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Vicki A. Romero High School Renewal Budget Plan

ADM:

REVENUE
State Equalization Assistance
Classroom Site Fund
Instructional Improvement Fund
Federal Funds/Grants
Other State Funds/Grants
Food Service (e.g., NSLP, food sales)
Extracurricular Tax Credits
Contributions and Donations
Fundraising
Earnings on Investments
Student Activities
Other #1
Other #2

TOTAL REVENUE

EXPENSES

Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services (Consultants)
Purchased Services (Substitutes)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies
Professional Development
Travel
Other

Total Instructional

Non-Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services
Rent/Bond Payment
Utilities
Repairs and Maintenance
Property, Casualty, Liability Insurance
Interest/Property Taxes
Communications
Audit
Financial Services
Legal
Advertising/Marketing
Travel
Printing and Postage
Supplies
Food Service
Transportation
Student Activities
Fees and Dues
Depreciation
Other

Total Non-Instructional

TOTAL EXPENSES

Increase (Decrease) in Net Assets
Net Assets, Beginning of Year
Net Assets, End of Year

ASSUMPTIONS/NOTES

See 2nd tab of the workbook

Actual
FY 2011
323.32

2,094,466.41

95,514.16
12,292.61
556,990.07

5,745.00

19,977.85

19,875.42
4,838.71
2,809,700.23

873,696.26
66,837.76
123,787.26
3,311.73
11,759.55
15,070.00
171,337.14
7,185.34
101,020.27
20,839.50
205.40

1,395,050.21

424,979.16
32,510.91
54,168.87
40,075.77
95,389.56
94,247.94
49,708.60
32,697.14
59,668.99
34,758.33
12,500.00
56,250.00

4,828.00
28,986.99
4,448.69
2,731.25
49,770.54
19,311.79
51,084.99
26,596.93
1,670.59
303,685.62
7,474.59
1,487,545.25

2,882,595.46
(72,895.23)
6,016,882.00

5,825,256.00

Projected Financial Information

FY 2012
299.34

1,977,362.70
96,907.68
10,476.83
302,156.23

1,200.00

150.00

15,248.75
8,321.00
2,411,823.19

630,558.00
48,237.69
109,330.61
1,859.51
12,438.00
13,663.96
52,068.00
7,882.10
100,114.51
14,382.75

990,535.13

375,613.00
28,734.39
50,029.61
28,318.00
96,343.46

112,428.00

5,200.00
34,697.00
34,753.64
12,500.00
56,250.00
44,546.32

7,114.31

2,700.00
51,545.00
13,723.24
50,237.50
25,172.13

250.00

313,685.62

7,500.00

1,351,341.22

2,341,876.35
69,946.85
5,825,256.00

5,895,202.85

FY 2013
285.00

1,892,706.00
89,462.31
10,830.00
285,000.00

1,000.00

150.00

15,000.00
8,500.00
2,302,648.31

702,558.87
583,745.75
114,882.54
2,000.00
9,000.00
14,000.00
65,000.00
6,300.00
139,770.00
20,000.00
500.00

1,127,757.16

342,047.00
26,166.60
39,424.84
28,000.00
97,306.89

110,000.00

4,500.00
35,390.94
34,927.41
13,000.00
56,250.00
10,000.00
10,000.00

2,500.00

3,000.00
40,000.00
14,000.00
46,900.00
25,000.00

250.00

313,685.62

7,500.00

1,259,849.30

2,387,606.46
(84,958.15)
5,895,202.85

5,810,244.70

FY 2014
300.00

1,985,594.00
93,758.91
11,700.00
280,000.00

1,000.00

125.00

15,000.00
8,500.00
2,395,677.91

738,558.87
56,499.75
123,128.54
2,000.00
10,000.00
14,000.00
50,000.00
7,200.00
129,770.00
20,000.00
500.00

1,151,657.16

349,348.00
26,725.12
41,013.84
28,000.00
98,279.96

112,000.00

5,000.00
36,098.76
35,102.05
13,500.00
56,250.00
10,000.00
10,000.00

2,500.00

3,000.00
42,000.00
14,000.00
46,900.00
25,000.00

250.00

313,685.62

7,500.00

1,276,153.35

2,427,810.51
(32,132.60)
5,810,244.70

5,778,112.10
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Line 9
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Line 16

Line 18

Line 19

Line 61

Line 64

Line 66

ADM

State Aid

CSF

IIF

Federal Revenue

ECA

Interest Revenue

Other #1

Other #2

Other

Total Expenses 10%

Explanation

Change in Net Assets

FY 11 - 323 was 100th day count from ADE Char 46

FY 12 - 299 was the 40th day count from ADE Char 46 as of 3.2.12

FY 13 - 285 is estimated for next year as a conservative estimate

FY14 - 300 is estimated number increased due to abandoned apartment complex in the neighborhood due to reopen in Dec 2012

FY 11 revenue from the audit report

FY 12 revenue based from current years worksheets and 40th day counts (from Char 64)

FY 13 revenue from FY 12 worksheet includes zero % increase on the base and to continue the $155 cut per student
FY 14 revenue from FY 12 worksheet includes zero % increase on the base and to continue the $155 cut per student

FY 11 and 12 based from the CSF reports
FY 13 estimated at $210 per weighted student count of 426.011 taken from worksheet B
FY 14 estimated at $210 per weighted student count of 446.471 taken from worksheet B

FY 11 taken from the Instructional Improvement Report
FY 12 estimated at $35 per ADM
FY 13 estimated at $38 per ADM
FY 14 estimated at $39 per ADM

FY 11

ARRA Education Jobs 95,216.79

ARRA Enhancing Ed 299.00

ARRA Stabilization 23,575.33

E-Rate 122,365.73

Enhance Ed thru Tech 815.00

Homeless Children and Youth 22,359.00

IDEA Basic 47,336.23

Title | 182,313.32

Title 11- Improve teach Quality 32,274.24

Title llI- LEP Programs 30,435.43

Total 4500 - Federal Revenue 556,990.07

FY 12

ARRA Education Jobs 1,461.39

IDEA Basic 43,518.77

SEI Budget 5,427.07

Title I, 1l 141,749.00

E-Rate 110,000.00

Total 4500 - Federal Revenue 302,156.23

FY 13

IDEA Basic 40,000.00 estimated lower than FY 12 due to student decrease from prior year
Title I, Il 135,000.00 estimated lower than FY 12 due to student decrease from prior year
E-Rate 110,000.00

Total 4500 - Federal Revenue 285,000.00

FY 14

IDEA Basic 38,000.00 estimated lower than FY 13 due to student decrease from prior year
Title 1, 11 132,000.00 estimated lower than FY 13 due to student decrease from prior year
E-Rate 110,000.00

Total 4500 - Federal Revenue 280,000.00

FY 11 and 12 is actual collected
FY 13 and 14 estimated due to low collection for FY12

FY 11 and 12 taken on what has been collected
Fy 13 and 14 estimated on low interest rate and reduction of savings

FY 11 based on actual revenues collected
FY 12 - 14 based on prior years revenue
Misc. revenues for refunds, rebates, copies made for records request, yearbook sales, vending machine collections and commissions

FY11-14
Revenue collected or estimated to collected on rental investment property in the neighborhood. This will be reported as Unrelated Business Income on the 990 fori

FY 11-
Alarm permits and ground permits for Maricopa County and AZ Charter School Board Membership Dues and Conferences

FY 11 to 12 - 19% swing due to student enrollment decrease 9%, Principal resigned in February 2012 reducing salaries, reduction of teacher due to decreased
enrollment, increased cuts to additional assistance

FY 13 is purposing a loss for the year due to the capital outlay purchases in the PMP budget plan
50 computers at $1,000 each will be purchased to increase number available to students in the lab
30 IPADs at $499 with free shipping will be purchased

new licenses will be purchased through Odessy Ware for the new computers

7 new student response system classroom sets will be purchased at $2500 each

FY 14 is purposing a loss with the outlay for the new items due to the increase enrollment
30 IPADS at $499 each with free shipping
3 new student response system classroom sets will be purchased at $2500 each

For both years, the school has $670,155.21 in savings to cover the increased equipment purchases

FY 11 is reporting negative net assets due to the school building a gymnasium and paying off the construction loan with money they had in their savings account a
moving the asset from Construction in Progress to an Asset with the first year of depreciation.
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Background Information

Vicki A. Romero High School opened its doors in several portable classrooms
to one hundred 9th graders in the fall of 1998 and was initially known as Wilson
High School. The previous year, the Wilson Elementary School Board asked the
community to approve construction of a building on Wilson school property to
house the students because the dropout rate of Wilson 8th graders going into the
Phoenix Union High School district was very high. The goal of the charter high
school was to build the skills, both academically and socially of the students in 9th
and 10th grades so they would be confident enough to go on to 11th and 12th
grades and graduate. Dr. Roger C. Romero was the superintendent of Wilson
Elementary School District at that time and was President of the Wilson High School
Board of Directors.

