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AGENDA ITEM: Transfer Application — Pima County Board of Supervisors d.b.a. Pima Vocational High School

Issue

Pima County Board of Supervisors, a government entity, submitted a complete Transfer Application for transfer
of the sponsor from the Arizona State Board of Education to the Arizona State Board for Charter Schools. The
Pima County Board of Supervisors d.b.a. Pima Vocational High School was granted a charter in 2000 and
opened Pima Vocational High School in Tucson in the same year.

The Pima County Board of Supervisors underwent a five-year interval review in FY 2011. Because the school
operated by the charter holder did not meet the Board’s level of adequate academic performance, the charter
holder was required to submit a Performance Management Plan as a part of the review process. The
Performance Management Plan was submitted on September 1, 2011. The same plan was submitted with the
transfer application package.

As stated in Board policy, prior to a charter school being placed on an agenda, staff conducts a compliance
check as part of the approval process. With the exception of not meeting the Board'’s level of adequate
academic performance for all schools, the charter holder is compliant in all other areas.

Curricular Emphasis:

The Pima County Board of Supervisors d.b.a. Pima Vocational High School is an alternative high school
established to reconnect out-of-school youth to high school successfully. The school’s program is designed to
provide an alternative for a target population of 16 to 21 year olds that have not been successful in traditional
schools. The program was developed to assist students in meeting academic outcomes in the core subject
areas and providing on-the-job training so students have the opportunity to apply academics to real world
experiences under the supervision of workplace mentors. The school’s methods of instruction include using
small school communities with no school site larger than 50 students per campus and no classroom with more
than fifteen students. Teachers use direct instruction, with discussion and cooperative learning.

According to the curricular emphasis narrative, each department does curriculum mapping which integrates
standards, higher level thinking strategies, relevant instructional methods, and multiple types of assessments.
Teachers uses strategies for pupil engagement and retention including word walls, individual white boards,
graphic organizers, and paired learning. Technology is integrated into the direct instruction format.

The school operates a 200 day, year-round calendar, with an extended day. The courses are six weeks in
length. Teachers engage in professional development throughout the year. In addition to assessments used
by teachers in the classroom, the school uses a variety of assessments to determine student progress.
Diagnostic Online Math Assessment (DOMA) and Diagnostic Online Reading Assessment (DORA) are aligned
to AIMS and provide quarterly assessments of student progress. Students participate in weekly advising
classes and portfolio building. At that time, students are informed of their assessment results.

Graphs providing academic achievement data for the previous five years in math and reading are not available.
The performance management plan narratives the charter holder submitted are included in the transfer
application portfolio and provide academic performance data, including AIMS results, for students attending the
school.

Governance Structure:

Because the charter holder is a government entity, the Pima County Board of Supervisors serves as the
charter holder governance board. Pima Vocational High School is a program of Pima county Government and
is not incorporated. The organizational structure for the board is included in the transfer application package
and presented in the portfolio.





Board Options

1. Approve the Transfer Application for Pima County Board of Supervisors d.b.a. Pima Vocational High
School.

Deny the Transfer Application for Pima County Board of Supervisors d.b.a. Pima Vocational High
School.

Staff Recommendation
Option 1.
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Interval Report Details Hide Section

Report Date: 06/06/2012 Report Type: Interval

Charter Contract Information Hide Section
Charter Corporate Name: Pima County Board of Supervisors
Charter CTDS: 10-86-01-000 Charter Entity ID: 4420
Charter Status: Open Contract Effective Date: 08/23/2000
Authorizer: SBE Contractual Days:
Number of Schools: 1 e Pima Vocational High School: 200
Charter Grade Configuration: 9-12 Contract Expiration Date: 08/22/2015
FY Charter Opened: 2001 Charter Signed: 08/23/2000
Charter Granted: — Corp. Commission Status —
Corp. Commission File # - Corp. Type Government Entity
Corp. Commission Status Date — Charter Enrollment Cap 234

Charter Contact Information

Mailing Address: 97 East Congress Website: —
30
Tucson, AZ 85701
Phone: 520-243-1740 Fax: 520-903-0753
Mission Statement: Pima Vocational is a high school for high-risk 17 to 22 year olds that uses a school-to-work model in an applied academic

setting that leads to a high school diploma with a sustainable job and a career plan at graduation.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Ms. Gloria Proo gloria.proo@pima.gov 06/05/2012
2.) Mr. Albert Garcia ahggg@att.net 02/16/2017

Academic Performance - Pima Vocational High School Hide Section
School Name: Pima Vocational High School School CTDS: 10-86-01-201
School Entity ID: 6057 Charter Entity ID: 4420
School Status: Open School Open Date: 07/01/2000
Physical Address: 2801 East Ajo Way Website: —

Tucson, AZ 85713
Phone: 520-243-1740 Fax: 520-903-0753
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Five-Year Interval Report

Grade Levels Served: 9-12 FY 2011 100t" Day ADM: 120.8675
. AcademicPerformance PerFiscal Year et
FY AZ LEARNS Profile Met AYP
Alternative ALT ALT-HS 10
2011 Performing — — — Met
2010 Performing — — — Not Met
2009 — Performing — — Yes
2008 — — Performing — No
2007 — — — Performing No

Charter/Legal Compliance Hide Section
Charter Corporate Name: Pima County Board of Supervisors
Charter CTDS: 10-86-01-000 Charter Entity ID: 4420
Charter Status: Open Contract Effective Date: 08/23/2000

Year Timely Year Timely
2011 Yes 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes
2008 Yes 2009 Yes
2007 Yes 2008 Yes

SPED Monitoring Date 03/13/2009 Child Identification In Compliance

Evaluation/Re-evaluation: Partial High |IEP Status: Partial High

Delivery of Service: In Compliance Procedural Safeguards: In Compliance

Sixty Day Item Due Date - ESS Compliance Date: —

Audit and Fiscal Compliance Hide Section

Charter Corporate Name: Pima County Board of Supervisors
Charter CTDS: 10-86-01-000 Charter Entity ID: 4420
Charter Status: Open Contract Effective Date: 08/23/2000
. TimelsubmissonofAmnualAudit s

Year Timely

2011 Yes

2010 Yes

2009 No

2008 No

2007 Yes

There were no CAP Issues for fiscal years 2007 to 2011.

http://online.asbcs.az.gov/reports/interval_report/207[6/6/2012 12:11:16 PM]





Five-Year Interval Report

Repeat Issues Identified through Audits Hide Section

There were no repeat findings for fiscal years 2007 to 2011.
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Pima Vocational High School

Organizational Chart 2011-2012

 pima County Board of
L Supervisors

i g
“Human Resources’ %

Facilities Management

Procurement

E
G,

¥
R,

Financial Operatians

g

Payroll Accounts Receivable b Accounts Payable Birector of Instruction
E I H

£
3

e

S
S

Community Economic
L ‘Development Deputy
5 CoumyAdrmni_strator

Director  Pima
Voeational High School

]

T
SE e e .

Adminisrra_!ive Support

Trachers

5
Administrative Support

Specialist

Student Support

. 2a
e
ﬁm»g

AT

Registrar

i AR x;»;







APPENDIX J

A. Curricular Emphagsis Narrative

1. School Community: To understand the school community it is critical to
understand the reason our charter school was created. During the mid 1990’s
Pima County, and more specifically Pima County Community Services
Department, reviewed its intake data covering thousands of youth who applied to
the department for employment training and emergency services. The number of
youth who had dropped out of high school in the area far surpassed the published
local drop out rate and in certain south Tucson and tribal areas approached 40%.,
Further analysis of data from individual youth interviews and needs assessments
showed that the students who had to be turned away from job training for not
meeting the County academic criteria (minimum 9™ grade on the screening test)
shared the following characteristics:

a) 51% were homeless or nearly homeless

b) 82% had dropped out of high school

b) They had an average academic level of that fell 4 grade levels

below the minimum threshold of 9" grade in reading and math required
to enter County employment traininﬁ programs (average performance
level was 5% grade in reading and 4" grade in math)
¢} 98% were below the poverty level and had been unsuccessful at
obtaining and/or retaining entry level employment

d) The average age of the youth was 18. They had completed 3 credits
toward their high school diploma, and had been out of school for 1 %
years.

¢) Those out of school had attended three previous high school programs
before dropping out.

) They wanted to return to school to earn their high school diploma, but
could not find a place where they met re-entry criteria since they had so
few academic credits and were now older

g) 84% had other barriers such as a juvenile arrest record, were parenting,
were aging out of foster care, or had poor school attendance records or
disciplinary infractions. (We have a close partnership with juvenile
court for placing youth transitioning from detention.)

Pima County’s response was to assemble a volunteer team of experts in
educational innovation and interventions to improve academic achievement,
counseling at-risk youth, and vocational/employment training to develop an
unique model program that would reconnect out-of-school youth to high school
successfully and forge a path to sustainable employment and post-secondary
education. After four years of preparation, the team looked to the fledgling charter
school movement and designed a charter high school program that would provide
a successful alternative for this target population of 16 to 21 year olds who had
not been successful in traditional schools. The design incorporates best practices
proven to re-connect out-of-school youth to school, ensures that they meet the
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outcomes to significantly raise their academic levels in the core subjects, master
the essential high school standards in all the subjects, and provide on-the-job
training in which students apply academics to real world experiences under the
supervision of school and workplace mentors.

In the year 2000, Pima Vocational High School (PVHS) opened the original site
forming a small school community campus. The contract with the State provides
for one school with up to 5 campuses each housing 50 students in small learning
communities. Teachers selected for their expertise in differentiated learning
strategies teach classes of 15 students utilizing direct instruction. Students master
the core Arizona State Standards and raise their reading and math levels from the
5% grade average to at least 10" grade level shown by passing the AIMS 10™
grade tests.

This school was one of the few charter schools that did not experience negative
backlash from the large district high schools seeing us as “competition”. On the
contrary, PVHS has become an established referral destination for district dropout
prevention counselors to send students who were not passing their own alternative
school programs. PVHS has graduated 380 formerly out-of-school youth who
met all requirements for high school graduation including passing all the AIMS
tests. Data from the last three years’ indicate that 77% of graduates have obtained
employment and/or enrolled in post secondary job training programs or college.
PVHS was accredited by ACA in 2010 for the full 5 year term.

