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Five-Year Interval Report

Arizona State
Board for

Charter Schools

Dashboard Alerts Bulletin Board Charter Holder DMS Email Tasks Search Help Other

Five-Year Interval Report Back to reports list

AR1ZONA STATE BoARD FOR CHARTER ScHoOLS
Renewal Summary Review

Interval Report Details Hi

Report Date: 06/01/2012 Report Type: Renewal
Charter Contract Information Hide Section
Charter Corporate Name: Edkey, Inc. - Redwood Academy
Charter CTDS: 07-87-40-000 Charter Entity ID: 81043
Charter Status: Open Contract Effective Date: 07/01/1998
Authorizer: ASBCS Contractual Days:
Number of Schools: 1 » Sequoia Redwood Charter School: 180
Charter Grade Configuration: K-8 Contract Expiration Date: 06/30/2013
FY Charter Opened: — Charter Signed: 06/05/2003
Charter Granted: 05/19/2003 Corp. Commission Status Charter Holder is in Good
Standing
Corp. Commission File # 1195015-8 Corp. Type Non Profit
([',;o':p. Commission Status 06/01/2012 Charter Enrollment Cap 200
ate

Charter Contact Information

Mailing Address: 1460 South Horne Website: http://www.edkey.org
Mesa, AZ 85204

Phone: 480-461-3200 Fax: 480-649-0747

Mission Statement: The mission of Redwood Academy is to assist families in the education of their children by

using time-tested teaching techniques, new technology tools, and by building character and
confidence in order to assist students in fulfilling their individual missions.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Ron Neil ron.neil@edkey.org 09/10/2017
Academic Performance - Sequoia Redwood Charter School Hide Section
School Name: Sequoia Redwood Charter School CTDS: 07-87-40-101
School
School Entity ID: 79263 Charter Entity ID: 81043
School Status: Open School Open Date: 07/01/1998
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Five-Year Interval Report

Physical Address: 6810 W. Thunderbird Rd Website: —
Peoria, AZ 85048
Phone: 623-878-0986 Fax: 623-776-7956
Grade Levels Served: K-8 FY 2011 100" Day ADM: 57.0025
FY AZ LEARNS Profile Met AYP
Elementary ELEM 358
2011 Performing — — Met
2010 Performing — — Met
2009 — Performing — Yes
2008 — Performing — Yes
2007 — — Performing Plus Yes

Charter Corporate Name: Edkey, Inc. - Redwood Academy
Charter CTDS: 07-87-40-000 Charter Entity ID: 81043
Charter Status: Open Contract Effective Date: 07/01/1998
Year Timely Year Timely
2011 No 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes
2008 Yes 2009 Yes
2007 Yes 2008 No

Audit and Fiscal Compliance Hide Section

Charter Corporate Name: Edkey, Inc. - Redwood Academy
Charter CTDS: 07-87-40-000 Charter Entity ID: 81043
Charter Status: Open Contract Effective Date: 07/01/1998

Year Timely

2011 Yes

2010 Yes

2009 No

2008 Yes

2007 Yes

FY Issue #1
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2011
2010
2009
2008 Classroom Site Fund (301)
2007 Classroom Site Fund (301)

There were no repeat findings for fiscal years 2007 to 2011.
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Comparison Schools

Selection of schools: Schools were selected based on grade levels served, proximity, and availability of
data.

e Grade levels served — schools serving grades in common with the selected school site were
included.
Example: If the selected school serves grades K-8, a K-3 and a 5-12 school would be listed. In
the case of a K-12 school as the selected site, both elementary (K-8) schools and high schools
(9-12) are included.

e Proximity — charter and district schools located within a two mile radius were included. If fewer
than four school sites were located within atwo mile radius, the distance was increased until at
least four schools were located or a radius of 15 miles was reached. If the selected site is not
an alternative school, alternative schools may be included in the list but do not count toward
the four school minimum to be listed. If fewer than four schools were located within a 15 mile
radius, the list consists only of schools within that 15 mile radius.

¢ Availability of data — Additional information regarding specific data elements is included below.
Schools that did not have current academic data for proficiency and growth, but met the criteria
of inclusion based on grade levels served and proximity, were not included in the list.

Number of Students: Enroliment information is based on the October 1, 2010 student count reported
to the Arizona Department of Education.

Free/Reduced Lunch Eligible: Student eligibility percentages are provided by the school’s enroliment
information. Data is from the 2010-2011 school year.

Grades Served: Grade levels served are based on 2010-11 school year data as reported to the Arizona
Department of Education.

AZ LEARNS Label: Legacy and letter grade labels are based on the Arizona Department of Education’s
Accountability System for the 2010-11 school year.

Math and Reading Proficiency on AIM S: Proficiency is determined by the percentage of students
earning a score of “Meets” or “ Exceeds” on the math or reading portion of Arizona’s Instrument to
Measure Standards (AIMS) tests in 2011 as reported by the Arizona Department of Education.

Math and Reading M edian Growth Percentile: The median growth percentile is the median percentile
of all students in the school with AIMS and Stanford 10 test data, and shows if a school has high,
typical or low student growth. Growth percentiles are calculated for all third- through tenth-grade
students who took the AIM S test and second and ninth-grade students who took the Stanford 10 test.
This model looks at the student’s progress over a number of years compared to their academic peers.
Growth Percentile scores are calculated by the Association and are based on 2010-11 AIM S and
Stanford 10 test scores.

ASBCS June 11, 2012





Sequoia Redwood Charter School

6810 W. 18052 N. Black 2020 W. 3021 W. Evans | 3333 W.Banff | 14421 N.23rd | 3910 W. Grovers
Address Thunderbird Rd. Canyon Hwy. Morningside Dr. . . .
. . . Dr. Phoenix Phoenix Ave. Phoenix Glendale
Peoria Phoenix Phoenix
School Type Charter Charter District District District District District
Number of Students 77 477 N/A 632 671 575 514
Distance N/A 1mi 1.2 mi 1.4 mi 1.4 mi 1.5mi 1.6 mi
Free/Reduced Lunch 75% 65% 82% 77% 60% 68% 55%
Eligible
Grades Served K-8 K-8 K-6 K-6 7-8 K-8 K-6
AZ Learns Label Performing Performing Plus | Performing Plus [Highly Performing| Performing Plus | Performing Plus | Performing Plus
AZ Learns A-F N/A B B A C C B
Math Proficiency 48.1 62.5 61.8 74.1 51.9 57.5 71
Reading Proficiency 74.1 78.8 83.7 82.9 74 76.2 83.3
Math Medi h . . . . . . .
a P;S;r:iirowt 51.0 Typical 59.0 Typical 47.0 Typical 61.0 Typical 40.0 Typical 51.0 Typical 52.0 Typical
Reading Median . . . . . . .
54.0 Typical 53.0 Typical 59.0 Typical 60.0 Typical 44.0 Typical 48.0 Typical 54.0 Typical

Growth Percentile

June 11, 2012






Sequoia Redwood Charter School

Address Thugzi(r)b\i,r\ii. Rd 14850 N. 39th 18440 N. 15th 19602 N. 23rd [16225 N. 7th Ave.
. ’ Ave. Phoenix Ave. Phoenix Ave. Phoenix Phoenix
Peoria
School Type Charter District District Charter District
Number of Students 77 562 610 179 760
Distance N/A 1.8 mi 1.9 mi 2 mi 2.2 mi
Free/Reduced Lunch 75% 60% 88% 59% 53%
Eligible
Grades Served K-8 K-6 K-6 K-5 7-8
AZ Learns Label Performing Performing Plus | Performing Plus Performing Performing Plus
AZ Learns A-F N/A B C N/A B
Math Proficiency 48.1 63.1 53.8 0 57.4
Reading Proficiency 74.1 79.2 70.8 50 79.3
Math Median Growth . . . .
Percentile 51.0 Typical 49.0 Typical 52.0 Typical 23.0 Low 46.0 Typical
Reading Median 54.0 Typical 53.0 Typical 52.0 Typical 28.0 Low 51.0 Typical

Growth Percentile

June 11, 2012






Sequoia Redwood Charter School

June 11, 2012
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Performance Management Plan (PMP)
Evaluation Instrument-Math
Edkey, Inc., Sequoia Redwood
Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION

PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.

— The plan partially addresses the required elements.

— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include: F|P

O
O
or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

o the school's efforts for the previous five years to provide X
and implement a mathematics curriculum that improves
student achievement. (Ex: Curriculum alignment,
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)

o the school’s efforts for the previous five years to develop X
and implement a plan for monitoring the integration of the
Arizona Academic Standards into mathematics instruction.
(Ex: Lesson plan review, formal teacher evaluations,
informal classroom observations, checklists, data review

teams)

o the school’s efforts for the previous five years to develop X
and implement a plan for monitoring and documenting
student proficiency in mathematics. (Ex: Formative and
summative assessments, common/benchmark
assessments, articulated assessment plan, data review

teams)

01/07/10
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a mathematics
curriculum. (Ex: Articulated plan, literacy or math coach
support, external consultant training, data review teams)

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

The description provided does not include all five
years of continuous efforts to analyze relevant data.

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

No description was provided.

a representation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of the action steps provided
complement and support the other strategies.

01/07/10
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o action steps for each strategy include artifacts that provide The majority of the evidence includes tangible items
evidence of the implementation of each action step. that demonstrate the implementation of each action
step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy Il: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.
o action steps for each strategy include artifacts that provide The majority of the evidence includes tangible items
evidence of the implementation of each action step. that demonstrate the implementation of each action
step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy lll: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X

contribute to the school’'s ability to meet the identified end
target(s).

o action steps for each strategy, to the extent appropriate, The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.
o action steps for each strategy include artifacts that provide The majority of the evidence includes tangible items

evidence of the implementation of each action step.

that demonstrate the implementation of each action
step.

01/07/10
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Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings X One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.
o action steps for each strategy include artifacts that provide X The majority of the evidence includes tangible
evidence of the implementation of each action step. items that demonstrate the implementation of each
action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
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Performance Management Plan (PMP)
Evaluation Instrument-Reading
Edkey, Inc., Sequoia Redwood
Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include:

or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

the school's efforts for the previous five years to provide
and implement areading curriculum that improves student
achievement. (Ex: Curriculum alignment, curriculum maps,
pacing guides, instructional material adoptions, committee
work, data review teams)

the school’s efforts for the previous five years to develop
and implement a plan for monitoring the integration of the
Arizona Academic Standards into reading instruction. (Ex:
Lesson plan review, formal teacher evaluations, informal
classroom observations, checklists, data review teams)

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in reading. (Ex: Formative and
summative assessments, common/benchmark
assessments, articulated assessment plan, data review
teams)

01/07/10
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a [mathematics or
reading] curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

The description provided does not include all five
years of continuous efforts to analyze relevant data.

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

No description was provided.

a representation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of actions steps provided complement
and support the other strategies.

01/07/10
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(e]

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

The majority of the evidence includes tangible items
that demonstrate the implementation of each action
step.

Allocated Resources

(o]

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.

X

Strategy Il: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(¢]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.
o action steps for each strategy include artifacts that provide The majority of the evidence includes tangible items
evidence of the implementation of each action step. that demonstrate the implementation of each action
step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy Ill: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X

contribute to the school’'s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The majority of action steps provided complement
and support the other strategies.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

The majority of the evidence includes tangible items
that demonstrate the implementation of each action
step.
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Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings X One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The majority of the action steps provided
complement and support the other strategies. complement and support the other strategies.
o action steps for each strategy include artifacts that provide X The majority of the evidence includes tangible
evidence of the implementation of each action step. items that demonstrate the implementation of each
action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
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Detailed Business Plan Section Checklist

Charter Holder: Edkey, Inc. — Redwood Academy (Entity ID 81043)

Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:

Yes — Required element addressed.
No — Required element not addressed.
Not Applicable — Required element not applicable to the charter holder.

Arizona State Board for Charter Schools (Board) staff will complete the Detailed Business Plan Section Checklist. The Checklist will be used by
the Board in its consideration of the charter holder’s request for charter renewal. “ No” answers may adversely affect the Board’'s decision
regarding a charter holder’s request for charter renewal.

Il b.1. CHARTER HOLDER’S ORGANIZATIONAL M EM BERSHIP
Required Elements Yes No N/A COMMENTS
o Evidence of the appropriate filings with either the Board, Arizona X
Corporation Commission or both submitted.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY
PART A — RENEWAL BUDGET PLAN
Required Elements Yes No N/A COMMENTS
o Completed Renewal Budget Plan submitted. X The Renewal Budget Plan was completed for
the charter school operated under this charter
contract. The charter holder has three charter
contracts with the Board.

o 4 years of financial information provided as required by the X The Renewal Budget Plan includes four years

Renewal Instructions with fiscal years clearly identified. of financial information. However, instead of
including actual information for fiscal year

2011 and projecting the next three fiscal
years, the Renewal Budget Plan uses fiscal
year 2012 as the “ actual” year and includes
financial information for the next three fiscal
years.
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o Renewal Budget Plan includes average daily membership (ADM) X The Renewal Budget Plan includes the
used in each fiscal year and the basis for projected ADM. projected ADM for each fiscal year.

For fiscal year 2013, the charter has built its
projections based on ADM growth of more
than 200% (approximately 150 ADM) from
fiscal year 2012. From fiscal year 2013 to
fiscal year 2014, the charter holder anticipates
an increase of an additional 50 ADM (22%) to
275. The Renewal Budget Plan attributes the
ADM growth in fiscal year 2013 to the
school’s move to a new location. For fiscal
year 2012, the Renewal Budget Plan includes
$2,500 in the advertising/marketing line item.
This line item increases to $8,402 for fiscal
year 2013. The performance management
plan narrative indicates that the school’'s new
home will be across the street from its sister
school, Arizona Conservatory for Arts and
Academics (ACAA). Redwood will become a
feeder school for ACAA. The narrative also
indicates that “ A great amount of time has
been spent researching an environment that
will allow Redw ood to fulfill its potential to be
a highly successful school.”

According to Arizona Department of
Education reports, as of May 11, 2012, the
charter holder ADM was 71.712. The charter
holder’s current enroliment cap is 200. For
more information about the charter holder’s
ADM history, please see the “ profile” section
of the Renew al Executive Summary.

o Assumptions provided for key components of the Renewal Budget X
Plan, including the basis for all projected revenue line items used.
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Increases or decreases of 10% or more in the “total expenses” X

line item from year to year in the Renewal Budget Plan are

explained in the “ Assumptions/Notes” section.

Each “ Other” line item used is explained in the X

“Assumptions/Notes” section to specify what is included.

For those required to submit the Academic Performance Section of X As identified by the charter school, the first

the renewal application, the charter holder’s previous two audits year of performance management plan (PMP)

and the Renewal Budget Plan demonstrate the charter holder has expenses is fiscal year 2013 ($40,000).

the finan_cial capacity to implgment the “budget” as detailed in the Beginning with fiscal year 2013, the Renewal

Acatdemic Performance Section. Budget Plan is based on the scHooI’s ADM
increasing to 225. To the extent that the
school realizes its projected increase in ADM,
the school could generate sufficient
equalization to be able to implement its PMP.
However, this section received a “yes” due
to the charter holder ending fiscal year 2011
with approximately $1 million in unrestricted
cash and cash equivalents.

Renewal Budget Plan is mathematically correct. X Taking into account rounding issues, the

Renewal Budget Plan is mathematically
correct.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY

PART B — FINANCIAL SUSTAI

NABILITY NARRATIVE

Required Elements Yes No N/A COMMENTS
For those required to complete the renewal application’s “ Charter X
Holder’s Financial Sustainability” section because at least one of
the two previous audits identified a going concern or identified
negative net assets or negative members’/stockholders’ equity at
year end, a narrative is provided.
Narrative does not exceed one page in length. X
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o Narrative explains the charter holder’s current financial situation. X

o Narrative includes the specific steps the charter holder has already X
taken to improve its financial situation and ensure the continued
financial sustainability of the charter school(s).

o Evidence provided that supports each of the steps already taken by X
the charter holder to improve its financial situation and ensure the
continued financial sustainability of the charter school(s).

TOTAL (Sections Il b.1, Il b.2 Part A, and Il b.2 Part B) 6 1 7

Check one (required):

[ MEETS THE REQUIREMENTS (All applicable “ Required Elements” received a “ Yes” )

DOES NOT MEET THE REQUIREMENTS (One or more applicable “ Required Elements” received a “No” .)

Board Staff Review Date: May 29, 2012
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Performance Management Plan Narrative
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Historical Background

Sequoia Redwood is a small school housing kindergarten through eighth grade. The charter school is
currently located in Peoria, Arizona. Sequoia Redwood is a member of Edkey, Inc., managed by
Sequoia Charter Schools. Redwood was originally founded in 2000 on a site near 75" Avenue and
Peoria Road. In an effort to improve site and building conditions, Redwood made the move to its
current location near the corner of 67" Avenue and Thunderbird Road in March 2009.

Redwood employs a kindergarten teacher, a 1%/2™ grade combination teacher, a math/science
instructor for 3"-8" grade, a language arts/social studies instructor for the 3-8" grades, and a highly
qualified Title 1 paraprofessional A part time music teacher works with all grade levels once a week.
Physical education is taught by the classroom teacher twice weekly. Non-certified staff include: an
office manager and a bus driver. Special Education services are provided by certified SPED staff
from the Sequoia Schools Horne Campus in Mesa.

Ron Palmer has been the site principal since March of 2000. During the 2008-09 school year, Mr.
Palmer also took on the position of full time teacher.

Redwood students attend school Monday through Thursday from 8:00 am-3:00 pm and Friday 8:00
am- 12:00 pm. Friday afternoons provide time for staff development activities.

Sequoia Redwood has an active site council that meets on the Redwood site once a month. Parent
volunteers are encouraged and welcomed within all classrooms.

It is important to point out that once a student is enrolled at Sequoia Redwood, they don’t leave.
Parents often comment that their children are safe, happy and comfortable with the family
atmosphere that defines the Redwood environment. The student population is small but stable as
the families do not tend to be transitory.

Based on the past five years 100" day numbers, Redwood’s attendance reflects a high of 82 students
during the 2007-08 school year and a low of 58 students in 2010-11. The 2011-12 school year shows
an increase of 18 students to 77. Please see chart on page 10 for complete attendance data for the
40™ & 100™ days from 2007-2012.

Historical Improvement Efforts

Curriculum and standards alignment to increase student achievement

Opver the past five years Redwood teachers have used a mixed bag of curricular materials that range
from outdated text books to the internet. Due to the inconsistent nature of the varied curriculum
use and lack of vertical alignment, state testing and district benchmark assessment results have been

mixed.
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Sequoia Redwood AIMS test data 2007-2011
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MATHEMATICS

In 2007 and 2008,
approximately 72% of the
Redwood students met or
exceeded their AIMS
mathematics state exam.
Although there has been a
decline in the percentage of
students passing in 2009 and
2010, test scores appear to
be back on the rise in 2011.
Regrettably, the decline in
student performance
evidenced in 2009 and
ensuing years, can be
contributed to a decrease in
funding which required the
school to establish multi-age
classrooms. This classroom
restructuring was even motre
significant in grades 3-8.

READING

As shown on the graph to
the left, Redwood students
have had success in their
AIMS reading scores. 72%
of the students in 2008 met
or exceeded, but the future
looks especially bright as
74% of the students in 2011
met or exceeded and only 1
student fell far below. The
implementation of a
common curriculum
resource will continue to
assist in student
achievement gains.
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Despite the lack of consistency, the organization has implemented a number of processes and
procedures to enhance the effectiveness of curriculum implementation and alignment to state
standards. In 2008, the organization outlined a policy requiring all teachers to construct curriculum
maps aligned with state standards. Training and support was given to provide guidance and
direction for this initiative. This policy was implemented in the 2009-2010 school year. Continuous
review and revision is conducted to refine the curriculum maps and the effectiveness of instruction.
Significant progress has been made during the 2011-2012 school year with regard to curriculum
mapping and alignment. The organization, in response to Common Core, began an initiative to
work collaboratively with all teachers at each grade level to unwrap standards in order to create a
district wide curriculum guide. This initiative is in the infancy stages and completion is expected at
the conclusion of the 2012-2013 school year, prior to the state mandated implementation of the
Common Core standards. This collaborative approach to unwrapping the standards has empowered
staff and allowed small staff at Redwood an opportunity to enhance their working knowledge of the
standards.

Development and implementation of a monitoring system focused on the

Integration of Arizona Academic Standards and instruction

Up untll a year and half ago, Sequoia Schools did not have a consistent district-wide teacher
evaluation system. Sequoia schools for the most part relied on site-based evaluation tools. Sequoia
Redwood made use of the Teach for Success (RT4S) evaluation tool to monitor teacher
effectiveness. Regrettably this evaluation protocol was used in an inconsistent manner due to a lack
of accountability. This is no longer the situation at Sequoia Schools, as a charter-wide evaluation
system is now in place.

The evaluation system has been upgraded to support teachers with curriculum and instruction. In
addition, the new Arizona Department of Education teacher accountability guidelines have required
all schools to make the Classroom Site Fund 33% of the teacher's evaluation. This piece has been
added to the current Sequoia Schools evaluation process.

In addition to preparing SMART Goals for the 301 Plan process, the Redwood teaching staff will
include curriculum and instruction, community, and professional development components within
their plans. See document “Sequoia Schools Supervision and Evaluation for Teaching Effectiveness”
addendum exhibits evaluation segment 2A-D for more specifics.

Development and implementation of a monitoring system focused on the
student proficiency

Prior to the implementation of charter wide assessments, Redwood utilized curriculum based
assessment to monitor student progress. Sequoia Schools initiatives focusing on student
achievement in mathematics was evidenced by the creation and implementation of the FAST Math
assessment program. This program provides common formative assessments as well as benchmark
assessments. This program is directly aligned to 2008 Arizona Mathematics Standards. The Sequoia

- Performance Management Plan





Schools instructional team is currently in the process of working collaboratively with the teaching
staff to align the new Common Core standards and FAST Math.

The data below shows student achievement on the FAST math assessment system for the last 3
years, despite the fact that FAST math has been in use for the last 5 years. Prior to 2009, there was
not a formalized assessment timeline in place. The creation of this expectation and timeline has
allowed us to effectively track student performance in recent years.
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This data indicates that despite the lack of curriculum resources, we are effectively instructing our
students with mathematic concepts. The FAST Math program illustrates a strong correlation
between FAST Math performance and AIMS performance.
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REDWOOD 5 YR FAST MATH COMPARISON - GRADE 6 MEDIAN
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This data indicates progress, yet it is insufficient to ensure student success on AIMS. By
implementing common curricular resources, it is our belief that student achievement will be in line
with the correlated goal for FAST Math.

