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ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS


Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 06/01/2012 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Choice Education and Development Corporation - Sequoia Charter School


Charter CTDS: 07-89-15-000 Charter Entity ID: 6446


Charter Status: Open Contract Effective Date: 06/16/1998


Authorizer: ASBCS Contractual Days:


Number of Schools: 3 Sequoia Charter Elementary School: 180
Sequoia Charter Middle School: 180
Sequoia Secondary School: 180


Charter Grade Configuration: K-12 Contract Expiration Date: 06/15/2013


FY Charter Opened: — Charter Signed: 06/29/2000


Charter Granted: 06/29/1998 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # F-1031712-7 Corp. Type Non Profit


Corp. Commission Status
Date


06/01/2012 Charter Enrollment Cap 1200


Charter Contact Information


Mailing Address: 1460 South Horne
Mesa, AZ 85204


Website: —


Phone: 480-461-3200 Fax: 480-649-0747


Mission Statement: The mission of Sequoia School is to assist families by using an effective bend of time tested
teaching techniques and technology tools to prepare young people to become self sufficient
lifelong learners who reach their highest level of achievement and become responsible
contributors to society.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mr. Ron Neil ron.neil@edkey.org 09/10/2017


Academic Performance - Sequoia Charter Elementary School


School Name: Sequoia Charter Elementary
School


School CTDS: 07-89-15-005


School Entity ID: 79697 Charter Entity ID: 6446


Dashboard Alerts Bulletin Board Charter Holder DMS Email Tasks Search Reports Help Other
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School Status: Open School Open Date: 08/18/2003


Physical Address: 1460 South Horne
Mesa, AZ 85204


Website: —


Phone: 480-649-7737 Fax: 480-649-0747


Grade Levels Served: K-6 FY 2011 100th Day ADM: 395.035


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


Elementary ELEM 358


2011 Performing Plus; C — — Not Met


2010 Performing — — Met


2009 — Performing — Yes


2008 — Performing Plus — Yes


2007 — — Performing Plus Yes


Academic Performance - Sequoia Charter Middle School


School Name: Sequoia Charter Middle School School CTDS: 07-89-15-006


School Entity ID: 90316 Charter Entity ID: 6446


School Status: Open School Open Date: 08/10/2009


Physical Address: 1460 S. Horne
Mesa, AZ 85204


Website: —


Phone: 480-461-3200 Fax: 480-649-0747


Grade Levels Served: 7-8 FY 2011 100th Day ADM: 179.8475


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


Elementary 0


2011 Performing; D — Not Met


2010 Underperforming — Not Met


2009 — No Data Available —


Academic Performance - Sequoia Secondary School


School Name: Sequoia Secondary School School CTDS: 07-89-15-001


School Entity ID: 10849 Charter Entity ID: 6446


School Status: Open School Open Date: 08/18/2003


Physical Address: 1460 S Horne
Mesa, AZ 85204


Website: —


Phone: 480-649-7737 Fax: 480-649-0747


Grade Levels Served: 9-12 FY 2011 100th Day ADM: 253.03


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


High School K-12 K12 10 358
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2011 Performing; C — — — — Not Met


2010 Performing — — — — Not Met


2009 — Performing Plus — — — Yes


2008 — — Performing Plus — — Yes


2007 — — — Performing Plus Performing Yes


Academic Performance - Sequoia Charter School - Maricopa


School Name: Sequoia Charter School -
Maricopa


School CTDS: 07-89-15-007


School Entity ID: 90363 Charter Entity ID: 6446


School Status: Closed School Open Date: 07/01/2009


Physical Address: 21476 N. John Wayne Parkway
Suite 103-C
Maricopa, AZ 85239


Website: —


Phone: 480-461-3200 Fax: 480-649-0747


Grade Levels Served: 9-12 FY 2010 100th Day ADM: 54.5725


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


High School 0


2010 Performing — Met


2009 — No Data Available —


Academic Performance - Sequoia Charter School - Mesa


School Name: Sequoia Charter School - Mesa School CTDS: 07-89-15-008


School Entity ID: 90364 Charter Entity ID: 6446


School Status: Never Opened School Open Date: 07/01/2009


Physical Address: 1350 S. Longmore
Suite 39
Mesa, AZ 85202


Website: —


Phone: 480-461-3200 Fax: 480-649-0747


Grade Levels Served: 9-12 FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


0


2009 No Data Available —


Academic Performance - Sequoia School for the Deaf and Hard of Hearing


School Name: Sequoia School for the Deaf
and Hard of Hearing


School CTDS: 07-89-15-004


School Entity ID: 79219 Charter Entity ID: 6446


School Status: Site Transferred to Separate
Charter


School Open Date: 08/19/2002
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Physical Address: 1460 S. Horne
Mesa, AZ 85204


Website: —


Phone: 480-649-7737 Fax: 480-649-0747


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


K-12 K12 9


2009 Underperforming — — —


2008 — Underperforming — —


2007 — — No Profile due to Grade Configuration —


Charter/Legal Compliance


Charter Corporate Name: Choice Education and Development Corporation - Sequoia Charter School


Charter CTDS: 07-89-15-000 Charter Entity ID: 6446


Charter Status: Open Contract Effective Date: 06/16/1998


Timely Submission of AFR


Year Timely


2011 No


2010 Yes


2009 Yes


2008 Yes


2007 Yes


Timely Submission of Budget


Year Timely


2012 Yes


2011 Yes


2010 Yes


2009 Yes


2008 No


Special Education Monitoring Detail


SPED Monitoring Date 06/21/2010 Child Identification In Compliance


Evaluation/Re-evaluation: In Compliance IEP Status: In Compliance


Delivery of Service: In Compliance Procedural Safeguards: In Compliance


Sixty Day Item Due Date — ESS Compliance Date: —


Audit and Fiscal Compliance


Charter Corporate Name: Choice Education and Development Corporation - Sequoia Charter School


Charter CTDS: 07-89-15-000 Charter Entity ID: 6446


Charter Status: Open Contract Effective Date: 06/16/1998


Timely Submission of Annual Audit


Year Timely


2011 Yes


2010 Yes


2009 No


2008 Yes
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2007 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1


2011


2010


2009


2008 Classroom Site Fund (301)


2007


Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2007 to 2011.
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ASBCS  June 11, 2012 
 


Comparison Schools 
 


Selection of schools: Schools were selected based on grade levels served, proximity, and availability of 


data.  


 


 Grade levels served – schools serving grades in common with the selected school site were 


included.  


Example: If the selected school serves grades K-8, a  K-3  and a 5-12 school would be listed. In 


the case of a K-12 school as the selected site, both elementary (K-8) schools and high schools 


(9-12) are included. 


 


 Proximity – charter and district schools located within a two mile radius were included. If fewer 


than four school sites were located within a two mile radius, the distance was increased until at 


least four schools were located or a radius of 15 miles was reached. If the selected site is not 


an alternative school, alternative schools may be included in the list but do not count toward 


the four school minimum to be listed. If fewer than four schools were located within a 15 mile 


radius, the list consists only of schools within that 15 mile radius. 


 


 Availability of data – Additional information regarding specific data elements is included below. 


Schools that did not have current academic data for proficiency and growth, but met the criteria 


of inclusion based on grade levels served and proximity, were not included in the list. 


 


Number of Students: Enrollment information is based on the October 1, 2010 student count reported 


to the Arizona Department of Education. 


 


Free/Reduced Lunch Eligible: Student eligibility percentages are provided by the school’s enrollment 


information. Data is from the 2010-2011 school year. 


 


Grades Served: Grade levels served are based on 2010-11 school year data as reported to the Arizona 


Department of Education. 


 


AZ LEARNS Label: Legacy and letter grade labels are based on the Arizona Department of Education’s 


Accountability System for the 2010-11 school year. 


 


Math and Reading Proficiency on AIMS: Proficiency is determined by the percentage of students 


earning a score of “ Meets”  or “ Exceeds”  on the math or reading portion of Arizona’s Instrument to 


Measure Standards (AIMS) tests in 2011 as reported by the Arizona Department of Education. 


 


Math and Reading Median Growth Percentile: The median growth percentile is the median percentile 


of all students in the school w ith AIMS and Stanford 10 test data, and shows if a school has high, 


typical or low student growth. Growth percentiles are calculated for all third- through tenth-grade 


students who took the AIMS test and second and ninth-grade students who took the Stanford 10 test. 


This model looks at the student’s progress over a number of years compared to their academic peers. 


Growth Percentile scores are calculated by the Association and are based on 2010-11 AIMS and 


Stanford 10 test scores. 







Sequoia Charter Elementary School


School Name


Sequoia 


Charter 


Elementary 


School


Sequoia 


Choice School 


Arizona 


Distance 


Learning


Sequoia 


School for the 


Deaf and Hard 


of Hearing


Sequoia 


Academics 


and Arts 


Charter  


Elementary 


School


Holmes 


Elementary 


School


Burke Basic 


School


Lincoln 


Elementary 


School


Address
1460 S. Horne 


Mesa


1460 E Horne 


Mesa


1460 S. Horne 


Mesa


1460 S. Horne 


Mesa


948 S. Horne 


Mesa


131 E. Southern 


Ave. Mesa


930 S. Sirrine 


Mesa


School Type Charter Charter Charter Charter District Charter District


Number of Students 419 626 68 207 641 883 699


Distance N/A 0 mi 0 mi 0 mi .71 mi .8 mi 1 mi


Free/Reduced Lunch 


Eligible
65% 0% 81% 72% 96% 90% 94%


Grades Served K-6 K-12 K-12 K-8 K-6 K-6 K-6


AZ Learns Label Performing Plus Performing Plus Performing Underperforming Highly Performing Performing Plus Performing Plus


AZ LEARNS A-F C D N/A D B C B


Math Proficiency 50 47.4 12.5 25.5 73.4 59.5 61


Reading Proficiency 68.8 77.9 6.5 57.8 75.1 76.5 72.6


Math Median Growth 


Percentile
44.5 Typical 38.0 Typical 52.0 Typical 28.0 Low 62.0 Typical 46.0 Typical 58.0 Typical


Reading Median 


Growth Percentile
44.0 Typical 43.0 Typical 22.0 Low 31.0 Low 51.0 Typical 28.5 Low 49.0 Typical


June 11, 2012







Sequoia Charter Elementary School


School Name


Sequoia 


Charter 


Elementary 


School


Lindbergh 


Elementary 


School


Keller 


Elementary 


School


Harris 


Elementary 


School


Edu-Prize


New Horizon 


School for the 


Performing 


Arts


Franklin 


Elementary 


School


Address
1460 S. Horne 


Mesa


930 S. Lazona 


Mesa


1445 E. Hilton 


Ave. Mesa


1820 S. Harris Dr. 


Mesa


580 W. Melody 


Ave. Gilbert


446 E. Broadway 


Mesa


1753 E. 8th Ave. 


Mesa


School Type Charter District District District Charter Charter District


Number of Students 419 574 690 510 1282 194 837


Distance N/A 1 mi 1 mi 1.1 mi 1.2 mi 1.4 mi 1.4 mi


Free/Reduced Lunch 


Eligible
65% 94% 75% 74% 0% 93% 39%


Grades Served K-6 K-6 K-6 K-6 K-8 K-6 K-6


AZ Learns Label Performing Plus Performing Plus Performing Plus Highly Performing Excelling Performing Excelling


AZ LEARNS A-F C C B A A C A


Math Proficiency 50 52.6 58 76.2 89.6 48.8 92.4


Reading Proficiency 68.8 66.5 74.4 84.2 94.9 64.3 97.7


Math Median Growth 


Percentile
44.5 Typical 43.0 Typical 53.0 Typical 65.0 Typical 59.0 Typical 50.0 Typical 62.5 Typical


Reading Median 


Growth Percentile
44.0 Typical 41.0 Typical 44.5 Typical 61.0 Typical 61.0 Typical 40.5 Typical 61.0 Typical


June 11, 2012







Sequoia Charter Elementary School


School Name


Sequoia 


Charter 


Elementary 


School


Crossroads
Oak Tree 


Elementary


Lowell 


Elementary 


School


Mesa Arts 


Academy


Franklin West 


Elementary


Arizona 


Connections 


Academy


Address
1460 S. Horne 


Mesa


535 S. Lewis St. 


Mesa


505 W. Houston 


Gilbert


920 E. Broadway 


Mesa


221 W. 6th Ave. 


Mesa


236 S. Sirrine 


Mesa


1017 S. Gilbert 


Rd. Mesa


School Type Charter District District District Charter District Charter


Number of Students 419 100 673 663 237 556 1483


Distance N/A 1.4 mi 1.5 mi 1.6 mi 1.6  mi 1.7 mi 1.7 mi


Free/Reduced Lunch 


Eligible
65% 65% 49% 97% 87% 53% 0%


Grades Served K-6 5-12 K-6 K-6 K-8 K-6 K-12


AZ Learns Label Performing Plus Underperforming Highly Performing Performing Plus Highly Performing Excelling Performing


AZ LEARNS A-F C N/A B D A A C


Math Proficiency 50 23.1 70.5 47.3 83.5 84.7 47.7


Reading Proficiency 68.8 71.4 84.7 59.9 91.4 93.8 83.1


Math Median Growth 


Percentile
44.5 Typical 12.0 Low 49.0 Typical 43.0 Typical 68.0 High 50.0 Typical 32.0 Low


Reading Median 


Growth Percentile
44.0 Typical 66.0 Typical 54.0 Typical 42.0 Typical 55.0 Typical 52.0 Typical 47.0 Typical


June 11, 2012







Sequoia Charter Elementary School


Longfellow 


Elementary 


School


345 S. Hall St. 


Mesa


District


752


2 mi


94%


K-6


Performing Plus


C


55.6


64.8


51.5 Typical


54.0 Typical


June 11, 2012







Sequoia Charter Middle School


School Name


Sequoia 


Charter 


Middle School


Sequoia 


Choice School 


Arizona 


Distance 


Learning


Sequoia 


School for the 


Deaf and Hard 


of Hearing


Sequoia 


Academics 


and Arts 


Charter  


Elementary 


School


Edu-Prize Crossroads
Mesa Junior 


High School


Address
1460 S. Horne 


Mesa


1460 E Horne 


Mesa


1460 S. Horne 


Mesa


1464 S. Horne 


Mesa


580 W. Melody 


Ave. Gilbert


535 S. Lewis St. 


Mesa


828 E. Broadway 


Rd. Mesa


School Type Charter Charter Charter Charter Charter District District


Number of Students 183 626 68 207 1282 100 945


Distance N/A 0 mi 0 mi 0 mi 1.2 mi 1.4 mi 1.4 mi


Free/Reduced Lunch 


Eligible
65% 0% 81% 72% 0% 65% 95%


Grades Served 7-8 K-12 K-12 K-8 K-8 5-12 7-9


AZ Learns Label Performing Performing Plus Performing Underperforming Excelling Underperforming Performing


AZ LEARNS A-F D D N/A D A N/A D


Math Proficiency 33.5 47.4 12.5 25.5 89.6 23.1 38.1


Reading Proficiency 64 77.9 6.5 57.8 94.9 71.4 61.6


Math Median Growth 


Percentile
29.0 Low 38.0 Typical 52.0 Typical 28.0 Low 59.0 Typical 12.0 Low 37.0 Typical


Reading Median 


Growth Percentile
40.0 Typical 43.0 Typical 22.0 Low 31.0 Low 61.0 Typical 66.0 Typical 51.0 Typical


June 11, 2012







Sequoia Charter Middle School


School Name


Sequoia 


Charter 


Middle School


Mesa Arts 


Academy


Arizona 


Connections 


Academy


Heritage 


Academy


Address
1460 S. Horne 


Mesa


221 W. 6th Ave. 


Mesa


1017 S. Gilbert 


Rd. Mesa


32 S. Center 


Mesa


School Type Charter Charter Charter Charter


Number of Students 183 237 1483 613


Distance N/A 1.6  mi 1.7 mi 2 mi


Free/Reduced Lunch 


Eligible
65% 87% 0% 0%


Grades Served 7-8 K-8 K-12 7-12


AZ Learns Label Performing Highly Performing Performing Highly Performing


AZ LEARNS A-F D A C B


Math Proficiency 33.5 83.5 47.7 76.3


Reading Proficiency 64 91.4 83.1 96.4


Math Median Growth 


Percentile
29.0 Low 68.0 High 32.0 Low 32.0 Low


Reading Median 


Growth Percentile
40.0 Typical 55.0 Typical 47.0 Typical 55.0 Typical


June 11, 2012







Sequoia Secondary School


School Name


Sequoia 


Secondary 


School


Sequoia 


Choice School 


Arizona 


Distance 


Learning


Sequoia 


School for the 


Deaf and Hard 


of Hearing


Sequoia 


Secondary 


School


Career 


Success High 


School - Mesa


Crossroads
Mesa Junior 


High School


Address
1460 S. Horne 


Mesa


1460 E Horne 


Mesa


1460 S. Horne 


Mesa


1460 S. Horne 


Mesa


1455 S. Stapley 


Dr. Suite 20 Mesa


535 S. Lewis St. 


Mesa


828 E. Broadway 


Rd. Mesa


School Type Charter Charter Charter Charter Charter District District


Number of Students 238 626 68 238 .69 mi 1.4 mi 1.4 mi


Distance N/A 0 mi 0 mi N/A 94 100 945


Free/Reduced Lunch 


Eligible
49% 0% 81% 49% 0% 65% 95%


Grades Served 9-12 K-12 K-12 9-12 9-12 5-12 7-9


AZ Learns Label Performing Performing Plus Performing Performing Underperforming Underperforming Performing


AZ LEARNS A-F C D N/A C N/A N/A D


Math Proficiency 36 47.4 12.5 36 0 23.1 38.1


Reading Proficiency 70 77.9 6.5 70 33.3 71.4 61.6


Math Median Growth 


Percentile
39.5 Typical 38.0 Typical 52.0 Typical 39.5 Typical 19.0 Low 12.0 Low 37.0 Typical


Reading Median 


Growth Percentile
54.0 Typical 43.0 Typical 22.0 Low 54.0 Typical 8.0 Low 66.0 Typical 51.0 Typical







Sequoia Secondary School


School Name


Sequoia 


Secondary 


School


Mesa High 


School


Arizona 


Connections 


Academy


Heritage 


Academy


Pinnacle High 


School - Mesa


Address
1460 S. Horne 


Mesa


1630 E. Southern 


Ave. Mesa


1017 S. Gilbert 


Rd. Mesa


32 S. Center 


Mesa


151 N. Centennial 


Way Mesa


School Type Charter District Charter Charter Charter


Number of Students 238 1.5 mi 1.7 mi 2 mi 2.3 mi


Distance N/A 2685 1483 613 117


Free/Reduced Lunch 


Eligible
49% 62% 0% 0% 0%


Grades Served 9-12 9-12 K-12 7-12 9-12


AZ Learns Label Performing Performing Performing Highly Performing Performing


AZ LEARNS A-F C C C B N/A


Math Proficiency 36 68.5 47.7 76.3 0


Reading Proficiency 70 80.4 83.1 96.4 20


Math Median Growth 


Percentile
39.5 Typical 45.0 Typical 32.0 Low 32.0 Low 4.0 Low


Reading Median 


Growth Percentile
54.0 Typical 40.5 Typical 47.0 Typical 55.0 Typical 16.0 Low
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Performance Management Plan (PMP) 
Evaluation Instrument-Math 


Edkey, Inc., Sequoia Elementary 
Scoring Criteria and Comments 


 
 
    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 
evaluator will make the following determination: 


       
           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  
VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   
 
 
 


I. PLAN NARRATIVE 
Required Elements A response that meets the requirement will include: 


 
F
D 


P
D 


V
L
D


Comments 
 


 
A detailed description of 
all efforts conducted by 
the school in the past five 
years that demonstrates 
a concerted effort and 
capacity to improve pupil 
achievement. 


 


o the school's efforts for the previous five years to provide and 
implement a mathematics curriculum that improves student 
achievement.  (Ex:  Curriculum alignment, curriculum maps, 
pacing guides, instructional material adoptions, committee 
work, data review teams) 


  
X 
 
 
 


 The description provided for the past five years lacks 
detail regarding actions taken. 
 
 


o the school’s efforts for the previous five years to develop 
and implement a plan for monitoring the integration of the 
Arizona Academic Standards into mathematics instruction.  
(Ex:  Lesson plan review, formal teacher evaluations, 
informal classroom observations, checklists, data review 
teams) 


 X  The description provided for the past five years lacks 
detail as to how the actions taken has resulted in a 
plan for monitoring the integration of the Arizona 
Academic Standards.   
 
 


o the school’s efforts for the previous five years to develop 
and implement a plan for monitoring and documenting 
student proficiency in mathematics.  (Ex:  Formative and 
summative assessments, common/benchmark 
assessments, articulated assessment plan, data review 
teams) 


  X The description provided does not include continuous 
efforts to develop or implement a plan for monitoring 
and documenting student proficiency.  
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o the school’s efforts for the previous five years to develop 
and implement a professional development plan that 
supports effective implementation of a mathematics 
curriculum.  (Ex:  Articulated plan, literacy or math coach 
support, external consultant training, data review teams) 


  X No description was provided. 


A detailed description of 
the process used for 
conducting an analysis of 
relevant pupil 
achievement data. 


o the school’s efforts for the previous five years to analyze 
relevant pupil achievement data.  (Ex:  data walls, data 
training, data review teams) 


 X  The description provided for the past five years lacks 
detail as to whether relevant data was analyzed.    
 
 


o a detailed description of the types of data collected and the 
process used in conducting the analysis of the relevant data.  


  X The description provided does not include detailed 
efforts to collect and analyze relevant data.  


o justification of how data selected for the analysis is relevant 
to improving pupil achievement.   


 X  The description provided does not address how the 
selected data is relevant to improving pupil 
achievement. 
 
. 


The findings from the 
data analysis. 
 


o the school’s detailed interpretation of the findings from the 
data analysis of the school’s relevant data for the previous 
five years, including patterns and trends, as well as 
strengths and weaknesses. 


 X  The description provided for the past five years lacks 
detail regarding identified patterns and trends. 
 
 


o a representation of the findings using charts and graphs that 
are understandable to the reviewer and clearly depict the 
results. 


 X  The charts and graphs included did not provide a 
detailed representation of the findings from the data 
analysis. 
 
The charts and graphs included were not relevant to 
the findings from the data analysis.   
 


A detailed description of 
how the plan that is 
presented is directly 
linked to the findings from 
the data analysis. 


o a description of the logic used to develop the PMP that 
demonstrates the connection between the findings from the 
analysis of the relevant data and the plan. (Ex:  What we 
learned - What we are going to do with what we learned) 


 X  The description provided lacks detail regarding the 
connection between the findings and the 
development of the action steps in the plan.   
 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  
 


Required Elements A response that meets the requirement will include: Comments 
Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   
 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 
data. 
  







01/07/10                                                                                                                                                                                                                        Page 3 of 4 


o action steps for each strategy are sequential, timely, and 
contribute to the school’s ability to meet the identified end 
target(s).   


X     


o action steps for each strategy, to the extent appropriate, 
complement and support the other strategies. 


 X  The majority of the action steps provided 
complement and support the other strategies.   
  


o action steps for each strategy include artifacts that provide 
evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 
that demonstrate the implementation of each action 
step.   
  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 
implement the action steps that support the strategies. 


X     


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 
 


Required Elements A response that meets the requirement will include: Comments 
Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   
 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 
data.   
  


o action steps for each strategy are sequential, timely, and 
contribute to the school’s ability to meet the identified end 
target(s).   


X     


o action steps for each strategy, to the extent appropriate, 
complement and support the other strategies. 


 X  The majority of the action steps provided 
complement and support the other strategies.   
  


o action steps for each strategy include artifacts that provide 
evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 
that demonstrate the implementation of each action 
step.   
  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 
implement the action steps that support the strategies. 


X     


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 
 


Required Elements A response that meets the requirement will include: Comments 
Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   
 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 
data.   
  


o action steps for each strategy are sequential, timely, and 
contribute to the school’s ability to meet the identified end 
target(s).   


X     


o action steps for each strategy, to the extent appropriate, 
complement and support the other strategies. 


 X  The majority of the action steps provided 
complement and support the other strategies.   
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o action steps for each strategy include artifacts that provide 
evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 
that demonstrate the implementation of each action 
step.   
  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 
implement the action steps that support the strategies. 


X     


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 
 


Required Elements A response that meets the requirement will include: Comments 
Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   
 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 
data.   
  


o action steps for each strategy are sequential, timely, and 
contribute to the school’s ability to meet the identified end 
target(s).   


X     


o action steps for each strategy, to the extent appropriate, 
complement and support the other strategies. 


 X  The majority of the action steps provided  
complement and support the other strategies.    
  


o action steps for each strategy include artifacts that provide 
evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible  
items that demonstrate the implementation of each  
action step.   
.   


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 
implement the action steps that support the strategies. 


X     
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Performance Management Plan (PMP) 


Evaluation Instrument-Reading 


Edkey, Inc., Sequoia Elementary 


Scoring Criteria and Comments 


 
 


    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 


evaluator w ill make the following determination: 


       


           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  


VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   


 


 


 


I. PLAN NARRATIVE 


Required Elements A response that meets the requirement will include: 


 


F


D 


P


D 


V


L


D 


Comments 


 


 


A detailed description of 


all efforts conducted by 


the school in the past five 


years that demonstrates 


a concerted effort and 


capacity to improve pupil 


achievement. 


 


o the school's efforts for the previous five years to provide 


and implement a reading curriculum that improves student 


achievement.  (Ex:  Curriculum alignment, curriculum maps, 


pacing guides, instructional material adoptions, committee 


work, data review teams) 


  


X 


 


 


 


 The description provided for the past five years lacks 


detail regarding actions taken. 


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring the integration of the 


Arizona Academic Standards into reading instruction.  (Ex:  


Lesson plan review, formal teacher evaluations, informal 


classroom observations, checklists, data review teams) 


 X  The description provided for the past five years lacks 


detail as to how the actions taken has resulted in a 


plan for monitoring the integration of the Arizona 


Academic Standards.   


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring and documenting 


student proficiency in reading.  (Ex:  Formative and 


summative assessments, common/benchmark 


assessments, articulated assessment plan, data review 


teams) 


  X The description provided does not include continuous 


efforts to develop or implement a plan for monitoring 


and documenting student proficiency.  
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o the school’s efforts for the previous five years to develop 


and implement a professional development plan that 


supports effective implementation of a reading curriculum.  


(Ex:  Articulated plan, literacy or math coach support, 


external consultant training, data review teams) 


  X No description was provided. 


A detailed description of 


the process used for 


conducting an analysis of 


relevant pupil 


achievement data. 


o the school’s efforts for the previous five years to analyze 


relevant pupil achievement data.  (Ex:  data walls, data 


training, data review teams) 


 X  The description provided for the past five years lacks 


detail as to whether relevant data was analyzed.    


 


 


o a detailed description of the types of data collected and the 


process used in conducting the analysis of the relevant 


data.   


  X The description provided does not include detailed 


efforts to collect and analyze relevant data.  


o justification of how data selected for the analysis is relevant 


to improving pupil achievement.   


 X  The description provided does not address how the 


selected data is relevant to improving pupil 


achievement. 


 


. 


The findings from the 


data analysis. 


 


o the school’s detailed interpretation of the findings from the 


data analysis of the school’s relevant data for the previous 


five years, including patterns and trends, as well as 


strengths and weaknesses. 


 X  The description provided for the past five years lacks 


detail regarding identified patterns and trends. 


 


 


o a representation of the findings using charts and graphs that 


are understandable to the reviewer and clearly depict the 


results. 


 X  The charts and graphs included did not provide a 


detailed representation of the findings from the data 


analysis. 


 


The charts and graphs included were not relevant to 


the findings from the data analysis.   


 


A detailed description of 


how the plan that is 


presented is directly 


linked to the findings 


from the data analysis. 


o a description of the logic used to develop the PMP that 


demonstrates the connection between the findings from 


the analysis of the relevant data and the plan. (Ex:  What we 


learned - What we are going to do w ith what we learned) 


 X  The description provided lacks detail regarding the 


connection between the findings and the 


development of the action steps in the plan.   


 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  


 


Required Elements A response that meets the requirement will include: Comments 
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Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data. 


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   
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o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided  


complement and support the other strategies.    


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible  


items that demonstrate the implementation of each  


action step.   


.   


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     
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Performance Management Plan (PMP) 


Evaluation Instrument-Math 


Edkey, Inc., Sequoia Secondary 


Scoring Criteria and Comments 


 
 


    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 


evaluator w ill make the following determination: 


       


           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  


VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   


 


 


 


I. PLAN NARRATIVE 


Required Elements A response that meets the requirement will include: 


 


F


D 


P


D 


V


L


D 


Comments 


 


 


A detailed description of 


all efforts conducted by 


the school in the past five 


years that demonstrates 


a concerted effort and 


capacity to improve pupil 


achievement. 


 


o the school's efforts for the previous five years to provide 


and implement a mathematics curriculum that improves 


student achievement.  (Ex:  Curriculum alignment, 


curriculum maps, pacing guides, instructional material 


adoptions, committee work, data review teams) 


  


X 


 


 


 


 The description provided for the past five years lacks 


detail regarding actions taken. 


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring the integration of the 


Arizona Academic Standards into mathematics instruction.  


(Ex:  Lesson plan review, formal teacher evaluations, 


informal classroom observations, checklists, data review 


teams) 


 X  The description provided for the past five years lacks 


detail as to how the actions taken has resulted in a 


plan for monitoring the integration of the Arizona 


Academic Standards.   


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring and documenting 


student proficiency in mathematics.  (Ex:  Formative and 


summative assessments, common/benchmark 


assessments, articulated assessment plan, data review 


teams) 


  X The description provided does not include continuous 


efforts to develop or implement a plan for monitoring 


and documenting student proficiency.  
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o the school’s efforts for the previous five years to develop 


and implement a professional development plan that 


supports effective implementation of a mathematics 


curriculum.  (Ex:  Articulated plan, literacy or math coach 


support, external consultant training, data review teams) 


  X No description was provided. 


A detailed description of 


the process used for 


conducting an analysis of 


relevant pupil 


achievement data. 


o the school’s efforts for the previous five years to analyze 


relevant pupil achievement data.  (Ex:  data walls, data 


training, data review teams) 


 X  The description provided for the past five years lacks 


detail as to whether relevant data was analyzed.    


 


 


o a detailed description of the types of data collected and the 


process used in conducting the analysis of the relevant 


data.   


  X The description provided does not include detailed 


efforts to collect and analyze relevant data.  


o justification of how data selected for the analysis is relevant 


to improving pupil achievement.   


 X  The description provided does not address how the 


selected data is relevant to improving pupil 


achievement. 


 


. 


The findings from the 


data analysis. 


 


o the school’s detailed interpretation of the findings from the 


data analysis of the school’s relevant data for the previous 


five years, including patterns and trends, as well as 


strengths and weaknesses. 


 X  The description provided for the past five years lacks 


detail regarding identified patterns and trends. 


 


 


o a representation of the findings using charts and graphs that 


are understandable to the reviewer and clearly depict the 


results. 


 X  The charts and graphs included did not provide a 


detailed representation of the findings from the data 


analysis. 


 


The charts and graphs included were not relevant to 


the findings from the data analysis.   


 


A detailed description of 


how the plan that is 


presented is directly 


linked to the findings 


from the data analysis. 


o a description of the logic used to develop the PMP that 


demonstrates the connection between the findings from 


the analysis of the relevant data and the plan. (Ex:  What we 


learned - What we are going to do w ith what we learned) 


 X  The description provided lacks detail regarding the 


connection between the findings and the 


development of the action steps in the plan.   


 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  


 


Required Elements A response that meets the requirement will include: Comments 
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Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data. 


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   
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o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided  


complement and support the other strategies.    


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible  


items that demonstrate the implementation of each  


action step.   


.   


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     
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Performance Management Plan (PMP) 


Evaluation Instrument-Reading 


Edkey, Inc., Sequoia Secondary 


Scoring Criteria and Comments 


 
 


    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 


evaluator w ill make the following determination: 


       


           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  


VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   


 


 


 


I. PLAN NARRATIVE 


Required Elements A response that meets the requirement will include: 


 


F


D 


P


D 


V


L


D 


Comments 


 


 


A detailed description of 


all efforts conducted by 


the school in the past five 


years that demonstrates 


a concerted effort and 


capacity to improve pupil 


achievement. 


 


o the school's efforts for the previous five years to provide 


and implement a reading curriculum that improves student 


achievement.  (Ex:  Curriculum alignment, curriculum maps, 


pacing guides, instructional material adoptions, committee 


work, data review teams) 


  


X 


 


 


 


 The description provided for the past five years lacks 


detail regarding actions taken. 


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring the integration of the 


Arizona Academic Standards into reading instruction.  (Ex:  


Lesson plan review, formal teacher evaluations, informal 


classroom observations, checklists, data review teams) 


 X  The description provided for the past five years lacks 


detail as to how the actions taken has resulted in a 


plan for monitoring the integration of the Arizona 


Academic Standards.   


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring and documenting 


student proficiency in reading.  (Ex:  Formative and 


summative assessments, common/benchmark 


assessments, articulated assessment plan, data review 


teams) 


  X The description provided does not include continuous 


efforts to develop or implement a plan for monitoring 


and documenting student proficiency.  
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o the school’s efforts for the previous five years to develop 


and implement a professional development plan that 


supports effective implementation of a reading curriculum.  


(Ex:  Articulated plan, literacy or math coach support, 


external consultant training, data review teams) 


  X No description was provided. 


A detailed description of 


the process used for 


conducting an analysis of 


relevant pupil 


achievement data. 


o the school’s efforts for the previous five years to analyze 


relevant pupil achievement data.  (Ex:  data walls, data 


training, data review teams) 


 X  The description provided for the past five years lacks 


detail as to whether relevant data was analyzed.    


 


 


o a detailed description of the types of data collected and the 


process used in conducting the analysis of the relevant 


data.   


  X The description provided does not include detailed 


efforts to collect and analyze relevant data.  


o justification of how data selected for the analysis is relevant 


to improving pupil achievement.   


 X  The description provided does not address how the 


selected data is relevant to improving pupil 


achievement. 


 


. 


The findings from the 


data analysis. 


 


o the school’s detailed interpretation of the findings from the 


data analysis of the school’s relevant data for the previous 


five years, including patterns and trends, as well as 


strengths and weaknesses. 


 X  The description provided for the past five years lacks 


detail regarding identified patterns and trends. 


 


 


o a representation of the findings using charts and graphs that 


are understandable to the reviewer and clearly depict the 


results. 


 X  The charts and graphs included did not provide a 


detailed representation of the findings from the data 


analysis. 


 


The charts and graphs included were not relevant to 


the findings from the data analysis.   


 


A detailed description of 


how the plan that is 


presented is directly 


linked to the findings 


from the data analysis. 


o a description of the logic used to develop the PMP that 


demonstrates the connection between the findings from 


the analysis of the relevant data and the plan. (Ex:  What we 


learned - What we are going to do w ith what we learned) 


 X  The description provided lacks detail regarding the 


connection between the findings and the 


development of the action steps in the plan.   


 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  


 


Required Elements A response that meets the requirement will include: Comments 
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Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data. 


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   
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o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided 


complement and support the other strategies.   


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step.   


  


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


 X  One or more of the action steps provided are not 


based on the findings from the analysis of relevant 


data.   


  


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


 X  The majority of the action steps provided  


complement and support the other strategies.    


  


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible  


items that demonstrate the implementation of each  


action step.   


.   


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X     
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Detailed Business Plan Section Checklist 
 


 


Charter Holder:  Choice Education and Development Corporation – Sequoia Charter School (Entity ID 6446) 


 


Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:  


       


           Yes – Required element addressed. 


