


assessment administration in the prior year and the data shall demonstrate an increase of 


no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year; and 


(iii)(a) Percent Passing Math [2.a.] – the data shall not demonstrate any decline 


in academic performance from the corresponding benchmark assessment administration 


in the prior year and the data shall demonstrate an increase of no less than 10 percentage 


points from the corresponding benchmark assessment administration in the prior year; 


and  


(iii)(b) Percent Passing Reading [2.a.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(iv)(a) Percent Passing ELL Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 
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(iv)(b) Percent Passing ELL Reading [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(v)(a) Percent Passing FRL Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(v)(b) Percent Passing FRL Reading [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(vi)(a) Percent Passing SPED Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(vi)(b) Percent Passing SPED Reading [2.c.] – the data shall not demonstrate 


any decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 
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10 percentage points from the corresponding benchmark assessment administration in the 


prior year. 


15.  If [Charter Holder Name] fails to timely provide the evidence identified in 


paragraph 14(A) or fails to provide the data that meets the requirements to demonstrate 


improved academic performance identified in paragraphs 14(B)(i-vi) and 14(C)(i-vi) for any of 


the schools operated under this agreement, [Charter Holder Name] shall terminate its operation 


of that school at the end of the corresponding fiscal year.  


16.   [Charter Holder Name] shall terminate its operation of the School at the end of the 


corresponding fiscal year if upon release of the FY 2015 or FY2016 Academic Dashboard for the 


School, with sufficient data and weighting to calculate an Overall Rating (Overall Rating does 


not equal NR), the School does not meet at least one of the following conditions:  


i. Receives a performance level of either Meets or Exceeds standard in the 


Composite School Comparison measure [2.b.] or Improvement measure [1.b.] 


for both subjects (reading and math); or 


ii. Receives a performance level of either Meets or Exceeds standard in the SGP 


measure [1.a.] for both subjects (reading and math); or  


iii. Shows no decline in performance level in any subject specific measure [1.a., 


1.b., 2.a., 2.b., and 2.c. for all subgroups] to Does Not Meet or Falls Far 


Below standard from the prior year’s Academic Dashboard and reflects an 


increase in the performance level for at least 50% of the subject specific 


measures containing data and that were rated Does Not Meet or Falls Far 


Below standard in the prior year’s Academic Dashboard. 
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17. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the 


School’s performance level ratings in any of the subject specific measures identified on the 


Academic Dashboard and in  paragraphs 14(B)(i-vi) and 14(C)(i-vi)  are a “Meets” or 


“Exceeds”, the [Charter Holder Name] will not be subject to the requirement to “demonstrate an 


increase of no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year” for the subject area that “Meets” or “Exceeds.”    [Charter 


Holder Name] shall remain subject to all other terms of paragraphs 14(C)(i-vi),  including the 


requirement that “the data shall not demonstrate any decline in academic performance from the 


corresponding benchmark assessment administration in the prior year,” for all subject specific 


measures identified on the Academic Dashboard and in the subsections of paragraphs 14(B)(i-


vi).    


18.   If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the 


School’s Overall Rating is a “Meets” or “Exceeds”, the [Charter Holder Name] will not be 


subject to the requirement to “demonstrate an increase of no less than 10 percentage points from 


the corresponding benchmark assessment administration in the prior year” for the subject area 


that “Meets” or “Exceeds.”    [Charter Holder Name] shall remain subject to all other terms of 


paragraphs 14(C)(i-vi),  including the requirement that “the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment administration 


in the prior year,” for all subject specific measures identified on the Academic Dashboard and in 


the subsections of paragraphs 14(B)(i-vi).    


19. If the School meets the terms required under this Agreement to continue operating 


after FY2017, the School’s continuing academic performance will be monitored in accordance 


with the Board’s Academic Intervention Schedule.   
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20.  The persons executing this Agreement on behalf of the Parties hereby represent and 


guarantee that they have been authorized to do so, on behalf of themselves and the entity they 


represent.   


21.  This Agreement shall constitute the entire agreement between the Parties with 


respect to the subject matter hereof and may not be modified or amended except by written 


instrument, signed by each of the Parties hereto.   


22.  Each party is responsible for its own legal fees and costs in this matter. 


 


ARIZONA STATE BOARD FOR CHARTER SCHOOLS 


 


_________________________________ 


By: Janna Day 


President, Arizona State Board for Charter Schools 


Date: ________________ 


 


 


[CHARTER HOLDER NAME], INC   


 


___________________________ 


By:  [Charter Representative Name] 


Charter Representative, [Charter Holder Name] 


Date: _________________ 
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Demonstration of Sufficient Progress Evaluation Instrument 
Charter Holder Name: Tucson International Academy, Inc.   Required for: Annual Report 
School Name: TIA East  Evaluation of DSP Narrative Completed: July 30, 2014 
Date Submitted: January 10, 2014    
Academic Dashboard: FY2013 
 
I  = Result after DSP Narrative evaluation 
 


  Initial Evaluation


Measure  Acceptable  Not 
Acceptable  Comments 


1a. Student Median Growth 
Percentile (SGP) 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
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focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading. Data provided shows a decrease 
in the AIMS scale scores for Reading from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Reading  


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards for students in the bottom 25% because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students in the 
bottom 25%. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students in the bottom 25% because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading for students in the bottom 25% because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
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in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading for students in the bottom 25% because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder 
provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students in the bottom 25%. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading for students in the bottom 25%.  
Data must be disaggregated for the students in the bottom 25% and must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to evaluate the 
instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence will  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 







Page 4 of 15   
 


monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math. Data provided shows a decrease 
in the AIMS scale scores for Math from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
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instruction.


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading because the narrative does not describe 
a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading. Data provided shows a 
decrease in the AIMS scale scores for Reading from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Math on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students, FRL students, and students with disabilities because the narrative does 
not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback 
to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with disabilities. 
Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of ELL 
students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
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ACCR Standards for Math for ELL students, FRL students, and students with disabilities because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data collection 
from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is aligned with 
the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and 
adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with disabilities 
according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Math for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Reading on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for ELL students, FRL students, and students with disabilities because the narrative 







Page 7 of 15   
 


does not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and 
feedback to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with 
disabilities. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting 
the needs of ELL students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students, FRL students, and students with disabilities because the narrative does not describe a 
system based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data 
collection from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and 
students with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used 
to inform and adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with 
disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Reading for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Math    I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for ELL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will demonstrate 
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how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and that is 
adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; 
and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for  ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 







Page 9 of 15   
 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for ELL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate 
there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for ELL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
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development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for FRL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for FRL students because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and that is 
adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; 
and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for FRL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
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supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for FRL students.  Data must be 
disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for FRL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate 
there is curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for FRL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 
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Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for FRL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for FRL students.  Data must be 
disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for students with disabilities because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
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school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for students with disabilities because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for students with disabilities because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. 
Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing 
curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for 
students with disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
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Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for students with disabilities because 
the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


3a. A‐F Letter Grade State 
Accountability System 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth and proficiency in Math and Reading on ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and 
demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system that includes processes to 
evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
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needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth and 
proficiency on ACCR Standards for Math and Reading because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, and data review teams. Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner 
that is aligned with the curriculum in order to monitor student progress; and demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that 
analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth and proficiency in Math and Reading because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, and supports high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address 
teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement the information and strategies; and demonstrate how 
implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth and proficiency in Math and Reading. Data 
provided shows a decrease in the AIMS scale scores for Math and Reading from 2012 to 2013. Data must demonstrate improvement as 
compared to prior years. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


  I 


This area is initially scored as approaches. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a plan for increasing the percent of entering ninth graders who graduate from high school in four years because  
the narrative does not describe strategies the school uses to ensure students in grades 9‐12 graduate on time,  including individual 
student plans for academic and career success which are monitored, reviewed and updated annually and/or highly effective practices the 
school uses for addressing early academic difficulty.  Sufficient evidence would have identified how the school monitors and follows up 
on student progress toward completing courses to meet graduation requirements, demonstrated how the school identifies students that 
are not successfully progressing through required courses, and described how the school provides additional academic supports to 
remediate academic problems for struggling students.  
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Demonstration of Sufficient Progress Evaluation Instrument 
Charter Holder Name: Tucson International Academy, Inc.   Required for: Annual Report 
School Name: TIA West  Initial Evaluation Completed: July 30, 2014 
Date Submitted: January 10, 2014    
Academic Dashboard: FY2013 
 
I  = Result after DSP Narrative evaluation 
 


  Initial Evaluation


Measure  Acceptable  Not 
Acceptable  Comments 


1a. Student Median Growth 
Percentile (SGP) 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
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focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading. Data provided shows AIMS scale 
scores for Reading remaining relatively constant from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Reading  


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards for students in the bottom 25% because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students in the 
bottom 25%. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students in the bottom 25% because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading for students in the bottom 25% because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
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involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading for students in the bottom 25% because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder 
provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students in the bottom 25%. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading for students in the bottom 25%.  
Data must be disaggregated for the students in the bottom 25% and must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to evaluate the 
instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence will  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
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monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math.  Data provided shows AIMS scale 
scores for Math remaining relatively constant from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
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instruction.


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading because the narrative does not describe 
a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high 
quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; 
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is 
observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading. Data provided shows AIMS 
scale scores for Reading remaining relatively constant from 2012 to 2013. Data must demonstrate improvement as compared to prior 
years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Math on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students, FRL students, and students with disabilities because the narrative does 
not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback 
to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with disabilities. 
Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to address 
identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the 
needs of ELL students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
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evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for ELL students, FRL students, and students with disabilities because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data collection 
from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is aligned with 
the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and 
adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with disabilities 
according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Math for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Reading on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
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of the ACCR Standards into instruction in Reading for ELL students, FRL students, and students with disabilities because the narrative 
does not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and 
feedback to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with 
disabilities. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting 
the needs of ELL students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students, FRL students, and students with disabilities because the narrative does not describe a 
system based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data 
collection from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and 
students with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used 
to inform and adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with 
disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Reading for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 







Page 8 of 15   
 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for ELL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and that is 
adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; 
and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for  ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
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development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for ELL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students 
to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for ELL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
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supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for FRL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for FRL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 
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Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for FRL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for FRL students.  Data must be 
disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for FRL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students 
to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for FRL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
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when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for FRL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for FRL students.  Data must 
be disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for students with disabilities because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
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evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for students with disabilities because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for students with disabilities because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. 
Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing 
curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for 
students with disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
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receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for students with disabilities because 
the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


3a. A‐F Letter Grade State 
Accountability System 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth and proficiency in Math and Reading on ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and 
demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
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of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system that includes processes to 
evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth and 
proficiency on ACCR Standards for Math and Reading because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, and data review teams. Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner 
that is aligned with the curriculum in order to monitor student progress; and demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how 
that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth and proficiency in Math and Reading because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, and supports high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address 
teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement the information and strategies; and demonstrate how 
implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth and proficiency in Math and Reading. Data 
provided shows AIMS scale scores for Math and Reading remaining relatively constant from 2012 to 2013. Data must demonstrate 
improvement as compared to prior years. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


  I 


This area is initially scored as approaches. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a plan for increasing the percent of entering ninth graders who graduate from high school in four years because  
the narrative does not describe strategies the school uses to ensure students in grades 9‐12 graduate on time,  including individual 
student plans for academic and career success which are monitored, reviewed and updated annually and/or highly effective practices 
the school uses for addressing early academic difficulty.  Sufficient evidence would have identified how the school monitors and follows 
up on student progress toward completing courses to meet graduation requirements, demonstrated how the school identifies students 
that are not successfully progressing through required courses, and described how the school provides additional academic supports to 
remediate academic problems for struggling students.  
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Demonstration of Sufficient Progress Evaluation Instrument 
Charter Holder Name: Tucson International Academy, Inc.   Required for: Annual Report 
School Name: Tucson International Academy  Evaluation of DSP Narrative Completed: 7/30/14  
Date Submitted: 1/10/14    
Academic Dashboard: FY2013 
 
I  = Result after DSP Narrative evaluation 
 


  Initial Evaluation


Measure  Acceptable  Not 
Acceptable  Comments 


1a. Student Median Growth 
Percentile (SGP) 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
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focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading. Data provided shows a decrease 
in the AIMS scale scores for Reading from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Reading  


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth in Reading on ACCR Standards for students in the bottom 25% because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students in the 
bottom 25%. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students in the bottom 25% because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on ACCR 
Standards for Reading for students in the bottom 25% because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
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in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading for students in the bottom 25% because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students in the bottom 25%. Sufficient 
evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder 
provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students in the bottom 25%. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading for students in the bottom 25%.  
Data must be disaggregated for the students in the bottom 25% and must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to evaluate the 
instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence will  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math because the narrative does not describe a system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. Sufficient 
evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
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monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high quality 
implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how 
the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math. Data provided shows a decrease 
in the AIMS scale scores for Math from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards because the narrative does not describe a system that includes processes to 
create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee 
work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes to evaluate 
the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient evidence 
will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
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instruction.


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading because the narrative does not describe 
a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports high 
quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; 
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is observed 
and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies learned through 
the professional development plan. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading. Data provided shows a 
decrease in the AIMS scale scores for Reading from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Math on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students, FRL students, and students with disabilities because the narrative does 
not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback 
to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with disabilities. 
Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of ELL 
students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
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ACCR Standards for Math for ELL students, FRL students, and students with disabilities because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data collection 
from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is aligned with 
the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and 
adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with disabilities 
according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Math for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency to expected performance levels in Reading on ACCR Standards for ELL students, FRL students, and students 
with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise curriculum 
including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, and that is 
adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for ELL students, FRL students, and students with disabilities because the narrative 
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does not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and 
feedback to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students with 
disabilities. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting 
the needs of ELL students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students, FRL students, and students with disabilities because the narrative does not describe a 
system based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data 
collection from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and 
students with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used 
to inform and adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with 
disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency to expected performance levels in Reading for ELL 
students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned with 
teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to meet 
the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was developed 
to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate 
how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan; and demonstrate how the professional development 
plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL students, and 
students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Math    I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for ELL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will demonstrate 
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how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and that is 
adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; 
and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of 
teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for  ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 
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2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for ELL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students 
to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for ELL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for ELL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
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development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for FRL students because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there is 
curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for FRL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for FRL students because the narrative 
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does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for FRL students.  Data must be 
disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for FRL students because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence will 
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students 
to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for FRL students because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the system, and 
that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, 
have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, 
and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
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FRL students according to their needs.


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for FRL students because the narrative 
does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, 
supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that 
the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary 
to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for FRL students.  Data must 
be disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Math on ACCR Standards for students with disabilities because the narrative does not describe a system 
that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. Sufficient 
evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for students with disabilities because the narrative does not describe a system based on clearly defined 
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performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for students with disabilities because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student proficiency in Reading on ACCR Standards for students with disabilities because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with disabilities. 
Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing 
curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for 
students with disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Reading for students with disabilities because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
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strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved 
in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment 
system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for students with disabilities because 
the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


3a. A‐F Letter Grade State 
Accountability System 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with Arizona’s 
College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The narrative 
provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to 
increase student growth and proficiency in Math and Reading on ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and 
demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided describes 
approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the integration 
of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system that includes processes to 
evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
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evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth and 
proficiency on ACCR Standards for Math and Reading because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, and data review teams. Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner 
that is aligned with the curriculum in order to monitor student progress; and demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how 
that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach that 
focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth and proficiency in Math and Reading because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, and supports high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address 
teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement the information and strategies; and demonstrate how 
implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan. 


Data: No data and analysis of data was provided to demonstrate increased student growth and proficiency in Math and Reading. Data 
provided shows a decrease in the AIMS scale scores for Math and Reading from 2012 to 2013. Data must demonstrate improvement as 
compared to prior years. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


  I 


This area is initially scored as approaches. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a plan for increasing the percent of entering ninth graders who graduate from high school in four years because  
the narrative does not describe strategies the school uses to ensure students in grades 9‐12 graduate on time,  including individual 
student plans for academic and career success which are monitored, reviewed and updated annually and/or highly effective practices 
the school uses for addressing early academic difficulty.  Sufficient evidence would have identified how the school monitors and follows 
up on student progress toward completing courses to meet graduation requirements, demonstrated how the school identifies students 
that are not successfully progressing through required courses, and described how the school provides additional academic supports to 
remediate academic problems for struggling students.  
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Demonstration of Sufficient Progress Evaluation Instrument 
Charter Holder Name: Tucson International Academy, Inc.   Required for: Annual Report 
School Name: Tucson International Academy Midvale   Evaluation of DSP Narrative Completed: July 30, 2014  
Date Submitted: January 10, 2014    
Academic Dashboard: FY2013 
 
I  = Result after DSP Narrative evaluation 
 


  Initial Evaluation


Measure  Acceptable  Not 
Acceptable  Comments 


1a. Student Median Growth 
Percentile (SGP) 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student growth in Reading on ACCR Standards because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate 
how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, 
and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on 
ACCR Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
instruction. 
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Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student growth in Reading because the narrative does not 
describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports 
high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; 
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is 
observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


Data: Limited data and analysis of data was provided to demonstrate increased student growth in Reading. Data provided shows a slight 
increase in the AIMS scale scores for Reading from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


1b. Student Median Growth 
Percentile (SGP) Bottom 25% 
Reading  


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student growth in Reading on ACCR Standards for students in the bottom 25% because the narrative does not 
describe a system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by 
instructional material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students in the 
bottom 25%. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school 
makes about curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how 
effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school 
is addressing curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or 
strategies for students in the bottom 25%. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for students in the bottom 25% because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further 
develop the system, and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate 
that teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or 
the school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies 
the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with proficiency in the bottom 
25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth on 
ACCR Standards for Reading for students in the bottom 25% because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will  demonstrate the 
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school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student growth in Reading for students in the bottom 25% 
because the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and 
monitoring strategies, supports high quality implementation; and that is adapted to meet the needs of students in the bottom 25%. 
Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter 
holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the 
school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan; and demonstrate how the professional development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students in the bottom 25%. 


Data: No data and analysis of data was provided to demonstrate increased student growth in Reading for students in the bottom 25%.  
Data must be disaggregated for the students in the bottom 25% and must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Math on ACCR Standards because the narrative does not describe a system that includes 
processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material adoptions, 
committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate 
how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, 
and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to 
evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math because the narrative does not describe a system based on clearly defined performance measures aligned 
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with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Math because the narrative does not 
describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports 
high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; 
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is 
observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Math. Data provided shows a 
slight increase in the AIMS scale scores for Math from 2012 to 2013. Data must demonstrate improvement as compared to prior years. 