For assessment and monitoring of ELA skills, a myriad of programs were utilized prior to 2009.
Data is invalid and not available for comparable analysis. In 2010, the organization utilized a
computer based common assessment (DORA) to monitor and evaluate student progress (page 9).
In addition, DIBELS data helps to support effective instruction. With DIBELS data, the state made
changes in how data was reported and therefore there are multiple graphs to represent DIBELS data
(as shown on pages 7 and 8).

The use of common formative and summative assessments has allowed for deeper, more meaningful
conversations about student progress and achievement, across schools and grade levels.
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This data indicates that instruction has been effective for the lower grade levels with regard to the
DIBELS assessment. The issues again become evident in the upper grade levels where performance
is well below the expected goal.
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Student attendance also plays a key role in the analysis of the data sets. It is important to note that
when Redwood has isolated grade levels (attendance was high) student performance was better. As
multi-age classes were established, performance declined.

40th day 2007-08 2008-09 2009-10 |2010-2011| 2011-12
ADM 3134 2533.25 2398.5 2207.5 2780.5
ADA 2908 2333 2217.25 2107.75 2615

Attendance % 92.79% 92.10% 92.44% 95.48% 94.05%

Students 78.35 63.33 59.96 55.19 69.51

100th day 2007-08 2008-09 2009-10 |2010-2011| 2011-12
ADM 4946 38315 3642.5 3504.5 3989
ADA 4421.5 3528.5 3328.5 3289.5 3627

Attendance % 89.40% 92.10% 91.38% 93.86% 90.92%

Students 82.43 63.86 60.71 58.41 76.71

Development and implementation of a professional development plan

Prior to the 2011-2012 school year, professional development was the responsibility of the site
administrator.  This presented a unique problem for Redwood staff as most teachers were
responsible for multiple grade levels of instruction. Little focused direction or purpose was
evidenced in the professional development opportunities during this time.

Sequoia Schools implemented six professional development non-student (charter wide) days during
the 2011-12 school year. The purpose of these days was to develop collegiality among staff, and
encourage collaboration between schools. This was and continues to be highly effective as it allows
Redwood staff to discuss curriculum, instructional strategies, assessments and data with grade level
peets.

The PD days will continue for the 2012-13 school year; however the topics will be more focused
primarily concentrating on staff training for the implementation of professional learning

communities.
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2012-13 School Year General Plan of Action

Sequoia Redwood will be moving yet again for the 2012-13 school year. This move is quite different
from that experienced in 2009. A great amount of time has been spent researching an environment
that will allow Redwood to fulfill its potential to be a highly successful school.

Sequoia Redwood’s new home will stand across the street from its sister excelling school, Arizona
Conservatory for Arts and Academics (ACAA). Redwood will become a feeder school for ACAA
(which is a grade 6-12 middle/high school). The new Sequoia Redwood building will be a much
larger building (26,500 sq. ft.) than its current location. The building interior will be brand new

consisting of:

e 15 classrooms

e auditorium

e computer lab/media center

e kitchen

e 3 offices with a conference room

e teacher prep area and lunch room

e inviting and attractive entrance/lobby
e ample storage

In addition, students attending the new Redwood campus will enjoy a large grassy playground and a

covered play set.

Academically, Redwood will institute the following dynamics mirroring practices that are already in
place at ACAA:

e There will be curriculum alignment between the elementary school (Redwood) and the
secondary school (ACAA)

e Integrate visual and performing arts within the elementary master schedule.

e Implement teacher professional learning communities focused on increasing student
achievement

e Build a student intervention time model to address varied levels of student performance to
ensure increased academic achievement

These bulleted points are just a handful of the positive “student centered” academic initiatives that
the staff at Sequoia Redwood is preparing to establish for the 2012-13 school year.
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Explanation of Sequoia Redwoods Performance Management Plan

STRATEGY I: Provide and implement a curriculum that improves student
achievement.

e Action Step 1: Purchase and implement Houghton Mifflin Harcourt (HMH)
mathematics & language Arts curriculum.

With the advent of the common core standards, the need for a stable curriculum from a respected,
results oriented publisher was an absolute necessity. Empowering Redwood’s staff with HMH
curriculum in both mathematics and language arts ensures all instructors will be in academic
alignment.

As evidenced in the AIMS data analysis, it is our belief that implementing a common resource will
allow for increased collaboration and allow for vertical alignment between grade levels to ensure
increased student achievement.

Evidence of the effectiveness of this implementation will be seen in increased district benchmarking
scores as well as state standardized assessments. It is important to note, that the projected student
achievement increase will be evidenced over the course of the next 3-5 years. As with any
instructional change, staff training is vital to this being a successful endeavor.

Resources for the purchase of these curriculum materials have been built into the 2012-2013 budget
as evidenced in the Performance Management Plan Template.

e Action Step 2: Review and revise current mathematics and language arts
curriculum maps to reflect integration of the common core standards.

The staff at Redwood has relied on a “patchwork™ set of curriculum maps that is not always
indicative of what instructors are actually teaching. Due to charter wide professional development
days, Redwood’s CMAPs improved via collegial input and support, but still reflected a curriculum
direction that was haphazard at best. The Redwood staff is committed to aligning the common core
standards as reflected in the new HMH curriculum (see strategy 1, action step 1). As noted within The
Sequoia Schools teacher evaluation process, all teachers employed by Sequoia Schools must have an
accurate and up-to-date curriculum map on file with the site administration before the new school
year begins (see strategy 2).
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e Action Step 3: Review and revise current Response to Intervention (RTT)

Program.

Redwood has struggled in the area of student academic intervention. Although the staff at Redwood
does meet periodically to discuss struggling students identified via the child find/45 day screening,
the actual task of carrying out response to intervention (RTI) has fallen on the shoulder of the
schools lone Title 1 paraprofessional. The staff is cognizant that RTI must be addressed by the
classroom teachers and integrated within their daily lessons.

With the support of Sequoia Schools Directors of Special Education and Professional Development,
a curriculum (HMH) with RTI imbedded within, daily student intervention built into the master
schedule, and on site professional learning communities, the staff will be afforded the necessary
tools and time necessary to implement a meaningful and successful RTT program.

e Action Step 4: On site academic tutoring and academic enrichment available
for all students every Friday morning from 8:00 am- 12:00 pm (note: Next year,
Redwood students will attend school Monday through Thursday).

One of the problems faced by the staff at Sequoia Redwood is limited time for student academic
intervention, enrichment and creativity. Adding to this problem is the lack of manpower (i.e. 4
teachers juggling 9 grades levels).

With the move to its new larger location (resulting in a significantly larger staff), Redwood will adopt
the Monday through Thursday (144 day) instructional day model. By replicating ACAA’s highly
successful 4 day instructional format, students enrolled at Redwood will benefit (as ACAA students
have for several years) from time allocated on Friday for academic intervention and enrichment
programs.

STRATEGY 2: Develop and implement a plan for monitoring the integration
of the Arizona Academic Standards into instruction.

e Action Step 1: Utilize Sequoia Schools Teacher Evaluation System.

This action step is discussed in detail on page 4 under the heading, Development and implementation of a
monitoring system focused on the integration of Arigona Academic Standards and instruction.

e Action Step 2: Implementation of pre-observation conference checklist

Currently no pre-observation conferences take place with the Redwood staff. Expectations are
shared through staff meetings, but very little one-on-one conference time actually takes place.
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The pre-observation conference will be facilitated within the first month of school and before the
first classroom observation takes place. The purpose of the pre-observation conference checklist is
to set teacher expectations and ensure that classroom practices are aligned with the school's
expectations.  See document “Sequoia Schools Supervision and Evaluation for Teaching
Effectiveness” addendum exhibits evaluation segment 1B for more specifics.

e Action Step 3: Integration of Sequoia Schools Teacher Observation Model

This is one of Redwood's strengths. However, Redwood will be upgrading the current model by
integrating more theories from Madeline Hunter's model.

The model uses the basic foundations of Madeline Huntet's observation tools. Each teacher will
receive professional development on the model. The model will be used every time a teacher is
observed. See document “Sequoia Schools Supervision and  Evaluation  for  Teaching
Effectiveness” addendum exhibits evaluation segment 1A & E for more specifics.

e Action Step 4: Implementation of structured teacher lesson plans

Currently Redwood’s teaching staff is using an inconsistent structured teacher lesson plan format. In
addition, the current principal, who is also a full time instructor, has not asked to review lesson plans
or have lesson plans presented to him prior to formal observations.

Teacher expectations for the 2012-13 school year will be dramatically different. Each teacher will
create structured lesson plans based on specific components of “delivery effective instruction”. The
lesson template is currently available via Sequoia Schools professional development website
resources. See document “Sequoia Schools Supervision and Evaluation for Teaching Effectiveness”
addendum exhibits evaluation segment 1C-E for more specifics.

Strategy 3: Develop and implement a plan for monitoring and documenting
student proficiency.

e Action Step 1: FAST Math quarterly student benchmark assessments will be
given quarterly. (Mathematics)

e Action Step 1: Diagnostic On-line Reading Assessment (DORA) to assess
student progress will be given quarterly. (Reading)

Redwood is currently monitoring student benchmark assessments via FAST Math Scope &
Sequence (created by Sequoia Schools) and DORA (a computer based assessment). However, due to
the lack of time and personnel for meaningful intervention, in addition to a weak professional
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learning community (PLC), the data is not driving academic instruction. With the adoption of the
new curriculum (HMH), the move to the new facility, a longer school day, and a stronger PLC
teachers will have time to evaluate the data and time to provide daily intervention.

e Action Step 2: Student academic progress will be monitored using FAST Math
scope and sequence micro-assessments. (Mathematics)

Redwood currently assesses with FAST Math micro-assessments. It is the only tool which currently
drives instruction for math. There has been a lack of time for meaningful intervention and a weak
curriculum in use. Currently, one teacher instructs the entire student body from grades 3 to 8 in
math. The teacher has had no prep-time to prepare for each of the grade’s instruction. With the
adoption of the new curriculum (HMH), a longer school day, a time assigned to provide students
with daily intervention/enrichment, a Friday morning opportunity for students to receive
tutoring/enrichment, and an active PLC, teachers will now have ample opportunity to propetly
prepare their students in all facets of learning,.

e Action Step 2: Student academic progress will be monitored using Dynamic
Indicators of Basic Early Literacy Skills (DIBELS) at least three times per year.
(Reading)

Redwood currently assesses with Dynamic Indicators of Basic Farly Literacy Skills (DIBELS) in
reading. There has been a lack of time for meaningful intervention and a weak curriculum in use.
There are a very few teachers which means that multi-grades are being taught in one classroom.
Teachers have had no prep-time to prepare for each of the grade’s instruction. With the adoption of
the new curriculum (HMH), a longer school day, a time assigned to provide students with daily
intervention/entrichment, a Friday morning opportunity for students to receive tutoring/enrichment,
and an active PLC teachers will have opportunity to prepare students to be proficient in reading.

e Action Step 3: Teachers, students and parents will be able to monitor student
academic progress through the means of Powerschool management database

system.

Currently, the staff at Sequoia Redwood only utilizes the Powerschool program for attendance and
administrative records. Teachers have not adopted PowerTeacher (located within the Powerschool
platform) for their grade book, which would empower the teacher to post real-time academic

performance records.

Access to monitor student performance has not been provided to parents and students. Teachers
will begin to keep their grades in the PowerTeacher. Redwood will open the student/parent
porthole in Powerschool. This access will allow students/parents to monitor grades in real time. In
August 2012, the school will issue usernames and passwords to students/patrents to utilize their

porthole to monitor academic progress. The school’s parent activity group will be encouraged to
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actively promote, train, and encourage parents to constantly check for student academic progress
through Powerschool.

e Action Step 4: The Student Intervention Team (SIT) process to monitor
student placement will be reorganized to address all facets of student academic,
behavior and socialization skills.

Sequoia Redwood does not have a Student Intervention Team (SIT) process currently in place. Staff
meetings were held to discuss student academic progress generally on Friday (half day schedule), but
the process was very informal. Parents were involved on a limited basis.

Redwood will implement the SIT program and will use the following procedures to guide the

process.

1. New students will have a 45-day screening form completed by a team of teachers within the
allotted time. The form will be evaluated by an administrator and sent to the Student
Intervention Team chairperson. Any student who has academic, behavioral, and/or social
concerns may be re-evaluated using the 45-day screening.

2. The school will hold meetings as needed to discuss students who have been identified with
concerns. The SIT Chairperson, an administrator, the classroom teacher(s), and if necessary the
special education teacher will constitute the team. Parents will be invited to be included on the
team. The discussion will include academic performance (all previous scores will be included
AIMS, benchmark tests, teacher assessments, etc.), behavior concerns, and/or social concerns.
Each student referred to the SIT will be placed in either level 2 or level 3 in the RTT process
(depending on level of concern). Modifications will be outlined by the team for the classroom
teacher(s) to implement. A follow-up meeting for each specific student will be held within 30
days of the initial meeting to evaluate the success of the modification. This will be repeated until
all efforts have been exhausted or adequate improvement is seen. At this point, if necessary, the
student will be referred to the special education department for evaluation.

STRATEGY IV: Develop and implement a professional development plan that
supports effective implementation of the curriculum.

e Action Step 1: Training on new mathematics and language arts curriculum via

Houghton Mifflin Harcourt.

All present and new Redwood staff will receive in depth training during June and July of 2012 to
prepare for the implementation of the new curriculum.

e Action Step 2: Sequoia Charter Wide Professional Development Days

Sequoia Schools implemented six professional development non-student (charter wide) days during
the 2011-12 school year. The PD days will continue for the 2012-13 school year; however the topics
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will be more focused primarily concentrating on staff training for the implementation of
professional learning communities.

The staff at Sequoia Redwood greatly benefitted from the collegial sharing of ideas, data
interpretation, and classroom management topics that drove the 2011-12 PD days. However, due to
the fact that three of the four instructors at Redwood teach multiple elementary levels, staff felt that
they did not benefit as much as they could have had they been able to focus on only one specific
grade level. Next year, teachers will more than likely be able to teach one grade level.

e Action Step 3: Implementation of Professional Learning Communities (PLC’s)

A common complaint voiced by the Redwood staff is they do not have preparation time during the
school day. This will no longer be a problem due to a larger staff and a school master schedule that
will allow for teacher collaboration while school is in session.

Redwood will form two or three teacher led PLC’s prior to the start of the 2012-13 school year.
These teachers will meet a minimum of twice weekly sharing the same preparation time (as dictated
by the elementary master schedule). These same teachers will share students during an
intervention/enrichment time set aside every day (Monday through Thursday).

e Action Step 4: Implementation of a Peer mentoring Program

The task of implementing the strategies/action steps as desctibed above is an enormous job for site
administrators alone to undertake. Add in the fact that Redwood’s staff will more than triple (with
first year teachers and/or teachers new to Sequoia School) and Redwood’s mission could be
overwhelming. It is essential that there is a sharing of responsibility within the teaching staff to form
a collaborative team of mentors.
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District Level Instructional Support Team

Sequoia provides a district level team to support all of the academic programs at Redwood. Listed

below are the team members and their responsibilities.

Name Title
Ms Tamara Becker Director of
MSEd Professional
Development

Ms Becky Wong MSEd Instructional
Support Team

Ms Jodi Fults FAST Math

MSEd Coordinator

Responsibilities

Oversees all aspects of professional development
training, activities and implementation.

Provides researches and training on professional
learning communities (PLC's) for implementation
at all Sequoia Schools during 2012-13 school year.
Works with principals and teachers on BEST
practices training at their school site.

Sequoia has invested heavily in training at the
administrative and teacher level in the Dufour
Model of Professional Learning Communities we
have utilized Title II monies for this purpose.

Works with principals and teachers on BEST
practices training within the school site.

Facilities unwrapping of Common Core standards
in Mathematics and English.

Develops and prepares teaching aids to implement
Common Core standards.

Supports new teachers to Sequoia and to the
profession.

Provides support for the FAST Math program.
Writing Committee Facilitator (Six Traits and
Beyond)

Creates and maintains the FAST Math assessment
program aligned to state/common core standards.
(See data charts in assessment area of this report)
Grades and prepares Fast Math benchmark data
for interpretation at the school site.

Facilitates Unwrapping Common Core
Mathematics Standards.

Modify and revise FAST Math Assessment
Program (Sequoia Proprietary Mathematics
Benchmark) to accommodate Common Core
change.

Trains teachers/principals to administer Fast Math
Assessment Program.
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Ms Kemberlyn Cotter ~ DORA/Writing e  Trains teachers/principals on how to

Coordinator administer/interpret DORA & writing
benchmarks.

e  Writing Committee Facilitator (Six Traits and
Beyond)

Ms Rachelle Hanson ELL Director e Oversees Sequoia Schools ELL program.

e Writes and manages ELL grants.
e Supports site administration with ELL compliance.

Ms Melinda Poit Data Analyst e  Organizes all benchmark/AIMS/etc... data for
2 MAs interpretation at all levels within the Sequoia
School Organization.

e Hired in 2011 as part of our comprehensive move
to Data Driven Decision Making

Ms Tammy Richardson  Librarian and e Librarian for Horne Campus Schools
MS Archivist e District AIMS Coordinator

e Professional Development Coach

Ms Maxie Patel Title 1 e  Works with Grants Coordinator
MSEd Coordinator e Assists with Title 1 compliance at all sites

e  Works with principals and teachers on BEST
practices training.

e Professional Development Coach

e 'Trains teachers/principals how to
administer/interpret DIBELS.

In addition to this team, a technology team consisting of Systems Management Professionals,
Technicians, Programmers, and a Director of Technology ensure that Sequoia Schools are all
technologically prepared to meet the challenges of the 21" Century.

District level support for Special Education includes a full special education team and a Sequoia run
special education placement for ED students.

Title I and II services are supported by two dedicated staff at the central office added in the 2009
school year. As of the 2011-2012 school year, all Title IIA funding is dedicated to the
implementation of professional learning communities system wide.

Our interest in the whole child led Sequoia to hire a Director (in 2010) of Health and Wellness who
also oversees the School Safety Programs.
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Sequoia Schools’ personalized learning approach keeps the student at the center of the education
model and is designed to empower the student to envision and achieve lifelong success. Each
employee is dedicated and responsible for their student’s success. These values are reflected in the
following District Visions and Goals.
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Sequoia District-Wide Initiatives that Promote Best Practices

Supervision and Evaluation Program

Professional Grade Model (see attached
documentation) for the supervision and
evaluation of teachers and principals.

Data Driven Decision Making

Professionally developed and monitored
benchmarks in mathematics, reading, and
writing with extensive district level support
including dedicated data professionals and
area specialists.

Policies and Procedures

Web based, linked support for staff on
Sequoia policies and procedures, including
academic, social curriculum, professional and
disciplinary supports.

Curriculum Maps and Curriculum
Alignment to State and Common Core
Standards

Policy, procedures and requirements for
curriculum maps from each teacher.

District wide participation of staff in the
unwrapping of common core standards and
their impact on curriculum.

Common Formative Assessments in
Mathematics for all grade levels aligned to
state and common core standards.

Professional Learning Communities

District wide and school level PLC’s
supported by a district administration.

Common Professional Development Days
and expectations for school level PLC’s.

Professional Development Coaches at each
grade level and in each Jr. High and High
School subject area.

Profession Development for principals with
paid scholarships to AZ Principals’ Academy
and regular professional development at the
district for principals.

Academic Language Support

Training, and implementation of Marzano’s
et all, Building Academic Vocabulary.
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Addendum
The following narrative:

v" Describes the initiatives outlined on the prior page.

Provides a context of how they were developed

Describes the implementation process

Describes the monitoring process

Includes policies and procedures related to the initiative

Describes the integration with Arizona and National Academic Standards

Discusses professional development associated with the initiatives

AV N N NN N

Analyzes tools used to review the data and the data’s relationship to improving student
achievement

<

Relates this through supervision and evaluation with teacher effectiveness

<

Describes the data presentation used in the school’s narrative, and how it is related to our
management plan

Sequoia Supervision and Evaluation Process

Fully implemented in 2010 — 2011 the Sequoia Supervision and Evaluation process is documented
and fully reproduced in the documentation provided to the Charter School Board for each school’s
renewal. (See: Sequoia Supervision and Evaluation Model for Teacher (and Principal) Effectiveness).
Work on this implementation began in 2009 (prior to any State mandate). Mr. Neil and the board
had used several tools prior to committing to asking the staff to develop the attached model.

The Sequoia supervision and evaluation program is based on the premise that supervision and
evaluation of the instructional program is essential to the efficacy and professional growth of the
teacher and principal. Any performance management plan for a school must have a supporting
system for supervision and evaluation that is designed to increase teaching effectiveness.

We believe it is imperative that the supervisor and teacher identify, analyze, and act on the results of
supervision and evaluation activities and use the data gathered in this process in a meaningful,

constructive, and timely way.

The tools we have created provide this data in useful, easy to understand, and meaningful ways to
the organization and to the practitioners in the field.

We believe that learners benefit from teachers who are effective in the classroom. Teacher
effectiveness improves when thoughts, practices and information are shared. Effective professional

conversations improve teacher’s effectiveness and school performance.
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At Sequoia our Supervision and Evaluation protocols were established in 2009 — 2010, and have
been setting the benchmark for Supervision and Evaluation in Arizona Charter Schools. We have
presented this model at the Arizona State Charter Schools Conference (2011) and to the Arizona
Charter Association evaluation staff.

Monitoring is done on a DAILY basis with principals in the classroom frequently for informal
observations, semi-formal observations and protocols (see model) and formal observational tools
for substantive follow up for ineffective teachers. Assistant Superintendents provide this
monitoring for principals utilizing a similar format and structure.

The Supervision and Evaluation process captures all of the data on each person being supervised
and provides us with a way to monitor the professional growth and efficacy of each staff member.
Graphic data including student feedback on performance is provided during the evaluation process.

Supervision and evaluation protocols are published and dates for monitoring the process are
mandated in policy. Training in the method is continuously upgraded with special attention being
given to inter-rater reliability at six annual principals’ professional development days.

DATA DRIVEN DECISION MAKING

As noted, Sequoia provides several central office level staff members to provide the schools with
data analysis services. Each principal is required to submit and review State testing, Sequoia
Benchmark Testing, and any survey tool that Sequoia provides. This policy is institutionalized in
Policy and Procedures.