No – Required element not addressed.  


Not Applicable – Required element not applicable to the charter holder. 


 


Arizona State Board for Charter Schools (Board) staff w ill complete the Detailed Business Plan Section Checklist. The Checklist w ill be used by 


the Board in its consideration of the charter holder’s request for charter renewal. “ No”  answers may adversely affect the Board’s decision 


regarding a charter holder’s request for charter renewal. 


 


II b.1. CHARTER HOLDER’S ORGANIZATIONAL MEMBERSHIP 


Required Elements Yes No N/A COMMENTS 


o Evidence of the appropriate filings with either the Board, Arizona 


Corporation Commission or both submitted. 


 


  X  


II b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY 


PART A – RENEWAL BUDGET PLAN 


Required Elements Yes No N/A COMMENTS 


o Completed Renewal Budget Plan submitted. 


 


X   The Renewal Budget Plan was 


completed for the charter schools 


operated under this charter contract. The 


charter holder has five charter contracts 


with the Board. 
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o 4 years of financial information provided as required by the 


Renewal Instructions w ith fiscal years clearly identified. 


 


 X  The Renewal Budget Plan includes four 


years of financial information. However, 


instead of including actual information for 


fiscal year 2011 and projecting the next 


three fiscal years, the Renewal Budget 


Plan uses fiscal year 2012 as the “ actual”  


year and includes financial information for 


the next three fiscal years. 


o Renewal Budget Plan includes average daily membership (ADM) 


used in each fiscal year and the basis for projected ADM. 


 


X   The Renewal Budget Plan includes the 


projected ADM for each fiscal year, which 


is the same for all four years. 


  


 


According to Arizona Department of 


Education reports, as of May 11, 2012, 


the charter holder ADM was 797.712, 


which is approximately 65 ADM lower 


than the number included in the Renewal 


Budget Plan. 


o Assumptions provided for key components of the Renewal Budget 


Plan, including the basis for all projected revenue line items used. 


 


X    


o Increases or decreases of 10% or more in the “ total expenses”  


line item from year to year in the Renewal Budget Plan are 


explained in the “ Assumptions/Notes”  section. 


 


  X  


o Each “ Other”  line item used is explained in the 


“ Assumptions/Notes”  section to specify what is included. 


 


 X  The Renewal Budget Plan does not 


include explanations for the “ Other”  line 


items used in the Instructional and Non-


Instructional sections. 
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o For those required to submit the Academic Performance Section of 


the renewal application, the charter holder’s previous two audits 


and the Renewal Budget Plan demonstrate the charter holder has 


the financial capacity to implement the “ budget”  as detailed in the 


Academic Performance Section. 


 


X   As identified by the charter, the first year 


of the performance management plan 


(PMP) is fiscal year 2013 ($122,333) 


although some of the “ first-year”  


purchases under the PMP may have 


occurred in fiscal year 2012. For the three 


charters held by Choice Education and 


Development Corporation (CEDC), the 


total PMP expenses in the first year 


(2013) are approximately $213,350. 


 


For fiscal year 2013, the Renewal Budget 


Plan is based on the ADM increasing by 


approximately 65 to 863. To the extent 


that the charter realizes its projected 


increase in ADM, the charter could 


generate sufficient equalization to be able 


to implement its PMP. However, this 


section received a “ yes”  due to the 


CEDC ending fiscal year 2011 with 


approximately $646,000 in unrestricted 


cash and cash equivalents. 


o Renewal Budget Plan is mathematically correct. 


 


X   Taking into account rounding issues, the 


Renewal Budget Plan is mathematically 


correct. 


II b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY 


PART B – FINANCIAL SUSTAINABILITY NARRATIVE 


Required Elements Yes No N/A COMMENTS 


o For those required to complete the renewal application’s “ Charter 


Holder’s Financial Sustainability”  section because at least one of 


the two previous audits identified a going concern or identified 


negative net assets or negative members’/stockholders’ equity at 


year end, a narrative is provided. 


 


X    
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o Narrative does not exceed one page in length. 


 


X    


o Narrative explains the charter holder’s current financial situation. 


 


X    


o Narrative includes the specific steps the charter holder has already 


taken to improve its financial situation and ensure the continued 


financial sustainability of the charter school(s). 


 


X    


o Evidence provided that supports each of the steps already taken by 


the charter holder to improve its financial situation and ensure the 


continued financial sustainability of the charter school(s). 


 


X    


 


TOTAL (Sections II b.1, II b.2 Part A, and II b.2 Part B) 


 


 


10 


 


2 


 


2 


 


 


 


Check one (required): 


 


 MEETS THE REQUIREMENTS          (All applicable “ Required Elements”  received a “ Yes” .) 


    


 DOES NOT MEET THE REQUIREMENTS         (One or more applicable “ Required Elements”  received a “ No” .) 


 
 


 


Board Staff Review Date:  May 30, 2012 
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 Sequoia Charter - Elementary School (K - 6) 


Sequoia Elementary Schools’ mission is “To prepare young people to become 
lifelong learners and positive contributors to society”.   


Historical Information 


Sequoia Elementary School is registered under the Sequoia Charter. The 
elementary program is listed as Sequoia Elementary with the Arizona Charter 
School Boards.  The following history traces Sequoia Elementary from the 


current school year back seven years. 


From 2004 to 2012, Sequoia Charter evolved from one principal over both 
schools (elementary and high school) to two principals, one for each school.  
We currently have an assistant principal at both schools (high school and 


elementary).  Sequoia moved to an assistant principal model in order to build 
additional leadership capacity.  This also allowed the principals the time to 


become more responsive to the changing demographics at each site. 


 In 2004-2005 Sequoia Elementary had 385 students the combined 


population of the elementary and high school was 800 students with one 
principal. 


 The enrollment for the elementary school dropped to 342 in 2005-2006. 


 At this time, it was decided that there would be a separate principal for 


Sequoia Elementary and Sequoia Secondary. 


 There was an assistant principal appointed at the start of 2006-2007.   


 In December of that school year, the principal left Sequoia Elementary 
and the Secondary principal became the principal of Sequoia 


Elementary.  


 The next two school years, 2007-2009, were consistent, with the same 


principal and assistant principal.  


 At the start of 2009-2010, the assistant principal (Amy Fraser) became 


principal.  She remains the principal. 


 Enrollment is at its highest number of students ever in grades 


kindergarten through sixth (400+). 


In the intervening years from 2004 to 2012 the demographics of our school 
changed dramatically from a predominately Caucasian middle income 
environment to a very high free and reduced lunch environment with a majority 


of the families being Hispanic.  This change required the school to become 
more Hispanic friendly and the reach out to our new families and intentionally 


be more welcoming.   
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Our efforts included:  


 Offering free English classes two nights a week 


 Providing translators 


 Extended parent/student activities (i.e., reading under the stars). 
To cope with this cultural change we have: 


 Increased emphasis on high expectations for student success.  


 Increased professional development 


 Relevant and timely data collection 


 Focused our analysis of data to drive instructional strategies.  


 Created outcome based professional development 


 Established accountability structures for students 


 Redefined and implemented supervision and evaluation protocols to 


ensure accountability for teachers and principals. 
 


Current School Year  


Demographics: 


 Currently the school has an enrollment of 423 students.  


 Twenty (20) percent are English Language Learners (ELL), primarily 


Spanish speakers 


 83% of Sequoia Elementary School’s students participate in the free and 
reduced lunch program. 
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Enrollment Summary for Sequoia Charter School (K-6) 


 


Grade 


Level 


TOTAL 


IN 


GRADE 


Asian/Pacific 


Islander 


Black/ 


African 


American 


Hispanic/ 


Latino 


American 


Indian 


 


White 
Unclassified 


0 
65 


35 / 30 


0 


0 / 0 


6 


2 / 4 


35 


21 / 14 


2 


1 / 1 


22 


11 / 11 


0 


0 / 0 


1 
70 


25 / 45 


1 


0 / 1 


7 


4 / 3 


34 


15 / 19 


3 


0 / 3 


25 


6 / 19 


0 


0 / 0 


2 
67 


33 / 34 


2 


1 / 1 


3 


0 / 3 


34 


17 / 17 


6 


4 / 2 


22 


11 / 11 


0 


0 / 0 


3 
58 


32 / 26 


0 


0 / 0 


2 


2 / 0 


37 


17 / 20 


1 


1 / 0 


18 


12 / 6 


0 


0 / 0 


4 
53 


32 / 21 


1 


1 / 0 


4 


3 / 1 


28 


20 / 8 


2 


1 / 1 


18 


7 / 11 


0 


0 / 0 


5 
54 


30 / 24 


2 


1 / 1 


2 


1 / 1 


30 


18 / 12 


1 


0 / 1 


19 


10 / 9 


0 


0 / 0 


6 
56 


35 / 21 


0 


0 / 0 


3 


2 / 1 


33 


18 / 15 


2 


1 / 1 


18 


14 / 4 


0 


0 / 0 


TOTAL 
423 


222 / 201 


6 


3 / 3 


27 


14 / 13 


231 


126 / 105 


17 


8 / 9 


142 


71 / 71 


0 


0 / 0 


Programs: 


Sequoia Elementary is a Title I school committed to providing high-quality 


instruction and intervention matched to student need, monitoring progress 


frequently to make decisions about changes in instruction or goals and 


applying student response data to important education decisions. Teachers 


and principal are held accountable for the academic improvement of these 


children.  The level of “risk”, as defined by DIBELs is expected to decrease 


significantly and that there are very frequent meetings to ensure there is 


appropriate intervention. 
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Curriculum - Language Arts: 


 There is a policy that requires all teachers to construct a curriculum map 


and provide evidence that it is being used through the school year.   


 Teachers are expected to make notes on their curriculum maps regarding 


how they might provide better   learning.    


 Furthermore, the principal is expected to review the curriculum maps on 


a regular basis with the teacher (to ensure the map is actually being 
used). Teachers, principals and assistant superintendents worked in 


groups to construct the curriculum maps.  There has been a tremendous 
effort to create a common format and we are currently looking at  placing 


our collective efforts on line so all teachers within our system can take 
advantage of the work and share  comments. 


 Kindergarten through 2nd grade have implemented the Superkids 


program published by The Rowland Reading Foundation.  


 Superkids is aligned to the Common Core State Standards for K-2. It is 


built on systematic phonics, and balances all five essential elements of 
reading, integrates reading, writing, spelling, and grammar. 


 Third grade through 6th grade will be starting the process of 
implementing the Common Core Standards using the McMillan- McGraw 


Hill Treasures series which is a research based, comprehensive Reading 
Language Arts program.  It has high quality literature coupled with 
explicit instruction and ample practice ensures that students grow as 


life-long readers and writers.   


 Instructional material adoptions must be agreed upon by the committee 


assigned and the principal. 


 All teachers have been very involved in un-wrapping the common core 


standards, reviewing cross-walks to the current standards and plan to 
make the transition to common core standards over the next 18 months.  


 The district level PLC’s focuses on establishing common formative 
assessments and at the school level the PLC’s will focus on the 


implementation of the common core standards. 


 It is also the policy of the school to require all teachers to have active 


word walls and that each teacher is expected to emphasize academic 
language.   


 There is a policy that all teachers are required to have current lesson 


plans that follows the lesson format the school has adopted. 
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Professional Development 


Five years ago, before the start of the school year, we would have the teachers 


respond to a survey asking them to identify their skill level in a large number of 


educational categories. In reality, it was a self-assessment. Given the fact that 


many of the teachers appear to have over-estimated their skill sets we decided 


the following year to give every teacher a test that was used previously in a 


teacher prep program.  The results were dramatically different. Since the 


information gathered indicated significant needs we decided that we would do 


the following to address our professional development needs: 


1. Training for all new teachers on basic programs, Dibels, Dora, Fast Math, 
etc. 


2. Have teachers participate in the on-line Texas Reading Academy. 
3. Training for those who need a “refresher”; (example would be Dibels). 
4. Training was provided for any new programs prior to implementation. 


We then evolved to a more useable approach in identifying the professional 


development needs, as follows: 


1. The teacher would be asked what is their greatest professional needs 
2. Were there any outstanding formal educational needs for the teacher 


identified during supervision and evaluation? 
3. What does the data we gathered reflect with regards to reading, writing 


and math? 
This data included our own formative and summative assessments (Dibels, 


DORA, and Fast Math) and AIMS data. 


We then created professional learning communities based on the data we 


gathered.  This data guides the PLC days at district and the local level.  We 


continue to have workshops from our Instructional Support Group.  We also 


continue to participate in ADE workshops in a selective manner with the 


PLC and the principal working together to ensure the professional 


development needs have been identified and are being met by the 


workshops selected.   


With regards to our Instructional Support Group,  our school has enjoyed 


math coaches, reading coaches, literacy support groups, consultants have 


work with our staff and very importantly, the principal and assistant 


superintendent work as mentors with ALL of the teachers. It should be 


noted that both the principal and the assistant superintendent are expected 


to spend a majority of their time working with teachers. 
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Math: 


Math Teachers at Sequoia Elementary use the scope and sequence that is 


provided by Fast Math when making lesson plans.  Fast Math is highly 


correlated to the AIMs and represents Sequoia’s effort to ensure the teachers 


are always informed of any changes to state math standards.   


 


 


Comments on the Reliability and Correlation between Fast Math and AIMS  


 


We first looked at the FAST MATH data scores at the end of 2009-2010. We 
had up to four benchmark scores for each math student grades 3-12 and a 


corresponding Aims Math Score. We expected that the third Benchmark Score 
would be most highly correlated with Aims and as an independent variable 
it was highly and significantly correlated.  


 


A derived composite score averaging the performance of a student across each 
of the benchmarks taken throughout the school year (whether 1 or up to 4) was 
actually the measure that had the highest correlation (r=.839) with a students 
subsequent AIMS score and was significant at a .01 confidence interval level. 
This process was repeated again at the end of the 2010-2011 school year with 
similar results. The two year correlation is r=.797 at a .01 confidence interval 
level. 
 


 


Within Fast Math, there are five different questions for every State Standard in 


Math.  These assessments are both formative and summative.  It confirms 


learning and specific areas of need.  All Math Standards are identified as 


essential or not.  Teachers are required to teach students to demonstrate 


proficiency by scoring 80% or better on each assessment of each standard. 


Prior to the current school year, Sequoia Elementary did not adopt any 


particular math text book.  There had been a variety of math text books used.  


Teachers and staff taught the Arizona State Standards using resources from 


the internet, commercial books, and any materials that addressed the scope 


and sequence of Fast Math (State Standards).   At the beginning of the 2011-


2012 school year, we began using the Singapore Math program. Singapore 


math devotes more time to fewer topics, to ensure that children master the 


material through detailed instruction, questions, problem solving, and visual 


and hands-on aids like blocks, cards and bar charts. Ideally, they do not move 


on until they have thoroughly learned a topic. Slowing down the learning 
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process gives students a solid math foundation upon which to build 


increasingly complex skills, and makes it less likely that they will forget and 


have to be re-taught the same thing in later years.  It should be note that the 


bench mark scores in math in the current year are significantly higher than 


previously. In addition to the adoption of Singapore Math, all teachers are now 


required to submit an electronic progress report each week to the principal 


with regards to each student’s current week and year-to-date progress by 


standard. 


 


Response to Instruction/Intervention (RTI) 


Sequoia Elementary follows the RTI. The rigorous implementation of RTI 


includes a combination of high quality, culturally and linguistically responsive 


instruction; assessment; and evidence-based intervention. Comprehensive RTI 


implementation will contribute to more meaningful identification of learning 


and behavioral problems, improve instructional quality, provide all students 


with the best opportunities to succeed in school, and assist with the 


identification of learning disabilities and other disabilities.  


Our Response to Intervention team includes the following staff: 


1. Principal: Provides a common vision for data-based instructional decision 


making, provides RTI training for staff to support the RTI process, 


ensures implementation of intervention support and documentation, 


communicates with parents regarding the RTI process, regularly meets 


with the Student Study Team (SST) to review student data of students in 


the RTI process. 


2. Title I teachers: Provide information about supplemental instruction; 


collect data based on interventions; meets with classroom teachers to 


review student progress; keep data based on interventions; charts data. 


3. Classroom/Specials Teachers: Provide information about core 


curriculum; collect data based on interventions; meets with appropriate 


staff to review student progress; keeps data based on interventions; 


charts data.  


4. Parents: Provide developmental and social history of the child. 
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The RTI team meets bi-weekly to discuss student progress and review student 


data. These meetings are led by the Principal. Meetings are held with the team 


(others joining as needed) to review student data and progress in interventions. 


Student data is reviewed to identify if students are making progress in the 


intervention group or if the intervention needs to be revised. The team also 


identifies professional development needs and resources. 


The following are data source(s) and the data management system(s) used to 


summarize data at each tier for language arts, mathematics, and behavior: 


Baseline data: Gathered at the beginning of the school year and includes 


Dynamic Indicator of Basic Early Literacy Skills (DIBELS) benchmark, the 


district Focus on Arizona Standards Test (FAST) math benchmark assessment, 


Reading comprehension (DORA) and the 6 traits writing assessment. In 


addition, the team reviews Arizona Instrument to Measure Standards (AIMS) 


and Stanford 10 scores from the prior year, and curriculum assessments from 


school adopted curriculum.    


 


Progress Monitoring: Gathered monthly during the school year and includes 


Dynamic Indicator of Basic Early Literacy Skills (DIBELS) and the district 


Focus on Arizona Standards Test (FAST) math assessments. 


 


Mid-Year Data:  Gathered mid point of the school year and includes Dynamic 


Indicator of Basic Early Literacy Skills (DIBELS) benchmark, the district Focus 


on Arizona Standards Test (FAST) math benchmark assessment, and the 6 


traits writing assessment.  


 


End-of-Year Data:  Gathered at the beginning of the school year and includes 


Dynamic Indicator of Basic Early Literacy Skills (DIBELS) benchmark, the 


district Focus on Arizona Standards Test (FAST) math benchmark assessment, 


and the 6 traits writing assessment. The team will review curriculum 


assessments from school adopted curriculum and ff applicable, will also review 


the current years AIMS and Stanford 10 data. 


 


Behavior Data: Student referrals are input into Power School, the district-wide 


student data base program. Reports can be run and printed to gather 


information on students. Implementation of  the Social Curriculum and 


behavior management will be on-going. 
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English Language Learners (ELL) Program: 


Sequoia Elementary is committed to ensuring that all of our students, 


including those who are not yet fluent in English, receive the best education 


possible. All school-aged English language learners (ELLs) are eligible for 


support to help them become fluent English speakers. Our self contained and 


mainstream programs that serve limited English proficient students are based 


on sound educational theory, are carried out with adequate, qualified staff and 


materials, and are effective in helping students learn English. All ELL 


classrooms provide the following: 


  Instruction is done in English;  


 When possible, the child’s primary language is used to clarify 


instruction;   


 English is taught through reading, language arts, math, science, and 


social studies;  


 There is a strong English language development (ELD) component in 


every lesson;  


 The acquisition of English takes place in a structured, non-threatening 


environment in which students feel comfortable taking risks; and  


 Lessons include controlled vocabulary while students gradually acquire 


the necessary language skills to succeed academically and become 


lifelong learners.  


How we meet the needs of English language learners: 


 We have increased the capacity of programs for English language 


learners (ELLs).  


 We offering weekly night parent support classes. 


 We are preparing more teachers to effectively teach our English language 


learners through professional development.  


 We are identifying and purchasing appropriate materials to better serve 


English language learners.  


 We are working to create and maintain a welcoming school climate for 


English language learners.  
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Kindergarten through 1st grade Early Literacy Professional Learning 
Community PLC). 


 


The K/1 PLC meets weekly and is led by the lead teacher. The meetings include 


the following activities: review RTI process, review testing schedules, discuss 


professional development needs of the staff, evaluation of curriculum 


expectations, evaluation of what is working well, reporting to Principal what 


teachers may need support in to achieve maximum student growth.  


 


Supervision and Evaluation Program 


The primary goal (intention) of the teacher support program used by the 


Sequoia Elementary administration team will be to help new and existing 


teachers move through Stages 1 and 2 as quickly as possible through the 


Professional Grade Model (see attached documentation) for the supervision and 


evaluation of teachers and principals.  Sequoia feels that without mentoring 


and support teachers may struggle with personal concerns and strive to lead 


by asserting their authority.  In addition, teachers may seek advice and help 


from successful teachers in our programs and attempt to moderate their 


programs and approach without regard to learning and personal styles and 


traits that may be a factor in the success of the teacher or principal that they 


are seeking assistance from.   


Since 2009, all teachers have created or are in the process of creating and 


utilizing a curriculum map in his/her core subject(s). The purpose of the 


Sequoia Curriculum Mapping Project (SCMP) is to create a “BluePrint” for each 


subject and teacher that aligns instructional plans, assessments and teaching 


tools with the state standards. The curriculum map is an ever evolving 


document that helps teachers translate essential standards into their day-to-


day instructional planning and is a working tool that they can utilize to 


implement, assess, and revise their instructional practices. In order to provide 


the best education for their students each teacher will create or revise a 


curriculum map and begin utilizing it according to our policy. 
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Sequoia Elementary Review of AIMS Data, 2007-2011 


Sequoia Elementary has met Adequate Yearly Progress (AYP) four out of the 


last five school years. Last year, Sequoia Elementary did not meet AYP in the 


area of math in fourth and sixth grades. However, we did make AYP in all other 


areas and grades.  During the current school year, we have already made 


drastic improvements in the area of math in grades 3-6, as measured by our 


district benchmarks. These benchmarks have been an accurate indicator of 


how are students will do on the AIMS test. 


Benchmark Performances in Math (See Math Benchmark Data Charts) 


Sequoia Elementary recently received our math scores from the third district 


math benchmark and our students performed higher than they ever have. We 


have proven that our district math benchmark is correlated within 


approximately 80% to our student performance on the AIMS. With the data we 


received, I am confident we will make AYP in all grade levels during the 2011-


2012 school year.  This confidence comes from our commitment to school 


based professional learning communities.  This project was initiated last year 


and is supported by the district level team that supports the enhanced 


academic programs at our school. For the last seven years, the school has been 


able to identify every state standard each student is proficient in.  The principal 


has been able to not only track student performance by each State Standard, 


but also can measure the level of improvement from the beginning of the year 


and how it compares with the other three benchmarks.  This means that the 


principal can determine which teachers are the most effective and who are the 


least effective by measuring the difference of the mean scores of each 


benchmark and then rank the teachers according to academic effectiveness.   
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The following is the school’s most recent (February, 2012) 3rd through 6th 


grade math benchmark data class median percent: 


Benchmark Results in Math for grade 3 to 6 for 2011 – 2012 


Comparing February Results with Year-end Goals 


Class February Benchmark 


Median 


Percentage 


Median Goal for May, 2012 


Percentage 


3A 76 77 


3B 80 77 


4A 76 82 


4B 63 82 


5A 73 73 


5B 75 73 


6A 73 77 


6B 62 77 


 


Please note that the February Benchmarks for most of the grades are very close to 


the end of year goals.
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Data Reporting for this Narrative (Commentary follows Graphs) 


The following abbreviations are used in the DIBELS segment of this report. 


FSF: First/Initial Sound Fluency    PSF: Phoneme Segmentation Fluency 


NWR: Correct Letter Sounds/Words Read   DORF: Words Correct per Minute 


Composite:  OVERALL Score Available with the DIBELS Next test since 2010 


 


Note: Benchmark 3 for 2011 has not been given as of this date. 


SEQUOIA ELEMENTARY 


KINDERGARTEN 


 2007 FSF-PSF 2008 FSF-PSF 2009  FSF-PSF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 6 6 3 4 6 


BENCH 2 6 12 11 55 114.5 


BENCH 3 10.5 37.5 34.5 139  


GOAL BY BENCH 3 40 40 40 119 119 


GRADE 1 


 2007 NWR 2008 NWR 2009 NWR 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 33 22 26.5 104.5 117 


BENCH 2 51 45 48 96 125.5 


BENCH 3 61 70.5 59 155  


GOAL BY BENCH 3 58 58 58 155 155 


GRADE 2 


 2007 DORF 2008 DORF 2009 DORF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 37 41 38 183.5 163.5 


BENCH 2 70 79.5 77 223 207.5 


BENCH 3 85.5 102 95 282.5  


GOAL BY BENCH 3 87 87 87 283 283 
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GRADE 3 


 2007 DORF 2008 DORF 2009 DORF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 57 65 73 219 223 


BENCH 2 79 81.5 82 281 321.5 


BENCH 3 108 105 100 355  


GOAL BY BENCH 3 100 100 100 330 330 


GRADE 4 


 2007 DORF 2008 DORF 2009 DORF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 78 92 87 274 332.5 


BENCH 2 105 113 105 344.5 364.5 


BENCH 3 115.5 113 120.5 411  


GOAL BY BENCH 3 115 115 115 391 391 


GRADE 5 


 2007 DORF 2008 DORF 2009 DORF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 108 107 104 282.5 351 


BENCH 2 119 118 121 383 386.5 


BENCH 3 130 123 130 461  


GOAL BY BENCH 3 130 130 130 415 415 


GRADE 6 


 2007 DORF 2008 DORF 2009 DORF 2010 COMPOSITE 2011 COMPOSITE 


BENCH 1 107 111 117.5 384 441 


BENCH 2 103.5 122 128 368 481 


BENCH 3 113 136 133 459  


GOAL BY BENCH 3 120 120 1 20 380 380 
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SEQUOIA ELEMENTARY 5 YR DIBELS COMPARISON - KINDERGARTEN 
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SEQUOIA ELEMENTARY 5 YR DIBELS COMPARISON - GRADE 2 MEDIAN
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The Dibels Data reflects our growth in Reading during the past three years as these graphs graphically 


illustrate.  Our student growth is a direct result of our improved performance. 


DIBELS graphs: 


1. Kindergarten FSF:  Note exceed grade level in 2010 . 


2. Kindergarten expected to exceed grade level in 2011 -2012 (please note results from 2
nd


 


benchmark). 


3. 1
st
 grade NWR (non-sense word fluency)  - exceeded grade level every year.  Expect  to exceed 


grade level for 2011 – 2012. 


4. 2
nd


 grade – DORF Word fluency per minute;  met or exceeded grade level for last 4 years. 


5. 3
rd


 grade – DORF (word fluency per min.) met or exceed grade level for last 4 years.  Expect to 


exceed grade level for 2011 – 2012. 


6. 4
th
 grade – DORF Made grade level the last two years; the current year better than last year; note 


2
nd


 benchmark last year 344.5 and this year 364.5, a very significant improvement. 
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7. 5
th
 grade – DORF, made grade level 4 out of the last 5 years.  The current year is significantly 


better than last year; this year projected to exceed grade level. 


8. 6
th
 grade – DORF, made grade level 4 out of the last 5 years. The current year is significantly 


better than last year; this year projected to exceed grade level. 


The school uses all of the DIBELS data, reading inventory data, DORA data (reading comprehension and 


AIMS data to track trends, determine where teachers need help, etc.  Teams meet regular to discuss 


progress and possible instructional strategies that may be appropriate for that given child.  A great deal of 


intervention is planned each week; we have a regular intervention schedule. 
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Benchmark Data from Fast Math (Sequoia Proprietary Program for Math) 


(Kindergarten through 2
nd


 Grade added in 2011.) 


SEQUOIA CHARTER 


KINDERGARTEN 


 2007 2008 2009 2010 2011 


BENCH 1     33.3333 


BENCH 2     69.697 


BENCH 3      


BENCH 4      


GOAL BY BENCH 3     


GRADE 1 


 2007 2008 2009 2010 2011 


BENCH 1     17.2414 


BENCH 2     44.8276 


BENCH 3      


BENCH 4      


GOAL BY BENCH 3     


GRADE 2 


 2007 2008 2009 2010 2011 


BENCH 1     31.0345 


BENCH 2     58.6207 


BENCH 3      


BENCH 4      


GOAL BY BENCH 3     
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GRADE 3 


 2007 2008 2009 2010 2011 


BENCH 1   38 40 44 


BENCH 2   58 51 63 


BENCH 3   74 68  


BENCH 4   79 76  


GOAL BY BENCH 3 72 72 72 72 72 


GRADE 4 


 2007 2008 2009 2010 2011 


BENCH 1   43 41.6667 47.5 


BENCH 2   55 58.335 61.6667 


BENCH 3   70 63  


BENCH 4   72 70  


GOAL BY BENCH 3 70 70 70 70 70 


GRADE 5 


 2007 2008 2009 2010 2011 


BENCH 1   34 39.165 41.6667 


BENCH 2   50 57 60 


BENCH 3   45 70.835  


BENCH 4   55 75  


GOAL BY BENCH 3 64 64 64 64 64 
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GRADE 6 


 2007 2008 2009 2010 2011 


BENCH 1   39 36.67 45 


BENCH 2   50 43.33 57.5 


BENCH 3   50 51.67  


BENCH 4   55 57.5  


GOAL BY BENCH 3 61 61 61 61 61 


GRADE 7 


 2007 2008 2009 2010 2011 


BENCH 1   31 38.5714 37.85715 


BENCH 2   36 43 41.4286 


BENCH 3   40.5 44.29  


BENCH 4   49 45.7143  


GOAL BY BENCH 3 59 59 59 59 59 


GRADE 8 


 2007 2008 2009 2010 2011 


BENCH 1   40 36 34.28574 


BENCH 2   40 39 40 


BENCH 3   41 45.145  


BENCH 4   46 50  


GOAL BY BENCH 3 60 60 60 60 60 


 


 


 







  24 Performance Management Plan Narrative 


 


GRADE 9 


 2007 2008 2009 2010 2011 


BENCH 1    20 30 


BENCH 2    31 38.5714 


BENCH 3    40  


BENCH 4    45.7143  


GOAL BY BENCH 3     


GRADE 10 


 2007 2008 2009 2010 2011 


BENCH 1   30 32.8571 34.2857 


BENCH 2   39 39.285 44.2857 


BENCH 3   30 45.71  


BENCH 4   36.5 51.43  


GOAL BY BENCH 3 57 57 57 57 57 
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Math Benchmarks 


While Sequoia Elementary has been administering Fast Math Benchmarks for 7 years, we have only  had 


a centralized depository for the data in the last three years.  The dark horizontal line at the top of each 


math chart show what is expected each year..  In 2009-2010, 4
th
 &6


th
 grades did NOT meet the standard. 


The school does understand the reason why the school was label as not making the standard is due to the 


4
th
 & 6


th
 grade math.   Please note that the 3


rd
 benchmarks for math (February) for 2012 have not been 


recorded on all of the graphs.  We do know that 4
th
 & 6


th
 grade for 2012 have already exceeded the year-


end goal on the 3
rd


 benchmarks.  With this data and the data that has not been published, that this will be 


the best year in Math for Sequoia Elementary. 


Given that the demographics has changed dramatically over the last five years and our scores (except for 


last year have been improving is amazing. 


One of the most important aspects of data collection is the 21 standards we evaluate the teacher with, 


using a rubric.  It helps us to identify which specific areas are teachers need help, on a school wide basis, 


grade wide basis, or on an individual teacher basis.  It has become increasingly   clear that elementary  


teachers  must become more effective in their teaching.  Teachers need help in three major areas in math: 


1. Many teachers need to be able fully internalize the mathematical concept that need to be taught; 


we are finding that many teachers only have a superficial understanding of some key math 


concepts. 


2. Teachers need to be refereeing to mathematical terms more frequently as they teach other 


subjects.  There is a great need for students to gain a greater  number sense regardless of the 


subject being studied. 


3. Teachers need to convey that math can be fun.   


Incorporating academic data with the teacher evaluation is starting to give us further insight as to how 


we might better support our teachers in becoming more effective. 


 


As we improve our mathematics scores on our benchmarks we expect that the children that we send on to 


our seventh and eighth grade programs will demonstrate greater and greater proficiency.  Our schools 


work together to ensure consistency and fidelity in our mathematics program.   
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Stanford Mathematics Data 


GRADE 2 


 2007 2008 2009 2010 2011 


LOWEST SCALED 


SCORE 


494 491 487 507 513 


MEDIAN SCALED 


SCORE 


551 584 573 587 628 


HIGHEST SCALED 


SCORE 


601 720 637 672 696 


GRADE 3 


 2007 2008 2009 2010 2011 


LOWEST SCALED 


SCORE 


548 534 385 477 535 


MEDIAN SCALED 


SCORE 


611 620 612 610 620 


HIGHEST SCALED 


SCORE 


740 740 740 705 702 


GRADE 4 


 2007 2008 2009 2010 2011 


LOWEST SCALED 


SCORE 


566 403 544 505 522 


MEDIAN SCALED 


SCORE 


643 641.5 634 625.5 609 


HIGHEST SCALED 


SCORE 


770 770 683 745 745 
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Grade 5 


 2007 2008 2009 2010 2011 


LOWEST SCALED 


SCORE 


430 579 502 570 568 


MEDIAN SCALED 


SCORE 


638 648.5 639 637 655 


HIGHEST SCALED 


SCORE 


797 797 797 697 752 


GRADE 6 


 2007 2008 2009 2010 2011 


LOWEST SCALED 


SCORE 


477 477 536 577 589 


MEDIAN SCALED 


SCORE 


676 650 668.5 660 645 


HIGHEST SCALED 


SCORE 


820 820 820 741 767 
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Please note the median is improving in Math 


Stanford Reading Data Sequoia Elementary 


GRADE 2 


 2007 2008 2009 2010 2011 


LOWEST SCALED SCORE 536 549 533 0 491 


MEDIAN SCALED SCORE 591 631 606 605 628 


HIGHEST SCALED SCORE 722 722 688 717 717 
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Addendum 


The following narrative: 


 Describes the initiatives outlined on the prior page. 


 Provides a context of how they were developed 


 Describes the implementation process 


 Describes the monitoring process  


 Includes policies and procedures related to the initiative 


 Describes the integration with Arizona and National Academic Standards 


 Discusses professional development associated with the initiatives 


 Analyzes tools used to review the data and the data’s relationship to 


improving student achievement  


 Relates this through supervision and evaluation with teacher 
effectiveness 


 Describes the data presentation used in the school’s narrative, and how 
it is related to our management plan 


 


Sequoia Supervision and Evaluation Process 


Fully implemented in 2010 – 2011 the Sequoia Supervision and Evaluation 


process is documented and fully reproduced in the documentation provided to 


the Charter School Board for each school’s renewal. (See: Sequoia Supervision 


and Evaluation Model for Teacher (and Principal) Effectiveness).  Work on this 


implementation began in 2009 (prior to any State mandate).  Mr. Neil and the 


board had used several tools prior to committing to asking the staff to develop 


the attached model. 


The Sequoia supervision and evaluation program is based on the premise that 


supervision and evaluation of the instructional program is essential to the 


efficacy and professional growth of the teacher and principal. Any performance 


management plan for a school must have a supporting system for supervision 


and evaluation that is designed to increase teaching effectiveness. 


We believe it is imperative that the supervisor and teacher identify, analyze, 


and act on the results of supervision and evaluation activities and use the data 


gathered in this process in a meaningful, constructive, and timely way.   
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The tools we have created provide this data in useful, easy to understand, and 


meaningful ways to the organization and to the practitioners in the field. 


We believe that learners benefit from teachers who are effective in the 


classroom. Teacher effectiveness improves when thoughts, practices and 


information are shared. Effective professional conversations improve teacher’s 


effectiveness and school performance.   


At Sequoia our Supervision and Evaluation protocols were established in 2009 


– 2010, and have been setting the benchmark for Supervision and Evaluation 


in Arizona Charter Schools.  We have presented this model at the Arizona State 


Charter Schools Conference (2011) and to the Arizona Charter Association 


evaluation staff.  