2a. Percent Passing 
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Reading on ACCR Standards because the narrative does not describe a system that 
includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional material 
adoptions, committee work, and data review teams. Sufficient evidence will demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process; 
and demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes 
to evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the system. Sufficient 
evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading because the narrative does not describe a system based on clearly defined performance measures aligned 
with the curriculum and instructional methodology and includes data collection from multiple assessments, and data review teams. 
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Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in 
order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school 
makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Reading because the narrative does not 
describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, and supports 
high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; 
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is 
observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Reading.  Data provided shows a 
slight increase in the AIMS scale scores for Reading from 2012 to 2013.  Data must demonstrate improvement as compared to prior 
years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency to expected performance levels in Math on ACCR Standards for ELL students, FRL students, 
and students with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise 
curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, 
and that is adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved 
in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master 
the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there 
is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for ELL students, FRL students, and students with disabilities because the 
narrative does not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of ELL students, FRL students, and students with disabilities. 
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Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for ELL students, FRL students, and students with disabilities because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data collection 
from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is aligned with 
the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what findings 
the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and 
adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with disabilities 
according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency to expected performance levels in Math for 
ELL students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned 
with teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to 
meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was 
developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL 
students, and students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and must 
demonstrate improvement as compared to prior years. 


2b. Composite School Comparison 
(Traditional and Small Schools only)  
Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency to expected performance levels in Reading on ACCR Standards for ELL students, FRL students, 
and students with disabilities because the narrative does not describe a system that includes processes to create, evaluate, and revise 
curriculum including supplemental curriculum, evidenced by instructional material adoptions, committee work, and data review teams, 
and that is adapted to meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved 
in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables students to master 
the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate there 
is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students, FRL students, and students with 
disabilities. 
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Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for ELL students, FRL students, and students with disabilities because the 
narrative does not describe a system that includes processes to evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system, and that is adapted to meet the needs of ELL students, FRL students, and students 
with disabilities. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; demonstrate that teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of ELL students, FRL students, and students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students, FRL students, and students with disabilities because the narrative does not describe a 
system based on clearly defined performance measures aligned with the curriculum and instructional methodology, includes data 
collection from multiple assessments, and data review teams; and that is adapted to meet the needs of ELL students, FRL students, and 
students with disabilities. Sufficient evidence will  demonstrate the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used 
to inform and adapt instruction; and demonstrate how the assessment system assesses ELL students, FRL students, and students with 
disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency to expected performance levels in Reading for 
ELL students, FRL students, and students with disabilities because the narrative does not describe a comprehensive plan that is aligned 
with teacher learning needs, includes follow‐up and monitoring strategies, supports high quality implementation; and that is adapted to 
meet the needs of ELL students, FRL students, and students with disabilities. Sufficient evidence will  demonstrate that the plan was 
developed to address teacher learning needs; demonstrate how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in 
relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students, FRL 
students, and students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students, FRL 
students, and students with disabilities.  Data must be disaggregated for ELL students, FRL students, and students with disabilities and 
must demonstrate improvement as compared to prior years. 
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2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Math on ACCR Standards for ELL students because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence 
will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables 
students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for  ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Math for ELL students because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  
demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
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demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance 
in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students.  Data must be 
disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
ELL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Reading on ACCR Standards for ELL students because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of ELL students. Sufficient evidence 
will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables 
students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for ELL students because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of ELL students. Sufficient evidence will  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for ELL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
ELL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Reading for ELL students because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
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strategies, supports high quality implementation; and that is adapted to meet the needs of ELL students. Sufficient evidence will  
demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance 
in relation to ELL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students.  Data must 
be disaggregated for ELL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Math on ACCR Standards for FRL students because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence 
will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables 
students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for FRL students because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for FRL students because the narrative does not describe a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
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FRL students according to their needs.


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Math for FRL students because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  
demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance 
in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for FRL students.  Data must be 
disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
FRL 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Reading on ACCR Standards for FRL students because the narrative does not describe a 
system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by instructional 
material adoptions, committee work, and data review teams, and that is adapted to meet the needs of FRL students. Sufficient evidence 
will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrate how the school evaluates how effectively the curriculum enables 
students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; and 
demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for FRL students. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Reading for FRL students because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of FRL students. Sufficient evidence will  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for FRL students because the narrative does not describe a system based on clearly defined performance 
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measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, and data 
review teams; and that is adapted to meet the needs of  FRL students. Sufficient evidence will demonstrate the school regularly and 
timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and 
when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the assessment system assesses 
FRL students according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Reading for FRL students because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of FRL students. Sufficient evidence will  
demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance 
in relation to FRL students. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for FRL students.  Data must 
be disaggregated for FRL students and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Math 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Math on ACCR Standards for students with disabilities because the narrative does not 
describe a system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by 
instructional material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with 
disabilities. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school 
makes about curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how 
effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school 
is addressing curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or 
strategies for students with disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math for students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further 
develop the system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the 
school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
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strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Math for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Math for students with disabilities because 
the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. Sufficient evidence 
will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance 
in relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


2c. Subgroup Comparison 
(2b. for Alternative)  
Students with disabilities 
 Reading 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student proficiency in Reading on ACCR Standards for students with disabilities because the narrative does not 
describe a system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by 
instructional material adoptions, committee work, and data review teams, and that is adapted to meet the needs of students with 
disabilities. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school 
makes about curriculum options, and who is involved in the curriculum adoption process; demonstrate how the school evaluates how 
effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school 
is addressing curricular gaps; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or 
strategies for students with disabilities. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
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integration of the ACCR Standards into instruction in Reading for students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of the teachers, provide some analysis and feedback to further 
develop the system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will  demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the 
school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student proficiency on 
ACCR Standards for Reading for students with disabilities because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments, 
and data review teams; and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will  demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; 
demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is 
involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student proficiency in Reading for students with disabilities 
because the narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and 
monitoring strategies, supports high quality implementation; and that is adapted to meet the needs of students with disabilities. 
Sufficient evidence will  demonstrate that the plan was developed to address teacher learning needs; demonstrate how the charter 
holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the 
school ensures teacher development is ongoing in relation to the information and strategies learned through the professional 
development plan; and demonstrate how the professional development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students with disabilities. 


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with disabilities.  
Data must be disaggregated for students with disabilities and must demonstrate improvement as compared to prior years. 


3a. A‐F Letter Grade State 
Accountability System 


  I 


Curriculum: This area is initially scored as approaches. The narrative describes processes to implement curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum maps, and pacing guides. The 
narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has implemented a 
curriculum to increase student growth and proficiency in Math and Reading on ACCR Standards because the narrative does not describe 
a system that includes processes to create, evaluate, and revise curriculum including supplemental curriculum, evidenced by 
instructional material adoptions, committee work, and data review teams. Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum 
adoption process; and demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, 
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identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps. 


Instruction: This area is initially scored as approaches. The narrative describes processes to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction evidenced by lesson plan reviews and standards checklists. The narrative provided 
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the 
integration of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and provide some analysis and feedback to further develop the 
system. Sufficient evidence will  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources 
necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for monitoring and documenting changes in student growth and 
proficiency on ACCR Standards for Math and Reading because the narrative does not describe a system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, and data review teams. Sufficient evidence will demonstrate the school regularly and timely assesses students in a 
manner that is aligned with the curriculum in order to monitor student progress; and demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how 
that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as approaches. The narrative describes a professional development approach 
that focuses on areas of high importance. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a professional development plan to increase student growth and proficiency in Math and Reading because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring 
strategies, and supports high quality implementation. Sufficient evidence will  demonstrate that the plan was developed to address 
teacher learning needs; demonstrate how the charter holder provides access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement the information and strategies; and demonstrate how 
implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan. 


Data: Limited data and analysis of data was provided to demonstrate increased student growth and proficiency in Math and Reading. 
Data provided shows a slight increase in the AIMS scale scores for Math and Reading from 2012 to 2013. Data must demonstrate 
improvement as compared to prior years. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


  I 


This area is initially scored as approaches. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that 
the school implemented a plan for increasing the percent of entering ninth graders who graduate from high school in four years 
because  the narrative does not describe strategies the school uses to ensure students in grades 9‐12 graduate on time,  including 
individual student plans for academic and career success which are monitored, reviewed and updated annually and/or highly effective 
practices the school uses for addressing early academic difficulty.  Sufficient evidence would have identified how the school monitors 
and follows up on student progress toward completing courses to meet graduation requirements, demonstrated how the school 
identifies students that are not successfully progressing through required courses, and described how the school provides additional 
academic supports to remediate academic problems for struggling students.  
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Five-Year Interval Report


http://online.asbcs.az.gov/reports/interval_report/929[3/31/2015 12:29:10 PM]


ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Annual Monitoring Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 03/31/2015 Report Type: Annual Monitoring


Charter Contract Information


Charter Corporate Name: Tucson International Academy, Inc.
Charter CTDS: 10-87-14-000 Charter Entity ID: 79979


Charter Status: Open Contract Effective Date: 05/24/2002


Authorizer: ASBCS Contractual Days:


Number of Schools:
4


TIA East: 180
TIA West: 180
Tucson International Academy: 180
Tucson International Academy Midvale: 180


Charter Grade Configuration: K-12 Contract Expiration Date: 05/23/2017


FY Charter Opened: — Charter Signed: 05/24/2002


Charter Granted: 05/13/2002 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 1031649-6 Corp. Type Non Profit


Corp. Commission Status
Date 12/14/2010 Charter Enrollment Cap 1000


Charter Contact Information


Mailing Address: 2700 W. Broadway Blvd.
Tucson, AZ 85745


Website: —


Phone: 520-792-3255 Fax: 520-792-3245


Mission Statement: Tucson International Academy is a team based learning community commited to providing a
quality education through: Preparation for a global society through language and technology,
academic achievement and the pursuit of higher education, and cultural understanding and
community involvement, inspired by love, respect, and responsibility.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Dr. Jennifer Herrera jherrera
@tucsoninternationalacademy.com —


Academic Performance - Tucson International Academy Midvale


School Name: Tucson International Academy Midvale School CTDS: 10-87-14-102


School Entity ID: 84297 Charter Entity ID: 79979


School Status: Open School Open Date: 10/07/2003


Physical Address: 1625 W. Valencia
#109
Tucson, AZ 85746


Website:
—


Phone: 520-792-3255 Fax: 520-792-3245


Grade Levels Served: K-12 FY 2014 100th Day ADM: 155.24
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Academic Performance Per Fiscal Year


Tucson International Academy Midvale


2012
Small


K-12 School (K-12)


2013
Traditional


K-12 School (K to 11)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 29 25 10 41 50 20 38 50 10
Reading 22 25 10 56 75 20 45 50 10


1b. SGP Bottom 25%
Math 19.5 25 10 NR 0 0 44 50 10
Reading 18 25 10 NR 0 0 44 50 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 15 /


42.2 50 7.5 38.2 /
60.9 25 7.5 23.3 /


60.5 25 7.5


Reading 40 /
66.3 50 7.5 74.1 /


77.8 50 7.5 61.8 /
77.1 25 7.5


2b. Composite School
Comparison


Math -23.7 25 5 -20 25 5 -25.2 25 5
Reading -23.3 25 5 -1.5 50 5 -4.8 50 5


2c. Subgroup ELL
Math 6 / 23.8 50 2.5 46.7 /


43.8 75 3.75 18.2 /
36.4 50 2.5


Reading 25 /
45.5 50 2.5 66.7 / 58 75 3.75 59.1 / 50 75 2.5


2c. Subgroup FRL
Math 18 /


36.2 50 2.5 38.9 /
51.8 25 3.75 24.1 /


50.8 25 2.5


Reading 41 / 62 50 2.5 71.4 /
71.2 75 3.75 63.3 /


69.7 50 2.5


2c. Subgroup SPED
Math 0 / 16 50 2.5 NR 0 0 0 / 17.1 25 2.5
Reading 0 / 29.8 25 2.5 NR 0 0 20 / 33.6 50 2.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 C 50 5 D 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


33.09 85 54.41 85 41.91 85


Academic Performance - Tucson International Academy


School Name: Tucson International Academy School CTDS: 10-87-14-101


School Entity ID: 79980 Charter Entity ID: 79979


School Status: Open School Open Date: 08/19/2002


Physical Address: 1230 East Broadway
Tucson, AZ 85719


Website: —


Phone: 520-792-3255 Fax: 520-792-3245


Grade Levels Served: K-12 FY 2014 100th Day ADM: 99.291
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Academic Performance Per Fiscal Year


Tucson International Academy


2012
Traditional


K-12 School (K-12)


2013
Traditional


K-12 School (K to 12)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 33.5 25 10 51.5 75 10 70 100 10
Reading 45 50 10 37.5 50 10 63.5 75 10


1b. SGP Bottom 25%
Math 48 50 10 51.5 75 10 66 100 10
Reading 46.5 50 10 43 50 10 79.5 100 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 31 /


62.8 50 7.5 31.5 /
63.8 25 7.5 46 / 61.3 50 7.5


Reading 64 /
77.5 50 7.5 59.3 /


78.8 25 7.5 71 / 79.4 50 7.5


2b. Composite School
Comparison


Math -27.4 25 5 -24 25 5 -3 50 5
Reading -9.8 50 5 -12.4 50 5 2.5 75 5


2c. Subgroup ELL
Math 18 /


42.5 50 3.75 17.6 /
40.6 50 3.75 42.1 /


33.9 75 3.75


Reading 45 /
56.4 50 3.75 35.3 /


54.6 25 3.75 57.9 /
50.6 75 3.75


2c. Subgroup FRL
Math 27 /


52.9 50 3.75 26.8 /
54.5 25 3.75 43.1 /


51.1 50 3.75


Reading 60 /
69.6 50 3.75 56.1 /


71.8 25 3.75 68.4 /
71.8 50 3.75


2c. Subgroup SPED
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 B 75 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


44.12 85 45.22 85 75.74 85


Academic Performance - TIA West


School Name: TIA West School CTDS: 10-87-14-104


School Entity ID: 90045 Charter Entity ID: 79979


School Status: Open School Open Date: 08/11/2008


Physical Address: 2700 W. Broadway Blvd.
Tucson, AZ 85745


Website: —


Phone: 520-792-3255 Fax: 520-792-3245


Grade Levels Served: K-12 FY 2014 100th Day ADM: 130.856
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Academic Performance Per Fiscal Year


TIA West


2012
Traditional


K-12 School (K-12)


2013
Traditional


K-12 School (K to 12)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 43 50 10 36 50 10 66.5 100 10
Reading 43 50 10 36 50 10 66.5 100 10


1b. SGP Bottom 25%
Math 40.5 50 10 42 50 10 63 75 10
Reading 48 50 10 36 50 10 63 75 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 30 /


60.5 50 7.5 42.3 /
61.3 25 7.5 55.8 /


60.2 50 7.5


Reading 63 /
76.1 50 7.5 69 / 77.9 50 7.5 83.1 /


78.3 75 7.5


2b. Composite School
Comparison


Math -27.4 25 5 -14.2 50 5 4 75 5
Reading -10.4 50 5 -5.4 50 5 10.6 75 5


2c. Subgroup ELL
Math 14 /


41.3 50 2.5 NR 0 0 NR 0 0


Reading 53 /
54.3 50 2.5 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 30 /


51.4 50 2.5 45.8 /
52.7 50 3.75 54.5 /


50.8 75 3.75


Reading 60 /
68.6 50 2.5 64.6 /


71.6 50 3.75 81.8 /
71.4 75 3.75


2c. Subgroup SPED
Math 8 / 20.1 50 2.5 25 / 21.2 75 3.75 33.3 /


17.4 75 3.75


Reading 23 /
35.2 50 2.5 41.7 /


35.5 75 3.75 73.3 /
37.3 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 A 100 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


47.06 85 48.53 85 80.15 85


Academic Performance - TIA East


School Name: TIA East School CTDS: 10-87-14-103


School Entity ID: 90044 Charter Entity ID: 79979


School Status: Open School Open Date: 08/11/2008


Physical Address: 450 N. Pantano Rd.
Tucson, AZ 85710


Website: —


Phone: 520-792-3255 Fax: 520-792-3245


Grade Levels Served: K-11 FY 2014 100th Day ADM: 84.695
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Academic Performance Per Fiscal Year


TIA East


2012
Small


K-12 School (K-10)


2013
Small


K-12 School (K to 10)


2014
Traditional


K-12 School (K to 11)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 34 50 20 40.5 50 20 68 100 20
Reading 31 25 20 40.5 50 20 54 75 20


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 29 /


45.3 50 7.5 35.4 /
46.9 50 7.5 45.5 /


62.4 25 7.5


Reading 61 /
68.2 50 7.5 58.5 /


72.7 25 7.5 75 / 78.8 50 7.5


2b. Composite School
Comparison


Math -13.9 50 5 -6.2 50 5 -10.3 50 5
Reading -5.8 50 5 -8.6 50 5 1.8 75 5


2c. Subgroup ELL
Math NR 0 0 0 / 19.5 25 3.75 NR 0 0


Reading NR 0 0 18.2 /
37.6 50 3.75 NR 0 0


2c. Subgroup FRL
Math 26 /


38.5 50 7.5 33.3 /
42.4 50 3.75 40.6 /


51.8 25 7.5


Reading 59 /
63.3 50 7.5 55.6 /


68.4 50 3.75 68.8 /
71.4 50 7.5


2c. Subgroup SPED
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 B 75 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


42.65 85 45.22 85 66.18 85


Financial Performance


Charter Corporate Name: Tucson International Academy, Inc.
Charter CTDS: 10-87-14-000 Charter Entity ID: 79979


Charter Status: Open Contract Effective Date: 05/24/2002


Financial Performance


Tucson International Academy, Inc.


