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Curriculum Sample Template  
Grade Level 11th Grade Content Area Writing 


Course Title (grades 9-12 Only) Composition & Literature III 


Length of Unit 9 Class Periods Time of Year 3rd  Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students have mastered functional and narrative writing and have written routinely over extended time frames 
and shorter time frames for a range of tasks, purposes, and audiences. (11.W.4a; 11.W.3; 11.W.10) In their 
writing, they have developed a thesis statement and provided main ideas and supporting details to support it, 
producing clear and coherent writing in which organization and style are appropriate to task, purpose and 
audience(11.W.4) Students have planned, drafted, revised and edited written work(11.W.5).  Students have 
written literary analysis in short answer responses to specific questions about diverse American literary 
works(11.RL.1) and have demonstrated  understanding of  literary terms related to poetry (e.g., theme, sonnet, 
figurative language, tone, quatrain, rhyme scheme etc.)(11.L.6)  In reading, students have demonstrated 
comprehension of diverse American literary works, including  “Letter to Her Daughter from the New White 
House” by Abigail Adams and excerpts from Roots by Alex Haley and  Letters from an American Farmer by 
Michel-Guillaume Jean de Crevecoeur and have produced analytic writing about these works in short answer 
responses (11.RL.1)  Students have also demonstrated understanding of literary terms  in class 
discussions(e.g., antagonist/protagonist, theme, resolution/denouement, plot, etc.)(11.L.6) 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


RTI:  Main ideas in reading materials are highlighted for Tier 3 students.  Graphic organizers are partially 
completed for Tiers 2 and 3 if needed. Teacher may organize small group guided instruction for students who 
need it. Teacher may edit student work or write out Revision Plan for Tier 3.  Tier 3 students may write final 
drafts on the computer. Research-based Instructional  Strategies:  Graphic organizers used throughout unit 
and assessment.  Student self-reflection taught in writing process.  Objectives are clearly communicated to 
students at the beginning of every lesson and written on board.  Cooperative learning used in lessons. 
Homework is assigned for independent practice. Tickets Out the Door and other formative assessments 
provide avenues for teacher feedback. SIOP:  Students work with partners.  Scaffolding involves a lot of 
teacher modeling and guided practice.  Reading, writing, speaking and listening are integrated throughout unit 
and lessons.  In instruction, students always speak their ideas before writing them. Students given numerous 
examples of written text before writing it. Culturally Relevant Pedagogy:  Students create own 
understanding of literary analysis and develop the list:“Traits of Literary Analysis Essay” guided by T. 
(involving students in construction of knowledge). Multicultural literature helps students examine curriculum 
from multiple perspectives. 


Standard Number and Description 
List the Number* and full description 


11.W.2:  Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of content.  
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and 
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for the required Standard. distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to 
aiding comprehension.  
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  
c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.  
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.  
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the 
discipline in which they are writing.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). 


Summative Assessment 
 


 Students will demonstrate synthesis of ideas and information by writing an analytic essay in which they 
explain how three authors might answer the question, What is an American?  and then support their 
descriptions with sufficient evidence from the authors’ work. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The essay will be evaluated using a 5-point rubric entitled Informative/Explanatory Text Rubric, Grades 11-
12, which is attached. A score of 4 or above is mastery. 
The grading scale will be as follows:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 
 


Materials/Resources Needed Handouts and Materials:   Sample Literary Analysis Essays, Butcher paper and markers, Post-it notes, 
Laminated “Big  Message Graphic Organizer Board” for each student with felt for erasing and dry erase 
markers for writing; Informative/Explanatory Text Rubric(Grades 11-12),  “What’s the Score?” worksheet, 
Editing Checklist, “Self-Reflection:  What I Learned”  Textbook:  Prentice Hall Literature: The American 
Experience, 2002, by Pearson Education, Inc. 


 
 Instruction Student Activities 


1 


Objective:  Evaluate quality of literary analysis essay. 
1.) T. explains objective and explains to students that they will write a literary 
analysis essay within the next couple of weeks. 
2.) T. and students read aloud sample literary analysis essay that he has written.  
(RTI: Highlight thesis and main ideas for Tier 3) 
3.)T. gives Sts.  Informative/Explanatory Text Rubric(Grades 11-12) Think-Pair-
Share:  T. instructs students to use evaluation instrument to score essay independently.  
Then asks partners to share scores and discuss quality of essay. 
3.) T. asks class:  “What works in this essay?  What needs to be improved?”  Calls on 


1.) Listen to objective 
2.) Read along as essay is read aloud 
3.) After thinking independently, answer T. questions 


(Instruction Act. 3) on notebook paper 
4.) Listen to classmates respond and  teacher lecture.  


Underline key ideas in rubric. 
5.) Evaluate 2 sample essays.  Write evaluation of 


essay on paper, providing support for evaluation 
using language of the rubric. 
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students randomly and records key points on whiteboard. T. encourages sts. to use 
language in rubric. 


4.) Based on student responses, teacher points out particular traits in grade 11 rubric 
that differ from grade 10 rubric:  elements that build on previous concepts in order to 
create a unified whole, selection of the most significant facts and details, appropriate 
syntax and using literary elements such as metaphor, simile and analogy. Sts underline 
those components in rubric. 
5.) T. assigns homework:  Read 2 sample literary essays.  Write 1 paragraph 
explaining which one is better and why.  Use language from the rubric to support your 
opinion. 


2 


Objective:   Write the thesis, identify support for the thesis in a literary analysis essay 
and organize ideas in outline. 


1. T. asks: Which essay from last night’s HW was best? Students hold up answer 
with fingers all at once for quick assessment.  T. randomly selects students to explain 
their choice, encouraging them to use language of the rubric. 
2. T.   explains that class will work on literary analysis essay from prompt:  Write a 
literary analysis essay that evaluates the success with which the authors in this unit 
make their cases for personal and/or political freedom. 
3. On overhead projector, T. models writing a possible thesis for the essay by 
reviewing and analyzing works of various authors (Alex Haley, Abigail Adams, and 
Michel-Guillaume Jean de Crevecoeur). T. models how to note evidence in literary 
works using post-it notes and explains how to put information in an outline. 
4. Students work independently to write their thesis, find their supporting evidence 
and organizer their ideas in an outline, or Students receive further instruction in 
Guided Group (In group, T. asks all students to create one post-it note that shows that 
Alex Haley values personal freedom.  T. calls on sts randomly to share answers, 
providing assistance to students as needed. After students have 3-5 post-it notes with 
evidence for their thesis, T. shows how to use notes to create outline.) 
5. Ticket Out the Door:  Score your current ability to develop your thesis and 
organize your ideas for writing:  1 being “I totally get this!  It’s easy!” and 5 being 
“Help!  I’m confused.” Explain the score in 2 to 3 sentences. 


1.) Evaluate essays, hold up score and explain criteria 
for evaluation. 


2.) and 3.) Listen and observe. 
4. ) More advanced students may work independently 
to write thesis, find supporting evidence from literary 
works, and organize ideas in outline.  Students who 
need additional instruction will work with teacher in 
guided instruction. (Guided Instruction:  Identify 
literary evidence in one author’s work to support thesis 
given by teacher and write it on post-it note.  Then 
share citations. Discuss the quality of citations with 
group. Then write outline.) 
6.) Self-reflect and explain the level of understanding 
of the day’s objective in writing. 
 


 


3 


Objective:  Write rough draft of essay. 
1. T. explains objective for  the day and gives mini-lesson on ensuring how ideas, 


concepts, and information must build on one another in order for the essay to be 
a unified whole. T. presents examples of essays that do so. 


2. Writer’s Workshop:  Students write rough draft.  Students who are finished may 


1. Students listen to Teacher. 
2. Student write essay rough drafts.  When done, they 
read each other’s essays for feedback and receive 
feedback on their own writing using “Writing 
Conference Guide.” 
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request a writing conference with the teacher or another student in order to 
receive feedback on essay. 


3. Ticket Out the Door:  Explain where you are in the writing process.  What is 
challenging you?  What do you feel you are doing well?  


Homework:  Finish your rough draft if you have not already done so.  If you have 
not had a writing conference, have an adult or trusted friend do the conference with 
you. 


3. Self-reflect and explain progress in written 
assignment. 


4 


Objective:  Use vocabulary often found in literary analysis essays when explaining 
authors’ works and use techniques such as metaphor, simile, and analogy to 
communicate more effectively. 


1. T. explains objective and gives students sentences with vocabulary for Sts’ 
Vocabulary Journals.  (Vocabulary:  alludes to, allusion, refers to, foreshadows, 
depicts, demonstrates, develops, aphorism, anecdote, analogy, concept) and 
asks sts. to use context clues to infer meaning of vocabulary words. 


2. Think-Pair-Share:  Sts. share inferences with partner and discuss 
3. T. randomly selects sts to share inference with class and gives correct definitions to 
record in Vocabulary Journals. 
4. Using rough drafts,  T. instructs students to revise sentences to use 4 vocab words 
with authors in their literary analysis essay (Example:  “Alex Haley depicts the 
emotional experience that occurs when one loses his personal freedom by . . . ”).  
5. T. presents examples from essays in which the writers used metaphor, simile and 
analogy to communicate their ideas more effectively. 
6. T. instructs students to revise sentences to add a metaphor, simile or analogy to 
enhance essay. 
7. Cooperative Learning:  T. instructs multi-ability groups of 4 sts to read sentences in 
round robin, then discuss if vocabulary word was used correctly and if literary 
elements (e.g., metaphor, simile, analogy) improve the essay.  After sharing, sts. give 
themselves a check for every sentence that group members thought was correct or 
improved. 
8. Teacher collects rough drafts. 


1. Infer independently the meaning of vocabulary 
words in sentences and write inferences. 
2. Discuss possible definitions of vocabulary words 
with peer. 
3. Share inferences with class.  Record correct 
definition. 
4. Revise sentences to improve vocabulary/word 
choice. 
(RTI:  Guided small group instruction may be 
necessary for Tiers 2 and 3.) 
5. Listen to teacher. 
6. Revise sentences to use techniques such as 


metaphor, simile and analogy. 
7. In Roundrobin, share each sentence with peers in 
multi-ability group.  Group members evaluate each 
sentence for correctness:  correct use of vocabulary 
word and improvement in communicating the 
complexity of the topic by using metaphor, simile or 
analogy. 
8. Turn in rough draft to T. for formative assessment 


5 


Objective:  Evaluate rough drafts and revise writing. 
1. T. explains objective and tells students to evaluate their own rough drafts using 


“What’s the Score Worksheet” and the Informative/Explanatory Text Rubric 
(Grades 11-12). 


2. As students work independently, teacher calls up 5-8 students at a time for 
feedback loop and mini-lesson.  Students in each group all share similar 


1. Listen to teacher. 
2. Meet with teacher to receive instruction in skill 


that has not been mastered in rough 
draft/receive feedback.  When not with teacher, 
work on evaluating the rough draft, creating a 
plan for revision and revising the work. 
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instructional needs with regard to writing.  Guided instruction of each group is 
based on that need.  (For example, group 1 instruction:  using varied syntax to 
link major sections of the text; group 2 instruction:  developing ideas further 
with the most significant and relevant facts, details, quotations, etc.; group 3 
instruction:  maintaining a formal style or tone) 


3. T. checks that all students have completed the worksheet and developed a plan 
for revision. 


Homework:  Revise essay and be ready to write final draft in next class.   


3. Get teacher to check revision plan. 
Homework:  Finish revision process. 


6 


Objective:  Edit rough drafts and write final drafts 
1. T. explains objective for the day. T. also reviews Editing Checklist, evaluation 
instrument and final draft expectations. 


2. T. walks around classroom and checks student work as students edit their rough 
drafts and begin writing their final drafts. 


(Possible RTI accommodations/modifications:  T. guides small group through editing 
process. T. edits some individual student papers if necessary for tier 3.) 


3. T. assigns homework:  Complete final draft of literary analysis essay if it is not 
already completed. 


1. Listen to teacher instructions 
2. Edit rough drafts of paper using Editing 


Checklist 
3. Write final draft of problem-solution essay. 


 


7  


Objective:  Proofread final draft of essay and reflect on what was learned. 
1. T. explains objective and reads aloud worksheet entitled Self-Reflection: What I 
Learned.   
2. T. monitors student learning, checks on students at random and provides feedback. 
(Possible RTI accommodations:  T.  or Behavioral Mentor proofreads student paper.  
Students may redo paper.  Students may have more time to complete assignment) 


1. Listen to teacher instructions 
2. Reflect on and analyze one’s own writing 


skills in literary analysis essays and record 
thinking on worksheet.   


8/9 


T. gives summative assessment. T. collects all work at the end of day 9 and passes it 
back out for completion of assessment on day 10. 
RTI Tier 3: 
Graphic organizer may be partially completed for student after student verbalizes ideas 
(e.g., T. may write out thesis statement) 
Student may use computer to type final draft. 


Complete summative assessment:  Write a literary 
analysis essay independently. 


 
 


Grade 11 Summative Assessment:  Writing Informative/Explanatory Texts 
Throughout the year, we have read numerous authors who portray their version of America.  Write an analytical essay that describes 
how two different authors might answer the question, What is an American?  Think about the beliefs these authors express about 
American society and culture, personal or political freedom, and American values.  They may have similar or opposing views.  
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Support your explanations and main ideas with evidence from the writers’ works. Your work will be graded using 
Informative/Explanatory Text Rubric, Grades 11-12. 
 
Part I:  Prewrite:  On a separate sheet of paper, create a list of authors who you think portrayed what it was to be an American.  You 
may want to read through their works.  Then complete the graphic organizer below to organize your ideas. 
 


Author How Author Might Answer  
“What is an American?” 


Evidence from Text 


   
   


 
Part II.  Draft:  Write the rough draft of your essay.   
Part III.  Revise:  Use the Informative/Explanatory Text Rubric, Grades 11-12 to self-evaluate your paper.  After scoring your rough 
draft, decide what you need to revise in order to make your text better.  Record your scores and observations below. 


Self-Evaluation 
Score 


What Needs to Be Revised? 


  
 


 
Part IV.  Editing:  Edit your work now to ensure that the language and conventions you have used to express your ideas are effective 
and clear.  Use the checklist below to guide your editing. 


o Check for spelling errors, inappropriate abbreviations and/or informal language. 
o Ensure that punctuation guides the reader through the text:  End-of-sentence punctuation is correct; commas are used correctly 


and only when necessary (after an introductory phrase, with appositives, in a list, etc.). 
o Eliminate any run-on sentences. 
o Identify and correct any sentence fragments. 
o Verb tenses should be consistent and correct. 
o Within a sentence, the subject should agree with the verb. 
o Check capitalization.  Proper nouns and titles of books, articles, and reports should be capitalized appropriately. 


Part V.  Creating the Final Draft :  Write your final draft in blue or black ink on a separate sheet of notebook paper. 
Part VI.  Proofreading:Proofread your paper to ensure that you have not overlooked any small errors.  Correct errors in grammar and 
usage, punctuation, capitalization, and spelling.  Also check your formatting.  You may refer to a dictionary if necessary. 
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Informative/Explanatory Text Rubric, Grades 11 and 12        Mastery = 4 
5  Excellent and Skillful 
• Introduces a topic with excellent clarity, focus and control  
• Skillfully organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified 
whole; includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly and skillfully by selecting the most significant and relevant facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic;  also  demonstrates excellent integration of 
evidence and logic when presenting analysis. 
• Uses appropriate, varied, and perhaps interesting transitions and syntax to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary, perhaps in creative ways, and use techniques such as metaphor, simile, and analogy 
to manage the complexity of the topic while also maintaining an appropriate tone and style. 
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they are 
writing.  
• Provides an excellent concluding statement or section that follows from and supports the information or explanation presented 
(e.g., articulating implications or the significance of the topic). 


4  Appropriate and Acceptable 
•  Introduces a topic adequately;  
• Organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; 
includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other 
information and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among 
complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of 
the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they are 
writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., 
articulating implications or the significance of the topic). 


3  Inadequate 
• Introduces a topic clearly, previewing what is to follow, but introduction may be underdeveloped 
• Organizes ideas, concepts and information into broader categories that can be understood but details may not be placed 
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effectively in the writing; writing lacks coherence; includes some degree of formatting (e.g., headings), graphics (e.g., charts, 
tables) and multimedia when useful to aiding comprehension. 
• Develops the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.  However, 
details may be uneven, lack development or leave information gaps; they may not always be placed effectively in the writing. 
Details may not be appropriate to the audience’s knowledge of the topic. 
• Uses appropriate transitions to clarify the relationships among ideas and concepts, but transitions may be repetitive, ineffective or 
misplaced at times. 
• Uses precise language and domain-specific vocabulary inconsistently to inform about or explain the topic; words may be 
monotonous or sometimes misused. Writing may contain clichés or overused words that do not communicate an awareness of 
audience. 
• Establishes a formal style but may not maintain it throughout the written work.  The norms and conventions of the discipline in 
which they are writing are not consistently followed. 
• Provides a concluding statement or section that follows from the information or explanation presented but is underdeveloped. 


2  Poor 
• Communicates a simplistic or overly broad topic with unclear ideas that have insufficiently developed details. 
• Sequencing of ideas and information may sound like a list with missing or ineffective details that require reader inference to 
comprehend and follow.  
• Misses a beginning and/or ending 
• Lacks transitions or transitions may be inappropriate 
• Uses language that is simplistic, repetitive, and monotonous; contains misused words 
• Does not communicate an awareness of audience  


1  Inferior 
• Demonstrates a lack of purpose; topic is unclear 
• Sequencing of ideas and information obscures the main point 
• Offers an attempt that is too short to offer coherent development of an idea, if it is stated. 
• Extremely limited vocabulary that shows no commitment to communicating a message 


Teacher Feedback (What works?  What could be better?): 
 
 
Scoring:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 
 





		Curriculum Sample Template
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Curriculum Sample Template  
Grade Level 12th Grade Content Area Writing 


Course Title (grades 9-12 Only) Composition & Literature IV 


Length of Unit 9 Class Periods Time of Year 2nd  Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students have mastered functional writing and have written routinely over extended time frames and shorter 
time frames for a range of tasks, purposes, and audiences. (12.W.4a; 12.W.10) In their writing, they have 
developed a thesis statement and provided main ideas and supporting details to support it, producing clear 
and coherent writing in which organization and style are appropriate to task, purpose and audience(12.W.4) 
Students have planned, drafted, revised and edited written work(12.W.5). They have analyzed  poems from 
various literary periods and multi-culturally diverse writers (12.RL.7; 12.RL.9)  They have identified the 
speaker, audience, figurative language, imagery, tone and theme of various poems in Poetry Analysis Chart ( 
“Stupid America” by Abelardo Delgado, “I yearn” by Ricardo Sanchez, “Tropics of New York” by Claude 
McKay, “Richard Cory” by Edwin Arlington Robinson, “To His Coy Mistress” by Andrew Marvel, “To the 
Virgin, to Make Much of Time” by Robert Herrick)(12.RL.2; 12.RL.4).  Students have written literary 
analysis in short answer responses to specific questions(12.RL.1) and have demonstrated  understanding of  
literary terms related to poetry (e.g., theme, sonnet, figurative language, tone, quatrain, rhyme scheme 
etc.)(12.L.6) 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Arizona’s Common Core Standards:  Instruction aligned with 12.W.2. 
RTI:  Main ideas in reading materials are highlighted for Tier 3 students.  Graphic organizers are partially 
completed for Tiers 2 and 3 if needed. Teacher may organize small group guided instruction for students who 
need it. Teacher may edit student work or write out Revision Plan for Tier 3.  Tier 3 students may write final 
drafts on the computer. 
What Works Strategies:  Students required to put ideas in visual form/create their own graphic organizers.  
Student self-reflection taught in writing process.  Objectives are clearly communicated to students at the 
beginning of every lesson.  Cooperative learning used in lessons. Homework is assigned for independent 
practice. Tickets Out the Door and other formative assessments provide avenues for teacher feedback. Daily 
and unit objectives will be written on the board. 
SIOP:  Students work with partners.  Scaffolding involves a lot of teacher modeling and guided practice.  
Reading, writing, speaking and listening are integrated throughout unit and lessons.  In instruction, students 
always speak their ideas before writing them. Students given numerous examples of written text before 
writing it. 
Culturally Relevant Pedagogy:  Multicultural literature helps students examine curriculum from multiple 
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perspectives. 


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


12.W.2:  Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of content.  
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and 
distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful 
to aiding comprehension.  
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  
c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.  
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.  
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of 
the discipline in which they are writing.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). 


Summative Assessment 
 


 Students will demonstrate synthesis of ideas and information(textual evidence) by writing an analytic essay 
comparing and contrasting  the specific themes of two poems and the writers’ use of poetic techniques. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The essay will be evaluated using a 5-point rubric entitled Informative/Explanatory Text Rubric, Grades 11-
12, which is attached. A score of 4 or above is mastery. 
The grading scale will be as follows:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 
 


Materials/Resources Needed Handouts and Materials:  
Sample Compare/Contrast Literary Analysis Essays, Construction paper/posters and markers, Poetry 
Analysis Chart completed previous week for reading, Informative/Explanatory Text Rubric(Grades 11-12), 
“What’s the Score?” worksheet, Editing Checklist, “Self-Reflection:  What I Learned”  
Textbooks for Literature:  Prentice Hall Literature:  The British Tradidion, 2002, Pearson Education, Inc. 
Prentice Hall Literature: The American Experience, 2002, by Pearson Education, Inc. 
 


 
 Instruction Student Activities 


1 
Objective(on board):  Identify different organizational patterns  in compare and 
contrast essays(subject by subject and  point by point) . 
1.) T. explains objective and tells Sts. they will be writing analytic essays in 


1.) Listen to objective 
2.) Read along as essays are read aloud 
3.) Create 2 original graphic organizers to display 
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which they will have to compare and contrast two different literary works. 
2.) T. and students read aloud 2 sample compare and contrast essays that he has 
written with 2 different organizational patterns (subject by subject and  point by 
point)  .  (RTI: Highlight thesis and main ideas in text for Tier  
3.) T. organizes sts. in pairs, shows examples of various graphic organizers that 
they have used (problem-solution graphic organizer, web, hierarchal organizer, 
etc.) and instructs sts. to create new graphic organizers for the essays presented, 
writing out the thesis and only the main ideas within the new graphic/visual on two 
different posters. 
4.) T. organizes Classroom Tour:  Partnership display graphic organizer posters.  
One stays to explain posters to traveling students; one travels to other students’ 
posters. 
5.) T. assigns homework:  Read sample literary essays. Create graphic organizer 


that displays the organizational structure of the essay and write in the thesis 
statement and the main ideas. 


organizational structure of essays in visual 
format.  Identify and record on graphic organizers 
the thesis statements and main ideas in the essays. 


4.) 1 of 2 activities:  Explain graphic organizers to 
classmates OR Listen to other students explain 
their graphic organizers. 


5.) Read sample essay, identify organizational 
structure and create graphic organizer to 
document structure, thesis statement and main 
ideas of essay. (Done independently) (RTI Tier 3:  
Sts. may need thesis sentence and/or main ideas 
highlighted in sample essay) 


2 


Objective:   Evaluate sample compare and contrast essays that analyze two poems 
with similar subjects or themes. 
1. T. explains objective and will then read aloud the Informative/Explanatory Text 
Rubric (Grades 11-12) 


2. T. guides students through evaluation of 2-3 compare/contrast essays written by 
unknown, previous students.  Class will read each essay aloud.  T. will organize 
Think Pair Share for discussion of key questions: 
• What score would you give this essay? 
• What are the strengths of this essay? 
• What areas of the essay need to be improved or refined? 
           T. prompts partners to hold up score on white boards (everyone at the same 
time for quick assessment of learning and student engagement).  T. leads class 
through discussion and agreement of scores.  T. asks students to answer key 
questions above on worksheet with partners (“What’s the Score?” worksheet).  


To highlight rigor of grade 12 rubric, additional questions on worksheet include:  
How does the writer create a unified, cohesive essay?  How does the writer 
develop the topic thoroughly?  Does the syntax improve the essay?  If so, how?  
How does the author use literary techniques such as metaphor, simile and analogy 
to communicate more effectively?  


3. T. shares essay topic for the week:  In a literary analysis essay, compare and 
contrast two poems from your Poetry Analysis Chart, analyzing the poetic 


1. Listen as T. reads evaluation instrument 
2. Read as T. or student reads essay aloud.  


Evaluate the essay using the “Writing Standard 
Evaluation Instrument:  
Informative/Explanatory Text.” Compare and 
discuss scores with partner.  Upon teacher 
prompt, hold up score that partners agree upon.  
After T.-led class discussion of appropriate 
score, analyze the strengths and weaknesses of 
the essay verbally with partner.  Record ideas 
on “What’s the score?” worksheet.  Share 
answers with class 
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techniques the writers use to communicate their themes.  T. reminds student to have 
Poetry Analysis Chart for next lesson. 


3 


Objective(on board):  Organize ideas for a compare/contrast essay analyzing literary 
works. 


1. T. explains objective for the day and models how to organize ideas visually for 
a compare/contrast literary analysis essay, using information from two authors on 
Poetry Analysis Chart. 
2. Think-Pair-Share:  T. asks students to do what was modeled and then share 
their graphic organizers, thesis statement and main ideas with partners and discuss 
accuracy of organization and information. Partners instructed to read board aloud 
to partner and explain citations in detail. 
3. On overhead projector, T. models writing the introduction of the rough draft 
using the information and ideas from graphic organizer, with emphasis on finding 
commonalities among different works. 
4. T. checks on students’ graphic organizers as they write their essay 
introductions.  All students turn in graphic organizer before leaving for final 
teacher check and feedback.  


1. Listen and observe as teacher models using the 
graphic organizer to organize thesis and main 
ideas of essay. 


2. With partner, speak the main ideas of the 
compare/contrast literary analysis essay to be 
written. Explain information and  evidence in 
texts. 


3. Listen and observe as teacher models using the 
graphic organizer to write the introduction of 
the rough draft of the essay. 


4. Write introduction of essay rough draft. (RTI:  
Tier 2s and 3s may work with T. for guided 
small group instruction; Tier 3s may verbalize 
main ideas and have T. write out on graphic 
organizer.) 


 


4 


Objective:  Write rough drafts of literary analysis essay, utilize compare and 
contrast transitional words, and vary one’s syntax to link ideas and create cohesive 
essay 


1. T. explains objective for the day.  Reads through compare/contrast transitions 
word list (e.g., conversely, likewise,in constrast to, etc.) and models using 
information from graphic organizer and word list to write rough draft.  T. also 
uses think aloud to model how she would vary the transitions and syntax. 
2. T. monitors student work and provides feedback when necessary as sts. write 
rough drafts. (Close monitoring of RTI Tiers 2 & 3) 
3. T. collects rough drafts of essay 


1. Listen to teacher instructions and modeling. 
2. Write rough draft of literary compare/constrast 


essay. 
3. Turn in rough draft to T. for formative 


assessment. 
 


5 


Objective:  Evaluate rough drafts and revise writing. 
1. T. explains objective and tells students to evaluate their own rough drafts 
using “What’s the Score Worksheet” and the Informative/Explanatory Text 
Rubric (Grades 11-12). 
2. As students work independently, teacher calls up 4-8 students at a time for 
feedback on draft and mini-lesson.  Students in each group share similar 
instructional needs with regard to writing.  Guided instruction of each group is 


1. Listen to teacher. 
2. Meet with teacher to receive instruction in skill 
that has not been mastered in rough draft/receive 
feedback.  When not with teacher, work on 
evaluating the rough draft, creating a plan for 
revision and revising the work. 
3. Get teacher to check revision plan. 
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based on that need.  (For example, group 1 instruction:  using varied syntax to link 
major sections of the text and create cohesion; group 2 instruction:  developing 
ideas further with the most significant and relevant facts, details, quotations, etc.; 
group 3 instruction:  using techniques such as metaphor, similar and analogy to 
manage the complexity of the topic and communicate more effectively.) Some 
students may be in multiple groups. 
3. T. checks that all students have completed the worksheet and developed a 
plan for revision. 
Homework:  Revise essay and be ready to write final draft in next class.   
 


Homework:  Finish revision process. 


6  


Objective:  Revise and edit rough drafts and write final drafts 
1. T. explains objective for the day and reviews his revision plan for his own 
essay. T. also reviews Editing Checklist, rubric and final draft expectations. 
2. T. walks around classroom and checks student work as students revise and edit 
their rough drafts and begin writing their final drafts. 
(Possible RTI accommodations/modifications:  T. guides small group through 
editing process. T. edits some individual student papers if necessary) 
3. T. assigns homework:  Complete final draft of literary analysis essay. 


1. Listen to teacher instructions 
2. Revise and edit rough drafts of paper using 


Revision Plan and Editing Checklist 
3. Write final draft of problem-solution essay. 


 


7 


Objective:  Proofread final draft of essay and reflect on what was learned. 
1. T. explains objective and reads aloud worksheet entitled Self-Reflection: What I 
Learned.   
2. T. monitors student learning, checks on students at random and provides 
feedback. 
(Possible RTI accommodations:  T.  or Behavioral Mentor proofreads student 
paper.  Students may redo paper.  Students may have more time to complete 
assignment) 


1. Listen to teacher instructions 
2. Reflect on and analyze one’s own writing 


skills in literary analysis essays and record 
thinking on worksheet.   


8/9 


T. gives summative assessment. T. collects all work at the end of day 9 and passes it 
back out for completion of assessment on day 10. 
RTI Tier 3: 
Graphic organizer may be partially completed for student after student verbalizes 
ideas (e.g., T. may write out thesis statement) 
Student may use computer to type final draft. 


Complete summative assessment:  Write a literary 
analysis essay independently. 


Summative Assessment:  Writing Informative/Explanatory Texts 
Grade 12 


Read “Sonnet 130” by William Shakespeare and “Sonnet 69” by Pablo Neruda in your textbook.  Both poems  share expressions of 
love. After analyzing the poems closely, write a compare and contrast essay about the two works, analyzing the specific theme of each 
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poem and how the writers use poetic techniques to express those themes. Your work will be graded using Informative/Explanatory 
Text Rubric, Grades 11 and 12. 
 
Part I:  Prewrite:  On a separate sheet of paper, create your own visual/graphic organizer to organize your ideas and the details you 
will need to compare and contrast the two poems’ poetic techniques and themes. 
 
Part II.  Draft:  Write the rough draft of your essay.   
 
Part III.  Revise:  Use the Writing Standard Evaluation Instrument and the Holistic 6 Traits rubric to self-evaluate your paper.  After 
scoring your rough draft, decide what you need to revise in order to make your text better.  Record your scores and observations 
below. 


Self-Evaluation 
Score 


What Needs to Be Revised? 


 
 


 


 
Part IV.  Editing 
Edit your work now to ensure that the language and conventions you have used to express your ideas are effective and clear. 
Use the checklist below to guide your editing. 


o Check for spelling errors, inappropriate abbreviations and/or informal language. 
o Ensure that punctuation guides the reader through the text:  End-of-sentence punctuation is correct; commas are used correctly 


and only when necessary (after an introductory phrase, with appositives, in a list, etc.). 
o Eliminate any run-on sentences. 
o Identify and correct any sentence fragments. 
o Verb tenses should be consistent and correct. 
o Within a sentence, the subject should agree with the verb. 
o Check capitalization.  Proper nouns and titles of books, articles, and reports should be capitalized appropriately. 


Part V.  Creating the Final Draft:  Write your final draft in blue or black ink on a separate sheet of notebook paper. 
 
Part VI.  Proofreading:  Proofread your paper to ensure that you have not overlooked any small errors.  Correct errors in grammar 
and usage, punctuation, capitalization, and spelling.  Also check your formatting.  You may refer to a dictionary if necessary. 
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Informative/Explanatory Text Rubric, Grades 11 and 12        Mastery = 4 
5  Excellent and Skillful 


• Introduces a topic with excellent clarity, focus and control  
• Skillfully organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a 


unified whole; includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly and skillfully by selecting the most significant and relevant facts, extended definitions, concrete details, 


quotations, or other information and examples appropriate to the audience’s knowledge of the topic;  also  demonstrates excellent 
integration of evidence and logic when presenting analysis. 


• Uses appropriate, varied, and perhaps interesting transitions and syntax to link the major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts.  


• Uses precise language and domain-specific vocabulary, perhaps in creative ways, and use techniques such as metaphor, simile, and 
analogy to manage the complexity of the topic while also maintaining an appropriate tone and style. 


• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 
are writing.  


• Provides an excellent concluding statement or section that follows from and supports the information or explanation presented 
(e.g., articulating implications or the significance of the topic). 


4  Appropriate and Acceptable 
•  Introduces a topic adequately;  
• Organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; 


includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or 


other information and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships 


among complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity 


of the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 


are writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., 


articulating implications or the significance of the topic). 
3  Inadequate 


• Introduces a topic clearly, previewing what is to follow, but introduction may be underdeveloped 
• Organizes ideas, concepts and information into broader categories that can be understood but details may not be placed 
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effectively in the writing; writing lacks coherence; includes some degree of formatting (e.g., headings), graphics (e.g., charts, 
tables) and multimedia when useful to aiding comprehension. 


• Develops the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.  However, 
details may be uneven, lack development or leave information gaps; they may not always be placed effectively in the writing. 
Details may not be appropriate to the audience’s knowledge of the topic. 


• Uses appropriate transitions to clarify the relationships among ideas and concepts, but transitions may be repetitive, 
ineffective or misplaced at times. 


• Uses precise language and domain-specific vocabulary inconsistently to inform about or explain the topic; words may be 
monotonous or sometimes misused. Writing may contain clichés or overused words that do not communicate an awareness of 
audience. 


• Establishes a formal style but may not maintain it throughout the written work.  The norms and conventions of the discipline 
in which they are writing are not consistently followed. 


• Provides a concluding statement or section that follows from the information or explanation presented but is underdeveloped. 
2  Poor 


• Communicates a simplistic or overly broad topic with unclear ideas that have insufficiently developed details. 
• Sequencing of ideas and information may sound like a list with missing or ineffective details that require reader inference to 


comprehend and follow.  
• Misses a beginning and/or ending 
• Lacks transitions or transitions may be inappropriate 
• Uses language that is simplistic, repetitive, and monotonous; contains misused words 
• Does not communicate an awareness of audience  


1  Inferior 
• Demonstrates a lack of purpose; topic is unclear 
• Sequencing of ideas and information obscures the main point 
• Offers an attempt that is too short to offer coherent development of an idea, if it is stated. 
• Extremely limited vocabulary that shows no commitment to communicating a message 


Teacher Feedback (What works?  What could be better?): 
 
 
Scoring:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 





		Curriculum Sample Template
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Curriculum Sample Template  
Grade Level 11th Content Area Reading 


Course Title  Composition & Literature III 
Length of 
Unit 


4 Class Periods Time of Year 2nd Semester 


Expected 
Prior 
Knowledge  


Cornell Note taking, and Intel Visual Ranking skills. 11-12.RI.1-Cite strong and thorough textual evidence to support analysis of what the 
text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. 11-12.RI.3-
Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and develop over the 
course of the text. 11-12.RI.4-Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and 
technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text. 


Alignment to 
Program of 
Instruction 
 


The following methods of instruction are aligned to the Program of Instruction: RTi Note: When students need more than Tier 1 assistance, 
we will refer to Tier 2 strategies (small group), and Tier 3 for students who need more individualized help. SIOP Note: Lessons are carefully 
crafted with a content and language objective in mind where students have ample opportunity to engage in conversation and in practice of 
the target objective(s). Research-based Instructional Strategies: Every lesson will begin with clear daily objectives and students will receive 
detailed feedback in order to assist them with concept mastery attainment. Teachers will also use this information to celebrate their 
achievements.   Visual representations are used to facilitate critical thinking.  
21st Century Technological & Critical Thinking Skills: Lessons embed technology-based learning tools and platforms to nurture necessary 
21st century skills: critical thinking and problem solving, collaboration and leadership, agility and adaptability, initiative and 
entrepreneurialism, effective oral and written communication, accessing analyzing information, and curiosity and imagination.   


Standard 
Number and 
Description 


11-12.RI.8-Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal 
reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public 
advocacy (The Federalist, presidential addresses).  


Summative 
Assessment 


The students will demonstrate analysis of informational text by evaluating the application of constitutional principles and use of legal 
reasoning in Griswold v. Connecticut, in order to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s 
decision. 


Scoring 
Scale and 
Mastery 
Level 
 


The summative assessment will be scored using 4-point reading rubric.  Each of four questions is assigned a point value from 1 to 4.  A 4 
demonstrates EXCEEDS MASTERY (15-16 points = 90-100%), a 3 demonstrates MEETS MASTERY (13-14 points = 80-89%), a 2 
demonstrates APPROACHES MASTERY(11-12 points = 70-79%), and a 1 demonstrates FARS FALL BELOW MASTERY (10 points or 
below = 69% or below).  Mastery is demonstrated with a score of 80% or above.    


Materials/ 
Resources 
Needed 


Pearson 11th Grade Literature Textbook (reference) , access to the Computer Lab, Intel’s Visual Ranking Tool Website, Intel’s Debate 
Group Rubric, Vocabulary/objective journals, Oxford Dictionary of Philosophy, Roe v. Wade political Cartoon link 


http://search.yahoo.com/mobile/s;_ylc=X1MDMjE0MjQ3ODk0OARfcgMyBG5fZ3BzAzEEb3JpZ2luA3NlYXJjaC55YWhvby5jb20EcXV
lcnkDcm9lIHZzIHdhZGUgcG9saXRpY2FsIGNhcnRvb24Ec2FvAzE-?ei=UTF 
&_tsrc=apple&r=web_filter&fr2=p&p=roe+vs+wade+political+cartoon#slider=open, Self Created 11-12 Reading Standard Rubric, Teacher 
created “Standard 11.RI.8” Day 1-3 PowerPoint 



http://search.yahoo.com/mobile/s;_ylc=X1MDMjE0MjQ3ODk0OARfcgMyBG5fZ3BzAzEEb3JpZ2luA3NlYXJjaC55YWhvby5jb20EcXVlcnkDcm9lIHZzIHdhZGUgcG9saXRpY2FsIGNhcnRvb24Ec2FvAzE-?ei=UTF%20&_tsrc=apple&r=web_filter&fr2=p&p=roe+vs+wade+political+cartoon#slider=open�

http://search.yahoo.com/mobile/s;_ylc=X1MDMjE0MjQ3ODk0OARfcgMyBG5fZ3BzAzEEb3JpZ2luA3NlYXJjaC55YWhvby5jb20EcXVlcnkDcm9lIHZzIHdhZGUgcG9saXRpY2FsIGNhcnRvb24Ec2FvAzE-?ei=UTF%20&_tsrc=apple&r=web_filter&fr2=p&p=roe+vs+wade+political+cartoon#slider=open�

http://search.yahoo.com/mobile/s;_ylc=X1MDMjE0MjQ3ODk0OARfcgMyBG5fZ3BzAzEEb3JpZ2luA3NlYXJjaC55YWhvby5jb20EcXVlcnkDcm9lIHZzIHdhZGUgcG9saXRpY2FsIGNhcnRvb24Ec2FvAzE-?ei=UTF%20&_tsrc=apple&r=web_filter&fr2=p&p=roe+vs+wade+political+cartoon#slider=open�
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Lesson  Instruction Student Activities 


1 


Day One Objective: Students will delineate and evaluate the reasoning in Roe v. Wade. 
Explain to students that for the next several days they will be learning to analyze United States 
documents that represent influential moments in history in order to evaluate the arguments presented.  
Further explain that “today we will look at Roe v. Wade specifically to identify the argument and 
evaluate the reasoning used in the court presentation. 
Anticipatory Set: Teacher assesses and accesses students’ prior knowledge by asking them to define in 
their vocabulary journal the following words: seminal, delineate, and reasoning.  Teacher will ask 
students to share their answers, as he/she writes the dictionary definitions of the words on the board for 
students to add to their journal. Students are required to use the vocabulary words throughout the 
lesson, and they will be added to the class Wikipedia Word Wall.  
The teacher projects a Roe v. Wade political cartoon on the board and asks students if they are aware of 
what this court case is about from looking at the cartoon.  The teacher entertains responses and this 
generates a discussion for the lesson. 
Direct Instruction:The teacher directs the students to take Cornell notes on the teacher-created 
PowerPoint titled: “Standard 11.RI.8”.  The teacher covers clear background information and examples 
in the PowerPointfrom Roe v. Wade regarding how to select, delineate, and evaluate arguments in U.S. 
seminal texts using the Intel Visual Ranking Tool.  
Modeling:Next, the teacher models how to select, insert, delineate, and create an evaluative statement 
for a court case using the Intel Visual Ranking Tool. Students are encouraged to ask questions for 
clarification as the teacher carefully monitors their understanding. 
Guided Practice:The teacher puts students into small cooperative learning groups, and selects one 
group to come to the teacher’s computer (projecting on the classroom screen)to practice selecting, 
inserting, delineating, and evaluating a Roe v. Wade argument.  
Checking for Understanding:Next, the teacher asks another group of students to repeat the steps. The 
teacher will then ask a third group of students to come up to the teacher computer and insert another 
argument, delineate it, and insert an evaluative comment.  
Independent Practice: Students will work in their small cooperative learning groups picking, 
delineating, and evaluating Roe v. Wade arguments. The teacher will walk around to answer questions 
and give helpful feedback. The teacher can also access student work on the Intel website as an 
additional avenue to give group feedback during class and that night before they come into class the 


• Students write the objective, in their 
objective journal. 
• Students complete their vocabulary 
activities in their vocabulary 
journal/Wikipedia Class Word Wall 
site. 
• Students view a political cartoon and 
participate in class discussion about Roe 
v. Wade. 
• Students take Cornell notes on 
“Standard 11.RI.8” Day 1 PowerPoint 
(Tier 3 may have partially completed 
notes.) 
• Students observe modeling by the 
teacher. 
• Student groups use the Intel Visual 
Ranking Tool as guided practice for 
Roe v. Wade. 
• Students work in cooperative learning 
groups and rank the Roe v. Wade legal 
arguments using legal reasoning using 
the Intel online tool.  
• Students use their objective journal for 
explaining the process for selecting, 
delineating, and evaluating an argument 
in U.S. seminal texts. Then in pairs, 
they share their responses with a 
partner.  
• Students will complete their 
homework at home. 
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next day.  
Closure/Formative Assessment: Direct students to use their objective journal for explaining the process 
for selecting, delineating, and evaluatingan argument in U.S. seminal texts. Then in pairs, have students 
share their responses with a partner.  The teacher will walk around to check students’ comprehension 
and give feedback. Teacher selects one pair to share with the class, and others student pairs take turns 
sharing as well.  
Homework:  Students will start to fill out the Intel Small Group Debate rubric/graphic organizer to 
evaluate the strength in selecting, delineating, and evaluating Roe v. Wade’s arguments.  


 


2 


Day Two Objective: Students will evaluate the application of constitutional principles and use of legal 
reasoning in Roe v. Wade. 
The teacher guides the students in reviewing their homework responses to the previous lesson and uses 
this discussion as a springboard for presenting today’s objective.Teacher will also share helpful 
feedback observed on the Intel Visual Ranking Tool website.  
Teacher explains to the students, “By the end of today’s lesson,  you will be able to evaluate the 
application of constitutional principles and use of legal reasoning in Roe v. Wade.” 
Teacher will ask students to review yesterday’s vocabulary. Teacher will then assess and access 
students’ prior knowledge by asking them to define in their vocabulary journal the following words: 
constitution, principal, legal reasoning. Teacher will ask students to share their answers and write down 
the dictionary definitions of the words on the board for students to add to their journal. Students are 
required to use the vocabulary words throughout the lesson, and they will be added to the class 
Wikipedia Word Wall.  
 
Direct Instruction: Students are directed to continue their Cornell notes on the teacher-created 
PowerPoint titled: “Standard 11.RI.8” Day 2 .  The teacher covers clear examples in the PowerPoint 
from Roe v. Wade (building on yesterday’s objective), and adding how to evaluate the application of 
constitutional principles and legal reasoning used in U.S. seminal texts using the Intel Visual Ranking 
Tool.  
Modeling: Through a think aloud, the teacher models how to evaluate the application of constitutional 
principles and legal reasoning used in U.S. seminal texts  and then show students how to record 
evaluation in the Intel Visual Ranking Tool.  
Guided Practice: Teacher will ask students to get in the same small cooperative learning groups from 
the previous lesson. The teacher will ask one group to come in front of the class and guide them 
regarding how to evaluate the application of constitutional principles and legal reasoning used in the 
Roe v. Wade argument.   


• Students participate in the teacher-led 
discussion in reviewing the homework. 
• Students write the objective, in their 
objective journal, and complete the 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall 
site. 
• Students take Cornell notes on 
“Standard 11.RI.8” Day 2 PowerPoint 
(Tier 3 may have partially completed 
notes.) 
• Students observe modeling by teacher 
and individual student groups on how to 
evaluate the application of 
constitutional principles and legal 
reasoning. 
• Students continue working in small 
cooperative learning groups, placing 
reasons under each argument while 
using the Intel Visual Ranking Tool. 
• Students use their objective journal 
and explain in their own words how to 
evaluate constitutional principles and 
legal reasoning used in U.S. seminal 
texts. (T. have tier 2 and 3 sts. verbalize 
thinking and get T. feedback before 
writing.) 
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Checking for Understanding: The teacher will ask another group of students to repeat the steps 
regarding how to evaluate the applications of constitutional principles and legal reasoning used in the 
Roe v. Wade court case. 
Independent Practice: Students will work in their small cooperative learning groups evaluating Roe v. 
Wade constitutional principles and legal reasoning (one example from each group). The teacher will 
walk around to answer questions and give helpful feedback. The teacher can also access student work 
on the Intel website as an additional avenue to give group feedback during class and that night before 
they come into class the next day.  
Closure/Formative Assessment:  The teacher directs students to use their objective journal and explain 
in their own words how to evaluate constitutional principles and legal reasoning used in U.S. seminal 
texts.  
Homework:  Students will be asked to evaluate their answers for the legal reasoning and constitutional 
principles used in the Roe v. Wade case. 


• Students will complete their 
homework at home. 
 


3 


Day Three Objective: Students will evaluate the premises, purposes and arguments in works in the 
Wade v. Roe documents. 
The teacher guides the students in reviewing their homework responses to the previous lesson and uses 
this discussion as a springboard for presenting today’s objective.Teacher will also share helpful 
feedback observed on the Intel Visual Ranking Tool website.  
Teacher explains to the students, “By the end of today’s lesson,  you will be able to evaluate the 
premises, purposes and arguments in works in the Wade v. Roe document.” 
The teacher asks student to review Day 1 and Day 2 vocabulary. Teacher will then assess and access 
students’ prior knowledge by asking them to define in their vocabulary journal the following words: 
premises, purposes, and public advocacy. Teacher will ask students to share their answers and write 
down the dictionary definitions of the words defined on the board to add to their journal. Students are 
required to use the vocabulary words throughout the lesson, and they will be added to the class 
Wikipedia Word Wall.  
Direct Instruction: Students will continue to take Cornell notes on the teacher created PowerPoint 
titled: “Standard 11.RI.8” Day 3 PowerPoint Teacher covers clear examples in the PowerPoint from 
Roe v. Wade (building on Day 1 and Day 2’s objective), and adding how to evaluate the  premises, 
purposes, and arguments used in U.S. seminal texts using the Intel Visual Ranking Tool.  
Modeling: Through a think aloud, instructor will model how to evaluate the premises, purposes, and 
arguments used in U.S. seminal texts and record thinking in the Intel Visual Ranking Tool.  
Guided Practice: Teacher will ask students to get in the same small cooperative learning groups from 
this week’s activity. Teacher will ask one group to come in front of the class and guide them regarding 


• Students participate in the teacher-led 
discussion in reviewing the homework. 
• Students write the objective, in their 
objective journal, and complete the 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall 
site. 
• Students take Cornell notes on 
“Standard 11.RI.8” Day 3 PowerPoint. 
(Tier 3 may have partially completed 
notes.) 
• Students observe modeling by teacher. 
• Students complete their Intel Visual 
Ranking Online Tool project for Roe v. 
Wade by giving each other’s groups 
feedback on their arguments.    
• Students use their objective journal to 
explain in their own words how to 
evaluate premises, purposes, and 
arguments used in U.S. seminal texts. 
(T. have tier 2 and 3 sts. verbalize 
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how to evaluate the premises, purposes, and arguments used in the Roe v. Wade argument.   
Checking for Understanding: Teacher will ask another group of students to repeat the steps regarding 
how to evaluate the applications of constitutional principles and legal reasoning used in the Roe v. 
Wade court case.  
Independent Practice:The teacher will direct students to work in their small cooperative learning groups 
evaluating Roe v. Wade premises, purposes, and arguments (one example each, from each group). The 
teacher will walk around to answer questions and give helpful feedback. The teacher can also access 
student work on the Intel website as an additional avenue to give group feedback during class and that 
night before they come into class the next day.  
Closure/Formative Assessment-The teacher directs students to use their objective journal to explain in 
their own words how to evaluate premises, purposes, and arguments used in U.S. seminal texts.  
Homework:  Students will review the week’s objectives and ensure they know the weekly vocabulary 
and how to effectively: A) Select the argument utilized in a seminal U.S. text. B) Delineate the 
argument. C) Evaluate its reasoning.  D) Evaluate the application of constitutional principles and the 
use of legal reasoning. (from yesterday’s lesson) E) Evaluate the premises, purposes and arguments in 
works of a public advocacy.  
Teacher directs students to study for their “Standard 11.RI.8” summative assessment occurring the next 
day. Teacher states:  “I will be available for additional help and feedback for students who need, or 
want extra help based off of today’s practice test.”  This incorporates RTi tier 2 and 3 after school 
interventions that offers students more practice and personalized mastery skill assistance. 


thinking and get T. feedback before 
writing.) 
• Students will complete their 
homework at home and/or come to 
tutoring for extra help/test preparation 
or mastery skill attainment. 
 


4 


Day Four Objective:Students will delineate and evaluate the reasoning in Griswold v. Connecticut, 
including the application of constitutional principles and use of legal reasoning, and the premises, 
purposes, and arguments in works of public advocacy.  
Teacher will deliver summative assessment.  


Student listen to teacher directed 
instructions, obtain a copy of their 
summative assessment, and complete it 
by the end of the class period (40 min.). 
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11th Grade Summative Assessment for 11-12.RI.8 


The students will demonstrate analysis of informational text by evaluating the application of constitutional principles and use of legal reasoningin 
Griswold v. Connecticut, in order to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s decision. 


 
Student Directions: Read Griswold v. Connecticut,and write a comprehensiveand well thought out 3-paragraph essay utilizing constitutional principals and 
legal reasoning to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s decision.  You may use the following outline to 
help organize your thinking. 
 
 
A. What is the argument in the text?  What specific claims are made in support of the argument? How does the argument use constitutional 
 principles? 
 
 • 
 
 • 
 
 • 
 
B. Using specific claims in the case, evaluate whether the author’s legal reasoning is valid, and whether the evidence is relevant and sufficient. 
 
 
 
C. In your evaluation, include the premises, purposes, and arguments in the case. 
 
 
D. Provide a statement about whether the arguments were effective in presenting constitutional principals in order to justify the court decision. 
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Possible Mastery Responses: 
 


Students will read Griswold v. Connecticut,  and write a comprehensive and well thought out - paragraph essay utilizing constitutional principals and 
legal reasoning in order to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s decision. 


Use constitutional principals and legal reasoning 
in order to delineate and evaluate the premises in 
the court case.  


Mastery Student Response May Include: 
• From the late 19th century to the mid 20th century most states adopted laws to outlaw 


abortion due to the unsanitary, dangerous conditions woman were subjected 
to.Although there is no explicit right to privacy in the Constitution, it is acknowledged 
(Streetlaw.org). 


 
Use constitutional principals and legal reasoning 
in order to delineate and evaluate the purposes in 
the court case. 
 


Mastery Student Response May Include: 
• “The Supreme Court rules that a Connecticut statue outlawing access to contraception 


violated the U.S. constitution because it invaded the privacy of married couples to make 
decisions about their families” (Streetlaw.org).  


Use constitutional principals and legal reasoning 
in order to delineate and evaluate the arguments in 
the court case. 
 
 


Mastery Student Response May Include:  
• “In that ruling, the Court identified privacy as a transcendent value, fundamental to the 


American way of life, and to the other basic rights outlined in the Bill of Rights” 
(Streetlaw.org) 
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Reading Standards Rubric 
Grades 11-12 


 
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. 
Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (The Federalist, presidential 
addresses).  
 


Criteria 
Check the 
appropriate score 
for each criteria: 


Teacher Feedback: 
(What works/what could be better) 


The student clearly and accurately delineates and evaluates 
whether the author’s argument utilizes constitutional principals. 
 


o 4 
o 3 
o 2 
o 1 


 


The student correctly and effectively utilizes specific claims in the 
text to evaluate whether the author’s legal reasoning is valid, and 
whether the evidence is relevant and sufficient. 


o 4 
o 3 
o 2 
o 1 


 


The student correctly and accurately identifies premises, purposes, 
and arguments in the case. 


o 4 
o 3 
o 2 
o 1 


 


The student clearly assess whether the textual arguments were 
effective in presenting constitutional principals in order to justify 
the court decision. 


o 4 
o 3 
o 2 
o 1 


 


 Mastery Totals = 
 
Criteria/Points 
4= Student Exceeds Mastery of the Standard 
3= Student Meets Mastery of the Standard 
2= Student Approaches Mastery of the Standard  
1=Student Falls Far Below in Mastery of the Standard 
 
90-100%= 4 
80-89%= 3 
70-79%= 2 
69%-60=1  


(Calculating the Score: Total the score and divide that total by the number of 
criterion items listed on the Rubric.  This number over 4 equals the score for 
the assessment.  It can be no higher than 4/4. ) 
 





		Curriculum Sample Template






A.6 HS Algebra I  Southwest Leadership Academy Page 1 of 8 
 
 


Curriculum Sample Template  
Max. 8 Pages  
Grade Level High School Content Area Math 


Course Title (grades 9-12 Only) Algebra I 


Length of Unit 5 Days Time of Year 2nd quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students can create equations in two variables to represent relationships between quantities; graph equations 
on coordinate axes with labels and scales (A-CED.2).  Students can solve linear equations and inequalities in 
one variable, including equations with coefficients represented by letters (A-REI.3).  Students work 
through standards of mathematical practice in every mathematics lesson throughout the year.   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The following methods of instruction are aligned to the program of instruction: 
RTI:  Notes in CLOZE form are provided for Tier 2 and Tier 3 students as needed.  Teacher will organize 
small group guided instruction for students as needed.  Teacher will re-teach objectives focusing on multiple 
learning styles (verbal, visual, kinesthetic, etc.) as needed.   
What Works Strategies:  Objectives are clearly communicated to students at the beginning of every lesson.    
Cooperative learning is used regularly in lessons emphasizing the thought process used as problems are 
solved (think-alouds).   Homework is assigned for independent practice.  Students will regularly receive 
criterion-referenced, timely and specific feedback on their performance. 
SIOP: Students regularly work with partners and small groups.  Scaffolding involves significant teacher 
modeling and guided practice.  Students will verbalize their thought processes as related to the problems 
they have solved (think-alouds).  Notes in CLOZE form are provided for students as needed.  When 
appropriate, mathematics vocabulary will be broken down and analyzed to help with comprehension of 
unfamiliar terms (e.g.: elimination, linear, etc.).   
Culturally Relevant Pedagogy:  Students will solve real-world problems that include topics relevant to them 
and their community.   


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


A-REI.6 - Solve systems of linear equations exactly and approximately (e.g., with graphs), focusing on pairs 
of linear equations with two variables. 


Summative Assessment 
 


The summative assessment for this objective is in the form of a quiz.  The quiz contains six problems.  
Questions 1 – 4 has students solve a given system of two linear equations using the specific method 
indicated (i.e.: graphing, substitution, or elimination).  Question 5 asks students to reason about systems of 







A.6 HS Algebra I  Southwest Leadership Academy Page 2 of 8 
 
 


linear equations. Question 6 is open-ended, asking students to create and solve two separate systems of 
linear equations. 
 


Scoring Scale and Mastery Level 
 


The summative assessment will be scored using an answer key.  Each of the six questions is assigned a point 
value.  Mastery is demonstrated with a score of 80% or above.   
A score of 20 = 100%, a score of 19 = 95%, a score of 18 = 90%, a score of 17 = 85%, a score of 16 = 80%,  
a score of 15 = 75%, etc. 
 
 


Materials/Resources Needed Materials and Technology:  Textbook (*Prentice Hall, Algebra, Foundations Series), graphing calculator, 
notes in CLOZE form, homework starters for Tier 3 students. 


*Note:  2013-2014 Pearson textbooks, as mentioned in A.3 Program of Instruction, were not available at 
time of planning and publication, so earlier editions of Pearson/Prentice Hall textbooks were used. 


 
 Instruction Student Activities 


1 


Objective:  Students solve systems of linear equations by graphing.  
(written on board) 


1) Teacher reads objective aloud to students.   


2) Teacher reviews how to graph a single linear equation on a graphing 
calculator.    


3) Teacher introduces the definition for a system of linear equations.  
Using a graphing calculator on an overhead, teacher will show students 
three examples of systems of linear equations.  Teacher models correct 
use of vocabulary and verbalizes the thought process used to calculate 
solutions (think alouds). 


4)  Through class discussion, teacher leads the students into discovering 
that there are three types of solutions for a system of liner equations: no 
solution, an infinite number of solutions, and a single solution.  Teacher 
models correct use of vocabulary and verbalizes the thought process used 
to calculate solutions (think alouds). 


5) Teacher gives students a system of linear equations to solve with a 


1) Students follow along with the teacher and the write objective 
into their notes.  (A set of notes in CLOZE form will be 
provided to students who have been identified as needing them, 
Tier 3 and some Tier 2.) 


2) Students actively follow along with the example and graph 
the equation on their graphing calculator. 


3) and 4) Students write down definition and examples in their 
notes, asking questions asking clarifying questions as needed. 


5) Students work in pairs to solve the given system of linear 
equations by graphing.  They will record their results in their 
notes. 


6)  Students (in pairs) solve a system of linear equations on a 
graphing calculator.  Different pairs of students receive different 
systems of linear equations.  Students present their solution to 
the class using appropriate vocabulary.  (The number of students 
who can present will be dependent on time remaining in the 
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partner by graphing.  Teacher roams around the classroom monitoring 
discussions and making notes of observations to be shared with the class. 


6) Teacher hands out different systems of linear equations to pairs of 
students to solve by graphing.  Teacher actively roams around the 
classroom monitoring the discussions making notes of observations to be 
shared with the class.  When it is time for students to share their solutions 
with the entire class, the teacher makes sure to cover each of the three 
types of solutions. 


7) Teacher assigns homework: Students are given three systems of linear 
equations to solve independently by graphing.  For each solution, they 
will explain in writing why their solution makes sense (i.e.: there is no 
solution because the lines are parallel).  (Additional problems are made 
available for enrichment when appropriate for individual students.) 


class session.) 


7)  Students complete homework problems independently.  (For 
Tier 3 students, the first two problems are in hand-out form with 
the first problem completed and the second problem partially 
completed.) 


2 


Objective: Students solve systems of linear equations using the 
substitution method.  (written on board) 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions making notes of any observations to be shared 
with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate. 


3) Teacher reads objective aloud to students.   


4) Teacher begins lesson using one of the homework problems that was 
solved by graphing.  Using the same system of two linear equations, the 
teacher will model how the substitution method for solving a system of 
linear equations can be used to find a solution.   Teacher models correct 
use of vocabulary and verbalizes the thought process used to calculate the 
solution (think aloud). 


5) Teacher models a second example using substitution.   


1) Students cooperatively share their answers.  They will discuss 
any solutions that they did not agree on and attempt to come to a 
group consensus on the solutions to these problems.  If there is a 
solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain how they got their solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students follow along as with teacher and write objective into 
their notes.  (A set of notes in CLOZE form will be provided to 
students who have been identified as needing them, Tier 3 and 
some Tier 2.) 


4) and 5) Students write examples in their notes and ask 
clarifying questions as needed.   


6) Students discuss and solve given system of linear equations 
with their partners. 


7) Students solve given systems of linear equations using the 
substitution method.   
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6) Teacher provides a third example directing students to solve with their 
partners using the substitution method.  Teacher actively roams around 
the classroom monitoring discussions and making notes of  observations 
to be shared with the class.   


7) Teacher gives students one more problem for them to practice on their 
own then asks for a volunteer to share their solution with the class.  
Teacher will continue to actively monitor. 


8) Teacher assigns homework:  Solve three systems of linear equations , 
first by substitution, and then verify each solution by graphing.  Then, 
explain in writing why each solution makes sense.  (Additional problems 
are  available for enrichment when appropriate for individual students.) 


8)  Students complete homework problems independently.  (For 
Tier 3 students, the first two problems will be in hand-out form 
with the beginning of the problems already started.) 


3 


Objective: Students will solve systems of linear equations by using the 
elimination method.  (written on board)  


1)  Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class. 


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/though processes with the class.  Teacher shares observations 
when appropriate.   


3) Teacher reads objective aloud to students.   


4) Teacher begins lesson using one of the homework problems that was 
solved by graphing.  Using the same system of two linear equations, the 
teacher models the elimination method for solving a system of linear 
equations.  Teacher models correct use of vocabulary and verbalizes the 
thought process used to calculate solutions (think alouds). 


5) Teacher models a second example using the elimination method.   


6) Teacher provides a third example for students to solve with their 
partners using the elimination method.  Teacher will actively roam around 
the classroom monitoring discussions and making notes of any 


1) Students cooperatively share their answers.  They discuss any 
solutions that they did not agree on and attempt to come to a 
group consensus on the solutions to the problems.  If there is a 
problem they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain how they got their solution.   


2) Selected students will share their solutions/thought processes 
if needed.  Students are the teachers at this point. 


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE are provided to students 
who have been identified as needing them, Tier 3, possibly Tier 
2.) 


4) and 5) Students will write examples into their notes and ask 
clarifying questions as needed.   


6) Students discuss and solve given problem with their partners. 


7) Students solve final problem independently.  A volunteer will 
present their solution to the class, using correct vocabulary and 
verbalizing their thought process (think aloud). 


8) Students complete homework problems independently.  (For 
Tier 3 students, the first two problems will be in hand-out form 
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observations to be shared with the class. 


7) Teacher gives students one more problem to practice on their own then 
asks for a volunteer to share their solution/thought process  with the class.   


8) Teacher assigns homework:  three systems of linear equations to solve 
using the elimination method.  For each solution, explain in writing why 
the solution makes sense.  (Additional problems will be made available 
for enrichment when appropriate for individual students.) 


with the beginning of the problems already started.) 


 


4 


Objective: Given a real world situation, students will solve systems of 
linear equations by graphing, the substitution method, and/or the 
elimination method.  (written on board) 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class. 


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate.   


3) Teacher reads objective aloud to students.   


4) Teacher models how to solve a system of linear equations when given 
a real world situation.  Teacher models correct use of vocabulary and 
verbalizes the thought process used to calculate solutions (think alouds).  


5) Teacher provides students with various real world situations to solve 
using systems of linear equations and the method of their choice.  When it 
is time for students to share their solutions with the entire class, the 
teacher makes sure to cover each of the three types of solutions. 


6) Teacher assigns homework: Three situations where they can write a 
system of linear equations and solve each system.  For each solution, 
explain in writing why the solution makes sense (i.e.: there is no solution 
because the lines are parallel).  (Additional problems are made available 


1) Students cooperatively share their answers.  They discuss any 
solutions that they do not agree on and attempt to come to a 
group consensus on their solutions.  If there is a solution they do 
not agree on, they will note that problem to share with the whole 
class to see if someone else in the room can explain/model the 
solution.   


2) Selected students share their solutions/processes if needed.  
Students are the teachers at this point. 


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form will be provided to 
students who have been identified as needing them, Tier 3, 
possibly Tier 2.) 


4) and 5) Students write examples in their notes and ask 
clarifying questions as needed.   


6) Students complete homework problems independently.  (For 
Tier 3 students, the first two problems will be in hand-out form 
with the beginning of the problems already started.) 
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for enrichment when appropriate for individual students.) 


5 


Objective: Students will solve systems of linear equations exactly and 
approximately (e.g., with graphs) focusing on pairs of linear equations 
with two variables. 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class 


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.   


3) Teacher gives summative assessment. 


1) Students cooperatively share their answers.  They discuss any 
solutions that they did not agree on and attempt to come to a 
group consensus on the solutions to the problems.  If there is a 
solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model  how they got their solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point. 


3) Students complete summative assessment. 


 
Paste Summative Assessment Here: 


 
Quiz – Solving Systems of Equations 
 
For #1 – 4, solve the system of two linear equations using the method given. 
 
1.  Solve by graphing on a coordinate plane. y = 2x    2. Solve by elimination. y = x + 2 


y = x – 1        y = -2x + 3 
 
 
3.  Solve using substitution. 5y = x 
    2x – 3y = 7 
 
 
4.  Solve using elimination.   Suppose the band sells cans of popcorn for $5 per can and cans of mixed nuts for $8 per can.  The band 
sells a total of 240 cans and receives a total of $1614.  Find the number of cans of popcorn and the number of cans of mixed nuts sold.   
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x 


y 


5.  If a system of linear equations has no solution, what does that tell you about the graphs of the equations? 
 
6.  Write a system of linear equations that has no solution and a system of equations that has infinitely many solutions. 
 
 
Paste Answer Key/Scoring Rubric Here: 
 
Quiz – Solving Systems of Equations.    ANSWER KEY 
 
Quiz total points 20.  Mastery is determined by a score of 16/20 (80%) or above. 
 
Problems 1 – 4: three points each (one point for correct x, one point for correct y, one point for correct method) 
Problem 5: two points (one point for slope, one point for y-intercepts) 
Problem 6: six points (three points for no solution, three points for infinitely many solutions) 
 
1.  Solution:  (-1, -2)                                                                          
                                                          y = 2x 
 
                                                                                                 y = x - 1 
 
     
 
 
 
 
 
 
 


2.        
 
3.  (5, 1) 
 
4.  102 cans of popcorn, 138 cans of nuts 
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5.  The lines have the same slope with different y-intercepts. 
 
6.  Answers may vary. Sample: no solution: x + y – 4 and x + y – -3; 
        infinitely many solutions: 6x + 2y – 5 and y – -3x + 2.5 





		Curriculum Sample Template
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Curriculum Sample Template  
Grade Level High School Content Area Math 


Course Title (grades 9-12 Only) Algebra II 


Length of Unit 5 Days Time of Year 3rd quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students know there is a complex number i such that i2 = -1, and every complex number has the form a + bi 
with a and b real (N-CN.1).  Students can use the relation i2 = -1 and the commutative, associative, and 
distributive properties to add, subtract, and multiply complex numbers (N-CN.2).   Students work 
through standards of mathematical practice in every mathematics lesson throughout the year.   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The following methods of instruction are aligned to the program of instruction: 
RTI:  Notes in CLOZE form are provided for Tier 2 and Tier 3 students as needed.  Teacher will organize 
small group guided instruction for students as needed.  Teacher will re-teach objectives focusing on 
multiple learning styles (verbal, visual, kinesthetic, etc.) as needed.   
What Works Strategies:  Objectives are clearly communicated to students at the beginning of every lesson.    
Cooperative learning is used regularly in lessons emphasizing the thought process used as problems are 
solved (think-alouds).   Homework is assigned for independent practice.  Students will regularly receive 
criterion-referenced, timely and specific feedback on their performance. 
SIOP: Students regularly work with partners and small groups.  Scaffolding involves significant teacher 
modeling and guided practice.  Students will verbalize their thought processes as related to the problems 
they have solved (think-alouds).  Notes in CLOZE form are provided for students as needed.  When 
appropriate, mathematics vocabulary will be broken down and analyzed to help with comprehension of 
unfamiliar terms (e.g.: imaginary, complex, etc.).   
Culturally Relevant Pedagogy:  Students will solve real-world problems that include topics relevant to 
them and their community.   


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


N-CN.3 - Find the conjugate of a complex number; use conjugates to find moduli and quotients of complex 
numbers. 


Summative Assessment 
 


The summative assessment for this objective is in the form of a quiz.  Students will find conjugates of 
given complex numbers.  Students will multiply given complex numbers with their respective conjugates.  
Students will calculate the moduli for a given complex number.  Students will simplify a complex quotient 
into the form a + bi.   
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Scoring Scale and Mastery Level 
 


The summative assessment will be scored using an answer key.  Each of the six questions is assigned a 
point value for a total of 20 points.  Mastery is demonstrated with a score of 80% or above.   
A score of 20 = 100%, a score of 19 = 95%, a score of 18 = 90%, a score of 17 = 85%, a score of 16 = 80%,  
a score of 15 = 75%, etc. 
 


Materials/Resources Needed Textbook (*Prentice Hall, Algebra 2), notes in CLOZE form, homework starters for Tier 3 students.  
 *Note:  2013-2014 Pearson textbooks, as mentioned in A.3 Program of Instruction, were not available at 
time of planning and publication, so earlier editions of Pearson/Prentice Hall textbooks were used. 


 
 Instruction Student Activities 


1 


Objective:  Students understand complex numbers come in conjugate 
pairs and students apply this knowledge in order to identify the conjugate 
of a given complex number. (written on board) 


1) Teacher reads objective aloud to students. 


2) Teacher defines the conjugate of a complex number a + bi as the 
complex number a - bi.  Teacher will model examples on how to find the 
conjugate of a complex number.  Teacher models correct use of 
vocabulary and verbalizes the thought process used to calculate solutions 
(think alouds).   


3) Teacher provides students with problems in which they are to find the 
conjugate of a complex number.   


4)  Teacher introduces and models that along with irrational roots of 
polynomials coming in conjugate pairs, imaginary roots of polynomials 
also come in conjugate pairs.  Teacher models correct use of vocabulary 
and verbalizes the thought process used to calculate solutions (think 
alouds). 


5) Teacher provides examples for students to solve with partners.  
Teacher actively roams around the classroom monitoring  discussions and 
making notes of observations to be shared with the class.   


1) Students follow along with the teacher and the write 
objective(s) into their notes.  (A set of notes in CLOZE form 
will be provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 


2) Students write down definition and examples in their notes 
and ask clarifying questions as needed.   


3) Working in pairs, students find the conjugates of given 
complex numbers.   


4) Students write definition and examples in their notes and ask 
clarifying questions as needed. 


5) Students discuss and solve given problems with their 
partners.    


6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds).    


7) Students complete homework problems independently.  (For 
Tier 3 students, the first three problems are in hand-out form 
with the first problem completed and the next two problems 
partially completed) 
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6) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


7) Teacher assigns homework: Students are given complex numbers and 
asked to identify the complex conjugates. (Additional problems will be 
made available for enrichment when appropriate for individual students.) 


 


2 


Objective:  Students calculate the product of a complex number and it’s 
conjugate.   


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate. 


3) Teacher reads objective aloud to students.   


4) Teacher models examples on how to find the product of a complex 
number and it’s conjugate.  Teacher models correct use of vocabulary and 
verbalizes the thought process used to calculate solutions (think alouds).   


5) Teacher provides students with problems in which they are to calculate 
the product of a given complex number and its conjugate.  Teacher 
actively roams around the classroom monitoring discussions and making 
notes of any observations to be shared with the class.   


6) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


7) Teacher assigns homework: Students are provided problems in which 
to calculate the product of a given complex number and its conjugate.  
(Additional problems are available for enrichment, when appropriate, for 
individual students.) 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come to 
a group consensus on the solutions to these problems.  If there 
is a solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form are provided to 
students  identified as needing them, Tier 3 and some Tier 2.) 


4) Students write examples in their notes and ask clarifying 
questions as needed.   


5) Students discuss and solve given problems with their 
partners.   


6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 


7) Students complete homework problems independently.  (For 
Tier 3 students, the first three problems will be in hand-out 
form with the first problem completed and the next two 
problems partially completed.) 
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3 


Objective:  Students calculate the moduli of a complex number. (written 
on board)  
1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate. 


3) Teacher reads objective aloud to students.   


4) Teacher defines moduli and models examples on how to use the 
Pythagorean Theorem to find the moduli of a complex number. Teacher 
models correct use of vocabulary and verbalizes the thought process used 
to calculate solutions (think alouds).   


5)  Teacher provides students with problems in which they are to use the 
Pythagorean Theorem to find the moduli of a given complex number.  
Teacher actively roams around the classroom monitoring the discussions 
and making notes of any observations to be shared with the class.   


6) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


7) Since the distance any complex number is from the point 0 + 0i in the 
complex number plane is equal to the square root of the product of the 
complex number with its conjugate, the teacher  models how to use this 
fact as an alternative method to finding a complex number’s moduli.  
Teacher uses examples from 4) and 5) above to model this alternative 
method.  


8) Teacher provides students with problems in which to practice use of 
this alternative method to find the moduli of a given complex number.  
Teacher actively roams around the classroom monitoring discussions and 
making notes of any observations to be shared with the class.   


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come to 
a group consensus on the solutions to these problems.  If there 
is a solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form are provided to 
students  identified as needing them, Tier 3 and some Tier 2.) 


4) Students write down definition and examples in their notes 
and ask clarifying questions as needed.   


5) Students discuss and solve given problems with their 
partners.   


6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 


7) Students write examples in their notes and ask clarifying 
questions when needed.   


8) Students discuss and solve given problems with their 
partners.   


9) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes. 


10) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in hand-out 
form with the first problem completed and the next two 
problems partially completed.) 
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9) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


10) Teacher assigns homework: Students are provided problems in which 
to calculate the product of a given complex number and its conjugate.  
(Additional problems are made available for enrichment when 
appropriate for individual students.) 


4 


Objective: Students will simplify a complex quotient into the form a + bi.  
(written on board) 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate.   


3) Teacher reads objective aloud to students.   


4) Teacher models how to simplify the complex quotient into the form a + 
bi.  Teacher models correct use of vocabulary and verbalizes the thought 
process used to calculate solutions (think alouds). 


5) Teacher provides students with problems in which they are to simplify 
the complex quotient into the form a + bi.  Teacher actively roams around 
the classroom monitoring discussions, making notes of observations to be 
shared with the class.   


6) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


7) Teacher assigns homework: Students are provided problems where 
they are asked to simplify the complex quotient into the form a + bi.  
(Additional problems are made available for enrichment when 
appropriate for individual students.) 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come to 
a group consensus on the solutions to these problems.  If there 
is a solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form are provided to 
students  identified as needing them, Tier 3 and some Tier 2.) 


4) Students write examples in their notes and ask clarifying 
questions as needed.   


5) Students discuss and solve given problems with their 
partners.   


6) Pairs of student volunteers present their solutions to the 
class, using correct vocabulary and verbalizing their thought 
process. (think alouds). 


7) Students complete homework problems independently.  (For 
Tier 3 students, the first three problems will be in hand-out 
form with the first problem completed and the next two 
problems partially completed.) 
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5 


Objective:  Students find the conjugate of a complex number and use 
conjugates to find moduli and quotients of complex numbers.  (written on 
board) 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of observations to be shared 
with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate.   


3)Teacher gives summative assessment. 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come to 
a group consensus on the solutions to these problems.  If there 
is a solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students complete summative assessment.  


 
Paste Summative Assessment Here: 
 
Quiz: Complex Numbers. 
 


Find the conjugate of the following complex numbers. 


1. i⋅+− 33               2.  i⋅− 52      


Multiply the complex number with its conjugate.   
 


3.  i+1   
 
 


4.  i⋅+− 52   
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5.  Find the moduli for the complex number i⋅+
2
5


2
1    


6.  Simplify the complex quotient into the form a+bi:      
i
i


32
23


+
−  


 


 


Paste AnswerScoring Rubric Here: 


Quiz: Complex Numbers – ANSWER KEY 
 


Mastery is 80% or above.   


Quiz is worth 20 points.  Numbers 1 - 2 are two points each.  Numbers 3 – 6 are four points each. 
 


1. i⋅−− 33     2.  i⋅− 52  
 
 
3.    2      4.    7 
 


5.    
2
3       6.  i−  
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Curriculum Sample Template   
Grade Level High School Content Area Science 


Course Title (grades 9-12 Only) Biology 


Length of Unit 5 Days Time of Year 2nd Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students have mastered analyzing relationships among various organisms and their environment.  They 
comprehend how organisms are influenced by a particular combination of biotic and abiotic factors in an 
environment(HS.4.3.2)  They also completed a unit on modern genetics in which they described the 
molecular basis of heredity including DNA replication and protein synthesis, explained how genotypic 
variation occurs and results in phenotypic diversity, and described how neiosis and fertilization maintain 
genetic variation(HS.4.2.2; HS.4.2.3.; HS.4.2.4) 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


RTI:  Main ideas in reading materials are highlighted for Tier 3 students.  Teacher may organize small group 
guided instruction for students who need it. T. may shorten the amount of lab questions for tier 3. 
What Works Strategies:  Graphic organizers used throughout unit.  Student self-reflection is used for 
formative assessment and ticket out the door.  Daily and unit objectives are clearly communicated to 
students at the beginning of every lesson and written on the board.  Cooperative learning used in lessons.  
SIOP:  Sts. are given multiple opportunities to discuss their ideas and new information in pairs, in small 
groups and with the class. 
Content Area Reading:  Students use pre-reading strategy of surveying text features before reading to create 
pre-reading questions and a purpose for reading. 


