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Santa Cruz Valley Opportunities in Education - Entity ID 79066

School: Montessori De Santa Cruz — St. Ann’s Hall

Renewal Executive Summary

Performance Summary

During the five-year interval review of the charter, Santa Cruz Valley Opportunities in Education was
required to submit a Performance Management Plan (PMP) as an intervention because the school
operated by the charter holder did not meet the academic expectations set forth by the Board. At the
time Santa Cruz Valley Opportunities in Education became eligible to apply for renewal, the charter
holder again did not meet the academic performance expectations of the Board as set forth in the
Performance Framework and was required to submit a Demonstration of Sufficient Progress (DSP) as
part of the renewal application package. The charter holder was able to demonstrate the school is
making sufficient progress toward the Board’s expectations through the submission of the required
information or evidence reviewed during an on-site visit. In the most recent fiscal year for which there is
State assessment data available, Montessori De Santa Cruz — St. Ann’s Hall received an overall rating of
“Does Not Meet” the Board’s academic standards.

The charter holder did not meet the financial performance expectations of the Board as set forth in the
Performance Framework and was required to submit a financial performance response. Staff’s
evaluation of the response resulted in zero “Acceptable” and five “Not Acceptable” determinations.

The charter holder’s organizational membership on file with the Board was not consistent with the
information on file with the Arizona Corporation Commission and the charter holder was required to
submit the Organizational Membership portion of the Detailed Business Plan Section of the renewal
application. At the time of this report, the charter holder has been unable to complete all the
appropriate filings to align the organizational membership on file with the Board and the Arizona
Corporation Commission; however, the charter holder is making progress toward ensuring alignment
between the organizational membership on file with the Board and the Arizona Corporation
Commission.

The charter holder did have compliance matters, which have been resolved.

| Profile

Santa Cruz Valley Opportunities in Education, Inc. operates one school serving grades K-6. The graph
below shows the charter holder’s actual 100" day average daily membership (ADM) for fiscal years
2010-2014.

SANTA CRUZ VALLEY OPPORTUNITIES IN EDUCATION, INC.:
Historical ADM for FY 2010 - 2014
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A dashboard representation of Montessori De Santa Cruz — St. Ann’s Hall’s academic outcomes, based
upon the indicators and measures adopted by the Board, is provided below.

Academic Performance

Edit this section.

Montessori De Santa Cruz - St. Ann's Hall

2012 2013
Small Traditional
Elementary School (K-6) Elementary School (K to 6)
1. Growth Measure A::i::: 4| Weight | Measure A::]’gnr:: 4 | Weight
. vach N 75 |55 s o
‘ Reading | 49.5 50 » N
1b. SGP Bottom 25%  enin w0 19 e 0 0
‘ ’ Reading NR 0 0 NN [ 0 0
2. Proﬁciency Measure A::i];::d Weight | Measure AsP;?;:d ‘ Weight
; Math 31/ 48.9 50 7.5 11.25
2a. Percent Passing - T 1
Reading |72/ 67.2 75 7.5 |80.8 /773 75 | 11.25
26. Composite School | Math | EEERENIINN 7 5 I 25
Comparison Reading 5.7 | 75 7.5 2.8 | 75 11.25
Math NR 0 0 NR 0 0
2c. Subgroup ELL -
Reading NR 0 0 NR 0 0
Math 24/ 41.5 50 3.75 NR 0 0
2c. Subgroup FRL 5
|Reading |56 /625 50 3.75 NR 0 0
Math 13 /197 50 3.75 NR 0 0
2c. Subgroup SPED f 5 i T
Reading |47 / 33.1 75 3.75 NR ‘ 0 0
3. State Accountability Measure A::ig::d Weight | Measure AsP:i1gnr::d Weight
3a. State Accountability _- 5 C 50 5
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating |
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 45_31 100 62.5 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

I. Success of the Academic Program

The FY2013 overall rating for the school on the Board’s academic performance measures was 62.5
including points received for the FY2013 letter grade of C as reported by the Arizona Department of
Education. The FY2012 overall rating for the school on the Board’s academic performance measures was
45.31 including points received for the FY2012 letter grade of D as reported by the Arizona Department
of Education.

The following is a timeline of activities that have occurred related to the academic performance of Santa
Cruz Valley Opportunities in Education, Inc.:

July, 2011: Santa Cruz Valley Opportunities in Education, Inc. was notified that the charter holder was
required to submit a Performance Management Plan on or before September 1, 2011 for the five-year
interval review because Montessori De Santa Cruz — St. Ann’s Hall, a school operated by the charter
holder, did not meet the academic expectations set forth by the Board.
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September, 2011: Santa Cruz Valley Opportunities in Education, Inc. timely submitted a Performance
Management Plan (portfolio: i. Performance Management Plan).

January, 2013: The Board released FY2012 Academic Dashboards; Montessori De Santa Cruz — St. Ann’s
Hall received an overall rating of “Does Not Meet” the Board’s academic standards and Santa Cruz Valley
Opportunities in Education, Inc. did not meet the Board’s academic performance expectations. The
charter holder was assigned a Demonstration of Sufficient Progress (DSP) for Montessori De Santa Cruz
— St. Ann’s Hall as part of an annual reporting requirement (portfolio: h. FY12 DSP Submission).

September, 2013: The Board released FY2013 Academic Dashboards; Montessori De Santa Cruz — St.
Ann’s Hall received an overall rating of “Does Not Meet” the Board’s academic standards and Santa Cruz
Valley Opportunities in Education, Inc. did not meet the Board’s academic performance expectations.
The charter holder was not assigned a DSP as part of an annual reporting requirement because a final
evaluation of the FY2013 DSP had not yet been completed and the charter holder would become eligible
for renewal within the fiscal year.

October, 2013: Following a preliminary evaluation of the FY2012 DSP, the Board conducted a site visit
on October 24, 2013 to meet with the school’s leadership. The charter holder was able to submit
additional evidence for 48 hours after the site visit (portfolio: g. FY12 DSP Site Visit Evidence List).

November, 2013: Board staff completed a final evaluation (portfolio: f. FY2012 DSP Evaluation
Instrument) of the charter holder’s FY2012 DSP and made the evaluation available to the charter holder.
In that final evaluation of the FY2012 DSP, Board staff determined that the charter holder’s
Demonstration of Sufficient Progress was not sufficient in all areas. In areas that were evaluated as not
acceptable, Board staff provided the charter holder with technical guidance. The findings contained in
the final evaluation of the FY2012 DSP were grounded in a limited evaluation of the school’s evidence as
compared to the evaluation used in completing final evaluation of the FY2013 DSP submitted as part of
the Renewal Application.

December, 2013: Board staff provided the charter holder, through its authorized representatives, Mr.
Todd Harrison and Ms. Laurinda Oswald, with Renewal Notification Information, which included
notification of the renewal process, the date on which the charter holder would become eligible to apply
for renewal December 30, 2013, the deadline date on which the renewal application package would be
due to the Board March 30, 2014, information on the availability of the charter holder’s renewal
application as well as instruction on how to access the renewal application, and notification of the
requirement to submit a Renewal DSP as a component of its renewal application package because the
school did not meet the academic performance expectations set forth by the Board.

March, 2014: A Renewal Application and FY2013 DSP for Montessori De Santa Cruz — St. Ann’s Hall was
timely submitted by the charter representative.

Renewal Application DSP

Following a preliminary evaluation of the DSP, staff conducted a site visit on May 6, 2014 to meet with
the school’s leadership, as selected by the school, to confirm evidence of the processes described in the
DSP and review additional evidence to be considered in the final evaluation (presented in the charter
holder’s renewal portfolio: c. DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the
charter holder’s Demonstration of Sufficient Progress submission. The following representatives of
Santa Cruz Valley Opportunities in Education were present at the site visit:
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Name Role
Todd Harrison Charter Holder
Leah Karan Pre-K teacher/ Curriculum Coordinator
Phyllis Durden Director
Susan Weckwerth Administrative and Academic Coordinator

The DSP submitted by Santa Cruz Valley Opportunities in Education for Montessori De Santa Cruz — St.
Ann’s Hall was required to address the areas (curriculum, monitoring instruction, assessment, and
professional development) for the measures for which the charter holder was required to provide a
response. The charter holder was provided a copy of the initial evaluation prior to the site visit and
informed that areas initially evaluated as not acceptable could be addressed with additional evidence at
the time of the visit. The charter holder also had 48 hours following the site visit to submit relevant
evidence.