Fiscal Year 2013 Fiscal Year 2014
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Near-Term Measures


Going Concern No Meets No Meets
Unrestricted Days Liquidity 20.99 Does Not Meet 22.50 Does Not Meet
Default No Meets No Meets


Sustainability Measures (Negative numbers indicated by parentheses)


Net Income $128,743 Meets ($31,870) Does Not Meet
Fixed Charge Coverage Ratio 1.24 Meets 1.02 Does Not Meet
Cash Flow (3-Year Cumulative) $122,897 Meets $125,561 Meets


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011 FY 2014 FY 2013 FY 2012


$8,006 $9,286 $105,605 $108,269 $8,006 $9,286


Meets Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Tucson International Academy, Inc.
Charter CTDS: 10-87-14-000 Charter Entity ID: 79979


Charter Status: Open Contract Effective Date: 05/24/2002


Timely Submission of AFR


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Timely Submission of Budget


Year Timely
2015 Yes
2014 Yes
2013 Yes
2012 Yes
2011 Yes


Audit Compliance


Charter Corporate Name: Tucson International Academy, Inc.
Charter CTDS: 10-87-14-000 Charter Entity ID: 79979


Charter Status: Open Contract Effective Date: 05/24/2002


Timely Submission of Annual Audit


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1 Issue #2
2014
2013
2012
2011
2010 Attendance Record Retention - Repeat Fingerprinting


Repeat Issues Identified through Audits
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FY Issue #1
2014 Repeat Accounting Records
2013
2012
2011
2010
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Demonstration of Sufficient Progress 


DSP Evaluation 
 


Charter Holder Name:  Tucson International Academy 


School (s): Tucson International Academy- Midvale 


Purpose of Demonstration of Sufficient Progress:      


☒ Annual Monitoring  


☐ Interval Review 


 ☐ Renewal  


 ☐ Failing School  


☐ Expansion Request 


Academic Dashboard Year: 


☒ FY2013   


☒ FY2014 


 


Evaluation Overview: 
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:  


 An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, and Data, and Graduation Rate.  
o Whether questions were sufficiently answered at the site visit 
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes 
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Area I: Data  


School Name: Tucson International Academy - Midvale 
 


Data for All Applicable Measures and Subgroups 


1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that 
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


Measure 
No Data 
Required  


Data Required  
Comparative 


Data Provided 


Insufficient 
Comparative 


Data Provided 


Data Does 
Demonstrate 
Improvement  


Data Does Not 
Demonstrate 
Improvement 


1a. Student Median Growth Percentile (SGP) – Math ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Math ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2a. Percent Passing – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2a. Percent Passing – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, ELL – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, ELL – Reading ☒ ☐     


2b. Subgroup, FRL – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, FRL – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, students with disabilities – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, students with disabilities – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


4a. High School Graduation Rate ☐ ☒ ☐ ☒ ☐ ☒ 
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DATA OVERALL RATING 


Evaluation of DSP Report 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide data and analysis generated from valid and reliable assessment 
sources.  


Data was not provided and therefore does not demonstrate improved academic outcomes for the following required measures:  


1a. Student Median Growth Percentile (SGP) – Math 
1a. Student Median Growth Percentile (SGP) – Reading 
1a. Student Median Growth Percentile (SGP) Bottom 25% – Math 
1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading 
2a. Percent Passing – Math 
2a. Percent Passing – Reading 
2b. Subgroup, ELL – Math 
2b. Subgroup, FRL – Math 
2b. Subgroup, FRL – Reading 
2b. Subgroup, students with disabilities – Math 
2b. Subgroup, students with disabilities – Reading 
4a. High School Graduation Rate 







 
4 


Area II: Curriculum 


 


Evaluating Curriculum 
1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables 


students to meet the standards? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder identify gaps in the curriculum? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. Who is involved in the process for adopting or revising curriculum? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Implementing Curriculum 


6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards 
are covered within the academic year? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. What is the expectation for consistent use of these tools? How are these expectations communicated? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Alignment of Curriculum 


10. How does the Charter Holder know the curriculum is aligned to standards? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups  
11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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CURRICULUM OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The Curriculum area is evaluated as Falls Far Below. The Charter Holder has implemented no efforts or fragmented, ad hoc efforts to develop or address 
school curriculum aligned with Arizona’s College and Career Ready Standards. The efforts lack intentionality and/or prior planning, and are not consistently 
implemented. 


The Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables 


students to meet the standards? 
o How does the Charter Holder identify gaps in the curriculum? 


 adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? 
o Who is involved in the process for adopting or revising curriculum?  
o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? 


 implementing curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder? 
o What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level 


standards are covered within the academic year? 
o What is the expectation for consistent use of these tools? How are these expectations communicated? 
o What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? 


 ensuring curriculum is aligned with Arizona’s College and Career Ready Standards, because the Charter Holder did not provide sufficient evidence to 
address: 


o How does the Charter Holder know the curriculum is aligned to standards? 


 addressing the curriculum needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address: 
o How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%? 
o How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)? 
o How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? 
o How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? 
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Area III: Assessment 


Assessment System 


1. What types of assessments does the Charter Holder use?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. What was the process for designing or selecting the assessment system? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the assessment system aligned to the curriculum and instructional methodology? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such as 
formative and summative assessments and common/benchmark assessments? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Analyzing Assessment Data 


5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How is the analysis used to evaluate instructional and curricular effectiveness? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?   


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How is the assessment system adapted to meet the assessment needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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ASSESSMENT OVERALL RATING 


DSP Report Evaluation  


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Assessment is evaluated as Falls Far Below. The Charter Holder has implemented no efforts or fragmented, ad hoc efforts to assess student 
performance on expectations for student learning, and to evaluate and adjust curriculum and instruction based on analysis of student assessment data. 
The efforts lack intentionality and/or prior planning, and are not consistently implemented.  


The Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative assessments, and common/benchmark assessments, because the 
Charter Holder did not provide sufficient evidence to address: 


o What types of assessments does the Charter Holder use?   
o What was the process for designing or selecting the assessment system? 
o How is the assessment system aligned to the curriculum and instructional methodology? 
o What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such 


as formative and summative assessments and common/benchmark assessments? 


 analyzing assessment data to evaluate instructional and curricular effectiveness, because the Charter Holder did not provide sufficient evidence to 
address:  


o How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?  
o How is the analysis used to evaluate instructional and curricular effectiveness?  


 adjusting curriculum and instruction in a timely manner based on assessment results, because the Charter Holder did not provide sufficient evidence 
to address: 


o How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and 
instruction? 


 addressing the assessment needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address: 
o How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%? 
o How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?   
o How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 
o How is the assessment system adapted to meet the assessment needs of students with disabilities? 
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Area IV: Monitoring Instruction 


Monitoring the Integration of Standards 


1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor 
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Evaluating Instructional Practices 


3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this process identify individual strengths, weaknesses, and needs?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Providing Analysis and Feedback to Further Develop Instructional Quality 


5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the 
Charter Holder done in response? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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MONITORING INSTRUCTION OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Monitoring Instruction is evaluated as Falls Far Below. The DSP site visit, the Charter Holder has implemented no efforts or fragmented, 
ad hoc efforts to monitor and evaluate standards and instructional practices. The efforts lack intentionality and/or prior planning, and are not 
consistently implemented.  


The Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards into instruction, because the Charter Holder did not provide 
sufficient evidence to address: 


o What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter 
Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


o How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?  


 evaluating instructional practices, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of 


instruction? 
o How does this process identify individual strengths, weaknesses, and needs?   


 providing analysis and feedback to further develop instructional quality and standards integration, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional 
practices?   


o How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What 
has the Charter Holder done in response? 


 evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?  
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 
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Area IV: Professional Development 


Professional Development System 


1. What is the Charter Holder’s professional development plan? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How was the professional development plan developed?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the professional development plan aligned with instructional staff learning needs? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this plan address areas of high importance?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Supporting High Quality Implementation 


5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?    


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does the Charter Holder provide the resources that are necessary for high quality implementation? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Monitoring Implementation 


7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in 
professional development? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adapted to Meet the Needs of Subgroups 


9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English 
Language Learners (ELLs)? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and 
Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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PROFESSIONAL DEVELOPMENT OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Professional Development is evaluated as Falls Far Below. The Charter Holder has implemented no efforts or fragmented, ad hoc efforts to 
provide professional development that is aligned with instructional staff learning needs, focuses on areas of high importance, addresses the needs of 
relevant subgroup populations, and supports high quality implementation; and monitoring follow-up to support and develop implementation of the 
strategies learned. The efforts lack intentionality and/or prior planning, and are not consistently implemented.  
 
The Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the 
Charter Holder did not provide sufficient evidence to address:  


o What is the Charter Holder’s professional development plan? 
o How was the professional development plan developed? 
o How is the professional development plan aligned with instructional staff learning needs? 
o How does this plan address areas of high importance? 


 supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?    
o How does the Charter Holder provide the resources that are necessary for high quality implementation? 


 monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the 
Charter Holder did not provide sufficient evidence to address:  


o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 
o How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies 


learned in professional development? 


 Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address:  


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of students with proficiency in the bottom 25%? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of English Language Learners (ELLs)? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of Free and Reduced Lunch (FRL) students? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of students with disabilities?  
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Area VI: Graduation Rate 


 


Ensuring Students in Grades 9-12 Graduate On Time 


1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder identify students that are not successfully progressing through required courses? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. What data can the Charter Holder provide to demonstrate that these strategies are effective? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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GRADUATION RATE OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Graduation Rate is evaluated as Falls Far Below. The Charter Holder has implemented no efforts or fragmented, ad hoc efforts to ensure 
students in grades 9-12 graduate on time. The efforts lack intentionality and/or prior planning, and are not consistently implemented.  
 
The Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 individual student plans for academic and career success which are monitored, reviewed and updated annually, because the Charter Holder 
did not provide sufficient evidence to address: 


o How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation 
requirements? 


o How does the Charter Holder identify students that are not successfully progressing through required courses? 


 strategies to address early academic difficulty, because the Charter Holder did not provide sufficient evidence to address: 
o How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students? 
o What data can the Charter Holder provide to demonstrate that these strategies are effective? 


 


 
 


Evaluation Summary 


Area Evaluation of DSP 
Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☐ ☐ ☒ 


Assessment ☐ ☐ ☒ 


Monitoring Instruction ☐ ☐ ☒ 


Professional Development ☐ ☐ ☒ 


Graduation Rate ☐ ☐ ☒ 
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Demonstration of Sufficient Progress 


DSP Report  
 


Charter Holder Name: Tucson International Academy  


School(s): Tucson International Academy--Midvale 


Date Submitted:  


Purpose of Demonstration of Sufficient Progress (check one):  


☒ Annual Monitoring  


☐ Interval Review 


 ☐ Renewal  


 ☐ Failing School 


 ☐ Expansion Request 


Academic Dashboard Year (check all that apply):  


☐ FY2013   


☒ FY2014 


 


Directions: 
A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the 


Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the 
DSP Online Technical Assistance presentation before starting.  


a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the 
Board’s website:  


i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov) 
ii. Locate the “For Charter School Operators” section in the middle of the page.  


iii. Select the “Performance Expectations & Reviews” link.  
iv. Select the “Academic Interventions” tab.  
v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and download the “Demonstration of Sufficient Progress Process and 
Instructions”. 
 


b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS 
Online:  


i. Go to ASBCS Online (http://online.asbcs.az.gov)  
ii. Log in using the user name and password of the Charter Representative 


iii. If you do not remember your password, locate the “Forgot Password” icon on 
the log in page and click it to reset your password.  You will receive an email 
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with 
instructions. 


iv. Locate the “Help” section of the Dashboard.  
v. Select “Online Help” 



http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov
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vi. Locate and download the “Demonstration of Sufficient Progress Process and 
Instructions”. 


 


c. To locate the DSP Online Technical Assistance presentations on the Board’s website:  


i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov) 
ii. Locate the “For Charter School Operators” section in the middle of the page.  


iii. Select the “Performance Expectations & Reviews” link.  
iv. Select the “Academic Interventions” tab.  
v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and click the link for the DSP Online Technical Assistance presentation 
you wish to view. 


d.  
 


B. Complete the template by providing a clear and concise written answer for each question. The 
suggested word count is no more than 400 words per question. In addition, list the names of all 
documents that serve as evidence of implementation of the process described in the answer. 
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing 
evidence of implementation.    
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Area I: Data  


Charter Holders with multiple schools must complete the Data area for each school that received an 


Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic 


Dashboard.1 The Charter Holder must copy and paste the entire Data area for each school. 


School Name: _Tucson International Academy--Midvale_________________ 


Dashboard Ratings for All Measures  


Measure 


Prior Year Dashboard Current Year Dashboard Data 
Required for 


Report 
Meets 


Exceeds 


Does Not Meet  
Falls Far Below  


No Rating 


Meets 
Exceeds 


Does Not Meet  
Falls Far Below  


No Rating 


Student Median Growth 
Percentile (SGP) - Math 


☐ ☒ ☐ ☒ ☒ 


Student Median Growth 
Percentile (SGP) – Reading 


☒ ☐ ☐ ☒ ☒ 


Student Median Growth 
Percentile (SGP), Bottom 25%,- 


Math 
☐ ☐ ☐ ☒ ☒ 


Student Median Growth 
Percentile (SGP), Bottom 25%,- 


Reading 
☐ ☐ ☐ ☒ ☒ 


Improvement – Math  
(Alternative High Schools Only)  


☐ ☐ ☐ ☐ ☐ 


Improvement – Reading 
(Alternative High Schools Only) 


☐ ☐ ☐ ☐ ☐ 


Percent Passing – Math ☐ ☒ ☐ ☒ ☒ 


Percent Passing – Reading ☐ ☒ ☐ ☒ ☒ 


Subgroup, ELL – Math ☒ ☐ ☐ ☒ ☒ 


Subgroup, ELL – Reading ☒ ☐ ☒ ☐ ☐ 


Subgroup, FRL – Math ☐ ☒ ☐ ☒ ☒ 


Subgroup, FRL – Reading ☒ ☐ ☐ ☒ ☒ 


Subgroup, students with 
disabilities – Math 


☐ ☐ ☐ ☒ ☒ 


Subgroup, students with 
disabilities – Reading 


☐ ☐ ☐ ☒ ☒ 


                                                           
1
 If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the 


directions provided in the amendment or notification instructions.  
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High School Graduation Rate ☒ ☐ ☒ ☐ ☐ 


Academic Persistence 
(Alternative Schools Only) 


☒ ☐ ☒ ☐ ☐ 


 


Data for All Applicable Measures and Subgroups 
1. What year-over-year comparative data demonstrates improved academic performance? 


Describe and provide data for each measure that does not meet the Board’s standards in the 
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


 
Directions: Prepare graphs, tables, or data charts to include in the template that address all measures 
that do not meet the Board’s academic standards for either of the two most recent years. The Charter 
Holder must provide comparative year-over-year data and analysis generated from valid and reliable 
assessment sources that demonstrates and evaluates the change in academic performance for all 
required measures for at least the two most recent school years. The Charter Holder must provide data 
for each school operated by the Charter Holder that does not meet the Board’s academic expectations 
and must: 


o clearly label all data to demonstrate which measure(s) it addresses,  
o provide data generated from valid and reliable assessment sources, 
o limit all data to no more than one page per measure per content per school, and 
o redact all student identifiable information. 


 


 


Insert data here: 


Insert Student Median Growth Percentile (SGP) – Math data here: 


Insert Student Median Growth Percentile (SGP) – Reading data here: 


 


Median student growth percentiles all students for math and reading from Charter Board 


dashboard. 
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Insert Student Median Growth Percentile (SGP), Bottom 25%,- Math data here: 


Insert Student Median Growth Percentile (SGP), Bottom 25%,- Reading data here: 


Median student growth percentiles bottom 25% for math and reading from Charter Board 


dashboard. 


 


 


2015 math benchmark results for bottom quartile students. 
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2015 reading benchmark results for bottom quartile of students. 
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Insert Percent Passing – Math data here: 


Insert Percent Passing – Reading data here: 


Percent of all students passing AIMS for math and reading from Charter Board dashboard. 


 


 
 


2015 math benchmark results for all students. 
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2015 reading benchmark results for all students. 


 
 


 


Insert Subgroup, ELL – Math data here: 


Insert Subgroup, ELL – Reading data here: 


Percent of ELL students passing AIMS for math and reading from Charter Board dashboard. 
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Insert Subgroup, FRL – Math data here: 


Insert Subgroup, FRL – Reading data here: 


Percent of FRL students passing AIMS for math and reading from Charter Board dashboard. 


 
 


Insert Subgroup, students with disabilities – Math data here: 


Insert Subgroup, students with disabilities – Reading data here: 


Percent of SPED students passing AIMS for math and reading from Charter Board dashboard. 
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Insert High School Graduation Rate data here: 


Students with a meet or exceed on the AIMS for Midvale. 


 
 


Students with a meet or exceed on the AIMS for Broadway. 
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Insert Academic Persistence data here: 


(Alternative Schools Only) 


Valid and Reliable Data 
1. How does the Charter Holder know that the data described above is valid and reliable? 


The Charter Holder is an informed, active part of all aspects of Tucson International Academy, Inc.  In the 
specific case of Tucson International Academy, Midvale (TIA Midvale), the following structures maintain 
communication and evaluation that demonstrates how the Charter Holder knows the data described 
above is valid and reliable: 
 
First, Every Tuesday, the Charter Holder has a Leadership Team meeting at the TIA corporate office from 
7:00 AM to 8:30 AM. Those in attendance include the 4 school principals, the Finance Officer, and the 
Registrar.  In these meetings, there is sharing and discussion weekly about data gathering, student 
progress, monitoring and adjusting instruction, and teacher areas of accomplishment and improvement. 
 
Second, all baseline and quarterly assessments are put into a spreadsheet and distributed to the 
leadership team, Title One teachers, ELL teachers, and Special Education teachers.  After reviewing these 
results, the Charter Holders meets with the above groups of teachers to discuss the findings and plan 
refinements and other needed actions.   
 
Third, baseline and quarterly assessment results are compared with the prior year AIMS test sub-
category testing data.  Analysis is made to determine the general trends and see what areas for 
improvement should be targeted in general as well as in sub-groups of students.  TIA Charter Holder is a 
Reading Specialist, so data on Language Arts is specifically targeted and processed with the direct 
contribution of the Charter Holder.   
 
Fourth, the Charter Holder conducts informal and un-announced bi-monthly walk throughs to see the 
students and teachers in action on site.  Walk throughs are conducted with the school principal, so 
accountability and follow up flows easily.   
 
AIMS results are taken from the charter board dashboard.  The AIMS was developed by ADE and 
approved by the state board.  It is acknowledged as valid and reliable. 
 
Benchmark results for AIMS tested grades are from the AIMS practice tests provided by ADE.  The tests 
use AIMS items and are created following the same principles as the AIMS itself.  They are 
acknowledged as valid and reliable. 
 
Benchmark results for non-AIMS tested grades are from the Go Math for mathematics and Journeys for 
reading assessments developed by Houghton Mifflin Harcourt.  Both curricula are aligned with the AZ 
College and Career Ready standards.  Both are published by a recognized publisher of educational 
material and supported with standard validation and alignment studies.   
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Conclusions Drawn From Data 
2. What analysis has the Charter Holder conducted for each measure that does not meet the 


Board’s academic performance expectations? What are the results from the analysis? 


The Charter Holder analyzes each measure that does not meet the Arizona State Board of Charter 
School’s academic performance expectation on a quarterly basis.  Analysis is conducted by first 
reviewing the level in which the students are prepared via the baseline data collected and identification 
of the population targeted. Then, the Charter Holder and the leadership team review current data for an 
update in progress for the measures not meeting the Board’s expectations.  In that review, the team 
identifies instructional strategies used, teacher observation data, review of the materials used by the 
teacher(s), and then there is discussion of possible changes and refinements that are needed.  The team 
makes suggestions for improvement and the principal implements those changes with teachers and 
students.  
 
The results from current analysis are that areas for improvement are trending upward.   
 
From 2012 to 2014 Tucson International Academy Midvale has shown improvement in all measures and 
subgroups.  Although the school took a step back in 2014, all measures still are above their 2012 level.  
This is shown by the school’s overall score which went from 33.09 in 2012 to 41.91 in 2014. 
 