2. Educational Philosophy:

The fundamental philosophy of PVHS is to provide a welcoming academic and
vocational program environment within a very small school community. Direct
instruction is provided by outstanding youth-friendly teachers skilled in
connecting with, engaging, and retaining our target group of youth. Class size is
15 students. As an alternative school with the majority of students presenting
with multiple social barriers to school completion, an integral component is the
Youth Specialist/counselor at each small campus. He or she advocates for and
connects students to support services and additional academic interventions
provided by our network of community partners serving homeless, parenting,
court-involved youth well before an lapses in school attendance, Discipline
policy is based on non-punitive, one-to-one conferencing with youth, and
prevention strategies like weekly advising, relevant lessons, the vocational
curriculum and intensive year long professional staff development.

3. Methods of Instruction: Over the past 10 years PVHS has implemented
numerous best practices proven successful in reconnecting out-of-school youth to
improved academic achievement and standards-based mastery. These include:

a. Instruction within small school communities of 50 students per campus, and 15
students per class — students who have dropped out of school feel marginalized

when they return to school. Our very small learning communities provide a safe,
welcoming space where “everyone knows their name” and they are missed when
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they are absent. For most of our youth, this community is the most stable part of
their week and students who have had attendance rates of 50% or less in previous
schools soon reach 80 to 85% . This in turn supports mastery of academic
standards and increased academic achievement.

b. Direct Instruction in classes of 15 students or less — Our students learn
extremely well within the dynamic of a well-run direct instruction format. The
opportunities for discussions, interactive and cooperative learning, and debates
teach excellent life and work skills needed by our students. Many have not done
well in “lecture” type classes or self-paced packet or online schools in the past.

¢. Curriculum mapping by each department which integrates core standards,
Bloom’s higher level thinking strategies, relevant instructional methods, and
multiple types of assessments directly aligned to the objectives/standards

Our typical newly enrolled student is 17 or 18 years of age, has about 3
academic credits, and basic math and reading skills at 5% grade level. Presented
With these significant and varied gaps in learning, there is often a tendency in
other programs is to teach almost exclusively at the knowledge level of Bloom’s
taxonomy. Good curriculum mapping ensures that each department and teacher
consistently uses the older students’ vast life experience and thinking abilities
within each lesson to reach higher levels of Bloom’s. This keeps them engaged
in their learning and clearly able to track their academic mastery and progress.

d. Total integration of SEVSDAIE strategies for pupil engagement and retention-
Older students with initial below-level reading and math skills make significant
academic progress when all teachers consistently utilize word walls, individual
white boards, graphic organizers, paired learning, carousels, etc. to engage
students in learning

e. Technology integration into direct-instruction format — Most of our students do
not have computers in their homes and have limited access to public labs.

f. 200-Day, year round calendar, extended day, work experience placements, 6-
week course durations — These all support the additional instruction needed by
our students. The 6 week courses allow students to see their success right away
through course completions.

g. Year-long Professional Development - Empowers teachers to master
the above strategies and best practices

4. Methods of Assessment: Appropriate assessments and data driven instruction

have been both critical to our strategies and also have presented us with the
greatest challenges given our target population and mission.
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ADE has had difficulty evaluating our school-wide progress mainly because of
our small school size and the transiency of our student population. These factors
have made it difficult to report our progress even utilizing the new Growth Model.

PVHS has met AYP for several years, has always been “Performing” in
AZLEARNS, and yet we are in SI of School Improvement. The reasons are due
to the years we have not met AYP. And this status is a factor of the student
population we choose to serve: Students whose graduation is not counted as part
of the graduation rate when they graduate from us at age 19, 20, and 21;

Or, students who enroll with us never having passed one of all of their 10™ grade
AIMS until they have been with us for a couple of years; As seen in our PMP
attached later in this package, we have tried many ways to gather AIMS data to be
the most helpful to our teachers, students, and families. We believe we have
finally developed a simplified yet very useful tracking format seen in the example
on the next page. This format is clear, and tracks the students who have been with
our school for a minimum of 7 months of instruction before taking the AIMS
tests, We find this gives us a better school wide measure of student growth
related to the AIMS.

The most important assessments for individual students continue to be the daily
methods implemented by our teachers to check for understanding and mastery in
each classroom. As of 2010, we are having great success with the Curriculum
Associates’ system: Diagnostic Online Math Assessments (DOMA) and
Diagnostic Online Reading Assessment {DOMA). These are aligned to the AIMS
standards and provide assessments quarterly. Both students and teachers value
the data from this system which also includes intervention materials. Another
assessment we utilize is New Century Education Program. Older high school
students take charge of their own education by being regularly informed of their
progress during weekly advising classes and portfolio building. Often in the past
they were not informed of their assessment results, progress in classes, or
academic transcripts.

5. Remediation Plan: Remediation is an essential part of our daily activities and
is not relegated to a separate part of the day or week. Students have opportunities
for re-teaching many times during each class. In addition, all teachers provide
one-to-one and small group time at lunch time, after school. Mastery checklists
utilized by every teacher ensure that remediation happens as soon as the student
and/or teacher needs more help. Also any student can enroll in an AIMS prep
class to sharpen basic skills.

6. Promotion and Retention Plan:

Our school is ungraded. Any student aged 16 to 21 takes classes as needed to
complete their requirements for graduation. QOur students who have been out of
school have unpredictable gaps in required credits. What is critical is mastery of
each class’s outcomes to pass the class. A student may take a class any number
of times to master the outcomes. No one is “retained”.

7. .Class Size: Class size has been explained above as one of our essential
instructional strategies. All class sizes are limited to 15 students.

Curricular Emphasis Narrative






Performance Management Plan
Pima County Board of Supervisors dba Pima Vocational High School

Plan Narratives for Mathematics

School Efforts from SY 2006-7 through SY 2010-11 to Improve Academic Achievement

Introduction: School Description and Mission

Pima Vocational High School {(PVHS) has operated since 2000 as an Arizona Charter School; the Pima
County Baard of Supervisors appoints its Board of Directors, This innovative school developed from
needs encountered in the County’s employment and training program. PVHS serves glder high school
dropouts, aged 16 to 21, who do not qualify for GED and employment programs because of their low
educational attainment {averaging near the 5th grade level as measured by New Century Education and
TABE assessmients). Forty percent of the students are homeless, 25%/are court-involved, and 29%/have
children. Ethnically, the majority (5944 of PVHS students are Hispanic, with 647African American, 11%
Native American, 1¢/Asian, and 13’?/Anglo filling out the student population. Males account for 544/0f
the students, and females 464/ PVHS qualifies under the Arizona Department of Education’s definition
as an alternative high schoaol, serving greatly at-risk students. Nearly all of these students were
unemployed or underemployed upon entering PVHS. Recent classes have had 207/0f their students
gualifying for Special Education. These young adults found themselves closed out of the system with no
way to get back on track.

The vast majority of incoming students have previously drepped out of high school programs and
returned to the educational system at PVHS, Upon enrolling, most had earned six or fewer of the 22
credits required for graduation after attending three or more other high schools. Only 5to 12 percent
of the students are 10" graders each year, but an annual average of 90% of new students need to pass
one or more AIMS tests when they enroll at PVHS as 10", 11", or 12" graders [see Table 1). Still our
school’s AYP/AIMS standings are based on that small number of 10" graders rather than the growth of
the majority of our students towards passing the AIMS test. Even with the change to a Growth Model,
the formulas used by the State to show growth are not useful in our situation (see data provided by ADE
and ACSA in Table 4}, Therefore, even though we prefer a growth model, and value-added performance
measure, it is clear that we must continue to gather our own growth data to track academic
achievement in a meaningful way.

PVHS offers small classes {no more than 15 students), small campuses {three locations, each with no
more than 50 students), flexible schedulas, and extensive social services to help its students address
their barriers to school attendance which leads to academic improvement. The six week class terms and
open entry policy at PVHS allow students to set manageable goals and to leave temporarily to dea! with
personat problems. The school maintains contact with these students and has seen the return rate climb
steadily from 10%/in the first year to over 407/in the 2009-2010 year, PVHS employs three fuli-time
Youth Specialists to help students with housing, child care, transportation, medical care, and legal
assistance. School staff will often accompany students to court hearings to verify the attendance and
academic achievement of those on probation. Graduating seniors frequently cite the individual
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attention that they received from teachers and counselors at PVHS as the primary reason for their
success and retention in school.

Pima Vocational High School has direct instruction as its core method of class instructional design. We
have fully implemented curriculum mapping in 2006 when aligning all instruction to the Arizona
academic standards. It is imperative that all teachers demonstrate competency in Differentiated
Instruction and be able to apply that concept in all our classes, with all our students, including ELL and
Special Education students. We were accredited by NCA in 2010 with special commendations for our
success in bringing formerly out-of-school youth who average 6™ grade levels in reading and 5" grade
levels in math to passing the AIMS test before graduation. We also place emphasis on using hands-on
activities to reinforce understanding of concepts for all students with a view to incorporating a variety of
learning styles and to compensate for initially lower reading literacy. All staff must demonstrate the
ability to connect with formerly marginalized students, and establish and maintain positive classroom
discipline practices and environment which exemplify the PVHS philosophy and norms. PVHS also uses a
longer instructional day offering 60 extra instructional minutes daily, and a longer instructional year of
200 days or more of instruction.

In addition, PVHS uses the New Century Education Program and also Curriculum Associates’ Diagnostic
Online Reading and Math (DORA, DOMA) software programs at all its campuses as a supplementary
program because it works well in bringing students up to high school levels. New Century and DORA
start at the third grade level, which is very useful for the least accomplished high school students. The
systematic, self-paced approach helps students gain confidence in private and its scoring system allows
school officials to monitor progress. Both software programs are continuous across grades and classes,
making it a good platform for uniform development of knowiedge and skills,

We have graduated 329 students with a full high school diploma so far. All have passed the State
Graduate Test (AIMS), albeit some with the augmentation points added. Special Education students
pass the AIMS at the level stipulated in their Individual Education Plans (IEP) or higher. This is
remarkable given that the average reading and math enroliment grade level of our students is 5.6.

A summary of our program is captured in the following mission and vision statements:

- Pima Vocational High School Mission Statement

Pima Vocational High School (PVHS) is a public charter school that welcomes youth ages 16 to 21 who
want to meet Arizona State requirements for a high school diploma and obtain a sustainable job through
career oriented work experience in an applied academic setting. Our program targets students who
have previously dropped out of school or are at risk of not completing high school and provides on site
supportive social services to enable the students to take responsibility for their own education, career
and life choices. Our comprehensive programs are provided within a small school learning community
utilizing best practices for reconnecting out—of-school youth.