FAST MATH - Sequoia Schools uses FAST Math, an assessment program aligned to the Arizona
Mathematics Standards. FAST is an acronym which stands for Focusing on Arizona Standards
through Technology. FAST Math includes a Scope and Sequence for each grade level, micro-
assessments aligned to each objective on the Scope and Sequence, benchmarks aligned to the
essential objectives on the Scope and Sequence, and a skills test that assesses a student’s knowledge
of the basic math skills at each grade level. Monitoring is done at the local, district dedicated staff
(see chart pages 18 and 19), and reviewed at the assistant superintendent and superintendent level.

Each quarter, Sequoia Schools Instructional Support personnel hand delivers math benchmark
testing materials to grades 3 — 10. The benchmarks are then collected, scored, and the results
provided to the teachers and principals. The K-2 teachers are given math benchmark testing
materials at the beginning of the school year (initiated in 2011 at this level). They are responsible for
administering, scoring, and recording the results of their math benchmarks. The principal monitors
the results and provides feedback to the teacher regarding interventions and activities. Teachers are
highly aware of the math benchmark data and use it to inform their instructional decisions. Students
and parents are informed about the math benchmark results.
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The development of FAST Math (Sequoia’s Proprietary Program for Benchmarking Mathematics)
began in 2002.

Analysis reveals a 0.88 correlation between the results on FAST MATH and success on the AZ
Standards. Data for FAST MATH is presented in the Charter and School Level Narrative.

DIBEILS and DORA - Sequoia Schools uses DIBELS to assist in assessment of reading
performance. The principal monitors DIBELS results and provides feedback to the teacher

regarding interventions and activities. Teachers need to be highly aware of the DIBELS assessment
data and use it to form their instructional decisions and help struggling students get up to grade
level. Students and their parents are also highly aware of the student’s DIBELS assessment scores
and progress. It is expected (in policy and procedures) that this discussion take place during parent

conferences.

DIBELS testing is done at least once a quarter. However, for struggling students, progress
monitoring with greater frequency is required by Sequoia Schools according to the following
schedule:

e Weekly for at risk students

e Atleast every other week for students with some risk

Sequoia does not require progress monitoring of students that are at grade level on DIBELS.

DIBELS graphic results for the Charter are presented at the end of the Charter — School Level
Narrative.

DORA is a norm-referenced reading comprehension assessment for grades K-12 that is
administered four times each year. In addition, DORA provides a disaggregation of each student’s
assessment. The protocols used for DORA testing are similar to DIBLES.

AZ AIMS Testing - Annual AIMS testing is an integral part of each school’s AYP (Adequate Yearly
Progress) and AZ LEARNS (Measurements taken by ADE to determine if each school is meeting
“No Child Left Behind” and other state mandated requirements). All AIMS information can be
accessed at the following site: http://www.azed.gov/standards-practices/

Special education students taking AIMS are granted various accommodations that must be followed
as the test is planned and administered. Teachers should review each student’s IEP prior to
administering the test so that they are prepared to provide the stated accommodations as written
with no exceptions.

Each year ADE provides fall and spring AIMS workshops which outline test guidelines, the
ordering process and materials security and return instructions. Principals and/or a designee are
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required to attend this training and will be provided with hard copies of all the materials covered at
the workshop. Upon completion of the workshop, each site should determine a plan of action to
insure a smooth testing period. The principal and each staff member are responsible for all AIMS
administration and record keeping. Graphs regarding AIMS and Stanford results are provided in the
Charter-School Level Narratives.

A Five Year Testing Calendar provided by ADE helps each school plan their calendars to insure

that adequate instruction and preparation has been given before the test.

Stanford 10 Testing - Stanford 10 Testing is required by state law and is conducted every spring for

2nd and 9th grade students over a one or two day testing period. The Stanford 10 Test provides
each student’s national percentile rankings in core subjects. The results of the Stanford 10 test can
be used to determine student strengths and weaknesses and help them better prepare for AIMS
testing. Sequoia Schools provide tutoring and after school programs at many sites to reinforce and
encourage students’ skills. Mandatory remediation may be provided and is noted in school level

narratives.

Data is gathered and analyzed at the central office level and at the school level. AIMS and Stanford
Testing results are widely distributed to staff.

Our evaluation rubrics (see rubric 18-21 (Sequoia Teacher Effectiveness Rubric) specifically address
the use and reporting of data from AIMS, Stanford, and Benchmark testing.

Formative, Summative and Performance Assessments - Teachers are expected to use formative,

summative and performance assessments in their teaching. Monitoring and expectations for these
assessments is provided for in the Teacher Effectiveness Rubrics. Sequoia tracks all teacher
assessments through supervision and the Power School database. There must be a correlation
between these assessments and the school’s curriculum as stated in Curriculum Maps and Lesson
Plans.

POLICIES AND PROCEDURES

All Sequoia Charters are required to use Sequoia’s Policies and Procedures to guide their day to day
activities. As part of the supervision and evaluation system, all staff is rated on their understanding
and implementation of Sequoia’s Policies and Procedures.

Web based, linked support for staff on Sequoia policies and procedures. These resources include
academic, social curriculum, professional and disciplinary supports. Expectations for interventions,
special education, and student — staff interactions are all part of these procedures. Please visit our
website for the entire document.
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CURRICULUM MAPS AND CURRICULUM ALIGNMENT TO STATE AND
COMMON CORE STANDARDS

Curriculum Maps - Sequoia implemented a policy regarding the construction and utilization of
Curriculum Maps in 2008 with mandatory participation in 2009.

Any teacher employed by Sequoia Choice Education and Development, and Edkey, Inc. is required

to create and utilize a curriculum map in their core subject(s).

For the subject of reading the curriculum map needs to, at a minimum, address the following:

e Explicit vocabulary instruction
e Direct and explicit comprehension strategy instruction
e Opportunities for extended discussion of text meaning and interpretation

e Instruction in reading foundational skills (e.g., decoding and fluency) for students
who need to be taught these skills

2009 Curriculum Maps Requirements

Elementary School Teachers

e Teachers at the Elementary level shall be required to complete a DRAFT of their
curriculum map for English Language Arts by July 30, 2009 and submit it electronically
to their principal and the Instructional Support Department.

Secondary School Teachers

e Teachers at the Secondary level shall be required to complete a DRAFT of at least
one core subject/grade by July 30, 2009 and submit it electronically to their principal
and the Instructional Support Department.

e All Teachers Employed After June 1, 2009

e Teachers employed after June 1, 2009 shall complete the first DRAFT of their
curriculum map by January 21, 2010 and submit it electronically to their principal
and the Instructional Support Department

2010 and Beyond Implementation (All Teachers Employed After 2009)

All teachers hired after 2009 shall be required to complete a DRAFT of their curriculum map
according to the Elementary and Secondary guidelines above and submit it electronically to their
principal and the Instructional Support Department within the first 3 months of their employment.

Failure to create and submit the required curriculum maps will be viewed as a serious breach of
Arizona’s Professional Teaching Standards and may result in dismissal.
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Curriculum Maps guide instruction throughout the year and are amended, enhanced and discussed
frequently.

Sequoia Staff has been provided Professional Development Days during the past five years to work
on and learn about curriculum maps. New teachers are oriented to these protocols during a separate
week of orientation for new teachers each year.

Unwrapping the New Core Standards - Sequoia currently has district wide (all schools) participation
of staff in the unwrapping of common core standards and their impact on curriculum at all of our
schools. This process is monitored by members of the District Level Instructional Support Team as
outlined previously. Principals, staff and the assistant superintendents also monitor curriculum and
decisions are made based on data whether to change practice based on these discussions.

(See also Sequoia Supervision for Teaching Effectiveness for rubrics related to staff implementation
and monitoring of curriculum and staff expectations for curriculum maps.)

PROFESSIONAL LEARNING COMMUNITIES

Educators committed to working collaboratively in ongoing processes of collective inquiry and
action research in order to achieve better results for the students they serve. PLLC’s operate under the
assumption that the key to improved learning for students is continuous, job-embedded learning for

educators.

O DuFour, DuFour, Eaker, Many, 2006

Professional Learning Communities are

A collaborative process

Focused on student work and student learning
Focused on Instructional Practice

An empowering infrastructure of support
Effective professional development

Connected to the context of teachers’ classrooms
Action and results oriented

Continuous school improvement

00000000

Professional Learning Communities at Sequoia:
O Professional

®  “Bvery teacher is a leader; every leader is a teacher.”
O Learning
® In a PLC School, learning applies as much to teachers, administrators, and parents as to
students.
® Focus on instruction, curriculum and assessment.
O Community
® Support

® Cooperation vs. competition
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® Focus intensely on the mission, vision, goals, and values.
® Improvement of the whole vs. striving to get ahead individually.

Professional Learning Communities change the focus from “teaching” to “learning’, and establishes
a strong student centered environment.

Support for the organization wide and school level Professional Learning Communities is provided
by the Instructional Support team identified earlier. Individual charters will discuss school level
PLC’s in their narratives for renewal.

(See also Sequoia Supervision for Teaching Effectiveness for rubrics related to Professional
Learning Communities and staff expectations for this vital part of our program.)

ACADEMIC LANGUAGE SUPPORT

Sequoia lists this as a separate component rather than linking it to Curriculum Mapping, Curriculum,
and Unpacking the Core Standards because Academic Background knowledge consists of segments
of information which have words and phrases associated with them. Numerous studies have found a
positive correlation between academic background knowledge and achievement in school.

Students who have a large amount of academic background knowledge about a topic learn new
information on the same subject easier and quicker than those who do not. Moreover, studies have
revealed a significant relationship between knowledge of academic information and achievement
later in life.

In Building Background Knowledge for Academic Achievement: Research on What Works in
Schools, Robert Marzano first outlines a program of wide reading to compensate for the lack of
academic experiences. Its purpose is to provide a variety of virtual experiences. Then, he details a
research based process for teaching academic terms, people, and events to build academic
vocabulary.

Marzano details this process in his six step process for teaching new terms. Sequoia currently has
brought all staff up to speed on this method training and paying for workshops for staff since 2008.
We provide staff with access to Marzano’s materials via our web page. All classrooms are expected
to work on academic vocabulary during all of their lessons. Word walls are expected in each room.
Monitoring is provided in our supervision and evaluation model, through checks on lesson plans
and with daily visits. Several of our supervision and evaluation rubrics address this issue. At Sequoia
Secodary teachers are expected to keep word walls and to actively teach vocabulary. This effort is
starting to pay off in our reading and language data. We are concentrating on increasing our
students’ mathematics vocabulary as we have identified that deficit as a problem area.
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Working with Students

Our students are the most important people at Sequoia Schools. Sequoia Schools offers all students

including those who have not been successful in other academic environments a chance to succeed. Sequoia

Schools strives to give its teachers the tools they need to work effectively with all students.

Each teacher, instructional aide and other staff member is responsible and evaluated (see Teacher

Evaluation Artifact) for the following:

Assuring the safety and well-being of each student in their class and each student at the site on a

daily basis;

Creating an environment of academic progress for each student in their class as outlined below:

1.
2.

10.

Knowing each child in their class at a level sufficient to promote best teaching practices;

Supervising each of their students’ personalized learning plans, attendance and behavior.
This includes making learning goals, setting expectations for student performance and
modifying their teaching and those goals and expectations as directed by the data;

Assessing, monitoring and acting on assessment data and information gleaned from dealing
with the student as an individual,

Initiating consistent and pertinent contact with each student and their parents to
communicate student performance and insure achievement of academic and individualized
learning goals;

Maintaining accurate and timely records of student progress toward achievement of
academic goals in Power School.

Maintaining accurate and timely records of student attendance and discipline in Power
School

Designing and implementing the site’s instructional program as outlined in the school's
curriculum guides and curriculum maps;

Being an active member of the site’s curriculum team;

Providing assistance to site staff and students in their particular area of certification and
beyond as needed.

Supporting, implementing and enforcing all of Sequoia Schools’ Policies and Procedures
including student attendance, dress and behaviors.
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Staff Expectations Regarding Student Achievement

In “What Works in Schools: Translating Research into Action”, Marzano et al present a

comprehensive survey of the research on best practices and rank the factors that impact student
achievement. The chart on the next page consolidates the information and presents the factors, their

rank and the descriptor used by the research.

School Level Factor k Descriptor used by Researchers of the Factor

Guaranteed and Viable Curriculum Opportunity to Learn

Time, Content Coverage, Concentration of
Teaching and Learning, Focus on Central
Learning Skills, Emphasis on Basic Skill

Acquisition
Challenging Goals and Effective 2 Monitoring of Student Progress
Feedback
High Expectations and Requirements
Pressure to Achieve
Parental and Community 3 Parental Involvement
Involvement
Home — School Partnerships
Safe and Orderly Environment 4 School Climate / Safe and Orderly Atmosphete
A LEARNING Environment
Pupils have Rights and Expectations
Positive Reinforcement
Collegiality and Professionalism 5 Leadership, Shared Vision and Goals

Process Oriented Staff Development

Cooperation
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A Learning Organization

Chart 1.0 Modification of Marzano et al 2003

Student Achievement

Sequoia Schools’ intention is to provide its staff with the tools needed to take “what works in
schools” and apply it at each site. While the above factors are self-descriptive some deserve further
explanation as outlined below:

Guaranteed and Viable Curriculum - A guaranteed and viable curriculum is not an accident. To be

guaranteed and viable each teacher must create a meaningful annual curriculum map along with
effective weekly and daily teaching plans that provide each student the opportunity to learn, that
allow adequate time to cover all content satisfactorily, that focus on central learning skills and that
emphasize basic skill acquisition

Children must be actively taught vocabulary to succeed in reading and other academic endeavors
(See a complete list of necessary academic vocabulary for success in school and AIMS testing in
Marzano’s Word Lists a PDF file available.)

Challenging Goals and Effective Feedback - Each child will have a greater opportunity to achieve
academic success if they are appropriately guided, challenged and monitored. As teachers help their
students set realistic and attainable educational goals and then consistently work to fulfill, refine and
report on those goals academic achievement will increase. We will outline the steps we have taken
to manage the challenges we face at each site in the Performance Management Segment of this
renewal application.

Parental and Community Involvement - Student achievement will rise in proportion to the level of
parental or other interested parties’ involvement in the child’s learning. To this end, effective,
consistent and regular communication between the school the teachers and the parents is imperative
and must be an ever improving attribute at each site. This involvement is detailed in the specific
school (charter) report that follows.

Effectively managed site councils are not only encouraged but required at each site. Each site
administrator is encouraged to develop relationships with individuals and organizations that desire to
assist in the educational process.

Safe and Orderly Environment - Students must feel safe while attending or in transit to or from

their school. Classes must maintain a level of order that permits teaching and learning to occur.
Students must understand and be empowered to claim their right to learn. We specifically teach the
Social Curriculum at our sites and maintain a highly trained group of teachers that help monitor and
train staff on this method.
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Collegiality and Professionalism

Sequoia Schools seek to become the standard for student success. As part of that vision each school

is committed to creating an environment of collegial and professional relationships.

Collegiality - Sequoia Schools defines collegial behavior in terms of teachers and staff in a supportive
role with one another. The ultimate goal is the academic success of each student. Open and civil
interactions that are respectful of each professional’s role in the education of students are expected.

Because of the correlation between professionalism and student achievement Sequoia Schools has
placed a premium on attracting and keeping highly qualified and effective instructors. Each staff
member is encouraged to constantly augment and monitor their professional growth. All
principals are expected to attend the Arizona Principals’ Academy as part of their professional
growth.

Pedagogical Knowledge - Sequoia Schools seek pedagogical methods that lead to success in the

educational environment. Research shows that when schools do the following action steps there is a
high rate of academic success:

° Establish norms of conduct and behavior amongst staff that engender collegiality and
professionalism.
° Establish methods of structures that allow professional staff input into decisions and policies

for the organization.

° Engage teachers and staff in meaningful staff development activities.
Evaluating Pedagogical Success of a Principal - Principals are evaluated using the Sequoia Principals’

Effectiveness model developed by Sequoia and presented at the annual Charter School Conference
this October (2011). See artifacts section of this application). Principals are evaluated on their ability
to effectively apply the following pedagogical skill sets in their schools:

° Be the academic leader of their school

° Resolve conflicts between themselves and their staff or district office

° Address and solve professional problems

J Share information about students and employees

° Communicate to third parties about their interactions with one another
° Conduct themselves professionally

Staff Competencies

Sequoia Schools’ principals are the site supervisors at their site. Sequoia Schools’ staffs are
supervised based on expectations in the following components:
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e Teachers’ Professional Hierarchy

o Teachers receive a copy of the Teachers’ Professional Hierarchy (see Artifacts on
Evaluation) and are supervised and evaluated based on their progress on this hierarchy.

o Inaddition to this hierarchy teachers are expected to display the following:

= Computer Resources Mastery

e Sequoia Schools’ staff members are expected to be proficient users of the
computer systems and programs. To assist employees in this requirement
Sequoia Schools Information Technology Department (IT) provides
training on the computer systems when a new employee is hired or as
requested.

e Access to Sequoia Schools’ computers is limited to students and/or
employees of Sequoia Schools. Assighment of computer rights occurs
after the employee is hired. All staff members are trained and sign off on
Sequoia’s Policies and Procedures regarding computer use and electronic
communications. Our systems are highly monitored for internet safety.

*  Student Management Systems

e All teachers are expected to be able to keep their student records up to
date and accurate. Training on the school management system is
conducted each August.

Control of the Learning Environment - The first task of the teacher is to establish the tone of the
room as that of a classroom with expectations for students relating to talking in the room, entering
and exiting the room, requesting assistance and other rules and procedures that promote an engaged
learning environment. As noted earlier the Social Curriculum is actively taught in each of Sequoia’s
Schools.
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE
Edkey Inc., Sequoia Redwood

INDICATOR:* _X_ Math __ Reading DURATION OF THE PLAN®* Begins May, 2012 to May, 2015
MEASURE* METRIC* CURRENT End Target For This Plan**
STATUS*

State standardized
assessment

percentile (SGP)

Percent (%) of students who score
proficient on the State standardized
assessment and Student growth

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and

modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Purchase and implement Houghton Purchase: Site administrators, | Invoice and payment for curriculum $14,000.00
Mifflin Harcourt mathematics curriculum | July 2012 Site lead teachers, program. Year 1
to support FAST Math Scope & Implement: | Sequoia Schools $7000.00
Sequence (currently in place). August Assistant Year 2
2012, 2013, | Superintendent of $7000.00
2014 Instructional Year 3
services,
Superintendent.
2. Review and revise current August Director of Scheduled Sequoia Charter Wide $0
mathematics curriculum maps to reflect | 2012 professional Professional Development Days
integration of the common core through development, (2012-13 school year): September
standards. May 2015 Professional 2012, November 2012 February

Development
Coaches, Site
instructors, Site
administrators,
Sequoia
Instructional Team

2013, May 2013> Documentation via
agendas & sign-in sheets.

Redwood monthly staff meetings>
Documentation via agendas & sign-in
sheets.

PD days to be scheduled on future
dates for 2013 through 2015.

Approved 11/19/2010






3. Review and revise current Response | September | Director of Special Director of SPED & Director of $0
to Intervention (RTI) Program. 2012, Education, Director | Professional Development to provide
August of Professional training> Documentation via agendas
2013, 2014 | Development. & sign-in sheets.
HMH to provide curriculum.
4. On site academic tutoring and August On site Due to the flexibility of a Monday $0
academic enrichment available for all 2012 administrators, On through Thursday schedule, students
students every Friday morning (note: through site instructors. will be afforded the opportunity to
students attend school Monday through | May 2015 attend on Friday for additional
Thursday). academic support.
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Utilize Sequoia Schools Teacher December | On site See document “ Sequoia Schools $0
Evaluation System. 2012, 2013, | administrators. Supervision and Evaluation for
2014 & May Teaching Effectiveness”: Addendum
2013, 2014, Exhibits, Evaluation Segment 2A-D.
2015
2. Implement pre-observation August On site See document “Sequoia Schools $0
conference checklist. 2012, 2013, | administrators, On Supervision and Evaluation for
2014 site instructors. Teaching Effectiveness”: Addendum
Exhibits, Evaluation Segment 1B.
3. Incorporate Sequoia Schools Teacher | August On site See document “Sequoia Schools $0
Observation Model. 2012-May | administrators, On Supervision and Evaluation for
2013 site lead teachers, Teaching Effectiveness”: Addendum
August Sequoia Exhibits, Evaluation Segment 1A & E.
2013 -May | Instructional
2014 Support Team.
August
2014 —May
2015
4. Upgrade to structured teacher lesson | August On site See document “ Sequoia Schools $0
Plans 2012 administrators, On Supervision and Evaluation for
through site instructors. Teaching Effectiveness”: Addendum
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May 2015.

Exhibits, Evaluation Segment 1C-E

STRATEGY llI: Develop and implement a plan for monito

ring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Teacher lessons will be driven by Quarterly Sequoia Math Completed benchmark assessments. | $0
FAST Math quarterly student benchmark Coordinator, On site
assessment data. administrators, On
site instructors.

2. Student academic progress will be August Sequoia Math Completed micros (on excel). $0
monitored via FAST M ath scope and 2012-May | Coordinator, On site
sequence micros (units of study). 2013 administrators, On

August site instructors

2013 - May

2014

August

2014 — May

2015
3. Student, teachers and parents will August Technology Daily on-line monitoring of $0
have access to monitor student 2012 Department, Pow erschool program
academic progress via Pow erschool through Pow erschool
management database system. May 2015 administrator
4. The Student Intervention Team (SIT) As needed | On site Agenda and minutes from SIT $0

process to monitor student placement
will be reorganized to address all facets
of student academic, behavior and
socialization skills.

administrators,
Special Education
Instructor, lead
teachers

meetings.
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STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Training on new mathematics June 2012 HMH training staff, | Agenda provided by HMH and Included
curriculum via Houghton Mifflin Harcourt | & July 2012, | On site instructor sign-in sheets with cost
As needed | administrators of
2012-2015 curriculum.
Additional
cost if
more
training is
required.
2. Teachers will benefit from a more Four PD Director of Agendas and sign-in sheets $500.00
structured training model during Sequoia | days per Professional For each
School’s charter wide professional school year, | Development, year for
development days 2012-2015 PD Coaches, travel to
Sequoia training.
Instructional
Support
3. Implementation of Professional August Director of Copy of school master schedule to $0
Learning Communities (PLC’s) 2012- May | Professional provide time for PLC's to meet a
2013 Aug. Development, minimum of two times per week.
2013 -May | PD Coaches, PLC documentation.
2014 Aug. Sequoia
2014 —May | Instructional
2015 Support, Site admin.
4. Implementation of a peer mentoring August Site lead teachers, Documentation as prepared by site $1500.00
program 2012-May | Sequoia administrators. Stipends
2013 Instructional for each
August Support Team, Site year.
2013 -May | administrators
2014
August
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2014 —May
2015

Using the information entered in the “ Budget” columns above, please provide a budget total that incorporates all strategies and
action steps for each year of the performance management plan’s implementation. For “ Year 1”7, please specify the fiscal year (e.g.,
2011). The charter holder may add years, as necessary.