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


HS 4.4.2:  Explain how genotypic and phenotypic variation can  result in adaptations that influence an 
organism’s success in an environment. 
 


Summative Assessment 
 


 Students will demonstrate comprehension of how genotypic and phenotypic variation can result in 
adaptations that influence an organism’s success in an environment by answering 10 multiple choice 
questions and then explaining the concept in written responses to four questions. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The summative assessment will be scored using an answer key.  The test is worth 100 points total.  The 5 
multiple choice questions are each worth 8 points.  The four written response questions are each worth 15 
points.  The written response points are awarded as follows:  
15 points = A correct response that includes all the important and most relevant information.  The student 
demonstrates a thorough understanding of the concept. 
10 points = A correct response that includes important ideas and details but may have gaps in information, 
or a smaller detail may be incorrect.  Although the answer is not thorough, the student demonstrates a 
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broader understanding of the concept in the question. 
5 = The student provides some important information or key details, but the response shows little 
understanding of the concept in the question. 
0 = The answer is completely incorrect or no response was provided. 
Sample correct responses are provided on the answer key. 
Mastery is demonstrated with a score of 75% or above.  The percentage is determined by dividing the 
student’s points by 100(the total points possible). 
The grading scale is as follows:   
100%-90% = A, 89% - 80% = B, 79%-70% = C, 69%-60% = D, 59% - 0% = F 
 


Materials/Resources Needed Textbook:  * Prentice Hall Science Explorer:  Life Science 
KWL chart,  “Using Text Features” Handout 
Video:  Genetic 101, Part 4, What are Phenotypes? from Khan Academy online, 3x5 cards, butcher paper 
and markers, “Bird Beak Adaptations” lab handout, teacher-created study guide 
 
*Note:  2013-2014 Pearson textbooks, as mentioned in A.3 Program of Instruction, were not available at 
time of planning and publication, so earlier editions of Pearson/Prentice Hall textbooks were used. 


 
 Instruction Student Activities 


1 


 Lesson Objectives(on board):  Comprehend the following concepts:  adaptation, 
variation, evolution, natural selection,  


Anticipatory Set:  T. explains the day’s objective and tells students they will take a 
test at the end of the week to assess their ability to explain how genotypic and 
phenotypic variation  can result in adaptations that influence an organism’s success 
in an environment (unit objective).  T. asks Sts. to complete K and W on KWL 
chart. T. has sts share answers with partners and then asks them to share with class. 
1. T. explains that Sts. will read pages 174-179 in their Biology textbooks.  T. 
passes out “Using Text Features” handout to record, describe and use information 
in headings, subheadings, bold words, graphics and then develop pre-reading 
questions and a purpose for reading. (Tier 3 may have main ideas highlighted in 
text.) 
2. Sts. share and discuss their answers on the handout and share their pre-reading 
questions.  T. then asks Sts. to share pre-reading questions with the class.  T. 
writes these responses on the board. 
3. T. asks Sts. to read assigned pages and answer pre-reading questions as they 


Anticipatory Set:  Listen to T. explain objective. 
Identify and record what they know about the objective 
in a KWL Chart 
1.Record and describe text features in Pages 174-179 
of textbook.  Use information to develop pre-reading 
questions and a purpose for reading. 
2.Share handout answers and pre-reading questions 
with partner and then with class. 
3.Read text and look for answers to their pre-reading 
questions. 
4. Share answers to pre-reading questions with T. and 
classmates. 
Closure:  Self-reflect on learning and identify new 
information that has been learned.  Write new 
information in KWL Chart. 
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read. T. monitors St. work during this time. 
4. T. goes back to board to see if Sts. can answer recorded pre-reading questions 
after reading.  T. writes in answers as Sts. share what they read. 


Closure:  T. has Sts. write in all the new information they learned during the day’s 
lesson in the “L” section of the KWL Chart.  Sts. turn in as Ticket Out the Door. 


2 


Objective:  Explain how the concepts of adaptation, phenotypic variation, 
genotypic variation, evolution and natural selection relate to one another. 
Anticipatory Set:  T. tells Sts the objective for the day and asks who remembers the 
difference between genotypic traits and phenotypic traits.  After Sts. respond.  T. 
tells Sts that they will watch a short 2-minute video clip to review the terms. 


1. T. shows first 2 minutes of Genetic 101, Part 4, What are Phenotypes? 
2. T. says:  “Now that we have reviewed genotypic and phenotypic 


variations, let’s see if you remember the important concepts we read about 
yesterday and can explain how they relate to one another.  T. forms multi-
ability, cooperative groups and gives each groups a stack of 3x5 cards.  On 
each word is a key term from the previous day’s reading.  T. tells Sts. to 
discuss each term in their group and then create a graphic representation 
with the cards on butcher paper showing how the terms relate to one 
another.  For example, the group could make a web, an outline, a visual 
hierarchy, etc.  Terms include adaptation, variation, phenotypic, genotypic, 
evolution, natural selection, environment, fur color, immunity to disease, 
different claw sizes, poisonous flowers,etc.  Groups can also add headings, 
subheadings or details with marker on the butcher paper as part of the 
graphic representation. 


3. T. facilitates a round robin sharing structure (one person is randomly 
chosen to stay behind to explain graphic representation to other groups; 
other group members travel to see the other graphic representations) T. 
monitors student discussion, taking notes to record who is learning and 
who may need additional instruction. 


4. T. asks groups to reconvene and add any additional information they may 
have left out of their graphic representations that they learned from other 
groups or correct any errors in their representation. 


Ticket Out the Door:  T. asks Sts. to rate their understanding of the unit objective 
(written on the board) from 1 – 5 (5 = “I totally get it!” and 1 = “Help!”) 


Ant. Set:  Listen, provide response to T. question 
1. Watch video to review information from 


previous unit 
2. Synthesize information about concepts related 


to the week’s objective.  After terms and 
conceptual information are provided on 3x5 
index cards, discuss the terms and information 
in multi-ability cooperative groups and with 
group members.  Use cards and butcher paper 
to create a graphic representation to show how 
terms and concepts relate to one another. 


3. One member of each group:  Share graphic 
representation and information on butcher 
paper with other students.  Other members 
circulate, listen to representative from other 
groups explain their graphic representations, 
and note any information they may want to add 
to their graphic organizer. 


4. Discuss the graphic representation one more 
time with their group.  Add new information 
learned from other groups or correct any errors. 


5. Self-reflect on learning and ability to do the 
unit objective. 


3 Objective:  Analyze how variations in bird beaks may lead to adaptations. Explain Ant. Set:  Listen to T. 
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how a phenotypic variation can result in adaptations that influence an organism’s 
success in an environment(weekly objective becomes daily objective) 
Anticipatory Set:  T. explains the day’s objective and explains that the unit 
objective involves being able to explain how genotypic and phenotypic variation 
can result in adaptations that influence an organism’s success in an environment. 


1. T. provides lab handout entitled “Bird Beak Adaptations” to Sts. T. reads 
through it with Sts. and asks if they have any questions about what to do. 


2. Sts. do lab in groups of 3-4 students. 
3. After lab is complete, T. tells Sts. to discuss and orally answer the 


questions in the “Analyze and Conclude” section of the lab handout.  
4. T. tells St. to answer the “Analyze and Conclude” section of the lab in 


writing in their lab journals independently.   
5. T. leads class through discussion of lab, specifically asking Sts. to explain 


how bird beak variations may become adaptations in a given environment. 
Ticket Out the Door:  Give an example of a phenotypic variation that can  result in 
an adaptation that helps the organism survive. 


1. Read through lab instructions and ask 
clarifying questions if needed. 


2. Sts. scatter bird seed and raisens on a plate; 
raisens represent insects.  Sts. use tweezers, 
hair clips, clothes pins to pick up seeds; these 
objects represent bird beaks.  Sts. see how 
many seeds and raisens they can pick up in 10 
seconds using different “beaks.” As instructed 
in handout, Sts. record data in lab journals. 


3. Discuss answers to “Analyze and Conclude” 
lab questions, analyzing lab data. 


4. Write answers to lab questions in lab journal 
independently. (Tier 3 may have fewer lab 
questions.  Tiers 2 and 3 may do lab questions 
in guided small group if needed) 


5. Share analysis of lab data/answers to lab 
questions orally. 


6. Utilize information from the day’s lesson to 
answer question addressing unit objective. 


4 


Objective: Explain how genotypic and phenotypic variation can result in 
adaptations that influence an organism’s success in an environment. 
Anticipatory Set:  T. asks St. volunteers to explain the objective for the class and 
tells class they will have a test over the information the following day. 


1. T. has students open their textbook to P. 180 to do Nature at Work lab.  T. 
reads through it and ask Sts if they have any questions. 


2. Sts. do lab in multiability groups. 
3. After lab, Sts. answer “Analyze and Conclude” questions in their lab 


journals independently.  T. adds additional questions to this section:  What 
variations may become adaptations that help mice survive in white sand 
dunes?  Are these variations genotypic or phenotypic?  Give an example of 
a genotypic variation that could become an adaptation in a species of mice.  
T. collects lab journals when Sts. are done. 


4. T. reviews all the “Analyze and Conclude” questions with the students 
orally, asking St. to explain their responses. 


5. T. assigns a study guide for the Sts to complete at home to prepare for the 


Ant. Set:  Listen to T. and respond to question orally. 
1. Read through lab instructions with T. 
2. Sts. do lab:   Create cards with phenotypic 


variations (fur color) for mice.  Then create 
cards for different events that can happen to 
mice( disease kills mice, predator kills, etc.).  
Sts. use cards to chart how 3 generations of 
mice change over time based on their 
phenotypic and genotypic variations.  Sts. 
record data in the lab journals. 


3. Analyze data and answer critical thinking 
questions in the lab journal independently. 
(Tier 3 may have fewer lab questions.  Tiers 2 
and 3 may do lab questions in guided small 
group if needed) 
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test.  4. Share responses to critical thinking questions 
orally with class. 


5. Use information from the textbook to answer 
questions on a study guide to prepare for test. 


5. 


Sts. take summative assessment. 
RtI Accomodations:  Test may be read aloud for Tier 3 Sts. if necessary. 


Answer multiple choice and written response questions 
to demonstrate the ability to explain how genotypic and 
phenotypic variation can result in adaptations that 
influence an organism’s success in an environment. 
 


 
Biology Test 
Part I:  Choose the letter of the best answer.  Each question is worth 4 points. 


 
1. Which of the following is an example of a phenotypic trait that has influenced an organism’s success in its environment? 


a. Finches that eat seeds have strong, wide beaks. 
b. Certain insects are able to eat food that other insects avoid. 
c. A small amount of monkey flowers are able to grow in soil that has a high concentration of copper. 
d. Ducks may be white, grey, or black. 


 
2. If helpful variations may gradually accumulate in a species, what happens to unfavorable variations? 


a. They become stronger until the species becomes a different organism. 
b. They disappear. 
c. They cause illness in the organism. 
d. They spread to other species. 


 
3. What is an example of a phenotypic variation that could influence a rabbit’s ability to survive during winter? 


a. Strong appetite 
b. White fur 
c. Ability to survive disease 
d. A warm habitat 


 
4.  What is an example of a phenotypic variation that is likely to become an adaptation? 


a. Some lizards in the jungle are bright green. 
b. Some turtles will lay many eggs. 
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c. Some penguins have black backs. 
d. Some pine trees have become immune to bark beetles. 
 


5. What is an example of a genotypic variation that is NOT likely to become an adaptation? 
a. Some rabbits in the dessert have brown fur. 
b. Some saguaro cacti could not survive without water. 
c. Some bats are able to see extremely well in the dark. 
d. Some cholla cacti have sharp thistles. 


 
 
Part II. Short Answer:  Write a well-developed paragraph to answer each question.  For full credit, each response must answer the question 
correctly and provide all the important and relevant information in a thorough explanation. Each question is worth 15 points. 
 


6. Darwin noticed that organisms on Galapagos shared similarities and differences with organisms on the South American mainland.  For 
example, iguanas on the Galapagos Islands had large claws that allowed them to grip slippery rocks.  Smaller claws allowed mainland 
iguanas to climb trees.  Explain how the claws of the iguanas could be adaptations that influence their ability to thrive in their 
environments. 
 


7. Each turtle has slightly different traits.  Some turtles can move faster than others.  Explain how this variation could result in an adaptation 
in the species? 
 
 


8. Some insects look like sticks.  How could this effect an organism’s success in the environment?  Could it become an 
adaptation? 
 


9. A small amount of monkey flowers are able to grow in soil near a mine that has a high concentration of copper.  Normally, 
monkey flowers cannot grow in copper-contaminated soil.  How could this genotypic variation have resulted in this adaptation 
and influenced its success near the mine? 
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Answer Key 
Part I:    
Scoring:  Each question is worth 8 points.  If student answer incorrectly, he/she receives zero point. 


1. A 
2. B 
3. B 
4. A 
5. B 


Part II:   
Scoring:  Each question is worth 15 points.  The points are awarded as follows: 
15 points = A correct response that includes all the important and most relevant information.  The student demonstrates a thorough 
understanding of the concept. 
10 points = A correct responses that includes important ideas and details but may have gaps in information, or a smaller detail may be 
incorrect.  Although the answer is not thorough, the student demonstrates a broader understanding of the concept in the question. 
5 = The students provides some important information or key details, but the response shows little understanding of the concept in the 
question. 
0 = The answer completely incorrect or no response was provided. 
 
Sample Correct Responses: 
11.) Over time, organisms adapt to their environments by developing variations.   In this case, iguanas from two different 
environments have two different types of claws.  These phenotypic variations are adaptations because each claw type helps the 
iguanas survive.  For the iguana on Galapagos, the claws help them climb up and move around slippery rocks, which then helps them 
feed off seawood.  The iguanas on the mainland, however, eat leaves off trees, so they need smaller claws to climb trees and access 
food.  The claw variations help each iguana species survive in their environments.  In doing so, the variations have become adaptation. 
 
12.) If some turtles swim faster than others, this trait could become an adaptation because it enables the faster turtles to survive.  If 
predators are in the environment, faster turtles can escape and survive.  The slower turtles may be eaten.  As a result, the faster turtles 
are the ones who reproduce.  They pass on the genetic trait of swimming fast, and over time, the species of turtles all develop the 
ability to swim faster, which becomes an adaptation. 
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13.) If some insects look like sticks, this trait could become an adaptation.  The insects that look like sticks may blend in with their 
environment and in a sense, be camouflaged.  This, of course, is a helpful characteristic for survival, and these insects are likely to 
reproduce and pass on the characteristic to their offspring.  After many generations, more members of the species will have the helpful 
variation.  They will continue to survive and reproduce with this adaptation. 
 
14.) Monkey flowers may not usually grow in copper-contaminated soil.  However, by the mine, a few monkey flowers have adapted 
to the environment and grown.  This adaptation resulted from a genetic mutation.  The surviving monkey flowers then reproduce and 
pass on this mutation to their offspring.  Over time, the genotypic variation has become an adaptation that has allowed more of the 
species to survive in the contaminated soil near the mine. 


 





		Curriculum Sample Template
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Curriculum Sample Template  
Max. 8 Pages  
Grade Level High School Content Area Math 


Course Title (grades 9-12 Only) Geometry 


Length of Unit 6 Days Time of Year 4th quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students can prove theorems about triangles. Theorems include: measures of interior angles of a 
triangle sum to 180° (G-CO.10).  Students can use the Pythagorean Theorem to solve right triangles 
in applied problems (G-SRT.8).  
Students work through standards of mathematical practice in every mathematics lesson throughout 
the year.   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The following methods of instruction are aligned to the program of instruction: 
RTI:  Notes in CLOZE form are provided for Tier 2 and Tier 3 students as needed.  Teacher will 
organize small group guided instruction for students as needed.  Teacher will re-teach objectives 
focusing on multiple learning styles (verbal, visual, kinesthetic, etc.) as needed.   
What Works Strategies:  Objectives are clearly communicated to students at the beginning of every 
lesson.    Cooperative learning is used regularly in lessons emphasizing the thought process used as 
problems are solved (think-alouds).   Homework is assigned for independent practice.  Students will 
regularly receive criterion-referenced, timely and specific feedback on their performance. 
SIOP: Students regularly work with partners and small groups.  Scaffolding involves significant 
teacher modeling and guided practice.  Students will verbalize their thought processes as related to 
the problems they have solved (think-alouds).  Notes in CLOZE form are provided for students as 
needed.  When appropriate, mathematics vocabulary will be broken down and analyzed to help with 
comprehension of unfamiliar terms (e.g.: tangent, inscribed angle, etc.)   
Culturally Relevant Pedagogy:  Students will solve real-world problems that include topics relevant 
to them and their community.   


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


G-C.2 - Identify and describe relationships among inscribed angles, radii, and chords.  Include the 
relationship between central, inscribed, and circumscribed angles; inscribed angles on a diameter are 
right angles; the radius of a circle is perpendicular to the tangent where the radius intersects the 
circle. 
 


Summative Assessment The summative assessment for this objective is in the form of a quiz.  Students will calculate radii 
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 and  angle measures of given circles using relationships among inscribed angles, radii, and chords.  
 


Scoring Scale and Mastery Level 
 


The summative assessment will be scored using an answer key.  Each question is assigned a point 
value.  Mastery is demonstrated with a score of 80% or above.   
A score of 20 = 100%, a score of 19 = 95%, a score of 18 = 90%, a score of 17 = 85%, a score of 16 
= 80%,  a score of 15 = 75%, etc. 
 
 


Materials/Resources Needed Textbook (*Prentice Hall, Geometry), notes in CLOZE form, homework starters for Tier 3 students. 
*Note:  2013-2014 Pearson textbooks, as mentioned in A.3 Program of Instruction, were not available at 
time of planning and publication, so earlier editions of Pearson/Prentice Hall textbooks were used. 


 
 Instruction Student Activities 


1 


Objective:  Students will solve for the length of a chord using the 
fact that chords are equidistant from the center of a circle are 
congruent; and when a diameter is perpendicular to a chord the 
chord is bisected; and using the Pythagorean Theorem to solve for 
length of chords. 
1) Teacher reads the objective aloud to students. 
2) Teacher introduces and models how congruency is used to solve 
for the length of a missing measurement.  Teacher models correct 
use of vocabulary and verbalizes the thought process used to 
calculate solutions (think alouds).   
3) Teacher provides students with problems in which they are to 
solve for missing lengths (i.e., chords) in a circle.  Teacher actively 
roams around the classroom monitoring discussions and making 
notes of observations to be shared with the class. 
4)  Teacher introduces and models: when a diameter is 
perpendicular to a chord the chord is bisected.  Teacher models 
correct use of vocabulary and verbalizes the thought process used 
to calculate solutions (think alouds).   
5) Teacher provides examples for students to solve with partners.  
Teacher actively roams around the classroom monitoring 


1) Students follow along with the teacher and the write 
objective into their notes.  (A set of notes in CLOZE form 
are  provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 
2) Students write definition and examples in their notes and 
ask clarifying questions as needed.   
3) Working in pairs, students discuss and solve for length of 
a chord.  
4) Students write definition and examples in their notes and 
ask clarifying questions as needed. 
5) Students discuss and solve given problems with their 
partners.    
6) Pairs of student volunteers will present their solutions to 
the class, focusing on correct use of vocabulary and 
verbalizing their thought processes (think alouds).    
7) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in 
hand-out form with the first problem completed and the 
next two problems partially completed) 
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discussions and making notes of observations to be shared with the 
class. 
6) Teacher facilitates classroom discussion on given examples and 
shares observations when appropriate. 
7) Teacher assigns homework: Students are provided problems in 
which to calculate missing lengths inside a given circle.  
(Additional problems are available for enrichment, when 
appropriate, for individual students.) 


2 


Objective:  Students understand that the measure of an inscribed 
angle is half the measure of the intercepted arc. 
1) Teacher instructs students to check their homework with their 
table groups (4 students).  Teacher actively roams around the 
classroom monitoring discussions and making notes of any 
observations to be shared with the class.   
2) Teacher facilitates whole-class discussion about individual 
homework problems, if necessary, asking for volunteers to share 
their solutions/thought processes with the class.  Teacher shares 
observations when appropriate.   
3) Teacher reads objective aloud to students.   
4) Teacher introduces and models with examples: the measure of an 
inscribed angle is half the measure of the intercepted arc AND two 
inscribed angles intercepting the same arc are congruent.  Teacher 
models correct use of vocabulary and verbalizes the thought 
process used to calculate solutions (think alouds).   
5) Teacher provides students with problems in which they calculate 
the measurement of inscribed angles and intercepted arcs.  Teacher 
actively roams around the classroom monitoring discussions and 
making notes of any observations to be shared with the class.   
6) Teacher facilitates classroom discussion on given examples and 
shares observations when appropriate. 
7) Teacher assigns homework: Students are provided problems in 
which to calculate inscribed angles and intercepted arcs.    
(Additional problems are available for enrichment, when 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come 
to a group consensus on the solutions to these problems.  If 
there is a solution they do not agree on, they will note that 
problem to share with the whole class to see if someone else 
in the room can explain/model the solution.   
2) Selected students share their solutions/thought processes 
if needed.  Students are the teachers at this point.   
3) Students follow along with the teacher and the write 
objective into their notes.  (A set of notes in CLOZE form 
are  provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 
4) Students write examples in their notes and ask clarifying 
questions as needed.   
5) Students discuss and solve given problems with their 
partners.   
6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 
7) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in 
hand-out form with the first problem completed and the 
next two problems partially completed.) 
 







A.6 HS Geometry  Southwest Leadership Academy Page 4 of 8 
 
 


appropriate, for individual students.) 


3 


Objective:  Students understand that an angle inscribed in a 
semicircle is a right angle.   
1) Teacher instructs students to check their homework with their 
table groups (4 students).  Teacher actively roams around the 
classroom monitoring discussions and making notes of any 
observations to be shared with the class.   
2) Teacher facilitates whole-class discussion about individual 
homework problems, if necessary, asking for volunteers to share 
their solutions/thought processes with the class.   
3) Teacher reads today’s objective aloud to students.   
4) Teacher introduces and models with examples: an angle 
inscribed in a semicircle is a right angle and this fact can be used to 
find angle measures in a circle.  Teacher models correct use of 
vocabulary and verbalizes the thought process used to calculate 
solutions (think alouds).   
5) Teacher provides students with problems in which they find 
missing angle measures in a circle.  Teacher will actively roam 
around the classroom monitoring the discussions and making notes 
of any observations to be shared with the class.   
6) Teacher facilitates classroom discussion on given examples and 
shares observations when appropriate. 
7) Teacher assigns homework:  Students will be provided several 
problems in which to calculate missing angle measures in a circle.  
(Additional problems will be made available for enrichment, when 
appropriate, for individual students.) 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come 
to a group consensus on the solutions to these problems.  If 
there is a solution they do not agree on, they will note that 
problem to share with the whole class to see if someone else 
in the room can explain/model the solution.   
2) Selected students share their solutions/thought processes 
if needed.  Students are the teachers at this point.   
3) Students follow along with the teacher and the write 
objective into their notes.  (A set of notes in CLOZE form 
are provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 
4) Students write examples in their notes and ask clarifying 
questions as needed.   
5) Students discuss and solve given problems with their 
partners.   
6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 
7) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in 
hand-out form with the first problem completed and the 
next two problems partially completed.) 
 
 


4 


Objective:  Students understand that two segments tangent to a 
circle from a point outside the circle are congruent.   
1) Teacher instructs students to check their homework with their 
table groups (4 students).  Teacher actively roams around the 
classroom monitoring the discussions and making notes of any 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come 
to a group consensus on the solutions to these problems.  If 
there is a solution they do not agree on, they will note that 
problem to share with the whole class to see if someone else 
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observations to be shared with the class.   
2) Teacher facilitates whole-class discussion about individual 
homework problems, if necessary, asking for volunteers to share 
their solutions/thought processes with the class.   
3) Teacher reads today’s objective aloud to students.   
4) Teacher introduces and models with examples: two segments 
tangent to a circle from a point outside the circle are congruent.  
Teacher models correct use of vocabulary and verbalizes the 
thought process used to calculate solutions (think alouds).   
5) Teacher provides students with practice problems.  Teacher will 
actively roam around the classroom monitoring discussions and 
making notes of any observations to be shared with the class.   
6) Teacher facilitates classroom discussion on given examples and 
shares observations when appropriate. 
7) Teacher assigns homework: Students are provided problems in 
which to calculate measurements of tangent line segments to 
circles.  (Additional problems will be made available for 
enrichment, when appropriate, for individual students.) 


in the room can explain/model the solution.   
2) Selected students share their solutions/thought processes 
if needed.  Students are the teachers at this point.   
3) Students follow along with the teacher and the write 
objective into their notes.  (A set of notes in CLOZE form 
are  provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 
4) Students write examples in their notes and ask clarifying 
questions as needed.   
5) Students discuss and solve given problems with their 
partners.   
6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 
7) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in 
hand-out form with the first problem completed and the 
next two problems partially completed.) 
 
 


5 


Objective:  Students understand that the measure of an angle 
formed by a tangent and a chord is half the measure of the 
intercepted arc.   
1) Teacher instructs students to check their homework with their 
table groups (4 students).  Teacher actively roams around the 
classroom monitoring the discussions and making notes of any 
observations to be shared with the class.   
2) Teacher facilitates whole-class discussion about individual 
homework problems, if necessary, asking for volunteers to share 
their solutions/thought processes with the class.  Teacher shares 
observations when appropriate. 
3) Teacher reads today’s objective aloud to students.   
4) Teacher introduces and models with examples: the measure of an 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come 
to a group consensus on the solutions to these problems.  If 
there is a solution they do not agree on, they will note that 
problem to share with the whole class to see if someone else 
in the room can explain/model the solution.   
2) Selected students share their solutions/thought processes 
if needed.  Students are the teachers at this point.   
3) 1) Students follow along with the teacher and the write 
objective into their notes.  (A set of notes in CLOZE form 
are  provided to students who have been identified as 
needing them, Tier 3 and some Tier 2.) 
4) Students write examples in their notes and ask clarifying 
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angle formed by a tangent and a chord is half the measure of the 
intercepted arc.  Teacher models correct use of vocabulary and 
verbalizes the thought process used to calculate solutions (think 
alouds).   
5) Teacher provides students with problems in which they use 
properties of tangents and chords to calculate measurements of 
angles and intercepted arcs.  Teacher will actively roam around the 
classroom monitoring the discussions and making notes of any 
observations to be shared with the class.   
6) Teacher facilitates classroom discussion on given examples and 
shares observations when appropriate. 
7) Teacher assigns homework: Students are provided problems in 
which to calculate measures of intercepted arcs created by tangents 
and chords.  (Additional problems will be made available for 
enrichment, when appropriate, for individual students.) 


questions as needed.   
5) Students discuss and solve given problems with their 
partners.   
6) Pairs of student volunteers present their solutions to the 
class, focusing on correct use of vocabulary and verbalizing 
their thought processes (think alouds). 
7) Students complete homework problems independently.  
(For Tier 3 students, the first three problems will be in 
hand-out form with the first problem completed and the 
next two problems partially completed.) 
 
 


 


Objective:  Students identify and describe relationships among 
inscribed angles, radii, and chords.  Include the relationship 
between central, inscribed, and circumscribed angles; inscribed 
angles on a diameter are right angles; the radius of a circle is 
perpendicular to the tangent where the radius intersects the circle. 
1) Teacher instructs students to check their homework with their 
table groups (4 students).  Teacher actively roams around the 
classroom monitoring the discussions and making notes of any 
observations to be shared with the class.   
2) Teacher facilitates whole-class discussion about individual 
homework problems, if necessary, asking for volunteers to share 
their solutions/thought processes with the class.  Teacher shares 
observations when appropriate. 
3) Teacher gives summative assessment. 


1) Students cooperatively share their answers.  They discuss 
any solutions that they did not agree on and attempt to come 
to a group consensus on the solutions to these problems.  If 
there is a solution they do not agree on, they will note that 
problem to share with the whole class to see if someone else 
in the room can explain/model the solution.   
2) Selected students share their solutions/thought processes 
if needed.  Students are the teachers at this point.   
3) Students will complete summative assessment. 
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Paste Summative Assessment Here: 
Quiz – Geometry - Circles  
 
1.  Given A and B are congruent and  is a chord of both circles: 
 If  = 16 inches and  = 12 inches, what is the radius of the circles? 
 
 
 
 
 
 
 
2.  Assume the lines are tangent.  O is the center of the circle.  Find x. 
 
 
 
 
 
 
3.  Assume the line is tangent.  What is the value of the variable x? 
 
 
 
 
 
 
4.  Find the angle measure of angle x. 
 
 
 
 
 
 


A B 


C 


D 


x O 
 


12 


8 


O 
120° x°  


O 


130° 
x  
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5.  Find    
 
 
 
 
 
 
 
 
Paste Answer Key/Scoring Rubric Here: 
 
Quiz – Geometry / Circles  ANSWER KEY 
 
Mastery is 80% or above. 
 
Quiz is worth 20 points.  Each problem is worth four points.  
 
1.  10 inches 
 
2.  60° 
 
3.  5 
 
4.  25° 
 
5.  56°   
 


B 


140° C  
 


54°
 140°  


A 


D  
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Curriculum Sample Template  
Max. 8 Pages  
Grade Level High School Content Area Math 


Course Title (grades 9-12 Only) Pre Calculus 


Length of Unit 3 Days Time of Year 1st  quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students can verify by composition that one function is the inverse of another (F-BF.4.b). 
Students can ,for exponential models, express as a logarithm the solution to abct = d where a, c, and d are 
numbers and the base b is 2, 10, or e (F-LE.4) 
Students work through standards of mathematical practice in every mathematics lesson throughout the year.   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The following methods of instruction are aligned to the program of instruction: 
RTI:  Notes in CLOZE form are provided for Tier 2 and Tier 3 students as needed.  Teacher will organize 
small group guided instruction for students as needed.  Teacher will re-teach objectives focusing on multiple 
learning styles (verbal, visual, kinesthetic, etc.) as needed.   
What Works Strategies:  Objectives are clearly communicated to students at the beginning of every lesson.    
Cooperative learning is used regularly in lessons emphasizing the thought process used as problems are 
solved (think-alouds).   Homework is assigned for independent practice.  Students will regularly receive 
criterion-referenced, timely and specific feedback on their performance. 
SIOP: Students regularly work with partners and small groups.  Scaffolding involves significant teacher 
modeling and guided practice.  Students will verbalize their thought processes as related to the problems 
they have solved (think-alouds).  Notes in CLOZE form are provided for students as needed.  When 
appropriate, mathematics vocabulary will be broken down and analyzed to help with comprehension of 
unfamiliar terms (e.g.: logarithm, etc.)   
Culturally Relevant Pedagogy:  Students will solve real-world problems that include topics relevant to them 
and their community. 


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


F-BF.5 - Understand the inverse relationship between exponents and logarithms and use this relationship to 
solve problems involving logarithms and exponents. 
 


Summative Assessment 
 


The summative assessment for this objective is in the form of a quiz.  Students will demonstrate their 
knowledge of the inverse relationship between exponents and logarithms to solve problems involving 
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logarithms and exponents. 
 


Scoring Scale and Mastery Level 
 


The summative assessment will be scored using an answer key.  Each of the five questions is assigned a 
point value.  Mastery is demonstrated with a score of 80% or above.   
A score of 20 = 100%, a score of 19 = 95%, a score of 18 = 90%, a score of 17 = 85%, a score of 16 = 80%,  
a score of 15 = 75%, etc. 
 


Materials/Resources Needed Textbook (*Prentice Hall, Precalculus), notes in CLOZE form, homework starters for Tier 3 students. 


*Note:  2013-2014 Pearson textbooks, as mentioned in A.3 Program of Instruction, were not available at 
time of planning and publication, so earlier editions of Pearson/Prentice Hall textbooks were used. 


 
 Instruction Student Activities 


1 


Objective:  Students understand that ex and ln(x) are inverse functions 
using the composition of two functions  test: two functions are inverses if 
(f of -1) (x) = x. 


1) Teacher reads objective aloud to students.  


2) Teacher introduces and models how to solve exponential and 
logarithmic equations and uses properties of inverse functions to solve for 
a variable.  Teacher models correct use of vocabulary and verbalizes the 
thought process used to calculate solutions (think alouds). 


3) Teacher provides students with problems in which they solve 
exponential and logarithmic functions and use the properties of inverse 
functions to solve for a given variable. 


4) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


5) Teacher assigns homework: Students are problems in which they solve 
exponential and logarithmic functions and use properties of inverse 
functions to solve for a variable. (Additional problems will be made 
available for enrichment when appropriate for individual students.) 
 


1) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form are provided to 
students  identified as needing them, Tier 3 and some Tier 2.) 


2) Students write examples in their notes and ask clarifying 
questions as needed.   


3) Students discuss and solve given problems with their partners.   


4) Pairs of student volunteers present their solutions to the class, 
focusing on correct use of vocabulary and verbalizing their 
thought processes (think alouds). 


5) Students complete homework problems independently.  (For 
Tier 3 students, the first three problems will be in hand-out form 
with the first problem completed and the next two problems 
partially completed.) 
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2 


Objective:  Students can solve equations involving exponential and 
logarithmic functions. 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of any observations to be 
shared with the class.   


2) Teacher facilitates whole-class discussion about individual homework 
problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate. 


3) Teacher reads objective aloud to students.   


4) Teacher models problem solving strategies incorporating inverse 
functions.  Teacher models correct use of vocabulary and verbalize the 
thought process used to calculate solutions (think alouds).   


5) Teacher provides students with problems in which they are to solve 
problems incorporating inverse functions.  Teacher actively roams around 
the classroom monitoring discussions and making notes of any 
observations to be shared with the class.   


6) Teacher facilitates classroom discussion on given examples and shares 
observations when appropriate. 


7) Teacher assigns homework: Students are provided problems in solve 
incorporating inverse functions.  (Additional problems are available for 
enrichment, when appropriate, for individual students.) 


1) Students cooperatively share their answers.  They discuss any 
solutions that they did not agree on and attempt to come to a 
group consensus on the solutions to these problems.  If there is a 
solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.   


2) Selected students share their solutions/thought processes if 
needed.  Students are the teachers at this point.   


3) Students follow along with teacher and write objective into 
their notes.  (A set of notes in CLOZE form are provided to 
students  identified as needing them, Tier 3 and some Tier 2.) 


4) Students write examples in their notes and ask clarifying 
questions as needed.   


5) Students discuss and solve given problems with their partners.   


6) Pairs of student volunteers present their solutions to the class, 
focusing on correct use of vocabulary and verbalizing their 
thought processes (think alouds). 


7) Students complete homework problems independently.  (For 
Tier 3 students, the first three problems will be in hand-out form 
with the first problem completed and the next two problems 
partially completed.) 


 


3 


Objective: Students will demonstrate understanding of  the inverse 
relationship between exponents and logarithms and use this relationship 
to solve problems involving logarithms and exponents. 


1) Teacher instructs students to check their homework with their table 
groups (4 students).  Teacher actively roams around the classroom 
monitoring discussions and making notes of observations to be shared 
with the class.   


2) Teacher facilitates whole-class discussion about individual homework 


1) Students cooperatively share their answers.  They discuss any 
solutions that they did not agree on and attempt to come to a 
group consensus on the solutions to these problems.  If there is a 
solution they do not agree on, they will note that problem to 
share with the whole class to see if someone else in the room 
can explain/model the solution.    


2) Selected students share their solutions/thought processes if 
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problems, if necessary, asking for volunteers to share their 
solutions/thought processes with the class.  Teacher shares observations 
when appropriate. 


3)Teacher gives summative assessment. 
 


needed.  Students are the teachers at this point.   


3) Students complete summative assessment. 


 
Paste Summative Assessment Here:  
 
Quiz – Exponents and Logarithms 
 
Solve each equation below for x. 
 
1.   
 
 
 
2.   
 
 
 
3.   
 
 
 
4.   
 
 
 
5.   
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Paste Answer Key/Scoring Rubric Here:  
 
Quiz – Exponents and Logarithms – ANSWER KEY 
 
Mastery is determined by 80% or above. 
 
Quiz is worth 20 points.  Each problem is worth four points.   
 
1.    2.  x = 4  3.  x = 0  4.  x = e  5.  x = 1 +                                                                                                                
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Curriculum Sample Template 
Grade Level 9th Grade Content Area Reading 


Course Title Composition & Literature I 


Length of Unit 5 Class Periods Time of Year 2nd Semester 


Expected Prior 
Knowledge  
 


9-10.RI.1-Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences 
drawn from the text.9-10.RI.3-Analyze how the author unfolds an analysis or series of ideas or events, including the order 
in which the points are made, how they are introduced and developed , and the connections that are drawn between them. 9-
10.RI.4-Determine the meaning of words and phrases as they are used in text, including figurative, connotative, and 
technical meanings; analyze the cumulative impact of specific word choices on meaning and tone.Cornell note-taking. 


Alignment to Program of 
Instruction 
 


The following methods of instruction are aligned to the Program of Instruction:  RTi Note: When students need more than 
Tier 1 assistance, we will refer to Tier 2 strategies (small group), and Tier 3 for students who need more individualized 
help. SIOP Note: Lessons are carefully crafted with a content and language objective in mind where students have ample 
opportunity to engage in conversation and in practice of the target objective(s). Research-based Instructional Strategies: 
Every lesson will begin with clear daily objectives and students will receive detailed feedback in order to assist them with 
concept mastery attainment.  
21st Century Technological & Critical Thinking Skills: Lessons embed technology-based learning tools and platforms to 
nurture necessary 21st century skills: critical thinking and problem solving, collaboration and leadership, agility and 
adaptability, initiative and entrepreneurialism, effective oral and written communication, accessing analyzing information, 
and curiosity and imagination. 


Standard Number  
and Description 


9-10.RI.8-Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and 
the evidence is relevant and sufficient; identify false statements and fallacious reasoning. 


Summative Assessment The students will demonstrate analysis of informational text by examining specific claims in Martin Luther King’s “Letter 
from Birmingham Jail” to determine if reasoning and evidence is valid, relevant, and sufficient, and by identifying false 
statements and fallacious reasoning.  


Scoring Scale and 
Mastery Level 
 


The summative assessment will be scored using 4-point reading rubric.  Each of four questions is assigned a point value 
from 1 to 4.  A 4 demonstrates EXCEEDS MASTERY (15-16 points = 90-100%), a 3 demonstrates MEETS MASTERY 
(13-14 points = 80-89%), a 2 demonstrates APPROACHES MASTERY(11-12 points = 70-79%), and a 1 demonstrates 
FARS FALL BELOW MASTERY (10 points or below = 69% or below).  Mastery is demonstrated with a score of 80% or 
above.    


Materials/ 
Resources Needed 


Teacher-created PowerPoint titled,“Selecting, Delineating, and Assessing Arguments,” Student vocabulary/objective 
journals, Pearson Grade 9 and 11 English Literature Textbook, Buckledown AIMS Workbook, 
http://www.teachertube.com/files/articles/3443.ppt, Propaganda PowerPoint from TeacherTube, Magazines students bring 
from home (Teacher will bring some on reserve for students who do not have any), access to Computer Lab , Teacher-
created Delineating Arguments graphic organizer, teacher-created 9-10 Grade Reading Rubric. 



http://www.teachertube.com/files/articles/3443.ppt�
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Lesson Instruction Student Activities 


1 


Day One Objective: Students will delineate and evaluate an argument and specific claims 
in a text, assessing whether the reasoning is valid.  
Explain to students that for the next several days they will be learning to analyze 
arguments to determine if they are based on reliable information or confusing and false 
reasoning.  Further explain that “today we will look at examples of false statements to be 
sure we can identify them when we see them.”Teacher states to students, “By the end of 
today’s lesson, you will be able to determine an author’s argument and whether the 
reasoning is valid.” 
Anticipatory Set:Teacher assesses and accesses students’ prior knowledge by asking them 
to define in their vocabulary journal the following words: argument, delineate, assess, 
reasoning, and valid. Teacher will ask students to share their answers, and then he/she 
writes the dictionary definitions of the words on the board for students to add to their 
journal. Students are required to use the vocabulary words throughout the lesson, and they 
will be added to the class Wikipedia Word Wall.  
Direct Instruction:  The teacher leads the students in a discussion of argument, reasoning, 
and validity, followed by the PowerPoint presentation.Students take Cornell notes on the 
teacher prepared PowerPoint titled, “Selecting, Delineating, and Assessing Arguments.” 
Next, teacher asks students to discuss with a partner what important idea(s) they saw. 
Teacher selects one pair to share with the class, and other student pairs take turns sharing 
as well.  
Modeling:From the teacher-created example in the PowerPoint presentation, the instructor 
models for students how toselect and delineate arguments, and determine whether the 
author’s reasoning is valid.The instructor explains the process by modeling his/her 
thinking. 
Guided Practice:Teacher and students will do the guiding practice activity together 
(embedded into the teacher created PowerPoint ) to assess student comprehension levels.  
Check for Understanding:Students will mimic the guided practice activity by themselves 
usingthe textbook excerpt, “Understanding Comics”. The teacher will monitor students’ 
comprehension and give feedback regarding their capabilities of selecting the argument, 
delineating it, and assessing its validity.  
Independent Practice:Students will select another argument from the “Understanding 
Comics” excerpt in order to: select, delineate, and assess the reasoning of the argument. 
The teacher will walk around to check students’ comprehension and give feedback.  


• Students define the assigned words in their 
vocabulary journal.  
• Students participate in teacher-led discussion about 
argument, reasoning, and validity. 
• Students take Cornell notes on thePowerPoint, 
“Selecting, Delineating, and Assessing Arguments”. 
(RtI Tier 2 and 3 may have main ideas provided or 
partially completed notes.) 
• Students  read “Understanding comics” and select, 
delineate, and assess the reasoning of the argument 
presented. Students repeat this activity with a 
different argument and work independently. (RtI tiers 
2 and 3 may work in small guided group if needed.) 
• Students  use their objective journal and explain 
how to select an author’s argument, how to delineate 
an author’s argument, and how to assess whether the 
argument’s reasoning is valid or not. 
• In preparation for the homework assignment, 
students watch an infomercial, and use a teacher 
created “Delineating Arguments” graphic organizer 
to select the author’s argument, delineate the author’s 
argument, and assess if the reasoning is valid.  
(Tier 3 Sts. may have partially completed organizer.) 
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The teacher will work with students needing extra time or assistance, one-on-one or in 
small groups. 
Closure/Formative Assessment — Students will use their objective journal and explain 
how to select an author’s argument, how to delineate an author’s argument, and how to 
assess whether the argument’s reasoning is valid or not. 
Homework:  Students will watch an infomercial, and use a teacher-created delineating 
arguments graphic organizer to select the author’s argument, delineate the author’s 
argument, and assess if the reasoning is valid.  


2 


Day Two Objective: Students will determine if evidence an author uses in an argument is 
relevant and sufficient. 
The teacher guides the students in reviewing their homework responses to an author’s 
argument and uses this discussion as a springboard for presenting today’s objective. 
Teacher explains to the students, “by the end of today’s lesson,  you will be able to 
determine if an author’s argument provides reasoning that is relevant and sufficient.” 
Anticipatory Set:Teacher will ask student to review yesterday’s objective and takes 
volunteers to explain it in their own words. Teacher will then assess and access students’ 
prior knowledge by asking them to define in their vocabulary journal the following words: 
valid and sufficient. Teacher will ask students to share their answers, and then 
he/shewrites down the dictionary definitions of the words on the board for students to add 
to their journal. Students are required to use these added vocabulary words throughout the 
lesson, and they will be added to the class Wikipedia Word Wall.  
Direct Instruction:Students will continue taking Cornell notes from yesterday’s teacher 
created PowerPoint, viewing the slides regarding the Day 2 objective: Decide if the 
reasoning is relevant and sufficient.  
Modeling:Teacher will explain the modeled PowerPoint example for students outlining 
what the delineated arguments is, whether the reasoning is valid, and now adding whether 
the reasoning is relevant and sufficient (Day 2 objective). 
Guided Practice:Teacher and students will collaborate together in a classroom discussion 
to complete the guided practice example focusing on Day 2 objective.Teacher will walk 
around to help students and give helpful feedback.  
Independent Practice:Assign students the Buckledown workbooks activity that mimics the 
modeling and guided practice activity. The teacher will walk around to offer assistance 
and feedback for students. The teacher will work with students needing extra time or 
assistance, one-on-one or in small groups. 


• Students review their homework responses with the 
teacher. 
• Students write the objective, in their objective 
journal. 
• Students complete their vocabulary activities in their 
vocabulary journal/Wikipedia Class Word Wall site, 
and share their definition/explanation with the class. 
• Students take Cornell notes on Direct Instruction 
continuing “Selecting, Delineating, and Assessing 
Arguments.” (RtI Tier 2 and 3 may have main ideas 
provided or partially completed notes.) 


• Students observe the teacher modeling  and 
participate in class discussion about how to delineate 
arguments and determine if the reasoning is valid and 
sufficient. 
• Students work in Buckledown workbooks to 
complete an activity on valid, relevant, and sufficient 
reasoning.  (Main ideas or key points may be 
highlighted for Tier 3 students.) 
• Students  explain in their objective journal how to 
assess whether an author’s reasoning is relevant and 
sufficient. (Tier 3 may verbalize answer to T. who will 
record ideas – if needed.) 
• Students will complete their homework at home. 
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Closure/Formative Assessment:  Direct students toexplain in their objective journal howto 
assess whether an author’s reasoning is relevant and sufficient. 
Homework:  Read a new editorial tonight and use a three-column graphic organizer to 
delineate the author’s arguments, assess whether the reasoning is valid, and whether the 
evidence is relevant and sufficient to prove the author’s point. Teacher will answer any 
student questions. Students also have to bring old magazines for Day 3 activity.  


3 


Day Three Objective: Students will identify false statements and fallacious reasoning in 
an author’s argument. 
The teacher guides the students in reviewing their homework responses to an author’s 
argument and uses this discussion as a springboard for presenting today’s objective. 
The teacher states to students, “By the end of today’s lesson, you will be able toidentify 
false statements and fallacious reasoning in an author’s argument. 
Anticipatory Set: In order to assess, and access students’ prior knowledge, the teacher 
asks students to write their own definition of “fallacy.”  Teacher will ask for volunteers to 
share answers.  Teacher will then provide the dictionary definition of fallacy (written on 
board): 1. A false notion.  2. A statement or an argument based on a false or invalid 
inference.  3. Incorrectness of reasoning or belief; erroneousness. 4. The quality of being 
deceptive. Then asks, “What is a fallacious argument?”, “Where do we find fallacious 
arguments?”, and “How can fallacious arguments be dangerous?” Teacher will entertain 
student responses and examples, and add the words to the class Wikipedia Word Wall.  
Direct Instruction:Teacher will use the Propaganda Powerpoint, slides 1-16 (omit slide 2 
& 3) to identify false statements and fallacious reasoning.  
Modeling:The teacher will answer the question on Slide 16 (Identify a false statements 
and/or fallacious reasoning, and decide if it was effective).  The teacher uses a t-chart to 
show students how they can determine thefalse statement/fallacious reasoning. 
Guided Practice:The teacher selects an ad from a student’s magazineand, with the class, 
decideswhat fallacious reasoning and false statements were used to persuade the 
audience.This information goes on the T-chart. 
Check for understanding:Teacher will have students mimic the modeling and guided 
practice activities utilizing an ad they choose form their magazines. The teacher will walk 
around to check their T-charts for feedback and to offer help. 
Independent Practice: Teacher will place students in pairs. Teacher will direct students to 
pick two advertisements from their magazine (one student per advertisement),and fill out 
the T-chart graphic organizer individually. Students will then share their answers with 


• Students review their homework in class discussion 
led by the teacher. Will complete anticipatory set 
activity & turn in homework. 
• Students write the objective, in their objective 
journal. 
• Students write their definition of the word “fallacy” 
in their vocabulary notebook, then participate in the 
teacher-led discussion. 
• Students take Cornell notes on the Propaganda 
PowerPoint. (RtI Tier 2 and 3 may have main ideas 
provided or partially completed notes.) 
• Students observe the teacher model how to identify 
false statements and fallacious reasoning in a 
magazine ad. 
• Students use magazine ad to practice completing a 
T-chart to identify fallacious arguments. 
• Students use advertisements from magazines 
duplicating guided practice activity as independent 
practice. (Tiers 2 and 3 may work with T. in small 
guided group.) 
• Students use their objective journals to explain how 
to identify false statements and fallacious reasoning 
in an author’s argument. 
 
• Students will complete their homework at home. 
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each other during a think/pair/share activity. Students will also share out paired answers 
with the class.  
Closure/Formative Assessment: Direct students to use their objective journals toexplain 
how toidentify false statements and fallacious reasoning in an author’s argument. 
Homework:Students are directed to answer the following questions:  “What is a fallacious 
argument?”, “Where do we find fallacious arguments?”, and “How can fallacious 
arguments be dangerous?” (Teacher will be available for after school help.) 


4 


Day Four Objective: Students will determine an author’s argument and identify specific 
claims, assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning. 
The teacher guides the students in reviewing their homework responses to fallacious 
arguments and uses this discussion as a springboard for presenting today’s objective. 
Teacher explains to the students, “by the end of today’s lesson,  you will determine an 
author’s argument and identify specific claims, assessing whether the reasoning is valid 
and the evidence is relevant and sufficient; identify false statements and fallacious 
reasoning.” 
Preparation for tomorrow’s assessment: The teacher directs the students to read two 
editorials from the Buckledown AIMS workbook on pages 128 & 129. They will then 
pick one to answer the following questions in comprehensive short answer responses: 
What persuasive writing technique did the author use to delineate the argument and assess 
whether: the reasoning is valid? the Evidence Relevant and Sufficient? Identify the false 
statements and fallacious reasoning to persuade the audience and state whether the false 
statements and fallacious reasoning was used effectively. 
Closure: After sufficient time for working, the teacher asks students to move into groups 
(by editorial) and compare their answers.  The teacher moves about the room adding 
comments, clarification, and assistance. 


• Students participate in a discussion with the teacher 
about their homework responses. 
• Students participate in a test preparation activity in 
which they select an editorial and answer 
comprehensive short answer responses. 
(Tier 3 sts may have text highlighted for them.  Tier 2 
and 3 sts may work with T. in small guided group.) 
• Students compare their answers in a group. 
 


5 


Day Five: Summative Assessment — Student will be able to delineate and evaluate the 
argument and specific claims in a text, assessing whether the reasoning is valid and the 
evidence is relevant and sufficient; identify false statements and fallacious reasoning. 
The teacher passes out the assessment prompt (attached). 


Student will listen to teacher directed directions, 
obtain a copy of their summative assessment, and 
complete it by the end of the class period (40 
min.) . 
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9th Grade Summative Assessment for 9-10.RI.8 
 


The students will demonstrate analysis of informational text by examining specific claims in Martin Luther King’s “Letter from Birmingham Jail” to 
determine if reasoning and evidence is valid, relevant, and sufficient, and by identifying false statements and fallacious reasoning.  
 


 
Student Directions:  Read Martin Luther King’s “Letter from Birmingham Jail” and answer the following questions. 
 
A. What is the argument in the text?  What specific claims are made in support of the argument? Explain how the author’s reasoning is valid or not. 


 
 • 
 
 
 
 • 
 
 
 
 • 
 
 
 
B. Explain to what extent the evidence provided in the argument is relevant and sufficient. 


 
 
 
 
 
 
 
 
 
 
C. Identify and explain any false statements and fallacious reasoning the author uses to persuade the audience. 
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Possible Mastery Responses: 
What persuasive writing technique did the author use to delineate the argument and assess whether: 


The reasoning is valid? Mastery Student Response May Include: 
• Mr. Martin Luther King Junior validly argues for racial justice and freedom for all. 
• His valid reasoning includes:  “…the goal of America is freedom” (p. 1232) . 
• His valid reasoning includes: “We will win our freedom because the sacred heritage of our 


nation and the eternal will of God are embodies in our echoing demands” (p. 1232).  
Is the Evidence Relevant and Sufficient? 
 


Mastery Student Response May Include: 
• His relevant and sufficient evidence includes: “Before the Pilgrims were here we were 


here” (p. 1232). 
• His relevant and sufficient evidence includes: “Before the pen of Jefferson etched across 


the pages of history, the majestic words of the declaration of Independence, we were here” 
(p. 1232).  


Identify the false statements and fallacious 
reasoning to persuade the audience? 
 
 


Mastery Student Response May Include:  
• His identified false statement and fallacious reasoning include: “…it is wrong to use 


immoral means to attain moral ends” (p. 1233).  
• His identified false statement and fallacious reasoning include: “If I have said anything in 


this letter that is an overstatement of the truth and is indicative of an unreasonable 
impatience, I get of you to forgive me” (p. 1234).   


• His identified false statements and fallacious reasoning includes: “If I have said anything in 
this letter that is an understatement of the truth and is indicative of my having a patience 
that makes me patient with anything less than brotherhood, I beg God to forgive me” (p. 
1234).  
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Reading Standards Rubric 
Grades 9-10 


Delineate and evaluate the arguments and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning.  
 
 Check the 


appropriate score 
for each criteria: 


Teacher Feedback: 
(What works/what could be better) 


The student identifies the argument and specific claims presented by 
the argument. 
 


o 4 
o 3 
o 2 
o 1 


 


The student evaluates how the author’s reasoning is valid or not. o 4 
o 3 
o 2 
o 1 


 


The student evaluates to what extent the evidence provided in the 
argument is relevant and sufficient 


o 4 
o 3 
o 2 
o 1 


 


The student identifies and evaluates any false statements and 
fallacious reasoning the author uses to persuade the audience. 
 


o 4 
o 3 
o 2 
o 1 


 


 Mastery Totals  
 


 
Criteria/Points 
4= Student Exceeds Mastery of the Standard 
3= Student Meets Mastery of the Standard 
2= Student Approaches Mastery of the Standard  
1=Student Falls Far Below in Mastery of the Standard 


Grading Scale: 
90-100%= 4 
80-89%= 3 
70-79%= 2 
69%-60=1  


(Calculating the Score: Total the score and divide that total by the number of 
criterion items listed on the Rubric.  This number over 4 equals the score for 
the assessment.  It can be no higher than 4/4. ) 
 





		Curriculum Sample Template
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Curriculum Sample Template  
Grade Level 9th Grade Content Area Writing 


Course Title (grades 9-12 Only) Composition & Literature I 


Length of Unit 8 Class Periods Time of Year 2nd Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students have mastered writing main ideas and supporting details to support those ideas in paragraphs, 
introducing a topic and organizing ideas through a beginning, middle and end text structure(9.W.4). They 
have demonstrated use of appropriate voice in formal style writing and have used vocabulary appropriate for 
a particular audience and topic(9.W.4). Students have utilized all the steps in the writing process, including 
revision and editing, to produce a written text(9.W.10).  They have used graphic organizers as prewriting 
tools to visually organize ideas (9.W.5)They have self-evaluated their own and others’ written work using 6-
trait rubrics and other evaluation instruments (9.W.5).   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Arizona’s Common Core Standards: Instruction aligned with 9.W.2 
RTI:  Main ideas in reading materials are highlighted for Tier 3 students.  Graphic organizers are partially 
completed for Tiers 2 and 3 if needed. Teacher may organize small group guided instruction for students who 
need it. Teacher may write in ideas of Tier 3 students after they verbalize them. Teacher may edit student 
work for Tier 3.  Tier 3 students may write final drafts on the computer. 
What Works Strategies:  Graphic organizers used throughout unit and assessment.  Student self-reflection 
taught in writing process.  Objectives are clearly communicated to students at the beginning of every lesson 
and written on the board.  Cooperative learning used in lessons. Homework is assigned for independent 
practice. 
SIOP:  Students work with partners.  Scaffolding involves lots of teacher modeling and guided practice.  
Reading, writing, speaking and listening are integrated throughout unit and lessons.  In instruction, students 
always speak their ideas before writing them. 
Culturally Relevant Pedagogy:  Students write about issues in their community and school; the topic is 
relevant to them, builds on their knowledge and taps into their community resources. 


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


9.W.2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information 
clearly and accurately through the effective selection, organization, and analysis of content.  
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and 
distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful 
to aiding comprehension.  
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  
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c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.  
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.  
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of 
the discipline in which they are writing.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). 


Summative Assessment 
 


 Students will demonstrate synthesis of ideas and information in an informative/explanatory text by writing a 
problem-solution essay in which they describe a problem they see in their school and explain solutions for 
solving it. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The essay will be evaluated using a 5-point rubric entitled Informative/Explanatory Text Rubric, Grades 9-
10, which is attached. A score of 4 or above is mastery. 
The grading scale will be as follows:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 
 


Materials/Resources Needed Materials and Technology: 
Computers with Internet access, Portable headset-type microphone with USB cord, Chart paper and markers, 
Overhead projector and transparencies, transparencies of sample problem-solution essays. 
Handouts:  
Sample Problem-Solution Essays, Problem-Solution Graphic Organizer worksheet, Informative/Explanatory 
Texts Rubric(Grades 9-10), “What’s the Score?” worksheet, Editing Checklist, “Self-Reflection:  What I 
Learned” 
Podcasting Resources: 
Learning in Hand: Create Podcasts  http://learninginhand.com/creating-podcasts/ 
Podcasting in Plain English video   http://www.commoncraft.com/podcasting 


 
 Instruction Student Activities 


1 


Objective:  Understand the concepts and organizational structure in a problem-
solution essay. (written on board) 
1.) T. explains objective and tells Sts. they will be writing a problem-solution 
essay over the following two weeks, which will then be their scripts for recording 
a podcast.  T. reads aloud a problem-solution essay to class as students read along. 
(RTI 3:  Thesis statement, main ideas and supporting details are highlighted on 
students’ copies) 


1.) Read along with teacher and/or other students 
during read aloud. 


2.) Identify and record the thesis statement, main ideas 
and supporting details of a problem-solution essay 


3.) Read problem-solution essay aloud with partner.  
Then discuss content and ideas upon teacher 
prompt. Write thesis statement of essay in graphic 



http://learninginhand.com/creating-podcasts/�

http://www.commoncraft.com/podcasting�
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2.) T. guides students through identifying thesis statement, main ideas and 
supporting details and then writing this information in the Problem-Solution 
Graphic Organizer. T. uses overhead projector for visual. 
3.) T. organizes Think-Pair-Share for students to read another problem-solution 
essay and then complete the Problem-Solution Graphic Organizer. (See Activity 3 
in “Student Activities”) (RTI Tiers 2 and 3:  Graphic Organizer is partially 
completed.) 
4.) T. will assign homework:   Read Problem-Solution Essay and then complete 
the Problem-Solution Graphic Organizer independently. (RTI Tiers 2 and 3:  
Graphic Organizer is partially completed for various levels.) 
 


organizer; then check with partner after teacher 
prompt. Write main ideas and supporting details of 
essay, sharing and checking intermittently with 
partner upon teacher prompt. 


4.) Independently read essay.  Identify thesis, main 
ideas and supporting details and record in graphic 
organizer. 


2 


Objective:   Identify a topic for one’s own problem-solution essay (podcast), 
analyze the problem and determine appropriate solutions. (written on board) 


1. T.   explains that students will have opportunity to create a podcast to 
describe a problem they see in their community and explain solution(s) for  the 
problem.  Student will first write an essay, which will serve as their script for the 
podcast. T. then explains the objective for the day. 
2. On overhead projector, T. models brainstorming a list of community 
problems he would like to see solved. 
3. After students create their lists, T. organizes students into diverse ability 
groups to share their list.  Each group must then select one problem they would 
like to analyze together and solve.  Groups present to class their problem and 
solutions using butcher paper. 
4. T. Models how he takes his problem and solutions and creates the thesis, 
main ideas and supporting details for his essay by writing them in the Problem 
Solution Graphic Organizer. 
5. T. assigns homework:  Identify and analyze a problem for your problem-
solution essay.  Develop solutions for your problem.  Then use the information to 
complete the Problem Solution Graphic Organizer for your essay(podcast). 
(Possible RTI accommodations/modifications: Teacher provides graphic 
organizer with thesis already written out.  Teacher records theis after student 
provides idea verbally.) 
6. Ticket out the door:  T. ask students to rate their ability to do the objective on 
1-5 scale (5 = “I totally get it!” 1 = “Help!”) 


1.) Listen and observe as teacher models 
brainstorming topics for the problem-solution 
essay 


2.) Brainstorm topics for the essay. 
3.) Discuss the problems they see in their 


communities and possible solutions.  Analyze one 
problem with peers for possible solutions.  Record 
and present ideas. 


4.) Listen and observe as teacher models analysis of 
problem and writing thesis, main ideas and 
supporting details in a graphic organizer. 


5.) Complete the Problem Solution Graphic Organizer 
for one’s own essay. 


6.) Self-reflect and evaluate one’s own learning   


3 Objective:  Write a problem-solution essay rough draft. 1. Listen and observe as teacher models using the 
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1. T. explains objective for the day and models how he would write the draft 
of his essay using the ideas and information in his Problem Solution Graphic 
Organizer. 
2. T. organizes students in partners to discuss and share the information in 
their graphic organizers.   
3. T. checks students’ graphic organizers for accuracy and quality of ideas as 
they begin to write their rough drafts.  T. must approve all graphic organizers 
before students can complete their rough drafts.  T. provides feedback on what 
works in the graphic organizer and what needs to be changed/refined. 
(Possible RTI accommodation:  T. leads small group through completion of 
graphic organizer if needed) 
4. T. assigns homework:  Finish the rough draft of the problem-solution 
essay. 


graphic organizer to write the rough draft of the 
essay. 


2. With partner, speak about the community 
problem one wants to solve and explain 
solutions. 


3. Write rough draft of essay after teacher checks 
graphic organizer for accuracy and support of 
thesis. 


 


 


 


4 


Objective:  Evaluate problem-solution essays, including one’s own, and revise the 
rough draft of the essay. 


1. T. explains objective and will then read aloud the Informative/Explanatory 
Texts Rubric (Grades 9-10) T. guides students through evaluation of 2-3 
problem-solution essays written by unknown, previous students.  Class 
will read each essay aloud.  T. will organize Think Pair Share for 
discussion of key questions: 


• What score would you give this essay? 
• What are the strengths of this essay? 
• What areas of the essay need to be improved or refined? 


           T. prompts partners to hold up score on white boards (everyone at the same 
time for quick assessment of learning and student engagement).  T. leads class 
through discussion and agreement of scores.  T. asks students to answer key 
questions above on worksheet with partners (“What’s the Score?” worksheet). 


2. Using rubric, T. will have students self-evaluate their own drafts.  Then 
partners will evaluate each other’s essays  and compare scores.  Partners 
will discuss what the same questions posed by the T. in #2 above. 


3. T. will model how he writes out his plan for revision in 2-3 steps; then has 
students write out their own plans. 
(Possible RTI accommodation:  T. writes out part or all of revision plan) 


4. T. checks & signs off on each student’s revision plan 


1. Listen as T. reads evaluation instrument 
2. Read as T. or student reads essay aloud.  


Evaluate the essay using the “Writing Standard 
Evaluation Instrument:  
Informative/Explanatory Text.” Compare and 
discuss scores with partner.  Upon teacher 
prompt, hold up score that partners agree upon.  
After T.-led class discussion of appropriate 
score, analyze the strengths and weaknesses of 
the essay verbally with partner.  Record ideas on 
worksheet.  Share answers with class. 


3. Using “Writing Standard Evaluation Instrument:  
Informative/Explanatory Text,” self-evaluate 
rough draft of essay.  Then evaluate and score 
partner’s essay, writing score on evaluation 
instrument.  Partners then share scores and 
compare.  Partners discuss the strengths and 
weaknesses of each other’s essays. 


4. Students independently create a plan for 
revision - writing 2 to 3 steps they need to do to 
make the essay better. 
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5 


Objective:  Revise and edit rough drafts and write final drafts 
1. T. explains objective for the day and reviews his revision plan for his own 


essay. T. also reviews  Editing Checklist, rubric and final draft 
expectations. 


2. T. walks around classroom and checks student work as students revise and 
edit their rough drafts and begin writing their final drafts. 
(Possible RTI accommodations/modifications:  T. guides small group 
through editing process. T. edits some individual student papers if 
necessary) 


3. T. assigns homework:  Complete final draft of problem-solution essay and 
be ready to do podcast. 


1. Listen to teacher instructions 
2. Revise and edit rough drafts of paper using 


Revision Plan and Editing Checklist 
3. Write final draft of problem-solution essay. 


 


6 


Objective:  Proofread problem-solution essay, reflect on what was learned in unit, 
record podcast 


1. T. explains objective and reads aloud worksheet entitled Self-Reflection: 
What I Learned.  T. also plays video:  Podcasting in Plain English 


2. T. organizes students to do one of 3activities in stations:   record podcast; 
complete Self-Reflection Worksheet; or listen to other students’ podcasts 
at listening stations  
(Possible RTI accommodations:  T. or Behavioral Mentor proofreads 
student paper.  Students may redo paper.  Students may have more time to 
complete assignment) 


3. T. asks students to identify which podcast they liked the most and to 
explain what they liked about it. 


1. Listen to teacher instructions 
2. Student rotate stations to complete all 3 


activities:  1. Reflect on and analyze problem-
solution essay writing skills and record thinking 
on worksheet.  2. Read aloud one’s own essay 
for podcast.  3. Listen to other students’ essays. 


7 and 8 


T. gives summative assessment. T. collects all work at the end of day 7 and passes 
it back out for completion of assessment on day 8. 
RTI Accomodations/Modifications: 
Graphic organizer may be partially completed for student after student verbalizes 
ideas (e.g., T. may write out thesis statement) 
Student may use computer to type final draft. 


Complete summative assessment:  Write a problem-
solution essay independently. 


 
 


Summative Assessment:  Writing Informative/Explanatory Texts 
Grade 9 
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You are a columnist for your school newspaper.  Your readers include all the students, staff, administrators and community members 
involved in your school.  For your column, write an essay describing a problem you see at your school and explain multiple solutions 
for solving the problem.   Use the writing steps outlined below to write your essay. Your work will be graded using 
Informative/Explanatory Texts Rubric, Grades 9-10 


Part I:  Prewrite: On a separate sheet of paper, create a list of possible problems you see in your school that you would like to solve.  
Then use one of the “Problem-Solution” graphic organizers to organize your ideas.  Be sure to include sufficient details and 
information to support your thesis and main ideas. 
 
Part II.  Draft: Write the rough draft of your essay.   
 
Part III.  Revise:  Use the Informative/Explanatory Text Rubric, Grades 9-10 to self-evaluate your paper.  After scoring your rough 
draft, decide what you need to revise in order to make your text better.  Record your scores and observations below. 


Self-Evaluation 
Score 


What Needs to Be Revised? 


 
 


 


 
Part IV.  Editing:  Edit your work now to ensure that the language and conventions you have used to express your ideas are effective 
and clear. 
Use the checklist below to guide your editing. 


o Check for spelling errors, inappropriate abbreviations and/or informal language. 
o Ensure that punctuation guides the reader through the text:  End-of-sentence punctuation is correct; commas are used correctly 


and only when necessary (after an introductory phrase, with appositives, in a list, etc.). 
o Eliminate any run-on sentences. 
o Identify and correct any sentence fragments. 
o Verb tenses should be consistent and correct. 
o Within a sentence, the subject should agree with the verb. 
o Check capitalization.  Proper nouns and titles of books, articles, and reports should be capitalized appropriately. 


Part V.  Creating the Final Draft:  Write your final draft in blue or black ink on a separate sheet of notebook paper. 
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Part VI.  Proofreading:  Proofread your paper to ensure that you have not overlooked any small errors.  Correct errors in grammar 
and usage, punctuation, capitalization, and spelling.  Also check your formatting.  You may refer to a dictionary if necessary. 


 
 
 
 
Informative/Explanatory Text Rubric, Grades 9 and 10       Mastery = 4 
5  Excellent and Skillful 


• Introduces a topic skillfully;  
• Organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; 


includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or 


other information and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships 


among complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity 


of the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 


are writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating 


implications or the significance of the topic). 
4  Appropriate and Acceptable 


• Introduces a topic adequately 
• Organizes complex ideas, concepts, and information to make important connections and distinctions; includes formatting (e.g., headings), 


graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information 


and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among 


complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary to manage the complexity of the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 


are writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating 


implications or the significance of the topic). 
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3  Inadequate 
• Introduces a topic clearly, previewing what is to follow, but introduction may be underdeveloped 
• Organizes ideas, concepts and information into broader categories that can be understood but details may not be placed effectively in the 


writing; includes some degree of formatting (e.g., headings), graphics (e.g., charts, tables) and multimedia when useful to aiding 
comprehension. 


• Develops the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.  However, details 
may be uneven, somewhat predictable or leave information gaps; they may be placed ineffectively in the writing or may be inappropriate 
to the audience’s knowledge of the topic. 


• Uses appropriate transitions to create cohesion and clarify the relationships among ideas and concepts, but transitions may be repetitive, 
ineffective or misplaced at times. 


• Uses precise language and domain-specific vocabulary inconsistently to inform about or explain the topic; words may be monotonous or 
sometimes misused. Writing may contain clichés or overused words that do not communicate an awareness of audience. 


• Establishes a formal style but may not maintain it throughout the written work.  The norms and conventions of the discipline in which 
they are writing are not consistently followed. 


• Provides a concluding statement or section that follows from the information or explanation presented but is underdeveloped. 
2  Poor 


• Communicates a simplistic or overly broad topic with unclear ideas that have insufficiently developed details. 
• Sequencing of ideas and information may sound like a list with missing or ineffective details that require reader inference to comprehend 


and follow.  
• Misses a beginning and/or ending 
• Lacks transitions or transitions may be inappropriate 
• Uses language that is simplistic, repetitive, and monotonous; contains misused words 
• Does not communicate an awareness of audience  


 
1  Inferior 


• Demonstrates a lack of purpose; topic is unclear 
• Sequencing of ideas and information obscures the main point 
• Offers an attempt that is too short to offer coherent development of an idea, if it is stated. 
• Extremely limited vocabulary that shows no commitment to communicating a message 


 
Teacher Feedback (What works?  What could be better?): 
 
 
Scoring:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 





		Curriculum Sample Template
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Curriculum Sample Template  
Grade Level 10th Content Area Reading 


Course Title  Composition & Literature II 


Length of Unit 5 Class Periods Time of Year 2nd Semester 


Expected Prior 
Knowledge  
 


Cornell Note-taking. 9-10.RI.1-Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text. 9-10.RI.3-Analyze how the author unfolds an analysis or series of ideas or events, including the order 
in which the points are made, how they are introduced and developed , and the connections that are drawn between them. 9-10.RI.4-
Determine the meaning of words and phrases as they are used in text, including figurative, connotative, and technical meanings; 
analyze the cumulative impact of specific word choices on meaning and tone. 


Alignment to 
Program of 
Instruction 
 


The following methods of instruction are aligned to the Program of Instruction: RTi Note: When students need more than Tier 1 
assistance, we will refer to Tier 2 strategies (small group), and Tier 3 for students who need more individualized help.  
SIOP Note: Lessons are carefully crafted with a content and language objective in mind where students have ample opportunity to 
engage in conversation and in practice of the target objective(s).  
Research-based Instructional Strategies: Every lesson will begin with clear daily objectives and students will receive detailed 
feedback in order to assist them with concept mastery attainment. Teachers will also use this information to celebrate their 
achievements.     
21st Century Technological & Critical Thinking Skills: Lessons embed technology-based learning tools and platforms to nurture 
necessary 21st century skills: critical thinking and problem solving, collaboration and leadership, agility and adaptability, initiative and 
entrepreneurialism, effective oral and written communication, accessing analyzing information, and curiosity and imagination.   


Standard Number 
and Description 


9-10.RI.8-Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence 
is relevant and sufficient; identify false statements and fallacious reasoning. 


Summative 
Assessment 


The students will demonstrate analysis of informational text by examining specific claims in Learned Hand’s “I Am an American Day 
Address,” to determine if reasoning and evidence is valid, relevant, and sufficient, and by identifying false statements and fallacious 
reasoning.  


Scoring Scale and 
Mastery Level. The summative assessment will be scored using 4-point reading rubric.  Each of four questions is assigned a point value from 1 to 4.  


A 4 demonstrates EXCEEDS MASTERY (15-16 points = 90-100%), a 3 demonstrates MEETS MASTERY (13-14 points = 80-89%), 
a 2 demonstrates APPROACHES MASTERY(11-12 points = 70-79%), and a 1 demonstrates FARS FALL BELOW MASTERY (10 
points or below = 69% or below).  Mastery is demonstrated with a score of 80% or above.    


Materials/ 
Resources 
Needed 


Wikipedia Online Class Word Wall, access to the Computer Lab,http://www.brighthub.com/education/k-12/articles/89020.aspx, 
Fallacious Arguments Webquest, “Nothing but the Truth: Patriotism Debate” (embeds Red Skeleton’s and Victorious American 
information), Vocabulary/Objective Journals, Pearson 10th Grade Literature Textbook, Buckledown AIMS Workbook, Teacher-
generated PowerPoint titled, “10.RI.8 Patriotism,” Victorious American homework (teacher-created), Teacher-generated US FLAG 
Test Preparation Test (Day 4),Logical Fallacies Youtube Video and Powerpoint copy handouts for students, Logical Fallacies 
homework (teacher-created), http://www.youtube.com/watch?v=MhhJAGjBIEw&feature=related 



http://www.brighthub.com/education/k-12/articles/89020.aspx�

http://www.youtube.com/watch?v=MhhJAGjBIEw&feature=related�
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Lesson  Instruction Student Activities 


1 


Day One Objective: Students will delineate and evaluate an argument and specific claims in a 
text, assessing whether the reasoning is valid.  
Explain to students that for the next several days they will be learning to analyze arguments to 
determine if they are based on reliable information or confusing and false reasoning.  Further 
explain that “today we will look at examples of false statements to be sure we can identify them 
when we see them.”  Teacher states to students, “By the end of today’s lesson, you will be able 
to determine an author’s argument and whether the reasoning is valid.”  
Anticipatory Set: Teacher assesses and accesses students’ prior knowledge by asking them to 
define in their vocabulary journal the following words: delineate and valid. Teacher asks 
students to share their answers.  The teacher writes the dictionary definitions of the words on the 
board for students to add to their journal. Students are required to use the vocabulary words 
throughout the lesson, and they will be added to the class Wikipedia Word Wall. Correct any 
misunderstandings and have students adjust their definitions accordingly. 
Direct Instruction: Direct students to take Cornell notes on the teacher prepared PowerPoint, 
titled, “10.RI.8 Patriotism,” which presents how to select an author’s argument, delineate the 
author’s argument and assess whether the reasoning is valid.  
Modeling:  From the teacher-created example in the PowerPoint, the instructor will model how 
to select and delineate arguments, and assess whether the author’s reasoning is valid. The 
instructor will explain the process regarding how the answer is derived by thinking aloud.  
Guided Practice:Teacher will ask students to repeat the steps outlined in the PowerPoint on how 
to select, delineate, and assess the reasoning in an argument. The teacher will work with 
students needing extra time or assistance. 
Check for Understanding:After teacher plays the audio version of Red Skeleton’s “Pledge of 
Allegiance,” provides students a text copy of, and projects the text on the board, students will 
mimic the guided practice activity in pairs using Red Skeleton’s “Pledge of Allegiance.” The 
teacher will monitor students’ comprehension and give feedback regarding their success in 
selecting the argument, delineating it, and assessing its validity.  
Independent Practice:Students work in pairs and use Red Skeleton’s “Pledge of Allegiance” in 
order to select, delineate, and assess the reasoning of a second argument. The teacher will walk 
around to check students’ comprehension and give feedback. Teacher selects one pair to share 
with the class, and others student pairs take turns sharing as well. Teacher gives guided 
feedback to help students attain mastery of the selected objective information in the examples.  
Closure/Formative Assessment: Students will explain in their objective notebook how to select, 


• Students write the objective, in their 
objective journal, and complete their 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students take Cornell notes on the 
PowerPoint presentation titled, “10.RI.8 
Patriotism” (Tier 3 sts. may have partially 
completed notes or notes with main ideas 
already provided.) 
• Students observe modeling by instructor on 
how to select and delineate arguments, and 
assess whether the author’s reasoning is 
valid. 
• Students collaborate in pairs and analyze 
whether the reasoning is valid in “Pledge of 
Allegiance.” 
• Students share their analysis with the class. 
• Students explain in their objective notebook 
how to select, delineate, and assess the valid 
reasoning of an argument.  
• Students will complete their homework at 
home. 
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delineate, and assess the valid reasoning of an argument.  
Homework: Students will use text (provided by teacher in a handout) from the Victorious 
American to select, delineate and evaluate the reasoning of the argument.  


