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The Griffin Foundation, Inc. - Entity ID 79500 
School: Children Reaching for the Sky Preparatory, Future Investment Middle School 


 


Renewal Executive Summary 


I. Performance Summary 
 


Area Acceptable Not Acceptable 


Academic Framework ☐ ☒ 


Financial Framework ☐ ☒ 


Operational Framework 
Not Yet Rated 
See Section VII 


Not Yet Rated 
See Section VII 


During the five-year interval review of the charter, The Griffin Foundation, Inc. was required to submit a 
Performance Management Plan as an intervention because the schools operated by the Charter Holder, 
Children Reaching for the Sky Preparatory and Future Investment Middle School, did not meet the 
academic expectations set forth by the Board. At the time The Griffin Foundation, Inc. became eligible to 
apply for renewal the Charter Holder did not meet the Academic Performance Expectations of the Board 
as set forth in the Performance Framework and was required to submit a Demonstration of Sufficient 
Progress as part of the renewal application package. The Charter Holder was unable to demonstrate the 
school is making sufficient progress toward the Board’s expectations through the submission of the 
required information or evidence reviewed during an on-site visit. In the most recent fiscal year for 
which there is State assessment data available, Children Reaching for the Sky Preparatory and Future 
Investment Middle School received overall ratings of “Does Not Meet” the Board’s academic standards.  


The Charter Holder did not meet the Financial Performance Expectations of the Board as set forth in the 
Performance Framework and was required to submit a Financial Performance Response.  


The Charter Holder does have compliance matters, which are described in the “Adherence to the Terms 
of the Charter” section of this report. 


II. Profile  


The Griffin Foundation, Inc. operates two schools in Tucson, Children Reaching for the Sky Preparatory, 
serving grades K-5, and Future Investment Middle School, serving grades 6-8. The graph below shows 
the Charter Holder’s actual 100th day average daily membership (ADM) for fiscal years 2011-2015.  


 







ASBCS, May 18, 2015                         Page 2 
 


 


The academic performance of Children Reaching for the Sky Preparatory and Future Investment Middle 
School is represented in the table below. The Academic Dashboards for each school can be seen in the 
portfolio: c. Academic Dashboards, i. Academic Dashboard – Children Reaching for the Sky Preparatory 
and ii. Academic Dashboard – Future Investment Middle School. 


School Name Opened 
Current 


Grades Served 
2012 Overall 


Rating 


2013 Overall 
Rating 


2014 Overall 
Rating 


Children Reaching for the Sky 
Preparatory 


07/01/2001 K – 5 67.19 / B 31.25 / D 46.88 / C 


Future Investment Middle 
School 


08/17/2009 6-8 43.75 / D 41.88 / D 47.5 / C 


The website for The Griffin Foundation, Inc. describes the schools it operates as “committed to a 21st 
century learning agenda that prepares our students well for what comes after their PreK-8 grade 
journey”. The website also states that the schools it operates “have been labeled ‘Performing Plus or 
Performing’ since the existence of our school district in 2001” and that the performance ratings “are an 
indication that the schools consistently reach above average levels of student achievement”. 


Children Reaching for the Sky Preparatory received an achievement profile of Performing for FY2010 and 
FY2011. However, Future Investment Middle School received an achievement profile of 
Underperforming in FY2010, and Performing in FY2011.  


The demographic data for Children Reaching for the Sky Preparatory and Future Investment Middle 
School from the 2014-2015 school year is represented in the charts below.1  


   


The percentage of students who were eligible for Free and Reduced Lunch, classified as English 


Language Learners, and classified as students with disabilities in the 2013-2014 school year is 


represented in the table below.2  


Category 
Children Reaching for the Sky 


Preparatory 
Future Investment Middle 


School 


Free and Reduced Lunch (FRL) 87% 88% 


English Language Learners (ELLs) 19% 8% 


Special Education 8% 8% 


                                                 
1
 Information provided by the Research and Evaluation Division of the ADE.  


2
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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The Griffin Foundation, Inc. has not been brought before the Board for any items or actions in the past 


12 months. 


III. Additional School Choices 


The schools operated by The Griffin Foundation, Inc. are located in Tucson near East Silverlake Road and 
South Alvernon Way. The following information identifies additional schools within a five mile radius of 
the school and the academic performance of those schools.  


Children Reaching for the Sky Preparatory  


There are 58 schools serving grades K-5 within a five mile radius of Children Reaching for the Sky 
Preparatory. The table below provides a breakdown of those schools. Schools are grouped by the A - F 
letter grade assigned by the ADE. For each letter grade, the table identifies the number of schools 
assigned that letter grade, the number of those schools that are charter schools, the number of the 
charter schools that are meeting the Board’s academic performance standard for FY14, and the number 
of schools serving a comparable percentage of students (± 5%) in the identified subgroups.3 


Children Reaching for the Sky Preparatory 87% 19% 8% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 13 5 5 1 0 9 


B 18 3 1 6 7 11 


C 18 3 0 4 7 10 


D 7 1 0 3 3 3 


F 2 0 0 1 0 0 


 
Future Investment Middle School  


There are 38 schools serving grades 6-8 within a five mile radius of Future Investment Middle School. 
The table below provides a breakdown of those schools. Schools are grouped by the A - F letter grade 
assigned by the ADE. For each letter grade, the table identifies the number of schools assigned that 
letter grade, the number of those schools that are charter schools, the number of the charter schools 
that are meeting the Board’s academic performance standard for FY14, and the number of schools 
serving a comparable percentage of students (± 5%) in the identified subgroups.4 


Future Investment Middle School 88% 8% 8% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 8 5 5 1 3 2 


B 10 4 3 1 4 8 


C 14 2 0 2 6 10 


D 3 0 0 2 2 2 


F 3 0 0 1 0 0 


 


                                                 
3
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
4
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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IV.  Success of the Academic Program 
For FY2013 and FY2014 both schools operated by The Griffin Foundation, Inc. did not meet the Board’s 
academic standards. From FY2012 to FY2013 both schools showed a decline in overall rating points. 
Children Reaching for the Sky Preparatory declined by 35.94 points, Future Investment Middle School 
declined by only 1.87 points. In FY2014 both schools showed an increase in overall rating scores from 
the prior year and improved letter grade from D to C. Children Reaching for the Sky Preparatory 
improved in overall rating by 15.63 points, which resulted in the school being evaluated as “Does Not 
Meet” the Board’s academic standards. Future Investment Middle School improved in overall rating by 
5.62 points. Although both schools are rated as Falls Far Below for Percent Passing – Math and Subgroup 
FRL – Math, each school improved SGP – Math from Falls Far Below to Does Not Meet. This was the only 
measure that showed improvement at both schools.  
 
The following is a timeline of activities that have occurred related to the academic performance of The 
Griffin Foundation, Inc.: 


May, 2011: The Griffin Foundation, Inc. was notified that the Charter Holder was required to submit a 
Performance Management Plan on or before September 1, 2011 for the five-year interval review 
because Children Reaching for the Sky Preparatory and Future Investment Middle School, schools 
operated by the Charter Holder, did not meet the Academic Expectations set forth by the Board.  


September, 2011: The Griffin Foundation, Inc. timely submitted a Performance Management Plan 
(portfolio: g. Prior Academic Intervention Submissions and Evaluations – ii. Performance Management 
Plan).  


February, 2013: The Board released FY2012 Academic Dashboards; Children Reaching for the Sky 
Preparatory received an overall rating of “Meets” the Board’s academic standards, Future Investment 
Middle School received an overall rating of “Does Not Meet” the Board’s academic standards and The 
Griffin Foundation, Inc. did not meet the Board’s Academic Performance Expectations. The Charter 
Holder was assigned a Demonstration of Sufficient Progress (DSP) for Future Investment Middle School 
as part of an annual reporting requirement (portfolio: g. Prior Academic Intervention Submissions and 
Evaluations – i. FY2012 DSP Submission). 


September, 2013: The Board released FY2013 Academic Dashboards; Children Reaching for the Sky 
Preparatory received an overall rating of “Falls Far Below” the Board’s academic standards, Future 
Investment Middle School received an overall rating of “Does Not Meet” the Board’s academic 
standards. Therefore, The Griffin Foundation, Inc. did not meet the Board’s Academic Performance 
Expectations. The Charter Holder was not assigned a DSP as part of an annual reporting requirement 
because a final evaluation of the FY2012 DSP had not yet been completed.  


January, 2014:  Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit 
on January 23rd to meet with the school’s leadership and review all evidence provided by the Charter 
Holder. The Charter Holder was able to submit additional evidence for 48 hours after the site visit.    


September, 2014: The Board released FY2014 Academic Dashboards; Children Reaching the Sky 
Preparatory and Future Investment Middle School received an overall rating of “Does Not Meet” the 
Board’s academic standards. Therefore, The Griffin Foundation, Inc. did not meet the Board’s Academic 
Performance Expectations. The Charter Holder was not assigned a DSP as part of an annual reporting 
requirement because a final evaluation of the FY2012 DSP had not yet been completed and the Charter 
Holder would become eligible for renewal within the fiscal year.  
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November, 2014: Board staff provided the Charter Holder, through its authorized representative, Lee 
Griffin, with Renewal Notification Information, which included notification of the renewal process, the 
date on which the Charter Holder would become eligible to apply for renewal (November 22nd ), the 
deadline date on which the renewal application package would be due to the Board (February 23rd ), 
information on the availability of the Charter Holder’s renewal application as well as instruction on how 
to access the renewal application, and notification  of the requirement to submit a DSP as a component 
of its renewal application package because the Charter Holder did not meet the Academic Performance 
Expectations set forth by the Board.  


 


V. Demonstration of Sufficient Progress 


A renewal application package with a Renewal DSP for The Griffin Foundation, Inc. (portfolio: f. Renewal 
DSP Submission) was timely submitted by the Charter Representative on February 23rd. The Charter 
Holder was provided a copy of the initial evaluation of the DSP Report prior to the site visit and informed 
that areas initially evaluated as not acceptable must be addressed with additional evidence and 
documentation at the time of the visit.  


Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s 
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
review additional evidence to be considered in the final evaluation of the Charter Holder’s DSP 
submission. The following representatives of The Griffin Foundation, Inc. were present at the site visit: 


Name Role 


Lee Griffin Superintendent 


Mary Heidinger Assistant to the Principal 


Kim Morlock IT Director 


At the site visit, Board staff completed a document inventory for all evidence presented by the Charter 
Holder (portfolio: e. Renewal DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of 
the document inventory at the end of the site visit. Following the site visit, Board staff completed a final 
evaluation of the DSP (portfolio: d. Renewal DSP Final Evaluation). The following is a summary of the 
final DSP Evaluation:  


Evaluation Summary 


Area 
DSP Evaluation 


Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☒ ☐ ☐ 


Assessment ☐ ☒ ☐ 


Monitoring Instruction ☐ ☒ ☐ 


Professional Development ☐ ☐ ☒ 


After considering information in the DSP Report and evidence provided at the time of the site visit, the 
Charter Holder did not demonstrate evidence of a sustained improvement plan that includes 
implementation of a comprehensive assessment system, a comprehensive instructional monitoring 
system, a comprehensive professional development system, Additionally, the data provided by the  
Charter Holder failed to show improvement year-over-year for the two most recent school years, and 
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demonstrated declines in academic performance, in 10 out of the 12 measures for Children Reaching 
the Sky Preparatory and 8 out of 12 measures for Future Investment Middle school of the measures 
required by the Board.  


Based on the findings summarized above and described below, staff determined that the Charter Holder 
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance 
Expectations. 


Data 


The area of Data is evaluated as Falls Far Below. As evidenced at the DSP site visit, the data provided by 
the Charter Holder failed to show improvement year-over-year for the two most recent school years, in 
10 out of the 12 measures required by the Board for Children Reaching the Sky Preparatory and 8 out of 
12 measures for Future Investment Middle school, and demonstrated declines in academic performance 
in some of those measures. For more detailed analysis see Data Inventory (portfolio: e. Renewal DSP 
Site Visit Inventory Forms, i. Site Visit Inventory – Data). 


Children Reaching for the Sky Preparatory 


Question 
Valid and 


Reliable Data 


Comparative 
Data 


provided for 
Current 


Fiscal Year 


Comparative 
Data 


Demonstrates 
Growth 


Document 
Inventory 


Item 


Student Median Growth Percentile (SGP) - 
Math 


Yes Yes No D1 


Student Median Growth Percentile (SGP) - 
Reading 


Yes Yes No D2 


Student Median Growth Percentile Bottom 
25% - Math 


Yes Yes No D3 


Student Median Growth Percentile Bottom 
25% - Reading 


Yes Yes No D4 


Percent Passing - Math Yes Yes No D5 


Percent Passing - Reading Yes Yes Yes D6 


Subgroup, ELL - Math Yes Yes No D7 


Subgroup, ELL - Reading Yes Yes Yes D8 


Subgroup, FRL - Math Yes Yes No D9 


Subgroup, FRL - Reading Yes Yes No D10 


Subgroup, students with disabilities - Math Yes Yes No D11 


Subgroup, students with disabilities - 
Reading 


Yes Yes No D12 


 
Future Investment Middle School 


Question 
Valid and 


Reliable Data 


Comparative 
Data 


provided for 
Current 


Fiscal Year 


Comparative 
Data 


Demonstrates 
Growth 


Document 
Inventory 


Item 


Student Median Growth Percentile (SGP) - Yes Yes No D1 
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Math 


Student Median Growth Percentile (SGP) - 
Reading 


Yes Yes No D2 


Student Median Growth Percentile Bottom 
25% - Math 


Yes Yes Yes D3 


Student Median Growth Percentile Bottom 
25% - Reading 


Yes Yes No D4 


Percent Passing - Math Yes Yes Yes D5 


Percent Passing - Reading Yes Yes No D6 


Subgroup, ELL - Math Yes Yes No D7 


Subgroup, ELL - Reading Yes Yes No D8 


Subgroup, FRL - Math Yes Yes Yes D9 


Subgroup, FRL - Reading Yes Yes No D10 


Subgroup, students with disabilities - Math Yes Yes No D11 


Subgroup, students with disabilities - 
Reading 


Yes Yes Yes D12 
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Curriculum 


The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site 
visit, the Charter Holder has consistently implemented a comprehensive curriculum system that 
addresses each of the required elements. For more detailed analysis see Curriculum Inventory (portfolio: 
e. Renewal DSP Site Visit Inventory Forms, ii. Site Visit Inventory – Curriculum). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Evaluating Curriculum 


What is the Charter Holder’s process for evaluating curriculum? 
How does the Charter Holder evaluate how effectively the 
curriculum enables students to meet the standards? 


Yes C1 


How does the Charter Holder identify gaps in the curriculum? Yes C2 


Adopting/Revising Curriculum 


What is the Charter Holder’s process for adopting or revising 
curriculum based on its evaluation processes? 


Yes C3 


Who is involved in the process for adopting or revising 
curriculum? 


Yes C4 


When adopting curriculum, how does the Charter Holder evaluate 
curriculum options to determine which curriculum to adopt? 


Yes C5 


Implementing Curriculum 


What is the Charter Holder’s process for ensuring consistent 
implementation of the curriculum across the school(s) operated 
by the Charter Holder? 


Yes C6 


What tools exist that identify what must be taught and when it 
must be delivered? How does the Charter Holder ensure that all 
grade-level standards are covered within the academic year? 


Yes C7 


What is the expectation for consistent use of these tools? How 
are these expectations communicated? 


Yes C8 


What evidence is there to demonstrate usage of these tools in the 
classroom and alignment with instruction? 


Yes C9 


Alignment of Curriculum 


How does the Charter Holder know the curriculum is aligned to 
standards? 


Yes C10 


Adapted to Meet the Needs of Subgroups 


How has the Charter Holder ensured that the curriculum 
addresses the needs of students with proficiency in the bottom 
25%/non-proficient students? 


Yes C11 


How has the Charter Holder ensured that the curriculum 
addresses the needs of English Language Learners (ELLs)? 


Yes C12 


How has the Charter Holder ensured that the curriculum 
addresses the needs of Free and Reduced Lunch (FRL) students? 


N/A C13 


How has the Charter Holder ensured that the curriculum 
addresses the needs of students with disabilities? 


Yes C14 
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Assessment 


The area of Assessment is evaluated as Does Not Meet. As demonstrated by the evidence provided at 
the DSP site visit, the Charter Holder has consistently implemented a limited assessment approach. At 
the DSP site visit, the Charter Holder sufficiently demonstrated some of the components of these 
required elements, but failed to sufficiently demonstrate all components of the required elements. For 
more detailed analysis see Assessment Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, 
iii. Site Visit Inventory – Assessment). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Assessment System 


What types of assessments does the Charter Holder use?   Yes A1 


What was the process for designing or selecting the assessment 
system? 


No A2 


How is the assessment system aligned to the curriculum and 
instructional methodology? 


Yes A3 


What intervals are used to assess student progress? How does the 
assessment plan include data collection from multiple 
assessments, such as formative and summative assessments and 
common/benchmark assessments? 


Yes A4 


Analyzing Assessment Data 


How does the assessment system provide for analysis of 
assessment data? What intervals are used to analyze assessment 
data?   


No A5 


How is the analysis used to evaluate instructional and curricular 
effectiveness? 


No A6 


How is the analysis used to adjust curriculum and instruction in a 
timely manner? What intervals are used to adjust curriculum and 
instruction? 


Yes A7 


Adapted to Meet the Needs of Subgroups 


How is the assessment system adapted to meet the assessment 
needs of students with proficiency in the bottom 25%/non-
proficient students? 


Yes A8 


How is the assessment system adapted to meet the assessment 
needs of English Language Learners (ELLs)?   


Yes A9 


How is the assessment system adapted to meet the assessment 
needs of Free and Reduced Lunch (FRL) students? 


N/A A10 


How is the assessment system adapted to meet the assessment 
needs of students with disabilities? 


Yes A11 
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Monitoring Instruction 


The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence 
provided at the DSP site visit, the Charter Holder has consistently implemented a limited instructional 
monitoring approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the some of the 
components of these required elements, but failed to sufficiently demonstrate all components of these 
required elements. For more detailed analysis see Monitoring Instruction Inventory (portfolio: e. 
Renewal DSP Site Visit Inventory Forms, iv. Site Visit Inventory – Monitoring Instruction). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Monitoring the Integration of Standards 


What is the Charter Holder’s process for monitoring the 
integration of standards into classroom instruction? How does the 
Charter Holder monitor whether or not instructional staff 
implements an ACCRS-aligned curriculum with fidelity? 


Yes M1 


How does the Charter Holder monitor the effectiveness of 
standards-based instruction throughout the year? 


Yes M2 


Evaluating Instructional Practices 


What is the Charter Holder’s process for evaluating the 
instructional practices? How does this process evaluate the 
quality of instruction? 


No M3 


How does this process identify individual strengths, weaknesses, 
and needs?   


No M4 


Providing Analysis and Feedback to Further Develop Instructional Quality 


How does the Charter Holder provide feedback on strengths, 
weaknesses, and learning needs based on the evaluation of 
instructional practices?   


No M5 


How does this Charter Holder analyze this information? What 
does the data about quality of instruction tell the Charter Holder? 
What has the Charter Holder done in response? 


No M6 


Adapted to Meet the Needs of Subgroups 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of students with proficiency in the bottom 
25%/non-proficient students? 


No M7 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of English Language Learners (ELLs)? 


No M8 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of Free and Reduced Lunch (FRL) students? 


N/A M9 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of students with disabilities? 


No M10 
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Professional Development 


The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence 
provided at the DSP site visit, the Charter Holder has implemented no efforts or fragmented, ad hoc 
efforts to provide professional development that is aligned with instructional staff learning needs, 
focuses on areas of high importance, addresses the needs of relevant subgroup populations, and 
supports high quality implementation; and monitoring follow-up to support and develop 
implementation of the strategies learned. The efforts lack intentionality and/or prior planning, and are 
not consistently implemented. For more detailed analysis see Professional Development Inventory 
(portfolio: e. Renewal DSP Site Visit Inventory Forms, v. Site Visit Inventory – Professional Development). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Professional Development System 


What is the Charter Holder’s professional development plan? Yes P1 


How was the professional development plan developed? No P2 


How is the professional development plan aligned with 
instructional staff learning needs? 


No P3 


How does this plan address areas of high importance? Yes P4 


Supporting High Quality Implementation 


How does the Charter Holder support high quality 
implementation of the strategies learned in professional 
development sessions?    


No P5 


How does the Charter Holder provide the resources that are 
necessary for high quality implementation? 


Yes P6 


Monitoring Implementation 


How does the Charter Holder monitor the implementation of the 
strategies learned in professional development sessions? 


No P7 


How does the Charter Holder monitor and follow-up with 
instructional staff to support and develop implementation of the 
strategies learned in professional development? 


Yes P8 


Adapted to Meet the Needs of Subgroups 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of students with proficiency in the bottom 
25%/non-proficient students? 


No P9 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of English Language Learners (ELLs)? 


No P10 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of Free and Reduced Lunch (FRL) students? 


N/A P11 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of students with disabilities? 


Yes P12 
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VI. Viability of the Organization 
The Charter Holder was required to submit a Financial Performance Response because it did not meet 
the Board’s Financial Performance Expectations, as reflected in the table below which includes the 
Charter Holder’s financial data and financial performance for the last three audited fiscal years. For 
2014, the table below reflects that the Charter Holder had no unrestricted cash due to its Classroom Site 
Fund cash carryover balance ($73,342) exceeding its cash balance at June 30, 2014. 


 


Statement of Financial Position 2014 2013 2012 2011


Cash $64,651 $64,757 $125,517 $145,348


Unrestricted Cash $0 $18,918 $69,691


Other Liquidity $29,965 $50,391


Total Assets $6,820,506 $6,880,478 $7,133,152


Total Liabilities $6,639,923 $6,839,022 $6,904,074


Current Portion of Long-Term Debt & 


Capital Leases $157,571 $250,758 $206,105


Net Assets $180,583 $41,456 $229,078


Statement of Activities 2014 2013 2012


Revenue $2,784,064 $2,712,617 $2,604,836


Expenses $2,644,937 $2,900,239 $2,778,326


Net Income $139,127 ($187,622) ($173,490)


Change in Net Assets $139,127 ($187,622) ($173,490)


Financial Statements or Notes 2014 2013 2012


Depreciation & Amortization Expense $203,648 $265,349 $302,545


Interest Expense $445,037 $467,169 $376,356


Lease Expense -                  -                  -                  


2014 2013 2012 3-yr Cumulative


Going Concern No No No N/A


Unrestricted Days Liquidity* 4.14 8.72 9.16 N/A


Default No No No N/A


Net Income $139,127 ($187,622) ($173,490) N/A


Cash Flow ($106) ($60,760) ($19,831) ($80,697)


Fixed Charge Coverage Ratio 1.31 0.76 0.87 N/A


* For fiscal year 2012, the field reflects the charter holder's performance under the financial framework's


previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Sustainabi l i ty Indicators
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The Charter Holder’s Financial Performance Response has been provided in the meeting materials 
(portfolio: i. Supplemented Financial Response).5 Staff’s final evaluation of the Financial Performance 
Response resulted in zero “Acceptable” and two “Not Acceptable” determinations (portfolio: h. Financial 
Response Evaluation). An analysis of the Charter Holder’s financial performance, focusing on those 
measures where the Charter Holder failed to meet the Board’s target and using information from the 
Charter Holder’s Financial Performance Response and related documents, is provided below. 


 
 
Unrestricted Days Liquidity 
The balance of the June 30, 2014 equalization assistance payment (approximately $100,000) was not 
transferred to the Charter Holder’s bank account by the bond trustee until July 1, 2014. Due to the 
timing of this transfer, the delayed payment was not recorded as cash at the June 30, 2014 balance 
sheet date, but included as part of a larger pool of assets in the “escrow funds” account. If disclosed in 
the annual audit package this amount would have been counted as an “other source of liquidity” 
improving the measure from approximately 4 days to approximately eighteen days. 


The Charter Holder identified other sources of liquidity including an opportunity to obtain credit from 
the Community Investment Corporation, which the Charter Holder has received loans from in the past. 
The Charter Holder also indicated that superintendent and business manager have the ability and the 
willingness to provide short-term personal loans to the Charter Holder to meet immediate needs if 
necessary.  


Cash Flow 
The Charter Holder indicated that decreases in fiscal year end cash balances since 2011 contributed to 
not meeting the target for this measure. The Charter Holder attributed the decreases to the elimination 
of full-day kindergarten funding and changes to the state equalization payment schedule, both of which 
took effect in 2011. The change in the payment schedule, combined with the loss of kindergarten 
funding, led the Charter Holder to borrow $130,000 from its bond operating reserve account to make up 
“for the short fall in revenue.”   


The response explains additional events that impacted the Charter Holder’s performance on this 
measure, including a 2012 “budget cut in our Equalization revenue and Title 1 funds.” While the Charter 
Holder was able to make up for the loss of revenue by reducing expenses, it could not make up for the 
entire loss because that would have required them to revise their budget. Instead, the Charter Holder 
decided to use its cash reserves to pay the excess budgeted expenses which led to a depletion of cash 
which, in turn, impacted this measure. The Charter Holder views this as a “trend” of using cash to cover 
expenses above budgeted levels, which continued into 2013.  


The Charter Holder recognized that in order to obtain positive cash flow, it needed to be reducing 
expenses while concurrently increasing revenue. This was not something that the Charter Holder was 
able to accomplish until 2014, which the Charter Holder attributes to an improved budget performance 
that year. The Charter Holder indicated that “The school now has a better understanding of how to 
budget for not just positive Net Income, but also for Positive Cash Flow in each fiscal year and will work 
diligently through the remainder of this fiscal year to continue reviewing and, if necessary, reducing 
expenses in order to minimize or avoid a decrease in cash for this fiscal year.” 


                                                 
5
 On April 8, 2015, Board staff emailed a copy of staff’s initial evaluation and provided a deadline by which the Charter Holder 


could supplement its Financial Performance Response to address areas evaluated as “Not Acceptable”. By the deadline, the 
Charter Holder submitted supplemental information. 
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VII. Adherence to the Terms of the Charter 


Does the delivery of the education program and operation reflect the essential terms of the educational 
program as described in the charter contract? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder’s education program, in operation, reflects the essential terms as described in the 
charter contract. 


Does the Charter Holder adhere with applicable education requirements defined in state and federal 
law? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder adheres with applicable education requirements defined in state and federal law. 


Do the Charter Holder’s annual audit reporting packages reflect sound operations? 
As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules, 
regulations and provisions of the charter contract relating to the annual audit reporting package 
(“audit”), except that the fiscal year 2014 audit included a minimal impact finding that has been 
identified in three or more consecutive audits involving the Charter Holder not having evidence to 
support all public meeting notices being posted on the website. 


As reported in fiscal years 2013 and 2014, the Charter Holder complies with applicable laws, rules, 
regulations and provisions of the charter contract relating to the fiscal years 2012 and 2013 audits, 
respectively. 


Is the Charter Holder administering student admission and attendance appropriately? 
Yes. Based on the available information and as reported in fiscal years 2013 and 2014 and the current 
fiscal year, the Charter Holder complies with applicable laws, rules, regulations and provisions of the 
charter contract relating to administering student admission and attendance. 


Is the Charter Holder maintaining a safe environment consistent with state and local requirements? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to maintaining a safe environment. 


Is the Charter Holder transparent in its operations?  
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to transparency of operations. 


Is the Charter Holder complying with its obligations to the Board?  
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to its obligations to the Board. 


Is the Charter Holder complying with reporting requirements of other entities to which the Charter 
Holder is accountable? 
Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to the reporting 
requirements of other entities to which the Charter Holder is accountable. 


Based on the available information in fiscal year 2014, the Charter Holder complies with applicable laws, 
rules, regulations and provisions of the charter contract relating to the reporting requirements of other 
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entities to which the Charter Holder is accountable, except that the Charter Holder failed to timely 
submit its fiscal year 2014 Budget to the Arizona Department of Education. 


Based on the available information and as reported in fiscal year 2013, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to the reporting 
requirements of other entities to which the Charter Holder is accountable. 


Is the Charter Holder complying with all other obligations? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to all other obligations. 


VIII. Board Options 


Option 1: The Board may conditionally renew the charter with specific monitoring and reporting 
requirements to ensure the consistent and sustained implementation of the recent systemic changes 
identified in the DSP evaluation and that these changes result in improved academic performance. Staff 
recommends the following language provided for consideration: Having considered the statements of 
the representatives of the Charter Holder today and the contents of the renewal portfolio which 
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the 
Charter Holder provided to the Board for consideration of this request for charter renewal, I move to 
deny the request for charter renewal and to not grant a renewal contract for The Griffin Foundation, Inc. 
on the grounds that the Charter Holder failed to meet or make sufficient progress toward the Academic 
Performance Expectations set forth in the Performance Framework as reflected in the Renewal 
Executive Summary, the Inventory Documents, and the DSP Final Evaluation. The Charter Holder does, 
however, operate a school that has been designated with a letter grade of C in the current year and an 
average school (C by definition in statute) has the potential to improve its academic operations with the 
appropriate systemic changes and additional accountability. The Board, therefore, will grant a renewal 
contract to The Griffin Foundation, Inc. for the continuation of Children Reaching for the Sky Preparatory 
and Future Investment Middle School on the conditions that the Charter Holder agrees to: (1) be subject 
to specific monitoring and reporting requirements to ensure the Charter Holder immediately creates 
and implements a Performance Management Plan to make systemic changes that will align with the 
Performance Management Plan evaluation criteria and that these changes result in improved academic 
performance for FY2016 and FY2017; and (2) operation under the renewal contract contingent on 
meeting the terms of the monitoring and reporting requirements for FY2016 and FY2017. The terms of 
the monitoring and reporting requirement must be reached within 60 days of today’s date or it is the 
Board’s decision that The Griffin Foundation, Inc.’s request for renewal of its charter is denied for the 
reasons already specified.  


Option 2: The Board may deny renewal with an opportunity for the Charter Holder to request review of 
the matter. The following language is provided for consideration: Having considered the statements of 
the representatives of the Charter Holder today and the contents of the renewal portfolio which 
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the 
Charter Holder provided to the Board for consideration of this request for charter renewal, I move to 
deny the request for charter renewal and to not grant a renewal contract to The Griffin Foundation, Inc. 
on the basis that the Charter Holder failed to meet or make sufficient progress toward the academic 
performance expectations set forth in the Performance Framework as reflected in the Renewal 
Executive Summary, the Inventory Documents, and the DSP Final Evaluation. If upon release of the 2015 
Dashboard, the charter school receives an Overall Rating that improves by at least once category as 
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compared to the 2014 Dashboard (DNM to Meets), the Charter Holder may, within 30 days, request the 
Board review the Dashboard to consider whether conditions exist to grant a renewal.  


Option 3: The Board may deny the renewal. The following language is provided for consideration: 
Having considered the statements of the representatives of the Charter Holder today and the contents 
of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
contractual compliance of the Charter Holder provided to the Board for consideration of this request for 
charter renewal, I move to deny the request for charter renewal and to not grant a renewal contract to 
The Griffin Foundation, Inc. on the basis that the Charter Holder failed to meet or make sufficient 
progress toward the academic performance expectations set forth in the Performance Framework as 
reflected in the Renewal Executive Summary, the Inventory Documents, and the DSP Final Evaluation 
and currently operates schools that have received an overall rating of “Does Not Meet Standard”  in the 
most recent fiscal year for which there is State assessment data available and  
“Does Not Meet Standard” and “Falls Far Below” in the prior fiscal year.  


Option 4: Notwithstanding staff’s recommendation to deny the renewal and grant a conditional 
renewal, the Board may determine that there is a basis to approve the renewal. The following language 
is provided for consideration: Renewal is based on consideration of academic, fiscal and contractual 
compliance of the Charter Holder. In this case, the Charter Holder did not meet the academic 
performance expectations set forth in the Board’s Performance Framework but was able to 
demonstrate sufficient progress toward the Board’s expectations when it provided evidence that (1) it 
has implemented an improvement plan that includes a comprehensive curriculum system, 
comprehensive assessment system, comprehensive instructional monitoring system, and 
comprehensive professional development system, and (2): [provide specific findings related to valid and 
reliable data that demonstrates improved academic performance]. Additionally, the Board has adopted 
an academic Performance Framework that allows for additional consideration of the Charter Holder 
throughout the next contract period. With that taken into consideration, as well as having considered 
the statements of the representatives of the Charter Holder today and the contents of the renewal 
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual 
compliance of the Charter Holder provided to the Board for consideration of this request for charter 
renewal, I move to approve the request for charter renewal and grant a renewal contract to The Griffin 
Foundation, Inc. 
 









ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 05/07/2015 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Griffin Foundation, Inc. The
Charter CTDS: 10-87-89-000 Charter Entity ID: 79500


Charter Status: Open Contract Effective Date: 05/23/2001


Authorizer: ASBCS Contractual Days:


Number of Schools: 2 Children Reaching for the Sky Preparatory: 180
Future Investment Middle School: 180


Charter Grade Configuration: K-8 Contract Expiration Date: 05/22/2016


FY Charter Opened: 2001 Charter Signed: 05/23/2001


Charter Granted: 10/11/2000 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 0723765-3 Corp. Type Non Profit


Corp. Commission Status
Date 05/07/2015 Charter Enrollment Cap 700


Charter Contact Information


Mailing Address: 1844 South Alvernon Way
Tucson, AZ 85711


Website: http://www.griffinfoundation.org


Phone: 520-790-8400 Fax: 520-745-2848


Mission Statement: The mission of Children Reaching for the Sky Elementary School )CRS) grades K-5 is to give each
student, regardless of ability, difference, or diversity needs access to curriculum that is
meaningful and that allows the students to use his or her strengths, allowing them to develop
their full potential and become knowledgeable and productive members of society using such
education resources as computer technology, music, and language arts. In addition, Future
Investment Middle School (FI) grades 6-8 allows students to think outside of the box and plan for
their future with visionary skills, experiences, and knowledge of investments, business, financial
planning, management, entrepreneurship, and social awareness, with mathematics and science
as a building block of structured growth in reaching one’s goals in life.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mr. Lee Griffin griffin28@msn.com —


Academic Performance - Children Reaching for the Sky Preparatory


School Name: Children Reaching for the Sky Preparatory School CTDS: 10-87-89-101


School Entity ID: 79512 Charter Entity ID: 79500
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School Status: Open School Open Date: 07/01/2001


Physical Address: 1844 South Alvernon
Tucson, AZ 85711


Website: —


Phone: 520-790-8400 Fax: 520-745-2848


Grade Levels Served: K-5 FY 2014 100th Day ADM: 249.82


Academic Performance Per Fiscal Year


Children Reaching for the Sky Preparatory


2012
Traditional


Elementary School (K-5)


2013
Traditional


Elementary School (K to 5)


2014
Traditional


Elementary School (K to 5)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 44.5 50 12.5 23.5 25 12.5 35 50 12.5
Reading 53 75 12.5 38.5 50 12.5 46.5 50 12.5


1b. SGP Bottom 25%
Math 59 75 12.5 31 25 12.5 33 25 12.5
Reading 58 75 12.5 41 50 12.5 54 75 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 63 /


66.9 50 7.5 37.5 /
65.7 25 7.5 42 / 64.9 25 7.5


Reading 84 /
76.2 75 7.5 60.2 /


76.9 25 7.5 69 / 77.7 50 7.5


2b. Composite School
Comparison


Math -6.4 50 7.5 -24.9 25 7.5 -13.9 50 7.5
Reading 5.4 75 7.5 -15.2 25 7.5 -1.2 50 7.5


2c. Subgroup ELL
Math 45 /


45.8 50 3.75 6.7 / 41.3 25 3.75 16.7 /
39.6 25 2.5


Reading 70 /
51.1 75 3.75 20 / 50.4 25 3.75 33.3 /


51.4 25 2.5


2c. Subgroup FRL
Math 61 /


57.5 75 3.75 36.7 /
56.5 25 3.75 38.5 /


54.9 25 2.5


Reading 88 / 68 75 3.75 59.5 /
69.2 25 3.75 69.2 /


69.7 50 2.5


2c. Subgroup SPED
Math NR 0 0 NR 0 0 14.3 /


29.1 50 2.5


Reading NR 0 0 NR 0 0 42.9 /
38.6 75 2.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability B 75 5 D 25 5 C 50 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


67.19 100 31.25 100 46.88 100
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Academic Performance - Future Investment Middle School


School Name: Future Investment Middle
School


School CTDS: 10-87-89-102


School Entity ID: 90470 Charter Entity ID: 79500


School Status: Open School Open Date: 08/17/2009


Physical Address: 1854 S. Alvernon Way
Tucson, AZ 85711


Website: http://www.griffinfoundation.org


Phone: 520-747-3733 Fax: 520-745-2848


Grade Levels Served: 6-8 FY 2014 100th Day ADM: 77.1


Academic Performance Per Fiscal Year


Future Investment Middle School


2012
Small


Elementary School (6 to
8)


2013
Traditional


Elementary School (6 to 8)


2014
Traditional


Elementary School (6 to 8)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 34 50 12.5 31 25 12.5 40.5 50 12.5
Reading 37 50 12.5 42 50 12.5 38 50 12.5


1b. SGP Bottom 25%
Math 33 25 12.5 46 50 12.5 57 75 12.5
Reading 32 25 12.5 41 50 12.5 41 50 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 29 /


42.4 50 7.5 27.2 /
61.6 25 7.5 36.9 /


61.8 25 7.5


Reading 72 /
70.7 75 7.5 75.3 /


78.5 50 7.5 73.8 / 80 50 7.5


2b. Composite School
Comparison


Math -15.2 25 7.5 -30.8 25 7.5 -19.5 25 7.5
Reading -0.3 50 7.5 -2.2 50 7.5 -3.1 50 7.5


2c. Subgroup ELL
Math 21 /


24.6 50 2.5 NR 0 0 NR 0 0


Reading 64 / 53 75 2.5 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 28 /


35.7 50 2.5 29.2 /
52.3 25 7.5 35.1 /


51.2 25 7.5


Reading 73 /
66.3 75 2.5 76.4 /


71.7 75 7.5 71.9 /
72.3 50 7.5


2c. Subgroup SPED
Math 14 /


14.1 50 2.5 NR 0 0 NR 0 0


Reading 32 /
34.3 50 2.5 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 C 50 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard


43.75 100 41.88 100 47.5 100
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Less than 39: Falls Far Below Standard


Academic Performance - Children Reaching for the Sky Preparatory (MC) (Member Campus)


School Name: Children Reaching for the Sky
Preparatory (MC)


School CTDS: 10-87-89-101


School Entity ID: 79512 Charter Entity ID: 79500


School Status: Open School Open Date: 07/01/2001


Physical Address: 225 N. Country Club Road
Tucson, AZ 85716


Website: —


Phone: 5207908400 Fax: 520-745-2848


Grade Levels Served: K-5   


Financial Performance


Charter Corporate Name: Griffin Foundation, Inc. The
Charter CTDS: 10-87-89-000 Charter Entity ID: 79500


Charter Status: Open Contract Effective Date: 05/23/2001


Financial Performance


Griffin Foundation, Inc. The


Near-Term Measures
Fiscal Year 2013 Fiscal Year 2014


Going Concern No Meets No Meets
Unrestricted Days Liquidity 8.72 Falls Far Below 4.14 Falls Far Below
Default No Meets No Meets


Sustainability Measures  (Negative numbers indicated by
parentheses)


Net Income ($187,622) Does Not Meet $139,127 Meets
Fixed Charge Coverage Ratio 0.76 Does Not Meet 1.31 Meets
Cash Flow (3-Year
Cumulative) ($83,151) Does Not Meet ($80,697) Does Not Meet


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011 FY 2014 FY 2013 FY 2012


($60,760) ($19,831) ($2,560) ($106) ($60,760) ($19,831)


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Griffin Foundation, Inc. The
Charter CTDS: 10-87-89-000 Charter Entity ID: 79500
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Charter Status: Open Contract Effective Date: 05/23/2001


Timely Submission of AFR


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 No
2010 Yes


Timely Submission of Budget


Year Timely
2015 Yes
2014 No
2013 Yes
2012 Yes
2011 Yes


Audit Compliance


Charter Corporate Name: Griffin Foundation, Inc. The
Charter CTDS: 10-87-89-000 Charter Entity ID: 79500


Charter Status: Open Contract Effective Date: 05/23/2001


Timely Submission of Annual Audit


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1
2014 Classroom Site Fund (301)
2013
2012
2011 Fingerprinting - Repeat
2010 Fingerprinting


Repeat Issues Identified through Audits


FY Issue #1 Issue #2 Issue #3
2014 Repeat Open Meeting Law
2013 Repeat Open Meeting Law
2012 Repeat GAAP Financial Statements Repeat Open Meeting Law Repeat Open Meeting Law
2011
2010
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Demonstration of Sufficient Progress 


DSP Evaluation 
 


Charter Holder Name: The Griffin Foundation, Inc.   