After considering information in the DSP, evidence provided at the time of the site visit, and additional
evidence submitted following the site visit, the charter holder demonstrated evidence of a sustained
improvement plan that includes implementation of a curriculum that contributes to increased student
growth and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College
and Career Ready Standards (ACCR) into instruction, implementation of a plan for monitoring and
documenting increases in student growth and proficiency, and implementation of a professional
development plan that contributed to increased student growth and proficiency.

Data and analysis provided demonstrates improved academic performance based on data generated
from valid and reliable assessment sources. The data and analysis demonstrates improved growth and
proficiency in Math and Reading in the whole school population as well as for students within the ELL,
FRL, and SPED subgroups; and improved growth for students in the bottom 25%.

Based on the findings summarized above and described below, staff determined that the charter holder
demonstrated sufficient progress towards meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:
Curriculum:

In the area of curriculum, Santa Cruz Valley Opportunities in Education’s demonstration of sufficient
progress was evaluated as Meets. The charter holder provided evidence of a sustained improvement
plan that includes implementation of a curriculum that contributes to increased student growth and
proficiency. Specifically, the charter holder provided evidence of a system to create, implement,
evaluate and revise curriculum aligned with Arizona’s College and Career Ready Standards with clearly
defined and measurable implementation across the school.

The charter holder’s demonstration of sufficient progress in the area of curriculum is acceptable.

e The charter holder must provide evidence of implementation of a systematic process the school
uses to create/adopt curriculum. Sufficient evidence will demonstrate how and when the
school evaluates curriculum options, what findings the school makes about curriculum options,
and who is involved in the curriculum adoption process.

o The charter holder provided “Supplemental Evidence of How Why and by Whom
Decisions are Made”, “Board Meeting Minutes 2010-2013", “Faculty Meeting Minutes
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2012-2013”, “Faculty Meeting Minutes 2013-2014 and sign-in sheets,” and “Procedures
For Supplementing the Montessori Curriculum.” The charter holder indicated that this
curriculum was adopted with the original charter application in 1999, and provided the
pages of the original charter application as evidence. The procedure document
describes the more recent process for ensuring alignment of the curriculum with ACCR
Standards and adopting supplemental curriculum/resources to ensure the proper
alignment. This process includes planning by identifying the need using data, developing
by identifying and evaluating potential resources that are Montessori-compatible,
getting approval from the Director, establishing a time to re-evaluate, and implementing
and evaluating the curriculum. The Board Meeting Minutes and Faculty Meeting
Minutes document the implementation of the process for supplemental curriculum
adoption and alignment including due dates for completion, meetings to discuss
progress as the alignment documents were being created. These documents describe
and provide evidence of the implementation of a systematic process used for creating
the curriculum aligned to ACCR Standards.

e The charter holder must provide evidence that the school has in place a system for
implementing the curriculum consistently across the school. Sufficient evidence will
demonstrate the school utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for the consistent use of
these tools.

o The charter holder provided “Curriculum Monitoring Integration of the standards into
Instruction of Math and Language”, “2013-2014 Montessori de Santa Cruz Scope and
Sequence”, “MRX — Montessori Records Xpress” and “Curriculum work plan and work
plan materials.” These documents demonstrate the process the teachers use with the
Scope and Sequence, individualized work plans and Montessori Records Xpress to
implement curriculum aligned to ACCR Standards. The narrative provided described the
process and the supporting documents provided evidence of the information and how it
is used to implement the curriculum consistently across the school. Examples for all
grade levels and content areas were provided to demonstrate consistency in
implementation. These documents demonstrate a system for implementing the
curriculum consistently across the school.

o The charter holder provided “Lesson Plan Binders Math/Reading at each grade level.”
The binders include lesson plans, work plans, ACCR Standards, and aligned activities. The
lesson plans align with the work plans and standards. These documents provide
evidence of a system for implementing the curriculum consistently across the school.

o The charter holder must provide evidence of implementation of a systematic process for
evaluating and revising curriculum. Sufficient evidence will demonstrate how the school
evaluates how effectively the curriculum enables students to master the standards, identifies
gaps in the curriculum, and demonstrates how the school is addressing curricular gaps.

o The charter holder provided “Process for Supplementing the Curriculum”, “Process to
Identify Gaps in 6" Grade Reading and Language Arts”, “Learning Math Through the Arts
Intervention Program Binder.” These documents provide a description and demonstrate
implementation of the process for identifying gaps in the curriculum and the process for
supplementing instruction to address the gaps. The process is comprised of five steps:

Planning, Developing, Approval, Implementing, and Evaluating. The 6" grade document
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describes how the teacher followed the steps in the process and included examples of
the supplemental resources and lessons created to address the identified gap. These
documents provide evidence of a system process for evaluating and revising curriculum.

e The charter holder must demonstrate implementation of a curriculum aligned to the ACCR
Standards.

o The charter holder provided The charter holder provided “Curriculum Monitoring
Integration of the standards into Instruction of Math and Language”, “2013-2014
Montessori de Santa Cruz Scope and Sequence”, “MRX — Montessori Records Xpress”,
“Curriculum work plan and work plan materials” and Lesson Plan Binders Math/Reading
at each grade level.” These documents demonstrate the process the teachers use with
the Scope and Sequence, individualized work plans and Montessori Records Xpress to
implement curriculum aligned to ACCR Standards. The scope and sequence document
identifies for each grade level and content area, the standards to be taught each month.
For each standard a list of the learning activities, Montessori materials, and
supplemental materials were provided. These documents implementation of a
curriculum aligned to ACCR Standards.

e The charter holder must demonstrate implementation of a curriculum adapted to meet the
needs of subgroup populations. Sufficient evidence will demonstrate there is curriculum
intended to provide differentiated materials, activities, and/or strategies for struggling students
within the subgroups.

o The charter holder provided “Lesson Plan Binders Math/Reading at each grade level”.
The lesson plan binders include materials labeled for use with students in the bottom
25%, ELL students, FRL students, and students with disabilities that demonstrated
adaptation of curriculum to meet the needs of students. These documents provide
evidence of a system for adapting curriculum to meet the needs of students within the
subgroups.

o The charter holder provided “Learning Math Through the Arts Intervention Program
Binder,” “Intervention Documentation,” and “Tutoring Documentation.” The lesson
plan binders include materials labeled for use with students in the bottom 25%, ELL
students, FRL students, and students with disabilities that demonstrated adaptation of
curriculum to meet the needs of students. The learning math through the arts materials
included the school’s analysis of AIMS data to identify math weaknesses, math concepts
to be addressed through the program as an intervention and supplemental curriculum
materials. The intervention documentation contained a log of the date, duration, and
lesson from Learning Math through the Arts that was used for intervention. The tutoring
documentation stated that students identified as have weaknesses in math, reading, or
writing are identified for tutoring. Documentation included a log recording the duration
of tutoring sessions the grade level and subject for the tutoring session. The documents
provide evidence of a system for adapting curriculum to meet the needs of students
within the subgroups.

Monitoring Instruction:
In the area of monitoring instruction, Santa Cruz Valley Opportunities in Education’s demonstration of

sufficient progress was evaluated as Meets.
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The charter holder provided evidence of a sustained improvement plan that includes implementation of
a plan for monitoring the integration of the Arizona’s College and Career Ready Standards into
instruction. Specifically, the charter holder provided evidence of a system to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the instructional practices of
the teachers. The system provides for some analysis and feedback to further develop the system.

