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1a. Student Median Growth Percentile (SGP) 


In the areas of Reading and Math our focus this year was to create curriculum maps that align 


to Arizona’s Academic Standards.  From these curriculum maps we began gathering resources 


to build a curriculum that will increase student growth.  Teachers are an integral part of this 


process, as they gather their own curriculum resources from textbooks, online subscriptions, 


workbooks, etc. and then we work to align these materials to state standards and our 


curriculum maps.   


The school created curriculum is monitored at regular intervals through the administration of 


benchmark assessments or Curriculum Based Measures (CBM).  We use the data gathered at 


regular intervals to address any deficiencies and make plans for interventions.  


 During our weekly professional development meetings we collaborate on curriculum needs, 


student growth and curriculum alignment to state standards.  Individual teachers present 


evidence of student growth that has been gathered from student work samples, formative and 


summative assessments, and witnessed through in‐class discussions and presentations.   


The Academic Director at Sage Academy is also responsible for monitoring curriculum 


alignment through walk‐through observations.  During these walk‐though observations the 


current lesson being taught along with the teachers lesson plans are inspected for alignment to 


state standards.   


Teachers are also responsible for offering after‐school tutoring one day per week.  The tutoring 


is offered to all students and focuses on increasing reading and math achievement.  Students 


work on specific areas of concern as indicated by their performance on DIBELS assessments, 


EasyCBM assessments, and teacher administered assessments.  


   







1b. Student Median Growth Percentile (SGP) Bottom 25% 


In the areas of Reading and Math our focus this year was to create curriculum maps that align 


to Arizona’s Academic Standards.  From these curriculum maps we began gathering resources 


to build a curriculum that will increase student growth, especially for our students in the 


bottom 25% category.  Teachers are an integral part of this process, as they gather their own 


resources from textbooks, online subscriptions, workbooks, etc. and work to align these 


materials to state standards and our curriculum maps.   


The school created curriculum is monitored at regular intervals through the administration of 


benchmark assessments or Curriculum Based Measures (CBM).  We use the data gathered at 


regular intervals to address any deficiencies and make plans for interventions.  Students that 


are in the bottom 25% category receive additional interventions through small group or 1‐on‐1 


pullouts.  During these pullout sessions the focus was on increasing their performance in the 


areas of reading/math.   


During our weekly professional development meetings we collaborate on curriculum needs, 


student growth and curriculum alignment to state standards.  Individual teachers present 


evidence of student growth that has been gathered from student work samples, formative and 


summative assessments, and witnessed through in‐class discussions and presentations.  


 The Academic Director at Sage Academy is also responsible for monitoring curriculum 


alignment through walk‐through observations.  During these walk‐though observations the 


current lesson along with the teachers lesson plans are inspected for alignment to state 


standards.   


Teachers are also responsible for offering after‐school tutoring one day per week.  The tutoring 


is offered to all students, but those students that are in the bottom 25% are highly encouraged 


to participate.  The tutoring focuses on increasing reading and math achievement.  Students 


work on specific areas of concern as indicated by their performance on DIBELS assessments, 


EasyCBM assessments, and teacher administered assessments.  


 







0%


10%


20%


30%


40%


50%


60%


70%


Beginning Middle End


Benchmark Testing
% of Proficient Students  


EasyCBM Math


DIBELS


● Math growth as indicated by EasyCBM beginning‐ending scores = 26% 


● Reading growth as indicated by DIBELS beginning‐ending scores = 15% 







2a. Percent Passing 


In the areas of Reading and Math our focus this year was to create curriculum maps that align 


to Arizona’s Academic Standards.  From these curriculum maps we began gathering resources 


to build a curriculum that will increase student growth.  Teachers are an integral part of this 


process, as they gather their own curriculum resources from textbooks, online subscriptions, 


workbooks, etc. and then we work to align these materials to state standards and our 


curriculum maps.   


The school created curriculum is monitored at regular intervals through the administration of 


benchmark assessments or Curriculum Based Measures (CBM).  We use the data gathered at 


regular intervals to address any deficiencies and make plans for interventions.  


 During our weekly professional development meetings we collaborate on curriculum needs, 


student growth and curriculum alignment to state standards.  Individual teachers present 


evidence of student growth that has been gathered from student work samples, formative and 


summative assessments, and witnessed through in‐class discussions and presentations.   


The Academic Director at Sage Academy is also responsible for monitoring curriculum 


alignment through walk‐through observations.  During these walk‐though observations the 


current lesson along with the teachers lesson plans are inspected for alignment to state 


standards.   


Teachers are also responsible for offering after‐school tutoring one day per week.  The tutoring 


is offered to all students and focuses on increasing reading and math achievement.  Students 


work on specific areas of concern as indicated by their performance on DIBELS assessments, 


EasyCBM assessments, and teacher administered assessments. 
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Reading:  In 2012 69% of the Full Academic Year (FAY) students scored proficient on 


the AIMS test.  In 2013 this percentage was increased to 74%.  The result is a 7% 


increase in the percentage of FAY students reaching proficient status on AIMS. 


Math:  In 2012 42% of the Full Academic Year (FAY) students scored proficient on the 


AIMS test.  In 2013 this percentage was increased to 50%.  The result is a 19% 


increase in the percentage of FAY students reaching proficient status on AIMS. 







2c. Subgroup Comparison 


In the areas of Reading and Math our focus this year was to create curriculum maps that align 


to Arizona’s Academic Standards.  From these curriculum maps we began gathering resources 


to build a curriculum that will increase student growth, especially for our ELL, FRL, and disabled 


students.  Teachers are an integral part of this process, as they gather their own resources from 


textbooks, online subscriptions, workbooks, etc. and work to align these materials to state 


standards and our curriculum maps.   


The school created curriculum is monitored at regular intervals through the administration of 


benchmark assessments or Curriculum Based Measures (CBM).  We use the data gathered at 


regular intervals to address any deficiencies and make plans for interventions.  Students that 


are ELL, FRL, and disabled receive additional interventions through small group or 1‐on‐1 


pullouts in compliance with their IEP or as part of our RTI.  During these pullout sessions the 


focus was on increasing their performance in reading/math.  The teacher working with these 


students would use classroom level and benchmark data to tailor the instruction to their 


specific areas of need.     


During our weekly professional development meetings we collaborate on curriculum needs, 


student growth and curriculum alignment to state standards.  Individual teachers present 


evidence of student growth that has been gathered from student work samples, formative and 


summative assessments, and witnessed through in‐class discussions and presentations.  


 The Academic Director at Sage Academy is also responsible for monitoring curriculum 


alignment through walk‐through observations.  During these walk‐though observations the 


current lesson along with the teachers lesson plans are inspected for alignment to state 


standards.  The lesson being taught during the observation and the teacher’s lesson plans are 


inspected for differentiated instruction for both ELL and SPED students.  The teacher is 


expected to provide an alternative or modified assignment as needed for these students that is 


on the appropriate level to help them achieve growth.    


Teachers are also responsible for offering after‐school tutoring one day per week.  The tutoring 


is offered to all students, but those students that are ELL, FRL, and disabled are highly 


encouraged to participate.  The tutoring focuses on increasing reading and math achievement.  


Students work on specific areas of concern as indicated by their performance on DIBELS 


assessments, EasyCBM assessments, and teacher administered assessments. 
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 On the 2013 AIMS test we were able to move two of our six SPED Reading 


students from “Approaches” to “Meets” (Students 4 & 5).   


 Our ELL student showed growth in the areas of Reading and Math on the 


AIMS test. 







3a. A‐F Letter Grade State Accountability System 


One of the goals of Sage Academy is to move from our current C rating to a B rating or higher.  