Monitoring is done on a DAILY basis with principals in the classroom on 


frequently for informal observations, semi-formal observations and protocols 


(see model) and formal observational tools for substantive follow up for 


ineffective teachers.  Assistant Superintendents provide this monitoring for 


principals utilizing a similar format and structure. 


The Supervision and Evaluation process captures all of the data on each 


person being supervised and provides us with a way to monitor the 


professional growth and efficacy of each staff member.  Graphic data including 


student feedback on performance is provided during the evaluation process.  


Supervision and evaluation protocols are published and dates for monitoring 


the process are mandated in policy.  Training in the method is continuously 


upgraded with special attention being given to inter-rater reliability at six 


annual principals’ professional development days. 


 


DATA DRIVEN DECISION MAKING 


As noted, Sequoia provides several central office level staff members to provide 


the schools with data analysis services. Each principal is required to submit 


and review State testing, Sequoia Benchmark Testing, and any survey tool that 


Sequoia provides.  This policy is institutionalized in Policy and Procedures. 
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FAST MATH - Sequoia Schools uses FAST Math, an assessment program 


aligned to the Arizona Mathematics Standards.  FAST is an acronym which 


stands for Focusing on Arizona Standards through Technology.  FAST Math 


includes a Scope and Sequence for each grade level, micro-assessments aligned 


to each objective on the Scope and Sequence, benchmarks aligned to the 


essential objectives on the Scope and Sequence, and a skills test that assesses 


a student’s knowledge of the basic math skills at each grade level.  Monitoring 


is done at the local, district (dedicated staff (see chart)), and reviewed at the 


assistant superintendent and superintendent level. 


Each quarter, Sequoia Schools Instructional Support personnel hand delivers 


math benchmark testing materials to grades 3 – 10.  The benchmarks are then 


collected, scored, and the results provided to the teachers and principals.  The 


K-2 teachers are given math benchmark testing materials at the beginning of 


the school year (initiated in 2011 at this level). They are responsible for 


administering, scoring, and recording the results of their math benchmarks.  


The principal monitors the results and provides feedback to the teacher 


regarding interventions and activities. Teachers are highly aware of the math 


benchmark data and use it to inform their instructional decisions. Students 


and parents are informed about the math benchmark results.  


The development of FAST Math (Sequoia’s Proprietary Program for 


Benchmarking Mathematics) began in 2002.   


Analysis reveals a 0.88 correlation between the results on FAST MATH and 


success on the AZ Standards.  Data for FAST MATH is presented in the Charter 


and School Level Narrative. 


 


DIBELS and DORA - Sequoia Schools uses DIBELS to assist in assessment of 


reading performance. The principal monitors DIBELS results and provides 


feedback to the teacher regarding interventions and activities.  Teachers need 


to be highly aware of the DIBELS assessment data and use it to form their 


instructional decisions and help struggling students get up to grade level. 


Students and their parents are also highly aware of the student’s DIBELS 


assessment scores and progress. It is expected (in policy and procedures) that 


this discussion take place during parent conferences. 
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DIBELS testing is done at least once a quarter. However, for struggling 


students, progress monitoring with greater frequency is required by Sequoia 


Schools according to the following schedule:  


 Weekly for at risk students  


 At least every other week for students with some risk  


Sequoia does not require progress monitoring of students that are at grade 


level on DIBELS. 


DIBELS graphic results for the Charter are presented at the end of the Charter 


– School Level Narrative.  


Similar protocols are used for the DORA testing at each school. 


 


AZ AIMS Testing - Annual AIMS testing is an integral part of each school’s AYP 


(Adequate Yearly Progress) and AZ LEARNS (Measurements taken by ADE to 


determine if each school is meeting “No Child Left Behind” and other state 


mandated requirements). All AIMS information can be accessed at the following 


site: http://www.azed.gov/standards-practices/ 


Special education students taking AIMS are granted various accommodations 


that must be followed as the test is planned and administered. Teachers should 


review each student’s IEP prior to administering the test so that they are 


prepared to provide the stated accommodations as written with no exceptions. 


Each year ADE provides fall and spring AIMS workshops which outline test 


guidelines, the ordering process and materials security and return 


instructions. Principals and/or a designee are required to attend this training 


and will be provided with hard copies of all the materials covered at the 


workshop. Upon completion of the workshop, each site should determine a 


plan of action to insure a smooth testing period. The principal and each staff 


member are responsible for all AIMS administration and record keeping. 


Graphs regarding AIMS and Stanford results are provided in the Charter-


School Level Narratives. 


 



http://www.azed.gov/standards-practices/
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A Five Year Testing Calendar  provided by ADE helps each school plan their 


calendars to insure that adequate instruction and preparation has been given 


before the test.  


Stanford 10 Testing - Stanford 10 Testing is required by state law and is 


conducted every spring for 2nd and 9th grade students over a one or two day 


testing period. The Stanford 10 Test provides each student’s national percentile 


rankings in core subjects.  The results of the Stanford 10 test can be used to 


determine student strengths and weaknesses and help them better prepare for 


AIMS testing.  Sequoia Schools provide tutoring and after school programs at 


many sites to reinforce and encourage students’ skills.  Mandatory remediation 


may be provided and is noted in school level narratives. 


Data is gathered and analyzed at the central office level and at the school level.  


AIMS and Stanford Testing results are widely distributed to staff. 


Our evaluation rubrics (see rubric 18-21 (Sequoia Teacher Effectiveness 


Rubric) specifically address the use and reporting of data from AIMS, Stanford, 


and Benchmark testing. 


Formative, Summative and Performance Assessments - Teachers are expected 


to use formative, summative and performance assessments in their teaching.  


Monitoring and expectations for these assessments is provided for in the 


Teacher Effectiveness Rubrics.  Sequoia tracks all teacher assessments 


through supervision and the Power School database. There must be a 


correlation between these assessments and the school’s curriculum as stated 


in Curriculum Maps and Lesson Plans. 


 


POLICIES AND PROCEDURES 


All Sequoia Charters are required to use Sequoia’s Policies and Procedures to 
guide their day to day activities.  As part of the supervision and evaluation 


system, all staff is rated on their understanding and implementation of 
Sequoia’s Policies and Procedures.  


  
Web based, linked support for staff on Sequoia policies and procedures.  These 
resources include academic, social curriculum, professional and disciplinary 


supports.  Expectations for interventions, special education, and student – staff 
interactions are all part of these procedures.  Please visit our website for the 


entire document. 



https://www.azed.gov/research-evaluation/az-learns/

http://www.azed.gov/standards-development-assessment/aims/administering/
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CURRICULUM MAPS AND CURRICULUM ALIGNMENT TO STATE AND 


COMMON CORE STANDARDS 


Curriculum Maps - Sequoia implemented a policy regarding the construction 


and utilization of Curriculum Maps in 2008 with mandatory participation in 


2009. 


Any teacher employed by Sequoia Choice Education and Development, and 


Edkey, Inc. is required to create and utilize a curriculum map in their core 


subject(s).   


For the subject of reading the curriculum map needs to, at a minimum, 


address the following: 


 Explicit vocabulary instruction 


 Direct and explicit comprehension strategy instruction 


 Opportunities for extended discussion of text meaning and 
interpretation 


 Instruction in reading foundational skills (e.g., decoding and 
fluency) for students who need to be taught these skills 


 


2009 Curriculum Maps Requirements 


Elementary School Teachers 


 Teachers at the Elementary level shall be required to complete a 
DRAFT of their curriculum map for English Language Arts by July 30, 


2009 and submit it electronically to their principal and the 
Instructional Support Department. 


Secondary School Teachers 


 Teachers at the Secondary level shall be required to complete a 


DRAFT of at least one core subject/grade by July 30, 2009 and 
submit it electronically to their principal and the Instructional 
Support Department. 


 All Teachers Employed After June 1, 2009 


 Teachers employed after June 1, 2009 shall complete the first 


DRAFT of their curriculum map by January 21, 2010 and submit 



file:///F:/Users/DBLAKE~1/AppData/Local/Temp/XPgrpwise/USE%20THIS%20PIECE%20FOR%20SCHOOL%20NARRATIVE_1.doc%23_Policy_Statement_for_Curriculum%20Map

file:///F:/Users/DBLAKE~1/AppData/Local/Temp/XPgrpwise/USE%20THIS%20PIECE%20FOR%20SCHOOL%20NARRATIVE_1.doc%23_Policy_Statement_for_Curriculum%20Map
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it electronically to their principal and the Instructional Support 
Department 


2010 and Beyond Implementation (All Teachers Employed After 2009) 


All teachers hired after 2009 shall be required to complete a DRAFT of their 


curriculum map according to the Elementary and Secondary guidelines above 


and submit it electronically to their principal and the Instructional Support 


Department within the first 3 months of their employment. 


Failure to create and submit the required curriculum maps will be viewed as a 


serious breach of Arizona’s Professional Teaching Standards and may result in 
dismissal. 


Curriculum Maps guide instruction throughout the year and are amended, 


enhanced and discussed frequently.  


Sequoia Staff has been provided Professional Development Days during the 


past five years to work on and learn about curriculum maps. New teachers are 


oriented to these protocols during a separate week of orientation for new 


teachers each year.   


Unwrapping the New Core Standards - Sequoia currently has district wide (all 


schools) participation of staff in the unwrapping of common core standards and 


their impact on curriculum at all of our schools.  This process is monitored by 


members of the District Level Instructional Support Team as outlined 


previously.  Principals, staff and the assistant superintendents also monitor 


curriculum and decisions are made based on data whether to change practice 


based on these discussions. 


(See also Sequoia Supervision for Teaching Effectiveness for rubrics related to 


staff implementation and monitoring of curriculum and staff expectations for 


curriculum maps.) 
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PROFESSIONAL LEARNING COMMUNITIES 


Educators committed to working collaboratively in ongoing processes of 


collective inquiry and action research in order to achieve better results for the 


students they serve. PLC’s operate under the assumption that the key to 


improved learning for students is continuous, job-embedded learning for 


educators. 


 DuFour, DuFour, Eaker, Many, 2006 


Professional Learning Communities are 


  A collaborative process 
  Focused on student work and student learning 
  Focused on Instructional Practice 
  An empowering infrastructure of support 
  Effective professional development 
  Connected to the context of teachers’ classrooms 
  Action and results oriented 
  Continuous school improvement 


 


Professional Learning Communities at Sequoia: 


 Professional 
  “Every teacher is a leader; every leader is a teacher.” 


 Learning 
 In a PLC School, learning applies as much to teachers,    administrators, 


and parents as to students. 
 Focus on instruction, curriculum and assessment. 


 Community 
 Support 
 Cooperation vs. competition 
 Focus intensely on the mission, vision, goals, and values. 
 Improvement of the whole vs. striving to get ahead                 


individually.   


 


Professional Learning Communities change the focus from “teaching” to 


“learning’, and establishes a strong student centered environment. 


Support for the organization wide and school level Professional Learning 


Communities is provided by the Instructional Support team identified earlier.  


Individual charters will discuss school level PLC’s in their narratives for 


renewal. 
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(See also Sequoia Supervision for Teaching Effectiveness for rubrics related to 


Professional Learning Communities and staff expectations for this vital part of 


our program.) 


 


ACADEMIC LANGUAGE SUPPORT 


Sequoia lists this as a separate component rather than linking it to Curriculum 


Mapping, Curriculum, and Unpacking the Core Standards because Academic 


Background knowledge consists of segments of information which have words 


and phrases associated with them. Numerous studies have found a positive 


correlation between academic background knowledge and achievement in 


school.  


 


Students who have a large amount of academic background knowledge about a 


topic learn new information on the same subject easier and quicker than those 


who do not. Moreover, studies have revealed a significant relationship between 


knowledge of academic information and achievement later in life. 


 


In Building Background Knowledge for Academic Achievement: Research on 


What Works in Schools, Robert Marzano first outlines a program of wide 


reading to compensate for the lack of academic experiences. Its purpose is to 


provide a variety of virtual experiences. Then, he details a research based 


process for teaching academic terms, people, and events to build academic 


vocabulary.  


 


Marzano details this process in his six step process for teaching new terms. 


Sequoia currently has brought all staff up to speed on this method training and 


paying for workshops for staff since 2008.  We provide staff with access to 


Marzano’s materials via our web page.  All classrooms are expected to work on 


academic vocabulary during all of their lessons.  Word walls are expected in 


each room.  Monitoring is provided in our supervision and evaluation model, 


through checks on lesson plans and with daily visits.  Several of our 


supervision and evaluation rubrics address this issue. At Sequoia Arts and 


Academics teachers are expected to keep word walls and to actively teach 


vocabulary.  This effort is starting to pay off in our reading and language data.  


We are concentrating on increasing our students’ mathematics vocabulary as 


we have identified that deficit as a problem area. 
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Working with Students 


Our students are the most important people at Sequoia Schools.  Sequoia 


Schools offers all students including those who have not been successful in other 


academic environments a chance to succeed.  Sequoia Schools strives to give its 


teachers the tools they need to work effectively with all students.  


Each teacher, instructional aide and other staff member is responsible and 


evaluated (see Teacher Evaluation Artifact) for the following: 


Assuring the safety and well-being of each student in their class and each 


student at the site on a daily basis; 


Creating an environment of academic progress for each student in their class 


as outlined below: 


1. Knowing each child in their class at a level sufficient to promote best 


teaching practices; 


2. Supervising each of their students’ personalized learning plans, 


attendance and behavior.  This includes making learning goals, setting 
expectations for student performance and modifying their teaching and 
those goals and expectations as directed by the data; 


3. Assessing, monitoring and acting on assessment data and information 


gleaned from dealing with the student as an individual; 


4. Initiating consistent and pertinent contact with each student and their 


parents to communicate student performance and insure achievement of 
academic and individualized learning goals; 


5. Maintaining accurate and timely records of student progress toward 
achievement of academic goals in Power School. 


6. Maintaining accurate and timely records of student attendance and 


discipline in Power School 


7. Designing and implementing the site’s instructional program as outlined 


in the school's curriculum guides and curriculum maps; 


8. Being an active member of the site’s curriculum team; 


9. Providing assistance to site staff and students in their particular area of 


certification and beyond as needed.   


10. Supporting, implementing and enforcing all of Sequoia Schools’ Policies 
and Procedures including student attendance, dress and behaviors.  
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Staff Expectations Regarding Student Achievement 


In “What Works in Schools: Translating Research into Action”, Marzano et al 


present a comprehensive survey of the research on best practices and rank the 


factors that impact student achievement. The chart on the next page 


consolidates the information and presents the factors, their rank and the 


descriptor used by the research. 


 


School Level Factor Ra Descriptor used by Researchers of the 


Factor 


Guaranteed and Viable 


Curriculum 


1 Opportunity to Learn 


Time, Content Coverage, Concentration of 


Teaching and Learning, Focus on Central 


Learning Skills, Emphasis on Basic Skill 


Acquisition 


Challenging Goals and Effective 


Feedback 


2 Monitoring of Student Progress 


High Expectations and Requirements 


Pressure to Achieve 


Parental and Community 


Involvement 


3 Parental Involvement 


Home – School Partnerships 


Safe and Orderly Environment 4 School Climate / Safe and Orderly 


Atmosphere 


A LEARNING Environment 


Pupils have Rights and Expectations 


Positive Reinforcement 


Collegiality and 


Professionalism 


5 Leadership, Shared Vision and Goals 


Process Oriented Staff Development 


Cooperation 


A Learning Organization 


Chart 1.0       Modification of Marzano et al 2003 
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Student Achievement  


Sequoia Schools’ intention is to provide its staff with the tools needed to take 


“what works in schools” and apply it at each site.  While the above factors are 


self-descriptive some deserve further explanation as outlined below: 


Guaranteed and Viable Curriculum - A guaranteed and viable curriculum is 


not an accident. To be guaranteed and viable each teacher must create a 


meaningful annual curriculum map along with effective weekly and daily 


teaching plans that provide each student the opportunity to learn, that allow 


adequate time to cover all content satisfactorily, that focus on central learning 


skills and that emphasize basic skill acquisition 


Children must be actively taught vocabulary to succeed in reading and other 


academic endeavors (See a complete list of necessary academic vocabulary for 


success in school and AIMS testing in Marzano’s Word Lists a PDF file 


available.)  


Challenging Goals and Effective Feedback - Each child will have a greater 


opportunity to achieve academic success if they are appropriately guided, 


challenged and monitored. As teachers help their students set realistic and 


attainable educational goals and then consistently work to fulfill, refine and 


report on those goals academic achievement will increase.  We will outline the 


steps we have taken to manage the challenges we face at each site in the 


Performance Management Segment of this renewal application. 


Parental and Community Involvement - Student achievement will rise in 


proportion to the level of parental or other interested parties’ involvement in the 


child’s learning. To this end, effective, consistent and regular communication 


between the school the teachers and the parents is imperative and must be an 


ever improving attribute at each site.  This involvement is detailed in the 


specific school (charter) report that follows. 


Effectively managed site councils are not only encouraged but required at each 


site.  Each site administrator is encouraged to develop relationships with 


individuals and organizations that desire to assist in the educational process. 


Safe and Orderly Environment - Students must feel safe while attending or in 


transit to or from their school. Classes must maintain a level of order that 


permits teaching and learning to occur.  Students must understand and be 


empowered to claim their right to learn.  We specifically teach the Social 
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Curriculum at our sites and maintain a highly trained group of teachers that 


help monitor and train staff on this method.   


Collegiality and Professionalism 


Sequoia Schools seek to become the standard for student success. As part of 


that vision each school is committed to creating an environment of collegial 


and professional relationships. 


Collegiality - Sequoia Schools defines collegial behavior in terms of teachers 


and staff in a supportive role with one another.  The ultimate goal is the 


academic success of each student. Open and civil interactions that are 


respectful of each professional’s role in the education of students are expected. 


Because of the correlation between professionalism and student achievement 
Sequoia Schools has placed a premium on attracting and keeping highly 
qualified and effective instructors. Each staff member is encouraged to 


constantly augment and monitor their professional growth.  All principals are 
expected to attend the Arizona Principals’ Academy as part of their 


professional growth. 


Pedagogical Knowledge - Sequoia Schools seek pedagogical methods that lead 


to success in the educational environment. Research shows that when schools 


do the following action steps there is a high rate of academic success: 


 Establish norms of conduct and behavior amongst staff that engender 


collegiality and professionalism. 


 Establish methods of structures that allow professional staff input into 


decisions and policies for the organization. 


 Engage teachers and staff in meaningful staff development activities. 
Evaluating Pedagogical Success of a Principal - Principals are evaluated using 


the Sequoia Principals’ Effectiveness model developed by Sequoia and 


presented at the annual Charter School Conference this October (2011).  See 


artifacts section of this application). Principals are evaluated on their ability to 


effectively apply the following pedagogical skill sets in their schools:  


 Be the academic leader of their school 


 Resolve conflicts between themselves and their staff or district office 


 Address and solve professional problems 


 Share information about students and employees 


 Communicate to third parties about their interactions with one another 


 Conduct themselves professionally  
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Staff Competencies 
 


Sequoia Schools’ principals are the site supervisors at their site. Sequoia 


Schools’ staffs are supervised based on expectations in the following 


components: 


 Teachers’ Professional Hierarchy 


o Teachers receive a copy of the Teachers’ Professional Hierarchy (see 
Artifacts on Evaluation) and are supervised and evaluated based on 


their progress on this hierarchy.  


o In addition to this hierarchy teachers are expected to display the 


following: 


 Computer Resources Mastery 


 Sequoia Schools’ staff members are expected to be 


proficient users of the computer systems and programs. 
To assist employees in this requirement Sequoia Schools 


Information Technology Department (IT) provides training 
on the computer systems when a new employee is hired 
or as requested.  


 Access to Sequoia Schools’ computers is limited to 
students and/or employees of Sequoia Schools.  


Assignment of computer rights occurs after the employee 
is hired.  All staff members are trained and sign off on 


Sequoia’s Policies and Procedures regarding computer 
use and electronic communications.  Our systems are 
highly monitored for internet safety. 


 Student Management Systems 


 All teachers are expected to be able to keep their student 


records up to date and accurate. Training on the school 
management system is conducted each August.  


Control of the Learning Environment - The first task of the teacher is to 
establish the tone of the room as that of a classroom with expectations for 
students relating to talking in the room, entering and exiting the room, 


requesting assistance and other rules and procedures that promote an engaged 
learning environment.  As noted earlier the Social Curriculum is actively taught 
in each of Sequoia’s Schools.   
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE  


Edkey, Inc., Sequoia Elementary  


INDICATOR:1         X           Math     ______   Reading           DURATION OF THE PLAN2:  Begins  May, 2012  to  May , 


2015  
 


MEASURE*  METRIC*  CURRENT 


STATUS*  
End Target For This Plan* 3 


State standardized 


assessment 


Percent (%) of students who 


score proficient on the State 


standardized assessment 


and 


Student growth percentile (SGP) 


(Board staff will 


enter info here) 


Meet or demonstrate sufficient progress toward 


the level of adequate academic performance as 


set and modified periodically by the Board. 


 


STRATEGY I: Provide and implement a curriculum that improves student achievement. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Continue to implement 


Singapore Math in grades K-6 


Implement: 


Aug 2012 - May 2015 


 Site administrators 


 K-6 teachers and 


paraprofessionals 


 Assist. Superintendent of 


Instructional Services  


 Student Data Reports from 


district FAST Math benchmarks 


and teacher made assessments 


 State Standardized Assessment 


$11,000  


Per year 


Review and revise current 


Response to Intervention (RTI) 


Program. 


Aug 2012 - May 2015  Director of Special ED 


 Assist. Superintendent of 


Instructional Services 


 Site administrators 


 Teachers & Staff 


 Training documentation - sign in  


 Formative and Summative 


Assessment Data:  FAST Math 


Benchmarks 


 State Standardized Testing 


 


$2,500  


Per year 
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Review and revise current 


mathematics curriculum maps 


to reflect integration of the 


common core standards 


Aug 2012 - May 2013  Assist. Superintendent of 


Instructional Services 


 Professional Development 


Coaches 


 Site instructors 


 Site administrators 


 Sequoia Instructional 


Support Team. 


 District Wide Professional 


Development Days Participation 


- sign in sheets 


 Grade level unwrapping 


meetings - sign in sheets 


 Completed math curriculum 


maps aligned to common core 


for each classroom/grade 


level/subject 


 Monthly Staff Meeting and Site 


PLC participation - sign in 


sheets 


$1,000  


Per year 


On site academic tutoring and 


academic enrichment available 


for all students Monday through 


Thursday after school 


Aug 2012- May 2013 


Aug 2013 - May 2014 


Aug 2014 – May 2015 


 On site administrators 


 On site instructors 


 FAST Math test scores and all 


district and state assessments 


$5,000  


Per year 


 


  


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Sequoia Schools Teacher 


Evaluation System 


December 2012, 2013, 


2014 & May 2013, 


2014, 2015 


 On site administrators  See document “Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness” 


 Addendum Exhibits, Evaluation 


Segment 2A-D. 


$0 


Part of 


normal 


operating 


budget 


Pre-observation conference 


checklist 


August 2012, 2013, 


2014 
 On site administrators 


 On site instructors 


 See document “Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness” 


$0 


Part of 


normal 
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 Addendum Exhibits, Evaluation 


Segment 1B. 


 


operating 


budget 


Sequoia Schools Teacher 


Observation Model 


Aug 2012- May 2013 


Aug 2013 - May 2014 


Aug 2014 – May 2015 


 On site administrators 


 On site lead teachers 


 Instructional Support Team 


 See document “Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness” 


 Addendum Exhibits, Evaluation 


Segment 1A & E.  


$0 


Part of 


normal 


operating 


budget 


Structured Teacher Lesson 


Plans 


August 2012 - May 


2015 
 On site administrators 


 On site instructors 


 See document “Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness” 


 Addendum Exhibits, Evaluation 


Segment 1C-E 


$0 


Part of 


normal 


operating 


budget 


  


STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


FAST Math District 


Assessment 


Quarterly  FAST Math Coordinator 


 On site administrators 


 On site instructors 


 FAST Math benchmark 


assessments 


 State Standardized 


Assessments 


 


$0 
Part of 


normal 


operating 


budget 


Student Study Team (SST) 


meetings to monitor student 


placement academic 


progress 


Bi-weekly  On site administrators 


 Special Education 


Instructor 


 Lead teacher(s) 


 Agenda and minutes from 


SST meetings 


 FAST Math benchmark 


assessments 


 State Standardized 


Assessments 


 


$0 


Part of 


normal 


operating 


budget 
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STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 


curriculum. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Continued support and 


training on Singapore Math 


June 2012 & July 


2012 


As required 2012-


2015 


 Singapore Math training 


staff On site 


administrators 


 Teachers & Staff 


 Sign In for training 


participation 


 FAST Math benchmark 


assessments 


 State Standardized 


Assessments 


$7,500 


Per year 


 


 


Sequoia Charter Wide 


Professional Development 


Days 


Minimum of Four PD 


days per school year 


2012-2015 


 Assist. Superintendent of 


Instructional Services 


 PD Coaches 


 Instructional Support 


Team 


 PD Survey Results 


 FAST math benchmark 


assessments 


 State Standardized Testing 


$0 


Title IIA 


Grant 


Funding 


Implementation of Site 


Based Professional Learning 


Communities (PLC’s) 


Aug 2012 - May 


2015 
 Assist. Superintendent of 


Instructional Services 


 PD Coaches 


 Instructional Support 


Team 


 Training documentation - sign 


in sheets 


 Site Master Calendar 


 FAST math benchmark 


assessments 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


 


 Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies 


and action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal 


year (e.g., 2011). The charter holder may add years, as necessary.  
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Year 1:  Budget Total: $ 27,000   Fiscal Year: 2012-2013 


Year 2:  Budget Total: $ 27,000 


Year 3:  Budget Total: $ 27,000 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions 


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE  


Edkey, Inc., Sequoia Elementary  


INDICATOR:1   _____  Math         X      Reading            DURATION OF THE PLAN2:  Begins  May, 2012  to  May , 2015  
 


MEASURE*  METRIC*  CURRENT 


STATUS*  
End Target For This Plan* 3 


State standardized 


assessment 


Percent (%) of students who 


score proficient on the State 


standardized assessment 


and 


Student growth percentile (SGP) 


(Board staff will 


enter info here) 


Meet or demonstrate sufficient progress toward 


the level of adequate academic performance as 


set and modified periodically by the Board. 


  


STRATEGY I: Provide and implement a curriculum that improves student achievement. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Continue to implement 


Rowland Reading 


Foundation's Superkids 


Program in K-2. 


 


Continue to implement 


Macmillan McGraw Hill 


Treasures in 3-6 grades. 


Implement: 


August 2012 


through May 2015 


 Site administrators 


 K-2 grade teachers and 


paraprofessionals 


 Assist. Superintendent 


of Instructional 


Services 


 


 Student Data Reports from the 


Rowland Reading Foundation 


website DIBELS student reports 


 Teacher made assessments 


 


 Student Data Reports from the 


DORA assessments 


 DIBELS student reports  


 Teacher made assessments 


$55,000 


FOR ALL 3 


YEARS 


 


K- $25,000 


1- $10,000 


2- $10,000 


 


3-  $2,500 


4-  $2,500 


5-  $2,500 


6- $2,500 
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Review and revise current 


language arts curriculum 


maps to reflect integration of 


the common core standards. 


August 2012 


through May 2015 
 Assist. Superintendent 


of Instructional 


Services 


 Professional 


Development Coaches 


  Site instructors 


 Site administrators 


 Instructional Support 


Team 


 District Wide Professional 


Development Days - sign in 


sheets 


 Grade level unwrapping 


meetings - sign in sheets 


 Completed ELA curriculum 


maps aligned with common 


core for each classroom/grade 


level/subject 


 Staff Meeting Participation - 


Sign in sheets 


 Assessment Data: 


DORA/DIBELS/Writing 


Benchmarks 


 State Standardized Testing 


$1,000 


per year 


Review and revise current 


Response to Intervention 


(RTI) Program. 


August 2012 


through May 2015 
 Director of Special 


Education 


 Site administrators 


 Teachers and staff 


 Assist. Superintendent 


of Instructional 


Services 


 Training documentation - sign in 


sheets 


 Assessment Data: 


DORA/DIBELS/Writing 


Benchmarks 


 State Standardized Testing 


$2,500 


Per year 


On site academic tutoring and 


academic enrichment 


available for all students  


Monday through Thursday 


after school 


Aug 2012-May 


2013 Aug2013 -


May 2014 


Aug2014–May 


2015 


 On site administrators 


 On site instructors 


 DIBELS test scores and all 


district and state assessments 


$5,000 


Per year 


 


  


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
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Sequoia Schools Teacher 


Evaluation System 


December 2012, 


2013, 2014 & May 


2013, 2014, 2015 


 On site administrators  See document “ Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness”  


 Addendum Exhibits, Evaluation 


Segment 2A-D. 


$0 
Part of 


normal 


operating 


budget 


Pre-observation conference 


checklist 


August 2012, 


2013, 2014 
 On site administrators 


 On site instructors 


 See document “ Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness”  


 Addendum Exhibits, Evaluation 


Segment 1B. 


$0 
Part of 


normal 


operating 


budget 


Sequoia Schools Teacher 


Observation Model 


August 2012- May 


2013 August 2013 


- May 2014 


August 2014 – 


May 2015 


 On site administrators 


 On site lead teachers 


 Instructional Support 


Team 


 See document “ Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness”  


 Addendum Exhibits, Evaluation 


Segment 1A & E.  


$0 
Part of 


normal 


operating 


budget 


Structured Teacher Lesson 


Plans 


August 2012 


through May 2015 
 On site administrators 


 On site instructors 


 See document “ Sequoia Schools 


Supervision and Evaluation for 


Teaching Effectiveness”  


 Addendum Exhibits, Evaluation 


Segment 1C-E 


$0 
Part of 


normal 


operating 


budget 


  


STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Diagnostic On-line Reading 


Assessment (DORA) 


quarterly student benchmark 


assessments 


Quarterly  DORA Coordinator 


 On site administrators 


 On site instructors 


 Benchmark assessments and 


progress monitoring 


 State Standardized Assessments 


$3,000 


Per year 
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Student assessment using 


Dynamic Indicators of Basic 


Early Literacy Skills (DIBELS) 


Three times per 


school year 
 DIBELS Coordinator 


 On site administrators 


 On site instructors 


 Documentation via DIBELS on-


line assessment tools 


 Benchmark assessments and 


progress monitoring 


 State Standardized Assessments 


$1,000 


Per year 


Student Study Team (SST) 


meetings to monitor student 


placement academic 


progress. 


Bi-weekly  On site administrators 


 Special Education 


Instructor 


 Lead teacher(s) 


 Benchmark assessments and 


progress monitoring 


 State Standardized Assessments 


$0 


Part of 


normal 


operating 


budget 


  


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 


curriculum. 
 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Continued support and 


training Language Arts 


Curriculum via Rowland 


Reading Foundation and 


McMillan McGraw Hill 


June 2012 & July 


2012 


As required 2012-


2015 


 Rowland Reading 


Foundation training 


staff 


 On site administrators 


 Teachers & Staff 


 Agenda provided by Rowland 


Reading Foundation and MMH 


Staff and instructor sign-in 


sheets 


 Benchmark Assessment Data 


 State Standardized Assessments 


$7,500 


Per year 


Sequoia Charter Wide 


Professional Development 


Days 


Minimum of Four 


PD days per school 


year, 2012-2015 


 Assist. Superintendent 


of Instructional 


Services 


 PD Coaches 


 Instructional Support 


Team 


 Training documentation - sign in 


sheets 


 PD Survey Results 


 Benchmark Assessment Data 


 State Standardized Assessments 


$0 


Title IIA 


Grant 


Funding  


Implementation of Site 


Based Professional Learning 


Communities (PLC’s) 


August 2012 


through May 2015 
 Assist. Superintendent 


of Instructional 


Services 


 PD Coaches 


 Training documentation - sign in 


sheets 


 PD Survey Results 


 Benchmark Assessment Data 


$0 


Part of 


normal 


operating 


budget 
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 Instructional Support 


Team 


 Site Administrators 


 State Standardized Assessments 


 PLC documentation 


 


Site based K-2 Reading PLC'S 


Bi-Weekly/K-2 Peer 


Observations/Weekly 


Aug 2012-May 


2013 Aug 2013-


May 2014 Aug 


2014–May 2015 


 Site lead teachers 


 Instructional Support 


Team  


 Site administrators 


 Training documentation - sign in 


sheets 


 PD Survey Results 


 Benchmark Assessment Data 


 State Standardized Assessments 


 PLC documentation 


$1,000 


Per year 


  


 


 


 


Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies 


and action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal 


year (e.g., 2011). The charter holder may add years, as necessary.  


 


Year 1:  Budget Total: $ 39,333.33  Fiscal Year: 2012 - 2013 


Year 2:  Budget Total: $ 39,333.33 


Year 3:  Budget Total: $ 39,333.33 


 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions 


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Historical Information 


Sequoia Secondary School is a charter school situated in District 4 in the 
western portion of the City of Mesa, AZ.  Mesa is a medium sized city 
East of Phoenix with a population of just under half a million people.  It 
experienced incredible growth in the 80's, 90's and early 2000's, but this 
growth was arrested with the downturn in the economy and many parts 
of Mesa have suffered. 


Demographically, Mesa is roughly 70% White and 20% Hispanic.  In the 
4th District, where Sequoia is located, these numbers are roughly 48% 
Hispanic and 45% White.  Sequoia Secondary is itself 54% Hispanic, 40% 
White, and 6% Black, Asian, Native American, Pacific Islander, or 
Multiracial.  We have 248 students in our high school program and 183 
in our middle school.  Our staff of 33 is 75% White, 9% Black, 6% 
Hispanic, 6% Asian, and 3% Native American. 


The population of Mesa's District 4 has declined by about 4,000 people 
(6%) over the past decade.  Much of this decline has been a result of the 
poor economy and a deteriorating atmosphere for immigrants.  Home 
prices in Mesa have dipped to a median of about $110,000 from a high of 
about $240,000, and many families have lost their homes.  This has 
been an acute problem for Sequoia as our numbers of students 
designated homeless have jumped and the additional stress on families 
has created problems.  70% of our student population qualifies for free or 
reduced lunch.   


We are fully certified by AdvancED (formerly the North Central 
Association) and are justifiable proud of that fact, but Sequoia Secondary 
is a school in transition.  Fifteen years ago when Sequoia was founded, 
this neighborhood was very different.  We served a smaller largely white, 
middle class LDS population.  This is now a community in transition too, 
with many families moving both in and out. The incidence of crime has 
escalated. Many families and parents are out of work and the economy 
has taken its toll.  Many students have more responsibility on their 
shoulders as their parents struggle to keep food on the table. Many are 
responsible for not only getting their siblings home, but also feeding 
them as well.  At times, homework gets pushed off and many students 
come to school unprepared.  Many times it is heard that students who do 
work have to help out their families or that a sibling was sick and the 
parent had to go to work and the student was left to watch him. Often 
education takes the back seat to survival. As much as a reality this is, 
Sequoia continues to fight for our students. We want this to be a place 
where students can come, work hard and achieve at the highest levels. 


 







3 Performance Management Plan Narrative 


 


Sequoia Secondary's stated vision is “To Develop Relationships, 
Relevance, and Rigor.”  To help our students succeed and improve their 
performance we seek to build and strengthen the triad of student, parent 
and teacher.  We seek relationships with the local business community 
that will help our students with post secondary plans.  We seek to fully 
demonstrate the relevance of what they are doing in the classroom to the 
world beyond.  We strive to increase the rigor and academic challenges 
for our students, so that they will be prepared to meet the challenges 
ahead.  We have high expectations for all of our students and want them 
to reach their full potential. 