In 1999, the new high school building was completed on the parking lot of
the Wilson Elementary School District and the now almost two hundred 9th and
10th grade students moved into their new classrooms. The building was leased to
the high school for 15 years (through 2013, the duration of the charter). At that
time, the students were comprised mostly of Wilson Elementary school students
and most went on for 11th and 12th grades to Gateway High School, a charter school
on the Gateway Community College Campus, which was only for 11th and 12th
grade students at that time, or to the Phoenix Union High Schools.

During the 2000-2001 school year, a group of parents and students asked the
Board of Directors of the high school to consider expanding the charter to include

11th and 12th grades. The parents and students liked the small school
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environment, the individual attention they received, and the students did not want
to leave their peer groups. The charter was expanded and in 2002, the high school
held its first graduation with a class of thirty-five students.

In 2005, Dr. Romero’s wife passed away suddenly and the name of the school
was changed from Wilson High School to Vicki A. Romero High School in her honor.
By this time, the school had grown to nearly four hundred 9th through 12th graders
and graduation classes were as large as one hundred and twenty-five students.

By 2006, old political issues began to deteriorate the working relationship
between the Wilson Elementary School District and the high school. There were
disagreements regarding use and fees for using the elementary gym and
participating in the food service program. In addition, the Wilson Elementary Board
would not consider negotiating renewal of the lease for the classroom building
before the year 2012. The high school Board of Directors realized the school needed
its own facilities and began purchasing vacant and dilapidated houses and
properties across the street from the high school building. In 2010, the high school
opened its own gym, serving kitchen, and offices. There is additional space and plan
for adding at least fourteen classrooms on this property should the lease from
Wilson Elementary not be renewed.

By late 2007, the Wilson Elementary School District, based on rumor and
innuendo, believed the high school was going to expand its charter to include K-8th
grades. Due to this factor, as well as old political issues, the district refused to allow
the high school to recruit its 8th graders and apparently recommended that their

students attend Phoenix Union District schools, especially if they were college
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bound. This factor began to change the composition of the student body of the high
school.

The high school had successfully educated and graduated at-risk students in
spite of the challenges related to socioeconomic status, language, and cultural
differences. Many of the students were from Spanish speaking homes, were first
generation, and lived in the Wilson neighborhood, which is one of the most
socioeconomically disadvantaged areas of Maricopa County. The neighborhood
includes two homeless shelters and the Arizona State Hospital, as well as a number
of dilapidated apartments, long-term motel residential units, and very substandard
housing. The high school was a safe haven for the students and families in the
neighborhood.

Also in 2007, not only was Wilson Elementary sending their 8th graders
elsewhere, but the political climate in Arizona began to change. Many families
vacated the area due to the harsh backlash and enforcement of immigration laws
and policies. Many students were left to fend for themselves after their parents
were deported. And, most importantly, Arizona colleges and universities began
denying admission and financial aid to any undocumented student.

Although the high school was still enrolling close to 350 students, by 2009,
the composition of students subsequently began to change. More students were
enrolling who had previously dropped out of school and needed to catch up on
credits. Motivation for attending school and graduating became a more difficult
issue as students viewed their futures as bleak. They had no pathway to colleges or

technical schools, no financial backing, and no way to obtain a job after high school
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or college graduation, or drive due to not having legal status. In fact, due to this
issue, many could not even obtain a driver’s license.

The high school initiated a recruiting campaign to attract students who were
academically motivated in math and sciences from higher socioeconomic
neighborhoods. During this time, the school gym and our involvement in the
Charter Athletic Association (CAA) was touted in hopes of attracting strong athletes
who were motivated to attend school and complete their coursework. We added a
school gardening program in hopes of attracting additional science and
environmental grant dollars, increasing community participation, and providing a
hands-on activity for students to keep them interested in attending school.

This recruitment campaign did not attract the demographic of students we
hoped would be interested in attending the high school and nor was obtaining
additional grant monies successful. Although students and parents from higher
socioeconomic neighborhoods liked the high school programs and curriculum, they
were somewhat fearful of the safety of the neighborhood where the high school is
located. It was very apparent to the high school by the end of the first semester of
the 2010-2011 school year that the high school student population was becoming
primarily a high needs, at-risk group and teachers were struggling to meet their
academic needs. Due to the tight State budget constraints that year, the high school
had not rehired a school counselor when the previous counselor left to pursue a
school psychology degree at the end of the 2009-2010 school year. Instead, duties
were shifted and the Assistant Principal was charged with scheduling students. A

previously retired Assistant Principal was promoted to the Principal’s position, but
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her orientation, like all of ours, was still rooted in the characteristics of our previous
school population. This new group of students was significantly behind in credits to
graduate, had extremely poor attendance, and the usual incentives for attendance
and classroom achievement used and had success with in the past, did little to
change this new group of students behaviors or attitudes. The population was also
one of our most highly mobile. During the 2010-2011 school year, we had 181
students who came in and out of the school at some point during the school year.
AIMS tutoring was set up before and after school and on Saturdays, but were
unsuccessful in motivating the students to attend. “Make up” time for attendance
was set up, but again was unsuccessful in motivating the students to attend the
“make up” time sessions. A counselor/drop-out prevention specialist was hired in
January, 2011 as there were too many issues in terms of figuring out how to
schedule students with all their different credit deficiencies and dealing with their
discipline, lack of attendance, and lack of motivation for academic achievement for
the Assistant Principal to handle. At the end of the school year, the exhausted
Principal and Assistant Principals left, and the school did not meet graduation rate
or AIMS achievement targets for AYP.

For the 2011-2012 school year, a Principal was hired from outside the school
who was an expert in turning underperforming schools around and also promoted a
highly dynamic, student-centered math teacher to the Assistant Principal position.
Our at-risk population continued to grow. At this time, in the 9th grade cohort class,
there are approximately 29 students who are behind in credits. In the 10th grade

cohort class, 36 students are deficient, in 11th grade cohort class 57 students are
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deficient, and 37 seniors are currently behind. To deal with this problem, a larger
number of students are currently working to make up credits in the lab on the
comprehensive Odyssey computer software program and teachers have been
working on aligning their curriculum to the new common core standards. Even with
a smaller number of students enrolled this year (288 versus 330 in 2011), the
student turnover rate has continued to be high this year as well with 93 students
entering and leaving to date. In addition, due to a large apartment complex in our
neighborhood completely closing for a comprehensive renovation and overall not to
be completed until December, 2012, the high school has lost a number of our more
stable students who had to move elsewhere in the city to find housing. And,
unfortunately, the new turn around Principal resigned in February to take a position
at a school with a less at-risk student population. The Assistant Principal was
promoted to Principal and the high school plans to hire a curriculum/data specialist
to help reorganize the school as an alternative school to meet the needs of our
current high needs, “at-risk” student population.

Each and every year, the high school has faced numerous challenges relating
to student achievement and diligently tried to put programs and staff training in
place to deal with the issues at hand. The following gives a brief description of the
academic program, demographics, and professional staff and professional growth
efforts the school has put into place to deal with the academic achievement,

attendance, and graduation rate of the students by year since 2007.





Academic Program:

The mission of Vicki A. Romero High School is to help each student succeed
to meet the goal of graduation and attendance in a post-graduation school whether
that is a college, university, or technical school.

The high school has one school campus for grades 9-12 and the average
enrollment in the last several years has been about 300 students. Currently, 288
students are enrolled. The high school has offered a curriculum that is based on
Arizona State standards and gives students the credits they need for graduation and
for attending a university. The high school philosophy is rooted deeply in the belief
that at-risk students can learn as well as any other student and the belief that at-risk
students deserve a high school environment similar to any other large high school;
that is, to provide at-risk students a complete high school experience, but in a small,
safe, and caring environment where their academic and social needs can be
addressed on an individual level. Therefore, students are offered the same activities
that can be found in a typical high school, such as student council, yearbook, clubs,
school dances, prom, and a full athletic program.

The high school follows a typical school calendar. Students are currently
required to attend school for 180 days, five days per week, for six, sixty minute
periods per day. The extra time is used for additional instructional time to ensure
mastery of the objectives and standards in the math and English curriculum and to
provide the time to catch up on credits that students may be lacking. A night school
program for four hours five nights a week is also provided for those students who

need to work during the day, or have more credits to catch up on that could possibly
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be earned during the day program. The high school is opened on Saturdays and
over school breaks for students who are behind and want to continue working on
earning credits. The high school believes in giving every student every opportunity

to help attain the goal of graduation.

Demographics

As the student population has changed over the years, so have some of the
demographics. From 1998 through 2007, 98% of the high school students qualified
for free or reduced lunch. The high school student population was also
approximately 98% Hispanic with a large percentage of second language learners.

More recently, student demographics have shifted a bit, with many more
students attending school from outside the Wilson community. Also, while we still
serve a primarily Hispanic population, today 87% of our students qualify for free or
reduced lunch, and our students are 89% Hispanic, 5% Black, 5% White, and 1%
Native American. While second language learners continue to be identified, for the
current school year, only 17 students have been classified as ELL. The special
education population has typically been between 17 and 25 students per year with
22 students currently identified as having special education needs.

