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Adding Grade Levels to Charter Amendment Request Sonoran Desert School 


 November 2011 


Timeline for Implementation 


 


October 2011 


 Discussion and planning for adding grade levels 


 Review of requirements and educational materials 


 


November 2011 


 Governing Board Meeting for adding grade levels 


 Complete “Adding Grade Levels to Charter Amendment Request” online 


 


December 2011 


 Review textbooks and other classroom resources 


 Continue development and refinement of expanded curriculum 


 Staff professional development for new grades and curricula 


 


January 2012 


 Review textbooks and other classroom resources 


 Continue development and refinement of expanded curriculum 


 Staff professional development for new grades and curricula 


 


February 2012 


 ASBCS Board Meeting for added grades amendment request 


 Finalize textbooks and other classroom resources 


 Continue development and refinement of expanded curriculum 


 Staff professional development for new grades and curricula 


 


March 2012 


 Continue development and refinement of expanded curriculum 


 Staff professional development for new grades and curricula 


 Community meetings 


 


April 2012 


 Continue development and refinement of expanded curriculum 


 Staff professional development for new grades and curricula 


 Community meetings 


 School marketing 


 


May 2012 


 Community meetings 


 School marketing 


 Student registration 


 


June 2012 


 Community meetings 


 School marketing 


 Student registration 







Adding Grade Levels to Charter Amendment Request Sonoran Desert School 


 November 2011 


 


July 2012 


 Community meetings 


 School marketing 


 Student registration 


 


August 2012 


 School starts 


 Student registration 


 Implementation of expanded curriculum 


 


September 2012 


 Review and evaluation of student performance in added grades 


 Review and evaluation of program for added grades 


 


October 2012 


 Implementation of expanded curriculum 


 Monitor student and staff performance 


 


November 2012 


 Implementation of expanded curriculum 


 Monitor student and staff performance 


 


December 2012 


 Review and evaluation of student performance in added grades 


 Review and evaluation of program for added grades 


 








Grade 8 Mathematics Curriculum Sample 


Sonoran Desert School  Adding Grade Levels to Charter Amendment Request   4/9/2012 


Grade Level Content Area Course Title  (9-12 Only) Unit Title 
8 Mathematics N/A Functions 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 4 (April) Students should be proficient with dividing integers, graphing in the coordinate plane, and graphing 


equations with two variables. 
Unit Description 
In this unit, students will build on their knowledge of locating points and identifying coordinates and of writing and solving one-step and two-step 
equations to plot points in the coordinate plane and to graph and solve linear equations.  Students will investigate sequences and both linear and 
nonlinear functions. They also write function rules and then draw graphs for those rules. 
Strand(s), Concept(s), and 
PO(s)  
List and define the required Strand(s), 
Concept(s), and PO(s) for each lesson 
included in this sample. 


Common Core Domain: Functions (8.F) 
• CC Cluster: Use functions to model relationships between quantities. 


o CC Standard 8.F.4: Construct a function to model a linear relationship between two quantities. 
Determine the rate of change and initial value of the function from a description of a relationship 
or from two (x, y) values, including reading these from a table or from a graph. Interpret the rate of 
change and initial value of a linear function in terms of the situation it models, and in terms of its 
graph or a table of values. 


 
Summative Assessment  
Describe a cumulative and 
comprehensive activity that allows 
students to demonstrate mastery of 
stated POs. A copy of the summative 
assessment must be included in the 
application package. 


Students will demonstrate mastery of objectives on the following assessments: 
• Checkpoint Quiz  


o A 10-question assessment that measures level of mastery for CC Standard 8.F.4 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 


Assessment Scoring  
Explain how each assessment is 
scored, to include points per question, 
total points possible, criteria, and 
grading scale. Describe rubric, if 
applicable, to include components 
being evaluated and the scoring 
criteria for each. A copy of the answer 
key and/or scoring rubric must be 
included in the application package. 


Assessment Scoring: 
• The checkpoint quiz features 10 questions scored at 1 point each. 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 
Criteria for Mastery: 
• All assessments will be converted to a percentage score and assigned a grade based on the following scale: 


90-100=A; 80-89=B; 70-79=C; 60-69=D; 59 and below=F 
• The minimum score for student mastery is 80% (8/10 correct items).  Students who do not achieve mastery 


will receive additional instruction, then re-assessed to determine if the material has been mastered. 
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Materials/Resources 
Needed 
(Include all items for the entire unit.) 


Overhead projector, train speed graph transparency, aquarium transparency, skateboard ramp transparency, 
white board, markers, pencils, paper, index cards, mathematics textbook, skills puzzles, and activity labs. 


 
Lesson Activities 


Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Objective: To identify rules of 
sequences as a basis for 
understanding and modeling 
functions (8.F.4) 
 
Anticipatory Set: 
• Review solving linear 


equations (x+5=12; solve 
for x). 


 
Input: 
• Introduce a mathematical 


sequence as a set of 
numbers that follow a 
pattern stated in a rule 
(sequences are a type of 
function with input 
numbers consisting of 
the natural numbers, and 
the output numbers 
being the terms) 


• Explain arithmetic 
sequences have a 
common difference; 
geometric sequences 
have a common ratio. 


Objective: To interpret and 
sketch graphs that represent 
real world situations (8.F.4) 
 
Anticipatory Set: 
• Review arithmetic 


sequences, geometric 
sequences, algebraic 
expressions, and word 
problems.  


 
Input: 
• Explain that graphs can 


show relationships 
between variables. 


• Point out many graphs 
use time on the x-axis 
because the other 
variable depends on 
time. 


• Explain that it is possible 
to sketch a graph 
without actual data to 
show the general nature 
of a relationship. 


 


Objective: To represent 
functions with equations, 
tables, and function 
notation (8.F.4) 
 
Anticipatory Set: 
• Review graphical 


reasoning, interpreting 
graphs, sketching 
graphs, and solving word 
problems. 


• Explain a sequence can 
be thought of as a 
function, with the input 
numbers consisting of 
the natural numbers, 
and the output numbers 
being the terms. 


 
Input: 
• Define a function as a 


relationship between 
two or more quantities. 


• Explain the value of the 
function (output) 
depends on the value of 


Objective: To find the slope 
of a line from a graph or 
table (8.F.4) 
 
Anticipatory Set: 
• Review interpreting 


function tables, using 
function rules, writing 
input-output pairs, and 
solving word problems. 


 
Input:  
• Introduce the concept of 


slope as a rate of 
change. 


• Explain the slope of a 
non-vertical line is 
calculated by finding the 
ratio of the change in y-
values (or the difference 
between values of the 
function at two inputs) 
to the change in x-values 
(or the difference 
between the two 
inputs). 


Objective: To use tables and 
equations to graph linear 
functions (8.F.4) 
 
Anticipatory Set: 
• Review graphing 


coordinate points, 
graphing table data, 
finding the slopes of 
lines, and solving word 
problems. 


 
Input: 
• Explain discrete data 


often result from 
counting and are 
connected with a dashed 
line. 


• Explain continuous data 
often result from 
measuring and can have 
values between the 
graphed points joined 
with a solid line.  


• Introduce the slope-
intercept form of a 
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Model: 
• On the board, model the 


use of inductive 
reasoning to find the next 
three terms in a 
sequence, then show 
how the pattern is 
written as an algebraic 
expression. 


• Example: For the 
sequence “2,6,10” the 
next 3 terms are “14, 
18,22” and the algebraic 
expression of this 
sequence is “n+4.” 


 
Check for Understanding: 
• Write a sequence on the 


board, then have each 
student write the next 
term in the sequence on 
an index card and hold it 
up when asked to do so. 


• With student input, 
describe the sequence as 
an algebraic expression. 


• Do further examples as 
necessary. 


 
Guided Practice: 
• Divide students into pairs 


Model: 
• Put a graph that shows 


the speed of a train on 
its morning commute on 
the overhead. 


• Show how the graph can 
be used to answer 
questions: how long did 
the trip take? (30 
minutes); when did 
speed increase most? 
(7:49 to 7:51). 


 
Check for Understanding: 
• Ask follow-up questions 


about the model graph 
(What was the fastest 
speed?  What was the 
slowest speed?) 


• Follow up with 
additional examples if 
necessary 


 
Guided Practice: 
• Divide students into 


small groups and have 
them complete the 
Activity Lab while 
monitoring and assisting


• Review the AL answers 
upon completion 


 


the input. 
• Point out functions can 


be represented 
numerically, graphically, 
symbolically, or verbally.  


• Explain the set of 
ordered pairs that 
satisfies a function has 
exactly one output value 
for a given input value. 


 
Model: 
• Put a graphic of fish in 


an aquarium on the 
overhead.  These fish 
cost $2 each.  


• Show how to use 
function notation to 
show the relationship 
between total cost and 
number of fish bought. 


• f(n)=the total cost 
• f(n)=2n 
 
Check for Understanding: 
• For the aquarium 


example, ask students 
what f(6) represents and 
how to solve it (f(6)=12) 


 
Guided Practice: 
• Divide students into 


• Point out the slope of a 
line is the same (or 
constant) between any 
two points on the line. 


 
Model: 
• Put a graphic of a 


skateboard ramp on the 
overhead. 


• Show that “run” 
corresponds the length 
of the ramp and “rise” to 
the height. 


• Overlay a coordinate 
plane to illustrate how 
points on the coordinate 
plane define the slope. 


 
Check for Understanding: 
• Have students take turns 


at the white board 
graphing the slope of 
lines when given 
coordinate points. 


• Multiple students 
and/or pairs of students 
can work at the same 
time. 


 
Guided Practice: 
• Divide students into 


small groups and have 


linear equation (y=mx + 
b describes a line with 
slope “m” and y-
intercept “b”). 


 
Model: 
• Put a table of discrete 


data (e.g., total cost of a 
gallon of milk and 
number of gallons) and 
demonstrate how to put 
the information into a 
graph. 


• Put a graph of 
continuous data (e.g., 
number of calories 
burned walking and 
amount of time) and 
demonstrate how to put 
the information into a 
graph. 


 
Check for Understanding: 
• Checkpoint Quiz 2 (see 


Appendix A quiz and 
key) 


 
Guided Practice: 
• Divide students into 


pairs and have them 
complete the Adapted 
Practice activity while 
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and have them complete 
the Skills Puzzle while 
monitoring and assisting. 


• Review puzzle answers 
upon completion. 


 
Closure:  
Discuss the following: 
• What is an arithmetic 


sequence? 
• What is a geometric 


sequence?  
• How do you use an 


algebraic expression to 
write a sequence? 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-40  


Closure:  
Discuss the following: 
• Explain how to interpret 


and to sketch the graph 
of a mail truck making 
deliveries. 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-20  
 


pairs and have them 
complete the Skills 
Puzzle while monitoring 
and assisting. 


• Review puzzle answers 
upon completion. 


 
Closure:  
Discuss the following: 
• What is a function? 
• How can you use 


function notation to 
write a function rule? 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-21  
 


them complete the 
Activity Lab while 
monitoring and assisting


• Review the Activity Lab 
answers upon 
completion. 


 
Closure:  
Discuss the following: 
• What is slope? 
• How does the rate of 


slope relate to the 
coordinate pairs that 
define the points in a 
line? 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-21  


monitoring and assisting 
• Review answers upon 


completion. 
 
Closure:  
Discuss the following: 
• Explain how to use a 


table to graph a 
function.  


• How do you decide 
whether to make a solid 
or dashed line?  


• Explain how to graph an 
equation when you 
know only the slope and 
the y-intercept. 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-28  
 


Student Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.F.4: 
• Review and discuss the 


concept of solving linear 
equations with teacher 
guidance and class input. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.F.4: 
• Review and discuss 


arithmetic sequences, 
geometric sequences, 
algebraic expressions, 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.F.4: 
• Review and discuss 


graphical reasoning, 
interpreting graphs, 
sketching graphs, and 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.F.4: 
• Review and discuss 


interpreting function 
tables, using function 
rules, writing input-


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.F.4: 
• Review and discuss 


graphing coordinate 
points, graphing table 
data, finding the slopes 
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• Learn about arithmetic 
and geometric 
sequences through 
direct teacher 
instruction and 
modeling. 


• Apply knowledge by 
solving a classroom-
based sequence problem 
with whole class and 
teacher input. 


• Participate in a 
cooperative learning 
puzzle activity that 
reinforces understanding 
of arithmetic and 
geometric sequences. 


• Complete homework to 
practice the following 
concepts independently: 
arithmetic sequences, 
geometric sequences, 
algebraic expressions, 
and word problems. 


and solving word 
problems with teacher 
guidance and class input.


• Through direct and 
explicit instruction and 
modeling, learn using 
graphs to show 
relationships among 
variables. 


• Participate in a large 
group discussion about 
graphing variable 
relationships. 


• Participate in a 
cooperative learning 
activity lab to practice 
relating graphs to 
events. 


• Complete homework to 
practice the following 
concepts independently: 
graphical reasoning, 
interpreting graphs, 
sketching graphs, and 
solving word problems. 


solving word problems. 
• Through direct 


instruction and 
modeling, learn about 
functions, values of 
functions, and 
representations of 
functions. 


• Demonstrate 
understanding by 
answering follow-up 
questions for a sample 
problem. 


• Participate in a 
cooperative learning 
puzzle activity that 
reinforces understanding 
of using tables to create 
ordered input-output 
pairs of functions that 
follow function rules. 


• Complete homework to 
practice the following 
concepts independently: 
interpreting function 
tables, using function 
rules, writing input-
output pairs, and solving 
word problems. 


output pairs, and solving 
word problems. 


• Learn about slope and its 
relation to function input 
values through explicit 
instruction and 
modeling. 


• Demonstrate graphing 
slope when given a 
coordinate points. 


• Participate in a 
cooperative learning 
activity lab to practice 
using coordinate points 
to determine slope. 


• Complete homework to 
practice the following 
concepts independently: 
graphing coordinate 
points, graphing table 
data, finding the slopes 
of lines, and solving 
word problems. 


of lines, and solving 
word problems. 


• Through direct and 
explicit instruction and 
modeling, learn about 
discrete data, 
continuous data, and the 
slope-intercept form of a 
linear equation. 


• Demonstrate understand 
on a formative 
assessment by taking a 
checkpoint quiz that 
directly measures 
knowledge of listed 
objectives. 


• Participate in a 
cooperative learning 
practice activity that 
reinforces identifying 
discrete and continuous 
data and graphing the 
functions of that data. 


• Complete homework to 
practice the following 
concepts independently: 
finding slope and y-
intercept, using discrete 
and continuous data to 
create tables and graphs, 
and graphing linear 
functions. 
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Appendix A 
 


Checkpoint Quiz  
 


The following quiz measures the student’s ability to perform operations described in CC 
Standard 8.F.4: “Construct a function to model a linear relationship between two quantities. 
Determine the rate of change and initial value of the function from a description of a 
relationship or from two (x, y) values, including reading these from a table or from a graph. 
Interpret the rate of change and initial value of a linear function in terms of the situation it 
models, and in terms of its graph or a table of values.” 
 


Use the function rule f(x) = -3x+2.  Find each output. 
1. f (-1) 2. f (5) 
 


For each function, find the slope (rate of change) and the y-intercept. 
3. y = 4x-1 4. y = x+4 
 


The graph displays the elevation of two students as they hike on  
a mountain. Use the following figure to answer questions 6-9. 
5. Determine the initial height at the start of their hike. 
6. Determine the height after hiking for 3 hours. 
7. Use two points on the line to identify the slope (rate   of change) 
    of the line. 
8. Construct a height function, H(t), of the line as a function  
     of time, t. 


For the following problems, construct a function and model a linear relationship. 
9. Suppose potatoes cost $1.00 plus an additional $0.75 per pound. Construct a cost function,  
    C(p), to model the relationship as a function of the pounds, p, purchased.  
10. Model the relationship by creating a table and graphing the function. 
 


Checkpoint Quiz 2 Answers: 
 


1. 6 2. -13 3. 4;-1 4. 1;4 5. 330 ft. 6. 360 ft. 7. 10 (ft/h) 8. H(t)=10t+330 


9. C(p)=0.75p+1 
 


 10. p 1 2 3 4 
 C(p) 1.75 2.50 3.25 4  


 


      
      
      
      


 


      
 
  


 


Grading Scale: 
• This assessment will be converted to a percentage score and assigned a grade based on the 


following scale: 90-100=A; 80-89=B; 70-79=C; 60-69=D; 59 and below=F 
 


Criteria for Mastery: 
• The minimum score for student mastery is 80% (8/10 correct items).   
• Students who do not achieve mastery will receive additional instruction for the objectives 


measured, then re-assessed to determine if the material has been mastered. 
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4448 E.  Main Street  #  7  •  Mesa,  AZ  85205 •  (480)  396-5463 •  FAX (480)  396-4980 


 


 
 
TO:   Arizona State Board for Charter Schools 
FROM:   Shawn Dalman   
DATE:   4/9/2012 
SUBJECT:  Written request to be included on next regular agenda 
 
 
With additional assistance from the ASBCS Staff, I have completed our second substantive 
revision to our Adding Grade Levels to Charter Amendment Request.   
  
Please allow our Adding Grade Levels to Charter Amendment Request to appear on the next 
regular agenda for the next ASBCS board meeting for consideration by the board.   
 
Please contact me with any questions at (480) 396-5463 or at sdalman@sdschool.org.  Thank 
you. 
 
Sincerely, 
 


 
Shawn Dalman 
Administrator 
 
 








AGENDA ITEM:  Adding Grade Levels to Charter Amendment – Sonoran Desert School – Sonoran Desert School 


 
Issue  
Sonoran Desert School (SDS), a non-profit entity, submitted a complete amendment to add grades 7 and 8 to the charter 
which currently serves grades 9-12.  
 
Background  
SDS was granted a charter in 1998 and opened the school Sonoran Desert School in 1999. Sonoran Desert School has 
been listed by ADE as an alternative school since FY2008. 
 


A Change of Mission Amendment request was submitted on May 10, and is being considered by the Board on the 
current Consent Agenda. The new mission language is to “meet the needs of students who would benefit from learning 
in an innovative, personalized school setting.”  The narrative submitted describes how the addition of grades 7 and 8 
supports the new mission in that it would “allow us to help students to prepare to function as self-directed, participatory 
learners who are able to meet the challenge of excelling in grades 9-12.”   
 


On April 9, the ASBCS approved a Charter Holder Location Notification and a School Site Location Notification for 
Sonoran Desert School, both of which described a move from the current location in Mesa to a new location 19 miles 
east in Gold Canyon for the 2012-2013 school year. The narrative submitted with the Adding Grade Levels to Charter 
Amendment request, SDS states “Last fall, we successfully completed lease negotiations to move our school facility to a 
community that does not have a middle school or high school (all of the students are currently bused). The community 
has a K-6 school. We would like to offer grades 7-8 so that the K-6 students can easily transition to our school. We see an 
important academic benefit to this kind of transition; it would allow us to provide more instruction prior to grade 10 in 
order to help students prepare to perform well on the AIMS tests. We currently struggle because many students are 
unprepared for the requirements of high school.” 
 