The charter holder’s demonstration of sufficient progress in the area of monitoring instruction is
acceptable.

o The charter holder must provide evidence of implementation of a system to monitor the integration
of ACCRS into instruction. Sufficient evidence will demonstrate that the school ensures all grade level
standards are taught within the school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity.

o The charter holder provided “MdSC Educator Performance Assessment System”,
“Teacher A” and “Teacher B.”. The MdSC Educator Performance Assessment System
describes the performance framework used for evaluating teachers and the forms used
to record information as part of the evaluation process. Teacher evaluation forms
include monitoring whether instruction is aligned to ACCR Standards. Teacher A and
Teacher B documents include completed teacher observations and evaluation forms
that document the use of the forms, including monitoring the integration of ACCR
Standards into instruction. These documents demonstrate a system to monitor the
integration of ACCR Standards into instruction.

o The charter holder provided “MRX — Montessori Records Express.” MRX is an online
application the teachers use to track student completion of tasks from their work plans.
The administrator monitors teacher usage of MRX for recording student progress in the
ACCR Standards. The school director stated that teacher usage of MRX is frequently
monitored and the statement is supported by the observations included in teacher
evaluations within the criteria “Maintaining Accurate Records.” This demonstrates a
system to monitor the integration of ACCR Standards into instruction.

e The charter holder must provide evidence of implementation of a system to evaluate the
instructional practices of teachers. Sufficient evidence will demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs
of teachers.

o The charter holder provided “MdSC Educator Performance Assessment System”,
“Teacher A” ,“Teacher B” and “Teacher C”. The MdSC Educator Performance
Assessment System describes the performance framework used for evaluating teachers
and the forms used to record information as part of the evaluation process. The
documents include completed teacher observation and evaluation forms that document
the use of the evaluation forms including: teacher profiles and ratings and classroom
walk-through observation protocols. The observations recorded on the forms align to
and support the evaluation findings recorded on the forms concerning teacher
strengths, weaknesses and learning needs. These documents demonstrate a system to
evaluate the instructional practices of teachers.

e The charter holder must provide evidence that school leaders conduct some analysis and
provide some feedback to further develop the system. Sufficient evidence will demonstrate that
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teachers receive the feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

o The charter holder provided “MdSC Educator Performance Assessment System”,
“Teacher A” ,“Teacher B” and “Teacher C.” The MdSC Educator Performance
Assessment System describes the performance framework used for evaluating teachers
and the forms used to record information as part of the evaluation process. The forms
include a post-observance conference that provides an outline of the discussion with
the teacher. The form includes areas for development and growth targets for the
teacher. This information is used for identifying professional development needs. The
post-observance form is signed by the teacher indicating that the information has been
shared with the teacher. Teacher documents demonstrated the use of the form and
identified specific areas for development and growth targets for each teacher. These
documents provide evidence of a system to provide feedback.

e The charter holder must provide evidence of implementation of a system to evaluate the
instructional practices of teachers that addresses the needs of students with proficiency in the
bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient evidence will
demonstrate that the school evaluates the quality of instruction and identifies the strengths,
weaknesses, and learning needs of teachers in relation to meeting the needs of students with
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.

o The charter holder provided “MdSC Educator Performance Assessment System”
“Supplementary Evidence Instruction Narrative” and “Junior Review Tests.” The
performance assessment system monitors instructional practices for students in the
subgroups during classroom observations. In the pre-observation conference, the
teacher is asked to explicitly identify how instruction will be differentiated for individual
students in the class. The walk-through observation protocol includes “teacher adjusting
instruction to assist student understanding” as a criteria monitored during observations.
This narrative provided stated that the school director also monitors instruction for
students in subgroups by reviewing student scores. Samples of the reports reviewed by
the school director were provided. The documents provide evidence of a system for
evaluating the instructional practices of teachers that address the needs of students in
the subgroups.

Assessment:

In the area of assessment, Santa Cruz Valley Opportunities in Education’s demonstration of sufficient
progress was evaluated as Meets.

The charter holder provided evidence of a sustained improvement plan that includes implementation of
a plan for monitoring and documenting student proficiency. Specifically, the charter holder provided
evidence of comprehensive assessment system based on clearly defined performance measures aligned
with the curriculum and instructional methodology that includes data collection from multiple
assessments, and data review teams.

The charter holder’s demonstration of sufficient progress in the area of assessment is acceptable.

o The charter holder must provide evidence of the implementation of a comprehensive
assessment system. Sufficient evidence will demonstrate the school regularly and timely
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assesses students in a manner that is aligned with the curriculum in order to monitor student
progress.

o The charter holder provided “Assessment Schedule,” “Grade Achievement Tests (GAT),
Junior Review Tests (JRT)”, and “Brigance Test Copies.” The assessment schedule
includes pre-tests, post-tests, benchmarking, and progress monitoring assessments.
GATSs are given three times a year as benchmark assessments. JRTs are given at the
completion of each work plan. GATs and JRTs are used to monitor student progress and
are embedded in the work plans and Montessori process. The Brigance test is used in
grades 4-6 for providing the teacher with additional information regarding student
instructional needs. These documents demonstrate the implementation of a
comprehensive assessment system aligned with curriculum.

o The charter holder must provide evidence that data from these assessments is analyzed and
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment
data, what findings the school makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt instruction.

o The charter holder provided “Faculty Meeting Minutes 2013-2014”. The meeting
minutes show that faculty met to review the results of an analysis of assessment data to
identify areas of weakness. The results were discussed for each grade level. Subsequent
meetings identified that teachers met to planning intervention instruction to address
identified gaps. This document demonstrates evidence of a comprehensive assessment
system that includes analysis of data and adaptation of instruction based on data
analysis.

o The charter holder provided “Grade Achievement Tests (GAT)”, “Junior Review Tests
(JRT)”, and “Brigance Test Copies” and “Curriculum work plan and work plan materials.”
The assessment data is tracked on work plan cards and students are re-assigned lessons,
moved on to higher level lessons, or provided supplemental materials/lessons
depending on their assessment results. Data is regularly reviewed and used to adjust
instruction as part of the Montessori model and the implementation of this was
evidence in the completed work plan materials provided. These documents provided
evidence of how assessment data is analyzed and utilized.

o The charter holder provided “Learning Math Through the Arts Intervention Program
Binder.” The binder includes analysis of AIMS data to identify math weaknesses, student
performance results with handwritten notes concerning findings related to math
performance. Documents in the binder identified math concepts to be addressed
through intervention. These documents demonstrate a comprehensive assessment
system that includes analysis of data and adaptation of instruction based on data
analysis

o The charter holder must provide evidence of implementation of an assessment system that
meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students,
and students with disabilities. Sufficient evidence will demonstrate how the assessment system
assesses students within the subgroups according to their needs.

o The charter holder provided “Supplementary Evidence Assessment Narrative”, “Grade
Achievement Tests (GAT), Junior Review Tests(JRT)”, “Assessment Schedule,” and
“Brigance Test Copies.” The narrative also included a chart of GAT levels for all
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students. The chart also identifies if students are in the bottom 25%, ELL, FRL, or a
student with a disability. If a student has an IEP, which is also identified on the chart.
GATs and JRTs are used to identify students in need of intervention. Students receive
individualized work plans based on their initial assessment results. Additionally,
assessment data is tracked on work plan cards and students are re-assigned lessons,
moved on to higher level lessons, or provided supplemental materials/lessons
depending on their assessment results. The documents provide evidence of a
comprehensive assessment system that meets the needs of students in the subgroups.

Professional Development:

In the area of professional development, Santa Cruz Valley Opportunities in Education’s demonstration
of sufficient progress was evaluated as Meets. The charter holder provided evidence of a sustained
improvement plan that includes implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter holder provided evidence of
comprehensive professional development plan that is aligned with teacher learning needs. The plan
includes follow-up and monitoring strategies. The plan focuses on areas of high importance and
supports high quality implementation.

The charter holder’s demonstration of sufficient progress in the area of professional development is
acceptable.

e The charter holder must provide evidence of implementation of a comprehensive professional
development plan. Sufficient evidence will demonstrate that the plan was developed to address
teacher learning needs and areas of high importance.

o The charter holder provided “Professional Development Schedule” and “MdSC
Professional Development Chart.” This document Professional Development Schedule
lists the topic, date and time for each of the professional development sessions held
during the 2013-2014 school year. Topics included Montessori Records Xpress training,
reading strategies, touch math, and a Teach Like a Champion Overview Webinar . The
MdSC Professional Development Chart lists addition professional development provided
by the Santa Cruz County Superintendent’s Office, including ACCS and Standards
Testing. This document demonstrates a comprehensive professional development plan
based on teacher learning needs and areas of high importance.

o The charter holder provided “Documentation for Developing Professional
Development”. This document provides evidence of implementation of the school’s
process for identifying professional development based on observed teacher needs.
This document demonstrates a comprehensive professional development plan based on
teacher learning needs and areas of high importance.

o The charter holder provided “MdSC Educator Performance Assessment System”,

“Teacher A” ,“Teacher B” and “Teacher C.” The evaluation forms include a post-
observance conference that provides an outline of the discussion with the teacher. The
form includes areas for development and growth targets for the teacher. This
information is used for identifying professional development needs. The professional
development provided aligns to the areas for development and growth targets
identified on completed teacher evaluation forms. These documents demonstrate a
comprehensive professional development plan based on teacher learning needs and
areas of high importance.
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o The charter holder must provide evidence of implementation of a system that supports high
quality implementation of the information and strategies learned through the professional
development plan. Sufficient evidence will demonstrate how the charter holder provides access
to resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to and implementing the information and strategies.