In order for this to happen many areas need to be improved upon and monitored regularly.  


During the 2012‐2013 school year the staff and administration at Sage Academy began 


implementing changes that were designed to increase student achievement.   


First, we began using Study Island, which is an online program that is specifically designed to 


help students master the content specified in the state standards.  The program allows teachers 


to assign students a particular concept that they need to work on in order to increase their 


current understanding in the areas of reading, writing, math, or science.  Classes utilize the 


computer lab one day per week for a designated Study Island time.  In addition, teachers will 


assign practice on Study Island’s site for the students to complete at home.  Many teachers also 


check out laptops, so that students may have Study Island time that is built into their daily class 


schedule.  Student progress is tracked through weekly reports.  


Next, we began monitoring student progress in the areas of reading, writing, and math through 


the use of quarterly benchmark testing.  Students in grades K‐4 participated in DIBELS testing to 


monitor their reading progress.  Students in grades 5‐8 were given benchmark assessments out 


of their textbook series that aligned with the current unit of study.  The results of benchmark 


assessments were discussed with administration at professional development meetings.  


Students that were identified as “at risk” were then assigned for additional RTI pull‐outs.  


Students in grades K‐8 participated in an online math benchmark called EasyCBM.  The results 


of this benchmark assessment were discussed with administration at professional development 


meetings.  Students that were identified as “at risk” were then assigned for additional RTI pull‐


outs.  Students in grades K‐8 were given a writing benchmark that was scored using a school‐


wide rubric.  The prompts were chosen by the administration and then administered and 


scored by the teachers.  The prompts were then analyzed during professional development 


meetings.  The team also discussed, designed, and implemented a set of pre‐writing/planning 


documents that would be used school‐wide.  These documents will become familiar to the 


students as they will see and use them each year.  The team also discussed and agreed upon 


the order of specific writing types for each quarter that will be used in the future (Narrative, 


Opinion/Argument, Expository, Letter).  The goal for the writing benchmarks was to make the 


process more uniform across grade levels, taking out some of the subjectivity seen in the past.  


The writing benchmarks were then added to the student portfolio, which travels with the 


student each year.  The benchmark assessments that were administered and monitored at 


regular intervals by the administration were all in addition to the progress monitoring that was 


done at the classroom level.       







In addition, we acquired two new, SPED certified staff members that were used to administer 


RTI to students in the areas of reading and math throughout the school day.  These students 


were identified by the classroom teacher and confirmed to be “at risk” when looking at the 


data.  Students received small group or 1‐on‐1 intervention 1‐2 days per week from 15‐45 


minutes depending on their level of need.     


We also redesigned our reports cards to a new Standards Based report card that communicates 


student progress more specifically with our parents. 


Finally, we worked diligently throughout the year to develop a curriculum that will increase 


student achievement and that is aligned to state standards.  This process began with the work 


of creating curriculum maps for each grade level that were sequentially organized to build off of 


previous understanding.  From these curriculum maps teachers began gathering resources to 


build binders for each subject.  The materials gathered by each teacher come from a 


compilation of resources either from previously adopted textbook series, online sites, teacher 


created materials, or other purchased materials.  The goal is to ensure every lesson and the 


corresponding activity, worksheet, assessment, etc. are aligned to the state standards.  During 


walk‐through observations the lesson being taught and the corresponding lesson plans are 


inspected for alignment to state standards.  
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Sage Academy, Inc.                       
School Name: Sage Academy 
Date Submitted: June 20, 2013 
Required for:  Expansion - New School Site                                                               


 
Initial Evaluation Completed:  July 10, 2013 
Final Evaluation Completed: August 5, 2013  


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) Math 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in student growth in 
Math. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student growth in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in student growth in 
Reading. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student growth in Reading. 







Page 3 of 8  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Math 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in student growth for 
students with growth percentiles in the lowest 25% in Math. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student growth for students with growth percentiles in the lowest 25% in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Reading   


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in student growth for 
students with growth percentiles in the lowest 25% in Reading. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student growth for students with growth percentiles in the lowest 25% in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting student proficiency in Math for 
ELL students. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student proficiency for ELL students in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Reading 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting student proficiency in Reading 
for ELL students. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student proficiency for ELL students in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive. The narrative and data provided did not demonstrate that the school 
implemented a plan for monitoring and documenting student proficiency in Reading 
for students with disabilities. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student proficiency for students with disabilities in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


3a. A-F Letter Grade  State Accountability 
System 


 I/S 


Curriculum: After further review of documentation, the school demonstrated a 
fragmented approach that lacks alignment with other school improvement efforts 
in instruction and assessment. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction. The narrative did not describe a process for formal 
evaluations of teachers. 
Based on review of documentation a plan for monitoring the integration of the AZ 
Academic Standards into instruction is in the beginning stages of monitoring and 
evaluating standards and instructional practices. 
 
The narrative and data provided did not demonstrate that the school is increasing 
student growth and proficiency or meeting targets in Math as described in the A-F 
Letter Grade Model. 
After further review of documentation, the school is at the beginning stages of 
developing a comprehensive assessment system based on clearly defined 
performance measures. The data included provided limited support for the 
narrative. Limited analysis was included to demonstrate efforts to improve student 
achievement. 
 
Professional Development: After further review of documentation, the professional 
development plan presented in the narrative did not demonstrate that the school 
implemented a professional development plan that contributed to increased 
student proficiency or increased student growth for students in Math and Reading. 


 








New School Site Notification Request


http://online.asbcs.az.gov/forms/display/8990[8/7/2013 3:19:43 PM]


Charterholder Info


Downloads


Form Fields


Attachments


New School Site Notification Request


Charter Holder Representative


Name:
Sage Academy, Inc.


CTDS:
07-86-88-000


Mailing Address:
P.O. Box 1400
Surprise, AZ 85378


View detailed info


Name:
Lenny Letcher


Phone Number:
623-583-0113


Fax Number:
623-583-4451


Download all files


Name of school
Sage at Bella Vista


Grade levels to be served


K
1st
2nd
3rd
4th
5th
6th


First day of Operation
08/14/2013


Physical Address
33401 N 56th Street
Scottsdale, AZ 85262


Physical Phone Number
602-485-3402


Physical Fax Number
602-485-7874


Mailing Address
1055 E Hearn Road
Phoenix, AZ 85022


Mailing Phone Number
602-485-3402


Mailing Fax Number
602-485-7874


Board Minutes — Download File


Occupancy Documentation


Download File — Certificate of Occupancy
Download File — Fire Marshall Inspection
Download File — Start Up Costs File


Lease agreement or proof of purchase for facility — Download File



http://online.asbcs.az.gov/charterholders/information/463/sage-academy-inc

http://online.asbcs.az.gov/charterholders/information/463/sage-academy-inc

http://online.asbcs.az.gov/forms/download_zip/8990

http://online.asbcs.az.gov/forms/file/forms/new-school-site/7826/board_minutes.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/7826/occupancy_and_fire_marshal_certificate-of-occupancy1369765682.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/7826/occupancy_and_fire_marshal_fire-marshal-inspection1369765683.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/8906/occupancy_and_fire_marshal_projected-start-up-costs-sage-second-site1374794533.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/8906/lease_agreement.pdf





New School Site Notification Request


http://online.asbcs.az.gov/forms/display/8990[8/7/2013 3:19:43 PM]


Signature


Copy of Fingerprint Clearance Card for school site administrator — Download File


Copy of liability insurance coverage — Download File


Narrative — Download File


Additional Information*
No documents were uploaded.