Building relationships is very important. Students will work harder if 
they know that the teacher has a genuine interest in them. It is about 
establishing an environment in which students fell safe to express their 
opinion, interests, and ultimately fulfill their post-secondary goals. The 
Secondary School has made this a priority because we feel that students' 
past experiences and perceptions have negatively impacted the way 
students may feel about school.  


An easy snapshot of our student performance can be taken from our 
AIMS scores, and it is not a pretty picture.  Although our 2011 AIMS 
scores closely mirrored our closest district school competition (Mesa High 
School and Mesa Junior High School) and our school grades and 
achievement profiles were identical (Performing / C for Sequoia and Mesa 
HS, and Performing / D for Sequoia Middle School and Mesa Jr. HS), our 
goals are much higher.  Neither the high school nor the middle school 
met AYP.  All of our pass rates for the high school tests were below 50% 
as were the middle school tests scores with the exception of one.  The 
lone highlight was a 79% pass rate on the 7th grade reading test. 


Our goals for this year are that in reading and language arts 79% of 
students in grades 7-12 will reach benchmark as measured by AIMS.  
Also it is our goal that in math 79% of 7th graders, 69% of 8th graders, 
and 70% of high school students will score at the level of meets or 
exceeds on the AIMS test. 


Our teachers use a variety of assessments to gauge their performance.  
They use assessments from textbooks as well as teacher created 
assessments.  They use district created materials such as math “Micro” 
quizzes and quarterly district benchmark exams in math and writing.  
For reading we use the D.O.R.A. Tests (Diagnostic Online Reading 
Assessment). 


For Math we use a program developed in house called FAST math. FAST 
math was created using the state standards as a guideline. Student 
worksheets and quizzes were developed covering each standard. Each 
quarter the students take the benchmark assessment to see if there is 
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growth. Teachers then create a spreadsheet for each student that 
contains the score of how well they completed each performance 
objective. Teachers use the data to look at what students need help on by 
referencing their spreadsheets. Teachers often meet in groups to discuss 
the data and changes that might need to be made.  These groups may be 
led by the team leader, curriculum specialist, or professional 
development specialist, and attended by the principal.   


Writing students take a benchmark exam three times a year in their 
English class. The students are assessed using the Six Traits writing 
rubric, as if they were taking the AIMS. Each test is scored two times and 
the average of those scores is the recorded score for the benchmark. 
Teachers then bring the assessment back to the classroom and come up 
with plans to address concerns that were noted. 


On the DORA test students are assessed in Comprehension, Phonemic 
Awareness, Fluency, and Spelling. Students go to a computer lab and are 
asked a series of questions regarding different passages and reading 
selections. They are also required to listen to passages. DORA uses 
multiple measures to assess student learning and is grade appropriate.  


Again, this data is used to by the teacher in groups to discuss student 
performance and make changes to instruction or student schedules as 
needed. 


As a Title I school we strive to help and support our students and their 
families in a variety of ways:  


1. Student Support Services - Provides students support on 
academics issues and also helps with creating students schedules, 
college information, and is a person to talk with regarding 
concerns or personal issues if they choose. 


2. Title I classes - These classes are for students who struggle in 
reading or math. The students are scheduled into this class to help 
fill gaps of items that they may have missed along their education. 
Students are identified by AIMS and benchmark assessments and 
exit the program when they reach proficiency on their benchmark. 


3. The After-School Learning Program (ASLP) - This is a free program 
funded by the 21st Century Community Learning Centers Federal 
Grant.  This program provides tutoring and enrichment classes. 
Each student signed up has to go to a mandatory one hour session 
of tutoring each day. Students are often referred to this program if 
they are struggling academically and is given as an option to 
parents to help with academic deficiencies.  


4. Food and Clothing Closet – Sequoia offers a food pantry and closet 
which is stocked from donations and is to support families that 
may be struggling and in need. 
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5. Homeless Liaison - Our homeless liaison provides students and 
families’ information on support. The liaison can get students free 
medical help, vision screenings and much more. 


6. Health and Wellness Committee – This is a new program charged 
with educating students and families and issues concerning 
health. 


At Sequoia Secondary we hope to establish relationships with families by 
asking for their support. We inform the community of what is going on by 
sending home notice of importance events, a Parent Newsletter, and the 
students generated Sequoia Voice Newsletter. These circulars help 
spread what is happening at Sequoia Secondary.  We have increased 
involvement with athletics by starting a booster club. We are always 
seeking ways to involve parents more on campus.  At the end of each 
year we put on a Best of Sequoia Fair and this year the Health and 
Wellness committee will have booths setup for parents with information 
from many different vendors from Insurance and Health Clinics to 
representatives from local colleges. These booths will be designed to 
inform parents, students and community members of the range of 
services that we can help them gain access to.  


We have experienced many challenges over the past three years.  Some of 
them have been due to the   affects of the downturn in the economy 
which has contributed to the continuing demographic shift and 
transience affecting the area.   


Academically, there has been the challenge of a significant decrease in 
math scores over the last three years.  Through a new teacher evaluation 
process and rubric, some of this was identified as due to inadequate 
instruction and teachers have been replaced.  We have also built up the 
tutoring program in the After School Learning Program and Title I 
Program.  In addition, we have also hired another math teacher to bring 
down the number of students in each section allowing for more one-on-
one instruction. Students in need take an additional math lab class, and 
technology is utilized such as laptops with access to Khan Academy and 
the recent purchase of iPads for use with math students. We have also 
increased teacher observation and coaching. We also continually strive to 
make math relevant and stress that all teachers use “teachable 
moments” in class to incorporate math.  


Parental involvement has been a continuing struggle over the past few 
years.  Many parents seem to have made the decision to choose Sequoia 
Secondary as an alternative to the local district school, but then either by 
choice or circumstance of being too busy working and trying to survive, 
has decided to be very hands-off.  To combat this we have to continually 
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cajole them, encourage them, and look for the right kind of carrots to get 
them on campus. 


 


We now offer English for Non-English speaking families, to which we 
have increased enrollment by calling those parents who do not speak 
English and offering this class at no cost to them. We also offer a 
technology classes for parents as well in both Spanish and English.  Our 
media center is sponsoring this class and will teach parents how to use 
Word, Power point, and many other programs. We have also utilized the 
Health and Wellness Program and partnered with Riley Heath Care to do 
screenings on students and telling families about the incidence of obesity 
in Arizona.  We are also being more flexible in the times that we offer 
after school events. We recognize that parents work, the school must 
make time available to cater to the working families. We will lengthen the 
times we have parent-teacher conferences as well as keep times open 
later in the afternoon for additional meeting and events. 


Sequoia Secondary is a school that is rightfully proud of history and 
reputation as a solid, safe, fun school with a family atmosphere that tries 
every day to promote student learning and personal growth.  We offer our 
community an attractive alternative to much larger schools with “large-
school” problems, while providing value beyond our economy of scale. 


Academically, we are consistent in expecting that each student work to 
achieve excellence. Our school enrollment has continued to increase on a 
yearly basis due to the referrals that we receive from parents, students 
and the community.  As a school of choice we have received referrals 
from such members of the community as local judges as well as the 
mayor of Mesa. This is because not only do we expect each student to do 
their best in each task that they encounter, but also maintain a very 
strict policy against behaviors that do not reflect positively on our school.   


Our co-curricular activities are also a point of pride. We have many 
sports programs available to students as well as a student council, a 
yearbook club, a photography club, and the After School Learning 
Program.  There is much to offer students here to challenge them as they 
grow. 


Over the course of the last several years the sense of school pride has 
increased dramatically in both students and staff, even through the 
struggles our families have faced.   We are a school moving in the right 
direction and excited about the future.  There are challenges ahead, but 
these are mere opportunities and with hard work and dedication on the 
part of students, staff, parents, and the community we will face them 
head on. 
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Current School Year: 


This school year much has been done to address the issues mentioned 
above, and to improve our performance.  There is no singular quick fix, 
but through concerted action and strong resolve we are moving in the 
right direction.   


To improve overall academics we have instituted a S.T.A.R. (Students 
Taking Academic Responsibility) period where teachers and students can 
work together on setting goals, completing E.C.A.P. requirements and 
planning for the future, improving study skills, and building 
relationships that will benefit students. 


In the area of mathematics we have made many changes.  Firstly, we 
have used assessment data and teacher evaluations to affect staffing 
changes and correct weaknesses.  We have instituted Math Labs and 
used Title I funds to purchase laptops and iPads that are used for 
intensive interventions.  We have used a portion of S.T.A.R. time for 
targeted intervention, as well as a math homework assistance program 
during lunch.  Our After-School Learning Program (A.S.L.P.) has played 
an important role in providing additional time for students to receive 
direct instruction, homework help and remediation. 


In reading we have increased our highly-qualified reading staff and used 
many of the same strategies that we applied to math.  We have instituted 
Reading Lab periods and used Title I funds to purchase laptops and 
iPads that are used for intensive interventions.  We have used a portion 
of S.T.A.R. time for targeted intervention, and out After-School Learning 
Program (A.S.L.P.) has played an important role in providing additional 
time for students to receive direct instruction, homework help and 
remediation. 


During our recent AdvancED Accreditation Quality Assurance Review 
Team visit, we were commended in their report for the following: 


 


Commendation 1 


Teachers recognize the specific needs of individual students in the 
diverse population and take steps above and beyond stated expectations 
to meet those needs. 
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Commendation 2 


The staff demonstrates a strong, shared desire to improve. Teachers want 
to become better teachers so that they can help students be successful. 
Staff members want to expand collaboration efforts as a part of this 
desire for improvement. 


Commendation 3 


The staff demonstrates a strong sense of community and has a desire to 
impact the community of stakeholders. 


Commendation 4 


The school staff, administration, teachers, and support staff have a 
strong shared commitment, dedication, and passion for the success of 
each student in the diverse population of students that attends the 
school. 


Into the Future: 


Sequoia Secondary has a new, professional principal who, with the full 
weight and support of the superintendent, assistant superintendent, and 
the district, is moving the school upward and onward.   


Professional Learning Communities (PLCs), which were started at the 
district level this year, will now be introduced at the school level.  This 
will be evidenced by increased collaboration, common planning periods, 
and common assessments.  There will be a greater focus on learning and 
implementing effective interventions if students do not learn. 


There will be a greater emphasis on high expectations and student goal 
setting through the S.T.A.R. period and across the curriculum.  
Preparing students for college and post-secondary life will be front and 
center of what we do.  We will use the EXPLORE and PSAT exams to help 
students prepare for the ACT and SAT tests.  There will also be increased 
opportunities to celebrate student success and involve parents in their 
students’ academic lives. 


In coordination, we will also be addressing the following five “Required 
Actions” identified in the report by the AdvancED Accreditation Quality 
Assurance Review Team during our recent and successful accreditation 
visit: 
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Required Action 1 


Collaboratively revisit and update the vision and mission. Ensure that 
the mission and vision fully align with the current spoken vision of 
stakeholders. Utilize the new vision and mission to drive what happens 
at the school, especially in the teaching/learning process. Align all school 
goals with the vision and mission and help advance the school toward 
the desired reality contained in the vision and mission. 


Required Action 2 


Develop and implement a process of collaborative communication for all 
stakeholders. 


Required Action 3 


Develop and implement with fidelity a least one of the currently required 
research-based strategies. Focus on the high fidelity implementation of 
no more than one or two strategies to ensure that those strategies will 
achieve the desired results. As these strategies are implemented with 
fidelity, move on to the implementation of additional strategies. 


Required Action 4 


Expand the use of data in the profile to evaluate the effectiveness of the 
curriculum and instruction as well as school effectiveness. Make sure the 
profile includes multiple measures of data (perceptual, demographic, 
student performance, and process) to provide an accurate picture of the 
current reality. Ensure that the profile is a living document by regularly 
updating the various measures of data as the data are gathered. Increase 
stakeholder accessibility to the data in the profile. Utilize the data in the 
profile for decision making about instruction, programs, processes, and 
school effectiveness. 


Required Action 5 


Develop and implement with fidelity a systematic, systemic, sustainable, 
continuous improvement process. This process should include the major 
elements of vision, profile, plan and implementation, monitoring, and 
results (evaluating the effectiveness of the plan). Use school improvement 
research to guide actions in developing this process. Both the 
development and implementation of the plan must be done using a 
collaborative process and incorporating frequent communication with 
stakeholders. Utilize gap analysis or similar process to identify gaps 
between the desired reality as defined by the school vision and the 
current reality as identified in the school profile. Utilize multiple data 
sources (demographic, perceptual, process, and student performance) for 
this gap analysis.  Develop, write, implement, monitor for effectiveness, 
and adjust as indicated by data a multiple year school improvement plan 
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with supportive action plans. Focus improvement efforts on a very 
limited number of initiatives or innovations. Provide standards-based 
professional development, coaching, supervision, monitoring, and quality 
of implementation feedback on these initiatives to ensure that they are 
being implemented with fidelity. 


 


 


 


District Level Instructional Support Team 


Sequoia also provides a district level team to support all of the academic 
programs at our school.  The charters organized under Sequoia utilize 
these resources as noted here and in their performance plans.  These 
positions support the academic programs at all Sequoia Schools.   


Name Title Responsibilities 


Ms Tamara Becker 
MSEd 


Director of 
Professional 
Development 


 Oversees all aspects of professional 
development training, activities and 
implementation. 


   Provides researches and training on 
professional learning communities (PLC's) for 
implementation at all Sequoia Schools during 
2012-13 school year. 


   Works with principals and teachers on BEST 
practices training at their school site. 


   Sequoia has invested heavily in training at the 
administrative and teacher level in the Dufour 
Model of Professional Learning Communities 
we have utilized Title II monies for this 
purpose. 


   
Ms Becky Wong 


MSEd 
Instructional 
Support Team 


 Works with principals and teachers on BEST 
practices training within the school site.  


 Facilities unwrapping of Common Core 
standards in Mathematics and English. 


 Develops and prepares teaching aids to 
implement Common Core standards. 


    Supports new teachers to Sequoia and to the 
profession. 


   Provides support for the FAST Math program. 
   Writing Committee Facilitator (Six Traits and 


Beyond) 
   


 
 
 


Ms Jodi Fults MSEd FAST Math  Creates and maintains the FAST Math 
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Coordinator assessment program aligned to state/common 
core standards. (See data charts in assessment 
area of this report) 


   Grades and prepares Fast Math benchmark 
data for interpretation at the school site. 


   Facilitates Unwrapping Common Core 
Mathematics Standards. 


   Modify and revise FAST Math Assessment 
Program (Sequoia Proprietary Mathematics 
Benchmark) to accommodate Common Core 
change. 


   Trains teachers/principals to administer Fast 
Math Assessment Program. 


   
Ms Kemberlyn 


Cotter 
DORA/Writing 
Coordinator 


 Trains teachers/principals on how to 
administer/interpret DORA & writing 
benchmarks.  


   Writing Committee Facilitator (Six Traits and 
Beyond) 


   
Ms Rachelle Hanson ELL Director  Oversees Sequoia Schools ELL program. 


 Writes and manages ELL grants. 
 Supports site administration with ELL 


compliance. 
     


Ms Melinda Poit  
2 MA Ed 


Data Analyst  Organizes all benchmark/AIMS/etc… data for 
interpretation at all levels within the Sequoia 
School Organization. 


   Hired in 2011 as part of our comprehensive 
move to Data Driven Decision Making 


   
Ms Tammy 
Richardson  


MS  


Librarian and 
Archivist 


 Librarian for Horne Campus Schools 
 District AIMS Coordinator 


   Professional Development Coach 
   


Ms Maxie Patel  
MSEd 


Title 1 
Coordinator 


 Works with Grants Coordinator  
 Assists with Title 1 compliance at all sites 


   Works with principals and teachers on BEST 
practices training. 


   Professional Development Coach 
   Trains teachers/principals how to 


administer/interpret DIBELS. 


 


 


In addition to this team, a technology team consisting of Systems 
Management Professionals, Technicians, Programmers, and a Director of 







12 Performance Management Plan Narrative 


 


Technology ensure that Sequoia Schools are all technologically prepared 
to meet the challenges of the 21st Century.   


Through these resources Sequoia Schools’ teachers and administrators 
work with each student to develop personalized learning plans that 
includes both long-term and short-term academic goals, as well as 
targeted performance objectives that are monitored through our own 
customized benchmarks and AZ standardized testing.  


District level support for Special Education includes a full special 
education team and a Sequoia run special education placement for ED 
students. 


Title I and II services are supported by two dedicated staff at the central 
office added in the 2009 school year.  As of the 2011-2012 school year, 
all Title IIA funding is dedicated to the implementation of professional 
learning communities system wide. 


Our interest in the whole child led Sequoia to hire a Director (in 2010) of 
Health and Wellness who also oversees the School Safety Programs. 


Sequoia Schools’ personalized learning approach keeps the student at 
the center of the education model and is designed to empower the 
student to envision and achieve lifelong success.  Each employee is 
dedicated and responsible for their student’s success.   
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Sequoia District-Wide Initiatives that Promote Best Practices 
Supervision and Evaluation Program 


Professional Grade Model (see attached 
documentation) for the supervision and 
evaluation of teachers and principals. 


Data Driven Decision Making 
Professionally developed and monitored 
benchmarks in mathematics, reading, and 
writing with extensive district level support 
including dedicated data professionals and 
area specialists. 


Policies and Procedures 
Web based, linked support for staff on 
Sequoia policies and procedures, including 
academic, social curriculum, professional 
and disciplinary supports. 


Curriculum Maps and Curriculum 
Alignment to State and Common Core 
Standards 


Policy, procedures and requirements for 
curriculum maps from each teacher. 


District wide participation of staff in the 
unwrapping of common core standards 
and their impact on curriculum. 


Common Formative Assessments in 
Mathematics for all grade levels aligned to 
state and common core standards. 


Professional Learning Communities District wide and school level PLC’s 
supported by a district administration. 


Common Professional Development Days 
and expectations for school level PLC’s.  


Professional Development Coaches at each 
grade level and in each Jr. High and High 
School subject area. 


Profession Development for principals with 
paid scholarships to AZ Principals’ 
Academy and regular professional 
development at the district for principals. 


Academic Language Support 
Training, and implementation of Marzano’s 
(et al), Building Academic Vocabulary. 


See addendum for detail 
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Data Attachments for this Narrative  
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RENEWAL PERFORMANCE MANAGEMENT PLAN  


 


Sequoia Secondary 
 


INDICATOR:
1 


          X      Math  ________   Reading           DURATION OF THE PLAN
2
:  Begins May 2012  to 


May 2015 


 


MEASURE*  METRIC*  CURRENT 


STATUS*  


End Target For This Plan*
3 


State standardized 


assessment 


Percent (%) of students who score 


proficient on the State standardized 


assessment  


and 


Student growth percentile (SGP)  


 


(Board staff 


w ill enter info 


here) 


Meet or demonstrate sufficient progress toward the 


level of adequate academic performance as set and 


modified periodically by the Board. 


 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Review and revise current 


mathematics curriculum maps to 


reflect integration of the common 


core standards 


 


Aug 2012 -May 2015 


(Begun 2009) 
 Assist. Superintendent 


of Instructional 


Services 


 Professional 


Development Coaches 


Site instructors 


 Site administrators 


 Instructional Support 


Team  


 District Wide Professional 


Development Days 


Participation – sign in sheets 


 Grade level unwrapping 


meetings  - sign in sheets 


 Completed Math Curriculum 


Maps aligned to Common 


Core for each classroom/ 


grade level/subject 


 Staff Meeting participation – 


sign in sheets and agendas 


$1,000 


Per year 


Purchase and implement 


Houghton Mifflin Harcourt 


mathematics curriculum (HS) 


and Springboard (MS) Math to 


support FAST Math Scope & 


Purchase: 


May 2012 


 


Implement: 


August 2012, 2013, 


Site administrators, 


Site lead teachers, 


Sequoia Schools Assistant 


Superintendent of 


Instructional services, 


Professional Development logs 


and achievement data. 


SpringBoard 


$2,000  


Per year 


 


Houghton 
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Sequence. 


 


2014 Superintendent. 


 


Mifflin 


$11,000  


Year 1 only 


 


Review, revise and strengthen 


Response to Intervention (RTI) 


Program. 


 


Fall 2012 and  


on-going 


 


 Director of Special Ed 


 Assist. Superintendent 


of Instructional Services 


 Administration 


 Instructional Staff 


 Training documentation – 


sign in sheets 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$2,500 


Per year 


On site academic tutoring and 


academic enrichment available 


for all students during STAR 


period, and After School 


Learning Program. 


Aug 2012 - May 


2015 
 On site administrators 


 On site instructors 


 Student academic tracking  


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$5,000 


Per Year 


Site-Based Professional Learning 


Communities implementation 


(PLC) 


Aug 2012 - May 


2015 
 On site administrators 


 On site instructors 


 Training documentation – 


sign in sheets 


 Site Master Calendar 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$1,000  


Per year 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Sequoia Schools Teacher 


Evaluation System 


 


Each Semester  On site administrators  See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness” 


 Addendum Exhibits, 


Evaluation Segment 2A-D 


$0 


Part of 


normal 


operating 


budget 


Pre-observation conference 


checklist 


Aug 2012 - May 


2015 
 On site administrators 


 On site instructors 


 See document “Sequoia 


Schools Supervision and 


$0 


Part of 
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 Evaluation for Teaching 


Effectiveness” 


 Addendum Exhibits, 


Evaluation Segment 1B 


normal 


operating 


budget 


Sequoia Schools Teacher 


Observation Model 


 


Aug 2012 - May 


2015 
 On site administrators 


 On site lead teachers 


Instructional Support 


Team 


 See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness” 


 Addendum Exhibits, 


Evaluation Segment 1A & E 


$0 


Part of 


normal 


operating 


budget 


Structured Teacher Lesson Plans Aug 2012 - May 


2015 
 On site administrators 


 On site instructors 


 See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness”:   


 Addendum Exhibits, 


Evaluation Segment 1C-E 


$0 


Part of 


normal 


operating 


budget 


Professional Learning 


Communities implementation 


(PLC) 


Aug 2012 - May 


2015 
 On site administrators 


 On site instructors 


 Training documentation – 


sign in sheets 


 Site Master Calendar 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$0 


Previously 


noted 


 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


FAST Math quarterly student 


benchmark assessments. 


 


Quarterly Sequoia Math Coordinator, 


On site administrators, On 


site instructors. 


 Benchmark, micro 


assessments and data reports 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


Student academic progress 


tracked via FAST Math scope 


Aug 2012–May 2015 Sequoia Math Coordinator, 


On site administrators, On 
 Benchmark, micro $0 


Part of 
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and sequence micros (units of 


study). 


site instructors assessments and data reports 


 State Standardized Testing 


 


normal 


operating 


budget 


 


 


Powerschool 


teacher/student/parent portals 


 


Aug 2012–May 2015 Technology Department, 


Powerschool administrator 
 Track usage by teacher, 


student, parents 


 State Standardized Testing 


 


$0 


Part of 


normal 


operating 


budget 


Student Intervention Team (SIT) 


meetings to monitor student 


placement, academic progress. 


 


Bi-weekly On site administrators, 


Special Education 


Instructor, lead teachers 


For targeted students: 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


Refine process for using 


Common Formative and 


Summative Assessments 


 


Starting Summer 


2012 


PLC Groups, 


Administrators, and 


Curriculum Specialists 


 Written Micros/Benchmarks 


aligned to Common Core 


 Defined and formalized 


procedures for administering 


micros throughout the 


school and organization. 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


Professional Learning 


Communities implementation 


(PLC) 


August 2012 through 


May 2015 


On site administrators, On 


site instructors. 
 Training documentation – 


sign in sheets 


 Site Master Calendar 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$0 


Previously 


noted 
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STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


Training on new mathematics 


curriculum via Houghton Mifflin 


Harcourt, and the College Board 


for the Springboard Curriculum. 


 


June  - July 2012 


 


As needed 2012-2015 


 HMH training staff  


 College Board staff   


 On site administrators 


 Teachers & Staff 


 Agenda provided by HMH 


and instructor sign-in sheets 


 Agenda from off-site 


Springboard training and 


minutes from meetings 


where information is 


disseminated.   


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$2,500  


Per year 


Sequoia Charter Wide 


Professional Development Days 


 


Minimum of Four PD 


days per school year, 


2012-2015 


 Assist. Superintendent 


of Instructional 


Services 


 PD Coaches 


 Instructional Support 


Team 


 


 Training documentation – 


sign in sheets 


 PD Survey Results 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


SIOP Method Training / Re-


training (For integrating 


language objectives in all content 


area classes) 


 


Spring 2012 


Summer 2012 
 SIOP Institute 


 Administrators 


 Teachers & Staff 


 Formative and Summative 


Assessment data:  FAST 


Math Benchmarks 


 State Standardized Testing 


 PD Surveys 


 Teacher Evaluation Form 


related to lesson planning 


components. 


$2,500 


Per year 
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Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies and 


action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal year (e.g., 


2011). The charter holder may add years, as necessary. 


 


Year 1:  Budget Total:   $29,500      Fiscal Year: 2012-2013 


Year 2:  Budget Total:   $18,500 


Year 3:  Budget Total:   $18,500 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions   


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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RENEWAL PERFORMANCE MANAGEMENT PLAN  


 


Sequoia Secondary 
 


INDICATOR:
1 


  ________   Math          X          Reading           DURATION OF THE PLAN
2
:  Begins May 2012  to  May 2015 


 


MEASURE*  METRIC*  CURRENT 


STATUS*  


End Target For This Plan*
3 


State standardized 


assessment 


Percent (%) of students who score 


proficient on the State standardized 


assessment  


and 


Student growth percentile (SGP)  


 


(Board staff 


w ill enter info 


here) 


Meet or demonstrate sufficient progress toward the 


level of adequate academic performance as set and 


modified periodically by the Board. 


 


 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Purchase and implement 


Houghton Mifflin Harcourt 


(HMH) Language Arts 


Curriculum 


 


Purchase: 


May 2012 


 


Implement: 


2012 - 2014 


 Site administrators 


 Site lead teachers 


 Assist.  Superintendent 


of Instructional 


Services 


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$9,000 


One time 


purchase 


Review and revise current 


language arts curriculum maps 


to reflect integration of the 


common core standards. 


 


Aug 2012- May 2015  Assist. Superintendent 


of Instructional 


Services  


 Professional 


Development Coaches 


 Site Instructors 


 Site Administrators  


 Instructional Support 


Team 


 District Wide Professional 


Development Days 


Participation – sign in sheets 


 Grade level unwrapping 


meetings  - sign in sheets 


 Completed aligned ELA 


Curriculum Maps aligned to 


Common Core for each 


classroom/grade level/subject 


 PLC Meeting participation – 


sign in sheets and agendas  


 


 


 


$1,000 


Per year 
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Review, revise, and strengthen 


Response to Intervention (RTI) 


Program. 


 


Fall 2012 and  


on-going 


 


 Director of Special Ed 


 Assist. Superintendent 


of Instructional 


Services 


 Administration 


 Instructional Staff 


 Training documentation – sign 


in sheets 


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$2,500 


Per year 


 


On site academic tutoring and 


academic enrichment available 


for all students during STAR 


period, and After School 


Learning Program. 


 


Aug 2012-May 2015  On site administrators 


 On site instructors 


 Student academic tracking  


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$5,000 


Per Year 


Site Based Professional 


Learning Communities 


implementation (PLC). 


Aug 2012-May 2015  On site administrators 


 On site instructors 


 Training documentation – sign 


in sheets 


 Site Master Calendar 


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$1,000 


Per year 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Sequoia Schools Teacher 


Evaluation System 


 


Each semester  On site administrators  See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness”  


 Addendum Exhibits, 


Evaluation Segment 2A-D 


$0 


Part of 


normal 


operating 


budget 


Pre-observation conference 


checklist 


 


August 2012 - 2014  On site administrators 


 On site instructors 


 See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness” 


 Addendum Exhibits, 


Evaluation Segment 1B 


 


$0 


Part of 


normal 


operating 


budget 
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Sequoia Schools Teacher 


Observation Model 


 


Aug 2012- May 2013 


Aug 2013 - May 2014 


Aug 2014 – May 2015 


 On site administrators 


 On site lead teachers 


 Instructional Support 


Team 


 See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness”  


 Addendum Exhibits, 


Evaluation Segment 1A & E 


$0 


Part of 


normal 


operating 


budget 


Structured Teacher Lesson Plans Aug 2012 -May 2015 On site administrators 


On site instructors 
 See document “Sequoia 


Schools Supervision and 


Evaluation for Teaching 


Effectiveness” 


 Addendum Exhibits, 


Evaluation Segment 1C-E 


$0 


Part of 


normal 


operating 


budget 


Common planning periods and 


weekly subject PLC meetings 


 


Weekly Teachers and 


Administrators 
 Site Master Calendar 


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


 


STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Diagnostic On-line Reading 


Assessment (DORA) quarterly 


student benchmark 


assessments. 


 


Quarterly  DORA Coordinator 


 On site administrators 


 On site instructors 


 Benchmark assessments and 


data reports 


 State Standardized Testing 


$3,000 


yearly 


Powerschool 


teacher/student/parent portals 


 


Aug 2012- May 2013 


Aug 2013 - May 2014 


Aug 2014 – May 2015 


 Technology 


Department, 


 Powerschool admin 


 Track usage by teacher, 


student, parents 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


Student Intervention Team (SIT) 


meetings to monitor student 


placement academic progress. 


 


Bi-weekly  On site administrators 


 Special Education 


Staff 


  Lead teacher(s) 


For targeted students: 


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 
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Establish Common Formative 


Assessments and 


administration procedures. 


 


Starting Summer 2012  PLC Groups 


 Administrators 


 Instructional Support 


Team 


 Assist. 


Superintendent for 


Instructional Services 


 Construction of  Common 


Formative Assessments by 


grade level/subject  


 Formative and Summative 


Assessment data:  


DORA/Writing Benchmarks 


 State Standardized Testing 


$0 


Title IIA  


Grant 


Funding 
 


 


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4 


Timeline Responsible Party Evidence of Meeting Action Steps Budget 


Training on new Language Arts 


Curriculum via Houghton Mifflin 


Harcourt 


 


June 2012 & July 


2012 


As required 2012-


2015 


 HMH training staff 


 On site administrators 


 Agenda provided by HMH and 


instructor sign-in sheets 


 Formative and Summative 


Assessment data:  


DORA/Writing 


 State Standardized Testing 


$2,500  


Per year 


Sequoia Charter Wide 


Professional Development Days 


 


Minimum of Four PD 


days per school year, 


2012-2015 


 Assist. 


Superintendent of 


Instructional Services 


 PD Coaches 


 Instructional Support 


Team 


 Training documentation – sign 


in sheets 


 PD Survey Results 


 Formative and Summative 


Assessment data:  


DORA/Writing 


 State Standardized Testing 


$0 


Part of 


normal 


operating 


budget 


Implementation of Site Based 


Professional Learning 


Communities (PLC’s) 


 


August 2012- May 


2013 August 2013 - 


May 2014 August 


2014 – May 2015 


 Assist. 


Superintendent of 


Instructional Services 


 PD Coaches 


 Instructional Support 


Team 


 Site Administrators 


 Training documentation – sign 


in sheets 


 Site Master Calendar 


 Formative and Summative 


Assessment data:  


DORA/Writing 


 State Standardized Testing 


$0 


Previously 


noted 


SIOP Method Training / Re-


training (For integrating 


language objectives in all 


content area classes) 


 


Spring 2012, Summer 


2012 


SIOP Institute  Formative and Summative 


Assessment data:  


DORA/Writing 


 State Standardized Testing 


$2,500 


Per year 
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 PD Surveys/Teacher Eval 


 


 


Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies and 


action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal year (e.g., 


2011). The charter holder may add years, as necessary. 


 


Year 1:  Budget Total:     $26,500     Fiscal Year:  2012-2013 


Year 2:  Budget Total:     $17,500 


Year 3:  Budget Total:     $17,500 


 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions   


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Sequoia Charter Schools have been making it possible for students to 
succeed in our schools since 1996. Sequoia is proud to be one of 
Arizona’s original charter schools holders and the first charter program 
in the United States to be accredited by national certification agencies. 
During the intervening years since its founding Sequoia has grown from 
its original site in Mesa to multiple sites around the State of Arizona.  
Since 1996 we have consistently strove to improve our academic 
programs.  This document which will be submitted with all of our 
renewals is an effort to articulate that effort. 


Created as a school of choice for parents seeking quality educational 
options for their children, Sequoia Schools continue to strive to be on the 
cutting edge of academic quality and innovation.  We have recognized 
that the change in our organizational structure from a “mom and pop” 
operation to a multi-charter organization has required sea changes in the 
way we do business.  We pride ourselves on accepting ALL students to our 
programs.  Indeed Sequoia has gone out of its way to take on some of the 
most challenging educational problems in Arizona because we know that 
we can make a positive difference.  Children First Academies in Phoenix 
and Tempe for homeless children and the Sequoia School for the Deaf and 
Hard of Hearing are examples of this commitment to ALL of Arizona’s 
children. 


Under the direction and guidance of Superintendent Ron Neil and with 
enthusiastic support from our board we have made substantive changes 
to the structure of our management team in the past five years.  These 
strategic changes have allowed us to accommodate our exponential 
growth, diverse populations and keep a focus on quality, data driven 
decision making at the highest levels.  


Each Sequoia school has access to Sequoia’s supporting resources 
through high speed Internet connections, professional quality policies 
and procedures, online staff resources, and professional development 
activities provided by Sequoia. We are committed to developing 
professional learning communities throughout our organization.   


At the district level this support has meant hiring highly qualified 
personnel to re-tool and re-purpose our efforts.  These hires have 
included national and state recognized assistant superintendents, Brad 
Miles (hired 2007) and Curt Cardine (former New Hampshire 
Superintendent, hired 2009) while in New Hampshire Mr. Cardine 
directed one of ten national level five year Department of Education 
Grants in 1999.  These grants were designed to allow Districts to initiate 
Choice initiatives in District Schools.  (Public School Choice Grant US 
DOE $12.5 Million Award). 
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Sequoia also provides a district level team to support all of the academic 
programs at our school.  The charters organized under Sequoia utilize 
these resources as noted here and in their performance plans.  These 
positions support the academic programs at all Sequoia Schools.   
 


 


District Level Instructional Support Team 


Name Title Responsibilities 


Ms Tamara Becker 
MSEd 


Director of 
Professional 
Development 


 Oversees all aspects of professional 
development training, activities and 
implementation. 


   Provides researches and training on 
professional learning communities (PLC's) for 
implementation at all Sequoia Schools during 
2012-13 school year. 


   Works with principals and teachers on BEST 
practices training at their school site. 


   Sequoia has invested heavily in training at the 
administrative and teacher level in the Dufour 
Model of Professional Learning Communities 
we have utilized Title II monies for this 
purpose. 


   
Ms Becky Wong 


MSEd 
Instructional 
Support Team 


 Works with principals and teachers on BEST 
practices training within the school site.  


 Facilities unwrapping of Common Core 
standards in Mathematics and English. 


 Develops and prepares teaching aids to 
implement Common Core standards. 


    Supports new teachers to Sequoia and to the 
profession. 


   Provides support for the FAST Math program. 
   Writing Committee Facilitator (Six Traits and 


Beyond) 
   


Ms Jodi Fults MSEd FAST Math 
Coordinator 


 Creates and maintains the FAST Math 
assessment program aligned to state/common 
core standards. (See data charts in assessment 
area of this report) 


   Grades and prepares Fast Math benchmark 
data for interpretation at the school site. 