Pima Vocational High School Vision Statement

In order to serve our target population who enroll with multiple academic and social barriers, our vision
includes the following critical elements:

Small sites and small class design

A welcoming environment for every student

Highly qualified staff trained in differentiated instruction with high interest, hands on curriculum
to accommodate the students’ lower entry skills and transition them to meet Arizona State
standards for high school graduation and vocational and academic skills needed in the
workplace for successful employment.

An annual system of year-long professional development for all staff based on goals from our
continuous improvement plan and teacher-formulated school-wide academic improvement
goals

A calm, structured, non-punitive environment that fosters individual problem solving skills
enabling the students to take responsibility for their own education, CAREER AND LIFE CHOICES.
Continuous improvement of instruction through research-based best practices

Quarterly program evaluation through systematic data analysis that drives all instruction

Strong partnerships with multiple community resources that assist students to learn a pattern of
self reliance for themselves and their young families.

Utilizing scientifically based best practices, we reconnect older previously out-of-school youth with
classes and school, increase mastery of essential learning academic standards, increase retention, school
attendance, class completions, and the rate of graduation. The only reason we consistently have
difficulty with NCLB measures is due to our low 4-year graduation rate. The great majority of our
students typically enroll at age 17 years, 10 months with fewer than 6 high school credits. The
possibility of graduating with their cohort has vanished before they enroll with us. Nevertheless our AYP
and AZLEARNS are as follows:

I

Arizona LEARNS Labels: PVHS

2003-2004 - Performing

2004-2005 — Performing

2005-2006 - Performing

2006-2007 — Performing

2007-2008 - Performing

2008-2009 - Performing

2009-2010 - Performing (Alternative School)

2010-2011 - Performing (Alternative School)





Adequate Yearly Progress (AYP) Determination: PVHS

2003-2004 - Did not meet {We did not appeal Graduation rate)
2004-2005 - Met AYP (ADE waived graduation rate on appeal)
2005-2006 - Met AYP {ADE waived graduation rate on appeal)
20306-2007 — Did not meet: ADE rejected Graduation Rate appeal
2007-2008 — Did not meet: 1.) 1007/Attendance for AIMS ~ 1 student not counted for
AIMS due to SAIS # being listed incorrectly); 2.) ADE rejected Graduation Rate Appeal
2008-2009 - Met AYP

2009-2010 - Did not meet: 1) Graduation Rate ADE rejected Graduation Rate Appeal 2) Attendance Rate .
below 904/

2010-2011 - Met AYP

A. Description of Al Efforts that Demonstrates a Concerted Effort and Capacity to improve Student
Achievemant

1. Efforts to Provide and Implement a Mathematics Curriculum That Improves Student Achievement
All staff participated in an intensive process to re-align our curriculum to the essential Arizona State

Standards in math (Essential Learning Standards). Over the jast 5 years we have trained all staff in the
curriculum mapping system. We have identified those skills that are critical te our student population.
The school has a written curriculum that focuses on academic achievement in math. We use direct
instruction. The curriculum templates reflect essential state standards. Math teachers have completed
mapping the math curriculum for the entire year. This present year we are working with a consultant to
further align our math curriculum with the upcoming core standards. Other areas are aiready aligned,
The departments work together though out the year and meet weekly. At the end of each 6 week
session, also for 5 days in January and during the 5-day training in summer, the teachers review the
curriculum and assessments in order to make appropriate changes and modifications to curriculum. We
also use individual AIMS data to make decisions on the curriculum. Our data show that our students
successfully pass the AIMS test over a period of two years after enrollment in our school.

The following summary was developed by staff to remind teachers of the mapping process during the
year and the initial training:

CURRICULUM MAPPING: Summary Guide for Teachers






Carriculum mapping is a powerful process in which teachers working collaboratively take time to analyze
the standards at the concept and perfarmance ohjective level and decide what will be taught and when
during the academic year.

Steps to follow in creating a basic math map
Choose the mapping template {Outcomes, standards, and assessments/evaluation)

1. Gather the tools you will need to develop your outcomes. (state standards, AIMS blueprints,
students achievements)

2. Determine the knowledge and skills from the standards to be taught.
3. Develop assessments to measure the students’ learning. (pre/post tests)

The following table was utilized, along with the AIMS Math biueprints, and individual student AIMS
strands and concepts report to develop the essential math standards-based curricuium.

Table 1 AIMS statys of students aged 16-21 enrolling for the first time in PVHS in grades 10, 11, 12 {by
subject area at the time of enroliment) from 2008 through 2011.
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2, Efforts to Develop and Implement a Plan for Monitoring the Integration of the Arizona Academic
Standards into Mathematics Instruction

The Arizona Academic Standards are included in the curriculum maps. The state standards are on the

teacher lesson plans. Each teacher submits his/her lesson plans on Monday for review. The school has a
comprehensive teacher evaluation system.

The teachers are expected to have the objective on the board to facilitate the walk through
administrative process. During the observation the Administrator looks and listens for alignment to state
standards. The school routinely does walk though observations. These observations occur once per
week. These observations are often the basis for a formative conference. Novice teachers are formally
evaluated up to four times per year, continuing teachers once per year. All teachers design a
professional development plan. The formal observation includes a pre-conferénce, observation and
post-conference. In addition, all the teachers at PVHS are evaluated according to the Pima County
performance appraisal standards. PVHS has generated observation forms as well as using the County
observation form. This current year staff and administration are working together to implement Senate
Bill 1040.





Waik Through Observations
{Content changes with PD Goals)

Teacher Class

Observer : Time/Date

Start of Class Yes No Tally
Students greeted by teacher

Cutcomes displayed on the wall
Daily objective posted in youth friendly terms
Checking for: t-shirts, colors, cell phones, drinks, food
Materials ready: copies, pencils, paper, etc.
Room arrangement: students focused to teacher
Teacher enthusiastic towards students and lea rning
Room is clean and inviting
Teacher contacts students that are absent

During the lesson

EStated relevance for the learner

Reference the objective

| Visuals used: overhead projector, graphic Organizer, maps,
charts, graphs, manipulatives, smart board

All students engaged

Checks for understanding: white boards, worksheet, asking
each student, students go to board/frant of class, mini quiz,
| pair-share

End of class
Closure/evaluation with each student individually based on
objective: exit cards, mini quiz ) |

Othei:

Copy given to teacher on

Alter reviewing this observation, send a response to the areas needing improvement to Michele within 24 hours,
Response received on - See attached.

Revised 7-1-09






Lesson Plan

Z

Teacher:
Class:

Date

Arizona State Standard

Objective:

Relevance:

Bell Work:

Introduction/Anticipatory Set:

Teacher Instruction

Student Engagement/A ctivities

Bvaluation:

Differentiated Instruction






3. Efforts to Develop and Implement a Plan for Monitoring and Documenting Student Proficiency in
Mathematics

There is a school assessment schedule. The school does a TABE pre-test. This provides the schoo! with
benchmarks for student placement. New Century Education {NCE) assessments are also utilized. Each
teacher uses these NCE assessments to monitor student growth. If needed students are provided with
remediation. We have found this data to be extremely helpful for our ELL populaticn since vocabulary is
simpie enough not to interfere with a realistic assessment and remediation of math skills . NCE is aligned
to AIMS. Curriculum Associates’ Diagnostic Online Math Assessment (DOMA) provides in depth data on
AIMS strands. The STAMS series supports mathematics instruction geared to assessment results and is
alighed to AIMS. Each department also creates a final exam to measure student growth. The school
follows a portfolio model of tracking student achievement. Included is a self-assessment done by the
student to monitor his/her growth. The school awards a quarter-credit in each academic class each 6
weeks. Pima only gives A, B, C grades and the students must master ail outcomes to receive credit. The
student continues until he/she achieves mastery. The school also tracks skills achieved in a vocational
curriculum. School Teams review assessment resuits during 5-day staff retreats in July and January each

year. Teachers have developed a Gains Spreadsheet that charts academic progress for every individual
student.

{Sample Gains Spreadsheet)





PVHS Gains Spreadsheet
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4. Efforts to Develop and Implement a Professional Development Plan that Supports Effective
Implementation of an Effective Mathematics Curriculum

Professional development includes “train the trainers” model. Agendas that document how the school
uses data (AIMS) to make decisions on teacher effectiveness are kept. Teacher surveys are done. The
school, department and teachers monitor student achievement and identify areas for additional
professional development. We believe that monitoring the mastery of outcomes reflects that teachers
are being successful in increasing student achievement. Professional development includes how to use
AIMS data to drive planning and instruction. The school’s professional development is aligned to our
curriculum, assessment and instruction. Yearend evaluations are done (needs assessment) by the
teachers to identify areas in the curriculum where additional professional development might be
needed by them. These needs assessments also identify what methods of instruction and best practices
might also require additional professional development. Walk through observations are done. Teachers
do an individual improvement plan each year that guides the following year’s professional development,
(See samples below of year-long professional development schedules.

All math teachers new to the school are paired with a coach/mentor teacher for a 12 month period.

{Samples of Staff Development Meetings: 2007-08)

7-5-07 Teaching Strategies(5)
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Staff Trainings: AIMS Interventions; Math Strategies; SPED and ELL — ILLP Practices

January 2011-June 2011
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rB. Description of the process used for conducting an analysis of relevant pupil achievement data.

1. Efforts to analyze relevant pupil achievement data

School Years 2005-2006 and 2006-2007

We have implemented a school assessment schedule since 2004 however the types of assessment have
evolved over the years as we become more skillful in utilizing the assessment data to drive our
instruction. The school administers a TABE pre-test every six weeks to the newly enrolled students at the
time of their new student orientation. This provides the school with benchmarks for student placement.
New Century Education assessments are then utilized in math in the classroom because NCE is aligned
to AIMS standards and also assesses as low as third grade initial performance. Each teacher uses these
NCE assessments to monitor student growth. Students are provided with remediation in addition to the
regular differentiated classroom instruction. We have found this NCE data and prescriptive
supplementary software program to be extremely helpful for our ELL population because the vocabulary
is more essential and does not interfere as much with measuring mathematics knowledge and skill level.
We initially used a school wide approach to AIMS interventions typified by the graph below however it
was clear that students fell far below in almost every area of math and we needed a more focused
interim assessment.