Year 1: Budget Total $16,000.00 Fiscal Year 2012-13
Year 2: Budget Total $9000.00
Year 3: Budget Total $9000.00

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010







RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE

Edkey, Inc., Sequoia Redwood

INDICATOR:" __ Math X __Reading DURATION OF THE PLAN* Begins May, 2012 to May, 2015
M EASURE* METRIC* CURRENT End Target For This Plan*®
STATUS*

State standardized
assessment

Percent (%) of students who score
proficient on the State standardized
assessment and Student growth
percentile (SGP)

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and
modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Purchase and implement Houghton Purchase: Site administrators, | Invoice and payment for curriculum $24,000.00
Mifflin Harcourt (HMH) Language Arts July 2012 Site lead teachers, program. Year 1
Curriculum. Implement: | Sequoia Schools $12,000.00
August Assistant Year 2
2012, 2013, | Superintendent of $12,000.00
2014. Instructional Year 3
services,
Superintendent.
2. Review and revise current language August Director of Scheduled Sequoia Charter Wide $0
arts curriculum maps to reflect 2012 Professional Professional Development Days
integration of the common core through Development, (2012-13 school year): September
standards. May 2015. Professional 2012, November 2012 February

Development
Coaches, Site
instructors, Site
administrators,
Sequoia
Instructional Support
Team.

2013, April 2013> Documentation via
agendas & sign-in sheets.

Redwood monthly staff meetings>
Documentation via agendas & sign-in
sheets.

PD days to be scheduled on future
dates for 2013 through 2015.
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3. Review and revise current Response | September | Director of Special Director of SPED & Director of $0
to Intervention (RTI) Program. 2012, Education, Director | Professional Development to provide
August of Professional training> Documentation via agendas
2013, 2014 | Development. & sign-in sheets.
HMH to provide curriculum.
4. On site academic tutoring and August On site Due to the flexibility of a Monday $0
academic enrichment available for all 2012-May | administrators, On through Thursday schedule, students
students every Friday morning (note: 2013 site instructors. will be afforded the opportunity to
compulsory attendance Monday through | August attend on Friday for additional
Thursday). 2013 - May academic support.
2014
August
2014 —May
2015
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Sequoia Schools Teacher Evaluation December | On site See document “ Sequoia Schools $0
System. 2012, 2013, | administrators. Supervision and Evaluation for
2014 & May Teaching Effectiveness”: Addendum
2013, 2014, Exhibits, Evaluation Segment 2A-D.
2015
2. Pre-observation conference checklist. | August On site See document “Sequoia Schools $0
2012, 2013, | administrators, On Supervision and Evaluation for
2014 site instructors. Teaching Effectiveness”: Addendum
Exhibits, Evaluation Segment 1B.
3. Sequoia Schools Teacher Observation | August On site See document “Sequoia Schools $0
Model. 2012-May | administrators, On Supervision and Evaluation for
2013 site lead teachers, Teaching Effectiveness”: Addendum
August Sequoia Exhibits, Evaluation Segment 1A & E.
2013 - May | Instructional
2014 Support Team.
August
2014 —May
2015
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4, Structured Teacher Lesson Plans

August
2012
through
May 2015.

On site
administrators, On
site instructors.

See document “Sequoia Schools
Supervision and Evaluation for
Teaching Effectiveness”: Addendum
Exhibits, Evaluation Segment 1C-E

$0

STRATEGY llI: Develop and implement a plan for monito

ring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Diagnostic On-line Reading Quarterly DORA Coordinator, | Completed benchmark assessments. | $0
Assessment (DORA) quarterly student On site
benchmark assessments. administrators, On
site instructors.
2. Student assessment using Dynamic Three times | DORA Coordinator, | Documentation via DIBELS on-line $0
Indicators of Basic Early Literacy Skills per school On site assessment tools
(DIBELS) year. administrators, On
site instructors.
3. Student, teachers and parents will August Technology Daily on-line monitoring of $0
have access to monitor student 2012 Department, Powerschool program
academic progress via Pow erschool through Powerschool
management database system. May 2015 administrator
4. The Student Intervention Team (SIT) As needed | On site Agenda and minutes from SIT $0

process to monitor student placement
will be reorganized to address all facets
of student academic, behavior and
socialization skills.

administrators,
Special Education
Instructor, lead
teachers

meetings.
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STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Training on new Language Arts June 2012 HMH training staff, | Agenda provided by HMH and Included
Curriculum via Houghton Mifflin & July 2012, | On site instructor sign-in sheets with cost
Harcourt. As required | administrators of
2012-2015 curriculum.
Additional
cost if
more
training is
required.
2. Teachers will benefit from a more Four PD Director of Agendas and sign-in sheets $0
structured training model during Sequoia | days per Professional
School’s charter wide professional school year, | Development,
development days 2012-2015 PD Coaches,
Sequoia
Instructional
Support
3. Implementation of Professional August Director of Copy of school master schedule to $0
Learning Communities (PLC's). 2012- May | Professional provide time for PLC’s to meet a
2013 Development, minimum of two times per week.
August PD Coaches, PLC documentation.
2013 -May | Sequoia
2014 Instructional
August Support, Site
2014 —May | administrators
2015
4. Implementation of a peer mentoring August Site lead teachers, Documentation as prepared by site $0
program 2012-May | Sequoia administrators.
2013 Instructional
August Support Team, Site
2013 -May | administrators
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2014
August
2014 — May
2015

Using the information entered in the “ Budget” columns above, please provide a budget total that incorporates all strategies and
action steps for each year of the performance management plan’s implementation. For “ Year 1”7, please specify the fiscal year (e.g.,
2011). The charter holder may add years, as necessary.

Year 1: Budget Total $24,000 Fiscal Year 2012-13
Year 2: Budget Total $12,000
Year 3: Budget Total $12,000

Notes:

* Provided by ASBCS staff

1 Academic areato be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010







Sequoia

Overview of Sequoia Schools
Management Unit Report
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Sequoia Charter Schools have been making it possible for students to
succeed in our schools since 1996. Sequoia is proud to be one of
Arizona’s original charter schools holders and the first charter program
in the United States to be accredited by national certification agencies.
During the intervening years since its founding Sequoia has grown from
its original site in Mesa to multiple sites around the State of Arizona.
Since 1996 we have consistently strove to improve our academic
programs. This document which will be submitted with all of our
renewals is an effort to articulate that effort.

Created as a school of choice for parents seeking quality educational
options for their children, Sequoia Schools continue to strive to be on the
cutting edge of academic quality and innovation. We have recognized
that the change in our organizational structure from a “mom and pop”
operation to a multi-charter organization has required sea changes in the
way we do business. We pride ourselves on accepting ALL students to our
programs. Indeed Sequoia has gone out of its way to take on some of the
most challenging educational problems in Arizona because we know that
we can make a positive difference. Children First Academies in Phoenix
and Tempe for homeless children and the Sequoia School for the Deaf and
Hard of Hearing are examples of this commitment to ALL of Arizona’s
children.

Under the direction and guidance of Superintendent Ron Neil and with
enthusiastic support from our board we have made substantive changes
to the structure of our management team in the past five years. These
strategic changes have allowed us to accommodate our exponential
growth, diverse populations and keep a focus on quality, data driven
decision making at the highest levels.

Each Sequoia school has access to Sequoia’s supporting resources
through high speed Internet connections, professional quality policies
and procedures, online staff resources, and professional development
activities provided by Sequoia. We are committed to developing
professional learning communities throughout our organization.

At the district level this support has meant hiring highly qualified
personnel to re-tool and re-purpose our efforts. These hires have
included national and state recognized assistant superintendents, Brad
Miles (hired 2007) and Curt Cardine (former New Hampshire
Superintendent, hired 2009) while in New Hampshire Mr. Cardine
directed one of ten national level five year Department of Education
Grants in 1999. These grants were designed to allow Districts to initiate
Choice initiatives in District Schools. (Public School Choice Grant US
DOE $12.5 Million Award).
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Sequoia also provides a district level team to support all of the academic
programs at our school. The charters organized under Sequoia utilize
these resources as noted here and in their performance plans. These
positions support the academic programs at all Sequoia Schools.

District Level Instructional Support Team

Name Title
Ms Tamara Becker Director of
MSEd Professional
Development

Ms Becky Wong Instructional
MSEd Support Team
Ms Jodi Fults MSEd FAST Math
Coordinator

Responsibilities

Oversees all aspects of professional
development training, activities and
implementation.

Provides researches and training on
professional learning communities (PLC's) for
implementation at all Sequoia Schools during
2012-13 school year.

Works with principals and teachers on BEST
practices training at their school site.

Sequoia has invested heavily in training at the
administrative and teacher level in the Dufour
Model of Professional Learning Communities
we have utilized Title II monies for this
purpose.

Works with principals and teachers on BEST
practices training within the school site.
Facilities unwrapping of Common Core
standards in Mathematics and English.
Develops and prepares teaching aids to
implement Common Core standards.
Supports new teachers to Sequoia and to the
profession.

Provides support for the FAST Math program.

Writing Committee Facilitator (Six Traits and
Beyond)

Creates and maintains the FAST Math
assessment program aligned to state/common
core standards. (See data charts in assessment
area of this report)

Grades and prepares Fast Math benchmark
data for interpretation at the school site.
Facilitates Unwrapping Common Core
Mathematics Standards.

Modify and revise FAST Math Assessment
Program (Sequoia Proprietary Mathematics
Benchmark) to accommodate Common Core
change.

Trains teachers/principals to administer Fast
Math Assessment Program.
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Ms Kemberlyn DORA/Writing e Trains teachers/principals on how to
Cotter Coordinator administer/interpret DORA & writing
benchmarks.
e Writing Committee Facilitator (Six Traits and
Beyond)

Ms Rachelle Hanson  ELL Director e Oversees Sequoia Schools ELL program.
e Writes and manages ELL grants.
e Supports site administration with ELL

compliance.
Ms Melinda Poit Data Analyst e Organizes all benchmark/AIMS/etc... data for
MS interpretation at all levels within the Sequoia

School Organization.
e Hired in 2011 as part of our comprehensive
move to Data Driven Decision Making

Ms Tammy Librarian and e Librarian for Horne Campus Schools
Richardson Archivist e District AIMS Coordinator
MS

e Professional Development Coach

Ms Maxie Patel Title 1 e Works with Grants Coordinator
MSEd Coordinator ¢ Assists with Title 1 compliance at all sites
o Works with principals and teachers on BEST
practices training.
e Professional Development Coach

e Trains teachers/principals how to
administer/interpret DIBELS.

In addition to this team, a technology team consisting of Systems
Management Professionals, Technicians, Programmers, and a Director of
Technology ensure that Sequoia Schools are all technologically prepared
to meet the challenges of the 21st Century.

Through these resources Sequoia Schools’ teachers and administrators
work with each student to develop personalized learning plans that
includes both long-term and short-term academic goals, as well as
targeted performance objectives that are monitored through our own
customized benchmarks and AZ standardized testing.

District level support for Special Education includes a full special
education team and a Sequoia run special education placement for ED
students.

Title I and II services are supported by two dedicated staff at the central
office added in the 2009 school year. As of the 2011-2012 school year,
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all Title ITA funding is dedicated to the implementation of professional
learning communities system wide.

Our interest in the whole child led Sequoia to hire a Director (in 2010) of
Health and Wellness who also oversees the School Safety Programs.

Sequoia Schools’ personalized learning approach keeps the student at
the center of the education model and is designed to empower the
student to envision and achieve lifelong success. Each employee is
dedicated and responsible for their student’s success. These values are
reflected in the following District Visions and Goals.

Charter Vision

We are the standard for student success.

School Vision
“Every child at the Sequoia Schools will be known”.

As we deliberately create the Sequoia culture we agree to the following
Core Principles and their Application as the foundation upon which all
activities, goals and priorities must be founded:

Core Values
. We Know Every Child and We Exist to Meet Their Needs.

o We Respect and Are Kind and Courteous to All People, at All Times
and in All Communications.

o We Lead by Agreement.

o We Continually Strive for Excellence.

Operating Principles (The Core Values in Action)

o We will always ask ourselves before making a decision, “How do
students benefit from this?”

o We will speak of others in open meetings as if they were present
and explicitly share our appreciation.

J We will acknowledge that “If there is a problem, I am the problem;
If I am the problem, I am the solution” and will focus on “What’s
right?” as opposed to “Who’s right?”

o We will let integrity permeate everything we do and strive for a
collaborative culture.
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Organization of Sequoia Schools

The charters for each of the Sequoia Schools are held by either of two
501(c)(3) corporations: Choice Education Development Corporation
(CEDC) and Edkey Inc. (Edkey). Current plans call for a merger of these
two corporations to ensure our continued strength as an organization
both financially and academically. The chief executive officer of these
corporations and Sequoia Schools’ Superintendent is Ron Neil.

Mr. Neil coordinates the activities of the two school boards which govern
the Sequoia Schools and is responsible for carrying out Sequoia Schools’
Policies and Procedures. Assisting Mr. Neil in these functions are three
assistant superintendents and a business manager.

Each site has a principal or site administrator (principal) who report to
one of the assistant superintendents. Teachers and all administrative
staff are under the supervision of the principal at each site. Aides and
volunteers are also under the supervision of the principal and act on the
direction of the classroom teacher. Planning for special needs
instruction comes from the director of special education at Sequoia
Schools, the principal and the teaching staff.

Registration functions at each site are administered by a registrar, who is
responsible for entering all pertinent data into Power School. (The link for
Power School is unique to each site). Power School provides us with a
platform to track student progress (grades, attendance, and discipline)
and to monitor trends.
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Sequoia District-Wide Initiatives that Promote Best Practices

Supervision and Evaluation Program

Professional Grade Model (see attached
documentation) for the supervision and
evaluation of teachers and principals.

Data Driven Decision Making

Professionally developed and monitored
benchmarks in mathematics, reading, and
writing with extensive district level support
including dedicated data professionals and
area specialists.

Policies and Procedures

Web based, linked support for staff on
Sequoia policies and procedures, including
academic, social curriculum, professional
and disciplinary supports.

Curriculum Maps and Curriculum
Alignment to State and Common Core
Standards

Policy, procedures and requirements for
curriculum maps from each teacher.

District wide participation of staff in the
unwrapping of common core standards
and their impact on curriculum.

Common Formative Assessments in
Mathematics for all grade levels aligned to
state and common core standards.

Professional Learning Communities

District wide and school level PLC’s
supported by a district administration.

Common Professional Development Days
and expectations for school level PLC’s.

Professional Development Coaches at each
grade level and in each Jr. High and High
School subject area.

Profession Development for principals with
paid scholarships to AZ Principals’
Academy and regular professional
development at the district for principals.

Academic Language Support

Training, and implementation of Marzano’s
et all, Building Academic Vocabulary.
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The following narrative:

Describes the initiatives outlined on the prior page.
Provides a context of how they were developed
Describes the implementation process

Describes the monitoring process

Includes policies and procedures related to the initiative

AN NN N RN

Describes the integration with Arizona and National Academic
Standards

<\

Discusses professional development associated with the initiatives

<

Analyzes tools used to review the data and the data’s relationship
to improving student achievement

v" Relates this through supervision and evaluation with teacher
effectiveness

v' Describes the data presentation used in the school’s narrative, and
how it is related to our management plan

Sequoia Supervision and Evaluation Process

Fully implemented in 2010 - 2011 the Sequoia Supervision and
Evaluation process is documented and fully reproduced in the
documentation provided to the Charter School Board for each school’s
renewal. (See: Sequoia Supervision and Evaluation Model for Teacher
(and Principal) Effectiveness). Work on this implementation began in
2009 (prior to any State mandate). Mr. Neil and the board had used
several tools prior to committing to asking the staff to develop the
attached model.

The Sequoia supervision and evaluation program is based on the premise
that supervision and evaluation of the instructional program is essential
to the efficacy and professional growth of the teacher and principal. Any
performance management plan for a school must have a supporting
system for supervision and evaluation that is designed to increase
teaching effectiveness.

We believe it is imperative that the supervisor and teacher identify,
analyze, and act on the results of supervision and evaluation activities
and use the data gathered in this process in a meaningful, constructive,
and timely way.

- Organization of Sequoia Schools: Management Unit Report





The tools we have created provide this data in wuseful, easy to
understand, and meaningful ways to the organization and to the
practitioners in the field.

We believe that learners benefit from teachers who are effective in the
classroom. Teacher effectiveness improves when thoughts, practices and
information are shared. Effective professional conversations improve
teacher’s effectiveness and school performance.

At Sequoia our Supervision and Evaluation protocols were established in
2009 - 2010, and have been setting the benchmark for Supervision and
Evaluation in Arizona Charter Schools. We have presented this model at
the Arizona State Charter Schools Conference (2011) and to the Arizona
State Board for Charter Schools’.

Monitoring is done on a DAILY basis with principals in the classroom on
frequently for informal observations, semi-formal observations and
protocols (see model) and formal observational tools for substantive
follow up for ineffective teachers. Assistant Superintendents provide this
monitoring for principals utilizing a similar format and structure.

The Supervision and Evaluation process captures all of the data on each
person being supervised and provides us with a way to monitor the
professional growth and efficacy of each staff member. Graphic data
including student feedback on performance is provided during the
evaluation process.

Supervision and evaluation protocols are published and dates for
monitoring the process are mandated in policy. Training in the method
is continuously upgraded with special attention being given to inter-rater
reliability at six annual principals’ professional development days.

DATA DRIVEN DECISION MAKING

As noted, Sequoia provides several central office level staff members to
provide the schools with data analysis services. Each principal is
required to submit and review State testing, Sequoia Benchmark Testing,
and any survey tool that Sequoia provides. This policy is
institutionalized in Policy and Procedures.

FAST MATH - Sequoia Schools uses FAST Math, an assessment program
aligned to the Arizona Mathematics Standards. FAST is an acronym
which stands for Focusing on Arizona Standards through Technology.
FAST Math includes a Scope and Sequence for each grade level, micro-
assessments aligned to each objective on the Scope and Sequence,
benchmarks aligned to the essential objectives on the Scope and
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Sequence, and a skills test that assesses a student’s knowledge of the
basic math skills at each grade level. Monitoring is done at the local,
district (dedicated staff (see chart)), and reviewed at the assistant
superintendent and superintendent level.

Each quarter, Sequoia Schools Instructional Support personnel hand
delivers math benchmark testing materials to grades 3 - 10. The
benchmarks are then collected, scored, and the results provided to the
teachers and principals. The K-2 teachers are given math benchmark
testing materials at the beginning of the school year (initiated in 2011 at
this level). They are responsible for administering, scoring, and recording
the results of their math benchmarks. The principal monitors the results
and provides feedback to the teacher regarding interventions and
activities. Teachers are highly aware of the math benchmark data and
use it to inform their instructional decisions. Students and parents are
informed about the math benchmark results.

The development of FAST Math (Sequoia’s Proprietary Program for
Benchmarking Mathematics) began in 2002.

Analysis reveals a 0.88 correlation between the results on FAST MATH
and success on the AZ Standards. Data for FAST MATH is presented in
the Charter and School Level Narrative.

DIBELS and DORA - Sequoia Schools uses DIBELS to assist in
assessment of reading performance. The principal monitors DIBELS
results and provides feedback to the teacher regarding interventions and
activities. Teachers need to be highly aware of the DIBELS assessment
data and use it to inform their instructional decisions and help
struggling students get up to grade level. Students and their parents are
also highly aware of the student’s DIBELS assessment scores and
progress. It is expected (in policy and procedures) that this discussion
take place during parent conferences.

DIBELS testing is done at least once a quarter. However, for struggling
students, progress monitoring with greater frequency is required by
Sequoia Schools according to the following schedule:

e Weekly for at risk students
o At least every other week for students with some risk

Sequoia does not require progress monitoring of students that are at
grade level on DIBELS.

DIBELS graphic results for the Charter are presented at the end of the
Charter — School Level Narrative.
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Similar protocols are used for the DORA testing at each school.

AZ AIMS Testing - Annual AIMS testing is an integral part of each
school’s AYP (Adequate Yearly Progress) and AZ LEARNS (Measurements
taken by ADE to determine if each school is meeting “No Child Left
Behind” and other state mandated requirements). All AIMS information
can be accessed at the following site: http://www.azed.gov/standards-
practices/

Special education students taking AIMS are granted various
accommodations that must be followed as the test is planned and
administered. Teachers should review each student’s IEP prior to
administering the test so that they are prepared to provide the stated
accommodations as written with no exceptions.

Each year ADE provides fall and spring AIMS workshops which outline
test guidelines, the ordering process and materials security and return
instructions. Principals and/or a designee are required to attend this
training and will be provided with hard copies of all the materials covered
at the workshop. Upon completion of the workshop, each site should
determine a plan of action to insure a smooth testing period. The
principal and each staff member are responsible for all AIMS
administration and record keeping. Graphs regarding AIMS and Stanford
results are provided in the Charter-School Level Narratives.

A Five Year Testing Calendar provided by ADE helps each school plan
their calendars to insure that adequate instruction and preparation has
been given before the test.

Stanford 10 Testing - Stanford 10 Testing is required by state law and is
conducted every spring for 2nd and 9th grade students over a one or two
day testing period. The Stanford 10 Test provides each student’s national
percentile rankings in core subjects. The results of the Stanford 10 test
can be used to determine student strengths and weaknesses and help
them better prepare for AIMS testing. Sequoia Schools provide tutoring
and after school programs at many sites to reinforce and encourage
students’ skills. Mandatory remediation may be provided and is noted in
school level narratives.

Data is gathered and analyzed at the central office level and at the school
level. AIMS and Stanford Testing results are widely distributed to staff.

Our evaluation rubrics (see rubric 18-21 (Sequoia Teacher Effectiveness
Rubric) specifically address the use and reporting of data from AIMS,
Stanford, and Benchmark testing.
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Formative, Summative and Performance Assessments - Teachers are
expected to use formative, summative and performance assessments in
their teaching. Monitoring and expectations for these assessments is
provided for in the Teacher Effectiveness Rubrics. Sequoia tracks all
teacher assessments through supervision and the Power School
database. There must be a correlation between these assessments and
the school’s curriculum as stated in Curriculum Maps and Lesson Plans.