Over the years, different ways to improve parent involvement in the school
have been attempted. High school students typically do not want their parents on
campus, but the high school has been successful having parents attend events such
as open houses, college nights, health fairs, athletic events, and parent teacher

conferences. Additionally, there is parent support with coaching athletic teams and
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teachers are required to make at least two home contacts per month, including a
home visit, if necessary. Parents are called each day a student is absent by the
automated ALERT phone message system, and after three absences, the parent is
called by the school counselor or assistant Principal.

Translators are provided for parent teacher conferences and the high school

counselor speaks Spanish. Notes sent home always include a Spanish translation.

Professional Staff

The high school hires only highly qualified, certified teachers and offers a
competitive pay scale with full health and dental benefits and is part of the Arizona
State Retirement system. The high school strives to hire energetic, dynamic
teachers who can not only provide strong classroom management, but also a rich
and relevant curriculum delivery tied to Arizona State Standards using daily or
weekly data driven instructional decisions. Teacher compensative incentives are
built in for attendance and participation in school activities so teachers are involved
with students not just in the classroom, but in other school situations as well.
Reduction in teacher absences has been a priority due to the difficult time finding
substitute teachers, as well as trying to provide as much effective instructional time
to students as possible.

Teacher turnover rate varies each year based on the decision of the Principal
regarding which teachers are making a difference in student achievement. Teacher
contracts are “at-will”. Currently, twelve teachers are on staff. One award winning

Rodel math teacher has been on staff since the school opened in 1998. Additionally,
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a math teacher, an English teacher, and two Science teachers have been with the
high school over five years. This year, on staff are a new social studies teacher, a
technology lab teacher, two English teachers, and a math teacher. Several teachers
left last year due to a variety of reasons, including reduction in student population,
maternity, and promotion of a math teacher into an administrative position.
Turn-over with administrative staff since the long-term Principal (2000-
2006) retired has been apparent. Hiring from within as well as from the outside
have been utilized, and the high school has found that those administrators who
have been with the school for at least a few years tend to relate much better to the
needs of the students and families than those who come in from other districts. The
Principal for 2005-2007, who had been a long-time Wilson Elementary School
teacher, technology trainer, and Principal, left to marry and move out of the Phoenix
area with her new husband. Subsequently, a young and bright English teacher who
was working on and attained her Principal certificate through the ASU leadership
academy was promoted to Principal. Her leadership from 2007 through 2010 was
invaluable, but she also left to marry and move out of State with her husband. For
the 2010-2011 school year, the high school again promoted from within as well,
making a former retired Assistant Principal and the current Assistant Principal at
the time, co-Principals. As noted previously, the 2010-2011 school year was the
first year the more “at-risk” factors in the student population really became
apparent, and a large part of the year was spent dealing with issues involving
student discipline and poor school attendance, as well as training the new

administrative team how to evaluate teachers, provide teacher training, and
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evaluate student needs in order to design the best academic program to ensure
academic achievement and graduation. These challenges were great and at the end
of the year, both administrators decided to leave-the former retired Assistant
Principal to go back to retirement, and the newly promoted Principal to another
Principal position in an elementary school closer to his home.

As noted previously, for the 2011-2012 school year, a math teacher was
promoted to the Assistant Principal position and the Principal was hired from the
outside. Since late February, the Assistant Principal was promoted to Principal due
to the resignation of the Principal was hired from the outside.

The administrative team since 2007, besides the Principal and Assistant
Principal positions, has included a counselor/dropout prevention position, a data
position (whose duties include all student management systems for enrollment,
attendance, special population data such as ELL and Special Education, and
reporting to the State SAIS system) a Technology/Facilities manager to keep up with
e-rate requirements, maintain the hardware and software in the school, and manage
the facilities in terms of care and upkeep as well as assisting with new construction.
In addition, a part time community relations position is in place to assist with
recruitment and retention of students, public relations, and encouragement of
business partnerships and community involvement. Further, a part time curriculum
director position is assigned to the former long-term Principal of the school and
who supports the Principal(s) with curriculum and scheduling decisions, grant
writing, personnel, and management duties so that the school runs safely, smoothly,

and efficiently.
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For the 2012-2013 school year, the current Principal will remain in place and
is committed to working at the school for many more years. The school is actively
seeking to employ a curriculum expert to write grants and to provide a strong and
comprehensive staff development plan. The current curriculum director will reduce
her time with the school and only provide part-time human resource/personnel
facilitation. The school counselor/dropout prevention position, data,
technology/facilities positions will remain as currently configured with the
community relations positions dropping to half time.

Professional Growth

Teachers are evaluated formally twice per year, with daily walk-throughs by
the school Principals required. Professional development has been strong over the
years. For four years, teachers have participated in week-long AVID training over
the summer and all teachers attend five days of in-service before the start of school.
In various years, in-service days have been built into the school calendar, and have
held half-days of school for in-service training in the afternoons, and have used part
of the teachers’ work day for training opportunities. Teachers are also encouraged
to attend various workshops and conferences during the school year, especially if
needed for classroom management issues, or for furthering knowledge of their
instructional content area.

For the 2011-2012 school year, all math and English teachers spent four days
training with the ACT group to develop a scope and sequence and instructional units
aligned with the new common core standards. Follow up has continued with

departmental meetings weekly as the teachers work to align curriculum materials
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and assessments to the common core standards. Unfortunately, this year not all
teachers have been trained to systematically use Galileo assessments to evaluate
daily, weekly, or quarterly instructional objectives in order to redesign instructional

strategies as appropriate.

Efforts to Improve Student Achievement: Reading and Math

School Year 2007-2008

For the 2007-2008 school year, following student performance during the
2006-2007 school year, Vicki A. Romero High School met all Annual Yearly Progress
goals and received an Arizona Learns label of “Performing”.

This was the first year the school put the Galileo software in place for
gathering site-based performance data to determine if students were mastering
curriculum that was aligned to Arizona State Standards before taking the AIMS tests.
Also, the high school wanted to assess student growth from a pre and post test
administration.

However, there were numerous technical difficulties encountered in getting
the program to work with the school’s technology during the school year. In
addition, more time than expected was taken to learn how to create the assessments
and to learn how to interpret the data.

Teachers were provided in-service time and worked in weekly departmental
meetings by subject to align curriculum to the Arizona State Standards and to use

the Galileo results, such as they were, to make curricular decisions.
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The authors of the Galileo software, Assessment Technology Incorporated
(ATI), use a proprietary benchmark measurement they refer to as the
“Developmental Level” score (DL). This is the achievement level that their experts
set as the target for all of the schools utilizing the Galileo software. The goal for each
school is to meet or exceed the target DL score; this is ATI's leading indicator of
readiness for the AIMS test. In the 2007-2008 school year, all of the students in
grades 9 through 12 were tested; the school-wide results nearly hit the DL targets in
Math and Reading (see chart below). The Galileo benchmark assessments are
aligned to Arizona State standards, making them well suited for use in our

assessment strategy.

1900
07-08 ATl Benchmark Series
1760 HS Math #2
score range: 1222 - 1820
o
g 1620
07-08 ATl Benchmark Series
2 Lojed i 10 Gr. Reading £2
z 1480 1465 score range: 1204 - 1783
o 1430
1340 —
® Meets Benchmark Goals

This was also the first year the high school implemented the AVID program

(Advancement Via Individual Determination). The purpose of implementing this
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program was to continue to raise expectations for academic achievement and
enhance the school culture to reflect the seriousness and commitment to academic
excellence. All teachers and administrators were sent out of state for a weeklong
training during the summer of 2007. They were trained to use effective
instructional techniques to improve student achievement such as note taking, study
and organizational skills, higher level thinking skills, and questioning techniques.
Although these strategies were targeted for the students in the AVID program,
teachers were encouraged to use these techniques in all their classes.

The AVID program began with the 9th grade class and an honors section of
Algebra I, Geometry I, and English 9 were added to the course offerings. Students
self-nominated to become involved with the AVID program.

Tutoring for AIMS preparation was offered before and after school and at
special Saturday AIMS academies. In addition, in 10th grade, standards elective
classes in math and reading were offered as electives for those students who were
performing below grade level in math and reading and who scored exceptionally
low on the Galileo testing.

The obstacles faced that year included start up issues for the Galileo
assessment program and, due to staffing and scheduling constraints, not all
standards elective classes were able to be taught by highly qualified content
teachers in math and reading.

This was also the first year the high school changed from a block schedule to
a typical five period per day schedule. The change in schedule was primarily made

due to the way the State was altering how attendance was reported and to be able to
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effectively accommodate the new ELL mandate to provide four English language

classes for ELL students during the school day. The schedule change did, however,

begin to constrict the number of possible credits a student could earn in a year.

An analysis of the AIMS raw data extracted from the ADE website indicates

that at the end of the 2008 school year, AIMS test results indicated that nearly fifty

percent of our sophomore class had scored in the “Meets” or “Exceeds” categories

for both Mathematics and Reading (see chart below):

: 8 &
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AIMS 2008 Summary by Grade and Content

20%
10%
0%
10 11 12 11 12
Subject Mathematics Subject Read
B FFB 39% 47% 38% 15% 23% 8%
A 12% 40% 31% 40% 51% 54%
Y 37% 13% 31% 46% 23% 38%
mE 12% 0% 0% 0% 3% 0%

The high school continued to evaluate the number of students, as shown above, in

the 11th and 12th grades who were retaking various AIMS tests and still needed to

pass in order to graduate.
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School Year 2008-2009

For the 2008-2009 school year, following student performance during the
2007-2008 school year, Vicki A. Romero High School met all Annual Yearly Progress
goals and received an Arizona Learns label of “Performing Plus”.