On May 7, in a telephone conversation with Charter Representative Patricia Dalman, Board staff was told that not many 
students from the current site would be attending the new site. She said that many had graduated, and that SDS had 
found placement for 99% of the others. She also described the students of the new location as being college prep and 
accelerated, with some credit recovery students. 
 


As stated in Board policy, prior to a charter school being placed on an agenda, staff conducts a compliance check as part 
of the amendment approval process. This compliance check included an assessment of whether Sonoran Desert School 
met or demonstrated sufficient progress toward the Board’s level of adequate academic performance. 
 


As shown in the FY2011 academic graphs that follow, Sonoran Desert School has not met or demonstrated sufficient 
progress toward the Board’s level of adequate academic performance. The charter holder is compliant in all other areas 
and curriculum samples for 7th and 8th grade have been reviewed and meet the scoring criteria. 


 
 
In the narrative, SDS presents the following explanation of their 2011 AIMS scores as shown on the above graphs: 
“Because students often enroll at our school after experiencing problems elsewhere, we have often had a very limited 







opportunity to help students prepare for the grade 10 administrations of AIMS. In our current student population, 34% 
of students are 18 or over, 34% are age 17, 20% are age 16, 11% are age 15, and only 1% are age 14. We would like to 
attract students earlier and retain them longer so that our test scores are a better reflection of our instructional 
program.” The 2011 percent passing scores in the above graphs are based on 3 students, and the growth scores are 
based on one student. 
 
To support its request, SDS submitted school-generated student performance data and analysis predicting AIMS scores 
in 2012. The analysis submitted with the data made the following points: 


• “Because we have a small school of 75-100 students with a high percentage of students enrolling after the 10th 
grade, our AIMS results are being based on a very small sample size (3 or fewer).” 


• From 2010 to 2011, the number of students passing AIMS Math went from 9% to 14%. 


• From 2010 to 2011, the number of students passing AIMS Reading went from 26% to 52%. 


• From 2010 to 2011, the number of graduates increased from 30 to 35. 


• The analysis referred to data generated by STAR Math and Reading, which are “norm-referenced diagnostic 
test[s] from Renaissance Learning. [They are] computer-adaptive, so the test questions are selected in response 
to correct or incorrect answers. In 2011-12, we administered the STAR tests in the fall and in the spring, and 
then analyzed the data for students who had started within the first two months of school and who were still at 
the school in the spring, with the following results: 


 For Math: 


 73% of students showed improvement in Scale Score and/or Grade Equivalent. 
 Average increase in Scale Score of 50.82 points 
 Average increase in Grade Equivalent of 1.32 years. 


 For Reading: 


 67% of students showed improvement in Scale Score and/or Grade Equivalent. 
 Average increase in Scale Score of 91.73 points 
 Average increase in Grade Equivalent of 1.07 years. 


Board Options 


Option 1:  The Board may approve the addition of grades 7 and 8 to the charter held by Sonoran Desert School.  Staff 
recommends the following language for consideration: I move, based on the information contained in the Board 
materials and presented today, that the Board approve the addition of grades 7 and 8 to the charter held by Sonoran 
Desert School. 


Option 2: The Board may deny the addition of grades 7 and 8 to the charter held by Sonoran Desert School. The 
following language is provided for consideration: I move, based on the information contained in the Board materials and 
presented today, that the Board deny the requests to add grades 7 and 8 to the charter held by Sonoran Desert School, 
for the reasons that: 


  (Specific reasons the Board may have found during its consideration.) 


 








  


Sonoran Desert School 


Board Meeting Minutes 


 


Date: 10/3/2011  Time:  3:30 Place: 4448 E. Main Street, Suite  


A. Board Members Present: (underline the applicable answer) 


 


Patricia Dalman  Present or Absent 


Shawn Dalman  Present or Absent 


Don Tucker   Present or Absent  


Jean Tucker   Present or Absent  


Charlotte Zulkowski  Present or Absent 


Note:  The required quorum of three board members was present 


 


 


B.  A general description of the matters discussed or considered were: 


 


1. Review of minutes 


2. Review of the financials 


3. Review of the bank statements 


  


Annual Business: 


1.  Discuss and vote on Annual Financial Report. 


2.  Discussion on a new facility. 


3.  Discuss and vote on adding grades 7 and 8. 


 


 


C. A description of all legal actions proposed, discussed or taken and the names of members 


who proposed each motion: 


 


1. Minutes unanimously approved 


2. Financial review and bank statements unanimously approved 


3.   Annual Financial Report unanimously approved. 


4.   Adding grades 7 and 8 unanimously approved.  


 


 


Names of persons making statements or presenting material to the public body and a reference to 


the specific legal action addressed by the person: 


 


None 


 


 


           10/3/11 


Shawn Dalman, Secretary                                                    Date 
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Grade Level Content Area Course Title  (9-12 Only) Unit Title 
8 Writing N/A Writing to Inform and Explain 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 3 (February) Students should be familiar with the stages of the writing process, the five-paragraph format, 


proofreading symbols, and peer revision.  Students should know what a thesis statement is and how 
it relates to the main ideas of an essay. Students should be familiar with multiple sentence types 
and strategies for sentence variety. Students should have experience writing 
informative/explanatory texts to examine a topic and convey information through the selection, 
organization, and analysis of relevant content.  Students will know how to introduce a topic, 
organize ideas, concepts, and information using strategies.  Students can use formatting elements 
and graphics, develop the topic, use transitions, use appropriate language and vocabulary, maintain 
a formal style, and write a conclusion. 


Unit Description 
In this unit, students will compose an informative essay about dealing with adversity.  They will follow the stages of the writing process, including 
prewriting, drafting, revising, and editing to prepare an essay that incorporates Common Core State Standards as described in the following 
lessons. 
Strand(s), Concept(s), 
and PO(s)  
List and define the required 
Strand(s), Concept(s), and 
PO(s) for each lesson included 
in this sample. 


Common Core Domain: Writing (8.W) 
• CC Cluster: Text Types and Purposes. 


o CC Standard 8.W.2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content. 
8.W.2.a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 


information into broader categories; include formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful to aiding comprehension. 


8.W.2.b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples. 


8.W.2.c. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts. 


8.W.2.d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
8.W.2.e. Establish and maintain a formal style. 
8.W.2.f. Provide a concluding statement or section that follows from and supports the information 


or explanation presented. 
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Summative Assessment  
Describe a cumulative and 
comprehensive activity that allows 
students to demonstrate mastery of 
stated POs. A copy of the summative 
assessment must be included in the 
application package. 


Students will demonstrate mastery of objectives on the following assessment: 
• An informative essay that measures level of mastery for CC Standard 8.W.2.a-f: 


o Please refer to “Appendix A” for a copy of the summative assessments and answer keys 


Assessment Scoring  
Explain how each assessment is scored, 
to include points per question, total 
points possible, criteria, and grading 
scale. Describe rubric, if applicable, to 
include components being evaluated and 
the scoring criteria for each. A copy of 
the answer key and/or scoring rubric 
must be included in the application 
package. 


Informative Essay: 
• Scored with a rubric; total of 70 points (see Appendix A) 


Grading Scale: 
• Based on the rubric score, the essay will be assigned a grade based on the following scale:  


o 63-70=A, 56-62=B, 49-55=C, 42-48=D, 41and below=F 
Criteria for Mastery 


• The minimum score for student mastery is 80% (56/70 rubric score).  Students who do not achieve 
mastery will receive additional instruction, then re-assessed to determine if the material has been 
mastered. 


Materials/Resources Needed 
(Include all items for the entire unit.) 


White board; overhead projector; sample paragraph transparency; transitions transparency; computer lab; 
word processor; pencils and paper. 


 
Lesson Activities 


Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Objective: 
• 8.W.2.a.1. Introduce a 


topic clearly, previewing 
what is to follow. 


 
Anticipatory Set: 
• Journal Entry: Have you 


ever been in a tough 
situation that made you 
look for strength? 


• Discuss responses. 
 


Objective: 
• 8.W.2.a.2. Organize 


ideas, concepts, and 
information into 
broader categories.  


• 8.W.2.b. Develop the 
topic with relevant, 
well-chosen facts, 
examples, definitions, 
concrete details, 
quotations, or other 
information. 


Objective: 
• 8.W.2.f. Provide a 


concluding statement 
or section that follows 
from and supports the 
information or 
explanation presented. 


 
Anticipatory Set: 
• Journal Entry: What are 


some positive ways a 
person can use to deal 


Objective: 
• 8.W.2.d.   Use precise 


language and domain-
specific vocabulary. 


• 8.W.2.e. Establish and 
maintain a formal style.


 
Anticipatory Set: 
• Journal Entry: What are 


some negative ways 
some people deal with 
problems and why are 


Objective: 
• 8.W.2.c. Use 


appropriate and varied 
transitions to create 
cohesion and clarify the 
relationships among 
ideas and concepts. 


 
Anticipatory Set: 
• Journal Entry: Do we 


learn and grow more 
when times are easy or 
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Input: 
• Introduce writing an 


informative essay. 
• Review the structure of 


an introduction. 
• Review the use of a thesis 


to state a topic and 
preview the ideas of an 
essay. 


 
Model: 
• Model the process of 


developing ideas that 
expand the thesis. 


• Write three main ideas. 
• Expand ideas with 


examples, facts, detail, 
and evidence. 


 
Check for Understanding: 
• Write a sample thesis on 


the board. 
• Call on students to supply 


main ideas that expand 
the thesis. 


• Call on students for 
supporting details. 


 
Guided Practice: 
• Introduce sample writing 


prompt:  What can 
l d t b


 
Anticipatory Set: 
• Journal Entry: What 


problems do young 
people in general face 
today? 


• Discuss responses. 
 
Input: 
• Review the structure of 


a body paragraph (main 
idea + supporting 
sentences). 


• Explain how to expand 
main ideas using 
supporting sentences 
that give examples, 
facts, details, and 
evidence. 


 
Model: 
• Show an example of an 


outline. 
• Model the process of 


outlining ideas. 
 
Check for Understanding: 
• Write the main ideas 


and supporting details 
from the previous day 
on the board. 


• Call on students to assist 


with problems? 
• Discuss responses. 
 
Input: 
• Review the functions of 


the conclusion  
• Explain how to restate 


the thesis, restate main 
ideas, and provide a 
sense of closure. 


 
Model: 
• On the board, write the 


sample thesis and main 
ideas from previous 
activities. 


• Rephrase these ideas 
and add a concluding 
thought to show how 
the conclusion 
summarizes the 
information presented.  


• Show an example of a 
rough draft 


 
Check for Understanding: 
• Call on students to 


provide other ideas for 
rephrasing the main 
ideas. 


• Call on students to 
provide other examples


they bad? 
• Discuss responses. 
 
Input: 
• Review word choice, 


diction, and vocabulary 
in essay writing. 


• Review the use of formal 
style in essay writing, 
including use of third 
person perspective and 
avoidance of 
conversational slang. 


 
Model: 
• Review the process of 


revision 
• Review proofreading 


marks. 
• Show examples of 


revision on the overhead
• Write guidelines for 


revising on the board. 
 
Check for Understanding: 
• On the overhead, put a 


sample paragraph that 
contains obvious errors 
in diction, point of view, 
and vocabulary. 


• Call on students to assist 
with making revisions


when times are hard?  
Explain. 


• Discuss responses. 
 
Input: 
• Review the use of 


transitions to improve 
the clarity and flow of 
writing. 


• Show a list of transition 
words on the overhead. 


 
Model: 
• Put a model paragraph 


on the overhead that 
requires transitions. 


• Ask students to assist 
with adding transitions 
while providing guidance 
and suggestions. 


 
Guided Practice: 
• Instruct students to add 


appropriate transitions 
to their independent 
rough drafts. 


• Go to the computer lab. 
• Instruct students to 


independently write and 
save the final draft of 
their cause and effect 
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people do to be 
successful?  


• Have students use 
webbing to brainstorm. 


• Have students work in 
pairs to write an 
introduction for this topic 
that Gets Attention, Sets 
Context, and States a 
Thesis (Topic + Preview). 


• Discuss examples as a 
class. 


 
Closure: 
• Discuss standard 8.W.2.a 


and how it will be used 
on the grading rubric for 
the essay 


• Introduce independent 
writing prompt:  What 
can people do to find the 
strength to keep going 
when times are tough? 


 
Independent Practice: 
• Have students write an 


introduction for their 
essay that Gets 
Attention, Sets Context, 
and States a Thesis (topic 
+ preview).  


with putting main ideas 
and supporting details 
into outline form on the 
board. 


 
Guided Practice: 
• Divide students into 


pairs and have students 
use webbing or 
clustering to brainstorm 
ideas that expand the 
sample thesis 


• Have students develop 
ideas with supporting 
sentences for the 
sample prompt. 


• Discuss responses. 
 
Closure: 
• Discuss standard 


8.W.2.b and how it will 
be used on the grading 
rubric for the essay 


 
Independent Practice: 
• Instruct students to 


create an outline for 
their independent essay.


• Ask students to write 
three main ideas (causes 
or effects) for their 
chosen topics. 


provide other examples 
of a concluding thought. 


 
Guided Practice: 
• Divide students into 


pairs. 
• Ask students to rephrase 


the thesis and three 
main ideas for the 
sample topic. 


• Review responses as a 
class. 


 
Closure: 
• Discuss standard 


8.W.2.f and how it will 
be used on the grading 
rubric for the essay 


 
Independent Practice: 
• Ask students to 


independently write a 
conclusion to their essay 


• The conclusion should 
restate the thesis, 
restate the main ideas, 
and add a concluding 
thought. 


 
 


with making revisions 
while providing guidance 
and suggestions. 


 
Guided Practice: 
• Divide students into 


pairs 
• Have students complete 


an assignment on essay 
style. 


• Emphasize the 
importance of editing 
for proper diction, point 
of view, and vocabulary.


 
Closure: 
• Discuss standard 


8.W.2.d and 8.W.2.e 
and how they will be 
used on the grading 
rubric for the essay 


 
Independent Practice: 
• Students will 


independently write a 
rough draft of their 
essay to bring to the 
next class. 


essay. 
 
Check for Understanding: 
• Students will submit 


final draft of essay to be 
assessed with a 
standards-based rubric 
(see Appendix A). 


 
Closure: 
• Discuss standard 


8.W.2.d and 8.W.2.e 
and how they will be 
used on the grading 
rubric for the essay 


 
Independent Practice: 
• Assign students to 


interview their parents 
for responses about 
their essay topic. 
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• Have students write a 
thesis by completing the 
following:  “I will discuss 
how people can face hard 
times and not give up by 
_____, and I will present 
the information _____.” 


• Instruct students to 
begin expanding main 
ideas with supporting 
sentences. 


 
 


Student Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.W.2.a: 
• Write in a journal to 


make personal 
connection to the essay 
prompt. 


• Review and discuss an 
informative essay. 


• Learn about the 
structure of an 
introduction and how to 
write an introduction 
through explicit 
instruction and 
modeling. 


• Answer questions about 
how to develop a thesis 
and expand it into main 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.W.2.a-b: 
• Write about concepts 


related to writing an 
informative essay about 
dealing with adversity. 


• Review and discuss 
development of ideas in 
body paragraphs that 
contain main ideas and 
supporting sentences. 


• Learn about the use of 
examples, facts, detail, 
and evidence in 
developing main ideas. 


• Review the process of 
outlining ideas. 


• Apply knowledge by 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.W.2.f: 
• Write about concepts 


related to the topic. 
• Learn about writing a 


conclusion that restates 
the thesis and main 
ideas, and provides 
closure. 


• Demonstrate how to 
rephrase a thesis and 
main ideas. 


• Work cooperatively to 
practice writing a 
conclusion when given a 
thesis and main ideas. 


• Apply knowledge by 
writing a conclusion that 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.W.2.d-e: 
• Write in a journal to 


reflect on a topic related 
to their writing prompt. 


• Learn about essay 
language conventions, 
including diction, 
vocabulary, and formal 
style. 


• Review the process of 
revision and 
proofreading. 


• Demonstrate editing for 
proper diction, point of 
view, and vocabulary. 


• Discuss the standard 
being addressed. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.W.2.c: 
• Write in a journal to 


consider the impact of 
various experiences. 


• Learn about sentence-
level and essay-level 
transitions and their 
impact on the clarity and 
flow of writing. 


• Participate in a group 
activity on adding 
transitions. 


• Apply knowledge by 
incorporating transitions 
into their own writing. 


• Write a final draft of a 
cause and effect essay 
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ideas with supporting 
details. 


• Demonstrate writing an 
introduction to an essay. 


• Discuss the standard 
being addressed. 


• Write an introduction 
independently that Gets 
Attention, Sets Context, 
and States a Thesis 
(Topic + Preview). 


generating main ideas 
and developing them 
with supporting ideas. 


• Discuss the standard 
being addressed. 


• Create an outline 
independently that 
shows the structure of 
their essay. 


• Generate ideas 
independently to use for 
developing the main 
ideas of their essays. 


restates the thesis, 
restates main ideas, and 
provides closure. 


• Discuss the standard 
being addressed. 


• Write a conclusion to the 
independent essay. 


• Independently write the 
rough draft of the cause 
and effect essay. 


that meets the standards 
discussed in class. 


• Interview adults for 
ideas and insights 
related to the essay 
topic. 
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Appendix A 
 


Informative Essay Grading Rubric 
Standard 1. Falls Below (1 pt. each) 2. Approaches (5 pts. each) 3.  Meets (9 pts. each) 4. Exceeds (10 pts. each) 
8.W.2.a. Introduce a topic 
clearly, previewing what is 
to follow. 


The introduction has no 
clear topic or preview. 


The introduction contains a 
topic, but no preview of 
main ideas. 


The introduction clearly 
states the topic, but the 
preview is limited. 


The introduction clearly 
states the topic and clearly 
previews the main ideas. 


8.W.2.a. Organize ideas, 
concepts, and information 
into broader categories. 


The main ideas are 
unorganized with no clear 
categories. 


The main ideas are 
somewhat organized but 
with no clear categories. 


The main ideas are 
organized and the 
categories are fairly clear. 


The essay has clear 
categories and logically 
organized ideas. 


8.W.2.b. Develop the topic 
with relevant, well-chosen 
facts, examples, definitions, 
details, and quotes. 


Main ideas and supporting 
facts are mixed, irrelevant, 
poorly chosen, and 
ineffective. 


Main ideas have some 
supporting facts, but the 
information is incomplete 
and poorly chosen. 


Main ideas are supported 
with well-chosen facts, 
although some of the facts 
may be general. 


Main ideas are well-
supported with specific, 
varied, and well-chosen 
information 


8.W.2.c. Use appropriate 
transitions to create 
cohesion and clarify the 
relationships among ideas. 


The essay does not use 
transitions. 


The essay includes 
transitions that are used 
incorrectly or ineffectively. 