Schools: Children Reaching for the Sky Preparatory, Future Investment Middle School 


Site Visit Date: April 7, 2015  


Purpose of Demonstration of Sufficient Progress:      


☐ Annual Monitoring  


☐ Interval Review 


 ☒ Renewal  


 ☐ Failing School  


☐ Expansion Request 


Academic Dashboard Year: 


☒ FY2013   


☒ FY2014 


 


Evaluation Overview: 
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:  


 An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment,  Data.  
o Whether questions were sufficiently answered at the site visit 
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes 
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Area I: Data  


School Name: Children Reaching for the Sky Preparatory 
 


Data for All Applicable Measures and Subgroups 


1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that 
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


Measure 
No Data 
Required  


Data Required  
Comparative 


Data Provided 


Insufficient 
Comparative 


Data Provided 


Data Does 
Demonstrate 
Improvement  


Data Does Not 
Demonstrate 
Improvement 


1a. Student Median Growth Percentile (SGP) – Math ☐ ☒ ☒ ☐ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Math ☐ ☒ ☒ ☐ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2a. Percent Passing – Math ☐ ☒ ☒ ☐ ☐ ☒ 


2a. Percent Passing – Reading ☐ ☒ ☒ ☐ ☒ ☐ 


2b. Subgroup, ELL – Math ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, ELL – Reading ☐ ☒ ☒ ☐ ☒ ☐ 


2b. Subgroup, FRL – Math ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, FRL – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, students with disabilities – Math ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, students with disabilities – Reading ☐ ☒ ☒ ☐ ☐ ☒ 
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School Name: Future Investment Middle School 
 


Data for All Applicable Measures and Subgroups 


1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that 
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


Measure 
No Data 
Required  


Data Required  
Comparative 


Data Provided 


Insufficient 
Comparative 


Data Provided 


Data Does 
Demonstrate 
Improvement  


Data Does Not 
Demonstrate 
Improvement 


1a. Student Median Growth Percentile (SGP) – Math ☐ ☒ ☒ ☐ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Math ☐ ☒ ☒ ☐ ☒ ☐ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2a. Percent Passing – Math ☐ ☒ ☒ ☐ ☒ ☐ 


2a. Percent Passing – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, ELL – Math ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, ELL – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, FRL – Math ☐ ☒ ☒ ☐ ☒ ☐ 


2b. Subgroup, FRL – Reading ☐ ☒ ☒ ☐ ☐ ☒ 


2b. Subgroup, students with disabilities – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, students with disabilities – Reading ☐ ☒ ☒ ☐ ☒ ☐ 
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DATA OVERALL RATING 


Evaluation of DSP Report 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Data is evaluated as Falls Far Below. The Charter Holder has provided data that demonstrates comparatively declining academic 
performance year-over-year for the two most recent school years for most of the required measures.  


Data provided does not demonstrate improved academic outcomes for the following required measures:  


Children Reaching for the Sky Preparatory  
1a. Student Median Growth Percentile (SGP) – Math 
1a. Student Median Growth Percentile (SGP) – Reading 
1a. Student Median Growth Percentile (SGP) Bottom 25% – Math 
1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading 
2a. Percent Passing – Math 
2b. Subgroup, ELL – Math 
2b. Subgroup, FRL – Math 
2b. Subgroup, FRL – Reading 
2b. Subgroup, students with disabilities – Math 
2b. Subgroup, students with disabilities – Reading 


Future Investment Middle School  
1a. Student Median Growth Percentile (SGP) – Math 
1a. Student Median Growth Percentile (SGP) – Reading 
1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading 
2a. Percent Passing – Reading 
2b. Subgroup, ELL – Math 
2b. Subgroup, ELL – Reading 
2b. Subgroup, FRL – Reading 
2b. Subgroup, students with disabilities – Math 
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Area II: Curriculum 


 


Evaluating Curriculum 
1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables 


students to meet the standards? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder identify gaps in the curriculum? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. Who is involved in the process for adopting or revising curriculum? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Implementing Curriculum 


6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards 
are covered within the academic year? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. What is the expectation for consistent use of these tools? How are these expectations communicated? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Alignment of Curriculum 


10. How does the Charter Holder know the curriculum is aligned to standards? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups  
11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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CURRICULUM OVERALL RATING 


DSP Report Evaluation 


Meets 


☒ 


Does Not Meet 


☐ 


Falls Far Below 


☐ 


The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently 
implemented a comprehensive curriculum system that addresses each of the following required elements:   


 evaluating curriculum;  


 adopting/revising curriculum;  


 implementing curriculum;  


 ensuring curriculum is aligned with Arizona’s College and Career Ready Standards; and  


 addressing the curriculum needs of relevant subgroup populations. 
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Area III: Assessment 


Assessment System 


1. What types of assessments does the Charter Holder use?   


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. What was the process for designing or selecting the assessment system? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the assessment system aligned to the curriculum and instructional methodology? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such as 
formative and summative assessments and common/benchmark assessments? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Analyzing Assessment Data 


5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How is the analysis used to evaluate instructional and curricular effectiveness? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?   


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How is the assessment system adapted to meet the assessment needs of students with disabilities? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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ASSESSMENT OVERALL RATING 


DSP Report Evaluation  


Meets 


☐ 


Does Not Meet 


☒ 


Falls Far Below 


☐ 


The area of Assessment is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has 
consistently implemented a limited assessment approach. 


At the DSP site visit, the Charter Holder  sufficiently demonstrated the following components of these required elements:  


 addressing the assessment needs of relevant subgroup populations  


 adjusting curriculum and instruction in a timely manner based on assessment results 


However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative assessments, and common/benchmark assessments, because the 
Charter Holder did not provide sufficient evidence to address: 


o What was the process for designing or selecting the assessment system? 


 analyzing assessment data to evaluate instructional and curricular effectiveness, because the Charter Holder did not provide sufficient evidence to 
address:  


o How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?  


o How is the analysis used to evaluate instructional and curricular effectiveness?  
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Area IV: Monitoring Instruction 


Monitoring the Integration of Standards 


1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor 
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Evaluating Instructional Practices 


3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this process identify individual strengths, weaknesses, and needs?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Providing Analysis and Feedback to Further Develop Instructional Quality 


5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?   


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the 
Charter Holder done in response? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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MONITORING INSTRUCTION OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☒ 


Falls Far Below 


☐ 


The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder 
has consistently implemented a limited instructional monitoring approach.  


At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:  


 monitoring the integration of Arizona’s College and Career Ready Standards into instruction  


However, at the DSP site visit, the Charter Holder has failed to sufficiently demonstrate the following components of these required elements: 


 evaluating instructional practices, because the Charter Holder did not provide sufficient evidence to address:  
o What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of 


instruction? 
o How does this process identify individual strengths, weaknesses, and needs?   


 providing analysis and feedback to further develop instructional quality and standards integration, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional 
practices? 


o How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What 
has the Charter Holder done in response? 


 evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 
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Area IV: Professional Development 


Professional Development System 


1. What is the Charter Holder’s professional development plan? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How was the professional development plan developed?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the professional development plan aligned with instructional staff learning needs? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this plan address areas of high importance?  


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Supporting High Quality Implementation 


5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?    


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does the Charter Holder provide the resources that are necessary for high quality implementation? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Monitoring Implementation 


7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in 
professional development? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adapted to Meet the Needs of Subgroups 


9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English 
Language Learners (ELLs)? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and 
Reduced Lunch (FRL) students? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with disabilities? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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PROFESSIONAL DEVELOPMENT OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter 
Holder has implemented no efforts or fragmented, ad hoc efforts to provide professional development that is aligned with instructional staff learning 
needs, focuses on areas of high importance, addresses the needs of relevant subgroup populations, and supports high quality implementation; and 
monitoring follow-up to support and develop implementation of the strategies learned. The efforts lack intentionality and/or prior planning, and are not 
consistently implemented.  


At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the 
Charter Holder did not provide sufficient evidence to address:  


o How was the professional development plan developed?  
o How is the professional development plan aligned with instructional staff learning needs? 


 supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?    


 monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the 
Charter Holder did not provide sufficient evidence to address: 


o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 


  Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address:  


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of students with proficiency in the bottom 25%? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of English Language Learners (ELLs)? 
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Evaluation Summary 


Area Evaluation of DSP 
Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☒ ☐ ☐ 


Assessment ☐ ☒ ☐ 


Monitoring Instruction ☐ ☒ ☐ 


Professional Development ☐ ☐ ☒ 
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: The Griffin Foundation, Inc.                       
Charter Holder Entity ID: 79500 


Required for: Renewal 
Audit Year: 2014


 
NOTE: The financial performance response submitted by The Griffin Foundation addressed both fiscal years 2013 and 2014. This evaluation 
focuses on the information submitted for the Unrestricted Days Liquidity and Cash Flow measures since the charter holder’s performance on 
the Net Income and Fixed Charge Coverage Ratio measures improved from “Does Not Meet” in 2013 to “Meets” in 2014. 
 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument for the Board in its 
consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s decision regarding 
a charter holder’s request. 


 
 
Measure 


 
Reason(s) for “Not Acceptable” Rating 


 
1a. Going Concern 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 
 


 


 
1b. Unrestricted Days Liquidity 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 


The financial response includes a letter from the bond trustee indicating that the June 30 payment was not credited 
to the charter holder’s bank account until July 1. Information submitted through the Board’s audit corrective action 
plan process and with the response indicates the amount transferred on July 1 was $107,598. According to a letter 
from the charter holder’s audit firm provided with the response, the payment was reported as a component of 
escrow funds and not specifically identifiable in the audit by amount or source. For future reference, the Board’s 
financial framework requires that other sources of liquidity (e.g., the delayed transfer of the June 30 payment, credit 
lines) be sufficiently disclosed in the annual audits for them to be considered in this measure’s calculation. Had the 
transfer been specifically identified in the 2014 audit’s “Escrow Funds” financial statement note or disclosed 
elsewhere in the financial statement notes, the charter holder’s performance on this measure would have improved 
from approximately 4 days (“Falls Far Below”) to approximately 18 days (“Does Not Meet”). The delayed transfer 
does not fully explain the reason for the charter holder not meeting the Board’s 30-day target. Had the charter 
holder provided further explanation for the charter holder’s performance on this measure, along with supporting 
documentation, this would have been considered in Board staff’s evaluation. 
 
The response refers to a “General Reserve Fund - $178,166.67 (maximum: Cash Reserve)” and a “Capital & 
Maintenance Fund - $55,000 (current balance in fund).” The Bond Reserve Fund balance of $29,965 disclosed in the 
2014 audit is already included as other liquidity in the unrestricted days liquidity calculation. The response does not 
support that the charter holder has access to additional bond reserve funds in the audited fiscal year or can draw 
from the $178,166.67 fund balance separate from the Bond Reserve Funds disclosed in the audit. Had the charter 
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Measure 


 
Reason(s) for “Not Acceptable” Rating 


holder provided documentation showing access to $178,166.67 held by the trustee under the provision of the loan 
agreement, this would have been considered in Board staff’s evaluation. Regarding the Capital & Maintenance Fund, 
the response indicates that these monies are restricted for facility maintenance and repair related expenses and not 
available for general operating expenses. Therefore, the Capital & Maintenance Fund is not considered as an “other 
source of liquidity” under the financial framework.   
 
The charter holder references a Community Investment Corporation (CIC) line of credit described as a “Three to six 
month loan from $60,000 to $75,000 depending on financial need of the school district.”  The response includes a 
letter from the CIC that verifies it “previously approved and lent Griffin Foundation up to $75,000… In the future, 
upon a request from the Griffin Foundation and all terms are met, Community Investment Corporation will consider 
extending credit to the Foundation.” Should the CIC issue a line of credit to the charter holder in the future, the 
credit line must be sufficiently disclosed in the audit for it to be considered in this measure’s calculation (see above).  


 
1c. Default 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 
 


 


 
2a. Net Income 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 


 


 


 
2b. Cash Flow 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 
 


The charter holder asserts, but does not support “The decrease in cash was due to the rescinding of the State bill 
that funded full-Day Kindergarten classes.” While the State of Arizona ceased full-day kindergarten funding in 2011, 
neither the audits nor the response provide sufficient detail regarding the impact of the loss on cash flow in 2012 
through 2014, or the three-year cumulative cash flow period in 2014. In addition, while the reduction in full-day 
kindergarten funding occurs in 2011, it does not explain how the greatest loss of cash occurs in 2013, two years after 
the State of Arizona reduced program funding. Had the charter holder provided documentation showing the impact 
of the loss of full-day kindergarten funding on this measure, this would have been considered in Board staff’s 
evaluation.  
 
The charter holder explains “These [full-day kindergarten] reductions were during the same timeframe that ADE 
changed their equalization payment system by skipping a payment and combining July’s payment to be paid in late 
June. Due to these factors, it was necessary for GFI to borrow $130,000.00 for the short fall in revenue. GFI later 
repaid these funds to our Operating Reserve Funds account.” While the 2010 and 2011 audits show changes in the 
reserve fund balances, as well as borrowing and repayment of notes, they do not include sufficient detail to show 
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Measure 


 
Reason(s) for “Not Acceptable” Rating 


cash flows representing the approximately $130,000 borrowed and later repaid as indicated in the financial 
response. Had the charter holder provided other information, such as, operating reserve fund requisitions from the 
bond issuer or account statements showing the movement of cash, or any other information, these would have 
been considered in Board staff’s evaluation. 
 
The charter holder indicates the school did not “adequately budget for all expenses” and although revenues 
increased in 2013, so did expenses. Had the charter holder provided internal management report, this would have 
been considered in Board staff’s evaluation. 
 
The charter holder asserts that, in part, due to a “reduction in federal grant funding; it will take time to meet the 
Board’s expectations for Cash Flow (3-Year Cumulative).” However, the audits show that government grants have 
increased 13% in 2013 and 27% in 2014 which shows an increase in grant funding. Had the charter holder provided 
documentation showing the impact of federal funding on this measure, this would have been considered in Board 
staff’s evaluation. 
 
The charter holder states, but does not support, that it “will continue to improve this measure by lowering expenses 
when possible and working on increasing the student count to counter continued State and Federal funding cuts and 
higher health benefit costs.” Arizona Department of Education reports show the charter holder’s average daily 
membership has declined from 326.919 in 2014 to 294.713 in 2015 as of March 13, 2015. Had the charter holder 
provided internal management reports or interim financial statements, these would have been considered in Board 
staff’s evaluation. 


 
2c. Fixed Charge Coverage Ratio 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 
 


 


 









 


GRIFFIN FOUNDATION SCHOOL DISTRICT 
 1844 S. Alvernon Way, Tucson, AZ 85711 


                                                     www.griffinfoundation.org  
    Office: 520-790-8400 


                                                                                                                                                    
 
FINANCIAL PERFORMANCE RESPONSE  ‐ Unrestricted Days Liquidity 
 
 


a) We disclosed the late funds transfer from the trustee to the auditor during their site 


visit.  Please see attached letter from Darin Guthrie, CPA, MSA. 


 


 
b) In  the original response, we  included  information on  the Capital and Maintenance 


Fund.  We understand that it is limited to maintenance repairs, but, for instance, if 


we have a major roofing repair that needs to be done or other maintenance repairs 


that meet  the  requirements, we  are  able  to  access  those  funds  rather  than  our 


general operation funds. This allows more funds to be available in our M & O. 


We did have $29,965.00 available  in the Bond Reserve as of June 30, 2014, 
but this was information was included because the funds are available twice 
a year as the funds are replenished.   We replenish the funds  in a 12 month 
period.  The current amount deposited each month is $14,820.00.  We have 
attached the first page of the Limited Offering Memorandum and the pages 
pertaining to the Bond Reserve Fund and the Capital and Maintenance Fund. 


 


 


c) We  are  submitting  a  letter  from  Frank  Valenzuela  from  Community  Investment 


Corporation. 


 
d) In order to substantiate our reference to third party loans, we have attached a letter 


from  both  Lee  Griffin  and  Sandy  Vaught.    We  have  also  included  copies  of 


statements showing access of funds available if needed. 


 
 











 
 


 


Members American Institute of Certified Public Accountants and Arizona Society of Certified Public Accountants 


 


April 15, 2015 


 


To Whom It May Concern: 


We performed the audit of the financial statements for Griffin Foundation for the year ended June 
30, 2014. In the course of this work, we were informed by the auditee that the June 30 payment 
from Arizona Department of Education for state equalization had been delayed in its transfer until 
July 1, 2014. These funds were reported as a component of escrow funds on the statement of 
financial position. On July 1, 2014, $107,598.17 was transferred into Griffin’s bank account.  


Very truly yours, 


Darin Guthrie CPA, PLLC 


Darin Guthrie, CPA, PLLC 


 































The response included support for the credit cards and 
retirement accounts identified on the previous page. 
Since the credit card and account statements included 
sensitive personal information, they have been 
removed from the portfolio. Should a Board member 
wish to review these documents, staff will have them 
available at the meeting. 







 


GRIFFIN FOUNDATION SCHOOL DISTRICT 
 1844 S. Alvernon Way, Tucson, AZ 85711 


                                                     www.griffinfoundation.org  
    Office: 520-790-8400 


                                                                                                                                                    
 
April 14, 2015 
 
Sandy Vaught: 
 
 Savings Accounts: 


1. American Express Bank – Current Balance $7,081.74 
2. Vantage West CU-Current Balance $2,780.69 Page 1 
3. Church Development Fund – Current Balance $5,071.11 


Retirement Accounts: 
1. Voya Financial Roth - $4,442.19 as of March 31, 2015 
2. State Farm 401k - $69,781.43 as of March 31,2015 
3. T. Rowe Price - $8,507.99 as of March 31, 2015 


Credit Cards: 
1. Chase - $10,000 credit limit; $9,998.95 available 
2. Citibank Advantage - $10,800 limit; all available 
3. Citibank Preferred - $11,200 limit; all available 
4. American Express - $11,900 limit; $11,681.31 available 
5. US Bank - $6,000 limit; $5,765.64 available 
6. Vantage West  - $16,000 limit; $14,757.36 available Page 4 


 
Total Available:  $161,868.41 
 


 
 
To Whom It May Concern: 
 
I have been employed by The Griffin Foundation, Inc. for over 7 years and am committed 
to aiding the school in order to promote better education for the students in this area.  At 
various times in the past, I have provided short term loans to GFSD and will continue to 
do so if needed. 
 
 
Sincerely, 
 
 
Sandy Vaught 
Business Manager 
 


 
 







The response included support for the credit cards and 
retirement and savings accounts identified on the 
previous page. Since the credit card and account 
statements included sensitive personal information, 
they have been removed from the portfolio. Should a 
Board member wish to review these documents, staff 
will have them available at the meeting. 
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In the last three fiscal years, the Griffin Foundation, Inc. did not meet the Board’s Financial Performance 


Expectations for Near-Term Measures and Sustainability Measures.  The failure to meet these expectations 


resulted from several situations:  


 


In 2010, Full Day Kindergarten funding was cut.  At the time of this funding cut, we had 3 Full Day 


Kindergarten classes in operation.  Kindergarten is our largest grade level population each year, and the State 


policy change had a substantial impact on GFSD’s operations.  Still we provide full day care at no additional 


cost to our parents.   


 


In FY2013 we also had unexpected maintenance expenditures.  We had major plumbing issues as well as a 


4% increase in bus repairs and fuel expenses.  


 


State Equalization funding was reduced in education; in addition to a funding reduction in Federal 


grants.    


 


We increased costs in health benefits and increased teachers’ wages for GFSD to stay competitive 


with TUSD and keep State Certified/Highly Qualified teachers on our faculty. 


Lastly, we incurred higher than normal legal fees in order to restore the National School Lunch Program for 


our students.  Because the school is located in a 90% poverty area of Tucson, this was necessary to provide 


for our students’ needs.   
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The administration and Board of Directors at the Griffin Foundation have been working diligently to improve 


the financial situation at the school.  In the last year alone, overall expenditures were decreased by 10% from 


the previous fiscal year. 


 


Payroll expenses have been cut drastically in the last few years.  The following positions were eliminated: 


Registrar, 1 Bus Driver, 2 School Aides, and the Music Teacher. 


 


Along with cutting one bus driver, one bus route was combined with the other routes in order to save on fuel 


and maintenance costs. 


 


In FY 2014, a change was made in the communication system (phones/T-1Lines) in order to lower costs.  The 


school is saving up to $8,000 per year.  In the near future, we will be reviewing the possibility of going solar in 


order to save on the costs of electricity.  Our average cost per year is $42,000.  This would be a substantial 


savings for GFSD, especially once the installation of the solar system is paid in full. 


 


For this fiscal year and FY2016, printed advertisement will continue to be distributed in the surrounding 


areas to increase student count.  Classified advertisement will also be done both in Arizona and out of state, 


as well as online, to hire Certified/Highly Qualified teachers. Having highly-qualified teachers will help to 


improve both schools’ academic scores and maintain our existing positive school environment. 
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Near-Term Measures 


 


 


1b)  Unrestricted Days Liquidity 


 


The Griffin Foundation “Falls Far Below” for the Near-Term Measure Unrestricted Days Liquidity in 


both FY2013 and FY2014.  Detailed below are the lines of credit and short term loans available to the 


Griffin Foundation in case of unforeseen circumstances. 


 


      Wells Fargo Bank – Griffin Foundation, Inc.’s Bond Accounts 


 


 General Reserve Fund  -   $178,166.67 (maximum: Cash Reserve)  


 Proceeds from the Education Revenue Bonds – Griffin Foundation Project, Series 


2008.  


 


As per Limited Operating Memorandum, “Amounts in the Operating Reserve Fund 


may be disbursed to the Borrower, (i) to pay all or a portion of the budgeted 


expenses for any month in which the failure of the State to remit such State payment 


or portion thereof for any reason or due to a negative adjustment in amounts 


payable to the Borrower from the State, provided that any such use of the Operating 


Reserve Fund shall not be permitted more than twice in any Fiscal Year, or (ii) upon 


the demonstration by the Borrower of extraordinary expenses which materially 
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exceed those expenses in any expense category as indicated in the budgeted 


expenses for any given year during which the Bonds shall remain outstanding.” 


 


 Capital & Maintenance Fund - $55,000 (current balance in fund) 


 $1,667 deposited by Griffin Foundation each month until fund meets $100,000: 


As per Limited Operating Memorandum, “Moneys in the Capital and Maintenance 


Reserve Fund may be used for (i) general maintenance of the Series 2008 Facilities, 


extraordinary maintenance of the Series 2008 Facilities, or capital repairs (other than 


capital expenditures for expansion); or (ii) a capital expenditure not contemplated in 


the Budgeted Expenses for the year such withdrawal is being requested.” 


 


 


      Community Investment Corporation 


 


 Line of Credit  


 Three to six month loan from $60,000 to $75,000 depending on financial need of the 


school district. 


 


 Related Third Party  


 


 Short term loans to meet immediate needs 


 Lee Griffin 


 Sandy Vaught     
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Sustainability Measures 


 


2a)   Net Income 


 


 In FY2013 the Griffin Foundation, Inc. did not meet the Sustainability Measure for 


Net Income.  We had higher than expected expenses, especially for building 


maintenance and bus transportation.  Also our expected enrollment was not as high as 


forecasted due to the opening of a nationally recognized charter school in the near 


area. In addition, we have increased costs in health benefits and increased teachers’ 


wages so that the Griffin Foundation, Inc can continue to stay competitive with TUSD 


and keep State Certified/Highly Qualified teachers on our faculty. 


 


  We did meet the Net Income measure for FY2014. 


 


 In order to maintain a positive Net Income we will continue to cut expenses when 


possible.   
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Sustainability Measures 


 


2b)   Cash Flow (3-Year Cumulative) 


  The Cash Flow (3-Year Cumulative) for FY 2012, FY2013, and FY2014 did not meet 


the Board’s Financial Performance Expectations. 


 


 The cash flow for FY2014 was ($106) which is a vast improvement from FY2013 


which was ($60,814) and FY2012 at ($19,831).  Due to the fact that we had 


unexpected expenses and lower revenue for FY2013, was partially due to continued 


State budget cuts and reduction in federal grant funding; it will take time to meet the 


Board’s expectations for Cash Flow (3-Year Cumulative).   


 


 Our cash flow for FY2014 would have been a positive figure if our June 30 State 


Equalization payment had been credited timely to the Griffin Foundation, Inc’s 


account on June 30, 2014.  Kathryn Valdivia, Vice President in the Wells Fargo 


Corporate Trust and Escrow Services department and the Trustee for the Griffin 


Foundation Bond Project, wrote a letter explaining why they failed to credit our 


account timely. Their delay caused our funds not to be credited until July 1, 2014.   


Also, included is a copy of the Corrective Action Response to the Charter Board since 


this affected our deposit required for our Classroom Site Fund Deferred revenue.  


 


 The Griffin Foundation will continue to improve this measure by lowering expenses 


when possible and working on increasing the student count to counter continued State 


and Federal funding cuts and higher health benefits costs.  This year we have 


eliminated one position in the Transportation Department and combined one bus route 


in order to reduce payroll and fuel expenses. 
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Sustainability Measures 


 


2c)  Fixed Charge Coverage Ratio 


 See attached Debt Service Coverage Ratio reports from FY2012, FY2013, FY2014 


 


 In FY2012 and FY2013 our Fixed Charge Coverage Ratio did not meet the Board’s 


Financial Performance Expectations. In FY2014 the Fixed Charge Coverage Ratio 


improved to 1.31 which does meet the Financial Performance Expectations. 


 


 Our Fixed Charge Coverage Ratio was low due to cost over runs during school 


construction in 2008.  The bond project did not cover the over runs and a note was set 


up with Low Mountain Construction to cover the cost.  The note was paid in full in 


December 2013. 


 


 Our Fixed Charge Coverage Ratio will continue to improve each year due to payment 


of principal on the School Bond Project.  The current payment is $110,000.00 per 


year. 


 


 Other debt that will be paid off soon include: 


 


 Monthly payment of $301 to Pawnee Lease – final payment due February 2015 


 


 Monthly payment of $489 to Compass Bank – final payment due March 2017 
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CHARTER/LEGAL COMPLIANCE 


 


 Timely Submission of AFR: 


 


 According to the Renewal Summary Report, the Annual Financial Report was not 


submitted timely in 2011. During our annual audit exit interview, it was noted by the 


auditor that our AFR was late because it was submitted on October 17
th 


rather than the 


October 15
th


.  In 2011 the 15
th


 fell on Saturday so we submitted the AFR on the following 


business day, October 17
th


.  We discussed this with the auditor and he agreed we were 


timely.  I have attached the Budget Upload File Verification Page and the subsequent 


email from ADE titled Budget Submission Results.   


 


 Timely Submission of Budget 


 


 The FY2014 Approved Budget was submitted late.  This was an error by the Business 


Manager during the summer break.  In order to avoid this mistake again, the submission 


dates are now entered in an Outlook Calendar with pop up reminders.  Also, this fiscal 


year, the Griffin Foundation, Inc. contracted with an outside accounting firm, ADI 


Business Solutions.  They will be responsible for preparing all state budget reports as well 


as sending reminders to the Business Manager and Superintendent regarding submission 


deadlines. 
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AUDIT COMPLIANCE 


 


 


1) Timely Submission of Annual Audit 


 


 The audit was mailed timely in 2009, but was delayed in the mail.  We failed to send 


it Certified Mail and Return Receipt Requested, so there was no proof of timely 


submission.  All audits have been submitted timely since 2009.  When the audit was 


mailed, we kept the postal documentation on file for proof of submission date.  


Currently the audits are being submitted electronically by our auditor. 


 


2) Audit Issues Requiring Corrective Action Plan (CAP) 


 


 


 In FY2010 we had an audit finding for having missing fingerprint clearance cards for 


our bus drivers.  Following the audit each driver applied for a clearance card. 


 


 We had a repeat finding for missing fingerprint clearance cards in FY2011.  We had 


new bus drivers that did not have clearance cards, but according to the regulation, 


we did not need cards for bus drivers since they were certified with Arizona 


Department of Transportation.  The auditor now accepts the state certification. 


 


 We had a custodian that had a fingerprint clearance card when he applied for 


employment.  About one month later we received a letter stating that his card was 


no longer valid.  We allowed him to work only in the evenings when there were no 
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students in the school, but according the auditor, it was not allowed.  He was 


terminated at that time.   


 


 We were also missing a copy of the fingerprint clearance card for substitutes sent 


from Substitutes Unlimited.  We tried to get copies, but the company had gone out 


of business and we were never able to reach them. 


 


 The list of missing fingerprint clearance cards included new teachers from out of 


State.  They had applied for a card prior to the first day of school, but began 


employment before their applications were submitted.  We now mail any out of 


State applicants the necessary documentation in order to start the process before 


they are hired.  In the case of an emergency hire we follow the process as outlined by 


the Charter Board, “Agency Guidance” Bulletin #001.  We have placed a copy of the 


bulletin, along with the “Fingerprinting Statement of Assurance” in our Standard 


Operating procedures manual.  The Fingerprint Compliance department in charge of 


the procedure will monitor the process. 


 


 The auditor noted that we had seven employees from Children Reaching for the Sky 


Elementary School with missing cards and six employees from Future Investment 


Middle School missing cards.  There were four employees that were listed twice 


because our staff works in both schools. 


 


 


3) Repeat Issues Identified through Audits 


 


 


 Issue #1 FY2009 and FY2012 


 


 In FY2009 and FY2012 we had a repeat audit finding for “Preparation of 


financial statements in accordance with Generally Accepted Accounting 


Principles”. Due to the size of the Griffin Foundation School District, it would 


not be cost effective to generate a complete set of Financial Statements 


including Note Disclosures in conformity with U.S. GAAP.  As a cost saving 


measure, we continue to rely on an outside accountant and our auditor to 


assist in the preparation of the required Financial Statements, including all 


Note Disclosures, in accordance with U.S. GAAP.  We also exercise diligence 


in keeping administration and the Board of Directors informed of all matters. 


 


 Issue #2 and Issue #3 FY2012 


 


 In FY2012 we did not have screen shots on file of two board meetings.  We 


were having problems with our website and were not able to post all 







meetings.  The issue with the website has been corrected and all meetings 


are posted according to USFRCS Memo No. 88. 


 


 


 


 


 


 Issue #1 FY2013 


 


 In FY2013 we were missing one screen shot of a scheduled Board meeting.  


The screen shot was misplaced by the accounting office.  In order to avoid 


this issue again and be in compliance with the Open Meeting Law, the screen 


shots are scanned as well as printed and filed with the appropriate budget 


forms. 
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Children Reaching for the Sky Preparatory
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Academic Performance


Children Reaching for the Sky Preparatory CTDS: 10-87-89-101 | Entity ID: 79512


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


Children Reaching for the Sky Preparatory


2012
Traditional


Elementary School (K-5)


2013
Traditional


Elementary School (K to 5)


2014
Traditional


Elementary School (K to 5)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 44.5 50 12.5 23.5 25 12.5 35 50 12.5
Reading 53 75 12.5 38.5 50 12.5 46.5 50 12.5


1b. SGP Bottom 25%
Math 59 75 12.5 31 25 12.5 33 25 12.5
Reading 58 75 12.5 41 50 12.5 54 75 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 63 /


66.9 50 7.5 37.5 /
65.7 25 7.5 42 / 64.9 25 7.5


Reading 84 /
76.2 75 7.5 60.2 /


76.9 25 7.5 69 / 77.7 50 7.5


2b. Composite
School
Comparison


Math -6.4 50 7.5 -24.9 25 7.5 -13.9 50 7.5


Reading 5.4 75 7.5 -15.2 25 7.5 -1.2 50 7.5


2c. Subgroup ELL
Math 45 /


45.8 50 3.75 6.7 /
41.3 25 3.75 16.7 /


39.6 25 2.5


Reading 70 /
51.1 75 3.75 20 / 50.4 25 3.75 33.3 /


51.4 25 2.5


2c. Subgroup FRL
Math 61 /


57.5 75 3.75 36.7 /
56.5 25 3.75 38.5 /


54.9 25 2.5


Reading 88 / 68 75 3.75 59.5 /
69.2 25 3.75 69.2 /


69.7 50 2.5


2c. Subgroup SPED
Math NR 0 0 NR 0 0 14.3 /


29.1 50 2.5


Reading NR 0 0 NR 0 0 42.9 /
38.6 75 2.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability B 75 5 D 25 5 C 50 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


67.19 100 31.25 100 46.88 100
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Future Investment Middle School
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Academic Performance


Future Investment Middle School CTDS: 10-87-89-102 | Entity ID: 90470


General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


Future Investment Middle School


2012
Small


Elementary School (6 to
8)


2013
Traditional


Elementary School (6 to 8)


2014
Traditional


Elementary School (6 to 8)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 34 50 12.5 31 25 12.5 40.5 50 12.5
Reading 37 50 12.5 42 50 12.5 38 50 12.5


1b. SGP Bottom 25%
Math 33 25 12.5 46 50 12.5 57 75 12.5
Reading 32 25 12.5 41 50 12.5 41 50 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 29 /


42.4 50 7.5 27.2 /
61.6 25 7.5 36.9 /


61.8 25 7.5


Reading 72 /
70.7 75 7.5 75.3 /


78.5 50 7.5 73.8 / 80 50 7.5


2b. Composite
School
Comparison


Math -15.2 25 7.5 -30.8 25 7.5 -19.5 25 7.5


Reading -0.3 50 7.5 -2.2 50 7.5 -3.1 50 7.5


2c. Subgroup ELL
Math 21 /


24.6 50 2.5 NR 0 0 NR 0 0


Reading 64 / 53 75 2.5 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 28 /


35.7 50 2.5 29.2 /
52.3 25 7.5 35.1 /


51.2 25 7.5


Reading 73 /
66.3 75 2.5 76.4 /


71.7 75 7.5 71.9 /
72.3 50 7.5


2c. Subgroup SPED
Math 14 /


14.1 50 2.5 NR 0 0 NR 0 0


Reading 32 /
34.3 50 2.5 NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability D 25 5 D 25 5 C 50 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


43.75 100 41.88 100 47.5 100
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PERFORMANCE MANAGEMENT PLAN TEMPLATE


<CHILDREN REACHING FOR THE SKY ELEMENTARY SCHOOL.>


INDICATOR:1
  X Math
___Reading          
     DURATION OF THE PLAN2:  Begins August 15, 2011  to May 25 , 2011

		MEASURE*

		METRIC*

		CURRENT STATUS*

		End Target For This Plan*3



		State standardized assessment:

AIMS

		Percent (%) of students who score proficient on the State standardized assessment : 50%

and

Student growth percentile (SGP): 

42.5%

		(Board staff will enter info here)

		Meet or demonstrate sufficient progress toward the level of adequate academic performance as set and modified periodically by the Board.

59%







STRATEGY I: Provide and implement a curriculum that improves student achievement. 

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Curriculum Review Team



		2011/2012

		Teachers

		

		0



		2. Curriculum Specialist Training-   

    Curriculum Mapping



		2010/2012

		Ms. Susan Cameron

		

		$3,000



		3. Textbooks Professional Development 

    Training

		2006/2012

		McGraw-Hill and

McDougal Specialist

		

		0



		4. 



		

		

		

		0





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Lesson Plans, weekly 



		2006/2012

		Teachers

		Lessons submitted to Principal for review

		0



		2. Copy of assessments graded, weekly



		2011/2012

		Teachers

		Assessments submitted to Principal for review

		0



		3. Grade Level Planning, weekly



		2008/2012

		Teachers

		Grade Level planning is scheduled to assist teachers with lesson plans

		0



		4. Group Level Planning, weekly



		2009/2012

		Teachers

		Group level planning is scheduled to assist teachers K-2, 3-5, and 6-8

		0





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency.


		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Scantron Performance Assessments

    3 times yearly

		2010/2012

		Teachers/IT Instructor

		Assessment reports and data on file

		$3,500



		2.  Scantron Academic Assessments

     weekly

		2010/2012

		Teachers

		Assessment reports and data on file

		$3,500



		3. AIMS/Stanford 10

    1 time yearly

		2006/2012

		Teachers

		Assessment reports and data on file

		0



		4. DIBELS

    3 times yearly

		2007/2012

		Teachers

		Assessment reports and data on file

		0





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Professional Development Survey 



		2010/2012

		Teachers

		Surveys are submitted to the Principal

		0



		2. Instructional School enhancement  

    goals  



		2011/2012

		Teachers and Principal

		Faculty Meeting signature logs

		0



		3.  



		

		

		

		



		4.



		

		

		

		





Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1:    Budget Total $10,000
 Fiscal Year 2011/2012

Year 2:
   Budget Total _____________


Year 3:
   Budget Total _____________

Notes:


* Provided by ASBCS staff

1 Academic area to be addressed for improvement


2 Duration of the plan must align with the timeline presented in the Action Steps


3 Refer to the Board’s level of adequate academic performance  


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010

























PERFORMANCE MANAGEMENT PLAN TEMPLATE


<FUTURE INVESTMENT MIDDLE SCHOOL>


INDICATOR:1
  X Math
___Reading          
     DURATION OF THE PLAN2:  Begins August 15, 2011  to May 25 , 2011

		MEASURE*

		METRIC*

		CURRENT STATUS*

		End Target For This Plan*3



		State standardized assessment:

AIMS

		Percent (%) of students who score proficient on the State standardized assessment : 26%

and

Student growth percentile (SGP): 

16.5%

		(Board staff will enter info here)

		Meet or demonstrate sufficient progress toward the level of adequate academic performance as set and modified periodically by the Board.

59%







STRATEGY I: Provide and implement a curriculum that improves student achievement. 

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Curriculum Review Team



		2011/2012

		Teachers

		

		0



		2. Curriculum Specialist Training-   

    Curriculum Mapping



		2010/2012

		Ms. Susan Cameron

		

		$3,000



		3. Textbooks Professional Development 

    Training

		2008/2012

		McGraw-Hill and

McDougal Specialist

		

		0



		4. 



		

		

		

		0





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Lesson Plans, weekly 



		2008/2012

		Teachers

		Lessons submitted to Principal for review

		0



		2. Copy of assessments graded, weekly



		2011/2012

		Teachers

		Assessments submitted to Principal for review

		0



		3. Grade Level Planning, monthly



		2009/2012

		Teachers

		Grade Level planning is scheduled to assist teachers with lesson plans

		0



		4. Group Level Planning, monthly



		2010/2012

		Teachers

		Group level planning is scheduled to assist teachers K-2, 3-5, and 6-8

		0





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency.


		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Scantron Performance Assessments

    3 times per year

		2009/2012

		Teachers/IT Instructor

		Assessment reports and data on file

		$3,500



		2.  Scantron Academic Assessments

     weekly

		2009/2012

		Teachers

		Assessment reports and data on file

		$3,500



		3. AIMS, one time per year



		2008/2012

		Teachers

		Assessment reports and data on file

		0



		4. 



		

		

		

		





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Professional Development Survey 



		2010/2012

		Teachers

		Surveys are submitted to the Principal

		0



		2. Instructional School enhancement  

    goals  



		2011/2012

		Teachers and Principal

		Faculty Meeting signature logs

		0



		3.  



		

		

		

		



		4.



		

		

		

		





Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1:    Budget Total $10,000
 Fiscal Year 2011/2012

Year 2:
   Budget Total _____________


Year 3:
   Budget Total _____________

Notes:


* Provided by ASBCS staff

1 Academic area to be addressed for improvement


2 Duration of the plan must align with the timeline presented in the Action Steps


3 Refer to the Board’s level of adequate academic performance  


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010



























Griffin Foundation, Inc.


1844 S. Alvernon Way, Tucson, AZ 85711


520-790-8400











August 31, 2011

CRS PERFORMANCE MANAGEMENT PLAN (PMP) 2011/2012  


Children Reaching for the Sky Elementary School for the past five years have provided and implemented Mathematics and Reading curriculum that have improved students achievement. In 2011 as a result of students failing to meet the Adequate Academic Performance Levels in 3rd grade and 5th grade Math, AYP-AMO Determination was not met. Overall, CRS received an AZL Achievement Profile label of Performing, AZL A-F label of C, and total Status/Growth points of 15.4%. Most of our students come from nearby schools with many of these students lacking basic skills in Math. These students are disadvantaged and come from low income families. Since our opening, we have made academic growth with CRS’s students in Math and Reading that improved their academic growth level prior to their enrollment in CRS. 


Goals:


Narrative: What are your long-term goals this year? One goal is that 75% of students will achieve at proficient levels in reading comprehension, writing, mathematics, and science. Teachers will use Griffin Foundation Schools Scantron’s Performance and Achievement assessment software and technologies to improve students’ proficiency in reading, writing, mathematics and science. All students will feel safe and learn in a positive environment.  Students will gain a minimum of one grade level in reading, language arts, and math and science performance assessment tests. If academic goals are not achieved, an intervention plan will be established on the student. Another long term goal is that 75% of students will Meet or Exceed AIMS.  Furthermore, to enhance parent involvement through increased communication with parents through such avenues as school newsletters, classroom information, and/or website media.