The high school was in the second year of Galileo assessment procedures and
the program ran much more smoothly. Returning and new teachers continued to be
trained to evaluate their students’ results. The assessments however, were only
given as pre and post tests and there was not much opportunity to evaluate student
performance during the school year to effect necessary curriculum changes.

The AVID program was in the second year of implementation, with a section
of 10th grade added, and honors classes in 9th and 10th grade math, English, and
science classes. Three AVID teachers and administrators received out of state
training and again, all teachers were encouraged to use AVID instructional strategies
school wide.

The standards elective classes and AIMS tutoring opportunities were
continued. As there had been fairly positive academic growth, some improvement
in test scores in math and reading, and a “Performing Plus” label, the high school
worked to become more efficient in the strategies for academic improvement that
were already in place.

Galileo scores in Math and Reading moved closer to the DL scores set by AT],
and the percent of students “on course” to pass AIMS also showed slight

improvement (see chart below):
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During this school year, the initial benefits of the AVID program began to

appear. The sophomore class AIMS results improved in both the Math (57% pass)

and Reading (54% pass) categories (see chart below):
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AIMS 2009 Summary by Grade and Content

10 11 11
Subject Mathematics Subject Read
B FFB 22% 61% 63% 2% 17% 0%
A 20% 19% 21% 44% 57% 80%
Y 49% 19% 16% 53% 27% 20%
BE 8% 0% 0% 1% 0% 0%

Again, the high school continued to evaluate the number of students, as shown

above, in the 11t and 12t grades who were retaking the AIMS tests and still needed

to pass in order to graduate. At the end of the school year, it became apparent that

some of the teachers who had been peers of the new Principal, who had been

promoted from a classroom position, were not taking direction well and were

undermining her authority. Therefore, some of the teachers did not have their

contracts renewed for the following school year and new teachers were hired for

the 2009-2010 school year.
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School Year 2009-2010

For the 2009-2010 school year, following student performance during the
2008-2009 school year, Vicki A. Romero High School met all Annual Yearly Progress
goals and received an Arizona Learns label of “Performing”.

For this school year, 11th grade was added to the AVID program and now
had honors courses for 9th, 10th, and 11th grades in math, English and science. The
high school made its biggest push this school year to attract students from out of the
neighborhood and in higher socioeconomic areas. The high school had a strong
math and science department, especially due to the addition of many honors classes
in these areas of the curriculum.

The Galileo assessments were administered in both fall and mid-year in
order to have mid-year assessment results to help determine how students were
progressing, and if curricular changes needed to be made. With the mid-semester
test, there was time to make those determinations. This was the first time that the

Galileo scores surpassed the benchmark DL scores set by ATI (see chart
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As there were many new staff members, a great deal of time for this school

year was spent on teacher in-service sessions regarding classroom management,
how to handle discipline issues, and helping new teachers align curriculum to the
Arizona State standards. New teachers were also trained on the AVID program.
Based on the apparent improvement in Galileo scores, it was the expectation
that AIMS test results would follow suit; that did not prove to be the case. As the
high school searched for a reason that would explain these results, it became
apparent that the high school student turnover rate was manifesting itself in AIMS
scores. It also became apparent that the students who scored well on Galileo

(especially mathematics) earlier in the school year, were not exactly the same
23





students that were administered the AIMS test(s) in the spring due to the high
turnover rate. Only 33% of 10th graders passed the new math AIMS assessment and

42% passed the reading (see chart below):

AIMS 2010 Summary By Grade and Content
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Again, the high school continued to evaluate the number of students, as shown
above, in the 11t and 12t grades who were retaking the AIMS tests and still needed
to pass in order to graduate.

This was the first year we needed to start scheduling a large number of
students into the Odyssey credit recovery lab during the school day due to the
number of students enrolling who were already significantly behind in credits.

At the end of this school year, the Principal married and moved out of state.
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School Year 2010-2011

For the 2010-2011 school year, following student performance during the
2009-2010 school year, Vicki A. Romero High School met all Annual Yearly Progress
goals. The high school received an Arizona Learns label of “Performing”.

By this year, all grade levels had AVID classes and honors classes offered in
math, English, and science.

Galileo assessments were given two times this year, the results of which
were to be analyzed by teachers to use to make curriculum adjustments. Due to the
shifting demographics of our student body, absenteeism had become a considerable
problem during this school year. Students were failing classes not because of
instruction, but because they were missing school one to three days a week.
Students would not attend, or were reluctant to attend, before or after school
programs or Saturday make up time or tutoring sessions. This new group of
students were significantly behind their cohort group in credits and had
experienced numerous school failures from dropping out of other high schools
and/or having poor academic skills, or lack of basic knowledge due to deficient
instruction or school experience.

Galileo scores indicated a drop in readiness for AIMS in Math and Reading,
and predicted a significant reduction in the passing rate for the AIMS tests (see chart

below):
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The turnover rate for this school year was also one of the largest. For this
school year, 469 students enrolled and 181 students withdrew during the school
year.

This was the first year for the retired former Assistant Principal to return as
Principal and the first half of the year operated with no counselor. In addition,
administrators were immersed in the new building construction and all staff was
trying in real time to get a handle on the new and changing student body.

The turnover rate, the changing demographics of the student body, and the
challenges of tracking individual student achievement all contributed to a notable
decline in our AIMS scores, especially in mathematics. Many incoming students were

simply lacking in basic math skills, and were unable to grasp the high school level
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concepts. Sophomores passed 31% of AIMS math standards and 45% of AIMS

reading standards (see chart below):

AIMS 2011 Summary by Grade and Content
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Subject Mathematics Subject Read
B FFB 54% 67% 46% 11% 15% 45%
A 15% 18% 46% 44% 70% 45%
Y 26% 15% 8% 44% 15% 5%
BE 5% 0% 0% 1% 0% 5%

Again, the high school continued to evaluate the number of students, as shown

above, in the 11th and 12t grades who were retaking the AIMS tests and still needed

to pass in order to graduate.

The high school is aware from analyzing student achievement data and
student growth data compiled by the Arizona Charter School Association for the
2007 through the 2011 school years that while students in the high school show
adequate growth between their 8t grade AIMS performance and their 10t grade

AIMS performance, the overall achievement levels of the students (especially in
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reading) fall below the state averages. Focus on raising students’ achievement levels
in math, and especially reading (since math performance in 2007-2009 was above
the state average, and reading performance has not met state average for any year)
is crucial. (See appendix 1 for growth charts.)

School Year 2011-2012

For the 2011-2012 (current) school year, following student performance
during the 2010-2011 school year, Vicki A. Romero High School did not meet all
Annual Yearly Progress goals, specifically by not making graduation rate and test
performance. The school received an Arizona Learns label of “Performing” and a
new letter grade of “D”. This put the school in the first year of warning for school
improvement.

With a new turn-around Principal, immediate strategies were put into place
to address the changing student population and their needs.

First, an extra period was added to the school day so that all students were
required to attend six periods per day rather than five, so they had the opportunity
to catch up on an extra credit. In addition, the school applied for alternative
calendar status so that student attendance would be counted by minutes of
attendance rather than by period. This was also important as our periods are a full
sixty minutes in length, which is about ten minutes longer than most high school
classes.

Standards elective classes in math and reading were put back into the

schedule and taught by highly qualified teachers in both math and English (reading).
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AIMS small group and/or individual tutoring was implemented and
structured during the school day on a pull out basis from elective classes for those
students who had yet to pass the AIMS tests. In addition, the tutoring is provided by
an outside tutoring agency so students are getting a fresh face and a fresh
perspective on the subject matter and objectives taught.

College Prep and academic readiness classes are offered at every grade level,
and honors classes were continued for those students in the AVID program;
although, due to budgetary constraints, the formal AVID program was dropped.

Math and English teachers began the school year with a 3-day intensive
workshop by ACT on aligning curriculum to the common core standards. Follow up
in service training occurred with this group several afternoons during the school
year. Curriculum alignment is continuing to date.

Galileo assessments were designed to be administered on a weekly basis for
immediate feedback on student performance. Department meetings are being held
bimonthly to evaluate results and make curriculum decisions. Unfortunately, to date
the school lost and had to rehire two new English (reading) teachers during the
school year. And, with the new Principal leaving mid-year, progress has been much
slower on curriculum mapping and data analysis of student performance on Galileo
assessments. A plan has recently been put into place to hire a curriculum consultant
and hold several Saturday in service days with the staff (for pay) to jump start the

curriculum mapping and student data analysis procedures.
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The credit recovery Odyssey lab continues to be at full capacity due to the
large number of students enrolling and enrolled who continue to be behind in
credits.