The essay uses transitions 
that noticeably aid the flow 
and clarity of the essay. 


The essay uses a variety of 
highly effective transitions 
at sentence & paragraph 
levels. 


8.W.2.d.   Use precise 
language and domain-
specific vocabulary. 


The essay does not use 
precise, strong, specific, or 
appropriate language. 


The essay shows limited or 
erroneous use of precise 
language and vocabulary. 


The essay uses precise 
language and appropriate 
vocabulary. 


The essay uses a variety of 
precise, vivid words and 
effective vocabulary. 


8.W.2.e. Establish and 
maintain a formal style. 


Writing style is informal or 
excessively conversational 


Formal style is attempted, 
but the essay has informal 
or conversational elements. 


The essay is written in a 
formal style suited to a 
classroom activity. 


The essay uses a polished 
formal style, with 
exceptional diction & tone. 


8.W.2.f. Provide a 
concluding statement or 
section that follows from 
and supports the essay. 


The conclusion is missing or 
substantively incomplete. 
 
 


There is some attempt at a 
conclusion that is 
incomplete or ineffective at 
bringing closure. 


The conclusion effectively 
summarizes main points 
and supplies a competent 
sense of closure. 


The essay has a conclusion 
that effectively summarizes 
ideas and leaves a powerful 
impression. 


 
Criteria for Mastery: The minimum score for student mastery is 80% (56/70 rubric score).  Students who do not achieve mastery will 


receive additional instruction, then re-assessed to determine if the material has been mastered. 
Grading Scale:  63-70=A; 56-62=B; 49-55=C; 42-48=D; 41and below=F 
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TO:   Arizona State Board for Charter Schools 
FROM:   Shawn Dalman   
DATE:   2/20/2012 
SUBJECT:  Consideration Narrative 
 
This narrative applies to a written request to have our Added Grades Application reviewed by 
the Arizona State Board for Charter Schools.  Our initial application was found to be 
administratively complete with no identified compliance issues, but the curriculum samples 
included required clarification; we have submitted revisions of the curriculum samples for staff 
review.   The administrative review also noted AIMS Math and Reading scores were below the 
state average percent proficient and more than one standard deviation below the state median 
growth percentile for 2011 and that these scores have decreased since 2007.  The purpose of 
this narrative is to explain why we would like to add grades as it relates to our efforts to 
improve AIMS scores. 
 
Last fall, we successfully completed lease negotiations to move our school facility to a 
community that does not have a middle school or high school (all of the students are currently 
bused).  The community has a K-6 school.  We would like to offer grades 7-8 so that the K-6 
students can easily transition to our school. 
 
We see an important academic benefit to this kind of transition; it would allow us to provide 
more instruction prior to grade 10 in order to help students prepare to perform well on the 
AIMS tests.    We currently struggle because many students are unprepared for the 
requirements of high school.  For example, we administer diagnostic tests in reading and 
mathematics to every enrolling student; these tests indicate students are performing 
significantly below grade level, and a report covering those test results from 8/3/11 to 2/2/12 
showed that 42% of students tested at a 7th grade level or below in reading (9% 4th grade or 
below), and 60% of students tested at a 7th grade level or below in math (20% were 4th grade or 
below).   
 
We believe that students need to be better prepared at an earlier age so that they will be able 
to pass AIMS at the age level when it becomes a high-stakes test that affects whether or not 
they earn diplomas.  Because students often enroll at our school after experiencing problems 
elsewhere, we have often had a very limited opportunity to help students prepare for the grade 
10 administration of AIMS.  In our current student population, 34% of students are 18 or over, 
34% are age 17, 20% are age 16, 11% are age 15, and only 1% are age 14.   We would like to 
attract students earlier and retain them longer so that our test scores are a better reflection of 
our instructional program. 
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Sonoran Desert School is an alternative school because the majority of students who have 
needed our services have academic problems.  The majority of our students in the last 13 years 
have been to a number of high schools prior to attending our school, and many of them have 
struggled with behavior problems, poor grades, poor attendance, and previous poor AIMS 
scores.   The volatility of this student population introduces special challenges when it comes to 
implementing and tracking a program of achievement. 
 
As a small school of under 100 students, another of the challenges we have experienced with 
objective measurements such as AIMS scores is the statistical variance associated with small 
sample sizes.  For example, the charts for math and reading prepared by the AZ Charter Schools 
Association only measure the performance of 10th grade students who are taking the tests for 
the first time and who were at the school for the Full Academic Year.  At our school, where the 
majority of students tend to come and go and are entering at an older age for credit recovery 
purposes (88% of our current students are 16 or older), this is likely to be a very small sample 
size (perhaps even a single student). 
 
We are working continuously to increase the AIMS scores.  We have added remedial classes, 
individualized computer study plans, and one-on-one tutoring.  We have voluntarily developed 
and implemented a Continuous Improvement Plan for our school to help us overcome the 
challenges we face.  Above all, we remain committed to high standards.  Our school has been 
accredited since 2003 by AdvancED, a division of North Central Association Commission on 
Accreditation and School Improvement. Our Quality Assurance Review from AdvancEd 
completed on April 13, 2011 had the following comments about our school: 


• “The school staff creates a safe and orderly environment through the establishment of 
respectful relationships with students and by providing a well-maintained facility.” 


• “The Quality Assurance Review (QAR) team observed an orderly and safe environment 
with an observable positive rapport between students and staff. Research supports that 
a clean and orderly environment denotes a sense of pride on the part of stakeholders. It 
also suggests that students’ learning increases when they feel a sense of safety and 
belonging.” 


• “A welcoming, caring, and dedicated staff supports student needs. Through observation 
and interviews, it was evident that the school community has created an environment 
of caring and committed educators who work together to support the mission as noted 
in the mission statement. Overall, the learning climate seemed conducive to student 
learning, and, in a review of documentation, student survey results revealed that 86% of 
the student respondents reported that clear expectations and procedures for behavior 
were communicated. Students stated, “Teachers will help you for as long as it takes for 
you to learn it…they’ll spend hours with you.” 
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• “After interviews of stakeholders and review of documents, the QAR team confirmed 
that the school has developed and implements curriculum based on expectations for 
student learning. This is clearly linked to the mission statement which says, “…SDS offers 
a self-paced, challenging curriculum featuring computer applications and individualized 
instruction to meet the needs…” Through observation and student interviews, it was 
clear that course expectations are clearly communicated and course plans are provided 
to every student and used as a basis for instruction. Course guides are clearly linked to 
the Arizona Academic Standards.” 


• “The school utilizes effective strategies and interventions to promote student success.” 
• “The school’s monitoring, professional collaboration, and rapport with students creates 


an environment conducive to student learning.” 
• “The school utilizes a secure and well-maintained electronic system for student records 


and mandatory state reporting.” 
• “The QAR team confirmed that all teachers have appropriate certification, are highly-


qualified, and appropriately assigned. The QAR team observed teacher-to-student ratio 
which did not exceed 25:1. A class size of 9:1 was observed for science and 6:1 for 
geometry. A review of documents revealed a detailed financial report that was 
successfully confirmed by an independent CPA audit. Teachers indicated that they have 
the necessary resources to instruct students, and they have input into the procurement 
of curricular materials.” 


• “The school embraced the ADE Continuous Improvement Plan template to guide and 
document its improvement efforts for student achievement and school effectiveness.” 


 
We view our upcoming move to a new facility as an opportunity to improve academic 
performance by building more parental involvement, using data more effectively, increasing 
academic rigor, and preparing students from an earlier age to perform well on AIMS.  We 
believe that adding grades is an important part of this improvement strategy so that we can 
more effectively prepare students to perform well on the grade 10 AIMS tests.  We trust that 
our school’s good record of compliance and continuing accreditation status shows that we are 
committed to quality and improvement in spite of some of the unique challenges presented by 
our school population.    
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Grade Level Content Area Course Title  (9-12 Only) Unit Title 
7 Writing N/A Writing The Cause and Effect Essay 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 2 (December) Students should have a working knowledge of the writing process, proofreading symbols, peer 


revision, and the parts of an essay.  Students should be familiar with constructing a variety of 
sentences.  Students will know how to write informative/explanatory texts to examine a topic and 
convey information through the selection, organization, and analysis of relevant content.  Students 
will know how to introduce a topic, organize ideas, concepts, and information using strategies.  
Students can use formatting elements and graphics, develop the topic, use transitions, use 
appropriate language and vocabulary, maintain a formal style, and write a conclusion. 


Unit Description 
This unit will allow students to understand cause and effect relationships by analyzing how these relationships can lead to better problem-
solving. Students will research the causes and effects related to a teen issue of their choice. Students will then incorporate their research into a 
cause and effect essay that requires them to use the writing process to incorporate the traits of effective writing as described in the Common 
Core State Standards for English Language Arts.  
Strand(s), Concept(s), and 
PO(s)  
List and define the required Strand(s), 
Concept(s), and PO(s) for each lesson 
included in this sample. 


Common Core Domain: Writing (7.W) 
• CC Cluster: Text Types and Purposes. 


o CC Standard 7.W.2: Write informative/explanatory texts to examine a topic and convey ideas, 
concepts, and information through the selection, organization, and analysis of relevant content. 
7.W.2.a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 


information, using strategies such as definition, classification, comparison/contrast, and 
cause/ effect. 


7.W.2.b. Develop the topic with relevant facts, definitions, concrete details, quotations, or 
other information and examples. 


7.W.2.c. Use appropriate transitions to create cohesion and clarify the relationships among 
ideas and concepts. 


7.W.2.d. Use precise language and domain-specific vocabulary to inform about or explain the 
topic. 


7.W.2.e. Establish and maintain a formal style. 
7.W.2.f. Provide a concluding statement or section that follows from and supports the 


information or explanation presented. 







Grade 7 Writing Curriculum Sample 


Sonoran Desert School  Adding Grade Levels to Charter Amendment Request 4/9/2012 


 
Summative Assessment  
Describe a cumulative and 
comprehensive activity that allows 
students to demonstrate mastery of 
stated POs.  


Students will demonstrate mastery of objectives on the following assessment: 
• An informative essay that measures level of mastery for CC Standard 7.W.2.a-f: 
• Please refer to “Appendix A” for a copy of the summative assessments and rubric. 


Assessment Scoring  
Explain how each assessment is scored, 
to include points per question, total 
points possible, criteria, and grading 
scale. Describe rubric, if applicable, to 
include components being evaluated and 
the scoring criteria for each. A copy of 
the answer key and/or scoring rubric 
must be included in the application 
package. 


Informative Essay: 
• Scored with a rubric; total of 70 points (please see Appendix A) 


Grading Scale: 
• Based on the rubric score, the essay will be assigned a grade based on the following scale:  


o 63-70=A, 56-62=B, 49-55=C, 42-48=D, 41and below=F 
Criteria for Mastery 


• The minimum score for student mastery is 80% (56/70 rubric score).  Students who do not achieve 
mastery will receive additional instruction, then re-assessed to determine if the material has been 
mastered. 


 
Materials/Resources Needed 
(Include all items for the entire unit.) 


White board; overhead projector; formal language transparency; transitions transparency; computer lab; word 
processor; pencils and paper. 


 
 


Lesson Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


Objective: 
• 7.W.2.a.1. Introduce a 


topic clearly, previewing 
what is to follow. 


 


Anticipatory Set: 
• Journal Entry:  What 


things in your life have an 
affect on you? 


• Discuss responses. 


Objective: 
• 7.W.2.a.2. Organize 


ideas, concepts, and 
information using 
strategies.  


• 7.W.2.b. Develop the 
topic with relevant 
facts, examples, 
definitions, concrete 
details, quotations, or 


Objective: 
• 7.W.2.f. Provide a 


concluding statement 
or section that follows 
from and supports the 
information or 
explanation presented. 


 


Anticipatory Set: 
• Journal Entry:  What 


Objective: 
• 7.W.2.d.   Use precise 


language and domain-
specific vocabulary. 


• 7.W.2.e. Establish and 
maintain a formal style.


 


Anticipatory Set: 
• Journal Entry: Write a 


short letter to a 


Objective: 
• 7.W.2.c. Use 


appropriate transitions 
to create cohesion and 
clarify the relationships 
among ideas and 
concepts. 


 


Anticipatory Set: 
• Journal Entry: What can 
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Input: 
• Review what a cause and 


effect essay is. 
• Explain that cause and 


effect essays generally 
emphasize one side or 
the other. 


• Outline how to 
brainstorm, choose a 
topic, and write an 
introduction. 


• Review the structure of 
an introduction. 


• Review the use of a thesis 
to state a topic and 
preview the ideas of an 
essay. 


 


Model: 
• Use journal responses to 


model webbing on the 
board and choose a topic 
from the webbed ideas. 


• List one cause and one 
effect for the topic (e.g., 
a cause and effect of 
having a dog). 


 


Check for Understanding: 
• Call on students to supply 


additional causes for the 


other information. 
 


Anticipatory Set: 
• Journal Entry:  What 


causes so many people 
to eat junk food?  What 
are the effects of this? 


• Discuss responses. 
 


Input: 
• Review the structure of 


a body paragraph (main 
idea + supporting 
sentences). 


• Explain the use of cause-
and-effect as a strategy 
for developing main 
ideas. 


• Explain how to expand 
main ideas using 
supporting sentences 
with examples, facts, 
details, and evidence. 


 


Model: 
• On the board, using the 


pet example, show 
students how to focus 
on causes. 


• Write three main ideas. 
• For one main idea, show 


how to expand ideas 


causes pollution?  What 
are the effects of this? 


• Discuss responses. 
 


Input: 
• Review the functions of 


the conclusion  
• Explain how to restate 


the thesis, restate main 
ideas, and provide a 
sense of closure. 


 


Model: 
• On the board, write the 


pet thesis and main 
ideas. 


• Rephrase these ideas 
and add a concluding 
thought to show how 
the conclusion 
summarizes the 
information presented. 


 


Check for Understanding: 
• Call on students to 


provide other ideas for 
rephrasing the main 
ideas. 


• Call on students to 
provide other examples 
of a concluding thought. 


 


kindergartener telling 
them about the causes 
and effects of eating 
candy. 


• Discuss responses. 
 


Input: 
• Review word choice, 


diction, and vocabulary 
in essay writing. 


• Review the use of formal 
style in essay writing, 
including use of third 
person perspective and 
avoidance of 
conversational slang. 


 


Model: 
• Review the process of 


revision and editing. 
• Show examples of 


revision on the overhead
• Write guidelines for 


revising on the board. 
 


Check for Understanding: 
• On the overhead, put a 


model paragraph that 
contains obvious errors 
in diction, point of view, 
and vocabulary. 


• Call on students to assist 


recognizing causes and 
effects teach us? 


• Discuss responses. 
 


Input: 
• Review the use of 


transitions to improve 
the clarity and flow of 
writing. 


• Show a list of transition 
words on the overhead. 


 


Model: 
• On the overhead, put a 


model paragraph that 
requires transitions. 


• Call on students to assist 
with adding transitions 
while providing guidance 
and suggestions. 


 


Guided Practice: 
• Instruct students to add 


appropriate transitions 
to their rough drafts. 


• Go to the computer lab. 
• Instruct students to type 


and save the final draft 
of their cause and effect 
essay. 
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model topic. 
• Call on students to supply 


additional effects for the 
model topic. 


 


Guided Practice: 
• Have students work in 


pairs to write an 
introduction for this topic 
that Gets Attention, Sets 
Context, and States a 
Thesis (Topic + Preview). 


• Discuss examples. 
 


Closure: 
• Discuss standard 7.W.2.a 


and how it will be used 
on the grading rubric for 
the essay 


 


Independent Practice: 
• Provide a list of topics 


and instruct students to 
choose a topic and a 
focus. 


• Assign students to 
independently write an 
introduction for their 
essay that Gets 
Attention, Sets Context, 
and States a Thesis (topic 
+ preview). 


with examples, facts, 
detail, and evidence. 


 


Check for Understanding: 
• Call on students to assist 


with expanding the 
remaining two main 
ideas in the example. 


 


Guided Practice: 
• Ask pairs of students to 


write three main ideas 
that focus on the effects 
of having a pet. 


• Have students develop 
ideas with supporting 
sentences. 


• Review responses. 
 


Closure: 
• Discuss standard 


7.W.2.b and how it will 
be used on the grading 
rubric for the essay 


 
Independent Practice: 
• Assign students to 


independently write 3 
body paragraphs that 
have a main idea and 
supporting sentences 
for their chosen topic. 


Guided Practice: 
• Divide students into 


pairs. 
• Ask students to rephrase 


the thesis and three 
main ideas that focus on 
the effects of having a 
pet. 


• Review responses as a 
class. 


 


Closure: 
• Discuss standard 


7.W.2.f and how it will 
be used on the grading 
rubric for the essay 


 


Independent Practice: 
• Assign students to 


independently write a 
conclusion for the 
individual essay  


• The conclusion should 
restate the thesis, 
restate the main ideas, 
and add a concluding 
thought. 


 


with making revisions 
while providing guidance 
and suggestions. 


 


Guided Practice: 
• Have students work in 


pairs to complete an 
assignment on essay 
style. 


• Emphasize the 
importance of editing 
for proper diction, point 
of view, and vocabulary.


 


Closure: 
• Discuss standard 


7.W.2.d and 7.W.2.e 
and how they will be 
used on the grading 
rubric for the essay 


 


Independent Practice: 
• Assign students to 


independently write a 
rough draft of their 
essay to bring to the 
next class. 


 
 


Check for Understanding: 
• Students will submit 


final draft of essay to be 
assessed with a 
standards-based rubric 
(see Appendix A). 


 


Closure: 
• Discuss standard 


7.W.2.d and 7.W.2.e 
and how they will be 
used on the grading 
rubric for the essay 


 


Independent Practice: 
• Have students print an 


extra copy of the final 
draft and assign 
students to discuss their 
essays with parents and 
receive written 
feedback. 
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Student Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.W.2.a: 
• Write in a journal to 


make personal 
connections to the cause 
and effect concept. 


• Review and discuss a 
cause and effect essay. 


• Learn through explicit 
instruction and modeling 
about the structure of an 
introduction and how to 
write an introduction. 


• Practice brainstorming 
and webbing for ideas. 


• Practice writing an 
introduction that Gets 
Attention, Sets Context, 
and States a Thesis 
(Topic + Preview). 


• Discuss the standard 
being addressed. 


• Apply knowledge by 
independently selecting 
a topic and writing an 
introduction. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.W.2.a-b: 
• Write in a journal to 


reflect on concepts 
related to writing a 
cause and effect essay. 


• Review and discuss 
causes and effects as it 
relates to the 
development of ideas in 
body paragraphs that 
contain main ideas and 
supporting sentences. 


• Learn about the use of 
examples, facts, detail, 
and evidence in 
developing main ideas. 


• Apply knowledge by 
generating main ideas 
and developing them 
with support sentences. 


• Discuss the standard 
being addressed. 