Program Instruction:



     Provide and Implement a curriculum that improves student 

              achievement:

a. Narrative: Does the school have an explicit, written curriculum for core content areas that is aligned with the state academic standards that drills down to the skill level?  Teachers have started on grade level curriculum mapping. Training was conducted by Susan Cameron of School Curriculum Specialists, LLC., in 2010. Instructional material adoptions were made to curriculum and reviewed by the Curriculum Review Team and curriculum is aligned to Arizona State Standards. Our schools use Everyday Mathematics (K-5th grade), McGraw-Hill (CRS K-5th grade), McDougal Littell (FIMS 6th–8th grade), and Zoo-Phonics textbook, materials, and software curriculums. Implementation of these math and reading curriculums will provide students with the necessary resources to improve students’ assessment scores.

Narrative: Is there a systematic process in place for annually monitoring, evaluating, and reviewing the curriculum? In 2010/2011, we started Professional Development training workshops by Ms. Cameron, School Curriculum Specialist to train GF’s teachers in Curriculum mapping. The first quarter mapping was completed in 2011 with additional training scheduled in 2012. 


Our schools’ efforts for the previous five years (2005-2010) to develop and implement a plan for monitoring the integration of the Arizona Academic Standards into (Math and Reading) instruction have been conducted over the past 5 years on a weekly basis. Teachers are required to submit their Lesson Plans, which meet Arizona State Standards, to the Principal each week for review and compliance. Teachers work together to share resources, ideas, and methods on classroom instruction that follows Standards. Grade Level teachers collaboration, group level lesson plans preparation, and reviews are completed together during their group planning period. 


Template (a)


Griffin Foundation Schools’ Data Review team participates in analyzing curriculum alignment and instructional material adoptions and includes our Curriculum committee to provide recommendations to the district on what the instructional materials that is needed and helpful in attaining school academic achievement goals. We have started work on our school wide curriculum map which will be used to guide and pace classroom instruction to the Arizona State Standards and create uniformity within grade levels.


Develop and implement a plan for monitoring and the integration of the Arizona Academic Standards into instruction:

b. Narrative: How is the integration of the state academic standards into the teachers’ instructional practices assessed? Grade level collaboration by teachers is conducted to review standards and to determine what needs to be taught at their level. Each week teachers write the standards that are being addressed on the whiteboard. Formal and informal observations and classroom visits are conducted by administrators. Administrators complete one to two formal teacher evaluations per year.

Narrative: What does the school’s teacher evaluation system comprise of?  Formal and informal observations and classroom visits by administrators with Administrators conducting one to two formal teacher evaluations per year. In addition, informal classroom observations are conducted while teachers are teaching in their classroom. Students’ data is reviewed to monitor their academic growth under the instruction of their classroom teacher. 


Template (b)


Teachers are required each year to review and print a copy of the current Arizona State Standards and use these standards to develop and implement their classroom lesson plans. The Principal conducts periodical classroom observation using a checklist to ensure that each teacher has their lesson plans, classroom instruction master schedule, and a copy of the state standards on their desk for reference and to use as a guide.


Develop and implement a plan for monitoring and documenting student proficiency:

c. Narrative: Is there a comprehensive assessment plan that utilizes data in a variety of ways to measure student performance and plan for teaching and learning? Scantron Student’s Academic Growth Model software is used to monitor student growth and progress while attending the Griffin Foundation Schools.  Performance Series is used 3 times throughout the year to assess students’ strengths and weaknesses in relationship to the State standards. These assessments are conducted by the IT Instructor. Classroom academic growth is measured by using the Achievement Series. Assessments are created by the classroom teacher. The data is used to assess students’ academic growth in relationship to classroom instruction. Star Math and Star Reading Assessments are also used to determine ability levels on FIMS’ students.  DIBELS Assessments are used in grades K-3. Other software that is used: Renaissance Place, Study Island 3rd-8th grade, and Me to Learn Phonics/Language Arts, and Zip Zoom English Language Learners also assist elementary students.

Narrative: How does the school staff track, analyze, and monitor your students’ academic performance?  Review of AIMS results from the previous year, Star Math and Star Reading Results, Scantron’s Performance and Academic Series Results, Student DIBELS Graphs and Charts, Student Portfolios with data results.  Make a three-tiered plan to cover students that are on-level, below-level, and those capable of exceeding grade-level standards. Differentiated instruction is used to meet the academic needs of each student with different sets of goals for students at different levels of ability.  Set up individual learning contracts with students, in which goals and expectations are outlined.  Track progress, assess at regular intervals, and refine goals and objectives as needed. Help keep students motivated to continue working to master goals and objectives throughout the grading period, semester or year by consistently monitoring progress with students. Keep a log for each student on which you can note milestones, areas in which the student is struggling, and standards and skills the student has mastered. Track progress both informally, through observation and questioning, and through formal assessments that measure specific standards and goals. Teachers and the Data Review Team collect and review assessment data and discuss student intervention plans if necessary. 

Template (c)


A Data Review team will be selected to track, analyze, and monitor students’ academic performance. This team maintains ongoing data on all students as part of our student growth model. Assessments such as AIMS, Scantron’s Performance and Academic assessment series, DIBELS, Study Island, Star Math and Star Reading will be tracked, analyzed, monitored, and maintained by the Data Review team.


Develop and implement a professional development plan that supports effective implementation of the curriculum:


d. Narrative: What evidence demonstrates that the professional development the teachers are engaged in is increasing student achievement?  Each year classroom observations are completed to monitor classroom instruction techniques and methods used to improve students’ academic achievement. In addition, AIMS, DIBELS, Scantron, and Stanford 10 assessments are used to monitor students’ growth in comparison to the effectiveness of professional development training of teachers.  

Narrative: How is the professional development activities aligned with the program of instruction? Instructional school enhancement goals are developed annually with possible training/workshops that will assist in the implementation and effectiveness. 


Narrative: What types of follow-up activities occur? Teachers receive PD training and follow-up discussions/monitoring every Wednesday from 1 PM until 3:30 PM. PD surveys are used as tools to provide feedback and direction oftrainings.


Template (d) 


To improve math scores Griffin Foundation Schools will seek the services of a Math Coach to instruct and work with teachers to improve classroom Math instruction and students’ Math assessment scores. Our Data Review team will

review assessment data and provide student intervention, if necessary. A detailed description is kept on file of the process used for conducting an analysis of relevant pupil achievement data:


e. The School’s efforts for the previous five years to analyze   


              relevant pupil  achievement data: (Ex: data walls, data training,  


              data review  teams)


Teachers and data review teams receive training and student assessments data to analyze, monitor, and track students’ academic growth throughout each student’s education at Griffin Foundation schools. Over the past 5 years, CRS has made steady growth in reading assessment scores in relationship to the state average. In 2007 our school had a drop in reading assessment scores, but since than additional reading resources and materials were purchased to assist students. After School tutoring was offered to students as well. Since 2008, scores have been on an incline. Math scores have been on a decline over the past five years but to counter this trend, our Curriculum Review Team is researching replacing our Everyday Math curriculum with a more challenging Math Program. Each year, our school has purchased additional Math software to enhance students’ Math skills (see Technology timeline).

f. A detailed description of the types of data collected and the process used in conducting the analysis of the relevant data: Data review teams meet at the beginning and end of the school year to review students’ assessment data such as AIMS, Stanford 10, DIBEL, and Formative and Summative assessments.

g. Justification of how data selected for the analysis is relevant to improving pupil achievement:


Scantron Student’s Academic Growth Model software is used to monitor student growth and progress while attending the Griffin Foundation Schools this include Future Investment Middle School and Children Reaching for the Sky Elementary School.  Performance Series is used 3 times throughout the year to assess students’ strengths and weaknesses in relationship to the State standards. The   students’ classroom academic gains are measured using the Achievement Series implemented by the classroom teacher; the data is compiled to assess students’ academic growth in relationship with classroom instruction which meets the Arizona State Standards. 


We use several reports that are relevant to improving pupil achievement:     Profile Reports such as Performance Profile in Reading, Math, Science, or Language Arts. Students can also be evaluated within various subject areas using Class Profiles. Student Goals Summary provides assistance with suggested learning objectives for student growth and assessment. The Extended Student Profile provides useful information to a student’s scale score: Student’s ability level in a subject area - instructional level independent of grade; Current Year Gains: Difference between the first and most recent scaled scores, YTD growth; GLE (Grade Level Estimate) - comparison to grade averages nationally; SIP (Standards Item Pool Score) - Student’s estimated % correct for all test questions aligned to grade and topic, etc. The Portfolio Record of a student shows the overall    performance history of the student in an assessed subject area. The Performance Bands show the grade level ranking of the students by class grade level. Additional data can be analyzed by using Gain Reports or Percentile Reports.  There is a rationale for all data selected and/or processed and information identifying how it aids in improving pupil achievement, including monitoring and evaluating mastery on standards and guiding the revision of curriculum and instruction.    


School data is selected for analysis by the Data Review Team that develops relevant intervention plans to improve pupil achievement.

h. The school’s detailed interpretation of the findings from the data analysis of the school’s relevant data for the previous five years, including patterns and trends, as well as strengths and weaknesses: Our data review team reviews AIMS Students’ Data and Scantron Assessment scores to identify patterns and/or trends that will assist in developing intervention plans for students in the bottom 25% percentile. Data reports identify student’s strengths and weaknesses in subject area. Useful Profile reports such as Parents Review, Parents Extended, or Student Goals Summary assist with identifying students’ strengths and weaknesses in subject areas. Our Scantron’s reports provide a thorough analysis of the data that includes a breakdown into subgroups (i.e. year, grade level, teacher, subject, etc.), and an explanation of trends and patterns over the course of the past five years that highlights strengths and weaknesses. The data used and the findings that are relevant to pupil achievement to include curriculum, instruction, assessment, and professional development, are discussed with our Leadership Team and Data Review Team.

i. Provide a representation of the findings using charts and graphs that are understandable to the reviewer and clearly depict the results: AIMS, Math and Reading Median Student Growth Percentile Charts are used by reviewers and clearly depict achievement results. EX.: after school tutoring program, Differentiated Classroom Instruction, computer instruction learning software, extra homework, or after school support with teacher.


j. Provide a description of the logic used to develop the PMP that demonstrates the connection between the findings from the analysis of the relevant data and the plan. (Ex: What we learned - What we are going to do with what we learned): Our PMP will demonstrate the connection between student data analysis that is analyzed by our Data Review Team and the Leadership Team and will be used in our development/implementation school plans to provide students with intervention assistance to improve AIMS assessment scores. Prior years of assessment data and current school year data are relevant to our schools’ academic growth. The information collected provides a clear and logical transition between what was learned from the analysis to what the school plans to do going forward for each strategy developed for students’ interventions.

            Leadership Team Members: Mary Heidinger, 4th grade teacher; Lee   


           Griffin, Principal; Kim Morlock, Computer Instructor/IT; Nagarajan 

           Bandla/ Math Teacher
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Griffin Foundation, Inc.


1844 S. Alvernon Way, Tucson, AZ 85711


520-790-8400











August 31, 2011

FIMS PERFORMANCE MANAGEMENT PLAN (PMP) 2011/2012  


Future Investment Middle School for the past five years have provided and implemented Mathematics and Reading curriculum that have improved students achievement growth. The 2010 school year had a drop in our AIMS percentage scores due to our SES 6th Grade students low Math scores. In 2011, our 6th, now our 7th grade students, have improved their test scores; and the District met AYP. FIMS received an AZL Achievement Profile label of Performing and total Status/Growth points of 15.6%. The previous year low AIMS Math scores were mostly due to the school losing our Math teacher who became terminally ill and missed most of the school year. This situation was corrected and a newly Highly Qualified/Certified teacher was hired to replace our previous teacher who had to resign due to his illness. Our Math scores improved the following year, addition intervention was provided by offering After School Math tutoring to FIMS students.

Goals:


Narrative: What are your long-term goals this year? One goal is that 75% of students will achieve at proficient levels in reading comprehension, writing, mathematics, and science. Teachers will use Griffin Foundation Schools Scantron’s Performance and Achievement assessment software and technologies to improve students’ proficiency in reading, writing, mathematics and science.  Students will gain a minimum of one grade level in Math and Reading performance assessment tests. If academic goals are not achieved, an intervention plan will be established on the student. Another long term goal is that 75% of students will Meet or Exceed AIMS. Furthermore, to enhance parent involvement through increased communication with parents through such avenues as school newsletters, classroom information, and/or website media.


Program Instruction:



Provide and Implement a curriculum that improves student   


         achievement:

a. Narrative: Does the school have an explicit, written curriculum for core content areas that is aligned with the state academic standards that drills down to the skill level?  Teachers have started on grade level curriculum mapping. Training was conducted by Susan Cameron of School Curriculum Specialists, LLC., in 2010. Instructional material adoptions were made to curriculum and reviewed by the Curriculum Review Team and curriculum is aligned to Arizona State Standards. Our schools use Everyday Mathematics (K-5th grade), McGraw-Hill (CRS K-5th grade), McDougal Littell (FIMS 6th–8th grade), and Zoo-Phonics textbook, Math and Reading materials, and software curriculums. Professional Development is provided to teachers, and implementations of Math and Reading curriculums provide students with the necessary resources to improve students’ assessment scores.

Narrative: Is there a systematic process in place for annually monitoring, evaluating, and reviewing the curriculum? In 2010/2011, we started Professional Development training workshops by Ms. Cameron, School Curriculum Specialist to train GF’s teachers in Curriculum mapping. The first quarter mapping was completed in 2011 with additional training scheduled in 2012. 


Our schools’ efforts for the previous five years (2005-2010) to develop and implement a plan for monitoring the integration of the Arizona Academic Standards into Math and Reading instruction have been conducted over the past 5 years on a weekly basis. Teachers are required to submit their Lesson Plans, which meet Arizona State Standards, to the Principal each week for review and compliance. Teachers work together to share resources, ideas, and methods on classroom instruction that follows Standards. Grade Level teachers collaboration, group level lesson plans preparation, and reviews are completed together during their group planning period. 


Template (a)


Griffin Foundation Schools’ Data Review team participates in analyzing curriculum alignment and instructional material adoptions and includes our Curriculum committee to provide recommendations to the district on what the instructional materials that is needed and helpful in attaining school academic achievement goals. We have started work on our school wide curriculum map which will be used to guide and pace classroom instruction to the Arizona State Standards and create uniformity within grade levels.


Develop and implement a plan for monitoring and the integration of the Arizona Academic Standards into instruction:

b. Narrative: How is the integration of the state academic standards into the teachers’ instructional practices assessed? Grade level collaboration by teachers is conducted to review standards and to determine what needs to be taught at their level. Each week teachers write the standards that are being addressed on the whiteboard. Formal and informal observations and classroom visits are conducted by administrators. Administrators complete one to two formal teacher evaluations per year.

Narrative: What does the school’s teacher evaluation system comprise of?  Formal and informal observations and classroom visits by administrators with Administrators conducting one to two formal teacher evaluations per year. In addition, informal classroom observations are conducted while teachers are teaching in their classroom. Students’ data is reviewed to monitor their academic growth under the instruction of their classroom teacher. 


Template (b)


Teachers are required each year to review and print a copy of the current Arizona State Standards and use these standards to develop and implement their classroom lesson plans. The Principal conducts periodical classroom observation using a checklist to ensure that each teacher has their lesson plans, classroom instruction master schedule, and a copy of the state standards on their desk for reference and to use as a guide.


Develop and implement a plan for monitoring and documenting student proficiency:

c. Narrative: Is there a comprehensive assessment plan that utilizes data in a variety of ways to measure student performance and plan for teaching and learning? Scantron Student’s Academic Growth Model software is used to monitor student growth and progress while attending the Griffin Foundation Schools.  Performance Series is used 3 times throughout the year to assess students’ strengths and weaknesses in relationship to the State standards. These assessments are conducted by the IT Instructor. Classroom academic growth is measured by using the Achievement Series. Assessments are created by the classroom teacher. The data is used to assess students’ academic growth in relationship to classroom instruction. Star Math and Star Reading Assessments are also used to determine ability levels on FIMS’ students.  DIBELS Assessments are used in grades K-3. Other software that is used: Renaissance Place, Study Island 3rd-8th grade, and Me to Learn Phonics/Language Arts, and Zip Zoom English Language Learners also assist elementary students.

Narrative: How does the school staff track, analyze, and monitor your students’ academic performance?  Review of AIMS results from the previous year, Star Math and Star Reading Results, Scantron’s Performance and Academic Series Results, Student DIBELS Graphs and Charts, Student Portfolios with data results.  Make a three-tiered plan to cover students that are on-level, below-level, and those capable of exceeding grade-level standards. Differentiated instruction is used to meet the academic needs of each student with different sets of goals for students at different levels of ability.  Set up individual learning contracts with students, in which goals and expectations are outlined.  Track progress, assess at regular intervals, and refine goals and objectives as needed. Help keep students motivated to continue working to master goals and objectives throughout the grading period, semester or year by consistently monitoring progress with students. Keep a log for each student on which you can note milestones, areas in which the student is struggling, and standards and skills the student has mastered. Track progress both informally, through observation and questioning, and through formal assessments that measure specific standards and goals. Teachers and the Data Review Team collect and review assessment data and discuss student intervention plans if necessary. 

Template (c)


A Data Review team will be selected to track, analyze, and monitor students’ academic performance. This team maintains ongoing data on all students as part of our student growth model. Assessments such as AIMS, Scantron’s Performance and Academic assessment series, DIBELS, Study Island, Star Math and Star Reading will be tracked, analyzed, monitored, and maintained by the Data Review team.


Develop and implement a professional development plan that supports effective implementation of the curriculum:


d. Narrative: What evidence demonstrates that the professional development the teachers are engaged in is increasing student achievement?  Each year classroom observations are completed to monitor classroom instruction techniques and methods used to improve students’ academic achievement. In addition, AIMS, DIBELS, Scantron, and Stanford 10 assessments are used to monitor students’ growth in comparison to the effectiveness of professional development training of teachers.  

Narrative: How is the professional development activities aligned with the program of instruction? Instructional school enhancement goals are developed annually with possible training/workshops that will assist in the implementation and effectiveness teachers. In addition, teachers complete a Professional Development Survey to submit to the Principal, annually. 

Narrative: What types of follow-up activities occur? Teachers receive PD training and follow-up discussions/monitoring every Wednesday from 1 PM until 3:30 PM. PD surveys are used as tools to provide feedback and direction oftrainings.


Template (d) 


To improve math scores Griffin Foundation Schools will seek the services of a Math Coach to instruct and work with teachers to improve classroom Math instruction and students’ Math assessment scores. Our Data Review team will review assessment data and provide student intervention, if necessary. A detailed description is kept on file of the process used for conducting an analysis of relevant pupil achievement data:


e. The School’s efforts for the previous five years to analyze 

              relevant pupil achievement data: (Ex: data walls, data training, 

              data review  teams)


Teachers and data review teams receive training and student assessments data to analyze, monitor, and track students’ academic growth throughout each student’s education at Griffin Foundation schools.


FIMS opened its doors within the past 3 years with most of our students coming from nearby schools with many of these students lacking basic skills in Math and Reading. Most of our students come from disadvantaged low income families. Since our opening, we have made academic growth with FIMS’s students in Math from their academic assessment level entering into FIMS. In 2010, our Math scores were low but with intervention and After School Math tutoring, in 2011, FIMS made AYP and AMO Determination was met.


f. A detailed description of the types of data collected and the process used in conducting the analysis of the relevant data: Data review teams meet at the beginning and end of the school year to review students’ assessment data such as AIMS, Stanford 10, DIBEL, and Formative/Summative assessments.

g. Justification of how data selected for the analysis is relevant to improving pupil achievement:


Scantron Student’s Academic Growth Model software is used to monitor student growth and progress while attending the Griffin Foundation Schools this include Future Investment Middle School and Children Reaching for the Sky Elementary School.  Performance Series is used 3 times throughout the year to assess students’ strengths and weaknesses in relationship to the State standards. The   students’ classroom academic gains are measured using the Achievement Series implemented by the classroom teacher; the data is compiled to assess students’ academic growth in relationship with classroom instruction which meets the Arizona State Standards. 


We use several reports that are relevant to improving pupil achievement: Profile Reports such as Performance Profile in Reading, Math, Science, or Language Arts. Students can also be evaluated within various subject areas using Class Profiles. Student Goals Summary provides assistance with suggested learning objectives for student growth and assessment. The Extended Student Profile provides useful information to a student’s scale score: Student’s ability level in a subject area - instructional level independent of grade; Current Year Gains: Difference between the first and most recent scaled scores, YTD growth; GLE (Grade Level Estimate) - comparison to grade averages nationally; SIP (Standards Item Pool Score) - Student’s estimated % correct for all test questions aligned to grade and topic, etc. The Portfolio Record of a student shows the overall    performance history of the student in an assessed subject area. The Performance Bands show the grade level ranking of the students by class grade level. Additional data can be analyzed by using Gain Reports or Percentile Reports.  There is a rationale for all data selected and/or processed and information identifying how it aids in improving pupil achievement, including monitoring and evaluating mastery on standards and guiding the revision of curriculum and instruction.    


School data is selected for analysis by the Data Review Team that develops relevant intervention plans to improve pupil achievement.

h. The school’s detailed interpretation of the findings from the data analysis of the school’s relevant data for the previous five years, including patterns and trends, as well as strengths and weaknesses: Our data review team reviews AIMS Students’ Data and Scantron Assessment scores to identify patterns and/or trends that will assist in developing intervention plans for students in the bottom 25% percentile. Data reports identify student’s strengths and weaknesses in subject area. Useful Profile reports such as Parents Review, Parents Extended, or Student Goals Summary assist with identifying students’ strengths and weaknesses in subject areas. Our Scantron’s reports provide a thorough analysis of the data that includes a breakdown into subgroups (i.e. year, grade level, teacher, subject, etc.), and an explanation of trends and patterns over the course of the past five years that highlights strengths and weaknesses. The data used and the findings that are relevant to pupil achievement to include curriculum, instruction, assessment, and professional development, are discussed with our Leadership Team and Data Review Team.

i. Provide a representation of the findings using charts and graphs that are understandable to the reviewer and clearly depict the results: AIMS, Math and Reading Median Student Growth Percentile Charts are used by reviewers and clearly depict achievement results. EX.: after school tutoring program, Differentiated Classroom Instruction, computer instruction learning software, extra homework, or after school support with teacher.


j. Provide a description of the logic used to develop the PMP that demonstrates the connection between the findings from the analysis of the relevant data and the plan. (Ex: What we learned - What we are going to do with what we learned): Our PMP will demonstrate the connection between student data analysis that is analyzed by our Data Review Team and the Leadership Team and will be used in our development/implementation school plans to provide students with intervention assistance to improve AIMS assessment scores. Prior years of assessment data and current school year data are relevant to our schools’ academic growth. The information collected provides a clear and logical transition between what was learned from the analysis to what the school plans to do going forward for each strategy developed for students’ interventions.

            Leadership Team Members: Mary Heidinger, 4th grade teacher; Lee 

            Griffin, Principal; Kim Morlock, Computer Instructor/IT; Nagarajan 

            Bandla/ Math Teacher
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PERFORMANCE MANAGEMENT PLAN TEMPLATE


<CHILDREN REACHING FOR THE SKY ELEMENTARY SCHOOL.>


INDICATOR:1
  __ Math
X Reading          
     DURATION OF THE PLAN2:  Begins August 15, 2011  to May 25 , 2011

		MEASURE*

		METRIC*

		CURRENT STATUS*

		End Target For This Plan*3



		State standardized assessment:

AIMS

		Percent (%) of students who score proficient on the State standardized assessment : 68%

and

Student growth percentile (SGP): 

40%

		(Board staff will enter info here)

		Meet or demonstrate sufficient progress toward the level of adequate academic performance as set and modified periodically by the Board.

73%







STRATEGY I: Provide and implement a curriculum that improves student achievement. 

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Curriculum Review Team



		2011/2012

		Teachers

		

		0



		2. Curriculum Specialist Training-   

    Curriculum Mapping



		2010/2012

		Ms. Susan Cameron

		

		$3,000



		3. Textbooks Professional Development 

    Training

		2006/2012

		McGraw-Hill and

McDougal Specialist

		

		0



		4. 



		

		

		

		0





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Lesson Plans, weekly 



		2006/2012

		Teachers

		Lessons submitted to Principal for review

		0



		2. Copy of assessments graded, weekly



		2011/2012

		Teachers

		Assessments submitted to Principal for review

		0



		3. Grade Level Planning, weekly



		2008/2012

		Teachers

		Grade Level planning is scheduled to assist teachers with lesson plans

		0



		4. Group Level Planning, weekly



		2009/2012

		Teachers

		Group level planning is scheduled to assist teachers K-2, 3-5, and 6-8

		0





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency.


		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Scantron Performance Assessments

    3 times yearly

		2010/2012

		Teachers/IT Instructor

		Assessment reports and data on file

		$3,500



		2.  Scantron Academic Assessments

     weekly

		2010/2012

		Teachers

		Assessment reports and data on file

		$3,500



		3. AIMS/Stanford 10

    1 time yearly

		2006/2012

		Teachers

		Assessment reports and data on file

		0



		4. DIBELS

    3 times yearly

		2007/2012

		Teachers

		Assessment reports and data on file

		0





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Professional Development Survey 



		2010/2012

		Teachers

		Surveys are submitted to the Principal

		0



		2. Instructional School enhancement  

    goals  



		2011/2012

		Teachers and Principal

		Faculty Meeting signature logs

		0



		3.  



		

		

		

		



		4.



		

		

		

		





Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1:    Budget Total $10,000
 Fiscal Year 2011/2012

Year 2:
   Budget Total _____________


Year 3:
   Budget Total _____________

Notes:


* Provided by ASBCS staff

1 Academic area to be addressed for improvement


2 Duration of the plan must align with the timeline presented in the Action Steps


3 Refer to the Board’s level of adequate academic performance  


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010
























PERFORMANCE MANAGEMENT PLAN TEMPLATE


<FUTURE INVESTMENT MIDDLE SCHOOL.>


INDICATOR:1
  __ Math
X Reading          
     DURATION OF THE PLAN2:  Begins August 15, 2011  to May 25 , 2011

		MEASURE*

		METRIC*

		CURRENT STATUS*

		End Target For This Plan*3



		State standardized assessment:

AIMS

		Percent (%) of students who score proficient on the State standardized assessment : 70%

and

Student growth percentile (SGP): 

34%

		(Board staff will enter info here)

		Meet or demonstrate sufficient progress toward the level of adequate academic performance as set and modified periodically by the Board.

73%







STRATEGY I: Provide and implement a curriculum that improves student achievement. 

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Curriculum Review Team



		2011/2012

		Teachers

		

		0



		2. Curriculum Specialist Training-   

    Curriculum Mapping



		2010/2012

		Ms. Susan Cameron

		

		$3,000



		3. Textbooks Professional Development 

    Training

		2008/2012

		McGraw-Hill and

McDougal Specialist

		

		0



		4. 



		

		

		

		0





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Lesson Plans, weekly 



		2008/2012

		Teachers

		Lessons submitted to Principal for review

		0



		2. Copy of assessments graded, weekly



		2011/2012

		Teachers

		Assessments submitted to Principal for review

		0



		3. Grade Level Planning, monthly



		2009/2012

		Teachers

		Grade Level planning is scheduled to assist teachers with lesson plans

		0



		4. Group Level Planning, monthly



		2010/2012

		Teachers

		Group level planning is scheduled to assist teachers K-2, 3-5, and 6-8

		0





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency.


		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Scantron Performance Assessments

    3 times per year

		2009/2012

		Teachers/IT Instructor

		Assessment reports and data on file

		$3,500



		2.  Scantron Academic Assessments

     weekly

		2009/2012

		Teachers

		Assessment reports and data on file

		$3,500



		3. AIMS, one time per year



		2008/2012

		Teachers

		Assessment reports and data on file

		0



		4. 



		

		

		

		





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Professional Development Survey 



		2010/2012

		Teachers

		Surveys are submitted to the Principal

		0



		2. Instructional School enhancement  

    goals  



		2011/2012

		Teachers and Principal

		Faculty Meeting signature logs

		0



		3.  



		

		

		

		



		4.



		

		

		

		





Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1:    Budget Total $10,000
 Fiscal Year 2011/2012

Year 2:
   Budget Total _____________


Year 3:
   Budget Total _____________

Notes:


* Provided by ASBCS staff

1 Academic area to be addressed for improvement


2 Duration of the plan must align with the timeline presented in the Action Steps


3 Refer to the Board’s level of adequate academic performance  


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Griffin Foundation, Inc.                       
School Name:  Children Reaching for the Sky Preparatory, Future 
Investment Middle School 


Site Visit Date:  April 7, 2015 
Required for:  Renewal 
Evaluation Criteria Area: Data  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[D.1] Benchmark Reports 3 years 
and subgroups 2 with Pivot 
Tables. 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) - Math 


 
The documents provided do not demonstrate evidence of improved academic performance in Student Median 
Growth Percentile (SGP) – Math.  
For Children Reaching for the Sky: In FY14 the number of student at Meets Standard or Exceeded Standard increased 
by 6 percentage points. For FY15 the number of students at Meets increased by 3 percentage points, but the number of 
students at Exceed decreased by 3 percentage points resulting in no net change in the percentage of students Meeting 
or Exceeding standards.   
 
For Future Investment Middle School: In FY14 the number of student at Meets Standard or Exceeded Standard 
increased by 6 percentage points. For FY15 the number of students at Meets increased by 5 percentage points, but the 
number of students at Exceed decreased by 2 percentage points resulting in a small net change in the percentage of 
students Meeting or Exceeding standards. However this increase is less than the increase demonstrated in the prior 
year.   


 
The documents provided do not demonstrate improved academic performance because: A comparison of FY14 and 
FY15 benchmark assessment results shows a decline in the percentage of students improving performance levels to 
Meets or Exceeds standards from the pretest to Benchmark 1 for FY15 for Math. 


 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.2] 
Benchmark Reports 3 years and 
subgroups 2 with Pivot Tables. 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) - Reading 
 
The documents provided do not demonstrate evidence of improved academic performance in Student Median 
Growth Percentile (SGP) – Reading.  
 
For Future Investment Middle School: In FY14 the number of student at Meets Standard or Exceeded Standard 
increased by 2 percentage points. For FY15 the number of students at Meets decreased by 6 percentage points, but the 
number of students at Exceed increased by 2 percentage point resulting in a small net decrease in the percentage of 
students Meeting or Exceeding standards. 
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For Children Reaching the Sky: In FY14 the number of student at Meets Standard or Exceeded Standard increased by 2 
percentage points. For FY15 the number of students at Meets increased by 2 percentage points, but the number of 
students at Exceed decreased by 1 percentage point resulting in a small net change in the percentage of students 
Meeting or Exceeding standards. However this increase is less than the increase demonstrated in the prior year.   


 
The documents provided do not demonstrate improved academic performance because: A comparison of FY14 and 
FY15 benchmark assessment results shows a decline in the percentage of students improving performance levels to 
Meets or Exceeds standards from the pretest to Benchmark 1 for FY15 for Reading. 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.3] 
Benchmark Reports 3 years and 
subgroups 2 with Pivot Tables. 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) bottom 25% – Math  
 
The documents provided do not demonstrate evidence of improved academic performance in Student Median 
Growth Percentile (SGP) bottom 25% – Math 
For Children Reaching for the Sky: In FY14 the number of student at Meets Standard decreased by 4 percentage points. 
For FY15 the number of students at Meets decreased by 9 percentage points. The comparison of FY14 and FY15 
benchmark assessment results shows a decline in the percentage of students in the bottom 25% improving 
performance levels to Meets standard from the pretest to Benchmark 1 for FY15 in Math.   
 
The documents provided demonstrate evidence of improved academic performance in Student Median Growth 
Percentile (SGP) bottom 25% – Math.  
For Future Investment Middle School: In FY14 the number of student at Meets Standard decreased by 12 percentage 
points, but the number of students at Exceeds Standard increased by 11 percentage points, resulting in a small net 
decrease. For FY15 the number of students at Meets increased by 6 percentage points, but the number of students at 
Exceed decreased by 2 percentage points resulting in a small net change in the percentage of students Meeting or 
Exceeding standards.  Overall the percentage of student in the bottom 25% improving to Meets or Exceed  increased 
minimally from FY14 to FY15 
  


The documents provided do not demonstrate improved academic performance because: The data provided did not 
demonstrate an increase in Math growth for students in the bottom 25% at all schools operated by the Charter Holder. 
The comparison of FY14 and FY15 benchmark assessment results shows a decline in the percentage of students in the 
bottom 25% improving performance levels to Meets standard from the pretest to Benchmark 1 for FY15 in Math at 
Children Reaching for the Sky.   


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 
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[D.4] 
Benchmark Reports 3 years and 
subgroups 2 with Pivot Tables. 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) bottom 25% – Reading  
 
The documents provided do not demonstrate evidence of improved academic performance in Student Median 
Growth Percentile (SGP) bottom 25% – Reading OR Improvement – Reading.  
For Children Reaching for the Sky: In FY14 the number of student at Meets Standard increased by 5 percentage points. 
For FY15 the number of students at Meets increased by 2 percentage points, but the number of students at Exceeds 
decreased by 2 percentage points resulting in no net change in the percentage of students at Meets or Exceeds. 
  
For Future Investment Middle School: In FY14 the number of student at Meets Standard or Exceeded Standard 
increased by 26 percentage points. For FY15 the number of students at Meets decreased by 23 percentage points, but 
the number of students at Exceed increased by 4 percentage points resulting in an overall decrease in the percentage of 
students Meeting or Exceeding standards.   


 
The documents provided do not demonstrate improved academic performance because The comparison of FY14 and 
FY15 benchmark assessment results shows a decline in the percentage of students in the bottom 25% improving 
performance levels to Meets standard from the pretest to Benchmark 1 for FY15 in Reading.   


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.5] 
CRS & FIMS Pivot Tables 
Benchmarks 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing – Math  
 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing – 
Math.  
For Children Reaching the for Sky the percentage of students passing at the mid-year benchmark assessment for Math 
has decreased from 51.40% in FY14 to 48.70% in FY15 
 
For Future Investment Middle School the percentage of students passing at the mid-year benchmark assessment for 
Math has demonstrated a minimal increase from 42.86% in FY14 to 43.06% in FY15. 
 
The documents provided do not demonstrate improved academic performance because: the percentage of students 
passing the mid-year Math benchmark has not improved as compared to the prior school year. The data provided 
shows a decrease at Children Reaching for the Sky and a minimal increase at Future Investment Middle School. 


 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 







 


Data - Page 4 of 7    


 


[D.6] 
CRS & FIMS Pivot Tables 
Benchmarks 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing – Reading.  
For Children Reaching for the Sky the percentage of students passing at the mid-year benchmark assessment for 
Reading has increased from 63.64% in FY14 to 71.61% in FY15 
 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing – 
Reading. 
For Future Investment Middle School the percentage of students passing at the mid-year benchmark assessment for 
Reading has demonstrated a decrease from 82.72% in FY14 to 76.39% in FY15. 
 
The documents provided do not demonstrate improved academic performance because: the percentage of students 
passing the mid-year Reading benchmark has not improved at all schools operated by the Charter Holder. The data 
provided shows a decrease in the percentage of students passing Reading at Future Investment Middle School. 
 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.7] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, ELL – Math 
 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, ELL – Math.  
 
For Children Reaching for the Sky the percentage of students passing at the mid-year benchmark decreased from 
31.71% in FY14 to 17.24% in FY15. 
 
Data for Future Investment Middle School showed a decline from 33% in FY14 to 0% in FY15. 
 
The documents provided do not demonstrate improved academic performance because: the percentage of ELL 
students passing the mid-year Math benchmark has not improved at the schools operated by the Charter Holder. The 
data provided shows a decrease in the percentage of students passing ELL students passing the mid-year Math 
benchmark. 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 
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[D.8] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, ELL – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, ELL 
– Reading.  
For Children Reaching for the Sky the percentage of ELL students passing at the mid-year benchmark assessment for 
Reading has increased from 31.71% in FY14 to 41.38% in FY15 
 
 The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, ELL – Reading.  
For Future Investment Middle School the percentage of ELL students passing at the mid-year benchmark assessment for 
Reading has decreased from 57.14% in FY14 to 33.33% in FY15. 


 
The documents provided do not demonstrate improved academic performance because: the percentage of ELL 
students passing the mid-year Reading benchmark has not improved at all schools operated by the Charter Holder. The 
data provided shows a decrease in the percentage of students passing ELL students at Future Investment Middle School 
passing the mid-year Reading benchmark. 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.9] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, FRL – Math 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, FRL 
– Math.  
For Future Investment Middle School the percentage of FRL students passing at the mid-year benchmark assessment for 
Math has increased from 41.18% in FY14 to 42.19% in FY15. 


 
 The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, FRL – Math.  
 
For Children Reaching for the Sky the percentage of FRL students passing at the mid-year benchmark assessment for 
Math has decreased from 49.38% in FY14 to 47.69% in FY15 
 
The documents provided do not demonstrate improved academic performance because: the percentage of FRL 
students passing the mid-year Math benchmark has not improved at all schools operated by the Charter Holder. The 
data provided shows a decrease in the percentage of students passing FRL students at Children Reaching for the Sky 
passing the mid-year Math benchmark. 
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Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.10] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, FRL – Reading 


 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, FRL – Reading.  
For Children Reaching for the Sky the percentage of FRL students passing at the mid-year benchmark assessment for 
Reading has decreased from 49.38% in FY14 to 47.69% in FY15 
 
For Future Investment Middle School the percentage of FRL students passing at the mid-year benchmark assessment for 
Reading has decreased from 81.94% in FY14 to 76.56% in FY15 
 
The documents provided do not demonstrate improved academic performance because: the percentage of FRL 
students passing the mid-year Reading benchmark has not improved at the schools operated by the Charter Holder. 


 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 


[D.11] 
CRS & FIMS Pivot Tables 
Benchmarks 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, Students with disabilities – Math 
 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, Students with disabilities – Math.  
For Children Reaching for the Sky the percentage of students with disabilities passing at the mid-year benchmark 
assessment for Math has decreased from 19.05% in FY14 to 7.69% in FY15 
 
For Future Investment Middle School no data for students with disabilities was provided for FY15. 
 
The documents provided do not demonstrate improved academic performance because: the percentage of students 
passing the mid-year Math benchmark has not improved. The data provided shows a decrease in the percentage of 
students passing Math at Children Reaching for the Sky. 
 


 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 
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[D.12] 
CRS & FIMS Pivot Tables 
Benchmarks 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, Students with disabilities – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, 
Students with disabilities – Reading.  
For Future Investment Middle School the percentage of students with disabilities passing at the mid-year benchmark 
assessment for Reading has increased from 42.86% in FY14 to 71.43% in FY15. 
 
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing 
Subgroup, Students with disabilities – Reading.  
For Children Reaching for the Sky the percentage of students with disabilities passing at the mid-year benchmark 
assessment for Reading has decreased from 38.10% in FY14 to 30.77% in FY15. 
 
The documents provided do not demonstrate improved academic performance because: the percentage of students 
with disabilities passing the mid-year Reading benchmark has not improved at all schools operated by the Charter 
Holder. The data provided shows a decrease in the percentage of students with disabilities passing Reading at Children 
Reaching for the Sky. 


Final Evaluation: 


☐ Data presented serve as evidence of improved academic performance, and thus is evaluated as sufficient.  


☒ Data presented does not serve as evidence of improved academic performance, and thus is evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Griffin Foundation, Inc.                       
School Name:  Children Reaching for the Sky Preparatory, Future 
Investment Middle School 


Site Visit Date:  April 7, 2015 
Required for:  Renewal 
Evaluation Criteria Area: Curriculum  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[C.1] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
3a. CRS Lesson Plan Checklist 
3b. FIMS Lesson Plan Checklist 
4. Instructional Pacing-Curriculum 
Mapping 
5. ATI Class Development Profile 
Grid Report-Benchmark 
6. Classroom Observation Form 
7. Curriculum, Evaluation and 
Resources Request Form 
4. Sample Textbook Selection 
Checklists 
Lesson Plan Math 6


th
 grade 


10/13-10/17; 10/20-10/24; Oct 
27-10/31 


Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating 
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the 
standards. 
 


The documents provided demonstrate evidence of the following:  


 The Curriculum Instruction Data (CID) Team completed textbook selection checklist forms to evaluate Math 


resources from three different publishers. One of the areas in the evaluation is the alignment to standards.  


 Lesson Plan checklist documents record the review of weekly lesson plans to ensure that ACCR standards are 


included in lesson plans. Lesson Plans that were identified as lacking ACCR standards are identified and were 


required to be resubmitted. Lesson Plans were reviewed and verified that revised submissions include ACCR 


standards. 


 Classroom curriculum evaluation is used to ensure that effective resources are in place to enable students to 


meet the objectives required by AZ Common Core Standards.  


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.2] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
2. CRS Kinder Lesson Plan 
2a. CRS 3rd Grade Lesson Plan 
2b. CRS 4th Grade Lesson Plan 
2c. FIMS ELA Lesson Plans 
2d. FIMS Entrepreneurship 
Lesson Plans 
2e. FIMS Science Lesson Plans 
3a. CRS Lesson Plan Checklist 
3b. FIMS Lesson Plan Checklist 
4. Instructional Pacing-Curriculum 
Mapping 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
identifies gaps in the curriculum. 
 