We were successful at significantly improving the bottom quartile students’ assessment scores.  From 
2012 to 2014, TIA Midvale doubled the progress of the bottom quartile in both Reading and Math.  With 
our current additional staff, we anticipate the trend to continue.   
 
The fiscal year 2014 had unusual circumstances that contributed to our slight step back from 2013.  Our 
TIA Midvale Math teacher had a difficult first time pregnancy which resulted in her leaving mid-year to 
take care of her health and prepare for her baby.  In addition, this pregnant Math teacher’s husband was 
deployed for his first tour of Iraq for military duty in a high risk zone.  At the same time, our much 
beloved English and Economics teacher, who is our acting Assistant Principal, had extenuating health 
issues threatening his life that required 2 organ transplants. Both teachers’ absences took a huge toll on 
the students’ morale and caused lower achievement.  We could not secure a Math teacher all year 
(location of the school plus lack of HQ Math candidates), thus revolving substitutes with limited Math 
teaching ability were serving our middle school and high school students.  This is what happened, 
however this year and going forward we are on top of creating tiers of teachers who can prevent such 
vacancies in the future.  We have added a second Math Interventionist who is working with grades 3 
through 7 so the younger students will start at a higher level of Math concept understanding upon 
entering high school.  We continue to have the same high school Math interventionist, plus one full time 
highly qualified Math teacher, and plus another full time Math teacher (has her degree in Education 
from Notre Dame) who is taking the Math Proficiency Exam this spring.  We are confident that the 
additional qualified staff, working diligently with after school tutoring, powerful regular and consistent 
classroom lessons, a strong Title One program, consistent “Saturday School” tutoring, and outstanding 
principal support is making the positive difference for our students’ comprehension and academic 
performance which will be reflected in the scores at TIA Midvale.   
 
For 2015, benchmark assessment results show that TIA-Midvale is successful in improving student 
performance by lowering the percentage of students significantly at risk.  The school’s results are better 
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for reading than for math.   
 
The percentage of students beginning the year significantly at risk in math shows the challenge faced by 
the school and the need to focus on math instruction.   
 


 


 


Area II: Curriculum 


Evaluating Curriculum 
1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder 


evaluate how effectively the curriculum enables students to meet the standards? 


Answer (suggested word count is 400 words): 
 
Our Curriculum Alignment Associates meet with 
the Charter Holder/Leadership Team and Teachers 
who serve as our Curriculum Committee. We meet 
several times throughout the year. During theses 
structured in-services the CAA provides sessions 
on best practices on differentiating instruction to 
optimize effective instruction. Throughout the 
series of sessions the Curriculum Committee works 
to ensure proper use the curriculum document, 
learner objectives, six part lesson plans and pacing 
guides. These sessions also improve the 
Curriculum Committees accuracy on aligning 
working documents and College and Career 
Readiness. Through a structured system of 
observations, evaluations and walkthroughs that 
occur throughout the school year. The CAA team 
works as a support system for the teachers as they 
teach combination classes. Additional support is 
provided for incorporating instructional strategies 
in weekly lesson plans and in actions in the 
classroom. The CAA team work with the Principals 
in reviewing and analyzing the data from the 
classroom and teacher documents. This includes 
but not limited to teacher notes on learner 
objectives, unit plans, six part lesson plans, pacing 
guides, data gathered during instruction. The 
analysis of these data is then discussed with CAA 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. Teacher Evaluation Handbook 
2. AIMS test results 
3. Results from Classroom assessments 
4. Results from District Assessments 
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Team, Principals and Charter Holder. A specific 
growth plan is developed to increase teacher 
effectiveness on delivering instruction based on 
the curriculum to ensure the learning needs of the 
students are met. 


2. How does the Charter Holder identify gaps in the curriculum? 


Answer (suggested word count is 400 words): 
 
The Charter Holder, CAA Team and Leadership 
team review the analysis of the curriculum data on 
a consistent basis throughout the school year. 
Based on the discussion of the results the CAA 
Team, Charter Holder and Leadership team plan 
the next steps in enhancing the school’s 
curriculum and instruction. Such as continue 
ongoing sessions on several different topics, 
including learning outcomes, pacing guides, 
curriculum alignment, formative assessments and 
the teacher evaluation system. A focused 
professional development seminar facilitated by 
the Curriculum Alignment Associates ensure 
alignment accuracy of TIA curriculum to the 
College and Career Readiness. 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. Teacher Evaluation Handbook 
2. AIMS test results 
3. Results from Classroom assessments 
4. Results from District Assessment 


 
 
 
 
 
 
 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on its 


evaluation processes? 


Answer (suggested word count is 400 words): 
 
The CAA Team works with the Charter Holder, 
Team Leaders and teachers to revise the 
curriculum. A meeting is scheduled to determine 
the process to review/revise the leaner outcomes 
and “subs” from the curriculum manual, develop 
pacing guides with rigorous instructional strategies 
and align instructional resources with the learner 
outcomes. In doing this the TIA leadership team 
continue to gather data from classroom 
observations. In today’s education the main focus 
is increased teacher effectiveness and increased 
student achievement. The CAA team and 
leadership members work with the teachers in the 
revision process. In addition the Charter Holder 
and Principals have attended several Professional 
Developments in the area of revising curriculum 
based on our district’s needs. With these training 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. Teacher Evaluation Handbook 
2. AIMS test results 
3. Results from Classroom assessments 
4. Results from District Assessments 
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the Charter Holder and Leadership team have 
developed the best instructional practices 
necessary in the area of curriculum content and 
pedagogical knowledge. The overarching goal for 
adopting or revising curriculum is to improve 
student outcome. 


4. Who is involved in the process for adopting or revising curriculum? 


Answer (suggested word count is 400 words): 
 
Throughout the process of adopting and revising 
our curriculum the Curriculum Alignment 
Associates act as our mentors and coaches to 
ensure accuracy and effectiveness. We provide the 
teachers an opportunity to help and support the 
district’s curriculum through several trainings and 
professional development sessions throughout the 
school year. The Charter Holder meanwhile leads 
every aspect of this process and monitors for 100% 
engagement of all stakeholders. This increases the 
fidelity of the adopting and revising process of the 
district’s curriculum. As a result producing an up to 
date curriculum manual for the teachers that will 
guide their instruction. 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. Teacher Evaluation Handbook 
2. AIMS test results 
3. Results from Classroom assessments 
4. Results from District Assessments 
5. Professional Development agendas 


 
 
 
 


5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to 
determine which curriculum to adopt? 


Answer (suggested word count is 400 words): 
 
Within our district the Curriculum Alignment 
Associates work closely with the Charter Holder, 
Leadership Team and teachers to create a district 
wide curriculum based on the district’s needs. We 
determine our need through a series of classroom 
observations and evaluations focused on 
curriculum. These data are gathered and discussed 
by the CAA team and Leadership to determine the 
direction to take for curriculum. In addition we 
have an Implementation Specialist through the 
Arizona Department of Education that acts as a 
coach to ensure the correct alignment of our 
curriculum according to ADE state standards and 
changes. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. CAA professional development agendas 
2. AIMS test results 
3. Results from classroom observations 
4. Results from District tests 


 
 
 
 
 


Implementing Curriculum 
6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum 


across the school(s) operated by the Charter Holder? 
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Answer (suggested word count is 400 words): 
 
The Charter Holder’s process to ensure consistent 
implantation of the curriculum across the schools 
is through a series of multiple classroom and 
teacher observations. These observations consist 
of reviewing and analyzing data gathered from 
teacher’s notes on learner outcomes, dates with 
when the LOs were taught, reviewing Teacher’s 
unit plans, six part lesson plans, pacing guides and 
data from observations of teacher actively 
teaching a lesson. Data gathered are analyzed to 
ensure the teacher is implementing the curriculum 
based on the districts requirements. It is then the 
site principal’s requirement to continue 
monitoring the implementation process 
throughout the year. Principals update data on 
teacher growth and student achievement growth 
that is based on the consistent use of the district’s 
curriculum, assessments and benchmarks. To 
enhance the effectiveness the teachers only use 
assessments and benchmarks that are aligned to 
the district’s curriculum. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. Teacher Evaluation Handbook 
2. Observation Form 
3. Walkthrough forms 
4. AIMS test results 
5. Test Results from Classroom observations 
6. Test results from district tests 


 
 
 
 


7. What tools exist that identify what must be taught and when it must be delivered? How does 
the Charter Holder ensure that all grade-level standards are covered within the academic 
year? 


The Charter Holder, Leadership team and teachers 
work hand in hand with the CAA Team to produce 
tools that identify what must be taught and when 
it must be delivered.  
 


Pacing Guides- The teachers were required to 
take notes on each Learning Outcome and put 
date(s) the LO was taught. The teachers then 
work with the CAA team to develop pacing 
guides based on this information. This process 
is very strategic. The teachers are grouped by 
grade level and each group has a member of 
the CAA team and Leadership team to guide 
and support through the process. By the end 
of this multiple day seminar the teachers give 
their working pacing guides to the CAA team. 
Who review the documents and begin the 
editing and revision process. The CAA Team 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. Teacher Evaluation Handbook 
2. Observation Form 
3. Walkthrough forms 
4. AIMS test results 
5. Test Results from Classroom observations 
6. Test results from district tests 
7. TIA feedback protocol 
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publishes the pacing guides and gives the final 
documents to the teachers to be used within 
the academic year. It is then the requirement 
of the Principal and Charter Holder to monitor 
the teacher’s instruction across all grade levels 
to ensure all standards are being taught.  


The Charter Holder and Leadership team utilize 
the District’s evaluation program and observation 
system to monitor the teacher’s effectiveness in 
teaching. Based on these specific data the Charter 
Holder and Leadership Team decide what plans 
are necessary to support the teachers. 
 


8. What is the expectation for consistent use of these tools? How are these expectations 
communicated?  


Answer (suggested word count is 400 words): 
 
The expectation of the teachers is 100% consistent 
use of these tools. Every year the Charter Holder 
and Leadership team conduct a 2 week intensive 
teacher orientation. During these 2 weeks the 
Charter Holder, Leadership Team along with the 
CAA team communicate to the teachers what is 
expected of them as a Tucson International 
Academy Teacher. Amongst these items is 
effective and consistent use of the curriculum 
documents and pacing guides. The teachers are 
also informed that they are required to teach 
every learner outcome which are aligned to state 
standards. This completion is required of all 
teachers across all the grade levels. After each 
classroom observation the teacher receives 
feedback on these tools along with other pertinent 
data. It is then the requirement of the site 
principal to monitor the teachers’ progress of 
consistent and effective us of curriculum. 
Principals report during the team’s leadership 
meeting.  
 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. Teacher Evaluation Handbook 
2. Observation Form 
3. Walkthrough forms 
4. AIMS test results 
5. Test Results from Classroom observations 
6. Test results from district tests 
7. TIA feedback protocol 
8. Teacher Orientation schedule 
9. Teacher Orientation Agenda  


 
 
 
 
 
 


9. What evidence is there to demonstrate usage of these tools in the classroom and alignment 
with instruction? 


Answer (suggested word count is 400 words): 
 
The Charter Holder, Leadership Team and CAA 
team have created a Supervision/evaluation 


List documents that serve as evidence of 
implementation of this process: 
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manual that will provide evidence on several 
areas. Within this manual the Charter Holder, Site 
Principal and CAA team are able to monitor the 
teacher. The site Principal will meet with teachers 
to discuss data from classroom observations. 
Feedback is focused on teacher instruction, lesson 
planning and data analysis. This feedback includes 
specific action steps for improvement. Another 
source of evidence is through ongoing sessions 
facilitated by the Curriculum Alignment Associates 
on correct usage of pacing guides, curriculum 
alignment and curriculum documents. The CAA 
works with Tucson International Academy 
throughout the school year continuing to support 
the school’s curriculum and instruction initiatives.   
 


1. Teacher Evaluation Handbook 
2. Observation Form 
3. Walkthrough forms 
4. AIMS test results 
5. Test Results from Classroom observations 
6. Test results from district tests  


 
 
 
 


Alignment of Curriculum 
10. How does the Charter Holder know the curriculum is aligned to standards?  


Answer (suggested word count is 400 words): 
 
The Charter Holder works hand in hand with the 
leadership team and CAA team with the 
development of Tucson International Academy’s 
curriculum. The Charter Holder scheduled several 
seminars to be facilitated by the CAA team to 
guide Tucson International Academy in aligning 
the school’s curriculum to the state standards. We 
gather up to date test scores and data on our 
students. We have also utilized help from an 
Implementation Specialist who has guided us and 
supported us. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. CAA agenda 
2. CAA schedule 
3. ADE  
4. Professional Development with and ADE 


specialist. 
 
 
 
 
 


Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
11. How has the Charter Holder ensured that the curriculum addresses the needs of students with 


proficiency in the bottom 25%/non-proficient students? 


Answer (suggested word count is 400 words): 
 
 
The Charter Holder has ensured that TIA 
curriculum is adapted to address the needs of 
students with proficiency in the bottom 25% / 
non-proficient students.  The bottom 25% of 
students receive additional tutoring and 
instruction from their own teacher after school, 
Title One teacher(s), or Special Education services.   


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Assessment Plan Document 
2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
3. PLC teacher meeting agendas 
4. Sample teacher created tests and unit 


plans. 
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12. How has the Charter Holder ensured that the curriculum addresses the needs of English 
Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 
 
TIA Curriculum system has been adapted to meet 
the academic needs of English Language Learners 
(ELLs).  Teachers follow the ILLP lesson plans for 
ELL students.  Progress is monitored and 
instruction is adjusted accordingly.  State tests 
such as the AIMS or AzMerit publish permissible 
additional testing measures that may be used with 
ELL students.  For our benchmark quarterly testing, 
we use the same permissible additional testing 
measures specified as for state testing.  In the 
classroom and for unit tests, teachers use the 
same permissible additional testing measures 
specified as for state testing PLUS teachers allow 
for alternative forms of assessment that 
demonstrate the appropriate level of mastery of 
learner objectives demonstrated at the language 
acquisition level of our students. Our teachers take 
a hands-on approach to teaching, which gives our 
ELL students extra sensory ways to navigate 
curricular rigor.     
 


List documents that serve as evidence of 
implementation of this process: 
 
Sample of ILLP 
 
Sample of suggested ELL teaching strategies and 
resources 
 
Sample of suggested ELL alternative assessments 
 
TIA Assessment Plan Document 


 


Sample quarterly benchmark assessment for ELA, 


Math and Writing. 


 


PLC teacher meeting agendas 


 


Sample teacher created tests and unit plans. 


 


 
 
 
 
 
 


13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and 
Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 words): 
 
TIA curriculum has been adapted to meet the 
needs of Free and Reduced Lunch students (FRL).  
In the classroom and for unit projects, teachers 
allow for alternative forms of assessment that 
demonstrate the appropriate level of mastery of 
learner objectives.  Teachers also may supplement 
and/or provide 100% of the materials for FRL 
students as needed. 
 


List documents that serve as evidence of 
implementation of this process: 
 
Materials request form for teacher use. 
 
McKinney-Vento information and directions 
 
TIA Assessment Plan Document 


 


Sample quarterly benchmark assessment for ELA, 
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Additionally, the TIA Curriculum provides pencils, 
paper, and anything else necessary to participate 
in TIA curricular activities.  There is no mandatory 
cost associated with curriculum or assessment at 
TIA.   
 


Math and Writing. 


 


PLC teacher meeting agendas 


 


Sample teacher created tests and unit plans. 


 


14. How has the Charter Holder ensured that the curriculum addresses the needs of students with 
disabilities? 


Answer (suggested word count is 400 words): 
 
TIA Curriculum has been adapted to meet the 
academic needs of students with disabilities. If a 
student with disabilities has a 504 plan or an IEP, 
TIA and the teacher comply 100% with any special 
instructions as per the IEP for teaching content, 
teaching strategies and pedagogy, testing and 
assessment.   State tests such as the AIMS or 
AzMerit publish permissible additional testing 
measures that we use for students with 
disabilities.  For our benchmark quarterly testing, 
we use the same permissible additional testing 
measures specified as for state testing.  In the 
classroom and for unit tests, teachers use the 
same permissible additional testing measures 
specified as for state testing PLUS teachers allow 
for alternative forms of assessment as per the IEP 
that demonstrate the appropriate level of mastery 
of learner objectives and/or as stated in the IEP. 
 


List documents that serve as evidence of 
implementation of this process: 
 
Sample “Exceptional Education” handbook with 
guidance for teachers. 
 
TIA Assessment Plan Document 


 


Sample quarterly benchmark assessment for ELA, 


Math and Writing. 


 


PLC teacher meeting agendas 


 


Sample teacher created tests and unit plans. 
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Area III: Assessment 


Assessment System 
1. What types of assessments does the Charter Holder use?   


Answer (suggested word count is 400 words): 
 


1. The Charter Holder uses AIMS data reports 
for annual reporting. 


 
2. The Charter Holder uses Baseline and 


Quarterly Benchmark testing results, 
presented on spreadsheets, for all TIA 
students. 
 


3. The Charter Holder uses data from the 
quarterly Fast Forward online program, 
utilized strategically by specific Special 
Education students and others as 
determined. 


 
4. The Charter Holder uses Quarterly Report 


Card summaries information to monitor 
student progress. 


List documents that serve as evidence of 
implementation of this process: 


1. AIMS Annual data reports 
2. AIMS practice tests 
3. Fast Forward online program data 
4. TIA Report Card Summaries 


 
 
 
 


2. What was the process for designing or selecting the assessment system?  


Answer (suggested word count is 400 words): 
 


1. The principals, School Improvement 
implementation specialist, Title One 
teachers, Special Education Director, 
Curriculum Specialists and the Charter 
Holder attended a variety of 
professional developments and 
collected a list of top instruments for 
assessments of interest.  Through a 
series of discussions, the top 
assessments were presented to the 
TIA Leadership Team. 


 
2. The TIA Leadership Team, comprised 


of the 4 principals, key corporate 
office administration, and the Charter 
Holder discussed and examined all the 
top assessments.  The team meets 
weekly.  In these meetings, the 


List documents that serve as evidence of 
implementation of this process: 
 


1.  List of conferences and professional 
developments instrumental in making 
these decisions 


2. TIA Assessment Cycle document 
3. Leadership Meeting Agendas 
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assessment system was chosen and 
the cycles for testing were designed. 


 


3. How is the assessment system aligned to the curriculum and instructional methodology?  


Answer (suggested word count is 400 words): 
 
The TIA Assessment System is aligned to the 
curriculum and instructional methodology several 
ways.  First, TIA has spent many professional 
development hours to align curriculum and 
assessment to the Arizona College and Career 
Readiness State Standards.  TIA Leadership work 
directly with teachers and consultants to 
continuously design and refine assessments that 
specifically measure curriculum learner outcomes.   
 