• Independently write 
essay body paragraphs 
that contain main ideas 
and support sentences. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.W.2.f: 
• Write in a journal to 


reflect on concepts 
related to writing a 
cause and effect essay. 


• Learn through explicit 
instruction and modeling 
how to write conclusions 
that restate the thesis, 
restate main ideas, and 
provide closure. 


• Work cooperatively to 
practice writing a 
conclusion when given a 
thesis and main ideas. 


• Apply knowledge by 
writing a sample 
conclusion that restates 
the thesis, restates main 
ideas, and provides a 
sense of closure. 


• Discuss the standard 
being addressed. 


• Independently writing a 
conclusion to the 
cause/effect essay. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.W.2.d-e: 
• Write in a journal to 


practice cause and effect 
logic in a simulated 
situation. 


• Learn about essay 
language conventions 
(diction, vocabulary, and 
formal style). 


• Review the process of 
peer revision and 
proofreading. 


• Practice revision in a 
sample activity  


• Complete an essay style 
assignment that 
emphasizes editing for 
proper diction, point of 
view, and vocabulary. 


• Discuss the standard 
being addressed. 


• Independently write a 
rough draft to the 
individual cause/effect 
essay. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.W.2.c: 
• Write in a journal to 


reflect on the value of 
recognizing cause and 
effect. 


• Learn about sentence-
level and essay-level 
transitions and their 
impact on the clarity and 
flow of writing. 


• Participate in a group 
activity on transitions. 


• Apply knowledge by 
independently 
incorporating transitions 
into their own writing. 


• Write a final draft of a 
cause and effect essay 
that meets the standards 
discussed in class. 


• Discuss the standard 
being addressed. 


• Discuss final draft with 
adults for feedback and 
insights related to the 
finished essay. 
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Appendix A 
 


Cause and Effect Essay Grading Rubric 
Standard 1. Falls Below (1 pt. each) 2. Approaches (5 pts. each) 3.  Meets (9 pts. each) 4. Exceeds (10 pts. each) 
7.W.2.a. Introduce a topic 
clearly, previewing what is 
to follow. 


The introduction has no 
clear topic or preview. 


The introduction contains a 
topic, but no preview of 
main ideas. 


The introduction clearly 
states the topic, but the 
preview is limited. 


The introduction clearly 
states the topic and clearly 
previews the main ideas. 


7.W.2.a. Organize ideas, 
concepts, and information, 
using strategies. 


The main ideas are 
unorganized with no clear 
strategy. 


The main ideas are 
somewhat organized, but 
there is no clear strategy. 


The main ideas are 
organized and the strategy 
is fairly clear. 


The essay has a clear 
organizing strategy and 
logically organized ideas. 


7.W.2.b. Develop the topic 
with relevant facts, 
examples, definitions, 
details, and quotes. 


Main ideas and supporting 
facts are mixed, irrelevant, 
or ineffective. 


Main ideas have some 
supporting facts, but the 
information is incomplete. 


Main ideas are supported 
with facts, although some of 
the facts may be general. 


Main ideas are well-
supported with specific, 
varied, and detailed 
information 


7.W.2.c. Use appropriate 
transitions to create 
cohesion and clarify the 
relationships among ideas. 


The essay does not use 
transitions. 


The essay includes 
transitions that are used 
incorrectly or ineffectively. 


The essay uses transitions 
that noticeably aid the flow 
and clarity of the essay. 


The essay uses a variety of 
highly effective transitions 
at sentence & paragraph 
levels. 


7.W.2.d.   Use precise 
language and domain-
specific vocabulary. 


The essay does not use 
precise, strong, specific, or 
appropriate language. 


The essay shows limited or 
erroneous use of precise 
language and vocabulary. 


The essay uses precise 
language and appropriate 
vocabulary. 


The essay uses a variety of 
precise, vivid words and 
effective vocabulary. 


7.W.2.e. Establish and 
maintain a formal style. 


Writing style is informal or 
excessively conversational 


Formal style is attempted, 
but the essay has informal 
or conversational elements. 


The essay is written in a 
formal style suited to a 
classroom activity. 


The essay uses a polished 
formal style, with 
exceptional diction & tone. 


7.W.2.f. Provide a 
concluding statement or 
section that follows from 
and supports the essay. 


The conclusion is missing or 
substantively incomplete. 
 
 


There is some attempt at a 
conclusion that is 
incomplete or ineffective at 
bringing closure. 


The conclusion effectively 
summarizes main points 
and supplies a competent 
sense of closure. 


The essay has a conclusion 
that effectively summarizes 
ideas and leaves a powerful 
impression. 


 


Criteria for Mastery: The minimum score for student mastery is 80% (56/70 rubric score).  Students who do not achieve mastery will 
receive additional instruction, then re-assessed to determine if the material has been mastered. 


Grading Scale:  63-70=A; 56-62=B; 49-55=C; 42-48=D; 41and below=F 
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Narrative 


 


Thank you for the opportunity to apply for an amendment to our charter.  Please find 


below our rationale for adding grades, the implications for our mission, philosophy, and 


instruction, our proposed policies and procedures for content mastery and course 


promotion, an overview of how coursework would be managed, and implications for 


school staffing. 


 


Rationale 


 


Our school has recently had the opportunity to upgrade to an improved facility.  One 


reason we saw a need to add grades was to better serve the needs of the immediate 


community, which currently has a K-6 school.  Adding grades 7 and 8 to our existing 


program would provide students with a bridge of instruction between educational options 


in their local community. 


 


Another compelling reason to expand grade levels was to create an opportunity for 


greater continuity in the educational program.  In order to support the academic standards 


that provide the framework for accountability and school improvement, it is critical that 


students have a structured path through the standards.  We seek to provide a program that 


ensures middle school students are fully prepared to perform in grades 9-12, earn a 


diploma, and make a successful transition toward their postsecondary goals. 


 


Mission, Philosophy, and Instruction 


 


Sonoran Desert School’s mission is “to uphold as its highest priority each student’s right 


to achieve meaningful academic success, and therefore the right to prosper emotionally 


and to prepare intellectually for adult roles. SDS offers a self-paced, challenging 


curriculum featuring computer applications and individualized instruction to meet the 


needs students who would benefit from learning in an innovative, personalized school 


setting.” 


 


Adding grades would allow us to help students to prepare to function as self-directed, 


participatory learners who are able to meet the challenge of excelling in grades 9-12.  Our 


implementation of the school’s vision emphasizes using persuasion rather than coercion 


to motivate student performance.  Our mission is also predicated on the concept that 


students should share responsibility for their own learning.  Students should also 


understand how cause and effect results in natural consequences for choices and actions.  


Students should also learn in ways that fit a modern world that is defined by sweeping 


advances in information and communication technologies, resulting in an increased need 


for prioritization, problem-solving, and communications skills.   


 


We believe that a key reason the charter movement has been successful is because it 


offers students educational choices, so our approach to instruction is intended to provide 


an alternative to that found in a traditional school.  The structure of our school requires 


students to be active and responsible in their learning to be successful, and the school’s 
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teachers act as facilitators to help students reach their goals.  To complete a self-paced, 


challenging curriculum, students use a detailed course plan to manage course 


requirements.  A selection of structured classes is also offered to accommodate classes 


that benefit from direct instruction and group work. Technology is currently integrated 


into all of the classes at Sonoran Desert School. 


 


Achieving a high school diploma is a crucial rite of passage as well as a stepping-stone to 


future success.  The middle school years should prepare students to be successful at the 


high school level.  This preparation should include the skills, habits, and attitudes that 


will help students become self-disciplined learners who understand and act upon the 


reality that education is crucial to improving their lives as individuals as well as 


contributing to society as a whole. 


 


Mastery and Promotion 


 


All coursework will be based on and aligned to the Arizona Common Core State 


Standards.  All course mastery and grade-level promotion with be based upon the 


completion of standards-based course requirements that include formative and summative 


assessments that measure competency on these state standards.   


 


Coursework that is the basis for mastery and grade-level promotion will include the 


following summative assessments: 


 Chapter or selection tests 


 End-of-unit tests 


 Mid-term exams 


 End-of-term or semester exams 


 Benchmark assessments 


 


Course level assessments will be verified by performance on our state’s summative 


assessment, Arizona’s Instrument to Measure Standards. 


 


School staff will implement formative assessments to continuously monitor incremental 


progress toward mastering course objectives, including the following: 


 Summaries and Reflections 


 Lists, Charts, and Graphic Organizers  


 Visual Representations of Information  


 Collaborative Activities  


 Projects 


 Surveys 


 Questioning Guides 


 Self-assessments 


 Checklists 


 Observations 


 Worksheets 


 Pop Quizzes 
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 Journals 


 


Formative assessments should be designed not only to assess student work, but also to 


provide feedback that will show students how to improve and evaluate their own 


performance.  Formative assessments that provide feedback include the following: 


 Pretests 


 Evaluation rubrics 


 Self-assessment rubrics 


 Writing process 


 Completion checklists 


 


Feedback on student successes should be acknowledged in a variety of ways, including 


the following: 


 Positive progress reports 


 Report cards 


 Student graduation announcements 


 End-of-term celebrations 


 Honor roll 


 Student achievement awards 


 


Coursework 


 


To support of state and federal initiatives to improve performance through increased 


organization and accountability, all coursework will be based on and aligned to the 


Arizona Common Core State Standards. 


 


Course Offerings 


 


Grade 7 Classes  Grade 8 Classes 


Language Arts 7A & 7B Language Arts 8A & 8B 


Mathematics 7A & 7B Mathematics 8A & 8B 


Science 7A & 7B Science 8A & 8B 


Social Studies 7A & 7B Social Studies 8A & 8B 


Health 7A & 7B Health 8A & 8B 


Computer Literacy 7A & 7B Computer Literacy 8A & 8B 


Art 7A & 7B Art 8A & 8B 


 


Proficiency Level for Course Credit 


 


For each required class, course requirements will be converted to a cumulative 


percentage score and assigned a grade based on the following scale: 90-100=A; 80-89=B; 


70-79=C; 60-69=D; 59 and below=F.  Students must achieve a cumulative score of 60% 


or better to earn course credit. 
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Acceptance of Transfer Credit 


 


Students who were previously enrolled in a private school, charter school or school 


district shall be eligible to transfer credits earned in courses or instructional programs at 


the previous school or school district. Administrators will analyze transcripts and course 


descriptions to determine whether a credit earned by a student who was previously 


enrolled in another school will be assigned as an elective or core credit. 


 


Any such students will be provided with a list that indicates which credits have been 


accepted as an elective credit and which credits have been accepted as a core credit. 


Within ten school days after receiving the list, the student may request to take an 


examination in each particular course in which core credit has been denied. The school 


will accept the credit as a core credit for each particular course in which the student takes 


an examination and receives a passing score (60% or higher) on a test designed and 


evaluated by a highly qualified teacher in the school who teaches the subject matter on 


which the examination is based. 


 


Staffing 


 


All teachers at SDS must be highly qualified.  To be deemed highly qualified, teachers 


must have the following:  


 A bachelor's degree 


 Full state certification or licensure  


 Proof that they know each subject they teach 


 


Teachers must prove that they know the subject they teach with one of the following:  


 A major in the subject they teach 


 Credits equivalent to a major in the subject 


 Passage of a state-developed test,  


 An advanced certification from the state 


 A graduate degree 


 


Current teachers with a bachelor’s degree and a state secondary certification (grades 6-


12) will not require a change in staffing, but they will require professional development 


to address the instructional and curricular requirements of the added grades.  If 


enrollment requires the recruitment of additional staff members, recruited staff will also 


be required to meet the Highly Qualified federal guidelines. 
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Grade Level Content Area Course Title  (9-12 Only) Unit Title 
8 Reading N/A The Things We Find When Reading Minds 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 3 (February) Students should be familiar with the following literary elements: setting, character, plot, conflict, 


tone, mood, and theme.  Students should be familiar with the reading strategies of examining story 
details and supporting responses with evidence. 


Unit Description 
In this unit, students ask themselves, “How do different points of view affect our understanding of the world?”  As they read the selection, 
students will see how fictional people can think and behave in ways that are very different than expected.  Students will study the role of 
character viewpoints in exploring different perspectives that create dramatic irony in order to create suspense in a story. 
Strand(s), Concept(s), and 
PO(s)  
List and define the required Strand(s), 
Concept(s), and PO(s) for each lesson 
included in this sample. 


Common Core Domain: Reading Standards for Literature (8.RL) 
• CC Cluster: Key Ideas and Details 


• CC Standard 8.RL.6:  Analyze how differences in the points of view of the characters and the audience or 
reader (e.g., created through the use of dramatic irony) create such effects as suspense or humor. 


Summative Assessment  
Describe a cumulative and 
comprehensive activity that allows 
students to demonstrate mastery of 
stated POs.  


Students will demonstrate mastery of objectives on the following assessment: 
• Points of View Quiz  


o An 7-question assessment that measures level of mastery for CC Standard 8.RL.6 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 


Assessment Scoring  
Explain how each assessment is scored, 
to include points per question, total 
points possible, criteria, and grading 
scale. Describe rubric, if applicable, to 
include components being evaluated and 
the scoring criteria for each. A copy of 
the answer key and/or scoring rubric 
must be included in the application 
package. 


Assessment Scoring: 
• The quiz consists of 2 sections worth a total of 15 points.  The first section has 5 multiple-choice sections 


scored at one point each.  The second section has two short essays worth 5 points that are scored by rubrics 
whose scoring requires meeting the standard in order to achieve overall mastery on the quiz.   


• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 
Criteria for Mastery: 
• This assessment will be converted to a percentage score and assigned a grade based on the following scale: 


14-15=A; 12-13=B; 10-11=C; 8-9=D; 7 and below=F 
• The minimum score for student mastery is 13 out of 15 (86%).  Students who do not achieve mastery will 


receive additional instruction, then re-assessed to determine if the material has been mastered. 
Materials/Resources Needed 
(Include all items for the entire unit.) 


Overhead projector, Inference Graphic Organizer transparency, Venn diagram transparency, “Character Point of 
View, Conflict, and Suspense” table transparency, Literature Textbook, Listening Library Audio CD-ROM, paper 
and pencils. 
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Lesson Activities 


Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Objective: To analyze 
differences in the points of 
view of the characters and 
the reader (8.RL.6) 
 
Anticipatory Set: 
• Journal Response: Based 


on the title The Tell-Tale 
Heart, what do you think 
the story will be about? 


• Discuss responses 
 
Input: 
• Review concept of point 


of view as a literary 
element as it relates to 
narrative voice and as it 
relates to an opinion or 
bias 


• Review types of point of 
view: first-person, 
limited, and omniscient 
third person 


• Introduce the concept of 
the unreliable narrator. 


 
Model: 
• Display an Inference 


Graphic Organizer for 


Objective: To analyze how 
dramatic irony creates 
differences in the points of 
view of the characters and 
the reader (8.RL.6) 
 
Anticipatory Set: 
• Journal Response: Why 


do many people like 
scary or disturbing 
stories? 


• Discuss responses 
 
Input: 
• Introduce concept of 


dramatic irony as when 
the reader knows 
something the 
characters don’t know. 


• Review reading strategy 
of compare and contrast


• Review the use of a 
Venn diagram to 
compare and contrast. 


 
Model: 
• Put Venn diagram 


transparency on 
overhead  


Objective: To analyze how 
dramatic irony creates 
differences in the points of 
view of the characters and 
the reader (8.RL.6) 
 
Anticipatory Set: 
• Journal Response: How 


do emotions such as fear 
or guilt influence 
people’s actions? 


• Discuss responses 
 
Input: 
• Explain that characters 


in a story often have 
differing points of view. 


• A reader can understand 
a character’s point of 
view more clearly by 
examining the 
character’s personal 
qualities, past 
experiences, state of 
mind, and view of the 
current situation. 


 
Model: 
• Place a Character 


Objective: To analyze how 
irony creates differences in 
the points of view of the 
characters and the reader to 
create such effects as 
suspense or humor (8.RL.6) 
 
Anticipatory Set: 
• Journal Response: Why 


might you see yourself 
differently than other 
people see you?  


• Discuss responses  
 
Input: 
• Introduce concept of 


suspense as the tension 
in a story from not 
knowing what will 
happen next. 


• Explain that suspense is 
related to the dramatic 
irony between the 
reader’s point of view 
and the character’s point 
of view. 


• Explain that suspense 
based on differing 
viewpoints is often 


Objective: To analyze how 
irony creates differences in 
the points of view of the 
characters and the reader to 
create such effects as 
suspense or humor (8.RL.6) 
 
Anticipatory Set: 
• Journal Response: What 


makes people to see the 
same situation in 
different ways? 


• Discuss responses 
 
Input: 
• Point out that suspense 


is increased in the story 
because there are two 
major conflicts and two 
major climaxes—one 
between the narrator 
and the old man, and 
one between the 
narrator and himself. 


• Explain that the 
differences between 
what the reader knows 
and what the characters 
know makes the reader 
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the upcoming activity 
that displays “Types of 
Narrators” to watch for 
(Reliable, Unreliable). 


 
Check for Understanding: 
• Give examples of a 


reliable narrator and an 
unreliable narrator. 


• Call on students to 
identify each type of 
narrator and support 
their inference. 


 
Guided Practice: 
• Play an audio version of 


the selection “The Tell-
Tale Heart”. 


• Divide students into 
small groups 


• Have students fill out the 
graphic organizer.  For 
each clue, students 
should list an example 
and an inference. 


• Have each group present 
responses. 


 
Closure:  
Discuss the following: 
• What details show that 


the narrator’s viewpoint 
l bl ?


• Compare and contrast 
the viewpoints of two 
characters by noting 
their similarities and 
differences on the Venn 
diagram using a well-
known source story (e.g., 
“Beauty and the Beast”).


 
Check for Understanding: 
• Ask for class input while 


completing the Venn 
diagram. 


 
Guided Practice: 
• Divide students into 


small groups 
• Have students fill out the 


Venn diagram for the 
characters of the 
narrator and the police 
regarding their view of 
the situation at the end 
of the story. 


• Have each group present 
responses. 


 
Closure:  
Discuss the following: 
• Why does the narrator 


confess his crime? 
 


Perspective Chart 
transparency on the 
overhead that has the 
categories for 
character’s personal 
qualities, past 
experiences, state of 
mind, and view of the 
current situation. 


 
Check for Understanding: 
• Use a common character 


(e.g., Mickey Mouse) to 
fill out the chart with 
class input. 


• Discuss responses. 
 
Guided Practice: 
• Divide students into 


pairs.  
• Have students complete 


a Character Perspective 
Chart for the narrator 


• Have students discuss 
“What is the main 
character’s viewpoint?  
How is it different from 
the reader’s viewpoint?” 


 
Closure:  
Discuss the following: 
• What kinds of struggles 


dramatized through 
conflict. 


 
Model: 
• Put “Character Point of 


View, Conflict, and 
Suspense” table on the 
overhead. 


• Fill in model table using 
a familiar story (e.g., 
“Goldilocks and the 
Three Bears”). 