The documents provided demonstrate evidence of the following: 


 The Griffin Foundation Inc’s Curriculum team made up from content teachers who specialize in the same content 


area would work together with classroom teachers to determine existing gaps between the current curriculum 


and the new Common Core standards.  Grade level teachers plan together weekly to prepare lesson plans and 


review their Instructional Pacing Guide to cover all standards during the course of the school year. 


 Lesson Plan checklist documents record the review of weekly lesson plans to ensure that ACCR standards are 


included in lesson plans. Lesson Plans that were identified as lacking ACCR standards are identified and were 


required to be resubmitted. Lesson Plans were reviewed and verified that revised submissions include ACCR 


standards. 


 A classroom observation form was also provided that recorded that math textbooks were not at the appropriate 
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5. ATI Class Development Profile 
Grid Report-Benchmark 
6. Classroom Observation Form 
Lesson Plan Math 6


th
 grade 


10/13-10/17; 10/20-10/24; Oct 
27-10/31 


level of rigor to match ACCR standards. Subsequently math curriculum resources were evaluated for adoption for 


the following school year. 


 
 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.3] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
2. Purchase Order Singapore 
Math1 
2a. Purchase Order Singapore 
Math2 
2b. Purchase Order Singapore 
Math3 
2c. Purchase Order Singapore 
Math4 
3. Invoice- Singapore Math1 
3a. Invoice-Singapore Math2 
3b. Invoice-Singapore Math3 
3c. Invoice-Singapore Math 4 
3d. Invoice-Singapore Math 5 
3e. Invoice-Singapore Math 6 
3f. Invoice from Singapore Math1 
7. Curriculum, Evaluation and 
Resources Request Form 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
adopting or revising curriculum based on its evaluation processes. 
 
The documents provided demonstrate evidence of the following: 
 


 Sample textbook selection checklist documents record the results of the CID team evaluation of math textbook 


resources from three different vendors. 


 Request for adoption of new textbook/materials form was submitted by the CID team to request the 


replacement of the existing resources (Everyday Math) with Singapore Math based on the results of the 


checklist document evaluations.  


 The completed request form is submitted by the CID team chair to the superintendent for final approval. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 


elements, and thus are evaluated as insufficient. 


[C.4] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
2. Sample Textbook Selection 
Checklists 
3. Request for Adoption of New 
Textbooks-Materials 
 


Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process 
for adopting or revising curriculum. 
 
The documents provided demonstrate evidence of the following: 


 The Curriculum/Instruction Team for the Griffin Foundation, Inc. is the district wide coordinating committee 


body for our curriculum development system.  It evaluates the products and recommends action to the 


superintendent.  The team is composed of the superintendent, assistant principal, and IT specialist.  


 Their findings are submitted to the Superintendent and district and Board for review. 
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Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.5] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
2. CRS Kinder Common Core 
Training-Survey Sheets 
2a. CRS Singapore Math 
Strategies Conference-Survey 
Sheets 
2b. Singapore Math Training-
Survey Sheets 
3.  AZDash Training and Survey 
Sheets 
3a. Printing ATI Reports_Data 
Analysis 
4. Sample Textbook Selection 
Checklists 
5. Request for Adoption of New 
Textbooks-Materials 


Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how 
the Charter Holder evaluates curriculum options to determine which curriculum to adopt. 
 
The documents provided demonstrate evidence of the following: 


 Sample textbook selection checklist documents record the results of the CID team evaluation of math textbook 


resources from three different vendors. The checklist form evaluates resources in several areas:  Equity, 


Composition, Student Materials, Teacher Materials, and Publisher. These include an evaluation of whether the 


resources are aligned to state standards, are based on current research, and address diverse learning styles. 


 Teachers completed surveys after initial training with sample curriculum resources which included teacher 


feedback and whether they support the purchase of the new resources. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.6] 
1. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
2. CRS Kinder Common Core 
Training-Survey Sheets 
2a. CRS Singapore Math 
Strategies Conference-Survey 
Sheets 
2b. Singapore Math Training-
Survey Sheets 
3.  AZDash Training and Survey 
Sheets 
3a. Printing ATI Reports_Data 
Analysis 
4. Sample Textbook Selection 
Checklists 
5. Request for Adoption of New 
Textbooks-Materials 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder. 
  
The documents provided demonstrate evidence of the following: 


 Lesson Plans are checked and reviewed weekly. Lesson plans are reviewed to ensure they include content 


standards.  


 The Charter Holder provides teachers with the opportunity to plan subject-area instructional units/lesson plans, 


design classroom assessments, and maintain a district wide assessment system. The class schedule identifies 


times when teachers have common planning time. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.7] 1. Instructional Pacing-
Curriculum Mapping 
2. CRS 3rd Grade Lesson Plan 
2a. CRS 4th Grade Lesson Plan 
2b. CRS Kinder Lesson Plan 
2c. FIMS ELA Lesson Plans 
2d. FIMS Entrepreneurship 
Lesson Plans 
2e. FIMS Science Lesson Plans 
3. CRS Lesson Plan Checklist 
3a. FIMS Lesson Plan Checklist 


 


Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify 
what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards 
are covered within the academic year. 
 
The documents provided demonstrate evidence of the following: 


 Future Investment Middle School and Children Reaching for the Sky Elementary School teachers use a Pacing 


Guides and curriculum mapping that ensures grade to grade continuity, timely intervention, also confirmation 


that the school’s curriculum is taught and AZ Common Core Standards are met. 


 Lesson plans are reviewed and checked by administration weekly to ensure alignment of instruction to the 


curriculum map and pacing guides. 


 The Pacing Guides and curriculum maps record by week the standards to be taught in the lessons for the week. 


 Revisions to maps are made quarterly. A review of 3
rd


 quarter science lesson plan indicated the need to continue 


a standard in the 4
th


 quarter. A review of the 4
th


 quarter map demonstrated that revisions had been made to 


include the standard.    


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.8] 
1. Instructional Pacing-Curriculum 
Mapping 
2. CRS 3rd Grade Lesson Plan 
2a. CRS 4th Grade Lesson Plan 
2b. CRS Kinder Lesson Plan 
2c. FIMS ELA Lesson Plans 
2d. FIMS Entrepreneurship 
Lesson Plans 
2e. FIMS Science Lesson Plans 
3. CRS Lesson Plan Checklist 
3a. FIMS Lesson Plan Checklist 


Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent 
use of these tools and how these expectations are communicated. 
 
The documents provided demonstrate evidence of the following: 


 Lesson Plans must identify AZ Common Core Standards achieved in the teaching of their lesson. Lesson Plans are 


submitted to administrators every Monday morning before the start of class. Grades are entered by Tuesday of 


every week. Plans and grades are reviewed and feedback given to teachers 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 


elements, and thus are evaluated as insufficient. 
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[C.9] 
1. Classroom Observation Form 
2. Teacher Evaluation Form 
3. CRS 3rd Grade Lesson Plan 
3a. CRS 4th Grade Lesson Plan 
3b. CRS Kinder Lesson Plan 
3c. FIMS ELA Lesson Plans 
3d. FIMS Entrepreneurship 
Lesson Plans 
3e. FIMS Science Lesson Plans 
4. CRS Lesson Plan Checklist 
4a. FIMS Lesson Plan Checklist 
5.  Instruction & Teacher 
Evaluation System 
6. Taskstream Alignment to 
Instruction Standards 
7. Response to Curriculum #9  
(NEW) 


Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage 
of these tools in the classroom and alignment with instruction. 
 
The documents provided demonstrate evidence of the following: 


 Lesson Plans must identify AZ Common Core Standards achieved in the teaching of their lesson. Lesson Plans are 


submitted to administrators every Monday morning before the start of class. 


 Lesson plans are reviewed and checked by administration weekly to ensure alignment of instruction to the 


curriculum map and pacing guides. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.10] 
1. CRS Standards Binder Sample 
Pages ELA 
1a. CRS Standards Binder Sample 
Pages Math 
1b. CRS Standards Binder Sample 
Pages Science 
1c. FIMS Standards Binder Sample 
Pages ELA 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows 
the curriculum is aligned to standards. 
  
The documents provided demonstrate evidence of the following: 


 Textbook selection checklists document the review of math curriculum resources including a review of 


alignment to ACCR standards. 


 Curriculum maps and pacing guides provide a map of instruction for the school year that identifies ACCR 


standards for Math and English Language Arts. 
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1d. FIMS Standards Binder 
Sample Pages Math 
2. CRS 3rd Grade Lesson Plan 
2a. CRS 4th Grade Lesson Plan 
2b. CRS Kinder Lesson Plan 
2c. FIMS ELA Lesson Plans 
2d. FIMS Entrepreneurship 
Lesson Plans 
2e. FIMS Science Lesson Plans 
3. Instructional Pacing-Curriculum 
Mapping 
4. CRS Lesson Plan Checklist 
4a. FIMS Lesson Plan Checklist 
5. Taskstream Alignment to 
Instruction Standards 
6.Response to Curriculum #10  
(NEW) 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.11] 
AZ Dash Student Profile Reports 
Reading and Math 
1. CRS classroom student file on 
bottom 25% 
1a. FIMS classroom student file 
on bottom 25% 
2. Lower and Upper Result charts, 
AZ-Dash reporting services 
2a. Lower and Upper Results  
5thGrade 
2b. Lower and Upper Results 3rd 
Grade 
2c. Lower and Upper Results 4th 
Grade 
4. CRS Math Tutoring 
5. CRS Intervention Parent 
Permission 
5a. CRS Intervention Sign In Sheet 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 


 AZ Dash Student Profile Reports for Reading and Math are used to identify specific topics or areas for students 


falling in the bottom 30%. These areas are targeted during intervention lessons. 


 GFSD  (Griffin Foundation School District) has developed specific practices and systems to support each student 


as he or she strives to meet the school’s rigorous academic standards, including prerequisites that help to assist 


in identifying the bottom 25% non-proficient students to implement student support systems such as 


intervention programs or tutoring; including various complementary programs such as a reading program 


 Individual student intervention growth files document the specific topics addressed through intervention 


instruction for each student. The document records the date and time each student received intervention 


instruction as well as the evaluation of the intervention lesson. 


 Math tutoring is provided to students by a contacted service provider funded by a grant from ADE. Individual 


student tutoring sign-in sheets record the date and time students received math tutoring. 
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Math 
5b. FIMS Intervention Parent 
Permission 
5c. FIMS Intervention Sign-In 
Sheet Math 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.12] 


ELL Lesson Plan 
ILLP 
6. Galileo (ATI) ELL 2nd Grade 
Math 
6a. Galileo (ATI) ELL 2nd Grade 
Reading 
6b. Galileo (ATI) ELL 3rd Grade 
Math 
6c. Galileo (ATI)ELL 5th Grade 
Reading 
7. ESL-ELL Classroom Inventory 
Report 
8. ELL Student Classification 
Report 
8a. ELL Reports ADE Common Log 
On 
9. ELL Standards 
10. Response to Curriculum #12  
(NEW) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of English Language Learners (ELLs). 
 
The documents provided demonstrate evidence of the following: 


 ELL students in grades K-1, and 3-8 have an ILLP  that identify specific ELD standards to be taught to ELL students 


as part of classroom instruction. 


 ELL students in 2
nd


 and 3
rd


 grade are enrolled in an SEI classroom. ELL Lesson plans identify ELP standards to be 


taught. Lesson plans are created using TaskStream and include comparable information to other classroom 


lesson plans. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.13] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students. 
 


N/A 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.14] 
SPED Classroom Monitoring – IEP 
Goal Setting SPED 
1. CRS classroom student file on 
bottom 25% 
1a. FIMS classroom student file 
on bottom 25% 
2. Lower and Upper Result charts, 
AZ-Dash reporting services 
2a. Lower and Upper Results  
5thGrade 
2b. Lower and Upper Results 3rd 
Grade 
2c. Lower and Upper Results 4th 
Grade 
4. CRS Math Tutoring 
5. CRS Intervention Parent 
Permission 
5a. CRS Intervention Sign In Sheet 
Math 
5b. FIMS Intervention Parent 
Permission 
5c. FIMS Intervention Sign-In 
Sheet Math 
7. Galileo (ATI) SPED 4th Grade 
Math 
7a. Galileo (ATI) SPED 4th Grade 
Reading 
7b. Galileo (ATI) SPED Reading 
7th Grade 14-15 
8. Response to Curriculum #14  
(NEW) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of students with disabilities. 
 
The documents provided demonstrate evidence of the following: 


 SPED Classroom Monitoring documents record meetings with the SPED teacher and classroom teacher. The 


documents include specific topics regarding academic performance that were discussed during the meeting, 


whether the teacher received a copy of the IEP and notified of modifications/accommodations. The SPED teacher 


and classroom teacher both sign the form at the end of the meeting. 


 Individual student IEP documents contain specific annual goals for Math and Language arts. The goals describe a 


measurable outcome and identify the criteria the student must meet in order to meet the goal. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Griffin Foundation, Inc.                       
School Name:  Children Reaching for the Sky Preparatory, Future 
Investment Middle School 


Site Visit Date:  April 7, 2015 
Required for:  Renewal 
Evaluation Criteria Area: Assessment  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[A.1] 
1. Galileo (ATI) Assessment 
Reports 
2. AZ Dash Reporting Services - 
Administration Assessment 
Reports 
2a. AZDash Reporting Services - 
Teacher Dashboard Directions 
2b. AZDash Reporting Services - 
Teacher Dashboards 
3. 2014_15 3rd Grade ELA Pre 
3a. 2014_15 5th Grade Math Pre 
3b. 2014_15 7th Grade Math 
3c. 2014_15 8th Grade ELA 
3d. 2014_15 Grade 4 Math Pre 
3e. 2014_15 Grade 6 ELA 
4. Dibels Benchmark Goals 
4a.  Dibels 1st Grade Assessment 
Sample 
4b.Dibels Kindergarten 
Assessment Sample 
5. Help Me To Learn Phonics-
Teacher Report 
6. Star Reading and Star Math 
Sample 
7. Professional Development 
Training on ATI 


Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the 
Charter Holder uses 
 
The documents provided demonstrate evidence of the following: 


 Galileo (ATI) Assessment software and AZ-DASH Reporting Services are used to monitor student 


academic growth and progress while attending the Griffin Foundation Schools.  Galileo benchmarks 


are administered three times a year. 


 Students take various assessments to monitor academic growth: Star Math and Star Reading 


assessments to determine ability levels on students for instruction grouping.  DIBELS assessments are 


used in grades K-3, with benchmarking occurring three times during the year. Other software that is 


used from grades 4-8, Star Reading and Star Math are also administered three times a year, Help Me 


to Learn Phonics/reading used for Kindergarten – 3rd grade, and the charter holder stated that Zip 


Zoom was used for Kindergarten and 1st grade SEI. For FY15 the school did not have an SEI program in 


Kindergarten and 1st grade, so no evidence for this assessment was available. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.2] 
1. Galileo (ATI) Assessment 
Reports 
2. AZ Dash Reporting Services - 
Administration Assessment 
Reports 
2a. AZDash Reporting Services - 


Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or 
selecting the assessment system 
 
The documents provided do not demonstrate evidence of the following: The documentation provided at the site visit 
described the assessment system and the assessment tools used. 
 


The documents provided do not demonstrate evidence of the described processes because: no evidence was provided 
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Teacher Dashboard Directions 
2b. AZDash Reporting Services - 
Teacher Dashboards 
3. ATI Comprehensive 
Assessment System 
3a. ATI Instructional 
Effectiveness 
3c. Star Math and Star Reading 
Assessment System 
4. Response to Assessment #2  
(NEW) 


to demonstrate a process for designing the assessment system. Documents provided described the assessment system 
and assessment tools used, but no documentation of meetings or decision making that results in the design of the 
described assessment system were provided. 
 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.3] 
1. CRS Standards Binder Sample 
Pages ELA 
1a. CRS Standards Binder Sample 
Pages Math 
1b. CRS Standards Binder Sample 
Pages Science 
1c. FIMS Standards Binder 
Sample Pages ELA 
1d. FIMS Standards Binder 
Sample Pages Math 
2. CRS Kinder Lesson Plan 
2a. CRS 3rd Grade Lesson Plan 
2b. CRS 4th Grade Lesson Plan 
2c. FIMS ELA Lesson Plans 
2d. FIMS Entrepreneurship 
Lesson Plans 
2e. FIMS Science Lesson Plans 
3. CRS Lesson Plan Checklist 
3a. FIMS Lesson Plan Checklist 
4. Galileo (ATI) Assessment 
Reports 
5. Instructional Pacing-
Curriculum Mapping 
6. ATI Alignment with Common 
Core 
6a. ATI Test Blueprint 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
aligned to the curriculum and instructional methodology. 
 
The documents provided demonstrate evidence of the following: 


 Our Galileo assessment system is aligned to the curriculum through AZ Common Core Standards and classroom 


lesson plans with the use of an Instructional Pacing Guide. The designers of this software have worked closely 


with the Arizona Department of Education to meet the needs of schools’ assessment requirements 


 Formative assessments are created weekly by teachers to assess the standards that are taught during the week. 


Lessons plans and formative assessments were reviewed to verify alignment of standards taught and standards 


assessed. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.4] 
1. Galileo (ATI) Assessments Test 
Building Design (teacher created 
3


rd
 grade math formative 


assessment) 
2. Pre-test, Mid-test, Post-test 
Benchmark 
3. CRS Standards Binder Sample 
Pages ELA 
3a. CRS Standards Binder Sample 
Pages Math 
3b. CRS Standards Binder Sample 
Pages Science 
3b. FIMS Standards Binder 
Sample Pages ELA 
3c. FIMS Standards Binder 
Sample Pages Math 
4. ATI Class Development Profile 
from Formative 
4.a ATI Formative Assessment -
Teacher Made 
5. CRS Kinder Lesson Plan 
5a. CRS 3rd Grade Lesson Plan 
5b. CRS 4th Grade Lesson Plan 
5c. FIMS ELA Lesson Plans 
5d. FIMS Entrepreneurship 
Lesson Plans 
5e. FIMS Science Lesson Plans 
6. CRS Lesson Plan Checklist 


Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to 
assess student progress and how the assessment plan includes data collection from multiple assessment, such as 
formative and summative assessments and common/benchmark assessments 
 
The documents provided demonstrate evidence of the following: 


 GFSD conducts annual State summative assessments that provide information on how our students are doing 
relative to annual Arizona Common Core standards, i.e., long-term learning goals.   Formative assessment is 
embedded in classroom instruction and provides immediate information on short-term learning goals. 


 Galileo benchmark assessments are administered three times a year. 


 The use of Galileo ATI and Test Building Design allow teachers to perform both formative and summative 
assessments.  


 Teachers are able to create their own assessments based on classroom instructions and AZ Common Core 
Standards. 3


rd
 and 4


th
 grade formative assessment for Math samples were provided. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.5] 
AZ Dash Student Reports Math 
and Reading 
1. Galileo (ATI) Assessments Test 
Building Design 
2. Pre-test, Mid-test, Post-test 
Benchmark 
3. Analysis of Student Classroom 
Data 
4 & 5. SLO-Student Learning 
Objective-Score Sheet 
8a. Printing ATI Reports_Data 
Analysis 
8b. Singapore Math Training and 
Survey Sheets 
8c. ELL Trainings 
8d. CRS Singapore Math 
Strategies Conference 
8e. CRS Kinder Common Core 
Training 
8f. CRS AZmerit ELA and Math 
Blueprints 
8g.AZDash Training and Survey 
Sheets 
8h.CRS ATI Creating Test 
8i. PD Training Documents 
9. CRS Lesson Plan Checklist 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system 
provides for analysis of assessment data and what intervals are used to analyze assessment data 
 
The documents provided demonstrate evidence of the following: 
• Teachers are trained on the 3rd Wednesday of each monthly by our Computer Technology Instructor during our 


scheduled Professional Development (PD) on Galileo Assessment (ATI), AZ-Dash, AIMS/AMERIT assessments, and 


Data Review/Analysis. 


• At the beginning of the year teachers analyze AZ-Dash results for Math, Reading, and Writing to identify specific 


topics for students to receive intervention instruction.   


 Each Benchmark assessment period (Pre-Test, Mid-Test, and Post-Test), teachers conduct analysis of 


students/classroom data by completing the Analysis of Student/Classroom Data form and the Student Learning 


Objective (SLO).  The SLO document identifies a specific goal for the student based on baseline scores.  


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.6] 
1. Teacher Evaluation Form 
2. Classroom Observation Form 
3. CRS Kinder Lesson Plan 
3a. CRS 3rd Grade Lesson Plan 
3b. CRS 4th Grade Lesson Plan 
3c. FIMS ELA Lesson Plans 
3d. FIMS Entrepreneurship 
Lesson Plans 
3e. FIMS Science Lesson Plans 
4. Curriculum Instruction Data 
(CIP) Team Agenda-Meeting 
5.  CRS Lesson Plan Checklist 
6. Response to Assessment #6  
(NEW) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to 
evaluate instructional and curricular effectiveness 
 


The documents provided demonstrate evidence of the following:  


 Class Development Profile Grid reports are created in the Galileo ATI assessment system for formative and 


benchmark assessments. The reports classify each student, for each standard, and identifies the students as 


Learned, Ready Now, Ready Soon, Ready Later.  


 
The documents provided do not demonstrate evidence of the following: 


 How the information in the class development profile grid is used to evaluate instructional and curricular 


evidence. 


The documents provided do not demonstrate evidence of the described processes because: the reports provide the 
results of the analysis from formative and benchmark assessments, but do not identify how this information is used to 
evaluate whether the instruction or curriculum is effective. 
 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.7] 
1. CRS Kinder Lesson Plan 
1a. CRS 3rd Grade Lesson Plan 
1b. CRS 4th Grade Lesson Plan 
1c. FIMS Science Lesson Plans 
1d. FIMS ELA Lesson Plans 
1e. FIMS Entrepreneurship 
Lesson Plans 
2. CRS Lesson Plan Checklist 
2a. FIMS Lesson Plan Checklist 
3. Instructional Pacing-
Curriculum Mapping 
4. ATI Class Development Profile 
Grid Report-Benchmark 
5. Classroom Observation Form 


Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to 
adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and instruction 
 
The documents provided demonstrate evidence of the following: 


 A benchmark assessment that provides good information for planning instruction would provide data on how 


well students have learned these concepts.   


 Teachers use the results from the benchmark assessments to plan subsequent math instruction. When 


administered across classrooms, grade levels, or content areas, benchmark assessment results provide teachers 


an opportunity for collaborative reflection, analysis, and action.  Their Instructional Pacing Guide helps to AZ 


Common Core Standards assist in the development on instruction and ensuring that the standards are met. 


 Teachers meet quarterly and provide notes on curriculum maps to identify adjustments to pacing and curricular 


content to be incorporated into next year’s curriculum map or for adjustments for the upcoming quarter. 
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6. GFSD's Agenda Meeting 
Template 
7. Teacher Evaluation Form 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.8]  
7. Classroom Intervention 
Student Growth File 
7a. FIMS Classroom Intervention 
Student Growth File 
1. Galileo (ATI) assessment 
reports (High or Moderate Risk 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 


 Intervention Student Growth File documents record, for individual students, the date and time of intervention 


instruction, the specific intervention lesson that occurred, specific notes, and the results of evaluation for the 


intervention lesson. Documents were provided for both school sites. 
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Students) 2nc  Grade 13_14 
1a. Galileo (ATI) assessment 
reports (High or Moderate Risk 
Students) 3rd Grade 13_14 
1b. Galileo (ATI) assessment 
reports (High or Moderate Risk 
Students) 4th Grade 13_14 
1c. Galileo (ATI) assessment 
reports (High or Moderate Risk 
Students) 5th Grade 13_14 
1d. Galileo (ATI) assessment 
reports (High or Moderate Risk 
Students) 6th Grade 13_14 
1e. Galileo (ATI) assessment 
reports (High or Moderate Risk 
students) 7th Grade 13_14 
1f. Galileo (ATI) assessment 
reports (High or Moderate Risk 
students) 8th Grade  13_14 
2. Lower and Upper Result 
charts, AZ-Dash reporting 
services 
2a. Lower and Upper Results 3rd 
Grade 
2b. Lower and Upper Results 4th 
Grade 
2c.Lower and Upper Results  
5thGrade 
3. Response to Assessment #8  
(NEW) 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.9] 
1. Galileo (ATI)-Aggregate Multi-
Test Report ELL Students ELA 
1a. Galileo (ATI)-Aggregate 
Multi-Test Report ELL Students 
Math 
1b Galileo ATI assessments 
Aggregate Multi-Test Report ELL 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of English Language Learners (ELLs) 
 
The documents provided demonstrate evidence of the following: 


 The SEI classroom (2
nd


 and 3
rd


 grade) teacher created her own SLO document based on the benchmark results. 


 Formative assessments are created by the SEI classroom teacher. 


 Students with ILLPs are progress monitored quarterly to monitor progress toward goals. 
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Student ELA 
1c. Galileo ATI assessments 
Aggregate Multi-Test Report ELL 
Student Math 
2. ELL Student Classification 
Report 
2a. FIMS AZELLA Basement and 
Classification 
3. CRS ELL Reports ADE Common 
Log On 
3a. FIMS ELL Reports ADE 
Common Log On 
4. Response to Assessment #9  
(NEW) 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.10] 
N/A 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students 
 


N/A 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.11] 
1. Galileo (ATI)-Aggregate Multi-
Test Report SPED Students ELA 
1a. Galileo (ATI)-Aggregate 
Multi-Test Report SPED Students 
Math 
1b. Galileo ATI assessments 
Aggregate Multi-Test Report 
SPED Students ELA 
1c. Galileo ATI assessments 
Aggregate Multi-Test Report 
SPED Students Math 
2. Response to Assessment #11  
(NEW) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of students with disabilities 
 
The documents provided demonstrate evidence of the following: 


 Star Math and Star Reading are administered three times a year to students with disabilities. FY15 Star Math and 


Star Reading reports include a beginning of year and middle of year benchmark assessment. 


 Student IEPs include progress reports evaluating student progress toward goals. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Griffin Foundation                       
School Name:  Children Reaching for the Sky Preparatory, Future 
Investment Middle School 


Site Visit Date:  April 7, 2015 
Required for:  Renewal 
Evaluation Criteria Area: Monitoring Instruction  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[M.1] 
1. CRS Kinder Lesson Plan 
1a. CRS 3rd Grade Lesson Plan 
1b. CRS 4th Grade Lesson Plan 
1c. FIMS ELA Lesson Plans 
1d. FIMS Science Lesson Plans 
1e. FIMS Entrepreneurship 
Lesson Plans 
2. CRS Lesson Plan Checklist 
2a. FIMS Lesson Plan Checklist 
7. Instructional Pacing-
Curriculum Mapping 
 
Expectations for lesson plans, 
Letter of Direction, emails 
regarding lesson plans. 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not 
instructional staff implements an ACCRS-aligned curriculum with fidelity. 
 
The documents provided demonstrate evidence of the following: 


 Lesson Plans are submitted each Monday before the start of school. These lesson plans are reviewed and 


feedback provided to teachers.  


 Teachers are also required to develop a Standards Pacing Guides. As well as, follow a Curriculum Mapping Guide. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.2] 
1. CRS Kinder Lesson Plan 
1a. CRS 3rd Grade Lesson Plan 
1b. CRS 4th Grade Lesson Plan 
1c. FIMS ELA Lesson Plans 
1d. FIMS Science Lesson Plans 
1e. FIMS Entrepreneurship 
Lesson Plans 
2. CRS Lesson Plan Checklist 
2a. FIMS Lesson Plan Checklist 
 
Weekly Formative Results 


Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder 
monitor the effectiveness of standards-based instruction throughout the year. 
 
The documents provided demonstrate evidence of the following: 


 GFSD’s teachers are required each year to review and print a copy of the current Arizona Common Core 


Standards and use these standards to develop and implement their classroom lesson plans. The standards and 


lesson plans are required to be kept on their desk for daily review. The Charter Holder provided lesson plans for a 


variety of grades and subjects using the TaskStream system, all of which indicate ACCR Standards. The Charter 


Holder also provided Lesson Plan Checklists, indicating that the school leadership monitor the use of Standards in 


lesson plans. 


 The Charter Holder provided Weekly Formative Results, listing by standard the level attained by each student. 


According to the Charter Holder, school leaders get a printout of these documents each week to review the 


effectiveness of instruction of standards. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  
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☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.3] 
1. FIMS Classroom Observation 
Form 
2. Teacher Evaluation Form 
3. CRS Kinder Lesson Plan 
3a. CRS 3rd Grade Lesson Plan 
3b. CRS 4th Grade Lesson Plan 
3c. FIMS ELA Lesson Plans 
3d. FIMS Science Lesson Plans 
3e. FIMS Entrepreneurship 
Lesson Plans 
4. CRS Lesson Plan Checklist 
4a. FIMS Lesson Plan Checklist 
6. Analysis of Student-Classroom 
Data -AZDash 
7. SLO-Student Learning 
Objective-Score Sheet 
8. Instruction & Teacher 
Evaluation System 
 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
evaluating instructional practices and how this process evaluates the quality of instruction. 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder provided evidence, through a variety of lesson plans and the lesson plan checklists, that 


lesson plans were checked weekly for standards. 


The documents provided do not demonstrate evidence of the following: 


 Our teachers are given formal and informal observations and classroom visits by administrators.  Administrators 


conduct one to two formal teacher evaluations per year. In addition, informal classroom observations are done 


on teachers in their classroom. Students’ data is reviewed to monitor their academic growth under the 


instruction of their classroom teacher and is used in Teacher Performance Evaluations. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The most recent teacher evaluation presented was from December 2013. According to the Charter Holder, that 


was the only teacher evaluation conducted last year, and none have been conducted during FY15. 


 The Instruction & Teacher Evaluation System was adopted for FY15, and incorporates student performance data. 


However, it has not yet been used for any assessments. 


 The Charter Holder described frequent classroom observations, but provided only one example of a completed 


Walk Through Observation Form from the current fiscal year. 


 The lesson plan checklists do not present any indication of instructional quality 


 The Analysis of Student Classroom Data – AZ Dash shows that the Charter Holder used data from the 2014 AIMS 


to identify students in need of intervention, but did not show analysis of instructional quality in the current year. 


 The SLO-Student Learning Objective-Score Sheet shows that teachers used benchmark assessment data to set 


quarterly growth targets for each student. However, it does not show evidence that it has used by the Charter 


Holder to assess instructional quality. According to the Charter Holder, the form has been implemented recently, 


and that it includes a summary which will indicate whether teachers got their students to meet those growth 


targets. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.4] 
1. Classroom Observation Form 
3. Teacher Evaluation Form 
4. CRS Kinder Lesson Plan 
4a. CRS 3rd Grade Lesson Plan 
4b. CRS 4th Grade Lesson Plan 
4c. FIMS ELA Lesson Plans 
4d. FIMS Science Lesson Plans 
4e. FIMS Entrepreneurship 
Lesson Plans 
5. CRS Lesson Plan Checklist 
5a. FIMS Lesson Plan Checklist 
11. Instruction & Teacher 
Evaluation System 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies 
individual strengths, weaknesses, and needs. 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder provided evidence, through a variety of lesson plans and the lesson plan checklists, that 


lesson plans were checked weekly for standards, that the school leaders identified instances when teachers 


were not including standards in the lesson plans, and that these were subsequently corrected. 


 The Classroom Observation Form provided documents an observation of an Entrepreneurship  teacher in 


September 2014, and identifies areas of strength and a need for improvement. 


The documents provided do not demonstrate evidence of the following: 


 How do observations and evaluations allow the Charter Holder to identify individual strengths, weaknesses and 


needs? 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder stated that the Classroom Observation Form has not been used consistently this fiscal year, 


and could only provide the one example. 


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


 The Charter Holder could only provide one example of a teacher evaluation for FY14, which identifies strengths 


but not weaknesses or learning needs. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.5] 
1. Classroom Observation Form 
3. Teacher Evaluation Form 
4. CRS Kinder Lesson Plan 
4a. CRS 3rd Grade Lesson Plan 
4b. CRS 4th Grade Lesson Plan 
4c. FIMS ELA Lesson Plans 
4d. FIMS Science Lesson Plans 
4e. FIMS Entrepreneurship 
Lesson Plans 
5. CRS Lesson Plan Checklist 
5a. FIMS Lesson Plan Checklist 
7. Instruction & Teacher 
Evaluation System 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices. 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder provided evidence, through a variety of lesson plans and the lesson plan checklists, that 


lesson plans were checked weekly for standards, that the school leaders identified instances when teachers 


were not including standards in the lesson plans, and that these were subsequently corrected. 


 The Classroom Observation Form provided documents an observation of an Entrepreneurship  teacher in 


September 2014, and identifies areas of strength and a need for improvement. 


The documents provided do not demonstrate evidence of the following: 


 How the Charter Holder provides feedback on strengths, weaknesses, and learning needs based on the 


evaluation of instructional practices. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder stated that the Classroom Observation Form has not been used consistently this fiscal year, 


and could only provide the one example. 


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


 The Charter Holder could only provide one example of a teacher evaluation for FY14, which identifies strengths 


but not weaknesses or learning needs. 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 







 


Monitoring Instruction Page 5 of 8    


 


[M.6] 
1b. Kinder Common Core 
Training 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter 
Holder has done in response. 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder provided evidence that Kindergarten teachers had been sent to Common Core Training 


based on self-identified survey data. 


The documents provided do not demonstrate evidence of the following: 


 How the Charter Holder analyzes this information, what the data about quality of instruction tells the Charter 


Holder, and what the Charter Holder has done in response.  


 
The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


 The Charter Holder could only provide one example of a teacher evaluation for FY14, which identifies strengths 


but not weaknesses or learning needs. 


 The Charter Holder  


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 


thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.7] 
1. Classroom Observation Form 
7. Classroom Intevention 
Student Growth File 
7a. FIMS Classroom Intervention 
Student Growth File 
9. Instruction & Teacher 
Evaluation System 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%. 
 
The documents provided do not demonstrate evidence of the following: 


 How will the Charter Holder monitor and evaluate supplemental instruction targeted to address the needs of 


students with proficiency in the bottom 25%? 


 The Charter Holder stated that they monitor intervention instruction through reviewing the Classroom 


Intervention Student Growth File, but do not document the process. 


 
The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder described observing tutoring and intervention lessons, but have not documented the 


process. 


 The Classroom Observation Form has not been used to monitor supplemental instruction targeting students in 


the bottom 25%. 


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.8] 
1. Classroom Observation Form 
Report 
7. Classroom Intevention 
Student Growth File 
7a. FIMS Classroom Intervention 
Student Growth File 
10. Instruction & Teacher 
Evaluation System 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs). 
 
The documents provided do not demonstrate evidence of the following: 


 How will the Charter Holder monitor and evaluate supplemental instruction targeted to address the needs of 


English Language Learners (ELLs)? 


 The Charter Holder stated that they monitor intervention instruction, including some ELL students, through 


reviewing the Classroom Intervention Student Growth File, but do not document the process. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder described observing tutoring and intervention lessons, and teachers in the SEI classroom, but 


have not documented the process. 


 The Classroom Observation Form has not been used to monitor supplemental instruction targeting ELL students. 


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.9] 
Not Applicable 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students. 
 


Not applicable 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.10] 
1. Classroom Observation Form 
8. CRS Classroom Intevention 
Student Growth File 
8a. FIMS Classroom Intervention 
Student Growth File 
10. Instruction & Teacher 
Evaluation System 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of students with disabilities. 
 
The documents provided do not demonstrate evidence of the following: 


 How will the Charter Holder monitor and evaluate supplemental instruction targeted to address the needs of 


students with disabilities? 


 The Charter Holder stated that they monitor intervention instruction, including interventions targeting students 


with disabilities, through reviewing the Classroom Intervention Student Growth File, but do not document the 


process. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder described observing tutoring and intervention lessons, and teachers in the tutoring 


classrooms, but have not documented the process. 


 The Classroom Observation Form has not been used to monitor supplemental instruction targeting students with 


disabilities. 


 The Charter Holder stated that the new Instruction & Teacher Evaluation System has not been implemented yet 


this year. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Griffin Foundation                       
School Name:  Children Reaching for the Sky Preparatory, Future 
Investment Middle School 


Site Visit Date:  April 7, 2015 
Required for:  Renewal 
Evaluation Criteria Area: Professional Development  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[P.1] 
1. Printing ATI Reports_Data 
Analysis 
1a. Singapore Math Training 
2. AZDash Training and Survey 
Sheets 
2a. AZ Dash Training 
2b. ATI Creating Test 
2c. AZmerit ELA and Math 
Blueprints 
2d. PD Training Documents 
3. CRS Singapore Math Strategies 
Conference 
3a. ELL Trainings 
3b. Kinder Common Core 
Training 
 
Professional Development Plan 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s 
professional development plan 
 
The documents provided demonstrate evidence of the following: 
 


 A Professional Development Plan is also a part of our Continuous Improvement Plan in ALEAT as part 


of our Title I requirements. Evidence was provided that teachers attended the Math Strategies 


conference. 


 Professional development focuses on the knowledge and skill our Curriculum/Instruction/Data Team 


needs to create high levels of learning for all students. The district’s Professional Development office 


will ensure opportunities that provide appropriate professional growth for its employees.  


Employees provide feedback during PD trainings using our district training survey, and provide 


additional comments during PD meetings. Documents provided by the Charter Holder evidence staff 


attendance at training on the ATI Galileo assessment system, and staff attendance and feedback 


regarding training on Singapore Math Strategies, AZ Dash, Common Core training (Kinder teachers 


only), and ELL training (SEI teacher). All are aligned to the CIS plan. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.2] 
1. Continuous Improvement Plan 
(CIP) 
3. Employee_Parent_Student 
Surveys 
3a. Common Core Survey 
3b. Survey Results Goals 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan was developed 
 
The documents provided demonstrate evidence of the following: 
 


 The Professional Development Plan includes a description of the procedure to be used in the development of a 


PD plan.  
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Professional Development Plan The documents provided do not demonstrate evidence of the following: 


 The Griffin Foundation School District uses several concepts in its Professional Development Plan that 


includes SMART goals and W4RS goals as a template. The plan was developed by administrators and 


our CID team. 


 To develop our Action Plan, we used the SMART and W4RS model by ensuring all of our goals and 


action steps are Specific, Measurable, Attainable, Realistic, and within a specific Timeframe, and 


answered the W4RS goals.   


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder was not able to provide documentation of PD planning using SMART goals or W4RS goals. 


 The Charter Holder was not able to provide evidence of the implementation of the responsibilities of the 


Professional Development Team as identified in this document. 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.3] 
2a. Kinder Common Core 
Training 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan is aligned with instructional staff learning needs 
 
The documents provided demonstrate evidence of the following: 
 
The Charter Holder provided evidence that two Kindergarten teachers had identified a need for additional training on 
Common Core standards, and that they attended the training and provided feedback. 
 
The documents provided do not demonstrate evidence of the following: 


 Based on survey results completed annually by our employees, analysis of student data, and perceived 


educational needs of the District, the Professional Development office offers the following topics that 


will guide the district’s selection for professional development activities during this 3 year period and 


the plan is aligned with instructional staff learning needs. 
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The documents  provided do not demonstrate evidence of the described processes because:  
 


 The Charter Holder did not provide any evidence that instructional staff learning needs had been identified 


through the processes for monitoring instruction. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 


elements, and thus are evaluated as insufficient. 


[P.4] 
2. CRS Singapore Math Strategies 
Conference 
2a. Kinder Common Core 
Training 
2b. Singapore Math Training 
2c. AZDash Training and Survey 
Sheets 
2d. AZ Dash Training 
2e. ATI Creating Test 
2f. AZmerit ELA and Math 
Blueprints 
2g. PD Training Documents 
2h. Printing ATI Reports_Data 
Analysis 
2i. ELL Trainings 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of 
high importance 
 
The documents provided demonstrate evidence of the following: 


 Improve ability to analyze and interpret student performance data, and implement intervention 


strategies and differentiated instruction. 


 Understand and implement the Arizona Curriculum Standards and Arizona Common Core Standards. 


Increase knowledge and skills of a diverse education for all into the curriculum 


 Participate in professional development opportunities in areas that are specific to the employee’s job 


description. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.5] 
1. Classroom Observation Form 
1a. Teacher Evaluation Form 
1c. Instruction & Teacher 
Evaluation System 
2. Curriculm Instruction Data 
(CIP) Team Agenda-Meeting 
3. PD AZDashTraining and Survey 
Sheets 
3a. PD Singapore Training and 
Survey Sheets 
4. Teachers training Teachers 
 
Singapore Coach Evaluations 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
supports high quality implementation of the strategies learned in professional development sessions  
 
The documents provided demonstrate evidence of the following: 
 


 The document Singapore Coach Evaluations provides evidence that the Singapore Math Coach 


provided post-training coaching and observations, with results shared with teachers. 


 The IT Specialist provided training in the ATI Galileo testing system in October 2014 and January 


2015. 


 A Survey is issued to participants at each PD workshop. The Charter Holder provded evidence of 


teacher surveys following several training sessions. 


The documents provided do not demonstrate evidence of the following: 


 Information meetings – designed to help target groups do a better job, but not designed to be 


implemented with students in a classroom. Classroom implementation training, content, methods, or 


specialized training designed to be implemented in the classroom by teachers. 