o The charter holder provided “Professional Development Binder.” This binder includes
supporting materials for professional development including materials to support
instruction for ELL students, and professional development to support instruction for
students with disabilities. The binder included worksheets, signs, and a CD-ROM of
support materials for professional development sessions; the materials were interactive,
had been implemented in the classrooms, and provided hands on practice for the
teachers to prepare to implement the strategies. This document demonstrated a
comprehensive professional development plan that supports high quality
implementation.

e The charter holder must provide evidence of implementation of a system to follow-up on and
monitor the implementation of the strategies and information learned through the professional
development plan. Sufficient evidence will demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing in relation to the
information and strategies learned through the professional development plan.

o The charter holder provided “Documentation for Developing Professional Development”
and “Faculty Meeting Minutes 2013-2013”. The Documentation for Developing
Professional Development describes the process used for identifying areas of need
based on classroom observation. As an example of the implementation of this system,
the charter holder provided the minutes of the meetings for November 6 discussion
document that teachers had been observed following Touch Math professional
development on October 8. Based on the observations teachers were provided addition
support materials with additional strategies to be used in the classroom before the
meeting on November 13. Teachers were to bring questions and comments from their
experience to share at the next meeting regarding their experience with the strategies.
The document provides evidence of a comprehensive professional development plan
that includes follow-up and monitoring strategies.

o The charter holder must provide evidence of implementation of comprehensive professional
development plan that meets the needs of students with proficiency in the bottom 25%, ELL
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how
the professional development plan addresses teacher weaknesses and learning needs and areas
of high importance in relation to students within the subgroups according to their needs.

o The charter holder provided “Professional Development Binder.” This binder includes
supporting materials for professional development including materials to support
instruction for ELL students, professional development to support instruction for
students with disabilities, and to provide intervention to assist struggling (bottom 25%)
students. This document provides evidence of a comprehensive professional
development plan that meets the needs of subgroup students.
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Data:

Data and analysis provided demonstrates improved academic performance based on data generated
from valid and reliable assessment sources. The data and analysis demonstrates improved growth and
proficiency in Math and Reading in the whole school population as well as for students within the ELL,
FRL, and SPED subgroups; and improved growth for students in the bottom 25%.

Santa Cruz Valley Opportunities in Education successfully demonstrated improved academic
performance based on data generated from valid and reliable assessment sources, but did not provide
evidence of increased proficiency for students in the ELL/FRL/students with disabilities subgroup.

o The charter holder must provide evidence of the effectiveness of their systems in each of the
areas discussed above through the presentation of valid and reliable data and data analysis that
demonstrates improved student growth and proficiency. Sufficient evidence will demonstrate
the school’s performance on the AIMS assessment, as reflected in the dashboard, is and will
continue to improve as compared to prior years.

o The charter holder provided “Upper EL data 11-12, 12-13, 13-14” “Lower EL Data 11-12, 12-
13, 13-14.” These documents contain comparative GAT data for three consecutive years.
Data reports identify if students are ELL, FRL, or students with disabilities. Analysis of the
data shows continuous improved student performance in math and reading from 11-12
through 13-14.

o The charter holder provided “Reading Assessment Data Graphs and Evidence.” These
documents contain graphs of student data for students in the bottom 25%, ELL students,
FRL students, and students with disabilities. Analysis of the data shows continuous improved
student performance for students within these subgroups.

\ Il. Viability of the Organization

The charter holder did not meet the Board’s financial performance expectations based on the fiscal year
2013 audit. The following table includes the charter holder’s financial data and financial performance for
the last three audited fiscal years. For fiscal year 2013, the charter holder had a Classroom Site Fund
cash carryover balance of $24,514, which under the Board’s financial performance framework is
considered restricted cash. At June 30, 2013, the charter holder had $17,974 cash at June 30, 2013.
(Please also see the “B. Other Compliance Matters” section of this report.)
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Santa Cruz Valley Opportunities in Education, Inc.

2013 2012 2011
Cash $17,974 $46,885 $45,701 $45,282
Unrestricted Cash SO $23,006 $45,701
Other Liquidity -
Total Assets $25,628 $52,493 $54,029
Total Liabilities $34,791 $30,237 $16,687
Current Portion of Long-Term Debt &
Capital Leases $4,500 $1,875 -
Net Assets ($9,163) $22,256 $37,342
Revenue $420,146 $444,935 $542,571
Expenses $451,565 $460,021 $548,239
Net Income ($31,419) ($15,086) ($5,668)
Change in Net Assets ($31,419) ($15,086) ($5,668)
Depreciation & Amortization Expense $1,366 $1,388 $1,418
Interest Expense $S17 - -
Lease Expense $63,000 $64,000 $70,000

2013 2012 2011 3-yr Cumulative
Going Concern No No N/A
Unrestricted Days Liquidity* 18.25 30.43 N/A
Default No No No N/A
Net Income ($31,419) ($15,086) ($5,668) N/A
Cash Flow ($28,911) $1,184 $419 | ($27,308)
Fixed Charge Coverage Ratio 0.49 0.76 0.94 N/A

*Forfiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial
framework's previous "Unrestricted Days Cash" measure.

The charter holder was required to submit a financial performance response based on the fiscal year
2013 audit (portfolio: k. Financial Response). Staff’s evaluation of the financial performance response
resulted in zero “Acceptable” and five “Not Acceptable” determinations (portfolio: j. Financial Response
Evaluation).
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While the charter holder did not meet the Board’s financial performance expectations in fiscal years
2011, 2012 and 2013, the Demonstration of Sufficient Progress includes no indication that additional
resources would be committed by the charter holder to developing systems that would result in
improved academic performance.

IIl. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action

Over the past five years, there were no items to report.

B. Other Compliance Matters

The fiscal year 2013 audit identified an issue that required a corrective action plan (CAP). Specifically,
the audit indicated the charter holder did not have sufficient cash at year-end to cover the Classroom
Site Fund (CSF) carryover. The charter holder’s CSF cash carryover balance as of June 30, 2013 totaled
$24,514 and the charter holder had $17,974 cash on hand, resulting in a $6,540 cash shortfall. The
charter holder submitted a satisfactory CAP.

The fiscal year 2012 audit identified a repeated audit issue involving many old invoices and unapplied
payments listed on both the accounts payable and the aged receivables report.

For the previous five fiscal years, the charter holder failed to timely submit the fiscal year 2009 audit.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was not consistent with the information
on file with the Arizona Corporation Commission, the charter holder was required to submit the charter
holder’s Organizational Membership portion of the Detailed Business Plan Section. In the renewal
application package, the charter holder did not make an appropriate submission, but filed a list of their
current Board members. On March 21, 2014, the charter holder submitted a Charter Holder Governance
Notification request that was deemed administratively incomplete because a no member was listed to
be added or removed. After discussion with the charter representative, on May 27 submitted a Charter
Holder Governance Notification Requests to remove one Board member. That request was approved,
but was not sufficient to fully align the organizational membership. After further discussion with the
charter representative, on June 4 and June 5, 2014 the charter holder submitted two Charter Holder
Governance Notification Requests to add Board members. The first request was deemed
Administratively Incomplete because the charter holder was attempting to add an individual whose
fingerprint clearance card is expired and submitted the individual’s application for a fingerprint
clearance card rather than a valid card. The second filing is under administrative review. In order to fully
align the organizational membership, the charter holder must submit another Charter Holder
Governance Notification Request to add the individual who does not currently have a valid fingerprint
clearance card after the fingerprint clearance card is issued by the Department of Public Safety.

\ Board Options

Option 1: The Board may approve the renewal. Staff recommends the following language provided for
consideration: Renewal is based on consideration of academic, fiscal and contractual compliance of the
charter holder. In this case, the charter holder did not meet the academic performance expectations set
forth in the Board’s performance framework but was able to demonstrate sufficient progress toward the
Board’s expectations as is reflected in the Renewal Executive Summary. Additionally, the Board has
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adopted an academic performance framework that allows for additional consideration of the charter
holder throughout the next contract period. There is a record of past contractual noncompliance which
has been reviewed. The charter holder is currently not in compliance with regard to organizational
membership for the reason that it made changes to its organizational membership prior to seeking
approval of the Board, but the charter holder has taken steps to remediate the noncompliance and the
Board is not precluded from taking disciplinary action if the noncompliance is not corrected. With that
taken into consideration, as well as having considered the statements of the representatives of the
charter holder today and the contents of the renewal portfolio which includes the academic
performance, the fiscal compliance, and legal and contractual compliance of the charter holder provided
to the Board for consideration of this request for charter renewal, | move to approve the request for
charter renewal and grant a renewal contract to Santa Cruz Valley Opportunities in Education.