 
Check for Understanding: 
• Ask for class input while 


completing the 
“Character Point of 
View, Conflict, and 
Suspense” table 


 
Guided Practice: 
• Divide students into 


pairs. 
• Instruct students to 


complete a “Character 
Point of View, Conflict, 
and Suspense” table for 
the characters of the old 
man and the narrator. 


• Have each pair present 
responses. 


 


wonder what will 
happen next. 


 
Model: 
• Review “Character Point 


of View, Conflict, and 
Suspense” table on the 
overhead with examples. 


 
Guided Practice: 
• Divide students into 


pairs. 
• Instruct students to this 


time focus on the 
characters of the 
narrator and the police. 


• Have students complete 
a “Character Point of 
View, Conflict, and 
Suspense” table for 
these characters. 


• Have each pair present 
responses. 


 
Check for Understanding: 
• Point of View Quiz (see 


Appendix A for quiz/key) 
 
Closure:  
Discuss the following: 
• Does a short story of this 


type have a value
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is unreliable? 
 
Independent Practice: 
• Assign students to 


compose short answers 
to the following 
questions:  How would 
the narrator describe 
himself?  How would you 
describe the narrator? 


Independent Practice: 
• Have students create a 


sketch (drawing) of a 
character or scene from 
the story. 


are being conveyed in 
the story? 


 
Independent Practice: 
• Have students complete 


the “Respond and Think 
Critically” questions at 
the end of the selection. 


Closure:  
Discuss the following: 
• How is the narrator’s 


perception of the 
situation different from 
the one most people 
would have? 


 
Independent Practice: 
• Have students write a 


police report from the 
perspective of one of the 
officers that describes 
what was witnessed at 
the narrator’s home. 


type have a value 
beyond being 
entertaining? 


 
Independent Practice: 
• Assign students to 


compose short answers 
to the following 
questions:  Should Poe 
have written about such 
a horrible situation?  
Should we only have 
stories about “brighter” 
situations? 
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Student Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.RL.6: 
• Write in a journal to 


stimulate analytical 
thoughts about the 
upcoming reading. 


• Review the concepts of 
point of view and 
narrative perspective. 


• Participate in a group 
activity that models the 
upcoming activity. 


• Listen to a reading 
selection and follow 
along in their textbooks. 


• Apply knowledge by 
making and supporting 
inferences about 
characters on a chart. 


• Discuss reading 
responses as a group.  


• Complete homework on 
the differences between 
a character’s point of 
view and the reader’s 
point of view. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.RL.6: 
• Write in a journal to 


reflect on concepts 
related to the assigned 
reading. 


• Learn the concept of 
dramatic irony and how 
to use comparing and 
contrasting to isolate the 
differing points of view 
that create it. 


• Complete a Venn 
diagram that compares 
and contrast the 
perspectives of two 
characters. 


• Discuss the points of 
view of the characters. 


• Visualize a character of 
the story more 
effectively by reflecting 
on the character through 
drawing.  


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.RL.6: 
• Write in a journal to 


reflect on concepts 
related to the assigned 
reading. 


• Learn about the concept 
of differing character 
perspectives through 
participation in direct 
instruction and 
modeling. 


• Apply knowledge by 
completing a chart that 
details the perspectives 
of main characters. 


• Differentiate between 
the reader’s point of 
view and character 
perspectives. 


• Practice critical thinking 
by responding to 
questions about 
character motives, 
perspectives, traits, and 
struggles. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.RL.6: 
• Write in a journal to 


deepen personal 
connections to a story. 


• Learn about the concept 
of suspense as it relates 
to dramatic irony arising 
from differences in 
points of view and the 
resulting conflicts. 


• Participate in a group 
activity that models the 
upcoming activity. 


• Apply knowledge by 
completing a chart that 
organizes the 
relationship between 
character points of view, 
conflict, and suspense. 


• Discuss differing 
perceptions in a story. 


• Write creatively from a 
different perspective to 
dramatize concepts. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 8.RL.6: 
• Write in a journal to 


reflect on the concept of 
dramatic irony. 


• Learn about the role of 
multiple conflicts 
created by differing 
viewpoints in creating 
suspense. 


• Apply knowledge by 
completing a chart that 
organizes the 
relationship between 
character points of view, 
conflict, and suspense. 


• Take a quiz which 
assesses student 
understanding of 
Common Care State 
Standards presented in 
the unit. 


• Write a poem that 
reinforces the theme of 
the assigned readings. 


• Evaluate the story. 
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Appendix A 
 


Appendix A includes a copy of the summative assessments and answer keys used to measure 
the standards and objectives presented in the lessons. 
 


Points of View Quiz  
 


The following quiz measures the student’s ability to perform operations described in CC 
Standard 8.RL.6:  “Analyze how differences in the points of view of the characters and the 
audience or reader (e.g., created through the use of dramatic irony) create such effects as 
suspense or humor.” 
 


Multiple Choice (1 pt. Each) 
Analyze the following passage and answer the questions: “It grew louder—louder—louder!  
And still the men chatted pleasantly and smiled.  Was it possible they heard it not?  No, no!  
They heard!—they suspected!—they knew!—they were making a mockery of my horror.” 
1) Which is an example of dramatic irony? 
 a.  “And still the men chatted pleasantly and smiled.” b.  “It grew louder—louder—louder!” 
 c.  “They heard!—they suspected!—they knew!” d.  All of the above 
2) What does the reader know about the sound that the narrator doesn’t? 
 a.  It is the beating of the old man’s heart. b.  It is the officer’s pocket watch. 
 c.  It is the officer’s way of making him confess. d.  It’s in his head or it’s his own heart beating.
3) What does the nonstandard use of dashes and exclamation points suggest about the 
narrator’s point of view? 
 a.  His thoughts are fragmented and agitated. b. He flunked out of college. 
 c.  His point of view is cold and collected. d. He is not very good at grammar. 
4) What three differing points of view are represented in the passage? 
 a. The reader, the narrator, the old man b. The reader, the narrator, the police 
 c. The reader, the police, the old man d. The old man, the narrator, the police 
5) How does differing point of view of the reader create suspense in this passage? 
 a. Knowing the narrator’s sickness and crime 


makes us wonder if it will be discovered. 
b. Knowing the police heard the sound makes 
us wonder why they don’t arrest him. 


 c. Knowing they were “chatting pleasantly” 
makes us wonder if a crime was committed. 


d. Knowing about the narrator’s “horror” 
makes us sympathize with him.  


Short Essays (5 pts each.) 
6) Analyze and explain how the point of view of the narrator is different from the point of 
view of the reader in the following passage: ““True!—nervous—very, very dreadfully nervous 
I had been and am, but why will you say that I am mad?  The disease had sharpened my 
senses—not destroyed—not dulled them.” 
7) Analyze and explain how the different perspectives between the narrator and the reader 
caused by dramatic irony creates suspense in the story, including specific details and events. 
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Point of View Quiz Answer Key: 
 
Multiple Choice (1 pt. Each) 
1.  d 2. d 3. a 4. b 5. a 
 


Short Essays (5 pts) 
6. Scoring Rubric (scores standard content only to ensure standard mastery): 


Standard Falls Below (0 p.) Approaches (2 p.) Meets (5 p.) Exceeds (5 p.) 
CC8.RL.6: 
Analyze how 
dramatic irony is 
used to create 
differences in 
the points of 
view of the 
characters and 
the reader 


The essay does 
not analyze how 
dramatic irony 
creates 
differences of 
point of view of 
the characters 
and the reader 
and provides 
few details. 


The essay 
analyzes how 
dramatic irony 
creates 
differences of 
point of view of 
the characters 
and the reader 
but doesn’t 
provide enough 
supporting 
details. 


The essay 
analyzes how 
dramatic irony 
creates 
differences of 
point of view of 
the characters 
and the reader 
and provides 
sufficient 
supporting 
details. 


The essay 
analyzes how 
dramatic irony 
creates 
differences of 
point of view of 
the characters 
and the reader 
with effective 
supporting details 
and precise and 
engaging diction.


 


7. Scoring Rubric (scores standard content only to ensure standard mastery): 
Standard Falls Below (0 p.) Approaches (2 p.) Meets (5 p.) Exceeds (5 p.) 
CC8.RL.6: 
Analyze how 
differences in 
the points of 
view of the 
characters and 
the reader 
creates such 
effects as 
suspense or 
humor 


The essay does 
not analyze how 
differences of 
points of view of 
the characters 
and the reader 
creates 
suspense or 
humor and 
provides few 
details. 


The essay does 
not analyze how 
differences of 
point of view of 
the characters 
and the reader 
creates suspense 
or humor but 
doesn’t provide 
enough 
supporting 
details. 


The essay does 
not analyze how 
differences of 
point of view of 
the characters 
and the reader 
creates 
suspense or 
humor and 
provides 
sufficient 
supporting 
details. 


The essay does 
not analyze how 
differences of 
points of view of 
the characters 
and the reader 
creates suspense 
or humor with 
effective 
supporting details 
and precise and 
engaging diction.


 


 
Scoring 
• The quiz consists of 2 sections worth a total of 15 points.  The first section has 5 multiple-


choice sections scored at one point each.  The second section has two short essays worth 5 
points that are scored by rubrics whose scoring requires meeting the standard in order to 
achieve overall mastery on the quiz. 
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Grading Scale: 
• This assessment will be converted to a percentage score and assigned a grade based on the 


following scale: 14-15=A; 12-13=B; 10-11=C; 8-9=D; 7 and below=F 
 
Criteria for Mastery: 
• The minimum score for student mastery is 13 out of 15 (86%). 
• Students who do not achieve mastery will receive additional instruction for the objectives 


measured, then re-assessed to determine if the material has been mastered. 
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Overview 


Evaluation of student academic achievement is intended to support accountability for charter 
schools, in particular the legal obligation of charter schools to improve academic achievement.   
A key factor in this scenario is how achievement is defined and measured.  Achievement is 
currently evaluated by analyzing the performance of Full Academic Year (FAY) 10th grade 
students who are taking AIMS HS the first time.  
 
This report will present factors to be considered when analyzing and interpreting this data in the 
context of evaluating performance at Sonoran Desert School.  Specifically, this report will 
expand upon the following points: 


• SDS has been a small alternative school whose student characteristics should be 
considered when interpreting test results. 


• The practice of measuring FAY 10th grader scores is influenced by the fact that the 
majority of enrolling students are 16 or older, the number of students being measured is 
too small (3 or fewer), and the testing process itself is undergoing development. 


• Other assessments give a broader sense of achievement.  STAR Math and STAR Reading 
show grade equivalency improvement, our AYP/AZ Learns evaluations show that our 
school is performing, and our school’s general AIMS scores provide a clearer context for 
interpreting student performance. 


• Adding grades and instructional days are key components in our attempts to improve and 
document student achievement, a process which will include a new school site, increased 
instructional time, a more strategic and purposeful curriculum, and a planning process 
that has helped to refine our vision and mission as a school. 


 
 
School Characteristics 


The following characteristics of Sonoran Desert School are relevant to the interpretation of FAY 
10th grade AIMS results: 


Small Alternative School 
SDS is a small alternative school of 75-100 students.  Most of the students who choose to enroll 
at our school have a history of the following: 


• Behavior problems at previous schools 
• Low academic performance 
• Poor attendance 
• Substance abuse issue with drugs and alcohol 
• Probation and other legal problems  
• Unstable family structures such as an incarcerated parent or split family 


At-Risk Students 
Many students who enroll are also at risk of dropping out because they are already significantly 
behind in credits.  This means that most of our students enroll as “fifth-year seniors” or the 
equivalent.  This circumstance beyond our control negatively affects our graduation rate, and as 
detailed below, skews our testing results. 







 4


Diagnostic Scores 
Many students score significantly lower than their grade level on our reading and math 
diagnostic tests that are required for every enrolling student.  Many students are unprepared for 
the requirements of high school.  For example, we administer diagnostic tests in reading and 
mathematics to every enrolling student; these tests indicate students are performing significantly 
below grade level; a report on the test results from 8/3/11 to 2/2/12 showed the following: 


• 42% of students tested at a 7th grade level or below in reading (9% 4th grade or below) 
• 60% of students tested at a 7th grade level or below in math (20% 4th grade or below) 


 
This provides some independent confirmation that many of our students are behind academically 
at the time of their enrollment at our school. 
 
  
FAY 10th Grade Scores 


As mentioned earlier, achievement at SDS is currently evaluated by analyzing the performance 
of Full Academic Year (FAY) 10th grade students who are taking AIMS HS the first time.  The 
percent passing and growth percentile results are summarized in the following table: 
 
 2007 2008 2009 2010 2011 
Math 100%/30 40%/11 0%/29 0%/57.5 0%/11 
Reading 80%/70 55%/19 67%/47.5 43%/35.5 33%/1 
 
The following factors are a cause for concern when this method is used to evaluate academic 
performance at SDS: 


Higher Age of Enrolling Students 
The majority of students enrolling at our school are in grades 11 or 12.  Very few students enroll 
in grade 10, and even fewer in grade 9; for example, in our current student population, 88% of 
students who enrolled were already past grade 10, by both age and previous AIMS test attempts1.   
 
This is a problem because AIMS tests are based on the AZ Academic Standards for high school, 
which means that providing instruction for grade 9 and part of grade 10 is critical.  Even students 
who enroll in grade 10 have had more than half of that instruction elsewhere by the time they 
take the spring AIMS test, and odds are they were experiencing some sort of academic problems 
during that time that led them to seek an alternative school. 
 
Because students often enroll at our school after experiencing problems elsewhere, we have often 
had a very limited opportunity to help students prepare for the grade 10 administration of AIMS.  
We would like to attract students earlier and retain them longer so that our test scores are a better 
reflection of our instructional program. 


                                                 
1 34% of students are 18 or over, 34% are age 17, 20% are age 16, 11% are age 15, and only 1% are age 14. 
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Small Sample Sizes 
Because we have a small school of 75-100 students with a high percentage of students enrolling 
after the 10th grade, our AIMS results are being based on a very small sample size.  Even a 
general source such as Wikipedia notes, “a choice of small sample sizes, though sometimes 
necessary, can result in wide confidence intervals or risks of errors in statistical hypothesis 
testing.”2  Additionally, in a mathematical or scientific study, a sample is selected beforehand 
through a statistical process to ensure an accurate relationship between the sample and the 
overall population.  The sample being used in this case was selected by a process that is random; 
in fact, the selection is biased by enrollment and population factors discussed previously. 
 
Unfortunately, we don’t have access to the actual source data that was used to generate our 
ASBCS AIMS achievement charts, and we don’t have access to the methodology used (e.g., a 
specific definition for “FAY student,” or the formula used to determine median growth).   
 
However, we analyzed our school data to present a more complete picture of the source data 
used for those charts.  We highlighted grade 10 students taking the AIMS test for the first time 
who were present at our school from the first day of school all the way to the test date.  In each 
case, it was a small number of students (3 or fewer), and for this year’s test our student 
achievement in both reading and math will be based on the performance of a single student who 
also happened to be receiving special education services.  The following is a breakdown by year: 
  
2011-12 Analysis 


• AIMS Reading Test (2/29/12) 
o Number of FAY 10th grade students tested: 13 


• AIMS Math Test (4/6/11) 
o Number of FAY 10th grade students tested: 1 


2010-11 Analysis4 
• AIMS Reading Test (3/2/11) 


o Number of FAY 10th grade students tested: 2 
• AIMS Math Test (4/6/11) 


o Number of FAY 10th grade students tested: 2 
2009-10 Analysis 


• AIMS Reading Test (2/24/10) 
o Number of FAY 10th grade students tested: 3 


• AIMS Math Test (4/7/10) 
o Number of FAY 10th grade students tested: 3 


 


                                                 
2 http://en.wikipedia.org/wiki/Sample_size_determination  
3 The single FAY 10th grade student representing our school on both tests was receiving Special Education services. 
4An email from Johanna Medina stated, “the academic performance graphs were calculated based on three full 
academic year students that took the AIMS test in FY2011 that were within the acceptable grade level.”  The 
discrepancy may be explained by a student who started the year at our school but then withdrew and re-enrolled 
twice during the year (so the student was enrolled from 8/3/10-9/9/10, 1/3/11-2/17/11, and 3/3/11-4/7/11).  Because 
of the resultant gaps, we wouldn’t consider this student a true FAY student even if the start date and test date 
suggests that he was. 
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We are concerned that such small sample sizes are being used to represent and evaluate student 
academic improvement at our school.  Such samples appear to lack statistical validity as 
representations of general student achievement. 


AIMS Test Context 
The legislative inclusion of AIMS Augmentation in 2005 supports the need to understand AIMS 
as a work in progress.5  Since math performance in particular dropped from 2009 on, we are 
concerned that this may be in part attributable to the altered content of the test under a new 
publisher. 6  In fact, in 2009-10 there was a statewide dip in math test scores attributed to the 
adoption of more rigorous standards.7   
 
Changing standards and content is especially difficult for at-risk students who by definition 
already struggle academically; increasing academic rigor pushes many of these students to give 
up because they believe they can’t succeed.  We respectfully request that this factor is considered 
when evaluating student achievement. 


Methodological Limitations 
The current measure of academic measures only the reading and math performance of a sub-
group (FAY 10th graders).  Additional measures of achievement should be considered, especially 
when a school serves a specialized population.  For example, an evaluation could include a 
sample of course grades, the number of “turn-arounds” (at-risk students who recover credits and 
graduate), increases in attendance, and decreases in disciplinary referrals as a measure of what 
students are achieving in the classroom. 
 
The work being done to create a Parallel Achievement Profile for alternative schools supports the 
position that a small, random sampling from a test that is undergoing a public process of trial-
and-error is not yet a fair, accurate, or comprehensive way to evaluate student performance.   
 
 
Additional Measures of Achievement 


Every student at SDS is tested in math and reading using the STAR computer-adaptive testing 
framework as described in the following (please see Appendix A for source data):   


STAR Math 
STAR Math is a norm-referenced diagnostic test from Renaissance Learning.  It is computer-
adaptive, so the test questions are selected in response to correct or incorrect answers.  In 2011-
12, we administered the STAR Math test in the fall and in the spring, and then analyzed the data 
for students who had started within the first two months of school and who were still at the 
school in the spring, with the following results: 


• 73% of students showed improvement in Scale Score and/or Grade Equivalent. 
• Average increase in Scale Score of 50.82 points 
• Average increase in Grade Equivalent of 1.32 years 


                                                 
5 http://www.azleg.gov/briefs/Senate/AIMS.pdf  
6 http://www.prweb.com/releases/2009/06/prweb2476664.htm  
7 http://azstarnet.com/news/local/education/article_35294ed0-b6a3-5688-ac68-a087cc3cef2c.html  
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STAR Reading 
STAR Reading is also a norm-referenced, computer-adaptive diagnostic test from Renaissance 
Learning.  In 2011-12, we administered the STAR Reading test in the fall and in the spring, and 
then analyzed the data for students who had started within the first two months of school and 
who were still at the school in the spring, with the following results: 


• 67% of students showed improvement in Scale Score and/or Grade Equivalent. 
• Average increase in Scale Score of 91.73 points 
• Average increase in Grade Equivalent of 1.07 years 


Overall AIMS Math Scores8 


Fiscal 
Year 


Math # 
Tested  


Math 
Mean 
Scale 
Score 


Math % 
Falls Far 
Below 


Math % 
Approaches


Math % 
Meets 


Math % 
Exceeds 


Math % 
Passing 


2011 43 460 70 16 12 2 14 
2010 32 479 81 9 6 3 9 
2009 46 666 57 20 24 0 24 
2008 39 672 33 31 369 0 36 
 
Recent attempts to improve math scores have involved increasing the rigor of math programs 
with the thought that having higher math standards, more math credits required, and more 
difficult exams will cause performance to improve.  However, a high percentage of students who 
enroll at an alternative school have an extended history of academic problems in math.  When a 
student enters high school behind in math, increasing rigor only leaves them further behind.  The 
increased rigor of this test is arguably the biggest challenge to at-risk students and the educators 
who work with them. 
 