   Facilitates Unwrapping Common Core 
Mathematics Standards. 


   Modify and revise FAST Math Assessment 
Program (Sequoia Proprietary Mathematics 
Benchmark) to accommodate Common Core 
change. 


   Trains teachers/principals to administer Fast 
Math Assessment Program. 







4 : Management Unit Report 


 


Ms Kemberlyn 
Cotter 


DORA/Writing 
Coordinator 


 Trains teachers/principals on how to 
administer/interpret DORA & writing 
benchmarks.  


   Writing Committee Facilitator (Six Traits and 
Beyond) 


   
Ms Rachelle Hanson ELL Director  Oversees Sequoia Schools ELL program. 


 Writes and manages ELL grants. 
 Supports site administration with ELL 


compliance. 
     


Ms Melinda Poit  
MS 


Data Analyst  Organizes all benchmark/AIMS/etc… data for 
interpretation at all levels within the Sequoia 
School Organization. 


   Hired in 2011 as part of our comprehensive 
move to Data Driven Decision Making 


   
Ms Tammy 
Richardson  


MS  


Librarian and 
Archivist 


 Librarian for Horne Campus Schools 
 District AIMS Coordinator 


   Professional Development Coach 
   


Ms Maxie Patel  
MSEd 


Title 1 
Coordinator 


 Works with Grants Coordinator  
 Assists with Title 1 compliance at all sites 


   Works with principals and teachers on BEST 
practices training. 


   Professional Development Coach 
   Trains teachers/principals how to 


administer/interpret DIBELS. 


 


In addition to this team, a technology team consisting of Systems 
Management Professionals, Technicians, Programmers, and a Director of 
Technology ensure that Sequoia Schools are all technologically prepared 
to meet the challenges of the 21st Century.   


Through these resources Sequoia Schools’ teachers and administrators 
work with each student to develop personalized learning plans that 
includes both long-term and short-term academic goals, as well as 
targeted performance objectives that are monitored through our own 
customized benchmarks and AZ standardized testing.  


District level support for Special Education includes a full special 
education team and a Sequoia run special education placement for ED 
students. 


Title I and II services are supported by two dedicated staff at the central 
office added in the 2009 school year.  As of the 2011-2012 school year, 
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all Title IIA funding is dedicated to the implementation of professional 
learning communities system wide. 


Our interest in the whole child led Sequoia to hire a Director (in 2010) of 
Health and Wellness who also oversees the School Safety Programs. 


Sequoia Schools’ personalized learning approach keeps the student at 
the center of the education model and is designed to empower the 
student to envision and achieve lifelong success.  Each employee is 
dedicated and responsible for their student’s success.  These values are 
reflected in the following District Visions and Goals. 


Charter Vision 


We are the standard for student success. 


School Vision 


“Every child at the Sequoia Schools will be known”. 


As we deliberately create the Sequoia culture we agree to the following 
Core Principles and their Application as the foundation upon which all 
activities, goals and priorities must be founded: 


Core Values 


 We Know Every Child and We Exist to Meet Their Needs. 


 We Respect and Are Kind and Courteous to All People, at All Times 
and in All Communications. 


 We Lead by Agreement. 


 We Continually Strive for Excellence. 


Operating Principles (The Core Values in Action) 


 We will always ask ourselves before making a decision, “How do 
students benefit from this?” 


 We will speak of others in open meetings as if they were present 
and explicitly share our appreciation. 


 We will acknowledge that “If there is a problem, I am the problem; 
If I am the problem, I am the solution” and will focus on “What’s 
right?” as opposed to “Who’s right?” 


 We will let integrity permeate everything we do and strive for a 
collaborative culture.  
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Organization of Sequoia Schools 


The charters for each of the Sequoia Schools are held by either of two 
501(c)(3) corporations: Choice Education Development Corporation 
(CEDC) and Edkey Inc. (Edkey). Current plans call for a merger of these 
two corporations to ensure our continued strength as an organization 
both financially and academically. The chief executive officer of these 
corporations and Sequoia Schools’ Superintendent is Ron Neil.  


Mr. Neil coordinates the activities of the two school boards which govern 
the Sequoia Schools and is responsible for carrying out Sequoia Schools’ 
Policies and Procedures. Assisting Mr. Neil in these functions are three 
assistant superintendents and a business manager.  


Each site has a principal or site administrator (principal) who report to 
one of the assistant superintendents. Teachers and all administrative 
staff are under the supervision of the principal at each site. Aides and 
volunteers are also under the supervision of the principal and act on the 
direction of the classroom teacher.  Planning for special needs 
instruction comes from the director of special education at Sequoia 
Schools, the principal and the teaching staff. 


Registration functions at each site are administered by a registrar, who is 
responsible for entering all pertinent data into Power School. (The link for 
Power School is unique to each site).  Power School provides us with a 
platform to track student progress (grades, attendance, and discipline) 
and to monitor trends. 







7 Organization of Sequoia Schools: Management Unit Report 


 


Sequoia District-Wide Initiatives that Promote Best Practices   


                            


Supervision and Evaluation Program Professional Grade Model (see attached 
documentation) for the supervision and 
evaluation of teachers and principals. 


Data Driven Decision Making Professionally developed and monitored 
benchmarks in mathematics, reading, and 
writing with extensive district level support 
including dedicated data professionals and 
area specialists. 


Policies and Procedures Web based, linked support for staff on 
Sequoia policies and procedures, including 
academic, social curriculum, professional 
and disciplinary supports. 


Curriculum Maps and Curriculum 
Alignment to State and Common Core 
Standards 


Policy, procedures and requirements for 
curriculum maps from each teacher. 


District wide participation of staff in the 
unwrapping of common core standards 
and their impact on curriculum. 


Common Formative Assessments in 
Mathematics for all grade levels aligned to 
state and common core standards. 


Professional Learning Communities District wide and school level PLC’s 
supported by a district administration. 


Common Professional Development Days 
and expectations for school level PLC’s.  


Professional Development Coaches at each 
grade level and in each Jr. High and High 
School subject area. 


Profession Development for principals with 
paid scholarships to AZ Principals’ 
Academy and regular professional 
development at the district for principals. 


Academic Language Support Training, and implementation of Marzano’s 
et all, Building Academic Vocabulary. 
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The following narrative: 


 Describes the initiatives outlined on the prior page. 


 Provides a context of how they were developed 


 Describes the implementation process 


 Describes the monitoring process  


 Includes policies and procedures related to the initiative 


 Describes the integration with Arizona and National Academic 
Standards 


 Discusses professional development associated with the initiatives 


 Analyzes tools used to review the data and the data’s relationship 
to improving student achievement  


 Relates this through supervision and evaluation with teacher 
effectiveness 


 Describes the data presentation used in the school’s narrative, and 
how it is related to our management plan 


 


Sequoia Supervision and Evaluation Process 


Fully implemented in 2010 – 2011 the Sequoia Supervision and 
Evaluation process is documented and fully reproduced in the 
documentation provided to the Charter School Board for each school’s 
renewal. (See: Sequoia Supervision and Evaluation Model for Teacher 
(and Principal) Effectiveness).  Work on this implementation began in 
2009 (prior to any State mandate).  Mr. Neil and the board had used 
several tools prior to committing to asking the staff to develop the 
attached model. 


The Sequoia supervision and evaluation program is based on the premise 
that supervision and evaluation of the instructional program is essential 
to the efficacy and professional growth of the teacher and principal. Any 
performance management plan for a school must have a supporting 
system for supervision and evaluation that is designed to increase 
teaching effectiveness. 


We believe it is imperative that the supervisor and teacher identify, 
analyze, and act on the results of supervision and evaluation activities 
and use the data gathered in this process in a meaningful, constructive, 
and timely way.   
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The tools we have created provide this data in useful, easy to 
understand, and meaningful ways to the organization and to the 
practitioners in the field. 


We believe that learners benefit from teachers who are effective in the 
classroom. Teacher effectiveness improves when thoughts, practices and 
information are shared. Effective professional conversations improve 
teacher’s effectiveness and school performance.   


At Sequoia our Supervision and Evaluation protocols were established in 
2009 – 2010, and have been setting the benchmark for Supervision and 
Evaluation in Arizona Charter Schools.  We have presented this model at 
the Arizona State Charter Schools Conference (2011) and to the Arizona 
State Board for Charter Schools’.  


Monitoring is done on a DAILY basis with principals in the classroom on 
frequently for informal observations, semi-formal observations and 
protocols (see model) and formal observational tools for substantive 
follow up for ineffective teachers.  Assistant Superintendents provide this 
monitoring for principals utilizing a similar format and structure. 


The Supervision and Evaluation process captures all of the data on each 
person being supervised and provides us with a way to monitor the 
professional growth and efficacy of each staff member.  Graphic data 
including student feedback on performance is provided during the 
evaluation process.  


Supervision and evaluation protocols are published and dates for 
monitoring the process are mandated in policy.  Training in the method 
is continuously upgraded with special attention being given to inter-rater 
reliability at six annual principals’ professional development days. 


 


DATA DRIVEN DECISION MAKING 


As noted, Sequoia provides several central office level staff members to 
provide the schools with data analysis services. Each principal is 
required to submit and review State testing, Sequoia Benchmark Testing, 
and any survey tool that Sequoia provides.  This policy is 
institutionalized in Policy and Procedures. 


 


FAST MATH - Sequoia Schools uses FAST Math, an assessment program 
aligned to the Arizona Mathematics Standards.  FAST is an acronym 
which stands for Focusing on Arizona Standards through Technology.  
FAST Math includes a Scope and Sequence for each grade level, micro-
assessments aligned to each objective on the Scope and Sequence, 
benchmarks aligned to the essential objectives on the Scope and 
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Sequence, and a skills test that assesses a student’s knowledge of the 
basic math skills at each grade level.  Monitoring is done at the local, 
district (dedicated staff (see chart)), and reviewed at the assistant 
superintendent and superintendent level. 


Each quarter, Sequoia Schools Instructional Support personnel hand 
delivers math benchmark testing materials to grades 3 – 10.  The 
benchmarks are then collected, scored, and the results provided to the 
teachers and principals.  The K-2 teachers are given math benchmark 
testing materials at the beginning of the school year (initiated in 2011 at 
this level). They are responsible for administering, scoring, and recording 
the results of their math benchmarks.  The principal monitors the results 
and provides feedback to the teacher regarding interventions and 
activities. Teachers are highly aware of the math benchmark data and 
use it to inform their instructional decisions. Students and parents are 
informed about the math benchmark results.  


The development of FAST Math (Sequoia’s Proprietary Program for 
Benchmarking Mathematics) began in 2002.   


Analysis reveals a 0.88 correlation between the results on FAST MATH 
and success on the AZ Standards.  Data for FAST MATH is presented in 
the Charter and School Level Narrative. 


 


DIBELS and DORA - Sequoia Schools uses DIBELS to assist in 
assessment of reading performance. The principal monitors DIBELS 
results and provides feedback to the teacher regarding interventions and 
activities.  Teachers need to be highly aware of the DIBELS assessment 
data and use it to inform their instructional decisions and help 
struggling students get up to grade level. Students and their parents are 
also highly aware of the student’s DIBELS assessment scores and 
progress. It is expected (in policy and procedures) that this discussion 
take place during parent conferences. 


DIBELS testing is done at least once a quarter. However, for struggling 
students, progress monitoring with greater frequency is required by 
Sequoia Schools according to the following schedule:  


 Weekly for at risk students  


 At least every other week for students with some risk  


Sequoia does not require progress monitoring of students that are at 
grade level on DIBELS. 


DIBELS graphic results for the Charter are presented at the end of the 
Charter – School Level Narrative.  
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Similar protocols are used for the DORA testing at each school. 


 


AZ AIMS Testing - Annual AIMS testing is an integral part of each 
school’s AYP (Adequate Yearly Progress) and AZ LEARNS (Measurements 
taken by ADE to determine if each school is meeting “No Child Left 
Behind” and other state mandated requirements). All AIMS information 
can be accessed at the following site: http://www.azed.gov/standards-
practices/ 


Special education students taking AIMS are granted various 
accommodations that must be followed as the test is planned and 
administered. Teachers should review each student’s IEP prior to 
administering the test so that they are prepared to provide the stated 
accommodations as written with no exceptions. 


Each year ADE provides fall and spring AIMS workshops which outline 
test guidelines, the ordering process and materials security and return 
instructions. Principals and/or a designee are required to attend this 
training and will be provided with hard copies of all the materials covered 
at the workshop. Upon completion of the workshop, each site should 
determine a plan of action to insure a smooth testing period. The 
principal and each staff member are responsible for all AIMS 
administration and record keeping. Graphs regarding AIMS and Stanford 
results are provided in the Charter-School Level Narratives. 


A Five Year Testing Calendar  provided by ADE helps each school plan 
their calendars to insure that adequate instruction and preparation has 
been given before the test.  


 


Stanford 10 Testing - Stanford 10 Testing is required by state law and is 
conducted every spring for 2nd and 9th grade students over a one or two 
day testing period. The Stanford 10 Test provides each student’s national 
percentile rankings in core subjects.  The results of the Stanford 10 test 
can be used to determine student strengths and weaknesses and help 
them better prepare for AIMS testing.  Sequoia Schools provide tutoring 
and after school programs at many sites to reinforce and encourage 
students’ skills.  Mandatory remediation may be provided and is noted in 
school level narratives. 


Data is gathered and analyzed at the central office level and at the school 
level.  AIMS and Stanford Testing results are widely distributed to staff. 


Our evaluation rubrics (see rubric 18-21 (Sequoia Teacher Effectiveness 
Rubric) specifically address the use and reporting of data from AIMS, 
Stanford, and Benchmark testing. 
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Formative, Summative and Performance Assessments - Teachers are 
expected to use formative, summative and performance assessments in 
their teaching.  Monitoring and expectations for these assessments is 
provided for in the Teacher Effectiveness Rubrics.  Sequoia tracks all 
teacher assessments through supervision and the Power School 
database. There must be a correlation between these assessments and 
the school’s curriculum as stated in Curriculum Maps and Lesson Plans. 


 


POLICIES AND PROCEDURES 


All Sequoia Charters are required to use Sequoia’s Policies and 
Procedures to guide their day to day activities.  As part of the supervision 
and evaluation system, all staff is rated on their understanding and 
implementation of Sequoia’s Policies and Procedures.   


Web based, linked support for staff on Sequoia policies and procedures.  
These resources include academic, social curriculum, professional and 
disciplinary supports.  Expectations for interventions, special education, 
and student – staff interactions are all part of these procedures.  Please 
visit our website for the entire document. 


 


CURRICULUM MAPS AND CURRICULUM ALIGNMENT TO STATE AND 
COMMON CORE STANDARDS 


 


Curriculum Maps - Sequoia implemented a policy regarding the 
construction and utilization of Curriculum Maps in 2008 with mandatory 
participation in 2009. 


Any teacher employed by Sequoia Choice Education and Development, 
and Edkey, Inc. is required to create and utilize a curriculum map in 
their core subject(s).   


For the subject of reading the curriculum map needs to, at a minimum, 
address the following: 


 Explicit vocabulary instruction 


 Direct and explicit comprehension strategy instruction 


 Opportunities for extended discussion of text meaning and 
interpretation 


 Instruction in reading foundational skills (e.g., decoding and 
fluency) for students who need to be taught these skills 
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2009 Curriculum Maps Requirements 


Elementary School Teachers 


 Teachers at the Elementary level shall be required to complete a 
DRAFT of their curriculum map for English Language Arts by July 
30, 2009 and submit it electronically to their principal and the 
Instructional Support Department. 


Secondary School Teachers 


 Teachers at the Secondary level shall be required to complete a 
DRAFT of at least one core subject/grade by July 30, 2009 and 
submit it electronically to their principal and the Instructional 
Support Department. 


 All Teachers Employed After June 1, 2009 


 Teachers employed after June 1, 2009 shall complete the first 
DRAFT of their curriculum map by January 21, 2010 and submit 
it electronically to their principal and the Instructional Support 
Department 


2010 and Beyond Implementation (All Teachers Employed After 2009) 


All teachers hired after 2009 shall be required to complete a DRAFT of 
their curriculum map according to the Elementary and Secondary 
guidelines above and submit it electronically to their principal and the 
Instructional Support Department within the first 3 months of their 
employment. 


Failure to create and submit the required curriculum maps will be 
viewed as a serious breach of Arizona’s Professional Teaching Standards 
and may result in dismissal. 


Curriculum Maps guide instruction throughout the year and are 
amended, enhanced and discussed frequently.  


Sequoia Staff has been provided Professional Development Days during 
the past five years to work on and learn about curriculum maps. New 
teachers are oriented to these protocols during a separate week of 
orientation for new teachers each year.   


 


Unwrapping the New Core Standards - Sequoia currently has district 
wide (all schools) participation of staff in the unwrapping of common core 
standards and their impact on curriculum at all of our schools.  This 
process is monitored by members of the District Level Instructional 
Support Team as outlined previously.  Principals, staff and the assistant 
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superintendents also monitor curriculum and decisions are made based 
on data whether to change practice based on these discussions. 


(See also Sequoia Supervision for Teaching Effectiveness for rubrics 
related to staff implementation and monitoring of curriculum and staff 
expectations for curriculum maps.) 


PROFESSIONAL LEARNING COMMUNITIES 


Educators committed to working collaboratively in ongoing processes of 
collective inquiry and action research in order to achieve better results 
for the students they serve.  


PLC’s operate under the assumption that the key to improved learning 
for students is continuous, job-embedded learning for educators. 


 DuFour, DuFour, Eaker, Many, 2006 


 


Professional Learning Communities are 


 A collaborative process 


  Focused on student work and student learning 


  Focused on Instructional Practice 


  An empowering infrastructure of support 


  Effective professional development 


  Connected to the context of teachers’ classrooms 


  Action and results oriented 


  Continuous school improvement 


Professional Learning Communities at Sequoia: 


 Professional 


  “Every teacher is a leader; every leader is a teacher.” 


 Learning 


 In a PLC School, learning applies as much to teachers,    administrators, 
and parents as to students. 


 Focus on instruction, curriculum and assessment. 


 Community 


 Support 


 Cooperation vs. competition 


 Focus intensely on the mission, vision, goals, and values. 


 Improvement of the whole vs. striving to get ahead                 
individually.   
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Professional Learning Communities change the focus from “teaching” to 
“learning’, and establishes a strong student centered environment. 


Support for the organization wide and school level Professional Learning 
Communities is provided by the Instructional Support team identified 
earlier.  Individual charters will discuss school level PLC’s in their 
narratives for renewal. 


(See also Sequoia Supervision for Teaching Effectiveness for rubrics 
related to Professional Learning Communities and staff expectations for 
this vital part of our program.) 


Sequoia lists this as a separate component rather than linking it to 
Curriculum Mapping, Curriculum, and Unpacking the Core Standards 
because Academic Background knowledge consists of segments of 
information which have words and phrases associated with them. 
Numerous studies have found a positive correlation between academic 
background knowledge and achievement in school.  
 
Students who have a large amount of academic background knowledge 
about a topic learn new information on the same subject easier and 
quicker than those who do not. Moreover, studies have revealed a 
significant relationship between knowledge of academic information and 
achievement later in life. 
 
In Building Background Knowledge for Academic Achievement: Research 
on What Works in Schools, Robert Marzano first outlines a program of 
wide reading to compensate for the lack of academic experiences. Its 
purpose is to provide a variety of virtual experiences. Then, he details a 
research based process for teaching academic terms, people, and events 
to build academic vocabulary.  
Marzano details this process in his six step process for teaching new 
terms. Sequoia currently has brought all staff up to speed on this 
method training and paying for workshops for staff since 2008.  We 
provide staff with access to Marzano’s materials via our web page.  All 
classrooms are expected to work on academic vocabulary during all of 
their lessons.  Word walls are expected in each room.  Monitoring is 
provided in our supervision and evaluation model, through checks on 
lesson plans and with daily visits.  Several of our supervision and 
evaluation rubrics address this issue.  
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Working with Students 


Our students are the most important people at Sequoia Schools.  Sequoia 
Schools offers all students including those who have not been successful in 
other academic environments a chance to succeed.  Sequoia Schools 
strives to give its teachers the tools they need to work effectively with all 
students.  


Each teacher, instructional aide and other staff member is responsible 
and evaluated (see Teacher Evaluation Artifact) for the following: 


Assuring the safety and well-being of each student in their class and 
each student at the site on a daily basis; 


Creating an environment of academic progress for each student in their 
class as outlined below: 


1. Knowing each child in their class at a level sufficient to promote 
best teaching practices; 


2. Supervising each of their students’ personalized learning plans, 
attendance and behavior.  This includes making learning goals, 
setting expectations for student performance and modifying their 
teaching and those goals and expectations as directed by the data; 


3. Assessing, monitoring and acting on assessment data and 
information gleaned from dealing with the student as an 
individual; 


4. Initiating consistent and pertinent contact with each student and 
their parents to communicate student performance and insure 
achievement of academic and individualized learning goals; 


5. Maintaining accurate and timely records of student progress 
toward achievement of academic goals in Power School. 


6. Maintaining accurate and timely records of student attendance 
and discipline in Power School 


7. Designing and implementing the site’s instructional program as 
outlined in the school's curriculum guides and curriculum maps; 


8. Being an active member of the site’s curriculum team; 


9. Providing assistance to site staff and students in their particular 
area of certification and beyond as needed.   


10. Supporting, implementing and enforcing all of Sequoia Schools’ 
Policies and Procedures including student attendance, dress and 
behaviors.  
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Staff Expectations Regarding Student Achievement 


In “What Works in Schools: Translating Research into Action”, Marzano 
et al present a comprehensive survey of the research on best practices 
and rank the factors that impact student achievement. The chart on the 
next page consolidates the information and presents the factors, their 
rank and the descriptor used by the research. 


 


School Level Factor Rank Descriptor used by Researchers of 
the Factor 


Guaranteed and Viable 
Curriculum 


1 Opportunity to Learn 


Time, Content Coverage, Concentration 
of Teaching and Learning, Focus on 


Central Learning Skills, Emphasis on 
Basic Skill Acquisition 


Challenging Goals and 
Effective Feedback 


2 Monitoring of Student Progress 


High Expectations and Requirements 


Pressure to Achieve 


Parental and Community 
Involvement 


3 Parental Involvement 


Home – School Partnerships 


Safe and Orderly 
Environment 


4 School Climate / Safe and Orderly 
Atmosphere 


A LEARNING Environment 


Pupils have Rights and Expectations 


Positive Reinforcement 


Collegiality and 
Professionalism 


5 Leadership, Shared Vision and Goals 


Process Oriented Staff Development 


Cooperation 


A Learning Organization 


Chart 1.0       Modification of Marzano et al 2003 
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Student Achievement  


Sequoia Schools’ intention is to provide its staff with the tools needed to 
take “what works in schools” and apply it at each site.  While the above 
factors are self-descriptive some deserve further explanation as outlined 
below: 


Guaranteed and Viable Curriculum - A guaranteed and viable 
curriculum is not an accident. To be guaranteed and viable each teacher 
must create a meaningful annual curriculum map along with effective 
weekly and daily teaching plans that provide each student the 
opportunity to learn, that allow adequate time to cover all content 
satisfactorily, that focus on central learning skills and that emphasize 
basic skill acquisition 


Children must be actively taught vocabulary to succeed in reading and 
other academic endeavors (See a complete list of necessary academic 
vocabulary for success in school and AIMS testing in Marzano’s Word 
Lists a PDF file available.)  


Challenging Goals and Effective Feedback - Each child will have a greater 
opportunity to achieve academic success if they are appropriately guided, 
challenged and monitored. As teachers help their students set realistic 
and attainable educational goals and then consistently work to fulfill, 
refine and report on those goals academic achievement will increase.  We 
will outline the steps we have taken to manage the challenges we face at 
each site in the Performance Management Segment of this renewal 
application. 


Parental and Community Involvement - Student achievement will rise in 
proportion to the level of parental or other interested parties’ involvement 
in the child’s learning. To this end, effective, consistent and regular 
communication between the school the teachers and the parents is 
imperative and must be an ever improving attribute at each site.  This 
involvement is detailed in the specific school (charter) report that follows. 


Effectively managed site councils are not only encouraged but required at 
each site.  Each site administrator is encouraged to develop relationships 
with individuals and organizations that desire to assist in the 
educational process. 


Safe and Orderly Environment - Students must feel safe while attending 
or in transit to or from their school. Classes must maintain a level of 
order that permits teaching and learning to occur.  Students must 
understand and be empowered to claim their right to learn.  We 
specifically teach the Social Curriculum at our sites and maintain a 
highly trained group of teachers that help monitor and train staff on this 
method.   
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Collegiality and Professionalism 


Sequoia Schools seek to become the standard for student success. As 
part of that vision each school is committed to creating an environment 
of collegial and professional relationships. 


Collegiality - Sequoia Schools defines collegial behavior in terms of 
teachers and staff in a supportive role with one another.  The ultimate 
goal is the academic success of each student. Open and civil interactions 
that are respectful of each professional’s role in the education of students 
are expected. 


Because of the correlation between professionalism and student 
achievement Sequoia Schools has placed a premium on attracting and 
keeping highly qualified and effective instructors. Each staff member is 
encouraged to constantly augment and monitor their professional 
growth.  All principals are expected to attend the Arizona Principals’ 
Academy as part of their professional growth. 


Pedagogical Knowledge - Sequoia Schools seek pedagogical methods that 
lead to success in the educational environment. Research shows that 
when schools do the following action steps there is a high rate of 
academic success: 


 Establish norms of conduct and behavior amongst staff that 
engender collegiality and professionalism. 


 Establish methods of structures that allow professional staff input 
into decisions and policies for the organization. 


 Engage teachers and staff in meaningful staff development 
activities. 


Evaluating Pedagogical Success of a Principal - Principals are evaluated 
using the Sequoia Principals’ Effectiveness model developed by Sequoia 
and presented at the annual Charter School Conference this October 
(2011).  See artifacts section of this application). Principals are evaluated 
on their ability to effectively apply the following pedagogical skill sets in 
their schools:  


 Be the academic leader of their school 
 Resolve conflicts between themselves and their staff or district 


office 
 Address and solve professional problems 
 Share information about students and employees 
 Communicate to third parties about their interactions with one 


another 
 Conduct themselves professionally  
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Staff Competencies 


Sequoia Schools’ principals are the site supervisors at their site. Sequoia 
Schools’ staffs are supervised based on expectations in the following 
components: 


 Teachers’ Professional Hierarchy 


o Teachers receive a copy of the Teachers’ Professional Hierarchy 
(see Artifacts on Evaluation) and are supervised and evaluated 
based on their progress on this hierarchy.  


o In addition to this hierarchy teachers are expected to display 
the following: 


 Computer Resources Mastery 


 Sequoia Schools’ staff members are expected to be 
proficient users of the computer systems and 
programs. To assist employees in this requirement 
Sequoia Schools Information Technology 
Department (IT) provides training on the computer 
systems when a new employee is hired or as 
requested.  


 Access to Sequoia Schools’ computers is limited to 
students and/or employees of Sequoia Schools.  
Assignment of computer rights occurs after the 
employee is hired.  All staff members are trained 
and sign off on Sequoia’s Policies and Procedures 
regarding computer use and electronic 
communications.  Our systems are highly 
monitored for internet safety. 


 Student Management Systems 


 All teachers are expected to be able to keep their 
student records up to date and accurate. Training 
on the school management system is conducted 
each August.  


Control of the Learning Environment - The first task of the teacher is to 
establish the tone of the room as that of a classroom with expectations 
for students relating to talking in the room, entering and exiting the 
room, requesting assistance and other rules and procedures that 
promote an engaged learning environment.  As noted earlier the Social 
Curriculum is actively taught in each of Sequoia’s Schools.   


 

























































































































































































































































































Choice Education and Development Corporation 
 


Charter Holder’s Financial Sustainability 


Part B 


 


Choice Education and Development Corporation the charter holder ended the fiscal years June 30, 2011 


with positive net assets of $654,742. The corporation had negative net assets in prior years but the 


growth of the schools and the stability provided by the bond which it participated has allowed it to grow 


out of that situation. The Budgets under which the corporation is operating under during the current 


year provide for an increase in net assets. 


Choice Education and Development Corporation’s and Edkey Inc’s Board of Directors On March 9, 2012 


approved a merger of Choice Education and Development Corporation and Edkey, Inc. effective June 30, 


2012. The Merger is subject to the approval of various parties and we ill require the transfer of the 


charters held by Edkey, Inc. to Choice Education and Development Corporation.  Choice Education and 


Development Corporation will be assuming all the assets and debt obligations of Edkey, Inc. upon 


completion of the merger. Both companies have positive net assets as of June 30, 2011 with combine 


net assets of $667,074 and are operating under budgets that will provide for an increase in net assets in 


the fiscal year ended June 30, 2012. 


 


We are attaching  


• Audit financial statement for both Choice Education and Development Corporation and Edkey, 


Inc. as of June 30, 2011. 


• Merger Documents of Choice Education and Development Corporation and Edkey, Inc. including 


proforma financial statements for the three fiscal years ended June 30, 2009, 2010 and 2011. 


• Memorandum explain the merger 







MEMO: 


RE: Choice Education and Development Corporation and Edkey, Inc. Merger 


Date: February 13, 2012 


FROM: Patric R Greer 


Choice Education and Development Corporation (CEDC) and Edkey, Inc. are proposing a merger of the two companies 
effective June 30, 2012. 


FACTS: 


Presently the two corporations are operating independently with all of the managements for both corporations being 
provided by CEDC. Each Corporation is a 501(c) 3. The officers and Directors of the two companies are identical.  


CEDC operates nine charter schools under five charters with the Arizona State Board for Charter Schools. The Charters 
are Sequoia Charter School, Arizona Conservatory for the Arts and Academics, Sequoia Village School, Learning 
Crossroads Basic Academy and Sequoia School for the Deaf and Hard of Hearing. 


The following is a list of the Charters and Schools operated by CEDC: 


 


Charter School 


Sequoia Charter School 


  Sequoia Secondary School 


  Sequoia Middle School 


  Sequoia Elementary School 


SSDHH 


  Sequoia School for the Deaf & Hard of Hearing 


LCBA   


  Sequoia Academics and Arts Elementary Charter School K-8 


  Sequoia Academics and Arts Charter School 9-12 


 Sequoia Village School   


  Sequoia Village School 


ACAA   


  AZ Conservatory for Arts and Academics 


  AZ Conservatory for Arts and Academics--Middle School 
 


Edkey Inc operates six Charter school under three charters from the Arizona State Board for Charter School. The charters 
are Sequoia Ranch Schools, Pathfinder Academy and Redwood Academy. 


  







The following is a list of the Charters and schools operated by Edkey, Inc: 


Charter School 


Sequoia Ranch School   


  Sequoia Ranch School 


  Children First Academy - Phoenix 


  Children First Academy - Tempe 


  Sequoia Pathway Academy 


Pathfinder Academy   


  Pathfinder Academy 


Redwood Academy   


  Sequoia Redwood Academy 
 


CEDC provides management services to both corporations including Accounting, Payroll, Human resources, 
transportation, food services, Technology and Facilities. Edkey is charged for these services based upon usage. The two 
corporations while separate entities are depended upon each other for services. The arraignment between the two 
companies is somewhat complicated shared management and cost structure that has caused us all some confusion when 
trying to underwrite bond deals. 


CEDC participated in a bonding financing of $28,500,000 in 2006 to acquire the following properties: 1460 S Horne 
Mesa, AZ, 2820 W Kelton Lane Phoenix, AZ and 982 Fullhouse Lane Show Low, AZ with all of the property and assets 
of those sites. Additionally the proceeds of the bond where used to construct two buildings on the Horne campus with 
39,000 sqft in space. The pledged revenues for this bond are the revenues of Sequoia Charter School, Sequoia Village 
School, Sequoia School for the Deaf and Hard of Hearing and Arizona Conservatory for the Arts and Academics. The 
state apportionment for r these schools are deposited with the bond trustee and payments are made pursuant to the bond 
and the balance is forwarded to the schools. The Balance due on the Bond as of January 1 2012 was $26,770,000. 


Edkey Inc. participated in a bond financing of $13,450,000 in 2010 to acquire a property at 19625 N Porter Rd Maricopa 
AZ and to build the facility at that site and furnish the facility. The pledged revenues for this bond are those of the 
Sequoia Ranch Charter. The state apportionments for these schools are deposited with the bond trustee and payments are 
made pursuant to the bond and the balance is forwarded to the schools. The Balance due on the Bond as of January 1 2012 
was $13,450,000. 


MERGER 


The objective is to streamline all management and administration into one enterprise and create a much larger and fiscally 
stronger organization by consolidating operations.  Upon completion of the merger, the bondholders for each respective 
transaction will enjoy a much stronger credit and the newly merged company will enjoy a significantly enhanced financial 
position. With the merger the management and administration being in one company will allow the merged company to 
save accounting and payroll cost as there will not be the requirement to distinguish between the companies.  


The following are the financial statements (Statements of net Assets and Changes in Net Assets) for the two companies 
separately and in a merged format for the years ended June 20, 2009, 2010, 2011 and December 31, 2011. The 2009 and 
2010 statements are taken from each company's audited financial statements, while those of June 30, 2011 and December 
31, 2011 are unaudited at this point in time. The audited statements with footnotes and auditors reports are attached for 
reference. The June 30, 2012 audit for both companies should be completed in the near future. 


Additionally we are attaching the Debt service Coverage Ratio or each of the two bonds from June 30, 2009 forward 
individually and combined starting with June 30, 2011. We have made projections for the June 30, 2012 based upon the 
budgets for the 2012 fiscal year, 
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- KLECKA, WILKINS & KLECKA
• CERTIFIED PUBLIC ACmUNTANTS •


D,micl E. Klecka, CPA


H,Lrry F Wilkin, III. CP/\


Michael' Klecka, CPA


To the Board of Directors
EdKey, Inc. and Subsidiary
Mesa, Arizona


INDEPENDENT AUDITOR'S REPORT


(,3') East lIhrybnd Avenue


Phoenix, Arbma R5012


l'hllne (602) 266A31H· L\.,., (602) 279-4149


We have audited the accompanying consolidated statement of financial position of EdKey, Inc. and subsidiary (an Arizona
nonprofit corporation) (collectively, the School) as of June 30, 2010, and the related consolidated statements of activities,
changes in net assets and cash flows for the year then ended. These consolJdated financial statements are the responsibility of
the School's management. Our responsibility is to express an opinion on these consolidated financial statements based on our
audit.


We conducted our audit in accordance with auditing standards generally accepted in the United States of America and the
standards applicable to financial audits contained in Government Auditing Standards, issued by the Comptroller General of
the United States. Those standards require that we plan and perform the audit to obtain reasonable assurance about whether
the financial statements are rree of material misstatement. An audit includes examining, on a test basis, evidence supporting
the amounts and disclosures in the financial statements. An audit also includes assessing the acconnting principles used and
the significant estimates made by management, as weU as evaluating the overall financial statement presentation. We believe
that our audit provides a reasonable basis for our opinion.


In our opinion, the consolidated fmancial statements referred to above present fairly, in all material respects, the fillancial
position of EdKey, Inc. and subsidiary as of June 30, 2010, and the changes in lIet assets and cash flows for the year then
ended in conformity with accounting principles generally accepted in the United States of America.


In accordance with G01'ernment Auditing Standards, we have also issued on March 8, 20 II, a report on our consideration of
the School's internal control over financial reporting and our test of its compliance with certain provisions of laws,
regulations, contracts and grants. That rep0l1 is an integral part of an audit performed in accordance with Government
Auditing Standards and should be read in conjunction with this repol1 in considering the results of our audit.