School Years 2007-2008 and 2008-2009

So many new students enrolled with us having scored FFB in Math that the data review committee led
the teachers in adding a full scale adoption of hands-on applied math lessons and activities to add to the
existing math curriculum. All teachers were also trained in SEl and SDAIE {Specifically Designed
Academic Instruction in English) over the next two years to improve strategies for student engagement,
retention of learning, and application of math concepts. Even though SEI and SDAIE are geared to
English Language Learning, we find the strategies excellent for learning in any subject. Additionally, all
math classes school wide

adopted the use of math word walls and personal math vocabulary dictionaries to raise student math
academic achievement. Another school improvement contractor trained all staff in utilizing New
Century, TABE, and AIMS assessments to build individual mastery checklists to check for understanding.
She also improved teacher mastery in interpreting AIMS math results including student strengths and
weaknesses shown in AIMS Strand and Concept results.

School Year 2009-2010

All Math assessments continued to show that we needed more frequent assessments than the annual
AIMS test to pinpoint both the student needs and growth as well as offer more targetted remediation
materials to improve math academic achievement for our learners. The school wide data and teacher
team selected Curriculum Associates Diagnostic Online Math Assessment system (DOMA) for
implementation over the next two years. It provides in depth data on AIMS strands mastery. The STAMS
series supports math. Both programs are aligned to AIMS. Each department also creates a final exam to
measure student growth. The school follows a portfolio model of tracking student achievement. It
provides self-assessments done by the student to monitor his/her growth. The school awards a quarter-
credit in each academic class each 6 weeks. PVHS only gives A, B, C grades and the students must master
all outcomes to receive credit. The student continues until he/she masters the outcomes. The school
also tracks skills achieved in a vocational curriculum.

2. Description of the types of data collected and the process used in conducting the analysis of the
relevant data.

Initially in 2004-2005, PVHS collected: 1) AIMS results, 2) TABE test results (required by our County),
and 3) Social Needs Inventory





Twice a year during 5-day staff retreat days, the entire staff analyzed school wide AND individual
assessment data to determine academic goals for the year, and or modify previous goals. Professional
Development schedule for the year was then determined to support the instructional decisions made
during the retreat days analyses.

Table 2: AIMS results showing all students grades 10, 11 and 12 who had not passed the AIMS vs. only
10" graders (out of a typical daily membership of 140 students) used by ADE to determine AYP.

AIMS
results Spring 11
Total # of all Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 101 11 14 i) 10.89
Reading 51 15 9 3 29.41
Writing 42 8 9 1 19.05
AIMS
results Fall 10
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 106 v 7 0 0 6.60
Reading 83 18 0 0 21.69
Writing 76 27 1 1 35.53
AIMS
results Spring 10
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 133 14 10 0 10.53
Reading 145 46 9 1 31.72
Writing 145 38 10 0 26.21
AIMS
results Fall 09
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 109 5 0 0 4,59
Reading 110 25 0 0 22.73
Writing 110 20 0 0 18.18
AIMS
results Spring 09
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed






Math 95 6 8 0 6.32
Reading : 87 8 7 0 9.20
Writing 87 , 11 6 0 12.64
AIMS
results Fall 08
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 100 11 0 0 11.00
Reading 100 14 0 0 14.00
Writing 100 21 0 0 21.00
AIMS
results Spring 08
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 89 5 13 0 5.62
Reading 79 15 8 2 18.99
Writing 79 7 9 0 8.86

We found that Analyzing only AIMS Fall and Spring test results was insufficient for determining
individual performance and growth so we adopted four main assessments over the years including
teacher made class assessments to use with our system of curriculum mapping. (See Table 2 below)

Table 3 Average Grade Equivalents in Math, Reading and Language of students aged 16-21 enrolling for
the first time in PVHS in grades 10, 11, 12 (by subject area at the time of enroliment) from 2006 through

2011 as measured by (1) The New Century Education Math and Reading Diagnostics (NCE-Math,
Reading, (2) Test of Adult Basic Skills (TABE - required by the Federal One Stop Center for admission into
career training programs for low income youth), and (3) Curriculum Associates Diagnostic Online
Reading Assessment (DORA) and Diagnostic Online Math Assessment (DOMA). (Note: DORA and DOMA
were added in 2010-2011)

2007-08 | 2008-09 | 2009-10

Reading
language






* NCE Diagnostics, DORA, and DOMA assessments are aligned to the AIMS

**TABE test is not aligned to the AIMS but is a nationally-normed assessment required by Federal and
State agencies to assess academic eligibility for our vocational high school students for funded career
training programs for low-income youth

Teachers and Youth Counselors found it imperative to assess the students’ social service needs to
ensure improvement in daily school attendance and retention in school through graduation. The data
was used also to add best practices proven to be successful with at-risk youth.

Table 4: Social Services Provided to Students from 2008 through 2011 (out of 140 average daily

membership)

Student Social Service Needs Provided

2008-2009 2009-2010 2010-2011
Homeless 56 55 77
Court Involved 53 80 62
Parenting 38 65 90
Youth Specialist Counseling 148 219 227
Home Visits 28 34 36
Bus Passes 113 170 196
Emergency Food, Clothing, & Housing 48 64 67
Substance 17 24 20
Domestic Violence 5 7 10
Employment Referrals 48 75 85
Medical 19 49 35
Attendance 88 174 193
Total SPED . Homeless Free/ % Low
Sy Enrollment | SPED % ELL | ELL% | Homeless % Reduced # | Income
2006- .
07 269 55 | 204%/) 19 | 7%/ 63 11.27/ 252 93.7//
2007-
08 286 65 | 22.7%| 22 | 1.9% 38 13.37/ 255 89.27/
2008- 228 61 | 26.8%/| 60 |263% 35 15.4%/ 210 91.2%/






09

2009-
10 242 48 | 19.8%/| 48 | 19.8%/ 52 21.5% 225 93.0%/
2010-
11 240 38 1 15.8%/| 28 | 8.3% 37 15.4%/ 226 94,27/
Average
5 Year 253 53.4 | 21.1%/| 35.4 | 13.8%/ 45 15.4%/ 233.6 92.34%/

3. lustificatlon of how data selected for the analysis is relevant to improving student achievement.

The data we receive from the ADE with AIMS profiles, and now the data demonstrating the Growth
Profiles are not useful due to our small 10" grade sample. {See Median Student Growth Percentile

graphs below)
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From the beginning of our school history we have had to develop our own assessment tools to track
student academic improvement and success. Therefore we have used supplementary assessments as
shown in the chart below (New Century Education, TABE, and DORA/DOMA) as well as ELL
reclassification charts, AIMS charts that track ALL of our students who have not passed AIMS tests, and
teacher made assessments to drive instruction.

We plan to develop an internal growth chart similar to the ACSA model to track the growth of the
unique students we serve.

School Year: 2006-07 | 2007-08 | 2008-09 - 2010-11 ' 5Year Average

Reading
language

ELL 2008-2009 2009-2010 2010-2011
Total ELL Enrollment 60 49 32
Reclassified 7 21 9

Percent Reclassified 12 43 28

LC. Description of the findings from the date analysis

1. Detailed interpretation of the findings from the data analysis of our relevant data including
patterns, trends, strengths and weaknesses

The significant patterns we see are:

» 40 to 50 7/0f our 10", 11", and 12 graders enroll without having previously taken the AIMS tests

» 907/0f these same students have not passed at least one AIMS area test

» Grade equivalent pre-assessments consistently show a math level of 5" grade and a reading level of 6"
grade, and writing level of 5" grade making it imperative to have teachers who are proficient in teaching
high school standards using multi-modal strategies

» The average student has been out of school for 6 months before re-entry

= ALL students are extremely capable and successful in higher orders of thinking IF the teacher can
present material utilizing multi-modal methods and developing mastery checklists to track progress

» 20-30%/0f out-of-school youth re-entering school are special needs youth with or without current IEPs
= At-risk youth can be very successful in small school community settings

= Typical ADE accountability tracking methods and growth model methods do not work with older,
formerly out-of school youth — we must develop a more relevant growth model





2. Arepresentation of the findings using charts and graphs understandahle to the reviewer and

~ clearly depict the results.
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y to chart student academic growth is
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levant sections. An additional chart we have utilized successfull
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D. Adescription of how the plan that is presented is directly linked to the findings from the data
analysis.

1. A description of the logic used to develop the PMP that demonstrates the connection between the
findings from the analysis of the relevant data and the plan. (What we have learned — what we are
going to do with what we learned)

Over the years we have learned that students who have been out of school, have attended 3 or more
previous high school programs unsuccessfully, and are facing multiple social and academic barriers to
completing their high school education can thrive in an environment which has established best
practices to engage the learner and track individual academic progress closely. A small school
community environment with highly qualified teachers such as the one implemented at Pima Vocational
High School, successfully assists students to progress from 5" grade levels in math and writing and 6
grade levels in reading to passing the AIMS test. More importantly, passing the AIMS test signifies that
the students are on the way toward mastery of essential or core standards required by Arizona to
ensure our students are ready for post-secondary life. We must continue to adapt the academic
accountability to our unique school environment by creating assessment tools and curricula that focus
on mastery of skills, not just “basic skills”. To that end we also require our curriculum maps to
demonstrate the higher levels of Bloom’s taxonomy, and our teacher-made assessments to measure
those levels of learning to deepen the standards tested in the AIMS test.

We have also learned that we must be patient with the state and federal measurement of successful
graduation, and work toward allowing schools like ours that enroll older high school age students to
“count” graduations of students who graduate in their 5", 6™, and yes — 7" year after entering high
school. Otherwise, students who drop out of school for periods of time have little chance or incentive to
re-enter school. Also schools who accept such students are needlessly penalized for taking them.

Our PMP will continue to strive to research, create, and implement best practices that will ensure
significant academic improvement and achievement in math, reading, writing, science, and life skills,

Therefore our PMP directly implements a type of growth model tracking that will work with our profile
of students. It will continue to implement strategies that support our students’ progress from high
elementary grade level of function to a minimum of 10" grade level performance and beyond.