2 


Day Two Objective: Students will determine if evidence an author uses in an argument is 
relevant and sufficient. 
The teacher guides the students in reviewing their homework responses to an author’s reasoning 
in an argument and uses this discussion as a springboard for presenting today’s objective.  
Anticipatory Set: Teacher will then assess and access students’ prior knowledge by asking them 
to define in their vocabulary journal the following words: relevant and sufficient. Teacher will 
ask students to share their answers and write down the dictionary definitions of the words on the 
board for students to add to their journal. Students are required to use these added vocabulary 
words throughout the lesson, and they will be added to the class Wikipedia Word Wall.  
Direct Instruction: Students take Cornell notes on the teacher prepared Day 2 PowerPoint titled, 
“10.RI.8 Patriotism” PowerPoint which builds upon Day 1’s objective and adds Day 2’s 
learning objective regarding assessing if the argument’s reasoning is relevant and sufficient?  
Modeling: From teacher created example in the PowerPoint, instructor will model how to select 
and delineate arguments, and assess whether the author’s reasoning is valid (yesterday’s 
learning objective) and now decide is the reasoning relevant and sufficient. Instructor will 
explain the process regarding how the answer is derived by thinking aloud.  
Guided Practice: Teachers pairs students.Teacher has students do an example from the 
PowerPoint, just as the teacher modeled. Teacher then selects one pair to share with the class, 
and others student pairs take turns sharing as well. Teacher gives guided feedback to help 
students attain mastery of the selected objective information in the examples.  
Check for Understanding: After teacher plays the audio version of Red Skeleton’s “Pledge of 
Allegiance”, provides students a text copy of it, and projects the text selection on the board, 
students will mimic the guided practice activity in pairs using Red Skeleton’s text. The teacher 
will walk around to check students’ comprehension and give feedback regarding their 
capabilities of assessing whether the evidence is relevant and sufficient? 
Independent Practice: Students work in pairs and use Red Skeleton’s “Pledge of Allegiance” in 
order to assess if students can assess whether the arguments are relevant and sufficient?  The 
teacher will walk around to check students’ comprehension and give feedback.  
Closure/Formative Assessment: Direct students to use their objective journal and explain how to 
assess whether arguments are relevant and sufficient, and the importance of having arguments 
that are relevant and sufficient.  


• Students participate in the teacher-led 
discussion in reviewing the homework. 
• Students write the objective, in their 
objective journal, and complete the 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students will take Cornell notes on Day 2 
of “10.RI.8 Patriotism” PowerPoint (Tier 3 
sts. may have partially completed notes or 
notes with main ideas already provided.) 
• Students observe teacher modeling how to 
decide if the reasoning is relevant and 
sufficient in an argument. 
• Students will work in pairs assessing 
“Pledge of Allegiance” on whether the 
evidence is relevant and sufficient. 
• Students explain how to assess whether 
arguments are relevant and sufficient, and the 
importance of having arguments that are 
relevant and sufficient in their objective 
journal.  
• Students will complete their homework at 
home. 
(Tier 2 and 3 sts. may have main ideas or 
reasoning in text highlighted for them.) 
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Homework: Student will use text (provided by teacher in a handout) from the Victorious 
American to select, delineate and evaluate the reasoning of the argument. 


3 


Day Three Objective: Students will identify false statements and fallacious reasoning in an 
author’s argument. 
The teacher guides the students in reviewing their homework responses to selecting, delineating 
and evaluating the reasoning of an argument, and uses this discussion as a springboard for 
presenting today’s objective.  
The teacher states to students, “By the end of today’s lesson, you will be able to identify false 
statements and fallacious reasoning in an author’s argument.” 
Anticipatory Set: Teacher asks students to write down what their definition of “false, fallacy, 
and fallacious” is in order to assess and access students’ prior knowledge. Teacher will also ask 
what is the relationship between the terms, if one exists? Teacher will ask for volunteers to share 
answers. Teacher will also provide the correct answer and definitions, and add the words to the 
class Wikipedia Word Wall.  
Direct Instruction:Direct students to take Cornell notes on the teacher prepared PowerPoint 
titled, “10.RI.8 Patriotism,” which builds upon Day 1 and 2’s learning objectives and now adds 
information regarding selecting false statements and fallacious reasoning.   
Modeling:Teacher will model Day 3’s objective from the PowerPoint (Identify a false 
statements and/or fallacious reasoning, and decide if it was effective?) Teacher will then explain 
for students how the answer was obtained by using a T-Chart to evaluate what the false 
statement/fallacious reasoning is, and whether it was used effectively on the board.  
Guided Practice: Teacher will have a student volunteer mimic the activity using another 
example from the PowerPoint The teacher will have the class decide along with the student at 
the front of the class what fallacious reasoning and false statements were used to persuade the 
audience, and were they effective? This information goes on the T-chart. The teacher will 
provide necessary feedback.  
Check for understanding: Teacher will have students mimic the modeling and guided practice 
activities utilizing the logical fallacies for the teacher generated worksheet which will cover Day 
1-Day 3 objectives. The teacher will monitor students’ comprehension and offer helpful 
feedback.   
Independent Practice: Teacher will place students in pairs. Teacher will direct students complete 
the Logical Fallacious worksheet in order to continue to assess their skills. The teacher will 
continue to walk around, answer student questions, give helpful feedback, make note of who 
needs more assistance.  


• Students participate in teacher-led 
discussion about the previous day’s 
homework. 
• Students write the objective, in their 
objective journal and complete their 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students take Cornell notes on day 3 of 
“10.RI.8” PowerPoint (Tier 3 sts. may have 
partially completed notes or notes with main 
ideas already provided.) 
• Students observe a modeling example as 
well as participate in guided practice. 
• In pairs, students complete the Logical 
Fallacious worksheet.  


• Students use their objective journal to 
explain how to identify false statements 
and/or fallacious reasoning and how and why 
false statements and fallacious reasoning can 
be effective techniques for writers to use. 
• Students will complete their homework at 
home. 
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Closure/Formative Assessment:  The teacher directs students to explain how to identify false 
statements and/or fallacious reasoning and how to assess whether it is used effectively, in their 
objective journal.Students will add how and why false statements and fallacious reasoning can 
be effective techniques for writers to use. 
Homework:  Assign homework which asks students to explain in one paragraph the importance 
of mastering the 9-10.RI.8 standard in their daily lives. They need to explain how they come 
across this information in their daily lives and how it affects them. Teacher gives one example 
to ensure students understand the homework assignment before they leave, and asks another 
student to give an example. (Teacher will be available for after school help.) 


4 


Day Four Objective: Students will determine an author’s argument and identify specific 
claims, assessing whether the reasoning is valid and the evidence is relevant and sufficient; 
identify false statements and fallacious reasoning. 
The teacher guides the students in reviewing their homework responses to fallacious arguments 
and uses this discussion as a springboard for presenting today’s objective.  
Teacher explains to the students, “by the end of today’s lesson,  you will determine an author’s 
argument and identify specific claims, assessing whether the reasoning is valid and the evidence 
is relevant and sufficient; identify false statements and fallacious reasoning.” 
Preparation for tomorrow’s assessment: The teacher directs the students to read information 
from the US Flag website provided by the instructor. They will use this information to answer 
the following questions in comprehensive paragraphs, one per sub-question: What persuasive 
writing technique did the author use to delineate the argument? Was the reasoning valid? Is the 
Evidence relevant and sufficient?  And, finally, identify the false statements and fallacious 
reasoning used to persuade the audience. 


Closure: After sufficient time for working, the teacher asks students to move into groups and 
compare their answers.  The teacher moves about the room adding comments, clarification, and 
assistance.  


• Students participate in teacher-led 
discussion about the previous day’s 
homework. 
• Student participate in a test preparation 
activity. (Tiers 2 and 3 may work with T.  
in small guided group.  Tier 3may have 
main ideas, persuasive techniques, or 
reasoning hig lighted in text.) 
• Studentsmove into groups and compare 
their answers to the US Flag activity.   


 


5 


Day Five: Summative Assessment — Student will be able to delineate and evaluate the 
argument and specific claims in a text, assessing whether the reasoning is valid and the evidence 
is relevant and sufficient; identify false statements and fallacious reasoning. 
The teacher passes out the assessment prompt (attached). 


Student will listen to teacher directed 
instructions, obtain a copy of their 
summative assessment, and complete it by 
the end of the class period (40 min.). 
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10th Grade Summative Assessment for 9-10.RI.8 


The students will demonstrate analysis of informational text by examining specific claims in Martin Luther King’s “Letter from Birmingham Jail” to 
determine if reasoning and evidence is valid, relevant, and sufficient, and by identifying false statements and fallacious reasoning.  
 


 
Student Directions:  Read Learned Hands, “I Am an American Day Address,” and answer the following questions. 
 
A. What is the argument in the text?  What specific claims are made in support of the argument? Explain how the author’s reasoning is valid or not. 


 
 • 
 
 
 
 • 
 
 
 
 • 
 
 
 
B. Explain to what extent the evidence provided in the argument is relevant and sufficient. 


 
 
 
 
 
 
 
 
 
 
C.  Identify and explain any false statements and fallacious reasoning the author uses to persuade the audience. 
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Possible Mastery Responses: 
What persuasive writing technique did the author use to delineate the argument and assess whether: 
The reasoning is valid? Mastery Student Response May Include: 


• His valid reasoning regarding the “spirit of liberty” includes: “We sought liberty; freedom 
from oppression, freedom from want, freedom to be ourselves.”  


Is the Evidence Relevant and Sufficient?  
 


Mastery Student Response May Include: 
• His relevant and sufficient evidence includes: “For this reason we have some right to 


consider ourselves a picked group, a group of those who had the courage to break from the 
past and brave the dangers and the loneliness of a strange land.”  


• His relevant and sufficient evidence includes: “…in that spirit of that America for which our 
young men are at this moment fighting and dying…” 


Identify the false statements and fallacious 
reasoning to persuade the audience & are the false 
statements and fallacious reasoning used 
effectively? 
 
 


Mastery Student Response May Include:  
• His identified false statement and fallacious reasoning include: “It is not the ruthless, the 


unbridled will; it is not freedom to do as one likes. That is the denial of liberty, and lead 
straight to it’s overthrow.”  


• His identified false statement and fallacious reasoning include: “Liberty lies in the hearts of 
men and woman; when it dies there, no constitution, no law, no curt can even do much to 
help it.”  


• These are EFFECTIVE due to: False claims lead the reader to believe one causes the other.  
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Reading Standards Rubric 
Grades 9-10 


Delineate and evaluate the arguments and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; 
identify false statements and fallacious reasoning.  
 
 Check the 


appropriate score 
for each criteria: 


Teacher Feedback: 
(What works/what could be better) 


The student identifies the argument and specific claims presented by 
the argument. 
 


o 4 
o 3 
o 2 
o 1 


 


The student evaluates how the author’s reasoning is valid or not. o 4 
o 3 
o 2 
o 1 


 


The student evaluates to what extent the evidence provided in the 
argument is relevant and sufficient 


o 4 
o 3 
o 2 
o 1 


 


The student identifies and evaluates any false statements and 
fallacious reasoning the author uses to persuade the audience. 
 


o 4 
o 3 
o 2 
o 1 


 


 Mastery Totals  
 


 
Criteria/Points 
4= Student Exceeds Mastery of the Standard 
3= Student Meets Mastery of the Standard 
2= Student Approaches Mastery of the Standard  
1=Student Falls Far Below in Mastery of the Standard 


Grading Scale: 
90-100%= 4 
80-89%= 3 
70-79%= 2 
69%-60=1  
 


(Calculating the Score: Total the score and divide that total by the number of 
criterion items listed on the Rubric.  This number over 4 equals the score for 
the assessment.  It can be no higher than 4/4. ) 
 





		Curriculum Sample Template
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Curriculum Sample Template  
  
Grade Level 10th Grade Content Area Writing 


Course Title (grades 9-12 Only) Composition & Literature II 


Length of Unit 10 Class Periods Time of Year 2nd Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


.Students have mastered writing main ideas and supporting details to support those ideas in paragraphs, 
introducing a topic and organizing ideas through a beginning, middle and end text structure(10.W.4). They 
have demonstrated use of appropriate voice in formal style writing and have used vocabulary appropriate for 
a particular audience and topic(10.W.4). Students have utilized all the steps in the writing process, including 
revision and editing, to produce a written text(10.W.10).  They have used graphic organizers as prewriting 
tools to visually organize ideas (10.W.5)They have self-evaluated their own and others’ written work using 
6-trait rubrics and other evaluation instruments (10.W.5).   


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Arizona’s Common Core Standards: Instruction aligned with 10.W.2 
RTI:  Main ideas in reading materials are highlighted for Tier 3 students.  Graphic organizers are partially 
completed for Tiers 2 and 3 if needed. Teacher may organize small group guided instruction for students 
who need it. Teacher may write in ideas of Tier 3 students after they verbalize them. Teacher may edit 
student work for Tier 3.   
What Works Strategies:  Graphic organizers used throughout unit and assessment.  Student self-reflection 
taught in writing process.  Objectives are clearly communicated to students at the beginning of every lesson 
and written on the board.  Cooperative learning used in lessons. Homework is assigned for independent 
practice. Formative assessment opportunities provide avenues for extensive feedback from T. 
SIOP:  Students work with partners.  Scaffolding involves lots of teacher modeling and guided practice.  
Reading, writing, speaking and listening are integrated throughout unit and lessons.  In instruction, students 
always speak their ideas before writing them. 
Culturally Relevant Pedagogy:  Students write about influential people from other cultures. 


Standard Number and Description 
List the Number* and full description 
for the required Standard. 


10.W.2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of content.  
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and 
distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful 
to aiding comprehension.  
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  
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c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts.  
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.  
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of 
the discipline in which they are writing.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). 


Summative Assessment 
 


 Students will demonstrate synthesis of ideas and information by writing a biographical essay about 
a Nobel Peace Prize recipient. 


Scoring Scale and Mastery Level 
 


The essay will be evaluated using a 5-point rubric entitled Informative/Explanatory Text Rubric, Grades 9-
10, which is attached. A score of 4 or above is mastery. 
The grading scale will be as follows:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 


Materials/Resources Needed Materials and Technology: 
Computers with Internet access,  
Handouts:  
Sample Biographical essays written by teacher and former students, “MLA Guidelines and Format,” 
Informative/Explanatory Texts Rubric(Grades 9-10), “What’s the Score?” worksheet, Editing Checklist, 
“Self-Reflection:  What I Learned” 
 


 
 Instruction Student Activities 


1 


Objective:  Understand how the thesis, main ideas and information from research 
are integrated and organized within a biographical essay. (written on board) 
1.) T. explains objective and tells Sts. they will be writing 2 biographical essays 
– one about Alfred Nobel (guided instruction) and one about a Nobel Peace Prize 
Recipient of their choosing(summative assessment).  T. reads aloud sample 
biographical essay to class as students read along. (RTI 3:  Thesis statement, main 
ideas and supporting details are highlighted on students’ copies) 
2.) T. guides students through identifying thesis statement, main ideas and types 
of supporting details from research (e.g., direct quote, statistic/fact) .  Sts 
colorcode essay (underline thesis in green, circle intro and conclusion in red, 
highlight main ideas in yellow, quote highlighted in pink, etc.) and then write this 
information from the  essay in outline form.  T. uses overhead projector for visual. 
3.) T. asks students to read another biographical essay and then colorcode it 


1.) Listen and read along with teacher and/or other 
students during read aloud. 


2.) Identify and record the thesis statement, main 
ideas and supporting details of a biographical 
essay 


3.) Read biographical essay aloud with partner.  
Identify components of essay, including 
supporting details conveyed through direct 
quotes, facts, or examples. 


4.) Organize thesis, main ideas and supporting details 
of sample essay in an outline. 
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independently. (RTI Tier 3:  some components may be colorcoded already.) 
4.) T. assigns homework:   Put information in outline form to show how the  


thesis, main ideas and supporting details relate to each other and are 
organized in a biographical essay  (RTI Tiers 2 and 3:  Outline may be 
partially completed at various levels.) 


 


2 


Objective:  Understand how internal citations and Works Cited page add 
reliability to information presented in a text and help reader see where the 
information came from. 
1. T. explains day’s objective and tells Sts. they will be information detectives 


to see if one writer actually got his information from reliable sources. T. and 
class read short 1 page biographical essay with internal citations and Works 
Cited page.  T. also explains how other writers’ Work Cited pages can help 
them locate information in their research too 


2. T. models on overhead how to use internal citation to find article with the 
information paraphrased in the research paper.  T. then goes to article and 
highlights the source text to determine that the citation was done correctly 
and the information was reliable. 


3. T. hands out 2 articles listed in Works Cited page of the sample biographical 
essay and tells Sts. to work in pairs to locate and highlight where the writer 
got his information in the articles, using the writer’s citations to do so.  T. 
warns Sts that one piece of information may not be from a reliable source 
and is not cited correctly.  Sts. must identify which one. 


4. T. and Sts. discuss which info was not cited properly and may not come from 
a reliable source and where other information is located. 
Ticket Out the Door:  Why is it important to use internal citation when 
incorporating research in your writing?  What do you need to remember 
about research, notetaking and citing your sources when you write your 
paper? 


1.) Listen and read along with T. or other St. 
2.) Listen, observe T. and ask clarifying questions 
3.) Working with a partner, locate information 


provided in sample essay using internal citation to 
find the source article and page where the info 
can be found.  Highlight source information.  
Identify which information from the sample essay 
is not cited correctly and as a result, may not 
come from a reliable source. 


4.) Discuss answers from Activity 3 with T. and 
class. Explain why it’s important to use internal 
citation in research writing.  Self-reflect on what 
is important information for one to remember 
when writing a paper with research information. 


3 


Objective:   Identify important or relevant information in research and take notes. 
1. T explains day’s objective and tells Sts. they will go to computer lab to 
research life of Alfred Nobel for their biographical essay.   
2. On overhead projector, T. does think aloud to model how he reads through 
research articles, determines what is important or relevant to topic of his paper 
and then records information in his notes. T. also models how to record 


1. Listen and observe.  Ask clarifying 
questions if necessary. 


2. Listen and observe.  Ask clarifying 
questions if necessary. 


 
3. Research life of Alfred Nobel in computer 
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important source info for internal citation and Works Cited page. 
3. Sts. research life of Alfred Nobel in computer lab and take notes. 
 


lab. Take notes. 


4 


Objective:  Synthesize one’s ideas and information from notes to write a rough 
draft of a biographical essay 


1. T. explains day’s objective.  T. does think aloud to show how he takes 
information from notes to write a thesis statement and then organizes his 
main ideas and supporting details in an outline. 


2. T. asks Sts. to look at notes and write a thesis for their paper. 
3. T. asks Sts. to share their thesis in multi-ability groups of 4. T. tells Sts. to 


discuss what kinds of information each writer will need to develop the 
thesis and support the main ideas.  Sts. are encouraged to share any 
research information they have that might be helpful. 


4. Independent Work Time:  Sts. organize their ideas and information in an 
outline or other graphic organizer.  Sts. can also go to lab to do more 
research.  T. checks outlines as sts. work, gives feedback and signs off on 
each  if it is thorough and complete.  


Homework:  Finish the rough draft of your biographical essay. 


1. Listen and observe T.  Ask clarifying 
questions. 


2. Write a thesis statement for the biographical 
essay. 


3. Working in a cooperative group, share the 
thesis statement.  Discuss with group what 
information will be needed to support and 
develop the thesis. Share any research 
information and source info that will be helpful 
to each writer in the group. 


4. Write an outline to organize thesis, main ideas 
and supporting details for the biographical 
essay about Alfred Nobel. 
Homework:  Write the rough draft of the essay. 


5 


Objective:  Evaluate biographical essays, including one’s own, and revise the 
rough draft of the essay. 


1. T. explains objective and will then read aloud the Informative/Explanatory 
Texts Rubric (Grades 9-10) T. guides students through evaluation of 2-3 
biographical essays written by unknown, previous students.  Class will 
read each essay aloud.  T. will organize Think Pair Share for discussion of 
key questions: 


• What score would you give this essay? 
• What are the strengths of this essay? 
• What areas of the essay need to be improved or refined? 


           T. prompts partners to hold up score on white boards (everyone at the same 
time for quick assessment of learning and student engagement).  T. leads class 
through discussion and agreement of scores.  T. asks students to answer key 
questions above on worksheet with partners (“What’s the Score?” worksheet). 


2. Using rubric, T. will have students self-evaluate their own drafts.  Then 
partners will evaluate each other’s essays  and compare scores.  Partners 
will discuss what the same questions posed by the T. in #2 above. 


1. Listen and read along with T. , reading 
rubric and sample biographical essays.  
Evaluate essay using rubric and 
discuss with partner.  With partner, 
score essay with rubric and write score 
on white board.  When prompted by 
T., hold up score.  Share evaluation 
and thinking with class during 
discussion. Write evaluation of paper 
on worksheet. 


2. Self-evaluate own paper using rubric.  
Then evaluate partner’s paper with 
rubric.  Discuss evaluations. 


3. Listen to T. model and then write plan 
for revising paper. 


4. Get T. feedback and sign off 
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3. T. will model how he writes out his plan for revision in 2-3 steps; then has 
students write out their own plans. 
(Possible RTI accommodation:  T. writes out part or all of revision plan) 


4. T. checks & signs off on each student’s revision plan 


6 


Objective:  Revise and edit rough drafts and write final drafts 
1. T. explains objective for the day and reviews his revision plan for his own 


essay. T. models ways to revise work. T. also reviews Editing Checklist, 
MLA handout,  rubric and final draft expectations. 


2. T. walks around classroom and checks student work as students revise and 
edit their rough drafts and begin writing their final drafts. 
(Possible RTI accommodations/modifications:  T. guides small group 
through editing process. T. edits some individual student papers if 
necessary) 


3. T. assigns homework:  Complete final draft biographical essay. 


1. Listen observe T. instructions and modeling. 
2. Revise and edit rough drafts. 
3. Write final draft of essay. 


7  


Objective:  Proofread biographical essay and reflect on what was learned in unit. 
1. T. explains objective and reads aloud worksheet entitled Self-Reflection: 


What I Learned.  T. reminds students that punctuation and formatting in 
the Work Cited page can be challenging.  Tells them to refer to their MLA 
handout or even have partner check their Works Cited page. 


2. T. provides Sts. with time to proofread and complete self-reflection 
assignment. 


1.Listen to teacher instructions 
2.  Proofread paper.  Reflect on and analyze problem-
solution essay writing skills and record thinking on 
worksheet.   


8, 9, 10 


T. gives summative assessment. T. collects all work at the end of days 8 & 9 and 
passes it back out for completion of assessment on day 10. Students may have time 
at the computer in the lab for research and typing final drafts. 
RTI Accomodations/Modifications: 
An outline may be partially completed for student after student verbalizes ideas 
(e.g., T. may write out thesis statement) 


Complete summative assessment:  Write a biographical 
essay about a Nobel Peace Prize Repicipient, 
incorporating research to develop the thesis and 
providing internal citation and a Works cited page. 


 
 


Summative Assessment:  Writing Informative/Explanatory Texts 
Grade 10 


 
You have already researched and written about the life of Alfred Nobel.  Now it is time to research the recipients of the Nobel Peace 
Prize.  Write a 2-3 page biographical essay about a Nobel Peace Prize winner.  Use the Internet to research the person’s life and 
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accomplishments.  Was the award given without conflict?  How did this person influence his/her community and the world at large? 
Explain why this person became a Nobel Peace Prize recipient.  As with any formal research paper, cite your sources following MLA 
guidelines and complete a Works Cited page. 


Part I:  Prewrite: Look over the list of Nobel Peace Prize winners and research a few of them to determine which one interests you.  
1.) On a separate sheet of paper, use Cornell notes to create a short list of topics (Nobel recipients) for your essay, noting their 
accomplishments and interesting information about their lives.  Then, determine which recipient you will research further and write 
about in your biographical essay.   
2.) Write an outline, draw a web or create a graphic organizer that will help you organize your thesis, main ideas and supporting 
details. 
 
Part II.  Draft: Write the rough draft of your biographical essay.   
 
Part III.  Revise:  Use the Informative/Explanatory Text Rubric, Grades 9-10 to self-evaluate your paper.  After scoring your rough 
draft, decide what you need to revise in order to make your text better.  Record your scores and observations below. 


Self-Evaluation 
Score 


What Needs to Be Revised? 


 
 


 


 
Part IV.  Editing:  Edit your work now to ensure that the language and conventions you have used to express your ideas are effective 
and clear. 
Use the checklist below to guide your editing. 


o Check for spelling errors, inappropriate abbreviations and/or informal language. 
o Ensure that punctuation guides the reader through the text:  End-of-sentence punctuation is correct; commas are used correctly 


and only when necessary (after an introductory phrase, with appositives, in a list, etc.). 
o Eliminate any run-on sentences. 
o Identify and correct any sentence fragments. 
o Verb tenses should be consistent and correct. 
o Within a sentence, the subject should agree with the verb. 
o Check capitalization.  Proper nouns and titles of books, articles, and reports should be capitalized appropriately. 
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Part V.  Creating the Final Draft:  Type your paper in the computer lab to complete your final draft.  You may use the MLA 
handout to write your Works Cited page and ensure that you have formatted it correctly. 
 
Part VI.  Proofreading:  Proofread your paper to ensure that you have not overlooked any small errors.  Correct errors in grammar 
and usage, punctuation, capitalization, and spelling.  Also check your formatting.  You may refer to a dictionary if necessary. 
Informative/Explanatory Text Rubric, Grades 9 and 10       Mastery = 4 
5  Excellent and Skillful 


• Introduces a topic skillfully;  
• Organizes complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; 


includes formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or 


other information and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships 


among complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity 


of the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 


are writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating 


implications or the significance of the topic). 
4  Appropriate and Acceptable 


• Introduces a topic adequately 
• Organizes complex ideas, concepts, and information to make important connections and distinctions; includes formatting (e.g., headings), 


graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.  
• Develops the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information 


and examples appropriate to the audience’s knowledge of the topic.  
• Uses appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among 


complex ideas and concepts.  
• Uses precise language and domain-specific vocabulary to manage the complexity of the topic.  
• Establishes and maintains a formal style and objective tone while attending to the norms and conventions of the discipline in which they 


are writing.  
• Provides a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating 


implications or the significance of the topic). 
3  Inadequate 
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• Introduces a topic clearly, previewing what is to follow, but introduction may be underdeveloped 
• Organizes ideas, concepts and information into broader categories that can be understood but details may not be placed effectively in the 


writing; includes some degree of formatting (e.g., headings), graphics (e.g., charts, tables) and multimedia when useful to aiding 
comprehension. 


• Develops the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.  However, details 
may be uneven, somewhat predictable or leave information gaps; they may be placed ineffectively in the writing or may be inappropriate 
to the audience’s knowledge of the topic. 


• Uses appropriate transitions to create cohesion and clarify the relationships among ideas and concepts, but transitions may be repetitive, 
ineffective or misplaced at times. 


• Uses precise language and domain-specific vocabulary inconsistently to inform about or explain the topic; words may be monotonous or 
sometimes misused. Writing may contain clichés or overused words that do not communicate an awareness of audience. 


• Establishes a formal style but may not maintain it throughout the written work.  The norms and conventions of the discipline in which 
they are writing are not consistently followed. 


• Provides a concluding statement or section that follows from the information or explanation presented but is underdeveloped. 
2  Poor 


• Communicates a simplistic or overly broad topic with unclear ideas that have insufficiently developed details. 
• Sequencing of ideas and information may sound like a list with missing or ineffective details that require reader inference to comprehend 


and follow.  
• Misses a beginning and/or ending 
• Lacks transitions or transitions may be inappropriate 
• Uses language that is simplistic, repetitive, and monotonous; contains misused words 
• Does not communicate an awareness of audience  


 
1  Inferior 


• Demonstrates a lack of purpose; topic is unclear 
• Sequencing of ideas and information obscures the main point 
• Offers an attempt that is too short to offer coherent development of an idea, if it is stated. 
• Extremely limited vocabulary that shows no commitment to communicating a message 


 
Teacher Feedback (What works?  What could be better?): 
 
 
 
Scoring:  5 = 100%, 4 = 85%, 3 = 70%, 2 = 55%, 1 = 40% 





		Curriculum Sample Template

		Handouts: 
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Curriculum Sample Template  
Grade Level 12th Content Area Reading  


Course Title  Composition & Literature IV 


Length of Unit 4 Class Periods Time of Year 2nd Semester  


Expected Prior 
Knowledge  


11-12.RI.1-Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves matters uncertain.11-12.RI.3-Analyze a complex set of ideas or sequence 
of events and explain how specific individuals, ideas, or events interact and develop over the course of the text. 11-12.RI.4-
Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; 
analyze how an author uses and refines the meaning of a key term or terms over the course of a text. 


Alignment to Program 
of Instruction 
 


The following methods of instruction are aligned to the Program of Instruction: RTi Note: When students need more than Tier 1 
assistance, we will refer to Tier 2 strategies (small group), and Tier 3 for students who need more individualized help.  
SIOP Note: Lessons are carefully crafted with a content and language objective in mind where students have ample opportunity to 
engage in conversation and in practice of the target objective(s).  
Research-based instructional Strategies: Every lesson will begin with clear daily objectives and students will receive detailed 
feedback in order to assist them with concept mastery attainment. Teachers will also use this information to celebrate their 
achievements.    Visual representations are used to facilitate critical thinking. 
21st Century Technological & Critical Thinking Skills: Lessons embed technology-based learning tools and platforms to nurture 
necessary 21st century skills: critical thinking and problem solving, collaboration and leadership, agility and adaptability, initiative 
and entrepreneurialism, effective oral and written communication, accessing analyzing information, and curiosity and imagination.   


Standard Number 
and Description 
 


11-12.RI. 8-Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use 
of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes and arguments in works 
of public advocacy (e.g., The Federalist, presidential addresses).  


Summative 
Assessment 
. 


The students will demonstrate analysis of informational text by evaluating the application of constitutional principles and use of legal 
reasoningin Plessy v. Ferguson, in order to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s 
decision. 


Scoring Scale and 
Mastery Level 
 


The summative assessment will be scored using 4-point reading rubric.  Each of four questions is assigned a point value from 1 to 4.  
A 4 demonstrates EXCEEDS MASTERY (15-16 points = 90-100%), a 3 demonstrates MEETS MASTERY (13-14 points = 80-
89%), a 2 demonstrates APPROACHES MASTERY(11-12 points = 70-79%), and a 1 demonstrates FARS FALL BELOW 
MASTERY (10 points or below = 69% or below).  Mastery is demonstrated with a score of 80% or above.    


Materials/ 
Resources Needed 


Pearson 12th Grade Literature Textbook (as reference), Wikipedia Online Class Word Wall, access to Computer Lab 
http://easybib.com/StreetLaw.org, Student’s vocabulary/objective journals . Oxford Dictionary of Philosophy 
Self Created 11-12 Reading Standard Rubric, Teacher created “12.RI.8” Day 1-3 PowerPoint, Teacher created Day 1 fictional court 
case objective homework sheet 
 



http://easybib.com/�
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Lesson  Instruction Student Activities 


1 


Day One Objective: Students will delineate and evaluate the reasoning in Brown v. Board of 
Education. 
Explain to students that for the next several days they will be learning to analyze United States court 
cases that represent influential moments in history, in order to evaluate the arguments presented.  
Further explain that “today we will look at Brown v. Board of Education specifically to identify the 
argument and evaluate the reasoning used in the court presentation.   
Anticipatory Set: Teacher assesses and accesses students’ prior knowledge by asking them to define 
in their vocabulary journal the following words: seminal and reasoning. Teacher will ask students to 
share their answers.  The teacher willwrite the dictionary definitions of the words on the board for 
students to add to their journal. Students are required to use the vocabulary words throughout the 
lesson, and they will be added to the class Wikipedia Word Wall.  
 
The teacher projects aBrown v. Board of Education political cartoon on the board and asks students if 
they are aware of what this court case is about from looking at the cartoon.  The teacher entertains 
responses and this generates a discussion for the lesson. 
Direct Instruction:The teacher directs students to take Cornell notes on the PowerPoint titled: 
“Standard 12.RI.8” Day 1. The teacher covers clear background information and examples in the 
PowerPointfrom Brown v. Board of Education regarding how to select, delineate, and evaluate 
arguments in U.S. seminal texts.  
Modeling:The teacher models for students how to select, insert, delineate, and create an evaluative 
statement using the Brown v. Board of Education court case.Using the  using the Intel Visual 
Ranking Tool, the teacher will show students how to select the U.S. seminal text argument (circle it), 
delineate the argument (underline it), and evaluate it (put exclamation marks by strong arguments or 
questions marks by weak arguments).  
Guided Practice:Teacher will ask students to repeat steps of modeled example. Teacher will have 
students work in pairs. Teacher will select one pair to come in front of the class and guide them 
regarding how to interact with the text as the instructor modeled using another argument in the 
Brown v. Board of Education seminal U.S. text.  This will be on the teacher’s computer and projected 
for the class to observe.  Teacher will give feedback as needed. 
Checking for Understanding: Teacher will ask another pair of students to repeat the steps. Teacher 
will then ask a third pair of students to mimic the modeled and guided practice activity on the board 
for all students to see. 
Independent Practice: Students will work in their small cooperative learning groups picking, 


• Students write the objective, in their 
objective journal. 
• Students will complete their vocabulary 
activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students view a political cartoon and 
participate in class discussion about 
Brown v. Board of Education. 
• Students take Cornell notes on 12.RI.8” 
Day 1 PowerPoint (Tier 3 sts. may have 
main points provided – partially 
completed notes) 
•Students observeteacher modeling of 
how to select the U.S. seminal text 
argument delineate the argument, and 
evaluate it using the Intel Visual Ranking 
Tool. 
• Student pairs repeat the modeled steps 
for Brown v. Board in front of the class. 
• Students will work in small groups to 
examine Brown v. Board focusing on 
Day 1 objectives. 
Students use their objective journal to 
evaluate themselves on how well they 
can explain and master today’s objective. 
Students will complete their homework 
at home. 
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delineating, and evaluating Brown v. Board of Education arguments. Teacher will walk around to 
answer questions and give helpful feedback.  
Closure -The teacher will direct students to use their objective journal to evaluate themselves on how 
well they can explain and master today’s objective. 
Homework:  Students will complete a teacher-generated worksheet with an excerpt from a fictional 
court case in order to practice the day’s objective. 


2 


Day Two Objective: Students will evaluate the application of constitutional principles and use of 
legal reasoning in Brown v. Board of Education. 
The teacher guides the students in reviewing their homework responses to the previous lesson and 
uses this discussion as a springboard for presenting today’s objective. 
Teacher explains to the students, “By the end of today’s lesson,  you will be able toevaluate the 
application of constitutional principles and use of legal reasoning in Brown v. Board of Education.” 
Anticipatory Set: Teacher will ask students to review yesterday’s vocabulary. Teacher will then 
assess and access students’ prior knowledge by asking them to define in their vocabulary journal the 
following words: constitutional principals and legal reasoning. Teacher will ask students to share 
their answers.  The teacher willwrite the dictionary definitions of the words on the board for students 
to add to their journal. Students are required to use the vocabulary words throughout the lesson, and 
they will be added to the class Wikipedia Word Wall.  
Direct Instruction: Students will continue to take Cornell notes on the teacher created PowerPoint 
titled: “12.RI.8” Day 2.  The teacher covers clear examples in the PowerPointfrom Brown v. Board 
of Education (building on yesterday’s objective), and adding how to evaluate the application of 
constitutional principals and legal reasoning used in U.S. seminal texts. 
Modeling: Through a think aloud, instructor will model how to evaluate the application of 
constitutional principals and legal reasoning used in U.S. seminal texts using the Intel Visual 
Ranking Tool 
Guided Practice: Teacher will ask students to get in the same groups from yesterday’s activity. 
Teacher will ask one pair to come in front of the class and guide them regarding how to evaluate the 
application of constitutional principals and legal reasoning used in the Brown v. Board of Education 
argument.   
Checking for Understanding: Teacher will ask another pair of students to repeat the steps regarding 
how to evaluate the applications of constitutional principals and legal reasoning used in the Brown v. 
Board of Education court case. Teacher will give guidance where needed.  
Independent Practice: Students will work in their pairs evaluating Brown v. Board of Education 
constitutional principals and legal reasoning (one example from each group). The teacher will walk 


• Students participate in the teacher-led 
discussion in reviewing the homework. 
• Students write the objective, in their 
objective journal, and complete the 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students take Cornell notes on 
“Standard 11.RI.8” Day 2 
PowerPoint(Tier 3 sts. may have main 
points provided – partially completed 
notes) 


• Students observe modeling by teacher 
and individual student groups on how to 
evaluate the application of constitutional 
principals and legal reasoning. 
• Student pairs repeat the modeled steps 
for Brown v. Board in front of the class.  
• Students work in pairs to examine 
Brown v. Board focusing on Day 2 
objectives. 
• Students use their objective journal and 
explain in their own words how to 
evaluate constitutional principals and 
legal reasoning used in U.S. seminal texts.  
• Students will complete their homework 
at home. 
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around to answer questions and give helpful feedback.  
 
Closure/Formative Assessment- The teacher will direct students to use their objective journal and 
explain in their own words how to evaluate constitutional principals and legal reasoning used in U.S. 
seminal texts.  
Homework:  Students will evaluate their answers for the legal reasoning and constitutional principals 
used in the Brown v. Board of Education court case.  


 


3 


Day Three Objective: Students will evaluate the premises, purposes and arguments in works in the 
Brown v. Board of Education . 
The teacher guides the students in reviewing their homework responses to the previous lesson and 
uses this discussion as a springboard for presenting today’s objective. 
Teacher explains to the students, “By the end of today’s lesson,  you will be able toevaluate the 
premises, purposes and arguments in works in the Brown v. Board of Education document.” 
Anticipatory Set: Teacher will ask student to review Day 1 and Day 2 vocabulary. Teacher will then 
assess and access students’ prior knowledge by asking them to define in their vocabulary journal the 
following words: premises and public advocacy. Teacher will ask students to share their answers.  
The teacher willwrite the dictionary definitions of the words on the board for students to add to their 
journal. Students are required to use the vocabulary words throughout the lesson, and they will be 
added to the class Wikipedia Word Wall.  
Direct Instruction: Students will continue to take Cornell notes on the teacher created PowerPoint 
titled: “12.RI.8” Day 3PowerPoint Teacher covers clear examples in the PowerPointfrom Brown v. 
Board of Education (building on Day 1 and Day 2’s objective), and adding how to evaluate the  
premises, purposes, and arguments used in U.S. seminal texts.  
Modeling: Instructor will model how to evaluate the premises, purposes, and arguments used in U.S. 
seminal texts. 
Guided Practice: Teacher will ask students to get in their pairs from this week’s activity. Teacher will 
ask one pair to come in front of the class and guide them regarding how to evaluate the premises, 
purposes, and arguments used in the Brown v. Board of Education argument.   
Checking for Understanding: Teacher will ask another pair of students to repeat the steps regarding 
how to evaluate the applications of the premises, purposes, and arguments used in the Roe v. Wade 
court case.  
Independent Practice: Students will work in pairs evaluating Brown v. Board of Education premises, 
purposes, and arguments (one example each, from each group). The teacher will walk around to 


• Students participate in the teacher-led 
discussion in reviewing the homework. 
• Students write the objective, in their 
objective journal, and complete the 
vocabulary activities in their vocabulary 
journal/Wikipedia Class Word Wall site. 
• Students take Cornell notes on 
“Standard 11.RI.8” Day 3 PowerPoint. 
(Tier 3 sts. may have main points 
provided – partially completed notes) 


• Students observe modeling by teacher. 
• Student pairsrepeat the modeled steps 
for Brown v. Board in front of the class.  
• Students work in pairs to examine 
Brown v. Board focusing on Day 3 
objectives. 


• Studentsuse their objective journal to 
explain in their own words how to 
evaluate premises, purposes, and 
arguments used in U.S. seminal texts.  
• Students will complete their homework 
at home and/or come to tutoring for extra 
help/test preparation or mastery skill 
attainment. 
• Students will complete their homework 
at home. 
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answer questions and give helpful feedback.  
Closure/Formative Assessment-Students will use their objective journal to explain in their own words 
how to evaluate premises, purposes, and arguments used in U.S. seminal texts.  
Homework: Students will review the week’s objectives and ensure they know the weekly 
vocabulary and how to effectively: A) Select the argument utilized in a seminal U.S. text. B) 
Delineate the argument. C) Evaluate its reasoning.  D) Evaluate the application of constitutional 
principles and the use of legal reasoning. (from yesterday’s lesson) E) Evaluate the premises, 
purposes and arguments in works of a public advocacy.  
Teacher directs students to study for their 12.RI. 8 summative assessment occurring the next day. 
Teacher states:  “I will be available for additional help and feedback for students who need, or want 
extra help based off of today’s practice test.”  This incorporates RtI tiers 2 and 3 after school 
interventions which offers students more practice and personalized mastery skill assistance. 


 


4 


Day Four Objective:Students will delineate and evaluate the reasoning in Griswold v. Connecticut, 
including the application of constitutional principles and use of legal reasoning, and the premises, 
purposes, and arguments in works of public advocacy.  
Teacher will deliver summative assessment.   


Student will listen to teacher directed 
instructions, obtain a copy of their 
summative assessment, and complete it by 
the end of the class period (40 min.).  
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12th Grade Summative Assessment for 11-12.RI.8 


The students will demonstrate analysis of informational text by evaluating the application of constitutional principles and use of legal reasoningin 
Griswold v. Connecticut, in order to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s decision. 


 
Student Directions: Read Plessy v. Ferguson, and write a comprehensive and well thought out 3-paragraph essay utilizing constitutional principals and 
legal reasoning to delineate and evaluate the premises, purposes, and arguments utilized in the court case’s decision.  You may use the following outline to 
help organize your thinking. 
 
 
A. What is the argument in the text?  What specific claims are made in support of the argument? How does the argument use constitutional 
 principles? 
 
 • 
 
 • 
 
 • 
 
B. Using specific claims in the case, evaluate whether the author’s legal reasoning is valid, and whether the evidence is relevant and sufficient. 
 
 
 
C. In your evaluation, include the premises, purposes, and arguments in the case. 
 
 
D. Provide a statement about whether the arguments were effective in presenting constitutional principals in order to justify the court decision. 
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Possible Mastery Responses: 
Students will read Plessy v. Ferguson in order to delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles, use of legal reasoning, and the premises, purposes and arguments in works of public advocacy. 


The student will write a well thought out 3 paragraph essay utilizing legal reasoning in order to evaluate the premises, purposes, and arguments in the 
court case. 
Use constitutional principals and legal reasoning in 
order to delineate and evaluate the premises in the 
court case.  


Mastery Student Response Should Include: 
• “In 1890, Louisiana passed a statute called the Separate Car Act, which stated “that all 


railway companies carrying passengers in their coaches in this state, shall provide equal 
but separate accommodations for the white, and colored races, by providing two or more 
passenger coaches for each passenger train, or by dividing the passenger coaches by a 
partition so as to secure separate accommodations…’ The penalty for sitting in the wrong 
compartment was a fine of $25 or 20 days in jail” (Streetlaw.org).  


Use constitutional principals and legal reasoning in 
order to delineate and evaluate the purposes in the 
court case. 
 


Mastery Student Response Should Include: 
• “…Plessy argued that the Separate Car Act violated the Thirteenth and Fourteenth 


Amendments to the Constitution” (Streetlaw.org).  


Use constitutional principals and legal reasoning in 
order to delineate and evaluate the arguments in the 
court case. 
 
 


Mastery Student Response Should Include:  
• “John Howard Ferguson was the judge presiding over Plessy’s criminal case in the district 


court. He had previously declared the Separate Car Act “unconstitutional on trains that 
traveled through several states.” However, in Plessy’s case he decided that he state could 
choose to regulate railroad companies that operated solely within the state of Louisiana. 
There, Ferguson found Plessy guilty and declared the separate Car Act constitutional” 
(Streetlaw.org).  
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Reading Standards Rubric 
Grades 11-12 


 
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. 
Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (The Federalist, presidential 
addresses).  
 


Criteria 
Check the 
appropriate score 
for each criteria: 


Teacher Feedback: 
(What works/what could be better) 


The student clearly and accurately delineates and evaluates 
whether the author’s argument utilizes constitutional principals. 
 


o 4 
o 3 
o 2 
o 1 


 


The student correctly and effectively utilizes specific claims in the 
text to evaluate whether the author’s legal reasoning is valid, and 
whether the evidence is relevant and sufficient. 


o 4 
o 3 
o 2 
o 1 


 


The student correctly and accurately identifies premises, purposes, 
and arguments in the case. 


o 4 
o 3 
o 2 
o 1 


 


The student clearly assess whether the textual arguments were 
effective in presenting constitutional principals in order to justify 
the court decision. 


o 4 
o 3 
o 2 
o 1 


 


 Mastery Totals = 
 
Criteria/Points 
4= Student Exceeds Mastery of the Standard 
3= Student Meets Mastery of the Standard 
2= Student Approaches Mastery of the Standard  
1=Student Falls Far Below in Mastery of the Standard 
 
90-100%= 4 
80-89%= 3 
70-79%= 2 
69%-60=1  


(Calculating the Score: Total the score and divide that total by the number of 
criterion items listed on the Rubric.  This number over 4 equals the score for 
the assessment.  It can be no higher than 4/4. ) 
 





		Curriculum Sample Template
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A.5 PERFORMANCE MANAGEMENT PLAN 


MATH NARRATIVE 
The Southwest Leadership Academy Performance Management Plan will be a valuable tool for 
guiding the work of the school and monitoring student learning and school effectiveness.   


Student proficiency rates in all high schools withinfive miles surrounding SLA were recorded 
and averaged to determine the predicted baseline for students who scored proficient on the state 
standardized tests.  For math, the average was approximately 29%. To determine the Student 
Growth Percentile (SGP) on the state standardized assessment, SLA leadership reviewed the A-F 
scores and growth points of seven high schools located within 5 miles of SLA.  There were no 
grades for all the schools, as charter schools and alternative schools have not been included in 
the school grading/evaluation process yet.  Although the growth pointsdata for each school 
combines the median growth percentile and the average growth percentile of students in the 
bottom 25% and includes both math and reading performance, the growth pointsinformation 
provided the most accurate comparative data for our target population in neighboring schools.  
The growth points were averaged to determine a median SGP on the management plan:  53% 


High School Proficiency Scores and Growth Points 
Within 5 Miles of SLA 


School Name Math % 
Passing 


Growth 
Score 


Alhambra High School 34 43 
Career Success High School - Main Campus 5 * 
Career Success Jr/Sr High School - Woods Campus 14 * 
Carl Hayden High School 34 45 
Franklin Police and Fire High School 51 69 
Maryvale High School 38 50 
Metro Tech High School 58 59 
Mission Academy High School 9 * 
RCB Medical Arts Academy 10 44 
South Ridge High School 49 60 
West Phoenix High School 13 * 
Averages: 29 53 


 


Processes for Analyzing Data and Revising the PMP  


Processes for updating and implementing the action steps based upon data analysis are embedded 
in the math PMP.  In each Strategy, SLA has included an action step that outlines what data 
should be analyzed and how that analysis should be used to revise and refine the PMP.  In 
math,these steps are:  Strategy I, steps 18, 19 and 21; Strategy II, step 11;Strategy III, step 15; 
and Strategy IV, step 28. 
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In order to monitor the implementation of each action step, each quarter the Principal will 
present the status of the action steps, in addition to the outcomes of the completed steps and their 
ultimate effectiveness, to the SLA Board.  This quarterly Management Plan Report will present 
the following data for each strategy as it becomes available: 


Strategy Data to Monitor Effectiveness of 
Strategies 


Person Responsible 
for Data Collection 


Strategy 1:  Provide 
and implement a 
curriculum that 
improves student 
achievement. 


1. Curriculum Map Rubric Self-
Evaluations from Principal and 
Teacher Self-Assessments 


2. Curriculum Map Rubric Scores from 
ROP Educators from other sites, 
collected during CQI process 


3. End-of-unit and quarterly summative 
assessment results 


4. PLC notes and agendas 


Principal: 
Data Source 2 
 


Instructional Leader:  
Data Sources 1, 3 & 4 


 


Strategy 2:  Develop 
and implement a plan 
for monitoring the 
integration of the AZ 
Academic Standards 
into instruction. 


• Data from observational protocols 
• Formal Staff Evaluation results 
• End-of-unit and quarterly summative 


assessment results 


Principal:  
Data source 2 


Instructional Leader: 
Data Source 1 and 3 


Strategy 3:  Develop 
and implement a plan 
for monitoring and 
documenting student 
proficiency. 


• School assessment data:  MAP, 
READ 180, Catch Up Math, end-of-
unit and quarterly summative 
assessments 


• AZELLA data 
• State assessment data:  Stanford 10, 


AIMS, AIMS-A 


Principal: 
Data Source 3 


Instruction Leader: 
Data Source 1 & 2 


Counselor: 
Data Source 1 


Strategy 4:  Develop 
and implement a 
professional 
development plan that 
supports effective 
implementation of the 
curriculum. 


• Monthly “Data in a Day” results 
• Formal teacher evaluations  
• Results from Professional 


Development Surveys completed by 
Teachers 


Principal: 
Data sources 1, 2 & 3 


 


After the first year, the Principal will revise the Performance Management Plan and will present 
the updated 2014-2015 Performance Management Plan to the Board for approval. 


In addition, the Principal will also be responsible for presenting four written reports to the SLA 
Board which will include a summary and a final analysis of the data as documented in the 
Performance Management Plan.  These reports provide an additional monitoring process for 
analyzing the effectiveness of action steps and the overall management plan and will inform the 
revision process for the Management Plan for the following year. 
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The topics are as follows: 
• RtI Procedures and Effectiveness 
• Staff Development Plan and Effectiveness 
• The Curriculum and Assessment Results and Analysis 
• Continuous Quality Improvement (CQI) Results and Action Steps 


The first three reports listed above will be completed during the summer after students have 
completed the academic year.   


Additional Accountability and Fidelity Measures 


Rite of Passage, our CMO, utilizes additional accountability measures in all of its schools to 
ensure that each one remains true to its mission, vision and Program of Instruction and is 
committed to student achievement. One of these accountability measures is the Continuous 
Quality Improvement (CQI)process.The CQI is a Rite of Passage initiative during which 
educators and administrators from other ROP schools conduct a qualitative evaluation of the site.  
This process includes classroom observations and feedback regarding lesson delivery and 
instruction, evaluation of curriculum maps, assessments and assessment data, and monitoring of 
fidelity to school and company initiatives.For example, these ROP educators will observe 
classrooms using an observational protocol to record use of research-based instructional 
strategies, SIOP, RtI interventions, reading strategies in the content areas and culturally relevant 
pedagogy.  Observation data, termed “Data in a Day,” will then be reported back to SLA staff to 
promote reflection and growth.Continuous Quality Improvement:  Results and Action Steps will 
be presented to the teachers and board members during an oral debriefing by the CQI evaluators 
after the evaluative process is completed.   


Throughout the year, Rite of Passage also tracks multiple points of data called Key Performance 
Indicators at all of its schools.  These indicators include tracking of MAP assessment RIT scores, 
state assessment proficiency data, number of students graduating each year, and number of 
students who continue on to college or employment after graduation.  These outcomes are an 
additional means of monitoring school performance for the company and other SLA 
stakeholders.  
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A.5 PERFORMANCE MANAGEMENT PLAN 


READING NARRATIVE 
The Southwest Leadership Academy Performance Management Plan will be a valuable tool for 
guiding the work of the school and monitoring student learning and school effectiveness.   


Student proficiency rates in all high schools within a 5-mile area surrounding SLA were recorded 
and averaged to determine the predicted baseline for students who scored proficient on the state 
standardized tests.  For reading, the average was approximately 51%. To determine the Student 
Growth Percentile (SGP) on the state standardized assessment, SLA leadership reviewed the A-F 
scores and growth points of seven high schools located within 5 miles of the school.  There were 
no grades for all the schools, as charter schools and alternative schools have not been included in 
the school grading/evaluation process yet.  Although the growth points data for each school 
combines the median growth percentile and the average growth percentile of students in the 
bottom 25% and includes both math and reading performance, the growth points information 
provided the most accurate comparative data for our target population in neighboring schools.  
The growth points were averaged to determine a median SGP on the management plan:  53% 


High School Proficiency Scores and Growth Points  
Within 5 miles of SLA 


School Name Reading 
% 
Passing 


Growth 
Score 


Alhambra High School 52 43 
Career Success High School - Main Campus 28 * 
Career Success Jr/Sr High School - Woods Campus 20 * 
Carl Hayden High School 50 45 
Franklin Police and Fire High School 89 69 
Maryvale High School 60 50 
Metro Tech High School 75 59 
Mission Academy High School 31 * 
RCB Medical Arts Academy 42 44 
South Ridge High School 78 60 
West Phoenix High School 37 * 


Averages: 51 53 
 


Processes for Analyzing Data and Revising the PMP  
 


Processes for updating and implementing the action steps based upon data analysis are embedded 
in the reading PMP.  At the end of each Strategy, SLA has included action steps that outline what 
data should be analyzed and how that analysis should be used to revise and refine the PMP.  In 
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reading, these steps are:  Strategy I, steps 18, 19 and 21; Strategy II, steps 8 and 9; Strategy III, 
steps 15 and 16; and Strategy IV, steps 25 and 27. 


In order to monitor the implementation of each action step, each quarter the Principal will 
present the status of the action steps, in addition to the outcomes of the completed steps and their 
ultimate effectiveness, to the SLA Board.  This quarterly Management Plan Report will present 
the following data for each strategy as it becomes available: 


Strategy Data to Monitor Effectiveness of 
Strategies 


Person Responsible 
for Data Collection 


Strategy 1:  Provide and 
implement a curriculum 
that improves student 
achievement. 


1. Curriculum Map Rubric Self-
Evaluations from Principal and 
Teacher Self-Assessments 


2. Curriculum Map Rubric Scores 
from ROP Educators from other 
sites, collected during CQI process 


3. End-of-unit and quarterly 
summative assessment results 


4. PLC notes and agendas 


Principal: 
Data Source 2 
 


Instructional Leader:  
Data Sources 1, 3 & 4 


 


Strategy 2:  Develop and 
implement a plan for 
monitoring the integration 
of the AZ Academic 
Standards into instruction. 


1. Data from observational protocols 
2. Formal Staff Evaluation results 
3. End-of-unit and quarterly 


summative assessment results 


Principal:  
Data source 2 


Instructional Leader: 
Data Source 1 and 
3 


Strategy 3:  Develop and 
implement a plan for 
monitoring and 
documenting student 
proficiency. 


1. School assessment data:  MAP, 
READ 180, Catch Up Math, end-of-
unit and quarterly summative 
assessments 


2. AZELLA data 
3. State assessment data:  Stanford 10, 


AIMS, AIMS-A 


Principal: 
Data Source 3 


Instruction Leader: 
Data Source 1 & 
2 


Counselor: 
Data Source 1 


Strategy 4:  Develop and 
implement a professional 
development plan that 
supports effective 
implementation of the 
curriculum. 


1. Monthly “Data in a Day” results 
2. Formal teacher evaluations  
3. Results from Professional 


Development Surveys completed by 
Teachers 


Principal: 
Data sources 1, 2 & 3 


 


After the first year, the Principal will revise the Performance Management Plan and will present 
the updated 2014-2015 Performance Management Plan to the Board for approval. 


In addition, the Principal will also be responsible for presenting four written reports to the SLA 
Board which will include a summary and a final analysis of the data as documented in the 
Performance Management Plan.  These reports provide an additional monitoring process for 
analyzing the effectiveness of action steps and the overall management plan and will inform the 
revision process. 
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The topics are as follows: 
• RtI Procedures and Effectiveness 
• Staff Development Plan and Effectiveness 
• The Curriculum and Assessment Results and Analysis 
• Continuous Quality Improvement (CQI) Results and Action Steps 


The first three reports listed above will be completed during the summer after students have 
completed the academic year.   


Additional Accountability and Fidelity Measures 
Rite of Passage, our CMO, utilizes additional accountability measures in all of its schools to 
ensure that each one remains true to its mission, vision and Program of Instruction and is 
committed to student achievement. One of these accountability measures is the Continuous 
Quality Improvement (CQI) process. The CQI is a Rite of Passage initiative during which 
educators and administrators from other ROP schools conduct a qualitative evaluation of the site.  
This process includes classroom observations and feedback regarding lesson delivery and 
instruction, evaluation of curriculum maps, assessments and assessment data, and monitoring of 
fidelity to school and company initiatives. For example, these ROP educators will observe 
classrooms using an observational protocol to record use of research-based instructional 
strategies, SIOP, RtI interventions, reading strategies in the content areas and culturally relevant 
pedagogy.  Observation data, termed “Data in a Day,” will then be reported back to SLA staff to 
promote reflection and growth. Continuous Quality Improvement:  Results and Action Steps will 
be presented to the teachers and board members during an oral debriefing by the CQI evaluators 
after the evaluative process is completed.   


Throughout the year, Rite of Passage also tracks multiple points of data called Key Performance 
Indicators at all of its schools.  These indicators include tracking of MAP assessment RIT scores, 
number of students graduating each year, and number of students who continue on to college or 
employment after graduation.  These outcomes are an additional means of monitoring school 
performance for the company and other SLA stakeholders.  
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A.5 PERFORMANCE MANAGEMENT PLAN 


MATHEMATICS PLAN 
Performance Management Plan (PMP) Template 


Applicant Name:_Southwest Leadership Academy_____________________________________________________ 


Indicator(check one):  __X___Math ____Reading   Duration of the Plan:  Spring 2013 – June 2015 (revised after year 1) 


Measure Metric Expected/Predicted Baseline Based 
on Enrollment of Target Population Annual Target For The Plan 


State 
standardized 
assessment 
data (school 
average) 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


29% 


Meet or demonstrate sufficient progress toward 
the Level of Adequate Academic Performance 
(LAAP) as set and modified periodically by the 
Board 


Average student growth percentile 
(SGP) on the State standardized 
assessment. 


53% 


Applicant does not edit sections in grey 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
explains processes, procedures, and timelines 
for developing and reviewing all curriculum 
documents, including curriculum delivery 
and student assessment. 


Spring/summer 
2013 


Principal, Instructional 
Leader 


 


 


• The completed Curriculum, 
Instruction, and Assessment 
Handbook is reviewed with all 
teaching staff. 


No 
additional 
cost 


2.         The MATH section of the 
Curriculum, Instruction, and Assessment 
Handbook will list Best Practices for 


Spring/summer 
2013 


Principal, Instructional 
Leader 


• The Curriculum, Instruction, and 
Assessment Handbook is 
reviewed with all teaching staff. 


No 
additional 
cost 







A.5 PMP Math Plan REVISED Southwest Leadership Academy Page 2 of 20 
 


teaching Math that are expected of math 
teachers (from Principles and Standards for 
School Mathematics, National Council of 
Teachers of Mathematics, 2000). These are 
(not inclusive): 


a) Raising questions that encourage 
students to explore several solutions 
and challenge deeper thinking about 
real problems. 


b) Choosing worthwhile mathematical 
tasks to introduce important ideas. 


c) Allowing students to raise original 
questions about math for which there 
are no right answers in the book. 


d) Drawing on student discovery and 
creativity to keep them interested. 


e) Making connections to previous and 
developing knowledge. 


f) Accommodating students who need 
interventions, reteaching, and more 
challenging steps. 


g) Using manipulatives and technology. 
h) Using student engaging activities 


and a variety of resources. 
i) Working with other teachers to make 


connections between disciplines to 
show how math is a part of every 
other major subject. 


j) Emphasizing the real-life relevance 
of mathematics. 


 


3. Hire Highly Qualified teachers who are 
aligned with the school’s educational 
philosophy, demonstrate an understanding of 
appropriate state standards, and have an 
attitude of critical thinking, self reflection, 


Spring/Summer 
2013 


Principal, Instructional 
Leader 


• Teachers have been hired for all 
positions. 


• Highly Qualified attestation 
forms are sufficiently completed 
with all requirements for HQ.  


Personnel 
costs 
included in 
budget 







A.5 PMP Math Plan REVISED Southwest Leadership Academy Page 3 of 20 
 


and continuous learning.  
4. Provide all teachers with a curriculum 
binder containing the AZ 2010 Math 
standards. 


July 2013 Principal, Instructional 
Leader 


• Staff meeting agendas 
• Binders in classroomsand 


principal’s office 


$300 for 
binders and 
copying 


5. Keeping in mind the PMP math target, 
identify priority standards/concepts and key 
vocabulary of the AZ 2010 Math Standards 
for each math course. 


May, June 
2013 and 
revised each 
summer 


Instructional Leader, 
Math Teacher 


• A document for each grade level 
that lists priority concepts and 
performance objectives from the 
AZ 2010 Math Standards. 


No 
additional 
cost 


6. Unwrap the Math Standards to reveal 
expected level of cognition and clear 
expectations for student learning. 


Summer 2013 
and revised 
each summer 


Instructional Leader, 
Math Teacher 


• Staff meeting/staff development 
agendas 


No 
additional 
cost 


7. Use the PARCC Frameworks to guide 
determination of student performance 
outcomes for each quarter aligned to the 
PMP Math target and that reflect the priority 
standards for math. 


Summer 2013 
and revised 
each summer 


Instruction Leader, 
Teachers 


• Staff meeting/staff development 
agendas 


No 
additional 
cost 


8. Develop standards-based performance 
outcomes and aligned assessments for math 
for each quarter using Bloom’s 
taxonomy/Domains of Knowledge [TSWD 
(level of thinking) of (content) by (student 
performance)]. 


July 2013-
October 2013 


Principal, Instructional 
Leader, Teachers 


• Completed curriculum maps will 
include a Performance 
Outcome(s) for each quarter 
using Bloom’s taxonomy. 


No 
additional 
cost 


10. Create formative/summative (lesson or 
unit) assessments aligned to the quarterly 
math performance outcome for each grade, 
that: 


a) Effectively and efficiently support 
quarterly outcomes and, 


b) Show progress toward mastering or 
exceeding performance on the AIMS 
or Stanford 10 Math. 


July 2013-May 
2014 


Instructional Leader 
and MathTeachers 


• Summative assessments across 
content levels will contain valid 
questions to assess mastery of 
reading performance objectives.   


No 
additional 
cost 
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11. Create curriculum maps for the school 
year for each content area course that guides 
instruction toward student success on the 
quarterly assessments, and documents 
Pearson curricular materials to be used or 
other materials for instruction and 
assessment. 


July 2013 – 
March 2014 


Principal, Instructional 
Leader, Teachers 


• Staff meeting/staff development 
agendas 


• Curriculum Maps in teacher 
curriculum binders and in 
master copy binder in 
Principal’s office. 


$100 for 
paper and 
copying 


12.Identify and write essential questions in 
curriculum maps for each priority concept to 
be taught, and which demonstrates a 
progression of understanding according to 
Bloom’s Taxonomy, and are aligned to the 
types of questions that will be seen on Math 
AIMS or Stanford 10.  


At least one 
week prior to 
each unit 
taught, and 
reviewed each 
year 


Instructional Leader 
and Teachers 


• A document for each grade level 
that lists questions for each 
standard taught within a given 
unit. There is at least one 
question for each level of 
Blooms Taxonomy for each 
priority standard.  


No 
additional 
cost 


13.      Develop and use a rubric/qualitative 
evaluation tool for evaluating curriculum 
maps, with emphasis on math skills and 
standards, that will be used for teacher self-
reflection and administrator feedback. 


September 
2013 – October 
2013  


Principal, Instructional 
Leader 


• Completed rubric/evaluation 
tool will be added to the 
Curriculum, Instruction, and 
Assessment Handbook (see 
Strategy I, #1). 


No 
additional 
cost 


14. Write lesson plans containing 
standards-based objectives that align to the 
student performance described for each 
quarterly outcome, and that implement RtI 
instructional interventions, culturally 
relevant pedagogy, research-based 
instructional strategies, SIOP and reading in 
the content areas. 


July 2013- 
2015 


 


Teachers • Lesson plans submitted to the 
Instructional Leader one week 
prior to teaching lesson.     


No 
additional 
cost  


15. Deliver the written lesson plans that 
demonstrate implementation of best practices 
in math instruction. 


Ongoing Teachers • Implementation of reading 
content and skills via best 
practices (see Strategy I #3) and 
organized lessons will be 
monitored on a regular basis.  


No 
additional 
cost  


16.Review curriculum maps using the map 
rubric/qualitative evaluation tool to check for 


October 2013 – Principal and entire • Copies of evaluations completed 
by staff 


No 
additional 
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completeness and adherence to the AZ 2010 
Math Standards. (See Strategy I, Action Step 
13) 


February 2015 staff • Agenda of staff 
development/meeting 


cost 


17.Analyze MAP data and quarterly 
assessment results to revise curriculum maps 
in all subject areas, with particular emphasis 
on math.  (see Strategy I #19) 


Starting 
November 
2013, then 
following each 
quarter through 
June 2015 


Principal, entire staff • Staff meeting/staff development 
agendas 


• Revised curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office. 


• Staff worksheets for processing 
data and determining revisions 
to be made. 


No 
additional 
cost 


18.     Analyze Stanford 10 and AIMS testing 
data to determine: 


a) Two to four specific math targets for 
additional instructional emphasis in 
all content areas throughout the 
2014-2015 school year. 


b) Revise curriculum maps in all 
subject areas to reflect math cross-
curricular connections for the 
following year. 


June 2014, 
June 2015 


(after receiving 
assessment 
results from 
state) 


Principal, entire staff  • Staff meeting/staff development 
agendas 


• Revised Curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office. 


• Staff worksheets for processing 
data and determining revisions 
to be made. 


No 
additional 
cost 


19.     Survey staff for the purpose of 
reviewing the process for providing and 
implementing the curriculum. 


May 2014 Principal, entire staff • Document survey results for 
consideration in making 
revisions to the curriculum 
implementation process. 


No 
additional 
cost 


20.     Incorporate 21st Century media literacy 
skills in curriculum maps in all subject areas. 
(Year 2) 


July 2014-
August 2014 


Principal, Instructional 
Leader, Teachers 


• Staff meeting/staff development 
agendas 


• Revised curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office 


No 
additional 
cost 


21.     Update Math PMP Plan to include new 
targeted math skills, processes for revising 


June 2014 Principal • Updated Math PMP Plan for the 
2014-2015 school year to be 


No 
additional 
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curriculum maps, and changes resulting from 
staff feedback loop. 


submitted to Board. cost. 
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STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
explains expectations for lesson plans and 
instructional methods to be used to deliver 
curriculum, and a plan/process for 
monitoring the integration of the Arizona 
Academic Standard for Math.  (see Strategy I 
#1) 


By July 2013 
and revised 
each year as 
needed. 


Principal, Instructional 
Leader 


 


• The completed SLA Curriculum, 
Instruction, and Assessment 
Handbook is reviewed with all 
teaching staff. 


No 
additional 
cost 


2.      Develop coaching protocols worksheet 
and rubric for evaluating instructional 
delivery and lesson plans.  AZ 2010 Math 
Standards will be embedded in these 
evaluation tools in addition to RTI, SIOP, 
culturally-relevant pedagogy, content area 
reading strategies and Classroom Instruction 
That Work strategies. 


July 2013 Principal, Instructional 
Leader 


• Completed protocols and rubric 
(stored in teacher curriculum 
binders and master copy 
curriculum binder in Principal’s 
office) 


• Staff agenda indicating 
presentation of protocols and 
rubric 


 


No 
additional 
cost 


3.Create lessons using the SIOP lesson plan 
framework with clearly articulated 
objectives, key vocabulary and alignment 
with the AZ 2010 Math Standards. 


July 2013 – 
June 2015 


Principal, Teachers • Lesson Plans 
• Staff Meeting Agenda 


No 
additional 
cost 


4. Deliver the written lesson plans that 
demonstrate implementation of best practices 
in math instruction and documentation of the 
AZ 2010 Math Standards. 


August 
2013– May 
2015 


Teachers • Implementation of math skills 
and cross-curricular connections 
via best practices for math, and 
organized lessons will be 
monitored on a regular basis. 


No 
additional 
cost 


5. Use coaching protocols/worksheet and 
lesson plan rubric to provide teachers with 
feedback on instructional planning and 


August 2013 
– June 2015 


Principal, Instructional 
Leader 


• Copies of protocols and rubrics 
completed by Instructional 
Leader for feedback to staff (1 
copy goes to teacher for 


No 
additional 
cost 
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delivery.   professional portfolio; 1 copy 
kept in files of Instructional 
Leader) 


6.  Develop criteria for a Teacher Evaluation 
Instrument and Walkthrough Observation 
Protocol reflective of the Arizona Framework 
for Measuring Educator Effectiveness, that 
includes assessing the integration of the AZ 
2010 Math standards as well as RTI, SIOP, 
study skills strategies, culturally-relevant 
pedagogy, and Classroom Instruction That 
Works strategies.  (Math and 21st Century 
Skills will be added in Year 2) 


By July 2013 
and revised 
each year as 
needed. 


Principal, Instructional 
Leader 


• Completed evaluation 
instruments. 


• The principal shares the Teacher 
Evaluation Instrument and 
Classroom Observation 
Walkthrough Tool with his staff 
at the beginning of the school 
year before 
evaluations/walkthroughs are 
scheduled. 


• Staff agenda indicating 
presentation of teacher 
evaluation instrument. 


No 
additional 
cost. 


7.  Monitor the integration of the AZ 2010 
math standards (as well as best practice 
instruction, classroom environment, content 
delivery, and behavior management), via 
formal teacher evaluations and informal 
classroom walkthroughs,  


Formal 
evaluations 
twice a year.  
Informal 
classroom 
walkthroughs 
ongoing on a 
regular basis. 


Principal • Observation and evaluation 
documentation will be shared 
with the classroom teacher to 
facilitate communication and 
reflection.  


• Teachers adjust future 
instruction based on observation 
notes. 


• Quarter 4 Board Reports:  Staff 
Development Plan and 
Effectiveness and The 
Curriculum and Assessment 
Results and Analysis 


No 
additional 
cost 


8. Provide refresher training and/or peer 
coaching for teachers who need support or 
remediation in the instruction or 
implementation of math standards or math 
cross-curricular connections in their 


Ongoing, as 
needed  


Principal, Instructional 
Leader 


• Teachers assigned refresher 
training and /or peer coaching 
will maintain a running log of 
meetings, trainings, and their 
literacy activities. 


No 
additional 
cost 
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classrooms. (see Strategy IV #17, #20, #21) 


9. Meet in Professional Learning 
Communities (PLC) for structured 
curriculum planning that supports 
integration/alignment of the math standards 
and to discuss student progress, specifically 
in reading and math. 


 


Bi-weekly 
through the 
school year.  
Note: 
Teachers will 
meet bi-
weekly on 
alternate 
weeks to 
participate in 
professional 
development 
or staff 
meetings. 


Principal, Teachers • Teachers will provide agendas 
and minutes/notes for the bi-
weekly PLC meetings. 


No 
additional 
cost. 


10. Evaluate the process for monitoring 
the integration of AZ 2010 Math standards 
into instruction, (including the 
evaluation/walkthrough and coaching 
protocols, as well as the Professional 
Learning Community plan) in order to make 
recommendations for improvements/ 
adjustments as necessary. 


End of each 
school year. 


Instructional Leader, 
Classroom Teachers 


 


 


• Recommendations submitted to 
the Instructional Leader and 
principal and approved 
adjustments are shared with the 
teachers. 


No 
additional 
cost 


11. Update the Math PMP Plan to 
include changes resulting from staff feedback 
and other data sources. 


June 2014 Principal • Updated Math PMP Plan for the 
2014-2015 school year to be 
approved by Board. 


No 
additional 
cost 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
explains expectations for lesson plans and 


By July 2013 
and revised 


Principal, Instructional 
Leader 


• The completed Curriculum, 
Instruction, and Assessment 


No 
additional 
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instructional methods to be used to deliver 
curriculum, and a plan/process for 
monitoring the integration of the Arizona 
Academic Standard for Math.  This 
document will include student and teacher 
support (e.g., RtI intervention structure, 
SIOP strategies, formative assessment ideas, 
etc), and timelines to be used for monitoring 
and documenting student proficiency in 
math.(see Strategy I #1) 


each year as 
needed. 


 Handbook is reviewed with all 
teaching staff. 


cost 


2. Administer Measures of Academic 
Progress (MAP) testing to all students upon 
intake and every semester in math, reading 
and other core academic subjects. 


Starting July 
2013 and 
ongoing as 
students enroll 


Principal, Counselor, 
Instructional Leader 


• MAP assessment data $10,000 
(already 
listed 
above in 
reading 
section) 


3.Share MAP assessment results with 
individual students who will then create 
academic goals in the Personal Learning 
Plans for themselves using MAP data. 


Sept 2013-June 
2016 


Principal,  Counselor, 
All Staff 


• Student Personal Learning Plans 
will be stored in their academic 
binders 


$300 (extra 
binders for 
student 
unable to 
purchase 
them) 


4.Develop end of unit summative 
assessments and quarterly assessments to 
align with curriculum maps and the AZ 
2010 math standards. 


June 2013 – 
April 2014 


Principal, Instruction 
Leader, Teachers 


• Copies of quarterly tests kept in 
Principal’s office 


• Summative assessments 
• Staff meeting agendas with 


deadlines posted 


No 
additional 
cost 


5. Determine screening procedures and data 
sources for identifying underperforming 
students in academics and behavior using 
the RtI Framework.  One source will be the 
Measures of Academic Progress (MAP) 
assessment and previous state assessment 


June 2013 Principal, Counselor • Document:  “Universal 
Screening Procedures” 


• Staff development/meeting 
agenda 


No 
additional 
cost 
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data. 


6. Identify all underperforming 
students/students needing interventions 
through screening process (developed in 
step 5). 


Starting July 
2013 – August 
2013, Then 
ongoing each 
month 


Principal, Counselor • “Universal Screening 
Procedures” 


• Staff memos 
• Staff meeting agendas 
• Principal and Guidance  


Counselor calendar/schedule 


No 
additional 
cost 


7. Review quarterly assessments to ensure 
that the AZ 2010 Math standards are 
assessed. 


September 
2013 – June 
2015 


Principal, Instructional 
Leader, 


• Written feedback/notification to 
teachers from Principal and/or 
Instructional Leader 


• Formal performance evaluations 


No 
additional 
cost 


8. Ensure that every student utilizes the 
ECAP and Personal Education Plans to set 
academic and post-secondary goals, 
document course credit and monitor  
completion of graduation requirements. 


September 
2013-May 
2015, ongoing 


Counselor • ECAPs on file 
• Personal Education Plans 


No 
additional 
cost 


9. When assessment data indicates a 
student may perform at or below a fifth 
grade skill level in mathematics, the student 
will complete Catch Up Math assessment to 
inform instruction and determination of 
targeted interventions. 


Starting July 
2013, then 
ongoing 


Principal,  Counselor • MAP assessment data 
• SRI assessment data 
• Student file in Guidance 


Counselor’s office 


Included in 
CatchUp 
Math 
budget info 
(step 9) 


10.  Students performing below a fifth 
grade skill level in mathematics will be 
enrolled in Catch Up Math class for targeted 
math intervention and as part of course, will 
take the Catch Up Math assessment every 
quarter to monitor growth. 


Starting July 
2013 and 
ongoing. 


Principal,   
Counselor,Catch Up 
Math Teacher 


• Class rosters 
• SRI assessment data 


 


$1,000 


11. Develop a system for monitoring 
classroom progress of underperforming 
students using the RtI Framework, and  
beginning with students identified in school-


August 2013 Principal,  Counselor 
and/or Special 
Education Teacher 


• Document entitled “Student 
Classroom Monitoring 
Procedures” 


• Staff development/meeting 


No 
additional 
cost 
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wide screening process (referred to in steps 
5&6).  Procedures will also lead to review 
of effectiveness of designated interventions. 


agenda 


12.  Disaggregate assessment data, including 
MAP, Stanford 10 and AIMS results, to 
determine whether all groups of students are 
learning and making progress.  Analysis will 
include groupings by grade, gender, SES, 
ELL, and ethnicity.   


Starting 
January 2013, 
then ongoing 
after 
assessment 
data obtained 


Principal, Counselor, 
Vice Principal 


• Formal report of assessment 
results for Board Members and 
Teachers. 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 


13.Revise processes for school-wide 
screening and classroom monitoring of 
underperforming students based on staff 
surveys and parent and student feedback. 