Option 2: Notwithstanding staff’'s recommendation to approve the renewal, the Board may determine
that there is a basis to deny the renewal. The following language is provided for consideration: Having
considered the statements of the representatives of the charter holder today and the contents of the
renewal portfolio which includes the academic performance, the fiscal compliance, and legal and
contractual compliance of the charter holder provided to the Board for consideration of this request for
charter renewal, | move to deny the request for charter renewal and to not grant a renewal contract for
Santa Cruz Valley Opportunities in Education on the basis that charter holder failed to: 1) meet or make
sufficient progress toward the academic performance expectations set forth in the performance
framework when: [provide specific findings related to curriculum, monitoring of instruction, assessment,
professional development, and/or data]; AND/OR 2) complete the obligations of the contract when:
[provide specific material findings related to obligations of the contract]; AND/OR 3) comply with
Arizona charter school statutes or any provision of law from which the charter school is not exempt
when: [provide specific violations related to provisions of law].
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Five-Year Interval Report Back to reports list

ARI1ZONA STATE BoArRD FOR CHARTER ScHoOOLS
Renewal Summary Review

Interval Report Details Hide Section
Report Date: 12/13/2013 Report Type: Renewal
Charter Contract Information Hide Section
Charter Corporate Name: Santa Cruz Valley Opportunities in Education, Inc.
Charter CTDS: 12-87-26-000 Charter Entity ID: 79066
Charter Status: Open Contract Effective Date: 07/01/2000
Authorizer: ASBCS Contractual Days:
Number of Schools: 1 e Montessori De Santa Cruz - St. Ann's Hall: 180
Charter Grade Configuration: K-8 Contract Expiration Date: 06/30/2015
FY Charter Opened: — Charter Signed: 05/25/2000
Charter Granted: _ Corp. Commission Status Charter Holder is in Good
Standing
Corp. Commission File # 0866808-2 Corp. Type Non Profit
Corp. Commission Status 12/13/2013 Charter Enrollment Cap 92

Date

Charter Contact Information Hide Section
Mailing Address: P.O. Box 4706 Website: _
Tubac, AZ 85646
Phone: 520-398-9284 Fax: 520-398-1828
Mission Statement: Montessori de Santa Cruz Schools mission is to create an environment wherein the highest

potential of each child-spiritual, environment, physical and intellectual-may be realized. Our
emphasis is on the whole personality of the child, respect for all life, personal empo2wermnet
and a nurturing, safe environment resulting in a well education, thoughtful and responsible
global citizen. We are blessed with a unique culture in the Santa Cruz Valley and envision the
school reflecting all aspects of our community members, in turn participate in ongoing
development of the school culture.

Charter Representatives: Name: Email: FCC Expiration Date:

toddharrison
@tubacproperty.com

2.) Ms. Laurinda Oswald laurindaoswald@gmail.com 02/04/2016

1.) Mr. Todd Harrison 08/16/2013
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Academic Performance - Montessori De Santa Cruz - St. Ann's Hall Hide Section

School Name: Montessori De Santa Cruz - St.  gchool CTDS: 12-87-26-101

Ann's Hall
School Entity ID: 79110 Charter Entity ID: 79066
School Status: Open School Open Date: 08/14/2003
Physical Address: 18 Calle Baca Website: _

Tubac, AZ 85646
Phone: 520-398-0536 Fax: 520-398-0776
Grade Levels Served: K-8 FY 2012 100 Day ADM: 40.7775

Academic Performance Per Fiscal Year Hide Section

Montessori De Santa Cruz - St. Ann's Hall

2012 2013
Small Traditional
Elementary School (K-6) Elementary School (K-6)
Points ; Points :
1. Growth Measure | cioned Weight | Measure P Weight
vath [ > | 65 50 >
la. SGP .

Reading | 49.5 50 s [ -

Math NR 0 0 NR 0 0
1b. SGP Bottom 25% X

Reading NR 0 0 NR 0 0

- Points . Points .
2. PfOfIClenCy Measure Assigned Weight | Measure Assigned Weight
) Math 317/ 48.9 50 7.5 |23/64.9 50 11.25
2a. Percent Passing .

Reading |72 / 67.2 75 75 |81/77.5 75 11.25
2b. composite school  Math | EIEEIE - R >
Comparison Reading 5.7 75 7.5 3.4 75 11.25

Math NR 0 0 NR 0 0
2c. Subgroup ELL .

Reading NR 0 0 NR 0 0

Math 24 / 41.5 50 3.75 NR 0 0
2c. Subgroup FRL .

Reading |56 7/ 62.5 50 3.75 NR 0 0

Math 13 /7 19.7 50 3.75 NR 0 0
2c. Subgroup SPED .

Reading |47 / 33.1 75 3.75 NR 0 0

one Point . Point .
3. State ACCOUﬂtablllty Measure Ass(,)ilgnn;d Weight | Measure As:gilgnnzd Weight
3a. State Accountability ﬁi 5 C 50 5
Ove ra” Ra‘“ng Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 45.31 100 65.31 100






<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Charter/Legal Compliance Hide Section
Charter Corporate Name: Santa Cruz Valley Opportunities in Education, Inc.
Charter CTDS: 12-87-26-000 Charter Entity ID: 79066
Charter Status: Open Contract Effective Date: 07/01/2000
Year Timely Year Timely
2012 Yes 2013 Yes
2011 Yes 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes
2008 Yes 2009 Yes

Audit and Fiscal Compliance Hide Section
Charter Corporate Name: Santa Cruz Valley Opportunities in Education, Inc.
Charter CTDS: 12-87-26-000 Charter Entity ID: 79066
Charter Status: Open Contract Effective Date: 07/01/2000
Year Timely
2012 Yes
2011 Yes
2010 Yes
2009 No
2008 No

There were no CAP Issues for fiscal years 2008 to 2012.

FY Issue #1





2012 Repeat Accounting Records
2011
2010
2009
2008
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Charter Holder Name: Santa Cruz Valley Opportunities in Education, Inc.
School Name: Montessori De Santa Cruz - St. Ann's Hall

Date Submitted: March 28, 2014

Academic Dashboard: FY13/FY12

| = Result after initial evaluation

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: April 22, 2014

Final Evaluation Completed: June 5, 2014

S = Result after evaluation of information collected from the site visit

Measure Acceptable Not Initial Evaluation Comments Final Evaluation Comments
Acceptable
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Median Growth describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Percentile (SGP) curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Math College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
contributes to increased student growth in Math on Arizona's College Career Ready Standards into instruction. Specifically, the charter holder
and Career Ready Standards. provided evidence of a system to monitor the integration of Arizona’s
S | College and Career Ready Standards into instruction and evaluate the

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional
development plan that includes follow-up and monitoring strategies
and supports high quality implementation. The narrative provided did
not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in
Math.

Data: Limited data and analysis of data was provided to demonstrate
increased student growth in Math on Arizona's College and Career
Ready Standards.

instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.
Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
assessment sources.
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Median Growth describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Percentile (SGP) curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Reading College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
contributes to increased student growth in Reading on Arizona's Career Ready Standards into instruction. Specifically, the charter holder
S | College and Career Ready Standards for Reading. provided evidence of a system to monitor the integration of Arizona’s

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional
development plan that includes follow-up and monitoring strategies
and supports high quality implementation. The narrative provided did
not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in
Reading.