 For classroom implementation training, student data must be collected and reported after the date of 


the workshop and during or after implementation in the classroom by teachers.  Monitoring PD 


strategies implemented in the classroom is conducted through yearly classroom observations from 


administrators. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder did not provide evidence of information meetings. 


 The Charter Holder did not provide evidence of yearly classroom observations. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.6] 
1. Curriculm Instruction Data 
(CIP) Team Agenda-Meeting 
2. Invoice- Singapore Math1 
2a. Invoice-Singapore Math2 
2b. Invoice-Singapore Math3 
2c. Invoice-Singapore Math 4 
2d. Invoice-Singapore Math 5 
2e. Invoice-Singapore Math 6 
2f. Invoice-Singapore Training 
2014 
2g. Singapore Training Contract 
Agreement2 
3. Singapore Math Training-
Survey Sheets 
4. Singapore Coach Evaluations 
5. Request for Adoption of New 
Textbooks-Materials 
5a. Singapore Math Textbook A 
Quote 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
provides the resources that are necessary for high quality implementation  
 
The documents provided demonstrate evidence of the following: 


 Determine the cost and resources needed to implement strategies school-wide and/or district-wide.  


 Next, the budget is approved by the Superintendent and submitted to the business office for 


processing, and once resources have arrived, training is conducted if necessary and resources 


distributed to the classrooms.  


 When resources are identified as necessary for the improvement of Professional Development, the 


request is submitted to the Business Office for review and approval by an administrator and processing 


by the Business Office. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.7] 
1. Classroom Observation Form 
2. Teacher Evaluation Form 
8. Instruction & Teacher 
Evaluation System 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors the implementation of the strategies learned in professional development sessions  
 
The documents provided demonstrate evidence of the following: 
 


 The document Singapore Coach Evaluations provides evidence that the Singapore Math Coach 


provided post-training coaching and observations, with results shared with teachers. 


The documents provided do not demonstrate evidence of the following: 


 classroom observations,  


 Teacher’s evaluations,  


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder did not provide evidence that teachers are observed by school leaders to monitor the 


implementation of strategies learned in PD. 
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Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.8] 
1. Classroom Observation Form 
2. Teacher Evaluation Form 
6. Singapore Training Contract 
Agreement2 
6a. Invoice-Singapore Training 
2014 
6b. Singapore Coach Evaluations 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in 
professional development 
 
The documents provided demonstrate evidence of the following: 
 


 The document Singapore Coach Evaluations provides evidence that the Singapore Math Coach 


provided post-training coaching and observations, with results shared with teachers. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.9] 
3. ATI Creating Test 
3a. AZ Dash Training 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 
 


 Teachers are provided Professional Development training on data analysis and training on data 


systems such as: Galileo Assessment (ATI), AZ-Dash, and AZMERIT systems. 


The documents provided do not demonstrate evidence of the following: 


 Furthermore, teachers are shown how to monitor students in the bottom 25%, non-proficient 


students. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder was not able to provide evidence that teachers had received training in meeting 


the instructional needs of students in the bottom 25%. 
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Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.10] 
4. ELL Trainings 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
English Language Learners (ELLs) 
 
The documents provided demonstrate evidence of the following: 
 


 The Charter Holder provided ELL Training to provide evidence that the SEI Classroom teacher attended 


the OELAS conference in December 2014. 


The documents provided do not demonstrate evidence of the following: 


 Our Professional Development Plan is intended to assist mainstream classroom teachers who have not 


been trained in ESL or bilingual education with useful methodology and wants to get started in 


transforming their classroom into a learning environment where all learners can learn. Areas of focus 


are: I Don’t Know Where to Start, Getting Your Message Across, Bringing Language Alive! We 


incorporate Sheltered Content Instruction that signifies the teaching of content area knowledge and 


skills in a more understandable way. 


The documents  provided do not demonstrate evidence of the described processes because:  


 The Charter Holder stated that the SEI Teacher provided coaching and advice to mainstream teachers 


on request, but that the process is not documented. 


 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.11] 
Not Applicable 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of Free 
and Reduced Lunch (FRL) students 
 


Not Applicable 
 


Final Evaluation: 


☐ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.12] 
2. IEPGoal Setting SPED 
4. SPED Classroom Monitoring-
IEPGoal Setting SPED 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
students with disabilities 
 
The documents provided demonstrate evidence of the following: 
 


 The document SPED Classroom Monitoring - IEP Goal Setting provides evidence that the Special 


Education teacher meets with classroom teachers to provide guidance on meeting the needs of 


specific students on IEPs. 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and 
thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress 


DSP Report  


Charter Holder Name: Griffin Foundation, Inc. 


School(s): Children Reaching for the Sky Elementary School 


 
Date Submitted: 02-23-2015 


Purpose of Demonstration of Sufficient Progress (check one): 


☐ Annual Monitoring  


☐ Interval Review 


 X  Renewal  


 ☐ Failing School 


 ☐ Expansion Request 


Academic Dashboard Year (check all that apply):  


X FY2013   


X  FY2014 


Directions: 
A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the 


Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the 
DSP Online Technical Assistance presentation before starting.  


a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the 
Board’s website:  


i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov) 
ii. Locate the “For Charter School Operators” section in the middle of the page.  


iii. Select the “Performance Expectations & Reviews” link.  
iv. Select the “Academic Interventions” tab.  
v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and download the “Demonstration of Sufficient Progress Process and 
Instructions”. 
 


b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS 
Online:  


i. Go to ASBCS Online (http://online.asbcs.az.gov)  
ii. Log in using the user name and password of the Charter Representative 


iii. If you do not remember your password, locate the “Forgot Password” icon on 
the log in page and click it to reset your password.  You will receive an email 
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with 
instructions. 


iv. Locate the “Help” section of the Dashboard.  
v. Select “Online Help” 



http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov
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vi. Locate and download the “Demonstration of Sufficient Progress Process and 
Instructions”. 


 


c. To locate the DSP Online Technical Assistance presentations on the Board’s website:  


i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov) 
ii. Locate the “For Charter School Operators” section in the middle of the page.  


iii. Select the “Performance Expectations & Reviews” link.  
iv. Select the “Academic Interventions” tab.  
v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and click the link for the DSP Online Technical Assistance presentation 
you wish to view. 


d.  
 


B. Complete the template by providing a clear and concise written answer for each question. The 
suggested word count is no more than 400 words per question. In addition, list the names of all 
documents that serve as evidence of implementation of the process described in the answer. 
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing 
evidence of implementation.    
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Area I: Data 


Charter Holders with multiple schools must complete the Data area for each school that received an 


Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic 


Dashboard.1 The Charter Holder must copy and paste the entire Data area for each school. 


School Name: Children Reaching for the Sky Elementary School 


Dashboard Ratings for All Measures  


Measure 


Prior Year Dashboard Current Year Dashboard Data 
Required for 


Report 
Meets 


Exceeds 


Does Not Meet  
Falls Far Below  


No Rating 


Meets 
Exceeds 


Does Not Meet  
Falls Far Below  


No Rating 


1a. Student Median Growth     
      Percentile (SGP) - Math 


☐        ☐               


1a. Student Median Growth  
         Percentile (SGP) – Reading 


☐        ☐               


1b. Student Median Growth 
Percentile (SGP), Bottom 25%,- 


Math 
☐           ☐              


1b. Student Median Growth 
Percentile (SGP), Bottom 25%,- 


Reading 
☐              ☐                


Improvement – Math  
(Alternative High Schools Only)  


☐           N/A ☐ N/A  ☐ 


Improvement – Reading 
(Alternative High Schools Only) 


☐            N/A ☐ N/A ☐ 


2a. Percent Passing – Math ☐        ☐               


2a. Percent Passing – Reading ☐        ☐               


2c. Subgroup, ELL – Math ☐        ☐                


2c. Subgroup, ELL – Reading ☐          ☐                


2c. Subgroup, FRL – Math ☐              ☐               


2c. Subgroup, FRL – Reading        ☐        ☐               


2c. Subgroup, students with 
disabilities – Math 


☐   N/A ☐   


2c. Subgroup, students with 
disabilities – Reading 


☐  N/A  ☐  


                                                           
1
 If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the 


directions provided in the amendment or notification instructions.  
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High School Graduation Rate ☐   N/A  ☐   N/A  ☐ 


Academic Persistence 
(Alternative Schools Only) 


☐   N/A  ☐   N/A  ☐ 


 


Data for All Applicable Measures and Subgroups 
1. What year-over-year comparative data demonstrates improved academic performance? 


Describe and provide data for each measure that does not meet the Board’s standards in the 
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


 
Directions: Prepare graphs, tables, or data charts to include in the template that address all measures 
that do not meet the Board’s academic standards for either of the two most recent years. The Charter 
Holder must provide comparative year-over-year data and analysis generated from valid and reliable 
assessment sources that demonstrates and evaluates the change in academic performance for all 
required measures for at least the two most recent school years. The Charter Holder must provide data 
for each school operated by the Charter Holder that does not meet the Board’s academic expectations 
and must: 


o clearly label all data to demonstrate which measure(s) it addresses,  
o provide data generated from valid and reliable assessment sources, 
o limit all data to no more than one page per measure per content per school, and 
o redact all student identifiable information 
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Insert data here: 


Insert Student Median Growth Percentile (SGP) – Math data here: 


 


 


Student Median Growth Percentile 2nd Math.jpg           Student Median Growth Percentile2 2nd Math.jpg  


 


 


 


Instructions: Note: (To view a larger picture of the inserted data – double click on the above image – it 


will open in a photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


 


Documented Evidence: Aggregate Multi-Test Report-(2nd-5th grade) 


The district has implemented various Math resources and programs to increase students’ 


academic growth and to improve Student Growth Percentile (SGP). CRS 2
nd


 grade has shown 


growth in Math over the past years. The 2013-2014 Math data shows students scored 572 on 


their Pre-Test and the benchmark was 567. Each assessment showed growth. The Post-test score 


increased to 711 point on the Post-Test. Math 2014-2015 Pre-Test and Mid-Test for 2nd grade 


show continued growth with an increase during both assessment periods and the scores were 


above benchmark. 
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Insert Student Median Growth Percentile (SGP) – Reading data here: 


 


 


Student Median Growth Percentile 4th Reading.jpg Student Median Growth Percentile2 4th Reading.jpg
 


 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: Aggregate Multi-Test Report - (2nd-5th grade) 


 


The district has purchased/implemented various Reading resources and Reading programs to 


increase students’ academic growth and to improve Student Growth Percentile (SGP). Students’ 


Reading skills have continually improved throughout the school, and 4
th


 grade results support 


this trend. In 2013-2014 the data shows that the 4
th


 grade class during each assessment period 


scored above benchmark. Reading programs and after/before school intervention services are 


having an impact in academic growth.  
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Insert Student Median Growth Percentile (SGP), Bottom 25%- Math data here: 


 


 


                            
Bottom 25 percent Grade Math.jpg Bottom 25 percent Grade Math2.jpg


 


 


 


 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: Aggregate Multi-Test Report - (2nd-5th grade) 


 


The SGP Bottom 25% of students identified in Reading or Math are placed in pull-out 


Math/Reading program or After School Intervention program. The Math 3
rd


 grade 2013-2014 


assessment data shows 4 students are on course or low risk, and SGP Bottom 25% subgroup is 


closer to meeting the Math benchmarks.  The Math 3
rd


 2014-2015 data shows 10 students are 


identified as Moderate Risk with 4 students Low or Minimal Risk.  
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Insert Student Median Growth Percentile (SGP), Bottom 25%- Reading data here: 


 


  
Bottom 25 percent Grade Reading.jpg Bottom 25 percent Grade Reading2.jpg


 


                                                                             


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: Aggregate Multi-Test Report - (2nd-5th grade) 


 


CRS’s 2013-2014 5
th


 grade class has shown some growth each benchmark. With 1 student on 


course/minimal risk and 3 students moderate to low risk of passing Reading. CRS’s 2014-2015 


5
th


 grade class was assessed above benchmark with 7 students on course and 1 moderate risk.  
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Insert Improvement – Math data here:  


(Alternative High Schools Only)  


N/A 
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Insert Improvement – Reading date here: 


(Alternative High Schools Only) 


N/A 
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Insert Percent Passing – Math data here: 


 


 


Percent Passing Math Reading CRS 3rd grade.jpg Percent Passing Math Reading CRS 4th grade.jpg  


 


                                    


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: CRS-Percent Passing Chart-AZ-Dash Services-(3rd-5th grade) 


 


The AIMS data shows that the 3
rd


 grade Math class percent passing was 42.5 in 2013 and 


followed by an increase of 53.2 in 2014. The 4
th


 grade Math class percent passing has shown 


increased growth each year with 35.0 percentage points earned in 2013 and in 2014 earned 40.8 


percentage points. Our goal is to improve the CRS’s Math percent passing scores by 10 to 15 


percentage points with the use of Math intervention and Math tutoring programs that are in place 


for the 2015 school year, and a newly implemented Singapore Common Core Math curriculum. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Demonstration of Sufficient Progress Report 


 


 
12 


Insert Percent Passing – Reading data here: 


 


 


       
Percent Passing Math Reading CRS 3rd grade.jpg


         Percent Passing Math Reading CRS 4th grade.jpg                                   


                                  


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: CRS-Percent Passing Chart-AZ-Dash Services-(3rd, 4th, and 5th grade) 


 


The AIMS data shows that the 3
rd


 grade Reading class percent passing was 60.0 in 2013 and 


followed by an increase of 68.1 in 2014. The 4
th


 grade Reading class percent passing has shown 


consistent growth each year 60.0 in 2013 and 69.4 in 2014. The use of Reading intervention and 


pull out Reading tutoring program that are in place for the 2015 will improve our assessment 


scores this school year even more.  
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Insert Subgroup, ELL – Math data here: 


 


 


       
Subgroup ELL2  3rd Grade Math.jpg


  
Subgroup ELL 2nd Grade Math.jpg


                                  


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: CRS-Aggregate Multi-Test ELL Report (ATI)-(2nd- 5th grade) 


 


The 3
rd


 grade class for 2014-2015 Math Aggregate Multi-Test Report shows that the ELL 


students are approximately 85-61 points short of meeting the Math benchmark for the Pre-Test 


and Mid-Test with 1 student on course and 6 students moderate risk. Many of the ELL students 


identified as being low academically are receiving pull out Math tutoring and attending 


before/after school Math intervention.  ELL students have shown growth, and the 2
nd


 grade class 


ELL Math 2014-2015 assessment identified 4 moderate risk students, and 4 low or minimal risk 


students.  
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Insert Subgroup, ELL – Reading data here: 


 


 


  
Subgroup ELL2  5th Grade Reading.jpg


   
Subgroup ELL 2nd Grade Reading.jpg


                            


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: CRS-Aggregate Multi-Test ELL Report (ATI)-(2nd-5thgrade) 


 


The 5
th


 grade class was short 17 points from benchmark on the Pre-Test and 2 points over the 


benchmark on the Mid-Test. Many of the ELL students identified as being low academically are 


receiving pull out Math tutoring and attending before school Math intervention. The 2
nd


 grade 


scores were above benchmark for ELL students and students are on target of meeting academic 


standards.  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Insert Subgroup, FRL – Math data here: 
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Subgroup FRL2 3rd Grade Math.jpg Subgroup FRL 2nd Grade Math.jpg


 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: CRS-Aggregate Multi-Test FRL Report (ATI)-(2nd-5thgrade) 


 


The 3
rd


 grade class for 2014-2015 Math Aggregate Multi-Test Report shows that the FRL 


students are approximately 9 points below Pre-Test benchmark and 3 points above Mid-Test 


benchmark. The FRL 2
nd


 grade students have shown continued growth each assessment and the 


students are above benchmark in 2014-2015. FRL subgroup is on target to meet future 


benchmarks and to meet State standards. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Insert Subgroup, FRL – Reading data here: 







Demonstration of Sufficient Progress Report 


 


 
16 


 


   
Subgroup FRL 4th Grade Reading.jpg Subgroup FRL2 5th Grade Reading.jpg


                                                            


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: CRS-Aggregate Multi-Test FRL Report (ATI)-(2nd-5thgrade) 


 


The 4
th


 grade FRL is above benchmark 55 and 46 points above the ELA benchmark for the Pre-


Test and Mid-Test, with 22 students on course/minimal risk and 10 students moderate/low risk. 


The 5
th


 grade 2014-2015 FRL during the Pre-Test was 91 points above benchmark and 80 points 


above benchmark for Mid-Test.  FRL students are above the ELA benchmarks and on target to 


performance well on our next State assessment. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Insert Subgroup, students with disabilities – Math data here: 







Demonstration of Sufficient Progress Report 


 


 
17 


 


Subgroup SPED 4th Grade Math.jpg
 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: CRS Aggregate Multi-Test SPED Report (ATI)-(3rd, 4th, and 5th grades) 


 


The 4
th


 grade SPED students scored 135 on the Pre-Test and 128 points Mid-Test, both were 


short of the Math benchmark. Our Special Education Teacher provides IEP services to each 


SPED student using a pull-out program. In addition, we have implemented additional data 


review requirements for all teachers including our Special Education Teacher that will monitor 


each student’s/class’s academic growth per benchmark assessment period, and the teacher will 


meet with the administrators to discuss progress and services provided to the student’s IEP needs 


and/or instruction needs, as well as discuss services provided during pull-out scheduled service 


minutes with the Special Education Teacher.  
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Insert Subgroup, students with disabilities – Reading data here: 


 


Subgroup SPED 4th Grade Reading.jpg
 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: CRS-Aggregate Multi-Test SPED Report (ATI)-(2nd-5thgrade) 


2014-2015 ELA Aggregate Multi-Test Report shows that the SPED 4
th


 grade scored 32 points 


short of benchmark and 46 points short of benchmark for the Mid-Test; with 1 student on 


course/minimal risk and 4 Moderate Risk students. Our Special Education Teacher provides IEP 


services to each SPED student using a pull-out program. In addition, we have implemented 


additional data review requirements for all teachers including our Special Education Teacher that 


will monitor each student’s/class’s academic growth per benchmark assessment period, and the 


teacher will meet with the administrators to discuss progress and services provided to the 


student’s IEP needs and/or instruction needs, as well as discuss services provided during pull-out 


scheduled service minutes with the Special Education Teacher. 
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Insert High School Graduation Rate data here: 


N/A 
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Insert Academic Persistence data here: 


(Alternative Schools Only) 


N/A 
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Valid and Reliable Data 
2. How does the Charter Holder know that the data described above is valid and reliable? 


Answer (suggested word count is 400 words): 
 
 
 


The Griffin Foundation, Inc’s schools have consistently implemented a comprehensive assessment 


system using Galileo (ATI) assessment software, AIMS/AZ-MERIT, and AZ-DASH Board that addresses 


defined elements required by the Arizona Department of Education and in compliance with the Arizona 


State Board for Charter Schools and Data Based Research.  


 


Administrators and faculty monitor, review, analyze, and evaluate each of the required measurements 


to improve students’ academic growth, provide data and analysis generated from valid and reliable 


sources using such software/reports as Galileo, DIBELS, Stanford 10, and ADE’s AIMS/AZMERIT, AZ-DASH 


Academic Performance Dashboard that demonstrates comparative improvement, year-over-year, for 


the most recent years.  


 


Academic Growth in 2014-2015: 


In 2014, the Griffin Foundation, Inc., LEA received a letter grade of “C” from the Arizona Department of 


Education.  The Griffin Foundation, Inc. had a growth rate of 46 and composite score of 61, totaling 107 


points. 


 


Both schools have shown growth in 2014/2015 by earning a letter grade of “C” from the Arizona 


Department of Education. This supports the data and documentation in our application that positive 


improvements have been developed and implemented in the areas of weakness identified in Arizona 


Department of Education data and our internal assessment system (Galileo ATI assessment system). This 


is an ongoing process that requires commitment and dedication from our Arizona State Certified /Highly 


Qualified Teachers.  


 


Our mission in part depends on having a vision and road map on how to reach our designation of 


student achievement.  The data is the school/district’s road map and the vision is our teachers’ skills to 


instruct and provide support to our student for academic growth and success. With this in mind, all 


things are possible. 
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Conclusions Drawn From Data 
3. What analysis has the Charter Holder conducted for each measure that does not meet the 


Board’s academic performance expectations? What are the results from the analysis? 


Answer (suggested word count is 400 words): 
 


In reviewing the AZ-Dash Reporting Services, Percent Passing for Future Investment Middle School 


(2012, 2013, and 2014) the data shows an overall positive trend in Math performance over the past 3 


years in all middle school grade 6th through 8th grade, with the exception of 6th Math in 2012.  


But in the last two to three years, CRS has experienced major external factors outside of the educational 


services of our schools; more and more students are entering our schools under grade level, and we 


have fewer students entering our schools that are at grade level. We believe that this is partially due to 


a certain nationally recognized charter school that seeks high achieving academic students; in addition, 


we are being affected by the students’ home life situations and surroundings. The Griffin Foundation 


Schools are located in South Central Tucson, in a low-income area high in crime and gang activities. Most 


of our families are disadvantaged and many speak very little English. Students come to school with very 


little home support to assist them in their education, and many students share their experiences with 


educators at school (ie. Lack of sleep, staying up late watching TV, playing video games, not receiving 


supper at home the night before, both parents working and could not help them with their homework, 


the oldest child is caring for his/her siblings, or children outside/non-productive activities). As a Title I 


school with 87% of our students qualifying for free or reduced lunch, GFSD’s students come to school 


with a challenge each and every day.  


Another factor is that prior to CRS/FIMS’s classroom placement, 90% of the students entering our school 


are assessed two to three grades below grade level; some students are assessed four to five grades 


below grade level. Unlike a nearby charter school that recently opened during the past several years in 


the immediate area, the Griffin Foundation’s schools do not have parents agree to transfer their child to 


another school if their child does not meet the school’s academic standards or be placed at a lower 


grade level. This type of screening/agreement creates an imbalance within the surrounding area, 


especially for those schools left with educating the disadvantaged/low academic students; and the 


public often does not recognize the educators that are truly on the front line making a difference. 


Another impact that hurts low-income/disadvantaged, Title I students is the Equalization/funding cuts 


for Full-day Kindergarten students.  Parents do not the available income to pay for child care or 


extended ½ Kindergarten classes. Although we provide full-day instruction for our Kindergarten students 
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out of our M & O account; the decrease in funding for full-day Kindergarten students caused reductions 


in needed resources for GFI and other schools Statewide. Title I schools are hurt the most from this 


action. Finally, the failure of the Arizona Department of Education and State legislators to fairly fund 


charter schools that provide “Public Choice Transportation” for their students as that of the State owned 


public schools that are funded fully for transportation; and paid per student, per mile traveled. 


Education must come first in the State of Arizona; we must learn to become leaders and represent this 


State well across the nation. 


Over the past several years, we have noticed an increase in the number of students enrolling in our 


schools that have done very poorly on AIMS and/or have placed below grade level. In addition, we have 


seen less and less funding go to these types of schools; but instead, States and the Federal government 


agencies are providing more funds/capital facilities to the schools that already have the most gifted/high 


achieving students. These political changes are leading us back to the discriminatory practices of the 


60’s.  GFSD is proud to know that our parents appreciate the quality education that we have provided to 


their child/children over the past 14 years, and that this educational institution is established as a result 


of our teachers’ commitment, dedication, and the support from the community.  


The Academic Performance Report shows that the Future Investment Middle School over the past 3 


years is on an upward trend headed in a positive direction. The programs and resources newly 


implemented has made an impact in the educational process and improved academic growth of our 


students. 
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Area I: Data 


Charter Holders with multiple schools must complete the Data area for each school that received an 


Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic 


Dashboard.2 The Charter Holder must copy and paste the entire Data area for each school. 


School Name: Future Investment Middle School 


Dashboard Ratings for All Measures  


Measure 


Prior Year Dashboard Current Year Dashboard 


Data 


Required for 


Report 


Meets 


Exceeds 


Does Not Meet  


Falls Far Below  


No Rating 


Meets 


Exceeds 


Does Not Meet  


Falls Far Below  


No Rating 


1a. Student Median Growth     


      Percentile (SGP) - Math 
☐ 


       
☐ 


              


1a. Student Median Growth  


         Percentile (SGP) – Reading 
☐ 


       
☐ 


              


1b. Student Median Growth 


Percentile (SGP), Bottom 25%,- 


Math 


☐ 
              


☐ 
       


1b. Student Median Growth 


Percentile (SGP), Bottom 25%,- 


Reading 


☐ 
       


☐ 
              


Improvement – Math  


(Alternative High Schools Only)  
☐           N/A ☐ N/A  ☐ 


Improvement – Reading 


(Alternative High Schools Only) 
☐            N/A ☐ N/A ☐ 


2a. Percent Passing – Math ☐ 
       


☐ 
              


2a. Percent Passing – Reading ☐ 
       


☐ 
              


                                                           
2
 If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the 


directions provided in the amendment or notification instructions.  
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2c. Subgroup, ELL – Math ☐ 
          N/A     


☐  
N/A          ☐     


2c. Subgroup, ELL – Reading ☐ 
            N/A 


       ☐  
N/A         ☐     


2c. Subgroup, FRL – Math ☐ 
       


      ☐ 
              


2c. Subgroup, FRL – Reading 
       


☐        ☐ 
              


2c. Subgroup, students with 


disabilities – Math 
☐   N/A ☐ N/A ☐ 


2c. Subgroup, students with 


disabilities – Reading 
☐  N/A ☐ N/A  ☐ 


High School Graduation Rate ☐   N/A  ☐   N/A  ☐ 


Academic Persistence 


(Alternative Schools Only) 
☐   N/A  ☐   N/A  ☐ 


 


Data for All Applicable Measures and Subgroups 


4. What year-over-year comparative data demonstrates improved academic performance? 
Describe and provide data for each measure that does not meet the Board’s standards in the 
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


 


Directions: Prepare graphs, tables, or data charts to include in the template that address all measures 


that do not meet the Board’s academic standards for either of the two most recent years. The Charter 


Holder must provide comparative year-over-year data and analysis generated from valid and reliable 


assessment sources that demonstrates and evaluates the change in academic performance for all 


required measures for at least the two most recent school years. The Charter Holder must provide data 


for each school operated by the Charter Holder that does not meet the Board’s academic expectations 


and must: 


o clearly label all data to demonstrate which measure(s) it addresses,  
o provide data generated from valid and reliable assessment sources, 
o limit all data to no more than one page per measure per content per school, and 
o redact all student identifiable information 
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Insert data here: 


Student Median Growth Percentile (SGP) – Math data here 


 


SGP Math 7th Grade 13-14.jpg
      


SGP Math 7th Grade 14-15.jpg
                


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: Aggregate Multi-Test Report-(FIMS 6th, 7th, and 8th) 


                                                         


The Future Investment Middle School’s (SGP) Math has shown continuous growth over the past 


2 years as 2a Percent Passing charts will support findings. The district has implemented various 


Math resources and programs to increase students’ academic growth and to improve Student 


Growth Percentile (SGP). The 7
th


 grade students scored above benchmark on all three 2013-2014 


assessments. Points earned on Pre-Test 1095 and ended with 1125 points on the Post-Test. The 


7
th


 students scored a few points short of the Math benchmark on the Pre-Test but recovered to 


score above the Math benchmark 2014-2015Mid-Test.  
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Insert Student Median Growth Percentile (SGP) – Reading data here: 


 


                
SGP Reading 8th Grade 13-14.jpg SGP Reading 8th Grade 14-15.jpg


 


 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: Aggregate Multi-Test Report-(FIMS 6th, 7th, and 8th)  


                                            


The Future Investment Middle School’s Reading Median Growth Percentile (SGP) has shown 


continuous growth over the past two years. On the 8
th


 Grade 2013-2014 Reading assessments, 


our students scored above benchmark on all 3 assessments, scoring above benchmark by 62 


points, 79 points, and 94 points. The 8
th


 grade class scored above benchmark on both 2014-2015 


Reading assessments by 32 points and 22 points. FIMS has made improvements in our Language 


Arts Department by hiring a new ELA Teacher.  After reviewing ELA assessments, our students 


are at or above benchmark at this point using Galileo (ATI) assessment. Furthermore we provide 


Before School Intervention for students seeking help in reading on Tuesdays and Thursdays for 


30 minutes. 
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Insert Student Median Growth Percentile (SGP), Bottom 25%- Math data here: 


 


                  


1b SGP Bottom 25Math 6th Grade 13-14.jpg 1b SGP Bottom 25Math 6th Grade 14-15.jpg
 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


 


Documented Evidence: FIMS-Aggregate Multi-Test Report (ATI)-(6th, 7th, and 8th grade) 


 


The 6
th


 grade Bottom 25% in Math has shown growth during all 3 benchmark assessments in 


2013-2014. Although the growth is small, students have made academic gains. During 2014-


2015, the Bottom 25% of the 6
th


 grade class has made improvements; 3 students are moderate 


risk and 1 student is high risk. All of these students are receiving Math Tutoring 5 days per week.  
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Insert Student Median Growth Percentile (SGP), Bottom 25%- Reading data here: 


 


 


1b SGP Bottom 25Reading 7th Grade 13-14.jpg 1b SGP Bottom 25Reading 7th Grade 14-15.jpg
                                                          


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test Report (ATI)-(6th, 7th, and 8th grade) 


 


The 2013-2014 Bottom 25% of 7
th


 grade students are showing progress in Reading. 2 students 


are identified as Moderate Risk and 1 student is On Course. Students are short of benchmark 


between 35-64 points on average. In 2014-2015, 5 students are On Course and 1 student is Low 


Risk.  
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Insert Improvement – Math data here:  


(Alternative High Schools Only)  


N/A 
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Insert Improvement – Reading date here: 


(Alternative High Schools Only) 


N/A 
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Insert Percent Passing – Math data here: 


               


Percent Passing Math Reading FIMS 7th grade.pdf.jpg Percent Passing Math Reading FIMS 8th Grade.pdf.jpg
 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: FIMS-Percent Passing Chart-AZ-Dash Services-(6, 7, and 8 grades) 


The 7
th


 grade Math class percent passing has shown steady growth each year 41.7, and 48.8 in 


2013-2014. The 8
th


 grade Math class also has shown an increased in student’s percent passing 


each year, 18.9 and 33.3. Our goal is to improve the FIMS’s Math percent passing scores by 10 


to 15 percentage points with the use of Math intervention and Math tutoring programs that are in 


place, to include the implementation of Singapore Common Core Math curriculum. 
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Insert Percent Passing – Reading data here: 


 


Percent Passing Math Reading FIMS 7th grade.pdf.jpg      
Percent Passing Math Reading FIMS 8th Grade.pdf.jpg


     


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Percent Passing Chart-AZ-Dash Services-(6th, 7th, and 8th grade) 


 


The 7
th


 grade Reading class percent passing has shown stable growth in 2013 at 87.5 and 85.4 in 


2014. The 8
th


 grade Reading class has shown a slight inconsistent decreased in student’s percent 


passing each year 67.6 and 59.3. Our goal is to improve the FIMS’s Reading percent passing 


scores for the 6
th


 and 7
th


 grade classes by 10 to 15 percentage points with the use of Reading 


intervention and pull out Reading tutoring program that are in place for the 2015 school year.  
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Insert Subgroup, ELL – Math data here: 


 


 
Subgroup ELL Math 6th Grade 14-15.jpg Subgroup ELL Math 8th Grade 14-15.jpg


           


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test Report (ATI)-(6th, 7th, and 8th grade) 


 


The 6
th


 grade class for 2014-2015 Math Aggregate Multi-Test Report shows that the ELL 


students are approximately 95-22 points short of meeting the Math benchmark for the Pre-Test 


and Mid-Test. The 8
th


 grade ELL margin is slightly larger, 113-75 points short of meeting the 


Math benchmark for the Pre-Test and Mid-Test. There was no 7
th


 grade ELL students identified 


in the 2014-2015 school year. Many of the ELL students identified as being low academically 


are receiving pull out Math tutoring and attending before school Math intervention. 
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Insert Subgroup, ELL – Reading data here: 


 


Subgroup ELL Reading 6th Grade 14-15.jpg Subgroup ELL Reading 8th Grade 14-15.jpg
                                    


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test Report (ATI)-(6th, 7th, and 8th grade) 


 


The 6
th


 grade class for 2014-2015 ELA Aggregate Multi-Test Report shows that the ELL 


students are approximately 38-41 points short of meeting the ELA benchmark for the Pre-Test 


and Mid-Test. The 8
th


 grade ELL margin is smaller, 12-12 points short of meeting the ELA 


benchmark for the Pre-Test and Mid-Test. No ELL students are identified as high risk, 6 students 


are identified as low to moderate risk. There was no 7
th


 grade ELL students identified in the 


2014-2015 school year. Many of the ELL students identified as being low academically are 


receiving pull out Math tutoring and attending before school Math intervention. 
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Insert Subgroup, FRL – Math data here: 


 


 


  Subgroup FRL Math 6th Grade 14-15.jpg Subgroup FRL Math 7th Grade 14-15.jpg Subgroup FRL Math 8th Grade 14-15.jpg                                                      


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test Report (ATI)-(6th, 7th, and 8th grade) 


 


The 6
th


 grade class for 2014-2015 Math Aggregate Multi-Test Report shows that the FRL 


students are approximately 55-46 points short of meeting the Math benchmark for the Pre-Test 


and Mid-Test. The 7
th


 grade FRL margin is very small, 10-14 points short of meeting the Math 


benchmark for the Pre-Test and Mid-Test, with 8 students on course/minimal risk and 10 


students moderate/low risk.. The 8
th


 grade FRL margin is larger but large gains were made 


during the Mid-Test, 174-37 points short of meeting the Math benchmark for the Pre-Test and 


Mid-Test. FRL students are on target and close to meeting benchmarks with a Post-Test 


scheduled for the end of the school year. 
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Insert Subgroup, FRL – Reading data here: 


 


 


 Subgroup FRL Reading 14-15.jpg      Subgroup FRL Reading 7th Grade 14-15.jpg Subgroup FRL Reading 8th Grade 14-15.jpg
                                                 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test FRL Report (ATI)-(6th, 7th, and 8th grade) 


 


The 6
th


 grade class for 2014-2015 ELA Aggregate Multi-Test Report shows that the FRL 


students are 85-43 points above the ELA benchmark for the Pre-Test and Mid-Test. The 7
th


 


grade FRL margin is very large, 190-118 points above the ELA benchmark for the Pre-Test and 


Mid-Test, with 16 students on course/minimal risk and 2 students moderate/low risk.. The 8
th


 


grade FRL margin is larger but large gains were made during the Mid-Test, 32-20 points short of 


meeting the ELA benchmark for the Pre-Test and Mid-Test. FRL students for the most part are 


above the ELA benchmarks with a Post-Test scheduled for the end of the school year. 
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Insert Subgroup, students with disabilities – Math data here: 


 


 


Subgroup SPED Math 14-15.jpg
 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


 


Documented Evidence: FIMS-Aggregate Multi-Test SPED Report (ATI)-(6th, 7th, and 8th grade) 


 


The 7
th


 grade class for 2014-2015 Math Aggregate Multi-Test Report shows that the SPED 


students are approximately 98-85 points short of meeting the Math benchmark for the Pre-Test 


and Mid-Test, with 2 students moderate/low risk.  There was no 8
th


 grade SPED students 


identified in the 2014-2015 school year. Our Special Education Teacher provides IEP services to 


each SPED student using a pull-out program. 
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Insert Subgroup, students with disabilities – Reading data here: 


 


 


Subgroup SPED Reading 7th Grade 14-15.jpg
 


 


 


Note: (To view a larger picture of the inserted data – double click on the above image – it will open in a 


photo viewer, if it doesn’t automatically appear – please look on taskbar) 


 


Documented Evidence: FIMS-Aggregate Multi-Test SPED Report (ATI)-(6th, 7th, and 8th grade) 


 


The 7
th


 grade class for 2014-2015 ELA Aggregate Multi-Test Report shows that the SPED 


students are meeting the Reading/ELA benchmark for the Pre-Test and Mid-Test, with 2 students 


on course/minimal risk.  There was no 8
th


 grade SPED students identified in the 2014-2015 


school year. Our Special Education Teacher provides IEP services to each SPED student using a 


pull-out program. 
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Insert High School Graduation Rate data here: 


N/A 
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Insert Academic Persistence data here: 


(Alternative Schools Only) 


N/A 
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Valid and Reliable Data 


5. How does the Charter Holder know that the data described above is valid and reliable? 


Answer (suggested word count is 400 words): 


 


The Griffin Foundation, Inc’s schools have consistently implemented a comprehensive assessment 


system using Galileo (ATI) assessment software, AIMS/AZ-MERIT, and AZ-DASH Board that addresses 


defined elements required by the Arizona Department of Education and in compliance with the Arizona 


State Board for Charter Schools and Data Based Research.  


 


Administrators and faculty monitor, review, analyze, and evaluate each of the required measurements 


to improve students’ academic growth, provide data and analysis generated from valid and reliable 


sources using such software/reports as Galileo, DIBELS, Stanford 10, and ADE’s AIMS/AZMERIT, AZ-DASH 


Academic Performance Dashboard that demonstrates comparative improvement, year-over-year, for 


the most recent years.  


 


Academic Growth in 2014-2015: 


In 2014, the Griffin Foundation, Inc., LEA received a letter grade of “C” with the Arizona Department of 


Education.  The Griffin Foundation, Inc. had a growth rate of 46 and composite score of 61, totaling 107 


points. 


Conclusions Drawn From Data 


6. What analysis has the Charter Holder conducted for each measure that does not meet the 
Board’s academic performance expectations? What are the results from the analysis? 


Answer (suggested word count is 400 words): 


In reviewing the AZ-Dash Reporting Services, Percent Passing for Future Investment Middle School 


(2012, 2013, and 2014) the data shows an overall positive trend in Math performance over the past 3 


years in all middle school grade 6th through 8th grade, with the exception of 6th Math in 2012.  


But in the last two to three years, CRS has experienced major external factors outside of the educational 


services of our schools; more and more students are entering our schools under grade level, and we 
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have fewer students entering our schools that are at grade level. We believe that this is partially due to 


a certain nationally recognized charter school that seeks high achieving academic students; in addition, 


we are being affected by the students’ home life situations and surroundings. The Griffin Foundation 


Schools are located in South Central Tucson, in a low-income area high in crime and gang activities. Most 


of our families are disadvantaged and many speak very little English. Students come to school with very 


little home support to assist them in their education, and many students share their experiences with 


educators at school (ie. Lack of sleep, staying up late watching TV, playing video games, not receiving 


supper at home the night before, both parents working and could not help them with their homework, 


the oldest child is caring for his/her siblings, or children outside/non-productive activities). As a Title I 


school with 87% of our students qualifying for free or reduced lunch, GFSD’s students come to school 


with a challenge each and every day.  


Another factor is that prior to CRS/FIMS’s classroom placement, 90% of the students entering our school 


are assessed two to three grades below grade level; some students are assessed four to five grades 


below grade level. Unlike a nearby charter school that recently opened during the past several years in 


the immediate area, the Griffin Foundation’s schools do not have parents agree to transfer their child to 


another school if their child does not meet the school’s academic standards or be placed at a lower 


grade level. This type of screening/agreement creates an imbalance within the surrounding area, 


especially for those schools left with educating the disadvantaged/low academic students; and the 


public often does not recognize the educators that are truly on the front line making a difference. 


Another impact that hurts low-income/disadvantaged, Title I students is the Equalization/funding cuts 


for Full-day Kindergarten students.  Parents do not the available income to pay for child care or 


extended ½ Kindergarten classes. Although we provide full-day instruction for our Kindergarten students 


out of our M & O account; the decrease in funding for full-day Kindergarten students caused reductions 


in needed resources for GFI and other schools Statewide. Title I schools are hurt the most from this 


action. Finally, the failure of the Arizona Department of Education and State legislators to fairly fund 


charter schools that provide “Public Choice Transportation” for their students as that of the State owned 


public schools that are funded fully for transportation; and paid per student, per mile traveled. 


Education must come first in the State of Arizona; we must learn to become leaders and represent this 


State well across the nation. 


Over the past several years, we have noticed an increase in the number of students enrolling in our 


schools that have done very poorly on AIMS and/or have placed below grade level. In addition, we have 


seen less and less funding go to these types of schools; but instead, States and the Federal government 
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agencies are providing more funds/capital facilities to the schools that already have the most gifted/high 


achieving students. These political changes are leading us back to the discriminatory practices of the 


60’s.  GFSD is proud to know that our parents appreciate the quality education that we have provided to 


their child/children over the past 14 years, and that this educational institution is established as a result 


of our teachers’ commitment, dedication, and the support from the community.  


The Academic Performance Report shows that the Future Investment Middle School over the past 3 


years is on an upward trend headed in a positive direction. The programs and resources newly 


implemented has made an impact in the educational process and improved academic growth of our 


students. 
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Area II: Curriculum 


Evaluating Curriculum 
1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder 


evaluate how effectively the curriculum enables students to meet the standards? 