April 2014 – 
August 2014 


Principal, Counselor • Formal report of RTI procedures, 
analysis and suggested revisions  
for Board Members and 
Teachers 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 


13.  Analyze assessment data, including 
MAP, Stanford 10 and AIMS results, to 
determine if students should be place/re-
placed/removed on RTI tiers. 


Starting 
January 2014, 
then ongoing 
after each 
semester 


Principal, Counselor, 
Special Education 
Teacher 


• Formal report of RTI:  RTI 
Procedures and Effectiveness 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 


14. Evaluate the assessment procedures 
and timelines for monitoring and 
documenting student achievement and make 
recommendations for adjustments as 
necessary.  These will include: 


• Processes for school-wide screening 
and classroom monitoring of 
underperforming students using 
information gathered from staff, student, 
and parent feedback. 


• Comparing and analyzing quarterly 


April 2014 – 
June 2015 


Principal, Counselor, 
Instructional Leader,  
Teachers 


•     Evaluation report with 
recommendations will be presented 
to and reviewed by the Instructional 
Leader and Principal. 
• Formal report of RTI procedures, 


analysis and suggested 
revisions(RTI Procedures and 
Effectiveness)   for Board 
Members and Teachers 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 
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summative assessments, MAP and 
state assessment data and grades to 
ensure consistency and validity and 
reliability of assessments. 


• Revision of end of unit summative 
assessments and quarterly assessments 
for alignment with revised curriculum 
maps and emphasized targeted math 
skills/standards (referred to in Strategy 
I, #6) 


 


15. Update Math PMP Plan to include 
recommendations resulting from step 14. 


June 2014 Principal • Updated Math PMP Plan for the 
2014-2015 school year to be 
approved by Board. 


No 
additional 
cost. 
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STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Develop a Professional Development 
Handbook, including an annually revised 
Professional Development Plan that: 


a) Directly focuses on helping to 
achieve student learning goals and to 
support student learning needs. 


b) Includes professional development 
goals that align with the student 
achievement goals. 


c) Ensures a collaborative endeavor – 
teachers and administrators work 
together in planning and 
implementation. 


d) Supports school-based and job-
embedded professional development 
opportunities. 


e) Supports the needs of all staff in 
providing differentiated training 
opportunities. 


f) Ties to the vision, mission, and goals 
of the school 


g) Includes an annual opportunity for a 
needs assessment survey to be given 
to all staff. 


h) Requires an annual evaluation of the 
plan based on student achievement 
and staff needs. 


Spring/Summer 
2013 


Principal, 
Instructional Leader 


• Handbook is provided to the 
staff for review and comment.  
Suggestions for additions or 
adjustments will be submitted to 
the Instructional Leader and 
Principal for final editing and 
publishing to all school staff. 


No 
additional 
cost 


2. Maintain a professional development 
portfolio that documents personal and 
professional goals, maintains records of all 
professional development and peer coaching 


Beginning 
August 2013 
and ongoing 


Principal, 
Instructional Leader, 
Teachers 


• Staff professional development 
portfolios are reviewed during 
pre and/or post formal 


No 
additional 
cost 
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experiences, certificates awarded for re-
certification hours, and “reflection” notes for 
each professional development experience.  


evaluation conferences. 


3. Participate in pre-service training, 
biweekly PLC sessions, and all scheduled 
professional development activities. 


July – May 


Each year. 


Principal, 
Instructional Leader, 
Teachers 


• Agenda and sign in sheet will 
document content and 
participation. 


No 
additional 
cost 


4. Participate in staff development 
workshops offered by Arizona Department 
of Education on implementation of  
Common Core State Standards. 


January 2013-
July 2013 


Principal, 
Instructional Leader  
Counselor 


• CEU certificate $500 


workshop 
fees 


5. Participate in professional development 
workshops offered by Arizona Department 
of Education to learn about effective RTI 
Implementation.  


By July 2013 Counselor and Special 
Education Teacher 


• CEU certificate $400 
workshop 
fees 


6.  Create detailed staff development 
calendar with objectives for each training, 
and designated presenters/trainers. 


By July 2013 Principal, 
Instructional Leader, 
Counselor 


• Staff development plan and 
calendar of staff development 
for 2013-2014 


• Staff development/meeting 
agendas 


• CEU certificates of staff 


No 
additional 
cost 


7.  Develop and utilize a coaching protocol 
for informal classroom observations in 
addition to a rubric for evaluating lesson 
plans.  Principal and Instructional Leader 
will use the protocol and rubric to provide 
teachers with feedback on instructional 
planning and delivery. 


July 2013-May 
2014 


Principal, 
Instructional Leader 


• Protocols and rubric No 
additional 
cost 


8.  Develop formal evaluation component to 
assess each teacher’s performance with 


By July 2013 Principal • Employee Performance 
Evaluation 


$25 
copying 
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regard to RTI implementation, research-
based instructional strategies, culturally 
relevant pedagogy, SIOP strategies and 
implementation of Common Core in 
instruction and assessment.  This component 
will be part of employee evaluation and will 
inform design of the employee’s professional 
learning plan, a part of every teacher formal 
evaluation.  It will be in accordance with the 
Arizona Framework for Measuring Educator 
Effectiveness and will be approved by SLA 
School Board. 


• School Board meeting agenda 
• Teacher Handbooks. 


costs 


9.  Present Arizona Common Core State 
Standards to teachers and staff and provide 
training on developing assessments that are 
aligned to state standards. 


July 2013 Principal, 
Instructional Leader 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 


$100 
copying 
costs 


10.  Provide training for all teachers and staff 
regarding ROP policies and procedures. 


July 2013 Principal  • Staff development/meeting 
agendas 


$100 
copying 
costs 


11.  Train teachers and staff in behaviors and 
needs of students in alternative education 
settings, how to address those needs through 
PBIS and effective classroom management 
practices for the population. 


July 2013 Principal • Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 


$100 
copying 
costs 


12.  Identify and hire consultant/expert to 
train entire staff in multicultural competence, 
culturally relevant pedagogy and needs of 
students from low socioeconomic 
backgrounds. 


July 2013 Principal • Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 


$500 


13.  Locate or designate highly effective 
educators to train teachers in: differentiating 


August 2013- Principal and • Staff meeting agendas $100 
copying 
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instruction, special education requirements 
and inclusive teaching strategies, and 
effective strategies for teaching LEP 
students, including SIOP. 


May 2014 Instructional Leader costs 


14.  Provide staff with training on curriculum 
mapping. 


July 2013 – 
March 2015 


Principal, 
Instructional Leader 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 
• Curriculum Maps  
• Teacher Curriculum Binders 
• Master Curriculum Binder 


$100 
copying 
costs 


15.  Facilitate book studies:  Research-based 
Strategies for Increasing Student 
Achievement, 2nd Edition by Dean, Hubbell, 
Pitler, and Stone(2012) and A Handbook for 
Classroom Instruction that Works by 
Marzano, Norford, Paynter, Pickering and 
Gaddy (2004).  Staff will have discussions 
about the instructional strategies and use the 
knowledge to revise curriculum maps, 
integrating the 9 research-based strategies 
explained within their instruction. 


July 2013 – 
June 2014 


Principal, 
Instructional Leader 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 
• Lesson Plans 
• Copies of completed protocols 


and rubrics from classroom 
observations 


$153  


16.  Train staff on components of RTI, 
including data analysis, tiered instruction, 
curriculum, classroom-based interventions 
and data-based decisions. 


July 2013 – 
April 2014 


Principal,  Counselor 
and Special Education 
Teacher 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and resources 
• Lesson Plans 
• Copies of completed protocols 


and rubrics from classroom 
observations 


$200 


Copying 
costs 


16. Provide job-embedded professional 
development opportunities through 
mentoring, coaching and classroom 


August 2013-
June 2015, 


Principal, 
Instructional Leader 


• Coaching and observational 
protocols 


• Teacher’s professional portfolios 


No 
additional 
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modeling. ongoing cost 


18.  Observe all classrooms and quantify the 
number of times instructional initiatives (i.e., 
RTI interventions and supports, What 
Worksresearch-based instructional strategies, 
culturally relevant pedagogy, SIOP 
strategies) are observed.  This quantitative 
data, or “data in a day,” will be shared with 
staff and discussed. 


September 
2013-May 
2014. 


Principal, one 
alternating Teacher 


• Data in a Day observation 
records and checklists 


• Summary reports of the 
quantitative data shared with 
staff and included in formal 
report for the SLA School 
Board:  Staff Development Plan 
and Effectiveness 


$100 


19.  Provide staff with training in 
instructional strategies for reading in the 
content areas (including Mathematics), 
aligned with Common Core State Standards 
in Mathematics. 


June 2014 – 
October 2014 


Principal, 
Instructional Leader 


• Staff development/meeting 
agendas 


• Training handouts and resources 
• Lesson Plans 
• CEU certificates of staff 


 


$200 
copying 
costs 


20.  Identify staff members who need 
additional support and one-on-one staff 
development in areas of instruction, 
curriculum mapping, RTI, and culturally 
relevant pedagogy, SIOP and 
WhatWorksresearch-based instructional 
strategies. 


August 2013 – 
June 2015 


Principal, 
Instructional Leader 


• Formal employee performance 
evaluations 


• Classroom observation notes and 
protocols  
 


No 
additional 
cost 


21.  Provide one-on-one staff development to 
teachers identified as needing 
support/mentoring. 


August 2013– 
June 2015 


Principal, 
Instructional Leader 


• Classroom observation notes and 
protocols on file with Instruction 
Leader 


• Instructional Leader’s schedule 
of meetings with teachers 
 


No 
additional 
cost 


22.  Review and analyze school and state 
assessment data to discuss:  Who is learning?  
Who is not learning?  What can we do for 


October 2013-
June 2015 


Principal, 
Instructional Leader, 


• Staff meeting agendas 
• Records of action steps 
• PLC agendas and minutes 


No 
additional 
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students who experiencing difficulties 
learning? Action steps will be documented 
and reviewed in biweekly PLC. 


Teachers  cost 


23.  Observe classrooms and provide 
feedback – with emphasis on implementation 
of RTI interventions, adherence to 
Mathematics Common Core State Standards 
in instruction and assessment and instruction 
of content area reading skills.  When 
appropriate, Instructional Leader will use 
coaching protocols and lesson plan rubrics 
for written feedback.  Instructional Leader 
may request that master teachers do informal 
peer evaluations/coaching of those teachers 
needing additional support/mentoring. 


August 2014 – 
June 2015 


Principal, 
Instructional Leader 


• Classroom observation notes and 
protocols  


• Teacher professional 
development plan on formal 
employee performance 
evaluation 
 


No 
additional 
cost 


24.  Complete survey regarding effectiveness 
of staff development workshops and 
administrative support and areas/skills 
requiring additional training. 


Starting 
January 2014, 
and after each 
semester 


Principal, Counselor, 
Instructional Leader, 
Teachers 


• Board Report:  Staff 
Development Plan and 
Effectiveness 


• Completed surveys 


No 
additional 
cost 


25.  Analyze school and state assessment 
data and teacher evaluations to determine if 
there is a correlation between teacher 
effectiveness as determined by data and the 
teacher’s use of professional development 
initiatives, as documented in the formal 
evaluation.  This analysis will be presented 
in Board Report on Staff Development. 


July 2014, July 
2015 


Principal • Board Report:  Staff 
Development 


No 
additional 
cost 


26.  Analyze data from assessments, 
informal classroom observations, staff 
surveys and formal teacher evaluations to 
determine staff development needs for 


May 2014 – 
June 2015 


Principal, 
Instructional Leader,    
Counselor  


• Staff surveys 
• Staff Development Plan 
• SLA School Board meeting 


agenda and minutes 


$25, 
copying 
costs 
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following school year.  The formal staff 
development plan will be revised and 
updated to reflect staff and student learning 
needs.   


27. Plan professional development trainings 
for 21st Century Media Literacy Skills 
initiative. 


June 2014 Principal, 
Instructional Leader 


• Revised staff development plan 
for 2014-2015 school year 


No 
additional 
cost 


28.      Update Math PMP Plan to include 
new initiatives in revised professional 
development plan 


June 2014 Principal • Updated Math PMP Plan for the 
2014-2015 school year to be 
approved by Board. 


No 
additional 
cost 
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A.5 PERFORMANCE MANAGEMENT PLAN:  READING PLAN 
Performance Management Plan (PMP) Template 


Applicant Name:_Southwest Leadership Academy_____________________________________________________ 


Indicator(check one):  _____Math   __X___Reading   Duration of the Plan: Spring 2013 - June 2015  (revised after year 1) 


Measure Metric Expected/Predicted Baseline Based 
on Enrollment of Target Population Annual Target For The Plan 


State 
standardized 
assessment 
data (school 
average) 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


51% 


Meet or demonstrate sufficient progress toward 
the Level of Adequate Academic Performance 
(LAAP) as set and modified periodically by the 
Board 


Average student growth percentile 
(SGP) on the State standardized 
assessment. 


53% 


Applicant does not edit sections in grey 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
explains processes, procedures, and timelines 
for developing and reviewing all curriculum 
documents, including curriculum delivery 
and student assessment. 


Spring/Summer 
2013 


Principal, Instructional 
Leader 


• The completed SLA Curriculum, 
Instruction, and Assessment 
Handbook is reviewed with all 
teaching staff. 


No 
additional 
cost 


2. Include in the READING section of 
the Curriculum, Instruction, and Assessment 
Handbook, Best Practices for literacy 
instruction that are expected of all teachers 
These include: 


a) Assessment to inform instruction. 
b) Collaboration and reflection. 
c) Integration of the ELA Standards in 


Spring/Summer 
2013 


Instructional Leader  • The SLA Curriculum, 
Instruction, and Assessment 
Handbook is reviewed with all 
teaching staff. 


No 
additional 
cost 
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all content areas.  
d) Student opportunities for independent 


oral and silent reading to increase 
fluency and vocabulary 


e) Student opportunities for reading for a 
variety of purposes coupled with 
discussion and writing to help 
organize thinking. 


f) Student opportunities to build 
comprehension skills and strategies: 
making and confirming predictions, 
visualizing, summarizing, drawing 
inferences, making connections, and 
self-monitoring. 


g) Student opportunities to build 
cognitive skills to synthesize, analyze, 
evaluate and make applications to 
authentic situations. 


h) Reading and writing skills used to 
support reading in all content areas. 


i) Provision for a literacy rich 
environment in all classrooms and 
throughout the school building. 


3. Hire Highly Qualified teachers who 
are aligned with the school’s educational 
philosophy, demonstrate an understanding of 
appropriate State standards, and have an 
attitude of critical thinking, self-reflection, 
and continuous learning.  


Spring/Summer 
2013 


Principal, Instructional 
Leader 


• Teachers have been hired for all 
positions. 


• Highly Qualified attestation 
forms are sufficiently completed 
with all requirements for HQ.  


Personnel 
costs 
included in 
budget 


4.      Provide all teachers with a curriculum 
binder containing the Arizona 2010 ELA 
Standards and the CCSS Literacy in 
History/Social Studies, Science, and 
Technical Subjects.  (Social Studies, 
Science, and Technology Teachers will 
integrate the CCSS Literacy in 


July 2013 Principal, Instructional 
Leader 


• Staff meeting agendas 
• Curriculum binders in 


classrooms 


$300 for 
binders and 
copying 
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History/Social Studies, Science, and 
Technical Subjects within their content area 
core curriculum.) 
5.      Analyze student assessment data using 
AIMS/Stanford 10 data for the targeted 
population, as well as the MAP intake 
scores, and identify two to four specific 
reading skills/ELA standards that will be 
targeted for additional instructional emphasis 
in all content areas throughout the 2013-
2014 school year.  These targeted standards 
will be added to curriculum maps across the 
curriculum in all subject areas. 


July – August 
2013 


Principal, entire staff • Staff meeting/staff development 
agendas 


• Staff worksheets for processing 
data and determining revisions 
to be made 


No 
additional 
cost 


6. Keeping in mind the PMP reading 
target, identify priority learning and key 
vocabulary for each of the grade level AZ 
2010 ELA Standards.   


Summer 2013 
and revised 
each summer 


Instructional Leader 
and Teachers 


• A document for each grade level 
that lists priority learning 
concepts and key vocabulary for 
the ELA standards. 


No 
additional 
cost 


7. Unwrap the ELA standards to reveal 
expected level of cognition and clear 
expectations for student learning. 


Summer 2013 
and revised 
each summer 


Instructional Leader 
and Teachers 


• Staff meeting/staff development 
agendas. 


No 
additional 
cost 


8. Use the PARCC Frameworks to guide 
determination of student performance 
outcomes for each quarter aligned to the 
PMP reading target and that reflect the 
priority standards for reading. 


Summer 2013 
and revised 
each summer 


Instructional Leader, 
Teachers, Principal 


• Staff meeting/staff development 
agendas. 


No 
additional 
cost 


9. Develop standards-based performance 
outcomes and aligned assessments for 
reading for each quarter using Bloom’s 
statements [TSWD (level of thinking) of 
(content) by (student performance)]. 


July 2013-
October 2013 


Principal, Instructional 
Leader, Teachers 


• Completed Curriculum Maps 
will include a Performance 
Outcome(s) for each quarter 
using Bloom’s phraseology. 


No 
additional 
cost 


10. Create formative/summative (lesson or 
unit) assessments aligned to the quarterly 
reading performance outcome for each 
grade, that: 


July 2013-May 
2014 


Instructional Leader 
and Teachers 


• Summative assessments across 
content levels will contain valid 
questions to assess mastery of 
reading performance objectives.   


No 
additional 
cost 
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a) Effectively and efficiently support 
quarterly outcomes and, 


b) Show progress toward mastering or 
exceeding performance on the AIMS 
or Stanford 10 Reading. 


11.      Create curriculum maps for the school 
year for each content area course that guides 
instruction toward student success on the 
quarterly assessments, and document 
Pearson curricular materials to be used or 
other materials for instruction and 
assessment. 


July 2013 – 
March 2014 


Principal, Instructional 
Leader, Teachers 


• Staff meeting/staff development 
agendas 


• Curriculum Maps in teacher 
curriculum binders and in master 
copy binder in Principal’s office. 


$100 for 
paper and 
copying 


12.Identify and write essential questions in 
curriculum maps for each priority concept to 
be taught, and which demonstrate a 
progression of understanding according to 
Bloom’s Taxonomy, and are aligned to the 
types of questions that will be seen on 
Reading AIMS or Stanford 10.  


At least one 
week prior to 
each unit 
taught, and 
reviewed each 
year 


Instructional Leader 
and Teachers 


• A document for each grade level 
that lists questions for each 
standard taught within a given 
unit. There is at least one 
question for each level of 
Blooms Taxonomy for each 
priority standard.  


No 
additional 
cost 


13.  Develop and use a rubric/qualitative 
evaluation tool for evaluating curriculum 
maps, with emphasis on reading/literacy 
skills and ELA standards that will be used 
for teacher self-reflection and administrator 
feedback. 


September 
2013 – October 
2013  


Principal, Instructional 
Leader 


• Completed rubric/evaluation 
tool will be added to the 
Curriculum, Instruction, and 
Assessment Handbook (see 
Strategy I, #1). 


No 
additional 
cost 


14. Write lesson plans containing 
standards-based objectives that align to the 
student performance described for each 
quarterly outcome, and that implement RtI 
instructional interventions, culturally 
relevant pedagogy, What Work research-
based instructional strategies, SIOP and 
reading in the content areas. 


July 2013- 
2015 


 


Teachers • Lesson plans submitted to the 
Instructional Leader one week 
prior to teaching lesson.     


No 
additional 
cost  


15. Deliver the written lesson plans that Ongoing Teachers • Implementation of reading No 







A.5 PMP Reading Plan  REVISED Southwest Leadership Academy Page 5 of 19 
 


demonstrate implementation of best practices 
in literacy instruction. 


content and skills via best 
practices (see Strategy I #3) and 
organized lessons will be 
monitored on a regular basis.  


additional 
cost  


16.Review curriculum maps using the map 
rubric/qualitative evaluation toolto check for 
completeness and adherence to the AZ 2010 
ELA Standards. (See Strategy I, Action Step 
13) 


October 2013 – 
February 2015 


Principal, entire staff • Copies of evaluations completed 
by staff 


• Staff meeting/staff development 
agendas 
 


No 
additional 
cost 


17.Analyze MAP data and quarterly 
assessment results to revise curriculum maps 
in all subject areas, with particular emphasis 
on reading.  (see Strategy I #19) 


Starting 
November 
2013, then 
following each 
quarter through 
June 2015 


Principal, entire staff • Staff meeting/staff development 
agendas 


• Revised Curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office. 


• Staff worksheets for processing 
data and determining revisions 
to be made. 


No 
additional 
cost 


18.  Analyze Stanford 10 and AIMS testing 
data to determine: 


a) Two to four specific reading 
skillstargetsfor additional 
instructional emphasis in all content 
areas throughout the 2014-2015 
school year. 


b)  Revise curriculum maps in all 
subject areas to reflect reading 
emphasis for the following year. 


 


June 2014, 
June 2015 


(after receiving 
assessment 
results from 
State) 


Principal, entire staff  • Staff meeting/staff development 
agendas 


• Revised Curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office. 


• Staff worksheets for processing 
data and determining revisions 
to be made. 


No 
additional 
cost 


19.  Survey staff for the purpose of 
reviewing the process for providing and 
implementing the curriculum. 


May, 2014 Principal, entire staff • Document survey results for 
consideration in making 
revisions to the curriculum 
implementation process. 


No 
additional 
cost 
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20.     Incorporate 21st Century media literacy 
skills in curriculum maps in all subject areas. 
(Year 2) 


July 2014-
August 2014 


Principal, Instructional 
Leader, Teachers 


• Staff meeting/staff development 
agendas 


• Revised Curriculum Maps in 
teacher curriculum binders and 
in master copy binder in 
Principal’s office 


No 
additional 
cost 


21.  Update Reading PMP Plan to include 
new targeted reading skills, processes for 
revising curriculum maps, and changes 
resulting from staff feedback loop. 


June 2014 Principal • Updated Reading PMP Plan for 
the 2014-2015 school year – 
submitted for Board approval. 


No 
additional 
cost 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1.         Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
outlines balanced assessment procedures for 
collecting information about how well 
students are progressing toward the AZ 2010 
ELA standards, and how curriculum, 
instruction, and assessment are interwoven in 
the learning process.  This document will 
include student and teacher support protocols 
for literacy instruction across the curriculum 
(e.g., RTI intervention structures, lesson plan 
format and checklist, documentation of 
standards, SIOP literacy strategies, formative 
assessment ideas), and timelines to be used 
for monitoring and documenting student 
proficiency in reading.  (See Strategy I #1) 


Spring/Summer 
2013 


Principal, 
Instructional Leader 


• Completed Curriculum, 
Instruction, and Assessment 
Handbook are reviewed with all 
teaching staff. 


No 
additional 
cost 


2. Deliver the written lesson plans that 
demonstrate implementation of best practices 
in literacy instruction and documentation of 


 Teachers • Implementation of reading skills 
via best practices for literacy, 


No 
additional 
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the AZ 2010 ELA/reading standards. 
(see Strategy I #15) 


and organized lessons will be 
monitored on a regular basis. 


cost 


3.Develop criteria for a Teacher Evaluation 
Instrument and Walkthrough Observation 
Protocol reflective of the Arizona 
Framework for Measuring Educator 
Effectivenessthat includes assessing the 
integration of the AZ 2010 ELA standards 
specific to reading vocabulary and 
comprehension, as well as RTI, SIOP, study 
skills strategies, culturally-relevant 
pedagogy, and Classroom Instruction That 
Works strategies.  (21st Century Media 
Literacy Skills will be added in Year 2) 


By July 2013 
and revised 
each year as 
needed. 


Principal, 
Instructional Leader 


• Completed evaluation 
instruments. 


• The Principal shares the Teacher 
Evaluation Instrument and 
Classroom Observation 
Walkthrough Tool with his staff 
at the beginning of the school 
year before 
evaluations/walkthroughs are 
scheduled. 


• Staff agenda indicating 
presentation of Teacher 
Evaluation Instrument. 


No 
additional 
cost. 


4.  Monitor the integration of the AZ 2010 
reading standards (as well as best practice 
instruction, classroom environment, content 
delivery, and behavior management and SLA 
Program of Instruction initiatives), via 
formal teacher evaluations and informal 
classroom walkthroughs. 


Formal 
evaluations 
twice a year.  
Informal 
classroom 
walkthroughs 
ongoing on a 
regular basis. 


Principal, 
Instructional Leader 


• Observation and evaluation 
documentation will be shared 
with the classroom teacher to 
facilitate communication and 
reflection.  


• Teachers adjust future 
instruction based on observation 
notes. 


No 
additional 
cost 


5.      Develop and use a coaching protocol 
worksheet and lesson plan checklist when 
providing teachers with specific feedback on 
instructional planning and delivery.   


 


August 2013 – 
June 2015 


Principal, 
Instructional Leader 


• Copies of protocols worksheet 
and lesson plan checklists 
developed by the Instructional 
Leader are included in the 
Curriculum, Instruction, and 
Assessment Handbook.  


• When used, one copy of the 
worksheet (with notes from the 
coaching session) goes to 
teacher; 1 copy is kept in files of 
Instructional Leader) 


No 
additional 
cost 
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• Teachers adjust future 
instruction based on observation 
notes. 


4. Provide refresher training and/or 
peer coaching for teachers who need support 
or remediation in the instruction or 
implementation of literacy strategies in their 
classrooms. (see Strategy IV #17 and #18) 


 Principal, 
Instructional Leader 


• Teachers assigned refresher 
training and /or peer coaching 
will maintain a running log of 
meetings, trainings, and their 
literacy activities. 


No 
additional 
cost 


5. Meet in Professional Learning 
Communities (PLC) for structured 
curriculum planning that supports 
integration/alignment of the reading 
standards and to discuss student progress, 
specifically in reading and math. 


 


Bi-weekly 
through the 
school year.  
Note: Teachers 
will meet bi-
weekly on 
alternate weeks 
to participate in 
professional 
development or 
staff meetings. 


Principal, Teachers • Teachers will provide agendas 
and minutes/notes for the bi-
weekly PLC meetings. 


No 
additional 
cost. 


6. Evaluate the process for monitoring 
the integration of AZ 2010 Reading 
standards into instruction, (including the 
evaluation/walkthrough and coaching 
protocols, as well as the Professional 
Learning Community plan) in order to make 
recommendations for improvements/ 
adjustments as necessary. 


End of the 
school year. 


Instructional Leader, 
Teachers 


 


 


• Recommendations submitted to 
the Instructional Leader and 
Principal and approved 
adjustments are shared with the 
Teachers. 


No 
additional 
cost 


9.  Update Reading PMP Plan to include 
changes resulting from staff feedback. 


June 2014 Principal • Updated Reading PMP Plan for 
the 2014-2015 school year – 
submitted for Board approval. 


No 
additional 
cost 
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STRATEGY III:  Develop and implement a plan formonitoring and documenting student proficiency. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1.         Develop a Curriculum, Instruction, 
and Assessment Handbook that clearly 
outlines balanced assessment procedures 
for collecting information about how well 
students are progressing toward mastery of 
the AZ 2010 Reading standards, and how 
curriculum, instruction, and assessment are 
interwoven in the learning process.  This 
document will include student and teacher 
support (e.g., RTI intervention structures, 
SIOP literacy strategies, formative 
assessment ideas), and timelines to be used 
for monitoring and documenting student 
proficiency in reading.  (See Strategy I #1) 


Spring/Summer 
2013 


Principal, 
Instructional Leader 


• The completed SLA 
Curriculum, Instruction, and 
Assessment Handbook is 
reviewed with all teaching 
staff. 


No 
additional 
cost 


2. Ensure that every student utilizes the 
ECAP and Personal Education Plans to set 
academic and post-secondary goals, 
document course credits and monitor 
completion of graduation requirements. 


September 2013- 
May 2015, ongoing 


Counselor • ECAPs on file 
• Personal Education Plans  


No 
additional 
cost 


3. Guided by RTI framework, determine 
screening procedures and data sources for 
identifying underperforming students in 
academics and behavior.  One source will 
be the Measures of Academic Progress 
(MAP) assessment and previous State 
assessment data. 


June 2013 Principal,  Counselor • Document:  “Universal 
Screening Procedures” and 
include in the Curriculum, 
Instruction and Assessment 
handbook 
 


No 
additional 
cost 


4.  Guided by RTI framework, develop a 
system for monitoring classroom progress 


August 2013 Principal,Counselor 
and/or Special 


• Document entitled “Student 
Classroom Monitoring 


No 
additional 
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of underperforming students, beginning 
with students identified in school-wide 
screening process. Procedures will also 
lead to review of effectiveness of 
designated interventions. 


 


Education Teacher Procedures” and included in 
the Curriculum, Instruction and 
Assessment handbook 


• Staff development/meeting 
agenda 


cost 


5. Administer Measures of Academic 
Progress (MAP) testing to all students 
upon intake and every semester in math, 
reading and other core academic 
subjectsfor the purpose of identifying 
students at risk of academic failure, and for 
placement in the RTI remedial support 
and/or additional interventions. 


Starting July 2013 
and ongoing as 
students enroll 


Principal, Counselor, 
Instructional Leader 


• MAP assessment data 
• Assessment results report 


broken down by mastery level 
of standards for each student 
and each class as a whole in 
order to monitor student 
learning and report key 
performance indicators. 


$10,000  


6. Identify all underperforming 
students/students needing interventions 
through screening process (developed in 
step 3). 
 


Starting July 2013 – 
August 2013, Then 
ongoing each month 


Principal,  Counselor • List of identified students 
• “Universal Screening 


Procedures” 
• Staff memos 
• Staff meeting agendas 
• Principal and Counselor 


calendar/schedule 


No 
additional 
cost 


7.        Share the MAP assessment results 
with individual students during 
Advisement who will then create academic 
goals for themselves in their Personal 
Education Plans using MAP data. 


 


Sept 2013 – June 
2016 


Principal, Counselor, 
entirestaff 


• Student goals will be stored in 
their academic binders 


$300 (extra 
binders for 
students 
unable to 
purchase 
them) 


8. Enroll underperforming and credit-
deficient students in credit recovery online 
course, with priority given to students 


September 2013-
March 2015 


Principal, Counselor • Completed assessments 
• Completed credits 


$119/mo 
for each 
course 
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needing ELA credit for grades 9 and 10. 


 


taken 


9. When assessment data indicates a 
student may read at or below a fifth grade 
reading level, the student will complete the 
SRI reading assessment (a component of 
READ 180) and be enrolled in the READ 
180 class to receive targeted reading 
intervention.  These students will take the 
SRI assessment every quarter to monitor 
their growth. 


 


Starting July 2013, 
then ongoing 


Principal, Counselor, 
Read 180 Teacher 


• MAP assessment data 
• SRI assessment data 
• Student file in Counselor’s 


office 
• Class rosters 
• SRI assessment data 


$30,000  


10. Develop end of unit summative 
assessments and quarterly assessments to 
align with curriculum maps and include 
the AZ 2010 ELA Standards. (See Strategy 
I #9 and #10) 


June 2013 – April 
2014 


 


Principal, 
Instructional Leader, 
Teachers 


• Copies of quarterly tests kept 
in Principal’s office 


• Summative assessments 
• Staff meeting agendas with 


deadlines posted 


No 
additional 
cost 


11. Review Quarterly assessments to 
ensure AZ 2010 ELA Standards are 
assessed across the curriculum. 


September 2013 – 
June 2015 


Principal, 
Instructional Leader 


 


• Written feedback/notification 
to teachers from Principal 
and/or Instructional Leader 


• Formal performance 
evaluations 


No 
additional 
cost 


12.  Disaggregate assessment data, 
including MAP, Stanford 10 and AIMS 
results, to determine whether all groups of 
students are learning and making progress.  
Analysis will include groupings by grade, 
gender, SES, ELL, and ethnicity.   


Starting January 
2013, then ongoing 
after assessment 
data obtained 


Principal, Counselor, 
Vice Principal 


• Formal report of assessment 
results for Board Members and 
Teachers:  The Curriculum and 
Assessment Results and 
Analysis 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 


13. Analyze assessment data, including 
MAP, Stanford 10 and AIMS results, to 


Starting January 
2014, then ongoing 


Principal, Counselor 
and Special 


• Formal report of RTI (RTI 
Procedures and Effectiveness) 


No 
additional 
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determine if students should be 
placed/removed/re-placed on RTI tiers.  


 


 


after each semester Education Teacher procedures, analysis and 
suggested revisions for Board 
Members and Teachers 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


cost 


14.     Analyze the number of students 
moving into/out of RTI tiers and the length 
of time students remain in tier.  Identify 
any students who may be in the wrong tier 
or who may need additional services and 
create new interventions if necessary. 


Starting February 
2014, then ongoing 
after each semester. 


Principal, Counselor 
and Special 
Education Teacher 


• Formal report of RTI (RTI 
Procedures and Effectiveness) 
procedures, analysis and 
suggested revisions  for Board 
Members and Teachers 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 


No 
additional 
cost 


15. Evaluate the assessment procedures 
and timelines for monitoring and 
documenting student achievement and 
make recommendations for adjustments as 
necessary.  These will include: 


• Processes for school-wide screening 
and classroom monitoring of 
underperforming students using 
information gathered from staff, 
student, and parent feedback. 


• Comparing and analyzing quarterly 
summative assessments, MAP and 
state assessment data and grades to 
ensure consistency and validity and 
reliability of assessments. 


• Revision of end of unit summative 
assessments and quarterly assessments 
for alignment with revised curriculum 
maps and emphasized targeted literacy 
skills/standards (referred to in Strategy 


April 2014 – June 
2014 


Principal, Counselor, 
Instructional Leader,  
Teachers 


• Evaluation report with 
recommendations will be 
presented to and reviewed by 
the Instructional Leader and 
Principal. 


• Formal report of RTI 
procedures, analysis and 
suggested revisions(RTI 
Procedures and Effectiveness)   
for Board Members and 
Teachers 


• Board meeting agenda and 
minutes 


• Staff meeting agenda 
 


No 
additional 
cost 
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I, #6) 
16. Update Reading PMP Plan to include 


recommendations resulting from step 
15. 


June 2014 Principal • Updated Reading PMP Plan 
for the 2014-2015 school year 
– submitted for Board 
approval. 


No 
additional 
cost 


 


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps  Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Develop a Professional 
Development Handbook, including an 
annually revised Professional 
Development Plan that: 


a) Directly focuses on helping to 
achieve student learning goals and 
to support student learning needs. 


b) Includes professional development 
goals that align with the student 
achievement goals. 


c) Ensures a collaborative endeavor – 
teachers and administrators work 
together in planning and 
implementation. 


d) Supports school-based and job-
embedded professional 
development opportunities. 


e) Supports the needs of all staff in 
providing differentiated training 
opportunities. 


f) Ties to the vision, mission, and 
goals of the school 


g) Includes an annual opportunity for 
a needs assessment survey to be 


Spring/Summer 
2013 


Principal, Instructional 
Leader 


• Handbook is provided to the 
staff for review and comment.  
Suggestions for additions or 
adjustments will be submitted 
to the Instructional Leader and 
Principal for final editing and 
publishing to all school staff. 


No 
additional 
cost 
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given to all staff. 
h) Requires an annual evaluation of 


the plan based on student 
achievement and staff needs. 


2. Maintain a professional 
development portfolio that documents 
personal and professional goals, maintains 
records of all professional development 
and peer coaching experiences, certificates 
awarded for re-certification hours, and 
“reflection” notes for each professional 
development experience.  


Beginning 
August 2013 
and ongoing 


Principal, Instructional 
Leader,Teachers 


• Staff professional development 
portfolios are reviewed during 
pre and/or post formal 
evaluation conferences. 


No 
additional 
cost 


3. Participate in pre-service training, 
biweekly PLC sessions, and all scheduled 
professional development. 


July – May 
each year. 


Principal, Instructional 
Leader, Teachers 


• Agenda and sign in sheet will 
document content and 
participation. 


No 
additional 
cost 


4. Participate in staff development 
workshops offered by Arizona Department 
of Education on implementation of the AZ 
2010 ELA Standards. 


January 2013-
July 2013 


Principal, Instructional 
Leader,  Counselor 


• CEU certificate $500 


workshop 
fees 


5. Participate in professional development 
workshops offered by Arizona Department 
of Education to learn about effective RTI 
Implementation.  


By July 2013 Counselor and Special 
Education Teacher 


• CEU certificate $400 
workshop 
fees 


6.  Create detailed staff development 
calendar with objectives for each training, 
and designated presenters/trainers 


By July 2013 Principal, Instructional 
Leader, Counselor 


• Staff development plan and 
calendar of staff development 
for 2013-2014 


• Staff development/meeting 
agendas 


• CEU certificates of staff 


No 
additional 
cost 
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7.      Train teachers and staff on 
developing classroom assessments aligned 
to the AZ ELA reading standards. 


July 2013 Principal, Instructional 
Leader,Teachers 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 


$100 
copying 
costs 


8.  Train teachers and staff regarding ROP 
policies and procedures. 


July 2013 Principal, Rite of 
Passage corporate staff,  
Teachers, entire stafff 


• Staff development/meeting 
agendas 


$100 
copying 
costs 


9.  Train teachers and staff in behaviors 
and needs of students in alternative 
education settings, how to address those 
needs through PBIS and effective 
classroom management practices for the 
population. 


July 2013 Principal, Rite of 
Passage corporate 
staff,Counselor,Teachers 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 


$100 
copying 
costs 


10.  Train entire staff in multicultural 
competence, culturally relevant pedagogy 
and needs of students from low 
socioeconomic backgrounds. 


July 2013 Principal, designated 
expert or consultant, 
Teachers 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 


$500 


11.  Train teachers in: differentiating 
instruction, special education requirements 
and inclusive teaching strategies, and 
effective strategies for teaching LEP 
students, including SIOP. 


August 2013-
May 2014 


Principal, Instructional 
Leader, teachers 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 


$100 
copying 
costs 


12.  Train teachers on curriculum 
mapping. 


July 2013 – 
March 2015 


Principal, Instructional 
Leader, Teachers 


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 
• Curriculum Maps  
• Teacher Curriculum Binders 
• Master Curriculum Binder 


$100 
copying 
costs 


13.  Facilitate book studies of:  Research- July 2013 – Principal, Instructional • Staff development/meeting $153 to 
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based Strategies for Increasing Student 
Achievement, 2nd Edition by Dean, 
Hubbell, Pitler and Stone (2012) and A 
Handbook for Classroom Instruction that 
Works by Marzano, Norford, Paynter, 
Pickering and Gaddy (2004).  Staff will 
have discussions about the instructional 
strategies and use the knowledge to revise 
curriculum maps, integrating the research-
based strategies explained within their 
instruction. 


June 2014 Leader, Teachers agendas 
• CEU certificates of staff 
• Training handouts and 


resources 
• Lesson Plans 
• Copies of completed protocols 


and rubrics from classroom 
observations 


purchase 
books for 
every 
teacher and 
administrator 


14.  Train staff on components of RtI, 
including data analysis, tiered instruction, 
curriculum, classroom-based interventions 
and data-based decisions. 


July 2013 – 
April 2014 


Principal,  Counselor 
and Special Education 
Teacher,  


• Staff development/meeting 
agendas 


• CEU certificates of staff 
• Training handouts and 


resources 
• Lesson Plans in which teachers 


document RTI strategies 
• Copies of completed protocols 


and rubrics from classroom 
observations during which 
methods were observed or not 
observed 


$200 


Copying 
costs 


15.Provide job-embedded professional 
development opportunities through 
mentoring, coaching and classroom 
modeling. 


August 2013-
June 2015, 
ongoing 


Principal, Instructional 
Leader 


• Coaching and observational 
protocols 


• Teacher’s professional 
portfolios 


No 
additional 
cost 


16.Observe all classrooms and quantify the 
number of times instructional initiatives 
(i.e., RTI interventions and supports,  
research-based instructional strategies, 
culturally relevant pedagogy, SIOP 
strategies) are observed. 


September 
2013-May 
2014, once a 
month 


Principal, one 
alternating Teacher 


• Data in a Day observation 
records and checklists 


• Summary reports of the 
quantitative data shared with 
staff and included in formal 
report for the SLA School 
Board :  Staff Development 


$100 
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Plan and Effectiveness 
17.  Train staff in instructional strategies 
for reading in the content areas and 21st 
Century Skills, aligned with aligned with 
the AZ 2010 ELA standards. 


June 2014 – 
October 2014 


(Year 2) 


Principal, Instructional 
Leader, ELA Teacher, 
Teachers 


• Staff development/meeting 
agendas 


• Training handouts and 
resources 


• Lesson Plans 
• CEU certificates of staff 


 


$200 
copying 
costs 


18.  Identify staff members who need 
additional support and one-on-one staff 
development in areas of instruction, 
curriculum mapping, RTI, and culturally 
relevant pedagogy, SIOP and WhatWorks 
instructional strategies and content area 
reading strategies. (see Strategy II #6) 


August 2013 – 
June 2015 


Principal, Instructional 
Leader 


• Formal employee performance 
evaluations 


• Classroom observation notes 
and protocols  
 


No 
additional 
cost 


19.  Provide one-on-one staff development 
to teachers identified as needing 
support/mentoring. (see Strategy II #6) 


August 2013– 
June 2015 


Principal, Instructional 
Leader, Teachers 


• Classroom observation notes 
and protocols on file with 
Instruction Leader 


• Instructional Leader’s schedule 
of meetings with teachers 


• Teachers will document all 
professional learning 
experiences (including 
colleague/coach support on 
site) in their professional 
development portfolio. 


No 
additional 
cost 


20.  Review school and state assessment 
data each quarter to discuss:  Who is 
learning?  Who is not learning?  What can 
we do for students who are experiencing 
difficulties learning? Action steps will be 
documented and reviewed in biweekly 
PLC. 


September 
2013-May 
2014 


Principal, Instructional 
Leader, Teachers 


• Staff meeting agendas 
• Records of action steps 
• PLC notes and agendas 


No 
additional 
cost 
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21. Designate time each month in PLC to 
review student performance data in 
reading and writing and have teachers 
collaborate to develop instructional 
techniques that differentiate instruction, 
provide struggling students with support 
and accomodations in reading and writing 
across all subject areas, and create 
effective reading and writing interventions 
for individual students. 


September 
2013-May 
2014 


Principal, Instructional 
Leader, Teachers 


• Records of action steps 
• PLC notes and agendas 


No 
additional 
cost 


22.  Observe classrooms and provide 
feedback – with emphasis on 
implementation of RTI interventions, 
adherence to Common Core State 
Standards in instruction and assessment 
and instruction of content area reading 
skills.  When appropriate, Instructional 
Leader will use coaching protocols and 
lesson plan rubrics for written feedback.  
Instructional Leader may request that 
master teachers do informal peer 
evaluations/coaching of those teachers 
needing additional support/mentoring. 


August 2014 – 
June 2015 


Principal, Instructional 
Leader, Teachers 


• Classroom observation notes 
and protocols  


• Teacher’s individual 
professional development plan 
on formal employee 
performance evaluation 
 


No 
additional 
cost 


23.  Analyze school and state assessment 
data and teacher evaluations to determine 
if there is a correlation between teacher 
effectiveness as determined by data and 
the teacher’s use of professional 
development initiatives.   


July 2014 Principal • Board Report:  Staff 
Development Plan and 
Effectiveness 


No 
additional 
cost 


24. Survey teachers regarding 
effectiveness of staff development 
workshops and administrative support and 


Starting 
January 2014 
and after each 


Principal, Guidance  
Counselor, Instructional 
Leader, 


• Board Report:  Staff 
Development Plan and 
Effectiveness 


• Completed surveys 


No 
additional 
cost 
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areas/skills requiring additional training. semester staff 


25.  Analyze data from assessments, 
informal classroom observations, staff 
surveys and formal teacher evaluations to 
determine staff development needs for 
following school year.  The formal staff 
development plan will be revised and 
updated to reflect staff and student 
learning needs.   


May 2014 – 
June 2015 


Principal, Instructional 
Leader, Guidance  
Counselor  


• Staff surveys 
• Updated Staff Development 


Plan placed in Professional 
Development Handbook 


• SLA School Board meeting 
agenda and minutes 


• Board Report:  Staff 
Development Plan and 
Effectiveness 


$25, copying 
costs 


26. Plan professional development 
trainings for 21st Century Media Literacy 
Skills initiative. 


June 2014 Principal, Instructional 
Leader 


• Revised staff development plan 
for 2014-2015 school year 


No 
additional 
cost 


27.  Update Reading PMP Plan to include 
new initiatives in revised Professional  
Development Plan. 


June 2014 Principal • Updated Reading PMP Plan for 
the 2014-2015 school year –
submitted for Board approval. 


No 
additional 
cost 
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A.1 EDUCATIONAL PHILOSOPHY 
 


Philosophical Approach to Improving Achievement in Target Population 


At the core of Southwest Leadership Academy’s (SLA) educational philosophy is the belief that 
all students have strengths. All students are capable learners and capable of succeeding in school 
and becoming positive, contributing members of their communities. With Southwest Leadership 
Academy’s primary focus on academic achievement, we also consider the needs of the whole 
child. We believe integrating education with social skills and interpersonal skills empowers each 
student to fulfill his or her potential and fosters success in school and in other areas of the 
student’s life.  


 


Our mission: Southwest Leadership Academy is dedicated to improving academic 
achievement by providing rigorous academic and social skills instruction that will 
lead to student success in school, within their lives, and within the community. 


 
Our vision for accomplishing this mission and improving achievement in the target population 
involves rigor, relevance, and relationships. Southwest Leadership Academy will be an 
academically rigorous high school that will serve a student body within a consistent, highly 
supportive school environment. By focusing on student strengths and following the principles of 
Positive Youth Development (PYD), our school culture and integrated learning environment 
fosters academic and social skills that will lead to targeted achievement. PYD is a 
comprehensive framework outlining the supports young people need in order to be successful. It 
is a way of viewing students by focusing on their strengths and assets rather than their problems 
or deficits. Positive Youth Development emphasizes the development of skills, competencies and 
relationships that lead students to become productive, contributing members of the student body 
–and society.  


Southwest Leadership Academy will utilize small learning communities that will provide 
individualized instruction, goal setting, and instruction in social skills and leadership. Our school 
will invoke PYD through community collaboration and parent engagement thereby supporting 
and encouraging students to develop into responsible citizens. 


Target Population 
At SLA, the strengths-based lens central to Positive Youth Development is critical to our 
operations. The target population will include students who have already received “deficit” 
messages throughout their educational career. These students are disadvantaged and at risk of 
failure due to academic, social or economic factors, expelled from high school or high school 
dropouts, or transitioning from the juvenile justice system. We also know that many of these 
students will come from lower performing schools and will enter our school performing years 
below grade level. In many cases, these students will not have passed the state AIMS tests.  
Southwest Leadership Academy will reverse the trend of academic failure through our 
supportive Program of Instruction, our vision of treating the whole child and the tenets of PYD 
founded on the belief all students have strengths and all students are capable of succeeding.  
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Principles Fundamental to Program of Instruction 


Southwest Leadership Academy developed the following principles and concepts that are 
fundamental to the school’s program of instruction: 


1. A rigorous, relevant curriculum and appropriate instructional support are essential 
to high academic achievement. The curriculum is aligned with the Arizona’s Common 
Core Standards required by the Arizona Department of Education. Substantial time for 
staff development and Professional Learning Communities(PLC) will ensure learning for 
everyone – Teachers and students alike. Teachers and Administrators will develop 
summative assessments and curriculum maps using Arizona’s Common Core Standards 
and guided by the objectives assessed through the state exams. A thoughtful 
implementation of Response to Intervention (RtI) in addition to staff training in research-
based instructional practices, culturally relevant pedagogy and Sheltered Instruction 
Observation Protocol (SIOP) will result in effective individualization and differentiation 
of instruction that will make learning and achievement possible for all students.  


2. School culture and climate are as important to academic success as the quality of the 
instructional program. SLA’s culture and climate will be built around cognitive 
behavioral therapeutic practices, clear standards of conduct and Positive Behavioral 
Interventions and Supports (PBIS) within the RtI framework. Students will receive 
academic as well as risk/need assessments (called a Positive Achievement Change Tool) 
so that SLA staff may be prescriptive in our instruction to youth related to 
communication skills, social skills, moral reasoning and anger management skills. Staff 
training in PBIS will be combined with training in multicultural competence and 
awareness of the needs of learners from low socioeconomic and disadvantaged 
backgrounds. In a climate where students feel safe and supported, motivation to do well 
in school can be increased.  


3. To develop internal standards for judging behavior, pro-social skills and academic 
performance, students need to begin by receiving a lot of feedback in a short period 
of time. Students at SLA will be held to high standards and receive weekly feedback 
about academic performance and conduct, as well as the support needed to be successful 
in interactions in the classroom, at home, and in the community. SLA will utilize 
formative assessments and summative assessments for regular, continuous assessment of 
learning and for producing feedback necessary for learning to occur. In addition, we will 
employ a 5-to-1 ratio of positive feedback to constructive feedback, a norm established in 
other schools operated by Rite of Passage, our Charter Management Organization.  


In addition, SLA will hire staff, called Behavioral Mentors, who will provide students 
with support in the classroom, whether with academic work or behavioral support, while 
also modeling pro-social skills and making personal connections with students. This also 
includes ensuring attendance by contacting absent and tardy students.  They will coach 
athletics after school, provide mentoring opportunities during the summer, and along with 
Teachers, provide instruction in pro-social communication skills and character 
development.  
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4. Small, intimate learning communities provide the structure and personal attention 
that encourage learning and promote academic success. SLA plans to create focused 
learning communities where students get support and build relationships with Teachers, 
Behavioral Mentors, and the Administration. During the Advisement period, in which the 
student-to-staff ratio will be 14 to 1, Teachers, Behavioral Mentors and other Advisement 
Instructors will monitor students’ academic performance, assist with goal setting, and 
provide explicit instruction in socio-emotional skills. SLA will hire a Counselor who will 
guide students as they complete an Education Career Action Plan (ECAP). In addition, as 
an extension of ECAP, SLA students will create a Personal Education Plan to document 
short-term academic goals, short-term and long-term behavior goals and goals for health 
and fitness. 


5. Fostering connections with the family and community is essential for providing the 
broad spectrum of opportunities and supports adolescents need for development 
and learning. SLA will promote parent empowerment through the formation of a Parent 
Advisory Council, a school advisory board consisting of parents, Teachers, and the 
Principal, that will meet monthly to discuss parent concerns, school initiatives and 
community needs.  SLA will also encourage family involvement by inviting all parents to 
participate in a school orientation and by offering Active Parenting, an evidence-based 
program that helps parents and teens develop communication skills, self-confidence, and 
problem-solving skills that foster healthy relationships at home. SLA will hire bilingual 
staff to support parent needs. Teachers will also meet with families every quarter to 
discuss academic performance, classroom behavior, and the student’s long-term goals.  
Community service and outreach will be mandatory for all students; they will be required 
to complete 15 hours of community service each year. During their senior year, they will 
develop and organize a community service project and recruit volunteers for 
implementation of the project. 


 


Rationale for the Selected Approach  


Southwest Leadership Academy is presenting the following research and experience to illustrate 
why our organization has selected its approach to working with the target population.  


Research: Response to Intervention 
There is growing consensus in education that RtI is based on sound instructional principles such 
as intervening early, using research-based interventions and instruction, monitoring student 
progress, and using assessment data to inform instructional decision-making. Support for RtI and 
the concept of early intervention can be found in the reauthorization of the Individuals with 
Disabilities Education Act (IDEA). Furthermore, according to the RtI Action Network, there is 
an emerging body of empirical evidence to support claims of the effectiveness of RtI.  


Research: Positive Youth Development 
Education leaders, Teachers and staff of schools must be informed and guided by the latest 
research-based theories on adolescent development to meet the diverse needs of the student 
population.  SLA will operate within the theoretical framework of Positive Youth Development 
(PYD). 
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Positive Youth Development is a way of viewing adolescents as potential in progress and 
supporting their development to adulthood.  Historically, society has viewed adolescence as a 
time of great turmoil and risk.  Schools and youth programs focused on identifying and fixing 
problems such as school failure and dropout, unemployment, drug abuse, and unplanned 
pregnancy and saw these problems as labels for adolescent failure and dismal futures.  This 
deficit-based view dominated practice and research in youth development and education.   


However, in recent decades, researchers and experts in the field of adolescent development have 
challenged the deficit view, noting that the majority of youth develop and succeed even when 
facing multiple risks and adverse circumstances.  These experts identified the strengths and 
qualities in youth that led to healthy development, and a new lens by which to view adolescence 
emerged – one that saw positive opportunities for youth to learn, serve and benefit from 
experiences with pro-social adults and communities (Benson & Pittman, 2001).  This new, 
strength-based perspective was labeled Positive Youth Development. 


PYD emphasizes the development of skills, competencies and relationships that lead to healthy 
adults who are productive, contributing members of society.  According to the PYD perspective, 
to increase the likelihood of positive outcomes for adolescents, youth need a broad range of 
opportunities and supports.  As Eceles and Goodman state, these opportunities can only come 
from the integration of family, school and community efforts (Eceles & Goodman, 2002).  
According to the researchers, opportunities and support may include: 


• Challenging academic work, meaningful feedback in the classroom and tangible evidence 
that learning has occurred 


• Learning experiences that are relevant to the youth’s life 


• Experiences in civic engagement and volunteer activities that directly improve one’s 
local community 


• Formation of healthy relationships at school and at home and the  identification of adult 
role models 


• Safe, positive peer group interactions 


• Explicit instruction in skills that promote success in adulthood (e.g., media literacy, 
communication skills, job readiness skills and preparation for adult employment, research 
and information navigation, etc.) 


• Development of practices that promote physical and mental health, including regular 
exercise and proper nutrition 


Research:  The Effectiveness of Small Learning Communities 
The formation of a relationship-based culture encompassing small learning communities is 
rooted in the research supporting the effectiveness of small schools.  The case for small schools 
has been based on the need for small, intimate learning environments where students are well 
known and can be pushed and encouraged by adults who care for and about them.   


Investigations into the effects of school size and small schools have shown promising results.  
An analysis of 293 New Jersey schools found that school size was the best predictor of student 
achievement on state tests (Fowler & Walberg, 1991).  While studying rural communities in 
multiple states, researchers found that the negative effects of poverty are reduced in smaller 
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schools and that students in small schools consistently outperformed their counterparts enrolled 
in larger schools (Keller, 2000; Johnson, Howley,& Howley, 2002).  Additional studies have 
discovered that small schools are characterized by more positive Teacher attitudes, higher 
student achievement, higher attendance rates, lower dropout rates and higher academic outcomes 
for minority students  (Lee & Loeb, 2000; Kahne, Sporte, de la Torre,& Easton, 2008; Bloom, 
Thompson & Unterman, 2010; Flores & Chu, 2011).  


Additional Research on School Effectiveness 
It is important to note that size alone will not automatically lead to the success of SLA.  As 
Bloom, Thompson and Unterman point out in their study “Transforming the High School 
Experience:  How New York City’s New Small Schools are Boosting Student Achievement and 
Graduation Rates” (2010), effective small schools must: 


• Be purposefully organized to promote personalized interactions among students and 
faculty 


• Have a clear mission among all stakeholders 


• Utilize expertise from new Teachers and community partnerships 


Our plans for SLA meet these criteria, and our CMO (Rite of Passage) has accomplished these 
goals in multiple schools.  We are confident in our ability to replicate these outcomes.  Based on 
Effective Schools Research, the organization emphasizes sight-based leadership and utilizes a 
quantitative quality control system to measure school performance.   


Experience 
Rite of Passage has extensive experience in transforming the PYD philosophy into practice.  This 
organization has 28 years of experience educating at-risk youth using PYD tenets. Their 
programs have proven effective in enabling over 20,000 at-risk youth in the states served by Rite 
of Passage to find employment and education opportunities, discover their talents and skills, and 
become self-confident young adults.  As noted by experts in the field of juvenile justice, Rite of 
Passage understands “that programs must provide youth with the skills and opportunities for 
change, intervention must be appropriate to the developmental needs of adolescents, and young 
people can learn life lessons that are mutually beneficial to self and community” (Butts, 
Bazemore,& Saa Meroe, 2010).  The organization’s programs for youth coordinate family, 
school, and community efforts; create structure and spaces for learning positive social norms; 
and promote youth empowerment practices.   


The following accomplishments are evidence of the program’s success: 


• Rite of Passage students have demonstrated their academic proficiency in reading, 
writing, math and science through RIT gains as indicated on the Measures of Academic 
Progress (MAP). In particular, Rite of Passage’s Ridge View Academy (RVA) school 
achieves an average of 2 RIT gains a quarter compared to the national average of 2 RIT 
gains a year. 


• All eligible students have opportunities to participate in college coursework through 
partnerships with junior colleges within their respective communities or enrollment in 
online college programs. 
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• Rite of Passage students have won multiple essay contests, including first place in the 
2010 Colorado League of Charter Schools Essay Contest and the Grand Canyon State 
Games Essay Contest. 


• Students at Canyon State Academy (CSA), a Rite of Passage school in Queen Creek, AZ, 
were awarded “Volunteer of the Year” at the Grand Canyon State Games and were 
awarded other volunteerism awards from Special Olympics, Arizona Interscholastic 
Association and American Cancer Society-Relay for Life (East Valley District). 


• CSA was recognized by the Queen Creek Kiwanis Club for Outstanding Community 
Service. 


• CSA students received Presidential Physical Fitness Awards, and CSA was recognized as 
the most fit school in Arizona. 


• Ridge View Academy (RVA), a school operated by Rite of Passage in Colorado, won the 
Robotics Regional Championship and traveled to the Robotics World Championships in 
2011 and 2012. The team won the Judges’ Award in 2011 and became the first team from 
Colorado ever to win an award at the Robotics World Championships. 


• In 2011, Canyon State Academy students volunteered 8,842 hours to numerous 
worthwhile community-based organizations. 


• Rite of Passage uses curriculum for strengthening family relationships and 
communication skills. In 2011, RVA logged 11,637 hours teaching parents and students 
how to improve their communication skills and maintain appropriate behavioral 
expectations; CSA provided 3,199 hours. 


All young people deserve opportunities such as these.  Rite of Passage now intends to share their 
experience with the target population and their PYD expertise with Southwest Leadership 
Academy to serve the needs of a diverse group of students. All students deserve opportunities 
that will challenge them, develop competencies, nurture their confidence and promote academic 
success.  Southwest Leadership Academy believes youth are assets to be valued rather than 
problems to be controlled.  Positive Youth Development provides a framework for giving all 
youth the preparation they need not only for college or employment, but for life. 


Parents will have options beyond placing their children in failing schools, having them drop out, 
or watching them become involved in delinquent behavior.  By providing Teachers training and 
experience in a milieu based on cognitive behavioral practices and instruction of social-
emotional skills, SLA will blur the lines traditionally drawn between educators and experts in the 
field of social work and adolescent development.  Southwest Leadership Academy will succeed 
where other schools have failed, and that success will be based not only on the school’s 
academic performance, but on its ability to meet the needs of the whole child. 
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A.3.1 MASTERY AND PROMOTION 
 


This applicant will not serve any grade below 9.  
Skip this section. 
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A.3 PROGRAM OF INSTRUCTION 
 
To promote academic achievement, the program of instruction at Southwest Leadership 
Academy emphasizes a rigorous curriculum with extensive instructional support and 
consideration for the needs of the whole child. 


Curriculum and Assessment 


Curriculum Mapping and the Common Core Standards 
Southwest Leadership Academy will utilize Arizona’s Common Core Standards in English 
Language Arts (ELA) and Mathematics recently adopted by the Arizona Department of 
Education and the Arizona Academic Standards in Science, Social Studies and Physical 
Education, including Arizona’s Common Core Standards for Literacy in History/Social Studies, 
Science and Technical Subjects. SLA will implement a thorough assessment program to plan 
curriculum and instruction.  Guided by the work of Heidi Hayes Jacobs, Teachers and 
Administrators will then design curriculum maps using the state standards and assessment 
information (i.e., assessment blueprints/PARCC test frameworks, testing dates).    


Content Area Teachers will embed applicable ELA standards within their content area 
curriculum maps.  The curriculum maps will have the following components: Dates (of 
instruction), Essential Questions, Content, Skills, Evidence, and Assignments. Available 
instructional materials will include new content area textbooks and Teacher materials from 
Pearson. Through the curriculum mapping process, Teachers are given the opportunities to 
analyze their curricula, become the curriculum experts they need to be, and make informed 
decisions regarding scope and sequence.  The maps then become tools for implementing school-
wide instructional initiatives and improvements and for identifying cross-curricular connections. 


Comprehensive Assessment of Student Learning 
Upon enrollment, students will take assessments in math and language arts.  These assessments 
are part of the Measures of Academic Progress (MAP), a computer-based norm-referenced 
assessment program designed by Northwest Evaluation Association that is aligned with state 
standards and has a record of reliability and validity. This assessment data will provide 
immediate information about student learning and supply baseline data for student performance.  
Students will take the MAP assessments three times during the school year:  at the beginning of 
the year, mid-year, and at the end of the school year.  Teachers will also create quarterly pre- and 
post assessments, unit pre-tests and summative assessments for classroom use. During 
instruction, Teachers will design and use formative assessment methods, and these assessment 
methods will be documented in their lesson plans. In conjunction with MAP performance data, 
and later with AIMS and Stanford 10 performance data, Teachers and Administrators will revise 
curriculum maps on a reoccurring basis throughout the year using data from both formal and 
informal assessment measures. 


Socio-Emotional Skills Curriculum 
Working within the PYD philosophy, as part of its mission to help students develop the 
necessary skills for success in life and community, Advisement instructors will teach Aggression 
Replacement Training (ART) and facilitate service learning projects for students.  ART is an 
evidence-based program that teaches adolescents social skills, moral reasoning and anger 
management skills. ART objectives will be based on the socio-emotional development needs of 
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the students, the risk levels assessed during the first two weeks of school, and identified 
problems students bring from the community into the school setting. Activities involve modeling 
the skills for students, having them role play the skills, and then providing performance 
feedback. The Counselor will lead and oversee the implementation of ART to ensure quality 
instructional delivery. Advisement classes will be taught by Advisement instructors, including 
Teachers, Behavioral Mentors, and select Administrators to reduce the overall ratio to 14 to 1. 


Service Learning.In addition to ART, during Advisement students will plan and participate in 
service learning projects as a class or in groups.  Many of these projects will be completed after 
school, and SLA will encourage staff and community members to perform projects on school 
grounds (e.g., painting a mural on school property, knitting sweaters and hats for the needy, etc.). 
Students will learn how to reach out to community organizations, fulfill a vital need, lead peers 
in completing a project and work as a member of a team. These projects will serve as preparation 
for the senior year community project when students plan and complete a community service 
project independently, recruiting volunteers from SLA’s student body and the community. 


Social-Emotional Skills Assessment 
Upon enrollment, students’ socio-emotional skills and high-risk behaviors will be assessed with 
the Positive Achievement Change Tool(PACT) assessment.  The PACT measures each student’s 
risk factors for engaging in delinquent behavior (including attitudes and behaviors, alcohol and 
drug use, aggression and use of free-time) and each student’s protective factors, those aspects of 
their lives that provide protection from delinquent behavior and failure (including employment, 
living arrangements, current relationships, and skills). The PACT is an evidence-based 
assessment used by social service agencies and juvenile justice professionals to monitor student 
needs with regard to social-emotional learning and possible psychological treatment. By 
identifying protective factors, it also provides a starting point for SLA’s strength-based approach 
to instruction of social-emotional skills.  Using these assessments and guided by SLA staff, 
students will create a Personal Education Plan outlining their long-term and short-term 
behavioral goals, goals that will complement their ECAP and academic goals as well. 


Career Exploration 
SLA will require all students to enroll in Career Exploration, a course offering learning 
experience that will give students the opportunity to explore various career pathways and skills.  
Replicating a program from another Rite of Passage charter school, SLA will develop a potential 
partnership with Junior Achievement and use the organization’s volunteers and resources within 
the course curriculum and instruction.  Junior Achievement provides instruction that focuses on 
work readiness, entrepreneurship and financial literacy.  To assist with career and long-term 
academic planning, students will have access to the Arizona Career Information Center (ACIS) 
website to participate in postsecondary planning tasks.  They will explore occupational areas and 
will work on their Education Career Action Plan (ECAP).  During the pre-operational year, the 
Counselor and Instructional Leader will develop the curriculum for Career Exploration, and the 
designated Teacher will create the curriculum map and quarterly assessments.   


 
Instructional Initiatives 


Response to Intervention (RtI) 
At SLA, the Response to Intervention (RtI) Model will be a school-wide initiative that will 
utilize all available resources for students in need of academic and/or additional behavioral 
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support. RtI provides students the opportunity to make significant progress whether they are at-
risk for failure or are not meeting their full potential.  Although the Individuals with Disabilities 
Education Act (IDEA) encourages utilizing the RtI process as an alternative approach for the 
identification of students for special education services, the intent of the process at SLA will be 
geared to identifying effective avenues for student success and for maximizing their potential. 


The RtI Model will utilize instructional strategies such as universal screening and on-going data 
analysis to inform instructional delivery, instructional interventions, as well as collaborative 
problem-solving among staff to enhance all students’ performance. Students will be assessed 
daily (often informally) to identify whether or not they have achieved the learning objective for 
the day. Tracking grades weekly also supports the timely identification of students in need of 
additional support.  SLA will adhere to the philosophy and implementation of RtI as outlined in 
the Arizona Response to Intervention Self-Assessment. 
Where students have difficulty with behavior, Positive Behavioral Intervention and Supports 
(PBIS) will be maximized at all tiers.  Our CMO, Rite of Passage, has mastered the use of PBIS 
in its youth programs across the country and will provide training and support in implementing 
effective PBIS strategies school-wide and in the classroom.  On a classroom level, interventions 
will include giving students positive feedback five times for every one negative interaction; 
actively supervising students at all times; positively interacting with students throughout the day; 
and correcting problem behaviors at the lowest possible confrontation level.  Advisement 
instructors will provide additional assistance.   Tier 2 and Tier 3 targeted interventions will 
include cognitive behavioral strategies, which have been vital, effective components of all Rite 
of Passage programs.  These interventions will be provided by the Counselor and school 
administrators.  For those few students who still need assistance, referral will be made for 
Special Education Services. When necessary, SLA will contract with an identified provider for 
Special Education Services which may include psychological, speech and audiology services.   


Research-Based Instructional Practices 
Although staff will learn about all nine of the research-based practices outlined in Classroom 
Instruction That Works: Research-based Strategies for Increasing Student Achievement, 2nd 
edition (Dean, Hubbell, Pitler,& Stone, 2012), staff development will primarily focus on two 
strategies at the beginning of the first school year including reinforcing efforts and providing 
recognition,and setting objectives and providing feedback. 


Reinforcing efforts and providing recognition:  As explained by Walberg (1984), positive 
reinforcement of student effort influences student achievement, and it is best to recognize 
students for specific examples of an accomplishment (Marzano, 2003).  Praise should not 
be overly general.  As in other Rite of Passage schools, SLA will encourage staff and 
Teachers to utilize a 5 to 1 positive feedback to constructive correction/feedback ratio 
when communicating with students. 


Setting objectives and providing feedback:When Teachers communicate what is to be 
learned, students usually expend more effort and consequently increase their learning, 
especially if they know why it is important to them (Hunter, 1982).  Effective standards-
based instruction is dependent upon the Teacher’s ability to communicate the objective 
and learning criteria as part of the lesson (Jamentz, 2002). 


The single most effective instructional modification that enhances achievement is 
feedback (Hattie, 1992).  To accurately assess student performance and provide effective 
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feedback, SLA will issue regular academic grades and detailed performance feedback in 
each class on a weekly basis. Teachers will receive staff development to remain informed 
about how to ensure feedback is criterion-referenced, timely and specific.   According to 
research, effective feedback explains what students are doing correctly, provides an 
explanation of what students are doing incorrectly and helps them learn how they may 
correct it (Marzano, 2003). Additional strategies will be studied throughout the year 
through a professional book study of Classroom Instruction That Works.  These research-
based strategies include: 


• Identifying similarities and differences 
• Summarizing and note taking 
• Homework and practice 
• Nonlinguistic representations 
• Cooperative learning 
• Generating and testing hypotheses 
• Cues, questions, and advance organizers 


During this professional development, Teachers will revise their curriculum maps to integrate 
important study skills within and across the curriculum, ensuring that students utilize and master 
valuable study skills.  Classroom use of technology by both Teachers and students will also be 
emphasized by SLA Administrators, as it will enhance the implementation of these instructional 
strategies. 


Culturally-Relevant Pedagogy 
Darling-Hammond(2005) states that race is one of the predominant issues in our society and 
suggests that Teachers cannot pretend to be colorblind.  Teachers must understand that learning 
may differ across cultures.  As defined by Gay(2000), culturally responsive teaching involves 
“using the cultural knowledge, prior experiences, and performance styles of diverse students to 
make learning more appropriate and effective for them; it teaches to and through the strengths of 
these students.” This philosophy of instruction calls for Teachers to avoid cultural stereotypes 
and become thoroughly informed of the various cultures within their classrooms.  In addition, 
Teachers must have deep knowledge of their content in order to deliver subject matter in various 
ways, in representations that connect to students’ everyday lived experiences at home, within 
their communities, and in global settings.  


As documented on their curriculum maps, SLA Administrators and Teachers will develop 
methods and tools for accomplishing the following instructional guidelines of culturally relevant 
pedagogy, as outlined by Villegas and Lucas(2002) and Irvine and Armento (2000): 


• Involve students in the construction of knowledge 
• Learn more about building on students’ interests and linguistic resources 
• Learn more about tapping community and home resources 
• Help students examine the curriculum from multiple perspectives 


 
SIOP Pedagogy for English Language Learners 
The English Language Development (ELD) Program provides students with an equal 
opportunity to complete an academically rigorous high school program with challenging, yet 
comprehensive, instruction in all content areas. Student diversity is addressed through a variety 
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of services including Sheltered English Immersion (SEI) instruction and mainstream content 
classes. The ELL program at SLA will allow ELL students to achieve English proficiency in a 
supportive environment thatwill emphasize learning English in context rather than in isolation. 
Southwest Leadership Academy’s administrative staff and Teachers will be trained in Sheltered 
Instruction Observation Protocol (SIOP), a set of research-based strategies to assist in planning 
and delivering effective lessons for English language learners. Arizona Law requires that 
students with a home language other than English be assessed for proficiency in oral language, 
reading, comprehension and written communication. Based on the results of the AZELLA 
assessment, students may be placed in the English Language Development (ELD) program 
designed to aid them in acquiring English. Students will be required to take a mainstream 
English course, an ELD core course and an ELD Elective course each semester.  


Content Area Reading (Year 1) & 21stCentury Media Literacy Skills (Starting Year 2) 
As delineated in the Common Core State Standards, all core classes will teach reading skills.  At 
the high school level, students must learn to read for information, to evaluate arguments and 
persuasion, and to determine the reliability of source material among other more advanced 
literacy skills.  To provide students with multiple opportunities for learning these skills, all 
teachers at SLA will receive training in reading instruction strategies and will incorporate the 
strategies in their lesson planning and instruction. 


Technology and critical thinking skills will also play a vital role in preparing students for the 21st 
century.  SLA Teachers and Administrators will work to incorporate 21st Century Skills within 
their curriculum maps, again based on the work of Heidi Hayes Jacobs.  These skills involve:  
critical thinking and problem solving, collaboration and leadership, agility and adaptability, 
initiative and entrepreneurialism, effective oral and written communication, access and analysis 
of information, and curiosity and imagination. 


Meeting the Diverse Needs of Students 


To meet the varied needs of our diverse student population, SLA will include the following 
elements in its education plan: 


Professional Learning Community 
As outlined on the school schedule and calendar, the Principal, Counselor, Teachers and Staff 
will create a bi-weekly Professional Learning Community (PLC) focused on working together to 
ensure that all students learn as observed through formal and informal assessment instruments.  
The PLC’s primary goal will be the achievement levels recorded on the Performance 
Management Plan. Their action steps will be guided by the following questions:   


1. What do we want each student to learn?  
2. How will we know when each student has learned it?  
3. How will we respond when a student experiences difficulty in learning? 


Assessment data and the answers to these questions will serve as a catalyst for evaluating 
instructional strategies, interventions, curriculum scope and sequence, materials, school 
programs and instructional initiatives. 


Orientation Program 
All students will participate in a two-week orientation program to learn the school’s behavioral 
and academic expectations, identify personal learning challenges, and prepare for the emotional 
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and social challenges ahead. This program begins with assessments, including academic (MAP 
and informal classroom assessments) and risk/need assessments (PACT) to determine student 
needs. Teachers will then confirm or adjust a student’s educational program and interventions.  
Based on need, students will begin the basic cognitive behavioral program through ART 
instruction and a customized Student Handbook with reflective exercises. 


Advisement Period 
The Advisement period will serve as a time for a school instructor (Teacher, Behavioral Mentor 
or Administrator) to monitor the overall academic and behavioral progress of approximately 14 
students per class. The Advisement Instructor will utilize instructional resources and lesson plans 
provided by the Counselor to teach pro-social skills and character development through ART.  
These lessons will be based on identified problems students bring from the community into the 
school setting. Advisement will also help to develop SLA’s relationship-based culture.  
Advisement instructors will provide personalized attention to students, calling them and/or their 
parents every day they miss school to address truancy immediately and communicate that they 
care.  While the administrative office will call parents in the morning to notify them of their 
child’s absence, the Advisement instructor will call later in the day to say personally, “We 
missed you today.  Are you OK?  I look forward to seeing you tomorrow when we . . .” 


Credit Recovery 
SLA plans to utilize computer-based instructional programs developed by Blueprint to provide 
students with opportunities for credit recovery. This web-based program provides curriculum, 
instruction and assessments for middle school and high school students.  The program is 
accredited through AdvancED.  Students who need to recover credit in grades 9 and/or 10 
English Language Arts and Mathematics will be given first priority in credit recovery 
opportunities.  SLA will also research and secure alternate funding sources to provide Blueprint 
credit recovery options on campus during the summer break. 


Friday Learning Lab/Exploratory Hour 
Every Friday afternoon, students who need additional academic assistance will attend Friday 
Learning Lab to receive out-of-class tutoring and help with homework, retake quizzes or 
assessments, receive remedial instruction, participate in credit recovery or engage in enrichment 
opportunities.  This Learning Lab time is scheduled every week, as noted on the school schedule.  
Through this scheduled assistance time, students will receive the help they need within a week of 
underperforming on an assessment.  The instructor will be a Teacher, the Counselor or a 
Behavioral Mentor; staff will rotate through this position on a weekly basis. 


Those staff members not supervising or assisting students in the learning lab will lead 
extracurricular activities in Exploratory Hour.  During this time, Teachers will have opportunities 
to share their interests or hobbies with students, providing enrichment opportunities while also 
enhancing Teacher-student relationships. Examples of activities include: scrapbooking, flag 
football, yoga, creative writing, photography, etc. 


Reading Intervention Program 
For students who read well below grade level, SLA will utilize READ 180, a systematic, 
evidence-based reading intervention program developed by Scholastic.  Each student is 
administered a Scholastic Reading Inventory (SRI) test if MAP scores in reading indicate a need 
for additional assessment.  The SRI provides more information regarding a student’s reading 
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level and needs.  Periodically, while using READ 180, the SRI is re-administered to monitor 
progress.  This course directly addresses individual needs through whole class instruction, small 
group differentiated direct instruction, READ 180 software for intensive, individualized practice, 
and modeled and independent reading.  READ 180 provides students with opportunities to read 
high-interest fiction and nonfiction. 


Scholastic’s READ 180 program has been formally evaluated numerous times across a range of 
grades and student demographic characteristics.  Overall, these studies have found Read 180 to 
be an effective reading intervention strategy for adolescents.  The program was also found to be 
aligned with many key elements of an effective adolescent literary program as summarized by 
the Center on Instruction’s 2007 report, Interventions for Adolescent Struggling Readers 
(Scammacca et al., 2007) and as described in Reading Next A Vision for Action and Research in 
Middle and High School Literacy (Biancarosa& Snow, 2004).  READ 180 also aligns with the 
Response to Intervention (RtI) model by providing opportunities for early intervention, progress 
monitoring, data-driven instruction and a gradual approach to skill development. 


Mathematics Intervention Program 
SLA will utilize CatchUp Math for our supplemental mathematics initiative. CatchUp Math is an 
evidence-based and research driven program targeting at-risk youth who need additional 
assistance with mastering math Common Core Standards. CatchUp Math utilizes self-paced, 
multi-modal presentations and adaptive, diagnostic technology to enrich students’ math skills. 
Instructors are able to monitor student learning by pulling student data reports. 