PERFORMANCE MANAGEMENT PLAN TEMPLATE

P ma County Board of Superv sors dba P ma Vocat onal H gh School

INDICATOR:t _X Math

_X_Readng

DURATION OF THE PLAN2: Begns

__September 1, 2011 to August 31,2013

State standardlzed
assessment
assessment

and
Student growth percentlle {SGP)

Percent (%) of students who score
proflclent on the State standardlzed

(Board s"t-aff
wlll enter Info
here)

Meet or demonstrate sufflclent progress toward the
level of adequate academlc performance as set and

modIfled perlodlcally by the Board.

STRATEGY I: Provide and Implement acurrlculum that Improves student achlevement.

_Actlon Steps -

“Responsible Party

~Evidence of MeetingAction Steps

1. Evaluate the readIng/EnglIsh

$10,000

Septemher Staff Currlculum Revised readIng/English currlculum
curriculum map and make revlslons to 1,2011to MonltorIng Team map Is presented to whole staff at the
further refine the level of essentlal August 31, July, 2012 staff retreat
learning standards 2012
2. Evaluate the math currlculum map and | September Staff Currlculum Revised math currlculum map Is $10,000
make revlsions to further refine the level | 1,2012 to Monltoring Team presented to whole staff at the July,
of essentlal learning standards August 31, 2013 staff retreat
2013

3.

STRATEGY I1: Develop and Implement a plan for monltoring the Integration of the Arizona Academlc Standards lnto Instructlon

SR “Actlon Steps: . " Timellne: Responslble Party | Evidence of MeetIng Actfon Steps | Budget
1 RevIse classroom observatlon walk By January, Supervlsor of Teachers wlll glve feedback forms to No
through” forms to reflect quarterly 2012 Instruction thelr supervlsor of Instructlon rating | addItlonal
DORA/DOMA assessment Implementatlon the usefulness of the “walk through” cost

forms in Improving monltoring

2.

Approved 11/19/2010






Admin and Teachers

5 =
1 Revlew and Interpret DORA (Dlagnostlc January to Staff meeting retreat agendas will No
Onllne ReadIlng Assessment) results June 2012 reflect DORA reviews; students will addltlonal
quarterly with IndIvldual students and slgn off on DORA review sesslon cost
whole staff
2. Revlew and Interpret DOMA (Dlagnostic | January to Admin and Teachers | Staff meetIng retreat agendas will No
Onllne Math Assessment) results quarterly | June 2012 reflect DOMA revlews; students wlll addltional
with Indlvidualstudents and whole staff sign off on DOMA revlew session cost
3. Develop and Implement a Math and October 1, School Data Team Charts and Graphs will be formed that | $15,000
ReadIng Growth Model that wlll apply to 2011 track one year’s growth (2011-2012)
the unlque profile of our Alternative through - In Indlvidual students’ math and
School students August 31, readIng progress

2013

STRATEGY IV: Develop and Implement a

curriculum

professional development plan that supports effective Implementation ofthe

1. Video tape best practlces that
demonstrate the use of questlons and
actlvitles whld requlire higher levels of
Bloom'’s taxonomy In class {nstructlon

| July througﬁ
December
2012

Mentor teachers

> eet%ngﬁct ORSteps.
V]deo tapes are made avallable to all
teachlng staff tutors

2.

3.

Approved 11/19/2010






Us ng the nformat on entered n the “Budget” colu mns above, please prov de a budget total that ncorporates all strateg es and act on
steps for each year of the performance management plan’s mplementat on. For “Year 17, please spec fy the f scal year (e.g, 2011}. The
charter holder may add years, as necessary. '

Year 1: Budget Total _ $18,300 F scal Year ___ 2012
Year 2: Budget Total __$17,500 Fscal Year 2013
Year 3: Budget Total

Notes:
* Prov ded by ASBCS staff
1 Academ c area to be addressed for mprovement
2 Durat on of the plan must al gn w th the t mel ne presented n the Act on Steps
3 Refer to Terms to Know [n the Renewal Application Instructions
Repeat these actlon steps as necessary to Inciude the appropriate numberof steps to accomplish the strategy

Approved 11/19/2010






Performance Management Plan (PMP)
Evaluation Instrument

Applicant/Charter Holder: Pima County Board of Supervisors Indicator: X Mathematics

TYPE: _ Five Year Interval Review _ Renewal _X Transfer Application __ Corrective Action Plan

___Reading

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The

evaluator will make the following determination:

FULL DESCRIPTION — plan sufficiently addresses all of the required elements.
PARTIAL DESCRIPTION — plan partially addresses the required elements.
VERY LIMITED DESCRIPTION — plan does not address each of the required elements.

I. PLAN NARRATIVE

Lesson plan review, formal teacher evaluations, informal classroom
observations, checklists, data review teams)

Required Elements A response that meets the requirement will include: FIP|V Comments
D|D|L
D

A detailed description o the school's efforts for the previous five years to provide and X

of all efforts conducted implement a [mathematics or reading] curriculum that improves

by the school in the student achievement. (Ex: Curriculum alignment, curriculum maps,

past five years that pacing guides, instructional material adoptions, committee work, data

demonstrates a review teams)

concerted effort and o the school's efforts for the previous five years to develop and X

capacity to improve implement a plan for monitoring the integration of the Arizona

pupil achievement. Academic Standards into [mathematics or reading] instruction. (Ex:

o the school’'s efforts for the previous five years to develop and X
implement a plan for monitoring and documenting student proficiency
in [mathematics or reading]. (Ex: Formative and summative
assessments, common/benchmark assessments, articulated
assessment plan, data review teams)

01/07/10
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the school’'s efforts for the previous five years to develop and
implement a professional development plan that supports effective
implementation of a [mathematics or reading] curriculum. (Ex:
Articulated plan, literacy or math coach support, external consultant
training, data review teams)

A detailed description
of the process used for
conducting an analysis
of relevant pupil
achievement data.

the school's efforts for the previous five years to analyze relevant pupil
achievement data. (Ex: data walls, data training, data review teams)

a detailed description of the types of data collected and the process
used in conducting the analysis of the relevant data.

The description provided for the
past five years lacks detail as to
how relevant data was
analyzed.

justification of how data selected for the analysis is relevant to
improving pupil achievement.

The findings from the
data analysis.

the school’'s detailed interpretation of the findings from the data
analysis of the school’s relevant data for the previous five years,
including patterns and trends, as well as strengths and weaknesses.

a representation of the findings using charts and graphs that are
understandable to the reviewer and clearly depict the results.

The charts and graphs included
did not provide a detailed
representation of the finds from
the data analysis.

A detailed description
of how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that demonstrates
the connection between the findings from the analysis of the relevant
data and the plan. (Ex: What we learned - What we are going to do
with what we learned)

Il. PLAN TEMPLATE

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

O

action steps for each strategy are based on the findings from the
analysis of relevant data.

Not all action steps are based
upon findings from the analysis.

action steps for each strategy are sequential, timely, and contribute to
the school’s ability to meet the identified end target(s).

action steps for each strategy, to the extent appropriate, complement
and support the other strategies.

Limited number of action steps

action steps for each strategy include artifacts that provide evidence of
the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to implement the
action steps that support the strategies.
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Performance Management Plan
Pima County Board of Supervisors dba Pima Vocational High Schoo!

Plan Narratives for Reading
School Efforts from SY 2006-7 through SY 2010-11 to Improve Academic Achievement

Introduction: School Description and Mission
Pima Vacational High School (PVHS) has operated since 2000 as an Arizona Charter School; the Pima

County Board of Supervisors appoints its Board of Directors. This innovative school developed from
needs encountered in the County’s employment and training program. PVHS serves older high school
dropouts, aged 16 to 21, who do not qualify for GED and employment programs because of their low
educational attainment (averaging near the 5th grade level as measured by New Century Education and
TABE assessments). Forty percent of the students are homeless, 25%/are court- involved, and 297/ have
children, Ethnlcaily, the majority (69//} of PVHS students are Hispanic, with 67/African American, 117/
Native American, 1//Asran and 13//Anglu filling out the student population. Males account for 54%/0f
the students, and females 467/ PVHS qualifies under the Arizona Department of Education’s definition
as an alternative high school, serving greatly at-risk students. Nearly all of these students were
unemployed or underemployed upon entering PVHS. Recent classes have had 20%/of their students
qualifying for Special Education. These young adults found themselves closed out of the system with no
way to get back on track.

The vast majority of incoming students have previously dropped out of high school programs and
returned to the educational system at PVHS., Upon enrolling, most had earned six or fewer of the 22
credits required for grad uation after attending three or more other high schools. Only 5 to 12 percent
of the students are 10" graders each year, but an annual average of 90% of new students need to pass
one or more AIMS tests when they enroll at PVHS as 10", 11", or 12" graders (see Table 1). Still our
school's AYP/AIMS standings are based on that small number of 10" graders rather than the growth of
the majority of our students towards passing the AIMS test. Even with the change to a Growth Model,
the formulas used by the State to show growth are not useful in our situation (see data provided by ADE
and ACSA in Table 4). Therefore, even though we prefer a growth model, and value-added performance
measure, it is clear that we must continue to gather our own growth data to track academic
achievement in a meaningful way.

PVHS offers small classes (no more than 15 students), small campuses (three locations, each with no
more than 50 students), flexible schedules, and extensive social services to help its students address
their barriers to school attendance which leads to academic improvement. The six week class terms and
open entry policy at PVHS allow students to set manageable goals and to leave temporarily to deal with
personal problems. The school maintains contact with these students and has seen the return rate climb
steadily from 10%/in the first year to over 407/in the 2009-2010 year. PVHS employs three full-time
Youth Specialists to help students with housing, child care, transportation, medical care, and legal
assistance. School staff will often accompany students to court hearings to verify the attendance and
academic achievement of those on probation. Graduating seniors frequently cite the individual
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attention that they received from teachers and counselors at PVHS as the primary reason for their
success and retention in school. '

Pima Vocational High School has direct instruction as its core method of class instructional design. We
have fully implemented curriculum mapping in 2006 when aligning all instruction to the Arizona
academic standards. It is imperative that all teachers demonstrate competency in Differentiated
Instruction and be able to apply that concept in all our classes, with all our students, including ELL and
Special Education students. We were accredited by NCA in 2010 with special commendations for our
success in bringing formerly out-of-school youth who average 6™ grade levels in reading and 5" grade
levels in math to passing the AIMS test before graduation. We also place emphasis on using hands-on
activities to reinforce understanding of concepts for all students with a view to incorporating a variety of
learning styles and to compensate for initially lower reading literacy. All staff must demonstrate the
ability to connect with formerly marginalized students, and establish and maintain positive classroom
discipline practices and environment which exemplify the PVHS philosophy and norms. PVHS also uses a
longer instructional day offering 60 extra instructional minutes daily, and a longer instructional year of
200 days or more of instruction.