POLICIES AND PROCEDURES

All Sequoia Charters are required to use Sequoia’s Policies and
Procedures to guide their day to day activities. As part of the supervision
and evaluation system, all staff is rated on their understanding and
implementation of Sequoia’s Policies and Procedures.

Web based, linked support for staff on Sequoia policies and procedures.
These resources include academic, social curriculum, professional and
disciplinary supports. Expectations for interventions, special education,
and student — staff interactions are all part of these procedures. Please
visit our website for the entire document.

CURRICULUM MAPS AND CURRICULUM ALIGNMENT TO STATE AND
COMMON CORE STANDARDS

Curriculum Maps - Sequoia implemented a policy regarding the
construction and utilization of Curriculum Maps in 2008 with mandatory
participation in 2009.

Any teacher employed by Sequoia Choice Education and Development,
and Edkey, Inc. is required to create and utilize a curriculum map in
their core subject(s).

For the subject of reading the curriculum map needs to, at a minimum,
address the following:

e Explicit vocabulary instruction
e Direct and explicit comprehension strategy instruction

e Opportunities for extended discussion of text meaning and
interpretation

e Instruction in reading foundational skills (e.g., decoding and
fluency) for students who need to be taught these skills
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2009 Curriculum Maps Requirements
Elementary School Teachers

e Teachers at the Elementary level shall be required to complete a
DRAFT of their curriculum map for English Language Arts by July
30, 2009 and submit it electronically to their principal and the
Instructional Support Department.

Secondary School Teachers

e Teachers at the Secondary level shall be required to complete a
DRAFT of at least one core subject/grade by July 30, 2009 and
submit it electronically to their principal and the Instructional
Support Department.

e All Teachers Employed After June 1, 2009

e Teachers employed after June 1, 2009 shall complete the first
DRAFT of their curriculum map by January 21, 2010 and submit
it electronically to their principal and the Instructional Support
Department

2010 and Beyond Implementation (All Teachers Employed After 2009)

All teachers hired after 2009 shall be required to complete a DRAFT of
their curriculum map according to the Elementary and Secondary
guidelines above and submit it electronically to their principal and the
Instructional Support Department within the first 3 months of their
employment.

Failure to create and submit the required curriculum maps will be
viewed as a serious breach of Arizona’s Professional Teaching Standards
and may result in dismissal.

Curriculum Maps guide instruction throughout the year and are
amended, enhanced and discussed frequently.

Sequoia Staff has been provided Professional Development Days during
the past five years to work on and learn about curriculum maps. New
teachers are oriented to these protocols during a separate week of
orientation for new teachers each year.

Unwrapping the New Core Standards - Sequoia currently has district
wide (all schools) participation of staff in the unwrapping of common core
standards and their impact on curriculum at all of our schools. This
process is monitored by members of the District Level Instructional
Support Team as outlined previously. Principals, staff and the assistant
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superintendents also monitor curriculum and decisions are made based
on data whether to change practice based on these discussions.

(See also Sequoia Supervision for Teaching Effectiveness for rubrics
related to staff implementation and monitoring of curriculum and staff
expectations for curriculum maps.)

PROFESSIONAL LEARNING COMMUNITIES

Educators committed to working collaboratively in ongoing processes of
collective inquiry and action research in order to achieve better results
for the students they serve.

PLC’s operate under the assumption that the key to improved learning
for students is continuous, job-embedded learning for educators.

O DuFour, DuFour, Eaker, Many, 2006

Professional Learning Communities are
O A collaborative process
O Focused on student work and student learning
O Focused on Instructional Practice
An empowering infrastructure of support
Effective professional development

Connected to the context of teachers’ classrooms

O 0O OO

Action and results oriented

O Continuous school improvement
Professional Learning Communities at Sequoia:

O Professional

e “Every teacher is a leader; every leader is a teacher.”

O Learning

e In a PLC School, learning applies as much to teachers, administrators,
and parents as to students.

e Focus on instruction, curriculum and assessment.
O Community
e Support
e Cooperation vs. competition
¢ Focus intensely on the mission, vision, goals, and values.

¢ Improvement of the whole vs. striving to get ahead
individually.
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Professional Learning Communities change the focus from “teaching” to
“learning’, and establishes a strong student centered environment.

Support for the organization wide and school level Professional Learning
Communities is provided by the Instructional Support team identified
earlier. Individual charters will discuss school level PLC’s in their
narratives for renewal.

(See also Sequoia Supervision for Teaching Effectiveness for rubrics
related to Professional Learning Communities and staff expectations for
this vital part of our program.)

Sequoia lists this as a separate component rather than linking it to
Curriculum Mapping, Curriculum, and Unpacking the Core Standards
because Academic Background knowledge consists of segments of
information which have words and phrases associated with them.
Numerous studies have found a positive correlation between academic
background knowledge and achievement in school.

Students who have a large amount of academic background knowledge
about a topic learn new information on the same subject easier and
quicker than those who do not. Moreover, studies have revealed a
significant relationship between knowledge of academic information and
achievement later in life.

In Building Background Knowledge for Academic Achievement: Research
on What Works in Schools, Robert Marzano first outlines a program of
wide reading to compensate for the lack of academic experiences. Its
purpose is to provide a variety of virtual experiences. Then, he details a
research based process for teaching academic terms, people, and events
to build academic vocabulary.

Marzano details this process in his six step process for teaching new
terms. Sequoia currently has brought all staff up to speed on this
method training and paying for workshops for staff since 2008. We
provide staff with access to Marzano’s materials via our web page. All
classrooms are expected to work on academic vocabulary during all of
their lessons. Word walls are expected in each room. Monitoring is
provided in our supervision and evaluation model, through checks on
lesson plans and with daily visits. Several of our supervision and
evaluation rubrics address this issue.

Organization of Sequoia Schools: Management Unit Report





Working with Students

Our students are the most important people at Sequoia Schools. Sequoia
Schools offers all students including those who have not been successful in
other academic environments a chance to succeed. Sequoia Schools
strives to give its teachers the tools they need to work effectively with all
students.

Each teacher, instructional aide and other staff member is responsible
and evaluated (see Teacher Evaluation Artifact) for the following:

Assuring the safety and well-being of each student in their class and
each student at the site on a daily basis;

Creating an environment of academic progress for each student in their
class as outlined below:

1. Knowing each child in their class at a level sufficient to promote
best teaching practices;

2. Supervising each of their students’ personalized learning plans,
attendance and behavior. This includes making learning goals,
setting expectations for student performance and modifying their
teaching and those goals and expectations as directed by the data;

3. Assessing, monitoring and acting on assessment data and
information gleaned from dealing with the student as an
individual,

4. Initiating consistent and pertinent contact with each student and

their parents to communicate student performance and insure
achievement of academic and individualized learning goals;

5. Maintaining accurate and timely records of student progress
toward achievement of academic goals in Power School.

0. Maintaining accurate and timely records of student attendance
and discipline in Power School

7. Designing and implementing the site’s instructional program as
outlined in the school's curriculum guides and curriculum maps;

8. Being an active member of the site’s curriculum team;

Providing assistance to site staff and students in their particular
area of certification and beyond as needed.

10. Supporting, implementing and enforcing all of Sequoia Schools’
Policies and Procedures including student attendance, dress and
behaviors.
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Staff Expectations Regarding Student Achievement

In “What Works in Schools: Translating Research into Action”, Marzano

et al present a comprehensive survey of the research on best practices
and rank the factors that impact student achievement. The chart on the
next page consolidates the information and presents the factors, their
rank and the descriptor used by the research.

School Level Factor Rank | Descriptor used by Researchers of
the Factor
Guaranteed and Viable 1 Opportunity to Learn
Curriculum Time, Content Coverage, Concentration
of Teaching and Learning, Focus on
Central Learning Skills, Emphasis on
Basic Skill Acquisition
Challenging Goals and 2 Monitoring of Student Progress
Effective Feedback . . .
High Expectations and Requirements
Pressure to Achieve
Parental and Community 3 Parental Involvement
Involvement Home - School Partnerships
Safe and Orderly 4 School Climate / Safe and Orderly
Environment Atmosphere
A LEARNING Environment
Pupils have Rights and Expectations
Positive Reinforcement
Collegiality and 5 Leadership, Shared Vision and Goals
Professionalism Process Oriented Staff Development
Cooperation
A Learning Organization
Chart 1.0 Modification of Marzano et al 2003
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Student Achievement

Sequoia Schools’ intention is to provide its staff with the tools needed to
take “what works in schools” and apply it at each site. While the above
factors are self-descriptive some deserve further explanation as outlined
below:

Guaranteed and Viable Curriculum - A guaranteed and viable
curriculum is not an accident. To be guaranteed and viable each teacher
must create a meaningful annual curriculum map along with effective
weekly and daily teaching plans that provide each student the
opportunity to learn, that allow adequate time to cover all content
satisfactorily, that focus on central learning skills and that emphasize
basic skill acquisition

Children must be actively taught vocabulary to succeed in reading and
other academic endeavors (See a complete list of necessary academic
vocabulary for success in school and AIMS testing in Marzano’s Word
Lists a PDF file available.)

Challenging Goals and Effective Feedback - Each child will have a greater
opportunity to achieve academic success if they are appropriately guided,
challenged and monitored. As teachers help their students set realistic
and attainable educational goals and then consistently work to fulfill,
refine and report on those goals academic achievement will increase. We
will outline the steps we have taken to manage the challenges we face at
each site in the Performance Management Segment of this renewal
application.

Parental and Community Involvement - Student achievement will rise in
proportion to the level of parental or other interested parties’ involvement
in the child’s learning. To this end, effective, consistent and regular
communication between the school the teachers and the parents is
imperative and must be an ever improving attribute at each site. This
involvement is detailed in the specific school (charter) report that follows.

Effectively managed site councils are not only encouraged but required at
each site. Each site administrator is encouraged to develop relationships
with individuals and organizations that desire to assist in the
educational process.

Safe and Orderly Environment - Students must feel safe while attending
or in transit to or from their school. Classes must maintain a level of
order that permits teaching and learning to occur. Students must
understand and be empowered to claim their right to learn. We
specifically teach the Social Curriculum at our sites and maintain a
highly trained group of teachers that help monitor and train staff on this
method.
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Collegiality and Professionalism

Sequoia Schools seek to become the standard for student success. As

part of that vision each school is committed to creating an environment
of collegial and professional relationships.

Collegiality - Sequoia Schools defines collegial behavior in terms of
teachers and staff in a supportive role with one another. The ultimate
goal is the academic success of each student. Open and civil interactions
that are respectful of each professional’s role in the education of students
are expected.

Because of the correlation between professionalism and student
achievement Sequoia Schools has placed a premium on attracting and
keeping highly qualified and effective instructors. Each staff member is
encouraged to constantly augment and monitor their professional
growth. All principals are expected to attend the Arizona Principals’
Academy as part of their professional growth.

Pedagogical Knowledge - Sequoia Schools seek pedagogical methods that
lead to success in the educational environment. Research shows that
when schools do the following action steps there is a high rate of
academic success:

o Establish norms of conduct and behavior amongst staff that
engender collegiality and professionalism.

o Establish methods of structures that allow professional staff input
into decisions and policies for the organization.

. Engage teachers and staff in meaningful staff development
activities.

Evaluating Pedagogical Success of a Principal - Principals are evaluated
using the Sequoia Principals’ Effectiveness model developed by Sequoia
and presented at the annual Charter School Conference this October
(2011). See artifacts section of this application). Principals are evaluated
on their ability to effectively apply the following pedagogical skill sets in
their schools:

o Be the academic leader of their school

o Resolve conflicts between themselves and their staff or district
office

o Address and solve professional problems

o Share information about students and employees

o Communicate to third parties about their interactions with one
another

. Conduct themselves professionally
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Staff Competencies

Sequoia Schools’ principals are the site supervisors at their site. Sequoia
Schools’ staffs are supervised based on expectations in the following
components:

e Teachers’ Professional Hierarchy

o Teachers receive a copy of the Teachers’ Professional Hierarchy
(see Artifacts on Evaluation) and are supervised and evaluated
based on their progress on this hierarchy.

o In addition to this hierarchy teachers are expected to display
the following:

= Computer Resources Mastery

e Sequoia Schools’ staff members are expected to be
proficient users of the computer systems and
programs. To assist employees in this requirement
Sequoia Schools Information Technology
Department (IT) provides training on the computer
systems when a new employee is hired or as
requested.

e Access to Sequoia Schools’ computers is limited to
students and/or employees of Sequoia Schools.
Assignment of computer rights occurs after the
employee is hired. All staff members are trained
and sign off on Sequoia’s Policies and Procedures
regarding computer use and electronic
communications. Our systems are highly
monitored for internet safety.

= Student Management Systems

e All teachers are expected to be able to keep their
student records up to date and accurate. Training
on the school management system is conducted
each August.

Control of the Learning Environment - The first task of the teacher is to
establish the tone of the room as that of a classroom with expectations
for students relating to talking in the room, entering and exiting the
room, requesting assistance and other rules and procedures that
promote an engaged learning environment. As noted earlier the Social
Curriculum is actively taught in each of Sequoia’s Schools.
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Sequoia Schools Supervision and Evaluation for
Teaching Effectiveness





The Sequoia supervision and evaluation program is based on the premise that supervision
and evaluation of the instructional program is essential to the efficacy and professional
growth of the teacher and principal. Any performance management plan for a school
must have a supporting system for supervision and evaluation that is designed to increase
teaching effectiveness.

We believe it is imperative that the supervisor and teacher identify, analyze, and act on
the results of supervision and evaluation activities and use the data gathered in this
process in a meaningful, constructive, and timely way.

The tools we have created provide this data in useful, easy to understand, and meaningful
ways to the organization and to the practitioners in the field.

We believe that learners benefit from teachers who are effective in the classroom.
Teacher effectiveness improves when thoughts, practices and information are shared.

Effective professional conversations improve teacher’s effectiveness and school
performance. At Sequoia our Supervision and Evaluation protocols which were
established in 2009 — 2010 have been setting the benchmark for Supervision and
Evaluation in Arizona Charter Schools. We have presented this model at the Arizona
State Charter Schools Conference (2011) and to the Arizona State Board for Charter
Schools’.

The Sequoia Model Provides a Deliberate and Intentional Approach to Promote Effective Teaching

Don’t Know Know
Can’t Miracle Theory
Do
Students are disengaged. Instructional The teacher’s knowledge base is present but
relevance is missing. they are unable to provide meaningful,
Learning Climate and instructional engaging instruction to learners.
rigor are not fostered. When things go
right it is a MIRACLE.
Can Magic Intentional Practice
Do
Learning climate is good however, Instructional rigor, student engagement and
instructional rigor and relevance may Instructional relevance are high. The teacher’s
be missing. Instruction is sometimes knowledge of content is capitalized on in a
ineffective. learning environment that is safe. Assessments
provide accurate and systematic feedback,
Students learn (understand) by MAGIC which the instructor uses to reflect on and
if at all, change their practice.

Effective teachers are intentional in their practice. Practitioners trained and coached using our model
become effective by becoming intentional in their approach. Intentional practice is the intersection of
Knowing and Doing.
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RESOURCES

Adapted from Tushman and O'Reilly's Congruence Model, 2002

The Sequoia model includes components of Tushman and O’ Reilly’s Highly Effective
Teaching and Learning Model as well as Madeline Hunter’s Protocols for Supervision

and Evaluation.

Learning Climate: a safe environment supported by the teacher in which high, clear
expectations and positive relationships are fostered; active learning is promoted

Classroom Assessment and Reflection: the teacher and student collaboratively gather
information and reflect on learning through a systematic process that informs instruction

Instructional Rigor and Student Engagement: a teacher supports and encourages a
student’s commitment to initiate and complete complex, inquiry-based learning requiring

creative and critical thinking with attention to problem solving

Instructional Relevance: a teacher’s ability to facilitate learning experiences that are
meaningful to students and prepare them for their futures

Knowledge of Content: a teacher’s understanding and application of the current theories,
principles, concepts and skills of a discipline






The Sequoia Teaching Effectiveness Model for Supervision and
Evaluation of Staff

The Sequoia Model Specifies Evaluation System Goals

We believe that Goal-setting is an imperative, and often challenging, first step in
designing a teacher evaluation system. The establishment of explicit, well-defined goals
lays the foundation for a comprehensive, sustainable evaluation system.

Arizona has defined teacher evaluation goals and purposes in recent legislation and/or
policy. In Sequoia’s case we anticipated this legislative move and involved our
stakeholders in a process that identified effective teaching practices and achieved
consensus on our supervision and evaluation system’s purpose.

There is often a general tendency to oversimplify this crucial step; however, agreement
about goal and rubric selection guided all decisions throughout the design process of
Sequoia’s Supervision and Evaluation Process. The methods and weighting used for
various components of the resulting system and any actions informed by evaluation
results (e.g., professional development targeted to a challenge area, guidance of our
Professional Learning Communities, and spending on Staff Development) IS reflective of
the evaluation system goals.

We were deliberate about securing and sustaining stakeholder investment
and cultivated a strategic communication plan

Stakeholder Investment in the Sequoia Model

Sequoia deliberately involved principals, parents, teachers and central office
administrators in the design of our supervision and evaluation system. The rubrics and
components of the system are widely distributed in printed and electronic form.

Research shows that evaluation systems are much more likely to be accepted,
successfully implemented, and sustained if stakeholders are included in the design
process. Stakeholder involvement throughout the design, implementation, assessment,
and revision of teacher evaluation systems increases the likelihood that the system is
perceived as responsive, useful, and fair..

Clarifying expectations in terms of stakeholder purpose, level and duration of
commitment, and authority in decisions assists us in sustaining stakeholder investment
throughout the process. Individual members bring to bear unique sets of skills,
experiences, and interests, and the level of involvement of each stakeholder may shift
during the process of designing and implementing the evaluation system. Our rubrics and
specifically our Hierarchies define stakeholders’ roles and responsibilities, while
capitalizing on their expertise. This has resulted in a high level of active participation.
We have noted the following positive impacts of our process:





* The standards and criteria for the system are well known and embedded in all
aspects of our programs. Curriculum, professional development, and policy are
aligned with the model.

* We have mobilized administrator, teacher, and community support through
training and consistent use of the model.

* We have facilitated practitioner groups to obtain input and feedback (Le.
principals co-visit and compare scoring on the rubrics to ensure inter-rater
reliability,

* Marketing the system and publicizing the findings (We have presented at the State
Charter School Conference and to the State Charter School President and shared
with other school districts.)

® We have interpreted and adjusted policy and procedures based on feedback from
this system.

Supervision Model Sequoia

The supervision model for Sequoia Schools reflects the changing expectations and
professional standards of Sequoia Schools. The model allows each teacher and principals
to receive customized supervision and evaluation reviews. This model emphasizes and
attempts to influence teacher effectiveness as we believe that teacher effectiveness is the
key factor in a child’s successful educational experience.

Philosophy

The Sequoia supervision program is based on the premise that evaluation of instruction is
essential for the professional growth of the teacher.

As aresult of this belief it is imperative that the supervisor identify, analyze and inform
the teacher or principal of the results of supervision and evaluation activities in a
meaningful and timely way. We believe that teacher supervision and evaluation are
critical functions of the building principal and vice principal.

We believe that learners benefit from teachers who are effective in the classroom.
Effectiveness improves when thoughts, practices and information are shared. Effective
professional conversations move us toward our organizational goals.

Supervision Mission

Sequoia has developed a model of teacher and principal supervision for the purpose of
improving the effectiveness of instructional delivery to the student. Each student has a
right to the best education we can provide. It is the responsibility of each of us to
contribute to the well being of the future of the nation and the world by educating our
youth to the best of our ability.

Our personal best is reached by being good students ourselves. Sequoia is a learning
organization where we strive to know each administrator, teacher and child as a learner.





Supervision Vision

In the course of daily events at our schools, our young people should have opportunities
for exploring, assessing and growing in a meaningful manner. We will accomplish this by
developing a plan for the implementation of a supervision program to improve each
teacher and aspiring administrator’s professional skills. The program we have built will
provide for communication (professional development days) between colleagues about
the methods and techniques of instruction which research states to be the best for the
learner. We will become more efficient in our utilization of materials, facilities and time
for the purpose of improving the choices and chances of all students to succeed in life.
The program will center on a caring, sharing approach to each person's growth through
her/his strengths as a teacher or administrator. We will accomplish this within the next
three years (2010-2011 school year was the start date).

Supervision Goals

1. To improve opportunities, for the learner, in our school by providing professional
growth opportunities for the certified staff (specifically 6 professional development
days devoted to professional sharing at either grade level or specific subject area).

2. To implement our model of instructional supervision which is based on effective
teaching practices as supported by research in the field.

3. To continue implementation of a model of instructional supervision that is based on a
caring, sharing relationship between the supervisor and the teacher.

4. To establish a procedure for implementation and modification (i.e. developing inter-
rater reliability) of the model for the organization.

5. To describe a method of monitoring and evaluating the effect of the model on the
impact of student achievement through the use of standardized test scores. And
benchmark testing and by methods other than these types of methods (Formative and
summative assessments and a movement to performance based assessments).

Supervision Follow up

Rather than using checklists and static forms the Sequoia model includes:
. Observation feedback on Daily observations carried on by the supervisor
. Scheduled weekly consultations during an agreed upon prep period.
= A running file of observations and practitioner reflections
. Professional development days on the district and school level

Evaluation Follow Up

. Written narrative describing the practitioner’s professional growth and
development based on the Sequoia Teachers’ Hierarchy of Professional
Growth.

. Written follow up of formal observations.

. Written follow up on the attainment of a match between the practitioner’s
espoused theory and theory observed in use. (Assessment of single and
double looped learning)





Objectives

1. Implement a model for supervision of instruction based on our rubrics for
assessing effective teaching.

2. Broadcast and teach the model to new and veteran teachers.

3. Continuously instruct supervisors on the use of the model and follow up with
workshops to attain inter-rater reliability.

4. Continuously upgrade our monitoring and evaluation tool (data warehousing)
to determine the model's effectiveness in practice.

5. Report findings from the data and information gathered after two years of use
in the district using a pre-assessment, post-assessment instrument.

6. We will be explicit and public on what are teaching competencies (rubrics);
design programs to train competent teachers and construct instruments to
effectively measure the teacher's competencies.