OUI' audit was conducted for the purpose of forming an opinion 011 the ftnancial statements taken as a whole. The schedule of
functional expenses on page 11 is presented for purposes of additional analysis and is not a required part of the financial
statements, The schedule of expenditures of federal awards on pages 15-16 is presented for purposes ofadditional analysis as
required by U.S. Office of Management and Budget Circular A-J33 and is not a required part of the fmancial statements.
Such information is the responsibility of management and was derived from and relates directly to the underlying accounting
and other records used to prepare the fmancial statements. The information has been subjected to tbe auditing procedures
applied in the audit of the financial statements and certai.n additional procedures, including comparing and reconciling such
information directly to lhe underlying accounting and other records used to prepare the financial statements or to the financial
statements themselves, and other additional procedures in accordance with auditing standards generally accepted in the United
States of America, In our opi.nion, the information is fairly stated i.n all material respects in relation to the fmaneial statements
as a whole.


___~~}U~:"~~
Phoenix, Arizona~ ~
March 8, 2011


email: kwk11ikwkcpa.cllll1


WW\\'.k1,'kcpa.conl







EdKey, Inc. and Subsidiary


Consolidated Stalement of Financial Position


June 30, 2010


ASSETS


Current Assets


Cash and Cash Equivalents $ 501,703


Grants aud Funds Receivable 100,314


Accouots Receivable 126,238


Prepaid Expenses 58,074


Total Current Assets 786,329


Property and Equipment, Net 1,085,522


Other Assets


Deposits 34,038


TOTAL ASSETS $ 1,905,889


LIABILITIES AND NET ASSETS


Cunent Liabilities


Accounts Payable


Accrued Expeuses


Due 01' Accrued to Related Party


Total Cu ....entrrotal Liabilities


Net Assets


Unrestricted (Deficit)


Temporarily Restricted


Total Net Assets


TOTAL LIABILITIES AND NET ASSETS


See Accompanying Notes and Auditor's Report
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$ 612,804


202,487


1,052,860


1,868,151


(149,497)


187,235


37,738


$ 1,905,889







EdKey, Inc. and SUbsidia,'y


Consolidated Statement of Activities and Changes in Net Assets


Year Ended June 30, 2010


TempOO'arily


Unrestricted Restricted Total


Revenues


State of Arizona Equalization Funds $ 5,538,570 $ $ 5,538,570


Classroom Site Fund 286,983 286,983


Instructional Improvement Fund 42,075 42,075


Federal and Stale Grant Revennes 2,416,250 2,416,250


Administrative Services 710,330 710,330


Food Service 7,603 7,603


Public Donations 372,601 372,601


Other Revenue 64,361 64,361


Net Assets Released From Restrictions 525,175 (525,/75)


Total Revenues 9,676,965 (238,192) 9,438,773


Expenses


Program Expenses 6,885,928 6,885,928


General and Administrative 2,912,096 2,912,096


Total Expenses 9,798,024 9,798,024


Change in Net Assets (121,059) (238,192) (359,25 i)


Net Assets (Deficit) at Begiuning of Year (28,438) 425,427 396,989


Net Assets (Deficit) at Eud of Year $ (149,497) $ 187,235 $ 37,738


See Accompanying Notes and Auditor's Report
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Ed Key, Inc. and Subsidiary


Consolidated Statement ofCash Flows


Year Ended June 30, 20 I°


Cash Flows Provided by (Used for) Operating Activities:


Decrease in Net Assets


Adjustments to Reconcile Change in Net Assets to Net Cash trom Operating Activities:


Depreciation


Changes in Assets and Liabilities:


Grants, Funds and Accounts Receivable


Prepaid Expenses


Deposits


Accounts Payable


Otber Accruals


Payroll and Related Accmals


Net Cash P.-ovidcd by Operating Activities


Cash Flows Provided by (Used for) Investing Activities:


Investments
Purchase of Property and Equipment


Net Cash Used for Investing Activities


Net Change in Cash and Cash Equivalents


Cash and Cash Eqnivalents, Jnne 30, 2009


Cash and Cash Equivalents, June 30, 2010


$ (359,251)


154,322


202,495


(37,530)


(34,038)


(9,889)


590,586


174,581


681,276


22,864


(443,021)


(420,157)


261,119


240,584


$ 501,703


&1Pplemel/laIIl/formallol/:


Cash Paid for Interest


Cash Paid for Income Taxes


See Accompanying Notes and Anditor's Report
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EdKey, Inc. and Subsidiary
Notes to Consolidated Financial Statements


Year Ended June 30, 2010


NOTE I - NATURE OF OPERATIONS:


EdKey, Inc. was formed as an Arizona nonprofit
corporation in April 2005 and assnmed the assets,
liabilities, and operations of fonr existing Arizona chalter
schools on November 1,2005. EdKey, [nco and its wholly
controlled for-profit subsidiary, EdKey Management, Inc.
(collectively, EdKey or "the School") comhine to operate
several charter school campuses and provide administrative
services to other charter schools. The School operates
under three chalter contracts with the Arizona State Board
for Charter Schools (ASBCS), which mandates policy and
operalional guidelines. The charters are valid for fifteen
years, and may be renewed for successive twenty year lime
periods if the ASBCS deems thai the School is in
compliance wilh its chaLter and statutory provisions. The
School provides educational services to approximately 900
students in kindergalten through twelfth grade in Mayer,
Mesa, Phoenix, Peoria, Maricopa and Tempe, Arizona, and
is funded primarily Ihrough state equalization assistance.


NOTE 2 - SUMMARY OF SIGNIFICANT
ACCOUNTING POLICIES:


Basis of Presentation
The accompanying consolidated financial statements use
Ihe accrual method of accounting, with revenues recorded
when earned, and expenses recorded at the time liabilities
are incurred. All significant intercompany accounts and
transactions belween EdKey, Inc. and ils subsidiary have
been eliminated in consolidation.


The consolidated financial slatements use the accrual
method of accounting and the presenlation follows Ihe
recommendations for the Financial Accounting Standards
Board Accounting Standards Codification (FASB ASC) in
FASB ASC 958. Under FASB ASC 958, the School is
required to report informalion regarding its financial
position and activities according to three classes of net
assets: unrestricted net assets, temporarily restricted net
assets, and permanently restricted net assets.


The School has evaluated subsequent events through
March 8, 20 II, which is prior to the dale that Ihe financial
statements were issued.


Cash Equivalents
For purposes of the statement of cash flows, the School
considers allnnreslricted highly liquid inveslments with an
initial maturily of three months or less to be cash
equivalents.


Accounts Receivable
The School recognizes income ITom services performed for
other schools and from funds provided by the stale of
Arizona in connection with its charter agreements. Due to
the concentrated nature of the School's income sources and
historical coUectibility trends, the School does not provide
an aUowance for accounts or funds receivable.


Property and Eouinment
Leasehold improvemeuts with a cost of $3,000 or more and
furniture and equipment with both a cost of $300 or more
and an estimated life of one year or more are capitalized.
Assets are slated at cost or fair market value at date of gift,
if contribnted. Depreciation of furniture and equipment
and leasehold improvements are provided on a straight-line
basis over the estimated nseful lives of three to fifteen
years. Maintenance and repairs are charged to expense as
incurred. The costs of additions and improvements are
capitalized and depreciated over the remaining usefid lives
of the assets. The costs and accumulated depreCiation of
assets sold or retired are removed from the accounls and
any gain or loss is recognized in the year ofdisposal.


Revenue Recognition
The School recognizes revenue as earned calculated using a
"base SUppOlt level" determined hy the Arizona
Department of Education. The "hase supporl level" is a
calculation using student counts as a hasis for aUocating
eqnalization fimds to the School such that the School is
funded at an amounl approximating the amount which
puhlic schools in Ihe same district receive on a per pupil
basis. State equalization funds are aUocaled on a fiscal
year that ends June 30 of each year and are paid to the
School on a periodic basis throughout the school year.


Contributions
The School follows FASB ASC 958 for contributions.
Contributions received are recorded as unrestricted,
lemporarily restricted or permanently restricted support
depending on the existence and/or nature of any donor
restrictions. All donal' restricted support is reported as an
increase in temporarily or permanently restricted net assets
depending on the nature of the restriction. When a donor
restriction expires; that is, when a stipulated time
restriction ends or purpose restriction is accomplished,
temporarily restricted net assets are reclassified to
unrestricled nel assets and reported in the statement of
activity as net assets released ITom restriction. Donor
restricted conh"ibutions whose resh'ictions are met in the
same reporting period are reported as unrestricted SUPPOlt.


See Auditor's RepOlt
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Ed Key, Inc. and Subsidiary
Notes to Consolidated Financial Statements


Year Ended June 30, 2010


NOTE2-SUMMARYOFSIGNIFICANT
ACCOUNTING POLICIES (Collflllllel/):


Net Assets
Net assets of the School consist of two types as follows:
Unrestricted net assets - net assets whose use is not
restricted by donors, even though their use may be limited
in other respects, such as by contract or by board
designation; and temporarily restricted net assets - those
net assets whose use by the School has been limited by
donors to either (a) later periods of time or after specified
dates or (b) to specific purposes.


$286,983 tram ADE. At June 30, 2010, the School had on
hand $141,696 ofCSF cash from all sources. Of the total,
$110,906 was available for teacher compensation increases
based on performance and employment related expenses;
and $30,790 was for maintenance and operations, including
class size reduction, teacher compensation increases, AIMS
intervention programs, teacher development, dropout
prevention programs, and teacber liability insurance
premilJllls.


The School had $45,539 of classroom site funds receivable
from all sonrces at June 30, 2010.


NOTE 4 - PROPERTYAND EQUIPMENT:


Depreciation expense for the year ended June 30, 20 I0
totaled $154,322. Property and equipment consisted of the
following at June 30, 20 I0:


Functional Expenses
Expenses are charged directly to program or general and
administrative categories based on dh'ect expenditures
incurred. All expenditures not directly chargeable are
allocated based on personnel activity.


Advertisiug
Advertising costs are expensed as incurred. Adveliising
expense was $22,924 for the year ended June 30, 20 IO.


Compeusated Abscuces
Due to the nature of the School, it is impracticable to
estimate the amount of compensation for future absences
aud, accordingly, no liability has been recorded in the
accompanying fmaucial statements.


Buildings and Improvements


Construction in Progress
Equipment


(Less) Accumulated Depreciation


Propeliy and Equipment, Net


$ 367,384


124,532
925,240


1,417,156


(331,634)


$ 1,085,522


Donated Serviccs
A substantial number of volunteers (primarily parents of
attending students) have donated many hours of labor to
the schools; however, these donated services are not
reflected in the financial statements since the services do
not require specialized skills.


Use of Estimates
The preparation of financial statements in conformity with
generally accepted accounthlg principles requires
management to make estinmtes and assumptions that affect
the rep0l1ed amounts of assets and liabilities and disclosure
of contingent assets and liabilities at the date of the
financial statements and the reported amounts of revenues
and expenses during the reporting period. Actual results
could differ ITom those estimates.


At June 30, 2010, the School had entered into a tentative
agreement to purchase land at its Sequoia Pathway campus
hI Maricopa. Based on this agreement, the School
depreciated buildings and propeliy improvements during
the year based on the expected useful lives of the assets. If
the School had depreciated those assets for the length of its
land lease contract ending June 30, 2011 as would
ordinarily be anticipated under generally accepted
accounting principles, an additional amount of depreciation
(approximately $80,000) would have been taken with no
commenslll'ate change in the useful lives of the assets.
Subsequent to June 30, 2010, the School completed the
purchase agreement and owns the land on which the
building constmetion began and improvements were made.


NOTE 5 - COMMITMENTS AND CONTINGENT
LIABILITIES:


Compliance
The School's compliance with certain laws and regulations
is snbject to review by its sponsor. Such reviews could
result in an adjustment of state equalization assistance.


The School receives Arizona Classroom Site Fund (CSF)
monies that are restricted under A.R.S. §15-977 solely for
use at school sites. CSF monies are received from the
Arizona Department of Education (ADE). Dnring the year
ended June 30, 20 I0, the School recognized CSF income of


See Auditor's Report
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Ed Key, Inc. and Subsidiary
Notes to Consolidated Financial Statements


Year Ended Juue 30, 2010


NOTE 5 - COMMITMENTS AND CONTINGENT
LIABILITIES (Col/til/lied):


Litigation
The School is contingently liable for claims and judgments
resulting from lawsuits incidental to normal operations. In
the opinion of the School's management, adverse decisions
that might result, to the extent not covered by iusurance,
would not have a material effect on the financial
statements. No pl'Ovision has been made in the financial
statements for possible losses ofthis natlll·e.


Child"en First Academy - Phoenix
The School entered into a lease contract for School
facilities in Phoenix thl'Ough June 30, 2011. The lease
requires monthly payments of $14,305 through the
termination of the lease. DlII'ing the year ended June 30,
2010, the School paid $163,500 in rental expense under the
terms ofthe lease.


Children First Academy - Tempe
The School entered into a sublease contract fnr School
facilities in Tempe Ihrough June 30, 2011. The lease
requires monthly payments of $12,500 through the
termination of the lease. The School is required to maintain
liability insurance for the facilities during the lease tenn.
During the year ended June 30, 20 I0, the School paid
$150,000 in relllal expense under the terms of the lease.


Seqnoia Redwood Charter School
The School leases a property in Peoria for School facilities.
The lease expires on June 30,2013 and requires minimum
monthly payments of $1 0, 133 thl'Ough expiration. Required
minimum payments under the lease total $364,800. The
School is required to pay taxes, liability iusurance
premiums, and repairs on the facilities during the lease
term. Monthly payments are subject contingently to annual
increases calculated as a multiple of the CPI. The lease
contract may be renewed by the School for two additional
periods of five and fifteen years, respectively. During the
year ended June 30, 2010, the School paid $121,600 under
the terms of the lease.


Pathfinder Academy
The School maintains a month-to-month contract for
School facilities in Mesa with a School employee who
exercises substantial control over campus operatious.
During the year ended June 30, 2010, the School paid
$46,000 in rental expense under the terms of the lease. If
the contract with Pathfinder Academy is terminated during
the Academy's school year, campus operations could be
significantly affected.


The following is a schedule by years of future minimum
lease payments for all operating leases except those with
terms ofa month 01' less as of June 30, 20 I0:


The plan is governed by the ASRS Board according to the
provisions of A.R.S. Title 38, Chapter 5, and A.ticle 2. The
plan issues a comprehensive annual financial report that
includes financial statements and required supplementary
information.


Plan Description
Regular full-time and certain part-time employees of the
School participate in a cost-sharing, multiple-employer
defined benefit pension plan administered by the Arizona
State Retirement System (ASRS). Benefits are established
by state statute and generally pl'Ovide retirement, death,
long-terlll disability, survivor, and health insurance
premium beuefits.


Seqnoia Pathway Academy
The School entered into a sublease contract with Sequoia
Choice Schools LLLP ("Sequoia Choice") for land in
Maricopa through June 30, 2011. The lease requires
minimum monthly rental payments of $48,500 thl'Ough the
termination of the lease. As the sublessee, the School is
also required to pay taxes, liability insurance premiums,
and repairs on the facilities otherwise payable by Sequoia
Choice during the lease term. If Sequoia Choice as the
teuant elects its optiou to reuew the lease for a period of
oue to two years, Sequoia Choice may allow the School to
accept a similar renewal option. During the year euded
June 30, 20 I0, the School paid $634,060 in rental expense
under the terms of the lease.


Subsequent to June 30, 2010, the School pnrchased
appl'Oximately half of the land subject to the original lease.
The School is required to make payments of $22,500
through April 20 lion the other pOltion of land subject to
the original lease.


Year Ending June 30:
2011
2012
2013


Total Minimulll Payments Required


NOTE 6 - RETIREMENTPLAN:


$ 1,069,160
121,600
121,600


$ 1,312,360


See Auditor's Repolt
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Ed Key, Inc. and Subsidiary
Notes to Consolidated Financial Statements


Veal' Ended Jnne 30, 2010


NOTE 6 - RETIREMENT PLAN (Colllilllled):


Funding Policy
The Arizona State Legislature establishes and may amend
active plan members' and the Schooi's contribution rate.
Active plan memhers and the School were each required by
statute to contribute at the actuarially determined rate of9.4
percent (9 percent retirement and .40 percent long-term
disability for the year ended June 30, 2010) of the
members' annual covered payroll. The School's
contribution to the System for the year ended June 30, 2010
was $379,525, which was equal to the required contribution
for the year.


NOTE 7 - CURRICULUM AND ADMINISTRATIVE
AGREEMENTS:


Licensing and Services Agreement - Related Party
During the year ended Juue 30, 20 I0, the School
recognized expenses valued at $502,277 for services
provided by Choice Education and Development
Corporation (CEDC) under the terms of a managemeut and
liceusing agreement. The board members of the School are
also board members of CEDC. At June 30, 2010, the
School owed CEDC $96,341. The School recognized an
additional accrual of $956,519 for services prepaid by
CEDC on behalfof the School. The School makes periodic
paymeuts to CEDC to settle outstanding obligations.
During the year ended June 30, 20 I0, the School made
payments of $150,000 to CEDC, including reutal expenses.


Reutal Exoeuse - Related Pa,·ty
Uuder the terms of the School's services agreement with
CEDC, School facilities in Mayer are provided by CEDC.
The School reimburses CEDC for its share of the facilities
used. The School recognized expenses of $206,190 for
rental of propelty from CEDC during the year ended June
30,2010.


Services Agreement
The School provides services under contract to Sequoia
Choice Schools LLLP ("Sequoia Choice"). Although the
School provides substantial administrative services to
Sequoia Choice, the School is not related to Sequoia
Choice by COllllllon directors 01' conunon control. Under
the service contract, the School provides teaching,
accouuting, financial and student reporting, and other
administrative and management services in exchange for a
monthly management fee of $40,000 but not less than eight
percent of the revenues of Sequoia Choice. The School
bills additional amounls to Sequoia Choice for payments
the School makes to third pmty vendors on behalf of
Sequoia Choice.


The contract is valid through June 30, 20 II, with terms
renewed annually through June 30, 2015 unless uotice is
given by either the School or Sequoia Choice. The contract
is contingent on performance with stated terms and ou
continued funding by the state to the School and Sequoia
Choice. During the year euded June 30, 2010, the School
recognized $672,618 from Sequoia Choice for services. At
June 30, 2010, Sequoia Choice owed the School $126,238
for services provided to Sequoia Choice.


Curricululll Services
The School receives cUl1'icululll services and materials
fi'om Sequoia Choice. During the year ended June 30,
20 I0, the School recognized $59,866 in curriculum
services expense ITom Sequoia Choice.


NOTE 8 - INCOME T"LYES


TIle School is a nonprofit cOllloration whose revenue is
derived primarily from state equalization fimds for charter
schools, grauts and contributions. The School is exempt
from federal income tax under Section 501(c)(3) of the
Internal Revenue Code, except for income derived fi'om the
School's subsidiary. EdKey Management, Inc. (the
subsidiary) is a for-profit corporation. The ulCome tax
expense and liability of EdKey Management, Inc. were not
significant at or for the year ended June 30, 2010.


NOTE 9 - CONCENTRA TIONS OF RISK:


The School has concenn'ated its credit risk by maintaululg
checking deposits in its banking iustitutions which may at
times exceed amounts covered by insurance provided by
the U.S. Federal Deposit Insurauce Corporation (FDIC).
The School has not experienced any losses in such
accounts aud believes it is not exposed to auy significant
credit risk to cash.


Approximately 59% of the School's reveuues for the year
ended June 30, 2010 were derived from state funds for
e1mrter schools, including equalization assistance. An
additional 25% of School revenne came ITom federal and
state grants for schools, which are administered by the
state. Collection fi'om the state is reasonably assured,
provided that the School complies with state laws and other
contract terms stipulated in its chmiel' with the Arizona
State Board for Chmier Schools.


See Auditor's Report
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Ed Key, Inc. and Subsidiary
Notes to Consolidated Financial Statements


Year Ended June 30, 2010


NOTEI0-SUBSEQUENTEVENT~


au November I, 20 I0, the School entered into two bond,
loan, and promissOly note agreements with the Pima
County Industrial Development Authority in order to
fmauce the future purchase of laud and constructiou of
buildings. The Series 20 IOA bond bas a face value of
$5,450,000, a stated alUlUal interest rate of 6.875%, and
required principal repayments due aunually from
September I, 2015 to maturity at September I, 2030. The
Series 2010B baud has a face value of $8,000,000, a stated
annual interest rate of 7.25%, and required principal
repayments due annually from September I, 2031 to
maturity at September I, 2040. Revenues from the bonds
are snbject to numerous restrictions, and will be disbursed
from the bond trustee to the School to make payments on
land, buildings, and conslruction contracts for current and
future School facilities.


Between June 30, 20 I0 and the date through which the
School has evaluated subsequent events, the School spent
approximately $10 million for bond expenses, land
purchases and payments to contractors for construction of
buildings and improvements.


See Auditor's RepOlt
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EdKey, Inc. and Subsidiary
Supplemental Information


Consolidated Statement of Functional Expenses


Year Ended June 30, 2010


Program General and


Expenses Administ ... tive Total


Persollnel Services


Salaries $ 3,016,775 $ 1,017,912 $ 4,034,687


Payroll Taxes and Benefits 895,928 302,30 I 1,198,229


Total Personnel Sel'Viccs 3,912,703 1,320,213 5,232,916


Opel'ating Expenses


Administrative Fees - Related Party 502,277 502,277


Professional Fees 837,167 309,925 1,147,092


Supplies 196,561 96,449 293,010


Utilities and Telephone 205,082 69,198 274,280


Food Service 422,814 422,814


Occupancy 987,986 333,363 1,321,349


Interest 3,092 3,092


Travel 48,338 60,060 108,398


Insurance 69,178 69,178


Advertising 22,924 22,924


Rental of Propel1y and Equipment 2,801 27,760 30,561


Equipment Maintenance and Repair 145,320 49,033 194,353


Depreciation 116,457 39,295 155,752


Other Expenses 10,699 9,329 20,028


Total Operating Expenses 2,973,225 1,591,883 4,565,108


TOTAL FUNCTIONAL EXPENSES $ 6,885,928 $ 2,912,096 $ 9,798,024


See Accompanying Notes and Auditor's Report
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REPORT ON INTERNAL CONTROL OVER FINANCIAL REPORTING AND ON
COMPLIANCE AND OTHER MATTERS BASED ON AN AUDIT OF FINANCIAL STATEMENTS


PERFORMED IN ACCORDANCE WITH GOVERNMENT AUDITING STANDARDS


To the Board of Directors
EdKey, Inc. and Subsidiary
Mesa, Arizona


We have audited the consolidated financial statements of EdKey, Inc. (an Arizona nonprofit corporation) and subsidiary
(collectively, the School) as of and for the year ended June 30, 2010, and have issued our report dated March 8, 2011. We
conducted our audit in accordance with auditi.ng standards generally accepted in the United States of America and the
standards applicable to financial audits contained in Government Auditing Standards issued by the Comptroller General of the
United States.


Internal Control Over Financial Reporting
In planning and performing our audit, we considered the School's intel'l1al control over financial reporting as a basis for
designing our audit procedures for the purpose of expressing our opinion on the financial statements but not for the purpose of
expressing an opinion on the effectiveness of the School's internal control over financial reporting. Accordingly, we do not
express an opinion on the effectiveness of the School's internal control over financial reporting.


A deficiency in interna! control exists when the design or operation of a control does not allow management or employees, in
the normal course of perfonning their assigned functions, to prevent, or detect and correct misstatements on a timely basis. A
material weakness is a deficiency, or a combination of deficiencies, in internal control such that there is a reasonable
possibility Ihat a material misstatement of the School's fmancial statements will not be prevented, or detected and corrected
on a timely basis.


Our consideration of internal control over financial repOliing was for the limited purpose described in the first paragraph of
this section and was not designed to identify all deficiencies in internal control over financial repOliing that might be
deficiencies, significant deficiencies, or material weaknesses. We did not identify any deficiencies in internal control over
fmancial reporting that we consider to be material weaknesses. as defined above.


Com pUance and Other Matters
As pmi of obtaining reasonable assurance about whether the School's financial statements are free of material misstatement,
we performed tests of its compliance with certain provisions of laws, regulations, contracts, and grant agreements,
noncompliance with which could have a direct and material effect on the determination of fmancial statement amounts.
However, providing an opinion on compliance with those provisions was not an objective of our audit and, accordingly, we
do not express such an opinion. The results of our tests disclosed instances of noncompliance or other matters that are
required to be repOlied under Government Auditing Standards and which are described in the accompanying schedule of
findings and responses as item 201 O-F l.


EdKey, Inc.'s response to the findings identified in OUl' audit is described in the accompanying schedule of findings and
responses. We did not audit EdKey, [nc.'s response, and, accordingly, we express no opinion on it.


This report is intended for the information of the audit committee, management, others withiJl the School, federal and state
awarding agencies, pass-tlU'ough entities and the Arizona State Board for Charter Schools and is not intended to be and should
not be IIsed by anyone other than these specified parties.


Phoenix, Arizona
March 8, 2011


emi... 1: k\\'k~kwkcpa.com


\\'\;,'w.k wkc pa. (l1111







EdKey Inc, and Subsidial'y
Schedule of Findings and Responses


Yelll' Ended June 30, 2010


CUrTeut Year Flullillgs


NOTE 2010-FI: RECORDS MAINTENANCE


COllllitioll


Criteria


The School did not keep separate records in its accounting ledger for receipts or
expenditures associated with the majority of its state fiscal stabilization funds disbursed
under CFDA 84.394 - ARRA Education Stabilization Fund - Education State Grants,
RecovelY Act.


In accordance with 20 USC §1232(1), "Each recipient of Federal funds under any applicable
program through nllY grant, subgrant, cooperative agreement, loan, or other arrangement
shall keep records which fully disclose the amount and disposition by the recipient of those
funds, the total cost of the activity for which the funds are used, the share of that cost
provided fi·om other sources, and such other records as will facilitate an eflective financial
or programmatic audit."


In accordance with Guidancelor Grall/ees aud Audi/ors published by the U.s. Department
of Education in December 2009, "States, LEAs, and IHEs must maintain documentation
demonstrating the amount of SFSF funds, if any, used to snpport salaries. Because of the
nature of the SFSF program, there are no specific Federal tin,e and effOl1 requirements that
apply to individuals whose salaries may be supported with SFSF funds. Thus, the entities
must maintain documentation to suppol1 the time and effOl1 of these individuals in the same
manner that it suppOl1s the time and effort of individuals performing similar duties who are
paid with State or local fnnds. For the purposes of the SFSF program only, entities may
demonstrate, at a minimum, that an aggregate amount of funds was used to support a group
of salary expenses."


CallseBecause the School relied on guidance from the Arizona Depal1ment of Education for recordkeeping
requirements, the School was unaware ofadditional federal requirements.


Ellect


Recommeulla/ioll


CUell/ Respollse


The School did not comply with records reporting aud maintenance required by 20 USC
§1232.


The School should record receipts and expenditlll'es of its state fiscal stabilization funds in
the same manner that it records transactions for its other federal funds, I.e., by recording
transactions by separate fund, object and site levels as appropriate.


The School has instituted a corrective action plan in response to the finding.


13







HI/Key, Illc.
March 8,2011


NOTE 2010-F2: RECORDS MAINTENANCE (2)


COllllitioll


Criteria


Calise


Effect


RecolIIlIIellllati011


Cliellt Respollse


The School did not maintain its accounting system in a manner sufficient to prepare an
accurate schednle of expenditnres of federal awards.


Recipients of federal ftmds under any applicable program through any grant, subgrant,
cooperative agreement, loan, or other arrangement should keep records that are adequate to
prepare a schedule of expenditures of federal funds, and should maintain accounting
controls that will allow the School to reduce to a low level the likelihood that misstatements
will not be detected and corrected.


In accordance with OMB Circular No. A-133, the School is required to "maintain internal
control over Federal programs that provides reasonable assurance that the auditee is
managing Federal awards in compliance with laws, regulations, and the provisions of
contracts or grant agreements that could have a material effect on each of its Federal
programs, II


The School relied on limited guidance from the Arizona Department of Education for
recordkeeping requirements.


The schedule of expenditures of federal awards could not be prepared ITom the documents
of the School. Internal controls were not in place to prepare the schedule of expenditures of
federal awards or to detect errors in the schedule in a timely maImer.


The School should record receipts and expendinlres of its state fiscal stabilization funds in
the same mauner that it records transactions for its other federal funds, i.e., by recording
transactions by separate ftmd, object and site levels as appropriate. TIle School should then
use those records to prepare the schedule of expenditures of federal awards and reconcile
the schedule with its accounting records.


The School has instituted a cOlTective action plan in response to the finding.
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EdKey, Inc. and Subsidia,'y
Supplemenlallnformalion


Schedule ofExpenditures of Federal Awards
Year Ended June 30, 2010


Federal Granlor I Program Title I Recipient School


V.S. Denartment of Education
Passed TIU'ough from Arizona Departmenl of Education:


Federal
CFDA


Nnmber
Federal Award Number Federal
or State Project Number Expenditures


21st Centnry COllllllnnity Learning Centers
Seqnoia Ranch School 84.287C IOFSECY5-060455-0 IA $ 37,923


Title I, Part A - Grants to Local Educational Agencies (LEAs)
Redwood Academy 84.010A IOFAATTI-060453-03A 24,800
Sequoia Ranch School 84.0 lOA IOFAATTI-060455-04A 245,337


270,137


Title II, Pa,'! A - Improving Teache" Quality
Redwood Academy 84.367A IOFAATII·060453-04A 1,677
Sequoia Ranch School 84.367A IOFAATll-060455-05A 6,893


8,570


Title II, Part D - Enhancing Education Thru Technology
Redwood Academy 84.318X IOFETETF-060453-04A 116
Sequoia Ranch School 84.318X IOFETETF-060455-0 IA 1,834


1,950


IDEA Basic Entitlement, Part B - Special Edncation Grants
PathfInder Academy 84.027A IOFESCBG-060456-02A 3,901
Redwood Academy 84.027A IOFESCBG-060453-06A 4,072
Sequoia Ranch School 84,027A IOFESCBG-060455-08A 60,202


68,175


ARRA Edncation Stabilization Fund
PathfInder Academy 84.394 IOFAAGSG-060456-0IA 46,823
PathfInder Academy 84.394 IOFAAGSG·060456-04A 44,674
Palhfmder Academy 84.394 10FAASFJ-060456-05A 19,783
Redwood Academy 84.394 IOFAAGSG-060453-01 A 43,489
Redwood Academy 84.394 IOFAASFJ-060453-1 OA 37,951
Redwood Academy 84.394 IOFAAGSG-060453-09A 3,931
Sequoia Ranch School 84.394 IOFAAGSG-060455-03A 546,056
Sequoia Ranch School 84,394 IOFAASFJ·0604S5-13A 500,210
Sequoia Ranch School 84,394 IOFAAGSG-0604S5-12A 195,997


1,438,914


ARRA Enhancing Edncation thr" Technology Title II-D
Sequoia Ranch School 84.386 IOFETEET-0604S5-IIA 2,675


See Accompanying Notes and Auditor's RepOli
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EdKey, Inc. and Subsidiary
Supplemental Information


Schedule of Expenditures of Federal Awards
Year Ended June 30, 20 I0


Federal Grantor' Program Title' Recipient School


Federal
CFDA


Number
Federal Award Numher Federal
01' State Project Number Expenditures


ARRA IDEA
Pathflnder Academy
Redwood Academy
Sequoia Ranch School


ARRA Title I
Redwood Academy
Sequoia Ranch School


ARRA McKinney-Vento Homeless Education
Sequoia Ranch School


U.S. Department of Agriculture
Passed Through from Arizona Department of Education:


National School Lunch Program
Redwood Academy
Sequoia Ranch School


Total Expenditlll'es of Federal Awards


84.391
84.391
84.391


84.389A


84.389A


84.397A


10.555
10.555


IOFESAlG-060456-03A
IOFESAlG-060453-07A
10FESAIG-060455-09A


10FAAART-060453-02A
IOFAAART-060455-06A


IOFSEMKV-060455-02A


N/A


N/A


$
6,334


56,051
62,385


20,644
128,555
149,199


525


29,171
360,897


390,068


$2,430,521


See Accompanying Notes and Auditor's Report
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EdKey Inc. and Snbsidiary
Notes to Schedule ofExpenditures ofFederal Awards


Year Ended June 30, 2010


NOTE I-REPORTING ENTITY:


EdKey, Inc. (an Arizona nonprofit corporation) and its
subsidiary operate public charIer schools in Arizona.


NOTE2-SU~~YOFSIGNIFICANT


ACCOUNTING POLICIES:


Basis of Presentation
The expenditures in the accompanying schedule of
expenditnres of federal awards are reported under the
accrual basis of accounting. Purchases of fixed assets are
recorded as expenditures in the year the expenditure is
accrued, rather than in the year depreciation expense is
taken.


Schedule of Exnenditures of Fedeml Awards
The awards schedule presents only the expenditures
incurred by the School that are reimbursable under federal
programs of federal agencies providing financial assistance.
Only the p0l1ion of program expenditures reimbursable with
such federal funds is reported in lhe schedule. Program
expenditures in excess of the maximum federal
reimbursement authorized or the p0l1ion of the program
expenditures that were fuuded with state, local or other non
federal funds are excluded from the schedule.


The schedule was prepared fi'om only the accounts of the
grant programs and therefore does not represent the
financial position or results of operatious of the School.
The information iu this schedule is preseuted in accordance
with the requirements of OMB Circular A-133, Audits of
Siales, Local Governmenls, and Non-Profit Organizations.
Therefore, some amounts presented in this schedule may
differ ITom amounts presented in, or used in the preparation
of, the financial statements.


See Schedule of Expenditures of Federal Awards
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-- KLECKA
l
WILKINS & KLECKA


• CERTIFIED PUBLIC ACCCUNTANTS •


Daniel E. Klecka, CPA


H,m\' F. \Vilkim 111. CPA


i\1ichael J Klecb, CPA


6Y:i East }'-\arvland Avenue


Phoenix, Arizona R5012


[NDEPENDENT AUDITOR'S REPORT ON COMPL[ANCE W[TH REQUIREMENTS
THAT COULD HAVE A DIRECT AND MATER[AL EFFECT ON EACH MAJOR PROGRAM AND ON


[NTERNAL CONTROL OVER COMPLIANCE IN ACCORDANCE WITH OMB CIRCULAR A-133


To the Board of Directors
EdKey, [nco and Subsidimy
Mesa, Arizona


Compliance
We have audited the compliance of EdKey, [nco and subsidiary (collectively, EdKey, Inc.) with the types of compliance
reqnirements described in the OMB Circular A-I33 Compliance Supplement that could have a direct and material effect on
each of its major federal programs for the year ended June 30, 2010. Ed Key, Inc. 's major federal programs are identified in
the summary ofauditor's results section of the accompanying scbedule of findings and questioned costs. Compliance with the
requirements of laws, regulations, contracts, and grants applicable to each of its major federal programs is the responsibility
of EdKey, Inc.'s management. Our responsibility is to express an opinion on EdKey, lnc.'s compliance based on our audit.


Except as discussed in the following paragraph, we conducted our audit of compliance in accordance with auditing standards
generally accepted in the United States of America; the standards applicable to financial audits contained in Government
Auditing Standards, issued by the Comptroller General of the United States; and OMB Circular A-133, Audits o/States, Local
Governments, and Non-Profit Organizations. Those standards and OMB Circular A-133 require that we plan and perform the
audit to obtain reasonable assurance about whether noncompliance with the types of compliance requirements referred to
above that could have a direct and material effect on a major federal program occnrred. An audit includes examining, on a test
basis, evidence about EdKey, lnc.'s compliance with those requirements and performing such other procedures as we
considered necessary in the circumstances. We believe tbat our audit provides a reasonable basis for our opinion. Our audit
does not provide a legal determination of EdKey, Inc.'s compliance with those requirements.