Charter Representative Signature
Lenny Letcher 08/01/2013



http://online.asbcs.az.gov/forms/file/forms/new-school-site/7826/fcc_card.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/7826/insurance_coverage.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/8990/expansion_narrative.pdf





 


Sage Academy Scottsdale Campus Narrative 
 
 
Our  new  campus  will  serve  the  K‐6  student  population  of  the  of  Cave  Creek,  Carefree,  North  East 
Phoenix and North Scottsdale communities. These communities are socio‐economically diverse ranging 
from very wealthy  to middle and  lower  income  families. The areas minority population  is  less  than  in 
other communities in the Phoenix metropolitan area but has been growing. Although all schools, public 
or  charter  in  the  area  are  rated  as  Excelling  or  performing  by  the  Arizona  Department  of  Education, 
there  is  still  a  significant  percentage  of  students  who  are  approaching  or  falling  below  satisfactory 
achievement levels on the Standardized AIMS tests. In addition the major unified school district serving 
the area has seen increased parent dissatisfaction with the approach  to education being offered. Class 
sizes have increased over the last three years and school size has also become an issue.  
 
We  feel  that  parents  in  this  area  are  looking  for  a  school  choice  that  is  aligned  with  a  challenging 
curriculum in a small school that provides connected teachers and a safe and welcoming environment. 
Our school will  serve  this need by providing a  superior educational experience  in a  safe and nurturing 
environment with advanced brain compatible learning methods and challenging contextual and content 
rich coursework. We will prepare our students to excel in middle school, secondary and post secondary 
education by developing proficiency in 21st Century skill sets that are embedded within the curriculum.  
 
Our school’s educational philosophy is to start with the end goal in mind, to understand and to provide 
our  students  with  content  and  skills  that  will  make  our  students  successful  in  all  stages  of  their 
education and ultimately when they enter the workforce of  the future. We believe  that every student 
has an intrinsic desire to learn and his/her own style of learning. Our task is to provide an environment 
conducive to learning, a curriculum with content that is relevant and challenging and use the teaching 
methods and tools that allow students to discover and engage their own learning abilities.  
 
 
Core Beliefs  
 
The core beliefs that drive our educational approach are:  
 


• We will start with the end goal in mind. Student’s success in the educational and workplace arenas 
requires content knowledge and proficiency in 21st Century skills.  


• Developing  proficiency  in  21st  Century  skills  goes  beyond  providing  a  content  rich  educational 
environment.  Students  need  to  develop  applied  skills  that  will  allow  them  to  participate  and 
compete in the diverse, creative, collaborative work teams that are the norm of today’s educational 
and professional institutions.  


• Understanding how  the brain and body  learn best  is  essential  to  effective  teaching. Our  teacher’s 
delivery  methods  and  educational  tool  boxes  will  account  for  the  fact  that  everyone  learns 
differently.  


• Learning occurs best in a safe and nurturing environment. Academic and social learning is enhanced 
when students feel emotionally safe.  


• Schoolwork  and  home  work  will  be  relevant.  Work  that  is  not  perceived  as  meaningful  or 
achievable  by  students  is  detrimental  to  learning.  Students  that  are  overburdened with  excessive 
homework experience stress and a lack of balance in their lives.  







• Emotional  intelligence  or  quotient  (EQ)  is  equally  important  as  the  intelligence  quotient  (IQ). 
Developing  a  student’s  EI  helps  the  students  understand  their  emotions  and  identify  appropriate 
responses  to  situations.  Students  will  be  better  adapted  to  succeed  in  collaborative  groups  and 
more inclined to participate as contributors to society through community service.  


 
Instructional Program  
 
Our  school’s  instructional  framework  philosophy  is  that  our  students  must  not  only  have  a  rich 
background in academic content, they must also be prepared with 21st Century skills. The Partnership 
for 21st Century Skills (P21) and NCREL’S enGuage, Literacy in the Digital Age, advocate 21st Century 
readiness for all students by means of integrating core academic content and the 4 C's (critical thinking 
and problem solving, communications, collaboration and creativity and innovation in all school settings.  
 
21st Century Skills are global. The framework of instruction consists of six key areas. 
  
• Core Subjects  


o Math  


o English  


o Science  


o The Arts  


o Foreign Language  
• 21st Century Themes  


o Global awareness  


o Financial literacy, Economic, Business and Entrepreneurial Literacy  


o Civic Literacy  


o Health Literacy  


o Environmental Literacy  
• Learning and Innovation  


• Information Media and Technology Skills  


• Life and Career Skills  
o Flexibility and Adaptability  


o Initiative and Self Direction  


o Social and Cross Cultural Skills  


o Productivity and Accountability  


o Leadership and Responsibility  
• Assessments / Metrics / Success Criteria  







Learning Philosophy  
 
Our learning philosophy aligns most closely with the concepts of Brain‐Compatible Learning (BCL) which 
is  based on  studies  of  how  the brain  processes  and  retains  information. Why?  It  has  been developed 
through thousands of studies and millions of research hours of large groups of multi‐aged, multi‐cultural 
subjects  to  determine  how  human  learning  actually  occurs.  This  is  a  biologically‐based  approach  to 
learning  that  is  common to all human beings and which means that  it can be applied with all students 
with  their  various  learning  styles,  capabilities  and disabilities.  BCL  takes  into  account  prior  knowledge 
and Individual cultural and socio‐economic conditions and their role in the learning process as well. This 
educational approach results in three important things:  
 
• BCL accepts and incorporates multiple learning styles, which results in more opportunities for pupils 


and parents to discover which learning methods work best in their particular circumstance.  


• BCL inherently teaches the instructors to be better teachers.  


• BCL develops a pupil with better learning capabilities, which in combination with a solid curriculum, 
results in improved scholastic and social performance.  


 
Among the established tenets of Brain‐Compatible Learning, we adopt the following as key principles:  
 
• Every brain is uniquely organized.  


o Our task is to help each pupil discover how they can best unlock their potential for receiving, 
storing, analyzing and retrieving information ‐ personalized instruction.  


• Emotions  are  critical  to  developing  learning  patterns  and  improving  attention,  meaning  and 
memory ‐ learning environment.  


o Our  task  is  to  provide  an  environment  that  is  brain  friendly  ‐  safe,  free  from  stress, 
stimulating and social.  


• The brain is social, it develops better in concert with other brains.  
o Our task  is to teach each pupil the foundations of respect for self and others, honesty and 


tolerance so that they can productively engage with other minds ‐ the 21st Century skill of 
collaboration leads to creativity and innovation; teamwork fosters sacrifice and leadership; 
when  we  get  along  as  human  beings,  respecting  each  other's  ideas,  opinions  and 
personalities good things happen because we work for the greater good.  


 
BCL is the educational science that results from the application of the neuroscience body of knowledge 
to  the  educational  theme,  it  emphasizes  methodologies  and  educational  concepts  that  support  the 
natural learning function of the brain at various stages of development. This mind, brain and education 
science  (Souza  2011)  is  a  comprehensive  approach  that  has  identified  brain  friendly  techniques  and 
recurring learning behaviors that create a framework for effective instruction, including:  
 


• Mastery learning  


• Cooperative/Collaborative learning  
• Problem‐based learning  


• Multiple intelligences  


• Differentiated Instruction  


• Experiential learning  


• Practical Simulations  







Success Criteria  
 
We place a high value on metrics and results because they are what demonstrate  the effectiveness of 
our  approach  to  learning. We  will  primarily  rely  on  the  use  of  formative  assessments  to  continually 
monitor student  learning and comprehension and to modify  instructional delivery methods or re‐teach 
content when needed. Assessments will include:  
 


• Student self assessments...  