Highly Qualified Special Education Teacher(s) 
Teachers with credentials and extensive experience in special education will be hired to provide 
monitoring of RtI procedures, assistance in classrooms with accommodations and modifications, 
and if necessary, pull-out instruction for students requiring intensive assistance. Additional 
Special Education Teachers will be hired as the student enrollment increases. SLA will provide 
instruction for special education students in mainstream classes. A thoughtful implementation of 
RtI will enable Teachers and staff to address student learning needs and provide them with an 
academic environment that promotes success. 


Summer Mentoring Program and Activities 
Behavioral Mentors will work during the summer as mentors to students, checking in on students 
through phone calls, community events, and possibly home visits.  Behavioral Mentors will host 
and supervise activities at the school such as basketball games in the gym, movie days, and 
service learning projects. After alternate funding sources have been secured, Behavioral Mentors 
will proctor Blueprint online credit recovery opportunities for students in the computer lab. 


Bilingual Staff 
The Registrar at SLA will be bilingual in order to facilitate communication between the school 
and Spanish speaking parents.  Additionally, SLA will seek bilingual staff for Behavioral Mentor 
positions. These staff members will be crucial in developing a close connection to English 
language learners and an inclusive school culture. 


Personal Education Plan Aligned with ECAP 
As a complement to their ECAPS, students will be encouraged to take ownership of their 
learning by developing a Personal Education Plan with the guidance of their Advisement 







A.3 Program of Instruction Southwest Leadership Academy Page 8 of 8 
 


instructors.  Using assessment data, particularly formal assessments such as MAP, Stanford 10 
and AIMS, students will create academic goals for learning.  Students will also add behavioral 
and leadership goals to their Personal Education Plan based on specific information from the 
PACT and staff feedback.  For some students, goals may include identifying triggers that lead 
one to become angry or aggressive; other students may be developing leadership skills through 
service learning projects.  Students will engage in self-reflective activities to evaluate their 
progress with their academic and behavioral goals throughout the year, sharing and celebrating 
the achievement of their goals with their Advisement Instructor and classmates. 


Parent Engagement 
Through parent engagement, SLA will convey our belief that parents, community members, the 
school faculty and staff must work as a team to ensure students learn and become successful in 
their lives and community. To promote this belief, SLA will: 


• Initiate a Parent Advisory Council with parents, Teachers and Administrators who want 
to serve in an advisory capacity to SLA Leadership.  By forming the Parent Advisory 
Council, SLA will bring together parents, community members and school faculty and 
staff working as a team to ensure students learn and become successful in their lives and 
community 


• Offer Active Parenting to enhance parenting skills and foster healthy relationships at 
home 


• Schedule quarterly conferences to discuss academic achievements and long-term goals 
• Provide volunteer opportunities for service learning projects and other school functions 
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A.2 TARGET POPULATION 
 
Southwest Leadership Academy’s geographic area will include areas within approximately five 
miles surrounding our proposed school site 
(see 4301 West Fillmore Street located on 
the inset). The geographic area will include 
areas around West Van Buren Street to 
approximately West Camelback Road; and 
from North 67thAvenue to approximately 
North 19th Avenue. This area includes four 
middle schools and eleven high schools 
with enrollment of 905 and 16,169 
students respectively, for a total of 
17,074students (Arizona Department of 
Education, 2012). 
 
Demographics 
Situated within the West Phoenix 
Revitalization District, Southwest 
Leadership Academy’s geographic area is 
characterized by community disadvantage and poverty, low levels of educational attainment and 
high corresponding dropout rate. The area also has a high crime rate (twice the average of the 
United States) and has lower performing schools and low AIMS pass rate. 
 
In the three Census tracks in and around SLA, demographic research indicates a large percentage 
of the population is Latino (upward of 92%). In addition, there is a high percent of English 
language learners, with as many as 78% of youth aged 5 to 17 speaking Spanish at home (United 
States Department of Justice, 2000). 
  


Student and Community Needs 
 
While the city officials report that West Phoenix revitalization efforts yield capacity building, 
infrastructure investment and programming (WPRA Community Advisory Board, 2012), the 
communities surrounding Southwest Leadership Academy are still experiencing disadvantages 
with high rates and risk of continued foreclosure activity and abandonment.  


Community Disadvantage & Poverty. Community disadvantage is also a characteristic of this 
neighborhood, and something that the Geographic Information System (GIS) SMART System 
calculates. Based on Census data, the Community Disadvantage Index factors include a high 
percentage of people living below the poverty line (up to 41% of children in poverty in SLA’s 
targeted areas), unemployment, and a high percentage of female-headed families with children. 
In identified SLA neighborhoods, the Index ranges from a 7 to 9 – a score of 10 is the worst 
score a neighborhood could get. 
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Table 1: Community Disadvantage 


GIS SMART Mapping 
Tract 


% of 5-17 
not 


enrolled 
in school 


% of 18-24 
with no HS 


degree 


% of 
Children in 


Poverty 


Community 
Disadvantage 


Index 


Southwest Leadership 
Academy  Tract 112506 


3 41 17 7 


Tract 112700 
(1.5 miles from SLA) 


7 68 41 9 


Tract 110100  
(2.5 miles from SLA) 


7 67 37 8 


United States Department of Justice (2000). 
 


Educational Attainment. There several other factors that lead to community disadvantage. An 
analysis GIS SMART System data reveals that upward of two-thirds of the 18-24 year olds in 
these neighborhoods do not have a high school diploma (see Table 1). The low percentage of 
young adults with a high school diploma may have several root causes, but often begins with 
truancy. 


Students who are chronically truant typically fall behind in grade level and drop out of school. 
This is supported by research, and borne out in our experience as educators.  Students who are 
chronically truant are also at-risk for other behaviors such as alcohol and drug abuse, teenage 
pregnancy and delinquency (Truancy Prevention.org). 


We can also look at attendance rates to gauge a certain level of truancy. Arizona had the nation’s 
lowest public school attendance rate (82.6%) for all grades in a 2003 according to a US 
Department of Education study, cited by Hargrove (2008).  Hargrove also noted that Arizona has 
one of the most stringent definitions of truancy and that truancy rates are highest in public 
schools in the inner-city, and generally correlate with poverty – an issue that up to 41% of our 
targeted students live with daily. 


Over1,000 high school students drop out of high school each year within the five miles 
surrounding Southwest Leadership Academy (see Table 2). Based on the demographics of this 
area, dropouts are more likely to be Latino. Sixty-four percent (64%) are economically 
disadvantaged (Arizona Department of Education, 2012). While these economically 
disadvantaged students experience poverty, they may also face homelessness or be in transition 
because of migration to/from the area. 


The Arizona Department of Education has included several other categories as “dropout” 
through its SAIS Student Database coding system. Particularly, students who have withdrawn 
due to expulsion or long-term suspension are included in the dropout rate. 
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Table 2:High School Drop-Out Rate 


High School 
# Students 
Enrolled 


(2010/2011) 


Total  
# of 


Dropouts 


Rate  
(in %) 


Number of 
Latinos 


Number of 
Economically 


Disadvantaged 
Alhambra High School 3030 98 2.2 38 53 


Career Success – Main 
campus 


881 224 25.4 148 83 


Career Success – Woods 
Campus 


229 62 20.7 45 82 


Carl Hayden High School 2566 62 2.4 54 50 


Franklin Police & Fire HS 283 No dropouts reported 


Maryvale High School 2879 33 1.2 25 25 


Metro Tech High School 2966 No dropouts reported 


Mission Academy High 
School 


826 233 28.2 210 60 


RCB medical Arts 
Academy 


867 329 38.0 215 288 


South Ridge High School 470 No dropouts reported 


West Phoenix High School 1172 81 6.9 76 72 


Total 16,169 1,122  811 713 


     Arizona Department of Education, 2012 
 
In 2006, the Bill and Melinda Gates Foundation sponsored a surveyof school dropouts. Called 
The Silent Academic, this study found that while some students drop out because of significant 
academic challenges, most dropouts are students who could have, and believe they could have, 
succeeded in school. The study sheds light on a number of important questions that will be 
addressed by SLA teachers and staff.  


Why do students drop out? 
• 47% of dropouts said classes weren’t interesting 
• 43% missed too much school and couldn't catch up 
• 38% said they had too much freedom and not enough rules 
• 35% said they quit because they were failing 
• 32% said they had to get a job and earn money. 
•  88% had passing grades, and 70% said they could have graduated if they had tried.  
• 69% were not motivated to work hard; 66% would have worked harder if more had been 


demanded of them. 


The same study asked what might have prevented students from dropping out. The Gates 
Foundation reports that 75% of the dropouts wanted smaller class sizes with more individualized 
instruction. Small, intimate learning communities and personal attention that encourage learning 
are some of the previously cited SLA principles that are fundamental to the school’s program of 
instruction and a method of addressing the real needs of this target population.  
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Crime Rates. The crime rate in these communities is nearly twice that of the national average. In 
just two zip codes of the targeted geographic area (85043 and 85035), nearly 3,300 violent 
crimes were committed in 2011 (AZCentral.com, 2012). The impact of crime on a community 
cannot be discounted. High crime rates impose real economic costs on local residents. In addition 
to the direct costs of crime (theft, damage, legal costs), businesses tend to leave high crime areas 
and property values decline.  


With the North West Phoenix Parole Office for the Arizona Department of Juvenile Corrections 
(ADJC) located within 2.6 miles of our proposed school location, re-integrating paroled students 
into the school system is a community need. Our research shows that the ADJC houses 
approximately 400 male and female juvenile offenders in a secure care facility, between the ages 
of 12 and 18 years. On average, an additional 400 juveniles are in the ADJC’s care through 
community corrections (parole).  


ADJC estimates that of the 400 youth on parole, approximately 100 students need education 
within the community (Arizona Department of Juvenile Corrections, 2012). Southwest 
Leadership Academy will target these system-involved youth. SLA will work with the Parole, 
Probation and/or Social Worker to provide students and the family with options as they transition 
from the system-operated school to Southwest Leadership Academy’s community-based school.  


Performance of Other Schools – Performance and AIMS Scores 
Deficits in student learning can occur early in a student’s elementary and middle school career – 
and they can have long-lasting negative impact on future educational performance. Smith (2005) 
cites that nine year olds in low-income communities are already three grade levels behind their 
more affluent peers. Because Latino/Hispanic and other children of color are three times as likely 
to live in a low-income area (Teach for America, 2010), they are disproportionately impacted by 
this inequity. Arizona’s Latinos struggle against barriers to educational achievement that keep 
them lagging well behind the state’s White population in educational performance (Hart and 
Hager, 2012). 


Middle Schools. There are four middle schools in the area approximately five miles from SLA.  
With the exception of one school (Alhambra Traditional School), these are all middle schools 
that have not met Adequate Yearly Progress and have not attained the classification of 
“excelling” or “highly performing” in 2011. Eighth graders will be leaving these schools to 
attend local high schools (including SLA), with potential academic deficits and gaps in learning, 
as evidenced by the low AIMS passing rate, particularly in writing, math and science.  
 
Table 3: Middle Schools within SLA’s Geographical Area 


School 
# Students 
Enrolled 


(2010/2011) 


Reading 
% 


Passing 


Writing 
% 


Passing 


Math 
% 


Passing 


Science 
% 


Passing 


Met AYP 


S. Sturgeon Middle School 61 50 32 35 24 Not Met 
Isaac Middle School 615 65 34 52 51 Not Met 
Liberty Traditional Charter 97 77 65 47 49 Not Met 
Alhambra Traditional School 132 99 91 95 92 Met 
Total 905      


Arizona Department of Education, 2012 
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High Schools. Of the 11 high schools in the area surrounding Southwest Leadership Academy, 
no schools are “excelling,” only one is “highly performing,” and two are considered “under 
performing” according to the 2011 information from the Arizona Department of Education.  


A further analysis of the performance of these high schools reveals low AIMS pass rates in all 
subject areas –reading, writing, math and particularly science. These low pass rates were even 
found in schools that were reported as “performing.”  


Specifically, of these 11 high schools: 


• 6 of 11 high schools had 50% or fewer of its students pass AIMS Reading 
• 8  of 11 high schools had 50% or fewer of its students pass AIMS Writing 
• 9  of 11 high schools had 50% or fewer of its students pass AIMS Math 
• 11 of 11 high schools had 50% or fewer of its students pass AIMS Science 


Details are illustrated in the four tables on the following pages: 


 


Table 4: High School AIMS (Reading) Results within SLA’s Geographic Area 


School Name Reading # 
Tested 


Reading 
Mean 
Scale 
Score 


Reading  
% Falls 


Far Below 


Reading 
 % 


Approaches 


Reading  
%  


Meets 


Reading  
% 


Exceeds 


Reading  
%  


Passing 


Alhambra High School 828 675 14 34 51 2 52 
Career Success High School 
- Main Campus 119 654 18 55 28 0 28 


Career Success Jr/Sr High 
School - Woods Campus 49 644 33 47 20 0 20 


Carl Hayden High School 768 675 12 38 47 3 50 
Franklin Police and Fire 
High School 85 709 1 9 86 4 89 


Maryvale High School 779 684 6 34 57 3 60 
Metro Tech High School 363 701 2 23 72 4 75 
Mission Academy High 
School 157 654 19 50 31 0 31 


RCB Medical Arts 
Academy 167 629 14 44 41 1 42 


South Ridge High School 150 708 2 20 69 9 78 
West Phoenix High School 203 659 18 45 36 0 37 


Arizona Department of Education, 2012 
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Table 5: High School AIMS (Writing) Results within SLA’s Geographic Area 


School Name Writing # 
Tested 


Writing 
Mean 
Scale 
Score 


Writing 
% Falls 


Far Below 


Writing  
% 


Approaches 


Writing 
%  


Meets 


Writing 
% 


Exceeds 


Writing 
% 


Passing 


Alhambra High School 808 459 25 39 36 0 36 
Career Success High School 
- Main Campus 110 445 27 55 17 0 17 


Career Success Jr/Sr High 
School - Woods Campus 43 433 49 37 14 0 14 


Carl Hayden High School 757 465 18 44 36 1 37 
Franklin Police and Fire 
High School 87 502 1 18 79 1 80 


Maryvale High School 766 471 14 44 41 1 42 
Metro Tech High School 352 490 6 35 58 1 59 
Mission Academy High 
School 147 446 34 47 19 0 19 


RCB Medical Arts 
Academy 115 447 35 48 17 0 17 


South Ridge High School 143 501 6 23 69 2 71 
West Phoenix High School 190 451 28 49 23 0 23 


Arizona Department of Education, 2012 
 
Table 6: High School AIMS (Math) Results within SLA’s Geographic Area 


School Name Math # 
Tested 


Math 
Mean 
Scale 
Score 


Math % 
Falls Far 


Below 


Math  
% 


Approaches 


Math  
%  


Meets 


Math  
% 


Exceeds 


Math  
% 


Passing 


Alhambra High School 966 474 48 17 29 5 34 
Career Success High School 
- Main Campus 


190 449 84 11 5 0 5 


Career Success Jr/Sr High 
School - Woods Campus 


59 454 71 15 14 0 14 


Carl Hayden High School 906 477 46 20 26 8 34 
Franklin Police and Fire 
High School 


95 494 33 17 39 12 51 


Maryvale High School 941 480 42 21 31 7 38 
Metro Tech High School 410 497 24 18 43 15 58 
Mission Academy High 
School 


237 453 75 16 8 1 9 


RCB Medical Arts 
Academy 


211 448 71 18 9 1 10 


South Ridge High School 162 486 31 20 40 9 49 
West Phoenix High School 306 456 71 16 12 1 13 


Arizona Department of Education, 2012 
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Table 7: High School AIMS (Science) Results within SLA’s Geographic Area 


School Name Science # 
Tested 


Science 
Mean 
Scale 
Score 


Science % 
Falls Far 


Below 


Science 
 % 


Approaches 


Science  
%  


Meets 


Science 
% 


Exceeds 


Science 
% 


Passing 


Alhambra High School 699 467 55 20 18 8 26 
Career Success High 
School - Main Campus 71 415 97 1 1 0 1 


Career Success Jr/Sr 
High School - Woods 
Campus 


32 420 88 9 3 0 3 


Carl Hayden High 
School 519 466 53 18 19 10 30 


Franklin Police and 
Fire High School 75 482 49 17 27 7 33 


Maryvale High School 636 470 52 17 21 10 31 
Metro Tech High 
School 379 493 32 22 27 19 46 


Mission Academy 
High School 65 424 88 8 5 0 5 


RCB Medical Arts 
Academy 80 443 79 14 6 1 8 


South Ridge High 
School 128 486 43 14 26 17 43 


West Phoenix High 
School 83 426 90 5 4 1 5 


Arizona Department of Education, 2012 
 
Among the nation’s students living in poverty about half will not graduate from high school and 
those who do graduate will perform at the 8th grade level in reading and math. Only one in ten 
students from low-income communities will graduate from college (Teach for America, 2010). 


While these statistics are daunting, and while the challenges to our targeted students are real, we 
will not allow economic challenges and barriers to impede student success and limit their life 
prospects. Every youth has strengths and every student is a capable learner and capable of 
positive contributions to his or her community.  This is our unwavering commitment to our 
students and to the community.  


 
How SLA will Meet Student and Community Needs     


(Program of Instruction) 
 
Southwest Leadership Academy has conducted a thorough investigation of the geographic area 
and the target population. From this, we will target students who are disadvantaged and at-risk of 
failure due to academic, social or economic factors; students who have dropped out or have been 
expelled from nearby schools, and students transitioning from the juvenile justice system and 
need extra support and structure to be successful in an academic setting. SLA will use the follow 
components of our Program of Instruction to address the needs of its student population, while 
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fulfilling its mission providing rigorous academic and social skills instruction that will lead to 
student success in school, within their lives, and within the community. 


 
Table 8: Meeting Targeted Needs 


Targeted  Needs Program of Instruction Components and other Strategies 
Poverty 
- Up to 41% of 


children are in 
poverty 


Program of Instruction: Behavioral support including summer mentoring, 
Service Learning, Career Exploration class, Parent Engagement, Personal 
Education Plan Aligned with ECAP, Professional Learning Community and 
staff development 
Other Strategies: Bus passes to assist in transportation to/from school, 
School Lunch/Breakfast program 


Dropout Rates 
- Approximately 965 


high school students 
drop out each year 
in the area 


Program of Instruction: Credit Recovery, RtI, Relationship-Based Culture 
enhanced through Advisement and Exploratory Hour, Rigorous curriculum, 
Behavior Support with feedback, Career Exploration, Small intimate 
learning community, Summer Mentoring, Friday Learning Lab/Exploratory 
Hour, Culturally Relevant Pedagogy, Orientation Program, Parent 
Engagement (Active Parenting), ECAP and Personal Education Plan with 
student-created academic goals 


Truancy 
- High state-wide 


truancy rates are 
exaggerated in 
areas of poverty 


Program of Instruction: Phone call home every day by 
Administration/Advisement, Behavioral Support with feedback, Culturally 
Relevant Pedagogy, Orientation Program, Parent Engagement (Active 
Parenting) 
Other Strategies: Weekly schedule with later start time, Bus Passes, 
Breakfast Program, 


Achievement Gaps 
- Low AIMS pass 


rates 
 


Program of Instruction: Rigorous Curriculum, RtI, Targeted intervention for 
math and reading (Read 180 and Catch Up Math), Credit Recovery, 
Culturally Relevant Pedagogy, Qualified Special Education teacher, 
Research-Based instructional practices, Student assistance in morning, after 
school tutoring and Friday Learning Lab, Assessment programs (MAP and 
AZELLA) including Quarterly Assessments, Formative Assessments and 
detailed feedback, ECAP and Personal Education Plan with student-created 
academic goals, Time scheduled for Professional Learning Communities 
(PLC) 


Language 
- High percentage (up 


to 78%) of Spanish-
speaking population 


Program of Instruction: Rigorous Curriculum, SIOP and ELD instructional 
program, AZELLA, Culturally Relevant Pedagogy, Bilingual staff, Parent 
Engagement, Research-Based instructional practices, Staff Training and 
Professional Development, Assessment programs (MAP and AZELLA) 
including Quarterly Assessments, Formative Assessments and detailed 
feedback 


High-Risk Behavior 
- High truancy and 


crime rate, number 
of system-involved 
youth transitioning 
to neighborhood 
schools 


Program of Instruction: Behavioral Support with feedback from Behavioral 
Mentors, Risk Assessments (including PACT), Cognitive-Based curriculum 
(Aggression Replacement Training),  PBIS, Staff Training and Professional 
Development, collaboration with Parole/Probation/Social Worker, ECAP 
and Personal Education Plan with student-created behavioral goals 
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Class Size and Teacher/Student Ratio 
At SLA, students will not fall through the cracks; there will be no cracks for them to fall through.  
Students and their families will find a welcoming school culture that considers their needs, 
values their input, maintains a high level of respect, and provides relevant and rigorous academic 
experiences. 


School wide, SLA’s student-to-teacher ratio will be 25 to 1. Advisement period, as discussed 
previously, will have a student-to-staff ratio of 14 to1.  


Addressing Needs of Target Population. Smaller class sizes and individualized instruction, as 
reported by the Bill and Melinda Gates Foundation, were some of the factors that may keep 
students from dropping out. But size alone will not automatically lead to the success of SLA. 
What SLA is proposing is the formation of a relationship-based culture encompassing small 
learning communities. Such communities foster positive learning environments where Teachers 
and Behavioral Mentors alike role model pro-social behavior and expectations that promote 
academic achievement and success.  Behavioral Mentors will work alongside Teachers in the 
classrooms to help with homework, assist with instruction, and provide one-on-one tutoring of 
students in addition to giving students behavioral support in the classroom.   


Advisement classes will maintain a 14 to 1 student to instructor ratio, as these classes will be 
taught by Teachers, Behavioral Mentors, and select Administrators.  During Advisement, 
instructors will teach students social-emotional skills through Aggression Replacement Training 
(ART), and they will guide students through community service projects.  Instructors will be 
encouraged to develop a personal relationship with each student in the Advisement class, to 
know what each student likes to do after school, to become aware of each student’s goals, and to 
provide encouragement when a student faces challenges – whether those challenges are academic 
or personal.  When a student is absent, the front office will make a call to parents to notify them 
of the absence, and the Advisement instructor will call the student to show that someone cares.  
An example of what the Advisement instructor might say includes:  “We missed you today.  Are 
you OK?  Well, I hope you will be at school tomorrow when we start the mural project.  We will 
need your artistic abilities.” 


To enhance instructional support, SLA will create a flexible master schedule that is responsive to 
students’ academic goals.  Rite of Passage, the CMO, has extensive experience in altering class 
sizes to meet student learning needs as they arise during the school year.  One high level math 
class may have only five students, while a required Earth Science class may have 25.  When 
classes are larger, a Behavioral Mentor will assist the teacher and students within the classroom.  
SLA understands the importance of adapting class sizes to meet learning needs and to ensure that 
teachers can deliver interventions or curricular extensions effectively. 


To further promote responsiveness to student learning needs, SLA has planned school-wide 
systems and organizational capacity that enable teachers to identify struggling students and to 
collaborate in order to solve learning problems immediately. RtI and PLC initiatives ensure that 
Teachers and Administrators have time for continuously reviewing assessment data and for 
collaborating in order to solve any learning problems.  Through these professional problem-
solving processes, Teachers can plan differentiated instruction, share new instructional strategies 
and research individualized prescriptive interventions for use within the classroom.  The ELA 
teacher may share helpful graphic organizers with the social studies teacher and coach the 
teacher on assisting individual students in writing.  The special education teacher may provide 







A.2 Target Population REVISED Southwest Leadership Academy Page 10 of 11 
 


the science teacher with accommodations to use with students who have difficulty reading the 
science texts and may schedule time to work with particular special education students on certain 
assignments.  The Instructional Leader may highlight SIOP strategies that all teachers should be 
using to help English Language Learners acquire academic language for reading and writing 
activities and discuss those students who need more intensive instructional support.  The staff 
may identify individual students who should attend Friday Learning Lab for one-on-one tutoring 
and possibly move to Tier 2 in RtI.  They may also discuss cross-curricular extensions and 
academic projects for a youth who is gifted in written language.  RtI and PLC serve as effective 
accountability systems that enable teachers to bring their expertise to problems at hand, whether 
those learning needs involve the student body as whole or are experienced by individual 
students. 
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A.3.2 COURSE OFFERINGS AND GRADUATION REQUIREMENTS 
Southwest Leadership Academy’s high school graduation requirements will meet the Arizona 
Department of Education requirements. Specifically, in order to receive a SLA diploma, students 
must complete 22 credits in accordance with the plan listed in Table 9 and the attached Exhibit, 
which includes the specific courses and number of courses in each content area. 


Table 9: High School Graduation Requirements  


Course Requirements SLA  Requirements Arizona Credit Requirements  
English 4 4 
Mathematics  4 4 
Science  3 3 
Social Studies 3 3 
CTE/Fine Arts 1 1 
Electives 7 7 
Total 22 22 
 


Criteria and Process of Awarding Course Credit 
SLA’s high school students are expected to graduate by completing the 22 credits and a four year 
program of study. Freshmen, sophomores and juniors are expected to enroll in six courses. 
Seniors must be enrolled in at least four courses per semester and maintain progress toward high 
school graduation in four years. 


Table 10: High School Grade Classifications 


Freshman Sophomore Junior Senior 
Fewer than 6 credits when 
school opens in the fall. 


Earned 6 credits when 
school opens in the fall. 


Earned 11 credits when 
school opens in the fall. 


Earned 16 credits when 
school opens in the fall. 


 


Course Credit and Grades 
Consistent with Strategy III of the Performance Management Plan, SLA will implement a plan 
for monitoring and documenting student learning. The criteria and process for awarding course 
credit shall be based on mastery of the Arizona Common Core Standards for subject areas and 
the Arizona Academic Standards in Science, Social Studies and Physical Education.   


Grades will reflect mastery of content area state standards as follows: 


A = mastery of 90-100% of Arizona state academic standards 


B = mastery of 80-89% of Arizona state academic standards 


C= mastery of 70-79% of Arizona state academic standards 


D = mastery of 60-69% of Arizona state academic standards 


F = mastery of 0-59% of Arizona state academic standards 


For each course, Teachers will determine mastery of standards through informal classroom 
assessments and end-of-unit and quarterly summative assessments and through methods detailed 
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in the Performance Management Plan.  Quarterly assessments will be developed by Teachers, 
and the staff as a whole will review them. Teachers will revise assessments as needed, 
eliminating bad test questions. As outlined in the Performance Management Plan (Strategy III, 
Action Step 14 in Math PMP; Strategy III, Action Step 15 in Reading PMP) Teachers and 
Administrators will analyze and compare quarterly assessment data, student grades, MAP data 
and state assessment data to ensure reliability and validity of assessments and grading 
procedures.  For writing assessments, Teachers will align rubrics to the exemplars provided by 
the Common Core State Standards Initiative in Appendix C of the English Language Arts 
Standards.  


All courses taught for credit receive a letter or a pass/fail grade and SLA will use the 
Powerschool student information system to maintain grades and generate transcripts. Grade point 
values and the percentages used to determine each grade are listed below. 


Percentage Letter Grade                  Grade Point Value 
90-100 = A (Superior) 4.0 
80-89 = B (Above Average) 3.0 
70-79 = C (Average) 2.0 
60-69 = D (Below Average) 1.0 
D- = Minimum Progress (Teacher discretion) 0.5 
0-59 = F (Failure) 0.0 
P = Pass (reserved for designated pass/fail courses) 
I = Incomplete (maximum length of time to make up a course is one semester) If not completed 
the incomplete turns to "F" 
W = Withdraw 
 


Withdrawals. If a student withdraws from SLA to enter another school, the transcript will reflect 
the grades earned at the date of withdrawal. Students requesting to withdraw from a course while 
remaining enrolled in SLA must receive Administrative approval.  Approved withdrawals from 
courses will be posted on the student’s transcript according to the following timeline: 


• Schedule changes within first 10 days of the semester will not be reflected on transcript 
• Withdrawals from the 11th day to the end of the quarter will be posted with a “W” 
• No withdrawals are permitted within the last 20 days of the semester 


Attendance.Attendance will also factor into grades. SLA recognizes the challenges of our 
population and will work to reduce attendance barriers. However, satisfactory attendance is 
essential to learning and regular attendance is critical to academic success. Any student who has 
unexcused absences or truancies that exceed 20% of the class periods may lead to withholding of 
credit and/or failure of the course.  At the discretion of SLA, students may be given opportunities 
to make up time lost through attending before or after school class. Cases involving prolonged 
illness or unusual circumstances will be reviewed by the school administration. 


Reporting Grades. Students will be expected to take ownership by monitoring their graduation 
criteria and course completion through their ECAP. The ECAP will be a tool for course 
planning, post-secondary goal setting and student scheduling.  


In addition, student’s grades will be available to him/her online as assignments and are scored 
and posted in Powerschool.  By Tuesday of each week, Teachers will be expected to have grades 
updated from the previous week.  Parents will also have real-time access to their son or 
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daughter’s grades through a parent portal. For parents with no access to computers, they will 
have free access to school computers (in the school’s main office) to access the parent portal. In 
some cases, they may access this information on their cell phones. 


Grading periods will be consistent with SLA’s calendar. Parents are encouraged to attend 
quarterly conferences with Teachers regarding student progress. 


• Five-week Progress Reports are mailed/sent five weeks after the start of each quarter. 
• Mid-semester Report Cards are passed out individually to parents during “Report Card 


Pick-up” sessions approximately five days after the end of the academic quarters.   
• Semester Report Cards are issued as semester report cards at the end of the 2nd and 4th 


academic quarters.   
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A.3.2 MENU OF COURSE OFFERINGS: EXHIBIT 1 
 


ENGLISH 
Comp and Lit I 
1 English Credit 
Emphasizes writing skills, literature, and vocabulary. Students practice skills in organizing and 
developing narrative, multi-paragraph essay writing, literary reviews and research papers.  
 
Comp and Lit II 
1 English Credit(Comp and Lit I Prerequisite Required)  
Students are introduced to and use literary models to practice effective writing for a variety of 
purposes emphasizing the writing process, research, critical and creative thinking.  
 
Comp and Lit III 
1 English Credit (Comp and Lit I-II Prerequisite Required) 
Integrates the modes of expository essay writing with themes of American literature. Emphasis 
on research skills, language skill development, and multi-paragraph essay writing including 
literary analysis. 
 
Comp and Lit IV 
1 English Credit (Comp and Lit I-III Prerequisite Required)  
Year-long course that integrates writing for a variety of purposes and audiences. Writing focuses 
on “real world” skills, including expository, communication, and research and analysis 
modesusing universal themes in fiction, non-fiction, poetry, drama, and seminal text selections.  
 
READ 180 
2 Elective English Credits (2 hour Block Course for Mainstream and ELD students) 
Assists students in developing and acquiring grade level academic and everyday reading skills. 
Mainstream and ELD students will have opportunities to read high-interest literature and 
informational books, receive guided small-group instruction in literacy skills and practice 
individual skills through computer-based activities. 
 
ELD Core Class 
2 Elective English Credits (2 hour Block Course)  
Assists students in developing a foundation for acquiring academic and everyday skills in the 
English language. Students practice speaking, writing, reading, and listening to English. Projects 
and assignments embed relevant, culturally responsive activities to help students learn English 
skills. The curriculum is aligned with the 9th and 10th grade Common Core English standards, 
and assignments are adapted using the English Language Learner Proficiency Standards. 
 
ELD Elective Writing Workshop 
1 English Elective Credit  
Writing intensive course where students use the literature and content area concepts to complete 
writing projects including letters, essays, and a final children’s pop-up book they will present to 
younger audiences. All texts used will be tied to information and projects in content area classes 
to emphasize a thematic approach to learning. 
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SOCIAL STUDIES 
World History/Geography I 
1⁄2 Social Studies Credit 
Traces the development of civilizations from early prehistoric people to the Renaissance and 
Reformation and includes the teaching of geographic concepts.  
 
World History/Geography II 
1⁄2 Social Studies Credit (World History/Geography I Prerequisite Required)  
Traces the development of civilizations from the Exploration to the present and includes the 
teaching of geographic concepts. 
 
American History I 
1⁄2 Social Studies Credit 
Examines the history of the United States beginning with Pre-Columbian Native cultures of the 
North American continent through the post-Civil War and westward expansion eras.  
 
American History II 
1⁄2 Social Studies Credit (American History I Prerequisite Required)  
Examines the history of the United States beginning with how industrialization transformed 
America during the 19th and early 20th centuries through contemporary issues.  
 
American Government 
1⁄2 Social Studies Credit (American History I-II Prerequisite Required)  
Examines the fundamentals of government on the national, state and local levels, including the 
three branches of government, rights and responsibilities of American citizenship, and the 
development and role of political parties.  
 
Economics 
1⁄2 Social Studies Credit (American Government Prerequisite Required)  
Students learn basic principles of macro- and micro-economics, with an emphasis on capitalism 
and resource allocation. Included are the principles of financial management and career planning.  
 


MATHEMATICS 
Catch UpMath 
1 Elective Math Credit 
Students work on CatchUp Math, an evidence-based online math review, remediation, and 
intervention curriculum. Students work on online tutorials, quizzes, written assignments, games 
and guided practice problems to strengthen, assess, and measure math skills. Course is for those 
who need additional help in their math course, or who are having difficulty passing AIMS.  
 
Algebra I 
1 Math Credit 
Students learn skills, strategies and vocabulary involved in algebraic problem solving, discrete 
math, functions and relationships, algebraic representations, data analysis and analysis of change. 
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Geometry 
1 Math Credit (Algebra I Prerequisite Required)  
Students learn vocabulary and notation of geometry, inductive and deductive reasoning, 
measurement, coordinate geometry, problem solving and applications of geometric theorems, 
properties and proofs as well as algorithmic thinking.  
 
Algebra II 
1 Math Credit (Algebra I and Geometry Prerequisite Required) 
Extends and applies concepts of Algebra I and Geometry and includes linear and quadratic 
functions, complex numbers, linear systems, powers, roots and radicals, exponential functions, 
probability, matrices and summary statistics. 
 
Pre-Calculus 
1 Math Credit (Algebra I, Geometry, and Algebra II Prerequisite Required)  
Covers topics in Algebra ranging from polynomial, rational, and exponential functions to conic 
sections. Trigonometry concepts such as Law of Sines and Cosines will be introduced. Students 
will then begin analytic geometry and calculus concepts such as limits, derivatives, and integrals. 
 


SCIENCE 
Earth Science 
1 Science Credit 
Earth and Space Science is a lab course exploring forces and processes that operate in the 
universe, focusing on astronomy, geology, hydrology, meteorology, and environmental issues.  
 
Biology 
1 Science Credit (Earth Science Prerequisite Required)  
Areas of focus are cell structure, function and processes, genetics, classification, microbiology, 
plants, animals, human systems, ecology, and includes human reproduction and evolution. 
 
Chemistry 
1 Science Credit (Earth Science and Biology Prerequisite Required)  
The study of the atom, atomic energy, the formation of molecules, the mathematics of chemistry, 
and related experimental work, including correct laboratory procedures and techniques. 
 


CAREER AND TECHNICAL EDUCATION 
Intro to Information Technology 
1 CTE Credit 
Introduction into the world of computer technology in the 21st century.Students will explore 
relevant and emerging technologies, the role of computers in society, discussion of social and 
ethical issues related to personal computer, and careers related to the 21st century IT field 
including computer repair, web design and software development, and video game development. 


 
CAREER READINESS 


Career Exploration 
Career Readiness Credit 
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Offers hands-on, cooperative learning experiences giving students the opportunity to explore 
various career pathways and skills such as audio/video technology and communications, business 
management, health, etc. Students will also work on their Education Career Action Plan (ECAP). 
 
Career Strategies  
Career Readiness Credit 
Students acquire tools and strategies to develop an individual action employment plan. Areas 
addressed will include vocational assessments, job acquisition skills, workethics and career 
pathways. Methods include hands-on activities, situational assessments, guest speakers, etc.  
 
Vocational Exploration  
Career Readiness Credit 
Vocational training program emphasizing appropriate work behavior, social/communication, and 
self-help and grooming skills as needed on the 21st century job. On campus and off campus 
cooperative group volunteer work opportunities provide a variety of work experiences.  
 
Workplace/Vocational Skills 
1 Career Readiness Credit 
Opportunities/activities for training students to acquire and perform meaningful 21st century work 
skills and habits in a variety of integrated and cooperative learning work environments. 
 
Business, Management and Technology 
1 Career Readiness Credit 
Computer training for personal, business, and educational use, including keyboarding, proper 
formatting for business communications, as well as the Microsoft Suite.Introduces students to 
facets of business such as finance, law, management, and business start-up enterprises. 
 


PHYSICAL EDUCATION 
P.E.  I-IV 
1 PE CreditEach Year 
Physical Educationcourse combines aerobic running, circuit training, and physical fitness games. 
Students receive a health-related physical fitness test each semester.  
 


ELECTIVES 
Keyboarding 
1/2 Credit could be used for a Career Readiness Credit 
Helps students develop touch-key skills by using correct finger placement and techniques. In 
addition, all aspects term papers, resumes, letter formats, and proofreading skills are reinforced. 
 
Health and Wellness  
1 Elective Credit 
The student will learn about mental, physical and social wellness. Health and wellness describes 
a lifestyle in which the physical, social, intellectual, psychological and environmental 
components of health are integrated.  
 
Note: More elective courses will be phased in as the student population increases. 
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A.4 SCHOOL CALENDAR AND WEEKLY SCHEDULE 
 
Southwest Leadership Academy’s school calendar will follow 180 days of instruction (pursuant 
to Arizona Revised Statutes §15-341.01). The 2013-2014 calendar below illustrates the number 
of early release days (10) and scheduled holidays and additional days off (27). School will start 
on August 5, 2013 and will end on May 21, 2014. 


While SLA is a 180-day school, the school offers additional services and support. As discussed 
previously in Section A.3, the Behavioral Mentors will work year-round to mentor and support 
the SLA students – even during the summer months. In addition, students will benefit from an 
Orientation Program at the beginning weeks of school to learn the school’s behavioral and 
academic expectations.  
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Summer Professional Dev elopment/New teacher orientation Holidays and Breaks (students and all employees off)
consisting of 20 days of staff dev elopment before the school calendar Friday Learning Lab or Exploratory Hour
Early Release Professional Dev elopment 1st day is 8/5/13 and last day 5/21/14 (180 days)
Professional Learning Community Last day of the quarter
After-school Professional Dev elopment Teacher Report Preparation (end of semester) - No classes
Staff Meeting


Aug-13


Aug-14


Feb-14


Dec-13Sep-13 Oct-13 Nov-13


2013-14
Southwest Leadership Academy


May-14


Apr-14Mar-14


Jun-14 Jul-14


Jan-14
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Compliance with Hours/Minutes of Instruction 
Pursuant to Arizona Revised Statutes §15-901, high schools must have a total of at least seven 
hundred twenty hours (720) for a one hundred eighty day (180) school year. With longer 
instruction sessions, Southwest Leadership Academy will meet or exceed this statutory 
minimum. Each grade level within SLA will have the same hours/minutes of instruction.  


• SLA will have 180 days of instruction. 


• SLA will offer 31.4 hours of instruction per week (see calculation on Table 11). SLA will 
offer 1131 hours of instruction during the academic year, exceeding the minimums. 


• The school day will be from 8:30 am to 4:05 pm four days per week and on Fridays 8:30 
am to 3:15 pm.  


 
 Core Content Area Instructional Time 


• On Monday through Thursday, 60 minutes are dedicated to academic core classes for 
each grade level. On Friday, 40 to 45 minutes are dedicated to academic core classes for 
each grade level.   


• Twenty-two (22) specific credit hours are required for graduation, for the class of 2014.  
On average students will take a minimum of four of these courses each semester for a 
total of 280 minutes per class, per week, for each grade level (9th-12thgrade) and content 
area served.   


 
Professional Development Days 


Professional development includes workshops and training on Arizona’s Common Core 
Standards, RtI, research-based instructional strategies, SIOP, content area reading skills and 
culturally relevant pedagogy. 


• Providing three weeks (20 days of training starting on July 8th) of staff development 
before the school calendar.  


• Scheduling an additional 38 hours of professional development a year, including one 
Tuesday afternoon each month, and 10 early release days within the calendar. 


 
Professional Learning Community 


During time for Professional Learning Community (PLC), teachers and administrators meet to 
review student performance data, determine who is or is not learning, and collaborate to solve 
problems and improve instruction and student learning. 


• PLC will take place every two weeks, as stated in the Performance Management Plan, on 
alternating Tuesday afternoons. 
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Weekly Schedule with Rationale 
The proposed Daily and Weekly Schedule (see Table 11) supports the target population and 
student learning in seven important ways: 


1. The daily advisement period, Monday-Thursday, will support success as follows: through 
identifying and addressing problems that students are bringing from the community into 
the school setting, working with students who are not making requisite progress, 
completing postsecondary planning tasks, and teaching effective study skills. Daily 
classes afford frequent opportunities to practice new skills, monitor progress daily, 
recognize success, and provide timely support where needed. 


2. Daily classes allow frequent opportunities to practice new skills, monitor progress daily, 
recognize success, and provide timely support where needed. The minutes of instruction, 
which surpass State minimums, will help close achievement gaps 


3. Five days a week, the schedule provides Student Assistance time. This provides students 
with opportunities to receive academic assistance and supports SLA’s objective of 
providing immediate feedback to students about their performance. 


4. Breakfasts and lunches will provide nutrition for disadvantaged students as well as 
incentives for dropouts and truant students to attend school. 


5. The later start time (8:30) is supported by research as a method to combat sleep deficits 
and increase performance. In addition, the later start time is also a strategy to decrease 
truancy and drop-out rates.  


6. Extracurricular activities, Friday Learning Lab and Exploratory Hour help youth 
recognize their skills and competencies and fosters connections with family and the 
community—which is essential for providing the broad spectrum of opportunities and 
supports adolescents need for development and learning. 


7. The schedule provides alternating times for staff meetings, professional development or a 
Professional Learning Community (PLC) after scheduled class times on Tuesday 
afternoons. Professional development will be offered to provide Teachers with training 
on Arizona’s Common Core Standards, RtI, research-based instructional strategies, SIOP, 
content area reading skills and culturally relevant pedagogy. Within our PLC, the agendas 
will allow time for Teachers to review student assessment data, develop a deeper 
understanding of student learning and collaborate in order to enhance instructional 
efficacy and ensure that all students learn. 


8. Afternoons on Mondays, Wednesdays, Thursdays and Fridays are reserved for other 
teacher meetings (i.e., RtI team meetings, parent conferences, coaching sessions with a 
mentor teacher or the Instructional Leader, IEP meetings) and additional teacher planning 
time. 
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Table 11: Daily and Weekly Schedule 


Monday - Thursday 


 Start End Total 
Time 


Passing 
Period  


 8:00 8:25  0:05 Breakfast, student assistance; Teacher day begins 
1 8:30 9:30 0:60 0:05 Academic Core 
2 9:35 10:35 0:60 0:05 Academic Core 
3 10:40 11:40 0:60 0:05 Academic Core 
4 11:45 12:15 0:30 0:05 Lunch/advisement/class  
5 12:20 12:50 0:30 0:05 Lunch/advisement/class 
6 12:55 1:55 0:60  0:05 Core or Electives 
7 2:00 3:00 0:60 0:05 Academic Core or Electives 
8 3:05 4:05 0:60 0:05 Academic Core or Electives  
     Extracurricular Activities/After School Activities 


Total Instruction  (Mon-Th) 390 min.    
 


 


Friday 


 Start End Total 
Time 


Passing 
Period  


 8:00 8:25  0:05 Breakfast and student assistance time; Teacher day begins 
1 8:30 9:10 0:40 0:05 Academic Core 
2 9:15 9:55 0:40 0:05 Academic Core 
3 10:00 10:40 0:40 0:05 Academic Core 
4 10:45 11:25 0:40  0:05 Core or Elective 
5 11:30 12:15 0:45 0:05 Lunch or Academic Core 
6 12:20 1:05 0:45 0:05 Lunch or Academic Core 
7 1:10 1:50 0:40 0:05 Academic Core  


 1:55 3:15 1:20 0:05 Friday Learning Lab or  Exploratory Hour Activity 
     Extracurricular Activities/After School Activities 
Total Instruction for Fri.  325 min.   
Note: Instruction time (exclusive of lunch) is calculated based on 390 minutes times four (4) days a week (Mon-
Thurs) for a total of 1,560 minutes. On Friday, the Instruction time (exclusive of lunch) is 325 minutes. 
Monday-Thursday is added to Friday for a grand total (1,560 + 325) of 1,885 minutes, or 31.4 hours per week. 


 
 


Table 12 provides a daily schedule for a typical Teacher. The Teacher’s schedule for Monday 
through Friday includes 30 minutes before school for planning or to provide students with 
assistance. Teachers also have a one-hour planning period.  Tuesday afternoons are reserved for 
staff meetings, professional development or PLC. Other weekday afternoons are reserved for IEP 
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meetings, RtI meetings, parent conferences (when needed), teacher coaching sessions and 
additional instructional planning time: 


Table 12: Teacher Daily Schedule 
Monday-Thursday 
 Start End  
 8:00 8:25 Teacher day begins: planning, student assistance 


1 8:30 9:30 Academic Core 


2 9:35 10:35 Planning  


3 10:40 11:40 Academic Core 


4 11:45 12:15 Lunch/advisement/class 


5 12:20 12:50 Lunch/advisement/class 


6 12:55 1:55 Academic Core or Elective 


7 2:00 3:00 Academic Core or Elective 


8 3:05 4:05 Academic Core or Elective  


 4:10 5:00 Staff Meetings/Professional Development/PLC (Tuesday); IEP 
meetings, RtI meetings, parent meetings, additional planning time. 


  


 


On Fridays, students will go to all of their classes, but they will not have Advisement.   


Tables 13-14 show daily schedules for two different students. These tables also demonstrate the 
courses and electives available. 


                                 Friday 


 Start End  


 8:00 8:25 Teacher day begins; planning and student assistance time 


1 8:30 9:10 Academic Core 


2 9:15 9:55 Academic Core 


3 10:00 10:40 Academic Core 


4 10:45 11:25 Core or Elective 


5 11:30 12:15 Lunch or Academic Core 


6 12:20 1:05 Lunch or Academic Core 


7 1:10 1:50 Academic Core  


8 1:55 3:15 Friday Learning Lab or  Exploratory Hour Activity 


 3:20 5:00 IEP meetings, RtI meetings, parent meetings, additional planning time 
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Table 13: Student Daily Schedules: Student 1 


Monday-Thursday 
 Start End  


 8:00 8:25 Breakfast break; Time for students who need extra assistance 
1 8:30 9:30 Earth Science 
2 9:35 10:35 Algebra I 
3 10:40 11:40 Comp & Lit I 
4 11:45 12:15 Lunch 
5 12:20 12:50 Advisement 
6 12:55 1:55 Career Exploration 
7 2:00 3:00 Physical Education 
8 3:05 4:05 World History/Geography 
   Extracurricular Activities/After School Activities 


 


 


 


 


 


 


 


 


 


   Friday 
 Start End  
 8:00 8:25 Breakfast break; Time for students who need extra assistance 


1 8:30 9:10 Earth Science 
2 9:15 9:55 Algebra I 
3 10:00 10:40 Comp and Lit I 
4 10:45 11:25 Physical Education 
5 11:30 12:15 Lunch 
6 12:20 1:05 Career Exploration 
7 1:10 1:50 World History/Geography 
8 1:55 3:15 Friday Learning Lab or Exploratory Hour 
   Extracurricular Activities/After School Activities 
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Table 14: Student Daily Schedules: Student 2 


Monday-Thursday 
 Start End  
 8:00 8:25 Breakfast break; Time for students who need extra assistance 


1 8:30 9:30 Intro to Information Technology 
2 9:35 10:35 American History 
3 10:40 11:40 Biology 
4 11:45 12:15 Advisement 
5 12:20 12:50 Lunch  
6 12:55 1:55 Comp and Lit II 
7 2:00 3:00 Geometry 
8 3:05 4:05 World History/Geography 
    
                                   Friday 
 Start End  
 8:00 8:25 Breakfast break; Time for students who need extra assistance 


1 8:30 9:10 Intro to Information Technology 
2 9:15 9:55 American History 
3 10:00 10:40 Biology 
4 10:45 11:25 Comp and Lit II 
5 11:30 12:15 Geometry 
6 12:20 1:05 Lunch 
7 1:10 1:50 World History/Geography 
8 1:55 3:15 Friday Learning Lab or Exploratory Hour 
   Extracurricular Activities/After School Activities 
*Student 2 has two social studies courses in order to recover credit.  
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B.3.2 CONTRACTED SERVICES 
 
Southwest Leadership Academy will contract with qualified providers for five important 
services: Education Service Provider, Annual Financial Audit, Food Services, Credit 
Recovery and Special Education.  In some instances, SLA will seek out the expertise in 
these areas through a bid process, however, most of these contractors are known to SLA 
and the expertise and costs are discussed below. 


Education Services Provider 
To effectively operate a successful educational program, the Board has contracted the 
services of a Charter Management Organization (CMO), Rite of Passage, Inc. 


• Professional Qualifications: Rite of Passage was selected by the SLA Board 
because of their extensive experience in the education field.  Rite of Passage, 
successfully operates, manages and oversees the operations of schools in 
several states.  Their campuses are accredited by the local school agency, the 
state department of education, the North Central Association of Colleges and 
School, and the Western Association of Schools and Colleges. 


• Costs: Management Fees paid to Rite of Passage, Inc., as defined in the 
management agreement and indicated on the budget under the line item 
“Purchased Services.” The budgeted amount is 10% of revenues. 


Annual Financial Audit 
Beginning August 2013, SLA will solicit bids through an RFP process for its annual 
financial audit and preparation of its Form 990 tax return. SLA will receive bids through 
October 2013 and make a decision by December 2013. The first audit performed by the 
newly selected firm will begin in the fall of 2014 for the fiscal 2013-2014 school year. 
SLA will re-enter the RFP process for qualified firms every three to five years. 


• Professional Qualifications: SLA will select a service provider that is a 
Certified Public Accountant firm, qualified to do business in the State of 
Arizona and has extensive experience in school finance and accounting. 


• Costs: Based on historical costs of similar-sized schools, the costs are 
budgeted at $10,000 for the first year, $15,000 in the second year, and 
$20,000.00 in the third, when we estimate a single audit will be required. 


Food Services 
Starting in May 2013, SLA will solicit bids through an RFP process for daily breakfast 
and lunch meals provided to students. SLA will receive bids through June 2013 and make 
a decision by July 2013. Selected Food Service Company will bill the National School 
Breakfast and Lunch program (SBP and NSLP) directly.  Meal services will begin on the 
first day of school and continue for the school year.  


• Professional Qualifications: Based on a RFP process, SLA will choose a 
qualified, experienced food service provider that meets the dietary needs of 
the National School Lunch and Breakfast programs within the proposed SLA 
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3-Year budget. SLA will re-enter the RFP process for qualified food service 
providers every three to five years. 


• Costs: Because the Food Service Company will bill the NSLP and SBP 
Program directly for reimbursement, there will be no cost to Southwest 
Leadership Academy.   


Credit Recovery Services 
Occasionally, students will need to retake a course they were not previously successful 
in, and Southwest Leadership Academy anticipates the need to provide credit recovery 
solutions to our students.  In utilizing Blueprint Online Education services, SLA will 
work within the parameters of our vision to ensure all students work to their highest 
potential and are afforded the opportunity to master concepts through innovative and 
alternative learning platforms. 


• Professional Qualifications: Blueprint is a nonprofit organization that began 
in 1969 in Maricopa County. Blueprint Education’s educational courses meet 
the standards required for all six North American accrediting regions as well 
as internationally and is a certified Distance Education Provider by the State 
of Arizona. Blueprint Education Junior and Senior High School faculty are 
certified or licensed teachers by a State Department of Certification and are 
experienced in teaching junior and senior high school students.  


• Costs: The cost for Blueprint Online Education services is approximately 
$119/month per student, per course based on Blueprint’s pricing. SLA will 
only obtain this service when absolutely necessary for a student to take 
courses concurrently in order to graduate.  As indicated in the budget and 
based on an estimated 5% of the total student population needing this service, 
SLA expects a total cost of $8,032.50 in year one, with that amount 
increasing as our population increases. 


Special Education Services 
Southwest Leadership Academy will open with a Special Education Teacher who has the 
background and experience necessary to ensure all students (including those with special 
needs) learn in an educational environment that meets academic, social and physical 
needs.  The individual will be responsible for ensuring the proper maintenance of records 
for individual special needs, overseeing the FAPE, Child Find, IEP/MET and Child Study 
Teams process, and ensuring students with specialized instructional needs receive the 
proper accommodations and/or modifications within the classroom.  SLA will follow the 
principle of least restrictive environment conducive for individual student learning, as 
defined by IDEA 2004. 


Although Southwest Leadership Academy will utilize Rite of Passage’s expertise in 
many facets of education, we also recognize the need for outside services.  When 
necessary, SLA’s Special Education Instructor will work with a provider (Comprehensive 
Education Solutions, LLC) for specific services outside the abilities and qualifications of 
the SLA staff. 
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• Professional Qualifications: Comprehensive Education Solutions, LLC 
(CES) provides school districts and charter schools with quality, professional 
services in the disciplines of Occupational Therapy, Speech Therapy, 
Physical Therapy, and Psychological Services.  CES employs trained, 
certified/licensed and supervised professionals. Comprehensive Education 
Solutions, LLC has been in existence for five years.  CES has contracted with 
rural and urban districts to provide services necessary for Special Education.  
CES has been the sole service provider for four school districts (1 private, 2 
public, and 1 charter) including Maricopa Unified School District, Casa 
Grande Union High School District, and Stanfield School District.    


• Costs:  Rates for related services are listed below, based on existing CES 
information.  SLA has appropriately budgeted for support services using the 
hourly fees and projected first-year fees that follow:  


 Services    Hourly  First Year  
 Psychological services  $75   $  750 
 Speech/Language Pathologist  $50   $1,550 
 Occupational/Physical Therapist $50   $   400  
 Counseling    $50   $1,000   
 Total        $3,700 


 
The projected school budget will be $3,700 for special education services during the first 
year. SLA plans to increase expenses each year as the student population increases 
($8,700 for the second year, and $10,875 for the second year).  Also, SLA will increase 
the budget further if this area should need additional funding to meet the exceptional 
student service needs. 
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B.2 GOVERNING BODY 
 


Description of Role, Responsibilities and Obligations 


Pursuant to Arizona Revised Statutes (ARS) §15-183E.8, Southwest Leadership Academy will 
have a Governing Body for the charter school that is responsible for the policy decisions of the 
charter school. This statute also provides that (notwithstanding Section 1-216), if there is a 
vacancy or vacancies on the governing body, a majority of the remaining members of the 
governing body may constitute a quorum for the transaction of business. 


The Governing Body of Southwest Leadership Academy shall be the Board of Directors. 


Policy Decisions Pursuant to ARS §15-183E.8 
The Governing Body, comprised of the Board of Directors, is responsible for the policy 
decisions of the charter school. The Board members are experts within different policy areas and 
will develop and review school policies that reflect the mission and vision of the school. The 
Board will govern according to the Bylaws and State charter law.   


Policy formulation and decisions will be a result of research, discussion and a consensus of the 
Board members. The Board will ensure all policy decisions promote responsible and sound 
educational, financial and operational practices while ensuring compliance to State law and with 
the non-profit and tax-exempt requirements for this school.   


The Board of Southwest Leadership Academy will review policies annually and refine (as 
needed) to ensure continual compliance with its charter agreement, State law and regulations.   


Other Board Responsibilities Beyond Statutory Minimum 
Consistent with the roles and responsibilities of the Board members discussed in Section B.1, 
and in addition to the policy-driven decisions listed above, the Board members will have other 
specific duties. The Southwest Leadership Academy Governing Board duties include: 


• Establishing the mission and vision of the school 


• Providing overall governance of the charter school and monitoring performance of CMO 


• Fulfilling its commitments and contractual obligations to the Arizona Department of 
Education and the State Board, as defined in this charter 


• Formulating and approving policy and procedures needed to accomplish the educational 
mission of the school (code of ethics, approving the core curriculum, class sizes and 
student-to-teacher ratios, operations policies and procedures, fundraising, etc.) 


• Reviewing and approving major organizational decisions, commitments and plans 
including expenditures, loans and leases, etc. 


• Selecting the Principal in collaboration with the CMO.  


• Creating a rotation system for Board membership and developing a method of sharing 
information about the school with parents and outside stakeholders 


• Approving annual budgets, review of annual audit, 990 Returns and quarterly financial 
reports 
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• Reviewing, approving and monitoring student academic achievement and the school’s 
Performance Management Plan 


• Ensuring the school is meeting its intended objectives as evident in student test scores 
and academic achievement. 


• Acting as the final body of appeal in the grievance process for school community 
members 


• Comply with the State’s Open Meeting Laws  


• Maintaining full and accurate meeting minutes 


• Filling vacancies on the Board or any subcommittee pursuant to Bylaws 


• Ensuring compliance with all state, federal and grant law stipulations 


• Meet regularly to oversee the management, operation, activities, and affairs of the school 
including review of school’s financial, student, staffing and operational performance 


The SLA Governing Body will also participate in on-going training, such as attending mini-
seminars on special interest topics and new educational legislation affecting charter schools, and 
will have access to publications and conferences. Annually, the Board will participate in 
planning sessions to review the previous year’s operational and fiscal outcomes and to formulate 
a strategic plan including goals and objectives for the future.   


 


Southwest Leadership Academy’s Governing Body Members  


Southwest Leadership Academy’s Bylaws (Article 1, Section 1) states that members of the Board 
of Directors shall constitute the Governing Body of Southwest Leadership Academy. The 
Bylaws also state that members of the Board of Directors shall elect from among their number a 
President, Secretary and Treasurer (which may be the same person). The Bylaws specify that 
there shall be no fewer than one (1) Board member and no more than five (5) Board members for 
Southwest Leadership Academy. 


Composition: The composition of the Governing Body currently consists of three (3) duly 
elected Board members: 1) Harriet Caruso, President; 2) Michael Gantt, Secretary; and 3) Barry 
McBride, Treasurer. Listed below are their areas of expertise: 


• Harriet Caruso (President and Principal): Community Outreach, Educational Programs, 
School Improvement, Education Initiatives, Funding Resources  


• Michael Gantt  (Secretary and Principal): Professional Development, Public Policy, 
Leadership Training, Administration of Corporate Affairs, Education  


• Barry McBride (Treasurer and Authorized Representative): Finances, Legal Compliance, 
Fundraising, Public/Private Partnerships 


Pursuant to the Bylaws, the Board may expand to a total of five (5) Board members. Future 
members of the Governing Board will be chosen for their skills, which will round out the 
resources and knowledge base the current members possess in order to aid SLA in fulfilling its 
mission and vision.  Educators, business professionals and community stakeholders will be ideal 
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candidates. The following characteristics are demonstrated by SLA’s three Board members, and 
consideration of future Board members (to the limit of 5) will include:   


• Clear commitment to the mission and vision of the school and of the welfare of children 
• Experience working with a nonprofit organization in some capacity 
• A reputation for and record of high integrity 
• A successful record of activity in education reform or community building 
• Willingness to serve on the Board’s subcommittees which may include policy 


development, fiscal review, grant writing, community relations or school development 
• Proven leadership abilities 
• Familiarity with educational technology 
• Leadership in the community across multiple sectors 
• Integrity and credibility in the community 
• A desire to help the children of Arizona improve their educational prospects and 


character development 
• Professional, educational and/or practical experience, including education, legal and 


financial experience 
• A diversity of backgrounds, interests and expertise. 


The specific background and experience of Southwest Leadership Academy’s three (3) Board 
members include: 


Harriet Caruso, President of Southwest Leadership Academy 
Ms. Caruso has over 10 years of experience providing oversight and direction in the areas of 
charter school compliance, accountability, technical assistance, training, consultative services 
and program administration.  Ms. Caruso is the Assistant Superintendent for Career Success 
Schools, a charter school licensed in the State of Arizona. Ms. Caruso comes to the 
Southwest Leadership Academy Board with extensive knowledge of United States 
Department of Education and Arizona Charter School programs and has a keen 
understanding of educational program design, development (written and conceptual) and 
implementation.  


Ms. Caruso understands that academics and positive social skills are core principles that 
allow a student to be successful in education, career and community.  This experience will 
provide the board with insight into the school improvement processes that will allow 
Southwest Leadership Academy to thrive.  Her experience with evaluating educational 
programs will help ensure Southwest Leadership Academy fully complies with ADE and the 
Arizona State Board of Charter Schools’ requirements and expectations. 


 
Michael Gantt, Secretary of Southwest Leadership Academy 


Mr. Gantt brings both entrepreneurial/small business skills and a corporate human relations 
perspective to the Board.  Not only is he experienced in all areas of human resources 
including training, mediation, recruitment, employee handbooks, compensation plans and 
unemployment contracts, he also has experience in dealing with legal matters related to 
human resources, including state and federal labor laws and employment contracts. Mr. Gantt 
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is the founder and sole proprietor of MGantt Consulting, a Phoenix-based practice 
specializing in all matters related to human resources.  


Mr. Gantt comes to the Board with over 40 years of experience in Human Resources at the 
corporate level. Additionally, he has volunteered for many community organizations to make 
a difference in the lives of youth and adults including his association with Canyon State 
Academy in an advisory capacity since 2008. Mr. Gantt’s experience will be instrumental in 
providing the leadership and support necessary for stakeholders and students alike.   


 
Barry McBride, Treasurer of Southwest Leadership Academy 


A graduate of Grand Canyon University, Mr. McBride has over 25 years experience as a 
Chartered Life Underwriter and as an Accredited Estate Planner.  His unique business focus 
is on assisting individuals through estate and financial planning. Mr. McBride not only brings 
his experience with fiscal management and planning to the Board, but also his expertise in 
fundraising, public/private partnerships and entrepreneurial skills.  He has been honored with 
the Spirit of Philanthropy Award from the Association of Fund Raising Professionals, and 
holds the Governor Howard Pyle Award for his more than 26 years of volunteer time with 
the at-risk youth.  


Mr. McBride is the President and CEO of Sun Cornerstone Group, Inc., a Scottsdale-based 
firm specializing in Estate Planning, Life Insurance, Long Term Care, Disability, 
Retirement and Group Benefit plans, and providing life insurance efficiency studies for both 
corporate and trust owned plans.   


 
Parent Advisory Council 
Southwest Leadership Academy will also establish a Parent Advisory Council. The Advisory 
Council will consist of parents, Teachers and the Principal and will meet monthly with the 
objective of bringing into closer relation the home and school so that parents and Teachers may 
collaborate in the education of their children. The Parent Advisory Council will provide support 
and guidance but will have no governing power. 
 


 


Process for Filling Vacancies on and Developing the Governing Body 


Pursuant to Arizona Revised Statutes §15-183.E.8, if there is a vacancy or vacancies on the 
governing body, a majority of the remaining members of the governing body constitute a quorum 
for the transaction of business.  


To fill any vacancies, the SLA Governing Body will be responsible for recruiting new members 
to the Board on an ongoing basis. They will identify the skill sets and expertise needed while 
striving to maintain diversity of its members. Pursuant to SLA’s Bylaws (Article 1, Section 2), 
states that no less than 10 days prior to any annual meeting after incorporation, the members of 
the Board may individually submit to the Secretary the names of any eligible nominees for Board 
membership, and the Secretary shall forward the names of said nominees to the Board of 
Directors at least five days prior to said annual meeting. The Board shall have the authority to fill 
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by election any vacancies which may occur. The same nomination and election procedure 
indicated above shall be used to subsequently elect new members of the Board of Directors.  The 
Board shall also have power, from time to time and at any regular or special meeting, to increase 
or reduce the members of the Board of Directors as it shall deem desirable. The number of 
Directors of Southwest Leadership Academy shall not be less than one or more than five.   


During the recruitment process, potential Board candidates will be invited to learn about SLA’s 
mission, vision and philosophy. Each potential candidate will be presented with the school’s 
strategic plan and informed of the time commitment and legal and fiduciary responsibilities that 
are required for a position/role on the Board.  


The Board of Directors may at any annual or special meeting create a committee and appoint any 
members of the Board of Directors or other persons to serve on any committee the Board may 
desire to form in order to facilitate the accomplishment of the purposes and objectives of 
Southwest Leadership Academy, as stated in its Articles of Incorporation and Bylaws. 
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B.3 MANAGEMENT & OPERATION 
 


Overview 


The Southwest Leadership Academy is structured with the Board of Directors providing policy 
decisions and providing oversight, planning and direction including meeting fiduciary 
responsibilities and reviewing the school’s academic achievement. This Board proposes 
operating the one school site (called Southwest Leadership Academy), and will focus its time 
and energy toward the success of this school. The Principal, in collaboration with the Charter 
Management Organization (CMO), will manage the day-to-day operations of the school. 
 


 Roles and Responsibilities 


The following section provides the roles and responsibilities of key administrators (Principal and 
Vice-Principal) as well as other staff responsible for the day-to-day management, instruction, and 
educational services of Southwest Leadership Academy. This section also briefly outlines the 
roles and responsibilities of the CMO, which is detailed further in Section B.3.1. 


Principal 
The Principal is responsible for managing the day-to-day operations of the school including 
implementing the policies, regulations, and procedures to ensure that all students receive the 
approved curricula in a safe learning environment, while meeting the mission of the school. The 
Principal: 


1.  Develops, implements, manages and modifies the SLA education program, ensuring 
compliance with state standards, school accreditation, and the SLA Performance 
Management Plan.  


2.  Is responsible for: 


• School’s operations, policies and procedures. 


• Safety, health and welfare as it relates to the staff and students 


• Overseeing delivery of the SLA educational services  


• Ensuring facilities are safe, clean, and well maintained 


• Maintaining and improving athletic programming and recreational/ 
community activities 


• Overseeing development, implementation, assessment and evaluation of all 
curriculum 


3. Manages and oversees school administrative functions relating to student 
records/registrar information and scheduling with the assistance of the Counselor 


4.  Ensures the growth and development of program technology 


5.  Provides proper management and allocations of site budget as it relates to: 


• Staffing, logistics, academics, supplies, etc. 
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• Management of stipends relating to extra-curricular activities  


• Budget recommendations and implementation 


• Management and audit of school expenditures 


6.  Provides management and leadership knowledge, skills and abilities to the staff and is 
primarily responsible for: 


• Training and continuous development and growth of staff to ensure staff are 
knowledgeable and understand all procedures 


• Employee evaluations and classroom observations. Reviews staff 
professional goals and objectives on a quarterly basis. 


• Discipline and/or corrective action including staff mentoring and additional 
support 


• Investigations relating to allegations of violations relating to Equal 
Employment Opportunity, harassment, safety, discrimination, violation of 
policies and procedures, conduct, ethics and SLA norms and culture (as a 
minimum) 


7.  Ensures proper staffing levels are maintained and manages: 


• Selection and staffing, ensuring proper licensing and credentialing of staff 
and educational operations 


• Retention initiatives and goals 
8.  Works in conjunction with CMO to successfully recruit students to fulfill enrollment 


projections. 


9. Establishes and promotes positive communications and interactions between all 
departments, School Board, Parent Advisory Council, and State Education Agencies 


10.  Actively supports and contributes to Graduation Ceremonies 


11.  Sits on the Parent Advisory Council 


 
The Board and CMO will assist the Principal by providing expertise in a broad range of areas, 
acquiring resources and other support that will provide the Principal with the tools necessary to 
further the school’s mission and vision and enhance the educational program.  The Principal will 
report to the CMO’s Director of Education. 


• Critical skills and/or experience: The Principal will hold a valid Principal’s 
Certificate and will have a strong background in educational management with 
previous teaching experience, preferably at the secondary level.  This position will 
require the individual to have a Master’s Degree in Educational Administration (or 
closely related field), practical business operations experience as well as a proven 
track record in school improvement, staff leadership, academic program monitoring, 
curriculum and instruction in a high school environment.  A candidate with first-
hand knowledge and experience of the Positive Youth Development model is 
desirable.   Principal will also have demonstrated ability to effectively supervise, 
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work with and support staff and students in a high school environment with a 
minimum of five years of staff supervisory experience. 
 
This position will be filled after the charter is approved.  Selecting an individual with 
strong leadership skills who has demonstrated his/her ability to develop staff, and 
create and maintain a culture that meets the mission and vision of Southwest 
Leadership Academy will be a necessity to the creation and implementation of the 
school. 


Vice-Principal 
The Vice-Principal will be hired during the second year of operations. This position will assist 
the Principal in managing the overall school site operations in accordance with SLA, charter 
school and state policies. This position will be responsible for managing a positive learning 
environment and complying with state-mandated testing and meeting Special Education 
requirements. The Vice-Principal will:  


1. Maintain safety of the school environment including managing student behavior and 
processing disciplinary actions 


2. Supervise the Behavioral Mentors and provide training to the Behavioral Mentors 


3. Provide instructional leadership and support to all staff 


4. Oversee administration of all state testing, pursuant to ADE testing policies and laws 


5. In collaboration with the Principal, the Vice-Principal will lead Performance 
Management Plan strategies and action steps, including processes for analyzing and 
disaggregating assessment data results to ensure students are learning and making 
progress 


6. Administer MAP testing to all students and identify all underperforming students needing 
interventions. Report all assessment findings and recommendations to Principal, 
Counselors, Teachers and staff 


7. Supervise athletic programs and extracurricular activities 


8. Manage the special education process (such as accommodations and IEPs for students 
with special needs) in addition to Individual Education Plan (IEP) to ensure compliance. 
Works with the Special Education Teachers and Counselor in this process 


9. Create the ECAP and Personal Education Plan in conjunction with the Instructional 
Leader and Counselor 


10. In collaboration with the Principal and Instructional Leader, responsible for staff training 
and development and will help facilitate a Professional Learning Culture among Teachers 
by presenting assessment data for analysis of student learning 


11. In collaboration with the Principal, take the lead in researching alternative funding 
streams and opportunities to support school activities 


12. Coordinate site activities and represent the school in the community 


13. Actively support and contribute to Graduation Ceremonies 


14. Serve as Instructor during Advisement period 
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The Vice-Principal will aid the Principal by providing oversight, in conjunction with the 
Instructional Leader, in the development and implementation of curriculum, assessments, and 
student/staff performance, as well as report on all incidents and testing results relating to 
students.  The Vice-Principal reports directly to the Principal. 


• Critical skills and/or experience: The Vice-Principal will have a strong background 
in educational management with previous teaching experience, holding a valid 
Arizona Teaching Certificate.  Candidate will also possess the SEI endorsement and 
be required to hold a valid Arizona Special Education Endorsement. This position 
will require the individual to have a Master’s Degree in Educational Administration 
(or closely related field) as well as a proven track record in school improvement, 
staff leadership and academic program monitoring.  A candidate with first-hand 
knowledge and experience of the Positive Youth Development model is desirable. 
The Vice-Principal will also have demonstrated ability to effectively supervise, work 
with and support staff and students in a high school environment with a minimum of 
three years of staff supervisory experience. 


 
Instructional Leader 
The Instructional Leader will support the Principal and Vice-Principal by assisting in the 
organization and compliance of the education program. The Instructional Leader will set and 
enforce rigorous standards for student achievement that are in line with the goals of SLA. This 
position will also lead Teachers and work collaboratively with the Teachers in developing and 
implementing curriculum as well as: 


1. Assist the Principal in developing a Curriculum, Instruction and Assessment Handbook 


2. Implement literacy best practices and assess Teachers’ integration of practices in 
classroom instruction 


3. Work with Principal in hiring qualified Teachers aligned with SLA’s educational 
philosophy 


4. Oversee professional development sessions in which teachers will:   


• Identify priority learning and cognition targets and use targets to develop 
standards-based performance outcomes 


• Create formative/summative assessments for each grade level 


• Create course content area curriculum maps for the school year 


• Analyze student performance data to monitor student achievement 


• Revise assessments and curriculum maps throughout the year based on student 
achievement and learning needs 


5. Lead Professional Learning Communities (PLC) every two weeks  


6. Develop and use rubric/qualitative evaluation tool for evaluating curriculum maps and 
use the tool for providing feedback to teachers for professional development 


7. Assist Principal in developing criteria for Teacher Evaluation and walk-through 
observation protocols 
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8. Work with Principal in developing Teacher support and coaching protocols and use these 
tools to conduct job embedded professional development 


9. Create the ECAP and Personal Education Plan in conjunction with the Vice-Principal and 
Counselor 


10. Assist with administering MAP testing to all students, managing MAP data and 
evaluating assessment  


11. Serve as Instructor during Advisement period 


The Instructional Leader is responsible for ensuring Teachers and students are assessed and 
evaluated effectively and are provided the educational tools necessary to be successful at SLA. 
The Instructional Leader is instrumental to the Principal and Teachers in providing the 
information necessary to meet all state standards relating to curriculum and student testing. 


• Critical skills and/or experience: The Instructional Leader will have a Master’s 
Degree in Education and hold a valid Arizona Teaching Certificate.  Candidate will 
also possess the SEI endorsement.  A minimum of three years of teaching experience  
as well as experience in teacher training and knowledge of Arizona’s Common Core 
for all grades will also be required. 


 
Registrar 
The main job duty of the Registrar will be assisting students with enrollment of classes, 
maintaining student records including formal assessment data, grades and schedules. The 
Registrar will request records and transcripts for new students transferring from other schools 
and districts and evaluate the transcripts to determine allowable credits and placement. The 
Registrar will also: 


1. Establish the school office as a responsive and effective administrative unit to the site, 
external agencies and parents/guardians, as well as establish and maintain office and 
organizational procedures for the school office to ensure effective school operations and 
administrative support 


2. Meet and/or exceed timelines to ensure the school office operates in a proactive manner 
for compiling and reporting school information 


3. Demonstrate knowledge and understanding of student enrollment and scheduling using 
Student Accountably Information System (Powerschool), and ensure every student is 
scheduled in accordance with their ECAP and Personal Education Plan 


4. Ensure youth experiencing homelessness are immediately enrolled and alert designated 
Homeless Liaison (Counselor)  


5. Track and monitor student progress toward diploma and ensure students are in 
appropriate classes 


6. Facilitate the timely response from education staff for collecting and reporting student 
information, including but not limited to report cards, transcripts and assessment 
information 


7. Create and maintain student files for tracking and compiling student information 
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8. Share information with external agencies in a timely manner 


9. Maintain the confidentiality of students’ personal information and other sensitive issue 


10. Provide other clerical and administrative duties as assigned 


The Registrar will ensure all students are enrolled correctly and promptly, student files are secure 
and managed appropriately, all transcripts are processed successfully and without incident, and 
will provide all staff with required reports and documentation in a timely manner. 


• Critical skills and/or experience: The Registrar will have a minimum of two years of 
college education and at least three years’ experience working in a school or business 
setting.  Must be bilingual in English and Spanish and have excellent written and oral 
communication skills and computer skills. 


 
Counselor 
The Counselor will be responsible for providing students with related counseling as well as 
career advisement, and administering formal assessments and vocational tests. This person will 
also prepare students for graduation and help students prepare for college or other continuing 
education by making information available to and assisting them with the application and 
funding process. During the first year (before the Vice-Principal is hired), the Counselor will 
manage the special education process and will oversee the state standardized testing in 
collaboration with the Special Education Teachers and Instructional Leader. 


1. Oversees cognitive-based instruction programs (Aggression Replacement Training and 
Active Parenting), providing materials, lessons and training and support for Advisement 
instructors 


2. Provides counseling services based on parent/Teacher referrals and student walk-ins and 
refer to mental health agencies if needed 


3. Acts as designated Homeless Liaison to connect SLA enrolled youth experiencing 
homelessness with Local Liaisons and ensures youth’s needs are being met 


4. Refer students and families to community-based social service agencies as needed 


5. Establishes, develops and maintains positive relationships with educational institutions 
(high schools and colleges) and regional career path employers 


6. Oversees process for developing students’ ECAPs and Personal Education Plans, 
ensuring every student receives necessary guidance and support for timely graduation and 
post-secondary planning 


7. Collaborates with Career Exploration Teacher to prepare students for employment (i.e., 
job searches, resume preparation), ensuring alignment with students’ ECAPs and 
Personal Education Plans 


8. Provides individual guidance in academic and career planning as needed 


9. Assists Principal in determining screening procedures and data sources within the RtI 
framework to identify underperforming students, and develops system for monitoring 
classroom progress of underperforming students 
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10. Managed the special education process (such as accommodations and IEPs for students 
with special needs) in addition to Individual Education Plan (IEP) to ensure compliance 
(year 1). Works in collaboration with the Special Education Teachers and Vice-Principal 
(year 2) to develop IEPs and assess student’s IEP progress. Ensures students with special 
needs receive the services, accommodations, relevant curriculum and testing 


11. Administers MAP testing to all students and identifies all underperforming students 
needing interventions 


12. Enrolls underperforming and credit-deficient students in targeted intervention programs 
and credit recovery online courses, respectively 


13. Assists with disaggregating assessment data, analyzing data and placing/removing/re-
placing students based on results of data 


14. Creates the ECAP and Personal Education Plan forms in conjunction with the Vice-
Principal and Instructional Leader 


15. Serves as Instructor during Advisement period 


While the Counselor works very closely with the Principal, Vice-Principal, Instructional Leader 
and Teachers to ensure students receive the academic and emotional support needed to achieve 
their educational goals, the Counselor will also work with the Principal and Vice-Principal to 
create a Staff Development calendar and assist in training staff on all components of RtI. 