As described in item 2010-Fl, in the accompanying schedule of fmdings and qnestioned costs, EdKey, Inc. did not comply
with reqnirements regarding recordkeeping that are applicable to its State Fiscal Stabilization Fund - Education State Grants,
Recovery Act program. Compliance with such requirements is necessary, in our opinion, for EdKey, [nco to comply with the
requirements applicable to that program.


In our opinion, except for the noncompliance described in the preceding paragraph, EdKey, Inc. complied, in all material
respects, with the compliance requirements referred to above that could have a direct and material effect on each of its major
federal programs for the year ended June 30, 2010.


[nternal Control over Compliance
Management of EdKey, Inc. is responsible for establishing and maintaining effective internal control over compliance with
the requirements of laws, regulations, contracts, and grants applicable to federal programs. In planning and performing our
audit, we considered EdKey, [nc.'s internal control over compliance with requirements that could have a direct and material
effect on a major federal program to determine the auditing procedures for the purpose of expressing our opinion on
compliance and to test and report on the internal control over compliance in accordance with OMB Circular A-133, but not
for the purpose of expressing an opinion on the effectiveness of internal control over compliance. Accordingly, we do not
express an opinion on the effectiveness of EdKey, Inc. 's internal control over compliance.


A deficiency in imernal confrol over compliance exists when the design or operation of a control over compliance does not
allow management or employees, in the normal course of performing their assigned functions, to prevent, or detect and
correct, noncompliance with a type of compliance requirement of a federal program on a timely basis. A materiaf weakness in
internal control over compliance is a deficiency. or combination of deficiencies, in internal control over compliance, such
that there is a reasonahle possibility that material noncompliance with a type of compliance requirement of a federal program
will not he prevented, or detected and corrected, on a timely basis. We consider the deficiency in internal control over
compliance described in the accompanying schedule of findings and questioned costs as items 2010-F2 to be a material
weakness.


Phon;: ((j(12) 266-4318· FAX (602) 279-4149


email: kwk@kwkcpa.conl


\\'w"\\'.kwkcpa.('.l11)







ErlKe)',Ille.
March 8, 2011


EdKey, Inc.'s responses to the findings identified in our audit are described in the accompanying schedule of findings and
questioned costs. We did not audit EdKey, Inc.'s responses and, accordingly, we express no opinion on the responses.


This report is intended for the information of lhe audit committee, management, others within the School, federal and state
awarding agencies, pass-through entities and the Arizona State Board for Charter Schools and is not intended to be and should
not be used by anyone other Ihan these specified parties.







EdKey, Inc. and Subsidiary
Schedule of Findings and Questioned Costs


Year Ended June 30, 2010


A. SUMMARY OF AUDIT RESULTS:


I. The auditor's report dated March 8, 20 II cxpresses an unqualified opinion on the financial statements of EdKey,
Inc. and subsidiary (collectively, EdKey, Inc.).


2. No significant deficiencies were identified dnring the audit of the financial statements.


3. No instances of noncompliance material to the financial statements of EdKey, Inc. were disclosed during the audit of
the financial statements.


4. A significant deficiency was identified during the audit of the major federal award programs. The significant
deficiency was a material weakness, and is disclosed in Note 201O-F2 of the schedule of findings and responses.


5. The Report on Compliance with Requirements Applicable to Each Major Program and on /ntemal Control over
Compliance in Accordance with OMB Circular A- J33 expresses a qualified opinion with respect to compliance with
the requirements of the major program tested.


6. One audit finding was required to be repol1ed relative to the major federal awards programs. A description of the
fmdu1g is fonnd in Note 201 O-FI of the schednle of findings and responses.


7. One program was a major program: ARRA Education Stabilization Fund - Education State Grants, Recovery Act
(84.394).


8. The dollar threshold used to distinguish between Type A and Type B programs was $300,000.


9. EdKey, Inc. does not qualifY as a low-risk auditee.


B. FINDINGS REQUIRED TO BE REPORTED UNDER GOVERNMENT AUDITING STANDARDS:


I. One instance of noncompliance is required to be reported under generally accepted government auditing standards.
A description of the instance of noncompliance is found U1 Note 20 IO-FI of the schedule of findings and responses.


C. FINDINGS AND QUESTIONED COSTS FOR FEDERAL AWARDS:


I. Findings and questioned costs relating to the andit of the federal award programs which are required to be rep0l1ed
are fonnd in Note 20 IO-F I of the schedule of findings and responses.
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EdKey, Inc. and Subsidiary
Corrective Action Plan


Year Ended June 30, 2010


NOTE 2010-FI: RECORDS MAINTENANCE


Name o/COllloct Persall: Patrie Greer


Corrective Actloll: The School will establish a separate fund to track and record revenues and
expenditures of state fiscal stabilization funds under CPDA No. 84.394.


Proposed Complelloll Dille: The School will implement the above procedure immediately.


NOTE 2010-F2: RECORDS MAINTENANCE (2)


Name O/COlltoct PerSall: Patrie Greer


Correclive Actloll: The School will establish a separate fund to track and record revenues and
expenditures of state fiscal stabilization funds under CrDA No. 84.394. The
School will institule monthly aud annual controls to ensure that federal award
expenditures are recorded properly and errors in financial reporting will be
correcled on at least a monthly basis.


Proposed Completloll Dale: The School will implement the above procedure immediately.
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Not applicable.


EdKey, Inc. and Subsidial'y
Schedule o[Prior YeaI' Audit Findings


Year Ended June 30, 20 I0
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Arizona State Board for Charter Schools


Legal Compliance Questionnaire


EdKey, Inc. - Pathfinder Academy


Fiscal Year Ended June 30, 2010
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INSTRUCTIONS


NOTE: This questionnaire should only be used for schools that are exempt from the
Uniform System of Financial Records for Arizona Charter Schools (schools that
HAVE an exception). If a school is subject to procurement requirements pursuant to
A.R.S. §15-189.02 and 41-2535(A), this questionnaire should be used in conjunction
with the Procurement Questionnaire (see audit guidelines memo dated 6/10) which is
available on the Arizona State Board for Charter Schools' website http://asbcs.az.gov.


In order to determine whether a charter school that is exempt from the requirements of
the Uniform System of Financial Records for Arizona Charter Schools (USFRCS) is
complying with applicable legal requirements, the auditors must complete the following
Legal Compliance Questionnaire (Note: This questionnaire is not comprehensive of all
legal requirements for charter schools. As such, this document should not be the sole
reference to determine all laws and regulations that are applicable to charter schools).


The following prescribed minimum audit standards for completing the Legal
Compliance Questionnaire must be used in all audits. The State Board for Charter
Schools may reject audits not meeting these standards.


• Sufficient, appropriate evidence must be obtained annually for each question to
satisfactorily determine whether the school complies with the legal requirements,
and the evidence must be documented in the working papers.


• Evidence may be obtained through test work, observation, examination, and client
assertion. However, client assertion alone is not adequate evidence to support "Yes"
answers to the questionnaire.


• Population size should be considered in determining the number of items to test,
and the items selected should be representative of the population.


• The number of items tested must be sufficient to determine whether a deficiency was
the result of an isolated incident or a recurring problem. Therefore, testing one
transaction, record, or item is not sufficient.


• The sample size should be expanded if the auditor cannot clearly determine whether
the school complies with the legal requirements on that question.


• If sufficient evidence has been obtained and documented during the current audit,
that evidence may be referenced to answer questions.
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• All "No" and "N/A" answers must be adequately explained in the comments
column or in an attachment. Findings must be described in sufficient detail to enable
the State Board for Charter Schools to describe the finding in a letter. The
description should include the number of items tested and the number of exceptions
noted.


• A "Yes" answer indicates that the auditor has determined that the school complies
with the legal requirements of the question and a "No" answer indicates the school
does not comply. However, the final determination of compliance on each question,
as well as overall compliance with legal requirements, is made by the State Board for
Charter Schools based on the evidence presented in the questiOlmaire, audit reports,
the auditor's working papers, and any other sources.


The resulting audit working papers supporting auditors' answers to the Legal
Compliance Questionnaire must be made available on request for review by the State
Board for Charter Schools. To facilitate this review, auditors may wish to include in the
working papers a copy of the Questionnaire containing references to audit procedures
performed for each question.
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Legal Compliance Questionnaire


I QuestionsjSubi ect Area Yes/No Comments
Personnel


1. Did the school have fingerprint clearance cards (FCC) for 100%
of the required personnel as of the testing date? A.R.S. §15-183 Yes
(C)(4)


(QUESTIONS #2a THROUGH 2c ONLY APPLY TO NEW HIRES
AND DO NOT APPLY IF AN INDIVIDUAL'S FCC HAS
EXPIRED.)


2. For each individual referenced in #1 that did not have a FCC,
please provide the following information (proVide
supplemental pages, if necessary) (See agency guidance
available on the Board's website prior to completing these
questions):


a. Was an application for a FCC on file with the Deparhnent NjA All required personnel had
of Public Safety (DPS) as of the testing date? FCCs.


b. Did DPS receive the application prior to the hire date? NjA All required personnel had
FCCs.


c. Prior to placement, did the school do alI of the following?


i) Document the necessity for hiringjplacing the NjA All required personnel had
individual prior to receiving a FCC? FCCs.


il) Obtain statewide criminal histOl'Y information on the NjA All required personnel had
individual as required by Laws 2005, Chapter 21? FCCs.


iii) Obtain references from the applicant's current and
previous employers as required by Laws 2005, Chapter NjA All required persOlU1el had
21? FCCs.


3. Did the charter school maintain up-to-date fingerprints of
all governing board members as of the testing date? Yes
Charter Contract1


4. Were all other personnel fingerprint checked as of the
testing date? A.R.S. §15-183 (C)(4); A.R.S. §15-512 Yes


5. Did the charter school inform the parents and guardians of
pupils emolled in the school of the availability of resume Yes
information for all employees who provide instruction to
pupils? A.R.S. §15-183 (F)


1 Specific contract cites could not be provided as term references vary per contract year.
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Yes/No Comments
Required Filings


1. Is the school in good standing with the following regulatory
bodies:


a. Internal Revenue Service for payroll taxes, income taxes (if Yes
applicable) and required tax forms? (26 U.S.c. §3402)


b. Corporation Commission (annual report)? (Charter Yes
Contract)


c. Arizona Department of Revenue for payroll taxes, state


~
I


income taxes (if applicable) and applicable tax forms?
(A.R.S. §43-401 and §43-1111)


d. State unemployment contribution requirements? (A.R.S. § Yes
23-721 et seq)


2. Was a copy of the adopted budget signed by a majority of the
Governing Board members and filed with the Superintendent
of Public Instruction by July 18? A.R.S. §15-905 (B) and (E) and Yes
§15-183 (E)(6)


3. Was the Annual Financial Report (AFR) sent to the
Superintendent of Public Instruction by October 15 th? A.R.S. Yes
§15-183 (E) (6) and 15-904 (A)


Special Education
1. Is the staff the school uses to provide special education services Yes


(internal or contracted) certified in special education?
2. Does the school conduct 45 day screening on all new students? Yes


AAC R7-2-401
3. Are evaluations and IEP's on file for special education Yes


students? 34 CFR 300.341-350 and 300.531-536
Classroom Site Fund - A.R.S. §15-977 & OAG Memorandum
#44


1. Did the School properly allocate Classroom Site Ftmd receipts
among the following projects: 1011- Base Salary (20%),1012- Yes
Performance Pay (40%), and 1013-0ther (40%)7


2. For Project 1011, were expenses only for teacher base salary
increases and employment-related expenses? Yes


3. For Project 1012, were expenses only for performance-based
teacher compensation increases and employment-related Yes
expenses?


4. For Project 1013, were expenses only for class size reduction,
teacher compensation increases, AIMS intervention programs,
teacher development, dropout prevention programs, and Yes
teacher liability insurance premiums?


5. Did the School use Classroom Site monies to supplement rather
than supplant, existing funding from all other sources?(See Yes
USFRCS Memorandum No. 44 for guidance for Classroom Site
Projects.)
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r
6. If the School had monies remaining at year-end, were they


properly carried forward in the three Classroom Site Projects
(1011,1012, and 1013) to help ensure that the restrictions placed Yes
on the original allocation of revenues is applied in future I


years?
7. Did the School have sufficient cash at year- end to covel' the


carryover monies? Yes


Student Attendance Reportinr;
If test work performed in questions 3-16 and 19 of this section
discloses a net ovcrstatement 01' understatement of membership
andlor absence days, report the net overstatement 01'


understatement in the "Comments" column.
YesjNo Comments


1. Was school in session for at least 180 days or 144 days for
schools operating on a 4-day week, 01' did the governing board
adopt a calendar with an equivalent number of minutes of Yes
insh'uction pel' school year based on a different number of days
of insh'uction and were membership and attendance recorded
for each day school was in session? A.R.S, §§15-902 (H), (I),
and (J) and 15-341.01.


2. Did the School ensure that:
(Note: Insh'uction hours do not include periods of the day in
which an insh'uctional program or course of study is not being
offered, including, but not limited to, lunch, recesses, home
room periods, study hall periods, and early release 01' late start
hours. ADE's School Finance Procedures MaJlllaJl
a. Kindergarten was in session for at least 356 hours? A,R.S. Yes


§15-901(A)(2).
b. Grades 1 through 3 were in session for at least 712 hours? Yes


A.R's. §15-901(A)(2).
c. Grades 4 through 6 were in session for at least 890 hours? Yes


A.R.S. §15-901(A)(2).
d. Grades 7 and 8 were in session for at least 1,068 hours for


fiscal year 2010 (1,000 hours for FY 2011 and thereafter)? Yes
A.R.S. §15-901(A)(2).


e. For high school, a full-time insh'uctional program meets at
least 720 hours during the minimum number of days N/A No high school program.
required? A.R.S. §15-901(A)(2).


f. For high school, a full-time insh'uctional program includes
at least foUl' subjects, each of which if taught each school N/A No high school program.
day for the minimum number of days required in a school
year, would meet a minimum of 123 hours a year; 01' any
number of subjects totaling at least 20 hours pel' week,
prorated for any week with fewer than 5 school days?


I A.R.S. §15-901(A)(2).
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For Student Attendance Reporting questions 3-16, the audit firm
must select and test the specified number of transactions (records,
entries, withdrawals, or days) as shown in the sample size
instructions before each section. That sample should include 3 or
more grade levels aud 3 or more campuses, where applicable. The
listed sample sizes represent the minimum level of required test work.
The audit firm should use its judgment in determining whether a
larger sample is needed. All student attendance records tested in
steps 3-10 and 16 should be selected from the 100'· day reporting
period.


In the parentheses provided in questions 3-16, indicate the actual
number of transactions tested. If all transactions were tested, indicate
such in the "Comments" column.


For questions 3-5 select at least 3 student attendance records.


3. If the School had an early (pre-)kindergarten program, based
upon review of (0) early (pre-) kindergarten students'
attendance records, did the School only calculate and submit N/A No early kindergarten.


ADM data to ADE for this program if the program was
designed to advance students to the first grade at the end of the
of the school year? A.R.S. §15-901(A)(2)(a)(i) and USFRCS
Memorandm.ll No. 33.


4. Based upon review of (3) students' attendance records in
kindergmten programs with instructional time between 356
and 692 haUl'S a year, were students not in attendance for at


Yesleast three-quarters of the day counted as being absent? If the
instructional time for the year was 692 hours or more, were
students not in attendance at least one-half of the day counted
as being absent? A.R.S. §§15-901(A)(2)(a)i) and 15-
901(A)(6)(a)(i).


5. If the School had an early first grade program, based upon
review of (0) early first grade students' attendance records, did


N/A No early first grade.the School calculate and submit ADM for this program as it
would for kindergarten in accordance with ADE's Sc1l001
Finallce Procedures Mnnllal? A.R.S. §15-901(A)(2)(b)(i).


For questions 6 and 7, use the following sample sizes:


Student Attendance
SCHOOLWIDE ADM Records


<1,000 5


1,000-5,000 10


>5,000 15 I
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6. Based on review of (5) shtdents' attendance records at
elementary and junior high schools, in which attendance was
based on half days, were shtdents in attendance for less than
one-half the day counted as being absent for one full day?
Were shtdents in attendance for at least one-half day, but less


Yesthan three-quarters of a day, counted as being absent for one-
half day? Were shtdents in attendance for at least three-
quarters of a day counted in attendance for a day?
A.R.S. §15-901(A)(6)(b)(ii).


7. Based upon review of (0) shtdents' attendance records at
elementary and junior high schools where attendance was


N/A All attendance based onbased on quarter days, were shtdents in attendance for more
than three-quarters of the day counted in attendance for a day? half days.


Were shtdents in attendance for three-quarters of the day or
less counted in attendance for each quarter of the day in
attendance? A.R.S. §15-901(A)(6)(b)(i).


For questions 8 through 12, use the following sample sizes:


SCHOOLWIDE
ADM Student Attendance Records


<1,000 3


1,000-5,000 5


>5,000 7
8. Based upon review of the attendance records for a 1 month


N/A All attendance based on
period for (0) shtdents whose attendance was reported in


half days.
minutes, did the School report minutes of attendance only for
achtal classroom instruction attended by the shtdents in
accordance with ADE's ScllOol Finallce Procedllres Mmlllal?


9. Based upon review of (0) high school shtdents' records whose
attendance was reported in terms of absences, for all absence


N/A No high school.days reported in a 1 month period, did the School report the
absences in accordance with the method(s) provided in ADE's
ScllOol Fillallce Procedures Mannal?


10. Based upon review of (0) high school shtdents' attendance
records, did the School prorate the membership of the high


N/A No high school.school shtdents enrolled in less than four subjects as provided
in ADE's School Finallce Procedllres Manual?
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11, For schools offering an Arizona Online Insh'uction (AOI)
Program, based upon a review of (0) AOI students' attendance
records for 4 weeks:


a. Was the guardian-approved or School computer-generated
daily log describing the amount of time spent by the N/A No AOI program.
student on academic tasks maintained by the participating
AOI School? A.R.S. §15-808(E)


b. Did the haUl's reported to ADE agree to the guardian-
approved or School computer-generated daily log? N/A No AOI program,


12. Based upon review of (0) students' attendance records (all
grades) for students withdrawn for having 10 consecutive


N/A No students withdrawn forunexcused absences, was the student only cotmted in
membership through the last day of actual attendance? unexcused absences.


A.R.S. §15-901(A)(2).


For questions 13 through 15, use the following sample sizes:


SCHOOLWIDE
ADM EutrieslWithdrawals


<1,000 5


1,000-5,000 10


>5,000 15


13. Based upon review of (5) enh'ies: (Note: Emollment forms are
not required for continuing students at the same schooL)


a, Were the enh'Y dates entered into the School's
computerized attendance system within 5 working days


Yesafter the actual date of enh'Y and was documentation
maintained to support the date of data enh'Y?


b, Did the enhy date in the computerized attendance system
agree to the enhy form? Yes


c. Did the teacher's attendance registers, if used, and other
documentation support the enhy date in the computerized Yes


attendance system?


d. Did membership for continuinglpre-emolled students
begin with either the first day of actual attendance or the
first day that classroom insh'uction was offered, provided


Yesthat the students actually attended within the first 10 days
of school? For all other students, membership begins with
the first day of achml attendance. ADE's School Fillallce
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Procedures Manual.


14. Based upon review of (5) withdrawals:


a. Were the wiUldrawal dates entered into Ule School's
computerized attendance system within 5 working days


Yesafter the actual date of withdrawal and was documentation
maintained to support the date of data entry? (Note: "Day
of withdrawal" means: a.) the later of the student's
withdrawal date or Ule day the school is notified the
student will not be returning; or b.) the 10th day of non-
attendance for students withdrawn for having ten
consecutive unexcused absences.)


b. Did the withdrawal date in the attendance system agree to
the withdrawal form? (Note: If Ule computerized
attendance system requires the school to input the first day Yes


of non-attendance for a student to be counted in
membership Ulrough the last day of actual attendance, the
withdrawal date on the system should be the school day
following the withdrawal date on the form.)


c. Did the teachers' attendance registers, if used, and other
supporting documentation support the withdrawal date in Yes


the computerized attendance system?


d. Was an Official Notice of Pupil Withdrawal form prepared
and retained for each withdrawal and signed by a school Yes


administrator? A.R.S. §15-827.


15. For schools offering an AOI program, based on a review of (0)
NjA No AOI program.student records were all pupils who participated in AOI


residents of this State? A.R.S. §15-808(B).


For question 16, use the following sample sizes:


SCHOOLWIDE
ADM Davs


<1,000 3


1,000-5,000 5


>5,000 7


16. Based upon review of (3) days for various campuses, grades,
and classes in the computerized attendance system, did the


Yesstudent absences from each day agree to the teachers'
attendance registers, absence slips, or other supporting
documentation, if used?
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17. Did the school have adequate electronic or manual controls in
place to ensure that any changes to the original record of


Yesstudent attendance data were properly authorized and
documented, including the names or identification numbers of
the persons making and authorizing the changes?


18. Was the School's membership/absence information submitted
to ADE electronically at least once every 20 school days


Yesthrough the last day of instruction (with the first 20 day period
beginning the first session day of school or the opening of SAIS
for current fiscal year data submission, whichever is later)?
A.R.S. §15-1042(H).


19. Based upon review of the School's 40"' and 100"' day
information uploaded to ADE, did the membership and
absences agree with the School's computerized attendance Yes


system records? (Note: For an AOI program, review year-end
attendance information.)


Yes/No Comments
Open Meeting Law A.R.S. § 38-431.01 and § 38-431.02 (See also
Attornev General Opinion 100-009)


1. Did the school file a disclosure statement with the Secretary of
the State identifying where public notices of its meetings will Yes
be posted?


2. Did the school maintain a record of notices that includes a copy
of each notice that was posted and information regarding the Yes
date, time and place of posting?


3. Were notices and agenda of public meetings posted at least 24
hours before the meeting? Yes


4. Were written minutes prepared or a recording made of
Governing Body meetings? Yes


Insurance Requirements A.R.S. §15-183(M)
Does the school have the required insurance for liability and property
loss? Yes


Tuition A.R.S. §15-185 (B)(7) (See also Attorney General Opinion 198-
007)
Did the school refrain from charging fees that may be considered
tuition? Yes


I
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I Records Management
1. Did the school retain records in accordance with the Records


Retention and Disposition for Arizona School Dish'iets Manual
published by the Arizona State Library, Archives and Public Yes
Records (based on the testing conducted during the course of
the audit)?


2. Was adequate documentation retained to support amounts in
the financial statements (if the school is not the primary
reporting entity - was adequate documentation retained to Yes
support revenue and expenses in the charter school)?


I


'n1is Questio1U1aire was completed in accordance with the minimum audit standards as set forth in the instructions
on pages 2 and 3.


KLECKA, WILKINS & KLECKA, CPAs


~UditFi"


Preparer's Signature ( udit Firm Representative)
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INSTRUCTIONS


NOTE: This questionnaire should only be used for schools that are exempt from the
Uniform System of Financial Records for Arizona Charter Schools (schools that
HAVE an exception). If a school is subject to procurement requirements pursuant to
A.R.S. §15-189.02 and 41-2535(A), this questionnaire should be used in conjunction
with the Procurement Questionnaire (see audit guidelines memo dated 6/10) which is
available on the Arizona State Board for Charter Schools' website http://asbcs.az.gov.


In order to determine whether a charter school that is exempt from the requirements of
the Uniform System of Financial Records for Arizona Charter Schools (USFRCS) is
complying with applicable legal requirements, the auditors must complete the following
Legal Compliance Questionnaire (Note: This questionnaire is not comprehensive of alI
legal requirements for charter schools. As such, this document should not be the sole
reference to determine all laws and regulations that are applicable to charter schools).


The following prescribed minimum audit standards for completing the Legal
Compliance Questionnaire must be used in alI audits. The State Board for Charter
Schools may reject audits not meeting these standards.


• Sufficient, appropriate evidence must be obtained armually for each question to
satisfactorily determine whether the school complies with the legal requirements,
and the evidence must be documented in the working papers.


• Evidence may be obtained through test work, observation, examination, and client
assertion. However, client assertion alone is not adequate evidence to support "Yes"
answers to the questionnaire.


• Population size should be considered in determining the number of items to test,
and the items selected should be representative of the population.


• The number of items tested must be sufficient to determine whether a deficiency was
the result of an isolated incident or a recurring problem. Therefore, testing one
transaction, record, or item is not sufficient.


• The sample size should be expanded if the auditor carmot clearly determine whether
the school complies with the legal requirements on that questio~.


• If sufficient evidence has been obtained and documented during the current audit,
that evidence may be referenced to answer questions.
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+ All "No" and "N!A" answers must be adequately explained in the comments
column or in an attachment. Findings must be described in sufficient detail to enable
the State Board for Charter Schools to describe the finding in a letter. The
description should include the number of items tested and the ntunber of exceptions
noted.


+ A "Yes" answer indicates that the auditor has determined that the school complies
with the legal requirements of the question and a "No" answer indicates the school
does not comply. However, the final determination of compliance on each question,
as well as overall compliance with legal requirements, is made by the State Board for
Charter Schools based on the evidence presented in the questionnaire, audit reports,
the auditor's working papers, and any other sources.


The resulting audit working papers supporting auditors' answers to the Legal
Compliance Questionnaire must be made available on request for review by the State
Board for Charter Schools. To facilitate this review, auditors may wish to include in the
working papers a copy of the Questionnaire containing references to audit procedures
performed for each question.
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Legal Compliance Questionnaire


I QuestionsJSubj ect Area YesJNo Comments
Personnel


1. Did the school have fingerprint clearance cards (FCC) for 100%
of the required personnel as of the testing date? A.R.S. §15-183 Yes
(C)(4)


(QUESTIONS #2a THROUGH 2c ONLY APPLY TO NEW HIRES
AND DO NOT APPLY IF AN INDIVIDUAL'S FCC HAS
EXPIRED.)


2. For each individual referenced in #1 that did not have a FCC,
please provide the following information (provide
supplemental pages, if necessary) (See agency guidance
available on the Board's website prior to completing these
questions):


a. Was an application for a FCC on file with the Department NJA All required personnel had
of Public Safety (DPS) as of the testing date? FCCs.


b. Did DPS receive Ule application prior to the hire date? NJA All required personnel had
FCCs.


e. Prior to placement, did the school do all of the following?


i) Document the necessity for hiringJplacing the NJA All required personnel had
individual prior to receiving a FCC? FCCs.


ii) Obtain statewide criminal history information on the NJA All required personnel had
individual as required by Laws 2005, Chapter 21? FCCs.


iii) Obtain references from the applicant's current and
previous employers as required by Laws 2005, Chapter NJA All required personnel had
217 FCCs.


3. Did the charter school maintain up-to-date fingerprints of
all governing board members as of the testing date? Yes
Charter Contract!


4. Were all other persOlmel fingerprint checked as of the
testing date? A.R.S. §15·183 (C)(4); A.R.S. §15-512 Yes


5. Did the charter school inform the parents and guardians of
pupils enrolled in the school of the availability of resume Yes
information for all employees who provide instruction to
pupils? A.R.S. §15-183 (F)


1 Specific contract cites could not be provided as term references vary per contract year.
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I
Yes/No Comments


Required Filings
1. Is the school in good standing with the following regulatory


bodies:


a. Internal Revenue Service for payroll taxes, income taxes (if Yes
applicable) and required tax forms? (26 U.S.c. §3402)


b. Corporation Commission (annual report)? (Charter Yes
Contract)


c. Arizona Department of Revenue for payroll taxes, state Yes
income taxes (if applicable) and applicable tax forms?
(A.R.S. §43-401 and §43-1111)


d. State unemployment contl'ibution requirements? (A.R.S. § Yes
23-721 et seq)


2. Was a copy of the adopted budget signed by a majority of the
Governing Board members and filed with the Superintendent
of Public Instruction by July 18? A.R.S. §15-905 (n) and (E) and Yes
§15-183 (E)(6)


3. Was the Annual Financial Report (AFR) sent to the
Superintendent of Public lnsh'uction by October 15 lh? A.R.S. Yes
§15-183 (E) (6) and 15-904 (A)


Special Education
1. Is the staff the school uses to provide special education services Yes


(internal or contracted) certified in special education?
I


2. Does the school conduct 45 day screening on all new students? Yes
AAC R7-2-401


3. Are evaluations and IEP's on file for special education Yes


I
students? 34 CFR 300.341-350 and 300.531-536


Classroom Site Fund - A.R.S. §15-977 & OAG Memorandum
#44


1. Did the School properly allocate Classroom Site Fund receipts
among the following projects: 1011- Base Salary (20%),1012- Yes
Performance Pay (40%), and lOB-Other (40%)?


2. For Project 1011, were expenses only for teacher base salary
increases and employment-related expenses? Yes


3. For Project 1012, were expenses only for performance-based
teacher compensation increases and employment-related Yes
expenses?


4. For Project 1013, were expenses only for class size reduction,
teacher compensation increases, AIMS intervention programs,
teacher development, dropout prevention programs, and Yes
teacher liability insurance premiums?


5. Did the School use Classroom Site monies to supplement rather
than supplant, existing funding from all other sOlU'ces?(See Yes
USFRCS Memorandum No. 44 for guidance for Classroom Site
Projects.)
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6. If the School had monies remaining at year-end, were they
properly carried forward in the three Classroom Site Projects
(1011,1012, and 1013) to help ensure that the restrictions placed Yes
on the original allocation of revenues is applied in future
veal's?


7. Did the School have sufficient cash at year- end to cover the
carryover monies? Yes


Student Attendance Reporting
If test work performed in questions 3-16 and 19 of this section
discloses a net overstatement or understatement of membership
and/or absence days, report the net overstatement or
understatement in the "Comments" column.


YesjNo Comments
1. Was school in session for at least 180 days or 144 days for


schools operating on a 4-day week, or did the governing board
adopt a calendar with an equivalent number of minutes of Yes
instruction per school year based on a different number of days
of instruction and were membership and attendance recorded
for each day school was in session? A.R.S. §§15-902 (H), (I),
and (J) and 15-341.01.


2. Did the School ensure that;
(Note: Instruction hours do not include periods of the day in
which an instructional program or course of study is not being
offered, including, but not limited to, lunch, recesses, home
room periods, study hall periods, and early release or late start
hours. ADE's School Fillallce Procedures Malluan
a. Kindergarten was in session for at least 356 hours? A.R.S. Yes


§15-901(A)(2).
b. Grades 1 through 3 were in session for at least 712 hours? Yes


A.R.S. §15-901(A)(2).
c. Grades 4 through 6 were in session for at least 890 hours? Yes


A.R.S. §15-901(A)(2).
d. Grades 7 and 8 were in session for at least 1,068 hours for


fiscal year 2010 (1,000 hours for FY 2011 and thereafter)? Yes
A.R.S. §15-901(A)(2).


e. For high school, a full-time instructional program meets at
least 720 hours during the minimum number of days NjA No high school program.
required? A.R.S. §15-901(A)(2).


f. For high school, a full-time instructional program includes
at least four subjects, each of which if taught each school NjA
day for the minimum number of days required in a school No high school program.
year, would meet a minimum of 123 hours a year; or any
number of subjects totaling at least 20 hours per week,
prorated for any week with fewer than 5 school days?
A.R.S. §15-901(A)(2).
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For Student Attendance Reporting questions 3-16, the audit firm
must select and test the specified number of transactions (records,
entries, withdrawals, or days) as shown in the sample size
instructions before each section. That sample should include 3 or
more grade levels and 3 or more campuses, where applicable. The
listed sample sizes represent the minimum level of required test work.
The audit firm should use its judgment in determining whether a
larger sample is needed. All student attendance records tested in
steps 3-10 and 16 should be selected from the lOoth day reporting
period.


In the parentheses provided in questions 3-16, indicate the actual
number of transactions tested. If all transactions were tested, indicate
such in the "Comments" column.


For ouestions 3-5 select at least 3 student attendance records.


3. If the School had an early (pre-)kindergarten program, based
upon review of (0) early (pre-) kindergarten students'
attendance records, did the School only calculate and submit N/A No early kindergarten.


ADM data to ADE for this program if the program was
designed to advance students to the first grade at the end of the
of the school year? A.R.S. §15-901(A)(2)(a)(i) and USFRCS
Memorandum No. 33.


4. Based upon review of (3) students' attendance records in
kindergarten programs with instructional time between 356
and 692 hours a year, were students not in attendance for at


Yesleast three-quarters of the day counted as being absent? If the
instructional time for the year was 692 haUl'S 01' more, were
students not in attendance at least one-half of the day counted
as being absent? A.R.S. §§15-901(A)(2)(a)i) and 15-
901(A)(6)(a)(i).


5. lf the School had an early first grade program, based upon
review of (0) early first grade students' attendance records, did


N/A No early first grade.the School calculate and submit ADM for this program as it
would for kindergarten in accordance with ADE's Scllool
Fil/allce Procedl/res Malmal? A.R.S. §15-901(A)(2)(b)(i).


For questions 6 and 7, use the following sample sizes:


Student Attendance
SCHOOLWIDE ADM Records


<1,000 5


1,000-5,000 10


>5,000 15
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6. Based on review of (5) students' attendance records at
elementary and junior high schools, in which attendance was
based on half days, were students in attendance for less than
one-half the day counted as being absent for one full day?
Were students in attendance for at least one-half day, but less


Yesthan three-quarters of a day, counted as being absent for one-
half day? Were students in attendance for at least three-
quarters of a day counted in attendance for a day?
A.R.S. §15-901(A)(6)(b)(ii).


7. Based upon review of (0) students' attendance records at
elementary and jmuor high schools where attendance was


N/A All attendance based onbased on quarter days, were students in attendance for more
than three-quarters of the day counted in attendance for a day? half days.


Were students in attendance for three-quarters of the day or
less counted in attendance for each quarter of the day in
attendance? A.R.S. §15-901(A)(6)(b)(i).


For questions 8 through 12, use the following sample sizes:


SCHOOLWIDE
ADM Student Attendance Records


<1,000 3
1,000-5,000 5


>5,000 7
8. Based upon review of the attendance records for a 1 month


N/A All attendance based on
period for (0) students whose attendance was reported in


half days.
nlinutes, did the School report minutes of attendance only for
actual classroom instmction attended by the students in
accordance with ADE's School Fiuance Procedl/res Mmlllal?


9. Based upon review of (0) high school students' records whose
attendance was reported in terms of absences, for all absence


N/A No lugh school.days reported in a 1 month period, did the School report the
absences in accordance with the method(s) provided in ADE's
ScllOOI Finauce Procedl/res Malll/nl?


10. Based upon review of (0) high school students' attendance
records, did the School prorate the membership of the high


N/A No high school.school students enrolled in less than four subjects as provided
in ADE's ScllOOI Fiuauce Procedl/res Mnuual?


~
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11. For schools offering an Arizona Online Insh'uction (AOI)
Program, based upon a review of (0) AOI students' attendance
records for 4 weeks:


a. Was the guardian-approved or School computer-generated
daily log describing the amount of time spent by the N/A No AOI program.
student on academic tasks maintained by the participating
AOI School? A.R.S. §15-808(E)


b. Did the hoUl'S l'eported to ADE agr'ee to the guardian-
approved or School computer-generated daily log? N/A No AOI program.