 Teacher lesson plans directly reflect curriculum 
learner objectives that delineate what resource, 
what standard, and what level the student will 
perform for all learning objectives.  The learning 
objectives are written in child friendly language 
and posted daily in every classroom, specifically 
describing the central reason for the lesson.   
 
Teacher lesson plans also include the instructional 
methodology of the lesson.  The methodology is 
aligned to the assessment by clearly defining the 
level the learner outcome is to be performed.  We 
use the original Bloom’s Taxonomy verbs to 
indicate levels of mastery.  Those verbs dictate the 
type and level of assessment necessary to meet 
the learner outcome objective for assessment.    
Currently, we are in the process of aligning the 
Bloom’s verbs to the newer Hess’ Cognitive Rigor 
Matrix, which is promoted on the AzMerit website.   
 
Currently, TIA is involved in helping teachers align 
instructional approaches and review curriculum 
standards for preparing students for AzMerit 
success.  We are creating binders of resources and 
materials for teachers to access as they begin 
transitioning test preparation from AIMS criteria to 
the AzMerit Assessment.  TIA Leadership Principals 
are conducting a series of AzMerit Power point 
presentations in weekly teacher and staff PLCs that 


List documents that serve as evidence of 
implementation of this process: 
 


1. Workshop and Professional Development 
agendas 


2. Professional Learning Community agendas 
(PLCs) 


3. Sample 6 Part Lesson Plan document. 
4. Bloom’s Taxonomy Chart/ Hess’Cognitive 


Rigor Matrix 
5. Sample scope and sequence of curriculum 


and levels of assessment. 
6. Sample AzMerit binder 
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give an overview and summary of many critical 
aspects of the school.  We will show comparisons 
and information about how the test supports the 
AZ College and Career Readiness Standards. This 
process will allow teachers the opportunity to 
establish an understanding of the format and 
outcomes for AzMerit. 
 


4. What intervals are used to assess student progress? How does the assessment plan 
include data collection from multiple assessments, such as formative and summative 
assessments and common/benchmark assessments?  


Answer (suggested word count is 400 words): 
 
Tucson International Academy students follow an 
assessment plan that includes data collection cycle 
from multiple assessments.  The plan has both 
formative and summative assessments and 
outlines testing times.  It also includes quarterly 
benchmarks.  We will be transitioning to the new 
writing criteria and rubrics published for AzMerit 
on the AzMerit website.  We are examining these 
documents at our school site PLC teacher 
meetings.  Each week teachers are reviewing the 
standards and criteria that are the focus of 
AzMerit assessment.   
 
Our norm-referenced and Criterion-referenced 
assessment we give annually has been the Arizona 
Instrument for Measurement (AIMS).  AIMS is the 
acronym used for Arizona's Instrument to Measure 
Standards. It is a program implemented and 
administered by the Arizona Department of 
Education. It is a mechanism for standardized 
testing. Its inception dates back to 1999.  
However, recent legislation discontinued AIMS as 
the new curriculum, Arizona College and Career 
Readiness Standards were adopted. We now will 
be using the AzMerit Assessment as a criterion and 
norm based evaluation, as it is aligned to measure 
progress on the Arizona College and Career 
Readiness Standards.   
 
In addition to state tests and other education 
business manufactured exams, teachers at TIA 
have on going assessment in their classrooms.  


List documents that serve as evidence of 
implementation of this process: 
 


5.  TIA Assessment Plan Document 
6. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
7. PLC teacher meeting agendas 
8. Sample teacher created tests and unit 


plans. 
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Formative assessments include traditional practice 
assessments, and nontraditional performance 
observed, product produced, presentation or 
project rubrics.  Summative assessments in the 
classroom are administered at the end of units, 
chapters, or other point of the study.  These are 
school adopted and developed and come in 
various formats. 


5. QUESTION 7  How is the analysis used to adjust curriculum and instruction in a timely 
manner? What intervals are used to adjust curriculum and instruction? 


Answer (suggested word count is 400 words): 
 
Analysis is used to adjust curriculum and 
instruction in a timely manner.  The teacher 
ongoing assessments are used daily in the 
classroom.  From observation, classwork, 
participation and interaction with the teacher, 
students are assessed daily.  Teachers also assess 
students at the end of a unit, chapter, or project 
and use all of these to inform the subsequent 
instruction on a daily, weekly, monthly basis. 
These are more criterion based.  
 
Quarterly, teachers give benchmark tests that are 
more summative and predict the performance of 
students on the state test, AIMS or now the 
AzMerit.  The results of these tests help inform 
teachers more of the summative student 
performance.  The level of the students’ abilities to 
grasp concepts and processes is illuminated and 
informs the teacher where instruction is being 
rooted and where more emphasis needs to be 
placed.  The teacher uses this knowledge to 
strategically plan instruction for the next week, 
month, and quarter.  Individual students’ 
performances are identified and targeted.   


List documents that serve as evidence of 
implementation of this process: 
 


1.  School Calendar 
2. TIA Assessment Plan 


 
 
 
 


Adapted to Meet the Needs of Subgroups (Address all relevant measures) 
6. QUESTION 8  How is the assessment system adapted to meet the assessment needs of 


students with proficiency in the bottom 25%/non-proficient students?  


Answer (suggested word count is 400 words): 
 
The TIA assessment system is adapted to meet the 
assessment needs of students with proficiency in 
the bottom 25% / non-proficient students.  The 
bottom 25% of students receive additional 


List documents that serve as evidence of 
implementation of this process: 
 


1. Rank and Order classroom lists 
2. Saturday school Tutoring for high school 


students 
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tutoring and instruction from their own teacher 
after school, Title One teacher(s), or Special 
Education services.  State tests such as AIMS or 
AzMerit publish permissible additional testing 
measures that may be used with students, and for 
those qualifying for ELL or SPED or have a 
disability.  For our benchmark quarterly testing, we 
use the same permissible additional testing 
measures specified as for state testing.  In the 
classroom and for unit tests, teachers use the 
same permissible additional testing measures 
specified as for state testing or teachers allow for 
alternative forms of assessment that demonstrate 
the appropriate level of mastery of learner 
objectives.   
 
 
 


3. Title One documentation of students 
 
 
 


7. QUESTION 9  How is the assessment system adapted to meet the assessment needs of 
English Language Learners (ELLs)?   


Answer (suggested word count is 400 words): 
 
TIA Assessment system is adapted to meet the 
assessment needs of English Language Learners 
(ELLs).  State tests such as the AIMS or AzMerit 
publish permissible additional testing measures 
that may be used with ELL students.  For our 
benchmark quarterly testing, we use the same 
permissible additional testing measures specified 
as for state testing.  In the classroom and for unit 
tests, teachers use the same permissible additional 
testing measures specified as for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives.   
 


List documents that serve as evidence of 
implementation of this process: 
 


1. Sample ELL list of students 
2. ILLP sample of students 


 
 
 
 


8. QUESTION 10 How is the assessment system adapted to meet the assessment needs of 
Free and Reduced Lunch (FRL) students?  


Answer (suggested word count is 400 words): 
 
TIA Assessment system is adapted to meet the 
assessment needs of Free and Reduced Lunch 
students (FRL).  State tests such as the AIMS or 
AzMerit publish permissible additional testing 
measures that may be used with FRL students, if 


List documents that serve as evidence of 
implementation of this process: 
 


1. Copy of the Homeless Liaison report (as 
applicable).  


2. Copy of order form teachers may use to 
request required materials for 
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any.  For our benchmark quarterly testing, we use 
the same permissible additional testing measures 
specified as for state testing, if any.  In the 
classroom and for unit tests, teachers use the 
same permissible additional testing measures 
specified as for state testing or teachers allow for 
alternative forms of assessment that demonstrate 
the appropriate level of mastery of learner 
objectives.  Teachers also may supplement the 
materials for FRL students as needed. 
 
Additionally, the TIA Assessment System provides 
pencils, paper, and anything else necessary to take 
TIA assessments.  There is no cost associated with 
tests or assessment at TIA.   
 


assessments at no charge to the student 
or teacher.  


 
 


9. QUESTION 11 How is the assessment system adapted to meet the assessment needs of 
students with disabilities? 


Answer (suggested word count is 400 words): 
 
TIA Assessment system is adapted to meet the 
assessment needs of students with disabilities.  
State tests such as the AIMS or AzMerit publish 
permissible additional testing measures that may 
be used for students with disabilities.  For our 
benchmark quarterly testing, we use the same 
permissible additional testing measures specified 
as for state testing.  In the classroom and for unit 
tests, teachers use the same permissible additional 
testing measures specified as for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives.  If a student with disabilities 
has a 504 plan or an IEP, TIA and the teacher 
comply 100% with any special instructions as per 
the IEP for testing and assessment.   
 
 


List documents that serve as evidence of 
implementation of this process: 
 


1. Copy of the testing allowances for 
students with disabilities from the AIMS 
test guide manual. 


2. List of a sample of alternative assessments 
possible for students with disabilities. 
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Area IV: Monitoring Instruction 


Monitoring the Integration of Standards 
1. What is the Charter Holder’s process for monitoring the integration of standards into 


classroom instruction? How does the Charter Holder monitor whether or not instructional 
staff implements an ACCRS-aligned curriculum with fidelity?  


Answer (suggested word count is 400 words):  
 
The Charter Holder’s process for monitoring the 
integration of standards into classroom instruction 
and the implementation of an aligned curriculum 
is through a series of multiple classroom and 
teacher observations. These observations consist 
of reviewing and analyzing data gathered from 
teacher’s notes on learner outcomes, dates with 
when the Los were taught, reviewing teachers unit 
plans, six part lesson plans, pacing guides and data 
from observations of teacher actively teaching a 
lesson. The data gathered is then analyzed to 
ensure the teacher is correctly implementing the 
curriculum based on the districts requirements. It 
is then the site principal’s requirement to continue 
monitoring the implementation process 
throughout the year. Bringing updated data on 
teacher growth and student achievement growth 
that is based on the consistent use of the district’s 
curriculum, assessments and benchmarks. To 
enhance the effectiveness the teachers only use 
assessments and benchmarks that are aligned to 
the district’s curriculum. 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Teacher Evaluation Documents 
2. Teacher Observation Forms 
3. Walk through protocols 
4. Sample and review teacher’s daily lessons 
5. Six part lesson plan 
6. TIA Feedback protocol 


 
 
 
 
 
 
 
 


2. How does the Charter Holder monitor the effectiveness of standards-based instruction 
throughout the year? 


Answer (suggested word count is 400 words): 
 
The Charter Holder’s process for monitoring the 
effectiveness of standards-based instruction 
throughout the year is through a series of multiple 
classroom and teacher observations. These 
observations consist of reviewing and analyzing 
data gathered from teacher’s notes on learner 
outcomes, dates with when the Los were taught, 
reviewing teachers unit plans, six part lesson plans, 
pacing guides and data from observations of 
teacher actively teaching a lesson. The data 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Teacher Evaluation Documents 
2. Teacher Observation Forms 
3. Walk through protocols 
4. Sample and review teacher’s daily lessons 
5. Six part lesson plan 
6. TIA Feedback protocol 
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gathered is then analyzed to ensure the teacher is 
correctly implementing the curriculum based on 
the districts requirements. It is then the site 
principal’s requirement to continue monitoring the 
implementation process throughout the year. 
Bringing updated data on teacher growth and 
student achievement growth that is based on the 
consistent use of the district’s curriculum, 
assessments and benchmarks. To enhance the 
effectiveness the teachers only use assessments 
and benchmarks that are aligned to the district’s 
curriculum. 
 
 


 
 
 
 
 
 
 


Evaluating Instructional Practices 
3. What is the Charter Holder’s process for evaluating instructional practices? How does this 


process evaluate the quality of instruction?  


Answer (suggested word count is 400 words): 
 
The Charter Holder’s process for evaluating 
instructional practices and therefore evaluates the 
quality of instruction is through classroom 
observations teacher evaluations. These 
observations consist of reviewing and analyzing 
data gathered from teacher’s notes on learner 
outcomes, dates with when the Los were taught, 
reviewing teachers unit plans, six part lesson plans, 
pacing guides and data from observations of 
teacher actively teaching a lesson. The data 
gathered is then analyzed to ensure the teacher is 
correctly implementing the curriculum based on 
the districts requirements. It is then the site 
principal’s requirement to continue monitoring the 
implementation process throughout the year. 
Bringing updated data on teacher growth and 
student achievement growth that is based on the 
consistent use of the district’s curriculum, 
assessments and benchmarks. To enhance the 
effectiveness the teachers only use assessments 
and benchmarks that are aligned to the district’s 
curriculum. 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Teacher Evaluation Documents 
2. Teacher Observation Forms 
3. Walk through protocols 
4. Sample and review teacher’s daily lessons 
5. Six part lesson plan 
6. TIA Feedback protocol 


 
 
 
 
 
 
 


4. How does this process identify individual strengths, weaknesses, and needs?   


Answer (suggested word count is 400 words): 
 
The Charter Holder and site Principals meet with 


List documents that serve as evidence of 
implementation of this process: 
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the teachers about once a month to discuss 
classroom observations. Feedback is focused on 
teacher instruction, lesson planning and data 
analysis. Principals and the Charter Holder conduct 
classroom observations every two weeks, and then 
meet with the teacher for 30 minutes every two 
weeks to discuss instructional observations, lesson 
plan and data analysis. Principal will deliver 
teachers direct face-to-face feedback that provides 
specific action steps for improvement. 


 
1. TIA Teacher Evaluation Documents 
2. Teacher Observation Forms 
3. Walk through protocols 
4. Sample and review teacher’s daily lessons 
5. Six part lesson plan 
6. TIA Feedback protocol 


 
 
 
 
 


Providing Analysis and Feedback to Further Develop Instructional Quality 
5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs 


based on the evaluation of instructional practices?   


Answer (suggested word count is 400 words): 
 
The Charter Holder and site Principals meet with 
the teachers about once a month to discuss 
classroom observations. Feedback is focused on 
teacher instruction, lesson planning and data 
analysis. Principals and the Charter Holder conduct 
classroom observations every two weeks, and then 
meet with the teacher for 30 minutes every two 
weeks to discuss instructional observations, lesson 
plan and data analysis. Principal will deliver 
teachers direct face-to-face feedback that provides 
specific action steps for improvement. 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Teacher Evaluation Documents 
2. Teacher Observation Forms 
3. Walk through protocols 
4. Sample and review teacher’s daily lessons 
5. Six part lesson plan 
6. TIA Feedback protocol 


 
 
 
 
 


6. How does the Charter Holder analyze this information? What does the data about quality of 
instruction tell the Charter Holder? What has the Charter Holder done in response?  


Answer (suggested word count is 400 words): 
 
The Charter Holder, Leadership team and CAA 
team work as a support system for the teachers as 
they continue to progress in managing 
combination classes with additional support in 
incorporating instructional strategies in weekly 
lesson plans and in actions in the classroom. The 
CAA team work with the Principals in reviewing 
and analyzing the data from the classroom and 
teacher documents. Which include but not limited 
to teacher notes on Learner Objectives, unit plans, 
six part lesson plans, pacing guides, data gathering 


List documents that serve as evidence of 
implementation of this process: 
 


1. TIA Teacher Evaluation Documents 


2. Teacher Observation Forms 


3. Walk through protocols 


4. Sample and review teacher’s daily lessons 


5. Six part lesson plan 


6. TIA Feedback protocol 
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notes from active teacher instruction. The analysis 
of this data is then discussed with CAA Team, 
Principals and Charter Holder. A specific growth 
plan is developed to increase teacher effectiveness 
on delivering the curriculum to ensure the learning 
needs of the students are met. 


 


Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students 


with proficiency in the bottom 25%/non-proficient students?  


Answer (suggested word count is 400 words): 
 
 
Tucson International Academy’s instruction 
adapted to meet the needs of the bottom 
25%/non-proficient students. State tests such as 
the AIMS or AzMerit publish permissible additional 
testing measures  that may be used with the 
bottom 25%/non-proficient students. For our 
benchmark quarterly testing, we use the same 
permissible additional testing measures specified 
as for state testing. In the classroom and for unit 
tests, teachers us the same permissible additional 
testing measures specified for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives of our bottom 25%/non-
proficient students. 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. TIA Assessment Plan Document 
2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
3. PLC teacher meeting agendas 
4. Sample teacher created tests and unit 


plans. 
 
 
 
 
 
 


8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English 
Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s instruction 
adapted to meet the needs of the English 
Language Learners (ELLs). State tests such as the 
AIMS or AzMerit publish permissible additional 
testing measures  that may be used with English 
Language Learners. For our benchmark quarterly 
testing, we use the same permissible additional 
testing measures specified as for state testing. In 
the classroom and for unit tests, teachers us the 
same permissible additional testing measures 
specified for state testing or teachers allow for 
alternative forms of assessment that demonstrate 
the appropriate level of mastery of learner 
objectives of our English Language Learners. 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Assessment Plan Document 
2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
3. PLC teacher meeting agendas 
4. Sample teacher created tests and unit 


plans. 
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9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and 
Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s monitors 
instruction adapted to meet the needs of the Free 
and Reduced Lunch students. State tests such as 
the AIMS or AzMerit publish permissible additional 
testing measures  that may be used with Free and 
Reduced Lunch students. For our benchmark 
quarterly testing, we use the same permissible 
additional testing measures specified as for state 
testing. In the classroom and for unit tests, 
teachers us the same permissible additional 
testing measures specified for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives of our Free and Reduced 
Lunch students.  


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Assessment Plan Document 
2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
3. PLC teacher meeting agendas 
4. Sample teacher created tests and unit 


plans. 
 
 
 
 
 
 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students 
with disabilities? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s monitors 
instruction adapted to meet the needs of students 
with disabilities. State tests such as the AIMS or 
AzMerit publish permissible additional testing 
measures that may be used with students with 
disabilities. For our benchmark quarterly testing, 
we use the same permissible additional testing 
measures specified as for state testing. In the 
classroom and for unit tests, teachers us the same 
permissible additional testing measures specified 
for state testing or teachers allow for alternative 
forms of assessment that demonstrate the 
appropriate level of mastery of learner objectives 
of our students with disabilities. 


List documents that serve as evidence of 
implementation of this process 
 
 


1. TIA Assessment Plan Document 
2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 
3. PLC teacher meeting agendas 
4. Sample teacher created tests and unit 


plans. 
 
 
 


Area V: Professional Development 


Professional Development System 
1. What is the Charter Holder’s professional development plan?   


Answer (suggested word count is 400 words): 
 
The Charter Holder has a professional 


List documents that serve as evidence of 
implementation of this process: 
 







Demonstration of Sufficient Progress Report 


 


 
33 


development plan for teachers, principals and 
leaders at Tucson International Academy.  The 
Charter Holder plans and provides professional 
development trainings that center around the 
educational needs of its educators.  These 
professional development trainings help mediate 
legislative mandated changes such as the state 
standards, state testing, and sufficient academic 
progress.  The trainings also address the needs of 
the student academic performance and the needs 
of teachers and instructors to deliver an effective 
education. 
 