• Peer reviews  


• Students teaching students  


• Journals  


• Authentic projects  


• Traditional Testing  
 
Summative Assessments will also be used to asses learning. These will include:  
 


• Quarterly testing for comprehensive core content understanding  


• Student Performance on State mandated testing  
 
Our students will consistently perform above state standards in all core academic subjects as measured 
by  state  and  national  standardized  tests.  Evidence  of  competency  with  21st  century  skills  will  be 
demonstrated through student  led projects, participation in civic service and by students taking active 
roles in leadership within and outside of the school environment.  
 
Smaller Classrooms  
 
Research into the benefits of a smaller classroom setting clearly indicates that the effect of cumulative 
time (i.e. two or more years) in a smaller classroom setting results in markedly better performance and 
graduation  rates. Our  class  size  at  this  campus will  be  limited  to  less  than  18  students  per  class.  This 
allows a teacher more to develop a student –teacher connection based on a real understanding of the 
student’s  needs  and  learning  styles  and  to  customize  their  work  together.  The  benefits  of  a  smaller 
classroom are real:  


• Results  of  Project  STAR,  in  which  5,000  students  were  tracked  from  K‐12  shows  that  for  all 
students  combined,  spending  four  years  in  a  small  class  in  K‐3  was  associated  with  an  11.5 
percent  increase  in  high  school  graduation  rates.  This  effect  was  even  greater  for  low 
socioeconomic students.  


• After four years  in a small  class, the graduation rate for free‐lunch students was as great as or 
greater than that for non‐free lunch students (more than doubling the odds of graduating). 


• The study also revealed a strong relationship between mathematics and reading achievement in 
K‐3 and graduation from high school.  


 
Every parent wants for their child's educational experience to be a good and successful one and there is 
real money and time invested in this pursuit. Every parent seeks a safe environment in which their child 
can shine to the best of their given abilities. We believe that we can provide that learning environment 
and  that  helps  students  learn  better  and  to  love  the  process  of  learning.  One  of  the  benefits  of  our 
approach is that we translate these techniques into a more personalized instruction that leads to better 
academic results and a more meaningful school experience for our students and parents. 







 
Academic Progress 
 
Our 2012 Aims results as shown below documents are students’ success in our classrooms.  Due 
to the relocation of the school campus and addition of new students  in the area after school 
started,  we  had  a  large  amount  of  students  that  participated  in  the  tests  but  will  not  be 
considered  full  academic  year  (35%).       Overall  our AIMS percentage  of  passing  improved  in 
both  Math  &  Reading  over  2011.      Most  significantly  is  the  increase  in  Math  proficiency 
percentage passing. Our special education population still accounts  for almost 1  in 4 of those 
participating  in AIMS.     The 2012 median growth percentage  is unavailable at the time of this 
submission.  
 
 


 
 
 
 
 
 
 







  Passed Math Failed Math   
Students Took Aims 3-8 


2012 
46 25 21 54%  


Full Academic Year 30 17 13 57% Includes 23% SLD 
population 


Full Academic Year - 
Non SLD 


23 16 7 70%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 3-8 
2012 


46 34 12 74%  


Full Academic Year 30 21 9 70% Includes 23% SLD 
population 


Full Academic Year - 
Non SLD 


23 20 3 87%  


      


  Passed Math Failed Math   
Students Took Aims 8 


2012 
8 5 3 63%  


Full Academic Year 6 4 2 67% Includes 34% SLD 
population 


Full Academic Year - 
Non SLD 


4 3 1 75%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 8 
2012 


8 7 1 88%  


Full Academic Year 6 5 1 83% Includes 34% SLD 
population 


Full Academic Year - 
Non SLD 


4 4 0 100%  


      


  Passed Math Failed Math   
Students Took Aims 7 


2012 
6 2 4 33%  


Full Academic Year 4 2 2 50% Includes 25% SLD 
population 


Full Academic Year - 
Non SLD 


3 2 1 67%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 7 
2012 


6 4 2 67%  


Full Academic Year 4 3 1 75% Includes 25% SLD 
population 


Full Academic Year - 
Non SLD 


3 3 0 100%  


      
      







      


  Passed Math Failed Math   
Students Took Aims 6 


2012 
8 5 3 63%  


Full Academic Year 5 3 2 60% Includes 40% SLD 
population 


Full Academic Year - 
Non SLD 


3 3 0 100%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 6 
2012 


8 6 2 75%  


Full Academic Year 5 3 2 60% Includes 40% SLD 
population 


Full Academic Year - 
Non SLD 


3 3 0 100%  


      
  Passed Math Failed Math   


Students Took Aims 5 
2012 


6 3 3 50%  


Full Academic Year 4 2 2 50% Includes 50% SLD 
population 


Full Academic Year - 
Non SLD 


2 2 0 100%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 5 
2012 


6 3 3 50%  


Full Academic Year 4 2 2 50% Includes 50% SLD 
population 


Full Academic Year - 
Non SLD 


2 2 0 100%  


      


  Passed Math Failed Math   
Students Took Aims 4 


2012 
6 3 3 50%  


Full Academic Year 4 2 2 50%  
Full Academic Year - 


Non SLD 
4 2 2 50%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 4 
2012 


6 6 0 100%  


Full Academic Year 4 4 0 100%  
Full Academic Year - 


Non SLD 
4 4 0 100%  


      
      
      







  Passed Math Failed Math   
Students Took Aims 3 


2012 
12 7 5 58%  


Full Academic Year 7 4 3 57%  
Full Academic Year - 


Non SLD 
7 4 3 57%  


      
  Passed 


Reading 
Failed 


Reading 
  


Students Took Aims 3 
2012 


12 8 4 67%  


Full Academic Year 7 4 3 57%  
Full Academic Year - 


Non SLD 
7 4 3 57%  


      


  Reading Math Language  
All Students  - Stanford 
10   Mean Number 
Correct/Scaled Score 


8 19.1 / 590.3 19.5 / 568.5 20.3 / 577  


Mean National NCE 8 39.7 40.5 35.4  
      
Full Academic Year  -  
Stanford 10                
Number Correct/Scaled 
Score 


5 22.8 / 612.6 23.8 / 598.2 24.6 / 
606.6 


 


FAY - Mean National 
NCE 


5 49.7 54.6 48.9  


FAY - Number over 50% 
Natl NCE 


 2 4 1  


FAY % over 50 Natl NCE  40% 80% 20%  


 
 
 
 







Sage Academy 
1055 E Hearn Road 
Phoenix AZ 85022 


 
Thursday, February 7th, 2013 


 
Regular Session Meeting held at 6:00 pm. 


 
MINUTES of the GOVERNING BOARD 


 
Opening Prayer – Everett Baker 
 
Pledge of Allegiance 
 
Call to the Public – Read by Lenny Letcher 
 
Roll Call – Members Present: 
Lenny Letcher –  Chairman 
Dave Adams – Member via phone 
Everett Baker –  Member Elect 
Jacqueline Miller – Member Elect    
John Pierce – Member Elect 
 
Board Membership - Motion made by Lenny Letcher to elect 3 individuals 
to board for remaining of 2012/2013 school year. Those individuals are: 
Everett Baker, Jacqueline Miller, and John Pierce.  Dave Adams seconded 
the motion.  Motion passed unanimously.   
 
Approval of Prior Minutes – Minutes were prepared and read by Lynnette 
Letcher. Motion made by Dave Adams to accept the corrected minutes. 
Dave Adams seconded the motion. Motion passed unanimously. 
 