12. Based upon review of (0) students' attendance records (all
grades) for students withdrawn for having 10 consecutive


N/A No students withdrawn forunexcused absences, was the student only counted in
membership through the last day of actual attendance? tmexcused absences.


A.R.S. §15-901(A)(2).


~For questions 13 through 15, use the following sample sizes:


SCHOOLWIDE
ADM EutriesfWithdmwals


<1,000 5


1,000-5,000 10-+--
>5,000 15


13. Based upon review of (5) entries: (Note: Emollment forms are 1_
not required for continuing students at the same school.)


a. Were the enh'y dates entered into the School's
computerized attendance system within 5 working days


Yesafter the actual date of enhy and was documentation
maintained to support the date of data enhy?


b. Did the enhy date in the computerized attendance system
agree to the enhy form? Yes


c. Did the teacher's attendance registers, if used, and other
documentation support the enh'y date in the computerized Yes


attendance system?


d. Did membership for continuing/pl'e-enrolled students
begin with either the fil'St day of actual attendance or the
first day that classroom insh'uction was offered, provided


Yesthat the students actually attended within the first 10 days
of school? For all other students, membership begins with
the first day of actual attendance. ADE's ScJIOO! Fillallce
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Procedures Mal/ual.


14. Based upon review of (5) withdrawals:


a. Were the withdrawal dates entered into the School's
computerized attendance system within 5 working days


Yesafter the actual date of withdrawal and was docmnentation
maintained to support the date of data entry? (Note: "Day
of withdrawal" means: a.) the later of the student's
withdrawal date or the day the school is notified the
shldent will not be rehrrning; or b.) the 10fu day of non-
attendance for students withdrawn for having ten
consecutive unexcused absences.)


b. Did the withdrawal date in the attendance system agree to
the withdrawal form? (Note: If the computerized
attendance system requires the school to input the first day Yes


of non-attendance for a student to be counted in
membership through the last day of actual attendance, the
withdrawal date on the system should be the school day
following the withdrawal date on the form.)


c. Did the teachers' attendance registers, if used, and other
supporting documentation support the withdrawal date in Yes


the computerized attendance system?


d. Was an Official Notice of Pupil Withdrawal form prepared
and retained for each withdrawal and signed by a school Yes


administrator? A.R.S. §15-827.


15. For schools offering an AOI program, based on a review of (0)
NJA No AOI program.student records were all pupils who participated in AOI


residents of this State? A.R.S. §15-808(B).


For question 16, use the following sample sizes:


SCHOOLWIDE
ADM Days


<1,000 3


1,000-5,000 5


>5,000 7


16. Based upon review of (3) days for various campuses, grades,
and classes in the computerized attendance system, did the


Yesshtdent absences from each day agree to the teachers'
attendance registers, absence slips, or other supporting
documentation, if used?
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17. Did the school have adequate electronic or manual controls in
place to ensure that any changes to the original record of


Yesstudent attendance data were properly authorized and
documented, including the names or identification numbers of
the persons making and authorizing the changes?


18. Was the School's membership/absence information submitted
to ADE electronically at least· once every 20 school days


Yesthrough the last day of instruction (with the first 20 day period
beginning the first session day of school or the opening of SAIS
for CUl'rent fiscal year data submission, whichever is later)?
A.R.S. §15-1042(H).


19. Based upon review of the School's 40lh and 100lh day
information uploaded to ADE, did the membership and
absences agree with the School's computerized attendance Yes


system records? (Note: For an ADI program, review year-end
attendance information.)


YesjNo Comments
Open Meeting Law A.R.S. § 38-431.01 and § 38-431.02 (See also
Attorney General Opinion 100-009)


1. Did the school file a disclosure statement with the Secretary of
the State identifying where public notices of its meetings will Yes
be posted?


2. Did the school maintain a record of notices that includes a copy
of each notice that was posted and information regarding the Yes
date, time and place of posting?


3. Were notices and agenda of public meetings posted at least 24
hoUl's before the meeting? Yes


4. Were written minutes prepared or a recording made of
Governing Body meetings? Yes


Insurance Requirements A.R.S. §15-183(M)
Does the school have the required insurance for liability and property
loss? Yes


Tuition A.R.S. §15-185 (B)(7) (See also Attorney General Opinion 198-
007)
Did the school refrain from charging fees that may be considered
tuition? Yes
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Records Management
1. Did the school retain records in accordance with the Records


Retention and Disposition for Arizona School Dish'iets Manual
published by the Arizona State Library, Archives and Public Yes
Records (based on the testing conducted durlllg the course of
the audit)?


2, Was adequate documentation retamed to support amounts in
the financial statements (if the school is not the primary
reportlllg entity - was adequate documentation retained to Yes


I


support revenue and expenses in the charter school)?


This Questionnaire was completed III accordance with the minimum audit standards as set forth III the lllsh'uctions
on pages 2 and 3.


KLECKA, WILKINS & KLECKA, CPAs
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INSTRUCTIONS


NOTE: This questionnaire should only be used for schools that are exempt from the
Uniform System of Financial Records for Arizona Charter Schools (schools that
HAVE an exception). If a school is subject to procurement requirements pursuant to
A.R.S. §15-189.02 and 41-2535(A), this questionnaire should be used in conjunction
with the Procurement Questionnaire (see audit guidelines memo dated 6/10) which is
available on the Arizona State Board for Charter Schools' website http://asbcs.az.gov.


In order to determine whether a charter school that is exempt from the requirements of
the Uniform System of Financial Records for Arizona Charter Schools (USFRCS) is
complying with applicable legal requirements, the auditors must complete the following
Legal Compliance QuestiOlillaire (Note: This questionnaire is not comprehensive of all
legal requirements for charter schools. As such, this document should not be the sole
reference to determine all laws and regulations that are applicable to charter schools).


The following prescribed minimum audit standards for completing the Legal
Compliance Questionnaire must be used in all audits. TI1e State Board for Charter
Schools may reject audits not meeting U1ese standards.


• Sufficient, appropriate evidence must be obtained annually for each question to
satisfactorily determine whether the school complies with the legal requirements,
and the evidence must be documented in the working papers.


• Evidence may be obtained through test work, observation, examination, and client
assertion. However, client assertion alone is not adequate evidence to support "Yes"
answers to the questionnaire.


• Population size should be considered in determining the number of items to test,
and U1e items selected should be representative of the population.


• The number of items tested must be sufficient to determine wheU1er a deficiency was
the result of an isolated incident or a recurring problem. Therefore, testing one
transaction, record, or item is not sufficient.


• TI1e sample size should be expanded if the auditor calillot clearly determine whether
the school complies with the legal requirements on that question.


• If sufficient evidence has been obtained and documented during U1e current audit,
that evidence may be referenced to answer questions.
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+ All "No" and "N/A" answers must be adequately explained in the comments
column or in an attachment. Findings must be described in sufficient detail to enable
the State Board for Charter Schools to describe the finding in a letter. The
description should include the number of items tested and the number of exceptions
noted.


+ A "Yes" answer indicates that the auditor has determined that the school complies
with the legal requirements of the question and a "No" answer indicates the school
does not comply. However, the final determination of compliance on each question,
as well as overall compliance with legal requirements, is made by the State Board for
Charter Schools based on the evidence presented in the questionnaire, audit reports,
the auditor's working papers, and any other sources.


The resulting audit working papers supporting auditors' answers to the Legal
Compliance Questionnaire must be made available on request for review by the State
Board for Charter Schools. To facilitate this review, auditors may wish to include in the
working papers a copy of the Questionnaire containing references to audit procedures
performed for each question.
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Legal Compliance Questionnaire


Questions/Subied Area Yes!No Comments
Personnel


1. Did the school have fingerprint clearance cards (FCC) for 100%
of the required persOimel as of the testing date? A.R.S. §15-183 Yes
(C)(4)


(QUESTIONS #2a THROUGH 2c ONLY APPLY TO NEW HIRES
AND DO NOT APPLY IF AN INDIVIDUAL'S FCC HAS
EXPIRED.)


2. For each individual referenced in #1 that did not have a FCC,
please provide the following information (provide
supplemental pages, if necessary) (See agency guidance
available on the Board's website prior to completing these
questions):


a. Was an application for a FCC on file with the Deparhnent N/A All required personnel had
of Public Safety (DPS) as of the testing date? FCCs.


b. Did DPS receive the application prior to the hire date? N/A All required personnel had
FCCs.


c. Prior to placement, did the school do all of the following?


i) Document the necessity for hiring/placing the N/A All required personnel had
individual prior to receiving a FCC? FCCs.


ti) Obtain statewide criminal history information on the N/A All required personnel had
individual as required by Laws 2005, Chapter 21? FCCs.


iii) Obtain references from the applicant's current and
previous employers as required by Laws 2005, Chapter N/A All required persOimel had
217 FCes.


3. Did the charter school maintain up-to-date fingerprints of
all governing board members as of the testing date? Yes
Charter Contract!


4. Were all other personnel fingerprint checked as of the
testing date? A.R.S. §15-183 (C)(4); A.R.S. §15-512 Yes


5. Did the charter school inform the parents and guardians of


y~~
I


pupils enrolled in the school of the availability of resume


I
information for all employees who provide instruction to
pupils? A.R.S. §15-183 (Fl


I Specific contract cites could not be provided as tenu references vary per contract year.
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YesjNo Comments


Required Filings
1. Is the school in good standing with the following regulatory


bodies:


a. Internal Revenue Service for payroll taxes, income taxes (if Yes
applicable) and required tax forms? (26 U.S.c. §3402)


b. Corporation Commission (annual report)? (Charter Yes
Contract)


c. Arizona Department of Revenue for payroll taxes, state Yes
income taxes (if applicable) and applicable tax forms?
(A.R.S. §43-401 and §43-1111)


d, State lUlemploymentcontribution requirements? (A.R.S. § Yes
23-721 et seq)


I
2, Was a copy of the adopted budget signed by a majority of the


Governing Board members and filed with the Superintendent
of Public Insh'uction by July 18? A.R.S. §15-905 (B) and (E) and Yes
§15-183 (E)(6)


3. Was the Annual Financial Report (AFR) sent to the
Superintendent of Public Insh'uction by October 15th? A.R.S. Yes
§15-183 (E) (6) and 15-904 (A)


Special Education
1, Is the staff the school uses to provide special education services Yes


(internal or contracted) certified in special education?
2. Does the school conduct 45 day screening on all new students? Yes


AAC R7-2-401I;:.;. Are "~Iwti~ Md IEP,"O 'I, fo' opreW ,domti"" Yes
students? 34 CFR 300.341-350 and 300.531-536


Classroom Site Fund - A.R.S. §15-977 & OAG Memorandum
#44


1. Did the School properly allocate Classroom Site Fund receipts
among the following projects: lOll-Base Salary (20%), 1012- Yes
Performance Pay (40%), and 1013-0ther (40%)7


2. For Project 1011, were expenses only for teacher base salary
increases and employment-related expenses? Yes


3. For Project 1012, were expenses only for performance-based
teacher compensation increases and employment-related Yes
expenses?


I


4. For Project 1013, were expenses only for class size reduction,
teacher compensation increases, AIMS intervention progralns,
teacher development, dropout prevention programs, and Yes
teacher liability insurance premimns?


5, Did the School use Classroom Site monies to supplement rather
than supplant, existing funding from all other sources?(See Yes
USFRCS Memorandum No, 44 for guidance for Classroom Site
Projects.)
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6. If the School had monies remaining at year-end, were they
properly carried forward in the three Classroom Site Projects
(1011,1012, and 1013) to help ensure that the restrictions placed Yes
on the original allocation of revenues is applied in future
years?


7. Did the School have sufficient cash at year- end to cover the
carryover monies? Yes


Student Attendance Reportin~


If test work performed in questions 3-16 and 19 of this section
discloses a net overstatement or understatement of membership
andlor absence days, report the net overstatement or
understatement in the "Comments" column.


Yes/No Comments
1. Was school in session for at least 180 days or 144 days for


schools operating on a 4-day week, or did the governing board
adopt a calendar with an equivalent number of minutes of Yes
instruction per school year based on a different number of days
of instruction and were membership and attendance recorded
for each day school was in session? A.R.S. §§15-902 (H), (I),
and (J) and 15-341.01.


2. Did the School ensure that:
(Note: Instruction hours do not include periods of the day in
which an instructional program or course of study is not being
offered, including, but not limited to, Itmch, recesses, home
room periods, study hall periods, and early release or late start
hours. ADE's School Finance Procedures ManuaD
a. Kindergarten was in session for at least 356 hours? A.R.S. Yes


I
§15-901(A)(2).


b. Grades 1 through 3 were in session for at least 712 hours? Yes
A.R.S. §15-901(A)(2).


c. Grades 4 through 6 were in session for at least 890 hours? Yes
A.R.S. §15-901(A)(2l.


d. Grades 7 and 8 were in session for at least 1,068 hours for
fiscal year 2010 (1,000 hours for FY 2011 and thereafter)? Yes
A.R.S. §15-901(A)(2).


e. For high school, a full-time instructional program meets at
least 720 hours during the mininlUm number of days Yes
required? A.R.S. §15-901(A)(2).


f. For high school, a full-time instructional program includes
at least four subjects, each of which if taught each school Yes
day for the lninimum number of days required in a school


yN', wmlld fiN'.mJnim,= of 123 h=,. y""~f' L
number of subjects totaling at least 20 hours per week,
prorated for any week with fewer than 5 school days?
A.R.S. §15-90HA)(2).
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For Student Attendance Reporting qnestions 3-16, the andit firm
mnst select and test the specified nnmbel' of transactions (records,
entries, withdrawals, or days) as shown in the sample size
instrnctions before each section. That sample shonld inclnde 3 01'


more grade levels and 3 or more campuses, where applicable. The
listed sample sizes represent the minimum level of required test work.
The audit firm shonld use its jndgment in determining whether a
larger sample is needed. All stndent attendance records tested in
steps 3-10 and 16 shonld be selected from the 100lh day reporting
period.


In the parentheses provided in questions 3-16, indicate the actual
number of transactions tested. If all transactions were tested, indicate
such in the "Comments" column.


For questions 3-5 select at least 3 student attendance records.


3, If the School had an early (pre-)kindergarten program, based
upon review of (0) early (pre-) kindergarten students'
attendance records, did the School only calculate and submit N/A No early kindergarten,


ADM data to ADE for this program if the program was
designed to advance students to the first grade at the end of the
of the school year? A.R.S. §15-901(A)(2)(a)(i) and USFRCS
Memorandum No. 33,


4, Based upon review of (3) students' attendance records in
kindergarten programs with instructional time between 356
and 692 hours a year, were students not in attendance for at


Yesleast three-quarters of the day cotmted as being absent? If the
instructional time for the year was 692 hours or more, were
students not in attendance at least one-half of the day counted
as being absent? A.R.S. §§15-901(A)(2)(a)i) and 15-
901(A)(6)(a)(i) ,


5. If the School had an early first grade program, based upon
review of (0) early first grade students' attendance records, did


N/A No early first grade,the School calculate and submit ADM for this program as it
would for kindergarten in accordance with ADE's School
Finance Procedures Mauual? A.R.S. §15-901(A)(2)(b)(i),


For questions 6 and 7, use the following sample sizes:


Student Attendance
SCHOOLWIDE ADM Records


<1,000 5


1,000-5,000 10


>5,000 15
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6. Based on review of (5) students' attendance records at
elementary and junior high schools, in which attendance was
based on half days, were students in attendance for less than
one-half the day counted as being absent for one full day?
Were students in attendance for at least one-half day, but less


Yesthan three-quarters of a day, counted as being absent for one-
half day? Were students in attendance for at least three-
quarters of a day counted in attendance for a day?
A.R.S. §15-901(A)(6)(b)(ii).


7. Based upon review of (0) students' attendance records at
elementary and junior high schools where attendance was


N/A Elementary attendancebased on quarter days, were students in attendance for more
than three-quarters of the day counted in attendance for a day? based on half days.


Were students in attendance for three-quarters of the day or
less counted in attendance for each quarter of the day in
attendance? A.R.S. §15-901(A)(6)(b)(i).


For questions 8 through 12, use the following sample sizes:


SCHOOLWIDE
ADM Student Attendance Records


<1,000 3


1,000-5,000 5


>5,000 7
8. Based upon review of the attendance records for a 1 month


N/A All attendance based on
period for (0) students whose attendance was reported in
minutes, did the School report minutes of attendance only for


half and quarter days.


actual classroom instruction attended by the students in
accordance with ADE's School Finouce Procedures MalllIol?


9. Based upon review of (3) high school students' records whose
attendance was reported in terms of absences, for all absence


Yesdays reported in a 1 month period, did the School report the
absences in accordance with the method(s) provided in ADE's
School Finonce Procednres Mouuol?


10. Based upon review of (0) high school students' attendance
records, did the School prorate the membership of the high


N/A No students emolled inschool students emolled in less than four subjects as provided
in ADE's School Finonce Procedures Malmol? fewer than four subjects.
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11. For schools offering an Arizona Online Instruction (AO!)
Program, based upon a review of (0) AOI students' attendance
records for 4 weeks:


a. Was the guardian-approved 01' School computer-generated
daily log describing the amount of time spent by the N/A No AOI program.
student on academic tasks maintained by the participating
AOI School? A.R.S. §15-808(E)


--
b. Did the hours reported to ADE agree to the guardian-


approved or School computer-generated daily log? N/A No AOI progmm.


12. Based upon review of (0) students' attendance records (all
grades) for students withdrawn for having 10 consecutive


N/A No students withdrawn forunexcused absences, was the student only counted in
membership through the last day of actual attendance? unexcused absences.


A.R.S. §15-901(A)(2).


For questions 13 through 15, use the following sample sizes:
~-


SCHOOLWIDE
ADM EntrieslWithdrawals


<1,000 5
1,000-5,000 10


>5,000 15


13. Based upon review of (5) enh'ies: (Note: Enrollment forms are
not required for continuing students at the same schooL)


a. Were the enh'y dates entered into the School's
computerized attendance system within 5 working days


Yesafter the actual date of entr·y and was documentation
maintained to support the date of data entry?


--
b. Did the entry date in the computerized attendance system


agree to the entr·y form? Yes


c. Did the teacher's attendance registers, if used, and other
documentation support the entry date in the computerized Yes


attendance system?


d. Did membership for continuing/pre-emolled students
begin with either the first day of actual attendance 01' the
first day that classroom instr'uction was offered, provided


Yesthat the students actually attended within the first 10 days
of school? For all other students, membership begins with
the first day of actual attendance. ADE's School Fil1al1ce
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Procedllres Maullal.


14. Based upon review of (5) withdrawals:


a. Were the withdrawal dates entered into the School's
computerized attendance system within 5 working days


Yesafter the actual date of withdrawal and was documentation
maintained to support the date of data entry? (Note: "Day
of withdrawal" means: a.) the later of the student's
withdrawal date or the day the school is notified the
student will not be returning; or b.) the 10th day of non-
attendance for students withdrawn for having ten
consecutive unexcused absences.)


b. Did the withdrawal date in the attendance system agree to
the withdrawal form? (Note: If the computerized
attendance system requires the school to input the first day Yes


of non-attendance for a student to be counted in
membership through the last day of actual attendance, the
withdrawal date on the system should be the school day
following the withdrawal date on the form.)


c. Did the teachers' attendance registers, if used, and other
supporting documentation support the withdrawal date in Yes


the computerized attendance system?


d. Was an Official Notice of Pupil Withdrawal form prepared
and retained for each withdrawal and signed by a school Yes


administrator? A.R.S. §15-827.


15. For schools offering an AOI program, based on a review of (0)
N/A No AOI program.student records were all pupils who participated in AOI


residents of this State? A.R.S. §15-808(B).


For question 16, lise the following sample sizes:


SCHOOLWIDE
ADM Days


<1,000 3
1,000-5,000 5


>5,000 7


16. Based upon review of (3) days for various campuses, grades,
and classes in the computerized attendance system, did the


Yesstudent absences from each day agree to the teachers'
attendance registers, absence slips, or other supporting
documentation, if used?
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17. Did the school have adequate electronic or manual controls in
place to ensure that any changes to the original record of


Yesstudent attendance data were properly authorized and
documented, including the names or identification numbers of
the persons making and authorizing the changes?


18. Was the School's membership/absence information submitted
to ADE electronically at least once every 20 school days


Yesthrough the last day of instruction (with the first 20 day period
beginning the first session day of school or the opening of SAlS
for current fiscal year data submission, whichever is later)?
A.R.S. §15-1042(H).


19. Based upon review of the School's 40th and 100th day
information uploaded to ADE, did the membership and
absences agree with the School's computerized attendance Yes


system records? (Note: For an AOI program, review year-end
attendance information.)


Yes/No Comments
Open Meeting Law A.R.S. § 38-431.01 and § 38-431.02 (See also
Attorney General Opinion 100-009)


1. Did the school file a disclosure statement with the Secretary of
the State identifying where public notices of its meetings will Yes
be posted?


2. Did the school maintain a record of notices that includes a copy
of each notice that was posted and information regarding the Yes
date, time and place of posting?


3. Were notices and agenda of public meetings posted at least 24
hours before the meeting? Yes


4. Were written minutes prepared or a recording made of
Governing Body meetings? Yes


Insurance Requirements A.R.S. §15-183(M)
Does the school have the required insurance for liability and property
loss? Yes


Tuition A.R.S. §15-185 (B}(7) (See also Attorney General Opinion 198-
007)
Did the school refrain from charging fees that may beconside~
tuition? Yes
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Records Manag;ement
1. Did the school retain records in accordance with the Records


Retention and Disposition for Arizona School Dish'icts Manual
published by the Arizona State Library, Archives and Public Yes
Records (based on the testing conducted during the course of
the audit)?


2. Was adequate documentation retained to support amounts in
the financial statements (if the school is not the primary
reporting entity - was adequate documentation retained to Yes
support revenue and expenses in the charter school)?


This Questiollilaire was completed in accordance WiUl the minimum audit standards as set forth in the insh'uctions
on pages 2 and 3.


KLECKA, WILKINS & KLECKA, CPAs


Preparer's Signatu 'e (Audit Firm Representative)
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Sequoia Charter School


Actual


FY __2012__ FY __2013__ FY _2014_______ FY _2015_______


ADM: 863.00 863.00 863.00 863.00


REVENUE


     State Equalization Assistance $5,362,524 $5,469,774 $5,579,170 $5,690,753


     Classroom Site Fund $191,881 $195,719 $199,633 $203,626


     Instructional Improvement Fund $30,287 $30,892 $31,510 $32,141


     Federal Funds/Grants $656,368 $669,495 $682,885 $696,543


     Other State Funds/Grants


     Food Service (e.g., NSLP, food sales) $744,989 $759,889 $775,087 $790,589


     Extracurricular Tax Credits $2,820 $2,876 $2,934 $2,993


     Contributions and Donations $98,189 $100,153 $102,156 $104,199


     Fundraising


     Earnings on Investments


     Student Activities


     Kindergarten Tuition (Applies only to FY10


        & FY11 unless expanded by Legislature)


     Other $1,069,849 $1,091,246 $1,113,071 $1,135,333


TOTAL REVENUE $8,156,908 $8,320,046 $8,486,447 $8,656,176


EXPENSES


Instructional


     Salaries $2,289,936 $2,335,735 $2,382,449 $2,430,098


     Payroll Taxes $175,179 $178,682 $182,256 $185,901


     Employee Benefits $602,620 $614,672 $626,966 $639,505


     Purchased Services (Consultants) $132,939 $135,597 $138,309 $141,075


     Purchased Services (Special Education) $48,000 $48,960 $49,939 $50,938


     Technology $20,000 $20,400 $20,808 $21,224


     Textbooks/Curriculum/Library $16,000 $62,000 $52,000 $53,040


     Instructional Supplies $68,417 $69,786 $71,181 $72,605


     Professional Development $25,000 $25,500 $26,010 $26,530


     Travel $7,222 $7,367 $7,514 $7,664


     Other $2,226 $2,271 $2,316 $2,363


Total Instructional $3,387,539 $3,500,970 $3,559,749 $3,630,944


Non-Instructional


     Salaries $1,655,666 $1,688,780 $1,722,555 $1,757,006


     Payroll Taxes $131,179 $133,802 $136,478 $139,208


     Employee Benefits $421,064 $429,485 $438,075 $446,836


     Purchased Services $110,392 $112,600 $114,852 $117,149


     Rent/Bond Payment $63,469 $64,738 $66,033 $67,354


     Repairs and Maintenance $77,600 $79,152 $80,735 $82,349


     Property, Casualty, Liability Insurance $74,854 $76,351 $77,878 $79,436


     Interest/Property Taxes $804,175 $820,258 $836,663 $853,397


     Communications $98,158 $100,121 $102,124 $104,166


     Furniture and Other Equipment $95,937 $97,856 $99,813 $101,809


     Note/Loan/Non-Facility Lease Payments $38,318 $39,084 $39,866 $40,663


     Audit $2,500 $2,550 $2,601 $2,653


     Legal


     Advertising/Marketing $14,529 $14,819 $15,116 $15,418


     Travel $26,782 $27,317 $27,864 $28,421


     Printing and Postage


     Supplies $308,453 $314,622 $320,914 $327,333


     Food Service $264,714 $270,009 $275,409 $280,917


     Transportation


     Student Activities


     Fees and Dues $6,507 $6,637 $6,770 $6,905


     Other $10,742 $10,957 $11,176 $11,399


Total Non-Instructional $4,205,038 $4,289,139 $4,374,921 $4,462,420


TOTAL EXPENSES $7,592,577 $7,790,109 $7,934,671 $8,093,364


Increase (Decrease) in Net Assets $564,331 $529,937 $551,776 $562,812


Net Assets, Beginning of Year $314,948 $879,279 $1,409,216 $1,960,992


Net Assets, End of Year $879,279 $1,409,216 $1,960,992 $2,523,804


Renewal Budget Plan


Projected Financial Information







Sequoia Charter School


ASSUMPTIONS/NOTES


Provides for 2% growth per year in reveneues and expenses


 2013 budget forTextbooks/Curriculum/Library includeds a purchase of $52,000 in additional textbooks per the PMP and then $52,00 per 


year after that increased by 2% per year


Other reveneues consists of administrative fees charged to Edkey, Inc. Schools and Edkey Management for services proved to those 


enitities
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Choice Education and Development Corporation - Sequoia Charter School - Entity ID 6446 


Schools: Sequoia Charter Elementary School 


Sequoia Charter Middle School 


Sequoia Secondary School 


 


Renewal Executive Summary 


 


 
Sources of Evidence for this Document 


 
Pursuant to A.R.S. 15-183.I, a charter may be renewed for successive periods of twenty years.  The 


Arizona State Board for Charter Schools (Board) has established a process for the renewal of a charter 


that is based on affirmative evidence in three areas: 


 


I. Success of the academic program, including academic achievement 


II. Viability of the organization, including fiscal management and compliance 


III. Adherence to the terms of the charter, including contract and legal compliance 


 


Evaluation of the charter holder's success in these three areas is based on a variety of information that 


w ill serve as sources of evidence in determining renewal of a charter.  These sources include, but are 


not limited to:   


 


 Pupil achievement data 


 Independent financial audits 


 Five-year interval summary reviews 


 Site visit reports 


 Monitoring reports  


 Application package for renewal 


 


 
Profile  


 
Choice Education and Development Corporation - Sequoia Charter School operates three schools 


serving grades K-6, 7-8, and 9-12.     


 


Graphs displaying the academic achievement for the past five years, if available, are provided on the 


next page.   
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I.  Success of the Academic Program 


 
The academic performance of the schools operated by the charter holder did not meet or demonstrate 


sufficient progress toward the Board’s level of adequate academic performance. Therefore, the charter 


holder was required to submit a Performance Management Plan in the academic section of the 


renewal application and to complete the Renewal Budget Plan. 


 


On March 15, 2012, the charter holder submitted two PMP narratives and templates with the 


application package, one for the elementary school and one that w ill be used for the secondary level, at 


both the middle and high schools.  The charter holder also submitted oversight documentation.  


 


A leadership team discussion took place on May 25 at the district’s administrative office with Ron Neil 


(Superintendent/Charter Representative), Patric Greer (Business Manager/Charter Representative), 


Curtis Cardine (Assistant Superintendent), Tamara Becker (Assistant Superintendent), Melinda Poit 


(District Data Analyst), Lori Graham (Principal-Sequoia Arts and Academics), Amy Fraser (Principal-


Sequoia Elementary Charter School), and David Blakeley (Principal-Sequoia Secondary Charter School).  


The leadership team reported that a shift in approach occurred for all schools operated by the charter 


holders Choice Education Development Corporation and Edkey, Inc., which have the same principals 


and are preparing to merge.  At that time, the operators adopted a district-w ide model, establishing the 


same policies and expectations across all schools.  Since that time, in addition hiring an assistant 


superintendent to administer the instructional program, the district has hired a person to oversee 


professional development for all schools, has hired an analyst and centralized data reporting, and has 


developed and is implementing a district-w ide performance-based teacher supervision and evaluation 


model.  Additionally, the team said the role of the principal has changed in the last two years to 


support district-w ide efforts.  


 


While the charter holder has three schools that it operates (Sequoia Charter Elementary School, 


Sequoia Charter Middle School and Sequoia Secondary School), two PMPs were submitted: one for 


the elementary school and a second one for the middle and high schools, referred to as the secondary 


school.  During the discussion, the leadership team members stated that the middle and high schools 


have been sharing a principal and some teachers.  On June 5, 2012, the charter holder submitted a 


School Closure Notification Request to close the Sequoia Charter Middle School, effective May 31, 


2012, and a Site Specific Change in Grades Served Notification Request to increase the grade levels 


served at Sequoia Secondary School from 9-12 to 7-12, effective for school year 2012-2013.   


 


Required submissions for the Academic Performance Section and the Renewal Budget Plan, as well as 


the applicable evaluation instrument and checklist, are included in the charter holder’s portfolio. The 


evaluation instrument completed by staff identifies whether the required information provided included 


a Full Description, a Partial Description, or a Very Limited Description. The checklist completed by staff 


identifies whether the required elements of the Detailed Business Plan were addressed. 


 


 
II. Viability of the Organization 
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Because the charter holder’s fiscal years 2009 financial statements were prepared assuming the 


organization will continue as a going concern
1
 and because the fiscal years 2009 and 2010 audits 


identified negative net assets at the end of each year, the charter was required to complete the 


Renewal Budget Plan and submit the Financial Sustainability Narrative and supporting evidence.  


Required submissions for the charter’s Financial Sustainability portion of the Detailed Business Plan 


Section of the application and the applicable checklist are included in the charter’s portfolio. The 


checklist completed by staff identifies whether the required elements of the Detailed Business Plan 


were addressed. 


 


The graph below shows the charter’s actual 100
th
 day average daily membership (ADM) for fiscal years 


2007 through 2011, the fiscal year 2012 ADM as of May 11, 2012 and projected ADM through 2015. 


Projections were provided by the charter as part of the submitted Renewal Budget Plan. The ADM 


included in the Renewal Budget Plan for fiscal year 2012 is approximately 65 ADM higher than reports 


available through the Arizona Department of Education’s website. 


 


 
 


As indicated in the graph above, after annual increases from fiscal years 2007 to 2011, the charter 


holder’s ADM decreased by approximately 30 from fiscal year 2011 to fiscal year 2012. Although the 


Renewal Budget Plan uses the same ADM (863) for fiscal years 2012 through 2015, the charter’s 


actual fiscal year 2012 ADM is lower. Therefore, the projected ADM included in the Renewal Budget 


Plan for fiscal year 2013 anticipates growth of approximately 8%. 


 


Choice Education and Development Corporation (CEDC) has five charter contracts with the Board – 


four of which are on the agenda for renewal consideration. In reviewing the five most recent audits 


(2007-2011) for CEDC, the financial statements for fiscal years 2007 through 2009 were prepared 


assuming the organization will continue as a going concern. While the audits show CEDC began each 


fiscal year w ith negative nets, CEDC ended fiscal year 2011 with positive net assets of $654,742. As of 


June 30, 2011, CEDC had sufficient cash and other readily available resources [$4,146,764] to satisfy 


                                                 
1
 “Going concern” is the idea that an organization will continue to engage in its activities for the foreseeable future. If the 


auditor doubts that the organization will exist for at least the next year, the auditor’s report would include a paragraph 


indicating this, as was the case for Choice Education and Development Corporation. 
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obligations due within the next year [$1,834,718]. In three of the five years (2008, 2010 and 2011), 


CEDC’s revenues exceeded expenses. Further, between fiscal years 2008 and 2011, CEDC ending 


cash has grown from $285,940 to $999,129. The Renewal Budget Plan submitted for CEDC – Sequoia 


Charter School projects net assets to increase each year. 


 


In the Financial Sustainability Narrative, which is the same for each of the four charters on the agenda, 


CEDC states, “ The corporation had negative net assets in prior years but the growth of the schools 


and the stability provided by the bond which it participated has allowed it to grow out of that situation.”  


The narrative indicates that on March 9, 2012, the board of directors for CEDC and Edkey, Inc. 


approved a merger of the two entities effective June 30, 2012.
2
 CEDC submitted a memorandum 


explaining the merger and merger documents. 


 


 


 
III. Adherence to the Terms of the Charter 


 
A.  Compliance Matters Requiring Board or Other Agency Action


3
  


 


Over the past six years, there were no items to report.  


 


  


B.  Other Compliance Matters
4
  


 


The fiscal year 2008 audit identified an issue that required a corrective action plan (CAP). Specifically, 


the audit indicated that the charter holder did not have sufficient cash to cover its Classroom Site Fund 


carryover. Additionally, the audit indicated that based on the schedules provided by the charter holder, 


it could not be determined whether base salaries for teachers have supplanted Classroom Site Fund 


monies. The charter holder submitted a satisfactory CAP. 


 


For the previous five fiscal years, the charter holder has failed to submit its Annual Financial Report, 


Budget and annual audit for one or more years. 


 


 


C.  Charter Holder’s Organizational Membership 


 


Because the organizational membership on file w ith the Board was consistent w ith the information on 


file w ith the Arizona Corporation Commission, the charter holder was not required to submit the 


charter holder’s Organizational Membership portion of the Detailed Business Plan Section.  


 


 
Board Options 


 
 


Option 1: The Board may approve the renewal. Staff recommends the following language provided for 


consideration: Renewal is based on consideration of academic, fiscal and contractual compliance of the 


                                                 
2
 One of Edkey’s three charters with the Board is on the agenda for renewal consideration. 


3
 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”. 


4
 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”. 
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charter holder. In this case, there is a record of academic performance below the Board’s level of 


adequate academic performance, which has been addressed by the charter holder through the 


inclusion of a performance management plan as part of the renewal application package and can be 


incorporated in the charter contract. There is also a record of past contractual noncompliance which 


has been reviewed. With that taken into consideration as well as all information provided to the Board 


for consideration of this renewal application package and during its discussion with representatives of 


the charter holder, I move to approve the request for charter renewal and grant a renewal contract to 


Choice Education and Development Corporation - Sequoia Charter School that incorporates the 


performance management plan. 


 


Option 2: The Board may deny the renewal. The following language is provided for consideration: 


Based upon a review of the information provided by the representatives of the charter holder and the 


contents of the application package which includes the academic performance, the fiscal compliance, 


and legal and contractual compliance of the charter holder over the charter term, I move to deny the 


request for charter renewal and to not grant a renewal contract for Choice Education and Development 


Corporation - Sequoia Charter School. Specifically, the charter holder, during the term of the contract, 


failed to meet the obligations of the contract or failed to comply with state law when it: 


  


1. Failed to provide a learning environment that improved pupil achievement in accordance with 


A.R.S. § 15-181(A).  


2. Other specific reasons the Board may have found during its consideration including…  


 


 