Data: Limited data and analysis of data was provided to demonstrate

College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
increased student growth in Reading on Arizona's College and Career
Ready Standards. Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.
Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
assessment sources.
1b. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Median Growth describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Percentile (SGP) curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Bottom 25% College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
Math alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
S | contributes to increased student growth in Math on Arizona's College Career Ready Standards into instruction. Specifically, the charter holder

and Career Ready Standards for students in the bottom 25% for Math.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of students

provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
in the bottom 25%. The narrative provided did not demonstrate that methodology that includes data collection from multiple assessments,
the school implemented a plan for monitoring the integration of the and data review teams.
Arizona’s College and Career Ready Standards into instruction in Math.
Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
Professional Development: This area was scored as approaches. The implementation of a professional development plan that contributed to
narrative describes a professional development plan that is aligned with | increased student growth and proficiency. Specifically, the charter
teacher learning needs focuses on areas of high importance. However, holder provided evidence of comprehensive professional development
the narrative does not describe a comprehensive professional plan that is aligned with teacher learning needs. The plan includes
development plan that includes follow-up and monitoring strategies follow-up and monitoring strategies. The plan focuses on areas of high
and supports high quality implementation. The narrative does not importance and supports high quality implementation.
describe how the system is adapted to meet the needs of students in
the bottom 25%. The narrative provided did not demonstrate that the Data: Data and analysis provided demonstrates improved academic
school implemented a professional development plan that contributed performance based on data generated from valid and reliable
to increased student growth in Math for students in the bottom 25%. assessment sources.
Data: Limited Math data and analysis of data was provided to
demonstrate increased student growth for students in the bottom 25%
in Math.
1b. Student Curriculum: This area was scored as meets. The charter holder provided
Median Growth Curriculum: This area was scored as approaches. The narrative evidence of a sustained improvement plan that includes implementation
Percentile (SGP) describes a fragmented approach to implement, evaluate, and revise of a curriculum that contributes to increased student growth and
Bottom 25% curriculum, including supplemental curriculum, aligned with Arizona’s proficiency. Specifically, the charter holder provided evidence of a
Reading College and Career Ready Standards, evidenced by curriculum system to create, implement, evaluate and revise curriculum aligned
alignment, curriculum maps, pacing guides, committee work, data with Arizona’s College and Career Ready Standards with clearly defined
review teams, and clearly defined and measureable implementation and measurable implementation across the school.
across the school. However, the narrative does not describe a system to
S | create or adopt curriculum, including supplemental curriculum, aligned | Instruction: This area was scored as meets. The charter holder provided

with Arizona’s College and Career Ready Standards, evidenced by
instructional material adoptions. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading on Arizona's
College and Career Ready Standards for students in the bottom 25%.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional

evidence of a sustained improvement plan that includes implementation
of a plan for monitoring the integration of the Arizona’s College and
Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
practices of the teachers evidenced by lesson plan reviews, formal provided evidence of a sustained improvement plan that includes
teacher evaluations, informal classroom observations, standards implementation of a plan for monitoring and documenting student
checklists, data review teams, and standards-based assessments. The proficiency. Specifically, the charter holder provided evidence of
narrative describes a system that provides for some analysis and comprehensive assessment system based on clearly defined
feedback to further develop the system. However, the narrative does performance measures aligned with the curriculum and instructional
not describe how the system is adapted to meet the needs of students methodology that includes data collection from multiple assessments,
in the bottom 25%. The narrative provided did not demonstrate that and data review teams.
the school implemented a plan for monitoring the integration of the
Arizona’s College and Career Ready Standards into instruction in Professional Development: This area was scored as meets. The charter
Reading. holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
Professional Development: This area was scored as approaches. The increased student growth and proficiency. Specifically, the charter
narrative describes a professional development plan that is aligned with | holder provided evidence of comprehensive professional development
teacher learning needs focuses on areas of high importance. However, plan that is aligned with teacher learning needs. The plan includes
the narrative does not describe a comprehensive professional follow-up and monitoring strategies. The plan focuses on areas of high
development plan that includes follow-up and monitoring strategies importance and supports high quality implementation.
and supports high quality implementation. The narrative does not
describe how the system is adapted to meet the needs of students in Data: Data and analysis provided demonstrates improved academic
the bottom 25%. The narrative provided did not demonstrate that the performance based on data generated from valid and reliable
school implemented a professional development plan that contributed | assessment sources.
to increased student growth in Reading for students in the bottom 25%.
Data: Limited data and analysis of data was provided to demonstrate
increased student growth for students in the bottom 25% in Reading.
2a. Percent Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Passing describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Math curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
S | across the school. However, the narrative does not describe a system to | and measurable implementation across the school.

create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by
instructional material adoptions. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Math on Arizona's
College and Career Ready Standards.

Instruction: This area was scored as meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation
of a plan for monitoring the integration of the Arizona’s College and
Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
College and Career Ready Standards into instruction and evaluate the
Professional Development: This area was scored as approaches. The instructional practices of the teachers. The system provides for some
narrative describes a professional development plan that is aligned with | analysis and feedback to further develop the system.
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional Assessment: This area was scored as meets. The charter holder
development plan that includes follow-up and monitoring strategies provided evidence of a sustained improvement plan that includes
and supports high quality implementation. The narrative provided did implementation of a plan for monitoring and documenting student
not demonstrate that the school implemented a professional proficiency. Specifically, the charter holder provided evidence of
development plan that contributed to increased student proficiency in comprehensive assessment system based on clearly defined
Math. performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
Data: Limited data and analysis of data was provided to demonstrate and data review teams.
increased student proficiency in Math.
Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.
Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
assessment sources.
2b. Composite Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
School describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Comparison curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
(Traditional and College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
Small Schools alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
only) S | review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
Math across the school. However, the narrative does not describe a system to | and measurable implementation across the school.

create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by
instructional material adoptions. The narrative provided did not
demonstrate that the school implemented a curriculum that

Instruction: This area was scored as meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation
of a plan for monitoring the integration of the Arizona’s College and
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

contributes to increased student proficiency to expected performance
levels for ELL, FRL, and students with disabilities in Math as compared
to similar schools.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of ELL, FRL,
and students with disabilities. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional
development plan that includes follow-up and monitoring strategies
and supports high quality implementation. The narrative does not
describe how the system is adapted to meet the needs of ELL, FRL, and
students with disabilities. The narrative provided did not demonstrate
that the school implemented a professional development plan that
contributed to increased student proficiency in comparison to expected
performance levels in Math for ELL, FRL, and students with disabilities
as compared to similar schools.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Math to expected performance levels
for ELL, FRL, and students with disabilities as compared to similar
schools.

Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.

Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
assessment sources.

Page 7 of 15






Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
ELL alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
Math review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
contributes to increased student proficiency in Math on Arizona's Career Ready Standards into instruction. Specifically, the charter holder
College and Career Ready Standards for ELL students. provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
Instruction: This area was scored as approaches. The narrative instructional practices of the teachers. The system provides for some
describes a system to monitor the integration of Arizona’s College and analysis and feedback to further develop the system.
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal Assessment: This area was scored as meets. The charter holder
S | teacher evaluations, informal classroom observations, standards provided evidence of a sustained improvement plan that includes

checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of ELL
students. The narrative provided did not demonstrate that the school
implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction in Math for ELL
students.

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional
development plan that includes follow-up and monitoring strategies
and supports high quality implementation. The narrative does not
describe how the system is adapted to meet the needs of ELL students.
The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to

implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.

Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
increased student proficiency in Math for ELL students. assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in math for ELL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
ELL alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
Reading review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
contributes to increased student proficiency in Reading on Arizona's Career Ready Standards into instruction. Specifically, the charter holder
College and Career Ready Standards for ELL students. provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
Instruction: This area was scored as approaches. The narrative instructional practices of the teachers. The system provides for some
S | describes a system to monitor the integration of Arizona’s College and analysis and feedback to further develop the system.

Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of ELL
students. The narrative provided did not demonstrate that the school
implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction in Reading for ELL
students.

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
development plan that includes follow-up and monitoring strategies follow-up and monitoring strategies. The plan focuses on areas of high
and supports high quality implementation. The narrative does not importance and supports high quality implementation.
describe how the system is adapted to meet the needs of ELL students.
The narrative provided did not demonstrate that the school Data: Data and analysis provided demonstrates improved academic
implemented a professional development plan that contributed to performance based on data generated from valid and reliable
increased student proficiency in Reading for ELL students. assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in reading for ELL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
FRL alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
Math review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
contributes to increased student proficiency in Math on Arizona's Career Ready Standards into instruction. Specifically, the charter holder
College and Career Ready Standards for FRL students. provided evidence of a system to monitor the integration of Arizona’s
S | College and Career Ready Standards into instruction and evaluate the

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of FRL
students. The narrative provided did not demonstrate that the school
implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction in Math for FRL
students.

instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
Professional Development: This area was scored as approaches. The implementation of a professional development plan that contributed to
narrative describes a professional development plan that is aligned with | increased student growth and proficiency. Specifically, the charter
teacher learning needs focuses on areas of high importance. However, holder provided evidence of comprehensive professional development
the narrative does not describe a comprehensive professional plan that is aligned with teacher learning needs. The plan includes
development plan that includes follow-up and monitoring strategies follow-up and monitoring strategies. The plan focuses on areas of high
and supports high quality implementation. The narrative does not importance and supports high quality implementation.
describe how the system is adapted to meet the needs of FRL students.
The narrative provided did not demonstrate that the school Data: Data and analysis provided demonstrates improved academic
implemented a professional development plan that contributed to performance based on data generated from valid and reliable
increased student proficiency in Math for FRL students. assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Math for FRL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
FRL alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
Reading review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and
S | contributes to increased student proficiency in Reading on Arizona's Career Ready Standards into instruction. Specifically, the charter holder

College and Career Ready Standards for FRL students.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of FRL
students. The narrative provided did not demonstrate that the school

provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
implemented a plan for monitoring the integration of the Arizona’s and data review teams.
College and Career Ready Standards into instruction in Reading.
Professional Development: This area was scored as meets. The charter
Professional Development: This area was scored as approaches. The holder provided evidence of a sustained improvement plan that includes
narrative describes a professional development plan that is aligned with | implementation of a professional development plan that contributed to
teacher learning needs focuses on areas of high importance. However, increased student growth and proficiency. Specifically, the charter
the narrative does not describe a comprehensive professional holder provided evidence of comprehensive professional development
development plan that includes follow-up and monitoring strategies plan that is aligned with teacher learning needs. The plan includes
and supports high quality implementation. The narrative does not follow-up and monitoring strategies. The plan focuses on areas of high
describe how the system is adapted to meet the needs FRL students. importance and supports high quality implementation.
The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to Data: Data and analysis provided demonstrates improved academic
increased student proficiency in Reading for FRL students. performance based on data generated from valid and reliable
assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading for FRL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
Students with alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
disabilities review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
Math across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided
instructional material adoptions. The narrative provided did not evidence of a sustained improvement plan that includes implementation
S I demonstrate that the school implemented a curriculum that of a plan for monitoring the integration of the Arizona’s College and

contributes to increased student proficiency in Math on Arizona's
College and Career Ready Standards for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and

Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
feedback to further develop the system. However, the narrative does comprehensive assessment system based on clearly defined
not describe how the system is adapted to meet the needs of students performance measures aligned with the curriculum and instructional
with disabilities. The narrative provided did not demonstrate that the methodology that includes data collection from multiple assessments,
school implemented a plan for monitoring the integration of the and data review teams.
Arizona’s College and Career Ready Standards into instruction in Math
for students with disabilities. Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
Professional Development: This area was scored as approaches. The implementation of a professional development plan that contributed to
narrative describes a professional development plan that is aligned with | increased student growth and proficiency. Specifically, the charter
teacher learning needs focuses on areas of high importance. However, holder provided evidence of comprehensive professional development
the narrative does not describe a comprehensive professional plan that is aligned with teacher learning needs. The plan includes
development plan that includes follow-up and monitoring strategies follow-up and monitoring strategies. The plan focuses on areas of high
and supports high quality implementation. The narrative does not importance and supports high quality implementation.
describe how the system is adapted to meet the needs of students with
disabilities. The narrative provided did not demonstrate that the school | Data: Data and analysis provided demonstrates improved academic
implemented a professional development plan that contributed to performance based on data generated from valid and reliable
increased student proficiency in Math for students with disabilities. assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in math for students with disabilities.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Comparison describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
Alternative) College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
Students with alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
disabilities review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
Reading across the school. However, the narrative does not describe a system to | and measurable implementation across the school.
create or adopt curriculum, including supplemental curriculum, aligned
S | with Arizona’s College and Career Ready Standards, evidenced by Instruction: This area was scored as meets. The charter holder provided

instructional material adoptions. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading on Arizona's
College and Career Ready Standards for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional

evidence of a sustained improvement plan that includes implementation
of a plan for monitoring the integration of the Arizona’s College and
Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.
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Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
practices of the teachers evidenced by lesson plan reviews, formal Assessment: This area was scored as meets. The charter holder
teacher evaluations, informal classroom observations, standards provided evidence of a sustained improvement plan that includes
checklists, data review teams, and standards-based assessments. The implementation of a plan for monitoring and documenting student
narrative describes a system that provides for some analysis and proficiency. Specifically, the charter holder provided evidence of
feedback to further develop the system. However, the narrative does comprehensive assessment system based on clearly defined
not describe how the system is adapted to meet the needs of students performance measures aligned with the curriculum and instructional
with disabilities. The narrative provided did not demonstrate that the methodology that includes data collection from multiple assessments,
school implemented a plan for monitoring the integration of the and data review teams.
Arizona’s College and Career Ready Standards into instruction in
Reading for students with disabilities. Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
Professional Development: This area was scored as approaches. The implementation of a professional development plan that contributed to
narrative describes a professional development plan that is aligned with | increased student growth and proficiency. Specifically, the charter
teacher learning needs focuses on areas of high importance. However, holder provided evidence of comprehensive professional development
the narrative does not describe a comprehensive professional plan that is aligned with teacher learning needs. The plan includes
development plan that includes follow-up and monitoring strategies follow-up and monitoring strategies. The plan focuses on areas of high
and supports high quality implementation. The narrative does not importance and supports high quality implementation.
describe how the system is adapted to meet the needs of students with
disabilities. The narrative provided did not demonstrate that the school | Data: Data and analysis provided demonstrates improved academic
implemented a professional development plan that contributed to performance based on data generated from valid and reliable
increased student proficiency in Reading for students with disabilities. assessment sources.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading for students with disabilities.
3a. A-F Letter Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as meets. The charter holder provided
Grade State describes a fragmented approach to implement, evaluate, and revise evidence of a sustained improvement plan that includes implementation
Accountability curriculum, including supplemental curriculum, aligned with Arizona’s of a curriculum that contributes to increased student growth and
System College and Career Ready Standards, evidenced by curriculum proficiency. Specifically, the charter holder provided evidence of a
alignment, curriculum maps, pacing guides, committee work, data system to create, implement, evaluate and revise curriculum aligned
review teams, and clearly defined and measureable implementation with Arizona’s College and Career Ready Standards with clearly defined
S | across the school. However, the narrative does not describe a system to | and measurable implementation across the school.

create or adopt curriculum, including supplemental curriculum, aligned
with Arizona’s College and Career Ready Standards, evidenced by
instructional material adoptions. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student growth and proficiency in Math and
Reading on Arizona's College and Career Ready Standards.

Instruction: This area was scored as meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation
of a plan for monitoring the integration of the Arizona’s College and
Career Ready Standards into instruction. Specifically, the charter holder
provided evidence of a system to monitor the integration of Arizona’s
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The
narrative describes a system that provides for some analysis and
feedback to further develop the system. However, the narrative does
not describe how the system is adapted to meet the needs of ELL, FRL,
and students with disabilities. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction.

Professional Development: This area was scored as approaches. The
narrative describes a professional development plan that is aligned with
teacher learning needs focuses on areas of high importance. However,
the narrative does not describe a comprehensive professional
development plan that includes follow-up and monitoring strategies
and supports high quality implementation. The narrative does not
describe how the system is adapted to meet the needs of ELL, FRL, and
students with disabilities. The narrative provided did not demonstrate
that the school implemented a professional development plan that
contributed to increased student growth and proficiency in Math and
Reading.

Data: Limited data was provided to demonstrate increased growth and
proficiency in Math and Reading.

College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The system provides for some
analysis and feedback to further develop the system.

Assessment: This area was scored as meets. The charter holder
provided evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Specifically, the charter holder provided evidence of
comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments,
and data review teams.

Professional Development: This area was scored as meets. The charter
holder provided evidence of a sustained improvement plan that includes
implementation of a professional development plan that contributed to
increased student growth and proficiency. Specifically, the charter
holder provided evidence of comprehensive professional development
plan that is aligned with teacher learning needs. The plan includes
follow-up and monitoring strategies. The plan focuses on areas of high
importance and supports high quality implementation.

Data: Data and analysis provided demonstrates improved academic
performance based on data generated from valid and reliable
assessment sources.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Santa Cruz Valley Opportunities in Education, Site Visit Date: May 6, 2014

Inc. Required for: Renewal

School Name: Montessori De Santa Cruz - St. Ann's Hall Evaluation Criteria Area: Curriculum
Document Name/Identification Intended Purpose and Discussion Outcome

2013-2014 Montessori de Santa
Cruz Scope and Sequence

Charter holder indicated the intended purpose of the document was to demonstrate: system to develop, revise, and
implement curriculum

ASBCS staff: this document shows the alignment/map/pacing of the ACCRS as the curriculum map, this include the
learning activity, Montessori materials and supplemental materials needed to address the common core; the 6"
grade scope and sequence was missing several standards from the pacing guide; 5™ grade scope and sequence was
missing several standards and had extra standards added to the pacing guide; a* grade scope and sequence was
missing several standards from the pacing guide;1° - 3" grade scope and sequence are complete and contains all
standards; while some of the standards were omitted from the scope and sequence they were identified in the MRX
tracking program. This mapping process was the school’s process for identifying gaps in the curriculum.