7. Use the model as a component of compensation (301 bonus payment) for
teachers and principals.

Effective School Beliefs

1. People want to succeed.

2. Schools are for teaching and learning.

3. All students CAN learn.

4. Teachers impact learning.

5. Change is a process.

6. Success is judged based on outcomes.

Evaluation

A written evaluation of effectiveness of each staff member shall be completed during the
first year of employment and not later than ninety (90) days after the first day of work.
A second first-year evaluation will be not later April 15", At least twice each year
thereafter, an evaluation will be conducted. The evaluation will be used to increase job
proficiency and for recommending continued employment.

Supervision and Evaluation are TWO separate components of our supervision and
evaluation of staff. The principal is the primary evaluator of all staff. ALL staff
members work on the supervision of our programs. Formal evaluations (two) occur prior
to December 15 and April 5™,
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1. Supervision Segment

A. Focus on Student Learning Checklist

Pre-Observation Checklist (informal)

Madeline Hunter Model for Sequoia

Madeline Hunter Model Exemplar

Madeline Hunter Model Blank for Formal Observation
Madeline Hunter Model Blank for Observer
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2. Evaluation Segment

Evaluation Checklist for Teachers

Evaluation Checklist for Principals

Evaluation Rubrics for Teaching Effectiveness
Evaluation Rubrics for Principal Effectiveness
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3. Supporting Materials

A. Teachers’ Professional Hierarchy
B. Principal’s Professional Hierarchy
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Focus on Student Learning Notepad

Teacher: Subject:
Date:
Arrival Time: Departure Time:

Standards Based (Planning and Preparation)

¢ |Instruction is based on grade level state standards Yes
e Standards posted for students Yes
e Standards are written in student friendly language Yes

Lesson Component(s) Observed (Planning and Preparation & Instruction)

No
No
No

e Objective
. Comments:
e Review (Warm Up)
* Introduction (Bridging)
e Instruction
® Guided Practice
® Independent Practice
e Closure
e  Homework
¢ Long Term Memory Review
e Assessment
Learning Activities Observed (Instruction)
e Listening/Watching Comments:
e Reading
e Discussion
¢ Project

* Non-instructional

e Performance/Presentation
¢ Cooperative Groups

e Seatwork

¢ Writing

e Lecture

e Transition

e Other:






Learning Strategies Observed (Instruction)

e Similarities & Differences
e Reinforcing Effort

¢ Cooperative Learning

e Graphic Organizers

¢ Questioning

e Note-Taking

¢ Positive Recognition

e Providing Feedback

e Think/Pair/Share

e Other:

Comments:

Qualities of Work (Assessment of Student Achievement)

e Product Focus (Clear connections)
e Safe Environment

e Affirmation (Producing for others)
e Authenticity (Valuable/Meaningful)
e Clear Product Expectations

e Affiliation (Learning with others)

* Choice (Student Centered)

e Novelty/Variety

e Other:

Comments:

Level of Student Engagement (Learning Environment)

Highly Engaged

Comments:
e Engaged
e Compliant
e Off Task
Bloom's Taxonomy (Instruction)
e Low - Knowledge/Comprehension Comments:

e Middle - Application/Analysis
e High - Synthesis/Evaluation

Additional Comments/Observations:
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Sequoia Schools
Pre-Observation Conference Checklist

Teacher: B Date of meeting:
School Year: Course(s) taught:
Your pre-observation conference is scheduled for at in your supervisor's office.

Please bring a copy of the following items to the conference (supervisor will keep these items):

Teacher
Initials
1. Course Syllabus
a) Course standards
b) Course expectations
c) Grading procedures/practices
d) Assignment Policy
e) Attendance Policy
) Classroom Management Plan/Buddy Plan
2. Emergency Lesson Plans
3. Lesson Plan Book
4. Curriculum Map
St 301 Goals
6. Gradebook (will access electronically at conference)
7. Attendance Book (will access electronically at conference)
8. Parent Communication
a) Plan for positive/negative contact
b) Documentation process
c) Intervention process
9. Employee Resource Book (Staff Handbook)
10. Performance Criteria for Teacher Evaluation- Respond to the following questions

in writing by submitting a summary (you are not required to answer every question, use your
summarization skills to fulfill the response) . (See attached AZ Professional Teacher Standards)
a) How do I meet Standard 1?

b) How do I meet Standard 2?
c) How do I meet Standard 3?
d) How do I meet Standard 47
e) How do I meet Standard 5?
D How do I meet Standard 6?
g) How do I meet Standard 7?
h) How do I meet Standard 8?

Teacher Signature Date Supervising Administrator
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Madeline Hunter Model for Sequoia Schools
Objectives
Before the lesson is prepared, the teacher should have a clear idea of what the
teaching objectives are. The teacher should ask, “What, specifically, should the
student be able to do, understand and care about as a result of the lesson?”

Bloom's Taxonomy of Educational Objectives (shown at the end), gives an idea of
the terms used in an instructional objective.

Standards

The teacher needs to know what standards of performance are to be expected and
when pupils will be held accountable for what is expected. The pupils should be
informed about the standards of performance. Standards: an explanation of the
type of lesson to be presented, procedures to be followed, and behavioral
expectations related to it, what the students are expected to do, what knowledge or
skills are to be demonstrated and in what manner.

Anticipatory Set

Anticipatory set or Set Induction: sometimes called a "hook" to grab the student's
attention: actions and statements by the teacher to relate the experiences of the
students to the objectives of the lesson. To put students into a receptive frame of
mind.

« to focus student attention on the lesson.

« to create an organizing framework for the ideas, principles, or information
that is to follow (c.f., the teaching strategy called "advance organizers").

« to extend the understanding and the application of abstract ideas through the
use of example or analogy...used any time a different activity or new
concept 1s to be introduced.

Teaching: Input
The teacher provides the information needed for students to gain the knowledge or
skill through lecture, film, tape, video, pictures, etc.

Teaching: Modeling

Once the material has been presented, the teacher uses it to show students
examples of what is expected as an end product of their work. The critical aspects
are explained through labeling, categorizing, comparing, etc. Students are taken to
the application level (problem-solving, comparison, summarizing, etc.).

Teaching: Checking for Understanding





Determination of whether students have "got it" before proceeding. It is essential
that students practice doing it right so the teacher must know that students
understand before proceeding to practice. If there is any doubt that the class has
not understood, the concept/skill should be re-taught before practice begins.

Questioning strategies: asking questions that go beyond mere recall to probe for
the higher levels of understanding...to ensure memory network binding and
transfer. Bloom's Taxonomy of Educational Objectives provides a structure for
questioning that is hierarchical and cumulative. It provides guidance to the teacher
in structuring questions at the level of proximal development, i.e., a level at which
the pupil is prepared to cope. Questions progress from the lowest to the highest of
the six levels of the cognitive domain of the Taxonomy of Educational Objectives:
knowledge, comprehension, application, analysis, synthesis, and evaluation.

Guided Practice

An opportunity for each student to demonstrate grasp of new learning by working
through an activity or exercise under the teacher's direct supervision. The teacher
moves around the room to determine the level of mastery and to provide
individual remediation as needed.

Closure

Those actions or statements by a teacher that are designed to bring a lesser
presentation to an appropriate conclusion. Used to help students bring things
together in their own minds, to make sense out of what has just been taught. "Any
questions? No. OK, let's move on" is not closure. Closure is used:

« to cue students to the fact that they have arrived at an important point in the
lesson or the end of a lesson,

« to help organize student learning,

« to help form a coherent picture, to consolidate, eliminate confusion and
frustration, etc.,

» to reinforce the major points to be learned...to help establish the network of
thought relationships that provide a number of possibilities for cues for
retrieval. Closure is the act of reviewing and clarifying the key points of a
lesson, tying them together into a coherent whole, and ensuring their utility
in application by securing them in the student's conceptual network.

Independent Practice
Once pupils have mastered the content or skill, it is time to provide for





reinforcement practice. It is provided on a repeating schedule so that the learning
is not forgotten. It may be home work or group or individual work in class. It can
be utilized as an element in a subsequent project. It should provide for
decontextualization: enough different contexts so that the skill/concept may be
applied to any relevant situation...not only the context in which it was originally
learned. The failure to do this is responsible for most student failure to be able to
apply something learned.

Materials
List materials needed.

Duration
Type the amount of time needed to complete this lesson.
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to form a whole, then meaking value | tenms, racquetball, ard badmmion strokas for I

| judgments aboul the method.” || similarties, diferences, and purpases, Then, |
| discuss the relationship between the machanics of ||

the stroke and the strateqy for using the stroke

Il - during zame play.) |

its component pars.”






Taxonomy Self-Questioning Chart

Level of Thinking

Comprehension Statement  Focusting Question

Creating I have ¢rcated new How hos this author
! knowledge. changed what T
| wnders tand?
Evaluating | T can eritically examive How hog the auther's
' this outhar's message. perspective influenced
| what he/she tells me?
»_Ar;aly."zing- _:I cant take my THow is this similar to {or
wnderstonding to o decper | different from) ather
level. matertal T've reod?
;ipp_l ':;I_Ig - . _-‘E_I _I:.'IEI; ;.'.IE_E nyy | ﬁ;ﬂﬂ cnn-f TC’*D‘II'II‘!Eva W[‘I&i Nl
| wnderstonding in seme this outhor iz telling me to
i meaningful way. wnderstand semething
better?
Understanding I con understond what the | What does this outhsr
outher is telling me. wiant me to understand?
Remembering I con vecall specific What do I need to
details. mformation. and remamber to make sense
ideas from this text. ' of this text?

Boug Buehl (2007)

—





ADDENDUM 1 D





B _ Exemplar for Sequoia School Lesson Plan
;e quoia Observation

SCHOOLS

To:  Sequoia Schools Teachers
From: Ron Neil

In keeping with the Sequoia Schools Supervision and Evaluation Plan I have directed
principals to perform observations in individual classrooms during the year. The
observation process is a part of the supervision function that principals and master
teachers perform.

The exemplar on this document can serve as a model for designing a lesson plan that fits
the Sequoia standard for a lesson plan. It is designed to allow you to see a well
constructed lesson (as defined in the Sequoia Staff Handbook and Sequoia’s standards for
lesson planning).

Your supervisors have been trained to use this process as part of their supervision
function. The evaluation process, (a separate piece of the Supervision and Evaluation

Model) is conducted semi-annually using a different form.

We hope that you find this exemplar useful and that you use it as a model when you
design lessons during your tenure here a Sequoia.

Sincerely,

Ron Neil





S ! _ Exemplar for Sequoia School Lesson Plan
;e quoita Observation

SCHQOQOLS

Determine the Qutcomes of the Lesson

General Principle:

My Specific Case:

State what the students are

expected to know that is, to
be able (o do as a result of

the lesson.

e Asaresult of today’s lesson, students will have the
knowledge necessary to compare and contrast the diflerent
types of svmbiotic relationships.

e They will also be able to explain the matter and energy
relationships represented and modeled in ecological
pyramids, energy diagrams, and cycles.

e They will be able (o compare and contrast the ways in
which nitrogen, carbon, and water cycle through biotic and
abiotic parts of our ecosystems, and as a whole, our
biosphere.

As aresult of the previous lesson, students already have the knowledge needed to
distinguish between biotic and abiotic factors and how these relate to the ficeld of
LEcology.

They also have the skills needed to compare the different levels ol biological
organization or Biological Hicrarchy used in the ficld ol Ecology (population,
community, ccosystem).

1L. Design Lesson Sequence

Using A Rubric Such as Hunter's 7 Elements

Definition of the Element:

My Plan:

Anticipatory Set:
Something at the beginning
of the lesson that [ocuses
the students' atlention on
the subject of the lesson.

Anticipatory Set for First Day: As they walk into the classroom
students will notice a colortul cartoon of Wylie Coyote and the
Road Runner on the overhead projector. Underneath the cartoon
there will be a short question, which they are to answer in their
Science Log. I will let the students know that today is our second
day into our unit on ECOLOGY, and that as a warm-up exercise |
would like them to answer the question as spontancously as they
can. They may refer to the book for guidance, but they will only
have five minutes to write down their response.

Pretend that the primary source of food for the desert covote is the
roadrunner. [ would like you to think of what would happen if all of
the coyoteys in the desert vanished. How would this affect the
population of road- runners??

Can you think of other things that might be affected by this
disappearance (think of what the road runner eats!)?

Malke a short list of all the biotic and a-biotic factors that might be
affected by the death of all Wylie Coyotes.

Once the students have tinished answering the question in (heir
Science Log, we will share our answers and have a shor(
discussion. This will give me a smooth transition into the lecture
about [How Organisms [n{eract.

Anticipatory Sct for Second Day: Studeats are to quickly, from
their long-term memory, (eight minutes max) draw a picture of a
food web with at least five trophic levels.

I'will ask them to put their drawings away for the lecture. We will
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refer to them afler the lecture.

Statement of Objective and
Purpose: Communication
of the intended outcome(s)
of the lesson and why it is
important for the student to
know the information or be
able to perform the skills.

As we begin our unit on Ecology, it is imperative that the students
have a clear understanding of the basic principles ol Ecology. The
interaction ol organisms with other living things as well as wilh
their abiotic (nonliving) surroundings is a key concept in Ecology.
This lesson will give the students a basic foundation of Ecological
Principles and terms. It will help them become comtortable with
the major themes in Ecology.

As we go on Lo study Community Distribution, Population
Biology, and Resource Usc in the upcoming lessons, the
knowledge gained in these first lessons is key to their
understanding and appreciating the f(ield of Ecology.

Instructional Input:
Presentation of the
information or skills to be
learned.

Lecture 1 and slide show, first period: Iiltecen minutes. This
lecture will introduce the first half of the lesson (Species
Relationships). The lecture will go in conjunction with a colorful
slide presentation showing different photographs as examples of
species-species mteractions and their ccosystems.

Lecture 2, second period: Twenty minute lecture on Trophic
Levels, Matter, and Energy Cycling in Ecosystems.

This will wrap up the Lesson. The lecture will incorporate several
overheads showing graphical representations of food webs, energy
pyramids, and nutrient cycles.

Modeling: Presentation of
appropriate examples or a
demonstration by the
teacher of the behavior the
student is expected to
emulate.

e Slide show
e Overhead Diagrams of the different pyramids and cycles.

s Drawing and labeling their own energy pyramids and
sharing them with other classmates.

Checking for
Understanding: An activity
that allows teacher to
determine if students have
understood the instructional
input and modeling before
proceeding to practice.

Review Questions using index cards with student names and
voluntecred answers. Five-Ten minutes.

Guided Practice: An in-
class activity in which
students practice the skills
or information just learned.
Teacher is present to
monitor and give feedback.

First Period: Students will be divided into groups of three and will
be handed different animal, plant, and fungi identification keys.
They will spend ten minutes at the end of the lecture compiling a
list of species in North Carolina that fall into the different
categories discussed (heterotrophs, autotrophs, scavengers,
carnivores, omnivores, herbivores, decomposers) as well as
examples of difterent spmbiotic relationships they predict.  Iwill
bring several — Species [dentification Guides for the Southeast to
pass around the class.

Alter fifteen minutes we will compile one master list on the
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overhead projector. A student will volunteer to write on the
transparency.

Second Period: Students will spend ten minutes going back to
their original food web drawing (drawn during anticipatory set),
and they will modify it to become an ENERGY PYRAMID like
the one used by Ecologists. They are to show how, or if they
predict, that the  population of organisms decreases as they go up
the pyramid. They will also be asked to identify what role the
different organisms in their drawings play (are their any symbiotic
relationships? Should they add another keystone species or
predator? How do humans fall into this pyramid? How many
trophic levels did they draw now that they understand what a
trophic level is?)

Students are to turn in an EXIT SLIP at the end of class with any
concerns and questions they had regarding their energy pyramid.

Independent Practice: Any
practice activity that the
student is capable of
performing away from the
class and without the
teacher’s supervision.

Studeants are to use the knowledge they gained about trophic levels
and energy pyramids to read an article about Efficient Catfish
Farming Methods. After reading the short essay, they are to answer
the following question:

How can this knowledge of the efficiency of eating on the lower
trophic levels of a food chain be applied to agriculture and feeding
the world’s population?

Students will respond to this critical thinking question in their
Science Log.

IT1. Assess Learning to Determine If Outcomes Have Been Met

General Principle:

Your Plan:

Assessment may be formal
or informal but should let
the teacher know which
students have mastered
which outcomes (and
therefore serve as a basis
for the next sequence of
lessons).

e Results of Independent Practice
e Results of Checking for Understanding.
e Comments and Questions on the Exit Slips.
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To:  Sequoia Schools Teachers
From: Ron Neil

In keeping with the Sequoia Schools Supervision and Evaluation Plan I have directed
principals to perform observations in individual classrooms during the year. The
observation process is a part of the supervision function that principals and master
teachers perform.

The form on this page is designed to accept a lesson plan for the formal observation
process. It is designed to allow you to construct a lesson that meets best practices (as
defined in the Sequoia Staff Handbook and Sequoia’s standards for lesson planning).

Your supervisors have been trained to use this process as part of their supervision
function. The evaluation process, (a separate picce of the Supervision and Evaluation

Model) is conducted semi-annually using a different form.

We hope that you find this form useful and that you use it to design lessons that you are
able to review, upgrade based on feedback, and reuse during your tenure here at Sequoia.

Sincerely,

Ron Neil
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Determine the Qutcomes of the Lesson
General Principle: My Specific Case:

Use this area to state what
the students are expected to
know that is, to be able to
do as a result of the lesson.

11. Design Lesson Sequence

Using a Rubric Such as Hanter's 7 Elements

Definition of the Element:

My Plan:

Anticipatory Set: What
will you do at the beginning
of the lesson that will focus
the students' attention on
the subject of this lesson?

Statement of Objective
and Purpose: How will
you communicate the
intended outcome(s) of the
lesson and why it is
important for the student to
know the information or be
able to perform the skills
you are teaching?

Instructional Input:
Describe your plan for
presentation of the
information or skills to be
learned.

Modeling: How will you
model the behavior the
student is expected to
emulate?

Checking for
Understanding: What
activity will allow you to
determine if students have
understood the instructional
input and modeling before
proceeding to guided
practice?

Guided Practice: Describe
the-class activity in which
students will practice the
skills or information just
learned. The supervisor will
make sure that the teacher
is present to monitor and
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give feedback.

Independent Practice:
What will be the practice
activity that the student is
capable of performing away
from the class and without
the teacher’s supervision?

LI1. Assess Learning to Determine If Qutcomes Have Been Met

General Principle:

Your Plan:

Describe your assessment.
This may be formal or
informal but should let the
teacher know which
students have mastered
which outcomes (and
therefore serve as a basis
for the next sequence of
lessons).

Please feel free to use the space below for additional comments about the lesson you

are presenting.
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To:  Sequoia Schools Supervisors
From: Ron Neil

In keeping with the Sequoia Schools Supervision and Evaluation Plan I have directed
principals to perform observations in individual classrooms during the year. The
observation process is a part of the supervision function that principals and master
teachers perform. The intent of this process is to help our teachers to improve their
performance as they move through the Teachers’ Hierarchy of Professional Practice.

Please use this form as part of the observation process. Supervisors are also responsible
for two Evaluations (semi-annual) on each teacher. These are performed on the Sequoia
Evaluation form, a separate process and document from this one.

Sincerely,

Ron Neil
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Supervisor’s Review

Determine the Qutcomes of the Lesson

General Principle:

Obscrvation of the General Principle:

The teacher should state
what the students are
expected to know that is, to
be able to do as a result of
the lesson. Supervisor
should have a copy of the
planned lesson using this
outline as a guide. Guiding
Question: What should
students care about when
this lesson is done?

II. Lesson Sequence Using Hunter's 7 Elements

Definition of the Element
and Observation
Protocol:

Observation of Each Element

Anticipatory Set: Was
there something at the
beginning of the lesson that
focused the students'
attention on the subject of
the lesson?

Statement of Objective
and Purpose: Was there
communication of the
intended outcome(s) of the
lesson and why it is
tmportant for the student to
know the information or be
able to perform the skills.
Note: Supervisor should
note how the skill 1s
connected to the teacher’s
curriculum map, AZ
standards, and benchmarks,

Instructional Input: Was
there a presentation of the
information or skills to be
learned? How did the
teacher engage the class? .
Are students engaged?






2222 . Sequoia School Lesson Plan Observation
;e q noid Supervisor’s Review

Modeling: Was there a
presentation of appropriate
examples or a
demonstration by the
teacher of the behavior the
students are expected to
emulate as a result of this
lesson? (That is: What can
the student do as a result of
this lesson?)

Checking for
Understanding: What
activity allowed the teacher
to determine if students
have understood the
instructional input and
modeling before
proceeding to practice?

Guided Practice: Was
there an in-class activity in
which students practiced
the skills or information
just learned? Was the
teacher present to monitor
and give feedback?
(Supervisor comments on
the way the teacher moved
about the room and
engaged the class should be
included here).

Independent Practice:
What was the practice
activity that the students
were capable of performing
away from the class and
without the teacher’s
supervision?

I1I. Assess Learning to Determine If Qutcomes Have Been Met

General Principle:

Observed Assessment (IFormative, Summative, Performance)

Assessment may be formal
or informal but should let
the teacher know which
students have mastered
which outcomes (and
therefore serve as a basis
for the next sequence of
lessons). How does this
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lesson connect to Sequoia’s
assessments and
benchmarks?

Sequoia Principals and Mentoring Teachers should be able to connect section III to
Sequoia’s benchmarks, assessments and AZ Standards in an acceptable lesson.
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Sequoia Specific:

IV. Classroom Managentent

Statement of Quality Observed Confirmation of Classroom Management

This teacher uses Power
School to record grades and
attendance in a consistent
manner.

The classroom space is
clean and reflects a learning
environment, Le. There is
a word wall that is kept up
to date. The materials
displayed have a logical
connection to the subject(s)
being taught. The (eacher’s
dress and demeanor are
professional.

The teacher uses English
correctly. The materials
used are free of
grammatical and spelling
errors.

There is evidence that the
teacher has a classroom
discipline plan consistent
with Sequoia Policy and
Procedures.

Employees Name:
School (Location): Administrative Offices Experience:

Date of Lesson: Date of Conference with Supervisor:
Signature of Employee Date
Signature of Supervisor Date

My signature on this evaluation does not necessarily mean that I agree with the opinions expressed in this
evaluation, but merely indicates that I have read the analysis and had an opportunity to discuss this
evaluation with my supervisor. I understand that I have the right to discuss this with Sequoia’s Human
Resources Director or my supervisor’s immediate supervisor.