Director’s Report – Presented by Ginger Morton 
 
Old Business –  


• Proposed Additional Site Review – Motion made by Lenny Letcher to 
open 2nd site at Bella Vista campus.  Dave Adams seconded the 
motion.  Motion passed unanimously. 


 
New Business –  


• Governing Board Bylaws – Motion made by Lenny Letcher to modify 
the bylaws to require the minimum governing board be no less than 
three members and no more than seven.  Dave Adams seconded the 
motion.  Motion passed unanimously. 







• 2013-2014 Calendar Adoption – Motion made by Everett Baker to 
adopt calendar as presented.  John Pierce seconded the motion.  
Motion passed unanimously.  


 
Everett motions to adjourn regular session 
Lenny seconds the motion 
Regular Session adjourned. 























GENERAL 
REINSPECTION


 


OCC CLASS E(06) USAGE 3006-MISC TYPE SCHOOL SITE ID 81429


SITE NAME BELLA VISTA SCHOOL (CAMPUS) (SEE DESERT ARROYO CCUSD SITE)


ADDRESS 33401 N 56TH ST


ROUTE B2


OWNER/MGR  


ITEMS TO BE CORRECTED:


COMMENTS


SPRINKLER NON-SPRINKLER


704


THIS IS AN OFFICIAL NOTICE OF CODE VIOLATIONS REQUIRING CORRECTION.  THIS INSPECTION IS FOR YOUR SAFETY AND THE 


SAFETY OF THE CITIZENS OF SCOTTSDALE.  YOUR COOPERATION IS APPRECIATED.


COPY RECEIVED BY DATE


PERMANENT FILE


INSPECTOR DATEDAWSON, BOB 06/05/2012


ACTIVITY


 


Repairs from last inspection dated  11/9/2011 are complete
Occupancy approved


Note: CCUSD has continuing alarm upgrades for this site!


APPROVED


REJECTED


COMPLETED


APPROVED/COMMENTS


PERMIT  


CITY OF SCOTTSDALE FIRE PREVENTION


OCCUPANCY INSPECTION / TEST CERTIFICATE







START UP COST P & L PROJECTIONS


BELLAVISTA/SAGE CHARTER SCHOOL


First Month Expenses


Staff


Teacher Salaries $12,667


Specials $504


Admin


Principal $0


Asst. Principal $0


Director of Development $0


Receptionist $1,667


Bus Driver $700


Health Insurance $2,310


FUTA $1,700


WORKERS COMP $279


Special needs Services $565


Operating Costs


Rent $1,000


Utilities $198


Liability Insurance $400


Vehicle Insurance $140


Curriculum


Office Expenses $450


Maintenance $0


Accounting Service 1,500$      


Legal 200$          


Total Expenses $24,281


Notes:


Administration


Curriculum Curriculum has already been purchased with prior funds.


Maintenance


Rent Lease deposit has been paid with prior funds.


Principal and Vice Principal will defer wages until Equalization funds come 


in so no start up funds needed for this item.


Site was recently painted and refreshed during the summer of 2013 with 


prior funds.
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Johanna Medina


From: Johanna Medina
Sent: Wednesday, July 10, 2013 2:29 PM
To: lenny@azatwork.com
Subject: Demonstration of Sufficient Progress Site Visit Notification
Attachments: DSP Initial Evaluation  Sage Academy.pdf


          Arizona State Board for Charter Schools 
  Physical Address:                                                               Mailing Address: 
  1616 West Adams Street, Ste. 170                              P.O. Box 18328 
  Phoenix, AZ 85007                                                             Phoenix, AZ  85009 
  (602) 364‐3080 
 


 
Sage Academy, Inc. 
Lenny Letcher, Charter Representative 
P.O. Box 1400 
Surprise, AZ  85378 
 
RE: Demonstration of Sufficient Progress 
 
Dear Mr. Letcher, 
 
This email is to notify you that Hugh Thompson and I will conduct a site visit on July 17, 2013 at 10:00 am to meet with 
your leadership team and to review documentation identified in the Demonstration of Sufficient Progress (DSP) 
submitted with the New School Site Notification Request.  
 
I have attached the initial evaluation of the DSP submitted for Sage Academy. During the site visit, we will confirm the 
information identified in the DSP.  Have the following documents, identified in the DSP, available for review at the time 
of the visit: 


 Curriculum maps  


 Curriculum binders for each subject 


 Attendance sheets and related documents for after‐school tutoring 


 Areas of concern identified for students in after‐school tutoring 


 Documentation for encouraging students to attend 


 Walk‐through observations 


 Lesson plans, including those incorporating differentiated instruction  


 Documentation for monitoring curriculum alignment 


 Documentation for inspecting lesson plans 


 Student data from Curriculum Based Measures 


 Benchmark assessment data from textbook series for grades 5‐8 


 Intervention plans 


 Teacher administered assessments 


 Student data from teacher administered assessments 


 Student data tracking for RTI program 


 PD sign in sheets, agenda, and materials 


 Teacher documentation of evidence of student growth (student work samples, formative and summative 
assessments, and presentations) 
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 DIBELS student data for grades K‐4 


 Roster of students identified as “at‐risk” 


 Student data for K‐8 writing benchmark 


 Student portfolio to include writing benchmarks and progress monitoring 


 Standards Based report card 
 


 
The attached DSP Evaluation Instrument lists which areas were deemed “Acceptable” based on the narrative and data 
provided in the DSP. For areas that were deemed “Not Acceptable” in the initial evaluation, the charter holder may 
provide additional evidence at the site visit that demonstrates that the school is making sufficient progress toward 
meeting the Board’s academic expectations.  The “Comments” column in the DSP Evaluation Instrument is provided as 
technical assistance to identify how the narrative and data provided in the DSP did not meet the “Acceptable” criteria 
described in the Academic Framework and Guidance document. 
 
You may contact me if you have any questions regarding the information in this email.  
 
Sincerely, 
 
Johanna Medina 
Director of School Quality 
Arizona State Board for Charter Schools 
Physical Address: 
1616 West Adams Street, Ste. 170 
Phoenix, AZ  85007 
Office: 602.364.3080 
Direct: 602.364.3084 
Fax: 602.364.3089 
http://asbcs.az.gov 
 








 
 


 
 


Financial Performance 
 


Sage Academy  
1055 E Hearn Road 
Phoenix, AZ 85022 


602-485-3402 
 
 
 
 
 
 
 
 


 







1a.  Going Concern 
 
The following statement reflects the auditor’s going concern as noted in the 2012 audit 
package.    
 
“The accompanying financial statements have been prepared assuming that the company 
will continue as a growing concern.  However, the company is having difficulty meeting 
obligations. 
 
The ability of the School to continue as a going concern is dependent upon the School to 
pay bills and obligations on time.  Management believes that by changing the terms of the 
Note Payables to future periods and the fact that the School is aggressively trying to obtain 
new students that this will provide the opportunity for the School to continue as a growing 
concern.  The financial statements and auditor’s report do not include any adjustments that 
might be necessary if the School is unable to continue as a going concern.” 
 
The school relocated in July 2011.   The timing of the move and the distance of the new 
location resulted in little growth from the FY11 to FY12 school year.    The expenses related 
to the relocation are not subject to be incurred again.   The increased enrollment and 
revenues are improving the schools ability to meet its obligations.   
 
ADM for FY11     70.71 
ADM for FY12     75.586  
ADM for FY13   103.115 
 
Equalization Revenue for FY 2011 $451,787 
Equalization Revenue for FY 2012 $494,367 
Equalization Revenue for FY 2013 $691,901 
 
1b.  Unrestricted Days Cash 
 
The charter holder has increased its cash on hand increasing the unrestricted days cash on 
hand.  In addition, the charter holder has access to lines of credit if there is a necessity for 
additional cash on hand.   
 