Our math scores reflect this difficulty, particularly the dramatic dip in 2010 when the test moved 
to a new publisher, more rigorous standards, and an altered scale threshold that resulted in a 
statewide dip.  We believe the 27% regression in our scores from 2008 to 2010 reflects changes 
that made the test more difficult, an effect that is magnified because of the academic 
vulnerability of at-risk students.  Even with the increased difficulty of the test, we’ve had some 
students exceed the standard, but it’s clear that increased academic rigor has not changed the 
minds the disenfranchised majority of at-risk students who have developed an anti-academic 
attitude over the years. 


                                                 
8 AIMS data compiled from ADE at http://www.azed.gov/research-evaluation/aims-assessment-results/  
9 According to the disaggregated data available, 40% of 10th graders met the standard in 2008. 
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Overall AIMS Reading Scores 


Fiscal 
Year 


Reading 
#  Tested 


Reading 
Mean 
Scale 
Score 


Reading 
% Falls 
Far 
Below 


Reading % 
Approaches


Reading 
% Meets 


Reading 
% 
Exceeds 


Reading 
% 
Passing 


2011 21 676 10 38 52 0 52 
2010 27 656 26 48 26 0 26 
2009 34 669 21 38 41 0 41 
2008 33 679 9 33 55 3 58 
 
Though not as severe, some of the same testing dynamics that affected math appear to have 
affected reading, particularly in 2010.  Fortunately, a 26% gain in reading scores from 2010-
2011 has helped to offset the loss that occurred from 2008-2010.   


Graduate Data 
The following characteristics of our graduates show how students have achieved success despite 
many students enrolling with a record of academic struggle (please see Appendix B for source 
data): 


• Class of 2011 
o 35 graduates 
o 40% enrolled with a GPA under 2.0  
o 80% improved their GPA 
o Average GPA improvement of .34 


 
• Class of 2010 


o 30 graduates 
o 47% enrolled with a GPA under 2.0  
o 80% improved their GPA 
o Average GPA improvement of .34 


 
• Class of 2009 


o 35 graduates 
o 37% enrolled with a GPA under 2.0  
o 86% improved their GPA 
o Average GPA improvement of .34 


AYP/AZ Learns Evaluations10 
The following summary of our AYP/AZ Learns Evaluations shows that we’ve consistently met 
goals for percent tested and test objectives toward AYP and that we have maintained the status of 
“Performing” school under AZ Learns.  The fluctuations in graduation rate shows why we 
believe it is essential to add grade levels to our school; we need to attract students at an earlier 
age and retain them longer in order to improve performance related to attendance, promotion, 
and testing.  


                                                 
10 Data available at ADE Common Logon link to AZ LEARNS / Adequate Yearly Progress (NCLB) 
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The two years in which we have not made AYP are due to fluctuations in graduation rate.  As 
mentioned earlier, our graduation rate is negatively affected by the high percentage of older 
students who are already behind in credits when they enroll; we help many of these students 
graduate, but it is difficult to do this on time if they enter the school 2-3 years behind.  The 
number of “school shoppers” who appear to be looking for the easiest solution available also 
affects our graduation rate; our program offers advantages of flexible pacing and 
individualization, but it is still rigorous, so we have a significant percentage of “anti-academic 
students” (for lack of a better term) who enter and exit within a short time. 
 


Met Percent Tested Yes 
Met Test Objectives Yes 
Met Graduation Rate No 


2011 AYP Determination 


Made AYP No 
2011 AZL Determination Achievement Profile Performing 


 
Met Percent Tested Yes 
Met Test Objectives Yes 
Met Graduation Rate Yes 


2010 AYP Determination 


Made AYP Yes 
2010 AZL Determination Achievement Profile Performing 


 
Met Percent Tested Yes 
Met Test Objectives Yes 
Met Graduation Rate No 


2009 AYP Determination 


Made AYP No 
2009 AZL Determination Achievement Profile Performing 


 
Met Percent Tested Yes 
Met Test Objectives Yes 
Met Graduation Rate Yes 


2008 AYP Determination 


Made AYP Yes 
2008 AZL Determination Achievement Profile Performing 


 
 
Improvement Initiatives 


While we believe it is important to consider context when evaluating test results, we are not 
making excuses, disavowing responsibility, or shirking accountability.  As a staff, we are 
committed to excellence and motivated to continuously improve, as is evidenced by our excellent 
administrative record with the ASBCS as well as our AdvancED accreditation status.  The 
challenges are significant, but we have been reflecting on our experience, examining models of 
success, and developing strategies in order to improve our program in the following ways. 
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New School Site 
For the 2012-13 school year, SDS will be moving to a new facility in Gold Canyon.  We were 
fortunate to find a facility that could be leased at the same price we would be paying for our 
current building even though the new location is almost 20 years newer.  This new facility 
supports our improvement efforts in several critical ways. 


• Increased community integration and support 
• Improved learning and teaching environment 
• Better technology infrastructure (prewired with Cat5e to support a Gigabit network) 


 
In particular, we are all very excited and gratified by the level of community interest we have 
received in Gold Canyon; we have had more positive responses from local businesses and 
community organizations than we have ever had.  Our registration list has started even before we 
have moved into marketing the school. 


Expanded School Calendar 
We also plan to expand our school calendar to increase instructional time to improve student 
achievement.  The following calendar changes are planned for the 2012-13 school year: 


• Increase from a 4-day to a 5-day school week 
• Increase from 144 instructional days to 180 instructional days 


Added Grade Levels 
We are currently applying to add grades 7-8 to our program.  Adding grades will allow us to 
serve the needs of the community, which currently has a K-6 school, as well as the needs of the 
school when it comes to improving academic performance.  Specifically, our goal is to provide 
more instructional intervention in grades 7-9 so that performance on 10th grade AIMS (and other 
tests such as college placement tests) is much improved.  To do this, we need to attract students 
at a younger age and retain students longer, which in turn means offering a curriculum and 
program that is both engaging and functionally excellent. 


Program Improvements 
As part of our AdvancED accreditation, we have developed plans to be implemented in the 
coming school year for the following areas: 


• The collection, use, and analysis of formative and summative data to guide instruction 
and decision-making.   


• Comprehensive professional development planning for all personnel.   
• Revisiting, revising, and communicating the mission and vision statements to ensure that 


the goals are aligned to advance and guide teaching and learning. 
 
Articulating plans for these areas has helped us to develop a more focused sense of direction.  In 
preparation for the 2012-13 school year, we are in the process of revising our entire program to 
address the following priorities: 


• Increased instructional time and increased emphasis on test preparation 
• Strengthening ties between standards, instruction, and assessment 
• Improved use of assessment by incorporating prescriptive pre- and post-testing, 


benchmark testing, and longitudinal data tracking 







 11


Summary 


Charter schools have a legal imperative to improve student achievement, and measures of student 
performance heavily influence a charter school’s eligibility to expand school programs and 
renew its charter contract.  Student achievement for charters schools is currently measured by 
tracking the passing percentage and median growth on AIMS reading and AIMS math for FAY 
10th graders taking the test for the first time. 
 
This is a concern for our school, a small alternative school of 75-100 students.  In this context, 
every day has been a struggle to improve attendance, motivation, academics, promotion rates, 
and test performance while fighting against negative forces that range from substance abuse and 
criminal behaviors to mental illness and dysfunctional family structures.  Because the challenge 
is great, we are especially concerned that the higher enrollment age and history of academic 
problems of our enrollees, the very small sample sizes of our test results, and the evolutionary 
process of testing itself are factors that prevent a fair or complete assessment of student 
achievement as a result of our educational program. 
 
We are very aware of the need to demonstrate improved student achievement. While we are 
proud of the many students we’ve helped get their lives back on track, our excellent 
administrative record, and our AdvancED accreditation status, we realize that we need a strategic 
approach to instruction supported by the more systematic use objective data to validate the 
quality of our program.  We have been working diligently at securing a new school site, 
expanding our school calendar, adding grade levels, improving our curriculum, and bringing a 
new level of purpose and quality to our educational program.   
 
We strongly believe that inducting students from an earlier age, retaining them longer, and 
providing more quality instructional time is absolutely essential to improve student academic 
performance.  We hope the more comprehensive view of student achievement presented in this 
report presents a solid foundation for our upcoming efforts to improve student performance. 
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Appendix A: STAR Math and Reading Data 


Data Notes: 
• STAR Math and STAR Reading are standardized, computer-adaptive assessments by 


Renaissance Learning with results that predict achievement on other standardized tests.11 
• Students sampled started the school year within the first quarter and were continuously 


enrolled until the date of the post-test. 
• SS = Scale Score 
• GE = Grade Equivalent 
 
STAR Math  Results 
Name Entry Date Math SS 


Fall 
Math SS 
Spring 


SS 
Difference 


Math GE 
Fall 


Math GE 
Spring 


GE 
Difference


(Redacted) 10/24/11 781 821 40 7.9 9.7 1.8 
(Redacted) 10/3/11 724 802 78 6.1 8.7 2.6 
(Redacted) 8/8/11 769 737 -32 7.4 6.4 -1 
(Redacted) 8/8/11 888 823 -65 12.9 9.8 -3.1 
(Redacted) 8/8/11 861 890 29 12.2 12.9 0.7 
(Redacted) 8/8/11 788 752 -36 8.1 6.9 -1.2 
(Redacted) 8/8/11 751 852 101 6.8 11.5 4.7 
(Redacted) 8/10/11 909 960 51 12.9 12.9 0 
(Redacted) 8/23/11 845 880 35 11.1 12.9 1.8 
(Redacted) 8/8/11 678 603 -75 5.2 4 -1.2 
(Redacted) 8/29/11 809 746 -63 9 6.7 -2.3 
(Redacted) 8/8/11 752 765 13 6.9 7.3 0.4 
(Redacted) 8/16/11 629 769 140 4.4 7.4 3 
(Redacted) 10/3/11 646 663 17 4.6 4.9 0.3 
(Redacted) 8/10/11 769 862 93 7.4 12.3 4.9 
(Redacted) 8/10/11 695 778 83 5.5 7.8 2.3 
(Redacted) 8/16/11 744 846 102 6.6 11.1 4.5 
(Redacted) 8/10/11 618 703 85 4.2 5.6 1.4 
(Redacted) 8/9/11 672 650 -22 5.1 4.7 -0.4 
(Redacted) 8/9/11 485 763 278 2.8 7.2 4.4 
(Redacted) 8/9/11 746 882 136 6.7 9.8 3.1 
(Redacted) 8/10/11 604 734 130 4 6.4 2.4 
Totals       1118     29.1 
Averages       +50.8182     +1.3227 
 
 


                                                 
11 http://en.wikipedia.org/wiki/STAR_%28software%29#STAR_Reading 
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STAR Reading Results 
Name Entry Date Reading SS 


Fall 
Reading SS 
Spring 


SS 
Difference 


Reading 
GE Fall 


Reading 
GE Spring 


GE 
Difference 


(Redacted) 10/24/11 1240 1222 -18 12.9 12.9 0 
(Redacted) 10/3/11 742 828 86 6.6 7.5 0.9 
(Redacted) 8/8/11 919 442 -477 8.4 3.7 -4.7 
(Redacted) 8/8/11 955 1316 361 8.8 12.9 4.1 
(Redacted) 8/8/11 897 1240 343 8.1 12.9 4.8 
(Redacted) 8/8/11 1320 1334 14 12.9 12.9 0 
(Redacted) 8/8/11 1254 1285 31 12.9 12.9 0 
(Redacted) 8/10/11 1305 1338 33 12.9 12.9 0 
(Redacted) 8/23/11 898 1140 242 8.2 11.5 3.3 
(Redacted) 8/8/11 420 491 71 3.5 4.5 1 
(Redacted) 8/29/11 710 1211 501 6.4 12.9 6.5 
(Redacted) 8/8/11 967 954 -13 9 8.8 -0.2 
(Redacted) 8/16/11 653 895 242 6.1 8.1 2 
(Redacted) 10/3/11 770 850 80 6.8 7.7 0.9 
(Redacted) 8/10/11 732 1052 320 6.6 9.8 3.2 
(Redacted) 8/10/11 906 871 -35 8.3 7.9 -0.4 
(Redacted) 8/16/11 903 888 -15 8.2 8 -0.2 
(Redacted) 8/10/11 622 898 276 5.8 8.2 2.4 
(Redacted) 8/9/11 723 674 -49 6.5 6.2 -0.3 
(Redacted) 2/8/12 1331 1317 -14 12.9 12.9 0 
(Redacted) 8/9/11 1008 978 -30 9.4 9.1 -0.3 
(Redacted) 8/10/11 628 697 69 5.9 6.4 0.5 
Totals       2018     23.5 
Averages       +91.7273     +1.0682 
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Appendix B: Graduate Data 
 
Class of 2011 Date 


Enrolled 
Grade 
Enrolled 


Beginning 
Credits 


GPA Passed 
AIMS 


Passed 
AIMS 


Passed 
AIMS 


Total = 35   


Previous 
School 
GPA 


Change in 
GPA 


Math Reading Writing 


(Name Redacted) 8/10 11 11.5 2.75 2.24 0.51 X X X 
(Name Redacted) 11/9 11 16.5 3.38 3.34 0.04 X X X 
(Name Redacted) 9/10 11 14.25 3.44 3.45 -0.01 X X X 
(Name Redacted) 1/10 12 16 2.17 1.74 0.43 X X X 
(Name Redacted) 9/8 11 7 2.33 0.97 1.36 A X X 
(Name Redacted) 9/9 11 12.5 2.68 3.12 -0.44 X X X 
(Name Redacted) 11/7 10 3 1.87 2 -0.13 A X X 
(Name Redacted) 2/9 12 10.5 1.51 0.69 0.82 X X X 
(Name Redacted) 8/6 9 0 2.36 0 0 SE X SE 
(Name Redacted) 8/6 9 0 1.92 0 0 X X SE 
(Name Redacted) 8/10 11 10 2.51 1.81 0.7 A X X 
(Name Redacted) 8/9 11 8 1.97 1.3 0.67 X X X 
(Name Redacted) 1/11 12 14.75 3.17 3.54 -0.37 X X X 
(Name Redacted) 2/10 11 16 2.69 2.35 0.34 X X X 
(Name Redacted) 1/11 12 20 2.43 2.02 0.41 X X X 
(Name Redacted) 8/8 10 16.5 2.45 1.91 0.54 A X X 
(Name Redacted) 4/7 11 8.5 2.8 2.31 0.49 X X X 
(Name Redacted) 1/11 12 17 3.57 3.48 0.09 X X X 
(Name Redacted) 10/10 12 18 2.43 2.32 0.11 X X X 
(Name Redacted) 12/9 12 15.5 2.71 2.16 0.55 X X X 
(Name Redacted) 11/9 12 11 1.85 0.65 1.2 SE SE SE 
(Name Redacted) 1/10 12 21 2.07 1.72 0.35 X X X 
(Name Redacted) 12/10 11 8.5 2.62 1.84 0.78 A X X 
(Name Redacted) 8/10 12 20.75 2.31 2.17 0.14 X X X 
(Name Redacted) 10/9 11 15 3.38 3.42 -0.04 X X X 
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(Name Redacted) 8/10 12 15 2.66 2.87 -0.21 X X X 
(Name Redacted) 8/7 9 0 2.64 0 0 X X X 
(Name Redacted) 8/10 11 12.5 2.36 2.02 0.34 A X X 
(Name Redacted) 1/9 10 10 2.15 2.21 -0.06 X X X 
(Name Redacted) 10/10 12 19 1.89 1.57 0.32 X X X 
(Name Redacted) 8/8 10 8.5 1.7 1.26 0.44 A X X 
(Name Redacted) 11/9 11 15.5 2.67 1.95 0.72 X X X 
(Name Redacted) 9/10 12 16 2.12 1.8 0.32 X X X 
(Name Redacted) 8/11 12 17 2.13 1.77 0.36 X X X 
(Name Redacted) 1/10 12 17 3.15 2.91 0.24 X X X 
        Average Change in GPA = 0.3440625       
 
Class of 2010 Date 


Enrolled 
Grade 
Enrolled


Beginning 
Credits 


GPA Passed 
AIMS 


Passed 
AIMS 


Passed 
AIMS 


Total=  30   


Previous 
School GPA 


Change in 
GPA 


Math Reading Writing 
(Name Redacted) 8/9 12 8.5 2.94 2.42 0.52 X X X 
(Name Redacted) 8/9 12 16 1.79 1.29 0.5 X X X 
(Name Redacted) 8/7 10 5 2.2 1.2 1 X X X 
(Name Redacted) 8/9 11 12.5 3.31 3.26 0.05 X X X 
(Name Redacted) 1/10 12 16.5 2.41 2.14 0.27 X X X 
(Name Redacted) 8/6 9 0.5 1.81 2 -0.19 A X X 
(Name Redacted) 10/7 10 5.5 1.83 2.33 -0.5 X X X 
(Name Redacted) 8/8 12 13.5 1.88 1.37 0.51 X X X 
(Name Redacted) 8/9 12 18 2.26 1.5 0.76 A X A 
(Name Redacted) 2/10 12 18 1.95 1.5 0.45 SE SE SE 
(Name Redacted) 3/9 10 6 2.45 1.31 1.14 X X X 
(Name Redacted) 3/9 11 16.25 2.56 1.54 1.02 X X X 
(Name Redacted) 1/9 12 15.5 1.65 1.44 0.21 X X X 
(Name Redacted) 8/9 12 13 2.81 2.76 0.05 X X X 
(Name Redacted) 9/8 10 6 2.44 2.67 -0.23 X X X 
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(Name Redacted) 12./ 12 0 2.16 2.16 0 A  X A 
(Name Redacted) 10/8 12 13.5 1.77 1.2 0.57 X X X 
(Name Redacted) 8/9 12 21 3.04 2.9 0.14 X X X 
(Name Redacted) 3/9 10 12.5 3.49 2.85 0.64 X X X 
(Name Redacted) 8/9 12 18.25 2.3 2.54 -0.24 X X X 
(Name Redacted) 9/9 12 15 3.06 3.16 -0.1 X X X 
(Name Redacted) 11/9 12 17 2.04 1.5 0.54 X X X 
(Name Redacted) 9/8 11 10 1.93 1.13 0.8 X X X 
(Name Redacted) 12/6 9 0 2.28 0 0 A X X 
(Name Redacted) 8/7 11 10.5 1.86 1.1 0.76 X X X 
(Name Redacted) 8/9 12 14.5 1.69 1.38 0.31 X X X 
(Name Redacted) 1/10 12 19 2.78 2.81 -0.03 X A A 
(Name Redacted) 8/9 12 17 2.76 2.7 0.06 X X X 
(Name Redacted) 8/9 12 18 2.91 2.53 0.38 X X X 
(Name Redacted) 1/9 10 9.5 2.13 1.56 0.57 X X X 
        Average Change in GPA = +0.343448276       
 