The Charter Holder works with professional 
educators Nancy A Clarke and Shirley B Stow, of 
Curriculum Alignment Associates (CAA Team).   
The CAA Team conducts a variety of trainings as 
per our staff needs assessment and per mandated 
changes by the state as requested.  Trainings occur 
five times throughout the year, beginning in 
August.   
 
In August for our “Welcome Back” orientation and 
in-service, teachers refine their knowledge of 
curriculum, the state standards, operational data 
collection and effective assessment.  We discuss 
implementation of the learner outcomes for MA 
and ELA based on the Common Core Standards. 
Topics discussed include (a) reviewing learner 
outcomes; (b) planning for pacing guides; (c) 
formative and summative assessments; (d) 
thematic units and (e) alignment of resources.   
 
November professional development workshop 
includes the CAA Team and principals observing 
teachers while they are implementing the 
Mathematics (MA) and English/Language Arts 
(ELA) learner outcomes based on the Arizona 
College and Career Standards. The CAA team 
collaborates with the principals on how to support 
teachers as they work to improve effectiveness. 
Evidence is collected to ensure that assessment 
data is driving instructional planning and that 
effective teaching strategies are being utilized for 
instruction.   


 
 
 
November informal teacher observations 
 
Sample teaching unit and assessment, quarterly 
benchmark scores. 
 
Student Achievement Data 


 


Teacher Evaluation Data 


 


CAA schedule 


 


CAA Agendas 
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January professional development workshop 
focuses on updating the current teacher 
evaluation system to ensure optimal outcome for 
the teachers to improve, monitoring the 
implementation of MA/ELA, and reviewing the 
evaluation system for effective principal 
educational leadership. The team shadows the 
principals to observe leadership at their school site 
and provides constructive feedback with both 
praise and suggestions for growth. 
 
March professional development focuses on 
results from the systems of instructional 
improvement, reviewing the teacher and principal 
evaluation systems for TIA, noting the evaluation 
results for both successes and needs.  The CAA 
Team continues to observe teacher instruction 
with the principals to monitor the implementation 
of MA/ELA learner outcomes and provide ongoing 
feedback about the use of data in teacher 
instruction and leadership planning.   
 
May professional development focuses on review 
of all the data collected, assessments, systems for 
evaluation of students, teachers, and principals.  
May training is a time for reflection on the year, 
summarizing results, then we consider all data and 
evidence and use it to plan for the next school 
year.   
 
In addition to these formal professional 
development 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
Formal Teacher Evaluation Handbook 
 
Informal Teacher Evaluation Form 
 
Professional Development Agenda samples 
 
 
 
 


2. How was the professional development plan developed?  


Answer (suggested word count is 400 words): 
 
The Charter Holders professional development 
plan is based on what the districts data show 
regarding student achievement. The data show an 
overall low achievement in Math. Reading was 
average though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 


List documents that serve as evidence of 
implementation of this process: 
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with all instructional staff. The data also shows the 
teacher need training that leads to master 
differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. 
 
The Charter Holders professional development 
plan was developed based on what the districts 
data show regarding student achievement. The 
data show an overall low achievement in Math. 
Reading was average though, can improve. Tucson 
International Academy is establishing more 
concrete, attainable goals for struggling student 
through data driven professional development 
(PD) sessions (monthly) with all instructional staff. 
The data also shows the teacher need training that 
leads to master differentiated instruction, 
common core, state standards, and informed 
assessment strategies. Also, they need to engage 
in on-going data awareness which guides their 
instruction and supports scientifically based 
research strategies (SRB). The Tucson International 
Academy teachers learn these best practices 
through several seminar Professionally 
Developments facilitated by the Curriculum 
Alignment Associates. 
 
PDs and PLCs guide teachers in a clear 
understanding of data driven instruction. The 
principal provides ongoing support to teachers in 
developing differentiated instructional strategies 
that are aligned to the curriculum, state standards, 
and are successful as shown by positive results in 
progress monitoring and benchmarking, and 
AIMS/ AzMerit. 
 


3. How is the professional development plan aligned with instructional staff learning needs?  


Answer (suggested word count is 400 words): 
 


List documents that serve as evidence of 
implementation of this process: 
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The Charter Holders professional development 
plan was aligned with instructional staff learning 
needs based on what the districts data show 
regarding student achievement. The data show an 
overall low achievement in Math. Reading was 
average though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 
with all instructional staff. The data also shows the 
teacher need training that leads to master 
differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. 
 
TIA continues with data driven PDs and PLCs for all 
teaching staff. The principal provides ongoing 
support to all teaching staff, conducts walk-
throughs often, and teacher observations with 
feedback to teachers that can move this 
information into their Professional Development 
Plan. 


 
 


 


1. Student Achievement Data 


2. Teacher Evaluation Data 


3. CAA schedule 


4. CAA Agendas 


 


 


 
 
 
 
 


4. How does this professional development plan address areas of high importance?   


Answer (suggested word count is 400 words): 
 
In order to make sufficient academic progress, 
professional development bridges teachers to the 
next levels of successful instruction practices.  The 
Charter Holders professional development plan 
addresses areas of high importance based on what 
the districts data show regarding student 
achievement. The data show an overall low 
achievement in Math. Reading was average 
though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 
with all instructional staff. The data also shows the 
teacher need training that leads to master 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


 


1. Student Achievement Data 


2. Teacher Evaluation Data 


3. CAA schedule 


4. CAA Agendas 
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differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. 
 


Supporting High Quality Implementation 
5. How does the Charter Holder support high quality implementation of the strategies learned in 


professional development sessions?    


Answer (suggested word count is 400 words): 
 
 
The Charter Holders professional development 
plan supports the high quality implementation of 
the strategies learned in professional development 
sessions based on what the districts data show 
regarding student achievement. The data show an 
overall low achievement in Math. Reading was 
average though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 
with all instructional staff. The data also shows the 
teacher need training that leads to master 
differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. In addition to 
ongoing teacher evaluations/observations and the 
end of the year and teacher/s self-evaluation. The 
Charter Holder and the site Principals are 
responsible for seeing this done throughout the 
school year as well as during the teacher 
orientation conducted during the summer. 
 
 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. Student Achievement Data 


2. Teacher Evaluation Data 


3. CAA schedule 


4. CAA Agendas 


5. Walk Through Protocols 


6. Evaluating Resource Allocation 
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6. How does the Charter Holder provide the resources that are necessary for high quality 
implementation? 


Answer (suggested word count is 400 words): 
 
 
The Charter Holders professional development 
plan supports the high quality implementation of 
the strategies learned in professional development 
sessions based on what the districts data show 
regarding student achievement. The data show an 
overall low achievement in Math. Reading was 
average though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 
with all instructional staff. The data also shows the 
teacher need training that leads to master 
differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. In addition to 
ongoing teacher evaluations/observations and the 
end of the year and teacher/s self-evaluation. The 
Charter Holder and the site Principals are 
responsible for seeing this done throughout the 
school year as well as during the teacher 
orientation conducted during the summer. Before 
every school year the Charter Holder and 
Leadership team evaluate the districts Title I and 
Title II budgets and well as the schools SIG grant to 
determine the resource allocated for Professional 
Development on high quality implementation. 
 
 
 
 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. Title I  


2.  Title II  


3. SIG 


 
 


Monitoring Implementation 
7. How does the Charter Holder monitor the implementation of the strategies learned in 


professional development sessions?  


Answer (suggested word count is 400 words): List documents that serve as evidence of 
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The Charter Holders professional development 


plan supports the high quality implementation of 


the strategies learned in professional development 


sessions based on what the districts data show 


regarding student achievement. The data show an 


overall low achievement in Math. Reading was 


average though, can improve. Tucson International 


Academy is establishing more concrete, attainable 


goals for struggling student through data driven 


professional development (PD) sessions (monthly) 


with all instructional staff. The data also shows the 


teacher need training that leads to master 


differentiated instruction, common core, state 


standards, and informed assessment strategies. 


Also, they need to engage in on-going data 


awareness which guides their instruction and 


supports scientifically based research strategies 


(SRB). The Tucson International Academy teachers 


learn these best practices through several seminar 


Professionally Developments facilitated by the 


Curriculum Alignment Associates. In addition to 


ongoing teacher evaluations/observations and the 


end of the year and teacher/s self-evaluation. The 


Charter Holder and the site Principals are 


responsible for seeing this done throughout the 


school year as well as during the teacher 


orientation conducted during the summer. Before 


every school year the Charter Holder and 


Leadership team evaluate the districts Title I and 


Title II budgets and well as the schools SIG grant to 


determine the resource allocated for Professional 


Development on high quality implementation. The 


Charter Holder, Leadership Team and site 


Principals will monitor whether changes are 


occurring in the classroom and if they are 


impacting student achievement. Monitoring will 


occur through teacher observations and 


evaluations, classroom assessments, Districts 


implementation of this process: 
 
 
 


1. Teacher Observations 


2. Teacher Evaluation Handbook 


3. Walkthrough Protocols 
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assessments, state assessments and mentor 


reviews.  


 


8. How does the Charter Holder monitor and follow-up with instructional staff to support and 
develop implementation of the strategies learned in professional development? 


Answer (suggested word count is 400 words):  
The Charter Holders professional development 
plan supports the high quality implementation of 
the strategies learned in professional development 
sessions based on what the districts data show 
regarding student achievement. The data show an 
overall low achievement in Math. Reading was 
average though, can improve. Tucson International 
Academy is establishing more concrete, attainable 
goals for struggling student through data driven 
professional development (PD) sessions (monthly) 
with all instructional staff. The data also shows the 
teacher need training that leads to master 
differentiated instruction, common core, state 
standards, and informed assessment strategies. 
Also, they need to engage in on-going data 
awareness which guides their instruction and 
supports scientifically based research strategies 
(SRB). The Tucson International Academy teachers 
learn these best practices through several seminar 
Professionally Developments facilitated by the 
Curriculum Alignment Associates. In addition to 
ongoing teacher evaluations/observations and the 
end of the year and teacher/s self-evaluation. The 
Charter Holder and the site Principals are 
responsible for seeing this done throughout the 
school year as well as during the teacher 
orientation conducted during the summer. Before 
every school year the Charter Holder and 
Leadership team evaluate the districts Title I and 
Title II budgets and well as the schools SIG grant to 
determine the resource allocated for Professional 
Development on high quality implementation. The 
Charter Holder, Leadership Team and site 
Principals will monitor whether changes are 
occurring in the classroom and if they are 
impacting student achievement. Monitoring will 
occur through teacher observations and 
evaluations, classroom assessments, Districts 


List documents that serve as evidence of 
implementation of this process: 
 
 
 
  


1. Teacher Observations 


2. Teacher Evaluation Handbook 


3. Walkthrough Protocols 


4. TIA Feedback system 
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assessments, state assessments and mentor 
reviews.  
 
 


Adapted to Meet the Needs of Subgroups (Address all relevant measures) 
9. How does the professional development plan ensure that instructional staff receives the type 


of development required to meet the needs of students with proficiency in the bottom 
25%/non-proficient students?  


Answer (suggested word count is 400 words): 
 
 
Tucson International Academy’s professional 
development plan adapted to meet the needs of 
the bottom 25%/non-proficient students. State 
tests such as the AIMS or AzMerit publish 
permissible additional testing measures that may 
be used with the bottom 25%/non-proficient 
students. For our benchmark quarterly testing, we 
use the same permissible additional testing 
measures specified as for state testing. In the 
classroom and for unit tests, teachers us the same 
permissible additional testing measures specified 
for state testing or teachers allow for alternative 
forms of assessment that demonstrate the 
appropriate level of mastery of learner objectives 
of our bottom 25%/non-proficient students. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Assessment Plan Document 


2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 


3. PLC teacher meeting agendas 


4. Sample teacher created tests and unit 


plans. 


 
 
 
 
 


10. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of English Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s professional 
development plan adapted to meet the needs of 
English Language Learners. State tests such as the 
AIMS or AzMerit publish permissible additional 
testing measures that may be used with the 
English Language Learners. For our benchmark 
quarterly testing, we use the same permissible 
additional testing measures specified as for state 
testing. In the classroom and for unit tests, 
teachers us the same permissible additional 
testing measures specified for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives of our English Language 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. TIA Assessment Plan Document 


2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 


3. PLC teacher meeting agendas 


4. Sample teacher created tests and unit 


plans. 
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Learners. 
 


11. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of Free and Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s professional 
development plan adapted to meet the needs of 
Free and Reduced Lunch students. State tests such 
as the AIMS or AzMerit publish permissible 
additional testing measures that may be used with 
the Free and Reduced Lunch students. For our 
benchmark quarterly testing, we use the same 
permissible additional testing measures specified 
as for state testing. In the classroom and for unit 
tests, teachers us the same permissible additional 
testing measures specified for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives of our Free and Reduced 
Lunch students. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


1. TIA Assessment Plan Document 


2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 


3. PLC teacher meeting agendas 


4. Sample teacher created tests and unit 


plans. 


 


 
 
 
 


12. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of students with disabilities? 


Answer (suggested word count is 400 words): 
 
Tucson International Academy’s professional 
development plan adapted to meet the needs of 
students with disabilities. State tests such as the 
AIMS or AzMerit publish permissible additional 
testing measures that may be used with the 
students with disabilities. For our benchmark 
quarterly testing, we use the same permissible 
additional testing measures specified as for state 
testing. In the classroom and for unit tests, 
teachers us the same permissible additional 
testing measures specified for state testing or 
teachers allow for alternative forms of assessment 
that demonstrate the appropriate level of mastery 
of learner objectives of our students with 
disabilities. 
 


List documents that serve as evidence of 
implementation of this process: 
 
 


1. TIA Assessment Plan Document 


2. Sample quarterly benchmark assessment 


for ELA, Math and Writing. 


3. PLC teacher meeting agendas 


4. Sample teacher created tests and unit 


plans. 
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Area VI: Graduation Rate (if applicable) 


Ensuring Students in Grades 9-12 Graduate On Time 
1. How does the Charter Holder monitor and follow up on student progress toward completing 


courses to meet graduation requirements?   


Answer (suggested word count is 400 words): 
 
Tucson International Academy (TIA) uses the 
Education and Career Action Plan (ECAP) 
monitoring document to determine courses 
needed for students to satisfy graduation 
requirements.  Students meet with the designated 
academic advisor at each campus.   
 
TIA sends home weekly progress reports for both 
parents and students to know the academic 
standing for each course they are taking.   
 
TIA has all students take a quarterly exam, 
recording a quarterly benchmark to measure 
progress.  TIA also uses quarterly report cards to 
document and communicate student academic 
performance.   
 
TIA conducts parent teacher student conferences 
as needed throughout the year by appointment, 
which may be initiated by the teacher or parent or 
student at any point.   
 
 
 


List documents that serve as evidence of 
implementation of this process: 
 
 


1) Sample of ECAP 
2) Sample of weekly progress report 
3) Sample of quarterly exam results 
4) Sample letter of invitation for parent 


teacher student conference.  
 


2. How does the Charter Holder identify students that are not successfully progressing through 
required courses? 


Answer (suggested word count is 400 words): 
 
The charter holder reviews data from the 
academic performance reports (weekly progress 
reports, quarterly exam results, benchmark data, 
AIMS results, etc…) shared weekly at TIA 
Leadership meetings.   
 
The charter holder makes data driven decisions for 
academic performance improvement, working 
with the school principals, Title One instructors, 


List documents that serve as evidence of 
implementation of this process: 
 


1) Sample of weekly progress report 
2) Sample of quarterly exam results 
3) Sample of Title One internal 


teacher/title one communication 
document. 
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and SPED teachers. 
 


3. How does the Charter Holder provide additional academic supports to remediate academic 
problems for struggling students? 


Answer (suggested word count is 400 words): 
 
The Charter Holder provides additional academic 
supports to remediate academic problems for 
struggling students several ways; most 
prominently we offer before and after school 
tutoring, extended learning times, Title One push 
in and pull out with Math and Reading Specialists, 
summer school and Saturday school.   
 


List documents that serve as evidence of 
implementation of this process: 
 


1) Tutoring sign in sheet sample 
2) Saturday school sign in sheet sample 
3) Title One internal documentation 


 
 


4. What data can the Charter Holder provide to demonstrate that these strategies are effective? 


Answer (suggested word count is 400 words): 
 
The Charter Holder uses data summery reports, 
AIMS test scores, the Academic Performance 
Dashboard report, PMI (Progress Monitoring 
Intervention) reports, ADE Data Summary Report, 
entrance exam scores for Pima Community 
College, and SAT scores.   


List documents that serve as evidence of 
implementation of this process: 


1) AIMS 
2) Academic Performance Dashboard 
3) PMI 
4) ADE Data Summary Report 
5) Pima Community College entrance exam 


scores 
6) SAT scores 


 


 


Area VII: Academic Persistence (if applicable) 


System for Keeping Students Motivated and Engaged in School 
1. How does the Charter Holder identify students who are at risk of dropping out or failing?    