There continues to be a large turnover rate; to date, this year there have been
392 students enrolled and 93 students have left. The 100th day student count was
calculated to be 288, so the number of students enrolled continues to drop due to a
number of factors, including the demolition of the largest and most major
neighborhood apartment complex in the neighborhood, the serious issue of
immigration enforcement, and the inability of undocumented workers to stay

employed.

Future School Years: 2012-2013 and 2013-2014

Due to the change in our student population having significantly more “at-
risk” characteristics we are reapplying for our charter renewal as an alternative
school. Our “at-risk” student population meets the Arizona Department of
Education’s definition for an alternative school designation. These are students who
are in danger of dropping out of school and/or of failing academically by not passing
the AIMS tests or not completing required course credits due to failing grades or a
portion of the time when they have just not attended school.

The high school strongly believes that all students, no matter what their “at-
risk” factors are, can succeed in obtaining all high school credits and pass the AIMS
tests and graduate. Vicki A. Romero High School simply needs to offer these

students the best educational program to meet their varied educational needs. In
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addition, the high school is committed to provide these students with a true “high
school” experience so that they develop the social skills necessary to succeed in
their future careers and start their young adult lives feeling the accomplishment of a
successful high school experience.

The students who enroll in Vicki A. Romero High School are considered “at-
risk” because they may have had previous and current educational experiences that
have not met their needs and they have experienced past educational failure and
rejection. They may be performing below grade level in math and reading and/or
may be behind in the number of credits needed to graduate. In addition, they may
have significant family issues such as homelessness, poverty, not living with parents
due to deportation or incarceration, being parents themselves, needing to work to
support themselves or their families, language barriers, high mobility, and other
issues one faces with socioeconomic hardships.

Over and over the high school has been told by students, parents, and
community members that, were the students not enrolled in Vicki A. Romero High
School, they would not be in school, would not graduate, and would face a much
bleaker future as a high school drop-out. As it is well known, having adolescents in
school makes for a much safer, stronger and viable community than having
adolescents not in school and trying to make it on the streets.

After careful consideration of the academic, attendance, and demographic
enrollment trends over the last five years, and after careful review of the current
research literature for “at-risk”, alternative, urban high schools, we have formulated

the following plan to improve student achievement and graduation rate for the
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students at Vicki A. Romero High School. All staff is totally committed and
dedicated, as outlined in the high school Performance Management Plan, to this goal.

For the 2012-2013 through the 2013-14 school years, the high school will
reconfigure the schedule, course offerings, method of instructional delivery, and
tutoring/re-teaching opportunities. The number of highly qualified math and
English (reading) teachers will increase by 1.0 FTE math and 1.0 FTE reading,
despite our lowering enrollment, to reduce class size in these classes and provide
more tutoring/re-teaching opportunities. Professional development will focus on
alignment of curriculum in math and English (reading) to the common core
standards, using technology such as smart boards, iPads, and the Student Response
System in the classroom to enhance instructional delivery; standardizing and
publishing lesson plans for common core standards, and using daily and every four
week formative assessment data results for making immediate instructional
decisions.

Students will be offered all courses that are required for high school
graduation. The daily schedule will be configured as a block schedule so that
courses can be completed in one semester versus the current typical schedule that
requires an entire school year to complete a course. The high school will double the
seats available in the lab for credit recovery coursework using the Odyssey
curriculum. The night school credit recovery program will be increased in time from
four hours to five hours to provide more flexibility for attendance and also to add

time for those students who need it.
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Built into the schedule will be a daily thirty minute period that will be used
for tutoring and re-teaching objectives that a student may not have passed during
their morning math or English (reading) classes. These sessions will be taught by
the highly qualified math and English teachers we have on staff. Should students
not require this extra tutoring/re-teaching time, they will be free to attend other
classes or clubs offered during this thirty minute period such as silent reading
practice with Accelerated Reading comprehension assessments (already available
but not used), a variety of clubs, and specialized classes such as college prep, career
prep, assemblies, motivational speakers, etc. These classes/assemblies, etc. will be
set up as needed and can vary across the semesters. Student clubs will include
student council, journalism, yearbook, chess, computer, dance, and art, among
others that students may express an interest in. One of the classes during this thirty
minute block will be run by the school counselor with student ambassadors. This
class will be an introduction class to Vicki A. Romero High School to orient new
enrollees to the school, go over the student handbook, and set the attendance and
behavioral expectations. In addition, the new students ECAP’s will be initiated at
this time.

The Vicki A. Romero Board of Directors, administrative staff, and faculty and
staff members are thoroughly committed to meeting the needs of the “at-risk”
students who attend the Vicki A. Romero High School. Although the high school is
facing new challenges with a highly “at-risk” student population, the high school
firmly believes by changing to an alternative school status and putting research-

based effective practices for urban, minority, and low socioeconomic students in
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place as described, student achievement will significantly improve in math and
reading and will reach state averages. Thus, students will be ensured a high school
diploma. We remain fully committed and optimistic in accomplishing this goal for

our students and this community.
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PERFORMANCE MANAGEMENT PLAN TEMPLATE

Vicki A. Romero High School

INDICATOR:! _X_Math X__Reading DURATION OF THE PLAN?: Begins August 1, 2012 to June 30, 2014
MEASURE* METRIC* CURRENT End Target For This Plan*3
STATUS*
State standardized Percent (%) of students who score | (Board staff Meet or demonstrate sufficient progress toward the level

assessment
assessment

proficient on the State standardized

and
Student growth percentile (SGP)

will enter info
here)

of adequate academic performance as set and modified

periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Evidence of Meeting Action Steps Budget
Party
1. Align current math and reading By October 1, Math and The curriculum maps for math and No extra cost as
teaching materials to the curriculum 2012 with English (reading) | English (reading) classes will show teachers will
map for each math and English annual revisions | Teachers, which teaching materials align with work with the
(reading) course based on common as necessary for | Curriculum each objective being taught from the | Curriculum
core standards. the school years | Specialist, common core standards. Specialist and
2012-13 and Principal Principal during
2013-14. inservice days
within the school
year and at
bimonthly math
and English
(reading) teachers
team meetings.
2. Develop effective math and reading | Five lesson Math and Math and English (reading) teacher Cost:
lesson plans using common core plans per week | English (reading) | published math and reading daily Classrooms
objectives in math and reading that each for math teachers, lesson plans in the Taskstream already have
will include an introduction, direct and English Curriculum lesson plan program which meet the | smart boards, will
instruction, practice, and assessment | (reading) Specialist, established criteria. purchase 30, 16
of the lesson objective and which will | courses will be | Principal GB IPADS for
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incorporate interactive technology
(smart boards, IPADS, Student
Response Systems) as appropriate.

published in the
Taskstream
lesson plan
program, each
week from the
start of the
school year
(August 1,
2012) ongoing
though the end
of the school
year (May 30,
2012) with
revisions to
lesson plans
made, as
necessary, for
the 2013-14
school year.

2012-13 school
year, cost=

$499 each
totaling $14,970
(free shipping)
and 30 additional
for the 2013-14
school year,
cost=$14,970.
Will continue
Taskstream
lesson plan
program at a cost
of $2,000.00 per
year. Will add 7
Student
Response
System
Classroom sets
($2500 per set)
for the 2012-13
school year cost=
$17,500 and 3
additional
classroom sets
for the 2013-14
school year,
cost=$7,500.
Time for
developing the
lesson plans is
built into the
teacher inservice
day schedule and
daily workday for
both the 2012-13
and 2013-14
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school years.
Total 2012-13
costs=$34,470
Total 2013-14
costs=$24,470

3. Implement a new course schedule
that provides for a daily 30 minute
period of tutoring for students in 9"
and 10" grade math and English
(reading) (and those 11" and 12"
graders who have not passed AIMS
tests in math and/or reading) for
those students who do not fail the
assessment of the common core
standard objective taught in math
and/or reading that day.

Starting in
August 1, 2012
through June
30, 2014.

Math and
English (reading)
teachers will
teach the
tutoring/makeup
sessions each
day.

Attendance log of students in
attendance at the daily tutoring
sessions.

Additional cost
includes the
hiring of an
additional highly
qualified math
and a highly
qualified English
teacher (reading)
in order to
provide smaller
class sizes in
math and English
(reading) and to
have highly
qualified math
and English
(reading) teachers
available for daily
tutoring .