Class of 2009 Date 


Enrolled 
Grade 
Enrolled 


Beginning 
Credits 


SDS GPA Passed 
AIMS 


Passed 
AIMS 


Passed 
AIMS 


Total= 35   


Previous 
School 
GPA 


Change in 
GPA 


Math Reading Writing 
(Name Redacted) 8/6 10 5.5 1.65 0.844 0.806 A X X 
(Name Redacted) 1/8 11 14 2.87 2.5 0.37 X X X 
(Name Redacted) 8/8 12 15 2.38 2 0.38 AUG X AUG 
(Name Redacted) 8/8 12 15.25 1.77 1.71 0.06 X X X 
(Name Redacted) 1/9 12 13 3.03 2.89 0.14 X X X 
(Name Redacted) 8/7 11 8.5 2.59 2.1 0.49 X X X 
(Name Redacted) 10/7 11 6 2.74 3.18 -0.44 X X X 
(Name Redacted) 1/9 11 15 2.91 2.15 0.76 X X X 
(Name Redacted) 9/7 11 5.5 1.56 0.71 0.85 X X X 
(Name Redacted) 8./08 12 18 2.59 2.28 0.31 X X X 
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(Name Redacted) 9/8 11 13 2.3 1.61 0.69 X X X 
(Name Redacted) 2/6 10 8.5 2.5 2.61 -0.11 X X X 
(Name Redacted) 10/7 12 19 2.83 2.78 0.05 X X X 
(Name Redacted) 8/7 12 11.5 2.57 2.58 -0.01 X X X 
(Name Redacted) 8/7 11 14 2.1 1.54 0.56 X X X 
(Name Redacted) 3/9 12 20 2.09 1.96 0.13 X X X 
(Name Redacted) 9/8 11 12 3.35 3.12 0.23 X X X 
(Name Redacted) 9/8 12 20 1.77 1.31 0.46 X X X 
(Name Redacted) 1/9 11 15 2.56 2.3 0.26 A X X 
(Name Redacted) 11/8 12 19.75 2.61 2.5 0.11 X X X 
(Name Redacted) 8/8 12 15.5 1.74 1.83 -0.09 SE SE SE 
(Name Redacted) 11/8 12 17 2.13 1.88 0.25 X X X 
(Name Redacted) 2/7 11 11.75 1.84 1.32 0.52 A X X 
(Name Redacted) 8/6 11 4 2.28 1.27 1.01 X X X 
(Name Redacted) 2/8 10 10 2.25 2.12 0.13 X X X 
(Name Redacted) 9/8 12 18.75 3.76 3.76 0 X X X 
(Name Redacted) 8/8 12 14 1.8 1.37 0.43 SE SE SE 
(Name Redacted) 2/9 11 14 2.49 2.32 0.17 X X A 
(Name Redacted) 8/8 12 15.5 2.42 1.68 0.74 X X X 
(Name Redacted) 1/8 11 15 3.41 3.1 0.31 X X X 
(Name Redacted) 8/8 12 17.5 3.08 2.77 0.31 X X X 
(Name Redacted) 8/6 11 1.5 2.28 1 1.28 X X X 
(Name Redacted) 8/8 12 20.75 2.19 2.2 -0.01 X X A 
(Name Redacted) 8/8 12 14 2.42 2.11 0.31 X X X 
(Name Redacted) 3/9 12 20 2.3 2.13 0.17 X X X 
       Average Change in GPA= +0.341941176       
 








Grade 7 Mathematics Curriculum Sample 


Sonoran Desert School  Adding Grade Levels to Charter Amendment Request   4/9/2012 


Grade Level Content Area Course Title  (9-12 Only) Unit Title 
7 Mathematics N/A Understanding Ratios and Proportions 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 2  


(November) 
Converting between fractions and decimals; multiplying and dividing decimals; solving equations by 
multiplying or dividing; comparing and ordering rational numbers and fractions; simplifying 
fractions; using addition, subtraction, multiplication and division to solve problems with fractions. 


Unit Description 
In this unit, students will learn to find equivalent ratios and see if ratios can form a proportion.  Students will use unit rates to solve proportions 
involving variables, and they will use proportions to solve problems involving scale.  They will solve proportions to find missing lengths in similar 
figures.  They will also solve problems using proportions and equations. 
Strand(s), Concept(s), and 
PO(s)  
List and define the required 
Strand(s), Concept(s), and 
PO(s) for each lesson included 
in this sample. 


Common Core Domain: Ratios of Proportional Relationships (7.RP) 
• CC Cluster: Analyze proportional relationships and use them to solve real-world and mathematical 


problems. 
o CC Standard 7.RP.1: Compute unit rates associated with ratios of fractions, including ratios of 


lengths, areas and other quantities measured in like or different units. 
o CC Standard 7.RP.2. Recognize and represent proportional relationships between quantities. 


 


Summative Assessment  
Describe a cumulative and 
comprehensive activity that 
allows students to 
demonstrate mastery of stated 
POs.  


Students will demonstrate mastery of objectives on the following assessments: 
• Checkpoint Quiz 1 


o A 10-question assessment that measures level of mastery for CC Standard 7.RP.1 
• Checkpoint Quiz 2  


o A 10-question assessment that measures level of mastery for CC Standard 7.RP.2 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 


Assessment Scoring  
Explain how each assessment 
is scored, to include points per 
question, total points possible, 
criteria, and grading scale.  


Assessment Scoring: 
• The checkpoint quizzes feature 10 questions scored at 1 point each. 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 
Criteria for Mastery: 
• All assessments will be converted to a percentage score and assigned a grade based on the following scale: 


90-100=A; 80-89=B; 70-79=C; 60-69=D; 59 and below=F 
• The minimum score for student mastery is 80% (8/10 correct items).  Students who do not achieve mastery 


will receive additional instruction, then re-assessed to determine if the material has been mastered. 







Grade 7 Mathematics Curriculum Sample 


Sonoran Desert School  Adding Grade Levels to Charter Amendment Request   4/9/2012 


Materials/Resources Needed 
Include all items for unit. 


Overhead projector, piano keyboard transparency, nutrition label transparency, flagpole transparency, white 
board, markers, pencils, paper, mathematics  textbook, skills puzzles, and activity labs. 


 


Lesson Activities 


Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Objective: To write ratios and 
use them to compare 
quantities (7.RP.1) 
 
Anticipatory Set: 
• Review concept: 


simplifying fractions 
• Write on board,  


“Simplify the following 
fractions: 12/16, 15/30, 
19/57” 


• Allow time to solve, then 
discuss results 


 
Input: 
• Introduce ratios as a 


comparison of two 
quantities 


• Explain expression of a 
ratio as a fraction 


• Introduce 3 ways of 
writing ratios 


• Explain equivalent ratios 
 
 


Objective: To find unit rates 
and unit costs using 
proportional reasoning 
(7.RP.1) 
 
Anticipatory Set: 
• Review writing ratios, 


finding equivalent ratios, 
simplifying ratios, and 
solving word problems. 


 
Input: 
• Introduce the concepts 


of quantities, rates, and 
unit rates   


• Give examples of unit 
rates and unit costs 


 
Model: 
• Put graphic of food 


nutrition label on the 
overhead 


• Demonstrate how to 
find the unit rate of 
grams of fat per serving 


Objective: To test whether 
ratios form a proportion by 
using equivalent ratios and 
cross products (7.RP.2) 
 
Anticipatory Set: 
• Take a survey of how 


many girls saw a movie 
over the previous 
weekend, then how 
many boys saw a movie. 


• Record responses on the 
board as “number of 
girls, number of girls 
who saw movies, 
number of boys, number 
of boys who saw movies, 
and total number” 


 
Input: 
• Explain ratio as a “math 


phrase” and proportion 
as a “math sentence” 


• Discuss how simplifying 
can be used to test for a 


Objective: To solve 
proportions using unit rates, 
mental math, and cross 
products (7.RP.2) 
 
Anticipatory Set: 
• Review ratios and 


proportions, solving 
problems using 
proportional reasoning. 


 
Input: 
• Review checking if two 


ratios form a proportion 
using equivalent 
fractions or cross 
products. 


• Explain how proportion 
problems can be 
translated into an 
equation 


 
Model: 
• Demonstrate turning the 


following proportion 


Objective: To use 
proportions to find missing 
lengths in similar figures 
(7.RP.2) 
 
Anticipatory Set: 
• Review unit rates, using 


mental math, cross 
products, and solving 
word problems. 


 
Input: 
• Introduce concept of 


similar figures that have 
the same shape but not 
the same size. 


• Explain how figures must 
have corresponding 
sides and corresponding 
angles to be similar 


• Introduce concept of 
“indirect measurement” 


 
Model: 
• Put graphic of flagpole 







Grade 7 Mathematics Curriculum Sample 


Sonoran Desert School  Adding Grade Levels to Charter Amendment Request   4/9/2012 


Model: 
• Put graphic of piano 


keyboard on overhead 
• Show that the keys have 


a repeating pattern of 5 
black and 7 white keys 


• Show ratios of black to 
white keys (5/7) and 
black to all keys (5/12) 


• Express these ratios in 3 
different forms 


• Show equivalent forms of 
these ratios 


 
Check for Understanding: 
• Ask students to write the 


ratio of boys to girls in 
the classroom 


• Ask all students to share 
answers before revealing 
the correct answer to 
determine if more 
examples are needed. 


 
Guided Practice: 
• Divide students into pairs 


and have them complete 
the Skills Puzzle while 
monitoring and assisting 


• Review puzzle answers 
upon completion 


by writing the number of 
fat grams over the 
number of the serving 
size, then dividing the 
first quantity by the 
second quantity. 


• With student input, find 
the unit rates of proteins 
and carbohydrates per 
serving 


 
Check for Understanding: 
• Checkpoint Quiz 1 (see 


Appendix A quiz and 
key) 


 
Guided Practice: 
• Divide students into 


small groups and have 
them complete the 
Activity Lab 


• Review the Activity Lab 
answers upon 
completion 


 
Closure:  
Discuss the following: 
• What is the relationship 


between a rate and a 
ratio?  


• What is a unit rate?  
• What is a unit price? 


proportion 
• Introduce the use of 


equal cross products to 
test for a proportion 


 
Model: 
• Using the survey results, 


on the board determine 
the ratios of girls who 
saw movies to the total 
number of girls. 


• Determine the ratios of 
boys who saw movies to 
the total boys. 


• Use cross products to 
determine if there is a 
proportion. 


 
Check for Understanding: 
• Ask students to raise 


their hand if they think 
the following ratios form 
a proportion: 3/8, 6/16 
(yes); 4/8, 5/9 (no). 


• Do more examples as a 
class if needed 


 
Guided Practice: 
• Divide students into 


pairs and have them 
complete the Skills 
Puzzle 


problem into an 
equation: For each 5 
pounds of body weight, 
about 2 pounds is 
muscle.  How much of a 
125-pound student is 
muscle? 


• x=2/5(125) 
• x=50 
 
Check for Understanding: 
• Make a table with 


several weights listed on 
the board 


• Have students find the 
amount of muscle for 
each weight 


 
Guided Practice: 
• Divide students into 


small groups and have 
them complete the 
Activity Lab 


• Review the AL answers 
upon completion 


 
Closure: 
Give students the following 
equations.  
• 4/5=20/25 
• 3/8=18/w 


and person on overhead 
• Say that a 6-foot-tall 


person standing next to 
a flagpole casts a 4.5-
foot long shadow. 


• If the flagpole casts a 15-
foot shadow, how high is 
the flagpole? 


• With student input, 
write a proportion 
(x/6=15/4.5) and use 
cross products to solve 
(x=20). 


 
Check for Understanding: 
• Checkpoint Quiz 2 (see 


Appendix A for quiz and 
key) 


 
Guided Practice: 
• Divide students into 


pairs and have them 
complete the Skills 
Puzzle 


• Review puzzle answers 
upon completion 


 
Closure: 
• Discuss the three 


methods for solving 
proportions  
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Closure:  
Discuss the following: 
• What is a ratio?  
• What are three different 


ways to write the ratio “a 
to b”? 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-32  


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-29  
 


• Review puzzle answers 
upon completion 


 
Closure: 
Discuss the following: 
• Define proportion. 
• Summarize the three 


methods for 
determining whether a 
pair of ratios can form a 
proportion. 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-39  


Discuss the following:  
• Why is each equation a 


proportion? 
• How is the second 


proportion different 
from the first? 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-30  
  


• Tell students to choose 
the method they think 
most appropriate and 
use it to solve 3/8=18/w 


 
Independent Practice: 
• Assign “Homework 


Exercises” 1-19  
  


 


Student Activities 


Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
During this lesson, students 
will do the following activities 
to master Common Core 
Standard 7.RP.1: 
• Review and discuss the 


concept of simplifying 
fractions with teacher 
guidance and class input. 


• Learn about ratios 
through direct teacher 
instruction and modeling, 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RP.1: 
• Review and discuss 


writing ratios, finding 
equivalent ratios, 
simplifying ratios, and 
solving word problems 
with teacher guidance 
and class input. 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RP.2: 
•  Apply knowledge of 


ratios to a real-world 
information scenario. 


• Through direct 
instruction and 
modeling, learn about 
simplifying and cross 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RP.2: 
• Review and discuss 


ratios and proportions, 
solving problems using 
proportional reasoning. 


• Learn about turning 
proportion problems 
into equations through 


During this lesson, students 
will do the following 
activities to master 
Common Core Standard 
7.RP.2: 
• Review and discuss unit 


rates, using mental 
math, cross products, 
and solving word 
problems. 


• Through direct and 
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including different ways 
to write ratios and ratio 
equivalencies. 


• Apply knowledge by 
solving a classroom-based 
ratio problem with whole 
class and teacher input. 


• Participate in a 
cooperative learning 
puzzle activity that 
reinforces writing ratios 
and identifying equivalent 
ratios. 


• Complete homework to 
practice the following 
concepts independently: 
writing ratios, finding 
equivalent ratios, 
simplifying ratios, and 
solving word problems. 


• Through direct and 
explicit instruction and 
modeling, learn about 
quantities, rates, unit 
rates, and unit costs. 


• Demonstrate understand 
on a formative 
assessment by taking a 
checkpoint quiz that 
directly measures 
knowledge of listed 
objectives. 


• Participate in a 
cooperative learning 
activity lab to solve 
problems using unit 
rates and proportional 
reasoning. 


• Complete homework to 
practice the following 
concepts independently: 
finding unit rates, finding 
unit costs and identifying 
better buys, and solving 
problems using 
proportional reasoning. 


products to identify 
proportions. 


• Participate in a large 
group discussion about 
equivalent ratios. 


• Participate in a 
cooperative learning 
puzzle activity that 
reinforces understanding 
of proportions. 


• Complete homework to 
practice the following 
concepts independently: 
ratios and proportions, 
solving problems using 
proportional reasoning. 


explicit instruction and 
modeling. 


• Apply using proportional 
reasoning to create an 
equation in order to 
solve a real world 
problem by determining 
ratio of muscle to 
weight. 


• Participate in a 
cooperative learning 
activity lab to solve 
problems requiring 
proportional decision-
making. 


• Complete homework to 
practice the following 
concepts independently: 
unit rates, using mental 
math, cross products, 
and solving word 
problems. 


explicit instruction and 
modeling, learn about 
similar figures with 
corresponding sides 
and angles and the 
concept of indirect 
measurement. 


• Demonstrate 
understand on a 
formative assessment 
by taking a checkpoint 
quiz that directly 
measures knowledge of 
listed objectives. 


• Participate in a 
cooperative learning 
puzzle activity that 
reinforces solving 
proportions. 


• Complete homework to 
practice the following 
concepts 
independently: similar 
figures, indirect 
measurement, and 
word problems. 
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Appendix A 
 
Appendix A includes a copy of the summative assessments and answer keys used to measure 
the standards and objectives presented in the lessons. 
 
Checkpoint Quiz 1 
 
The following quiz measures the student’s ability to perform operations described in CC 
Standard 7.RP.1: “Compute unit rates associated with ratios of fractions, including ratios of 
lengths, areas and other quantities measured in like or different units.” 
 
1.  Write the ratio 7 : 52 in two other ways. 
 
Write each ratio in simplest form. 
2. 4/6 3. 16/48 4. 24 to 14 5. 18 : 27 
 
Write a unit rate for each situation. 
6. typing 126 words in 3 minutes 7. scoring 45 points in 5 games 
 
Find each unit cost.  Which is the better buy? 
8. 3 for $.79, 4 for $.99 9. 5 for $39, 7 for $46 
 
10. The last time you bought pizza, 3 pizzas were just enough for 7 people.  At that rate, how  
many pizzas should you buy for a party for 35 people? 
 
Checkpoint Quiz 1 Answers: 
 
1. 7 to 52, 7/52 2. 2/3 
3. 1/3 4. 12 to 7 
5. 2 : 3 6. 42 words/min 
7. 9 points/game 8. $.2633, $.2475; the second is the better buy
9. $7.80, $6.57; the second is the better buy 10. 15 pizzas 
 
Grading Scale: 
• This assessment will be converted to a percentage score and assigned a grade based on the 


following scale: 90-100=A; 80-89=B; 70-79=C; 60-69=D; 59 and below=F 
 
Criteria for Mastery: 
• The minimum score for student mastery is 80% (8/10 correct items).   
• Students who do not achieve mastery will receive additional instruction for the objectives 


measured, then re-assessed to determine if the material has been mastered. 
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Checkpoint Quiz 2 
 
The following quiz measures the student’s ability to perform operations described in CC 
Standard 7.RP.2. “Recognize and represent proportional relationships between quantities.” 
 