Answer (suggested word count is 400 words): 


 


I. to IV. Griffin Foundation Schools’ Data 


Review team participates in analyzing AIMS, 


AZMERIT, Stanford 10, DIBELS, and Galileo 


assessments to assist with evaluating 


curriculum effectiveness in the classroom and 


students’ academic achievement, as well as, 


receiving curriculum input and 


recommendations from teachers, and review 


of Lesson Plans, Lesson Plan Review Checklist, 


and Instructional Pacing Guide..  This 


information is given to our Curriculum Team 


for evaluation and review. The committee 


then provides recommendations to 


Administrators on what types of instructional 


materials are needed and helpful in attaining 


school academic achievement goals.  To 


include classroom curriculum evaluation to 


ensure that effective resources are in place to 


enable students to meet the objectives 


required by AZ Common Core Standards. 


 


The Curriculum Team is responsible for AZ 


Common Core curriculum alignment and 


instructional material adoptions.  


 


 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Curriculum/Instruction/data team (CID) 
               GFSD’s Meeting/Agenda Form 
 
 
 


II.  CRS’s Lesson Plans 
 
 
 
 
 


III. Lesson Plan Review Checklist 
 
 
 
 
 


IV. CRS’s  instructional Pacing Guide 
 


2. How does the Charter Holder identify gaps in the curriculum? 
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Answer (suggested word count is 400 words): 


 


I. to IV. The Griffin Foundation Inc’s Curriculum 


team made up from content teachers who 


specialize in the same content area would 


work together with classroom teachers to 


determine existing gaps between the current 


curriculum and the new Common Core 


standards.  Grade level teachers plan together 


weekly to prepare lesson plans and review 


their Instructional Pacing Guide to cover all 


standards during the course of the school year. 


 


The content teachers will align the common 


core standards as they are compared to the 


previous state’s standards. In this process, 


each team member for a designated grade 


level will review the current state standards as 


they best matchup to the Common Core 


curriculum.   


 


Identifying gaps is processes that will help the 


Curriculum Team identify the discrepancy, or 


the gap, between the current state curriculum 


and “What Is” which is identified teacher 


practices, in addition to the Common Core 


curriculum. 


 


A gap occurs in the school system when 


content previously taught at one grade level is 


now included in the Common Core at an 


earlier grade level. Thus, as students move to 


the next grade, they will miss exposure to that 


content. The gap may occur between one or 


List documents that serve as evidence of 
implementation of this process: 
 
 
 
 
 


I. Curriculum/Instruction/data team 
               GFSD’s Meeting/Agenda Form  
 
 
 


II. CRS’s Lesson Plans 
 
 
 
 
 


III. Lesson Plan Review Checklist 
 
 
 
 
 


IV. CRS’s  instructional Pacing Guide 
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more grade levels.  A gap does not occur if the 


content is now present in an upper grade level. 


This simply means that students will be 


exposed to that content in a later grade.  


 


Completion of the gap analysis will enable the 


Curriculum Team to answer the equity and 


adequacy questions relative to curricular 


practices. These analyses focus the work of the 


district in leading change in curriculum and 


instruction to meet the new Common Core 


Standards.  


 


In addition, the Curriculum Team will 


determine essential standards. The Essential 


standards are those grade level/content 


standards that students must master in order 


to be successful in school. These standards 


offer high focus and priority for instructional 


time, attention, and resources. Essential 


Standards help teachers to focus on the most 


important standards for the grade level and 


subject area.  


http://digitalsandbox.weebly.com/identifying-


gaps.html 


 


The main purpose of our Curriculum Team is to 


develop articulated curriculum frameworks K-


8, which is aligned with the Arizona state 


performance standards and state assessment 


practices.  


 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on its 



http://digitalsandbox.weebly.com/identifying-gaps.html

http://digitalsandbox.weebly.com/identifying-gaps.html
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evaluation processes? 


Answer (suggested word count is 400 words): 
 
 


I. to II. The CID team process and evaluate 


curriculum and instruction to ensure students’ 


academic growth progressing to meet AZ 


Common Core Standards.  Last year, Singapore 


Math textbooks and onsite training and 


coaching was implemented: 
 
 
GFSD Curriculum Development Checklist: 
 


Phase 1 


•Determine readiness  


•Conduct Focus Groups 


•Establish curriculum Team(s) 


Phase 2 


•Locate Arizona program delivery standards  


•Locate Arizona content standards  


•Locate English Language Learners (ELL)  


Phase 3 


•Locate local curriculum documents 


•Locate curriculum consortia documents (if 


applicable) 


•Locate other GFSD curriculum documents 


Phase 4 


•Locate other GFSD curriculum documents 


•Inventory local resources (e.g., educational 


materials, human resources, technology, 


schedules, etc.) 


Phase 5 


•Compare local curriculum to Arizona content 


Common Core standards and ELL 


•Identify  gaps in existing curriculum 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Curriculum/Instruction/data team 
               GFSD’s Meeting/Agenda Form 
 
 
 
 


II. Purchase Order for textbooks and  
        Invoice from Singapore Math  
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documents 


Phase 6 


•Write or revise the curriculum 


•Examine learning progressions 


Phase 7 


•Match resources to curriculum 


•Identify additional resources needed 


Phase 8  


•Curriculum Team submits recommendations 


and supported documentation to the district. 


Phase 9 


•Create implementation plan 


•Create professional development plan 


Phase 10 


•Create comprehensive assessment system 


(formative to summative) 


•Update curriculum review and revision 


schedule in Continuous School Improvement 


Plan and Annual Progress Report. 


•Provide curriculum to Board of Directors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


4. Who is involved in the process for adopting or revising curriculum? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
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I. The Curriculum/Instruction Team for the 


Griffin Foundation, Inc. is the district wide 


coordinating committee body for our 


curriculum development system.  It evaluates 


the products and recommends action to the 


superintendent.  The team is composed of one 


representative from each identified subject 


area plus the Assistant Principal who shall act 


as chairman, along with one representative 


from Future Investment Middle School and 


one representative from Children Reaching for 


the Sky elementary school. Their findings are 


submitted to the Superintendent and district 


and Broad for review.  
 
http://web.lakeland272.org/curriculum_proce
ss 
 


implementation of this process: 
 
 


I. Curriculum/Instruction/data team 
               GFSD’s Meeting/Agenda Form  


5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to 
determine which curriculum to adopt? 


Answer (suggested word count is 400 words): 


 


I. to II. Before the Griffin Foundation, Inc 


schools including Children Reaching for the Sky 


Elementary Schools and Future Investment 


Middle School, understand how to evaluate its 


curriculum; The CID Team must first know why 


we should evaluate any curriculum. The 


reasons are: 


 Students could be dissatisfied with the 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Curriculum/Instruction/data team 
                              GFSD’s Meeting/Agenda Form  
 
 
 
 


II. Training Survey Sheets/feedback from 
teachers 


 
 
 
 
 


III. Professional Development sign-in 
sheet 


 



http://web.lakeland272.org/curriculum_process

http://web.lakeland272.org/curriculum_process
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current curriculum and methods of 


teaching. 


 Students are not achieving the desired 


goals set in the curriculum.  


 There is a change in the student market.  


 The professional expectations could be 


changing, which in turn call for a change in 


the curriculum.  


 There could also be changes in the time 


and staff resources.  


I. to II: The need to evaluate curriculum arises 


in the district because it is necessary for both 


teachers and students to determine the extent 


to which their current curricular program and 


its implementation have produced positive 


and curricular suitable outcomes for students. 


Feedback is given to the CID Team through 


Professional Development, direct 


communication to the team members, or 


recommendations. 


To evaluate curricular effectiveness, GFSD 


Curriculum Team (CID) must identify and 


describe the curriculum and its objectives first 


and then check its contents for accuracy, 


comprehensiveness, depth, timeliness, depth 


 
 
 







Demonstration of Sufficient Progress Report 


 


 
52 


and quality, with feedback from teachers 


during professional development and faculty 


meetings. 


We first evaluate the results that the 


curriculum claims to achieve and the teachings 


that it inculcates in the students. Then we look 


at the following factors while evaluating a 


curriculum: 


 Does the curriculum encourage 


students to use their own reasoning and 


thinking to find solutions to real-world 


problems in a more productive and realistic 


way?  


 Does it give them a practical 


knowledge about the topic being taught?  


 Does it help students to adopt lateral 


thinking and form their opinions about a 


particular topic or concept?  


 Does the curriculum groom their 


personality?  


In order to conduct a thorough curriculum 


evaluation our curriculum team(s): 


 Focus on one particular curriculum 


program or compare two or three programs 
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at once.  


 Use a recognized methodology for 


evaluation.  


 Study a large portion of the curriculum 


that is being evaluated.  


Now, in order to move forward with 


evaluation of the curriculum, we need to focus 


on the evidence gathering and the decisions 


that must be made for proper evaluation. Our 


evaluation process involves three stages of 


visual articulating of program theory, selecting 


the research design and methodology and 


some other considerations. We will look at 


these three stages in detail. 


Articulating program theory 


 The first step for evaluation for a GFSD 


school is to specify and articulate the 


evaluation questions and elaborate what 


components will be considered in the 


evaluation process.  


 Next, our curriculum team must 


concentrate on different principles and 


adopt a different point of view for 


articulating the different curriculum 
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programs.  


 Students’ contribution in the 


classroom and the methods and strategies 


they apply to problem solving must be 


carefully observed.  


 Students’ progress also needs to be 


measured and their mastery over current 


and previous topics needs to be assessed.  


 A clear articulation of the curriculum 


also helps the decision makers to make an 


informed judgment.  


Selecting the research design and 


methodology 


There are multiple methodologies for 


evaluating curriculum, but the main three are, 


content analysis, case studies and comparative 


studies. 


Content Analysis 


 Content analysis mainly involves 


evaluating the content of the curriculum 


and is influenced heavily by the personal 


values of the people involved in the 


evaluation process.  
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 Curriculum analysis must extend 


beyond a simple listing of content and 


should include comparison with other 


curricula.  


 Curriculum needs to analyze for 


alignment between the course content and 


the goals.  


 The study material should have a 


sense of purpose and help in promoting 


student thinking and engaging them in the 


subject being taught.  


The Griffin Foundation conducts a detailed 


evaluation before adopting a specific 


curriculum into its schools.  


http://www.howany.com/how-to-evaluate-


curriculum/ 


 


 


 


 


 


 


 


 



http://www.howany.com/how-to-evaluate-curriculum/

http://www.howany.com/how-to-evaluate-curriculum/
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Implementing Curriculum 
6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum 


across the school(s) operated by the Charter Holder? 


Answer (suggested word count is 400 words): 
 


I. to II. An important starting point for the CID 


team that is the designer of a carefully 


thought-out curriculum framework that 


reflects the standards and goals for which our 


education system is willing to be held 


accountable.  


 


We implemented a standards-based 


curriculum that is consistently used across our 


schools, and that has changed the way 


teachers teach; in doing so, we have taken 


care in building capacity for all educators and 


to provide them adequate time for 


implementation, monitoring, and evaluation of 


the curriculum. The curriculum-development 


process also provides opportunities for 


reflection and revision so that the curriculum 


is updated and improved on a regular basis. 


Our curriculum framework is composed of 
three tiers:  


I. to II. Tier I present content standards and 


benchmarks for classroom instruction, and 


sections specific to lesson planning, teaching 


and learning. Lesson Plans are checked and 


reviewed weekly. 


Tier II Provide teachers with the opportunity to 


List documents that serve as evidence of 
implementation of this process: 
 


I. Curriculum/Instruction/data 
team: GFSD’s 
Meeting/Agenda Form  


 
 


II. Training Survey 
Sheets/feedback from 
teachers 


 
 
 


III. Professional Development 
sign-in sheet 


 
 
 


IV. Lesson Plans  
 
 
 


V. Lesson Plans Review Checklist 
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plan subject-area instructional units/lesson 


plans, design classroom assessments, and 


maintain a district wide assessment system.  


Tier III contains specific content-area resources 


that help clarify the curriculum development 


process, and to provide Professional 


Development to our teachers in the area of 


curriculum implementation, engagement, and 


assessment to enhance students’ academic 


growth. 


Major responsibilities of administration to 


ensure consistent implementation of the 


curriculum across the school(s):  


 Revise pre-K–8 curriculum to ensure 


alignment with AZ Common Core 


standards and outcomes 


 Create formative assessment tools to 


monitor student progress 


 Develop reading/math intervention 


and tutoring programs for identified 


students based on local and state 


assessments 


 Provide direct support to schools to 


facilitate effective implementation of 


curriculum, assessments, and instructional 


programs 


 Provide the leadership for the 


implementation of standards-based 


grading and reporting 


 Support the design and delivery of 
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professional development that ensures 


fidelity of curriculum implementation 


across all schools. 


 Refine instructional programs that 


meet the needs of diverse learners, 


including students with disabilities, those 


who are highly able, English language 


learners and students who are at risk of 


underachievement because of poverty, 


Free and Reduced Lunch subgroup. 


 Maintain formal links with the district 


office and to ensure consistent delivery of 


curriculum and instructional programs 


 Facilitate communication with faculty, 


staff, parents, and community groups, 


regarding curriculum, classroom 


instruction, and school-wide assessments. 


 


 


 


 


 


 


 


 


 


 


7. What tools exist that identify what must be taught and when it must be delivered? How does 
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the Charter Holder ensure that all grade-level standards are covered within the academic 
year? 


Answer (suggested word count is 400 words): 


I. to III. Future Investment Middle School and 


Children Reaching for the Sky Elementary 


School teachers use a Pacing Guides and 


curriculum mapping that ensures grade to 


grade continuity, timely intervention, also 


confirmation that the school’s curriculum is 


taught and AZ Common Core Standards are 


met; in addition, it will help in development of 


lesson plans and close the achievement gap for 


all enrolled students. Lesson plans are 


reviewed and checked by administration 


weekly.   


 


Pacing Guides along with Galileo Assessment 


software (Measures of Academic Progress) 


provide teachers with powerful information 


which can be used to improve student 


learning.  


The combination of Pacing Guides and Galileo 


Assessment software will positively impact 


student performance on classroom and state 


assessments. Assessments measure student's 


learning. They help us answer the questions-


How much did they learn? How well did they 


learn? How well did we teach?  


Pacing Guides are reviewed prior to approval, 


and they are periodically reviewed by 


administrators, grade level teachers, and/or 


content teachers for revision and updates, and 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Curriculum Mapping-Instructional Pacing 
Guide 


 
 
 


II. Lesson Plans 
 
 
 


III. Lesson Plan Review Checklist 
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Curriculum Instruction Data team discussion.  


 


 


 
 
 
 
 
 


8. What is the expectation for consistent use of these tools? How are these expectations 
communicated?  


Answer (suggested word count is 400 words): 
 


I. to II. The expectation for consistent use of 


these tools are as follows:  It will assist 


teachers in determining student’s time on 


task, the alignment of instruction to standards 


(lesson plans), breadth of coverage of AZ 


Common Core Standards, and instructional 


practices are maximized for all students, then 


improved student learning is the result. 


In contrast to curriculum maps, pacing guides 


are like timelines showing what each teaching 


team plans to cover over the course of a year. 


Each subject area follows a logical sequence 


within a grade level and between grade levels. 


To help teachers provide the same content to 


each student no matter which school he or she 


attends. All students will receive a quality 


education with equal accommodations and 


resources. The materials sequence the content 


standards in a logical and progressive manner. 


It is the responsibility of both the district and 


the school to collaboratively review and 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Curriculum Mapping-Instructional Pacing 
Guide 


 
 


II. Lesson Plans  
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modify the planning guides. To develop pacing 


guides for each grade-level academic area, 


district teams use the following resources:  


A planning guide, which may include 


suggestions for pacing instruction. The district 


benchmark assessment schedule. The 


expertise of subject-matter teachers. Any 


developed curriculum maps. The pacing guides 


include a schedule of when assessments will 


be administered.  


The assessments help teachers know what 


students are learning, who is learning at the 


suggested pace, and who is not learning at the 


suggested pace. Although failure is not an 


option, slowing the pace for struggling 


students is also not a viable option as it is 


unfair to proficient and advanced students. It 


is critical that schools and districts develop a 


plan to keep students learning at an engaging 


pace and support those who are not keeping 


pace by providing appropriate instructional 


support, such as additional classes, tutoring, 


and small-group remediation, and before and 


after school intervention. 


 


 


 


9. What evidence is there to demonstrate usage of these tools in the classroom and alignment 
with instruction? 


Answer (suggested word count is 400 words): 
 


List documents that serve as evidence of 
implementation of this process: 



http://pubs.cde.ca.gov/tcsii/ap/glossary.aspx?item=benchmark%20assessments/assignments

http://pubs.cde.ca.gov/tcsii/ch1/curricmaps.aspx
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Aligned Standards-based Curriculum is 


conducted during grade level Classroom 


Planning periods: 


CURRICULUM – is the organization of 


standards into a plan that describes the 


manner (sequence, for how long) in which the 


standards will be taught and assessed. 


CONTENT STANDARDS – define what students 


must know and be able to do (as opposed to a 


list of topics or chapters in a book); define the 


parameters of the three main components of 


standards-based education.  


INSTRUCTION – is the use of various strategies 


and methods to teach the standards. 


Instruction is informed by student 


achievement, learning targets, and other 


variables that affect learning.  


ASSESSMENT – is the measurement of student 


performance based on the expectations 


outlined in the standards. A comprehensive 


system of assessment includes a continuum of 


formative, interim, and summative measures 


of student progress. 


Grade level collaboration by teachers is 


conducted to review standards and to 


determine what needs to be taught at their 


level.  


I. to IV. Teachers write the standards and 


objectives that are being addressed each week 


on the whiteboard and incorporated in their 


lesson plans. That includes formal and informal 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


I. Classroom Observations  
 







Demonstration of Sufficient Progress Report 


 


 
63 


observations and classroom visits by 


administrators.   


Administrators conduct one to two formal 


teacher evaluations per year, as well as 


classroom observations by administrators.  In 


addition, Lesson Plans must identify AZ 


Common Core Standards achieved in the 


teaching of their lesson. Lesson Plans are 


submitted to administrators every Monday 


morning before the start of class. Grades are 


entered by Tuesday of every week. Plans and 


grades are reviewed and feedback given to 


teachers 


 


 


 
 
 


II. Teacher Evaluations 
 
 
 
 
 
 
 


III. Lesson Plans 
 
 
 
 


IV. Lesson Plan Review Checklist 
 
 
 
 


Alignment of Curriculum 
10. How does the Charter Holder know the curriculum is aligned to standards?  


Answer (suggested word count is 400 words): 
 


I. to IV. Students receive three benchmark 


assessments yearly, using Galileo assessment 


software. Administrators and faculty utilize 


these assessments to monitor, evaluate, re-


align, and plan classroom instruction and 


modify curriculum based on the student’s 


needs. The student’s growth is monitored to 


determine if baseline growth has been 


reached during the scheduled assessment. This 


process assists administrators and teachers 


with planning of lessons monitoring of 


standards that must be met for the upcoming 


instruction period and ensures that curriculum 


addresses the need of the students.   


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. AZ Common Core Standards on Desk 
 
 
 


II. Lesson Plans 
 
 
 


III. Curriculum Mapping-Instructional Pacing 
Guide 


 
 
 


IV. Lesson Plan Review Checklist 
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The district completed work on our school 


wide curriculum bench marks that will be used 


to guide and pace classroom instruction and 


create uniformity within grade levels. 


Teachers use grade level curriculum, while 


following Arizona Common Core Standards 


based on school Bench Marks. Teachers must 


keep a copy of the standards on their desk and 


their lesson plans must reference the AZ 


Common Core Standards. 


Curriculum used in the classrooms: Singapore 


Math, McGraw-Hill Social Studies, Science, and 


Language Arts K-5, and McDougal-Littell Social 


Studies, Science, and Language Arts, and 


Singapore Math 6-8.  


Teachers are required to submit their Lesson 


Plans to Administrators each week, on Monday 


morning at the start of school. Lesson Plans 


are reviewed for AZ-ADE compliance and input 


is provided to teachers after review is 


completed.  Reviews of lesson plans are 


documented and records kept on file. 


In addition, grade level teachers work together 


during their group planning period to share 


resources, ideas, and methods on classroom 


instruction that follows AZ Common Core 


Standards.  
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Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
11. How has the Charter Holder ensured that the curriculum addresses the needs of students with 


proficiency in the bottom 25%/non-proficient students? 


Answer (suggested word count is 400 words): 
 


The Griffin Foundation, Inc schools support its 


students to reach high academic standards.  


We believe that a key component of our 


success rests in the schools’ ability to cultivate 


a spirit and culture of academic achievement 


through students’ real life experiences.  


 


I. to V. GFSD  (Griffin Foundation School 


District) has developed specific practices and 


systems to support each student as he or she 


strives to meet the school’s rigorous academic 


standards, including prerequisites that help to 


assist in identifying the bottom 25% non-


proficient students to implement student 


support systems such as intervention 


programs or tutoring; including various 


complementary programs such as a reading 


program that prevent students from falling 


behind while motivating them to set and 


achieve academic goals; as well as practices 


that establish a culture of academic 


achievement among students at the school; in 


addition to having three ways to support 


faculty collaboration and communication as 


they work to learn about student needs and 


meet them.  


 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. CRS’s classroom student file on bottom 25%  
 
 
 
 


II. Lower and Upper Result charts, AZ-Dash 
reporting Services 


 
 
 


III. Galileo (ATI) assessment reports (High or 
Moderate Risk students) 


 
 
 


IV. Math Tutoring Program form and sign-in sheet 
 
 
 


V. After  School Intervention permission form 
and sign-in sheet 
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Our staff continues to meet the needs of 


students, families and the community. This 


best practice centers around a standards-


based, academically challenging curriculum 


that draws on the cultural assets of our 


students; the use of data analysis to improve 


teaching and learning; a supported immersion 


model for English language learners; the 


development of individualized education goals 


for all students; an administrative structure 


that outsources training services in 


Mathematics and Common Core Standards; a 


collaborative staffing model; and mandatory 


participation in teachers/parent community 


involvement. 


 


Students identified in the bottom 25%/non-


proficient category are given individual school 


file to monitor and track their growth as 


he/she participate in our before and after 


school intervention programs, classroom 


differentiated instruction support, and math 


tutoring program. The Griffin Foundation, Inc’s 


schools offers before and after school 


intervention in reading and math to our 


bottom 25%/non-proficient students, as well 


as, a pullout Math tutoring program.  
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12. How has the Charter Holder ensured that the curriculum addresses the needs of English 
Language Learners (ELLs)? 


Answer (suggested word count is 400 words):  
 


I. to VIII. South Central Tucson community 


encompasses a diverse population mostly of 


low income minority families with a large part 


of the population Spanish speaking; The Griffin 


Foundation’s campus was purchased with $6.9 


Million dollars (Education Revenue Bonds, 


Series 2008); with student enrollment ranging 


from 325 to 400 students yearly.  


To ensure a quality education programs and 


work with the needs of each student, the 


district implemented an assessment system to 


monitor the academic growth of students. A 


program was designed to increase academic 


performance of all students, including sub-


groups such as English language learners for 


students who have a second language 


influence and Free and Reduced lunch and 


Special Education (FRL and SPED). 


The mission the Griffin Foundation Inc.’s 


district ESL services is to create a learning 


environment that encourages assimilation into 


the second language and culture while 


maintaining respect for and pride in their 


cultural and linguistic heritage. 


Our vision of the ESL/ELL program is to deliver 


comprehensive instruction so that English 


List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


I. CRS’s classroom student file 
on bottom 25%  


 
 
 
 


II. Lower and Upper Result 
charts, AZ-Dash reporting 
Services 


 
 
 
 


III. Galileo (ATI) assessment 
reports (High or Moderate 
Risk students) 


 
 
 
 


IV. Math Tutoring Program form 
and sign-in sheet 


 
 
 
 
 
 


V. School Intervention 
permission form and sign-
in sheet 


 
 
 


VI. Galileo (ATI)-Aggregate Multi-
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Language Learners (ELLs) can attain the goals 


and outcomes as set forth by government 


regulations.  


If we remember that students are at the heart 


of all we do, and each student can realize his 


or her fullest potential, our ELL program will 


excel in academic student growth; with the 


help of high-performing educators and 


leaders, we will make a difference in student 


success. Our diversity inspires excellence and 


innovation. 


The Griffin Foundation Inc. like many 


advocates for English-language learners 


consider the implementation of the common-


core academic standards, adopted by almost 


every state, as promising for raising 


achievement for English-language learners.  


Our district (CRS and FIMS) has implemented 


Galileo and AIMS/AZMERIT State assessment 


software and AZELLA testing to assess ELL 


students in reading and math for the common-


core standards. These assessments are 


designed to include ELL’s students and ensure 


that their needs were appropriately assessed.  


CRS and FIMS receive standardized-


assessment scores of ELL students through the 


use of the Arizona Department of Education, 


AZ-Dash, AIMS/AZMERIT, and AZELLA as well 


as assessment assistance with other specified 


subgroups. School districts are required by the 


law to meet targets set by the State of Arizona 


Test Report ELL Students 
Math and Reading 


 
 
 
 


VII. ESL/ELL  Classroom Inventory 
report 


 
 
 
 


VIII. ELL Students’ Classification 
Report: AZ-Dash Reporting 
Services 
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for “adequate yearly progress,” or AYP, for 


English-language learners or face sanctions. 


For measuring accountability, the law requires 


States, including Arizona, to develop English-


language-proficiency standards and implement 


English-language-proficiency tests. These 


English-proficiency standards had to be linked 


to State academic standards. Our ELL Teacher 


conducts AZMERIT and AZELLA assessments 


yearly and these assessments are submitted to 


an assessment processing center funded by 


the Arizona Department of Education and 


managed by the Office of English Language 


Acquisition Services (OELAS).  


VII: Our ELL department has many resources 


and Materials for ELL students and the 


classroom teacher that is helpful in improving 


the students’ English language skills: 


2. Unit Guides Books 


3. Practice Book 


4. Teacher Resource Book 


5. Program Guide and 


Assessment Handbook 


6. Songs CD 


7. Song Book 


8. Alpha Chant Phonics Kit w/CD 


9. Photo File Picture Cards 


10. Reading Basics Teacher Guide 


11. Reading Basics Teacher Script 


12. Hooked on Phonics Set 


13. Zip Zoom software and Kit 
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14. Computer Laptops 


15. Star Fall materials/Resources 


16. Overhead Projector 


Note: (see ELL Classroom Inventory sheets) 


 


 
13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and 


Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 words): 
 


I. to VI. The curriculum Team monitors and 


reviews State and local assessment results, 


the articulation of FIMS and CRS curriculum, 


instruction and instructional support 


services, program improvement activities 


(ELL, FRL, and SPED), textbooks and 


technology selection, and program 


development as Title I eligible schools due 


to the percentage of students receiving free 


and reduced lunch and receive funding in 


part through the Title I Federal Grant.  


Information about the use of this grant 


money is provided annually during faculty 


meetings and public forums. 


The district monitors adequate yearly 


progress data provided by the Arizona 


Department of Education, and after which, 


the district identifies if a specific sub-group 


of students does not make adequate yearly 


progress or when there is widening gap 


between student sub-group performances 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. CRS’s classroom student file on bottom 25%  
 
 
 
 


II. Lower and Upper Result charts, AZ-Dash 
reporting Services 


 
 
 
 
 


III. Galileo (ATI) assessment reports (High or 
Moderate Risk students) 


 
 
 


IV. Math Tutoring Program form and sign-in sheet 
 
 
 


V. After School Intervention permission form and 
sign-in sheet 


 
 
 


VI. Galileo (ATI)-Aggregate Multi-Test Report 







Demonstration of Sufficient Progress Report 


 


 
71 


when compared against the performance 


percentages of the entire population.  


When adequate yearly progress is not 


attained, the school implements student 


assistance through tutoring, before and 


after school intervention, and other support 


services. 


 


               FRL Students Math and Reading 
 
 
 
 


14. How has the Charter Holder ensured that the curriculum addresses the needs of students with 
disabilities? 


Answer (suggested word count is 400 words): 
 


I. to VI. The Griffin Foundations Inc.’s Special 


Education department will make the decisions 


regarding the type of special education 


services to be provided and the educational 


placement for the provision of such services 


are based upon a student's individual need. 


Students with disabilities are educated in the 


least restrictive environment that is most 


appropriate for them. A  variety of special 


education services are available beginning with 


full participation in the general education 


classroom to the extent possible--often with 


the provision of supplementary aids and 


support--as determined by the school's Case 


Study Committee (CSC) which includes Special 


Education Specialist, Teachers, administrator, 


and parents.. Services are provided in the least 


restrictive environment for each student and 


may include: 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. CRS’s classroom student file on bottom 25%  
 
 
 


II. Lower and Upper Result charts, AZ-Dash 
reporting Services 


 
 


III. Galileo (ATI) assessment reports (High or 
Moderate Risk students) 


 
 
 


IV. Math Tutoring Program form and sign-in sheet 
 
 
 


V. After School Intervention permission form and 
sign-in sheet 


 
 
 


VI. Galileo (ATI)-Aggregate Multi-Test Report 
               SPED Students Math and Reading 
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 Consultation provided by special 


educators to the general education 


teacher; 


 Collaborative instruction in the general 


education classroom through co-teaching 


by the general and special education 


teachers; and 


 Instruction in the special education 


classroom for part or all of the school day. 


Related services are those services required 


for the student to benefit from his or her 


special education program and may include 


psychological and counseling services, 


language, speech, and hearing, transportation, 


assistive technology, physical and occupational 


therapy, and medical services that are 


required for diagnostic or evaluation purposes. 
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Area III: Assessment 


Assessment System 
1. What types of assessments does the Charter Holder use? 


Answer (suggested word count is 400 words): 
 


I. to II. Galileo (ATI) Assessment software and AZ-DASH 


Reporting Services are used to monitor student 


academic growth and progress while attending the 


Griffin Foundation Schools.  Assessments are conducted 


3 times throughout the  school year to assess students’ 


strengths and weaknesses in relationship to the State 


standards and academic progress, to include academic 


performance measurements in the various sub-groups 


such as Math and Reading ELL (English Language 


Learner, FRL (Free and Reduced Lunch), and SPED 


(Special education).  


 


Students take various assessments to monitor academic 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Galileo (ATI) Assessment Reports 
 
 
 


II. AZ-DASH Reporting Services 
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growth: Star Math and Star Reading assessments to 


determine ability levels on students for instruction 


grouping.  DIBELS assessments are used in grades K-3. 


Other software that is used from grades 4-8: 


Renaissance Place, Study Island, Star Reading, Star Math, 


Help Me To Learn Phonics/reading, and Zip Zoom for ELL 


Students, and English Language Learners. 


 


Track progress, assess at regular intervals and refine 


goals and objectives as needed. Help keep students 


motivated to continue working to master goals and 


objectives throughout the grading period, semester or 


year by consistently monitoring progress with students. 


Keep a log for each student on which you can note 


milestones, areas in which the student is struggling, and 


standards and skills the student has mastered.  


 


Track progress both informally, through observation and 


questioning, and through formal assessments that 


measure specific standards and goals. 


 


2. What was the process for designing or selecting the assessment system?  


Answer (suggested word count is 400 words): 


 


I. to II. The Griffin Foundation, Inc.’s school district 


leading educators and administrators before selecting an 


assessment system must have clear understandings of 


the purpose and process for their use.  


 


Policymakers within our district consider the following 


questions before adopting or developing benchmark 


assessments: 


 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Galileo (ATI) Assessment 
Reports 


 
 
 


II. AZ-DASH Reporting Services 
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1. What purposes do you expect benchmark 


assessments to serve? 


2. What criteria should you use to select or create 


benchmark assessments? 


3. What capacities are needed to support use of 


benchmark assessments in the Griffin 


Foundation School District Institution? 


 


Benchmark assessment is one component of a 


comprehensive assessment system that provides the 


important data needed by teachers or administrators to 


serve district, school, and classroom improvement 


needs.  The National Research Council defines a quality 


assessment system as one that is: 


 coherent  


 comprehensive  


 continuous  


Prior to administration selecting the Galileo Assessment 


software, educators reviewed the needs of our district, 


and determined that these elements were met: All 


components of a coherent system are aligned with the 


key goals (standards) for student learning.  A 


comprehensive assessment system addresses a full range 


of knowledge and skills expected by standards.  It 


provides different users at different levels in the system 


(district, school, and classroom) with the right kinds of 


data, at the right level of detail, to help with decision-


making. A system that is continuous provides on-going 


streams of information about student learning 


throughout the year. Assessment data from a coherent, 


comprehensive and continuous system help educators 


monitor student learning by establishing a rich and 







Demonstration of Sufficient Progress Report 


 


 
76 


productive foundation for understanding student 


achievement. 


 


GFSD focuses on the interrelationships between three 


types of assessments: formative, benchmark, and 


annual—in a comprehensive assessment system.    


The learning targets assessed by frequent formative 


assessment in the classroom build toward the longer-


term targets addressed by periodic benchmark 


assessments. Benchmark data inform teaching and 


learning that occurs prior to the annual assessment, 


which in turn transfers into subsequent years of 


teaching, learning and assessment. Notice how the 


smaller, more frequent assessments build on and 


support each other to keep learning moving forward. 


 


Purpose of selecting an assessment system: 


Purpose 1: Communicate expectations for learning 


Purpose 2: Plan instruction 


Purpose 3: Monitor and evaluate learning 


Purpose 4: Predict future performance 


 


There were several factors that the district considered 


prior to selecting and/or developing benchmark 


assessments. 


Many assessment companies report that their 


assessments are “aligned” with specific State standards.  


This may not always be the case, however, so consumers 



http://datause.cse.ucla.edu/ba_purpose.php

http://datause.cse.ucla.edu/ba_purpose.php

http://datause.cse.ucla.edu/ba_purpose.php

http://datause.cse.ucla.edu/ba_purpose.php
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of benchmark assessments systems may consider 


conducting their own analysis. 


Benchmark alignment analysis begins with having the 


learning goals clearly in mind.  Educators can then 


evaluate alignment with the following questions: 


1. What framework was used to develop the 


benchmark assessment or items in the 


assessment?  


2. What is the distribution and range of items and 


content by grade level?  


3. What is the distribution and range of cognitive 


demands by grade level?  


4. What is the specific distribution of items on each 


assessment by content and cognitive demand?  


5. What is the range of items for diagnosing 


specific learning strengths and weaknesses to 


guide instruction, and how many items are 


there? 


Test publishers typically provide reliability indices for 


benchmark assessments along with other technical 


information about item difficulty and discrimination. It is 


essential to review this technical information before 


purchasing or using benchmark assessments or item 


banks for benchmark assessment selection and use. 


Another important point we considered prior to 


selecting or developing benchmark assessments was the 


“utility”.  The overarching question that schools, districts 


and States should ask to determine a benchmark 


assessment’s utility is:  “Will this assessment be useful in 


helping us to accomplish our intended purposes?”  To 


maximize utility, benchmark assessments must be user-



http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php

http://datause.cse.ucla.edu/ba_criteria.php
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friendly, feasible to administer, and should be scored 


and interpreted in a timely way.  Evaluating the utility of 


a benchmark assessment means revisiting the purpose 


of the assessment, its intended users, and how teachers 


are expected to use the results to guide instruction. 


In the process of selecting or developing benchmark 


assessments, the Griffin Foundation, Inc. carefully 


considered the infrastructure and systems needed for 


the benchmark assessment process to run smoothly and 


efficiently.   


 


Appropriate infrastructure and systems help ensure that 


educators will be able to make good use of assessment 


results.  Decisions about how, when, and by whom the 


assessments will be administered, scored, analyzed, and 


used will influence the kinds of resources and support 


school personnel need.  


 


Remember: it is critical to plan in advance how, for what 


purpose, and by whom the assessment results will be 


used. Careful planning and consideration was helpful in 


getting benchmark assessment systems in place: 


 ease and efficiency of implementation and 


scoring procedures  


 management of information systems that 


provide easy data access and analysis   


 organizational supports for appropriate 


interpretation and use   


 instructional supports for teachers and students   


 time for learning, analyzing and interpreting data 


in collaboration with colleagues  
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http://datause.cse.ucla.edu/readmore.php?page=bench


mark 


 


 


 


 


 
3. How is the assessment system aligned to the curriculum and instructional methodology?  


Answer (suggested word count is 400 words): 


 


I. to V. Our Galileo assessment system is aligned to the 


curriculum through AZ Common Core Standards and 


classroom lesson plans with the use of an Instructional 


Pacing Guide. The designers of this software have 


worked closely with the Arizona Department of 


Education to meet the needs of schools’ assessment 


requirements. Benchmark alignment describes how well; 


what are assessed matches both what schools are 


teaching and the purpose for giving the assessment.  For 


benchmark assessments to provide information for 


making valid inferences about student learning, the 


assessment must be aligned with the learning goals, 


standards, or success criteria from the beginning of the 


development or adoption process.  One way to ensure 


alignment is “…to create benchmark assessments that 


enrich student learning opportunities, focus on the big 


ideas of a content area and counteract curriculum 


narrowing by designing benchmark assessments that 


allow students to apply their knowledge and skills in a 


variety of contexts and formats” (Herman and Baker, 


98).   


The essential issues for benchmark alignment focuses on 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. AZ Common Core Standards 
 
 
 
 


II. Lesson Plans 
 
 
 
 


III. Lesson Plans Review 
Checklist 


 
 
 
 
 
 


IV. Galileo (ATI) Assessments 
Reports 


 
 
 


V. Curriculum Mapping-
Instructional Pacing 
Guide 
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these questions:  


1. Do the assessments reflect what is most 


important for students to know and be able to 


do?  


2. Do the assessments capture the depth and 


breadth of learning goals?   


3. Is the assessment framework consistent with the 


local curriculum framework?    


4. Does the sequence of assessment content on 


successive tests match that of the curriculum?    


5. Which curriculum goals should each assessment 


be aligned with—those of the prior instructional 


period, those of subsequent instructional 


periods, or both?    


The answers to these questions help to illuminate the 


importance of selecting and using a benchmark 


assessment system that aligns well with a school, district 


or State curriculum.  An analysis of student responses 


can further help to assure that individual benchmark 


assessments are measuring the identified concepts at 


the appropriate time during the academic year.  


Benchmark alignment analysis begins with having the 


learning goals clearly in mind.  Our administrators and 


educators evaluate alignment with the following 


questions: 


6. What framework was used to develop the 


benchmark assessment or items in the 


assessment?  


7. What is the distribution and range of items and 


content by grade level?  


8. What is the distribution and range of cognitive 
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demands by grade level?  


9. What is the specific distribution of items on each 


assessment by content and cognitive demand?  


10. What is the range of items for diagnosing 


specific learning strengths and weaknesses to 


guide instruction, and how many items are 


there?  


In this example, educators wanted to know how well 


their quarterly mathematics benchmark assessments 


aligned with the school learning goals and district and 


state standards.  The table presents a summary of four 


benchmark assessments and identifies the number of 


items on each assessment by topic, mathematical "big 


idea," and intellectual demand of the assessments.  


Notice the following (information found in the 


"Mathematics Concept" column): 


1. "Data Analysis" receives the most emphasis on 


the 4th grade benchmark math assessments 


(28/100, representing 28% of all items)  


2. "Patterns and Algebraic Thinking" represent 16%  


3. "Measurement" represents 20%  


4. "Geometry" represents 10%  


5. "Number Sense" represents 27%  


Is this a reasonable distribution of content? Does the 


distribution reflect intended learning goals?  Is the 


benchmark assessment aligned with the district's 


curriculum? 


There is no right or wrong answer to these questions.  


This information provides an opportunity for educators 


to ask themselves if the distribution aligns with what 


matters most conceptually in 4th grade mathematics in 
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their context.  If the standards and conceptual analysis 


indicate that this distribution aligns with the intended 


learning goals, then they have reasonable assurance that 


the benchmark assessments are aligned conceptually to 


their 4th grade mathematics standards.  If not, the 


school, district, or State will need to take steps to 


improve benchmark alignment with learning goals. 


 


 


 


4. What intervals are used to assess student progress? How does the assessment plan include 
data collection from multiple assessments, such as formative and summative assessments and 
common/benchmark assessments?  


Answer (suggested word count is 400 words): 
 


I. to III. GFSD conducts annual State summative 


assessments that provide information on how our 


students are doing relative to annual Arizona Common 


Core standards, i.e., long-term learning goals.   


Formative assessment is embedded in classroom 


instruction and provides immediate information on 


short-term learning goals. 


The use of Galileo ATI and Test Building Design allow 


teachers to perform both formative and summative 


assessments. Teachers are able to create their own 


assessments based on classroom instructions and AZ 


Common Core Standards.    


Summative vs. Formative Assessments: 


What’s the difference? Some like to think of the two as 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Galileo (ATI)   Assessments: 
Test Building Design  


 
 


II. Pre-test Benchmark, Mid-
test Benchmark, and 
Post-test Benchmark 


 
III. AZ Common Core Standards 
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helping one another out – the formative assessments 


check progress along the way, while the summative 


assessment serves sort of as the ‘end survey’. While that 


works as a simplified explanation, there’s much more to 


it. 