2 FTE teacher
salaries with
benefits for 2012-
13=%$90,000

2 FTE teacher
salaries with
benefits for 2012-
14=%$90,000

Approved 11/19/2010






STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Implement a teacher evaluation Begin the Math and English Results of Galileo benchmark No additional
process that requires teachers to new (reading) teachers, | assessments will be part of each cost. Galileo
perform an analysis every 4 weeks of | teacher Curriculum teacher’s formal evaluation plan. cost already in
Galileo benchmark assessments evaluation Specialist, Principal school budget
individually and within their math and process by Each teacher will be required to and the school
English (reading) departments. September turn into the Principal an analysis of | day schedule
1, 2012 and their individual student progress for | allows teacher
continue each class based on their Galileo time for analysis
use results which will include their own | of benchmark
throughout personal analysis and a subject assessment
the 2012-13 team analysis. The analysis will results.
and 2013- include an improvement plan.
14 school
years.
2. Implement the REIL (Rewarding Begin new | All teachers, All teachers will be evaluated by No additional
Excellence in Instruction and teacher Curriculum the Principal with the formal REIL cost. Principal’s
Leadership) teacher evaluation evaluation Specialist, Principal | evaluation instrument at least two | major duty is
instrument which is designed to process by times per year. teacher
support teacher implementation of September evaluation.
formative assessment at a student and | 1, 2012 and
class level, curriculum content, continue
instructional strategies, student use
engagement time, and participation in | throughout
professional collaborative groups. the 2012-13
and 2013-
14 school
years.
3. Create common core standards 4- By Math and English Galileo 4-week assessments will No additional
week benchmark formative September | (reading) Teachers, | be accessible for each teacher to cost.
assessments using the Galileo 1, 2012 the | Principal, and print and score through the school
assessment program in math and first 4-week | Curriculum network.
reading based on the curriculum map assessment | Specialist
of common core objectives to be will be
taught every four weeks of the school | completed
year in math and reading for a total of | with each 4-
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8 total assessments.

week
assessment
to follow in
November,
December,
2012 and
January,
February
and March
2013, with
revisions as
necessary
made
during the
2013-14
school year.

4. Administer common core standards
formative assessments using the
Galileo assessment program in math
and reading based on the curriculum
map of common core objectives to be
taught every four weeks during the
school year in math and reading.

Each four
weeks of
each
semester
beginning in
August
2012
through
May, 2013
and
continuing
every 4
weeks for
the 2013-,
2014 school
year.

Math and English
(reading) teachers,
Principal, and
Curriculum
Specialist

Evidence of 8 common formative
assessments in math and 8
common formative assessments in
reading in the Galileo assessment
program.

No additional
cost.
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STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Math and English (reading) teachers Every 4 Teachers Every 4 weeks, teachers will turn in No
will analyze the common core standard weeks an analysis of the results of the additional
Galileo 4-week formative benchmark during the common core standards Galileo 4- cost.
assessments in math and reading at the | 2012-13 week formative benchmark
student level of attainment. school year assessments in math and reading by
starting in student and class proficiency.
September
2012
through
May 2013
and
following
the same
schedule for
the 2013-14
school year
2. Math and English (reading) teachers Every 4 Math and English Teachers’ student achievement logs | No
will keep a record of attainment of weeks (reading) teachers. and documentation of parent additional
common core standards for each of their | during the meetings every 4 weeks. monies
students that will be reviewed with the 2012-13 required.
students and their parents after every 4 | school year The achievement record for each There will
week common core standards formative | starting in student will include attendance, be 8 half
Galileo assessments. September grades, performance on daily lesson | days built
2012 assessments and number of days in | into the
through attendance in the tutoring period, school
May 2013 individual 4 week Galileo benchmark | schedule
and assessment results, and any other SO
following relevant school data such as Azella teachers
the same testing. can meet
schedule for with
the 2013-14 parents in
school year. the
afternoon
and
evening of
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those

days
3. Math and English (reading) teachers Daily, each | Math and English Documentation student performance | No extra
during the tutoring class will reassess time a (reading) teachers. on the assessment of the objective cost.
each student on the objective taught student taught in tutoring.
following the tutoring instruction and attends the
report back to the regular math or tutoring
English (reading) teacher, if the objective | class.
was met.
4. Math and English (reading) teachers Weekly Math and English Record of modifications made to the | No extra
will meet weekly by department to starting in (reading) teachers, curriculum maps in math and reading | cost.
review the number of students not August Principal, Curriculum

passing daily objectives and will
determine any area of the curriculum
maps need to be modified to be ensure
student mastery.

2012 for the
entire
school year,
and again
for the 2013
school year.

Specialist

STRATEGY IV: Develop and implement a

professional development plan that supports effective implementation of the curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Math and English (reading) August 1, Curriculum Math and English (reading)teacher’'s | No extra
teachers will attend 5 days of 2012 to Specialist, Principal, | lesson plans published in Taskstream | monies
direct in service instruction May 25, math and English lesson program will reflect the needed.
regarding aligning their 2013 (reading) teachers criteria they were instructed to 101in
curriculum to common core 10 day . include in a daily lesson plan. service
standards, developing dynamic days will
and multimedia instructional August 1, be built
lesson plans with daily 2013 to into the
assessment of lesson objectives, | May 25, teacher
using available technology (smart | 2014 contracts.
boards, IPADS, Student 10 days.

Response Systems), and the
Taskstream lesson plan program
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and how to analyze assessment
data by class and student to
improve student achievement
each school year.

2. Math and English (reading) teachers One half School Principal Teachers attendance at half day in No extra
will attend a half day of in service where | day during service regarding teacher evaluation | monies
the Principal will review the new teacher | the in procedures. needed.
evaluation form and procedures. service 10 in
training service
week prior days will
to school be built
starting in into the
August, teacher
2012 and contracts.
again at the
start of the
school year
in August,
2013.
3. Math and English (reading) teachers One half School Principal Teachers attendance at half day in No extra
will attend a half day of in service where | day during service regarding tutoring class monies
the school principal will review the in procedures and methods. needed.
procedures and methods of teaching , service 10 in
assessment, and reporting of student training service
results required for the new tutoring week prior days will
class. to school be built
starting in into the
August, teacher
2012. contracts.
4. Math and English (reading) teachers One full day | Principal and Teachers attendance at full day in No extra
will attend a full day of in service training | during the in | Curriculum service regarding proper use of monies
on the proper use of the technology they | service Specialist Taskstream lesson plan program , needed.
will be required to use in their daily training Smart Boards, IPADS, and Student 10 in
lessons plans, including the Taskstream | week prior Response Systems. service
lesson plan program, Smart Boards, to school days will
IPADS, and Student Response Systems. | starting in be built
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August, into the
2012 and teacher
again at the contracts.
start of the
school year
in August,
2013.

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and
action steps for each year of the performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g.,
2011). The charter holder may add years, as necessary.

Year 1: Budget Total ___0.0 Fiscal Year __FY 2012
Year 2: Budget Total __$167,742
Year 3: Budget Total __$157,742

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010







Five-Year Interval Report

— CTDS: 07-87-75-000 | Entity ID: 6370 —

Arizona State
Board for

Charter Schools

Dashboard Alerts Bulletin Board Charter Holder DMS Email Tasks Search Help Other

Five-Year Interval Report Back to reports list

AR1ZONA STATE BoARD FOR CHARTER ScHoOLS
Renewal Summary Review

Interval Report Details Hi

Report Date: 05/04/2012 Report Type: Renewal
Charter Contract Information Hide Section
Charter Corporate Name: Vicki A. Romero High School
Charter CTDS: 07-87-75-000 Charter Entity ID: 6370
Charter Status: Open Contract Effective Date: 06/04/1998
Authorizer: ASBCS Contractual Days:
Number of Schools: 1  Vicki A. Romero High School: 180
Charter Grade Configuration: 9-12 Contract Expiration Date: 06/03/2013
FY Charter Opened: — Charter Signed: 05/04/1998
Charter Granted: — Corp. Commission Status Charter Holder is in Good
Standing
Corp. Commission File # 0873426-7 Corp. Type Non Profit
go':p. Commission Status 04/25/2012 Charter Enrollment Cap 500
ate

Charter Contact Information

Mailing Address: 3005 East Fillmore Street Website: —
Phoenix, AZ 85008
Phone: 602-850-2600 Fax: 602-850-2615
Mission Statement: To provide the highest quality of education to all students in order that they will develop to
their maximum potential in becoming useful and responsible members of home, community
and society.
Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Roger Romero rromero@varhs.org 07/15/2010
Academic Performance - Vicki A. Romero High School Hide Section
School Name: Vicki A. Romero High School School CTDS: 07-87-75-201
School Entity ID: 6371 Charter Entity ID: 6370
School Status: Open School Open Date: 08/11/2003
Physical Address: 3005 E. Fillmore Street Website: —

http://online.asbcs.az.gov/reports/interval_report/142[5/4/2012 4:45:24 PM]
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Five-Year Interval Report

Phoenix, AZ 85008

Phone: 602-681-2200 Fax: 602-275-7517
Grade Levels Served: 9-12 FY 2011 100" Day ADM: 334.495
Academic Performance Per Fiscal Year Hide Section
FY AZ LEARNS Profile Met AYP
High School HS 10
2011 Performing; D — — Not Met
2010 Performing — — Met
2009 — Performing Plus — Yes
2008 — Performing - Yes
2007 — — Performing Plus No

Charter/Legal Compliance Hide Section
Charter Corporate Name: Vicki A. Romero High School
Charter CTDS: 07-87-75-000 Charter Entity ID: 6370
Charter Status: Open Contract Effective Date: 06/04/1998
Timely Submission of AFR ~ Hide Section Timely Submission of Budget Hide Section
Year Timely Year Timely
2011 Yes 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes
2008 Yes 2009 Yes
2007 Yes 2008 Yes
Special Education Monitoring Detail Hide Section
SPED Monitoring Date 11/30/2007 Child Identification Partial High
Evaluation/Re-evaluation: Partial High IEP Status: Partial Low
Delivery of Service: In Compliance Procedural Safeguards: Partial High
Sixty Day Item Due Date — ESS Compliance Date: —
Audit and Fiscal Compliance Hide Section
Charter Corporate Name: Vicki A. Romero High School
Charter CTDS: 07-87-75-000 Charter Entity ID: 6370
Charter Status: Open Contract Effective Date: 06/04/1998
Timely Submission of Annual Audit Hide Section
Year Timely
2011 No
2010 Yes
2009 Yes

http://online.asbcs.az.gov/reports/interval_report/142[5/4/2012 4:45:24 PM]





Five-Year Interval Report

2008 Yes
2007 Yes
FY Issue #1 Issue #2 Issue #3
2011 Fingerprinting Fiscal Matters No CAP Alternative Calendar Status
2010
2009
2008
2007
There were no repeat findings for fiscal years 2007 to 2011.
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Detailed Business Plan Section Checklist

Charter Holder: Vicki A. Romero High School (Entity ID 6370)

Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:

Yes — Required element addressed.
No — Required element not addressed.
Not Applicable — Required element not applicable to the charter holder.