[] Employee has elected to write a written response that is attached to this document
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TEACHER EVALUATION FORM

(To be completed at least twice a year by December 15™ and April 5)

Teacher Name:

| Number of Years Teaching: [ Subject or Grade Taught:

School Name: Arizona Project Challenge

Date of Evaluation Confercnce:

Dates of Observations (Observation Forms Attached):

This evaluation summarizes your performance as a teacher and is based on formal and informal observations, your adherence to
Sequoia Policies and Procedures and other factors that are pertinent to your employment as a Sequoia faculty member including any
commendations or disciplinary reports that may be a part of your employment record.

The 5 Levels of Performance correlate with professional stages of a teacher’s development and incorporate a Professional Hierarchy Rubric and the Sequoia
Schools Quality Standards Rubric which are used to evaluate the professional performance levels of its teachers.

Levels of Performance

Level 1 Survival (Professional Improvement Plan in place) Level 4 Educational Leader (Masters standards)
Level 2 Novice (Does not yet consistently meet standards) Level 5 Professional Actualization (Sets standard)
Level 3 Stability (Consistently meets standatds)

Any Quality Standard marked in Levels | or 2 must be documented with corroborating Observation or Disciplinary Forms.

Quality Standards Evaluated

PLANNING AND PREPARATION

4 5 INSTRUCTION 1 2 3 4 5

1. Planning is documented in daily
written lesson plans and based on adopted
curriculum maps and AZ Standards.

12. Teacher’s lessons reflect the elements
of Sequoia’s observation guidelines.

2. Teacher’s content knowledge is readily
detected and demonstrated in lesson
plans.

13. Varied instructional strategies,
approaches and resources are aligned with
instructional objectives, curticulum maps
and lesson plans.

3. Explicit vocabulary instruction is
planned into and used in the lesson.

14, Teachet’s lessons differentiate and
use accommodations and modifications
that meet the needs of each student.

4. Planning reflects differentiation and
other evidence that each child is known.

15. Feedback to promote personal success
and achievement is provided to students.

ASSESSMENT OF STUDENT
ACHIEVEMENT

4 5 PROFESSIONAL RESPONSIBILITY 1 2 3 4 5

5. Measurable goals for each student’s
achievement are identified, written and
regularly referenced by the teacher and
student to insure a mutual effort.

16. Teacher adheres to all Sequoia and
individual school policies and procedures.

6. Teacher assesses and carefully
monitors each student’s achievement to
insure that every child is known.

17. Teacher participates in and
contributes to Sequoia staff development
initiatives.

7. Teacher tollows Sequoia assessment
policies and procedures.

18. Teacher’s record keeping on district
assessments are done in a timely basis
and are used to improve practice.

LEARNING ENVIRONMENT

19. Teacher provides assessments to
4 5 parents that accurately reflect the child’s
abilities, deficiencies and progress.

8. Teacher maintains academic focus and
keeps students on task by following the

20. Teacher maintains up-to-date student
academic, attendance and behavior

daily schedule and lesson plan. records.
9. A classroom management/discipline
plan is in place, communicated and STUDENT ACADEMIC OUTCOMES 10 20 30 40 50

followed.

10. Teacher models Sequoia’s Core
Values in student, parent and staff
interactions.

21. Teacher meets Sequoia’s Annual
Classroom Site Fund Student Academic
Outcome Goals for subjects they teach.

11, The physical environment supports

g X Column Totals 0 0 0 0 0
the teaching and learning process.
Grand Total 0
’_ Level of Performance Point Allocations: Level 5 = 131-150; Level 4 = 111-130; Level 3 = 76-110; Level 2 = 56-75; Level 1=55

Based on the points earned by the above teacher it is determined that his / her Level of Performance during this evaluation period is:
] Level 5 [ Level 4 [] Level 301 Level 2[] Level |

Signature of Teacher

Signature of Supervisor Date

Teacher’s signature does not imply agreement with the opinions expressed herein. Rather it acknowledges that they have read the evaluation, had an opportunity
to discuss it with their supervisor and that they know that they may discuss it further with Sequoia’s HR Manager or their supervisor’s immediate supetvisor.
[ Employee has elected to write a response and has attached it to this document,
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Performance Summary
Previous Directions / Discussions (if any)

Planning and Preparation

—

Assessment of Student Achievement

S n

Learning Environment

Instruction

Professional Responsibilities

Student Academie Outcomes

Improvement Goals / Directions

Teacher’s signature does not imply agreement with the opinions expressed herein. Rather it acknowledges that they have read the evaluation, had an opportunity
to discuss it with their supervisor and that they know that they may discuss it further with Sequoia’s HR Manager or their supervisor’s immediate supervisor.
[] Employee has elected to write a response and has attached it to this document.

Signature of Teacher Date Signature of Supervisor Date
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Principal’s Name:
School Name: Arizona Project Challenge
Dates of Observations (Observation Forms Attached):

| Experience as a Principal: | Level (Elementary, Jr. High, HS):
Date of Evaluation Conference:

This evaluation summarizes your performance as a principal and is based on formal and informal observations, your adherence to
Sequoia Policies and Procedures and other factors that are pertinent to your employment as a Sequoia administrator including any
commendations or disciplinaty reports that may be a part of your employment record.

The 5 Levels of Performance correlate with professional stages of a principal’s development and incorporate a Professional Hierarchy Rubric and the Sequoia
Schools Quality Standards Rubric which are used to evaluate the professional performance levels of its principals.

Levels of Performance

Level 1 Survival (Professional Improvement Plan in place) Level 4 Educational Leader (Masters standards)
Level 2 Novice (Does not yet consistently meet standards) Level 5 Professional Actualization (Sets standard)
Level 3 Stability (Consistently meets standards)

Any Quality Standard marked in Levels 1 or 2 must be documented with corroborating commentary by Supervisor.

Quality Standards Evaluated

SUPERVISION OF PLANNING AND

PREPARATION SUPERVISION OF INSTRUCTION | 2 3 4 5

1. Principal reviews and monitors daily
written lesson plans, adopted curriculum
maps and demonstrates knowledge of AZ

12. Principal’s observation reports reflect
knowledge of the elements of Sequoia’s

standards.

observation guidelines.

2. Prncipal’s content knowledge is
evident.

13. Principal insures that instructional
strategies, approaches and rcsources arc
aligned with instructional objectives,
curriculum maps and lesson plans.

3. Principal plans and supervises for
explicit vocabulary instruction and
ensures it is planned into and used at their
site.

14. Principal’s observations document
differentiation and use of
accommodations and modifications that
meet the needs of each student (RTI).

4, Observations reflect understanding of
differentiation of instruction, evidence
that each child is known is also present.

15. Feedback to promote personal success
(academic leadership) and achievement is
provided to instructional stafT.

ASSESSMENT OF STUDENT
ACHIEVEMENT PROFESSIONAL RESPONSIBILITY 1 2 3 4 5
2 Measurable £0d = f(.)l:GHCh s.tudent : 16. Principal identifies and adheres to all
achievement are identified, written and ] — .
N i Sequoia and individual school policies
regularly referenced by the principal to ) )
. . and procedures.
teachers to insure a mutual effort.
6. Principal assesses and carefully 17. Principal participates in and
monitors each student’s achievement to contributes to Sequoia professional
insure that every child is known. development initiatives.
7. Principal follows Sequoia assessment 18. Principal’s record keeping on district
protocols, analyzes and uses data to assessments are done on a timely basis
assess student achievement. and are used to improve practice.
19. Principal provides assessments to
LEARNING ENVIRONMENT parents that accurately reflect the child’s
abilities, deficiencies and progress.
8. Principal maintains academic focus and 20, Principal maintains up-to-date student
keeps students on task by monitoring the academic, attendance and behavior
daily schedule and lesson plans of staff. records in Power School.
9, A classroom management/discipline
plan is in place, communicated and STUDENT ACADEMIC OUTCOMES 10 20 30 40 50
consistently followed.
10. Principal models and supports 21. The school meets Sequoia’s Annual
Sequoia’s Core Values in student, parent Classroom Site Fund Student Academic
and staff interactions. Qutcome Goals for each area.
11. The physical environment is
maintained to support the teaching and Column Totals 0 0 0 0 0
leaming process.
Grand Tatal 0
Level of Performance Point Allocations: Level 5 = 131-150; Level 4 = 111-130; Level 3 = 76-110; Level 2 = 56-75; Level 1= 55 _l

Based on the points earned by the above principal it is determined that his / her Level of Performance during this evaluation period is:
[ Level 5 [ Level 4 [] Level 3 Level 2] Level 1

Si gnature ol Principal Date Signature of Supervisor Date
Principal’s signature does not imply agreement with the opinions expressed herein. Rather it acknowledges that they have read the evaluation, had an opportunity
to discuss it with their supervisor and that they know that they may discuss it further with Sequoia’s HR Manager or their supervisor’s immediate supervisor.

[ Employee has elected to write a response and has attached it to this document.
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Performance Summary
Previous Directions / Discussions (if any)

Planning and Preparation

Assessment of Student Achievement

Learning Environment

Instruction

Professional Responsibilities

Student Academic Outcomes

Improvement Goals / Directions

Principal’s signature does not imply agreement with the opinions expressed hetein. Rather it acknowledges that they have read the evaluation, had an opportunity
to discuss it with their supervisor and that they know that they may discuss it further with Sequoia’s HR Manager or their supervisor’s immediate supervisor.
[ Employee has elected to write a response and has attached it to this document.

Signature of Pril;c-ipa[ Date Signature of Supervisor Date
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Sequoia Schools Quality Standards Rubrics

Survival
(Professional Improvement
Plan in place)

Novice
(Does not yet consistently meet
standards)

Stability
(Consistently meets standards)

Educational Leader
(Masters standards)

Professional Actualization
(Sets standard)

Planning and Preparation

Quality Std. 1

The teacher’s instructional
planning is undocumented.
Written lesson plans are not
available. Teacher has not
constructed or used curriculum
mapping documents. Teacher
has limited knowledge of
Arizona standards

The teacher’s instructional
planning is not fully
documented. Written lesson
plans are sometimes available.
Teacher has done limited work
on their curriculum mapping
documents. Teacher has some
knowledge regarding Arizona
standards.

The teacher’s instructional
planning is documented in
written lesson plans and based
on adopted curriculum
mapping documents and
Arizona standards

The teacher’s instructional planning
is well documented in written
lesson plans. The instructional
program utilizes the teacher’s
curriculum mapping documents and
Arizona standards. The standards
are NOT taught as isolated skills.

Other teachers are sent to this
instructor as an exemplar.

The teacher’s instructional planning is
an example of best practices. The
instructional program of this teacher
utilizes their unique curriculum
mapping documents and exceeds
Arizona standards. The standards are
used as a guideline and are routinely
exceeded.

This teacher is routinely used as a
mentor for others.

The teacher’s content
knowledge needs to be re-

The teacher’s content
knowledge was not reflected

The teacher’s content
knowledge was reflected and

The teacher’s content knowledge is
superior. Their mastery of the

The teacher’s content knowledge is
beyond expectations. They are

knowledge and other site
specific demographic data.

assessments.

demographic data.

knowledge of each child and keeps
data on each child beyond
Sequoia’s expectation.

teacher’s room. A principal would
want to have their own child in this
class if they attended this school.

=1
B
=
w. ™ mediated with core courses. and demonstrated in their demonstrated in their planning language and content used in the considered an expert by their peers
2 W Training efforts should focus | planning and is missing in their and is evident in their own classes they teach are evident. and this is reflected and demonstrated
M > on developing content own language. Because of this language. in their planning and the breadth of
s = knowledge. deficit the teacher struggles to material covered in a typical class
23 make lessons relevant.
g
=
(=5}
= There is limited teaching of Opportunities to teach Vocabulary is explicitly taught The teacher’s mastery of The teacher’s vocabulary and
= vocabulary in this instructor’s vocabulary and language are in this room and is a part of vocabulary is reflected and language use is intentional and evident
W @ room. sometimes missed. daily practice. demonstrated in their planning and in all subject areas they teach. Their
% m is evident in their own use of and students are anxiously engaged in
= expectations for vocabulary and vocabulary comprehension.
i language use in their room.
£&
=}
=
is
~

The teacher’s planning The teacher’s planning The teacher’s planning The teacher’s planning reflected a The teacher’s planning reflected an
8 reflected a lack of knowledge reflected an incomplete reflected a basic knowledge of | complete knowledge of each child’s absolute knowledge of each child’s
= -+ most of their children’s knowledge of each child’s each child’s present level of present level of achievement, present level of achievement,
m, ~ present level of achievement, present level of achievement, achievement, individual individual interests and leaming individual interests and learning style.
e M individual interests and individual interests and interests and learning styles styles and considered students’ The teacher is considerate and versed
22 learning styles. There is little | learning styles. The teacher has and considered students’ background knowledge and other about their students’ background
wo E indication of consideration for | limited knowledge about each background knowledge and site and child specific demographic knowledge and other child specific
£ students’ background child’s performance other site and child specific data. The teacher has a working data. Every child is known in this
g
2.
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Assessment of Student Achievement

Quality Std. 5

There is little evidence that
the intended results for
students’ learning are
identified, measurable and
used for instructional
planning. This teacher needs
staff development activities
and coaching to improve their
use of assessment to drive
practice. The teacher has
difficulty supporting their
own formative and summative
assessments.

There is some evidence that the
results for students’ learning
are identified, measurable, and
used for instructional planning.
The teacher sometimes uses
assessment results to determine
and monitor each student’s
progress.

Use of formative and
summative assessments to
drive practice is emerging in
this teacher’s practice.

There is evidence that the
intended results for students’
learning are identified,
measurable, and used for
instructional planning. The
teacher uses assessment results
to determine and monitor each
student’s progress.

This teacher’s formative and
summative assessments are
fair and accurate.

The intended results for student
learning happen in this teacher’s
class. These results are identified,
measurable, and used for superior
instructional planning. The teacher
uses performance assessments and
their daily results are used to
determine and monitor each student’s
progress. Students care about their
performance in this teacher’s class

Every assessment used in this class has
a purpose. The intended results for
student- learning are guaranteed in this
teacher’s class. Students’ strengths and
weaknesses are identified daily and this
performance data is used for superior
instructional planning. Students CARE
about what they are learning in this
room. The teacher knows what they
want the student to be able to
UNDERSTAND and DO as the result
of the instruction and can assess
learning based on that knowledge.

Assessment of Student Achievement

Quality Std. 6

Student achievement and
lesson success are not
professionally measured.
There is little evidence to
determine that the instructor
knows each child’s current
level of performance (i.e.
Children are not known).

There is little evidence that
required assessments are used
to drive instruction.

Student achievement and
lesson success are measured
using an analysis that reflects a
limited amount of instructor’s
knowledge of each child’s
current level of performance
(i.e. Every child is known).
Assessment is used to
categorize rather than to direct
instructional strategy.

Student achievement and
lesson success are measured
using an analysis that reflects
the instructor’s knowledge of
each child’s current level of
performance (i.e. Every child
is known).

Sequoia and teacher’s own
assessments drive instruction

Student achievement and lesson
success i~ measured one child at a
time. Testing is designed using an

analysis that reflects the instructor’s
knowledge of each child’s current
level of performance (i.e. Every child
is known).

The instructor evaluates each child
against their own performance and
assessment data.

Student achievement and lesson
success is measured one child at a time
and excelling students are highly
challenged. Testing is designed to
reflect the instructor’s knowledge of
each child’s current level of
performance (i.e. Every child is
known).

The instructor not only evaluates each
child against their own performance
and assessment data but knows and
uses international assessment data to

drive their teaching.

Assessment of Student

Achievement
Quality Std. 7

The teacher’s assessments are
not consistent with Sequoia
guidelines (i.e. the
assessments for students are
either not done or not used to
drive instruction).

The teacher’s assessments are
consistent with Sequoia
guidelines (i.e. the assessments
are up to date but there is little
evidence that assessment
drives instruction).

The teacher’s assessments
reflect and are consistent with
Sequoia guidelines (i.e. the
assessments are performed and
are used by the teacher to help
their studen: < progress beyond
their current levels of
education).

The teacher’s assessments exceed
Sequoia guidelines (i.e. the
assessments reflect the instructor’s
own understanding of their students’
current level of performance and
correlates to student curriculum
mastery).

The teacher’s assessments exceed
Sequoia guidelines (i.e. the
performance assessments used by this
instructor are exemplars for Sequoia’.
They clearly reflect the instructor’s
own understanding of their students’
current level of performance. In
addition the instructor’s own
performance assessments measure
individual student’s growth against
those benchmarks:.






equoia

s

Sequoia Schools Quality Standards Rubrics

Learning Environment

Quality Std. 8

This teacher is experiencing
the “shock” of beginning
classroom leadership,
organization and
management and is still
“sorting things out.”
The teacher’s personal
concemns and insecurity are
high. There is a tendency to
overreact to discipline and
classroom control issues.

This teacher is starting to have
an academic focus to their
program. Control of the room
is maintained by adherence to
sound rules, routines and
structure. Students comply
with classroom expectations
sometime.

This teacher maintains an
academic focus in their room.
Students are on task and
engaged a majority of the time.

The teacher consistently maintains an
academic focus in their room.
Students in this room want to come
to school. They are on task and
engaged consistently and genuinely
care about what they are learning.

The teacher always maintains an
academic focus in their room.
Students in this room want to come to
school and, when possible, stay
beyond the school day. They are on
task and consistently engaged at all
times. The students in this teacher’s
room genuinely care about what they
are learning and routinely exceed
expectations.

Leatning Environment

Quality Std. 9

The teacher’s demeanor and
language reflect the
difficulty this instructor is
having maintaining a
learning environment.
Students demonstrate limited
understanding and respect of
the classroom rules.

There is some evidence and
artifacts indicating that
classroom management,

discipline and behavior plans
are in place. The plans’
elements are sometimes
communicated in the teacher’s
demeanor and language.
Students and parents have
limited access to the plans.

There is a good amount of
evidence and artifacts
indicating that classroom
management, discipline and
behavior plans are in place.
The plans are communicated in
the teacher’s demeanor and
language and maintained
consistently. Students and
parents have access to the
plans.

There is abundant evidence and
artifacts indicating that classroom
management, discipline and behavior
plans are used. This teacher models
the core values of Sequoia. Students
and parents have access to the plans
along with written examples of
exemplary behaviors. This teacher
makes sure that expected behaviors
are noticed and rewarded.

There is always abundant evidence
and artifacts indicating that classroom
management, discipline and behavior

plans are used. This teacher
consistently models the core values of
Sequoia. This is the kind of room in
which principals would want their
own children to be taught.

Learning Environment

10

Quality Std.

Teacher has to be reminded
of Sequoia’s core value:

We Respect and Are Kind
and Courteous to All People,
at All Times and in All
Communications.

This behavior is often not
apparent to parents,
colleagues and students.

The teacher understands
Sequoia’s core value:

We Respect and Are Kind and
Courteous to All People, at All
Times and in All
Communications.

There have been some issues
involving parents, colleagues
and students regarding the
learning environment in this
class.

The teacher models Sequoia’s
core value:

We Respect and Are Kind and
Courteous to All People, at All
Times and in All
Communications.

This behavior is apparent to
parents, students and
colleagues who experience this
room as a welcoming learning
environment.

The teacher lives Sequoia’s core
value:

We Respect and Are Kind and
Courteous to All People, at All Times
and in All Communications.

Parents and students are attracted to
this teacher’s room and, where
possible, often request this instructor.

The teacher embodies Sequoia’s core
value:

We Respect and Are Kind and
Courteous to All People, at All Times
and in All Communications.

This teacher is an exemplar of what a
learning environment should feel like.






Instruction Learning Environment

Quality Std. 12

Instruction
Quality Std. 13

Instruction
Quality Std. 14

Quality Std. 11

equoia
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This teacher’s physical
environment does not
support the teaching and
learning process. There is
little connection between
room decorations, displays
and arrangements and
learning expectations.

The teacher’s lessons do not
reflect the elements of
Sequoia’s observation

guidelines (Madeline Hunter

Model for Sequoia Schools)

which were designed to
provide structure to the
instructor’s lessons.

This instructor uses very
limited instructional
strategies and resources.
Their practices are not often
aligned with the school’s
instructional objectives or
their curriculum map. Their
use of curriculum mapping is
not within the accepted
standard.

Students receive
undifferentiated instruction
and are expected to fend for

themselves. Special
education accommodations

are left to the special
education teacher or aide.

Students are treated as a
large group. Instruction is
not differentiated.

Sequoia Schools Quality Standards Rubrics

This teacher provides a
physical environment that
supports the teaching and

learning process. However
there should be more examples

of student work to further

enhance this environment.

The teacher’s lessons reflect
several of the elements of
Sequoia’s observation
guidelines (Madeline Hunter
Model for Sequoia Schools)
which have provided some
structure to the instructor’s
lessons.

This instructor uses limited
instructional strategies and
resources to teach. Their
practices are not fully aligned
with instructional objectives
from their curriculum map.

Attempts are made to
differentiate but are limited to
specific topics and not
universally applied.

There is some grouping of
students for instruction.

This teacher provides a
physical environment that
supports the teaching and

learning process. The majority
of displays in this room reflect
student work that models
classroom learning
expectations.

The teacher’s lessons reflect all
elements of Sequoia’s
observation guidelines

(Madeline Hunter Model for

Sequoia Schools) which have

provided adequate structure to
the instructor’s lessons.

This instructor uses varied
instructional strategies, and
resources. Their practices are
normally aligned with
instructional objectives from
their curriculum map.

Most of this teacher’s lessons
are differentiated and reflect
accommodations and
modifications that meet the
needs of the majority of their
students.

Aides, when available, are used
effectively.

Flexible instructional groupings
are used in this classroom.

This teacher provides a physical
environment that exemplifies that
which students are learning and are
expected to care about.

The teacher’s lessons reflect best

practices as defined in the Sequoia
Staff manual and all of the elements
of Sequoia’s observation guidelines
(Madeline Hunter Model for Sequoia
Schools) which enables the teacher
to understand the intent and expected

outcomes of their lessons.

This instructor always uses
appropriate instructional strategies,
and resources to enhance their
lessons. Their practices are always
aligned with instructional objectives
from their curriculum map.

The teacher’s lessons are
differentiated and reflect
accommodations and modifications
that meet the needs of all of their
students. Teacher directs the
activities of the aide or specialist
involved with their students.

Flexible instructional groupings are
used in this classroom. Most
instruction is individualized to the
student.

This teacher provides a physical
environment that exemplifies that
which students are leamning and are
expected to learn. In addition there
are always opportunities for extended
learning. The environment supports a
learning community.

The teacher’s lessons reflect best
practices as defined in the Sequoia
Staff manual and all of the elements of
Sequoia’s observation guidelines
(Madeline Hunter Model for Sequoia
Schools) which enables the teacher to
understand and describe the intent,
expected outcomes and educational

reasoning for their instruction.