2a.  Total Liabilities to Equity Ratio 
 
As stated in the Going Concern explanation the charter holder has increased its revenues 
and net income.    The fixed charge ratio is expected to increase. 
 
2b.  Net Income  
 
The charter holder’s revenues have increased and expenses in FY 2012 due to the 
relocation of the school are not subject to be incurred again. 
 
Equalization Revenue for FY 2012 $494,367 
Equalization Revenue for FY 2013 $691,901 







2d.  Fixed Charge Coverage Ratio 
 
The charter holder’s revenues have increased and expenses in FY 2012 due to the 
relocation of the school are not subject to be incurred again.  Net Income for FY 2013 has 
increased and the fixed charge ratio is expected to improve.   
  
Equalization Revenue for FY 2012 $494,367 
Equalization Revenue for FY 2013 $691,901 
 







START UP COST P & L PROJECTIONS


SAGE CHARTER SCHOOL SECOND SITE


First Month EXPENSES


Staff


Teacher Salaries $12,667


Specials $504


Admin


Principal $0


Asst. Principal $0


Receptionist $1,667


Bus Driver $700


Health Insurance $2,310


FUTA $1,700


WORKERS COMP $279


Special needs Services $565


Operating Costs


Rent $2,000


Utilities $198


Liability Insurance $400


Vehicle Insurance $140


Curriculum


Office Expenses $450


Maintenance $0


Accounting Service 1,500$      


Legal 200$          


Total Expenses $25,281


Notes:


Administration


Curriculum Curriculum has already been purchased with prior funds.


Maintenance Site was painted and refreshed during the summer with prior funds.


Rent Lease deposit has been paid with prior funds.


Principal and Vice Principal will defer wages until Equalization funds come 


in so no start up funds needed for this item.







3 YEAR P & L PROJECTIONS


SAGE K - 6 CHARTER SCHOOL SECOND SITE


YEAR 1 YEAR 2 YEAR 3


INCOME


Equalization Payment Kinder 14,750$      29,500$          44,250$        


Equalization Payment Elem 324,500$   590,000$        885,000$      


Tax Credit 30$             -$                 -$              


-$            


Total Income 339,280$   619,500$        929,250$     


EXPENSES


Staff


FT Teacher 116,000$   214,240$        338,427$      


Adv. Degree Bonus 2,000$        4,400$            7,700$          


Student Ret. Bonus 3,200$        5,867$            9,900$          


Specials 5,040$        10,080$          12,240$        


Admin -$            -$                 -$              


Principal 30,150$      36,850$          40,535$        


Asst. Principal 23,450$      26,800$          33,165$        


Receptionist 20,000$      20,000$          25,000$        


Bus Driver 7,000$        8,400$            7,000$          


Health Insurance 27,720$      39,600$          55,440$        


FUTA 20,684$      32,664$          47,397$        


WORKERS COMP 3,348$        5,520$            8,400$          


Special needs Services 5,655$        10,325$          15,488$        


Operating Costs -$              


Rent 14,000$      49,000$          63,700$        


Utilities 2,380$        8,330$            10,829$        


Liability Insurance 4,800$        5,400$            6,600$          


Vehicle Insurance 1,680$        1,680$            2,100$          


Curriculum 6,000$        8,250$            10,725$        


Office Expenses 5,050$        8,900$            11,100$        


Maintenance 12,000$      18,000$          20,400$        


Charter Board Membership 375$           375$                375$             


Accounting Service 18,000$      18,000$          19,200$        


Legal 2,400$        4,800$            6,000$          


Equipment and Supplies 5,000$        8,000$            8,000$          


Total Expenses 335,932$   545,480$        759,720$     


Profit/Loss 2,723$        73,020$          168,530$     
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AGENDA ITEM:  New School Site Request – Sage Academy, Inc.  


 


Issue  


On May 28, 2013, Sage Academy, Inc. (SAI), requested to add a new site in the North Phoenix area.  SAI did not meet the 
Board’s academic performance expectations for 2012, and was required to submit a Demonstration of Sufficient 
Progress (DSP). SAI did not meet the financial performance expectations for FY2012, and was required to submit 
additional financial information. 


Summary of Narrative Provided 


Rationale for expansion request 


The new campus will serve the K-6 student population of the Cave Creek, Carefree, North East Phoenix and North 
Scottsdale communities. The narrative (presented in the charter holder’s notification portfolio: b. Notification request 
materials) states the purpose of the expansion is to provide a “school choice that is aligned with a challenging 
curriculum in a small school that provides connected teachers and a safe and welcoming environment.” 


Support for methods of instruction and mission of the charter 


The narrative describes SAI providing a learning philosophy that “aligns most closely with the concepts of Brain-
Compatible Learning (BCL), which is based on studies of how the brain processes and retains information.” It further 
states that, “This mind, brain and education science (Souza 2011) is a comprehensive approach that has identified brain 
friendly techniques and recurring learning behaviors that create a framework for effective instruction,” which the 
narrative lists as: mastery learning, cooperative/collaborative learning, problem-based learning, multiple intelligences, 
differentiated instruction, experiential learning and practical simulation. Finally, the narrative states that SAI will limit 
their class size to less than 18 students per class because “the benefits of a smaller classroom setting clearly indicates 
that the effect of cumulative time (i.e. two or more years) in a smaller classroom setting results in markedly better 
performance and graduation rates.” 


As part of the substantive review, staff confirms the submitted narrative supports the existing methods of instruction as 
described in the charter, and determined that the narrative has some areas where it does not align with the program of 
instruction in the charter. Neither the charter nor any approved amendment includes information regarding BCL as 
described above. Furthermore, the charter emphasizes that class size is limited to no more than 25-30 students per 
classroom.  


Background  


SAI was granted a charter in January, 2006. It operates one school, Sage Academy, which serves grades K-8 in Phoenix.  
The current enrollment cap is 280.  


According to ADE, the 100th day ADM for FY13 was 103.5, and has an estimated FY14 enrollment of 113.5. SAI operates 
on a 180 day calendar. The graph below shows actual 100th day average daily membership (ADM) for fiscal years 2009-
2013, and the estimated count for FY 2014. 
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Academic Performance 


As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s academic 
performance will be evaluated by the Board when considering expansion requests. The academic performance of Sage 
Academy for the FY2012 school year, as based on the Board’s academic framework, is represented in the dashboard 
below. The FY13 A-F state letter grade for Sage Academy is a C. 


 


The academic performance of Sage Academy did not meet the Board’s academic performance expectations set forth in 
the performance framework adopted by the Board. A Demonstration of Sufficient Progress (DSP) was submitted by the 
charter representative (presented in the charter holder’s notification portfolio: c. Demonstration of Sufficient Progress). 
The DSP was evaluated using the criteria provided in Appendix D of the Board’s Academic Performance Framework and 
Guidance document (presented in the charter holder’s notification portfolio: d. DSP Evaluation Instrument). 


The initial DSP submitted by SAI provided limited data; the narrative to address the required measures for which the 
charter holder was required to provide a response was scored as Not Acceptable in the areas of monitoring instruction 
and assessment. The measures addressed in the areas of curriculum and professional development were scored as 
Acceptable. Following a preliminary evaluation of the DSP, an email to the charter representative, dated July 10 
(presented in the charter holder’s notification portfolio: e. Site Visit Notification Email), confirmed the site visit date, 
provided the initial DSP evaluation, and listed items to have available for confirmation that were identified in the DSP 
submitted by the charter holder. The email stated that, at the time of the site visit, the charter holder may provide 
additional evidence for areas deemed Not Acceptable in the initial evaluation. 