Formative Assessments 


 Use to check students’ progress  


 The information gained guides the next steps in 


instruction and helps teachers and students 


consider the additional learning opportunities 


needed to ensure success  


 Formative assessment information must be fed 


forward into an instructional model that allows 


for responsiveness to student need  


Examples of Formative Assessments 


 Projects and performances  


 Writing assignments  


 Tests and quizzes  


 Asking questions  


Summative Assessments 


 Summative assessments provide teachers and 


students with information about the attainment 


of knowledge  


 Often result in a grade which means they have a 


high point value (ie, they “count a lot”)  


 The goal is to evaluate student learning at the 


end of an instructional unit by comparing it 


against some sort of standard or benchmark 


assessments such as Galileo (ATI), AIMS and 
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AZMERIT. 


Examples of Summative Assessments 


 A  class project  


 A Final exam 


 A Midterm exam  


 A  Research paper 


In addition, formative assessment data can help teachers 


plan instruction.  Benchmark assessments occupy a 


larger position in the assessment spectrum.  They are 


strategically located and administered outside daily 


classroom use but inside the school and district 


curriculum.  Typically uniform in timing and content 


across classrooms and schools, benchmark assessments 


provide results that can be aggregated at the classroom, 


grade, school and district levels.  At GFSD, we conduct 3 


benchmark assessments yearly (Pre-test, Mid-test, and 


Post-test). This information, when provided to school 


and district decision-makers and teachers, serves as an 


interim indication of how well students are learning and 


raises important questions regarding instructional 


program and practice impact.  It can promote action to 


accelerate progress toward annual goals and provide 


more immediate information that can be used to help 


plan and guide subsequent instruction at the school and 


classroom level. 


Formative, benchmark, and annual—in a comprehensive 


assessment system.   The learning targets assessed by 


frequent formative assessment in the classroom build 


toward the longer-term targets addressed by periodic 


benchmark assessments.  
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Benchmark data inform teaching and learning that 


occurs prior to the annual assessment, which in turn 


transfers into subsequent years of teaching, learning and 


assessment. Notice how the smaller, more frequent 


assessments build on and support each other to keep 


learning moving forward. 


 


 


 


Analyzing Assessment Data 


5. How does the assessment system provide for analysis of assessment data? What intervals are 
used to analyze assessment data?   


Answer (suggested word count is 400 words): 
 


I. to III: Annual State assessments and our school’s 


Galileo ATI assessments provide information on how 


students are doing relative to annual learning standards, 


i.e., long-term learning goals.   Formative assessment is 


embedded in our classroom instruction and provides 


immediate information on short-term learning goals.   


Formative assessment data help GFSD’s teachers plan 


instruction.  Benchmark assessments occupy a middle 


position in the assessment spectrum.  They are 


strategically located and administered outside daily 


classroom use but inside the school and district 


curriculum.   


Typically uniform in timing and content across 


classrooms and schools, benchmark assessments provide 


results that can are aggregated at the classroom (grade, 


school and district levels).  This information, when 


provided to school and district decision-makers and 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Galileo (ATI)   Assessments: 
Test Building Design  


 
 


II. Pre-test Benchmark, Mid-
test Benchmark, and 
Post-test Benchmark: 
see data reports and 
charts 


 
 


III. Analysis of 


Student/Classroom Data 


 


IV. SLO Scoring Template and 


Sample 


 


V. Student Learning Objective 
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teachers, serves as an interim indication of how well 


students are learning and raises important questions 


regarding instructional program and practice impact.  It 


can promote action to accelerate progress toward 


annual goals and provide more immediate information 


that can be used to help plan and guide subsequent 


instruction at the school and classroom level. 
 


IV. to IX.  Teachers are trained on the 3rd Wednesday of 


each monthly by our Computer Technology Instructor 


during our scheduled Professional Development (PD) on 


Galileo Assessment (ATI), AZ-Dash, AIMS/AMERIT 


assessments, and Data Review/Analysis. Each 


Benchmark assessment period (Pre-Test, Mid-Test, and 


Post-Test), teachers conduct analysis of 


students/classroom data by completing the Analysis of 


Student/Classroom Data form and the Student Learning 


Objective (SLO) and the Baseline Learning Objective 


(BLO): Baseline and Trend Data Report. These reports are 


used by educators to direct instruction, intervention 


programs, differentiated Instruction, extra homework 


support to assist parents with students below grade 


level, and develop lesson plans. The BLO reports are 


submitted to administrator monthly to monitor teachers’ 


classroom instruction progress. 


 


 


(SLO) Template: Baseline 


Learning Objectives: 


Baseline and Trend Data 


Report Sample  


 
VI. AZ Common Core Standards 


 
 


VII. Lesson Plans 
 
 


VIII. Professional Development 
 
 


IX. Curriculum/Instruction/data 
team GFSD’S 
Meeting/Agenda 
Template 


 
 
 
 
 
 
 
 
 
 
 


6. How is the analysis used to evaluate instructional and curricular effectiveness? 


Answer (suggested word count is 400 words): 
 
 


The evaluation of quality in the Griffin Foundation School 


District’s benchmark assessment system begins with a 


List documents that serve as evidence of 
implementation of this process: 
 


I. Teacher Evaluation 
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clear explanation of the purpose(s) of an assessment and 


serious consideration of a range of issues that tell how 


well a given assessment or assessment system serves 


that purpose(s).   


I. to IV.  The dynamic between an assessment's purpose 


and the resulting data generated by the assessment is 


key in determining the validity of benchmark 


assessments during analysis by GFSD’s Curriculum 


Team/Instruction Team/Data Team. This team uses a 


variety of tools to assist in evaluation of instructional and 


curricular effectiveness such as Teacher Evaluations, 


Classroom Observations, Lesson Plans,  


The evaluation of quality in any benchmark assessment 


system starts with a clear understanding of the 


purpose(s) an assessment is intended to serve and 


consideration of other issues that indicate how well a 


given assessment or assessment system serves that 


purpose.  Benchmark assessments must: 


 Be aligned with district and school learning goals 


and intended purpose  


 Provide reliable information for intended score 


interpretations and uses  


 Be instructionally sensitive  


 Be fair and accessible  


 Have high utility  


 Provide useful reporting for intended users and 


purposes  


The validity of benchmark assessments resides in the 


evidence provided by an assessment and its specific use. 


Some benchmark assessments have a high degree of 


validity for one purpose, but may have little validity for 


 
II. Classroom Observation 


 
 
 


III. Lesson Plans 
 
 
 


IV. Curriculum/Instruction/data 
team GFSD’S 
Meeting/Agenda 
Template 
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another. For example, a benchmark reading assessment 


may be valid for identifying students who may not reach 


the proficiency level on a State test.  However the 


assessment could have little validity for diagnosing and 


identifying the cause of students’ reading challenges. 


 
 
 
 
 
 


7. How is the analysis used to adjust curriculum and instruction in a timely manner? What 
intervals are used to adjust curriculum and instruction? 


Answer (suggested word count is 400 words): 
 


I. to II. FIMS and CRS administrators use benchmark 


assessments for instructional planning purposes by 


providing teachers with information needed to develop 


and adjust curriculum and classroom instruction to meet 


students’ learning needs.   


To do so, benchmark assessments must be aligned with 


content and provide feedback on students’ strengths 


and weaknesses relative to specific curriculum goals. 


Consider, for example, one district's first quarter 


mathematics benchmark assessment.  In the first 


quarter, fourth grade students learned how whole 


numbers and decimals relate to fractions.  Specifically, 


students learned about tenths and hundredths in 


decimal and fraction notations and decimal and 


fractional equivalents (e.g., 1/2=0.5 or .50).  They also 


studied the conceptual models for how these 


representations are related.  A benchmark assessment 


that provides good information for planning instruction 


List documents that serve as evidence of 
implementation of this process: 
 
 
 
 
 


I. Lesson Plans 
 
 
 


II. Lesson Plan Review Checklist 
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would provide data on how well students have learned 


these concepts.   


Ideally, the assessment would also diagnose challenges 


students encountered in each focus area.  For example, 


how well can students convert fractions to decimals and 


how well they can solve problems that require 


understanding of proportional reasoning?  This 


benchmark assessment would not include items or 


concepts not taught, such as negative numbers or the 


multiplication and division of fractions and decimals.  


III. Teachers can use the results from the 1st quarter 


benchmark assessment to plan subsequent math 


instruction. When administered across classrooms, grade 


levels, or content areas, benchmark assessment results 


provide teachers an opportunity for collaborative 


reflection, analysis, and action.  Their Instructional 


Pacing Guide helps to AZ Common Core Standards assist 


in the development on instruction and ensuring that the 


standards are met. 


At the Griffin Foundation, Inc’s schools our Data team, 


curriculum team, and school administrators use 


benchmark assessment results to plan and target specific 


program interventions to support student learning. 


Our Benchmark assessments are also used to monitor 


and evaluate learning by providing information on how 


well current programs, curriculum, or other resources 


are helping students achieve learning goals.   Benchmark 


assessments help our administrators and educators 


make mid-course modifications if data show patterns 


where student performance is lagging or where students 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


III. Instructional Pacing Guide 
 
 







Demonstration of Sufficient Progress Report 


 


 
90 


are excelling.   


Benchmark assessment data is also used to highlight 


areas where a curriculum should be refined or 


supplemented.  For example, benchmark assessment 


results can help a district or school evaluate the 


effectiveness of two different approaches to reading or 


math instruction.  It can also serve as an early warning 


system for an instructional approach that is not meeting 


its goals. 


The districts and schools use our benchmark data 


assessments during Pre-test, Mid-test, and Post-test 


intervals  to evaluate patterns and trends in school-by-


school or teacher performance.  Such data provide 


guidance for standardizing or adjusting curriculum and 


instruction across a district if there are substantial 


differences in performance.   


 


Adapted to Meet the Needs of Subgroups (Address all relevant measures) 


8. How is the assessment system adapted to meet the assessment needs of students with 
proficiency in the bottom 25%/non-proficient students? 


Answer (suggested word count is 400 words): 


I. to II.  Our school Benchmark assessments using Galileo 


ATI system provides data to predict whether students, 


classes, schools and districts are on-course to meet 


specific year-end goals.  That is, based on their current 


performance, are students likely to reach proficiency on 


the end of year state test or other annual assessments?   


Results that predict end of year performance can be 


disaggregated, or separated, at the individual student, 


sub-group, classroom, and school levels to identify who 


needs help such as the Bottom 25% non-proficient 


students.  Results provide teachers and administrators 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Galileo ATI assessments:  
               Aggregate Multi-Test Report 
               And High or Moderate Risk Students      
               (bottom 25%) 
 
 
 


II. AZ-Dash Reporting Services: 
               Lower and Upper Results - 
               Lower 30% 
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with information on how best to go about providing this 


help. The assessment data Information from Galileo ATI 


and AZ-DASH reporting services is useful data for 


teachers in providing specific instruction based on the 


needs of each student. 


Once struggling students are identified, steps are taken 


to provide additional support and resources, such as 


classroom intervention, differentiated instruction, 


tutoring, before or after school intervention, or pull-out 


reading services.  Our school or district may use 


benchmark results to re-allocate resources including 


time, staff, professional development, technical 


assistance, and special interventions.  On the other hand, 


benchmark assessment results also identify students or 


groups who are excelling and may benefit from a more 


advanced instructional program. 


 
 


9. How is the assessment system adapted to meet the assessment needs of English Language 
Learners (ELLs)?  


Answer (suggested word count is 400 words): 
 


I. to III: Technical information regarding fairness and bias 


was provided by benchmark assessment developers 


(Galileo ATI and AZELLA assessment systems).  This 


included demographics of the sample as well as 


assessment scores and other technical evidence for 


various subgroups (ELL, FRL, and SPED). Additionally, 


benchmark assessments should be examined prior to 


their use to ensure that the particular items will not be 


offensive to students.   


Guidelines for developing benchmark assessments that 


List documents that serve as evidence of 
implementation of this process: 
 


I. Galileo ATI assessments:  
                             Aggregate Multi-Test Report 
                             ELL Students  
 
 
 
 


II. AZELLA assessments and 
classifications 


 
 
 


III. ELL Reports: Arizona 
Department of 
Education, Common Log 
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are free from bias reflect the same steps outlined above: 


1. Developers should be sensitive to the 


demographic characteristics of the students  


2. Documentation describing the steps taken to 


minimize bias in the assessment items should be 


provided  


3. Organizations should examine how well an item 


functions for specific subgroups  


4. If particular subgroups perform differently, 


validity of those items for the subgroups should 


be investigated.  


 


On 


10. How is the assessment system adapted to meet the assessment needs of Free and Reduced 
Lunch (FRL) students?  


Answer (suggested word count is 400 words): 
 


I. How Galileo ATI, AIMS, AZ-DASH, and AZMERIT 


assessment systems are used in the Griffin Foundation 


School District to incorporate instructional teaching 


methods into the classroom for Free and Reduced Lunch 


(FRL), English Language Learners (ELL), and Special 


Education (SPED) students 


. 


Assessment systems are used in: 


1. Lesson Planning 


2. Tutoring 


3. Before and After School Intervention 


4. Leveled Readers program 


5. Accelerated Reading program 


6. Small groups/Differentiated Instruction 


7. Classroom discussions 


8. Students engagement 


9. Academic Performance Analysis 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Galileo ATI assessments:  
               Aggregate Multi-Test Report 
               And FRL students 
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10. Curriculum adoption/revision  


Our dedicated team of educators provides the highest 


quality service and support to eligible school 


communities under the Title I Guidelines. Eighty Seven 


percent (87%) of GFSD’s students qualify for Free or 


Reduced Lunch under the National School Lunch 


Program. 


Title I of the Elementary and Secondary Education Act 


(ESEA) formerly No Child Left Behind (NCLB) is the 


largest federal assistance program in our nation’s 


schools, although these funds are increasingly getting 


smaller and smaller. ESEA ensures that all children have 


significant opportunities to obtain a high-quality 


education and reach, at a minimum, proficiency on 


rigorous academic achievement standards. Title I Part A 


focuses on four components: 


1. Holding states, districts, and schools accountable 


for the results of student learning 


2. Using proven research-based strategies designed 


to facilitate school-wide reform and 


improvement 


3. Collaborating with parents and communities to 


strengthen the school’s ability to meet the needs 


of all students and improve the school, in 


addition to expanding parental options 


4. Allowing states and districts greater control and 


flexibility in determining the most effective 


educational environment for their population 


Often, such as with our schools, Title 1 students lack the 


financial means to achieve success in the classroom. 


They don’t have the basic supplies or necessities to 
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survive, much less successfully attend school. They 


usually come from single parent homes, where mom or 


dad works multiple jobs to support the family. Or both 


parents work long hours to provide the basic necessities 


for the family to survive. This leaves the oldest child with 


the responsibility of acting as the parent, providing 


dinner, helping with homework and ensuring everyone 


gets to bed.  


 


Students struggle in these situations and face 


temptations since mom or dad is not around to 


supervise. It’s easy for kids to fall in with the wrong 


crowd and become involved with gangs, drugs, sex and 


alcohol. Once a student becomes involved with one or 


more of these activities, the chance of that student 


dropping out of school becomes higher. These are not 


the only factors that influence dropout rates. Some 


students start skipping school because no one monitors 


their attendance. Others must help their family out 


financially by obtaining a job. Title 1 students face an 


upward struggle. 


It’s not uncommon to find students who are homeless, 


hungry or have children of their own. Yet, it is a teacher’s 


responsibility to meet their student’s needs. At times 


this task can seem overwhelming to some teachers, but 


knowing your students and what is going on in their lives 


helps accomplish this task. 


  


Teachers focus lesson plans around Arizona established 


guidelines to prepare students for state assessment. It is 


essential teachers prepare creative, effective lesson 


plans that meet the needs of every student. These 
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guidelines shouldn’t inhibit the teacher. They should 


serve as a basis for the topics to be covered. As teachers 


begin to prepare lesson plans, they should consider a 


student’s background knowledge. Often Title 1 students 


lack background knowledge to make connections 


between examples and their own lives. Teachers must 


work to build student’s background knowledge, thus 


increasing their own experiences. 


FIMS and CRS Title 1 teachers create effective lesson 


plans; they connect/engage with their students and 


determine what is important to these students.  


A key to a successful intervention is consistency by both 


parents and teachers. During most interventions, a plan 


of action that meets student’s needs is developed and 


agreed upon by all parties. If parents and teachers 


consistently enforce the plan of action, a student can be 


successful in turning things around. However, if there is 


not consistency by one party, the plan of action may not 


work. It is important to continuously support a student 


and encourage them to work hard to attain success. 


Finding ways to motivate Title 1 students can be a 


daunting task. Title 1 students face daily struggles just to 


survive. However, teachers must use student motivation 


techniques that help these students achieve success in 


the classroom. 


Every teacher faces the challenge of getting students to 


concentrate and work in the classroom. While some 


students enthusiastically walk into a classroom each day, 


others need motivation and inspiration to focus on 


school. Teachers in Title 1 schools encounter students 


facing life struggles many of us cannot even imagine. 


Encouraging these students to focus on school can be 
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difficult, but it is necessary to overcome the challenge in 


order for students to academically achieve. 


 


The use of leveled readers in our school district was a 


great step forward in reading instruction for the 


classroom. No longer did students have to read just one 


whole class text that may have been above, below, or at 


their reading level. Teachers now have the ability to 


target groups of students, and give them texts that will 


provide the right challenge for their individual reading 


abilities. However, as with many various concepts, we 


sometimes forget how to get the best out of what we 


have. The following techniques are some of the best 


ways of our schools use leveled reads. 


The Accelerated Reading program, (often abbreviated as 


AR), is a motivational program that seeks to reward 


students for their reading and understanding of a given 


set of texts. With the AR system, books are given a 


points value according to length and difficulty of the 


book. Students look for books in their range to read and 


take a computer based comprehension quiz to show how 


well the understood it. The students earn points for the 


books and tests they take and can exchange these points 


for prizes that are chosen by the school.   


 


 


11. How is the assessment system adapted to meet the assessment needs of students with 
disabilities? 


Answer (suggested word count is 400 words): 
 


The special education teacher’s role at the Griffin 


Foundation School District is to ensure that our methods 


and strategies are modified to meet the students' special 


needs.  


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Galileo ATI assessments:  
               Aggregate Multi-Test Report 
               SPED students 
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I.  It is the responsibility of the Special Education teacher 


to learn the strengths and weaknesses of their students 


using Galileo ATI assessment system, so he/she is able to 


develop effective lesson plans/IEP goals and services 


that enhance each child's learning experience. To use 


their best special education teaching methods to focus 


on individual achievement, individual progress and 


individual learning. 


 


It is a great challenge to focus their special education 


teaching methods on individual achievement, progress 


and learning. It entails specific, directed, intensive 


remedial instruction for individual students struggling 


because of their disabilities. For example, if you are 


teaching a child with learning disabilities, modifying the 


way you present information makes it easier for the child 


to learn. Books with larger print make it easier for a child 


to visually process the information. Adjusting the 


assigned amount of work that a child is able to 


accomplish without becoming tired needs to be 


considered. When the student completes the work in the 


given amount of time, she feels a sense of achievement, 


helping to improve their self-image and motivation. 


 


Types of Tests/assessments Used in Special Education 


 Developmental assessments 


 Screening tests 


 Individual intelligence tests 


 Individual academic achievement tests 


 Adaptive behavior scales 


 Behavior rating scales 


 Curriculum-based assessments 
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 End-of-grade, end-of-course, and alternate 


assessments 


Individual Academic Achievement Tests: Most students 


in special education, and those referred for special 


education consideration, will be weak in one or more 


academic areas. In order to determine most precisely 


which academic areas are of concern, a psychologist or 


educational evaluator will administer at least one broad 


ranging, multiple-skill academic achievement test to the 


child. The results of the test will tell how the child stands 


in key academic skills such as reading, written 


expression, mathematics, general information, and 


specific school subjects. Traditionally, professionals have 


used norm-referenced academic achievement tests for 


formal evaluations to help determine a student's special 


education eligibility, placement, and IEP goals. These 


tests will also be useful for documenting the academic 


progress of students over a long period of time.  


 


Curriculum-Based Assessment: A school psychologist or 


teacher can use the norm-referenced tests we have 


discussed thus far for documenting a student's status at 


a particular time, but these tests have drawbacks. They 


are commercially produced and therefore costly, they 


sample a student's ability across an array of skills but do 


not hone in on more specific skills, and they report the 


student's status in comparison to others when often it is 


more important to know how a student's skills are 


developing in a relatively brief period of time. For these 


reasons, teachers often use curriculum-based 


assessments. These types of assessments are often made 


by the teacher to determine the student's skill level in 


specific curriculum areas at a certain point in time. For 
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example, if a student has an IEP goal to learn to read on 


the fifth-grade level, the teacher is not likely to regularly 


administer a standardized reading test to see if the goal 


is being achieved. Instead, the teacher might ask the 


student to read aloud two or three times a week from a 


fifth-grade reader and answer comprehension questions 


about the material. At each session, the teacher would 


record and chart the number of words read correctly, 


the number misread, and the number of comprehension 


questions answered. By using this form of curriculum-


based assessment, the teacher could determine if the 


student was making progress toward the goal. 
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Area IV: Monitoring Instruction 


Monitoring the Integration of Standards 
1. What is the Charter Holder’s process for monitoring the integration of standards into 


classroom instruction? How does the Charter Holder monitor whether or not instructional 
staff implements an ACCRS-aligned curriculum with fidelity?  


Answer (suggested word count is 400 words):  
 
 
 


I. to V.  Administrators at both schools, 


Future Investment Middle School and 


Children Reaching for the Sky Elementary 


School conduct progress monitoring on 


classroom teachers to evaluate integration of 


the Arizona State Common Core Standards in 


relationship to classroom instruction. In 


addition, Administrators monitor whether or 


not content teachers implement aligned 


curriculum with fidelity. 


 


Lesson Plans are submitted each Monday 


before the start of school. These lesson plans 


are reviewed and feedback provided to 


teachers. Teachers are also required to 


develop a Standards Pacing Guides. As well 


as, follow a Curriculum Mapping Guide. 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Lesson Plans 
 
 


II. Lesson Plan Review Checklist 
 
 


III. AZ Common Core Standards 
 
 


IV. Classroom Observations 
 
 


V. Curriculum/Instruction/data team 
               GFSD’S Meeting/Agenda Template 
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In order from GFSD to meet the higher 


expectations of current standards-based 


systems, educators need information that 


can be used to project how students are 


doing against the grade-level standards 


throughout the course of the year; so 


administrators and faculty can determine 


what needs to be done to accelerate student 


progress toward the proficiency standards.  


Four general categories are listed as benefits 


and uses of progress monitoring methods 


and formative data sources: (1) Curriculum-


Based Measurement; (2) Classroom 


assessments (system or teacher-developed); 


(3) Adaptive assessments; and (4) Large-scale 


assessments used during the year to monitor 


growth of individual students and groups of 


students. We conclude the paper with 


several recommendations for practice: 


 Use multiple measures for progress 


monitoring. 


 Commit necessary resources to build 


skills and knowledge of all staff on 


how progress monitoring is used for 


improvement. 


 Find and use available resources. 


 Specifically articulate and address as 


a community the contextual issues of 


standards-based systems. 


 Apply universal design for learning 


principles to the design of progress 
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monitoring techniques to ensure that 


individual learner differences are 


considered from the start. 


 Be prepared to have an open 


discussion of whether the benefit of 


a comprehensive progress 


monitoring improvement process is 


sufficiently large to offset the 


additional time or cost required for 


implementation, and enlist the 


partnership of practitioners who 


have had success. 


Presently, our schools have conducted 


and/or scheduled 6 days of Singapore 


Mathematics training for our teachers. This 


includes workshops, classroom materials, 


Classroom coaching, and training materials. 


To include direct classroom training and 


feedback by a trained consultant.  


 


2. How does the Charter Holder monitor the effectiveness of standards-based instruction 
throughout the year? 


Answer (suggested word count is 400 words): 
 
 


I. to II. GFSD’s teachers are required each 


year to review and print a copy of the current 


Arizona Common Core Standards and use 


these standards to develop and implement 


their classroom lesson plans. The standards 


and lesson plans are required to be kept on 


their desk for daily review. 


 


IV. to V. The Administrators conduct 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Lesson Plans 
 
 


II. Lesson Plan Review Checklist 
 
 


III. AZ Common Core Standards 
 
 


IV. Classroom Observations 







Demonstration of Sufficient Progress Report 


 


 
103 


periodical classroom observations and 


evaluations to evaluate teaching skills, 


student’s engagement, and other checklist 


requirements to ensure that each teacher 


has their lesson plans, 


classroom/Instructional instruction master 


schedule, and a copy of the state standards 


on their desk for reference. Lesson Plans are 


completed online using Task Stream software 


and can be reviewed by administrators in real 


time online.  AZ Common Core Standards are 


listed as reference in the system. Students’ 


grades and records are maintained on School 


Master and Grade Book software, and 


connected to AZ-Dash Reporting Services and 


STCC.  


Standards-based instruction in any content 


area is designed to help establish what 


students should learn at each grade level. 


Standards are more than curriculum 


frameworks, however. They stipulate the 


skills, concepts, and knowledge that are 


achievable. They should be used, in turn, to 


build criterion for assessments and establish 


goals for learning. Additionally, standards 


provide educational communities in Arizona 


with expected outcomes.  


To successfully integrate a standards-based 


approach, teachers need to:  


1. Understand the rationale for using 


standards as a basis for instruction. 


 
 


V. Curriculum/Instruction/data team 
                             GFSD’S Meeting/Agenda Template 
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2. Know the Arizona Common Core 


Standards, level, and plan to 


incorporate them into the 


instructional plan for the year. 


 


 


 


Evaluating Instructional Practices 
3. What is the Charter Holder’s process for evaluating instructional practices? How does this 


process evaluate the quality of instruction?  


Answer (suggested word count is 400 words): 
 
 
 


I. to V. Our teachers are given formal and 


informal observations and classroom visits by 


administrators.  Administrators conduct one 


to two formal teacher evaluations per year. 


In addition, informal classroom observations 


are done on teachers in their classroom. 


Students’ data is reviewed to monitor their 


academic growth under the instruction of 


their classroom teacher and is used in 


Teacher Performance Evaluations. In 


addition, lesson plans are reviewed and 


checked weekly. 


 


V. to VIII. Teachers are trained on the 3rd 


Wednesday of each monthly by our 


Computer Technology Instructor during our 


scheduled Professional Development (PD) on 


Galileo Assessment (ATI), AZ-Dash, 


AIMS/AMERIT assessments, and Data 


Review/Analysis.  


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Classroom Observations 
 
 
 


II. Teacher Evaluations 
 
 
 
 


III. Lesson Plans 
 
 
 
 


IV. Lesson Plan Review Checklists 
 
 
 
 


V. Curriculum/Instruction/data 
team GFSD’S 
Meeting/Agenda Template 
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Each Benchmark assessment period (Pre-


Test, Mid-Test, and Post-Test), teachers 


conduct analysis of students/classroom data 


by completing the Analysis of 


Student/Classroom Data form and the 


Student Learning Objective (SLO) and the 


Baseline Learning Objective (BLO): Baseline 


and Trend Data Report. These reports are 


used by educators to direct instruction, 


intervention programs, differentiated 


Instruction, extra homework support to assist 


parents with students below grade level, and 


develop lesson plans. The BLO reports are 


submitted to administrator monthly to 


monitor teachers’ classroom instruction 


progress. This data is also reviewed by the 


CID team and administrators.  


 


Good benchmark assessments are one 


component of a quality comprehensive 


assessment system.  A comprehensive 


system should be coherent and provide a 


continuous stream of information to guide 


and improve student learning. For 


benchmark assessments to function well in 


an assessment system, they must be 


purposively designed or selected and used to 


serve specific purposes. Educators and policy-


makers must understand in advance the 


intended purpose(s) of benchmark 


assessments, and more importantly, what 


these assessments can and cannot do.  The 


multiple purposes are addressed below: 


 
VI. Analysis of Student/Classroom 


Data 


 


 


VII. SLO Scoring Template and 


Sample 


 


VIII. Student Learning Objective 


(SLO) Template: Baseline 


Learning Objectives: 


Baseline and Trend Data 


Report Sample  
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 First, for benchmark assessments to 


communicate expectations for 


learning, they must be carefully 


selected and designed to reflect the 


kind of learning that matters to all 


stakeholders.  


 Second, for benchmark assessments 


to be used to plan and improve 


instruction, they must be closely 


aligned with the curriculum.  Further, 


to guide instruction effectively, they 


must generate results on a timely 


basis, with adequate professional 


development and resources 


dedicated to understanding the data 


and how to support student learning.  


 Third, if benchmark assessments are 


used to monitor and evaluate 


schools, instructional programs, or 


teaching approaches, they need to be 


selected or designed to reflect the 


instructional practices and strategies 


in use for results to be helpful.  


 Fourth, for benchmark assessments 


to serve predictive purposes they 


must be closely aligned with learning 


goals. Provide timely information to 


help guide the allocation of resources 


(time, materials, personnel and 


programs) to support students who 


need additional assistance and those 


students who may benefit from 


extended learning opportunities.   


 Finally, careful consideration of the 
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technical quality of benchmark 


assessments is critical if the data are 


to provide valid, reliable information 


that is free from bias to ensure the 


quality of instruction.  


 


 


 
 


4. How does this process identify individual strengths, weaknesses, and needs?   


Answer (suggested word count is 400 words): 


 


I. to V. The GFSD has carefully build time into 


their calendars to make effective use of 


benchmark data to enhance the quality of 


data driven instruction and to assist 


classroom teachers to work with the needs of 


each student.  


During Classroom observations and teachers’ 


performance evaluations, administrators also 


use this opportunity to use this process to 


identify individual strengths, weaknesses, 


and needs for the classroom teacher and the 


students. As well as providing feedback to 


teachers to improve classroom instruction 


and student enhancement. 


VI. to IX. The district and schools also use 


benchmark data to evaluate patterns and 


trends in school-by-school or teacher 


performance.  Such data provide guidance for 


standardizing or adjusting curriculum and 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Classroom Observations 
 
 
 


II. Professional Development/faculty 
meetings 


 
 
 


III. Teacher Evaluations 
 
 
 


IV. Lesson Plans 
 
 
 


V. Lesson Plan Review Checklist 
 
 
 
 


VI. Analysis of Student/Classroom Data 
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instruction across the district if there are 


substantial differences in performance.   


Each Benchmark assessment period (Pre-


Test, Mid-Test, and Post-Test), teachers 


conduct analysis of students/classroom data 


by completing the Analysis of 


Student/Classroom Data form and the 


Student Learning Objective (SLO) and the 


Baseline Learning Objective (BLO): Baseline 


and Trend Data Report. These reports are 


used by educators to direct instruction, 


intervention programs, differentiated 


Instruction, extra homework support to assist 


parents with students below grade level, and 


develop lesson plans. The BLO reports are 


submitted to administrator monthly to 


monitor teachers’ classroom instruction 


progress. This data is also reviewed by the 


CID team and administrators.  


 


In addition, curriculum input information is 


given to our Curriculum Team based on 


classroom observation conducted by 


administrators. The team ensures that 


effective resources are in place to enable 


students to meet the objectives required by 


AZ Common Core Standards. 


 


Consider the following needs for learning in 


the classroom: 


 Data users, including assessment and 


content experts, need time to 


adequately analyze the data in ways 


 


VII. SLO Scoring Template and Sample 


 


VIII. Student Learning Objective (SLO) 


Template: Baseline Learning 


Objectives: Baseline and Trend Data 


Report Sample  


 
 
 
 
 
 


IX. Curriculum/Instruction/data team 
                              GFSD’S Meeting/Agenda Template 
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that are both meaningful to their 


context and robust in terms of the 


analyses.  


 Planned time to adequately interpret 


the data if they are to make 


productive use of benchmark 


assessment data and plan 


appropriate next steps.    


 Provided teachers with needed time 


for instructional planning to address 


skills and concepts identified on the 


assessment as requiring additional 


work and attention. Time is also 


needed to plan appropriate 


responses to benchmark assessment 


results, including intervention to 


address the needs of the bottom 


25%.  


 


Providing Analysis and Feedback to Further Develop Instructional Quality 
5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs 


based on the evaluation of instructional practices?   


Answer (suggested word count is 400 words): 
 


I. to V. As the Charter Holder, our schools 


provide feedback based on the evaluation of 


instructional practices, teaching skills, and 


classroom engagement through nourishment 


by the Superintendent and Principal to build 


trust by supporting their teachers’ 


development and by providing feedback that 


helps teachers to improve. This is more likely 


to occur when administrators exercise the 


collegiality of leadership.  


List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


I. Classroom Observations 
 
 
 
 


II. Professional Development/faculty meetings 
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Administrators/Principals are in the best 


position to help teachers improve in areas of 


weakness and can accomplish this through 


observations and dialogue that shows 


respect for teachers as professionals (Cooper, 


Ehrensal, & Bromme, 2005).  


 


It is important to evaluate the quality of 


teaching in order to select and retain good 


teachers. Our Superintendent and Principal 


each has over 20 years of educational 


experience that help our district to build the 


intellectual structure that is necessary to 


make good curriculum choices, establish 


expectations for student work, and provide 


teachers with opportunities to learn the 


specifics of teaching well within the academic 


areas.  


 


As administrators, we monitor how the 


curriculum is taught and participate in how it 


is developed. The knowledge that we’ve 


gained through this process can ensure that 


teachers understand the curriculum and have 


access to all the necessary tools and 


resources.  


 


We are confident in our ability not only to 


assess the quality and effectiveness of 


teachers but also to take the necessary 


actions when instruction is weak.  


Effective principals possess knowledge of 


 
III. Teacher Evaluations 


 
 
 
 


IV. Lesson Plans 
 
 
 
 
 
 
 


V.   Lesson Plan Review Checklist 
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the curriculum and good instructional 


practices (Cotton, 2003) and, subsequently, 


focus their attention in their schools on 


curriculum and instruction (Mazzeo, 2003). 


Effective principals monitor the 


implementation of curriculum standards and 


make sure they are taught (Schmoker, 


2006). 


We support our teachers’ effectiveness 


through observations and conversations. We 


also spend time in classrooms in order to 


effectively monitor and encourage 


curriculum implementation and quality 


instructional practices. We conduct Teachers 


Evaluations yearly. 


We have trust in our teachers to implement 


instruction effectively, but we still monitor 


instruction with frequent classroom visits to 


verify the results. 
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6. How does the Charter Holder analyze this information? What does the data about quality of 
instruction tell the Charter Holder? What has the Charter Holder done in response?  


Answer (suggested word count is 400 words): 
 


I. to III. The Griffin Foundation, Inc. as the 


Charter Holder analyzes data by using various 


assessment software systems, mostly 


AIMS/AZMERIT and Galileo (ATI).  Most of us 


are accustomed to getting information about 


academic results in the form of a score. 


Whether it's reported as a number or a letter 


grade, it tells us basically the same thing—


how well students have learned certain 


subject matter or skills at one point in time. 


However, a score does not typically tell us 


how far students grew academically to 


produce that number or grade. We don't 


know if the score reflects relatively normal 


progress, if it represents a huge leap forward, 


or even if students lost ground. 


This poses a real question for policymakers 


because of the challenges to our present 


definition of achievement for school 


accountability purposes. Since the 1990s, 


education policy has been mostly focused on 


results as defined by state academic 


standards, which all students are expected to 


List documents that serve as evidence of 
implementation of this process: 
 
 
 


I. Professional Development/faculty meetings 
 
 


II. Curriculum/Instruction/data team 
               GFSD’S Meeting/Agenda Template 
 
 
 


III. Classroom/Content Teacher data review 
               GFSD’S Meeting/Agenda Template2 
 
 







Demonstration of Sufficient Progress Report 


 


 
113 


meet. These standards are the tracks on 


which school accountability runs. Students 


are tested on the material described by state 


standards and schools are held accountable 


for whether or not students meet 


those standards. But growth models will shift 


accountability to include measures for how 


much progress students make, 


not just whether they meet state standards. 


Most states had some form of standards-


based accountability in place when NCLB was 


signed into law in 2002. However, NCLB took 


accountability to a new level by requiring 


schools to meet specific targets each year—


called "Adequate Yearly Progress," or AYP—


with all groups of students. AYP targets are 


based on a status model of achievement, 


meaning that schools are evaluated on the 


achievement status of their students, in this 


case the percent of students scoring at or 


above a "proficient" level of achievement. 


Each state establishes AYP targets that must 


culminate at one hundred percent student 


proficiency in the year 2014; now, this date is 


been moved to 2017. 


The Griffin Foundation, Inc’s data shows that 


FIMS and CRS students showed growth in 


Math and Reading, but it still failed to meet 


the required level of achievement 


established by the State in Math. After 


analyzing the data, we implemented new 


Math curriculum for both schools (Singapore 
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Math), and provided teachers with 4 days of 


Math training and 2 days of in the classroom 


follow-up training; in addition to before and 


after school Math intervention; we 


implemented a FIMS Math pull-out tutoring 


program. As well as a reading pull-out 


program for CRS students. 


However, many educators argue that a status 


criterion alone is an unfair way to measure 


school effectiveness, particularly for high-


poverty urban and rural schools that receive 


a large proportion of students who enter 


school already behind their peers who have 


greater home and community advantages. 


Under current law, schools can be labeled "in 


need of improvement" for failing to meet the 


state's AYP target, even if they produced 


more sizable gains with their students than 


more affluent schools. Many educators and 


an increasing number of policymakers believe 


that these schools should still be recognized 


for effecting significant student growth. 


California's Superintendent of Public 


Instruction, Jack O'Connell, echoed the 


sentiments of many educators when he said 


that "The growth model is a much more 


accurate portrayal of a school's performance" 


(Wallis/Steptoe 07). 


In the current NCLB environment calls for 


growth models have largely centered on 


using them for high-stakes school 


accountability purposes, but some growth 
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models, especially value-added models, can 


also be used to evaluate teacher or program 


effectiveness and as a tool for school 


improvement. Most researchers agree that 


these statistical tools present a more 


complete picture of school performance. 


However, they disagree over how precisely 


various growth models measure student 


growth and what role they should play in 


accountability.  


GFSD’s Data sources inform and guide action 


for the administrators. Without meaningful 


data it is impossible to monitor and evaluate 


the effectiveness of school initiatives. In 


addition, Content Teachers review and 


analyze their students’ data to enhance 


classroom instruction and identify students’ 


needs.  


 


FIMS’s and CRS’s principals skillfully gather 


information that determines how well our 


schools’ organization is meeting goals and 


use this information to refine strategies 


designed to meet or extend the goals. Thus, 


we find ourselves in a constant state of 


analysis, reflection, and refinement. We also 


challenge our staff to reexamine assumptions 


about their work and how it can be 


performed.  


 


Beyond the ability to successfully gather and 


analyze school data, our principals posses 


basic skills for using this data for setting 
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directions, developing people, and 


reinventing the organization.  


 


Our administration, faculty, Data teams, and 


Instruction/Curriculum teams gather 


Information to diagnose student learning and 


evaluate teachers’ performance, in addition, 


to prescribe interventions that will best 


support students in need. At the building 


level it is vital that principals employ data-


gathering processes to determine staff and 


student needs. 


 


The demands that accompany high-stakes 


testing compel our principals to guide the 


district to learn from their results and 


experiences. Doing so will lead to coherence 


within a school and offer better opportunities 


to sustain results. Useful and properly mined 


data can inform staff about the gaps between 


desired outcomes and the reality of the 


results.  


  


Furthermore, this knowledge should result in 


changes in practice. Encouraging staff to 


collect, analyze, and determine appropriate 


actions based upon the results should be a 


collective enterprise. When staff members 


assume an active role in the data analysis 


process, it promotes solutions and actions for 


improving results (Zmuda et al., 04). 
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Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students 


with proficiency in the bottom 25%/non-proficient students? 


Answer (suggested word count is 400 words): 
 


I. to VII. Our various teams and GFSD 


administration use the data from 


AIMS/AZMERIT, Galileo ATI, and AZ-DASH 


board to monitor the bottom 25%, non-


proficient students. After review and 


analyses, students identified in the bottom 


25% non-proficient are placed in before or 


after school intervention and/or Math 


tutoring, Reading pull-out program, or 


classroom support group. 


 


In addition, Galileo assessment software 


allows the schools (CRS and FIMS) to assess 


students on classroom instruction 


knowledge/standards. This process and 


classroom data help teachers to plan weekly 


lessons, re-visit/re-teach lessons, assign 


intervention, and/or provide differentiated 


instruction to assist each student. Files are 


maintained on intervention students 


identified in the bottom 25% with progress 


monitoring and goals. 


 


 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Classroom Observations 
 
 


II. Professional Development/faculty meetings 
 
 


III. Curriculum/Instruction/data team 
               GFSD’S Meeting/Agenda Template 
 
 


IV. AZ-Dash Reporting Services 
 
 


V. Galileo Assessment (ATI) Reports 
 
 


VI. Galileo Test Building Design Assessment 
 
 


VII. Classroom intervention student growth file 
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8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English 


Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 


I. to VIII. Our schools’ focus is on  achieving 


high levels of ELL proficiency, and some of 


our characteristics are typically found in 


generally high-achieving schools: 


School-wide focus on English language 


development and ELL achievement. - This 


includes an emphasis on data-driven 


instruction and classroom monitoring and 


observation by administrators (data driven 


instructions: AZELLA, Galileo ATI, Evaluation, 


and Observation).  