• Critical skills and/or experience: The Counselor will hold a Bachelor’s Degree 
(Master’s preferred) and will have at least three years of experience with high school 
aged youth. Counselor will also be knowledgeable in cognitive-based curriculum 
such as Aggression Replacement Training (ART) and Active Parenting. Teaching 
experience is desirable. Candidate must have SEI and Special Education 
endorsements. 


 
Teachers 
Teachers are primarily responsible for delivering instruction to the students, while implementing 
and adhering to the mission and instructional strategies established by Southwest Leadership 
Academy. Teachers will report to the Instructional Leader (directly) and the Principal (indirectly) 
and will work with the Instructional Leader in developing and implementing curriculum.  
Special Education Teachers will also assume all the duties listed below as well as provide 
services, accommodations, relevant curriculum and testing for special education students and 
monitor their IEPs. Teachers will: 


1. Work in collaboration with other SLA staff to support students while emphasizing a 
positive attitude toward students, staff and parents 


2. Adhere to daily school schedule 


3. Collaborate with Principal and Instructional Leader to develop standards-based 
performance outcomes  


4. Work with Instructional Leader to create formative/summative assessments for each 
grade level that align with performance outcomes 
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5. Work with Principal and Instructional Leader to create curriculum maps for the school 
year for each content area course that guides instruction toward student success on all 
assessments  


6. Track student attendance and maintain and provide student grades (weekly and 
quarterly) for the purpose of providing documentation of student progress 


7. Respond to the questions and needs of all students at all levels of ability 


8. Prepare in advance for each class by writing lesson plans containing standards-based 
objectives and following guidelines outlined in the SLA Curriculum, Instruction and 
Assessment Handbook 


9. Deliver written lesson plans that demonstrate implementation of best practices in literacy 
instruction 


10. Develop and implement effective classroom management strategies for the purpose of 
ensuring a safe and secure learning environment, as well as maintain a clean, positive 
and inviting learning environment 


11. Commit to attending all training/staff development classes and PLC meetings in order to 
ensure sufficient hours of training, professional development and analysis of student 
learning 


12. Serve as Instructor during Advisement period and may sit on the Parent Advisory 
Council 


13. Special Education Teachers, with a Special Education Endorsement, will work in 
collaboration with the Counselor and Vice-Principal to develop IEPs, assess student’s 
IEP progress, and ensure that IEPs abide by laws outlined in IDEA and Arizona 
Department of Education laws and policies. Special Education Teachers will ensure 
students with special needs receive the services, accommodations, relevant curriculum 
and testing. 


Teachers work in collaboration with all school staff to ensure a safe learning environment and 
exemplary curriculum for all students to attain their educational goals. 


• Critical skills and/or experience: Teachers will hold an Arizona Teaching Certificate 
within their respective content areas and possess the SEI endorsement. Based on the 
needs of the population, SLA will also hire Special Education Teachers who hold a 
valid Arizona Special Education Endorsement.  Hiring emphasis is placed on Highly 
Qualified Teachers. Special education endorsements are desirable for all candidates. 
Three or more years of successful classroom teaching and related experience 
working with at-risk youth is desirable. 


 
Behavioral Mentor 
Behavioral Mentors will provide assistance and tutoring in the classroom, and will be responsible 
for supervising, instructing and mentoring students to ensure a positive and pro-social culture is 
maintained at the school. Behavioral Mentors will report to the Vice-Principal (year 2). In 
addition, they will: 
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1. Adhere to the school schedule and assist with ensuring students are on time for all 
classes 


2. Provide students with academic assistance by working with the students on 
homework, test preparations, etc. 


3. Prepare and submit notes to the Teachers/Instructional Leader regarding students’ 
progress toward their educational and behavioral goals 


4. Provide seasonal athletic coaching and activity guidance for the students  


5. Provide encouragement, guidance and resources to the students 


6. Act as a positive role model and mentor for both staff and students 


7. Provide consistent interactive supervision of students to ensure the safety, health and 
welfare of staff and students at all times 


8. Complete required reports and documentation in a timely manner, provide staff with 
required reports and advise of any problematic situations 


9. Provide mentoring activities for students during the summer months to ensure 
learning continues even after the school year has ended 


10. Assist with recruitment efforts, as needed, during the summer months to fulfill 
enrollment projections 


Behavioral Mentors will complete other duties as assigned. 


• Critical skills and/or experience: The Behavioral Mentors will be required to possess, 
at minimum, an Associate’s Degree from an accredited institution of higher 
education.  A Bachelor’s Degree is preferred. Related experience working with high 
school aged students will also be required. 


 
Charter Management Organization 
Management staff and educational specialists at SLA’s Charter Management Organization, Rite 
of Passage, will mentor and assist the Principal, as necessary, in areas including education and 
business operations.  Ski Broman, Chief Executive Officer for Rite of Passage; Carolyn Jenkins-
Bower, Chief Financial Officer for Rite of Passage; Tracy Bennett-Joseph, Director of Education 
for Rite of Passage; and Lisa Broman, Curriculum Specialist for Rite of Passage as well as Rite 
of Passage program staff Shawn Hill, Director of Education for Prestige Day School and Special 
Education services at Rite of Passage; Brian Heath, Program Director for Canyon State 
Academy; Mark Yockus, Principal at Canyon State Academy; and Elizabeth Gonzalez, Assistant 
Principal of Curriculum and Instruction at Canyon State Academy, have contributed to the 
planning of Southwest Leadership Academy.  They will provide guidance and support to the 
SLA school management, Board and staff to ensure SLA’s success with providing an exceptional 
choice in education for our students. 


Mr. Ski James Broman, Chief Executive Officer and Co-Founder – Rite of Passage 
For the past 27 years, Mr. Broman has dedicated his career to developing effective 
juvenile treatment programs.  Through his leadership, Rite of Passage has evolved into a 
nationally acclaimed organization that provides residential treatment as well as female-
responsive programs, architecturally secure programs, chartered educational programs, 
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and non-residential mentoring and tracking programs.  During his tenure, 25,000 students 
have gone through Rite of Passage’s programs.  Always emphasizing the importance of a 
“learning organization,” Mr. Broman is credited with spearheading Rite of Passage’s 
evidence-based approach for working with youth.  Mr. Broman has a Bachelor’s Degree 
in Business and holds a Master’s Degree in Marriage, Family and Children’s Counseling 
from the University of San Francisco.  Mr. Broman has a second Master’s in Business 
Administration from Pepperdine University. 


Carolyn Jenkins-Bower, Chief Financial Officer – Rite of Passage 
Ms. Jenkins-Bower has a Master of Business Administration Degree from Chaminade 
University in Honolulu, Hawaii, and has a Bachelor of Science Degree in Business 
Administration from San Jose State University in California.  Ms. Jenkins-Bower has 25 
years’ experience in Finance, including: education, human services, banking, 
manufacturing and hospitals.  As Rite of Passage’s Chief Financial Officer for the past 
13years, Ms. Jenkins-Bower oversees the Finance, MIS, Purchasing and Human 
Resources Departments. Ms. Jenkins-Bower is also a volunteer board member of St. 
Mary’s Food Bank, serving on the Finance and Audit Committees. 


Tracy Bennett-Joseph, Director of Education – Rite of Passage  
Ms. Bennett-Joseph holds a Masters in Educational Leadership and is in the process of 
obtaining the highest professional distinction, Doctorate of Education, from Nova 
Southeastern University. Ms. Bennett-Joseph has over 15 years of experience in the field 
of education and has held positions that include Teacher, Principal, Director of 
Curriculum, Special Education Administrator and Director of Education.  As Rite of 
Passage’s Director of Education, Ms. Bennett-Joseph acts in an advisory capacity to the 
school principals and program directors in all matters pertaining to educational services.  
As the chief administrator of the Education Department, Ms. Bennett-Joseph oversees the 
total operation of each school including administrative, fiscal, human resources and 
facilities management functions. 


Shawn Hill, Administrator – Prestige Day School, and Special Education  
Mr. Hill has over 15 years of experience in education as a Special Education Teacher, 
Principal, Special Education Director, and Director of Education.  Mr. Hill has worked in 
the states of Washington and Arizona as a Special Education Teacher, a cross-categorical 
Teacher and Transitional Coordinator/Developer.  Mr. Hill holds a Master’s in Special 
Education and a Bachelor’s in Psychology. Mr. Hill is on schedule to obtain his 
Professional Administrators License in 2011. Mr. Hill’s responsibilities include directing 
special education services for the Rite of Passage sites in Arizona which include Canyon 
State Academy, the largest voucher school in Arizona, and Sycamore Canyon Academy.  
In 2009, Mr. Hill founded and is currently the Director for the Prestige Private Day 
School in Queen Creek, Arizona.  All facilities and programs are dedicated to improving 
the lives of youth. 


Brian Heath, Program Director – Canyon State Academy 
Mr. Heath has a Master of Social Sciences with emphasis in Criminal Justice 
Administration and Public Administration from the University of Colorado as well as a 
Bachelor of Arts in Criminal Justice from the University of New Mexico.  Mr. Heath has 
over ten years’ experience in educational facilities working with youth who are 
disadvantaged, at-risk of failing or being expelled, and who are youthful offenders.  Prior 
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to Rite of Passage, Mr. Heath served as Director of the Foothills Youth Center and the 
Fillmore Detention Programs in Denver, Colorado, as well as the 18th District Detention 
Program in Aurora, Colorado.  Mr. Heath has also been involved in the program 
development and operational start-up of three secure juvenile facilities at the Director 
level.  In addition, Mr. Heath has been employed as a Treatment Counselor, Youth 
Program Supervisor, Mental Health Technician, Community Tracker/Mentor, Crisis 
Team Captain and Recreation Program Supervisor. 


Mark Yockus, Principal – Canyon State Academy  
Mr. Yockus holds a Post-Secondary Teaching Certificate, has a Master of Education 
Administration Degree from the University of Phoenix, and is a Certified Principal in the 
State of Arizona.  Mr. Yockus acquired over ten years’ experience in Maricopa County’s 
Regional School District in a variety of educational administrative roles including, 
Assistant Principal of East Valley High School in Mesa, Principal of East Valley Middle 
School in Mesa and Pappas Regional High School in Phoenix.  Over the past 8 years, Mr. 
Yockus has served as the Principal of Canyon State Academy’s voucher school where he 
manages the day-to-day operations of their school in addition to overseeing educational 
services at Sycamore Canyon Academy. 


 
Elizabeth Gonzalez, Assistant Principal Curriculum/Instruction – Canyon State Academy  


Ms. Gonzalez holds a Master’s in Educational Leadership from Northern Arizona 
University and is a University of Arizona PhD Candidate in Philosophy with an emphasis 
in Language, Reading, and Culture in Social Justice.  Additionally, Ms. Gonzales also 
holds her Standard Secondary Education and Administration Certificates from the 
Arizona Department of Education with English and Bilingual Education Endorsements.  
Ms. Gonzalez has over 15 years’ experience in the field of education.  As the Assistant 
Principal of Curriculum and Instruction at Canyon State Academy, Ms. Gonzalez is 
responsible for the organization, coordination, implementation and evaluation of the total 
curriculum and instruction program. 
 


Lisa Broman, Curriculum Specialist – Rite of Passage  
Ms. Broman holds a Master’s of Education in Curriculum and Instruction from Columbia 
University Teacher’s College with specialization in Literacy.  Additionally, Ms. Broman 
holds a Bachelor’s degree in English with a double major in Secondary Education from 
University of Tulsa.  With 16 years in the education field, Ms. Broman has been a teacher 
for grades 8 through 12, a district Instructional Specialist where she coached and 
evaluated up to 80 teachers a year while also teaching staff development courses and 
overseeing district curriculum and assessment initiatives.  In 2003 and 2004, Ms. Broman 
served on the Writing Committee for the Arizona Writing Standards with the Arizona 
Department of Education. In her current position at Rite of Passage, she writes 
curriculum materials for the juvenile justice program that focus on positive youth 
development, transitioning back to the community and promoting self-advocacy. 


 Operational Plan 


Southwest Leadership Academy is committed to providing a positive learning environment for 
its students. Therefore, we recognize that staff must hold themselves accountable for the success 
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of all students. In addition to the qualifications already listed, it is imperative that each staff 
member also possess character traits necessary to ensure the school’s mission and vision is 
upheld. These qualities include but are not limited to having a strong shared vision of the mission 
and philosophy of SLA; being innovative, experimental and having an openness to new ideas; 
providing a nurturing environment for students and their families; possessing a strong work ethic 
that includes taking a collaborative approach; and conducting themselves in a manner that is 
appropriate in a positive organizational culture. Additionally, school leadership will ensure that 
all staff who are recruited demonstrate cultural understanding and are sensitive to the needs, 
strengths and differences of SLA students.   


Table 1 identifies the staff, by title, responsible for instruction and operation services of SLA. 


Table 1:  Staffing Chart 


Position Yr 1 Yr 2 Yr 3 
Principal 1 1   1 
Vice-Principal  1 1 
Instructional Leader 1 1 1 
Registrar 1 1 1 
Counselor 1 1 1 
Teachers 4.5 12 14 
Special Education Teachers 1 4 6 
Behavioral Mentor 4 10 13 
Janitor/Maintenance 1 2 3 
Total 14.5 33 41 


Each staff member (and the CMO) has specific responsibilities and person(s) to which they 
report, as illustrated in Table 2. 
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Table 2:  Duties and Oversight 


Duties Oversight by Specific Duties 
Instruction Principal,  


Instructional Leader 
With oversight by the Principal and Instructional 
Leader, Teachers deliver instruction to students 
following guidelines outlined in the SLA Curriculum 
Instruction and Assessment Handbook 


Curriculum & 
Assessment 


Principal, Vice-
Principal, 
Instructional Leader, 
Counselor, Registrar 


Curriculum oversight by the Principal and 
Instructional Leader. Administration of formal 
assessment (including state standardized tests) 
overseen by the Counselor during the first year. 
During the second year, the Vice-Principal will 
oversee state standardized tests. The Registrar shall 
ensure all curriculum/assessment information is in 
the SAIS. Instruction Leader will oversee the 
creation of classroom summative assessments. 


Staff Development Principal, Vice-
Principal, 
Instructional Leader, 
Counselor, CMO 


In collaboration with the Instructional Leader, the 
Principal shall create the Professional Development 
Plan for the staff to facilitate Professional Learning 
Community. The Vice-Principal in collaboration 
with the CMO staff shall oversee training for the 
Behavioral Mentors. The Counselor shall train staff 
in cognitive-based curricula (ART, Active 
Parenting). 


Financial 
Management 


Board of Directors, 
CMO, Principal 


With the approval of the Board, the CMO shall set 
up financial systems including policies and 
procedures, accounting of school assets (A/R, A/P 
and GL), payroll processing and year-end audit, and 
oversee the operations and maintenance of the 
charter school facility. The Principal is responsible 
for adhering to the school budget set by the Board. 


Contracted Services Board of Directors, 
Principal, CMO 


Board of Directors approves contracted services; 
managed by Principal and CMO. 


Personnel Principal, 
Instructional Leader, 
CMO 


The Principal will manage personnel on a day-to-
day basis as well as be responsible for the hiring and 
evaluation. The Instructional Leader will supervise 
the Teachers. The CMO will provide payroll 
services, benefits administration and human 
resource policies/systems. 


Grants Management Board of Directors, 
Principal, Vice-
Principal, CMO 


The Board shall approve all grant applications. The 
Vice-Principal will research alternative funding 
opportunities. The Principal and Vice-Principal shall 
administer grants on a day-to-day basis, and the 
CMO shall provide the accounting, reporting and 
compliance work. 


Student 
Accountability 
Information System  


Principal, Registrar The SAIS (Powerschool) shall be overseen by the 
Principal, with the Registrar performing the system 
and data management. 
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B.1 APPLICANT ORGANIZATION 
 


Organizational History and Relevant Experience 


The Southwest Leadership Academy (SLA) was formed, for educational and charitable purposes, 
by its Board members on June 22, 2011. Southwest Leadership Academy has no current 
operations, and was formed for the purpose of creating an educational program in Arizona. 
Bylaws and Articles of Incorporation were created and submitted to the Arizona Corporation 
Commission in June 2011. An EIN number was obtained in May 2011 and an application for a 
501(c)(3) status is in process.    


While the Board members will be responsible for the governance of SLA, to effectively operate a 
successful educational program, the Board recognized the need for the services of a Charter 
Management Organization (CMO). Rite of Passage, Inc., the chosen CMO, supports the 
capabilities of the Board to operate the proposed Southwest Leadership Academy school because 
of their vast and extensive experience.  


Relevant Experience 
Rite of Passage is a private, for-profit company established in the State of Nevada.  Rite of 
Passage successfully operates, manages and oversees the operations of schools in several states:  
Arizona (Canyon State Academy, Sycamore Canyon Academy and Prestige Day School), 
California (Rite of Passage Charter High School), Colorado (Ridge View Academy, Betty K. 
Marler Youth Services Center and Lookout Mountain), Maryland (Silver Oak Academy), 
Louisiana (Crescent Leadership Academy) and Nevada (Rite of Passage Charter High School(s) 
- Minden and Yerington locations).  Their campuses are accredited by the local school agency, 
the state departments of education, North Central Association of Colleges and Schools and the 
Western Association of Schools and Colleges.   


In Arizona specifically, Canyon State Academy’s school program operates on a year-round basis 
and is designed to meet the individual educational needs of each student.  Accredited by the 
North Central Association of Colleges and Schools, and supported by the Arizona Department of 
Education (ADE) as a voucher school, Canyon State Academy offers a range of instructional 
services from basic skills remediation to a full high school curriculum and diploma.  Students 
attend classes six hours per day on–site, in modern school facilities furnished with up-to-date 
learning aids and technology.  This campus offers a wide range of opportunities and programs to 
its students and because of this, accomplishments are diverse.   


Target Population Experience. While Rite of Passage has years of experience operating schools, 
it is their experience with disadvantaged and at-risk youth that is also important to the operation 
of Southwest Leadership Academy. Rite of Passage has a high level of competency with our 
targeted population, boasting 28 years of experience operating or managing 15 residential and 
five non-residential/community-based programs for disadvantaged and at-risk youth. These 
youth are brought into their programs from social service and child welfare agencies as well as 
juvenile courts from over 15 states. With their emphasis on evidence-based practices and positive 
skill development combined with a supportive approach to working with youth, this organization 
has served over 20,000 youth similar to the target population identified.  
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Accomplishments. Some of the recent achievements by students at Rite of Passage’s Canyon 
State Academy and other similar schools include: 


• Sportsmanship Award and Volunteerism Award from Special Olympics, Arizona 
Interscholastic Association and Grand Canyon State Games 


• Received Presidential Physical Fitness Award and recognized as most fit school in 
Arizona 


• Placed 5th and 6th at 4H State Livestock Finals held in Reno, Nevada 


• Participated in the Youth Science Institute and earned certificates of completion 
(transferrable to college credit) 


• Began post-secondary education opportunities through AXIA College on-line courses 


• On-site ASVAB testing to prepare students for military enrollment/career opportunities 


• Selected as a model by Colorado Department of Education for Anti-bullying program 
(Ridge View Academy) 


• Winner of the Grand Canyon State Games Essay Contest (grades K-12) 


• Winner of State award for essay on Civil Rights 


• College enrollment and credits earned by students in several programs 


• Winner (multiple years) of the Colorado Robotics Regional Championship 


• Horticulture/Culinary Program recognized at La Plata County Fair earning over 33 
ribbons including Grand Champion 


• Wrestling team won sportsmanship award at Keasar Invitational 


• Awarded the Nevada Interscholastic Activities Association Award of Excellence 


• Junior Achievement partnership in Colorado’s Ridge View Academy 


The primary business Rite of Passage operates is centered on its mission of “improving the lives 
of youth.”  Additionally, Rite of Passage has extensive experience in applying the Positive Youth 
Development (PYD) philosophy throughout all of its programs.  Rite of Passage’s programs have 
been developed and operate based on the needs of youth and each community.   


Rite of Passage has earned an established reputation as an effective educational services 
provider. Their students have been served through a variety of local school agencies with an 
emphasis on providing individualized instruction and special education services under fully 
licensed and accredited programs. This experience with delinquent youth has helped Rite of 
Passage be successful with the development of a Private Day School in Arizona. 


 


Decision to Operate a Charter School 


In the fall of 2009, the three founding members of the Board (Harriet Caruso, Barry McBride and 
Michael Gantt) began formal discussions for the creation of a charter school. The charter school 
model was selected so we could reach a larger number of high school students, hire specialized 
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Teachers for each subject, and provide students an opportunity to benefit from the type of 
scaffolded, rigorous instruction that will be emphasized at SLA. 


The motivation to start the new high school was based on the need we saw to provide options to 
the traditional high school model, and to treat the whole student. In June of 2011, Southwest 
Leadership Academy was formed and submitted a Charter Application to the Arizona State 
Board for Charter Schools (ASBCS) with a target population of students who feel alienated and 
disconnected in large public schools, and who may be at-risk for academic failure. This 
application was not approved by ASBCS as it was administratively incomplete. 


This year, we are working with a target population (students who are disadvantaged and at risk 
of failure due to academic, social or economic factors, expelled from high school or high school 
dropouts, or transitioning from the juvenile justice system) in the West Phoenix area. We have a 
well-researched program of instruction, and our mission is aligned with these efforts. Consistent 
with the Bylaws and Articles of Incorporation, the Board members and the CMO will serve 
targeted students through combined experience and a renewed commitment. In line with that 
commitment, the Board has chosen a location to best meet the academic needs of our students.    


Our CMO’s experience working with this target population has benefitted thousands of youth, 
and today serves nearly 2,000 youth in its various schools and programs. Rite of Passage aims to 
support the student who needs a structured environment that reduces distractions and aids in 
focusing on academics.  The goals of the new charter school, Southwest Leadership Academy, 
will be to provide a path for at-risk and disadvantaged students to gain knowledge in the 
classroom as well as become skilled at positive pro-social interactions. 


 
Board Composition 


Southwest Leadership Academy was established with a Board of Directors consisting of three 
members including Harriet Caruso, President; Michael Gantt, Secretary and Barry McBride, 
Treasurer. The initial Board members have distinct skill sets, educational perspectives and 
dedication to creating an education model for at-risk and disadvantaged students.  Future Board 
members will be appointed by a majority vote once a charter is granted and will be made up of a 
cross-section of community members, educators and business leaders. 


Southwest Leadership Academy has never operated any current or prior charters. However one 
SLA Principal, Harriet Caruso, is currently the Assistant Superintendent at Career Success High 
School. This school was established in Arizona on March, 17, 2000 and has several campuses 
around Phoenix. She has worked with Career Success since 2004 in the capacity of compliance, 
training and program administration. 


 


Reporting Structure and Organizational Chart 


SLA’s Board of Directors will ensure the integrity of the charter granted by the Arizona State 
Board for Charter Schools is upheld. Its laws and regulations will be met by the Board of 
Directors and its CMO. The Board has selected Rite of Passage as its CMO, who will operate 
under a Management Agreement, providing day-to-day operations of the school.  
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Through this Management Agreement, the CMO will report to the SLA Board. All staff working 
at SLA will be employees the CMO, Rite of Passage, and will be leased to the school. The 
Principal will be the key administrator at SLA, and will supervise (directly and indirectly) all 
staff including the Vice-Principal, Counselor, Instructional Leader, Teachers, Behavioral 
Mentors, Registrar and Janitor/Maintenance. In the second year, when the Vice-Principal is 
hired, the Behavioral Mentors will report directly to the Vice-Principal. The organizational chart 
illustrating this reporting structure is found in Exhibit 2 of this Section. 


 
Roles and Responsibilities of the Principals 


Southwest Leadership Academy’s Governing Board will be made up initially of the three 
members. These individuals will not play a role in the day-to-day operation of the school. Rather, 
they will fulfill the duties to maintain state and federal requirements for corporations (IRS 
501(c)(3) status and tax filings, and Arizona Corporation Commission requirements) and meet 
all requirements of the charter granted by the Arizona State Board for Charter Schools.   


Some of the areas of focus our current founding Board members will concentrate on are: 


• Harriet Caruso (President and Principal): Community Outreach, Educational Programs, 
School Improvement, Education Initiatives, Funding Resources  


• Michael Gantt  (Secretary and Principal): Professional Development, Public Policy, 
Leadership Training, Administration of Corporate Affairs, Education  


• Barry McBride (Treasurer and Authorized Representative): Finances, Legal Compliance, 
Fundraising, Public/Private Partnerships 


The Southwest Leadership Academy Governing Board will work in collaboration with its 
CMO’s management team to ensure responsibilities are fulfilled, which include, but are not 
limited to: 


• Establish the mission and vision of the school 


• Provide overall governance of the charter school and monitor performance of CMO 


• Fulfill its commitments and contractual obligations to the Arizona Department of 
Education and the State Board, as defined in this charter 


• Formulate policy and procedures needed to accomplish the educational mission of the 
school (compensation, document retention, non-discrimination, fundraising, investment, 
recordkeeping, code of ethics, etc.) 


• Maintain full and accurate meeting minutes 


• Review and approve major organizational decisions, commitments and plans including 
expenditures, senior hires, loans and leases 


• Assist with the selection of a Principal in collaboration with the CMO and CMO’s 
Director of Education 


• Create a rotation system for Board membership and develop a method of sharing 
information about the school with parents, the CMO, and outside stakeholders 
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• Approve annual budgets, review of annual audit, 990 Returns and quarterly financial 
reports 


• Review, approve and monitor student academic achievement and the school’s 
Performance Management Plan 


• Act as the final body of appeal in the grievance process for school community members 


• Working in conjunction with CMO to approve the core curriculum, class sizes and 
student-to-teacher ratios 


• Ensure the Board complies with the State’s Open Meeting Laws when applicable 
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BOARD MEETING MINUTES 
May 11, 2012 


 
 
Members present:  Michael Gantt, Barry McBride. 
 
Guests/Staff present:  Carolyn Jenkins-Bower, Barbara Ross, Brian Heath, Casandra McCray, 
Dottie Wodraska. 
 
Meeting called to order at 12:10 pm.  Motion made and seconded to approve agenda as 
presented. 
 
Old Business 
 
None. 
 
 
Guest Presentation – Dorothy (Dottie) Wodraska, Director of Juvenile Transition, 
Maricopa County Education Service Agency 
 
Ms. Wodraska distributed packets from her agency and reviewed the materials.  The goals of 
MCESA are: 1) to reduce recidivism; and 2) help create an environment where kids won’t find 
their way into juvenile services.  The goal is also to have probation, treatment and education 
addressed in a single plan.  Ms. Wodraska also provided information on the MCESA Youth 
Transition Advisory Council (MYTAC).  Focus of this program is based on resiliency research 
in four key areas:  education/career, home/family, hobbies/recreation/ and community/service. 
Two grants Ms. Wodraska is currently working with – OJJDP Second Chance (a planning grant) 
and REAL (a five year grant) were discussed. 
 
 
Strategic Planning 
 
The Board discussed that Southwest Leadership Academy is ready to launch the first charter 
school.  The charter school application process is currently underway.  To begin the charter 
school, ROP will enter into a management agreement with an existing charter school.  Referral 
process will begin with students of the existing charter school and new students from the 
community surrounding the school location.  SLA will look to develop a creative schedule to 
piggy back on transportation with existing bus routes.   
 
Building Update 
 
Barbara Ross reported that the Carl Smith School, in the Isaac School District, has been 
identified for the charter school location.  The goal is to enter into a two year lease with a five 
year option.  The site has a capacity of 500.  First year goal for SLA start up is 200/250 students.  
Ms. Ross distributed photos and floor plans of the Carl Smith School. Discussion was held on the 
school location, layout, etc. 
Board Recruitment/Community Service 
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Casandra McCray shared information regarding board recruitment and community service 
opportunities for SLA students.  Materials to support board recruitment – board matrix, 
prospective board member interview questions, board member application, self assessment 
questionnaire, job description and expectations were distributed. 
 
Charter Application 
 
Carolyn Jenkins-Bower reported that administratively, the application is 90% complete.  ROP 
has recently designed curriculum to meet federal standards.  Personnel working on the Charter 
Application include Director of Education, Tracy Joseph; Lisa Broman, Educator and 
Curriculum Specialist; Suzanne Schulze, writer; and Marie Culpepper, Business Coordinator.  
During the process of application approval, board members will be interviewed (at least one).  
Submittal is to take place by May 25 which will provide an adequate window for review by the 
Charter School Board and allow for submittal of additional information, if needed, by the June 
29 deadline.  Submittal is an electronic process.  Cole Arnold, an accountant with charter school 
experience, and Ms.  Jenkins-Bower are working on the budget.  Ski Broman suggested that we 
find someone with a Charter School background to review the application prior to submittal.   
 
After some discussion, a motion was made and seconded for the approval of the 2013/2014 
Charter School Application submittal by Southwest Leadership Academy to the Arizona Charter 
School Board.  Motion carried.  Barry McBride shall be the authorized representative for the 
Charter School Application. Documents needing board member signatures and updated 
information were distributed for signatures.  Documents will be forwarded to Suzanne Schulze 
when completed.   
 
Members of the board expressed their interest in having Dottie Wodraska  join the Board. Ms. 
Wodraska asked that the Board send her a formal letter of invitation to join the board so that she 
could seek approval from her organization. Ms. McCray is to send the letter to Ms. Wodraska.  
Ms. Wodraska expressed an interest in having Dr. Don Covey, Maricopa County School 
Superintendent and Rick Miller, Founder and Chief Treasure Hunter, Kids at Hope tour Canyon 
State Academy. 
 
There being no further business before the Board, motion was made and carried to adjourn.  
Meeting adjourned at 2:15pm.   
  







B.1. Articles, Report, Minutes, Bylaws: Exhibit 1      Southwest Leadership Academy           Page 16 of 29 
 


BYLAWS 
OF 


SOUTHWEST LEADERSHIP ACADEMY 
 


An Arizona Non-Profit Corporation 
 
 
 ARTICLE I 


 BOARD OF DIRECTORS 


SECTION 1.  The members of the Board of Directors shall constitute the governing body 


of Southwest Leadership Academy.  The initial Board of Directors shall be comprised of the 


persons whose names and addresses appear in the Articles of Incorporation as the Directors of 


Southwest Leadership Academy., to-wit: 


 


NAME     ADDRESS 
 
Harriet Caruso    4625 W. Morten Avenue, Glendale, AZ  85301 
Michael Gantt    8761 E. Via de Dorado, Scottsdale, AZ  85258 
Barry McBride   9929 N 95th Street, Ste. Q-110, Scottsdale, AZ  85258 
 
 


SECTION 2.  The members of the Board of Directors shall elect from among their 


number a President, Secretary, and Treasurer, all of whom may be the same person.  No less than 


ten (10) days prior to any annual meeting after incorporation, the members of the Board of 


Directors may individually submit to the Secretary the names of any eligible nominee or 


nominees for Board membership, and the Secretary shall forward the names of said nominees, 


thus submitted, to all the members of the Board of Directors at least five (5) days prior to said 


annual meeting.  Additional nominations may be made at the meeting by any two (2) members of 


the Board of Directors in writing, signed by them, and delivered to the Secretary prior to the 


meeting.  The Board shall have power, from time to time and at any regular or special meeting, 


to increase or reduce the members of the Board of Directors as it shall deem desirable.  The 
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number of Directors of Southwest Leadership Academy shall not be less than one (1) nor more 


than five (5).  The Board shall have the authority to fill by election any vacancies which may 


occur.  The same nomination and election procedure indicated above shall be used to 


subsequently elect new members of the Board of Directors except that the term for which new 


members are elected shall be two (2) years.    


SECTION 3.  Annual meetings of the Board of Directors shall be held at a place and time 


designated by the President, unless and until a majority of the Board of Directors shall determine 


otherwise.  Special meetings may be called at any time by the President or upon the written 


request of any two (2) members of the Board of Directors submitted to the Secretary.  Written 


notice of the annual meeting of Southwest Leadership Academy, and of any special meeting 


shall be mailed to each of the members of the Board of Directors at their respective last known 


addresses, ten (10) days before such meeting.  Any member of the Board of Directors may waive 


notice of any meeting by a writing signed by him, or his duly authorized attorney, either before 


or after the meeting. 


SECTION 4.  A majority of the members of the Board of Directors shall constitute a 


quorum, and the acts of a majority of the members of the Board of Directors present at any 


meeting at which a quorum is present shall be the acts of the Board of Directors.  Presence or 


voting by proxy shall not be allowed at meetings of the Board of Directors.  However, should a 


quorum not be present, the corporate action proposed may be submitted by letter to the Board of 


Directors for decision and, if a majority of the members of the Board of Directors consent in 


writing to any action proposed to be taken by Southwest Leadership Academy, such action shall 


constitute valid corporate action to the same extent as if it had been authorized at a meeting of 


the Board of Directors. 
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SECTION 5.  Each member of the Board of Directors shall be entitled to one (1) vote and 


shall not be liable for any dues or assessments at any time or of any type, but shall in other 


respects be subject to all laws of the State of Arizona relating to Directors of non-profit 


corporations.    


SECTION 6.  The Board of Directors shall manage all affairs of Southwest Leadership 


Academy, and exercise all of its corporate powers and shall have authority to delegate any such 


authority.  However, no part of the property, real or personal, of Southwest Leadership 


Academy, nor any portion of the income there from, shall inure to the benefit of any of the 


members of the Board of Directors or any private individual, except that reasonable 


compensation may be paid to any person for services rendered to or for Southwest Leadership 


Academy, in carrying out one or more of its purposes.  No member of the Board of Directors or 


any private individual shall be entitled to share in the distribution of any of the corporate assets 


of Southwest Leadership Academy upon its dissolution. 


SECTION 7.  The Board of Directors may, by an affirmative vote of not less than two-


thirds of its votes, impeach or remove any person then serving as a member of said Board of 


Directors for failure to attend meetings or to reasonably fulfill his or her obligations as a member 


of said Board, or for any other reason which may reasonably cause Directors holding not less 


than two-thirds of the votes of the Board of Directors to conclude that impeachment or removal 


of any member of said Board would materially enhance the continued conduct and affairs of 


Southwest Leadership Academy.  Any office vacated by such impeachment or removal may be 


filled by election by the Board of Directors for the balance of the term vacated, after which it 


shall be filled by nomination and election in the manner provided in Section 2 of this Article. 


SECTION 8.  By majority vote, the then serving members of the Board of Directors shall 


have the right to designate one or more co-Directors or successor Directors who shall 
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automatically become Trustee(s) of Southwest Leadership Academy, immediately in the case of 


a co-Trustee, or in the event of the resignation, death, or incapacity of one or more Trustee in the 


case of a successor Trustee. Such designation shall be made in a writing filed with the minutes of 


Southwest Leadership Academy, and signed by the then serving Trustee(s).  By majority vote, 


the then serving members of the Board of Directors shall have the right to revoke any such 


designation and make a new designation at any time by a writing filed with the minutes of 


Southwest Leadership Academy.  In the event there are no then serving Directors and no 


successor Director(s) has been named as provided for herein, any interested party may petition a 


court of competent jurisdiction to name one or more individuals to serve on the Board of 


Directors.  


ARTICLE II 


 OFFICERS 


SECTION 1.  The officers of Southwest Leadership Academy shall be a President, a 


Secretary, a Treasurer and such other officers as the Board of Directors determines.  The initial 


officers shall be elected for terms of one (1) year each by a majority vote of the members of the 


Board of Directors at the annual meeting, the officers shall hold office until the conclusion of the 


annual meeting at the end of their terms of office, and the qualification of their respective 


successors.  A vacancy in any office may be filled for the balance of the current term by a 


majority vote of the Board of Directors.  In lieu of such action at a meeting, a nomination may be 


submitted by letter by a member of the Board of Directors to the Secretary.  Upon receipt of the 


written nomination, the Secretary shall forward it to the members of the Board of Directors for a 


decision to be rendered in writing in the manner provided in Article I, Section 2 of these Bylaws. 


SECTION 2.  The President shall preside at all meetings of the Board of Directors, shall 


exercise general supervision and control of the affairs of Southwest Leadership Academy, shall 
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have all powers incident to the office of the President of a non-profit corporation and not 


inconsistent with the Articles of Incorporation or the Bylaws of this Corporation, shall perform 


generally the duties customarily required of such office, and shall be the chief officer thereof, 


subject, however, to the direction of the Board of Directors. 


SECTION 3.  In the absence of the President, the Secretary shall have the power to 


discharge all the duties of the President. 


SECTION 4.  The Secretary shall keep all corporate records, shall cause minutes to be 


kept of all meetings of the Board of Directors, shall have custody of all minute books of 


Southwest Leadership Academy, shall send out all notices, and shall make such reports and 


perform such other duties as are incident to his office or may be required of him by the Board of 


Directors. 


SECTION 5.  The Treasurer shall keep books and accounts reflecting all financial matters 


relevant to Southwest Leadership Academy.  The Treasurer shall prepare annually a report 


indicating the receipt and disposition of all funds and property of Southwest Leadership 


Academy, and shall himself/herself report to the Board of Directors on, and make 


recommendations with respect to, the finances of Southwest Leadership Academy. The Treasurer 


shall further perform all duties usually incident to such office or which may be delegated to him 


by the Board of Directors. 


  


ARTICLE III 


 COMMITTEES 


      The Board of Directors may at any annual or special meeting create a committee 


and appoint any members of the Board of Directors or other persons to serve on any committee 
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the Board may desire to form to facilitate the accomplishment of the purposes and objectives of 


Southwest Leadership Academy, as stated in its Articles and Bylaws. 


 ARTICLE IV 


 AMENDMENTS 


SECTION 1.  The Board of Directors shall have the power to make, alter, amend and 


repeal the Bylaws of Southwest Leadership Academy, by affirmative vote of a majority of the 


Board of Directors at any regular or special meeting, provided that the proposed action is 


inserted in the notice of such meeting and the written assent of a majority of the members of the 


Board of Directors shall serve to repeal or amend any Bylaws or to adopt additional Bylaws. 


SECTION 2.  Bylaws of Southwest Leadership Academy, may not be made, altered, 


amended, or repealed by any means other than that stipulated in Section 1 of this Article, and no 


amendment shall cause the operation of Southwest Leadership Academy, to be for purposes 


other than as set forth in the Articles.  


 ARTICLE V 


 CONTRACTS 


The Board of Directors, except as otherwise provided in these Bylaws, may authorize any 


officer or agent to enter into any contract or execute and deliver any instrument in the name of 


and on behalf of Southwest Leadership Academy, and such authority may be general, or 


confined to a special instance; and unless so authorized by the Board of Directors, no officer nor 


any agent or employee shall have any power or authority to bind Southwest Leadership 


Academy, by any contract or engagement or to pledge its credits or render it pecuniarily liable 


for any purpose or for any amount. 


 ARTICLE VI 


 PROHIBITION AGAINST PARTICIPATING IN AND 
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 DISTRIBUTION OF CORPORATE ASSETS OR EARNINGS 


No trustee, officer, employee of, agent of, or person connected in any way with 


Southwest Leadership Academy, shall receive or have inure to his benefit at any time any portion 


of the net earnings or assets of Southwest Leadership Academy, during its existence or upon its 


dissolution or in any way profit from the operations or activities of Southwest Leadership 


Academy, provided, however, that this shall not prevent the payment of reasonable 


compensation to any person for services rendered to Southwest Leadership Academy in carrying 


out its purposes, as shall be fixed by the Board of Directors.  All members of Southwest 


Leadership Academy shall be deemed to have expressly consented and agreed that upon the 


dissolution or winding up of the affairs of Southwest Leadership Academy, whether voluntarily 


or involuntarily, the assets of Southwest Leadership Academy, after all debts have been satisfied, 


shall be distributed, transferred, conveyed, delivered, and paid over exclusively to an 


organization, selected by the Board of Directors, described in Section 501(c)(3) of the Internal 


Revenue Code of 1986 or successor provisions of any subsequent federal law (the "Code") to be 


used for educational, scientific or charitable purposes as defined in Section 501(c)(3) of the 


Code.  Moreover, the income of Southwest Leadership Academy shall be distributed as directed 


by the Board of Directors for educational, scientific or charitable purposes within the meaning of 


Section 501(c)(3) of the Code.  Any such assets not disposed of shall be disposed of by the 


Superior Court of the county in which the principal office of the corporation is located, 


exclusively for such purpose or to such organization or organizations, as said Court shall 


determine which are organized and operated exclusively for such purpose. 


 ARTICLE VII 


 INVESTMENTS 
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Southwest Leadership Academy shall have the right to retain all or any part of property 


or funds acquired by it, and to deposit, invest and reinvest the same according to the judgment of 


the Board of Directors.  No action shall be taken by or on behalf of Southwest Leadership 


Academy, if such action is a prohibited transaction or would result in the denial of the tax 


exemption under any applicable section of the Code and its regulations as they now exist, or as 


they may hereafter be amended.  In setting investment policy, the Board of Directors shall be 


mindful of the purposes of Southwest Leadership Academy. 


 ARTICLE VIII 


 EXEMPT ACTIVITIES 


Notwithstanding any other provision of these Bylaws, no member, trustee, director, 


officer, employee, agent or representative of this Corporation shall take any action or carry on 


any activity by or on behalf of Southwest Leadership Academy, which is not permitted to be 


taken or carried on by an organization exempt from taxation under any applicable section of the 


Code and its regulations as they now exist or as they may hereafter be amended, or by an 


organization, contributions to which are deductible under the Code and its regulations as they 


now exist or as they may hereafter be amended, or any action or activity which for any reason 


whatsoever would result in the loss of tax exempt status by Southwest Leadership Academy, 


under any of the provisions of the Code or regulations as they now exist or may hereafter be 


amended. 


 ARTICLE IX 


 NON DISCRIMINATION POLICY 


Southwest Leadership Academy values a diverse student population and a diverse 


workforce and is an Equal Opportunity Employer.  Southwest Leadership Academy does not 
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discriminate on the basis of race, color, national origin, sex, religion, age, sexual orientation, 


mental or physical disability, marital status, prior military service, political affiliation, or any and 


other characteristic protected by Federal, State, or Local law.  


 ARTICLE X 


 INDEMNIFICATION 


SECTION 1.  For the purposes of this Article X, "agent" means any person who is or was 


a Director, trustee, officer, employee, or other agent of Southwest Leadership Academy, or is or 


was serving at the request of Southwest Academy, as a director, trustee, officer, employee, or 


agent of another foreign or domestic corporation, partnership, joint venture, trust, or other 


enterprise, or was a director, trustee, officer employee, or agent of a foreign or domestic 


corporation which was a predecessor corporation of Southwest Leadership Academy, or of 


another enterprise at the request of such predecessor corporation; "proceeding" means any 


threatened, pending, or completed action or proceeding, whether civil, criminal, administrative, 


or investigative; and "expenses" includes without limitation attorneys' fees and any expenses of 


establishing a right to indemnification under Sections 4 or 5(b) of this Article X. 


SECTION 2.  Southwest Leadership Academy shall have the power to indemnify any 


person who was or is a party or is threatened to be made a party to any proceeding (other than an 


action by or in the right of Southwest Leadership Academy, to procure a judgment in its favor, or 


an action brought by the Attorney General for any breach of duty relating to assets held in 


charitable trust) by reason of the fact that such person is or was an agent of Southwest 


Leadership Academy, against expenses, judgments, fines, settlements and other amounts actually 


and reasonably incurred in connection with such proceeding if such person acted in good faith 


and in a manner such person reasonably believed to be in the best interests of Southwest 
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Leadership Academy, and, in the case of a criminal proceeding, had no reasonable cause to 


believe the conduct of such person was unlawful.  The termination of any proceeding by 


judgment, order, settlement, conviction, or upon a plea of nolo contendere or its equivalent shall 


not, of itself, create a presumption that the person did not act in good faith and in a manner 


which the person reasonably believed to be in the best interests of Southwest Leadership 


Academy, or that the person had reasonable cause to believe that the person's conduct was 


unlawful.  


SECTION 3.  Southwest Leadership Academy, shall have power to indemnify any person 


who was or is a party or is threatened to be made a party to any threatened, pending or completed 


action by or in the right of Southwest Leadership Academy, or brought by the Attorney General 


for breach of duty relating to assets held in charitable trust, to procure a judgment in its favor by 


reason of the fact that such person is or was an agent of Southwest Leadership Academy, against 


expenses actually and reasonably incurred by such person in connection with the defense or 


settlement of such action if such person acted in good faith, in a manner such person believed to 


be in the best interests of Southwest Leadership Academy, and with such care, including 


reasonable inquiry, as an ordinarily prudent person in a like position would use under similar 


circumstances.  No indemnification shall be made under this Section 3 of this Article X: 


 (a)  In respect to any claim, issue, or matter as to which such person shall have 


been adjudged to be liable to Southwest Leadership Academy, in the performance of such 


person's duty to Southwest Leadership Academy, unless and only to the extent that the court in 


which such proceeding is or was pending shall determine upon application that, in view of all the 


circumstances of the case, such person is fairly and reasonably entitled to indemnity for the 


expenses which such court shall determine; 
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 (b) Of amounts paid in settling or otherwise disposing of a threatened or pending 


action, with or without court approval; or 


 (c) Of expenses incurred in defending a threatened or pending action which is 


settled or otherwise disposed of without court approval unless it is settled with the approval of 


the Attorney General. 


SECTION 4.  To the extent that an agent of Southwest Leadership Academy has been 


successful on the merits in defense of any proceeding referred to in Sections 2 or 3 of this Article 


X or in defense of any claim, issue, or matter therein, the agent shall be indemnified against 


expenses actually and reasonably incurred by the agent in connection therewith. 


SECTION 5.  Except as provided in Section 4 of this Article X, any indemnification 


under this Article IX shall be made by Southwest Leadership Academy, only if authorized in the 


specific case, upon a determination that indemnification of the agent is proper in the 


circumstances because the agent has met the applicable standard of conduct set forth in Sections 


2 or 3 of this Article X, by: 


 (a) A majority vote of a quorum consisting of Directors who are not parties to 


such proceeding; or 


 (b) The court in which such proceeding is or was pending upon application made 


by Southwest Leadership Academy, or the agent or the attorney or other person rendering 


services in connection with the defense, whether or not such application by the agent, attorney, 


or other person is opposed by Southwest Leadership Academy. 


SECTION 6.  Expenses incurred in defending any proceeding may be advanced by 


Southwest Leadership Academy, prior to the final disposition of such proceeding upon receipt of 


an undertaking by or on behalf of the agent to repay such amount unless it shall be determined 


ultimately that the agent is entitled to be indemnified as authorized in this Article X. 
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SECTION 7.  No provision made by Southwest Leadership Academy, to indemnify its or 


its subsidiary's directors, trustees, or officers for the defense of any proceeding, whether 


contained in the Articles of Incorporation, Bylaws, a resolution of Directors, an agreement, or 


otherwise, shall be valid unless consistent with this Article X.  Nothing contained in this Article 


X shall affect any right to indemnification to which persons other than such directors, trustees 


and officers may be entitled by contract or otherwise. 


SECTION 8.  No indemnification or advance shall be made under this Article X, except 


as provided in Sections 4 or 5(b), in any circumstances where it appears: 


 (a) That it would be inconsistent with a provision of the Articles of Incorporation, 


these Bylaws, or an agreement in effect at the time of the accrual of the alleged cause of action 


asserted in the proceeding in which the expenses were incurred or other amounts were paid, 


which prohibits or otherwise limits indemnification; or 


 (b) That it would be inconsistent with any condition expressly imposed by a court 


in approving a settlement. 


SECTION 9.  To the fullest extent permitted by Arizona Revised Statutes 12-982, as now 


in effect or as may hereafter be amended, there shall be no personal liability to a third party for 


monetary damages on the part of a volunteer director or volunteer executive officer of a non-


profit corporation, caused by the director's negligent act or omission in the performance of that 


person's duties as a director or officer, provided that the person's act or omission was (1) within 


the scope of the director's or executive officer's duties, performed in good faith and not reckless, 


wanton, intentional or grossly negligent, and (2) either the damages are covered by liability 


insurance or the director or executive officer and the Board of Directors had made all reasonable 


efforts in good faith to obtain available liability insurance. 







B.1. Articles, Report, Minutes, Bylaws: Exhibit 1      Southwest Leadership Academy           Page 28 of 29 
 


SECTION 10.  Southwest Leadership Academy shall have, to the fullest extent permitted 


by Arizona Revised Statute 33-1253, the power to purchase and maintain insurance on behalf of 


any agent of Southwest Leadership Academy, against any liability asserted against or incurred by 


the agent in such capacity or arising out of the agent's status as such whether or not Southwest 


Leadership Academy, would have the power to indemnify the agent against such liability under 


the provisions of this Article X.  


SECTION 11.  This Article X does not apply to any proceeding against any director, 


trustee,  investment manager, or other fiduciary of an employee benefit plan in such person's 


capacity as such, even though such person may also be an agent of Southwest Leadership 


Academy as defined in Section 1 of this Article X.  Southwest Leadership Academy shall have 


the power to indemnify such director, trustee, investment manager, or other fiduciary to the 


extent permitted by the Arizona Revised Statutes. 
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SECTION 12.  In no case, however, shall Southwest Leadership Academy, indemnify, 


reimburse, or insure any person for any taxes imposed on such individual under chapter 42 of the  





		ARTICLE II
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X 


B.3.1 EDUCATION SERVICE PROVIDERS 
 


 
We intend to contract with or have a governance relationship with an 
education service provider 


 


 
Explanation for Contracting with a CMO 


Southwest Leadership Academy (SLA) recognizes that new charter schools have considerable 
start-up responsibilities as well as substantial day-to-day education and operational tasks. As 
volunteers and visionaries, the Board’s true interest lies in creating the mission of Southwest 
Leadership Academy and involving itself in policy decisions, providing certain approvals 
(curriculum, etc.) and review of academic achievement. Without the staffing or start-up capital, 
the Board sought an Education Service Provider (ESP) with a proven track record to realize its 
vision. 


Rite of Passage, Inc. was chosen in particular because of their expertise and operations of 
multiple education campuses in Arizona, California, Colorado, Nevada, Maryland and Louisiana. 
These schools are licensed and accredited as a variety of different school types: Charter Schools, 
Private School, Private Day School, Non-Public School and a Voucher School. These schools 
also serve disadvantaged and at-risk youth, similar to SLA’s target population. Rite of Passage 
also has a compatible mission with SLA and an emphasis on Positive Youth Development. 
 


Furthering the Mission 


In working with Rite of Passage, Southwest Leadership Academy will forge a collaboration that 
will meet its mission and vision of providing a comprehensive program of instruction to engage 
at-risk students and encourage them to succeed.  Rite of Passage, through their own academies 
and schools, has demonstrated success in fostering social and academic skills that lead to 
retention and targeted achievement while promoting Positive Youth Development. Given ROP’s 
proven success, Southwest Leadership Academy’s students will build on their strengths and 
emerge with a stronger sense of what they can achieve when applying themselves to their own 
success.   


A Management Agreement (see attached B.3.1 Exhibit 3) outlining the relationship between 
these two parties, including a clear description of services that will be provided by Rite of 
Passage, has been prepared and reviewed by the Southwest Leadership Academy Board 
members, and will be executed once a charter is awarded. 
 


Services to be provided by CMO 


Rite of Passage will provide comprehensive educational, professional, and administrative 
services to Southwest Leadership Academy in order to assist the school with achieving its 
mission and vision. 


Educational Services 
Aligned SLA’s mission and vision of improving academic achievement through academic and 
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social skills instruction that will lead to student success, Rite of Passage will provide the 
curriculum, instructional services, instructional tools including educational materials and support 
with technology, equipment and supplies as well as any other educational services necessary for 
the provision of teaching and learning at the school. The educational services will be provided in 
accordance with the educational goals of SLA. Curriculum will be aligned with the Arizona’s 
Common Core Standards, and further assistance in the following areas will be provided: method 
of student instruction and assessment, policies, school calendar, school schedule and students 
enrolled. Rite of Passage will also maintain accurate financial and student records pertaining to 
the operation of SLA. 


Professional and Administrative Services 
Rite of Passage will provide personnel management, facility operation and maintenance, business 
administration, budgeting and financial reporting, technology support for both hardware and 
software, technology plan, e-rate filing and compliance, and human resource and public relations 
support services. The organization will also manage transportation and food services for the 
students enrolled at SLA. 


Beginning each school year, Rite of Passage will prepare an annual budget for approval by the 
Board. Other budget and financial services include detailed statements of all revenues, monthly 
statement of cash flow, facilitating annual audits, providing financial statements and other reports 
on the finances of SLA.  


Rite of Passage will maintain accurate records (financial and student) pertaining to its operation of 
SLA. All records will be available to SLA and to all appropriate regulatory agencies for 
inspection. ROP will retain financial records for a period of five years or longer if required by 
Code or other law. Student records will be retained permanently on behalf of SLA as long as a 
management agreement is in place, and will turn over all records to SLA if a management 
agreement is not in place. 


Rite of Passage will develop and set up the human resource policies and systems for recruiting 
and hiring Teachers, provide leadership skills training for Teachers and Administrators, set up 
financial systems including policies and procedures, accounting of school assets (A/R, A/P and 
GL), payroll processing and year-end audit, and oversee the operations and maintenance of the 
charter school facility. The administrative professional services will be provided in accordance 
with the educational program, management agreement and charter. 
 


Performance and Accountability 


Southwest Leadership Academy recognizes that Rite of Passage has extensive experience in 
collecting, maintaining and reporting school performance data. For example, at Ridge View 
Academy, a Charter School managed by ROP, school administration must track Key 
Performance Indicators and report them to Denver Public Schools and the Colorado Department 
of Youth Corrections. Additionally, Rite of Passage’s education programs collect comprehensive 
assessment data for state departments of education school accountability measures, school 
accreditation, school board reports, and data driven decisions regarding curricula and instruction. 
The Board expects Rite of Passage to use this experience to provide and report upon the 
educational services it provides to SLA.  


Performance Expectations and Accountability. The CMO will be responsible and accountable to 
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SLA for the provision of educational, professional and administrative services as outlined in the 
Management Agreement (and above). In addition, the CMO will be held accountable, and will be 
expected to perform the strategies and action steps of the school’s Performance Management 
Plan. In particular, the Performance Management Plan (see Section A.5) includes specific 
strategies and action steps the CMO and its employees must take to meet or demonstrate 
sufficient progress toward an established Level of Adequate Academic Performance, as set by 
the SLA Board.  


Southwest Leadership Academy will evaluate the performance of Rite of Passage’s management 
of the school through the following mechanisms: 


Dashboards. SLA Board will have access to dashboards which allow us to gauge instantly Rite 
of Passage’s performance and progress toward SLA-specific goals. The dashboard’s metrics will 
span areas including operations, finance and academics and are updated monthly. 


The Board will require Rite of Passage to use dashboards similar to those introduced during a 
recent training provided to Board members through the Arizona Charter School Association. The 
Board will have access to these dashboards through a web-based Board portal in areas including: 


• Financial Sustainability (revenue, reserves, etc.) 
• Monthly Comparison of Budget vs. Revenue and Expenditures 
• Monthly Tracking of Budget Average Daily Population (ADP) vs. Actual ADP 
• Capacity – Staff (staff retention, staff attendance, new hires, ratios, etc.) 
• Capacity – Student (enrollment, class sizes, attendance rate, tardies) 
• Demographic Information (race, gender, free/reduced lunch recipients, Special 


Education, ELL/LEP, etc.) 
• Social and Economic Impact Indicators (hours of community service, expulsions, 


injuries, etc.) 
• Academic Dashboard 


o Performance (assessment data: MAP, READ 180, SAT scores, etc.) 
o Academics (graduation rate, AZ Learns Rating) 


Key Performance Indicator reports (KPIs) are written reports provided to the Board by Rite of 
Passage on a monthly basis. Borrowing upon many of the areas reported in the Dashboards, the 
KPIs are a written report and another mechanism to evaluate Rite of Passage’s performance in 
the areas including: 


• Graduation Rate and Number of Students who continue on to college/employment 
• Testing Scores and Student Achievement (assessments, AIMS, RIT scores) 
• Community Service Hours 
• Hours of Professional Development and Hours of PLC 
• Parent Involvement 
• Attendance Rates 
• Continuous Quality Improvement Scores 
• Human Resources Reports including recruitment, retention, and safety (number of staff 


recruited, annual evaluations and percentage of employees scoring in low, average, 
above average and excellent ranges, staff retention (turnover) ratios, and staff safety 
(workers’ compensation)) 


• Financial Reports including reporting on comparison of board-approved budget to actual 
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• Measures of Academic Progress and RIT gains will be reported to the Board at least 
twice during the school year 


Continuous Quality Improvement. Another accountability measure is the Continuous Quality 
Improvement initiative in which educators and administrators conduct a qualitative evaluation of 
the school. Similar to a “quality assurance” review, this process includes classroom observations 
and feedback regarding lesson delivery and instruction, evaluation of curriculum maps, 
assessments and assessment data, and monitoring of fidelity to the school and Board initiatives. 
This process culminates in a written report presented by the EMO to the Board. 
Performance Management Plan. On an annual basis, the Board will approve SLA’s Performance 
Management Plan. The Board expects the CMO and its Principal to present four written reports 
to the Board members each year which includes a summary and a final analysis of the data as 
documented in the Performance Management Plan. These reports provide an additional 
monitoring process for analyzing the effectiveness of Rite of Passage in implementing the action 
steps and the overall management plan. These reports include: 


• RtI Procedures and Effectiveness 
• Staff Development Plan and Effectiveness 
• The Curriculum and Assessment Results and Analysis 
• Continuous Quality Improvement (CQI) Results and Action Steps  


As stated in the Performance Management Section (A.5), the first three reports will be completed 
during the summer after students have completed the academic year. 


Board Meetings: Board meetings are another opportunity to discuss and review Rite of Passage’s 
performance as it relates to operations, financial and academic performance. By reviewing 
dashboards and KPIs and other reports, the Board is given the information needed to measure 
and track the school’s progress toward its goals.  


ROP will also be responsible for preparing, at minimum, an annual budget for the Board of 
Directors approval. Amendments to this budget must be approved by the Board, and discussed 
during Board meetings. Budget performance is presented to the Board on a monthly basis, 
including a comparison of budgeted costs versus actual costs and is a Board agenda item. Any 
variances are reviewed and explained by Rite of Passage. Corrective action by the CMO is taken 
as necessary.  


Annual Audits. The Board requires a financial audit completed annually by an independent 
outside CPA firm who presents the results of said audit to the Board of Directors within a 
reasonable amount of time after the audit is completed. The CPA firm outlines any issues 
discovered through the audit process that could impact the operations of the school and/or 
strengthen internal controls as part of said presentation. Rite of Passage will respond to any 
recommendations in writing to the Board of Directors. 


Contingency Plans. The Board believes it has well-defined performance expectations and 
mechanisms to continually evaluate the performance of the CMO. With the mechanisms built in 
to evaluate performance, SLA Board will take an active role in guiding and discussing issues that 
arise.  However, should Rite of Passage fail to provide the contracted services, the Board would 
require corrective action to remedy any deficit areas. If Rite of Passage fails to remedy deficits, 
the Board may terminate its Agreement as outlined in the Management Agreement. Above all, 
the Board recognizes its duties to the State and to its students, and other Charter Management 
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Organizations may be researched and solicited to assume the duties to continue the management 
of the school, should Rite of Passage fail. 


Roles and Responsibilities 


The roles and responsibilities of the applicant (Southwest Leadership Academy) and its CMO, 
Rite of Passage, are delineated through its Management Agreement and further outlined in Table 
3. Generally, the Board is responsible for providing oversight, planning, direction and overall 
governance and policy decisions. The CMO and its employees (all staff will be employees of 
Rite of Passage and will be leased to the school) will be responsible for the day-to-day operations 
of the school as well as the operational start-up of the school.  


Table 3 summarizes the specific roles and responsibilities from other sections to help detail the 
roles and responsibilities the CMO has in relation to SLA. 


Table 3:  Explanation of Each Entity’s Role and Responsibilities 


Entity Role Specific Responsibilities 
Applicant: 
 
Southwest 
Leadership 
Academy 
(SLA) 
 


Southwest Leadership 
Academy’s role is 
establishing and 
maintaining the mission 
of Southwest 
Leadership Academy. 
SLA will make policy 
decisions, providing 
certain approvals 
(curriculum, etc.) and 
review academic 
achievement. 


• Establish the mission and vision 
• Provide overall governance of the charter school 
• Fulfill its commitments and contractual obligations to the 


Arizona Department of Education and the State Board 
• Formulate policy and procedures needed to accomplish the 


educational mission of the school  
• Maintain full and accurate meeting minutes 
• Review and approve major organizational decisions, 


commitments and plans  
• Assist with the selection of a Principal in collaboration with 


CMO and CMO’s Director of Education 
• Create a rotation system for Board membership and develop 


a method of sharing school information with parents, the 
charter management organization, and outside stakeholders 


• Approve annual budgets, review of annual audit, 990 
Returns and monthly financial reports 


• Review/monitor academic achievement/performance of CMO 
• Act as the final body of appeal in grievance process  
• Working in conjunction with CMO to approve the core 


curriculum, class sizes and student-to-teacher ratios 
• Ensure the Board complies with State’s Open Meeting Laws 


Charter 
Management 
Organization 
(CMO): 
 
Rite of 
Passage, Inc. 


Rite of Passage will 
serve as Charter 
Management 
Organization to 
Southwest 
Leadership Academy 
providing day-to-day 
management while 
fulfilling the mission 
and vision of the 
Board 


ROP will provide comprehensive educational, professional and 
administrative services as outlined in this section and within 
the Management Agreement. All staff will be employees of 
ROP and will be leased to the school.  
• Principal manages the day-to-day operations of the school 


including implementing policies regulations and procedures 
• Vice-Principal will help manage school operations, manage 


a positive learning environment, comply with state testing  
• The Instructional Leader will set and enforce rigorous 


standards for student achievement 
• Teachers deliver instruction to the students 
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 • Counselor is responsible for related counseling, career 
advisement, formal assessments and vocational tests, and 
meeting Special Education requirements 


• Behavioral Mentors provide assistance and provide 
supervision, mentoring and instruction to ensure pro-social 
culture at school 


• Registrar and Janitor/Maintenance provide needed support 
and services 
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B.3.1 ESP BACKGROUND INFORMATION: EXHIBIT 1 
 
 
 Rite of Passage (CMO) Historical Background 


For the past 28 years, Rite of Passage (ROP) has provided at-risk youth with high school 
educational services. During this time, Rite of Passage has earned a well-established reputation 
as an effective educational service provider to at-risk youth in a number of states’ juvenile justice 
and child welfare systems.  


ROP currently operates 11 accredited high schools and career and technical education programs 
in seven states, employs over 1,000 Teachers and staff, and serves nearly 2,000 youth. ROP has 
licensed programs for barbering/cosmetology in two states, a certified culinary program in five 
states, and a certified welding program in three states. The effectiveness of these programs is 
elevated by the accredited high school programs in each residential facility and GED 
tutoring/testing assistance at its community based programs.  ROP also has staff at each location 
that assist students with procuring employment or enrolling in post-secondary education to 
continue to improve their skill sets.  


As a result of their experience with at-risk youth and ROP’s familiarity with operating 
educational programs, Rite of Passage is uniquely qualified and understands the educational and 
emotional needs of Southwest Leadership Academy’s student population.  


 
Rite of Passage, Inc. (CMO) Experience  


Rite of Passage’s educational programs are established, structured and all regularly meet (or 
exceed) the standards of the applicable State Department of Education. Rite of Passage 
implements evidence-based concepts in its educational programs including cognitive behavioral 
therapy and social learning theory.  Additionally, Rite of Passage educational programs are 
modeled after best practices that emphasize assessment, professional development, quality 
assurance and evaluation and program fidelity.   


Their campuses are accredited by the local school agency, the State Department of Education, 
the North Central Association of College and Schools or the Western Association of Schools and 
Colleges. Through implementation of a year-round schedule, rigorous assessment, targeted 
teaching, and comprehensive approach to youth development, our middle schools and high 
schools regularly meet (or exceed) Adequate Yearly Progress (AYP).  


This organization’s capabilities include operating or managing school-based residential programs 
as well as multiple educational campuses licensed as a Private School, Private Day School, 
Charter School, Non-Public School or a Voucher School. In addition, Rite of Passage is currently 
an Educational Management Organization and operates Alternative Education Campuses for 
Denver Public Schools and the Recovery School District in Louisiana. 
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Performance Data for Rite of Passage Schools 


Students in Rite of Passage schools have, on average, less than one year’s length of education 
services, therefore,  a decision was made to compare of all of our students’ performance data 
based on average RIT score gains (see Table 1) in Reading (R), Language (L) and Math (M).  


Table 1:  Performance Data RIT Scores for Rite of Passage Schools 
 


Name Location Grade Levels MAP 
Assessment 


RIT 
 


   
Lookout 
Academy 


LMYSC (Golden, 
CO) 


High School  
3.1 


 
4.2 


 
2.9 


Ridge View 
Academy 
Charter School 


Ridge View YSC 
(Watkins, CO) 


High School  
2.8 


 
3.2 


 
4.1 


Ridge View 
Academy 


Betty K. Marler YSC 
(Denver, CO) 


High School  
 
 
4.9 


 
 
 
5.1 


 
 
 
3.2 


Rite of Passage 
Charter 
High School 


Silver State 
Academy 
(Yerington, NV) 


High School  
 
 
3.4 


 
 
 
2.8 


 
 
 
3.3 


Canyon State 
Academy 


Canyon State 
Academy 
(Queen Creek, AZ) 


6th – 12th Grade  
 
 
6.1 


 
 
 
4.3 


 
 
 
4.1 


Canyon State 
Academy 


Sycamore Canyon 
Academy 
(Oracle, AZ) 


6th – 12th Grade  
 
 
5.2 


 
 
 
4.2 


 
 
 
3.8 


Prestige Day 
School 


(Queen Creek, AZ) K - 12  
4.2 


 
3.9 


 
3.9 


Silver Oak 
Academy 


Silver Oak Academy 
(Keymar, MD) 


High School  
3.9 


 
3.3 


 
3.4 


 
*The scores above reflect the actual RIT gain that was shown from the beginning of the school year 
until the end of the school year 2010. 
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Performance Data RIT Scoring 


Northwest Evaluation Association (NWEA) assessments use a measurement scale that has 
proven to be exceptionally stable and valid over time. Their scale is based on the same modern 
test theory that informs the SAT, Graduate Record Exam, and Law School Admission Test. The 
benefit of this test theory is that it aligns student achievement levels with item difficulties on the 
same scale. NWEA placed all of their test items on the RIT scale according to their difficulty. 
Each increasing RIT is assigned a numeric value, or RIT score, that indicates a higher level of 
difficulty. As a student takes a MAP test, s/he is presented with items of varying RITs, or levels 
of difficulty. Once the MAP system determines the difficulty level at which the student is 
able to perform and the system collects enough data to report a student’s abilities, the test ends 
and the student is assigned an overall RIT score. 


Since  the  MAP  test  only  presents  questions  that  a  child  can  reasonably  attempt  to 
answer, the results are an excellent indicator of those skills and concepts that will appropriately 
challenge him/her. With this information, his/her Teacher can ensure academic growth. 


Denver Public Schools has now adopted MAP growth rates as one of the most important factors 
in determining school progress through new School Performance Framework (SPF).  Denver 
Public School authorized the charter for Rite of Passage’s charter Ridge View Academy (RVA).  


Denver Public Schools 
analyzes this data in many 
different ways.   


They look at overall trend 
lines for each year and 
multiple years, and use 
individual growth rates to 
drive IEP goals and 
student scheduling and 
planning.  Illustrated in the 
graph are the MAP growth 
rates that occurred from 
2009-2011.   


Students at Ridge View 
Academy are achieving 
growth rates far higher 


than the 2 RIT yearly national average each quarter, and continue to show impressive gains in all 
areas.  These results indicate that students at RVA are receiving a highly engaging and effective 
educational programming. 


The characteristics of the RIT scale provide several benefits to educators: 


Grade-independent: Because the tests are adaptive and the test items displayed are 
based on student performance, not age or grade, a score means the same thing. For 
example, a third grader who received a score of 210 and a fourth grader who received a 
score of 210 are learning at the same level. This allows growth to be measured. 
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Equal-interval: The RIT scale is infinite, but most student scores fall between the 
values of 140 and 300. Like meters or pounds, the scale is equal-interval, meaning that 
the distance between 170 and 182 is the same as the distance between 240 and 252. This 
allows educators to apply simple mathematical equations to the scores to determine 
information such as the mean and median scores in a class or grade. 


Stability: More than twenty years after it was first implemented, scores along the RIT 
scale mean the same thing. As a result, educators can confidently measure growth over 
many years.  The  enclosed  report  summarizes  reliability  and  validity  studies  used  to  
support NWEA instruments. 
 


Case Study of CMO’s Performance Data:  Ridge View Academy 
 
This section includes CSAP status and growth results for Ridge View Academy, a charter 
school operated and managed by Rite of Passage, and comparable schools.  Comparable 
schools are other Denver Public Schools (DPS) that are, like Ridge View Academy, identified 
as AECs. 


CSAP Scores among Comparable Schools 
The percentage of students achieving proficient or advanced and the percentage of students 
achieving partially proficient, proficient, and advanced on CSAP for Ridge View Academy 
and the weighted (by the number of CSAP participants) average for other AECs is shown in the 
Table 2.  Data is provided for spring 2007 through spring 2009.  For example, in spring 2009, 
35.4 percent of Ridge View Academy ninth graders achieved proficient or higher on the CSAP 
reading test. The weighted average for other AECs was 18.4 percent. 
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Table 2:  CSAP Scores for RVA and Other AECs 


CSAP Scores for RVA vs. Weighted Average of Other AECs 
 2007 2008 2009 
 RVA Other AECs RVA Other AECs RVA Other AECs 
 Proficient and Advanced Percentage 
Grade 9       
Reading 24.6% 9.1% 34.8% 8.3% 35.4% 18.4% 
Writing 15.5% 3.2% 12.3% 3.2% 20.8% 8.7% 
Math 5.3% 0.3% 7.8% 0.4% 5.2% 1.2% 
Grade 10       
Reading 20.2% 12.5% 24.3% 14.5% 30.2% 22.5% 
Writing 5.6% 6.0% 7.1% 3.8% 12.9% 7.9% 
Math 0.8% 1.5% 0.0% 0.6% 2.6% 2.2% 
Science 8.9% 2.7% 15.7% 3.2% 15.5% 4.6% 
       
 Partially Proficient, Proficient and Advanced Percentage 
Grade 9       
Reading 62.0% 33.2% 78.4% 34.2% 77.1% 53.9% 
Writing 76.5% 38.7% 81.9% 47.7% 93.8% 62.4% 
Math 20.9% 5.2% 29.6% 7.1% 22.9% 8.7% 
Grade 10       
Reading 59.7% 32.9% 57.1% 42.5% 74.1% 60.1% 
Writing 61.3% 34.7% 58.6% 41.1% 81.9% 59.8% 
Math 27.0% 7.9% 17.6% 8.5% 23.3% 15.9% 
Science 33.1% 12.9% 31.4% 10.0% 35.3% 18.8% 


 
For spring 2009, Ridge View Academy exceeded the weighted AEC average in all grades 
and subject areas for both partially proficient and above students and proficient and above.   
In many instances, Ridge View Academy far exceeded the average performance of other AECs.  
In addition, the percentage of students achieving the criterion in 2009 increased from 2008 in 
10 of 14 comparisons.  When compared against 2007 results, the percentage of students 
achieving the criterion increased in 12 of 14 instances. 


Longitudinal Growth 
The Denver Public Schools publically reports median growth percentiles for schools in order to 
show progress on CSAP over time based on the Colorado Growth Model.  Table 3 
summarizes the scores for Ridge View Academy and the district-wide medians for all high 
school students, showing Ridge View Academy’s achievements in comparison with the district-
wide average.  
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Table 3:  CSAP Two-Year Median Growth Model 
 Ridge View Academy District-wide Median 
Reading   
2009 48 50 
2010 84 51 
Writing   
2009 56 54 
2010 85 50 
Mathematics   
2009 57 51 
2010 65 42 


 


In 2010, Ridge View Academy exceeded the median performance of the District in reading, 
writing and math. These results demonstrate the effectiveness of the Ridge View Academy 
academic program. Equally impressive is that RVA exceeded the district-wide median for all 
high school students by quite a significant lead in 2010. 
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B.3.1 ESP MANAGED SCHOOLS: EXHIBIT 2 


Schools Managed by Rite of Passage, Inc. 


Name Location Accreditation/ 
Licensing 


Contact Information # of 
Students 
(capacity) 


Lookout 
Academy 


LMYSC (Golden, CO) North Central 
Association 


Carla Capstick, Principal 
(303) 273-2636 


168 


Ridge View 
Academy 


Ridge View YSC 
(Watkins, CO) 


North Central 
Association 


Ed Cope, Principal 
(303) 214-1139 


500 


Ridge View 
Academy 


Betty K. Marler YSC 
(Denver, CO) 


North Central 
Association 


Ed Cope, Principal 
(303) 214-1139 


41 


Rite of 
Passage 
Charter High 
School 


Silver State Academy 
(Yerington, NV) 


Western Association of 
Schools and Colleges; 
also, Private School 
licensed by NV DOE 


James Woods, Principal 
(775) 463-5111 


225 


Rite of 
Passage 
Charter High 
School 


Qualifying House 
(Minden, NV) 


Western Association of 
Schools and Colleges; 
also, Private School 
licensed by NV DOE 


James Woods, Principal 
(775) 463-5111 


32 


Rite of 
Passage 
Charter High 
School 


Sierra Ridge Academy 
(San Andreas, CA) 


Western Association of 
Schools and Colleges 


Vicky Wegener, School 
Administrator 
(209) 736-4500 


100 


Canyon State 
Academy 


Canyon State 
Academy  
(Queen Creek, AZ) 


North Central 
Association; also, 
Voucher School by AZ 
DOE 


Mark Yockus, Principal 
(480) 987-9700 


380 


Sycamore 
Canyon 
Academy 


Sycamore Canyon 
Academy 
(Oracle, AZ) 


North Central 
Association; also, 
Voucher School by AZ 
DOE 


Shawn Hill, Director of 
Education 
(480) 987-2064 


55 


Prestige Day 
School 


(Queen Creek, AZ) North Central 
Association; also, 
Voucher School by AZ 
DOE 


Shawn Hill, Director of 
Education 
(480) 987-2064 


27 


Silver Oak 
Academy 


Silver Oak Academy 
(Keymar, MD) 


Local School District; 
also, Maryland 
Department of 
Education 


Tracy Bennett-Joseph, 
Principal 
(410) 775-1745 


48 


Crescent 
Leadership 
Academy 


Charter School in RSD 
(New Orleans, LA) 


NOLA Recovery 
School District 


Ja’Net Davis, School 
Registrar 


200 
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B.3.1 ESP SERVICE AGREEMENT: EXHIBIT 3 
 
 


MANAGEMENT AGREEMENT  
 
 
 


This Management Agreement (the "Agreement") is made and entered into as of the  day of 
 by and between Rite of Passage, Inc., a Nevada corporation ("ROP"), and Southwest 
Leadership Academy, (the "Academy"), a Arizona nonprofit corporation, providing  education 
services as approved by the Arizona State Board for Charter Schools (“Board”) and the Arizona 
Department of Education (“ADE”) . 


 
RECITALS 


 
A.        The Academy has submitted an application to ADE to participate in the Charter 


School program pursuant to the Arizona Administrative Code and Arizona Revised Statutes (the 
“Code”). 


 
B.        ROP is a professional operator and manager of juvenile rehabilitation programs and 


special schools for the following purposes: 
 


• promoting  and  encouraging  effective  school  design  and  systems  of 
instruction; 


 
• implementing innovative and effective instructional and educational systems, 


management and programs for students with special problems; and 
 


• enabling the Academy and other schools to achieve their statutory purposes 
and educational goals. 


 
C.        The Academy and ROP desire to enter into a management contract and to create an 


enduring educational relationship whereby they will develop an effective educational program at the 
Academy; and whereby ROP will act as the management company for the Academy during its 
existence. 