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


2. What strategies does the Charter Holder utilize to address student challenges to 
completing/continuing their education? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 







Demonstration of Sufficient Progress Report 
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3. How does the Charter Holder evaluate these strategies to determine effectiveness? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


 


 


 








TIA East
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Academic Performance


TIA East CTDS: 10-87-14-103 | Entity ID: 90044


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


TIA East


2012
Small


K-12 School (K-10)


2013
Small


K-12 School (K to 10)


2014
Traditional


K-12 School (K to 11)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 34 50 20 40.5 50 20 68 100 20
Reading 31 25 20 40.5 50 20 54 75 20


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 29 /


45.3 50 7.5 35.4 /
46.9 50 7.5 45.5 /


62.4 25 7.5


Reading 61 /
68.2 50 7.5 58.5 /


72.7 25 7.5 75 / 78.8 50 7.5


2b. Composite
School
Comparison


Math -13.9 50 5 -6.2 50 5 -10.3 50 5


Reading -5.8 50 5 -8.6 50 5 1.8 75 5


2c. Subgroup ELL
Math NR 0 0 0 / 19.5 25 3.75 NR 0 0


Reading NR 0 0 18.2 /
37.6 50 3.75 NR 0 0


2c. Subgroup FRL
Math 26 /


38.5 50 7.5 33.3 /
42.4 50 3.75 40.6 /


51.8 25 7.5


Reading 59 /
63.3 50 7.5 55.6 /


68.4 50 3.75 68.8 /
71.4 50 7.5


2c. Subgroup SPED
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 B 75 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


42.65 85 45.22 85 66.18 85



http://online.asbcs.az.gov/schools/edit/performance/1462/tia-east
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Academic Performance


TIA West CTDS: 10-87-14-104 | Entity ID: 90045


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


TIA West


2012
Traditional


K-12 School (K-12)


2013
Traditional


K-12 School (K to 12)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 43 50 10 36 50 10 66.5 100 10
Reading 43 50 10 36 50 10 66.5 100 10


1b. SGP Bottom 25%
Math 40.5 50 10 42 50 10 63 75 10
Reading 48 50 10 36 50 10 63 75 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 30 /


60.5 50 7.5 42.3 /
61.3 25 7.5 55.8 /


60.2 50 7.5


Reading 63 /
76.1 50 7.5 69 / 77.9 50 7.5 83.1 /


78.3 75 7.5


2b. Composite
School
Comparison


Math -27.4 25 5 -14.2 50 5 4 75 5


Reading -10.4 50 5 -5.4 50 5 10.6 75 5


2c. Subgroup ELL
Math 14 /


41.3 50 2.5 NR 0 0 NR 0 0


Reading 53 /
54.3 50 2.5 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 30 /


51.4 50 2.5 45.8 /
52.7 50 3.75 54.5 /


50.8 75 3.75


Reading 60 /
68.6 50 2.5 64.6 /


71.6 50 3.75 81.8 /
71.4 75 3.75


2c. Subgroup SPED
Math 8 / 20.1 50 2.5 25 / 21.2 75 3.75 33.3 /


17.4 75 3.75


Reading 23 /
35.2 50 2.5 41.7 /


35.5 75 3.75 73.3 /
37.3 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 A 100 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


47.06 85 48.53 85 80.15 85



http://online.asbcs.az.gov/schools/edit/performance/1463/tia-west
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Tucson International Academy
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Academic Performance


Tucson International Academy CTDS: 10-87-14-101 | Entity ID: 79980


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


Tucson International Academy


2012
Traditional


K-12 School (K-12)


2013
Traditional


K-12 School (K to 12)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 33.5 25 10 51.5 75 10 70 100 10
Reading 45 50 10 37.5 50 10 63.5 75 10


1b. SGP Bottom 25%
Math 48 50 10 51.5 75 10 66 100 10
Reading 46.5 50 10 43 50 10 79.5 100 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 31 /


62.8 50 7.5 31.5 /
63.8 25 7.5 46 / 61.3 50 7.5


Reading 64 /
77.5 50 7.5 59.3 /


78.8 25 7.5 71 / 79.4 50 7.5


2b. Composite
School
Comparison


Math -27.4 25 5 -24 25 5 -3 50 5


Reading -9.8 50 5 -12.4 50 5 2.5 75 5


2c. Subgroup ELL
Math 18 /


42.5 50 3.75 17.6 /
40.6 50 3.75 42.1 /


33.9 75 3.75


Reading 45 /
56.4 50 3.75 35.3 /


54.6 25 3.75 57.9 /
50.6 75 3.75


2c. Subgroup FRL
Math 27 /


52.9 50 3.75 26.8 /
54.5 25 3.75 43.1 /


51.1 50 3.75


Reading 60 /
69.6 50 3.75 56.1 /


71.8 25 3.75 68.4 /
71.8 50 3.75


2c. Subgroup SPED
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 B 75 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


44.12 85 45.22 85 75.74 85



http://online.asbcs.az.gov/schools/edit/performance/856/tucson-international-academy
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Tucson International Academy Midvale
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Academic Performance


Tucson International Academy Midvale CTDS: 10-87-14-102 | Entity ID: 84297


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


Tucson International Academy Midvale


2012
Small


K-12 School (K-12)


2013
Traditional


K-12 School (K to 11)


2014
Traditional


K-12 School (K to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 29 25 10 41 50 20 38 50 10
Reading 22 25 10 56 75 20 45 50 10


1b. SGP Bottom 25%
Math 19.5 25 10 NR 0 0 44 50 10
Reading 18 25 10 NR 0 0 44 50 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 15 /


42.2 50 7.5 38.2 /
60.9 25 7.5 23.3 /


60.5 25 7.5


Reading 40 /
66.3 50 7.5 74.1 /


77.8 50 7.5 61.8 /
77.1 25 7.5


2b. Composite
School
Comparison


Math -23.7 25 5 -20 25 5 -25.2 25 5


Reading -23.3 25 5 -1.5 50 5 -4.8 50 5


2c. Subgroup ELL
Math 6 / 23.8 50 2.5 46.7 /


43.8 75 3.75 18.2 /
36.4 50 2.5


Reading 25 /
45.5 50 2.5 66.7 / 58 75 3.75 59.1 / 50 75 2.5


2c. Subgroup FRL
Math 18 /


36.2 50 2.5 38.9 /
51.8 25 3.75 24.1 /


50.8 25 2.5


Reading 41 / 62 50 2.5 71.4 /
71.2 75 3.75 63.3 /


69.7 50 2.5


2c. Subgroup SPED
Math 0 / 16 50 2.5 NR 0 0 0 / 17.1 25 2.5
Reading 0 / 29.8 25 2.5 NR 0 0 20 / 33.6 50 2.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 C 50 5 D 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation NR 0 0 NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


33.09 85 54.41 85 41.91 85



http://online.asbcs.az.gov/schools/edit/performance/1012/tucson-international-academy-midvale
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Tucson International Academy, Inc.  
 
INDICATOR:1   _X__Math ___Reading                DURATION OF THE PLAN2:  Begins  July 1, 2012  to   June 30 , 2017 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


and 
Student growth percentile (SGP)  
 


Math: 38%, 20%, 
50%, 11% 
passing, 42, 34, 
49, 17 SGP 
 
Reading: 75%, 
54%, 65%, 41% 
passing, 41, 34, 
41, 21 SGP 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Train Teachers on new Common 
Core Curricula 
 
2.  Purchase Common-Core Aligned 
Reading & Math curricula materials 
 
3. Provide Training to Teachers/Staff on 
new curricula materials 
 


2012-2017 Leadership Team 
 
 
Leadership Team 
 
 
Leadership Team 
 


Teacher attendance at training (sign 
in sheet) 
 
Materials present 
 
 
Teacher attendance at training (sign 
in sheet) 


6,000 per 
year 
 
10,000 
per year 
 
 
 
 


4. Review of Curricula materials and 
purchase materials that “fill in” missing or 
weak areas according to AIMS test 
results 
 
5.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #9) 
 
 


2013-2014 Leadership Team 
 
 
 
Teachers & 
Leadership Team 
 
 


Invoices & district AIMS test results 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation forms of weak 
L.O.’s/Core Standards 
 
 
 


6,000 per 
year 
 
 
5,000 per 
year 
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6. Review of Curricula materials and 
purchase materials that “fill in” missing or 
weak areas according to the PARCC test 
results 
 
7.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #6) 
 


2014-2017 Leadership Team 
 
 
 
 
Teachers & 
Leadership Team 
 


Invoices & district AIMS test results 
 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation forms of weak 
L.O.’s/Core Standards 
 


6,000 per 
year 
 
 
 
5,000 per 
year 
 
 
 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Increase monitoring of Teacher 
Assessments and low performing 
students by monitoring gradebooks and 
Informal Classroom observations. 
 
2.  Quarterly assessments of students on 
practice AIMS with monitoring of student 
progress done with Lead Teachers 


2012-2017 Leadership Team 
 
 
 
 
Leadership Team 
 
 


Gradebooks 
Teacher Observation sheets 
 
 
 
Spreadsheet of practice AIMS scores 


6,000 per 
year 
 
 
 
10,000 
per year 
 
 


3.  Review AIMS scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2013-2014 Teachers & 
Leadership Team 


District AIMS scores 
List of Identified Core Standards 


 
 
 


4.  Review PARCC scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2014-2017 Teachers & 
Leadership Team 


District PARCC scores 
List of Identified Core Standards 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Increase monitoring of Teacher 
Assessments and low performing 
students by monitoring gradebooks and 
Informal Classroom observations. 
 
2.  Quarterly assessments of students on 
practice AIMS with monitoring of student 
progress done with Lead Teachers 
 
3.  Monthly writing prompts & Weekly 
math drills with monitoring of student 
progress done with Lead Teachers 
 
4.  Monitor list of Student AIMS scores 
and target Students whose scores are 
“Falls Far Below” for Title I services. 
 


2012-2017 Teachers & 
Leadership Team 
 
 
Teachers & 
Leadership Team 
 
 
Teachers & 
Leadership Team 
 
 
 
Teachers & 
Leadership Team 


Teacher Student Progress reports 
Teacher Informal Observation sheets 
 
 
Spreadsheet of Student assessment 
scores 
 
 
Spreadsheet of Student assessment 
scores 
 
 
 
Rank order list of  Student AIMS 
scores 


 
 
 
 
 


5.  Set up Celebrations for students who 
meet or exceed on AIMS 
 
 
6.  Create a “Test-taking Skills” class for 
High School Students 


2013-2017 Leadership Team 
 
 
 
Teachers & 
Leadership Team 


List of Students who meet or exceed 
on AIMS 
Sign in sheets for Parent Attendance 
 
List of Students attending 
Class Syllabus 
 


4,000 per 
year 
 


7.  Develop PSAT and SAT nights for 
Students and Parents  


2014-2017 Teachers & 
Leadership Team 


Sign in sheets for Parent Attendance 
PSAT and SAT score reports 


 


 
 
 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Train Teachers on new Common 
Core Curricula 
 
2. Provide Training to Teachers/Staff on 
new curricula materials 


2012-2017 Leadership Team 
 
 
Leadership Team 
 


Teacher attendance at training (sign 
in sheet) 
 
Teacher attendance at training (sign 
in sheet) 


6,000 per 
year 
 
6,000 per 
year 
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3. Provide training and re-training of 
teachers on what is an effective 
assessment and how to monitor student 
progress 
 
4. Follow up with teachers on the results 
of their Classroom Observations, and 
provide coaching for identified weak 
areas. 
 
5.  Professional Learning Communities – 
Quarterly meetings with similar grade 
level teachers, e.g. K-2, 3-6, 7-12, to 
discuss what is working and what is not 
 
6.  Develop a program to reward 
Teachers who implement TIA’s curricula 
effectively (show at least 45% of their 
students scoring meet or exceeds on 
AIMS) 
 


 
Leadership Team 
 
 
 
 
Leadership Team 
 
 
 
 
Teachers & 
Leadership Team 
 
 
 
Leadership Team 


 
Teacher attendance at training (sign 
in sheet) 
 
 
 
Teacher Coaching sheets 
Teacher Informal Observation sheets 
 
 
 
Teacher attendance at training (sign 
in sheet) and notes 
 
 
 
Student AIMS scores from current 
year 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6,000 per 
year 
 
 
 
 


7. Review AIMS scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 
8.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #6) 
 


2013-2014 Leadership Team 
 
 
 
 
 
Teachers & 
Leadership Team 


District AIMS scores 
List of weak Core Standards  
 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation sheets 


 
 


9.  Review PARCC scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2014-2017 Leadership Team 
 
 
 
 
 


District AIMS scores 
List of weak Core Standards  
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10.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #8) 
 


Teachers & 
Leadership Team 


Teacher attendance at training (sign 
in sheet) 
Teacher Observation sheets 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:     Budget Total __$50,000.00___  Fiscal Year _2013_____________ 
Year 2: Budget Total __$65,000.00___         
Year 3: Budget Total __$76,000.00___ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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THE SCHOOL'S EFFORTS FOR THE PREVIOUS FIVE YEARS TO PROVIDE AND IMPLEMENT A 


MATHEMATICS AND/OR READING CURRICULUM THAT IMPROVES STUDENT ACHIEVEMENT 
 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a MATHEMATICS Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Math Title I program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for MATH were analyzed each year during Teacher in-services by 


the teachers.   Ideas and plans on how to improve student achievement were discussed.  AIMS 


results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on MATH materials, such as Cuisennaire Rods.  Our teachers 


requested more hands-on materials to assist in helping students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the 


current school year ends (May 2012) so that Teachers can plan during the summer and also 


during Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula 


was due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using 


the State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. math drills based on the AIMS 


blueprint.  We also will be adding a Quarterly testing component that will help teachers monitor 


their students’ progress based on the AIMS blueprint.   
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3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of MATH curricula based on Student Performance. 


 


THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A PLAN FOR 


MONITORING THE INTEGRATION OF THE ARIZONA ACADEMIC STANDARDS INTO MATHEMATICS AND/OR 


READING INSTRUCTION.  
 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced on 


the Curricula during Teacher Orientation before School begins every year, and guidance is given on how 


to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A PLAN FOR 


MONITORING AND DOCUMENTING STUDENT PROFICIENCY IN MATHEMATICS AND/OR READING.  
 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be incorporating the State’s new guidelines on 


Teacher Evaluation/Effectiveness to evaluate all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


 


2. Along with more academic rigor added to daily class activities, e.g. math drills based on the 


AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to help 


students improve.   
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A 


PROFESSIONAL DEVELOPMENT PLAN THAT SUPPORTS EFFECTIVE IMPLEMENTATION OF A 


MATHEMATICS AND/OR READING CURRICULUM.  
 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for MATH at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO ANALYZE RELEVANT PUPIL ACHIEVEMENT 


DATA. 
 


Tucson International Academy has analyzed Pupil achievement in MATH since 2007, using our Pre and 


Post tests (based on curricula) and AIMS scores.   


 


However, there is room for improvement.  Analysis of Student achievement can always be improved: 


1.  Analysis of Student achievement can be a more frequent component to Teacher In-Services. 


 


2. Along with more academic rigor added to daily class activities, e.g. math drills based on the 


AIMS blueprint, results can be shared and analyzed weekly with Lead Teachers and Title I staff to 


help students improve.   
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A DETAILED DESCRIPTION OF THE TYPES OF DATA COLLECTED AND THE PROCESS USED IN 


CONDUCTING THE ANALYSIS OF THE RELEVANT DATA. 


 


TIA has collected Student Data of various types: 


1.  AIMS and Stanford 9/10 results 


2. Pre & Post Test results (based on curricula) 


3. Classroom grades 


4. Previous School Records 


5. Parent input 


 


Analysis of MATH student data was done mainly by the classroom teacher.  Ideas for student 


improvement, in general, were discussed and shared: 


1.  During Teacher Orientation (preparing for students for the new school year), AIMS results from 


the previous year and Pre test results were analyzed, and low achieving students were targeted 


for Title I.  Title I teachers used the analysis to help students target the standards they did not 


understand.  Post test results were used to see how effective the interventions were for each 


student. 


 


However, there is room for improvement.  Analysis of Student data can always be improved: 


1.  Quarterly Tests based on the AIMs blueprint would give more insight for both the student and 


teacher on AIMS achievement. 


 


2. Lead Teachers can become more involved with the analysis of student data, especially the 


students who might need more targeted help.  For example, results can be shared and analyzed 


weekly with Lead Teachers and Title I staff to help students improve.   


 


3. Analysis of Student achievement can be a more frequent component to Teacher In-Services. 


 


4. Along with more academic rigor added to daily class activities, e.g. math drills based on the 


AIMS blueprint. 
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 JUSTIFICATION OF HOW DATA SELECTED FOR THE ANALYSIS IS RELEVANT TO IMPROVING 


PUPIL ACHIEVEMENT. 


 
Tucson International Academy has several Data gathering systems for student achievement.  These 
systems are based on student assessments that are held weekly, monthly, quarterly, and bi-annually.  
These systems of assessments are relevant to improving pupil achievement because they provide the 
Teacher(s) with tools to monitor daily, monthly, and annual progress of students.   
 
For example, this past school year, 2011-2012, new systems for data gathering and testing were created 
and trial implemented to help monitor Student Achievement more effectively.  The results of the 
Assessment of students were input into a spreadsheet and are reviewed every summer.  Here is the trial 
schedule used for this past year: 
 Daily  - Bellwork based on Standards is given to all students for MATH 
 Monthly (Aug – May) – Math drills.  Basic math (addition, subtraction, multiplication,  


division) equations are timed tested.  Results are tracked for changes. 
 August – pretest of core curricula (Title I); AZELLA testing 
 October, December, March, May – Quarterly testing of basic knowledge (tracking  


improvement) 
 April – AZELLA testing 


May – post-test of core curricula (Title I); results are graphed to show changes from August 
 
In the past targeted Title I students were monitored using weekly progress monitoring, and of course, 
teacher classroom observations of the student(s).  AIMs and Stanford 9/10 tests results were used as a 
type of summative assessment tool.   We expanded these tests to include all students as soon as we 
turned into a Title I schoolwide school. 
 
During our Targeted Title I years, we used AIMs and Stanford 9/10 test results, classroom teacher 
observations, and pre and post tests to monitor students not in the targeted title I program.   
 
However, there is room for improvement.  Data selected for the analysis of Student data can always be 


improved.  We are currently reviewing the AIMs and Stanford 10 results for this past school year, 2011-


2012, and are hoping to see improvement.   
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THE SCHOOL’S DETAILED INTERPRETATION OF THE FINDINGS FROM THE DATA ANALYSIS OF THE 


SCHOOL’S RELEVANT DATA FOR THE PREVIOUS FIVE YEARS, INCLUDING PATTERNS AND TRENDS, AS 


WELL AS STRENGTHS AND WEAKNESSES. 
 


For the past 5 years, Tucson International Academy (TIA) has had a pattern of always meeting 


our AYP.  However, there has been a pattern of inconsistent AIMS/Stanford test scores at TIA 


Midvale, TIA West and TIA Broadway.  We attribute this to high teacher and staff turnover.  


Due to these turnovers, staff and teachers were inadequately trained in the implementation of the 


curricula.  


 


TIA’s strength is to find the weakness and to develop a system to eliminate it.  This year we have 


already planned a 3-week Orientation/In-service for our teachers.  We have provided new 


curricula materials that are simple to understand and use, and training for these new materials.   


We are also providing monetary compensation for teachers to attend the orientation.   


 


TIA has also improved its gradebook and grading system for Teachers.  Imbedded within this 


system is a pacing guide for the Common Core standards, K-12, and a system of assessing 


students at the same grade-level within the same week, so that teachers can monitor student 


progress easily.  The Leadership team has also developed a Teacher observation system where 


teachers will be held accountable to pacing their teaching according to the developed pacing 


guide schedule.    
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REPRESENTATION OF THE FINDINGS USING CHARTS AND GRAPHS THAT ARE UNDERSTANDABLE TO THE 


REVIEWER AND CLEARLY DEPICT THE RESULTS.  


 


Tucson International Academy has used the charts and graphs provided by the Arizona Charter 


School Board upon which to base its findings.   


 


  







 Five Year Interval PMP 
 


A DESCRIPTION OF THE LOGIC USED TO DEVELOP THE PMP THAT DEMONSTRATES THE CONNECTION 


BETWEEN THE FINDINGS FROM THE ANALYSIS OF THE RELEVANT DATA  AND THE PLAN.  
 
 


As described in a previous section, based on the findings of the graphs of AIMs results given by 


the Arizona Charter School Board, Tucson International Academy has planned a 3-week 


Orientation/In-service for our teachers for this upcoming school year, 2012-2013.  We have 


provided new curricula materials that are simple to understand and use, and training for these 


new materials.   We are also providing monetary compensation for teachers to attend the 


orientation.   


 


TIA has also improved its gradebook and grading system for Teachers.  Imbedded within this 


system is a pacing guide for the Common Core standards, K-12, and a system of assessing 


students at the same grade-level within the same week, so that teachers can monitor student 


progress easily.  These assessments include the daily, weekly, monthly, and pre& post year tests, 


as described previously. 