In addition, PVHS uses the New Century Education Program and also Curriculum Associates’ Diagnostic
Online Reading and Math (DORA, DOMA) software programs at all its campuses as a supplementary
program because it works well in bringing students up to high school levels. New Century and DORA
start at the third grade level, which is very useful for the least accomplished high school students. The
systematic, self-paced approach helps students gain confidence in private and its scoring system allows
school officials to monitor progress. Both software programs are continuous across grades and classes,
making it a good platform for uniform development of knowledge and skills.

We have graduated 329 students with a full high school diploma so far. All have passed the State
Graduate Test (AIMS), albeit some with the augmentation points added. Special Education students
pass the AIMS at the level stipulated in their Individual Education Plans (IEP) or higher. This is
remarkable given that the average reading and math enrollment grade level of our students is 6.0 and
5.6 respectively.

A summary of our program is captured in the following mission and vision statements:

Pima Vocational High School Mission Statement

Pima Vocational High School (PVHS) is a public charter school that welcomes youth ages 16 to 21 who
want to meet Arizona State requirements for a high school diploma and obtain a sustainable job through
career oriented work experience in an applied academic setting. Our program targets students who
have previously dropped out of school or are at risk of not completing high school and provides on site
supportive social services to enable the students to take responsibility for their own education, career
and life choices. Our comprehensive programs are provided within a small school learning community
utilizing best practices for reconnecting out-of-school youth.





Pima Vocational High School Vision Statement

In order to serve our target population who enroll with multiple academic and social barriers, our vision
includes the following critical elements:

e Small sites and small class design

* A welcoming environment for every student

* Highly qualified staff trained in differentiated instruction with high interest, hands on curriculum
to accommodate the students’ lower entry skills and transition them to meet Arizona State
standards for high school graduation and vocational and academic skills needed in the
workplace for successful employment.

® Anannual system of year-long professional development for all staff based on goals from our
continuous improvement plan and teacher-formulated school-wide academic improvement
goals

* Acalm, structured, non-punitive environment that fosters individual problem solving skills
enabling the students to take responsibility for their own education, CAREER AND LIFE CHOICES.

* Continuous improvement of instruction through research-based best practices

* Quarterly program evaluation through systematic data analysis that drives all instruction

® Strong partnerships with multiple community resources that assist students to learn a pattern of
self reliance for themselves and their young families.

Utilizing scientifically based best practices, we reconnect older previously out-of-school youth with
classes and school, increase mastery of essential learning academic standards, increase retention, school
attendance, class completions, and the rate of graduation. The only reason we consistently have
difficulty with NCLB measures is due to our low 4-year graduation rate. The great majority of our
students typically enroll at age 17 years, 10 months with fewer than 6 high school credits. The
possibility of graduating with their cohort has vanished before they enroll with us. Nevertheless our AYP
and AZLEARNS are as follows:

Arizona LEARNS Labels: PVHS —l

2003-2004 - Performing
2004-2005 — Performing
2005-2006 — Performing
2006-2007 - Performing
2007-2008 — Performing
2008-2009 — Performing
2009-2010 - Performing (Alternative School)

2010-2011 - Performing (Alternative School)





Adequate Yearly Progress (AYP) Determination: PVHS

2003-2004 — Did not meet {We did not appeal Graduation rate)
2004-2005% — Met AYP (ADF waived graduation rate on appeal)
2005-2006 — Met AYP [ADE waived graduation rate on appeal)
2006-2007 — Did not meet: ADE rejected Graduation Rate appeal
2007-2008 — Did not meet: 1.) 1007/ Attendance for AIMS — 1 student not counted for
AIMS due to SAIS # being listed incorrectly); 2.) ADE rejected Graduation Rate Appeal
2008-2009 - Met AYP

2009-2010 - Did not meet: 1) Graduation Rate ADE rejected Graduation Rate Appeal 2) Attendance Rate
below 907/

2010-2011 - Met AYP

A. Description of All Efforts that Demonstrates a Concerted Effort and Capacity to Improve Student
Achievement

1. Efforts to Provide and Implement a Reading/English Curriculum That Improves Student
Achievement

All staff participated in an intensive process to re-align our curriculum to the essential Arizona State
Standards in reading/English (Essential Learning Standards). Over the last 5 years we have trained all

staff in the curriculum mapping system. We have identified those skills that are critical to our student
population. The school has a written curriculum that focuses on academic achievement in
reading/English. We use direct instruction. The curricuium templates reflect essential state standards.
English/Reading teachers have completed mapping the Reading/English curriculum for the entire year,
This present year we are working with a consultant to further align our writing curriculum with the
upcoming core standards. Other areas are already aligned. The departments work together through out
the year and meet weekly, At the end of each 6 week session, and also for 5 days in January and during
the 5-day training in summer, the teachers review the curriculum and assessments in order to make
appropriate changes and modifications to curriculum. We also use individual AIMS data to make
decisions on the curriculum. Qur data show that our students successfully pass the AIMS test over a
period of two years after enrollment in our school.

The following summuory was developed by staff to remind teachers of the mapping process during the
vear and the initial training:

CURRICULUM MAPPING: Summary Guide for Teachers






Curriculum mapping is a powerful process in which teachers working collaboratively take time to analyze
the standards at the concept and performance objective Jevel and decide what wili be taught and when
during the academic year.

Steps to follow in creating a basic math map
Choose the mapping template {Outcomes, standards, and assessments/evaluation]
1. Gather the tools you will need to develop your outcomes. (state standards, AIMS blueprints,
students achievements)
2. Determine the knowledge and skills from the standards to be taught.
3. Develop assessments to measure the students’ learning. {pre/post tests)
The following table was utilized, along with the AIMS Math blueprints, and individual student AIMS

strands and concepts report to develop the essential math standards-based curricuturm.

Table 1 AIMS status of students aged 16-21 enrolling for the first time in PVHS in grades 10, 11, 12 {by
subject area at the time of enrollment) from 2008 through 2011.
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2, Efforts to Develop and Implement a Plan for Monitoring the Integration of the Arizona Academic
Standards into Reading/English Instruction

The Arizona Academic Standards are included in the curriculum maps. The state standards are on the
teacher lesson plans. Each teacher submits his/her lesson plans on Monday for review. The school has a
comprehensive teacher evaluation system.

The teachers are expected to have the objective on the board to facilitate the walk through
administrative process. During the observation the Administrator looks and listens for alignment to state
standards. The school routinely does walk though observations. These observations occur once per
week. These observations are often the basis for a formative conference. Novice teachers are formally
evaluated up to four times per year, continuing teachers once per year. All teachers design a
professional development plan. The formal observation includes a pre-conference, observation and
post-conference. In addition, all the teachers at PVHS are evaluated according to the Pima County
performance appraisal standards. PVHS has generated observation forms as well as using the County
observation form. This current year staff and administration are working together to implement Senate
Bill 1040.





Walk Through Observations
(Content changes with PD Goals)

Teacher Class

Observer Time/Date

Start of Class Yes No Tally

Students greeted by teacher

Qutcomes displayed on the wall

Daily objective posted in youth friendly terms

Checking for: t-shirts, colors, cell phones, drinks, food

Materials ready: copies, pencils, paper, etc.

Room arrangement: students focused to teacher

Teacher enthusiastic towards students and learning

Room is clean and inviting

Teacher contacts students that are absent

During the lesson

Stated relevance for the learner

Reference the objective

Visuals used: overhead projector, graphic organizer, maps,
charts, graphs, manipulatives, smart board

All students engaged

Checks for understanding: white boards, worksheet, asking
each student, students go to board/front of class, mini quiz,
pair-share

End of class

Closure/evaluation with each student individually based on
objective: exit cards, mini quiz

Other:

Copy given to teacher on:

After reviewing this observation, send a response to the areas needing improvement to Michele within 24 hours.
Response received on . See attached.

Revised 7-1-09





Lesson Plan

Teacher: Date
Class:

Arizona State Standard

Objective:

Relevance:

Bell Work:

Introduction/Anticipatory Set:

Teacher Instruction Student Engagement/A ctivities

Evaluation:

Differentiated Instruction

Closure/Exit card






3. Efforts to Develop and Implement a Pian for Monitoring and Documenting Student Proficiency in
Reading/English

There i3 a school assessment schedule. The school does a TABE pre-test. This provides the school with
benchmarks for student placement. New Century Education {NCE} assessments are also utilized. Each
teacher uses these NCE assessments to monitor student growth. If needed students are provided with
remediation, We have found this data to be extremely helpful for our ELL population with a systematic
building of English and Reading skills through using the software program in a supplementary manner.
NCE is aligned to AIMS. Curriculum Associates’ Diagnostic Online Reading Assessment {DORA) provides
in depth data on AIMS strands. The STARS series of books supports reading instruction geared to the
assessment results, and is aligned to AIMS. Each department also creates a final exam to measure
student growth. The school follows a portfolio model of tracking student achievement. included is a self-
assessment done by the student to monitor his/her growth, The school awards a quarter-credit in each
academic class each 6 weeks. Pima only gives A, B, C grades and the students must master all outcomes
to receive credit. The student continues until he/she achieves mastery. The schoal also tracks skills
achieved in a vocational curriculum. School Teams review assessment results during 5-day staff retreats
in July and January each year. Teachers have developed a Gains Spreadsheet that charts academic
progress for every individual student.

{Sample Gains Spreadsheet)
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4, Efforts to Develop and Implement a Professional Development Plan that Supports Effective
Implementation of an Effective Reading Curriculum

Professional development includes “train the trainers” model. Agendas that document how the school
uses data (AIMS) to make decisions on teacher effectiveness are kept. Teacher surveys are done. The
school, department and teachers monitor student achievement and identify areas for additional
professional development. We believe that monitoring the mastery of outcomes reflects that teachers
are being successful in increasing student achievement. Professional development includes how to use
AIMS data to drive planning and instruction. The school’s professional development is aligned to our
curriculum, assessment and instruction. Year-end evaluations are done (needs assessment) by the
teachers to identify areas in the curriculum where additional professional development might be
needed by them. These needs assessments also identify what methods of instruction and best practices
might also require additional professional development. Walk through observations are done. Teachers
do an individual improvement plan each year that guides the following year’s professional development.
(See samples below of year-long professional development schedules.)