Staff conducted the site visit on July 17 to meet with Lenny Letcher (Charter Representative), Lynette Letcher 
(Administrator), and Ginger Morton (Dean of Academics), to confirm the documentation presented in the DSP and 
review additional information to be considered in the final evaluation of the charter holder’s Demonstration of Sufficient 
Progress submission (presented in the charter holder’s notification portfolio: d. DSP Evaluation Instrument). 
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During the site visit, in addition to confirming evidence described in the DSP, staff also requested evidence and 
documentation for SAI (presented in the charter holder’s notification portfolio: e. DSP Evidence) regarding all areas not 
sufficiently addressed in the submitted DSP in the following areas: 


Curriculum: 


 The DSP stated that the focus of the 2012-2013 school year was to create curriculum maps that align to 
Arizona’s Academic Standards, and as a result of that the school compiled curriculum resources and monitored 
lesson plans to be aligned to state standards. The charter holder was notified that evidence of these items 
would be verified during the site visit. Evidence of the creation of curriculum maps was presented with 
documents in folders.  School leadership stated that the curriculum maps were developed ongoing throughout 
the year during professional development days which began in August 2012.The curriculum map folders did not 
include: 


o Reading maps for grades 1, 2, 3, 4, 7 and 8 


o Math maps for grades 3, 4, 5, 6, 7 and 8 


 Evidence of the curriculum resources aligned to the state academic standards was presented in Curriculum 
Resource Binders. Although initially told the binders were in the teachers’ classrooms, school leadership later 
stated that teachers had taken these binders home for the summer break.  The curriculum resource binders 
presented did not include: 


o English Language Arts for grades 2, 7, and 8  


o Math for grades 1,2 3, 4, 7 and 8 


 Limited lesson plans were reviewed: 


o  A full set of lesson plans for each teacher was not available because current practices don’t require 
they be maintained, but school leadership stated they are viewable every week throughout the 
academic year.  


o The narrative stated that the lesson plans incorporated differentiated instruction but staff did not see 
evidence of differentiation documented in lesson plans for all grade levels. Ms. Morton stated that 
during walk-through observations she would make a mental note when a teacher provides an alternate 
assignment for a student needing differentiation. 


In the initial evaluation of the DSP the charter holder was scored as Acceptable. Based on the conversation with 
leadership at the site visit and coupled with the lack of evidence to confirm documentation referenced in the DSP, staff 
determined curriculum demonstrated a fragmented approach that lacks alignment with other school improvement 
efforts (instruction and assessment) and was scored as Not Acceptable.  


Instruction:  


Staff reviewed evidence described in the DSP, including teacher evaluation instruments, Standards Based reports cards, 
student portfolios and additional intervention along with curriculum maps, lesson plans, and curriculum resource 
binders (as mentioned in the Curriculum section above). The following materials were listed in the DSP and requested at 
the visit, but were not provided: 


 Walk-through Observation: The narrative stated that Walk-through observations are the responsibility of the 
Academic Director and used for monitoring curriculum alignment, and that lesson plans are inspected for 
alignment to state standards. No completed Walk-through observations forms were provided. 


 Standards Based report card: The narrative stated that the report card had been redesigned to a new Standards 
Based report card. The reports cards provided at the site visit were not aligned to current state academic 
standards. 


 Intervention plans: The narrative states that the school uses the data gathered at regular intervals to address 
deficiencies and make plans for interventions. No evidence of intervention plans was provided. 
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Based on the available information, staff determined the plan for monitoring integration of Arizona Standards into 
instruction demonstrated the beginning stages of monitoring and evaluating standards and instructional practices and 
was scored as Not Acceptable. 


Professional Development (PD):  


Staff requested evidence described in the DSP, including PD sign-in sheets, agendas and materials. The narrative stated 
that weekly professional development meetings are conducted to collaborate on curriculum needs, student growth and 
curriculum alignment to state standards. No evidence of materials used during these PD meetings was provided. The 
school leader stated that those materials were not archived. 


In the initial evaluation of the DSP the charter holder was scored as Acceptable. After the site visit, staff determined the 
professional development plan to be an approach that is not comprehensive nor aligned with the curriculum and 
instructional practices and was scored as Not Acceptable.  


Assessment: 


The DSP stated that the school created curriculum is monitored through the administration of benchmark assessments 
and as result, students work on specific areas of concern as indicated by their performance on DIBELS assessments, 
EasyCBM assessments, and teacher administered assessments. To support this statement the charter holder was 
requested to provide evidence of those items. The following materials were listed in the DSP and requested at the visit, 
but were not provided: 


 Benchmark assessment student data: The submitted DSP provided a graph indicating the percent proficient of 
students by using two benchmark assessments (Easy Curriculum Based Measures (CBM) and DIBELS). At the site 
visit, staff confirmed that EasyCBM assessed math growth for grades K-8 but DIBELS only assessed reading 
growth for students in grades K-4. No analysis of student data was provided to support reading growth for 
students in grades 5-8 to support the graph provided in the DSP. 


 Student data from teacher administered assessments: No student data was provided for students in grades 7-8 
for Math and Reading. 


 Intervention plans: No evidence of plans provided. 


 Student data tracking for RTI program: No evidence of data used to monitor students participating in the RTI 
program, to include Free-Reduced Lunch students and students in the bottom 25 percent. 


Based on the available information, staff determined the school is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined performance measures and was scored as Not Acceptable. 
The data included provided limited support for the narrative. Limited analysis was included to demonstrate efforts to 
improve student achievement. 


Due to the deficiencies identified in the initial evaluation of the DSP, and taking into consideration that the 
documentation and information collected at the site visit that was determined to be insufficient, Sage Academy, Inc. did 
not demonstrate sufficient progress toward meeting the Board’s academic performance expectations. 


Financial Performance – Fiscal Year 2012 


The charter holder did not meet the Board’s financial performance expectations because the charter holder received 
one or more “Falls Far Below Standard” and two or more “Does Not Meet Standard” in fiscal year 2012. The following 
table includes the financial data and financial performance for the last three audited fiscal years. 
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The charter holder was required to submit additional information regarding the charter holder’s financial situation, as 
well as a start-up and first-year operating budget for the proposed site (presented in the charter holder’s notification 
portfolio: g. Financial Information and Budgets). The charter holder’s submission addressed those measures where the 
charter holder received a “Falls Far Below Standard” or “Does Not Meet Standard” rating in fiscal year 2012.  


 


  


2012 2011 2010


Statement of Financial Position 2009


Cash $51,582 $34,974 $12,195 $8,003


Unrestricted Cash $25,767 $34,974 $12,195


Total Assets $159,785 $141,196 $132,086


Total Liabilities $581,700 $523,752 $482,712


Current Portion of Long-Term Debt & 


Capital Leases $33,000 $10,000 $10,000


Net Assets ($421,915) ($382,556) ($350,626)


Statement of Activities


Revenue $623,648 $550,073 $458,720


Expenses $663,007 $582,003 $575,203


Net Income ($39,359) ($31,930) ($116,483)


Change in Net Assets ($39,359) ($31,930) ($116,483)


Financial Statements or Notes


Depreciation & Amortization Expense $9,280 $8,625 $8,448


Interest Expense $28,673 $23,299 $25,466


Lease Expense $50,169 $47,747 $51,600


2012 2011 2010 3-yr Cumulative


Going Concern Yes Yes Yes N/A


Unrestricted Days Cash 14.19 21.93 7.74 N/A


Default No No No N/A


Total Liabilities to Equity Ratio (1.38)               (1.37)               (1.38)               N/A


Net Income ($39,359) ($31,930) ($116,483) N/A


Cash Flow $16,608 $22,779 $4,192 $43,579


Fixed Charge Coverage Ratio 0.44 0.59 (0.36) N/A


Financial Data


Financial Performance


Near-Term Indicators


Sustainabi l i ty Indicators


Sage Academy, Inc.
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Board Options – New Site Notification Request 


1. The Board may approve the New Site Notification Request. The following language is provided for consideration: 
I move to approve the request to add a new site to the charter contract of Sage Academy, Inc.  