 


Well-trained staff able to address the unique 


needs of ELL students. - Staff is supported by 


sustained, job embedded professional 


development. 


 


Consistent, ongoing language support 


services across all grade levels. - ELL students 


with consistent exposure to a coherent 


program do better than ELL students who are 


exposed to too many different approaches. 


 


Meaningful curriculum aligned with state 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Classroom Observations 
 
 


II. Professional Development/faculty meetings 
 
 


III. Curriculum/Instruction/data team 
               GFSD’S Meeting/Agenda Template 
 
 


IV. AZ-Dash Reporting Services 
 
 


V. Galileo Assessment (ATI) Reports 
 
 


VI. Galileo Test Building Design Assessment 
 
 


VII. Classroom intervention student growth file 
 


 
VIII.  AZELLA assessment 
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standards and assessments. - Effective 


curriculum incorporates higher order 


thinking and is grounded in sound theory and 


best practices. 


 


The Griffin Foundation, Inc. continues to 


monitor ELL’s progress even after they have 


been reclassified as English proficient. The 


methods currently used to classify and place 


ELLs may result in some students’ are being 


pulled out of English language support 


programs too soon. To help these students 


get back on track, GFSD’s monitors the 


academic progress of our ELLs who exit 


language support programs and we provide 


extra help when needed. 


Helping individual ELLs master academic 


language is a complex, long-term process, not 


an event or a program with a clear end date. 


Teachers need to be aware of these 


misconceptions and realize that quick and 


easy solutions are not appropriate for 


complex problems. Second language learning 


by school-aged children takes longer, is 


harder, and involves more effort than many 


teachers realize”.  


Our district supports both teachers and 


students in this endeavor by making sure 


teachers are well prepared, adopting 


programs that provide sustained and 


coherent instruction across grade levels, and 


fostering continuous school improvement 
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with a focus on student learning. 


If an ELL student is determined to be ready to 


exit the ELL Program, he/she will be 


considered FLEP (Former Limited English 


Proficient) and placed on Monitor Status for 


two full years. Monitoring is especially 


important at all levels, (elementary, middle 


and high school) for FLEP students in order to 


evaluate progress and achievement after ELL 


services. 


 


9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and 
Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 words): 


 


I. to V.  The AZ Common Core Standards 


provide    clear expectations for 


instruction, assessment, and student 


work that will assist teachers in 


teacher/student engagement and support 


administrators with monitoring and 


evaluations. . They define the level of 


work that demonstrates achievement of 


the standards, enabling GFSD’s teacher to 


know “how good is good enough.” The 


performance standards isolate and 


identify the skills needed to use the 


knowledge and skills to problem-solve 


reason, communicate, and make 


connections with other information. 


These standards also tell the teacher how 


List documents that serve as evidence of 
implementation of this process: 
 
 


I. Classroom Observations 
 
 


II. Professional Development/faculty meetings 
 
 


III. Curriculum/Instruction/data team 
               GFSD’S Meeting/Agenda Template 
 
 


IV. AZ-Dash Reporting Services 
 
 


V. Galileo Assessment (ATI) Reports 
 
 


VI. Galileo Test Building Design Assessment 
 
 


VII. Classroom intervention student growth file 
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to assess the extent to which the student 


knows the material or can manipulate and 


apply the information.  


Our schools have many resources to help 


students prepare for standardized tests 


(Galileo, Test Building Design, Star Math, 


Star Reading, etc.).  


Math Tutoring is tutoring pull-out 


program and academic enrichment 


services offered to failing or 


underperforming students/bottom 30% 


to increase academic achievement.   


VI. to VII. The School Intervention 


Program (SIP) is designed to serve 


students who are at risk of not reaching 


or maintaining academic grade level. 


Teachers maintain a student’s 


intervention file on the student’s 


progress/growth. The purpose of the 


School Intervention Program is to provide 


additional instructional resources to help 


students who are performing below grade 


level obtain the necessary academic skills 


to reach grade level performance in the 


shortest possible time  


Response to Intervention (RTI) is a 


learning process that matches general 


education classroom instruction to each 


student’s learning needs. In other words, 


educators respond to a student’s 


academic and/or behavior challenge with 
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the right amount of intensity in classroom 


learning supports. 


 
 
 
 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students 
with disabilities? 


Answer (suggested word count is 400 words): 
 
 
 


I. to IV. Besides classroom evaluations, 


monitoring, and observations by 


administrators to improve classroom 


instruction; we allow our teachers to work 


collaboratively.  In a collaborative model the 


general education and special education 


teacher each bring their skills, training, and 


perspectives to the team/PD meetings. 


Resources are combined to strengthen 


teaching and learning opportunities, 


methods, and effectiveness for Special 


Education Students.  


 


Typically the primary responsibility of general 


education/SPED teachers is to use their skills 


to instruct students in curricula dictated by 


the school system. Whereas the primary 


responsibility of special education teachers is 


to provide instruction by adapting and 


developing materials to match the learning 


styles, strengths, and special needs of each of 


their students. In special education 


situations, individual learners' needs often 


List documents that serve as evidence of 
implementation of this process 
 
 
 
 
 


I. Classroom Observations 
 
 
 
 
 


II. Professional Development/faculty meetings 
 
 
 
 
 


III. IEPs/goals setting/special education services 
 
 
 
 
 


IV. Curriculum/Instruction/Data team 
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dictate the curricula.  


V. to VI. General educators bring content 


specialization, special education teachers 


bring assessment and adaptation 


specializations. Both bring training and 


experience in teaching techniques and 


learning processes.  Their collaborative goal is 


that all students in their class are provided 


with appropriate classroom and homework 


assignments so that each is learning, is 


challenged, and is participating in the 


classroom process. Galileo ATI and Test 


Building Design Assessment allow all teachers 


to assess SPED students to grade level work 


and curriculum taught, prior to the scheduled 


assessment. 


At GFSD, collaboration involves commitment 


by the teachers who will be working 


together, by their school administrators, by 


the school system, and by the community. It 


involves time, support, resources, 


monitoring, and, above all, persistence. 


However, the biggest issue is time--time for 


planning, time for development, and time for 


evaluating.  


Planning at the district helps ensure that all 


resources will be available, including time, 


money, and professional assistance. District-


level planning will take into consideration the 


effect change in one place will have on other 


settings. Building-level planning will assist the 


teams in being sure adequate support is in 


 
 


V. Galileo Assessment (ATI) 
 
 
 
 


VI. Galileo Test Building Design Assessment 
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place to sustain new initiatives. Our 


Superintendent/Assistant Principal plays an 


extremely important leadership role in 


facilitating collaborative efforts by 


instructional personnel.  


Area V: Professional Development 


Professional Development System 
1. What is the Charter Holder’s professional development plan?   


Answer (suggested word count is 400 
words): 
 


I. to IV. The Griffin Foundation School 


District’s Professional development activities 


take many forms in our schools and draw on 


knowledge, skills, perspectives, talents, and 


contributions of K-8 educators, both locally 


and nationally. Professional development 


focuses on the knowledge and skill our 


Curriculum/Instruction/Data Team needs to 


create high levels of learning for all students. 


The district’s Professional Development 


office will ensure opportunities that provide 


appropriate professional growth for its 


employees.  Employees provide feedback 


during PD trainings using our district training 


survey, and provide additional comments 


during PD meetings. Annual district surveys 


are completed by all employees (teachers, 


support staff, and administration, including 


students and parents). A Professional 


Development Plan is also a part of our 


Continuous Improvement Plan in ALEAT as 


List documents that serve as evidence of implementation 
of this process: 
 
 
 
 


I. Professional Development/faculty meetings 
 
 
 


II. Professional Development Sign-in sheet 
 
 
 


III. PD/workshop training survey 
 
 
 


IV. Employees/parents/students annual survey 
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part of our Title I requirements.  


VISION STATEMENT  


The vision of GFSD Professional 


Development Plan is that all employees will 


be offered and engage in continuous 


professional growth opportunities that 


enable them to improve their ability and 


skills in education services or support 


services.  


MISSION STATEMENT  


The mission of the Professional 


Development Program at Griffin Foundation 


School District is to improve student learning 


by supporting professional development 


activities that are closely related to the work 


of teaching and the process of learning. 


Based on research studies, professional 


opportunities will be provided to all 


employees that positively impact student 


achievement, and enhance the skills needed 


to successfully perform their responsibilities.  


We believe all employees: engage in the 


endeavor of student learning, can improve 


their knowledge base, performance skill 


level, and their commitment to the 


profession, must be life-long learners, must 


be made to provide effective support that 


offers learning opportunities, should engage 


in professional development that is 


sustained, intensive, continuous, and job 
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embedded, and use self-assessment and 


reflection as an integral part of professional 


growth and improvement. 


Professional development at GFSD has three 


structures that guide and inform activities. 


The first of these is the overreaching district 


plan, which currently consists of 4 long-


range goals for professional development: 1. 


use data-based decision making, 2. design 


and implement student-involved classroom 


assessments, 3. develop and implement 


standards-based and technology infused 


curriculum, and 4. implement diverse 


education for all students.  


Responsibilities of the Professional 


Development office: Design a high quality, 


continual professional development 


program which is responsible to participant 


needs and focused on student achievement 


and education improvement; develop 


procedures for the submission of 


professional growth proposals; review 


proposals for appropriateness and quality; 


recommend the most effective professional 


growth opportunities; develop a yearly 


calendar for professional development; 


maintain a plan for continued professional 


development based on the focus of the 


district. As well as, oversee the 


implementation of the professional 


development program; communicate the 


program’s purpose and procedures; develop 
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a method to inform staff of professional 


development opportunities; assist with 


planning and designing activities that meet 


the needs of the district’s employees; and 


monitor the funding available for 


professional development.  


 
 
 


2. How was the professional development plan developed?  


Answer (suggested word count is 400 
words): 


 


I. to VI. The Griffin Foundation School 


District uses several concepts in its 


Professional Development Plan that includes 


SMART goals and W4RS goals as a template. 


These are templates that are widely used 


when creating professional development 


plans for teachers. The plan was developed 


by administrators and our CID team. 


Here is a shorthand way of identifying the 


key factors that must be present if any 


training is to be successful:  


 W - Why?  


 W - Who?  


 W - When?  


 R - Resources?  


 S - Success? 


 Specific? 


 Measurable? 


List documents that serve as evidence of implementation 
of this process: 
 
 
 


I. Continuous Improvement Plan (CIP): Located in 
ALEAT 


 
 


II. Professional Development/Workshop Survey 
 
 


III. Employees/parents/students survey 
 
 


IV. Galileo (ATI) Assessment  Reports 
 
 


V. Classroom observation  
 
 


VI. Teacher’s Evaluation 
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 Attainable? 


 Realistic? 


 Timeframe? 


To develop our Action Plan, we used the 


SMART and W4RS model by ensuring all of 


our goals and action steps are Specific, 


Measurable, Attainable, Realistic, and within 


a specific Timeframe, and answered the 


W4RS goals.   


Notice the question marks after each word. 


If we can’t answer these questions clearly 


there is every chance the plan we’re 


considering this goal and will not succeed. 


What? Is the first part of the plan because it 


focuses on the precise action step that a 


teacher will take to improve their 


professional competence? 


This might be directly related to subject 


knowledge: for example a teacher may 


decide to study for a higher degree, such as 


a Master’s degree in their subject area.  


The specific individual may focus on 


developing a particular pedagogical skill that 


is directly related to their subject: for 


example, a teacher may want to develop 


their expertise in teaching literacy or 


working with learners with special needs 


such as, for example, ADHD or autism. 


The ‘What?’ may focus on developing or 
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expanding classroom strategies and 


techniques rather than subject – specific 


knowledge or student-needs skills: for 


example, teachers may want help with 


behavior management techniques or could 


have as their focus being able to use digital 


technology more effectively in the 


classroom?  


 


The Why? of professional development 


plans for teachers used to be overlooked in 


the old days – schools and other authorities 


were often quite indulgent and assumed 


that any training was good for teachers, 


particularly if that training was initiated by 


the teacher.  


With today’s budgets cuts in education and 


from the State legislators, school districts 


regime and culture are much more hard-


nosed: not only are funds tight so training 


has to show value for money but the 


advantages for teachers and the schools 


employing them have to be completely 


transparent. If you can’t say why you think 


this training is important to you, you won’t 


be able to do it. 


An old saying is; when saying yes or no to 


requests from teachers for training, ‘No why, 


no way.’ 


Who? Lists all the people involved in 


delivering the training. As well as the 
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individual teacher concerned, it’s useful to 


be able to identify the other players.  


So it may be that the training is delivered by 


an outside expert or it may take the form of 


a peer group, possibly from different 


schools, working together on a development 


program which may be supervised by a 


university professor. 


This kind of on-going collaboration among 


fellow professionals is becoming more and 


more popular because the ‘cross pollination’ 


of ideas is usually well received by teachers 


– we like to learn from each other – and also 


because these kinds of plans seem to make 


it easier to embed new practices widely 


across the school. 


When? Makes clear the timescale of the 


training, not only the dates of specific 


training sessions but also the period of time 


the training might take. So, for example, a 


training initiative might take place over a 


whole school year or it may be limited to a 


much shorter time period or even a single 


one-off event. 


In addition, a successful professional 


development plans for teachers is the R 


which stands for Resources.  


This part of the plan contains information 


about all the resources needed to enable the 


planned professional development activities 
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to take place. These resources might include 


the cost of hiring experts to deliver targeted 


training in the form of lectures or seminars. 


The resources might be channeled into 


enabling a group of teachers to meet 


regularly over the course of a school year to 


share ideas.  


Sometimes resources might be provided for 


an individual teacher to undertake further 


academic or professional training that leads 


to a higher degree qualification, and as such 


might represent a lot of money as this type 


of professional development activity for 


teachers does not come cheap. 


One key factor when considering resources 


is the cost of the time involved to complete 


the training. For example, if teachers need 


to be away from the classroom on several 


different occasions their classes will need to 


be covered by a substitute teacher. There 


will be costs involved in hiring a substitute 


teacher. 


The final part of the successful professional 


development for teachers is, along with the 


‘Why’, the most important. This final 


dimension of the plan is Success, as well as, 


making the goals SMART. 


 


3. How is the professional development plan aligned with instructional staff learning needs? 


Answer (suggested word count is 400 
words): 


List documents that serve as evidence of implementation 
of this process: 
 


I. Continuous Improvement Plan 







Demonstration of Sufficient Progress Report 


 


 
132 


I. to V. Based on survey results completed 


annually by our employees, analysis of 


student data, and perceived educational 


needs of the District, the Professional 


Development office offers the following 


topics that will guide the district’s selection 


for professional development activities 


during this 3 year period and the plan is 


aligned with instructional staff learning 


needs:  


1. Demonstrate high 


expectations for student 


learning  


2. Use of student assessment 


and data to guide 


instruction and evaluations  


3. Implement Arizona 


Curriculum Standards and 


Common Core Standards to 


classroom instruction  


4. Eliminate the 


achievement gap of 


subgroups  


5. Provide appropriate, 


researched-based 


interventions for all learners 


through Response to 


Intervention (RTI)  


6. Use Professional 


Learning Communities as 


the foundation for enhanced 


instruction  


(CIP): Located in ALEAT 
 


II. Professional 
Development/Workshop 
Survey 


 
 
 


III. Employees/parents/students 
survey 


 
 


IV. Classroom observation  
 
 
 


V. Curriculum/Instruction/Data 


team: GFSD’s 


Agenda/Meeting  


 







Demonstration of Sufficient Progress Report 


 


 
133 


7. Continue development 


of Diverse Education for All  


8. Using technology as an 


educational tool  


9. Providing a safe, orderly, 


and positive school 


environment 


10. Students and teachers 


are given an academic 


achievement goal and 


timeframe before the next 


scheduled review. 


 


 


4. How does this professional development plan address areas of high importance?  


Answer (suggested word count is 400 
words): 
 


I. to IV. The Griffin Foundation Schools, 


FIMS/CRS  focus on and address professional 


development areas  using such sources as 


CIP, PD surveys, Employees, parents, 


students, and CID team and assessments to 


indentify high importance Professional 


Development goals: 


GOALS OF PROFESSIONAL DEVELOPMENT 


PLAN : The desired goals of our Professional 


Development Plan include the following:  


Improve ability to analyze and interpret 


student performance data, and implement 


intervention strategies and differentiated 


List documents that serve as evidence of implementation 
of this process: 
 
 


I. Continuous Improvement Plan (CIP): Located in 
ALEAT 


 
 


II. Professional Development/Workshop Survey 
 
 


III. Employees/parents/students survey 
 
 


IV. Galileo (ATI) Assessment  Reports 
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instruction. 


Understand and implement the Arizona 


Curriculum Standards and Arizona Common 


Core Standards. Increase knowledge and 


skills of a diverse education for all into the 


curriculum 


Participate in professional development 


opportunities in areas that are specific to the 


employee’s job description. 


Although there are many elements of 


professional development, the yearly school 


calendar indicates specific days established 


for professional development. Some of 


those days are designated for site level 


planning, while others are the responsibility 


of the district’s Professional Development 


office. An individual’s request for 


participation at an additional professional 


development activity requires the 


submission of a form identifying the activity, 


requests funding, and a leave request if 


needed.  


Educators seeking additional professional 


development opportunities are encouraged 


to seek assistance from the District’s or 


Site’s Professional Development office, or 


the site administration. License renewal 


credit can be offered for most professional 


development activities.  


In many cases, participants at an off-site 
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conference may be requested to share the 


knowledge gained with his/her peers. Thus, 


a trainer-of trainer’s model promotes the 


implementation of best practices as 


appropriate. 


At the completion of all professional 


development opportunities, evaluations may 


be conducted to monitor the success and 


efficiency of each opportunity.  


At the completion of all professional 


development opportunities (in-house 


offerings and off site workshops) evaluations 


will be conducted to monitor the success 


and efficiency of each opportunity.  


 


 


 
 


Supporting High Quality Implementation 
5. How does the Charter Holder support high quality implementation of the strategies learned in 


professional development sessions?  


Answer (suggested word count is 400 
words): 
 


I. to IV. In general, implementation of 


strategies learned in PD sessions/workshops 


is the job of the PD office. As well as 


teachers, we believe in teachers sharing 


their training experiences and knowledge 


gained with co-workers and other educators 


during Professional Development (PD) time 


List documents that serve as evidence of implementation 
of this process: 
 
 


I. Classroom observation  
 
 
 


II. Curriculum/Instruction/Data team: GFSD’s 


Agenda/Meeting 
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scheduled every Wednesday for two and 


half hours. To include feedback from 


teachers informing administration and 


teachers how he/she has implemented skills 


or resources acquired during training. We 


support high quality implementation when 


we have the interest of our faculty and staff. 


A Survey is issued to participants at each PD 


workshop. With the support of our 


employees, we move forward with 


implementation. 


Administrators at the school will use an 


already-scheduled faculty meeting or 


schedule a special one to have teachers 


meet in departments/ grade levels to share 


and discuss how the workshops they 


attended on PD can be implemented or used 


at the school level.  PD workshops will have 


their individual in-service follow-up plan 


completed on the day of the workshop and 


turned in to the provider at that time.  


Follow-up for most workshops on PD will not 


entail additional in-service points, unless the 


Site In-service Representative plans 


formalized follow-up sessions with in-service 


procedures at FIMS and/or CRS. 


Information meetings – designed to help 


target groups do a better job, but not 


designed to be implemented with students 


in a classroom. Classroom implementation 


training, content, methods, or specialized 


training designed to be implemented in the       


III. PD surveys 


 


IV. Teachers training Teachers 
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classroom by teachers. 


 


For classroom implementation training, 


student data must be collected and reported 


after the date of the workshop and during or 


after implementation in the classroom by 


teachers.  Monitoring PD strategies 


implemented in the classroom is conducted 


through yearly classroom observations from 


administrators. 


 
 


6. How does the Charter Holder provide the resources that are necessary for high quality 
implementation? 


Answer (suggested word count is 400 
words): 


 The first step of GFSD is to create a 


vision and definition of professional 


development for learning: 


   


 1. Establish a common 


understanding of the professional 


development program's content and 


results.  


  


 2. Solve time, logistics, and 


sequencing issues.  


  


 3. Design and implement 


professional development tasks and 


activities that align to school and district 


goals. 


  


List documents that serve as evidence of implementation 
of this process: 
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 4. Measure your progress and reflect 


on individual and group improvement. 


  


 5. Evaluate the impact of 


professional development and sharing your 


success. 


  


 6. Determine the cost and resources 


needed to implement strategies school-


wide and/or district-wide.  


  


 7. Next, the budget is approved by 


the Superintendent and submitted to the 


business office for processing, and once 


resources have arrived, training is 


conducted if necessary and resources 


distributed to the classrooms.  


I. to II. Because the needs of our schools and 


district are unique, this is the ideal process 


for developing a customized plan that leads 


to a successful and effective professional 


development program. When resources are 


identified as necessary for the improvement 


of Professional Development, the request is 


submitted to the Business Office for review 


and approval by an administrator and 


processing by the Business Office. 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


I. Curriculum/Instruction/Data team: GFSD’s  


meetings 


 
 


II. Business Office and district admin. office 
               (ie. Invoices of resources, training and  Math              
                textbooks) 


Monitoring Implementation 
7. How does the Charter Holder monitor the implementation of the strategies learned in 


professional development sessions?  


Answer (suggested word count is 400 
words): 


List documents that serve as evidence of implementation 
of this process: 
 
 







Demonstration of Sufficient Progress Report 


 


 
139 


I. to V. The Griffin Foundation has learned 


that developing an effective strategic plan is 


only "half the battle." Getting it 


implemented is the other, and generally the 


tougher, half; and an important part of 


strategy implementation is monitoring – 


taking a periodic look at "how it's going." 


Monitoring is conducted in many forms, 


classroom observations, Teacher’s 


evaluations, Teachers training Teachers 


presentations, and review of classroom 


assessments and classroom performance. 


First, monitoring our implementation of the 


strategic plan learned in professional 


development sessions is important for a 


number of reasons. First, it helps to assure 


that our efforts are to conform to the plan. 


That we actually perform the action steps 


intended. That we are "on track." 


Second, We have to be sure that the results 


achieved align with our mission, goals, plans, 


or objectives. That we accomplished what is 


intended to accomplish. Monitoring helps 


here too. 


Also, monitoring allows for corrective action. 


For making the necessary changes along the 


way. To "fine tune," not only our strategies, 


but our plan, as well. 


And since monitoring is part of a control 


process, it encourages improved 


 
 
 
 
 
 
 
 
 
 


I. Classroom observation  
 
 


II. Teacher’s Evaluation 
 
 


III. Curriculum/Instruction/Data team: GFSD’s 


Agenda/Meeting  


 
 
 


IV. Lesson Plans 
 
 


V. Lesson Plans Review Checklist 
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performance. Knowing they'll be measured 


stimulates employees to do a better job. 


Finally, and most importantly, monitoring 


provides the essential link between the 


written plan and the day-to-day operation of 


our schools. It demonstrates to all that "we 


really are managing our schools according to 


our plan". Monitoring the plan makes our 


entire planning effort a tangible reality 


rather than a once-a-year academic exercise  


Monitoring and controlling the plan includes 


a periodic look to see if we are on course. It 


also includes consideration of options to get 


a strategy once derailed back on track.  


Just as a teacher has to create conditions 


that support and encourage student success, 


school districts have to support teachers’ 


professional development opportunities. 


Today, professional development runs the 


gamut from one-shot workshops to more 


intensive job-embedded professional 


development, which has teachers learn in 


the day-to-day environment in which they 


work rather than getting pulled out to 


attend an outside training. 


Professional development for teachers can 


fall short in numerous ways, including: 


Too many (and sometimes conflicting) goals 


and priorities competing for teachers’ time, 
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energy, and attention.  


Unrealistic expectations of how much time it 


will take schools and teachers to adopt and 


implement goals.  


Professional development training events 


that is inappropriate in size, scope, or 


structure to support learning new ideas or 


skills. Gathering 100 teachers into one room 


for a training event will never give them the 


time they need to reflect on the material, 


ask questions, listen to their peers, or go 


through activities to enhance their 


comprehension.  


Lack of support for teachers’ 


implementation of new instructional 


practices. Sometime there may be an 


implementation gap in teachers’ 


professional development. They may learn, 


understand, and agree with a new idea or 


technique presented in a workshop, but it’s 


hard for them to implement that idea 


without ongoing support.  


Failure to provide teachers with feedback 


about how implementing new skills, 


instruction, and/or curriculum impact 


student learning.  


A significant benefit of the monitoring 


process is that it serves as an "early warning 


system."  It gives us the opportunity to 


communicate how we are doing. Where the 
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problems and opportunities lie. And what's 


changed. 


 
 
 
 


8. How does the Charter Holder monitor and follow-up with instructional staff to support and 
develop implementation of the strategies learned in professional development? 


Answer (suggested word count is 400 
words): 


I. to VI. The Griffin Foundation School 


District has various methods of follow-up 


that may be any of the following, depending 


on the type of in-service activity and 


instructor preference:  


Structured Coaching/Mentoring (may 


include direct observation, conferencing, or 


lesson demonstration – the coach or mentor 


uses a printed document -  Observation 


Checklist or lesson plan - and this instrument 


is turned in to the in-service provider as 


evidence of follow up and as evaluation for 


the training). 


Action Research related to training (may be 


the Action Research Project tied to their 


Professional Development Plan – the 


teacher writes a SMART objective, teaches 


to it, and measures student achievement, 


providing the report to the in-service 


provider as evidence of follow up and as 


evaluation for the training). 


Collaborative Planning related to training (a 


List documents that serve as evidence of implementation 
of this process: 
 
 
 
 
 
 


I. Classroom observation  
 
 


II. Teacher’s Evaluation 
 
 


III. Curriculum/Instruction/Data team: GFSD’s 


Agenda/Meeting Template 


 
 
 


IV. Lesson Plans 
 
 


V. Lesson Plans Review Checklist 
 
 
 


VI. Classroom Coaching/Follow-up training 
               (quote for scheduled Classroom Math Coaching) 
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document is provided by the in-service 


instructor, and the participants complete the 


document “back home” with collaboration 


of someone at the school on how they can 


use the training – the document is 


completed and returned to the in-service 


provider as evidence of follow-up and as 


evaluation for the training). 


Participant Product related to training (may 


include lesson plans, written reflection, 


audio/videotape, case study, or samples of 


student work – the teacher teaches a lesson 


plan, collects data on students in her 


classroom and records it, completes a tape 


or case study, or analyzes student work and 


completes a report – evidence is returned to 


the in-service provider as evidence of follow-


up and as evaluation for the training). 


Study Group Participation (“back home”, 


teachers participate in professional learning 


communities using information from the 


training as a starting point and adding to the 


knowledge base in the school on the topic – 


a report is given to the in-service provider as 


evidence of follow up and as evaluation for 


the training). 


Electronic – Interactive (“back home”, 


teachers participate in online follow-up via 


discussion boards or web site postings and 


share with each other – the in-service 


provider uses the postings as evidence of 
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follow up and as evaluation for the training). 


Electronic – Non-interactive (“back home”, 


teachers implement the training in their 


classroom and post data as requested in an 


email or discussion board to the in-service 


provider, who uses the postings as evidence 


of follow up and as evaluation for the 


training).  


  


The current usage of “professional 


development evaluation” refers to STUDENT 


DATA showing success of the “training 


objectives” for which the training program 


was ultimately designed.  This terminology 


and these procedures are to be used with 


training programs involving classroom 


application and involve measuring student 


responses to new teaching methods or 


strategies.  If student responses are deemed 


positive, then the workshop or training 


program is determined to be “successful” 


and a worthwhile use of the district’s 


resources.  If student responses are less than 


desired, then the workshop or training 


program is suspect and may be 


discontinued.  
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Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
9. How does the professional development plan ensure that instructional staff receives the type 


of development required to meet the needs of students with proficiency in the bottom 
25%/non-proficient students? 


Answer (suggested word count is 400 
words): 
 


I. to V. The Griffin Foundation School 


District’s Students identified in the bottom 


25%/non-proficient category are given 


individual school file to monitor and track 


their growth as he/she participate in various 


school programs, such as, our Math and 


Reading before and after school intervention 


programs, classroom differentiated 


instruction support, small group pull-out 


reading program, and math tutoring 


program. Teachers are also monitored 


through Classroom Observations and 


Teacher Evaluations. Employees provide 


feedback through our Annual Employees 


Surveys. 


 


Teachers are provided Professional 


Development training on data analysis and 


training on data systems such as: Galileo 


Assessment (ATI), AZ-Dash, and AZMERIT 


systems. In addition, teachers review 


List documents that serve as evidence of implementation 
of this process: 
 
 
 
 


I. Classroom observation  
 
 


II. Teacher’s Evaluation 
 
 


III. Professional Development Meetings 
 
 


IV. Annual Employees Surveys 
 
 


V. Classroom Students assessments and 
intervention files and teacher’s  
performance 
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academic data on the district as well as on 


their classroom. Furthermore, teachers are 


shown how to monitor students in the 


bottom 25%, non-proficient students.  


 


 
 
 


10. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of English Language Learners (ELLs)? 


Answer (suggested word count is 400 
words): 
 


I. to IV. The Griffin Foundation’s schools 


professional development plan incorporates 


several concepts/strategies adapted from a 


sample plan created by Dr. Carlos Lopez. The 


plan is based around a series of 


educationally sound ideals: using 


comprehensible input, increasing verbal 


interaction among ELLs, contextualizing 


language during instruction, reducing 


student anxiety, and getting learners actively 


involved in the classroom. Teachers are also 


monitored through Classroom Observations 


and Teacher Evaluations.  Employees 


provide feedback through our Annual 


Employees Surveys, and review of ELL 


students’ AZELLA assessment and 


achievement of the English Language 


Proficiency Standards. 


 


Content focused professional development 


plan: 


List documents that serve as evidence of implementation 
of this process: 
 
 
 
 


I. Classroom observation  
 
 


II. Teacher’s Evaluations 
 
 


III. ELL AZ Arizona English Language 
Proficiency (ELP) Standards 


 
IV. ELL Trainings/Professional Development 
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1. Time is allotted for all staff and 


faculty members to share, talk 


about, and apply the knowledge and 


strategies gained through 


professional development.  


2. The district ELL program 


administrator supports and 


contributes to the school plan and 


professional development agenda.  


3. Professional development is 


continuous and builds on previous 


successful efforts.  


4. Incentives are provided for 


participation in professional 


development activities (time, 


money, academic credit).  


5. The professional development plan 


includes leadership training on 


leadership in linguistically and 


culturally diverse settings for the 


principal, ELL Teacher, and other 


leaders.  


Mainstream classroom teachers play a vital 


function in the education of English 


language learners (ELLs). Our Professional 


Development Plan is intended to assist 


mainstream classroom teachers who have 


not been trained in ESL or bilingual 


education with useful methodology and 


wants to get started in transforming their 


classroom into a learning environment 


where all learners can learn. 
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 Areas of focus are:  


1. I Don’t Know Where to Start           


 Developing Our Understanding of 


Diversity  


 Building Trust in the Classroom  


 Welcoming English Language 


Learners  


 Environmental Elements that 


Promote Acceptance  


 Nurturing Relationships with 


Families  


2. Getting Your Message Across         


 Gestures  


 Visuals  


 Modeling  


 Putting It All Together  


 Respite  


3. Bringing Language Alive!                  


 Introduction and Language 


Acquisition  


 Comprehensible Input  


 The Silent Period  


 The Affective Filter  


Our faculty and Staff values multiculturalism, 


diversity, tolerance, cultural sensitivity, and 


appreciation for respecting differences 


thrive. 
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We incorporate Sheltered Content 


Instruction that signifies the teaching of 


content area knowledge and skills in a more 


understandable way: 


1.   Comprehensible input 


2.   Warm, affective environment 


3.   High levels of student interaction, 


including small-group and cooperative 


learning 


4.   Student-centered 


5.   More hands-on tasks 


6.   Careful, comprehensive planning, 


including selecting concepts from core 


curriculum 


7.   Time on Task 


8.   Checking for understanding 


9.   Explicitly stated lesson objectives 


11. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of Free and Reduced Lunch (FRL) students? 


Answer (suggested word count is 400 
words): 
 


I. to III. Our Schools provide professional 


development opportunities on a regular 


basic to faculty and staff to ensure that we 


meet the needs of our Free and Reduced 


Lunch (FRL) students. Assessment data and 


List documents that serve as evidence of implementation 
of this process: 
 
 
 
 


I. Classroom observation  
 
 


II. Teacher’s Evaluation 







Demonstration of Sufficient Progress Report 


 


 
150 


State assessments (AIMS-AZMERIT) are 


reviewed and analyzed periodically by 


administrators and teachers to revise, 


update, or adopt changes to classroom 


instruction or curriculum.  Teachers are also 


monitored through Classroom Observations 


and Teacher Evaluations.  Employees 


provide feedback through our Annual 


Employees Surveys and review of FRL 


students’ assessments. 


Content-focused professional development 


plan: 


1. Time is allotted for all staff and 


faculty members to share, talk 


about, and apply the knowledge and 


strategies gained through 


professional development.  


2. The district FRL/ELL/SPED program 


administrator supports and 


contributes to the school plan and 


professional development agenda.  


3. Professional development is 


continuous and builds on previous 


successful efforts. .  


Content focused professional development 


opportunities time is available for our faculty 


and instructional staff during our 


Wednesday’s PD trainings/meetings. 


 Allow instructional staff opportunity 


to use PD time to share and discuss 


their action research projects, 


 
 


III. AZ Common Core Standards and ELL 
Standards 
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instructional strategies that work for 


them, and how they utilize student 


data to drive instruction and adopt 


curriculum.  


 Allocate time for instructional staff 


to meet weekly in grade level teams, 


content area teams, and in 


curriculum teams to discuss 


instructional practices.  


 Plan to incorporate our faculty 


meeting time into the school 


improvement time to maximize the 


amount of time to focus on how to 


improve instruction.  


 Allocate time for teachers to visit 


each other to observe instructional 


practices that work.  


 Allocate time for mentoring teachers 


to meet with new teachers on a 


regular basis to ensure that new 


teachers receive the support they 


need to be successful.  


 Allocate time to meet with teachers 


weekly to discuss student progress 


and other school related matters.  


 Allocate time to sustain professional 


dialogue through text-based 


discussions, critical friends groups, 


and other types of collegial 


collaborative work.  


 Allocate time for teachers to meet 


bi-weekly in study groups to explore 


topics of interest based on student 


data results.  
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 Allocate time for teachers to meet 


regularly to review student data, 


make decision pertaining to 


classroom modifications needed, 


and to discuss ways to put the new 


ways into practice.  


 Allocate time for instructional staff 


to reflect on best practices and new 


strategies for altering student 


achievement.  


 Allocate time for teachers to do the 


adaptive work needed in order to 


get the work done.  


 Allocate time for instructional staff 


to meet in inquiry groups to discuss 


ways of improving student learning 


for all subgroups.  


 Allow time for instructional staff as a 


group to make 15 minute 


presentations on strategies, 


practices and methods that are 


research-based and helping them to 


get results.  


 Allocate time for instructional staff 


to meet in cooperative teams to 


discuss strategies and effective 


content-focused ways of doing 


things.  


 Allocate time for teachers to meet 


with university faculty during school 


hours to discuss new strategies and 


methodology.  


 Allocate time for instructional staff 


to conduct a curriculum audit, 







Demonstration of Sufficient Progress Report 


 


 
153 


curriculum planning, and other 


curriculum related matters.  


 Allocate time for instructional staff 


to meet with central office 


curriculum personnel on a regular 


basis to ensure that the curriculum 


is being implemented effectively.  


 Allocate time for grade level or 


content teams to meet with 


curriculum representatives from the 


publishers to discuss how teachers 


can modify instructional practices 


for improved student learning.  


 Allocate time for instructional staff 


to meet with parents to discuss 


student progress and how they can 


help their children succeed.  


 
 
 
 


12. How does the professional development plan ensure that instructional staff receives the type 
of development required to meet the needs of students with disabilities? 


Answer (suggested word count is 400 
words): 


 


The Griffin Foundation School District 


provides professional development 


opportunities for our Special Education 


Teacher on a regular basic that allows 


he/she to meet with faculty and staff during 


PD time to ensure that the needs of our 


Special Education (SPED) students are met. 


Assessment data and State assessments 


(AIMS-AZMERIT) are reviewed and analyzed 


List documents that serve as evidence of implementation 
of this process: 
 
 


I. Classroom observation  
 
 


II. IEP  goals and services report 
 
 


III. AZ Common Core Standards 
 
 


IV. SPED Classroom Monitoring 
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periodically by administrators and teachers 


to revise, update, or adopt changes to 


classroom instruction or curriculum. 
 


I. to IV. Special Education teacher with the 


collaboration of the classroom teacher 


create an individualized professional 


development plan/IEP based on the age of 


students in his or her classroom, the subject 


taught or any specialized knowledge he or 


she desires to learn, such as instruction 


techniques for special education students. 


These personalized plans usually detail the 


teacher's goals, the resources necessary to 


gain these new skills and the expected 


outcome. Monitoring of services is 


performed through classroom observations 


and compliance of Special Education 


Standards. 


Often, the professional development 


plan/IEP must align with the district and 


State standards, and the disability needs and 


goals of the students. A supervisor, such as 


the school principal, or the Superintendent 


approves each plan. Because the plan can 


vary from student to student, there isn't one 


clear-cut path to providing professional 


development to teachers. 


Content focused professional development 


opportunities time is available for our faculty 


and instructional staff during our 


Wednesday’s PD trainings/meetings and 
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planning time. 


 Allow instructional staff opportunity 


to use PD time to share and discuss 


their action research projects, 


instructional strategies that work for 


them, and how they utilize student 


data to drive instruction and adopt 


curriculum.  


 Allocate time for instructional staff 


to meet weekly in grade level teams, 


content area teams, and in 


curriculum teams to discuss 


instructional practices.  


 Plan to incorporate our faculty 


meeting time into the school 


improvement time to maximize the 


amount of time to focus on how to 


improve instruction.  


 Allocate time for teachers to visit 


each other to observe instructional 


practices that work.  


 Allocate time for mentoring teachers 


to meet with new teachers on a 


regular basis to ensure that new 


teachers receive the support they 


need to be successful.  


 Allocate time to meet with teachers 


weekly to discuss student progress 


and other school related matters.  


 Allocate time to sustain professional 


dialogue through text-based 


discussions, critical friends groups, 


and other types of collegial 
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collaborative work.  


 Allocate time for teachers to meet 


bi-weekly in study groups to explore 


topics of interest based on student 


data results.  


 Allocate time for teachers to meet 


regularly to review student data, 


make decision pertaining to 


classroom modifications needed, 


and to discuss ways to put the new 


ways into practice.  


 Allocate time for instructional staff 


to reflect on best practices and new 


strategies for altering student 


achievement.  


 Allocate time for teachers to do the 


adaptive work needed in order to 


get the work done.  


 Allocate time for instructional staff 


to meet in inquiry groups to discuss 


ways of improving student learning 


for all subgroups.  


 Allow time for instructional staff as a 


group to make 15 minute 


presentations on strategies, 


practices and methods that are 


research-based and helping them to 


get results.  


 Allocate time for instructional staff 


to meet in cooperative teams to 


discuss strategies and effective 


content-focused ways of doing 


things.  


 Allocate time for teachers to meet 
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with university faculty during school 


hours to discuss new strategies and 


methodology.  


 Allocate time for instructional staff 


to conduct a curriculum audit, 


curriculum planning, and other 


curriculum related matters.  


 Allocate time for instructional staff 


to meet with central office 


curriculum personnel on a regular 


basis to ensure that the curriculum 


is being implemented effectively.  


 Allocate time for grade level or 


content teams to meet with 


curriculum representatives from the 


publishers to discuss how teachers 


can modify instructional practices 


for improved student learning.  


 Allocate time for instructional staff 


to meet with parents to discuss 


student progress and how they can 


help their children succeed.  
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   Area VI: Graduation Rate (if applicable) 


Ensuring Students in Grades 9-12 Graduate On Time 
1. How does the Charter Holder monitor and follow up on student progress toward completing 


courses to meet graduation requirements?   


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


2. How does the Charter Holder identify students that are not successfully progressing through 
required courses? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


3. How does the Charter Holder provide additional academic supports to remediate academic 
problems for struggling students? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


4. What data can the Charter Holder provide to demonstrate that these strategies are effective? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
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Area VII: Academic Persistence (if applicable) 


System for Keeping Students Motivated and Engaged in School 
1. How does the Charter Holder identify students who are at risk of dropping out or failing?    


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


2. What strategies does the Charter Holder utilize to address student challenges to 
completing/continuing their education? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


3. How does the Charter Holder evaluate these strategies to determine effectiveness? 


Answer (suggested word count is 400 words): List documents that serve as evidence of 
implementation of this process: 
 
 
 
 


 


 


 