Determine whether the ratios form a proportion 
1. 5/8, 12/20 2. 4/10, 2/5 3. 24/15, 4/3 4. 8/3, 48/18 
 
Solve each proportion using cross products 
5.   8   y 


 12   =  30  
6.   15   m 


  33   =   32 
 
  ABC is similar to  WXY.  Find each measure. 
7. ∠X 
8. ∠C 
9.   length of  AB  
10. length of  WY  


 
 
 
 
 


 
Checkpoint Quiz 2 Answers: 
 
1. no 2. yes 
3. no 4. yes 
5. 20 6. 10 
7. 120o 8. 26 o 
9. 9 10. 12 
 
Grading Scale: 
• This assessment will be converted to a percentage score and assigned a grade based on the 


following scale: 90-100=A; 80-89=B; 70-79=C; 60-69=D; 59 and below=F 
 
Criteria for Mastery: 
• The minimum score for student mastery is 80% (8/10 correct items).   
• Students who do not achieve mastery will receive additional instruction for the objectives 


measured, then re-assessed to determine if the material has been mastered. 


W 


X Y


A


B C 


18


12


6 


8


120 o


26 o 
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Grade Level Content Area Course Title  (9-12 Only) Unit Title 
7 Reading N/A How Can You Become Who You Want to Be?  People Who Lend a Hand 
 


Length of Unit Time of Year Taught Expected Prior Knowledge 
1 week Quarter 4 (March) Students should be familiar with the following literary elements: setting, character, plot, conflict, 


tone, mood, and theme.  Students should be familiar with the reading strategies of examining story 
details and supporting responses with evidence. 


Unit Description 
In this unit, students think about how they can become who they want to be. Students will learn about positive actions, exhibiting courage and 
confidence, and accepting the help of others in pursuit of their goals and make connections to their own experiences.  Students will learn 
characters, character development, and comparing and contrasting characters’ points of view. 
Strand(s), Concept(s), and 
PO(s)  
List and define the required Strand(s), 
Concept(s), and PO(s) for each lesson 
included in this sample. 


Common Core Domain: Reading Standards for Literature (7.RL) 
• CC Cluster: Key Ideas and Details 


• CC Standard 7.RL.6: Analyze how an author develops and contrasts the points of view of different 
characters or narrators in a text. 


Summative Assessment  
Describe a cumulative and 
comprehensive activity that allows 
students to demonstrate mastery.  


Students will demonstrate mastery of objectives on the following assessment: 
• Understanding Character Quiz  


o An 7-question assessment that measures level of mastery for CC Standard 7.RL.6 
• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 


Assessment Scoring  
Explain how each assessment is scored, 
to include points per question, total 
points possible, criteria, and grading 
scale. Describe rubric, if applicable, to 
include components being evaluated and 
the scoring criteria for each.  


Assessment Scoring: 
• The quiz consists of 2 sections worth a total of 15 points.  The first section has 5 multiple-choice sections 


scored at one point each.  The second section has two short essays worth 5 points that are scored by rubrics 
whose scoring requires meeting the standard in order to achieve overall mastery on the quiz.   


• Please refer to “Appendix A” for a copy of the summative assessments and answer keys 
Criteria for Mastery: 
• This assessment will be converted to a percentage score and assigned a grade based on the following scale: 


14-15=A; 12-13=B; 10-11=C; 8-9=D; 7 and below=F 
• The minimum score for student mastery is 13 out of 15 (86%).  Students who do not achieve mastery will 


receive additional instruction, then re-assessed to determine if the material has been mastered. 
Materials/Resources Needed 
(Include all items for the entire unit.) 


Overhead projector, Superman transparency, Cartoon transparency, “Cabeza de Nino” transparency, Story 
passage transparency, Fender-bender transparency, Compare-contrast chart, Literature Textbook, Listening 
Library Audio CD-ROM, paper and pencils. 
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Lesson Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


Objective: To analyze how an 
author develops the point of 
view of a narrator in a text 
(7.RL.6) 
 
Anticipatory Set: 
• Journal Response: What 


activities might be 
difficult for someone 
joining a new and 
unfamiliar culture? 


• Discuss responses 
 
Input: 
• Distinguish what is meant 


by “point of view” as it 
relates to narrative voice 
and as it relates to an 
opinion or bias 


• Review types of point of 
view: first-person, 
limited, and omniscient 
third person 


• Explain that point of view 
can also be understood 
by analyzing a character’s 
context (age, cultural 
background, family 
background, significant 


Objective: To analyze how 
an author develops the 
point of view of characters 
in a text (7.RL.6) 
 
Anticipatory Set: 
• Journal Response: How 


does Ernesto feel when 
he starts school?  What 
is his teacher like? Who 
are his friends?  What 
does he learn? 


• Discuss responses 
 
Input: 
• Tell students that 


character points of view 
are also developed by 
how they respond to 
story events. 


• Point out than an 
internal response 
reveals a character’s 
thoughts. 


• An external response 
consists of a character’s 
actions and deeds. 


 
 


Objective: To analyze how 
an author develops the 
point of view of characters 
in a text (7.RL.6) 
 
Anticipatory Set: 
• Display the painting 


Cabeza de Nino by Diego 
Rivera on the overhead. 


• Journal Response: 
Describe the expression 
on the boy’s face.  What 
things might he be 
feeling or thinking? 


• Discuss responses 
 
Input: 
• Explain that point of 


view can be conveyed 
through the following: 
word choice (diction), 
detail choice, strong 
imagery, and direct 
statements. 


 
Model: 
• Put a passage from the 


story on the overhead. 
• Point out examples of 


Objective: To analyze and 
contrast the points of view 
of characters in a text 
(7.RL.6) 
 
Anticipatory Set: 
• Journal Response:  Have 


students pretend to be 
Ernesto and write a 
letter to a friend or 
relative who lives in 
another country 
describing their 
experiences at school. 


• Discuss responses 
 
Input: 
• Review point of view as 


the character’s 
perspective in the story 


• Explain how point of 
view affects the message 
of the story 


• Explain that different 
characters often have 
different points of view 
revealed by internal or 
external conflict. 


 


Objective: To analyze and 
contrast the points of view 
of characters in a text 
(7.RL.6) 
 
Anticipatory Set: 
• Journal Response:  How 


might Ernesto’s feelings 
about Miss Ryan help 
him graduate for first 
grade “with honors”? 


• Discuss responses 
 
Input: 
• Introduce reading 


strategy of compare and 
contrast 


• Compare means to look 
for similarities 


• Contrast means to look 
for differences 


 
Model: 
• Put a “compare-


contrast” chart on 
overhead. 


• Compare and contrast 
Superman with Batman 
by noting the similarities 
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experiences, level of 
education, and self-
concept). 


 
Model: 
• Put graphic of Superman 


on the overhead. 
• Write a caption 


describing Superman 
from a 1st-person POV. 


• Write a caption 
describing Superman 
from a 3st-person POV. 


• Put notes in a chart about 
Superman’s context (age, 
cultural background, 
family background, 
significant experiences, 
level of education, and 
self-concept). 


 
Check for Understanding: 
• For another superhero 


(Batman), have students 
write down notes in a 
chart about the 
superhero’s context as 
modeled above. 


• Discuss how these factors 
affect the superhero’s 
point of view. 


 


Model: 
• Place a cartoon 


transparency that shows 
a character with a 
thought bubble in one 
frame and a character 
performing an action in 
the next frame. 


• Point out that the 
though bubble 
represents an internal 
response and the action 
represents an external 
response. 


 
Check for Understanding: 
• Write two examples on 


the board (one that 
expresses a thought and 
one that describes an 
action). 


• Ask for student input to 
label the thought 
“internal response” and 
the action “external 
response.”  


 
Guided Practice: 
• Have students review 


the selection “from 
Barrio Boy” 


• Have students write 


word choice (diction), 
detail choice, strong 
imagery, and direct 
statements. 


 
Check for Understanding: 
• Call on students to 


identify additional 
examples of word choice 
(diction), detail choice, 
strong imagery, and 
direct statements in the 
passage. 


 
Guided Practice: 
• Have students make a 


list of all the major 
characters in the 
narrative.  


• Students should then 
assign a numerical value 
to each character 
according to his or her 
perceived importance to 
the text (i.e., is this a 
central and important 
character, or a minor 
character?).  


• Taking the top 2 
characters, have 
students write down 
examples of word choice 


Model: 
• Put graphic on overhead 


showing a “fender 
bender” between a 
teenager and an elderly 
person. 


• Explain the teenager’s 
possible point of view on 
the accident. 


• Explain the elderly 
person’s possible point 
of view on the accident.


 
Check for Understanding: 
• Ask students to imagine 


there were several 
spectators to the 
accident (a mother, 
another teen, a 
businessman, etc.). 


• Discuss the possible 
points of view these 
characters might have. 


 
Guided Practice: 
• Divide students into 


pairs. 
• Instruct them to make a 


list of beliefs, values, 
attitudes, and 
perspectives for Ernesto.


• Instruct them to make a 


and differences between 
them on the chart. 


• Ask for class input while 
completing the chart. 


 
Guided Practice: 
• Divide the class into two 


groups. 
• One group will discuss 


the question, “In what 
ways are the points of 
view of the characters of 
Ernesto and Miss Ryan 
similar?” 


• One group will discuss 
the question, “In what 
ways are the points of 
view of the characters of 
Ernesto and Miss Ryan 
different?” 


• Have each group present 
their conclusions. 


• Discuss the similarities 
and differences in the 
point of view of each 
character. 


 
Check for Understanding: 
• Understanding Point of 


View Quiz (see Appendix 
A for quiz/key) 
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Guided Practice: 
• Play an audio version of 


the selection “from 
Barrio Boy” 


• As they listen, have 
students write down 
notes about Ernesto’s 
age, cultural background, 
family background, 
significant experiences, 
level of education, and 
self-concept. 


• After reading, have 
students share 
responses.   


 
Closure:  
Discuss the following: 
• What can’t the details 


about a character’s 
context tell us about a 
character? 


 
Independent Practice: 
• Have students create a 


character sketch 
(drawing) of Ernesto. 


• Remind students to 
support their sketches 
with text details. 


down one example of 
internal response by 
Ernesto and one 
example of external 
response. 


• After reading, have 
students share 
responses.   


 
Closure:  
Discuss the following: 
• Which tells more about 


a character, what the 
character is thinking or 
what the character 
does? 


 
Independent Practice: 
• Assign students to write 


a paragraph that 
describes Ernesto’s point 
of view about school. 


• Responses should be 
supported with details 
from the text. 


(diction), detail choice, 
strong imagery, and 
direct statements that 
reveal their points of 
view. 


 
Closure:  
Discuss the following: 
• “What details show that 


Ernesto is new to the 
country and to American 
Culture?” 


 
Independent Practice: 
• Have students choose a 


scene from the story to 
use as a basis for a 
sketch. 


• Remind students to 
support their sketches 
with text details. 


 
 


list of beliefs, values, 
attitudes, and 
perspectives for the 
character of Miss Ryan. 


• Discuss responses. 
 
Closure:  
Discuss the following: 
• What kind of person 


does each Ernesto want 
to become?  


 
Independent Practice: 
• Have students make a 


list of beliefs, values, 
attitudes, and 
perspectives for another 
character from “Barrio 
Boy.” 


 
 


Closure:  
Discuss the following: 
• How should people treat 


people who are new or 
unfamiliar? 


 
Independent Practice: 
• Have students write a 


short poem about 
moving to another 
country and trying to 
successfully assimilate. 
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Student Activities 
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RL.6: 
• Write in a journal to 


reflect on ideas related 
to the themes of 
upcoming reading. 


• Learn about the point of 
view as it relates to how 
the story is told and to 
opinion or bias. 


• Learn bout using 
character context to 
understand point of 
view. 


• Apply knowledge by 
writing down examples 
of character context that 
show character 
perspective. 


• Listen to a reading 
selection and follow 
along in their textbooks. 


• Take notes on examples 
of character context as 
they relate to developing 
character point of view. 


• Discuss character 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RL.6: 
• Write in a journal to 


make personal 
connections to the 
assigned reading. 


• Learn about the concept 
of internal and external 
response in character 
development through 
participation in direct 
instruction and 
modeling. 


• Apply knowledge by 
writing down examples 
of internal and external 
responses. 


• Apply knowledge by 
locating internal and 
external responses in the 
assigned reading. 


• Take notes on examples 
of internal and external 
responses. 


• Discuss internal and 
external responses as 
writing strategies.  


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RL.6: 
• Write in a journal to 


reflect on the 
relationship between 
storytelling and 
visual/experiential 
thinking. 


• Learn about the 
development of point of 
view through word 
choice (diction), detail 
choice, strong imagery, 
and direct statements. 


• Identify examples of 
word choice (diction), 
detail choice, strong 
imagery, and direct 
statements in the 
assigned reading. 


• Analyze the story to 
identify the key 
characters and their 
points of view. 


• Apply knowledge by 
writing down examples 
of the point of view 
d l h


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RL.6: 
• Write in a journal to 


deepen connection to a 
story character in a 
simulated situation. 


• Review the concept of 
character perspective 
and contrasting points of 
view through internal 
and external conflict by 
participation in direct 
instruction and 
modeling. 


• Apply knowledge by 
generating ideas related 
to the concept of varied 
perspectives. 


• Take notes on story 
details that reveal 
character perspectives. 


• Discuss the motivations 
and attitudes underlying 
the points of view of 
characters.  


• Independently apply 
knowledge of character 


During this lesson, students 
will do the following 
activities to master Common 
Core Standard 7.RL.6: 
• Write in a journal to 


reflect on details related 
to the themes of 
assigned reading. 


• Review and discuss the 
concept of comparing 
and contrasting 
character perspectives 
through participation in 
direct instruction and 
modeling. 


• Apply knowledge by 
writing down examples 
of similarities and 
difference in a compare-
contrast chart. 


• Take notes comparing 
and contrasting the 
perspectives of two 
characters. 


• Take a quiz which 
assesses student 
understanding of 
Common Core State 
Standards presented in 
h
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context in the 
development of a 
character’s point of 
view. 


• Visualize the main 
character of the story 
more effectively by 
reflecting on the 
character through 
drawing. 


• Write reflectively about 
the main character’s 
point of view to deepen 
understanding of 
character. 


development techniques 
used to create 
characters’ points of 
view: word choice 
(diction), detail choice, 
strong imagery, and 
direct statements.. 


• Discuss how details are 
used to build 
characterization.  


• Visualize the story more 
effectively by reflecting 
on a story scene through 
drawing. 


perspectives by listing 
characterization details. 


 


the unit. 
• Discuss ideas related to 


the theme of the 
assigned readings.  


• Write a poem that 
reinforces the theme of 
the assigned readings. 
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Appendix A 
 


Appendix A includes a copy of the summative assessments and answer keys used to measure 
the standards and objectives presented in the lessons. 
 


Understanding Point of View Quiz  
 


The following quiz measures the student’s ability to perform operations described in CC 
Standard 7.RL.6: “Analyze how an author develops and contrasts the points of view of different 
characters or narrators in a text.” 
 


Multiple Choice (1 pt. Each) 
Analyze the following passage and answer the questions that follow: “The school was not so 
much a melting pot as a griddle where Miss Hopley and her helpers warmed knowledge into 
us and roasted racial hatreds out of us.”  
1) What is the narrator’s point of view about what did his school did for its students? 
 a.  It taught them cooking skills. b.  It taught them knowledge and cooperation. 
 c.  It taught them to help Miss Hopley. d.  It didn’t teach them anything. 
2) “Not so much a melting pot as a griddle” is point of view developed through what? 
 a.  strong imagery b.  external response 
 c.  personal details d.  cultural background 
3) What does the reference to “melting pot” emphasize about the narrator’s point of view? 
 a.  His desire to become a chef b.  The hot climate mentioned in the setting 
 c.  His hot temper d.  His background as an immigrant 
4) Which one is an example of contrasting points of view developed through conflict? 
 a.  “Miss Hopley and her helpers” b.  “a melting pot” 
 c.  “warmed knowledge into us” d.  “roasted racial hatreds out of us” 
5) What point of view is suggested by “the school was not so much a melting pot as a griddle”? 
 a.  Tolerance is a recipe for disaster. b.  Every student should be the same. 
 c.  We must learn to respect differences. d.  Frying food is better than boiling. 
 
Short Essays (5 pts each.) 
6) Analyze and explain how the points of view of the narrator and Miss Ryan are developed in 
the following passage: “And when I least expected it, there she was, crouching by my desk, 
her blond radiant face level with mine, her voice patiently maneuvering me over the awful 
idiocies of the English language.” 
7) Analyze the following passage and explain the two contrasting points of view of the 
narrator and Miss Ryan represented in the passage: “When we came to know each other 
better, I tried interrupting to tell Miss Ryan how we said it in Spanish.  It didn’t work.  She only 
said, “oh” and went on with pasture, bow-wow-wow, and pretty.” 
 







Grade 7 Reading Curriculum Sample 


SDS Adding Grade Levels to Charter Amendment Request 4/9/2012 
 


Understanding Point of View Quiz Answer Key: 
 
Multiple Choice (1 pt. Each) 
1.  b 2. a 3. d 4. d 5. c 
 


Short Essays (5 pts) 
6. Scoring Rubric (scores standard content only to ensure standard mastery): 


Standard Falls Below (0 p.) Approaches (2 p.) Meets (5 p.) Exceeds (5 p.) 
CC7.RL.6: 
Analyze how an 
author develops 
the points of 
view of different 
characters or 
narrators in a 
text. 


The essay does 
not address 
development of 
point of view in 
one or both 
characters and 
provides few 
details. 


The essay 
addresses 
development of 
point of view in 
both characters 
but doesn’t 
provide enough 
supporting 
details. 


The essay 
addresses 
development of 
point of view in 
both characters 
and provides 
sufficient 
supporting 
details. 


The essay 
addresses 
development of 
point of view in 
both characters 
with effective 
supporting details 
and precise and 
engaging diction.


 


7. Scoring Rubric (scores standard content only to ensure standard mastery): 
Standard Falls Below (0 p.) Approaches (2 p.) Meets (5 p.) Exceeds (5 p.) 
CC7.RL.6: 
Analyze how an 
author contrasts 
the points of 
view of different 
characters or 
narrators in a 
text. 


The essay does 
not contrast the 
points of view of 
both characters 
and provides 
few details. 


The essay 
contrasts the 
points of view of 
both characters 
but doesn’t 
provide enough 
supporting 
details. 


The essay 
contrasts the 
points of view of 
both characters 
and provides 
sufficient 
supporting 
details. 


The essay 
contrasts the 
points of view of 
both characters 
with effective 
supporting details 
and precise and 
engaging diction. 


 
Scoring 
• The quiz consists of 2 sections worth a total of 15 points.  The first section has 5 multiple-


choice sections scored at one point each.  The second section has two short essays worth 5 
points that are scored by rubrics whose scoring requires meeting the standard in order to 
achieve overall mastery on the quiz. 


 
Grading Scale: 
• This assessment will be converted to a percentage score and assigned a grade based on the 


following scale: 14-15=A; 12-13=B; 10-11=C; 8-9=D; 7 and below=F 
 
Criteria for Mastery: 
• The minimum score for student mastery is 13 out of 15 (86%). 
• Students who do not achieve mastery will receive additional instruction for the objectives 


measured, then re-assessed to determine if the material has been mastered. 