Arizona State Board for Charter Schools (Board) staff will complete the Detailed Business Plan Section Checklist. The Checklist will be used by
the Board in its consideration of the charter holder’s request for charter renewal. “ No” answers may adversely affect the Board’'s decision
regarding a charter holder’s request for charter renewal.

Il b.1. CHARTER HOLDER’S ORGANIZATIONAL M EM BERSHIP
Required Elements Yes No N/A COMMENTS
o Evidence of the appropriate filings with either the Board, Arizona X
Corporation Commission or both submitted.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY
PART A — RENEWAL BUDGET PLAN

Required Elements Yes No N/A COMMENTS
o Completed Renewal Budget Plan submitted. X
o 4 years of financial information provided as required by the X
Renewal Instructions with fiscal years clearly identified.
o Renewal Budget Plan includes average daily membership (ADM) X Please note that according to reports
used in each fiscal year and the basis for projected ADM. available through the Arizona Department

of Education’s website, the charter
holder’'s 40" day and 100" day ADM as of
April 16, 2012 were 288.775 and
280.585, respectively.
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Assumptions provided for key components of the Renewal Budget X
Plan, including the basis for all projected revenue line items used.

Increases or decreases of 10% or more in the “ total expenses” X
line item from year to year in the Renewal Budget Plan are
explained in the “ Assumptions/Notes” section.

Each “ Other” line item used is explained in the X
“Assumptions/Notes” section to specify what is included.

For those required to submit the Academic Performance Section of X
the renewal application, the charter holder’'s previous two audits
and the Renewal Budget Plan demonstrate the charter holder has
the financial capacity to implement the “budget” as detailed in the
Academic Performance Section.

Renewal Budget Plan is mathematically correct. X The “ Total Revenue”, “ Total Expenses”
and “ Increase (Decrease) in Net Assets”
sections of the Renewal Budget Plan are
mathematically correct. The calculation to
determine “ Net Assets, End of Year” for
fiscal year 2011, however, is not
mathematically correct. Based on the
change in net assets reflected in the
Renewal Budget Plan, the fiscal year
2011 end of year net assets would be
$5,943,986.77. Working this change
through the remaining years, the
projected fiscal year 2014 end of year net
assets would be $5,896,842.87.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY
PART B — FINANCIAL SUSTAINABILITY NARRATIVE

Required Elements | Yes | No | N/A | COMMENTS
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o For those required to complete the renewal application’s “ Charter X
Holder’s Financial Sustainability” section because at least one of
the two previous audits identified a going concern or identified
negative net assets or negative members’/stockholders’ equity at
year end, a narrative is provided.

o Narrative does not exceed one page in length. X
o Narrative explains the charter holder’s current financial situation. X
o Narrative includes the specific steps the charter holder has already X

taken to improve its financial situation and ensure the continued
financial sustainability of the charter school(s).

o Evidence provided that supports each of the steps already taken by X
the charter holder to improve its financial situation and ensure the
continued financial sustainability of the charter school(s).

TOTAL (Sections Il b.1, 1l b.2 Part A, and Il b.2 Part B) 7 1 6

Check one (required):

LIMEETS THE REQUIREMENTS (All applicable “ Required Elements” received a “Yes” .)

DOES NOT MEET THE REQUIREMENTS (One or more applicable “ Required Elements” received a “No” .)

Board Staff Review Date: April 17, 2012
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Vicki A. Romero High School- Entity ID 6370
School: Vicki A. Romero High School

Renewal Executive Summary

Sources of Evidence for this Document

Pursuant to A.R.S. 15-183.1, a charter may be renewed for successive periods of twenty years.
The Arizona State Board for Charter Schools (Board) has established a process for the renewal
of a charter that is based on affirmative evidence in three areas:

I. Success of the academic program, including academic achievement
II. Viability of the organization, including fiscal management and compliance
lll. Adherence to the terms of the charter, including contract and legal compliance

Evaluation of the charter holder's success in these three areas is based on a variety of
information that will serve as sources of evidence in determining renewal of a charter. These
sources include, but are not limited to:

Pupil achievement data
Independent financial audits
Five-year interval summary reviews
Site visit reports

Monitoring reports

Application package for renewal

Profile

Vicki A. Romero operates one school serving grades 9-12. The graph below shows the charter
holder’s actual 100th day average daily membership (ADM) for fiscal years 2007-2011 and the
fiscal year 2012 ADM or estimated count as of April 16, 2012, and projected ADM through 2014.
Projections were provided by the charter holder as part of the submitted Renewal Budget Plan.

Vicki A. Romero High School:
Historical and Projected ADM for FY 2007 - 2014
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Graphs displaying the academic achievement for the past five years, if available, are provided
below.

Vicki A. Romero High School - Vicki A. Romero High School(6371) Vicki A. Romero High School - Vicki A. Romero High School(6371)
HS Math Academic Achievement HS Reading Academic Achievement

100% 100%

sssss

MM..
\
sing ding
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20%
2011 HS State Median= 45 2011 HS State Median= 43
10%

Medlan Student Growth Pereentile Math Median Student Growth Percentile Reading

I. Success of the Academic Program

The academic performance of the school operated by the charter holder did not meet or
demonstrate sufficient progress toward the Board’s level of adequate academic performance.
Therefore, the charter holder was required to submit a Performance Management Plan in the
academic section of the renewal application and to complete the Renewal Budget Plan.

On March 30, 2012 the charter holder submitted a PMP narrative and templates. Academic
oversight documentation was not submitted.

A leadership team discussion took place on May 2 at Vicki A. Romero High School
administrative office with Roger Romero (Charter Representative/Community Relations
Director) and Jane Juliano (Curriculum Director). Approximately half of the information
submitted in the PM P narrative was not required for the PMP and was not evaluated. The
information in the narrative that met the requirements of the application was evaluated. As
identified in the Performance Management Plan and confirmed during the leadership team
meeting, the school has experienced repeated principal turnover in the last several years. The
current principal was placed in the position in February and had been employed as a teacher
with the school since 2005.

The leadership team discussion confirmed that the school uses Galileo benchmark
assessments to measure readiness for the AIMS test and for teachers to determine
adjustments to the curriculum. The team discussion also confirmed information in the narrative
that stated the school started using ACT Quality Core and teachers received training by ACT on
aligning curriculum to the Common Core Standards at the beginning of the 2011-2012 school
year. According to the leadership team discussion, teachers at the school recently received
additional training from ACT on using assessments in the program.

According to the leadership team discussion, some of the technology that is included in the
PMP, such as iPads and student responders, is part of the school’s effort to increase student
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engagement and motivate students to attend school. The leadership team stated during the
discussion that there has been some consideration of changing to alternative school status.

Required submissions for the Academic Performance Section and the Renewal Budget Plan, as
well as the applicable evaluation instrument and checklist, are included in the charter holder’s
portfolio. The evaluation instrument completed by staff identifies whether the required
information provided included a Full Description, a Partial Description, or a Very Limited
Description. The checklist completed by staff identifies whether the required elements of the
Detailed Business Plan were addressed.

. Viability of the Organization

The charter holder meets the standards specified in the Renewal Application Instructions.
Therefore, the charter holder was not required to submit the charter holder’s Financial
Sustainability portion of the Detailed Business Plan Section.

lll. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action®

In November 2011, the Board voted to withhold 10% of the charter holder’'s monthly State aid
apportionment for failure to timely submit the fiscal year 2011 audit. The withholding occurred
for one month.

An Open Meeting Law complaint has been filed against the charter holder. The complaint is
currently being investigated by the Attorney General’s Office.

B. Other Compliance Matters’

In November 2007 the charter holder was notified by the Arizona Department of Education,
Exceptional Student Services (ADE/ESS) of non-compliance and partial compliance issues to be
addressed by a Corrective Action Plan. The 2007 monitoring was closed out on November 14,
2008.