This instructor always uses
appropriate instructional strategies,
research based practices and resources
geared to students’ learning styles to
enhance their lessons. Their practices
are always aligned with instructional
objectives from their curriculum map

Differentiated instruction is a way of
doing things in this room. Students
are unaware of the accommodations
and modifications made as they are a
way of being for this teacher.
Specialists and aides follow this
teacher’s lead.
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Instruction
Quality Std. 15

Feedback is not given in a
manner that the children can

use to improve their learning.

Sarcasm may be an issue.

The teacher’s feedback is
limited to expectations for the
entire group.

Feedback to students is
provided consistently and on a
timely basis and promotes
student success and
achievement.

Feedback to students encourages
students’ success and achievement.
Even when the feedback
communicates an unsatisfactory
result it is never negative.

Feedback to students encourages them
to achievement beyond expectations.
Even when the feedback
communicates an unsatisfactory result
it is welcomed by the receiver.

|

Professiona
Re

ibilities

sponsi
Quality Std. 16

The teacher’s practice is out
of line with Sequoia Policies
and Procedures. Supervisor
has had to discipline or
remind teacher of policy
violations.

The teacher’s practice is not
always in line with Sequoia
Policies and Procedures.

The teacher’s practice is in line
with Sequoia Policies and
Procedures.

The teacher’s practice exemplifies
the letter and spirit of Sequoia
Policies and Procedures.

The teacher is a partner in developing
Sequoia Policies and Procedures

al

Responsibilities
Quality Std. 17

ession

Prof

The teacher does not attend
Professional Development

activities and does not seek
to improve their practice.

The teacher has not applied
practices from Professional
Development initiatives.

The teacher participates in and
contributes to Sequoia
Professional Development
initiatives.

The teacher is asked to lead Sequoia
Professional Development
initiatives.

The teacher leads and designs new
Sequoia Professional Development
initiatives.

al

Responsibilities
Quality Std. 18

ession

Prof

The teacher’s record keeping
(i.e. Benchmarks and their
related components, AIMS

related testing data and
district data submissions) is
far behind, incomplete or not
performed at all.

The teacher’s record keeping
(i.e. Benchmarks and their
related components, AIMS

related testing data and district
data submissions) is not always
current.

The teacher’s record keeping
(i.e. Benchmarks and their
related components, AIMS

related testing data and district
data submissions) is current
and used to improve practice.

The teacher’s record keeping (i.¢.
Benchmarks and their related
components, AIMS related testing
data and district data submissions) is
current and has specific actions
defined as a result of the data.

Data driven decision making is this
teacher’s way of being. The teacher’s
record keeping (i.e. Benchmarks and

their related components, AIMS
related testing data and district data
submissions) is current.

Professional
Responsibilities
Quality Std. 19

The teacher relies on group
summative assessments to
measure student progress.

The teacher uses formative and
summative assessments but
does not use these assessments
in an effective manner to
improve student outcomes.

Teacher provides formative,
summative and performance
assessments to parents that
accurately reflect the child’s
abilities, deficiencies and

progress.

Teacher provides formative,
summative and performance
assessments to parents that
accurately reflect the child’s abilities,
deficiencies and progress. These are
used to improve expected outcomes.

Teacher provides formative,
summative and performance
assessments to parents that accurately
reflect the child’s abilities,
deficiencies and progress. These are
used to exceed the expected outcomes.
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1

essiona
Responsibilities

Prof

Quality Std. 20

This teacher’s reports are
typically late or inaccurate.

This teacher provides timely
reports to parents (report cards,
progress reports, etc.) There
may be limited connection
between the student’s total
performance and grades.

This teacher provides accurate
and timely reports to parents
(report cards, progress reports,
etc.) There are accurate
formative and summative
assessments of the child’s
abilities.

This teacher provides exemplary
and timely reports to parents
(report cards, progress reports,
etc.) The reports describe what
the student can perform and how
performance has changed during
the year.

This teacher provides accurate and
timely reports to parents. Report cards
and progress reports are replete with
performance standards and portfolio
examples of student’s work.

Student Academic

Outcomes
Quality Std. 21

Teacher does not meet
Sequoia’s annual Classroom
Incentive Fund Student
Academic Outcome Goals for
the grade level or subject area
taught.

Student performance is
stagnant.

Teacher approaches Sequoia’s
annual Classroom Incentive
Fund Student Academic
Outcome Goals for the grade
level or subject area taught.

Students are under performing.

Teacher meets Sequoia’s
annual Classroom Incentive
Fund Student Academic
Outcome Goals for the grade
level or subject area taught.

Students are performing

Teacher meets and exceeds
Sequoia’s annual Classroom
Incentive Fund Student Academic
Outcome Goals for the grade
level or subject area taught.

Students are highly performing.

Teacher meets and exceeds annual
Classroom Incentive Fund Student
Academic Outcome Goals for the
grade level or subject area taught.

Students are excelling.

For more on this Quality Area please consult the Sequoia Schools Classroom Incentive Fund Plan
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Minutes of Public Meeting
Of The Governing Board Of
Sequoia Redwood Charter School
May 17,2011 9:30 A.M.
Location: 1460 South Horne, Mesa, Arizona

Pursuant of A.R.S. 38-431.02, notice is hereby given to the members of the Governing
Board of Sequoia Redwood Charter School and to the General Public that the Governing
Board of Sequoia Redwood Charter School will hold a special meeting open to the public
on May 17,2011 at 1460 S. Horne, Mesa, Arizona at 9:30 A M.

Agenda

L. Call to Order — Amy Leon, Tony Rhineheart and Ron Neil were present.
II. Approve Agenda

III.  Discussion and possible action relative to the approval of the 2011-2012
school calendar and bell schedule. Discussion of approval of the calendas and
bell schedule brought forth a motion by Amy Leon to approve the calendar
and bell schedule for Sequoia Redwood Charter School and Tony Rhineheart
seconded the motion. A vote to approve the motion was called for and three
Ayes were heard, passing the motion unanimously.

IV.  Adjournment

Sequoia Redwood Charter School Governing Board may elect to go into Executive Session at any time

Phone: (480) 461-3200 Fax: (480) 649-0747





Minutes of Public Meeting
Of The Governing Board Of
Sequoia Redwood Charter School
June 22,2011 9:00 A.M.
Location: 1460 South Horne, Mesa, Arizona

Pursuant of A.R.S. 38-431.02, notice is hereby given to the members of the Governing
Board of Sequoia Redwood Charter School and to the General Public that the Governing
Board of Sequoia Redwood Charter School will hold a special meeting open to the public
on June 22, 2011 at 1460 S. Horne, Mesa, Arizona at 9:00 A.M.

Agenda

L Call to Order — Amy Leon, Tony Rhineheart and Ron Neil were present.
II. Approve Agenda-Agenda was approved as published

III.  Discussion and possible action relative to the approval of the 2011-2012
Annual Proposed Budget. Discussion of approval of the Annual Proposed
Budget for 2011-2012 brought forth a motion by Tony Rhineheart to approve
the Proposed Budget for Sequoia Redwood and Amy Fraser seconded the
motion. A vote to approve the motion was called for and three Ayes were
heard, passing the motion unanimously.

IV.  Adjournment

Sequoia Redwood Charter School Governing Board may elect to go into Executive Session at any time

Phone: (480) 461-3200 Fax: (480) 649-0747





Minutes of Public Meeting
Of The Governing Board Of
Sequoia Redwood Charter School
July 14,2011 9:00 A.M.
Location: 1460 South Horne, Mesa, Arizona

Pursuant of A.R.S. 38-431.02, notice is hereby given to the members of the Governing
Board of Sequoia Redwood Charter School and to the General Public that the Governing
Board of Sequoia Redwood Charter School will hold a special meeting open to the public
on July 14,2011 at 1460 S. Horne, Mesa, Arizona at 9:00 A.M.

Agenda

L Call to Order — Amy Leon, Tony Rhineheart and Ron Neil were present.
1L Approve Agenda-Agenda was approved as published

[II.  Discussion and possible action relative to the approval of the 2011-2012
Annual Adopted Budget. Discussion of approval of the Annual Adopted
Budget for 2011-2012 brought forth a motion by Tony Rhineheart to approve
the Adopted Budget for Sequoia Redwood and Amy Fraser seconded the
motion. A vote to approve the motion was called for and three Ayes were
heard, passing the motion unanimously.

IV.  Adjournment

Sequoia Redwood Charter School Governing Board may elect to go into Executive Session at any time

Phone: (480) 461-3200 Fax: (480) 649-0747





Minutes of Public Meeting
Of The Governing Board Of
Sequoia Redwood Charter School
October 17,2011 — 11:00 am.

Location: 1460 South Horne, Mesa, Arizona
Pursuant of A.R.S. 38-431.02, notice is hereby given to the members of the Governing Board of
Sequoia Redwood Charter School and to the General Public that the Governing Board of Sequoia

Redwood Charter School will hold a special meeting open to the public on October 17, 2011 at
1460 S. Horne, Mesa, Arizona at 11:00 A.M.

Agenda

L Call to Order Amy Fraser, Ron Neil and Tony Rhineheart were present

II. Approve Agenda — Agenda was approved as published

I11. Discussion and possible action relative to the approval of the Annual Financial
Report. After discussion and motion duly made a second was heard and the motion

passed unanimously.

IV.  Adjournment

Sequoia Redwood Charter School Governing Board may elect to go into Executive Session
at any time

Phone: (480) 461-3200 Fax: (480) 649-0747





Minutes
Of The Governing Board Of
Sequoia Redwood Charter School
February 9, 2012 — 11:30 am.
Location: 1460 South Horne, Mesa, Arizona

Pursuant of A.R.S. 38-431.02, notice is hereby given to the members of the Governing Board of
Sequoia Redwood Charter School and to the General Public that the Governing Board of Sequoia
Redwood Charter School will hold a special meeting open to the public on February 9, 2012 at
1460 S. Horne, Mesa, Arizona at 11:30 A.M.

Agenda

L Call to Order- The meeting was called to order by Ron Neil, Amy Fraser, Tony
Rhineheart and Ron Neil were present creating a quorum.

IL Approve Agenda — The agenda was approved as published

II1. Approval of Minutes from October 17, 2011 Governing Board Meeting — The
minutes of the previous meeting were approved as presented.

IV.  Discussion and possible action relative to the approval of and signature on the
Declaration of Curriculum and Instructional Alignment. After a discussion and a
motion duly made, a seconded heard, a vote was called for with three Ayes, and the
Board agreed to sign the Declaration of Curriculum and Instructional Alignment.

V. Discussion and possible action relative to the approval of a Policy regarding
Administration of Medication to Students. After a discussion and a motion duly
made, a seconded heard, a vote was called for with three Ayes, and the Board agreed
to adopt the new policy on Administration of Medication to Students effective
February 9, 2012,

VI.  Discussion and possible action relative to adoption of a Comparability of Service
Policy. After a discussion and a motion duly made, a seconded heard, a vote was
called for with three Ayes, and the Board agreed to adopt the new policy on
Comparability of Service eftective February 9, 2012.

VII.  Adjournment
Sequoia Redwood Charter School Governing Board may elect to go into Executive Session
at any time

Phone: (480) 461-3200 Fax: (480) 649-0747





Minutes
Of The Governing Board Of
Sequoia Redwood Charter School
March 9, 2012 — 10:30 am.
Location: 1011 West Holmes Ave. — Fiesta Room, Mesa, Arizona

AGENDA

L. Call to Order — Ron Neil called the meeting to order. Brad Miles and Ron Neil were
present.

IL Approve Agenda — The agenda was approved as published

III.  Approval of Minutes from February 9, 2012 Governing Board Meeting — The minutes
were approved as published.

IV. Discussion and possible action relative to the approval of the merger between Choice
Education and Development Corporation and Edkey, Inc. Corporation effective July
1, 2012 and the transfer of the Charter for the School from Edkey,Inc. to the Choice
Education and Development Corporation. After a discussion a motion was made by
Brad Miles, Ron Neil Seconded the motion, a vote heard two Ayes and the motion
was carried unanimously.

VI. Adjournment

Sequoia Redwood Charter School Governing Board may elect to go into Executive Session
at any time

Phone: (480) 461-3200 Fax: (480) 649-0747






redwood
ADM:

REVENUE
State Equalization Assistance
Classroom Site Fund
Instructional Improvement Fund
Federal Funds/Grants
Other State Funds/Grants
Food Service (e.g., NSLP, food sales)
Extracurricular Tax Credits
Contributions and Donations
Fundraising
Earnings on Investments
Student Activities
Kindergarten Tuition (Applies only to FY10
& FY11 unless expanded by Legislature)
Other
TOTAL REVENUE

EXPENSES

Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies
Professional Development
Travel
Other

Total Instructional

Non-Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services
Rent/Bond Payment
Repairs and Maintenance
Property, Casualty, Liability Insurance
Interest/Property Taxes
Communications
Furniture and Other Equipment
Note/Loan/Non-Facility Lease Payments
Audit
Legal
Advertising/Marketing
Travel
Printing and Postage
Supplies
Food Service
Transportation
Student Activities
Fees and Dues
Other
Total Non-Instructional

TOTAL EXPENSES
Increase (Decrease) in Net Assets
Net Assets, Beginning of Year

Net Assets, End of Year

Renewal Budget Plan

Actual
FYy 2012
66.95

$430,422
$16,859
$2,080
$42,022

$30,928
$800

$523,112

$154,697
$11,835
$43,132
$12,798

$4,970

$227,431

$95,799
$7,329
$22,476
$39,503
$158,500
$14,000
$10,100
$2,500

$5,000
$4,500

$2,500
$750

$30,222
$35,000
$30
$428,208
$655,640

($132,527)
$0

($132,527)

Projected Financial Information

FY 2013

225.00

$1,446,528
$56,660
$6,991
$141,224

$103,940
$2,689

$1,758,032

$531,500
$40,661
$148,190
$43,012
$0

$0
$38,000
$16,703
$2,000
$500

$0
$820,565

$148,482
$11,359
$34,836
$90,000
$233,500
$25,000
$20,000
$0
$8,402
$50,000
$8,000
$8,000
$0
$8,402
$2,521
$0
$45,000
$120,000
$0

$0

$101

$813,601
$1,634,167

$123,865

($132,527)

($8,662)

FY 2014

275.00

$1,803,338
$70,636
$8,716
$176,060

$129,579
$3,352

$2,191,680

$662,603
$50,690
$184,743
$43,872
$0

$0
$19,000
$17,037
$2,000
$500

$0
$980,446

$185,108
$14,161
$43,429
$120,000
$300,000
$30,000
$25,000
$0
$35,000
$10,000
$10,000
$9,000

$10,000
$3,000

$50,000
$140,000
$500
$985,197
$1,965,643
$226,037
($8,662)

$217,375

FY 2015

300.00

$1,839,405
$72,048
$8,890
$179,581

$132,170
$3,419

$0

$0

$0

$0

$0

$0

$0
$2,235,513

$675,855
$51,704
$188,438
$44,750
$0

$0
$19,000
$17,378
$2,000
$500

$0
$999,625

$188,810
$14,444
$44,297
$122,400
$306,000
$30,600
$25,500
$0
$35,700
$10,200
$10,200
$9,180
$0
$10,200
$3,060
$0
$51,000
$142,800
$0

$0

$510

$0
$1,004,901

$2,004,526

$230,988

$217,375

$448,363





ASSUMPTIONS/NOTES

Increase in revenues 2013 Based upon 2% increase and increase based adding an additional 158 students upon moving of school to
29th AVE

Salaries increase of 1 Teacher per every 25 students average salary $40,000 and 1 Aide for every 75 students at $25,000plus $1500 a
year in stipends for team leaders participation in profesion dvelopment sytems. Benefits increased in proportion to the increase in
salaries

Rent increase based upon lease for 26,265 at 29th AVE site based upon the signed lease.

Textbook/circulum of $36,000 in 2013 and $19,000 in 2014 and 2015 per the PMP

Travel $500 was added in each year for staff travel to professional devlopment traing

All other expense were increased based upon the increase in the number of students.






Edkey, Inc. - Redwood Academy - Entity ID 81043
School: Sequoia Redwood Charter School

Renewal Executive Summary

Sources of Evidence for this Document

Pursuant to A.R.S. 15-183.1, a charter may be renewed for successive periods of twenty years. The
Arizona State Board for Charter Schools (Board) has established a process for the renewal of a charter
that is based on affirmative evidence in three areas:

I. Success of the academic program, including academic achievement
II. Viability of the organization, including fiscal management and compliance
lll. Adherence to the terms of the charter, including contract and legal compliance

Evaluation of the charter holder's success in these three areas is based on a variety of information that
will serve as sources of evidence in determining renewal of a charter. These sources include, but are
not limited to:

Pupil achievement data
Independent financial audits
Five-year interval summary reviews
Site visit reports

Monitoring reports

Application package for renewal

Profile

Edkey, Inc. - Redwood Academy operates one school serving grades K-8. The graph below shows the
charter holder’s actual 100" day average daily membership (ADM) for fiscal years 2007-2011 and the
fiscal year 2012 ADM as of May 11, 2012, and projected ADM through 2015. Projections were
provided by the charter holder as part of the submitted Renewal Budget Plan.

ASBCS, June 11, 2012 Page 1





Edkey, Inc. - Redwood Academy:
Historical and Projected ADM for FY 2007 - 2015
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Graphs displaying the academic achievement for the past five years, if available, are provided below.
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I. Success of the Academic Program

The academic performance of the school operated by the charter holder meets did not meet or
demonstrate sufficient progress toward the Board’s level of adequate academic performance.
Therefore, the charter holder was required to submit a Performance Management Plan in the academic

section of the renewal application and to complete the Renewal Budget Plan.

On March 30, 2012, the charter holder submitted the PMP narrative, templates, and oversight

documentation.

ASBCS, June 11, 2012

Page 2
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A leadership team discussion took place on May 25 at the district’s administrative office with Ron Neil
(Superintendent/Charter Representative), Patric Greer (Business M anager/Charter Representative),
Curtis Cardine (Assistant Superintendent), Tamara Becker (Assistant Superintendent), M elinda Poit
(District Data Analyst), Lori Graham (Principal-Sequoia Arts and Academics), Amy Fraser (Principal-
Sequoia Elementary Charter School), and David Blakeley (Principal-Sequoia Secondary Charter School).
The leadership team reported that a shift in approach occurred for all schools operated by the charter
holder approximately three years ago. At that time, the operators adopted a district-wide model,
establishing the same policies and expectations across all schools. Since that time, in addition hiring
an assistant superintendent to administer the instructional program, the district has hired a person to
oversee professional development for all schools, has hired an analyst and centralized data reporting,
and has developed and is implementing a district-wide performance-based teacher supervision and
evaluation model. Additionally, the team reported that the role of the principal has changed in the last
two years to support district-wide efforts.

Board staff asked about the school site move described in the narrative and the anticipated increased
enrollment numbers. Leadership team members discussed the charter holder’s plan to move the
school from its current location by 68" Ave. and Thunderbird to within close proximity to Arizona
Conservatory for Arts and Academics (ACAA) and ACAA Middle School near 29" Ave. and Bell Road in
Phoenix as a feeder to the existing middle and high schools. Team members have held several
informational meetings regarding the move and feel sufficient interest in meeting the enrollment
targets. In afollow-up conversation, the charter representative indicated that the school intends to bus
students attending the current location to the new site. The charter holder plans to no longer serve
sixth grade at the ACAA Middle School and those students may choose to attend Sequoia Redwood
Charter School. The discussion confirmed information presented in the Performance Management
Plan narrative and templates submitted.

Required submissions for the Academic Performance Section and the Renewal Budget Plan, as well as
the applicable evaluation instrument and checklist, are included in the charter holder’s portfolio. The
evaluation instrument completed by staff identifies whether the required information provided included
a Full Description, a Partial Description, or a Very Limited Description. The checklist completed by staff
identifies whether the required elements of the Detailed Business Plan were addressed.

. Viability of the Organization

The charter holder meets the standards specified in the Renewal Application Instructions. Therefore,
the charter holder was not required to submit the charter holder's Financial Sustainability portion of the
Detailed Business Plan Section

[ll. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action®

Over the past six years, there were no items to report.

! For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
ASBCS, June 11, 2012 Page 3





B. Other Compliance Matters®

The fiscal year 2008 audit identified an issue that required a corrective action plan (CAP). Specifically,
the audit indicated that based on the schedules provided by the charter holder, it could not be
determined whether base salaries for teachers have supplanted Classroom Site Fund (CSF) monies.
The charter holder submitted a satisfactory CAP.

Additionally, the fiscal year 2007 audit identified an issue that required a CAP. Specifically, the audit
indicated that the charter holder received $328,162 in restricted cash donations from Sequoia Choice
Schools, LLLP with purpose restrictions equivalent to the restrictions on CSF funds. A.R.S. 815-977
does not permit one charter holder to transfer CSF funds to another charter holder. The charter holder
submitted a satisfactory CAP.

For the previous five fiscal years, the charter holder has failed to submit its Annual Financial Report,
Budget and annual audit for one or more years.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was consistent with the information on
file with the Arizona Corporation Commission, the charter holder was not required to submit the
charter holder’s Organizational Membership portion of the Detailed Business Plan Section

Board Options

Option 1: The Board may approve the renewal. Staff recommends the following language for
consideration: Renewal is based on consideration of academic, fiscal and contractual compliance of the
charter holder. In this case, there is a record of academic performance below the Board’s level of
adequate academic performance, which has been addressed by the charter holder through the
inclusion of a performance management plan as part of the renewal application package and can be
incorporated in the charter contract. There is also a record of past contractual noncompliance which
has been reviewed. With that taken into consideration as well as all information provided to the Board
for consideration of this renewal application package and during its discussion with representatives of
the charter holder, | move to approve the request for charter renewal and grant a renewal contract to
Edkey, Inc. - Redwood Academy that incorporates the performance management plan.

Option 2: The Board may deny the renewal. The following language is provided for consideration:
Based upon areview of the information provided by the representatives of the charter holder and the
contents of the application package which includes the academic performance, the fiscal compliance,
and legal and contractual compliance of the charter holder over the charter term, | move to deny the
request for charter renewal and to not grant a renewal contract for Edkey, Inc. - Redwood Academy.

2 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
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Specifically, the charter holder, during the term of the contract, failed to meet the obligations of the
contract or failed to comply with state law when it:

1. Failed to provide a learning environment that improved pupil achievement in accordance with

A.R.S. § 15-181(A).
2. Other specific reasons the Board may have found during its consideration including...
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