2. The Board may deny the New Site Notification Request. Staff recommends the following language for 
consideration: I move to deny the request to add a new site to the charter contract of Sage Academy, Inc. for 
the reason that the charter holder has not demonstrated sufficient progress towards the Board’s academic 
performance expectations when it failed to provide evidence of: 


 A curriculum aligned to the Arizona Academic Standards; 


 A systematic process for monitoring and recording the implementation of the standards in instruction; 


 A comprehensive assessment system based upon clearly defined performance measures aligned with 
the curriculum; 


 A comprehensive professional development plan that was aligned to teacher needs; 


 (Other specific reasons the Board may have found during its consideration including…) 
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit 


 
Sage Academy, Inc. 
 
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that 
were confirmed on site for Sage Academy 
 


Evidence Requested Reviewed at Site Visit 


Curriculum maps   No reading maps for grades 1, 2, 3, 4, 7, and 8 


 No math maps for grades 3, 4, 5, 6, 7 and 8 


 Writing and Math maps for grades 1, 2  


 Writing maps for grades 3, 4  


 Reading and Writing maps for grades 5, 6 


Curriculum binders for each subject  No Math binders for grades 1, 2, 3, 4, 7 and 8 


 No English Language Arts binder for grade 2 


 English Language Arts binder for grades 7, 8 not addressing 
current standards 


 Math binder for grades 5, 6; two units 


 Writing and Reading Comprehension teacher resource binder for 
grades 3, 4 


 Teacher resources for ELA in grade 1 


Attendance sheets and related 
documents for after-school tutoring 


 Charter holder did not keep records of tutoring attendance 


 Class reports for Easy CBM- Math had the names of the students 
that would receive intervention written on the report 


Areas of concern identified for students 
in after-school tutoring 


 No evidence presented 


Documentation for encouraging students 
to attend 


 No evidence presented 


Walk-through observations  No completed Walk-through observations provided 


 Table of dates when teachers had an observation 


 Two sample notes to a teacher that was kept in the teacher’s 
lesson plan book 


Lesson plans, including those 
incorporating differentiated instruction  


 Full set of lesson plans for all grade levels in all subjects were 
not provided 


 1st grade lesson plans with activity for the day in all subjects: 
differentiation is not documented in lesson  


 2nd grade, March 11, geometry lesson plan with some 
differentiation. 


Documentation for monitoring 
curriculum alignment 


 No evidence presented. 


Documentation for inspecting lesson 
plans 


 No evidence presented 


Student data from Curriculum Based 
Measures 


 Reports for easyCBM for math, use class list report, class progress 
graph for grades K-8 


 DIBELS-Overall class list report for beginning, middle and end for 
grades K-4 


Benchmark assessment data from 
textbook series for grades 5-8 


 No assessment data provided for grades 7-8 


 Grade 6 completed test for one student 


 Teacher Dwight reading/math benchmarks pre and post 
assessments 
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Intervention plans  No evidence presented  


Teacher administered assessments  Pre and-post assessment data for 7 teachers. 


Student data from teacher administered 
assessments 


 Student data from pre and post assessments for grades K-6 


 5-6th grade benchmark data, pre and post., 


 1st grade, Kinder provided narrative of results,  


 3rd and 4th and include writing prompts and 2nd grade 


Student data tracking for RTI program  No evidence presented 


PD sign in sheets, agenda, and materials  No materials for PD provided 


 Agenda and sign-in sheets for Math curriculum alignment 
8/24/12 and Reading curriculum alignment 3/1/13.  


Teacher documentation of evidence of 
student growth (student work samples, 
formative and summative assessments, 
and presentations) 


 2
nd


 grade student portfolio 


 K portfolio has student report card that addresses archived 
standards 


DIBELS student data for grades K-4  Binder with class list reports for K-4 for beginning and end 


Roster of students identified as “at-risk”  Students identified on each class list report for the DIBELS and 
Easy CBM assessments 


Student data for K-8 writing benchmark  Student data for all students was not provided 


 Rubric for 6
th


 grade, includes scores and for all four quarters. 


Student portfolio to include writing 
benchmarks and progress monitoring 


 Graph of results for grades 3-4. Leader described teachers using 
inconsistent rubrics throughout the year. Other teachers did not 
provide evidence of monitoring progress. 


 Reviewed student portfolios, with and without rubrics attached 
to writing assignments. 


Standards Based report card  Student report cards do not reflect current state academic 
standards 


 
Staff requested further information regarding areas not addressed in the Demonstration of Sufficient 
Progress.  The table below identifies whether or not those areas were determined to be sufficient.  


Evidence Requested Evidence Provided Sufficient 


Documentation of a plan for monitoring 
integration of Arizona Standards into 
instruction that contributes to increased 
growth for students with growth 
percentiles in the lowest 25% in Math 
and Reading 


 Results of AIMS 2012 with lowest 25% identified. 


 K-4 DIBELS benchmark assessment results. 


 Leader stated that no baseline RTI levels were taken. 


 Leader stated that teachers developed learning goals 
for RTI students, but no system for monitoring goals 
was in place. 


No 


Documentation of a plan for monitoring 
integration of Arizona Standards into 
instruction that contributes to increased 
student proficiency in Math and Reading 
to expected performance levels as 
compared to similar schools 


 None provided 


 


Documentation of a plan for monitoring 
integration of Arizona Standards into 
instruction that contributes to increasing 
student proficiency in Math and Reading 
for ELL students 


 Leader stated that there were 3 FEP ELL students, 
but provided no documentation of monitoring. 


No 


Documentation of a plan for monitoring 
integration of Arizona Standards into 
instruction that contributes to increasing 
student proficiency in Math and Reading 


 Leader stated that data of FRL students was not 
reviewed separately, and that FRL students made up 
58% of the enrollment. No 
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for FRL students 


Documentation of a plan for monitoring 
integration of Arizona Standards into 
instruction that contributes to increasing 
student proficiency in Math and Reading 
for ESS students 


 Leader stated that most ESS students were in upper 
grades, so they did not have DIBELS assessments. 
ESS students in lower grades were tracked for 
growth using benchmark assessments. 


No 


Documentation of a comprehensive 
assessment system that contributes to 
increased student proficiency in Math 
and Reading to expected performance 
levels as compared to similar schools 


 None provided 


 


Documentation of a comprehensive 
assessment system that contributes to 
increasing student proficiency in Math 
and Reading for ELL students 


 Leader stated that there were 3 FEP ELL students, 
but provided no documentation of monitoring. No 


Documentation of a comprehensive 
assessment system that contributes to 
increasing student proficiency in Math 
and Reading for FRL students 


 Leader stated that data of FRL students was not 
reviewed separately, and that FRL students made up 
58% of the enrollment. No 


Documentation of a comprehensive 
assessment system that contributes to 
increasing student proficiency in Math 
and Reading for ESS students 


 Leader stated that most ESS students were in upper 
grades, so they did not have DIBELS assessments. 
ESS students in lower grades were tracked for 
growth using benchmark assessments. 


No 


 