The fiscal year 2011 audit identified an issue that required a corrective action plan (CAP).
Specifically, the audit indicated that the school did not have a fingerprint clearance card for one
teacher. The charter holder submitted a satisfactory CAP.

Additionally, the fiscal year 2011 audit indicated that the school recorded make-up time from
subsequent days to reduce students’ prior day absences although the school was not approved
to operate on an alternative calendar. Because the Board approved an Alternative Calendar
Notification Request on September 20, 2011, a CAP was not required.

! For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
2 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
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Further, the fiscal year 2011 audit identified that board members were receiving a stipend. The
charter holder timely provided the requested information.

For the previous five fiscal years, the charter holder has failed to timely submit its annual audit
for one or more years. Please see the “ Compliance Matters Requiring Board or Other Agency
Action” section of this report for more information.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was consistent with the
information on file with the Arizona Corporation Commission, the charter holder was not
required to submit the charter holder's Organizational Membership portion of the Detailed
Business Plan Section.

Board Options

Option 1: The Board may approve the renewal. The following language is provided for
consideration: Renewal is based on consideration of academic, fiscal and contractual
compliance of the charter holder. In this case, there is arecord of academic performance below
the Board’s level of adequate academic performance, which has been addressed by the charter
holder through the inclusion of a performance management plan as part of the renewal
application package and can be incorporated in the charter contract. There is also a record of
past contractual noncompliance which has been reviewed. With that taken into consideration
as well as all information provided to the Board for consideration of this renewal application
package and during its discussion with representatives of the charter holder, | move to approve
the request for charter renewal and grant a renewal contract to Vicki A. Romero High School
that incorporates the performance management plan.

Option 2: The Board may deny the renewal. Staff recommends the following language for
consideration: Based upon areview of the information provided by the representatives of the
charter holder and the contents of the application package which includes the academic
performance, the fiscal compliance, and legal and contractual compliance of the charter holder
over the charter term, | move to deny the request for charter renewal and to not grant a
renewal contract for Vicki A. Romero High School. Specifically, the charter holder, during the
term of the contract, failed to meet the obligations of the contract or failed to comply with state
law when it:

1. Failed to provide a learning environment that improved pupil achievement in
accordance with A.R.S. § 15-181(A).

2. Other specific reasons the Board may have found during its consideration
including...
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Performance Management Plan (PMP)

Evaluation Instrument-Math and Reading

Vicki A. Romero High School
Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

and implement a plan for monitoring the integration of the
Arizona Academic Standards into mathematics and reading
instruction. (Ex: Lesson plan review, formal teacher
evaluations, informal classroom observations, checklists,
data review teams)

A response that meets the requirement will include: Vv Comments
L
D
the school's efforts for the previous five years to provide The description provided for the past five years lacks
and implement a mathematics and reading curriculum that detail as to how the actions taken will result in
improves student achievement. (Ex: Curriculum alignment, improved pupil achievement.
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)
the school’s efforts for the previous five years to develop X | The description provided does not include continuous

efforts to develop or implement a plan for monitoring
the Arizona Academic Standards.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in mathematics and reading. (Ex:
Formative and summative assessments,
common/benchmark assessments, articulated assessment
plan, data review teams)

The description provided for the past five years lacks
detail as to how the actions taken have resulted in a
plan for monitoring and documenting student
proficiency.

01/07/10

Page 1 of 4






the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a mathematics and
reading curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

No description was provided.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

The description provided for the past five years lacks
detail as to whether relevant data was analyzed.

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

The description provided for the past five years lacks
detail on the types of data collected and how
relevant data was analyzed.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

No description was provided.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past five years lacks
detail regarding identified patterns and trends as well
as identified strengths and weaknesses.

a representation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

The charts and graphs included did not provide a
detailed representation of the findings from the data
analysis.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

The description does not include a connection
between the findings and the development of the
action steps in the plan.

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

| A response that meets the requirement will include:

Comments

01/07/10
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Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.

o action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy II: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.

o action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy Ill: Develop and implement a plan for monitoring and documenting student proficiency.

Required Elements

| A response that meets the requirement will include:

Comments

01/07/10
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Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.

o action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy IV: Develop and

implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

The majority of the action steps provided are
sequential and timely, and contribute to the school’s
ability to provide and implement a curriculum that
improves student achievement.

o action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.
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Comparison Schools

Selection of schools: Schools were selected based on grade levels served, proximity, and availability
of data.

e Grade levels served — schools serving grades in common with the selected school site were
included.
Example: If the selected school serves grades K-8, a K-3 and a 5-12 school would be listed. In
the case of a K-12 school as the selected site, both elementary (K-8) schools and high schools
(9-12) are included.

e Proximity — charter and district schools located within a two mile radius were included. If fewer
than four school sites were located within a two mile radius, the distance was increased until at
least four schools were located or a radius of 15 miles was reached. If the selected site is not an
alternative school, alternative schools may be included in the list but do not count toward the
four school minimum to be listed. If fewer than four schools were located within a 15 mile radius,
the list consists only of schools within that 15 mile radius.

¢ Availability of data — Additional information regarding specific data elements is included below.
Schools that did not have current academic data for proficiency and growth, but met the criteria
of inclusion based on grade levels served and proximity, were not included in the list.

Number of Students: Enroliment information is based on the October 1, 2010 student count reported
to the Arizona Department of Education.

Free/Reduced Lunch Eligible: Student eligibility percentages are provided by the school’s enroliment
information. Data is from the 2010-2011 school year.

Grades Served: Grade levels served are based on 2010-11 school year data as reported to the
Arizona Department of Education.

AZ LEARNS Label: Legacy and letter grade labels are based on the Arizona Department of
Education’s Accountability System for the 2010-11 school year.

Math and Reading Proficiency on AIMS: Proficiency is determined by the percentage of students
earning a score of “Meets” or “Exceeds” on the math or reading portion of Arizona’s Instrument to
Measure Standards (AIMS) tests in 2011 as reported by the Arizona Department of Education.

Math and Reading Median Growth Percentile: The median growth percentile is the median percentile
of all students in the school with AIMS and Stanford 10 test data, and shows if a school has high,
typical or low student growth. Growth percentiles are calculated for all third- through tenth-grade
students who took the AIMS test and second and ninth-grade students who took the Stanford 10 test.
This model looks at the student’s progress over a number of years compared to their academic peers.
Growth Percentile scores are calculated by the Association and are based on 2010-11 AIMS and
Stanford 10 test scores.
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School Comparison - Vicki A. Romero High School

Address 3005 E. Fillmore | 2550 E Jefferson 108 N 40th St 2801 N. 31st St | 3943 E. Thomas 'If:iﬁaia;td 2645 E. Osborn Mc‘E)SOS\)/ZeT:I' Rd 728 E. McDowell | 512 E Pierce St
St Phoenix St Phoenix Phoenix Phoenix Rd Phoenix . Rd Phoenix . Rd. Phoenix Phoenix
Phoenix Phoenix
Charter Charter Charter Charter Charter -
School Type Charter (Alternative) Charter (Alternative) (Alternative) (Alternative) Charter Charter (Alternative) District
Distance from N/A 77 mi 1.3 mi 1.6 mi 21mi 2.2 mi 2.3 mi 2.4 mi 2.8 mi 2.9 mi
Charter Holder
Number of Students 301 204 246 95 75 73 130 348 266 270
Free/R:;fg: Lunch 69% N/A 84% 64% N/A N/A N/A 0% 82% 59%
Grades Served 9-12 9-12 9-12 K-12 9-12 9-12 K-12 K-12 9-12 9-10
AZ Learns Label Performing Performing Performing Plus Performing Performing Performing Performing Performing Plus Performing Excelling
AZ Learns A-F D N/A A N/A N/A N/A N/A B N/A B
Math Proficiency 34.7 7.7 80.9 20 14.3 25 17.9 49.6 35.7 90.7
Reading Proficiency 50 14.3 824 20.6 100 33.3 50 71.8 38.9 97.3
Math g"efg'eir:igowm 65.0 Typical 21.0 Low 67.0 High 28.0 Low 28.0 Low 58.0 Typical 23.0 Low 50.0 Typical 39.0 Typical 28.0 Low
Reading Median 52.5 Typical 35.0 Typical 57.0 Typical 21.5 Low 61.0 Typical 9.0 Low 29.0 Low 65.0 Typical 36.0 Typical 38.0 Typical

Growth Percentile
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School Comparison - Vicki A. Romero High School

3005 E. Fillmore

1101 E Thomas

3906 E Broadway

Address St Phoenix Rd Phoenix Phoenix
School Type Charter District Charter
Distance from . .
Charter Holder N/A 3mi 3.4 mi
Number of Students 301 2354 452
Free/Recn!uged Lunch 69% 73% 79%
Eligible
Grades Served 9-12 9-12 9-12
AZ Learns Label Performing ngh|¥ Performing
Performing
AZ Learns A-F D C D
Math Proficiency 34.7 57.3 18.8
Reading Proficiency 50 775 50
Math Median Growth . . .
Percentile 65.0 Typical 45.0 Typical 34.0 Typical
Reading Median 52.5 Typical 46.5 Typical 41.0 Typical

Growth Percentile
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