 


THEREFORE, the parties mutually agree as follows: 


ARTICLE I 
EDUCATIONAL SERVICES AND ADMINISTRATIVE SERVICES 


 
1.01. Educational Services. 


 
(a) For the Term (as defined in Article II below), ROP will provide to the 
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Academy and its students the following educational services (the "Educational Services"): 
(i) Curriculum.  Curriculum and curriculum development; 


 
(ii) Instruction.  Instructional services and personnel management; 


 
(iii) Instructional Tools.   Instructional tools, equipment and supplies, 


including educational materials and teaching tools; 
 


(iv) Additional Educational Services.  Any other services necessary or 
expedient for the provision of teaching and learning at the Academy 
as agreed to from time to time between ROP and the Academy. 


 
(b)       The Educational Services will be provided in accordance with the educational 


goals, curriculum, methods of pupil instruction and assessment, policies, school calendar, school 
schedule and pupils to be enrolled at the Academy (the "Educational Program") as developed by 
ROP, adopted by the Academy, and ESS/ADE. 


 
(c) Subject to this Agreement, ESS/ADE and the Code, ROP may modify the 


Educational Services or related programs and activities. 
 


(d)       ROP will be responsible and accountable for the provision of the Educational 
Services, provided, that such obligations, duties and responsibilities are limited by the Academy 
Budget established pursuant to Section 1.02(vi) below, and ROP will not be required to expend 
funds on such services in excess of the amounts set forth in such Academy Budget. 


 
1.02 Administrative Services. 


 
(a) For the Term (as defined in Article II below), ROP will provide to the 


Academy the following administrative services (the "Administrative Services"): 
 


(i) Personnel Management.  Management and professional development of all 
personnel providing Educational Services and Administrative Services in 
accordance with Article VI below; 


 
(ii) Facility Operation and Maintenance.   Operation and maintenance of the 


Academy's facility (the "Facility") to the extent consistent with any and all 
leases or other documents pertaining to the Facility; 


 
(iii) Business Administration. Administration of all business aspects of the 


Academy; 
 


(iv) Transportation and/or Food Services.  Management of transportation, and 
food services for the students enrolled at the Academy; 
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(v) Public Relations. Management of any and all advertising and public relations 
with the community and the media; 


(vi) Budgeting and Financial Reporting. 
 


(A)      Beginning with respect to the 2012-2013 school year, a proposed annual 
budget (the "Academy Budget") will be prepared by ROP. Future 
annual budgets will be prepared by ROP in the same general manner as 
the 2012-2013 annual budget and will be subject to the approval of the 
Board, which approval will not be unreasonably withheld. The 
projected annual budget will include, but not be limited to, the 
financial details relating to the Educational Services and Administrative 
Services to be provided pursuant to this Agreement. 


 
(B)      Detailed statements of all revenues received, from whatever source, 


with respect to the Academy, and detailed statements of all direct 
expenditures for services rendered to or on behalf of the Academy, 
whether incurred on-site or off-site, upon request. 


 
(C) Annual audits or other financial statements as may be required by and in 


compliance with the Code and other applicable laws and regulations, 
subject to the Academy’s approval. 


 
(D)      Reports on the finances of the Academy upon the request of the 


regulatory authorities or the Board, but not less frequently than as is 
required by the Approval Letter, the Code or other applicable laws and 
regulations (and no more often than monthly). 


 
(E)      Other information on a periodic basis reasonably necessary to enable the 


Board to monitor ROP's performance under this and related agreements 
to the extent reasonably required by the School District or the Code, 
including the effectiveness and efficiency of operations at the Academy. 


 
(vii) Maintenance of Financial and Student Records. 


 
(A)    ROP will maintain accurate financial records pertaining to its operation 


of the Academy, together with all Academy financial records prepared 
by ROP and retain all such records for a period of five (5) years (or 
longer if required by the Code or other applicable laws and regulations) 
from the close of the fiscal year to which such books, accounts and 
records relate.  All of the Academy financial records retained by ROP 
pertaining to the Academy will be available to the Academy and to all 
appropriate regulatory authorities for inspection and copying upon 
reasonable request. 
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(B) ROP will maintain accurate student records pertaining to the students 
enrolled at the Academy as is required and in the manner prescribed 
by ESS/ADE, the Code and applicable laws and regulations, together 
with all additional Academy student records prepared by or in the 
possession of ROP, and retain such records permanently on behalf of 
the Academy or until this Agreement or its successor is terminated, at 
which time such records will be retained by and become the sole 
responsibility of the Academy. ROP and the Academy will maintain 
the proper confidentiality of personnel, students and other records as 
required by law and ESS/ADE; 


 
(viii) Admissions.  Implementation of the Academy's admission policy; 


 
(ix)      Student Hearings.  Administration and enforcement of student disciplinary 


and special education hearings in conformity with the requirements of the 
Code and other applicable laws and regulations (including, but not limited to, 
requirements involving due process and confidentiality) to the extent 
consistent with the Academy's duties and obligations under the Code and 
other applicable laws and regulations; 


 
(x)       Semester Reports.      ROP will provide to the Board on a semester basis (or 


more often if necessary for the Board to satisfy its obligations to ESS/ADE, 
the Code and other applicable laws and regulations) a report on (A) the 
Academy's students' academic performance, and (B) ROP's performance of 
the Educational Services and Administrative Services; 


 
(xi)    Rules and Procedures.   ROP will enforce the rules, regulations and 


procedures adopted by the Academy not in direct conflict with this 
Agreement, ESS/ADE, the Code and other applicable laws and regulations. 
ROP will recommend rules, regulations and procedures applicable to the 
Academy and its students; and 


 
(xii)     Additional Administrative Services. Any other services reasonably necessary 


or expedient for the effective administration of the Academy. 
 


(b) The  Administrative  Services  will  be  provided  in  accordance  with  the 
Educational Program and the Contract. 


 
(c)      Subject to this Agreement, the Approval Letter, the Code and other applicable 


laws and regulations, ROP may modify the methods, means and manner by which such 
Administrative Services are provided at any time. 


 
(d)       ROP will be responsible and accountable to the Board for the provision of the 


Administrative Services, provided that such obligations, duties, and responsibilities are limited by 
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the Academy Budget established in Section 1.02(vi) above, and ROP will not be required to expend 
funds on such services in excess of the amounts set forth in such Academy Budget. 


1.03.    Place of Performance; Provision of Offices. ROP will provide instructional, extra- 
curricular and co-curricular services and maintain the records and books of the students and the 
Academy at the Facility.   ROP may provide other services elsewhere, unless prohibited by 
ESS/ADE, the Code and other applicable laws and regulations. 


 
1.04.    Authority. By this Agreement, the Academy provides ROP all authority and power 


necessary and proper for ROP to undertake its responsibilities, duties and obligations provided for in 
this Agreement, except in cases wherein such authority may not be delegated by the Code, ESS/ADE 
and other applicable laws and regulations. 


 
ARTICLE II 


TERM 
 


2.01.    Term.  Subject to Article VII and Section 2.02 below, this Agreement will become 
effective as of the date hereof and end on the last school day of the 2017-2018 school year (the 
"Termination Date"). Notwithstanding anything to the contrary in this Agreement, the Agreement 
shall be effective and binding so long as the ESS/ADE Approval Letter issued pursuant to the Code 
is effective, and is thereafter subject to the availability of funding and appropriation annually of 
sufficient funds as may be required to meet the extended obligations hereunder.  The parties 
understand and acknowledge that if funding necessary hereunder is not available or appropriated to 
the Academy during the term hereof, all of ROP’s materials, trade secrets, know-how, proprietary 
data, trademarks and copyrighted documents, including but not limited to, all of the intellectual 
property rights and interests therein shall immediately revert to ROP. 


 
2.02.    Renewal. Upon the expiration of the term defined in Section 2.01 or a Renewal Term 


defined in this Section 2.02, this Agreement will automatically renew for an additional period (a 
"Renewal Term") equal to the term of any valid and effective ESS/ADE Approval Letter issued to 
the Academy, or its equivalent issued by any other agency authorized to enter into an academy 
Approval Letter, or similar agreement, unless (i) written notice of an intent to terminate or 
renegotiate is given by either party not less than 180 days prior to the Termination Date or the end of 
a Renewal Term, or (ii) this Agreement is terminated pursuant to Article VII below. 


 
ARTICLE III RELATIONSHIP OF 


THE PARTIES 
 


3.01.    Status of the Parties.   ROP is not a division or any part of the Academy.   The 
Academy is a body corporate authorized pursuant to the Approval Letter and under the Code and is 
not a division or a part of ROP. The relationship between the parties was developed and entered into 
through arms-length negotiations and is based solely on the terms of this Agreement and those of any 
other agreements that may exist from time to time between the parties.  Nothing herein will be 
construed to create a partnership or joint venture by or between the Academy and ROP or to make 
one the agent of the other. Neither the Academy nor ROP will hold itself out as a partner or agent of 
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the other or otherwise state or imply by advertising or otherwise any relationship between it and the 
other in any manner contrary to the terms of this Agreement.  Neither the Academy nor ROP has 
represented, and neither will represent, that it has the power to bind or legally obligate the other. No 
employee of ROP will be considered an employee of the Academy by either party for any purpose 
whatsoever, notwithstanding that one or more employees of ROP may be engaged in providing the 
Educational Services, Administrative Services or Supplementary Programs (defined in Article V 
below) to the Academy on a full-time basis. All personnel performing educational or administrative 
services for the Academy, whether employees of ROP or the Academy, shall comply with all 
applicable licensure or other requirements of the Code and any regulations promulgated thereunder, 
and shall be entitled to all perquisites provided thereby. 


 
3.02.    No Related Parties or Common Control. ROP will not have any role or relationship 


with the Academy that, in effect, prevents the Academy's ability to exercise its rights, including 
cancellation rights, under this Agreement. Furthermore, the Academy and ROP will not be members 
of the same control group, as defined in Section 1.150-(f) of the regulations under the Internal 
Revenue Code of 1986 as amended (or its successor), or related persons, as defined in Section 
144(a)(3) of the Internal Revenue Code of 1986 as amended (or its successor). 


 
3.03.    Other Schools. The parties acknowledge that this arrangement is not exclusive and 


that ROP will have the right to render similar services to other persons or entities including other 
public or private schools or institutions ("Other Schools"). ROP will maintain separate accounts for 
reimbursable expenses incurred on behalf of the Academy and Other Schools and only charge the 
Academy for expenses incurred or consideration earned on behalf of the Academy. All grants or 
donations received by the Academy, or by ROP for the specific benefit of the Academy, will be 
maintained in separate accounts and used solely for the Academy.  If ROP incurs authorized 
reimbursable expenses on behalf of the Academy and Other Schools which are incapable of precise 
allocation between the Academy and Other Schools, then ROP will allocate such expenses among all 
such Other Schools and the Academy on a pro rata basis based upon the number of students enrolled 
at the Academy and the Other Schools, or upon such other equitable basis as it shall elect. 


 
ARTICLE IV 


CONSIDERATION 
 


4.01. Compensation for Services. 
 


(a)       For the term of this Agreement, including each and every Renewal Term, the 
Academy will pay ROP an annual fee (“the Management Fee”) of (i) 10% of the state and local 
school funds (the "State Aid") that the Academy receives, directly or indirectly, pursuant to the Code, 
for the particular students enrolled in the Academy (the "State Allocation"), plus (ii) subject to 
federal law and regulations, 10% of the funds (the "Federal Funds") that the Academy receives, 
directly from the federal government (the "Federal Allocation"), provided further however, ROP 
shall in no event receive a Management Fees from funds provided to the Academy from the “School 
Free and Reduced Breakfast and Lunch Program”. To the extent that goods or services are provided 
to the Academy in lieu of funds, the parties agree to cooperate with each other to determine whether 
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a Management Fee should be paid in respect of such services and the amount thereof. To the extent 
that the parties are unable to reach agreement with respect thereto, they will use the procedures set 
forth in Article XII, below, to resolve the dispute. Consideration paid pursuant to this section of the 
Agreement does not preclude the payment of additional consideration if additional consideration is 
permitted or specified elsewhere in this Agreement or other agreements between the parties. 


(b)       Reasonable Compensation.  The Management Fee under this Agreement is 
reasonable compensation for services rendered. ROP's compensation for services under this 
Agreement will not be based, in whole or in part, on a share of net profits from the operation of the 
Academy. 


 
4.02.    Payment of Costs.  In addition to the Management Fee described in Section 4.01 


above, the Academy will reimburse ROP for all expenses paid by ROP in implementing the 
Academy budget. Such costs include, but are not limited to, personnel costs, curriculum, supplies, 
supervision and behavior management of students, etc. 


 
4.03. Time and Priority of Payments. 


 
(a)       ROP will receive its Management Fee in the same number of installments and 


in the same proportion that the Academy receives its revenues. Each installment of the Management 
Fee will be due and payable within five (5) days of receipt by the Academy of the revenues related 
thereto. 


(b)      ROP will notify the Academy of payments due and owing to ROP pursuant to 
Section 4.02 above as soon as possible after the end of each month and the Academy will make such 
payments to ROP within ten (10) days thereafter. 


 
(c)      The Academy will satisfy its payment obligations under this Article to ROP in 


the following order of priority: (i) payments due and owing pursuant to Section 4.02 above with the 
oldest amounts due first; and (ii) payments due and owing pursuant to Section 4.01 above with the 
oldest amounts due first. 


 
4.04. Other Revenue Sources. 


 
(a)       The Academy and ROP may, together or independently, solicit and receive 


grants and donations from public and private sources consistent with the mission of the Academy, in 
the name of either ROP or the Academy; provided, however, that any solicitation of such grants by 
ROP in the name of the Academy or which identities the Academy shall be subject to the prior 
approval of the Academy. 


 
(b)       All funds received by ROP or the Academy for the benefit of the Academy 


from such other revenue sources pursuant to this Section 4.04 will be deemed Academy funds, 
except that ROP may receive compensation of any such funds as agreed to by both parties and to the 
extent allowable by the donor or grantor of such other revenue source. 


 
(c)       Nothing in this Section 4.04 will be construed to prohibit ROP from soliciting 
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funds or grants solely for its own general corporate purposes and using such funds or grants solely 
for such purposes. 


ARTICLE V PERSONNEL 
AND TRAINING 


 
6.01. Personnel Responsibility. 


 
(a)       Subject to Sections 1.01 and 1.02 above, the Approval Letter, the Code and 


other applicable laws and regulations, ROP will have the sole responsibility and authority to 
determine staffing levels, and to select, evaluate, assign, discipline, supervise, manage and transfer 
personnel necessary to carry out the Educational Services, the Administrative Services, the 
Supplemental Programs (if any) and all other services provided under this Agreement. 


 
(b)        Except as specified in this Agreement or as required by the Code or the 


Approval Letter, the Principal (as defined in Section 6.02 below), teachers and support staff provided 
by ROP pursuant to this Agreement will be employees of ROP.   ROP will be responsible for 
conducting criminal background checks and unprofessional conduct checks on its employees to the 
extent required under the Code and other applicable laws and regulations as if the employees were 
employed by an academy. Upon request, ROP will provide the Academy documenting evidence of 
such background checks. 


 
6.02.    Principal. ROP will provide the Academy with a principal, and ROP will determine 


the employment terms of the Principal. ROP will have the authority, consistent with the Code and 
other applicable laws and regulations to select and supervise the Principal and to hold him or her 
accountable for the success of the Academy. 


 
6.03     Core Teachers.  ROP will provide the Academy with such core teachers (English, 


math, science, social studies, special education) as are required to provide the Educational Services, 
Administrative Services and Supplementary Programs.  ROP will determine the number and 
assignments of such teachers. Such teachers may work at the Academy on a full or part time basis. 
Each teacher assigned to the Academy will be qualified in his or her grade levels and subjects, hold 
a valid teaching certificate issued by the AE under the Code to the extent required under the Code 
and other applicable laws and regulations, and have undergone a criminal background check and 
unprofessional conduct check to the extent required under the Code and other applicable laws and 
regulations. 


 
6.04     Non-Core Teachers. ROP will provide the Academy with non-core teachers who may 


be credentialed in their areas of expertise including but not limited to health, vocational trades, 
elective subject areas, etc. 


 
6.05.    Support Staff. ROP will provide the Academy with such support staff as is required 


to provide the Educational Services, Administrative Services and Supplementary Programs. Such 
support staff may include, among others, teachers' aides, clerical staff, administrative assistants to the 
Principal, bookkeepers and maintenance personnel. Such support staff may work at the Academy on 
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a full or part time basis. 
 


6.06.    Training.  ROP will coordinate training in its instructional methods, curriculum, 
educational  program and support technology to its instructional personnel on a regular and 
continuous basis. Such training will enable ROP's instructional staff to provide in-service training to 
each other.  Non-instructional personnel will receive such training as ROP determines to be 
reasonable and necessary under the circumstances. 


 
6.07     Compliance. All personnel provided by ROP to the Academy shall be subject to such 


background checks and other requirements set forth in the Code, or other applicable law. 
 
 
 


ARTICLE VII 
TERMINATION OF AGREEMENT 


 
7.01.  Termination. 


 
(a)       By ROP.  ROP may terminate this Agreement prior to the end of the term 


specified in Article II in the event that the Academy fails to remedy a material breach within 30 days 
after written notice from ROP. A material breach includes, but is not limited to (i) ROP's failure to 
receive any fee or reimbursement as required by the terms of this Agreement, (ii) adoption by the 
Academy of an Educational Program in substantial variance from ROP’s prescribed Curriculum or 
the material recommendations of ROP, or (iii) an act or omission of gross negligence that causes 
ROP to be unable to perform its material obligations under this Agreement.  Termination by ROP 
will not relieve the Academy of any obligations for payments outstanding to ROP as of the date of 
termination. 


 
(b)       By Academy. The Academy may terminate this Agreement prior to the end of 


the term specified in Article II in the event that ROP fails to remedy a material breach within 30 days 
after written notice from the Board.  A material breach by ROP includes, but is not limited to: 
(i) failure to account for its expenditures, (ii) failure to substantially follow the material policies, 
procedures, rules, regulations or curriculum which are not in violation of or conflict with the 
Approval Letter, this Agreement, the Code, ROP’s Curriculum and applicable laws and regulations, 
(iii) failure to abide by and meet the educational goals set forth in the Approval Letter, (iv) the 
employment of teachers in violation of the Code or this Agreement, or (v) any act or omission of 
gross negligence that causes the Academy to breach the Approval Letter in a material way. 
Termination by the Academy will not relieve the Academy of any obligations for payments 
outstanding to ROP as of the date of the termination. 


 
(c)      Termination of the Contract.  This Agreement will terminate upon the 


Academy’s ceasing to remain an ESS/ADE approved special and non-special education service 
provider, provided, however, that this Agreement will continue to remain in effect until the 
Termination Date or the end of a Renewal Term (as applicable) if (i) the Academy has received a 
subsequent ESS/ADE Approval Letter, and (ii) this Agreement has not been terminated pursuant to 
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this Article VII.   Termination pursuant to this paragraph will not relieve the Academy of any 
obligations for payments outstanding to ROP as of the date of termination. 


 
7.02.  Change in Law.   If any federal, State or local law or regulation, court or 


administrative decision or Attorney General's opinion has a materially adverse effect on the ability of 
either party to carry out its obligations under this Agreement, such party, upon written notice, may 
request renegotiation of this Agreement.  Such renegotiation will be undertaken in good faith and 
will include the use of a third party arbitrator for alternative dispute resolution pursuant to Article 
XII below.  If the parties are unable to renegotiate the terms within 90 days after such notice and 
good faith negotiations, the party requesting the renegotiation may terminate this Agreement on 120 
days further written notice or at the end of a school year, whichever is earlier. 


 
7.03     Real and Personal Property. Upon termination, all real and personal property leased or 


provided by ROP to the Academy will remain the real and personal property and leases of ROP, and 
all other personal property purchased by ROP with the funds provided to ROP by the Academy 
pursuant to Section 4.02 above will be the personal property of the Academy. 


 
7.04     Future Advances/Out-of-Pocket Expenses. Upon termination or expiration of this 


Agreement for any reason, all advances or out-of-pocket expenses relating to services under this 
Agreement paid by ROP with ROP's own funds, will be immediately repaid by the Academy unless 
otherwise agreed in writing by ROP. 


 
ARTICLE VIII 


PROPRIETARY INFORMATION AND OWNERSHIP 
 


8.01.    Ownership.   Educational materials purchased by ROP with funds ROP receives 
pursuant to this Agreement will be the property of the Academy. Notwithstanding the foregoing, the 
Academy acknowledges and agrees that ROP owns the intellectual property rights and interests in 
ROP’s Curriculum and materials.  The Academy further acknowledges and agrees that it has no 
intellectual or property interest or claims in ROP’s Curriculum and materials. 


 
 
 


ARTICLE IX 
INDEMNIFICATION 


 
9.01.    Indemnification of ROP. The Academy will indemnify and save and hold ROP and 


all of its employees, officers, directors, subcontractors and agents harmless against any and all 
claims, demands, suits or other forms of liability that may arise out of, or by reason of, any 
noncompliance by the Academy with any agreements, covenants, warranties or undertakings of the 
Academy contained in or made pursuant to this Agreement, and any misrepresentations or breach of 
the representations and warranties of the Academy contained in or made pursuant to this Agreement. 
In addition, the Academy will reimburse ROP for any and all legal expenses and costs associated 
with the defense of any such claim, demand or suit.  The indemnification requirements of this 
Section 9.01 may be met by the purchase of insurance pursuant to Article X below. 







 


B.3.1 ESP Service Agreement: Exhibit 3      Southwest Leadership Academy           Page 11 of 16 


 
9.02.   Indemnification of the Academy.  ROP will indemnify and save and hold the 


Academy and all of its employees, officers, directors, subcontractors and agents harmless against any 
and all claims, demands, suits or other forms of liability that may arise out of, or by reason of, any 
noncompliance by ROP with any agreements, covenants, warranties or undertakings of ROP 
contained in or made pursuant to this Agreement, and any misrepresentation or breach of the 
representations and warranties of the ROP contained in or made pursuant to this Agreement.  In 
addition, ROP will reimburse the Academy for any and all legal expenses and costs associated with 
the defense of any such claim, demand or suit.  The indemnification requirements of this Section 
9.02 may be met by the purchase of insurance pursuant to Article X below. 


 
9.03.    Limitations of Liabilities.  The Academy will assert all immunities and statutory 


limitations of liability in connection with any claims arising from its operations, and will not waive 
any immunities or limitations without the prior written consent of ROP. 


 
ARTICLE X 


INSURANCE 
 


10.01.  Insurance Coverage.  The Academy will maintain general liability insurance and 
umbrella insurance coverage in the amounts required by the Code. The Academy will comply with 
any information or reporting requirements applicable to the Academy with its insurer(s). 


 
10.02.  Workers' Compensation Insurance. Each party will maintain workers' compensation 


insurance as required by law, covering its respective employees. 
 
 
 
 


10.03   Cooperation.  Each party will, upon request, present evidence to the other that it 
maintains the requisite insurance in compliance with the provisions of this Article X. Each party will 
comply with any information or reporting requirements required by the other party's insurer(s), to the 
extent reasonably practicable. 


 
 
 


ARTICLE XI 
WARRANTIES AND REPRESENTATIONS 


 
11.01.  Representations and Warranties of ROP. ROP hereby represents and warrants to the 


Academy: 
 


(a)       ROP is a duly organized corporation in good standing in Nevada and is 
authorized to conduct business in the State of Arizona. 


 
(b)       To the best of its knowledge, ROP has the authority under the Code and other 


applicable laws and regulations to execute, deliver, perform this Agreement, and to incur the 
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obligations provided for under this Agreement. 
 


(c)       ROP's actions under this Agreement have been and will be duly and validly 
authorized, and it will adopt any and all further resolutions or expenditure approvals required for 
execution of this Agreement. 


 
11.02   Representations and Warranties of the Academy.  The Academy hereby represents 


and warrants to ROP: 
(a)      To the best of its knowledge, the ESS/ADE Approval Letter received by the 


Academy (i) authorizes the Academy to operate and receive the State, Federal and Local education 
funds, as well as other revenues; (ii) approves the Education Program and other activities 
contemplated by this Agreement; and (iii) vests the Academy with all powers necessary and desirable 
for carrying out the Education Program and other activities contemplated in this Agreement. 


 
(b)       To the best of its knowledge, the Academy has the authority under the Code 


and other applicable laws and regulations to contract with a private entity to perform the Educational 
Services, Administrative Services, Supplemental Programs, and all other services under this 
Agreement and execute, deliver and perform this Agreement, and to incur the obligations provided 
for under this Agreement. 


 
(c)       The Academy's actions and those of the Board have been duly and validly 


authorized, and the Academy and Board will adopt any and all further resolutions or expenditure 
approvals required for execution of this Agreement; provided, however, that with regard to 
expenditures, such resolutions and approvals shall be required only if the relevant information is 
available to the Academy and the Academy has sufficient funds in the Budget to pay for such 
expenditures. 


 
 
 


(d)      The Academy has provided and will provide ROP all authority and power 
necessary and proper for ROP to undertake its responsibilities, duties, and obligations provided for in 
this Agreement. 


 
(e)       The Academy is not in breach of the terms of the Approval Letter and will not 


breach the Approval Letter once fully issued. 
 


(f)        To the best of its knowledge, the Academy is not in breach or default under 
any loan or financial obligations, including, but not limited to, salary obligations and related benefits, 
payroll taxes, and leases for real and personal property, to the extent that any such obligation is 
related to the Academy's required performance under this Agreement. 


 
(g)       The Educational Program has been reviewed and approved by unanimous 


resolution by the Board. 
 


(h)       To the best of its knowledge, the Educational Program complies with and will 
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continue to comply with the requirements of the ESS/ADE Approval Letter, the Code and other 
applicable laws and regulations. 


 
(i)       The Academy has no intellectual or property rights or claims in the 


curriculum, programs, or processes of ROP. 
 


11.03.  Mutual Warranties. Each party to the Agreement warrants to the other that there are 
no pending actions, claims, suits or proceedings, to its knowledge, threatened or reasonably 
anticipated against or affecting it, which if adversely determined, would have a material adverse 
effect on its ability to perform its obligations under this Agreement. 
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ARTICLE XII 
ALTERNATIVE DISPUTE RESOLUTION PROCEDURE 


 
12.01   Alternative Dispute Resolution Procedure.  The parties hereto will endeavor to resolve in 
good faith any controversy, disagreement or claim arising between them, whether as to the 
interpretation, performance or operation of this Agreement or any rights or obligations hereunder. If 
they are unable to do so, any such controversy, disagreement or claim will be submitted, for final 
resolution without appeal, to binding arbitration, by either party giving written notice to the other of 
the existence of a dispute which it desires to have arbitrated.  The place of arbitration will be 
Phoenix, Arizona. The arbitration will be conducted by a panel of three (3) arbitrators and will be 
held in accordance with the rules of the American Arbitration Association ("AAA"). Of the three (3) 
arbitrators, ROP will select one, one will be selected by the Academy, and the two (2) arbitrators so 
selected will select the third. Each party will give notice to the other party of the arbitrator selected 
by it within thirty (30) days of such selection. In the event that the arbitrators selected by ROP and 
the Academy are unable to agree on the third arbitrator, the President of the AAA will select the third 
arbitrator.  The decision and award (if any) of the arbitrators will be final and binding, i.e., not 
subject to appeal, and the parties hereby mutually agree that any such determination will have the 
same effect as an arbitration pursuant to Arizona law, and a judgment upon the award may be entered 
in any court having jurisdiction thereof, or application may be made to such court for a judicial 
acceptance of the award and an order of enforcement, as the case may be.  The expenses of 
arbitration will be borne in accordance with the determination of the arbitrators with respect thereto. 
Pending the decision by the arbitrators with respect to the dispute or difference undergoing 
arbitration, all other obligations of the parties hereto will continue as stipulated herein, and all 
monies not directly involved in such dispute or difference will be paid when due.  The arbitrators 
will make their decision in accordance with the laws of the State of Arizona and the United States. 


 
 
 


ARTICLE XIII 
MISCELLANEOUS 


 
13.01. Sole Agreement. This Agreement supersedes and replaces any and all prior 


agreements and understandings between the Academy and ROP. 
 


13.02.  Force Majeure. Notwithstanding any other sections of this Agreement, neither party 
will be liable for any delay in performance or inability to perform due to acts of God or due to war, 
riot, terrorism, civil war, embargo, fire, flood, explosion, sabotage, accident, labor strike or other acts 
beyond its reasonable control. 


 
13.03.  Governing Law.  The laws of the State of Arizona will govern this Agreement, its 


construction, and the determination of any rights, duties and remedies of the parties arising out of or 
relating to this Agreement. 


 
 


parties. 
13.04.  Agreement in Entirety.   This Agreement constitutes the entire agreement of the 
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13.05. Counterparts. This Agreement may be executed in counterparts, each of which 


will be deemed an original, but both of which will constitute one and the same instrument. 
 


13.06.  Official Notices. All notices and other communications required by the terms of 
this Agreement will be in writing and sent to the parties hereto at the addresses set forth below (and 
such addresses may be changed upon proper notice to such addressees).  Notice may be given 
by: (i) certified or registered mail, postage prepaid, return receipt requested, (ii) facsimile (with 
confirmation of transmission by sender's facsimile machine) or (iii) personal delivery. Notice will 
be deemed to have been given two days after mailing or on the date of personal delivery or on the 
date of transmission of a facsimile if on a business day during normal business hours (or, if not, 
the first business day).  The addresses of the parties are: 


 
To: 


 
Southwest Leadership Academy School 
20061 E. Rittenhouse 
Rd. Queen Creek, AZ 
85242 


 
Attn:   Harriet Caruso 
Fax: (480) 987-9701 


 
To: With a copy to: 


 
Rite of Passage, Inc. Barbara J. Ross, Esq 
2560 Business Parkway, Suite A 9490 S Beck Ave 
Minden, NV 89423 Tempe, AZ 85284 


 
Attn: Carolyn Jenkins-Bower Attn:  Barbara J. Ross 
Fax: (775) 267-9420 Fax:  (480) 839 7065 


 
13.07.  Assignment.  This Agreement will not be assigned by ROP without the prior 


consent in writing of the Academy (which consent will not be unreasonably withheld) or by the 
Academy without the prior consent in writing of ROP (which consent will not be unreasonably 
withheld), provided that ROP may assign this Agreement to an affiliated entity and may without 
the consent of the Academy, delegate the performance of but not responsibility for any duties 
and obligations of ROP hereunder to any independent contractors, experts or professional 
advisors. 


 
13.08.  Amendment. This Agreement will not be altered, amended, modified or 


supplemented except in a written document approved by the Board and signed by both the 
President of the Academy and an authorized officer of ROP. 


13.09.  Waiver. No waiver of any provision of this Agreement will be deemed to be or will 
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constitute a waiver of any other provision, nor will such waiver constitute a continuing waiver unless 
otherwise expressly stated. 


 
13.10. Severability. The invalidity of any of the covenants, phrases or clauses in this 


Agreement will not affect the remaining portions of this Agreement, and this Agreement will be 
construed as if such invalid covenant, phrase or clause had not been contained in this Agreement. To 
the extent that any of the services to be provided by ROP are found to be over broad or an invalid 
delegation of authority by the Academy, such Services will be construed to be limited to the extent 
necessary to make the Services valid and binding. 


 
13.11.  Successors and Assigns. Except as limited by Section 13.07 above, this Agreement 


will be binding upon, and inure to the benefit of, the parties and their respective successors and 
assigns. 


 
13.12.  No Third Party Rights. This Agreement is made for the sole benefit of the Academy 


and ROP.  Except as otherwise expressly provided, nothing in this Agreement will create or be 
deemed to create a relationship between the parties to this Agreement, or either or them, and any 
third person, including a relationship in the nature of a third party beneficiary or fiduciary. 


 
13.13.  Survival of Termination. All representations, warranties and indemnities made in this 


Agreement will survive termination of this Agreement. 
 


IN WITNESS WHEREOF, the undersigned have executed this Agreement as of the date and 
year first above written. 


 
RITE OF PASSAGE, INC., 
a Nevada corporation 


 
 
 


By:     
Carolyn Jenkins-Bower, Treasurer 


 
SOUTHWEST LEADERSHIP ACADEMY 
an Arizona nonprofit corporation 


 
 
 


By:     
Mike Gantt, Secretary 
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C.2 ADVERTISING AND PROMOTION 
 
Southwest Leadership Academy’s advertising and promotion plan will focus on our target 
population – particularly, students who are disadvantaged and at risk of failure due to academic, 
social or economic factors, expelled from high school or high school dropouts, or transitioning 
from the juvenile justice system.   


Because this is a community school, we will focus our advertising and promotion within the 
neighborhoods surrounding Southwest Leadership Academy. We will deliver information and 
messaging through various channels, from brochures and mailings to strong grassroots efforts at 
the community level. As part of our Target Population analysis, we are confident there are 
sufficient students to fulfill our enrollment goals of 150 students in the first year, 400 in the 
second year, and 500 in the third year. And, guided by our foundational principle that 
connections with family and community are essential, we are committed to providing parents and 
community members the assurance that Southwest Leadership Academy is the school of choice 
for their youth.   


SLA will take a proactive approach to advertise and promote from the start-up phase to year 
three and beyond, to ensure SLA reaches its enrollment goals. Starting with a recruitment 
committee and plan, the Board and its CMO will start the recruitment, ideally in the target 
neighborhoods, as early as February prior to school opening.  Once staff are hired (including the 
Principal), he/she will join recruitment efforts. With the combined efforts of these individuals, 
students will be recruited through the following strategies:  


1. SLA will send packets to all eighth grade students and high school students (without 
regard to ethnicity, gender, disability, first language, religion, school history, or national 
origin) in the target neighborhoods and schools that include a letter explaining Southwest 
Leadership Academy’s philosophy and approach to creating a collaborative learning 
environment, an application for admission, and an invitation to students and parents to 
attend scheduled open house events where they can obtain more information about 
enrolling in our school.   


2. Many of the targeted neighborhoods have limited access to the Internet or the means to 
purchase newspapers on a regular basis. Therefore, we will employ strong grassroots 
efforts to provide information on a personal level that both advocates for underserved 
families and recruits prospective students. These efforts include meeting with staff and 
parents from organizations serving targeted students, including community-based 
organizations (churches, community centers), and attending neighboring sponsored 
choice fairs and middle school events where high school choices are detailed.  Our 
recruiters will follow up with low income and other at-risk students to encourage them to 
apply.   


3. SLA will meet with and provide information to administrators from local area high 
schools. Because our school targets expelled students and students who have dropped out, 
we will work with these high schools so this population of students may be referred to 
SLA.  We will also work with school administrators as early as expulsion hearings in an 
attempt to understand the issues surrounding the student and develop a transition plan for 
them to attend SLA. If SLA waits for notification by the sending school, the risk of 
truancy and failure to attend will rise. This early intervention process will assist in 
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beginning the motivation process of re-engaging these students in the formal educational 
system. 


4. The Principal and Board members will seek out community contacts from other student 
referral sources. This includes social workers, as well as probation and parole officers 
who need educational options for youth who are transitioning from juvenile justice 
systems including the Arizona Department of Juvenile Corrections.  


5. Radio and newspaper advertising will supplement our grassroots efforts. Through this 
outreach medium, SLA will not only target prospective students and their parents, but 
local businesses and community-based organizations who are also community 
stakeholders and will act as refererral sources.  We will work with the advertising/sales 
departments within these media sources to optimize the timing for our recruitment plan. 


 


Start-up Timeline and Plan for Recruitment/Advertising/Promotion 
 
The following timeframe for Southwest Leadership Academy’s start-up advertising and 
promotion also notes costs associated, when applicable. During the start-up, the Board will rely 
on the expertise of their CMO, Rite of Passage. With staff (Principal and Registrar) hired in May 
2013, the CMO staff will be primary recruiters and will attend initial meetings.  
 


• February 2013: SLA will create a series of marketing and promotional materials for 
distribution. This includes a 3-fold color brochure and a promotional Pee Chee folder 
that includes an enrollment packet and information about the school ($2,465). In 
addition, SLA will purchase logoed pens to give out during open houses and community 
events ($425). 


• March 2013 through June 2013:  SLA will utilize its Board members, CMO and 
Principal (when hired in May 2013) to recruit students from start-up to three years and 
beyond, in order to ensure that as many students (within our target population) as 
possible are aware of the unique educational opportunity the school offers.  The 
recruiters will reside in or be knowledgeable of the target communities as well as have a 
thorough knowledge and understanding of the SLA program. 


• March 2013: Create SLA’s web site and develop a page on Facebook and Twitter 
($500). 


• March 2013 to May 2013: Initial contacts at local area high schools will be initiated by 
the SLA Board or CMO. The Principal will also meet with local area high schools (when 
hired) to discuss SLA as an education option. During this time period, the protocol will 
be established to include working with administrators as early as expulsion hearings by 
the sending school (no cost). 


• March 2013 to May 2013: Initial contacts with local juvenile justice programs will be 
made by the SLA Board or CMO. Once the Principal is hired, he/she will continue to 
meet with state and local juvenile justice programs (e.g. Arizona Department of Juvenile 
Corrections) to discuss SLA as an option for paroled clients who still need to fulfill 
education requirements. During this time period, the protocol will be established for 
referrals (no cost). 
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• March 2013:  Send letters to all 8th grade students and high school students in the target 
community inviting them to apply for admission and encouraging them to attend an open 
house ($450). 


• March 2013: Post at least 100 promotional flyers at local community centers and 
appropriate retail venues that students and families frequent (no cost). 


• March 2013 to July 2013:  Hold a minimum of one Open House per month (March, 
April, May, June and July) to explain SLA’s educational philosphy and its advantages. 
The cost of the Open Houses is $1,000.  


• March 2013 through July 2013:  Recruiters (SLA Board members, CMO and Principal, 
when hired) will attend community events, meet with staff of organizations (i.e. group 
homes) serving targeted students, and use a variety of other means to make SLA’s 
existence known and encourage students to apply.  This may include choice fairs and 
middle school events that detail high school choices. Open House Flyers ($262.50) and 
pens will be distributed during these events. 


• May 2013:  Send additional letters to 8th grade students and high school students in the 
target community inviting them to apply for admission and encouraging them to attend 
an open house ($450). 


• June 2013: Begin two-week radio advertisement campaign of 30-second spots, twice a 
day ($1,000). 


With June 28, 2013 as the deadline for submission of enrollment packets (see enrollment 
practices), the advertising and promotion campaign will generally conclude by July 1. At that 
point, the final Open House in July will be an invitation to meet the Teachers as well as one final 
information session for any prospective students and their parents. 


 


Enrollment Practices 


Southwest Leadership Academy (pursuant to ARS §15-194) will enroll all eligible pupils who 
submit a timely application, unless the number of applications exceeds the capacity of a program, 
class, grade level or building.  


Southwest Leadership Academy shall give enrollment preference to pupils returning to the 
charter school in the second or any subsequent year of its operation and to siblings of pupils 
already enrolled in the charter school.  


SLA will not be sponsored by the school district governing board, so will not give enrollment 
preference to eligible pupils who reside within the boundaries of the school district where the 
charter school is physically located.  


Last, SLA does not anticipate giving enrollment preference to and reserve capacity for pupils 
who are children of employees of the school, employees of the charter holder, members of the 
governing body of the school or directors, officers, partners or Board members of the charter 
holder. Preference will not be given to pupils who attended another charter school if the charter 
school previously attended by the pupil has an identical charter holder, board and governing 
board membership as the enrolling charter school, provided that any school that elects to give 
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such enrollment preferences shall be treated as a single charter school for the purpose of 
establishing their support level weights for purposes of ARS §15-943. The enrollment process 
SLA operates also includes:  


General: 


• Students are admitted on a first-come, first-served basis. 


• Enrollment preference may be granted only as the law permits (such as siblings). 
Waiting List:  


• Waiting lists are not maintained from year to year.  Students not accepted in one year 
who wish to be considered for admission the following year must submit a new 
enrollment packet in accordance with the established process. 


• Parents may place their student on a waiting list for the following academic year at any 
time during the current year. A new wait list begins on the first Monday of the current 
school year.  


Registration for Returning (Year 2 and 3) Students: 


• We enroll students for the fall semester from our existing roster beginning on the 
Tuesday after President’s Day (in February). Packets are generally sent home the 
previous Friday. 


• Parents of existing students have until March 1st to register, at which time open 
registration begins.  


Timeframe: 


• June 28, 2013: Deadline for submission of enrollment packets. Note that enrollment 
packets will ask for basic student and parent information, including whether or not the 
student has an Individual Education Plan (IEP), and include documents required by the 
Arizona Department of Education.  However, this information will not be used to 
determine eligibility or priority for admission.  


• July 12, 2013: Letters sent to students and parents informing them of their admission 
status: eligible for admission or waitlist.  


• July 12 to August 12, 2013: For accepted students with disabilities, SLA obtains a copy 
of the student’s (IEP). The special education staff are convened to determine whether 
SLA is an appropriate placement for the student, and if so, what services must be 
provided by SLA and what program accommodations/modifications must be made by 
SLA  in order to provide the student equal education opportunities. 


• July 30, 2013:  Last day for students and parents to return contracts and “Intent to 
Enroll” forms.   


• July 31, 2013:  Students admitted from waiting list to fill vacancies. 


• August 5, 2013: First day of school. 
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Enrollment Packet 
Enrollment Packets will be provided to prospective students and/or their parents who are 
interested in attending Southwest Leadership Academy.  The Enrollment Packet contains all 
forms and guidelines necessary to inform parents and students of school policies and procedures, 
as well as regulatory information to be mandated and provided to the state.  Each enrollment 
packet will include a:  


• Welcome letter from the Principal 


• Enrollment Checklist to complete at the time of enrollment 


• SLA Annual Enrollment Form 


• Emergency Information Form 


• Primary Home Language other Than English (PHLOTE) Survey 


• Section 504 of the Rehabilitation Act of 1073 Notice 


• Summary of Child Find Procedures 


• Notification to Parents Regarding Confidentiality of Student Records 


• Notification of Rights Under FERPA 


• Photo Media Release Form 


• Student Directory Information Release Form 


• Code of Conduct/Rules/Dress code/Internet Contract 


• Parent Student Compact 


• General Permission and Waiver of Liability Form 


• Request for Release of Student Records 


• ADE Arizona Residency Guidelines, Documentation Form, Affadavit of Shared 
Residence, McKinney-Vento Regulations and Eligibility Questionnaire * 


Enrollment Packets will be available in both Spanish and English to ensure equal opportunity for 
enrollment is offered to all target population households.  


Upon acceptance to SLA, students will be asked to complete and provide additional documents  
(i.e. School Lunch and Breakfast Program Application) and provide information, such as 
immunization and medical records.*  


*Students experiencing homelessness will not be disqualified from enrollment if they are unable 
to provide residency information or immunization/medical records.  SLA will contact the 
student’s previous school to obtain their records, and if immunizations are not current, SLA will 
make arrangements for immunizations to be administered by a medical professional. 


List of Costs/Rationale 
 
The marketing goal of SLA is to make students, parents, and community more knowledgeable 
about SLA’s programs and gain increasing enrollment numbers. During the start-up, we have 
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calculated spending the following (See Table 1) based on quotes from printers, radio stations, 
etc. as well as researched costs. Newspaper advertisements will take place during the second year 
(Table 2) and costs include a strategic month campaign with Arizona Republic and affilitate La 
Voz. 


These costs are accounted for in the C.4 Start-up Budget Section. 


Table 1: Start-Up Advertising and Promotion Costs 


Strategy Cost Rationale 


Create and print 
brochures, flyers and Pee 
Chee folders  


$2465 1000 color 3-fold brochures printed at $.85 each 
1000 color flyer at $.49 each 
750 2-color Pee Chee folders at $1.50 each  
(quote from R&S Printer) 


Promotional Materials 
(Pens) 


$425 500 promotional pens for $.79 each, plus $30 tax and 
shipping 
(based on 4imprint costs) 


Create website, develop 
page on Facebook and 
Twitter 


$500 Using a purchased template, a website can be created 
for $500.   
(based on templatemonster.com costs) 


Send letters to 8th 
graders/high school 


$450 Approximately 1,000 letters will be sent, with 
postage of $.45  
(based on postage rates) 


Radio advertisement $1000 Advertising package on local radio stations. 30 
second spots, 10 times for 2-week recruitment plan 
(quote from CBS Radio Station affiliate KZON) 


Open House Flyer $262.50 875 Open House flyers. Five sets of printing for the 
five open houses (total of 4,375 flyers printed by in-
house by CMO at $.06) 
(based on unit cost of agreement with Konica 
Minolta) 


Host Open Houses $1000 Five open houses in five months will be sponsored at 
the school during the start-up period. The costs are 
associated with snacks, refreshments. $200 per event. 


Second round of letters to 
8th graders/high school 


$450 Approximately 1,000 letters with promotional flyer 
will be sent the second time, with postage of $.45 
(based on postage rates) 


Total $6552.50  


 


Year 1 through Year 3 Advertising and Promotion 


Our objective is for SLA students to re-enroll in subsequent school years. Therefore, our 
advertising and promotional strategy will be slightly modified in year 1 to year 3.  Where SLA 
relied on their CMO to provide recruiting during start-up, we will utilize Behavioral Mentors 
(who work year-round) to enhance recruitment activities in the following years. During year two, 
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we will also place advertisements in the local newspaper.  Additionally, the expectation is that by 
year 2, SLA will have developed a strong reputation as a trusted school within the community 
and target population, thereby assisting in our advertising efforts. 


Many of our advertising and promotion strategies will remain the same, including meetings and 
dialog with students, parents, agencies, community-based organizations and schools. Strategies 
include the following: 


1. SLA will send packets to all eighth grade students and high school students (without 
regard to ethnicity, gender, disability, first language, religion, school history, or national 
origin) in the target neighborhoods and schools that include a letter explaining Southwest 
Leadership Academy’s philosophy and approach to creating a collaborative learning 
environment, an application for admission, and an invitation to students and parents to 
attend scheduled open house events where they can obtain more information about 
enrolling in our school.   


2. SLA will attend community events, meet with staff of organizations serving targeted 
students and attend neighboring sponsored choice fairs and middle school events where 
high school choices are detailed.   


3. SLA will meet with and provide information to administrators from local area high 
schools (with the intent of targeting drop outs/expelled students). 


4. SLA will contact churches, community centers, and group homes in order to gain access 
to potential students.   


5. The Principal will seek out community contacts including probation and parole officers 
and social workers to recruit students who are transitioning from juvenile justice systems.  


6. Support grassroots efforts with invitations for tours and open houses. 


7. Target prospective students as well as their parents, business, community-based 
organizations and referral sources through radio and newspaper advertisements. 


8. With a significant increase in enrollment during the second year, SLA anticipates  using 
Behavioral Mentors during the summer so they can meet with students, attend meetings, 
and follow-up on applicant’s questions.  


 
Advertisement and Promotion Costs 
SLA has calculated advertising and promotion for each year, shown in Table 2. As stated 
previously, these costs were determined from quotes and researched costs. These costs are 
included in the Three-Year Operational Budget found in Section C.5. 


Our primary aim is to retain students from one year to the next. To support the incoming 9th 
graders and our increased enrollment up to the third year, SLA will utilize the following 
strategies with the associated costs shown.  
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Table 2: Year 1 to Year 3 Advertising and Promotion Costs 


Strategy Details Year 1 Year 2 Year 3 


Reprint brochures, and 
folders  


Using the costs as 
described in the start-up, 
Reprint 1000 colored 3-fold 
brochures, 1000 flyers. 
Print 1000 Pee Chee 
folders each year 


$2840 $2840 $2840 


Send letters to 8th 
graders/high school 


1000 letters with 
promotional flyer will be 
sent, with postage of $.45 


$450 $450 $450 


Radio advertisement Radio ads with a two-week 
advertising package 


$1,000 $1,000 Yr 3 no 
radio 
campaign 


Newspaper Ads Supplemental newspaper 
ads campaign targeting 
students, parents and 
businesses 


$3,000 $1000 $1000 


Host Open Houses Open Houses will be 
sponsored at the school. 
The costs are associated 
with snacks, etc.  


$800 
(4 open 
houses) 


$600 
(3 open 
houses) 


$600 
(3 open 
houses) 


Second round of letters 
to 8th graders/high school 


Letters with promotional 
flyer will be sent the 
second time, with postage 
of $.45 


$450 $450 $450 


Total  $8540 $6340 $5340 


 





		General:

		Waiting List:

		Registration for Returning (Year 2 and 3) Students:

		Timeframe:
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C.3 PERSONNEL 
Southwest Leadership Academy will recruit and hire qualified staff to support the students and 
implement SLA’s program of instruction. SLA will work through its Charter Management 
Organization to recruit and hire qualified staff that also possess a strong shared vision of the 
mission and philosophy of SLA. SLA will select staff that are innovative and have an openness 
to new ideas and that can provide a nurturing and supportive environment for students and their 
families. 


Staffing Plan 
SLA’s staffing plan begins with identified positions that will provide administrative, 
instructional and support for the school and its students. The first year’s enrollment is 150 
students with steady increase in year two to 400 students, then capping at 500 students in the 
third year. The staffing plan will keep pace with these enrollment increases; maintaining a 
consistent ratio of Teachers to students.  


Table 3 provides a staffing plan based on the projected enrollment at Southwest Leadership 
Academy. The grades and anticipated number of students to be served in each grade within the 
first three years of operation is also provided.  


Table 3: Southwest Leadership Academy Staffing Plan 
 Year 1 Year 2 Year 3 


Total Enrollment 150 400 500 


Grade  9th 10th 11th 12th  9th 10th 11th 12th  9th 10th 11th 12th  
Enrollment by Grade 35 45 45 25 95   105 105 95 120 125 125 130 


            Position 
Instructional Leader 1 1 1 
Teachers 4.5 12 14 
Special Education Teacher 1 4 6 
Counselor 1 1 1 
Behavioral Mentors 4 10 13 


Instructional FTEs   11.5 28 35 
    


Principal 1 1 1 
Vice-Principal 0 1 1 
Registrar 1 1 1 
Janitor/Maintenance 1 2 3 


Non-Instructional FFEs 3 5 6 
    Calculated Ratios:    


Student: Teacher* 150/6 = 25 400/16.5 = 24 500/20.5 =24 
Student: Instructor 150/11.5 = 13 400/28 = 14 500/35 =14 


Student: Instructor for Advisement**  150/11.5 = 13 400/29 = 14 500/36 =14 
* Calculation includes Instructional Leader at .5 FTE and all the Teachers and Special Education  
** Calculation includes Vice-Principal (no Vice-Principal for first year) 
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Recruit, Hire and Train Staff 


Aligned with the staffing pattern, Southwest Leadership Academy will recruit, hire and train the 
qualified staff to implement the program of instruction and manage the day-to-day operations of 
the school. The following staff will be hired for the following duties and qualifications.  


Duties and Qualifications 


• Principal manages the day-to-day operations of the school including implementing 
policies regulations and procedures. Qualifications include, but are not limited to, a valid 
Principal’s Certificate, Master’s Degree and five years of experience. 


• Vice-Principal will help manage school operations, manage a positive learning 
environment, comply with state testing and meet Special Education requirements. 
Qualifications include, but are not limited to, a valid Arizona Teaching Certificate, 
Special Education Endorsement, Master’s Degree and three years of experience. 


• Instructional Leader oversees the curriculum instruction and assessment and will set and 
enforce rigorous standards for student achievement. Qualifications include, but are not 
limited to, a valid Arizona Teaching Certificate, Master’s Degree and three years of 
experience. 


• Registrar will assist students with enrollment of classes, maintaining student records 
including formal assessment data, grades and schedules. Qualifications include, but are 
not limited to, two years of college education, three years of experience and bilingual in 
English and Spanish. 


• Counselor is responsible for related counseling, career advisement, administration of 
formal assessments and vocation tests and meeting Special Education Requirements. 
Qualifications include, but are not limited to, Special Education Endorsement, Bachelor’s 
Degree and three years of experience.  


• Teachers (including Special Education) deliver instruction to the students. Qualifications 
include, but are not limited to, a valid Arizona Teaching Certificate, Special Education 
Endorsement (for Special Education Teachers), and three or more years of teaching 
desired. 


• Behavioral Mentors provide assistance and provide supervision, mentoring and 
instruction to ensure pro-social culture at school. Qualifications include, but are not 
limited to, Associate’s Degree and related experience. A Bachelor’s Degree is preferred. 


• Janitorial/Maintenance is responsible for the overall cleanliness, sanitation, security, 
safety and maintenance of the assigned facilities, buildings, grounds and equipment. 
Qualifications include, but are not limited to, related experience in the field and a high 
school diploma or GED is desired. 


 


Recruitment 
Beginning in March of 2013 the first recruitment effort will be for selecting and hiring a 
Principal and Registrar for Southwest Leadership Academy to begin employment May of 2013. 
Also in May, the CMO’s Human Resource Department will begin placing employment 
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advertisements to locate administrative and teaching staff. Job openings will be posted at current 
ROP schools (Rite of Passage employs over 1,000 teachers and staff) and in local newspapers 
and job boards. Additionally, networking and developing professional relationships with 
Principals from schools in the area will be encouraged and will provide assistance with recruiting 
qualified staff.  


Hiring 
The Principal in collaboration with the CMO, will interview staff and present qualified 
candidates. Qualified candidates will be hired based on a formalized interview process with the 
Principal. The process will include a review of a candidate’s education, experience, references as 
well as meeting requirements (such as Special Education Endorsement) of the position. The 
CMO will assist the Principal with making the final decision to hire staff.  SLA plans to have all 
staff members selected prior to June 30, 2013, with a start-date of July 8th . 


Training 
Southwest Leadership Academy understands the importance of investing in our Teachers and 
staff and, accordingly, will take every available opportunity to develop their skills and 
knowledge.   During the school year, all staff, including the Administrators, Counselor, Teachers 
and Behavioral Mentors, will receive 10 days of professional development through larger all-site 
trainings and smaller, job-related breakout sessions.  All-site training topics will 
include:   Positive Youth Development (PYD) principles, social and cognitive-based skills 
instruction through ART, the behaviors and needs of at-risk youth in education settings, PBIS 
and effective classroom management practices, multicultural competence and understanding, the 
needs of students who have behavioral health problems, Rite of Passage policies and procedures 
and how Teachers and Behavioral Mentors can work together in the classroom.  Job-embedded 
staff development will be an important component of professional development for both 
Teachers and Behavioral Mentors.  Administrators will coach staff utilizing observational 
protocols to facilitate detailed feedback and will model skills for staff members, whether those 
skills involve de-escalating a youth’s anger through cognitive-based behavioral strategies or 
differentiating instruction in the classroom. 


As part of the start-up, Teachers will receive additional professional development focused on 
curriculum, instruction and assessment. Topics will include:  Arizona’s Common Core 
curriculum, curriculum mapping, analyzing assessment data, RtI implementation, SIOP and 
culturally relevant pedagogy.  These topics will be reviewed throughout the year during job-
embedded staff training and through workshops.  Additional training will occur in the afternoons 
after classes end and on designated staff development days and will cover other elements of the 
Program of Instruction, as outlined in the Performance Management Plan.  To focus on student 
achievement specifically, the Instructional Leader will lead a Professional Learning Community 
(PLC) with the Teachers for collaborative problem-solving, professional self-reflection and 
analysis of student learning.   


Based on Teacher and staff feedback, in addition to the feedback of other stakeholders and 
student achievement data, the Principal will develop and revise the Professional Development 
Plan to ensure that SLA is truly a learning organization focused on student achievement and the 
needs of the whole child. 
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Compensation and Benefit Plan 


SLA’s compensation plan seeks to be competitive with other schools of similar size and 
population and other Rite of Passage schools. Compensation includes salaries, health benefits as 
well as stipends, paid to staff who coach afterschool athletics and events. These stipends are 
$6,000 during the first year, $25,200 for the second year, and $48,000 for the third year. 


All staff will be employees of Rite of Passage and will be leased to the school. ROP will 
administer payroll and provide benefits, workers compensation, and human resources support. 
Salaries are adjusted at 4% each year based on annual performance. 


These salaries are consistent with the Start-up and Three-Year Operational Budgets. However, it 
is important to note that the School Year starts July 1st, and the Start-Up extends through July 
31st. There is an overlap in July. Therefore, SLA’s budgeting process did not count staff salaries 
in July twice.  The salaries are counted in the Start-up budget, and then reduced by the amount of 
wages paid in July for the first year Operational Budget. 


• Principal: Starting at $75,000, with an increase to $88,120 in the third year. The 
Principal’s compensation plan will be annually revised, based on performance, and 
approved by the CMO. Because the Principal was paid during start-up (as described 
above), the first year operational budget indicates $68,750. 


• Vice-Principal: Starting at $53,000 in the second year to $55,120 in the third year. The 
Vice-Principal’s compensation plan will be annually revised, based on performance, and 
approved by the Principal and CMO. 


• Instructional Leader: Starting at $50,000 the Instructional Leader has a budgeted increase 
to $54,080 annually based on performance and approval by the Principal. Because the 
Instructional Leader was paid during start-up, the first year operational budget indicates 
$46,842. 


• Registrar: Starting at $31,200 the Registrar’s budgeted salary will increase to $34,398 
based on performance, and approval by the Principal. Because the Registrar was paid 
during start-up, the first year operational budget indicates $28,600. 


• Counselor: Starting at $45,000, the Counselor will increase to $48,672 by year three, 
based on performance and approval by the Principal. Because the Counselor was paid 
during start-up, the first year operational budget indicates $44,053. 


• Teachers: The average starting salary for the regular Teacher shall be $42,000, adjusted 
each year based on performance and approval by the Instructional Leader and Principal. 
The salary may be up to $46,606 by the third year. The first year operational budget 
indicates $41,116. 


• Behavioral Mentors: Salary will depend on education. Behavioral Mentors with a 
Bachelor’s Degree will earn $32,000 a year, and Behavioral Mentors with less than a 
Bachelor’s Degree will earn $30,000. All staff will have increases based on performance 
and supervisor approval. This is a year-round position, and salaries were paid during the 
start-up period, showing $29,042 for the first year operational budget. 


• Janitorial/Maintenance: This position will start at $31,200 with increases to $32,048 by 
the third year, based on performance and supervisor approval. The first year operational 
budget indicates $29,900. 
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Benefits and Insurance 
To recruit and retain staff, a comprehensive benefits package will be provided through Rite of 
Passage which includes: Medical, Dental, Vision, Life Insurance, Paid Time Off (PTO) and 
Holidays. Tuition Reimbursement and 401(k), with employer match, are available after one year 
of employment. In addition, SLA will foster a culture of employee appreciation with monthly 
employee awards and annual employee appreciation celebrations. 


Employee benefits are $130,488 during the first year, and increase to $431,975 in year three with 
the additional staffing.    
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C.1 FACILITIES ACQUISITION 
 


Description of Facility Needs 


In its first year of operations, Southwest Leadership Academy will enroll up to 150 students. The 
Board has identified the need for a minimum of one classroom per Teacher (minimum of six) 
and at least 15,000 square feet of usable space including the classrooms, library, cafeteria for 
breakfasts/lunches, computer labs, administrative offices and a multi-purpose room. To support 
afterschool activities, there is also a need for outdoor courts and recreation fields. By year three, 
with 500 students, the requirements and square footage needs increases. Additional classrooms 
will be needed, and the Board anticipates at least 45,000 square feet will be needed, based on the 
footprint of schools with similar enrollment.  Ideally, SLA will be located in a former school that 
can effectively serve its target population. Such a location would aid the Administrators and 
Teachers in effectively delivering the education model proposed, while minimizing costly 
modifications to a building, ensuring proper zoning and timely educational occupancy. 


 


  Acquired Facility 


Southwest Leadership Academy is fortunate to secure, through its Charter Management 
Organization, such a facility envisioned and in a desired location. Southwest Leadership 
Academy will utilize a former school (Carl T. Smith Middle School) that is located at 4301 West 
Fillmore Street, Phoenix, Arizona (APN 103-33-503) through a lease agreement with its Charter 
Management Organization (details provided in the Costs and Financial Arrangement section).  


The 48,000 square foot space features 25+ classrooms, a library, cafeteria, science and computer 
labs, administrative offices, a multi-purpose room and storage area. It also has two full outdoor 
basketball courts, a six-acre recreation/athletic field, ample parking and shaded ramadas 
throughout the site.  This location is conveniently located on the I-10 exit for 43rd Avenue and is 
served by municipal bus lines, thereby providing students with transportation options throughout 
the day.  


Another important characteristic of this school is its location. The campus is bordered on the 
northwest by an industrial district, and a six-acre recreation field on the south. The total land size 
of this location is 11.41 acres. This former school’s West Fillmore address was central to SLA’s 
demographics research. We are confident this location is in an area aligned with our target 
population and will help support our mission. 


Unoccupied portion of Carl T. Smith Middle School: Currently the Carl T. Smith Middle School 
has a charter school (Mission Charter School) utilizing a portion of the building. Mission has a 
lease agreement for the use of the Carl T. Smith Middle School with Rite of Passage that runs 
through June 2013, with an option to lease another year.  
Within the Carl T. Smith Middle School neighborhood, our CMO is already engaging the 
community as a partner. The League of United Latin American Citizens provides a mentoring 
program to the students at Mission. Once SLA occupies this building, we anticipate opening 
some rooms for community agencies including Probation Officers, Arizona Department of 
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Juvenile Corrections, Child Protective Services, and other agencies to provide services to the 
SLA students. 
Southwest Leadership Academy’s Use. During the first year of SLA’s operation (school year 
2013/2014), 15,000 square feet of this school will be made available to SLA students, 
approximately one third of the facility. In year two, Southwest Leadership Academy’s targeted 
enrollment is 400 students, which will increase the facility usage to 25,000 square feet, and in 
year three with enrollment estimated at 500 students, SLA will be occupying the whole facility. 
As enrollment increases, within years two and three, additional space will be used and reflected 
the Lease Agreement between SLA and Rite of Passage.   


 


Timeframe for Securing Facility 


Rite of Passage has successfully secured the Carl T. Smith Middle School with the Isaac School 
District for use as a charter school. As stated previously, this facility is occupied by another 
charter school (Mission Charter School) during this 2012/2013 school year. In 2013/2014, Rite 
of Passage will sublease 15,000 square feet in this facility to Southwest Leadership Academy. In 
the two school years that follow, Southwest Leadership Academy will have the entire facility for 
its school to accommodate its expanding enrollment. Because the CMO has the facility secured, 
SLA has access to this facility as early as March 2013 (for its first series of Open Houses). This 
early access will ensure all start-up preparations, equipment and materials purchasing and 
installation as well as on-site training is completed well before the August 5, 2013 beginning of 
school. 


 
Costs and Financial Arrangements 


Terms of Use Agreement for Smith Middle School: Rite of Passage, Inc. (the CMO) has a lease 
agreement with the Isaac School District for the use of the Carl T. Smith Middle School. This 
lease agreement was signed, effective July 1, 2012 and is renewed on an annual basis. Terms are 
$7.00 per square foot, with a not to exceed 4.0% rent modifier per year, with four annual options 
to renew. The costs associated with the facility include rent, some utilities and 
maintenance/repair of the facility.   


Based on the square footage requirements and the cost per square foot, described above, during 
the first year, rent payments made by SLA will be $8,750 monthly. In the second year, with the 
expanded use, monthly rent payments are $15,167 and in year three $29,351.  These costs are 
consistent with the Three Year Operational Budgets found in C.5.  


The school was constructed in 2004, and is in compliance with all applicable building codes and 
regulations and is prepared for educational occupancy. Because the building is currently 
occupied by another charter school (Mission Charter School), it is in full compliance with all 
laws and regulations for educational occupancy. 
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C.1 FACILITIES ACQUISITION: EXHIBIT 1 
 
To support the students and implement SLA’s program of instruction, the following school on 
Fillmore Street will be utilized. Included in this exhibit is the layout of the space. 
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C.4 Start-Up Budget


Provide Assumptions by Line


START-UP REVENUE Total $ Timeframe for Acquisition


Secured Funds - Private Donations


Secured Funds - Loans 240,000.00$ March - July


Secured Funds - Other


     Total Start-up Revenue $240,000


Administration, Instruction, & Support (AIS) 


EXPENDITURES (add lines as necessary)


# of FTE 


Staff
@ Salary


Required Employer 


Contributions per FTE
Total $ Timeframe for Acquisition


Timeframe for Payment 


(if not in column E) 


Salaries 


       Principal 1.00            18,750.00$   18,750.00$   Principal Salary May-July


       Teacher-Regular Education 5.00            2,652.63$     13,263.15$   July 8th


       Teacher-Special Education 1.00            2,652.63$     2,652.63$     July 8th


       Registrar 1.00            7,800.00$     7,800.00$     May - July Salary


       Janitor/Maintenance 1.00            1,300.00$     1,300.00$     Start July 15th


       Other - Behavioral Mentors 4.00            1,957.89$     7,831.56$     July 8th


 Other - Instructional Leader 1.00            5,263.16$     5,263.16$     June 24th


       Other -  Counselor 1.00            2,842.11$     2,842.11$     July 8th


Employee Benefits  14,328.63$   Employee Benefits @ 24%


Employee Insurance (if providing) $ included above


Office Supplies (Paper, Postage, etc.) 1,500.00$     


Instructional Consumables 45,000.00$   $300/Student-July 


Membership Dues, Registrations, & Travel 500.00$        Workshop registrations


Contracted Services: AIS -$              


Contracted Services: Special Education -$              


Curriculum & Resource Materials 41,000.00$   Read 180, MAP & Catch-up Math-July


Library Resources/Software -$              


SAIS Software 13,800.00$   Power School-July


Other $


     Total Administration, Instruction, & Support 175,831.24$ 


Operations & Maintenance (O&M) 


EXPENDITURES  (add lines as necessary)
Total $ Timeframe for Acquisition


Timeframe for Payment 


(if not in column E) 


Supplies $


Applicant Name: SOUTHWEST LEADERSHIP ACADEMY


Inception to August 1
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C.4 Start-Up Budget


Marketing/Advertising 6,552.50$     May - July


Contracted Services: O&M $


Building Rent/Lease/Loan 8,750.00$     First Month - July


Building & Improvements 


Land & Improvements $


Fees/Permits $


Property/Casualty Insurance $


Liability Insurance $


Utilities (Electric, Gas, Water, Waste) $


Phone/Communications/Internet Connectivity 1,100.00$     Phone and Internet - July


Student Furniture & Equipment 10,500.00$   150 student desks - July


Office Furniture & Equipment 5,000.00$     10 Staff Desks & Chairs - July


Student Technology Equipment 22,500.00$   30 Student Computers - July


Office Technology Equipment 6,000.00$     8 Staff Computers - July


Other Leases (Security, Copiers, etc.) 750.00$        Copy Machine Lease - July


Loan Repayment $


Other $


     Total Operations & Maintenance 61,152.50$   


Total Expenditures $236,984


Total Start-up Revenues $240,000


Budget Balance (= Revenues - Expenditures) $3,016
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C.4 START-UP BUDGET ASSUMPTIONS: EXHIBIT 2 
The start-up budget to operate Southwest Leadership Academy has been developed based on 
historical information and research of similar charter schools and the current market.   


Start-Up Budget Assumptions  
Description of Line Item Timeline Amount 


START-UP REVENUE   
Secure funds - Loans 


SLA has secured a loan from Rite of Passage 
(ROP) to cover start-up costs. 


OR 
SLA will apply for AZCSIP Grant. If 
awarded, Loan amount from ROP will be 
reduced. 


Funds will be drawn 
down beginning March 
2013. Any unused funds 
will be carried into Year 
1 Budget. 


$240,000 


EXPENDITURES (AIS)   
Salaries (Administration) 
- Principal and Registrar 


Administrative Salaries during the start-up 
period will include  


Principal and Registrar 
will start May 1st.  


Principal: 
- $18,750 (3 mo at 


$75,000/yr) 
Registrar 
- $7,800(3 mo at 


$31,200/yr 
Salaries (Instruction) 
- Instructional Leader (1 FTE) 
- Teacher (5 FTE) 
- Special Education Teacher ( 1 FTE) 
- Behavioral Mentors (4 FTE) 
- Counselor (1 FTE) 


 


Instructional Leader 
hired on June 24th. Staff 
will begin training on 
July 8th. Of the five (5) 
regular education 
Teachers, one will be 
part-time after training.  


Instructional Leader 
- $5,263 (1 FTE @ 


$50,000/yr) 
Regular Ed Teacher: 
- $13,263 (4 FTE @ 


$42,000/yr)  
Special Ed Teacher 
- $2,652 (1 FTE @ 


$42,000/yr) 
Behavior Mentor 
- $7,263 (2 FTE @ 


$32,000/yr; 2 FTE @ 
$30,000) 


Counselor 
- $2,842 (1 FTE @ 


$45,000/yr) 
Salaries (Support) 
Janitor/Maintenance Staff (1 FTE) 


Begin July 15th $1,300 


Employee Benefits 
Employee Benefits includes payroll taxes, 
worker’s compensation, unemployment and 
Comprehensive Benefits beginning at the date of 
hire 
 


May 1st for Principal 
and Registrar, June 24th 
for Instructional Leader, 
July 8th for Teachers and 
Behavioral Mentors, 
July 15th for Janitor/ 
Maintenance 


FICA 
-  $4,567 (7.65%) 
Work Comp 
-  $2,209 (3.7% 
Unemployment  
-  $1,389 (3.4% on first 


$7k) 
Medical/Dental Insurance 
- $6,163 
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Description of Line Item 2013 Timeline Amount 
Office Supplies 
Office Supplies will be purchased, and include 
training materials and supplies for the 20-day 
start-up training. 


July 1st $1,500 


Instructional Consumables 
Instructional Consumables include Pearson 
textbooks, and other materials for students. 


July 25th $45,000 ($300/student) 


Membership Dues, Registrations & Travel 
Professional Development workshops for the 
Principal and Instructional Leader.  
 


May $500 


Curriculum and Resource Materials 
SLA will purchase the following curriculum 
material: 
- READ 180 
- MAP Assessments 
- Catch Up Math 


July 25th READ 180 - $30,000 
MAP Assessments - 
$10,000 
Catch-up Math - $1,000 


SAIS Software 
PowerSchool will be purchased as SLA’s 
Student Data Management System. 


July 15th $13,800 


EXPENDITURES (O&M)   
Marketing & Advertising  
Includes advertising materials (flyers, 
brochures) and advertising media. See also 
Section C.2 


 
February – July 


 
$6,552.50 


Building Rent/Lease/Loan 
July rent including utilities. 


July $8,750 


Phone/Internet  
Phone service will be set-up and ready upon the 
move-in of the school facility. 


July 1st $1,100 


Student Furniture & Equipment 
Students desks for the classrooms. 


July 15th $10,500 (150 at $70ea) 


Office Furniture & Equipment 
Desks and chairs for administrative and 
instructional staff 


July 1st $5,000 (10 at $500 ea) 


Student Technology Equipment 
30 student computers will be purchased to equip 
the computer lab. Also, 8 staff computers for the 
administrative office and teachers. 


July 1st $22,500 (30 Student 
Computers at $750) 
 


Office Technology Equipment 
8 staff computers for the administrative office 
and teachers. 


July 1st  $6,000 (8 Staff Computer 
at $750) 


Other Leases 
Copy Machine will be Leased through a 
relationship with ROP and will include a 
maintenance contract.  


July 1st $750 
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C.4 START-UP BUDGET  
 


Southwest Leadership Academy has created a viable and adequate budget to cover expenses that 
will occur in the start-up process. In this section, SLA is presenting a series of required exhibits, 
including a separate document describing the assumptions for each line item (see C.4 Start Up 
Budget Assumptions: Exhibit 2).   


To demonstrate the timelines described in all sections are consistent with the timeframes in the 
budget, SLA is presenting the following schedule to operationalize the school. 


 


Timeline Consistent with Application  
 


June 30, 2012: Submit FY2013 – 2014 New Charter Application submitted to ASBCS  


July - November 2012: Revise and resubmit application sections as requested by ASBCS 


January 2013: Receive approval of Charter Application  


February 2013: Sign contract with ASBCS. Begin application process for the Arizona Charter 
School Incentive Program (AZCSIP) Grant 


Sign the Management Agreement with Rite of Passage, Inc. 


March 2013: SLA Board Members will work with Rite of Passage in selecting and hiring a 
Principal for Southwest Leadership academy to begin employment May 1st. Award notification 
of the AZCSIP grant will be received. 


March 2013: SLA Board Members and staff will begin hosting open houses on SLA campus to 
gain student enrollment. If awarded the AZCSIP Grant, initial receipt of funds should be 
received by end of April. If SLA is not awarded the AZCSIP Grant, then funds will be secured 
from the Charter Management Organization (CMO), Rite of Passage, and a bank account will be 
opened. Recruitment for a Principal will continue if one has not already been hired.  


May 2013: Principal and Registrar employment begins as of May 1. At that time, the CMO’s 
Human Resource staff will begin recruitment efforts by placing employment advertisements to 
locate Administrative and Teaching staff. SLA will start planning efforts to occupy the school 
facility on July 1st. SLA will continue to host open houses to introduce the new Principal and 
gain student enrollment through July. Subsequently, SLA will purchase PowerSchool software 
and undergo SAIS training. The Principal will work with the SLA Board and the CMO’s 
Administrative Office to develop guidelines for teaching staff to implement the school’s program 
of instruction. 


June 2013: The Principal will hire staff according to the staffing pattern. Start date for the 
Instructional Leader is June 24th.  The Principal and CMO Administrative staff will research 
acquisition of instructional materials, supplies and facility furniture. Orders will be placed for the 
necessary materials with a delivery date in July. The Principal will host open houses at SLA to 
gain student enrollment. Student enrollment numbers (FY 13-14 Estimated Count) will be 
reported to the State. Set up the lease for a copy machine and schedule delivery on July 1, 2013. 
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July 2013: Move into school facility, set‐up administrative office and coordinate any necessary 
clean‐up/repair work. Coordinate delivery of classroom items and school setup. Research 
technology equipment for student and administrative use and place orders. Teachers and 
Counselor will start employment on July 8th (which marks the first day of training). Together 
with the Principal, the Instructional Leader will begin training efforts to develop a program of 
Instruction that will meet Arizona Common Core Standards. The Janitor/Maintenance staff 
begins July 15th.  


August 5, 2013: First day of school 


 


Included within this section are four Required Exhibits: 
 


• Exhibit 1: Start-up Budget Forms 


• Exhibit 2: Start-Up Budget Assumptions 


• Exhibit 3: Documentation to support any agreement, donation or loan that supports the 
budget 


 


 


Verifiable Proof of Secured Funds form for each revenue source is included in its own 
section within the ASBCS on-line application. 
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APPLICANT NAME


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 135


Student Count Kinder (1)


Adjusted Student Count = 0 = 135


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 135


Difference = 0.000 = 365.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.146


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.544


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.
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APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 0.000 x 0.000 = 0.000


2. 9-12 135.000 x 1.544 = 208.440


3. Total Student Count 135.000 208.440


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 x 0.060 = 0.000


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) x 5.833 = 0.000


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 0.000 0.000


II. Total Weighted Student Count 208.440


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5) DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual 


Disability), SLD (Specific Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated


student counts based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual


Disability was previously referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection


and reports in FY 2012 and will convert to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-


Contained)







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 208.440


V. BSL = $ 681,124


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%.


Enter $163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved


for 200 days of instructions by its sponsor and have submitted a 200 days of instruction calendar.







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 0.000 135.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 0 = $ 255,201


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 255,201


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 681,124


II. Additional Assistance (from Work Sheet D, line IV) $ 255,201


III. Total Equalization Base/Assistance $ 936,325
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APPLICANT NAME


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 350


Student Count Kinder (1)


Adjusted Student Count = 0 = 350


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 350


Difference = 0.000 = 150.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.06


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.458


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.
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APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 0.000 x 0.000 = 0.000


2. 9-12 350.000 x 1.458 = 510.300


3. Total Student Count 350.000 510.300


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 x 0.060 = 0.000


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) x 5.833 = 0.000


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 0.000 0.000


II. Total Weighted Student Count 510.300


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5) DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual 


Disability), SLD (Specific Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated


student counts based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual


Disability was previously referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection


and reports in FY 2012 and will convert to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-


Contained)







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 510.300


V. BSL = $ 1,667,518


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%. Enter


$163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved for 200


days of instructions by its sponsor and have submitted a 200 days of instruction calendar.