 


The Leadership team has also developed a Teacher observation system where teachers will be 


held accountable to pacing their teaching according to the developed pacing guide schedule.    
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Tucson International Academy, Inc.  
 
INDICATOR:1   ___Math _X__Reading                DURATION OF THE PLAN2:  Begins  July 1, 2012  to   June 30 , 2017 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


and 
Student growth percentile (SGP)  
 


Math: 38%, 20%, 
50%, 11% 
passing, 42, 34, 
49, 17 SGP 
 
Reading: 75%, 
54%, 65%, 41% 
passing, 41, 34, 
41, 21 SGP 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Train Teachers on new Common 
Core Curricula 
 
2.  Purchase Common-Core Aligned 
Reading & Math curricula materials 
 
3. Provide Training to Teachers/Staff on 
new curricula materials 
 


2012-2017 Leadership Team 
 
 
Leadership Team 
 
 
Leadership Team 
 


Teacher attendance at training (sign 
in sheet) 
 
Materials present 
 
 
Teacher attendance at training (sign 
in sheet) 


6,000 per 
year 
 
10,000 
per year 
 
 
 
 


4. Review of Curricula materials and 
purchase materials that “fill in” missing or 
weak areas according to AIMS test 
results 
 
5.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #9) 
 
 


2013-2014 Leadership Team 
 
 
 
Teachers & 
Leadership Team 
 
 


Invoices & district AIMS test results 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation forms of weak 
L.O.’s/Core Standards 
 
 
 


6,000 per 
year 
 
 
5,000 per 
year 
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6. Review of Curricula materials and 
purchase materials that “fill in” missing or 
weak areas according to the PARCC test 
results 
 
7.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #6) 
 


2014-2017 Leadership Team 
 
 
 
 
Teachers & 
Leadership Team 
 


Invoices & district AIMS test results 
 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation forms of weak 
L.O.’s/Core Standards 
 


6,000 per 
year 
 
 
 
5,000 per 
year 
 
 
 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Increase monitoring of Teacher 
Assessments and low performing 
students by monitoring gradebooks and 
Informal Classroom observations. 
 
2.  Quarterly assessments of students on 
practice AIMS with monitoring of student 
progress done with Lead Teachers 


2012-2017 Leadership Team 
 
 
 
 
Leadership Team 
 
 


Gradebooks 
Teacher Observation sheets 
 
 
 
Spreadsheet of practice AIMS scores 


6,000 per 
year 
 
 
 
10,000 
per year 
 
 


3.  Review AIMS scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2013-2014 Teachers & 
Leadership Team 


District AIMS scores 
List of Identified Core Standards 


 
 
 


4.  Review PARCC scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2014-2017 Teachers & 
Leadership Team 


District PARCC scores 
List of Identified Core Standards 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Increase monitoring of Teacher 
Assessments and low performing 
students by monitoring gradebooks and 
Informal Classroom observations. 
 
2.  Quarterly assessments of students on 
practice AIMS with monitoring of student 
progress done with Lead Teachers 
 
3.  Monthly writing prompts & Weekly 
math drills with monitoring of student 
progress done with Lead Teachers 
 
4.  Monitor list of Student AIMS scores 
and target Students whose scores are 
“Falls Far Below” for Title I services. 
 


2012-2017 Teachers & 
Leadership Team 
 
 
Teachers & 
Leadership Team 
 
 
Teachers & 
Leadership Team 
 
 
 
Teachers & 
Leadership Team 


Teacher Student Progress reports 
Teacher Informal Observation sheets 
 
 
Spreadsheet of Student assessment 
scores 
 
 
Spreadsheet of Student assessment 
scores 
 
 
 
Rank order list of  Student AIMS 
scores 


 
 
 
 
 


5.  Set up Celebrations for students who 
meet or exceed on AIMS 
 
 
6.  Create a “Test-taking Skills” class for 
High School Students 


2013-2017 Leadership Team 
 
 
 
Teachers & 
Leadership Team 


List of Students who meet or exceed 
on AIMS 
Sign in sheets for Parent Attendance 
 
List of Students attending 
Class Syllabus 
 


4,000 per 
year 
 


7.  Develop PSAT and SAT nights for 
Students and Parents  


2014-2017 Teachers & 
Leadership Team 


Sign in sheets for Parent Attendance 
PSAT and SAT score reports 


 


 
 
 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Train Teachers on new Common 
Core Curricula 
 
2. Provide Training to Teachers/Staff on 
new curricula materials 


2012-2017 Leadership Team 
 
 
Leadership Team 
 


Teacher attendance at training (sign 
in sheet) 
 
Teacher attendance at training (sign 
in sheet) 


6,000 per 
year 
 
6,000 per 
year 
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3. Provide training and re-training of 
teachers on what is an effective 
assessment and how to monitor student 
progress 
 
4. Follow up with teachers on the results 
of their Classroom Observations, and 
provide coaching for identified weak 
areas. 
 
5.  Professional Learning Communities – 
Quarterly meetings with similar grade 
level teachers, e.g. K-2, 3-6, 7-12, to 
discuss what is working and what is not 
 
6.  Develop a program to reward 
Teachers who implement TIA’s curricula 
effectively (show at least 45% of their 
students scoring meet or exceeds on 
AIMS) 
 


 
Leadership Team 
 
 
 
 
Leadership Team 
 
 
 
 
Teachers & 
Leadership Team 
 
 
 
Leadership Team 


 
Teacher attendance at training (sign 
in sheet) 
 
 
 
Teacher Coaching sheets 
Teacher Informal Observation sheets 
 
 
 
Teacher attendance at training (sign 
in sheet) and notes 
 
 
 
Student AIMS scores from current 
year 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6,000 per 
year 
 
 
 
 


7. Review AIMS scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 
8.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #6) 
 


2013-2014 Leadership Team 
 
 
 
 
 
Teachers & 
Leadership Team 


District AIMS scores 
List of weak Core Standards  
 
 
 
 
Teacher attendance at training (sign 
in sheet) 
Teacher Observation sheets 


 
 


9.  Review PARCC scores from previous 
year and identify weak areas.  Target 
weak areas by focusing and observing 
Teachers teaching those Core 
standards. 
 


2014-2017 Leadership Team 
 
 
 
 
 


District AIMS scores 
List of weak Core Standards  
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10.  Train and re-train teachers on use of 
Curricula materials.  Set mandatory use 
of materials, e.g. Observation of certain 
lessons taught (weak areas, see #8) 
 


Teachers & 
Leadership Team 


Teacher attendance at training (sign 
in sheet) 
Teacher Observation sheets 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:     Budget Total __$50,000.00___  Fiscal Year _2013_____________ 
Year 2: Budget Total __$65,000.00___         
Year 3: Budget Total __$76,000.00___ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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THE SCHOOL'S EFFORTS FOR THE PREVIOUS FIVE YEARS TO PROVIDE AND IMPLEMENT A 


MATHEMATICS AND/OR READING CURRICULUM THAT IMPROVES STUDENT ACHIEVEMENT 
 


Curricula:   


Tucson International Academy (TIA) has improved during the previous 5 years in providing and 


implementing a READING Curriculum that improves student achievement: 


1.  Since 2007, TIA has conducted Annual Review and improvements made during summer 


Leadership planning meetings.  The Arizona School Improvement Model was reviewed and 


discussed by the Leadership Team, and suggestions were implemented in the following school 


year.  For example, in 2008, an online component to was added to our Reading Title I program. 


 


2. Outside Expertise (Curriculum Alignment Associates) was used in structuring and pacing the 


curricula to meet the current Arizona State Standards.  Teachers were in serviced each year, and 


also used the produced curricula during the school year. 


 


3. Student data was used to guide Teacher review and focus on weak areas.  The Pre and Post tests 


(based on the curricula) results for READING were analyzed each year during Teacher in-services 


by the teachers.   Ideas and plans on how to improve student achievement were discussed.  


AIMS results were also shared and discussed with Teachers. 


 


4. Becoming a Title I Schoolwide district in 2011 allowed us to purchase and in-service our teachers 


on how to use more hands-on READING materials, such as Scholastic Leveled Readers.  Our 


teachers requested more hands-on materials to assist in helping students weak in abstract skills.   


 


5. TIA is already preparing to provide and implement the new Core Curricula K-12 for Reading and 


Math by purchasing new materials and providing in-service to all Teachers as soon as the 


current school year ends (May 2012) so that Teachers can plan during the summer and also 


during Teacher in-services before school starts (August 2012) 


However, there is room for improvement.  The major source of weak implementation of the curricula 


was due to Teacher turnover and monitoring.  TIA is working on improving these areas. 


1. Implementation of curricula and pacing guide use will be improved in the classroom by 


increasing classroom observations and feedback to teachers by Lead Teachers, based on using 


the State’s new guidelines on Teacher Evaluation. 


 


2. More academic rigor will be added to daily class activities, e.g. reading exercises based on the 


AIMS blueprint.  We also will be adding a Quarterly testing component that will help teachers 


monitor their students’ progress based on the AIMS blueprint.   
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3. Teacher Hiring and Retention will be improved by a more rigorous hiring process.  We will  


provide more in-service on Curricula use in the classroom and AIMS results analysis for 


Teachers.   This will help the Leadership spend more time on monitoring the effectiveness of the 


implementation of READING curricula based on Student Performance. 
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A PLAN FOR 


MONITORING THE INTEGRATION OF THE ARIZONA ACADEMIC STANDARDS INTO MATHEMATICS AND/OR 


READING INSTRUCTION.  
 


Standards integration: 


Review and Integration of the Arizona State Standards has been done by all Teachers with help from an 


Outside Expert (Curriculum Alignment Associates) every year since 2006.  All teachers are in-serviced on 


the Curricula during Teacher Orientation before School begins every year, and guidance is given on how 


to pace the curricula.  The Leadership Team monitors Teachers’ implementation of the curricula:  


1.  Weekly review of Teacher lesson plans and grade books according to Pacing Guides.   


 


2. Formal Teacher evaluation occurs bi-annually.   


 


3. Informal Teacher observations/evaluations occur at least bi-annually.   


 


4. Classrooms are checked/observed quarterly using At-A-Glance. 


However, there is room for improvement.  Although TIA’s integration of the Standards into its curricula 


is strong, monitoring of the implementation of the curricula in the classwork can be improved:   


1. Monitoring of curricula and pacing guide use will be improved in the classroom by increasing 


Classroom observations by Lead Teachers along with feedback to Teachers. 
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A PLAN FOR 


MONITORING AND DOCUMENTING STUDENT PROFICIENCY IN MATHEMATICS AND/OR READING 
 


Teacher Evaluation Systems:   


Teacher Evaluation Systems are reviewed every summer since 2007 with the Leadership Team every 


summer.   All Teachers are also trained on the Evaluation System during Teacher Orientation in-services 


before the School Year begins.  External Consultant training (Curriculum Alignment Associates) is used 


for Leadership team for implementation of observations, evaluation, policies & practices of teachers. 


During the upcoming 2012-2013 school year, TIA will be using the State’s new guidelines on Teacher 


Evaluation/Effectiveness to evaluation all Teachers.  


 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be an added component to Teacher 


Observations and feedback by Lead Teachers, based on using the State’s new guidelines on 


Teacher Evaluation. 


 


2. Along with more academic rigor added to daily class activities, e.g. reading exercises based on 


the AIMS blueprint, results can be shared weekly with Lead Teachers and Title I staff to help 


students improve.   
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO DEVELOP AND IMPLEMENT A 


PROFESSIONAL DEVELOPMENT PLAN THAT SUPPORTS EFFECTIVE IMPLEMENTATION OF A 


MATHEMATICS AND/OR READING CURRICULUM.  
 


Professional Development: 


Professional Development for Teachers on curricula, Exceptional Education, ELL, and Title I occurs at 


least bi-annually (Teacher Orientation before school starts and mid-year) using internal and external 


consultants.  These in-services help teachers implement the curricula for students at different levels of 


achievement for READING at their grade level. 


However, there is room for improvement.  Monitoring of Student proficiency can always be improved: 


1. Monitoring of Student improvement and proficiency can be a more frequent component to 


Teacher In-Services. 
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THE SCHOOL’S EFFORTS FOR THE PREVIOUS FIVE YEARS TO ANALYZE RELEVANT PUPIL ACHIEVEMENT 


DATA. 
 


Tucson International Academy has analyzed Pupil achievement in READING since 2007, using our Pre 


and Post tests (based on curricula) and AIMS scores.   


 


However, there is room for improvement.  Analysis of Student achievement can always be improved: 


1.  Analysis of Student achievement can be a more frequent component to Teacher In-Services. 


 


2. Along with more academic rigor added to daily class activities, e.g. reading exercises based on 


the AIMS blueprint, results can be shared and analyzed weekly with Lead Teachers and Title I 


staff to help students improve.   
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A DETAILED DESCRIPTION OF THE TYPES OF DATA COLLECTED AND THE PROCESS USED IN 


CONDUCTING THE ANALYSIS OF THE RELEVANT DATA. 


 


TIA has collected Student Data of various types: 


1.  AIMS and Stanford 9/10 results 


2. Pre & Post Test results (based on curricula) 


3. Classroom grades 


4. Previous School Records 


5. Parent input 


 


Analysis of READING student data was done mainly by the classroom teacher.  Ideas for student 


improvement, in general, could be discussed and shared: 


1.  During Teacher Orientation (preparing for students for the new school year), AIMS results from 


the previous year and Pre test results were analyzed, and low achieving students were targeted 


for Title I.  Title I teachers used the analysis to help students target the standards they did not 


understand.  Post test results could be used to see how effective the interventions were for 


each student. 


 


However, there is room for improvement.  Analysis of Student data can always be improved: 


1.  Quarterly Tests based on the AIMs blueprint would give more insight for both the student and 


teacher on AIMS achievement. 


 


2. Lead Teachers can become more involved with the analysis of student data, especially the 


students who might need more targeted help.  For example, results can be shared and analyzed 


weekly with Lead Teachers and Title I staff to help students improve.   


 


3. Analysis of Student achievement can be a more frequent component to Teacher In-Services. 


 


4. Along with more academic rigor added to daily class activities, e.g. reading exercises based on 


the AIMS blueprint. 
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JUSTIFICATION OF HOW DATA SELECTED FOR THE ANALYSIS IS RELEVANT TO IMPROVING PUPIL 


ACHIEVEMENT. 
 
Tucson International Academy has several Data gathering systems for student achievement.  These 
systems are based on student assessments that are held weekly, monthly, quarterly, and bi-annually.  
These systems of assessments are relevant to improving pupil achievement because they provide the 
Teacher(s) with tools to monitor daily, monthly, and annual progress of students.   
 
For example, this past school year, 2011-2012, new systems for data gathering and testing were created 
and trial implemented to help monitor Student Achievement more effectively.  The results of the 
Assessment of students were input into a spreadsheet and are reviewed every summer.  Here is the 
trial schedule used for this past year: 
 Daily  - Bellwork based on Standards is given to all students for Language Arts  
 Monthly (Aug – May) – Writing to a prompt.  Using 6-Traits rubrics, results for each  


student is tracked for change 
 August – pretest of core curricula (Title I); AZELLA testing 
 September – LAP testing for K-12 students.  Dibels for K-6 students.  (Title I Ranking) 
 October, December, March, May – Quarterly testing of basic knowledge (tracking  


improvement) 
 April – AZELLA testing 


May – post-test of core curricula (Title I)  results are graphed to show changes from Aug. 
 
In the past targeted Title I students were monitored using Dibels, weekly progress monitoring, and of 
course, teacher classroom observations of the student(s).  AIMs and Stanford 9/10 tests results were 
used as a type of summative assessment tool.   We expanded these tests to include all students as soon 
as we turned into a Title I schoolwide school. 
 
During our Targeted Title I years, we used AIMs and Stanford 9/10 test results, classroom teacher 
observations, and pre and post tests to monitor students not in the targeted title I program.   
 


However, there is room for improvement.  Data selected for the analysis of Student data can always be 


improved.  We are currently reviewing the AIMs and Stanford 10 results for this past school year, 2011-


2012, and are hoping to see improvement.   
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THE SCHOOL’S DETAILED INTERPRETATION OF THE FINDINGS FROM THE DATA ANALYSIS OF THE 


SCHOOL’S RELEVANT DATA FOR THE PREVIOUS FIVE YEARS, INCLUDING PATTERNS AND TRENDS, AS 


WELL AS STRENGTHS AND WEAKNESSES. 
 


For the past 5 years, Tucson International Academy (TIA) has had a pattern of always meeting 


our AYP.  However, there has been a pattern of inconsistent AIMS/Stanford test scores at TIA 


Midvale, TIA West and TIA Broadway.  We attribute this to high teacher and staff turnover.  


Due to these turnovers, staff and teachers were inadequately trained in the implementation of the 


curricula.  


 


TIA’s strength is to find the weakness and to develop a system to eliminate it.  This year we have 


already planned a 3-week Orientation/In-service for our teachers.  We have provided new 


curricula materials that are simple to understand and use, and training for these new materials.   


We are also providing monetary compensation for teachers to attend the orientation.   


 


TIA has also improved its gradebook and grading system for Teachers.  Imbedded within this 


system is a pacing guide for the Common Core standards, K-12, and a system of assessing 


students at the same grade-level within the same week, so that teachers can monitor student 


progress easily.  The Leadership team has also developed a Teacher observation system where 


teachers will be held accountable to pacing their teaching according to the developed pacing 


guide schedule.    
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REPRESENTATION OF THE FINDINGS USING CHARTS AND GRAPHS THAT ARE UNDERSTANDABLE TO THE 


REVIEWER AND CLEARLY DEPICT THE RESULTS.  


 


Tucson International Academy has used the charts and graphs provided by the Arizona Charter 


School Board upon which to base its findings.   
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A DESCRIPTION OF THE LOGIC USED TO DEVELOP THE PMP THAT DEMONSTRATES THE CONNECTION 


BETWEEN THE FINDINGS FROM THE ANALYSIS OF THE RELEVANT DATA AND THE PLAN.  
 
 


As described in a previous section, based on the findings of the graphs of AIMs results given by 


the Arizona Charter School Board, Tucson International Academy has planned a 3-week 


Orientation/In-service for our teachers for this upcoming school year, 2012-2013.  We have 


provided new curricula materials that are simple to understand and use, and training for these 


new materials.   We are also providing monetary compensation for teachers to attend the 


orientation.   


 


TIA has also improved its gradebook and grading system for Teachers.  Imbedded within this 


system is a pacing guide for the Common Core standards, K-12, and a system of assessing 


students at the same grade-level within the same week, so that teachers can monitor student 


progress easily.  These assessments include the daily, weekly, monthly, and pre& post year tests, 


as described previously. 


 


The Leadership team has also developed a Teacher observation system where teachers will be 


held accountable to pacing their teaching according to the developed pacing guide schedule.    


 


 