All reading/English teachers new to the school are paired with a coach/mentor teacher for a 12 month
period.

(Samples of Staff Development Meetings: 2007-08)
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Staff Trainings: AIMS Interventions; Reading Strategies; SPED and ELL — ILLP Practices

January 2011-June 2011
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B. Description of the process used for conducting an analysis of relevant pupil achievement data.

1. Efforts to analyze relevant pupil achievement data

School Years 2005-2006 and 2006-2007

We have implemented a school assessment schedule since 2004 however the types of assessment have
evolved over the years as we become more skillful in utilizing the assessment data to drive our
instruction. The school administers a TABE pre-test every six weeks to the newly enrolled students at the
time of their new student orientation. This provides the school with benchmarks for student piacement.
New Century Education (NCE) assessments are then utilized in reading/English in the classroom because
NCE is aligned to AIMS standards and also assesses as low as third grade initial performance. Each
teacher uses these NCE assessments to monitor student growth. Students are provided with
remediation in addition to the regular differentiated classroom instruction. We have found this NCE
data and prescriptive supplementary software program to be extremely helpful for our ELL population
because the vocabulary is more essential and measures more basic knowledge and skill levels that other
high school assessments do not.

We initially used a school wide approach to AIMS interventions typified by the chart below however it
was clear that students fell far below in almost every area of reading and we needed a more focused
interim assessment.

School Years 2007-2008 and 2008-2009

So many new students enrolled with us having scored FFB and low Approaching in Reading that the data
review committee led the teachers in adding a full scale adoption of hands-on applied reading/English
lessons and activities to add to the existing English curriculum. All teachers were also trained in SE) and
SDAIE (Specifically Designed Academic Instruction in English) over the next two years to improve
strategies for student engagement, retention of learning, and application of reading concepts. Even
though SEl and SDAIE are geared to English Language Learning, we find the strategies excellent for
learning in any subject. Additionally, all reading, English, Social Studies, and Science classes school wide
adopted the use of word walls and personal vocabulary dictionaries to raise student reading academic
achievement. Another school improvement contractor trained all staff in utilizing New Century, TABE,
and AIMS assessments to build individual mastery checklists to check for understanding. She also
improved teacher mastery in interpreting AIMS reading results including student strengths and
weaknesses shown in AIMS Strand and Concept reports.

School Year 2009-2010

All Reading and Writing assessments continued to show that we needed more frequent assessments
than the annual AIMS test to pinpoint both the student needs and growth as well as offer more
targetted remediation materials to improve academic achievement for our learners. The school wide
data and teacher team selected Curriculum Associates Diagnostic Online Reading Assessment system
(DORA) for implementation over the next two years. It provides in depth data on AIMS strands mastery.
The STARS series supports reading remediation. Both programs are aligned to AIMS. Each department
also creates a final exam to measure student growth. The school follows a portfolio model of tracking
student achievement. It provides self-assessments done by the student to monitor his/her growth. The
school awards a quarter-credit in each academic class each 6 weeks. PVHS only gives A, B, C grades and
the students must master all outcomes to receive credit. The student continues until he/she masters the
outcomes. The school also tracks skills achieved in a vocational curriculum.





2. Description of the types of data collected and the process used in conducting the analysis of the

relevant data.

Initially in 2004-2005, PVHS collected: 1) AIMS results, 2) TABE test results (required by our County),
and 3) Social Needs Inventory

Twice a year during 5-day staff retreat days, the entire staff analyzed school wide AND individual
assessment data to determine academic goals for the year, and or modify previous goals. Professional
Development schedule for the year was then determined to support the instructional decisions made
during the retreat days analyses.

Table 2: AIMS results showing all students grades 10, 11 and 12 who had not passed the AIMS vs. only
10" graders (out of a typical daily membership of 140 students) used by ADE to determine AYP.

AIMIS
results Spring 11
Total # of all Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 101 11 14 1. 10.89
Reading 51 15 9 3 29.41
Writing 42 8 9 1 19.05
AIMS
results Fall 10
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 106 7 0 0 6.60
Reading 83 18 0 0 21.69
Writing 76 27 1 1 35.53
AIMS
results Spring 10
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 133 14 10 0 10.53
Reading 145 46 9 1 31.72
Writing 145 38 10 0 26.21
AIMS
results Fall 09
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 109 5 0 0 4.59
Reading 110 25 0 0 22,73
Writing 110 . 20 0 0 18.18






AIMS
results Spring 09
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 95 6 8 0 6.32
Reading 87 8 7 0 9.20
Writing 87 11 6 0 12.64
AlMS
results Fall 08
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 100 11 0] 0 11.00
Reading 100 14 0 0 14.00
Writing 100 21 0 0 21.00
AIMS
results Spring 08
Total # of Total # of Total # 10th
Students took Students graders Total # 10th Total % Students
AIMS Pass testing Graders Pass | Passed
Math 89 5 13 0 5.62
Reading 79 15 8 2 18.99
Writing 79 7 9 0 8.86

We found that Analyzing only AIMS Fall and Spring test results was insufficient for determining
individual performance and growth so we adopted four main assessments over the years including
teacher made class assessments to use with our system of curriculum mapping. (See Table 2 below)

Table 3 Average Grade Equivalents in Math, Reading and Language of students aged 16-21 enrolling for

the first time in PVHS in grades 10, 11, 12 (by subject area at the time of enrollment) from 2006 through
2011 as measured by (1) The New Century Education Math and Reading Diagnostics {NCE-Math,
Reading, (2) Test of Adult Basic Skills (TABE - required by the Federal One Stop Center for admission into
career training programs for low income youth), and (3) Curriculum Associates Diagnostic Online
Reading Assessment (DORA) and Diagnostic Online Math Assessment (DOMA). (Note: DORA and DOMA
were added in 2010-2011)






2009-10 | 2010-11

TABE** | Math

Reading
language

Tt

NCE Diagnostics, DRA, and DOMA assessments are aligned to the AIMS

1l djim e

**TABE test is not aligned to the AIMS but is a nationally-normed assessment required by Federal and
State agencies to assess academic eligibility for our vocational high school students for funded career
training programs for low-income youth

Teachers and Youth Counselors found it imperative to assess the students’ social service needs to
ensure improvement in daily school attendance and retention in school through graduation. The data
was used also to add best practices proven to be successful with at-risk youth.

Table 4: Social Services Provided to Students from 2008 through 2011 (out of 140 average daily
membership)

Student Social Service Needs Provided 2008-2009 2009-2010 2010-2011
Homeless 56 55 77
Court Involved 53 80 62
Parenting 38 65 50
Youth Specialist Counseling 148 219 227
Home Visits 28 34 36
Bus Passes . 111 170 196
Emergency Food, Clothing, & Housing 48 64 67
Substance 17 24 20
Domestic Violence 5 7 10
Employment Referrals 48 75 85
Medical 19 49 35
Attendance 88 174 193






Total SPED Homeless Free/ % Low
sy Enrollment | SPED % ELL | ELL% | Homeless % Reduced # | Income
2006-

07 269 55 | 204%| 19 | 7.4 63 11.2/ 252 93.7%/
2007-

08 286 65 | 2277\ 22 | 7.1% 38 13.3%/ 255 89.27/
2008-

09 228 61 | 26.8%| 60 |26.3% 35 15.4%/ 210 91.2%/
2009-

10 242 48 | 19.8%| 48 | 19.8% 52 21.5%/ 225 93.0%/
2010-

11 240 38 |15.8%/| 28 | 83% 37 . 15.4%/ 226 94,27/
Average

5 Year 253 53.4 | 21.1%/| 35.4 | 13.8%/| 45 15.4%/ 233.6 92.3%/

3. Justification of how data selected for the analysis is relevant to improving student achievement.

The data we receive from the ADE with AIMS profiles, and now the data demonstrating the Growth
Profiles are not useful due to our small 10" grade sample. (See Median Student Growth Percentile
graphs below)
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From the beginning of our school history we have had to develop our own assessment tools to track
student academic improvement and success. Therefore we have used supplementary assessments as
shown in the chart below (New Century Education, TABE, and DORA/DOMA) as well as ELL
reclassification charts, AIMS charts that track ALL of our students who have not passed AIMS tests, and
teacher made assessments to drive instruction.

We plan to develop an internal growth chart similar to the ACSA model to track the growth of the
unique students we serve.

School Year: 2006-07 | 2007-08 5-Year Average
R §E

Reading

ELL 2008-2009 2009-2010 2010-2011
Total ELL Enrollment 60 49 32
Reclassified 7 21 9

Percent Reclassified 12 43 28

C. Description of the findings from the data analysls

1. Detailed interpretation of the findings from the data analysis of our relevant data including
patterns, trends, strengths and weaknesses

The significant patterns we see are:

» 40 to 50 7/0f our 10", 11", and 12 graders enroll without having previously taken the AIMS tests

» 90%/0f these same students have not passed at least one AIMS area test

» Grade equivalent pre-assessments consistently show a math level of 5 grade and a reading level of 6"
grade, and writing level of 5"" grade making it imperative to have teachers who are proficient in teaching
high school standards using multi-modal strategies

» The average student has been out of school for 6 months before re-entry

= ALL students are extremely capable and successful in higher orders of thinking IF the teacher can
present material utilizing multi-modal methods and developing mastery checklists to track progress

» 20-30%/0f out-of-school youth re-entering school are special needs youth with or without current 1EPs
= At-risk youth can be very successful in small school community settings

» Typical ADE accountability tracking methods and growth model methods do not work with older,
formerly out-of schoo! youth — we must develop a more relevant growth model





2. Arepresentation of the findings using charts and graphs understandable to the reviewer and
clearly depict the results.