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 0.000 350.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 0 = $ 661,633


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 661,633


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 1,667,518


II. Additional Assistance (from Work Sheet D, line IV) $ 661,633


III. Total Equalization Base/Assistance $ 2,329,151








APPLICANT NAME


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 475


Student Count Kinder (1)


Adjusted Student Count = 0 = 475


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 475


Difference = 0.000 = 25.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.01


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.408


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.
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APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 0.000 x 0.000 = 0.000


2. 9-12 475.000 x 1.408 = 668.800


3. Total Student Count 475.000 668.800


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 x 0.060 = 0.000


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) x 5.833 = 0.000


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 0.000 0.000


II. Total Weighted Student Count 668.800


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5) DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual 


Disability), SLD (Specific Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated


student counts based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual


Disability was previously referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection


and reports in FY 2012 and will convert to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-


Contained)







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 668.800


V. BSL = $ 2,185,451


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%. Enter


$163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved for 200


days of instructions by its sponsor and have submitted a 200 days of instruction calendar.







APPLICANT NAME SOUTHWEST LEADERSHIP ACADEMY


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 0.000 475.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 0 = $ 897,931


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 897,931


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 2,185,451


II. Additional Assistance (from Work Sheet D, line IV) $ 897,931


III. Total Equalization Base/Assistance $ 3,083,382
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C.5 THREE YEAR BUDGET ASSUMPTIONS: EXHIBIT 5 
A budget for Southwest Leadership Academy has been developed using the same criteria used in 
budgeting for other sites operated and managed by the CMO, Rite of Passage, and based on 
similar charter schools in the area. A conservative approach has been taken in estimating revenue 
and expenses. SLA will begin its first year with an enrollment of 150 students growing to a total 
of 500 in its third year of operation. Funding for year one will be based on 90% of enrollment, 
year two at 87.5% and year three will be 95%.   


Provided below are descriptions for budget items: 


Start-Up Budget Assumptions  
Description of Line Item Amount 


STUDENT COUNT  
SLA will begin its first year with an enrollment of 150 students growing to a 
total of 500 in its third year of operation. Funding for year one will be based 
on 90% of enrollment, year two at 87.5% and year three will be 95%.   


Yr 1 - 135 students 
Yr 2 - 350 students 
Yr 3 - 475 students 


CARRY OVER  
The balance from start-up budget, in year 1. In year 2 & 3, this is the previous 
year’s ending balance. 


Yr 1 - $3,016 
Yr 2 - $15,710 
Yr 2 - $9,040 


REVENUE  
State Funding 
State Equalization funding was calculated using the revenue worksheets 
provided at 135 Yr 1 (90%), 350 Yr 2 (87.5%), and 475 Yr 3 (95%). 


Yr 1 - $936,325 
Yr 2 - $2,329,151 
Yr 3 - $3,083,382 


Title I  
Once a charter is approved, SLA will begin completing its ESEA plan in an 
attempt to have the plan approved prior to the first day of school. Once school 
has begun and all student data has been properly entered into PowerSchool 
and successfully uploaded to SAIS, SLA will request that ADE come out and 
perform a current year count of the school’s Title I. SLA anticipates having at 
least 70% of the student body qualifying for funding. After the current year 
count is complete, SLA will receive an initial allocation of Title I funds. 


Yr 1 - $120,304 
Yr 2 - $245,000 
Yr 3 - $311,500 
 
 


Title II  
Beginning in year two, SLA will begin receiving Title II funds which will be 
used for staff development and training. 


Yr 1 - $0 
Yr 2 - $12,000 
Yr 3 - $24,000 


IDEA Funds  
During the First year of operations, SLA will work with its Special Education 
Provider and onsite specialist to properly identify SLA’s student population. 
Based on populations of current schools in the area, SLA assumed 15% of 
students will qualify for IDEA funding. 


Yr 1 - $0.00 
Yr 2 - $21,000 
Yr 3 - $30,000 


E-Rate 
During the first year of operation, SLA will apply for an E-Rate grant, which 
we anticipate will cover up to 90% of the cost of SLA’s monthly telephone 
and Internet usage. 


Yr 1 - $0 
Yr 2 - $54,000 
Yr 3 - $54,000 


NOTE: National School Lunch and Breakfast Program 
SLA plans to contract with a Food Service provider who will bill directly for 
NSLBP.  Therefore, we have not included it in the budget. 
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Description of Line Item Amount 


EXPENDITURES (AIS)  
Salaries 
SLA will have three administrative staff: Principal, Vice-Principal, and 
Registrar. The Principal and Registrar will both start in May. The Vice-
Principal will begin in Year 2 as enrollment grows. Administrative salaries 
are based on those salaries paid at surrounding schools and other CMO 
facilities in Arizona.  A 4% salary increase is assumed each year.  As SLA’s 
annual contract runs from July 1 to June 30 of each year, the first year’s 
salaries have been reduced for those salaries that were in the start-up budget 
and overlap year 1. 


Principal:  
- Yr 1 - $68,750 
- Yr 2 - $78,000 
- Yr 3 - $88,120 
Vice-Principal 
- Yr 1 - $0.00 
- Yr 2 - $53,000 
- Yr 3 - $55,120 
Registrar 
- Yr 1 - $28,600 
- Yr 2 - $32,448 
- Yr 3 - $34,398 


Salaries (continued) 
SLA will have both regular and Special Education Teachers and an 
Instructional Leader. The current split assumes 15% of students will be 
identified as needing special education services. Salaries are based on those 
paid to Teachers at surrounding schools and other ROP facilities in Arizona. 
A 4% salary increase is assumed each year. As our annual contract runs from 
July 1 to June 30 of each year, the first year’s salaries have been reduced for 
those salaries that were in the start-up budget and overlap year 1. 


Instructional Leader: 
- Yr 1 - $46,842 
- Yr 2 - $52,000 
- Yr 3 - $54,080 
Regular Education: 
- Yr 1  - $185,021   


(4.5 FTE) 
- Yr 2 - $507,360     


(12 FTE) 
- Yr 3 - $599,830     


(14 FTE) 
Special Education: 
- Yr 1 - $41,116         


(1 FTE) 
- Yr 2 - $181,040       


(4 FTE) 
- Yr 3 - $279,636       


(6 FTE) 
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Description of Line Item Amount 


Salaries (continued) 
SLA’s support staff will consist of a Counselor, Behavioral Mentors, and 
Janitor/Maintenance. Salaries are based on those paid at other CMO facilities 
in Arizona. A 4% salary increase has been assumed each year.  As our 
annual contract run from July 1 to June 30 of each year, the first year’s 
salaries have been reduced for those salaries that were in the start-up budget 
and overlap year 1. 


Counselor: 
- Yr 1 - $44,053 
- Yr 2 - $46,800 
- Yr 3 - $48,672 
Behavioral Mentor: 
- Yr 1 - $116,168       


(4 FTE) 
- Yr 2 - $314,960     


(10 FTE) 
- Yr 3 - $417,462     


(13 FTE) 
Janitor/Maintenance 
- Yr 1 - $29,900         


(1 FTE) 
- Yr 2 - $63,648         


(2 FTE) 
- Yr 3 - $96,145          


(3 FTE) 
Teacher Stipends  
Teacher stipends will be paid for Coaching, Title I Tutoring (Before and/or 
After school), and Title I Active Parenting classes. Athletic coaching 
stipends will not be paid during the first year. 


Title I Stipends: 
Yr 1 - $6,000 
Yr 2 - $8.000 
Yr 3 - $12,000 
 
Athletic Stipends: 
Yr 1 - $0.00 
Yr 2 - $17,200 
Yr 3 - $36,000 


Employee Benefits  
Benefits include employer FICA taxes, workers compensation and 
unemployment tax. The employer FICA taxes were calculated using the 
current rate of 7.65% (Social Security & Medicare). Workers Compensation 
was calculated using the current rate being paid in Arizona by ROP, 3.7%. 
Unemployment was based on the current wage base of $7,000 calculated at 
the current rate being paid by CMO in Arizona, 3.5%, and assumes an 
employee turn-over of 7%. All staff will be eligible for comprehensive 
benefits upon hire. Comprehensive benefits includes Medical, Dental, 
Vision, 1x salary in life insurance and 401(k) after 1 year of employment. 
The current 401(k) match is 6%.  All rates used are based on the current rates 
being paid by ROP in Arizona.  As our annual contract runs from July 1 to 
June 30 of each year, the first year’s benefits have been reduced for those 
that were in the start-up budget and overlap year 1. 
 
Mileage reimbursements are included for employees each year at the Federal 
reimbursement rate of $.555 per mile. Mileage is based on required travel, 
and is based on historical figure from similar operation. 


FICA: 
- Yr 1 - $41,660 
- Yr 2 - $98,213 
- Yr 3 - $123,436 
Work Comp: 
- Yr 1 - 20,149 
- Yr 2 - $47,501 
- Yr 3 - $59,701 
Unemployment: 
- Yr 1 - $3,935 
- Yr 2 - $8,653 
- Yr 4 - $11,050 
Med, Den, 401(k) 
- Yr 1 - $63,544 
- Yr 2 - $190,864 
- Yr 3 - $234,787 


Mileage 
- Yr 1 - $1,200 
- Yr 2 - $1,500 
- Yr 3 - $3,000 
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Description of Line Item Amount 


Office Supplies  
Office Supplies purchases will be for the administrative offices. Most 
supplies will be purchased through a corporate account at Staples which will 
be set-up through the CMO and billed to the school.  
 
Office supplies also include paper and binders for the copying identified in 
the Performance Management Plan.  


- Yr 1 - $6,000 
- Yr 2 - $9,000 
- Yr 3 - $12,000 


Instructional Consumables 
Instructional Supplies purchased will be classroom teaching supplies. This 
also includes the instructional supply costs (What Works, etc.) identified in 
the Performance Management Plan. 


Instructional Supplies: 
- Yr 1 - $12,504 
- Yr 2 - $44,400 
- Yr 3 - $48,000 


Contracted Services (Special Education) 
Contracted Services are for outside special education services outlined in 
Section B.3.2. 


- Yr 1 - $3,700 
- Yr 2 - $8,700 
- Yr 3 - $10,875 


Curriculum & Resource Materials 
Curriculum Resources will be used to purchase text books and classroom 
supplies, and to replace any lost or damaged resources from the previous 
year. This is calculated at approximately $170/student in year one and 
$120/student in year 2 and 3. Also included is Blueprint Education, used for 
Credit Recovery.   
SLA has assumed that 5% of its students will use Blueprint which is billed 
monthly based on usage at $119/student. 


Curriculum & Materials: 
- Yr 1 - $25,500 
- Yr 2 - $48,000 
- Yr 3 - $63,600 
Blueprint: 
- Yr 1 - $8,033 
- Yr 2 - $21,420 
- Yr 3 - $26,775 


SAIS Software 
SLA will be using PowerSchool as its student data management system. The 
system will have the ability to upload all required information to the State’s 
SAIS system. Annual fees are based on $16/student in years one and two. 
Year three is calculated at $18/student. 


- Yr 1 - $2,500 
- Yr 2 - $6,400 
- Yr 3 - $9,000 


Auditor Fees  
Auditor fees are based on current fees being paid by similar schools in 
Arizona. The increase in year 2 is attributed to the addition of Federal 
revenue sources (Title I, IDEA, & E-Rate). The increase in year 3 is that 
SLA anticipates having a single audit due to the budget of Federal revenue 
over $500,000. 


- Yr 1 - $10,000 
- Yr 2 - $15,000 
- Yr 3 - $20,000 


Athletics 
SLA will introduce athletics in year 1. During this first year, only one sport 
will be played. This will be determined by the interest of those enrolled 
during the summer prior to school starting. Most likely, Soccer or Basketball. 
In years two and three, additional sports will be added (Football, Wrestling, 
Cross-Country) again, based on the interest of students enrolled. 


- Yr 1 - $6,000 
- Yr 2 - 36,000 
- Yr 3 - 42,000 


Staff Training/Recruitment 
This money will be used to hire additional teachers as the school grows, 18.5 
FTE’s added in year two and 8 FTE’s in year three. Additional money has 
been added in year two and three for training of additional staff. Training for 
the first year staff will take place during the start-up period; this includes 
Workshop fees outlined in PMP.  


- Yr 1 - $6,000 
- Yr 2 - $12,000 
- Yr 3 - $21,600 
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Description of Line Item Amount 


EXPENDITURES (O&M)  
Marketing/Advertising 
Advertising includes brochures, flyers and other media for the promotion of 
the school. See Section C.2 for budget details 


- Yr 1 - $8,540 
- Yr 2 - $6,340 
- Yr 3 - $5,340 


Purchased Services (O&M) 
SLA has a Management Agreement with Rite of Passage, Inc.  The fee 
defined in the Management Agreement is 10% of SLA’s state equalization.  


- Yr 1 - $93,633 
- Yr 2 - $232,915 
- Yr 3 - $308,338 


Building Rent/Lease/Loan 
Facilities for SLA will be leased from ROP. Lease payments will be based 
on space used within the school building located at 4301 W Fillmore Street, 
Phoenix, Arizona. July’s lease payment is paid during the start-up period. 
The assumption for space utilization is 15,000 sq ft in year 1, 25,000 sq ft in 
year 2, and the entire facility (48,000 sq ft) in year three. A 4% increase in 
the price per square foot has been added each year.  Rent payments include 
utilities.  


- Yr 1 - $96,250 
- Yr 2 - $182,008 
- Yr 3 - $ 352,213 


Building & Improvements 
This includes janitorial supplies and supplies for minor building repairs. 


- Yr 1 - $6,000 
- Yr 2 - $18,000 
- Yr 3 - $22,000 


Fees/Permits  
SLA will be a member of the Arizona Charter Association, at a cost of $500 
annually. The remaining budget is set aside for membership in other 
professional organizations for Teachers.  


- Yr 1 - $2,100 
- Yr 2 - $2,100 
- Yr 3 - $2,100 


Liability Insurance 
SLA will maintain General Liability Insurance and a D&O policy. Premiums 
are based on those from other ROP facilities in Arizona.  


- Yr 1 - $11,469 
- Yr 2 - $13,762 
- Yr 3 - $14,038 


Phone/Internet 
Phone and Internet service rates are based on those from other similar 
schools in Arizona.  


- Yr 1 - $13,200 
- Yr 2 - $60,000 
- Yr 3 - $60,000 


Transportation 
SLA will use a combination of monthly city bus passes and vans leased from 
CMO to transport students. Van leases will not begin until year 2 and will be 
based on need and student location.  


- Yr 1 - $7,200 
- Yr 3 - $36,000 
- Yr 3 - $50,000 


Student Furniture & Other Equipment 
Student furniture will be purchased for additional students enrolled each 
year. All the desks for year 1 will be purchased during start-up. The budget 
growth in year 2 is 250 students for which desks will be purchased at $70/ea. 
Growth in year 3 is 100 students for which desks will be purchased at 
$100/ea. 


- Yr 1 - $0.00 
- Yr 2 - $17,500 
- Yr 3 - $10,000 


Office Furniture & Other Equipment 
Office furniture for staff in year 1 will be purchased during start-up. In year 
2, with the addition of 1 administrator and 11 teachers, 12 desks and chairs at 
$500/ea. Year three will add 5 teachers for which desks and chairs will be 
purchased at $650/ea. 
Upgraded equipment will be purchased in year 2 and 3 to replace, server, 
switches, etc. as needed.  


Office Furniture 
- Yr 1 - $0.00 
- Yr 2 - $6,000 
- Yr 3 - $3,250 
Equipment: 
- Yr 1 - $0.00 
- Yr 2 - $18,000 
- Yr 3 - $14,350 
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Description of Line Item Amount 


Other Leases 
Through a relationship CMO has with Xerox, SLA will lease one copy 
machine beginning July 1 which will include a maintenance agreement. Due 
to growth, a second machine will be leased beginning year 2. 


- Yr 1 - $9,000 
- Yr 2 - $18,000 
- Yr 3 - $18,000 


Loan Repayment 
If SLA is not awarded the AZCSIP Grant, then a $240,000 loan will be 
secured to cover the start-up costs. During year 1, interest only payments will 
be made. Principle payments will begin in year 2, at which point SLA will 
repay the loan over 24 months at an interest rate of 4.02% @ $10,424/mo 


- Yr 1 – $9,768 
- Yr 2 - $125,089 
- Yr 3 - $125,089 


Depreciation 
Per SLA Policy and GAAP Accounting, SLA will capitalize certain assets 
and depreciate them according to their useful life. Depreciation is assumed 
by looking at the amount of capitalized start-up costs at other ROP facilities.  


- Yr 1 - $9,000 
- Yr 2 - $30,000 
- Yr 3 - $30,000 


 








C.5 Three Year Operational Budget 


Provide Assumptions by Line
STUDENT COUNT 150.00 400.00 500.00
Number of Students (Budget based on) 135.00 350.00 475.00
% of Full Enrollment Budget Based On 90.00% 87.50% 95.00%


CARRYOVER  (Balance from Start-Up Budget in year 
1 or previous year) 3,016$              $15,710 9,040$              


REVENUE $ Amount $ Amount $ Amount
State Funding (Equalization Assistance) 936,325$          2,329,151$ 3,083,382$       
Title I 120,304$          245,000$    311,500$          
Title II 12,000$      24,000$            
IDEA 21,000$      30,000$            
E-Rate 54,000$      54,000$            
Secured Funds - Other 
     Total Revenue 1,056,629$       2,661,151$ 3,502,882$       


Administration, Instruction, & Support (AIS) 
EXPENDITURES # of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total


(add lines as necessary)
Salaries 
       Principal 1.00        68,750.00$ 68,750$            1.00        78,000.00$ 78,000$      1.00               81,120.00$ 81,120.00$       
       Teacher-Regular Education 4.50        41,115.79$ 185,021$          12.00      42,280.00$ 507,360$    14.00             42,845.01$ 599,830.14$     
       Teacher-Special Education 1.00        41,115.79$ 41,116$            4.00        45,260.02$ 181,040$    6.00               46,606.01$ 279,636.06$     


 Registrar 1.00        28,600.00$ 28,600$            1.00        32,448.00$ 32,448$      1.00               34,398.10$ 34,398.10$       
       Janitor/Maintenance 1.00        29,900.00$ 29,900$            2.00        31,824.00$ 63,648$      3.00               32,048.64$ 96,145.92$       
       Other: Behavioral Mentors-Regular Education 4.00        29,042.11$ 116,168$          10.00      31,496.00$ 314,960$    13.00             32,112.49$ 417,462.37$     


 Other: Vice Principal -         -$            -$                 1.00        53,000.00$ 53,000$      1.00               55,120.00$ 55,120.00$       
 Other: Instructional Leader 1.00        46,842.11$ 46,842$            1.00        52,000.00$ 52,000$      1.00               54,080.00$ 54,080.00$       
 Other: Counselor 1.00        44,052.63$ 44,053$            1.00        46,800.00$ 46,800$      1.00               48,672.00$ 48,672.00$       


Teacher Stipends 1.00        6,000.00$   6,000$              1.00        25,200.00$ 25,200$      1.00               48,000.00$ 48,000.00$       
Employee Benefits 130,488$          346,731$    431,974.77$     
Employee Insurance (if applicable) -$                 -$            -$                 
Office Supplies (Paper, Postage, etc.) 6,600$              9,000$        12,000.00$       
Instructional Consumables 12,504$            44,400$      48,000.00$       
Membership Dues, Registrations, & Travel -$                 -$            -$                 
Contracted Services (Special Education) 3,700$              8,700$        10,875.00$       
Curriculum & Resource Materials 33,533$            69,420$      90,375.00$       
Library Resources/Software -$                 -$            -$                 
SAIS Software 2,500$              6,400$        9,000.00$         
Auditor Fees 10,000$            15,000$      20,000.00$       
Athletics 6,000$              36,000$      42,000.00$       
Staff Training/Recruitment 6,000$              12,000$      21,600.00$       
     Total Administration, Instruction, & Support 777,775$          1,902,107$ 2,400,289.36$  


Operations & Maintenance (O&M) 
EXPENDITURES Total Total Total


(add lines as necessary)
Supplies -$                 -$            -$                 
Marketing/Advertising 8,540.00$         6,340$        5,340.00$         


Applicant Name: SOUTHWEST LEADERSHIP ACADEMY


Second Year Third YearFirst Year
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Purchased Services - O&M 93,633$            232,915$    308,338.20$     
Building Rent/Lease/Loan 96,250.00$       182,008$    352,213.68$     
Building & Improvements 6,000.00$         18,000$      22,000.00$       
Land & Improvements -$                 -$            -$                 
Fees/Permits 2,100.00$         2,100$        2,100.00$         
Property/Casualty Insurance -$                 -$            -$                 
Liability Insurance 11,469.00$       13,762$      14,038.00$       
Utilities (Electric, Gas, Water, Waste) -$                 -$            -$                 
Phone/Communications/Internet Connectivity 13,200.00$       60,000$      60,000.00$       
Transportation 7,200.00$         36,000$      50,000.00$       
Food Service -$                 -$            -$                 
Student Furniture & Other Equipment -$                 17,500$      10,000.00$       
Office Furniture & Other Equipment $ 24,000$      17,600.00$       
Student Technology Equipment -$                 -$            -$                 
Office Technology Equipment $ $ $
Other Leases (Security, Copiers, etc.) 9,000.00$         18,000$      18,000.00$       
Loan Repayment 9,768.00$         125,089$    125,089.44$     
Depreciation 9,000.00$         30,000$      30,000.00$       
     Total Operations & Maintenance 266,159.50$     765,715$    1,014,719.32$  


Total Expenditures 1,043,934.25$  2,667,822$ $3,415,009


Total Revenues $1,059,645 2,676,862$ $3,511,922


Budget Balance (=Revenues-Expenditures) $15,710 9,040$        $96,913
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C.5 THREE YEAR OPERATIONAL BUDGET 
 


Southwest Leadership Academy is presenting detailed and viable financial information for the 
start-up period and first three years of operation. The budget was developed using the same 
criteria used in budgeting for other sites operated and managed by CMO, and based on similar 
charter schools in the area. 


State equalization funding amounts for each year were derived using the Revenue Worksheets 
provided for specific enrollment projections. The estimated enrollment for grades 9-12 were 
assumed after analyzing results from our study of the target population for the geographical area 
around the proposed school facility.  


The budget includes all costs described in the application, including the costs of implementing 
the Performance Management Plan. 


 


Included within this section are five Required Exhibits: 


• Exhibit 1: Three Year Operational Budget Form 


• Exhibit 2: Revenue Worksheets – Year 1 


• Exhibit 3: Revenue Worksheets – Year 2 


• Exhibit 4: Revenue Worksheets – Year 3 


• Exhibit 5: Three Year Operational Budget Assumptions 
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Southwest Leadership Academy, Inc. 
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The Technical Review Panel (TRP) conducted an interview of the applicant, Southwest Leadership Academy (SLA) on November 6, 2012 for the 


following purposes: 


 To evaluate the capacity of the applicant to successfully implement the plan to operate a high-quality charter school, 


 To provide the applicant team the opportunity to demonstrate how well they understand and have thought through the plan presented 


in the written application.  


The applicant team present for the interview included the following members of the corporate board: Harriet Caruso, Michael Gantt, and Barry 


McBride, as well as representatives from Rite of Passage, the Educational Service Provider (ESP): Brian Heath, C. J. Bower, and Lisa Broman. 


The interview questions posed by the interview panel addressed the Education Plan, Organization Plan, and Business Plan. The results of the in-


person interview are divided into sections aligned to scoring areas of the application.  Each row begins with an overall rating for that portion of 


the interview. The rating options for each section are: 


 The applicant provided additional information that improved the TRP’s overall evaluation of the applicant. 


 The information provided by the applicant did not change the TRP’s overall evaluation of the applicant.  


 The information provided by the applicant raised additional questions and/or concerns in the TRP’s overall evaluation of the applicant.   


The last column provides a summary of the responses given by the applicant in italics, and includes the primary questions asked by TRP 


members. 


Rating Section Interview Summary 
The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


Education Plan 1. Describe a typical day in the life of a 10th grade student at your school. 


 You talked about the behavior mentors but specifically you understand that the 
teachers need the relationship with their students, so what are some of the 
elements that will make that happen? 


 
SLA described the daily schedule of 10th grade students consistent with the written application 
package. The ESP added details about how the schedule was aligned to the target population, 
including transportation options and behavior mentors. The ESP described teachers developing 
relationships through leading extracurricular activities, and receiving professional development 
weekly on addressing the needs of the students. SLA described other structures for developing 
teacher-student relationships. 
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Rating Section Interview Summary 
The applicant provided 
additional information 
that improved the 
TRP’s overall 
evaluation of the 
applicant. 


Education Plan 2. What does your program provide throughout the day for a student who enters below 
grade level in reading and in math?  


 
Both SLA and the ESP described a number of specific programs and structures to support student 
achievement. 
 
The applicant provided information in the interview which should be incorporated in the 
narrative. 


The applicant provided 
additional information 
that improved the 
TRP’s overall 
evaluation of the 
applicant. 


A.2  
Target Population 


3. Your Target Population narrative cites research promoting small class sizes as a factor in 
preventing dropouts. How many students will be in a typical core academic class?  


 How do the class sizes you just described align to this research? 


 How will core area teachers individualize instruction for this many students, 
especially in the larger classes? 


 
Both SLA and the ESP described specific details regarding class sizes, staffing levels, and 
intervention programs, and how these support student achievement. 
 
The applicant provided information in the interview which should be incorporated in the 
narrative. 


The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


A.4 
School Calendar and 
Weekly Schedule 


4. Your Calendar and Schedule narrative states that PLC meetings will take place every two 
weeks, but only one day a month is identified as a Professional Development early 
release schedule. When will the other meetings take place? 


 Please give us more detail regarding what occurs during the Friday Learning Lab 
or Exploratory Hour Activity? 


 Who organizes and supervises that time period? 
 


The ESP described time after school in the daily schedule for professional development, and how 
the Friday schedule supports both enrichment and remediation. 
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Rating Section Interview Summary 
The information 
provided by the 
applicant raised 
additional questions 
and/or concerns in the 
TRP’s overall 
evaluation of the 
applicant. 


A.6  
Curriculum Samples 


5. How does your instruction address the increasing rigor of the Common Core standards, 
particularly in your 11th grade Writing sample? 


 
The ESP described the process for developing curriculum aligned to the Common Core standards, 
but did not provide detail regarding how the 11th grade Writing sample provided instruction 
aligned to the rigor of the standard. 


The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


A.6  
Curriculum Samples 


6. How will your teachers individualize instruction in writing? 


 RTI (Response to Intervention) has come into the discussion as a response to 
several of our questions. What are the quantity measures or cut scores that 
would reference students to have to go to RTI for Math and for Reading? 


 
SLA and the ESP described individualization strategies consistent with the written application 
package. The ESP provided details regarding the RTI program consistent with the written 
application package. 


The information 
provided by the 
applicant raised 
additional questions 
and/or concerns in the 
TRP’s overall 
evaluation of the 
applicant. 


A.6  
Curriculum Samples 


7. Could you describe how you will establish and maintain inter-rater reliability between 
teachers on grading the Language Arts summative assessments? 


 Were you the main writer of the education plan for this application? 
 
SLA stated that as board members, they would ensure that teacher and principal evaluations 
included student performance data as required in statute. The ESP described how the team that 
wrote the application included all present, as well as teachers from other schools operated by the 
ESP. The ESP stated that inter-rater reliability was very important, but indicated that this was an 
area they would need to consider in the future. 
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Rating Section Interview Summary 
The information 
provided by the 
applicant raised 
additional questions 
and/or concerns in the 
TRP’s overall 
evaluation of the 
applicant. 


A.6 
Curriculum Samples,  
A.3.2 
Course Offerings and 
Graduation 
Requirements 


8. In your Course Offerings and Graduation Requirements, under “Course Credit and 
Grades,” you use the terms “successful completion of the Arizona Common Core 
Standards,” “competency of those subjects,” and Teachers will determine proficiency in 
courses.” In your reading curriculum samples, you set a mastery level of 80%. How does 
mastery as used in the curriculum samples align to “successful completion,” 
“competency,” and “proficiency” in awarding course credit? 


 The rubric used in all Reading samples lists a 1 as “Falls Far Below in Mastery of 
the Standard,” and awards 60% to 69%. How would you handle a student who 
consistently fell far below on reading assessments? 


 You mentioned creating a problem-solving professional culture within the 
school. How much professional development will the school be given through 
Rite of Passage (the ESP). 


 The person providing oversight for professional development is the instructional 
leader? 


 Does Rite of Passage come in during the year to do any additional professional 
development?  


 Does that assessment occur in year one? 
 
The ESP and SLA discussed the RTI process, but did not clearly align the mastery level on the 
curriculum sample rubrics with awarding course credit. The ESP described a professional 
development program consistent with the written application package. The ESP stated that they 
would be in the school throughout the year, and would annually provide an external assessment 
of the school, which would be reported to the board. 


The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


C.1 
Facilities Acquisition 


9. The Governing Body narrative states that the Governing Body would “Comply with the 
State’s Open Meeting Laws when applicable.” When would it not be applicable? 


 
The ESP stated that they had recently received training in Open Meeting Law, and that it would 
always be applicable. 
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Rating Section Interview Summary 
The information 
provided by the 
applicant raised 
additional questions 
and/or concerns in the 
TRP’s overall 
evaluation of the 
applicant. 


B.3.1  
Education Service 
Provider 


10. Describe how Southwest Leadership Academy will evaluate the performance of Rite of 
Passage as ESP? 


 What are the indicators on that dashboard? 


 Do you have any kind of an academic dashboard, and what are the indicators on 
that? 


 What contingency plans do you have if ROP becomes unable to provide the 
contracted services? 


 
SLA described how they would evaluate the finances at every board meeting, but deferred to the 
ESP regarding evaluation of the ESP. The ESP described a “financial dashboard” of indicators that 
would be reported to the board, as well as academic indicators that would be regularly reported. 
SLA stated that they did not currently see any acceptable alternative to the ESP in providing 
services to the target population, and they anticipated any decline would be gradual and would 
allow time for further research. The ESP described a 28 year track record of performance. 


The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


B.3.1  
Education Service 
Provider 


11. The ESP narrative states, “Students in Rite of Passage schools have, on average, less than 
one year’s length of education services.” Do you envision SLA to be a short-term, credit 
recovery alternative school or a school where students would stay for their full high 
school careers? 


 What experience does ROP have with a more traditional school setting? 


 You stated that you are currently working with a school in Phoenix. Which one is 
that? 


 
SLA and the ESP both stated that they envisioned the school as a place for students to stay long 
term. The ESP described being CMO for two charters in Arizona, one in Phoenix. They described 
specific details about their success in the short-term setting, and how SWL was envisioned as a 
place these students could go when they transitioned out of those programs. The ESP stated that 
they contracted with Mission High School in August. 
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Rating Section Interview Summary 
The applicant provided 
additional information 
that improved the 
TRP’s overall 
evaluation of the 
applicant. 


C.1  
Facilities Acquisition 


12. Describe the terms of the Use Agreement for Smith Middle School. 


 In the years before SLA occupies the complete facility, what use will ROP make of 
the unoccupied portion? 


 What kind of community relationship have you made with Mission Charter 
School? 


 
The ESP described details of their agreement with the school district for the facility. They stated 
that there is another charter school in the building using half the facility, as well as having room 
for other agencies to collocate to provide services to the students. They described a mentoring 
program at Mission Charter School with the League of United Latin American Citizens. 
 
The applicant provided information in the interview which should be incorporated in the 
narrative. 


The applicant provided 
additional information 
that improved the 
TRP’s overall 
evaluation of the 
applicant. 


C.5 
Three Year 
Operational Budget 


13. In your Three year Operational Budget, you state that “SLA plans to contract with a Food 
Service provider who will bill directly for NSLBP. Therefore, we have not included it in the 
budget.” Please discuss your experience with and capacity to implement the National 
School Lunch Program. 


 
The ESP stated that they have the NSLBP at every campus in six states. They also described 
experience with other federal grant programs. 


The information 
provided by the 
applicant did not 
change the TRP’s 
overall evaluation of 
the applicant. 


Plan Sustainability 14. Describe the succession plan for the organization to continue its mission past the 
involvement of the initial corporate principals. 


 
SLA stated that they plan to identify others who would be interested in serving on the board, 
consistent with the written application package. 


The applicant provided 
additional information 
that improved the 
TRP’s overall 
evaluation of the 
applicant. 


Plan Overall 15. What will be the primary characteristics of the school if it is successful? 
 
SLA described a vision for at-risk youth becoming successful in the post-secondary world. 
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AGENDA ITEM:  NEW CHARTER APPLICATION – SOUTHWEST LEADERSHIP ACADEMY  
 
Southwest Leadership Academy submitted a complete charter application package for the Board’s 
consideration. The revised application package meets the requirements set by the Board for the 2013-2014 
application cycle. This report contains: 


1. A brief introduction to the application package, 
2. An overview of each section of the application package, including: 


a. A description of the proposed education plan,  
b. A description of the applicant’s organization with a summary of information submitted 


regarding applicant education and experience, 
c. A description of the applicant’s business plan, and 
d. Information from the in-person interview,  


3. The overall score for the application package, 
4. Additional information regarding affiliations with current or prior charter operations, and 
5. Staff’s recommendation regarding this application package. 


 
Additional items in the portfolio include: 


 A copy of the final scoring rubric which confirms the application package does meet the 
requirements as demonstrated through the review of the preliminary application package submitted 
on May 30, 2012 (including the technical assistance provided to the applicant) and review of the 
revised application package submitted on December 18, 2012, and  


 Each section of the revised application package. 
A link to the audio recording of the in-person interview is found on agenda item N.5. 


APPLICATION INTRODUCTION 


Southwest Leadership Academy is an Arizona non-profit corporation formed in 2011. The authorized 
representative for the corporation is Barry McBride. The proposed school, Southwest Leadership Academy, will 
serve grades 9-12 in Phoenix.  
 
Mission Statement 
The stated mission of Southwest Leadership Academy is as follows:  Southwest Leadership Academy is dedicated 
to improving academic achievement by providing rigorous academic and social skills instruction that will lead to 
student success in school, within their lives, and within the community. 
 
Target Population 
Southwest Leadership Academy targets high school students who are disadvantaged and at-risk of failure due to 
academic, social, or economic factors, students who have dropped out or have been expelled from nearby 
schools, and students transitioning from the juvenile justice system. Southwest Leadership Academy targets the 
area within a five mile radius of 4301 West Fillmore Street in Phoenix, within the West Phoenix Revitalization 
District. According to the narrative, this area has a population that is over 90% Latino, with over 75% of school-
age children speaking Spanish at home. Census tracts in the area have up to 41% of children living below the 
poverty line, and over 60% of 18-24 year olds with no high school diploma. 
 
Student Count 
Year Grades Served # of Students # of Sites 


1 9-12 150 1 


2 9-12 400 1 


3 9-12 500 1 


School Calendar 
Standard, 180 days 
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A. EDUCATION PLAN  
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Education Plan. 
 
Educational Philosophy 
According to the narrative, Southwest Leadership Academy (SLA) will be an academically rigorous high school 
that will serve students within a consistent, highly supportive school environment, following the principles of 
Positive Youth Development (PYD). PYD is a comprehensive framework outlining the supports young people 
need in order to be successful, focusing on their strengths and assets rather than their problems or deficits. PYD 
emphasizes the development of skills, competencies and relationships that lead students to become productive, 
contributing members of society. SLA will utilize formative assessments and summative assessments for regular, 
continuous assessment of learning and for producing feedback necessary for learning to occur. SLA will employ a 
5-to-1 ratio of positive feedback to constructive feedback, a norm established in other schools operated by Rite 
of Passage, the Charter Management Organization. 
 
Program of Instruction 
Framework:  The narrative states that Southwest Leadership Academy will develop comprehensive, standards-
based curriculum maps, featuring: Dates (of instruction), Essential Questions, Content, Skills, Evidence, and 
Assignments. Available instructional materials will include new content area textbooks and Teacher materials 
from Pearson. Advisement instructors will teach Aggression Replacement Training (ART) and facilitate service 
learning projects for students. SLA will require all students to enroll in Career Exploration. Replicating a program 
from another Rite of Passage charter school, SLA will develop a potential partnership with Junior Achievement 
and use the organization’s volunteers and resources within the course curriculum and instruction. The Response 
to Intervention (RtI) Model will be a school-wide initiative that will utilize all available resources for students in 
need of academic and/or additional behavioral support. 
 
Methods of Instruction:  The narrative states that staff development will primarily focus on two strategies 
from Classroom Instruction That Works (Dean, Hubbell, Pitler,& Stone, 2012) at the beginning of the first school 
year: 


 Reinforcing Efforts and Providing Recognition, and  


 Setting Objectives and Providing Feedback. 
Additional strategies will be studied through the year, including: 


 Summarizing and note taking 


 Homework and practice 


 Nonlinguistic representations 


 Cooperative learning 


 Generating and testing hypotheses 
Teachers will incorporate Darling-Hammond’s Culturally-Relevant Pedagogy (2005) to address the needs of the 
target population, and will use Sheltered Instruction Observation Protocol (SIOP) pedagogy to support the 
development of English proficiency among the ELL students. 
 
Methods of Assessment:  The narrative lists the following to be used as their methods of assessment: 


 NWEA MAP computer-based assessments three times annually, 


 Quarterly curricular pre- and post-assessments, 


 Unit pre-tests and summative assessments, 


 Formative assessments used during instruction, 


 AIMS and Stanford 10 assessments, and 


 Positive Achievement Change Tool (PACT) assessment for risk factors for delinquent behavior. 
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PMP 
 The Performance Management Plan (PMP) for new applicants is for the purpose of ensuring the school’s 
curriculum, instruction, monitoring of student achievement, and professional development are ready to be 
implemented.  
 
The applicant submitted a PMP that met the criteria in all areas for both Reading and Math.  
 
Curriculum Samples 
Curriculum samples for Southwest Leadership Academy were provided for grades 9-12. The table below 
indicates which curriculum samples in the revised application package met all Board requirements (+), and 
which had deficiencies (-). Details can be found in the attached Scoring Rubric. 
 


Grade Math Reading Writing Science 


9 + + + + 


10 + + +  


11 + + +  


12 + + +  


 


EDUCATION PLAN FINDINGS 
 
PRELIMINARY WRITTEN APPLICATION PACKAGE:  
5/61 scoring areas (8%) did not meet the criteria. 
 
During the in-person interview the applicant responded to the questions regarding the submitted Education 
Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that provided 
clarification or added detail to the preliminary written Education Plan. 
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/61 scoring areas (0%) did not meet the criteria. 


B. ORGANIZATION PLAN 
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Organization Plan. 
 
Southwest Leadership Academy is a non-profit corporation, located in Tempe, AZ, that was created on June 22, 
2011 for public and charitable purposes, including providing academic, vocational, and therapeutic opportunities 
for youth, with three Directors:  Harriet Caruso, Barry McBride, and Michael Gantt. 
 
Education Service Provider 
Southwest Leadership Academy intends to have a governance relationship with an Educational Service Provider, 
Rite of Passage, Inc. (ROP). As stated in the narrative, Rite of Passage, Inc. was chosen because of their expertise 
and operations of multiple education campuses in Arizona, California, Colorado, Nevada, Maryland and 
Louisiana. These schools also serve disadvantaged and at-risk youth, similar to SLA’s target population. 
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In confirming the performance of the ESP, the following information was provided by authorizers familiar with 
their work:  


Ridgeview Academy – the charter school that is operated by Rite of Passage, is a strong, high-
performing school – a residential facility for adjudicated youth who are in the midst of their 
sentence. I have a lot of respect for their programs and the leadership at the school. 


 
A School Performance Scorecard provided by the authorizer indicates that Ridgeview Academy either Meets or 
is Approaching Standards in each indicator. The full Scorecard is found in Appendix C. 
 
Rite of Passage will provide comprehensive educational, professional, and administrative services to Southwest 
Leadership Academy, including personnel management, facility operation and maintenance, business 
administration, budgeting and financial reporting, technology support for both hardware and software, 
technology plan, e-rate filing and compliance, and human resource and public relations support services. The 
organization will also manage transportation and food services for the students enrolled at SLA. 
 
School Governing Body 
Pursuant to A.R.S. 15-183 (E)(8), the corporate board for Southwest Leadership Academy will act as the School 
Governing Body. Pursuant to the Bylaws, the Board may expand to a total of five (5) Board members. Future 
members of the Governing Board will be chosen for their skills, which will round out the resources and 
knowledge base the current members possess in order to aid SLA in fulfilling its mission and vision. Educators, 
business professionals and community stakeholders will be ideal candidates. 
 
School Governing Body Member Type Number Name 


Organization Principal(s) 3 Harriet Caruso, Barry McBride, Michael Gantt 


School Staff   


Parent(s)   


Community   


Other-Business Community   


Other – Institute of Higher Education   


 


Roles and Responsibilities 


The Corporate Board shall be the Governing Body, with duties including: 


• Establishing the mission and vision of the school 
• Providing overall governance of the charter school and monitoring performance of CMO 
• Fulfilling its commitments and contractual obligations to the Arizona Department of Education and the State 


Board, as defined in the charter 
• Formulating and approving policy and procedures needed to accomplish the educational mission of the 


school 
• Reviewing and approving major organizational decisions, commitments and plans including expenditures, 


loans and leases, etc. 
• Selecting the Principal in collaboration with the CMO. 


 Approving annual budgets, review of annual audit, 990 Returns and quarterly financial reports 


 Reviewing, approving and monitoring student academic achievement and the school’s Performance 
Management Plan 


 Ensuring the school is meeting its intended objectives as evident in student test scores and academic 
achievement. 


 Acting as the final body of appeal in the grievance process for school community members 


 Complying with the State’s Open Meeting Laws 


 Maintaining full and accurate meeting minutes 







Southwest Leadership Academy  Page 5 of 19 


 Filling vacancies on the Board or any subcommittee pursuant to Bylaws 


 Ensuring compliance with all state, federal and grant law stipulations 


 Meeting regularly to oversee the management, operation, activities, and affairs of the school including 
review of school’s financial, student, staffing and operational performance 


 
Charter Principals Background Information  
 
Authorized Representative:  Barry McBride  
Confirmed Education History: Bachelor of Arts in Bible, Grand Canyon University, 1977 
Confirmed Employment History: Chief Executive Officer, Sun Cornerstone Group, Inc., 1994-present 
Arizona FCC Expires: 06/19/2018 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 
Principal Name:  Harriet Caruso  
Confirmed Education History: No post-secondary degree claimed 
Confirmed Employment History: Assistant Superintendent/Director of Curriculum and Compliance, Career 


Success High School, 2004-present 
Arizona FCC Expires: 04/02/2016 
Review of Individual Financial Position: Follow-up completed – met requirements 
Current or Past Charter Affiliations: See Additional Background Information 
 
Principal Name:  Michael Gantt  
Confirmed Education History: Bachelor of Fine Arts in Education, Drake University, 1967 
Confirmed Employment History: Career Transition Consultant, Right Management, 2009-present;  


Retired, 2008-2009;  
Supervisor-Human Resources, Bashas’ Inc., 1996-2008 


Arizona FCC Expires: 08/12/2017 
Review of Individual Financial Position: Follow-up completed – met requirements 
Current or Past Charter Affiliations: None 


ORGANIZATION PLAN FINDINGS 
 
PRELIMINARY WRITTEN APPLICATION PACKAGE:  
3/29 scoring areas (10%) did not meet the criteria. 
 
During the in-person interview the applicant responded to the questions regarding the submitted Organization 
Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that provided 
clarification or added detail to the preliminary written Organization Plan. 
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/29 scoring areas (0%) did not meet the criteria. 
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C. BUSINESS PLAN 
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Business Plan. 
 
Site Information  


Proposed School Name: Southwest Leadership Academy 


Proposed Location: Confirmed location: 4301 West Fillmore Street, Phoenix, Arizona 


Secured Facility: The facility consists of a former middle school, with 48,000 Sq. Ft. of space, 
25+ classrooms, a library, cafeteria, science and computer labs, administrative 
offices, a multi-purpose room, storage area, two outdoor basketball courts, a 
six-acre field, ample parking, and shaded ramadas. It has been leased by the 
CMO and is currently partly occupied by Mission Charter School, also 
managed by the CMO. 


 
Budget 
 
Start-up Budget 
The start-up budget, in the amount of $236,984, covers the costs described in the Start-Up Budget Assumptions 
narrative with revenue that has been verified.  At the end of the start-up period, verified revenue exceeds 
expenditures. 
 
Secured Funds 
The applicant has secured a loan from Rite of Passage, Inc., the CMO identified in the application package, for 
start-up purposes. The secured funds, in the amount of $240,000 as stated by the applicant, are available as 
confirmed by Bank of America.  
 
Annual Operating Budgets 
The operating budget for Year One is based on 90% of anticipated student enrollment of 150 students, with a 
projected per-student equalization funding of $6,935.74 as calculated based on FY2012 revenue worksheets, 
including base support level weights and weighted students counts, but without additional assistance 
multipliers. The budget for Year One also includes $120,304 of Title I funding. At the end of each year revenue 
exceeds expenditures, with the following year-end balances: Year 1 ($15,710); Year 2 ($9,040); Year 3($96,913). 
 


BUSINESS PLAN FINDINGS 


PRELIMINARY WRITTEN APPLICATION PACKAGE:  
1/28 scoring areas (4%) did not meet the criteria. 
 
During the in-person interview the applicant responded to the questions regarding the submitted Business Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that confirmed 
the ability to implement the well described Business Plan. 
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/28 scoring areas (0%) did not meet the criteria. 
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OVERALL SCORE 
 
Preliminary application package: 8% of the scoring areas did not meet the criteria.        
 
Revised application package:       0% of the scoring areas did not meet the criteria. 


ADDITIONAL BACKGROUND INFORMATION 


Additional data is included below to provide information related to the applicant’s principals’ experience, 
qualifications, and current and prior charter compliance as an indicator of the applicant’s ability to implement a 
charter or operate a charter school. 
 
Charter Principal Affiliations 
Principal Name: Harriet Caruso 
Current Affiliation: Career Success Schools, Director since 2006, Assistant Superintendent 
Past Affiliation of Note: Career Success High School – Mesa, Director, Surrendered 2012 due to low enrollment 
Comments:  


Career Success Schools operates five charter schools:  


 Career Success High School - Main Campus,  


 Career Success High School – Glendale,  


 Career Success Jr./Sr. High School – North Phoenix, 


 Career Success High School –Robert L. Duffy, and 


 Career Success School – SAGE Campus. 
 
Academic Performance of Associated Schools 
 
3 of 5 associated schools met the Board’s Academic Performance Expectations. Academic Dashboards may be 
found in Appendix A. 
 
Operational and Financial Performance of Associated Schools 
 
Audits for Fiscal Years 2011 and 2012 were reviewed. No issues were identified that required follow-up to the 
Board. As of January 9, 2013, Career Success Schools is in operational compliance. 
 
Career Success Schools does not meet the Board’s Financial Performance Expectations. Financial Dashboards are 
found in Appendix B. 
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BOARD OPTIONS 


Option 1: The Board may approve the application package. Staff recommends the following language for 
consideration: Based upon review of the contents of the portfolio provided for this applicant and the 
information provided by the representatives of the applicant during consideration, and given it is within the sole 
discretion of the Board to approve or deny a charter, I move to approve the application package and grant a 
charter to Southwest Leadership Academy to establish Southwest Leadership Academy charter school to serve 
grades 9-12. 
 
Option 2: The Board may deny the application package. The following language is provided for consideration: 
Based upon a review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to reject the application package and deny the request for a charter of 
Southwest Leadership Academy to establish a charter school for the reason(s) that its application failed to meet 
the requirements of Title 15, Chapter 1, Article 8 due to: (member making the motion should select all that 
apply and complete the sentence where necessary).   
 


 Lack of an Education Plan that meets the Board’s criteria as stated in the scoring rubric and/or 
demonstrated through responses to interview questions,  


 Lack of a curriculum aligned to state standards as stated in the scoring rubric, 
 Lack of an Organization Plan that meets the Board’s criteria as stated in the scoring rubric and/or 


demonstrated through responses to interview questions, 
 Lack of a Business Plan that meets the Board’s criteria as stated in the scoring rubric and/or 


demonstrated through responses to interview questions, 
 
And/or I move to reject the application package and deny the request for a charter of Southwest Leadership 
Academy to establish a charter school for the reason(s) that: 
 


 The applicant is not sufficiently qualified to operate a charter school based on (insert the facts from the 
background/fingerprint/credit report of the specific Officers, Members, Directors, or Partners that form 
the basis for the decision). 


 The applicant is not sufficiently qualified to operate a charter school based on the (insert the facts from 
the financial, operational and/or academic performance of associated schools that form the basis for the 
decision).   







 


   


Additional information regarding the Academic Framework can be found at http://www.asbcs.az.gov/ 1/9/2013 
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Academic Performance Rating FY 2012 
Charter Holder: Career Success Schools                                                                Charter School: Career Success High School – Main Campus 
         Entity ID 79047  Entity ID 79129, Grades 9-12 


1. Growth 


Alternative High School   1a. SGP 1b. Improvement 


School School Year Math Read Math Read 


Career Success High School - Main Campus 2011-2012 NR NR 20 34.5 


Points Assigned   0 0 50 50 


Weight   0 0 15 15 


2. Proficiency 


Alternative High School   2a. Percent Passing 2b. Subgroup ELL 2b. Subgroup FRL 2b. Subgroup SPED 


School School Year Math Read Math Read Math Read Math Read 


Career Success High School - Main Campus 2011-2012 21 35 NR NR 22 36 NR NR 


Points Assigned   75 50 0 0 75 50 0 0 


Weight   10 10 0 0 5 5 0 0 


3. State Accountability & Overall Rating 


Alternative High School   
3a. State 


Accountability 


4a. 
Graduation 


Rate 


4b. 
Academic 


Persistence 


Overall 
Rating 


School School Year Grade GradRate Persist   


Career Success High School - Main 
Campus 2011-2012 50 met 87 62.5 


Points Assigned   50 75 75   
Weight   5 15 20 100 


 
  


Overall Rating Point Range 


Exceeds Standard > or = to 89 


Meets Standard 
< 89, but > or = 
to 63 


Does Not Meet Standard 
< 63, but > or = 
to 39 


Falls Far Below Standard < 39 
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Academic Performance Rating FY 2012 
 Charter Holder: Career Success Schools                                                                          Charter School: Career Success High School - Glendale 
         Entity ID 79047  Entity ID 80430, Grades 9-12 


 
1. Growth 


Alternative High School   1a. SGP 1b. Improvement 


School School Year Math Read Math Read 


Career Success High School - Glendale 2011-2012 NR NR 14 35.5 


Points Assigned   0 0 25 50 


Weight   0 0 15 15 


2. Proficiency 


Alternative High School   2a. Percent Passing 2b. Subgroup ELL 2b. Subgroup FRL 2b. Subgroup SPED 


School School Year Math Read Math Read Math Read Math Read 


Career Success High School - Glendale 2011-2012 14 33 NR NR 6 38 NR NR 


Points Assigned   50 50 0 0 50 50 0 0 


Weight   10 10 0 0 5 5 0 0 


3. State Accountability & Overall Rating 


Alternative High School   
3a. State 


Accountability 


4a. 
Graduation 


Rate 


4b. 
Academic 


Persistence 


Overall 
Rating 


School School Year Grade GradRate Persist   


Career Success High School - 
Glendale 2011-2012 NR NR 92 64.47368 


Points Assigned   0 0 100   
Weight   0 0 35 95 


 
 


Overall Rating Point Range 


Exceeds Standard > or = to 89 


Meets Standard 
< 89, but > or = 
to 63 


Does Not Meet Standard 
< 63, but > or = 
to 39 


Falls Far Below Standard < 39 
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Academic Performance Rating FY 2012 
 Charter Holder:  Career Success Schools                                                             Charter School: Career Success Jr/Sr High School North Phoenix 
         Entity ID 79047  Entity ID 80025, Grades 7-12  
 
 


1. Growth 


Alternative K-12   1a. SGP 1b. SGP Bottom 25% 1b. Improvement 


School School Year Math Read Math Read Math Read 


Career Success Jr/Sr High School N. 
Phoenix 2011-2012 NR NR NR NR 46 60.5 


Points Assigned   0 0 0 0 100 100 


Weight   0 0 0 0 20 20 


2. Proficiency 


Alternative K-12   2a. Percent Passing 2b. Subgroup ELL 2b. Subgroup FRL 2b. Subgroup SPED 


School School Year Math Read Math Read Math Read Math Read 


Career Success Jr/Sr High School N. 
Phoenix 2011-2012 35 80 NR NR 27 58 NR NR 


Points Assigned   75 100 0 0 75 75 0 0 


Weight   7.5 7.5 0 0 5 5 0 0 


3. State Accountability & Overall Rating 


Alternative K-12   
3a. State 


Accountability 


4a. 
Graduation 


Rate 


4b. 
Academic 


Persistence 


Overall 
Rating 


School School Year Grade GradRate Persist   


Career Success Jr/Sr High School N. 
Phoenix 2011-2012 75 met 88 86.875 


Points Assigned   75 75 75   
Weight   5 15 15 100 


 
  


Overall Rating Point Range 


Exceeds Standard > or = to 89 


Meets Standard 
< 89, but > or = 
to 63 


Does Not Meet Standard 
< 63, but > or = 
to 39 


Falls Far Below Standard < 39 
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Academic Performance Rating FY 2012 
 Charter Holder: Career Success Schools                                                                                                                       Charter School: Robert L. Duffy 
         Entity ID 79047  Entity ID 81126, Grades 9-12 
 


1. Growth 


Alternative High School   1a. SGP 1b. Improvement 


School School Year Math Read Math Read 


Robert L. Duffy 2011-2012 23.5 27.5 15 24.5 


Points Assigned   50 50 25 25 


Weight   2.5 2.5 12.5 12.5 


2. Proficiency 


Alternative High School   2a. Percent Passing 2b. Subgroup ELL 2b. Subgroup FRL 2b. Subgroup SPED 


School School Year Math Read Math Read Math Read Math Read 


Robert L. Duffy 2011-2012 16 40 29 NR 18 42 NR NR 


Points Assigned   50 50 75 0 50 50 0 0 


Weight   10 10 3.333333 0 3.333333 3.333333 0 0 


3. State Accountability & Overall Rating 


Alternative High School   
3a. State 


Accountability 


4a. 
Graduation 


Rate 


4b. 
Academic 


Persistence Overall Rating 


School School Year Grade GradRate Persist   


Robert L. Duffy 2011-2012 25 not met 95 53.3333 


Points Assigned   25 50 100   
Weight   5 15 20 100 


 
  


Overall Rating Point Range 


Exceeds Standard > or = to 89 


Meets Standard 
< 89, but > or = 
to 63 


Does Not Meet Standard 
< 63, but > or = 
to 39 


Falls Far Below Standard < 39 







 


   


Additional information regarding the Academic Framework can be found at http://www.asbcs.az.gov/ 1/9/2013 


Academic Performance Rating FY 2012 


 Charter Holder: Career Success Schools                                                                               Charter School: Career Success School – SAGE Campus  


         Entity ID 79047  Entity ID 80050, Grades K-8  


 


1. Growth 


Alternative Elementary   1a. SGP 1b. SGP Bottom 25% 


School School Year Math Read Math Read 


Career Success School - Sage Campus 2011-2012 29 45 NR NR 


Points Assigned   50 75 0 0 


Weight   25 25 0 0 


2. Proficiency 


Alternative Elementary   2a. Percent Passing 2b. Subgroup ELL 2b. Subgroup FRL 2b. Subgroup SPED 


School School Year Math Read Math Read Math Read Math Read 


Career Success School - Sage Campus 2011-2012 34 58 NR NR 33 56 0 0 


Points Assigned   75 75 0 0 75 75 50 50 


Weight   7.5 7.5 0 0 2.5 2.5 2.5 2.5 


3. State Accountability & Overall Rating 


Alternative Elementary   
3a. State 


Accountability 


4b. 
Academic 


Persistence 


Overall 
Rating 


School School Year Grade Persist   


Career Success School - Sage Campus 2011-2012 50 92 68.75 


Points Assigned   50 100   


Weight   10 15 100 
 


 


Overall Rating Point Range 


Exceeds Standard > or = to 89 


Meets Standard 
< 89, but > or = 
to 63 


Does Not Meet Standard 
< 63, but > or = 
to 39 


Falls Far Below Standard < 39 







 


   


Additional information regarding the Academic Framework can be found at http://www.asbcs.az.gov/ 1/9/2013 
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Financial Performance – Fiscal Year 2012 
Board staff evaluated the financial performance of Career Success Schools using the Board’s Financial 
Performance Framework. Based on this evaluation, the charter holder did not meet the financial framework’s 
requirements because the charter holder received one or more “Falls Far Below Standard” and/or two or more 
“Does Not Meet Standard”. The charter holder’s results on each of the financial framework’s measures may be 
found in the table below. 
 
 


Career Success Schools 
  


    Financial Performance Based on Fiscal Year 2012 Audit 


Near-Term Indicators 


Going Concern  No    Meets    


Unrestricted Days Cash 22.86  Does Not Meet    


Default  No   Meets    


Sustainability Indicators 


Total Liabilities to Equity Ratio (13.06)  Falls Far Below    


Net Income ($606,460)  Does Not Meet    


Fixed Charge Coverage Ratio 0.81   Does Not Meet    


Cash Flow (3-Year Cumulative) $13,364   Does Not Meet    


Cash Flow Measure Detail ($104,002) [FY12] $332,467 [FY11] ($215,101) [FY10] 


Note: Negative numbers are indicated by parentheses. 


   
 
On the next page, please find financial data showing the charter holder’s performance for the most recent three 
audited fiscal years. 
 
 
 
  







 


   


Additional information regarding the Academic Framework can be found at http://www.asbcs.az.gov/ 1/9/2013 


Career Success Schools 


     Financial Data 


  2012 2011 2010   


Statement of Financial Position       2009 


Cash $447,697  $551,699  $219,232  $434,333  


Unrestricted Cash $414,699  $551,699  $219,232    


Total Assets $11,001,440  $11,727,846  $11,633,028    


Total Liabilities $11,913,657  $12,033,603  $12,158,976    


Current Portion of Long-Term Debt 
& Capital Leases $85,000  


             
75,000  


           
200,091    


Net Assets ($912,217) ($305,757) ($525,948)   


          


Statement of Activities         


Revenue $6,014,751  $7,084,064  $6,008,014    


Expenses $6,621,211  $6,863,873  $6,422,897    


Net Income ($606,460) $220,191  ($414,883)   


Change in Net Assets ($606,460) $220,191  ($414,883)   


          


Financial Statements or Notes         


Depreciation & Amortization 
Expense $442,519  $404,368  $254,422    


Interest Expense $778,400  
           
807,500  


           
255,700    


Lease Expense $473,500  $669,900  $372,079    


          


Financial Performance 


  2012 2011 2010 
3-yr 


Cumulative 


Near-Term Indicators 


Going Concern  No   No   No   N/A  


Unrestricted Days Cash 22.86 29.34 12.46  N/A  


Default  No   No   No   N/A  


Sustainability Indicators 


Total Liabilities to Equity Ratio 
              


(13.06) 
              


(39.36) 
              


(23.12)  N/A  


Net Income ($606,460) $220,191  ($414,883)  N/A  


Cash Flow ($104,002) $332,467  ($215,101) $13,364  


Fixed Charge Coverage Ratio 0.81  1.35  0.56  N/A 
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2013-2014 Application Cycle


Southwest Leadership Academy - Revised Application Scoring Rubric


Part A


A.1 Educational Philosophy F A M Technical Assistance/ Comments


A.1a


Provide a detailed description of the school’s 


philosophical approach to improving pupil 


achievement in the target population.
1


Meets the Criteria


A.1b


Incorporate the principles or concepts 


fundamental to the school’s proposed program 


of instruction.
1


Meets the Criteria


A.1c


Present a rationale for the selected approach 


for the target population, including research 


and/or experience.


1


Meets the Criteria


A.1 Total 0 0 3


A.2 Target Population F A M Technical Assistance/ Comments


A.2a


Identify the target population, demonstrating a 


clear understanding of the students and 


community the school intends to serve, 


including current levels of academic 


performance


1


Meets the Criteria


A.2b


Present an explanation of how the 


implementation of the program of instruction 


described in A.3 meets the needs of the target 


population including improving pupil 


achievement.
1


Meets the Criteria


A.2c


Describe the class size and teacher- student 


ratios and how these address the needs of the 


target population for improved pupil 


achievement.


C 1


Addresses criteria, but lacks sufficient detail in:


Providing details of how the class size and teacher-student ratios address the needs of the target 


population for improved pupil achievement.


The revised submission for this scoring area meets the criteria.


A.2 Total 0 0 3


A.3 Program of Instruction F A M Technical Assistance/ Comments


Education Plan
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A.3a


Describe the curriculum for the core academic 


content areas which aligns to the Educational 


Philosophy and Arizona State Standards. 
1


Meets the Criteria


A.3b


Demonstrate understanding of methods of 


instruction central to supporting the curriculum 


and Educational Philosophy, including 


formative assessment strategies.


1


Meets the Criteria


A.3c


Describe a summative assessment plan that 


allows determination of student mastery of 


Arizona State Standards, aligned to the 


Educational Philosophy and methods of 


instruction described in the narrative.


1


Meets the Criteria


A.3d


Ensure the Program of Instruction is 


consistent w ith the Performance Management 


Plan.  


1


Meets the Criteria


A.3 Total 0 0 4


A.3.1 Mastery and Promotion F A M Technical Assistance/ Comments


A.3.1a


Present clear criteria for promotion from one 


level to the next, to include the level of 


proficiency that students must obtain to 


demonstrate mastery of academic core 


content.


N/A


A.3.1b


Describe the process the school w ill use to 


determine grade level promotion/retention.


N/A


A.3.1c
Ensure consistency with Strategy III of the 


Performance Management Plan.


N/A


A.3.1 Total 0 0 0


A.3.2 Course Offerings & Graduation Requirements F A M Technical Assistance/ Comments


A.3.2a


Identify graduation requirements for the 


school that w ill meet State requirements.


1


Meets the Criteria
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A.3.2b


Describe the process and criteria for awarding 


course credit.
C 1


Addresses criteria, but lacks sufficient detail in:


Describing the criteria for awarding course credit.


The revised submission for this scoring area meets the criteria.


A.3.2c
Ensure consistency with Strategy III of the 


Performance Management Plan.
1


Meets the Criteria


A.3.2.d


Provide a menu of course offerings which 


include course titles and brief descriptions of 


classes consistent w ith State requirements.
1


Meets the Criteria


A.3.2.e


Ensure consistency with the Program of 


Instruction and alignment with the Business 


Plan as presented in the application package.
1


Meets the Criteria


A.3.2 Total 0 0 5


A.4 School Calendar and Weekly Schedule F A M Technical Assistance/ Comments


A.4a


Demonstrate compliance with minimum 


requirements of number of school days per 


year as described in A.R.S. §15-341.01 1


Meets the Criteria


A.4b


Demonstrate compliance with hours/minutes 


of instruction for each grade level served as 


described in A.R.S. §15-901.
1


Meets the Criteria


A.4c


List daily instructional minutes dedicated to 


each core content area for each grade level
1


Meets the Criteria


A.4d


Provide a rationale for the weekly schedule 


that supports the target population.
1


Meets the Criteria


A.4e


Identify professional development days 


consistent w ith the information provided in 


Strategy IV of the Performance Management 


Plans.
C 1


Addresses criteria, but lacks sufficient detail in:


Identifying professional development days consistent w ith the information provided in Strategy IV of 


the Performance Management Plans.


The revised submission for this scoring area meets the criteria.
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A.4f


(If an Alternative Calendar was identified on 


the Target Population page) Demonstrate the 


various ways instructional minutes may be 


met.


N/A


A.4 Total 0 0 5


A.5 Performance Management Plan F A M Technical Assistance/ Comments


A.5a


Provide a description of the basis for setting 


baseline figures that aligns with A.2.
1


Meets the Criteria


A.5b


Present a process, articulated for each 


strategy, for gathering and analyzing data on 


the effectiveness of the action steps.
1


Meets the Criteria


A.5c


Provide a process for updating and 


implementing improvements to the action 


steps based upon the data analysis.
1


Meets the Criteria


A.5d


Present a viable plan for managing student 


academic performance in Reading that 


includes a predicted baseline.
1


Meets the Criteria


A.5e


Present a viable plan for managing student 


academic performance in Mathematics that 


includes a predicted baseline.
1


Meets the Criteria


A.5f


Identify action steps required to achieve each 


of the four prescribed strategies in each plan.


1


Meets the Criteria


A.5g


Identify the timeline, responsible party, 


evidence of meeting action steps, and budget 


for accomplishing each action step.
1


Meets the Criteria


A.5h


Provide a progression of action steps from 


start to finish for each strategy that are 


sequential, timely, and use data to contribute 


to the school’s ability to meet the identified 


annual target.


1


Meets the Criteria
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A.5i


Create action steps within each strategy that 


complement and support the other strategies 


to the extent appropriate.


1


Meets the Criteria


A.5j


Include concrete artifacts that provide 


evidence of the implementation of each action 


step.


1


Meets the Criteria


A.5k


Provide adequate resources (e.g. time, money, 


personnel, etc.) to implement the action steps 


that support the strategies.
1


Meets the Criteria


A.5l


Budget needs identified in the Performance 


Management Plan are accounted for in the 


Budgets and discussed in the Assumptions.


1


Meets the Criteria


A.5m


Ensure consistency with the applicant’s 


Education Plan.


1


Meets the Criteria


A.5 Total 0 0 13


A.6.9 Curriculum Samples-9th F A M Technical Assistance/ Comments


A.6.9.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing and Math


A.6.9.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard. 1


Meets the Criteriafor Reading, Writing and Math


A.6.9.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing and Math
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A.6.9.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent w ith 


the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing and Math


A.6.9.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction and 


Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing and Math


A.6.9.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing and Math
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A.6.9.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing and Math


A.6.9 Total 0 0 7


A.6.10 Curriculum Samples-10th F A M Technical Assistance/ Comments


A.6.10.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing and Math


A.6.10.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard. 1


Meets the Criteria for Reading, Writing and Math


A.6.10.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing and Math


A.6.10.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent w ith 


the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing and Math
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A.6.10.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction and 


Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing and Math


A.6.10.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing and Math


A.6.10.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing and Math


A.6.1 Total 0 0 7


A.6.11 Curriculum Samples-11th F A M Technical Assistance/ Comments


A.6.11.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing and Math
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A.6.11.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard. 1


Meets the Criteria for Reading, Writing and Math


A.6.11.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
C 1


Meets the Criteria for Reading and Math


Addresses criteria, but lacks sufficient detail in:


Presenting a summary of Instruction, by lesson, that aligns with the required Standard to include the 


increased rigor in Writing.


The revised submission for this scoring area meets the criteria.


A.6.11.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent w ith 


the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing and Math


A.6.11.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction and 


Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing and Math
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A.6.11.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing and Math


A.6.11.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing and Math


A.6.11 Total 0 0 7


A.6.12 Curriculum Samples-12th F A M Technical Assistance/ Comments


A.6.12.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing and Math


A.6.12.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard. 1


Meets the Criteria for Reading, Writing and Math


A.6.12.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
C 1


Meets the Criteria for Reading and Math


Addresses criteria, but lacks sufficient detail in:


Presenting a summary of Instruction, by lesson, that aligns with the required Standard to include the 


increased rigor in Writing.


The revised submission for this scoring area meets the criteria.
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A.6.12.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent w ith 


the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing and Math


A.6.12.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction and 


Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing and Math


A.6.12.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing and Math
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A.6.12.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing and Math


A.6.12 Total 0 0 7


Part A Sub Total 0 0 61


Part B


B.1 Applicant Organization F A M Technical Assistance/ Comments


B.1a Discuss the applicant’s history, including its 


establishment, evolution, and how operating a 


charter school became part of its mission. 1


Meets the Criteria


B.1b Provide an organizational chart and describe 


the reporting structure within the organization 


consistent w ith the narrative. 1


Meets the Criteria


B.1c Identify any subsidiary relationship of the 


applicant organization to another organization.
1


Meets the Criteria


B.1d Identify any current or prior charter operation 


by the applicant, including the authorizer, 


timeframe, and nature of involvement.
1


Meets the Criteria


B.1e Discuss the role of each Principal in the 


organization. If individuals will play a role in the 


operation of the school, include qualifications 


related to charter school operation.


1


Meets the Criteria


B.1f Identify any current or prior charter operation 


by any Principal, including the authorizer, 


timeframe, and nature of involvement.
1


Meets the Criteria


Organization Plan


Page 12 of 18







2013-2014 Application Cycle


Southwest Leadership Academy - Revised Application Scoring Rubric


B.1g Be consistent w ith the background information 


provided for each individual.
1


Meets the Criteria


B.1h Ensure consistency with information listed on 


Title Page.
1


Meets the Criteria


B.1i Ensure consistency with the contents of the 


application package. 1


Meets the Criteria


B.1j Ensure consistency with legal documentation 


establishing entity.
1


Meets the Criteria


B.1 Total 0 0 10


B.2 Governing Body F A M Technical Assistance/ Comments


B.2a Include a clear description of the 


responsibilities of the governing body as per 


ARS§15-183.E.8.
C 1


Addresses criteria, but lacks sufficient detail in:


Including a clear description of the responsibilities of the governing body.


The revised submission for this scoring area meets the criteria.


B.2b Provide a description of the composition of the 


governing body. C 1


Addresses criteria, but lacks sufficient detail in:


Providing a description of the composition of the governing body.


The revised submission for this scoring area meets the criteria.


B.2c Describe the process for filling vacancies on 


the school governing body. 1


Meets the Criteria


B.2d Be consistent w ith B.1.
1


Meets the Criteria


B.2e Be consistent w ith all sections of the 


application package.
1


Meets the Criteria


B.2 Total 0 0 5


B.3 Management and Operation F A M Technical Assistance/ Comments


B.3a


Provide a clear delineation of the roles and 


responsibilities for administering the day-to-


day activities of the school.


1


Meets the Criteria
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B.3b


Present an operational plan that includes 


oversight responsibilities related to instruction 


and operational services.  Plan must identify 


the number of administrative personnel (each 


year for the first three years) and their 


oversight responsibilities related to the 


following areas:


i. Instruction,


ii. Curriculum and Assessment (mandated 


State testing), 


iii. Staff Development, 


iv. Financial Management, 


v. Contracted Services, 


vi. Personnel, 


vii. Grants Management, and 


viii. Student Accountability Information System 


(SAIS).


1


Meets the Criteria


B.3c


Identify critical skills or experience that w ill 


indicate sufficient qualification for fulfillment of 


those responsibilities.


1


Meets the Criteria


B.3d
Be consistent w ith all sections of the 


application package.
1


Meets the Criteria


B.3 Total 0 0 4


B.3.1 Education Service Providers F A M Technical Assistance/ Comments


B.3.1a


Provide an explanation for the reasons for 


contracting with or having a governance 


relationship with an ESP, in general, and this 


provider in particular, and how the ESP will 


further the school’s mission and program.


1


Meets the Criteria


B.3.1b
Provide a clear description of the services to 


be provided by the ESP.
1


Meets the Criteria


B.3.1c


Describe the applicant’s performance 


expectations for the ESP and how the 


applicant w ill evaluate that performance.
C 1


Addresses criteria, but lacks sufficient detail in:


Describing how the applicant w ill evaluate that performance.


The revised submission for this scoring area meets the criteria.


B.3.1d
Describe the ESP’s roles and responsibilities in 


relation to the applicant.
1


Meets the Criteria


B.3.1e


Ensure ESP-related costs are described in the 


Budget Narrative and included in the Start-Up 


and Three-Year Operational Budget as 


appropriate.


1


Meets the Criteria
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B.3.1 Total 0 0 5


B.3.2 Contracted Services F A M Technical Assistance/ Comments


B.3.2a
Delineate all areas, if any, which may require 


the applicant to seek outside expertise.
1


Meets the Criteria


B.3.2b


Discuss the professional qualifications 


expected of those to be retained to perform 


each listed contracted service.


1


Meets the Criteria


B.3.2c
Identify the costs associated with each listed 


contracted service.
1


Meets the Criteria


B.3.2d
Provide sources for costs of each listed 


contracted services.
1


Meets the Criteria


B.3.2e


Ensure costs are described in the Budget 


Narrative and included in the Start-Up and 


Three-Year Operational Budget as appropriate.
1


Meets the Criteria


B.3.2 Total 0 0 5


Part B Sub-Total 0 0 29


Part C


C.1 Facilities Acquisition F A M Technical Assistance/ Comments


C.1a


Identify and describe the facility necessary to 


implement the program.  Include square 


footage, number of classrooms, layout of 


space, and location that w ill accommodate the 


number of anticipated students as identified 


throughout the application package.


1


Meets the Criteria


C.1b


Identify and provide documentation on 


available facilities within the target market that 


will allow implementation of the program of 


instruction and support the student population 


and class size described in the application 


package.


Or


Provide details of already acquired facility, 


purchased land or proposed build that w ill 


allow implementation of the program of 


instruction and support the student population 


and class size described in the application 


package.


1


Meets the Criteria


Business Plan
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C.1c


Identify a timeframe for securing an 


appropriate facility consistent w ith the start-up 


of the school.


1


Meets the Criteria


C.1d


Identify costs associated with securing the 


facility and ensuring compliance with all 


applicable laws and regulations including 


obtaining educational occupancy.


1


Meets the Criteria


C.1e


Describe any financial arrangements that have 


been made for securing the facility.
C 1


Addresses criteria, but lacks sufficient detail in:


Describing financial arrangements that have been made for securing the facility regarding the stated 


Use Agreement.


The revised submission for this scoring area meets the criteria.


C.1f
Ensure the Layout of Space is consistent w ith 


the narrative.
1


Meets the Criteria


C.1g


Ensure costs as described in the narrative 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


1


Meets the Criteria


C.1h
Be consistent w ith all sections of the 


application package.
1


Meets the Criteria


C.1 Total 0 0 8


C.2 Advertising and Promotion F A M Technical Assistance/ Comments


C.2a


Provide a clear description of an 


advertising/promotion plan that appears viable 


and adequate to support the number of 


students included in the Three-Year 


Operational Budget.


1


Meets the Criteria


C.2b


List costs associated with the plan described 


in the narrative. 1


Meets the Criteria


C.2c


Identify how advertising/promotion costs were 


determined. 1


Meets the Criteria


C.2d


Identify a timeframe for advertising/promotion 


consistent w ith the start-up of the school. 1


Meets the Criteria


C.2e


Describe the proposed fair and equitable 


enrollment procedures, including the 


timeframe, waitlist, lottery, and the like, and 


documents to be included in the enrollment 


packet.


1


Meets the Criteria


C.2f


Ensure costs as described in the narrative 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


1


Meets the Criteria
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C.2 Total 0 0 6


C.3 Personnel F A M Technical Assistance/ Comments


C.3a


Provide a staffing plan that appears viable and 


adequate for the effective implementation of 


the program of instruction and operation of the 


charter school as described, to include the 


grades and number of students to be served in 


each of the first three years of operation, and 


the number of each type of instructional and 


non-instructional personnel each year.


1


Meets the Criteria


C.3b


Provide a detailed plan to recruit, hire, and 


train instructional staff consistent w ith the 


start-up of the school.


1


Meets the Criteria


C.3c


Ensure all salaries and Employee Related 


Expenses (ERE) described in the narrative are 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


1


Meets the Criteria


C.3 Total 0 0 3


C.4 Start-Up Budget F A M Technical Assistance/ Comments


C.4a


List only sources of start-up revenue fully 


supported by Verifiable Proof of Secured 


Funds documentation.


1


Meets the Criteria


C.4b


List expenditures to cover the start-up plans 


described in the application package. 1


Meets the Criteria


C.4c


Demonstrate through the assumptions that 


the amounts listed are viable and adequate. 1


Meets the Criteria


C.4d


Ensure revenues cover expenditures.


1


Meets the Criteria


C.4e


Ensure that timeframes described in all 


sections of the application package are 


consistent w ith timeframes listed on the Start-


Up Budget.


1


Meets the Criteria


C.4f
Be consistent w ith all sections of the 


application package.
1


Meets the Criteria


C.4 Total 0 0 6


C.5 Three Year Operational Budget F A M Technical Assistance/ Comments
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C.5a


List expenditures to cover the Education Plan, 


Organization Plan, and Business Plan 


described in the application package.


1


Meets the Criteria


C.5b


Ensure state equalization detailed in Revenue 


Worksheets is consistent w ith the Target 


Population and the student count by grade 


level.


1


Meets the Criteria


C.5c


Demonstrate through the assumptions that 


the amounts listed are viable and adequate. 1


Meets the Criteria


C.5d Ensure revenues cover expenditures. 1 Meets the Criteria


C.5e
Be consistent w ith all sections of the 


application package. 1
Meets the Criteria


C.5 Total 0 0 5


Part C Sub-Total 0 0 28


Grand Total Part A, B, and C 0 0 118


CONCLUSION Meets the Criteria


SUMMARY


No scoring area in Part A, B, or C received a score of Falls Below


No more than one scoring area in each section scored Approaches


Meets 95% Test
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