Representations of our charts and graphs have been included in the body of this document in the
relevant sections. An additional chart we have utilized successfully to chart student academic growth is

the GAINS SPREADSHEET which tracks im provement over the school year by individual student using
multiple assessments. Here is a sample:
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Session 1. 28 0 8 7 3 0 4 9 5 0 8 5 5
Session 2 38 0 8 8 7 Q 8 7 g 0 8 74 9
Session 3 15 t] 3 3 2 0 1 5 2 0 4 2 2
Session 4 16 0 6 2 1 0 4 0 5 0 5 2 2
Session 5 19 0 2 6 3 0 0 2 9 0 3 4 4
Session 6 13 0 4 2 2 0 2 2 3 0 3 3 2
Session 1 28 0 6 7 1 0 9 5 0 0 5 2 7
Session 2 40 0 11 12 3 0 6 9 11 0 13 9 4
Session 3 21 B 0 5 4 3 0 6 5 1 0 3 0 9
Session 4 18 0 4 2 1 0 2 3 2 0 1 2 4
Session 5 30 0 8 9 3 0 4 5 11 0 1 7 2

Session 1 16 2 4 0 4 4- 1
Session 2 40 6 10 0 10 9 3
Session 3 12 4 1 0 1 1 4
Session 4 10 0 1 0 1 1 0
Session 5 20 2 5 0 5 4 1
Session 6 10 0 3 0 1 3 1
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D. A description of how the plan that is presented is directly linked to the findings from the data
analysis.

1. A description of the logic used to develop the PMP that demonstrates the connection between the
findings from the analysis of the relevant data and the plan. {What we have learned — what we are
going to do with what we learned)

Over the years we have learned that students who have been out of school, have attended 3 or more
previous high school programs unsuccessfully, and are facing multiple social and academic barriers to
completing their high school education can thrive in an environment which has established best
practices to engage the learner and track individual academic progress closely. A small school
community environment with highly qualified teachers such as the one implemented at Pima Vocational
High School, successfully assists students to progress from 5" grade levels in math and writing and 6"
grade levels in reading to passing the AIMS test. More importantly, passing the AIMS test signifies that
the students are on the way toward mastery of essential or core standards required by Arizona to
ensure our students are ready for post-secondary life. We must continue to adapt the academic
accountability to our unigue school environment by creating assessment tools and curricula that focus
on mastery of skills, not just “basic skills”. To that end we also require our curriculum maps to
demonstrate the higher levels of Bloom’s taxonomy, and our teacher-made assessments to measure
those levels of learning to deepen the standards tested in the AIMS test.

We have also learned that we must be patient with the state and federal measurement of successful
graduation, and work toward allowing schools like ours that enroll older high school age students to
“count” graduations of students who graduate in their 5", 6™, and yes — 7" year after entering high
school. Otherwise, students who drop out of school for periods of time have little chance or incentive to
re-enter school. Also schools who accept such students are needlessly penalized for taking them.

Our PMP will continue to strive to research, create, and implement best practices that will ensure
significant academic improvement and achievement in math, reading, writing, science, and life skills.

Therefore our PMP directly implements a type of growth model tracking that will work with our profile
of students. It will continue to implement strategies that support our students’ progress from high
elementary grade level of function to a minimum of 10" grade level performance and beyond.






PERFORMANCE MANAGEMENT PLAN TEMPLATE

P ma County Board of Superv sors dba P ma Vocat cnal H gh School

INDICATOR:* _X Math _X_Read ng

State standardIzed
assessment
assessment

and
Student growth percentile (SGP)

DURATION OF THE PLAN2: Begns

Percent [%J of students whoAscore
proflclent on the State standardlzed

(-é“(;art‘i"staff o
wlll enter Info
here)

modIfled perlodically by the Board.

Meet or demonstrate sufﬂclent progress toward the
level of adequate academlic performance as set and

__September 1, 2011 to August 31,2013

_STRATEGY I Provlde 'and Im N

1. Evaluate the readIng/ Engllsh

lement a curr!culum that Imp roves student achlevement

September Staff Curr[culum Revlsed readlng/Engllsh curriculum $10,000
currlculum map and make revislons to 1,2011 to Monltorlng Team map [s presented to whaole staff at the
further refine the level of essentlal August 31, July, 2012 staff retreat
learnlng standards. 2012
2.Evaluate the math currlculum map and | September Staff Curriculum Revlsed math curriculum map Is $10,000
make revislons to further reflne the level | 1,2012 to Monltorlng Team presented to whole staff at the July,
of essentlal learning standards August 31, 2013 staff retreat

2013

3.

STRATEGY II: Develop and Implement a plan for monlto

ELOEESIEES

iésacmsih}e Party

ring the Integration of the ArIzona Academlic Standards Into Instructl on.

.,"g

-Actfon Stéps

udget

1. Revise classroom observatlon “walk
through” forms to reflect quarterly
DORA/DOMA assessment Implementation

By ]anuary,
2012

Supervisor of
Instruction

Teachers wI]I g}ve fzedback forms to
thelr supearvisor of instructlon rating
the usefulness of th= “walk through”
forms In improving monttoring

No
addltlonal
cost

2.

Approved 11/19/2010






STRATEGY III: Develop and lmplement a

plan for munltorl ng. and documentlng student proflclency.

o ActlonSteps. " Timellne = 17 Evidence of MeetIng Action Steps Judl
1 Rev[ew and Interpret DORA. (D!agnostlc ]anuary to Admln and Teachers Staff meeting retreat agendas will No
Online Readlng Assessment) results June 2012 reflect DORA reviews; students will addltlonal
quarterly with Indlvldualstudents and slgn off on DORA review sesslon cost
whole staff
2. Revlew and Interpret DOMA (Dlagnostlc | January to AdmlIn and Teachers | Staff meeting retreat agendas will No
Online Math Assessment) results quarterly | June 2012 reflect DOMA revlews; students will addlItional
with Indlvidual students and whole staff slgn off on DOMA review sesslon cost
3. Develop and Implement a Math and October 1, School Data Team Charts and Graphs will be formed that | $15,000
ReadIng Growth Model that will apply to 2011 track one year’s growth (2011-2012)
the unlque proflle of our Alternatlve through In Individual students’ math and
School students August 31, readlng progress
2013

STRATEGY IV: Develop and Implement a professlonal development plan that supports effective Implementatlon ofthe

currlcuium. it 7 - . s
: " Actlon Steps. “Thmeline | Responsible Party | . Evidence of Meeting ActlonSteps -~ | .. Budget .

1 VIdeo tape best practlces that July through | Mentor teachers VIdeo tapes are made avallable to all $800

demonstrate the use of questions and December teaching staff tutors

actlvitles whid require higher levels of 2012

Bloom’s taxonomy In class Instruction

2,

3.

Approved 11/19/2010






Us ng the nformat on entered n the “Budget” colu mns above, please prov de a budget total that ncorporates all strateg es and act on

steps for each year of the performance maragement plan’s mplementat on. For “Year 17, please spec fy the f scal year (e.g, 2011). The
charter holder may add years, as necessary. )

Year 1: Budget Total __$18,306 Fscal Year 2012
Year 2: Budget Totai __$17,500 Fscal Year 2013
Year 3: Budget Total

Notes:
* Prov ded by ASBCS staff
1 Academ ¢ area to be addressed for mprovement

2 Durat on of the plan must al gn w th the t mel ne presented n the Acton Steps
3 Refer to Terms to Know in the Renewal Application Instructlons

Repeat these actlon steps as necessary to Include the appropriate numberof steps to accompilsh the strategy

Approved 11/19/2010






Performance Management Plan (PMP)
Evaluation Instrument

Applicant/Charter Holder: Pima County Board of Supervisors Indicator: __ Mathematics

TYPE: _ Five Year Interval Review _ Renewal _X Transfer Application __ Corrective Action Plan

_X_Reading

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The

evaluator will make the following determination:

FULL DESCRIPTION — plan sufficiently addresses all of the required elements.
PARTIAL DESCRIPTION — plan partially addresses the required elements.
VERY LIMITED DESCRIPTION — plan does not address each of the required elements.

I. PLAN NARRATIVE

Lesson plan review, formal teacher evaluations, informal classroom
observations, checklists, data review teams)

Required Elements A response that meets the requirement will include: FIP|V Comments
D|D|L
D

A detailed description o the school's efforts for the previous five years to provide and X

of all efforts conducted implement a [mathematics or reading] curriculum that improves

by the school in the student achievement. (Ex: Curriculum alignment, curriculum maps,

past five years that pacing guides, instructional material adoptions, committee work, data

demonstrates a review teams)

concerted effort and o the school's efforts for the previous five years to develop and X

capacity to improve implement a plan for monitoring the integration of the Arizona

pupil achievement. Academic Standards into [mathematics or reading] instruction. (Ex:

o the school’'s efforts for the previous five years to develop and X
implement a plan for monitoring and documenting student proficiency
in [mathematics or reading]. (Ex: Formative and summative
assessments, common/benchmark assessments, articulated
assessment plan, data review teams)

01/07/10
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the school’'s efforts for the previous five years to develop and
implement a professional development plan that supports effective
implementation of a [mathematics or reading] curriculum. (Ex:
Articulated plan, literacy or math coach support, external consultant
training, data review teams)

A detailed description
of the process used for
conducting an analysis
of relevant pupil
achievement data.

the school's efforts for the previous five years to analyze relevant pupil
achievement data. (Ex: data walls, data training, data review teams)

a detailed description of the types of data collected and the process
used in conducting the analysis of the relevant data.

The description provided for the
past five years lacks detail as to
how relevant data was
analyzed.

justification of how data selected for the analysis is relevant to
improving pupil achievement.

The findings from the
data analysis.

the school’'s detailed interpretation of the findings from the data
analysis of the school’s relevant data for the previous five years,
including patterns and trends, as well as strengths and weaknesses.

a representation of the findings using charts and graphs that are
understandable to the reviewer and clearly depict the results.

The charts and graphs included
did not provide a detailed
representation of the finds from
the data analysis.

A detailed description
of how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that demonstrates
the connection between the findings from the analysis of the relevant
data and the plan. (Ex: What we learned - What we are going to do
with what we learned)

Il. PLAN TEMPLATE

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

O

action steps for each strategy are based on the findings from the
analysis of relevant data.

Not all action steps are based
upon findings from the analysis.

action steps for each strategy are sequential, timely, and contribute to
the school’s ability to meet the identified end target(s).

action steps for each strategy, to the extent appropriate, complement
and support the other strategies.

Limited number of action steps

action steps for each strategy include artifacts that provide evidence of
the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to implement the
action steps that support the strategies.
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Page 2 of 3






Reviewer: [11 Date: 12 Date:

01/07/10 Page 3 of 3





		Pima County- Reading.pdf

		reading_001

		reading_006

		reading_011

		reading_014

		reading_018

		reading_021

		reading_022

		reading_024



		Pima County Board of Supervisors PMP Evaluation_reading