A copy of this document was taken because: it demonstrates the curriculum alighment to ACCRS and adoption of the
supplemental materials and evaluating the curriculum

Lesson Plan Binders
Math/Reading at each grade
level

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum

ASBCS staff: the sample lesson plans include work plans, the state standards, aligned activities; provide differentiated
lessons/activities for students in the different subgroups; lesson plans align to the standards, but do not match to the
pacing/scope/sequence for all students—students are self-paced and may spiral topics based on assessment results

A copy of this document was taken because: it demonstrates implementation of the curriculum through lesson plans,
sequential student work plans that align to the scope and sequence for a traditional grade level student;
demonstrates curriculum adaptation for subgroup students

MRX — Montessori Records
Express

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum

ASBCS staff: the program enables a teacher to track student completion of task cards from student work plans

A copy of this document was not taken because: it was not available in hard copy, it is a computer program that is
used to track the implementation of the curriculum and completion of work plans. Screenshots provided that show
common core standards and how the program is used to track student progress and implementation of the
curriculum.
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3" grade Curriculum work plan Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the

and work plan materials curriculum
(samples for other grade levels
provided) ASBCS staff: students begin year with assessment to determine placement on work plans, work plan cards are

identified student by student, students are then responsible for sequentially completing activities, standards are
identified with each work plan; post assessments are provided to determine student mastery and necessary re-
teaching. Lesson cards were provided to demonstrate that standards that were missing from the scope and sequence
are covered in the curriculum materials that are used.

A copy of selections of these documents was taken because: it demonstrates the system for implementing the
curriculum; we could not take the entirety of the materials because of the volume

Learning Math Through the Arts Charter holder indicated the intended purpose of the document was to demonstrate: data review/analysis
Intervention Program Binder
ASBCS staff: this demonstrates the school’s data analysis of AIMS data to identify math weaknesses; school
performance results with handwritten notes concerning findings related to math performance; identified strands to
be addressed through the LMA program as an intervention; create supplemental curriculum

A copy of this document was not taken because: it demonstrates the creation/adoption of supplemental curriculum,
but contains a large volume of material and contains student identifying information

Tutoring Documentation Charter holder indicated the intended purpose of the document was to demonstrate: data
review/analysis/adaptation of the curriculum for bottom 25% and subgroup students

ASBCS staff: this demonstrates the school’s data analysis of student progress and interventions/adaptation of the
curriculum for students who are struggling

A copy of this document was taken because: it demonstrates the creation/adoption of supplemental curriculum, and
analysis of student progress
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Santa Cruz Valle\_/ O-ppo_rtu_nities in Education, Site Visit Date: May 6, 2014
Inc. Required for: Renewal
School Name: Montessori De Santa Cruz - St. Ann's Hall Evaluation Criteria Area: Instruction

. ent Name/identificat] intendod Paronse and DEcd

MRX — Montessori Records Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integration of the

Express standards

ASBCS staff: the program enables a teacher to track student completion of task cards from student grade level work
plans; the administrator is able to use the program to monitor teacher use of the standards; the use of this program
is monitored and evaluated through the evaluation rubric section regarding maintaining accurate records

A copy of this document was not taken because: it was not available in hard copy, it is a computer program that is
used to track the implementation of the curriculum and completion of work plans. Screenshots provided that show
common core standards and how the program is used to track student progress and implementation of the

curriculum,
MdSC Educator Performance Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integration of the
Assessment System standards

the implementation of this system, but said it would

Kefherne Joulos

ASBCS staff: this assessment system binder demonstrates the schools system for evaluating instructional practices of
the teacher, includes an observation checklist that looks for pacing of lessons, monitoring student progress,
adjusting instruction, clarity of lessons; the evaluation form focuses on alignment of instruction to the standards,
instructional practices, maintaining records; the pre-conference focuses on differentiation, curriculum, planning; the
evaluation form is the method of providing feedback and should be signed by teacher after conversation; includes a
goal setting worksheet that the instructional leader uses to help guide teachers development

A copy of this document was taken because: it demonstrates the system that the school has for evaluating the
instructional practice of teachers; school did not provide any completed evaluations or observations to demonstrate

, completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on May 6, 2014. J
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Santa Cruz Valley Opportunities in Education, Site Visit Date: May 6, 2014
Inc. Required for: Renewal
School Name: Montessori De Santa Cruz - St. Ann's Hall Evaluation Criteria Area: Assessment

Grade Achievement Test, Junior
Review Tests

Charter holder indicated the intended purpose of the document was to demonstrate: assessment system aligned to
the curriculum

ASBCS staff: the GATSs are given at the beginning and the end of the year; JRTs are given after each work plan is
completed; these both act as pre-and post-tests to monitor student progress. These assessments are aligned to the
curriculum and determine placement level, reteaching, and progress levels. These are adapted to the subgroups by
basing the assessments on the student workplans, which are individualized.

A copy of this document was taken because: demonstrates an assessment system aligned to the curriculum and
adapted to the subgroups.

Assessment Schedule

Charter holder indicated the intended purpose of the document was to demonstrate: assessment system aligned to
the curriculum

ASBCS staff: this includes pre-tests, post-tests, benchmarking, and ongoing progress monitoring; identifies that
DIBELS and GATS/JRTs/Math Facts Tests are used to identify at risk students and students in need of interventions

A copy of this document was taken because: it demonstrates the schedule of assessments/assessment plan;
adaptation of the assessment schedule for students in subgroups

MRX — Montessori Records
Express

Charter holder indicated the intended purpose of the document was to demonstrate: assessment system aligned to
the curriculum

ASBCS staff: the program enables a teacher to track student completion of task cards from student grade level work
plans, this is based on the completion of tasks as well as the JRT resuits

A copy of this document was not taken because: it was not available in hard copy; it is a computer program that is
used to track the implementation of the curriculum and completion of work plans and success on standards.
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Learning Math Through the Arts Charter holder indicated the intended purpose of the document was to demonstrate: data review/analysis
Intervention Program Binder
ASBCS staff: this demonstrates the school’s data analysis of AIMS data to identify math weaknesses; school
performance results with handwritten notes concerning findings related to math performance; identified strands to
be addressed through the LMA program as an intervention

A copy of this document was not taken because: student identifying information and the volume of material, a
description of the process is provided and taken as evidence of data review and analysis

Brigance Test Copies Charter holder indicated the intended purpose of the document was to demonstrate: reading assessment for 4-6

ASBCS staff: test is used in 4-6 to provide more information to the teacher regarding student needs/materials; this is
used exclusively by the upper elementary teacher to determine student needs in ELA e.g, reading plans, extra work,
supplemental materials, etc.

A copy of this document was not taken because: content of the material did not provide any additional information,
but demonstrated an additional assessment utilized
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Santa Cruz Valley Opportunities in Education, Site Visit Date: May 6, 2014
Inc. Required for: Renewal
School Name: Montessori De Santa Cruz - St. Ann's Hall Evaluation Criteria Area: Professional Development

Professional Development
Schedule

Charter holder indicated the intended purpose of the document was to demonstrate: professional Development Plan
ASBCS staff: the schedule identifies all the professional development provided over the school year; this schedule
indicates that different teachers are attending different professional development; this does not a demonstrate a

clear “plan”

A copy of this document was taken because: it demonstrates what professional development has been attended

MdSC Professional Development
Chart

Charter holder indicated the intended purpose of the document was to demonstrate: professional Development Plan

ASBCS staff: document contains the identified teacher learning needs, identified in the fall that the professional
development has been geared toward addressing

A copy of this document was taken because: it identifies the professional development plan for the year and the
topics that were addressed by the plan

Documentation for Developing
Professional Development (PD)

Charter holder indicated the intended purpose of the document was to demonstrate: PD aligned to teacher learning
needs

ASBCS staff: this document identifies how the school determined a need for “touch math” professional development;
including observations made by the leadership and the resulting action (pd provided); this PD was targeted to
subgroup students

A copy of this document was taken because: it demonstrates that PD was aligned to teacher learning needs; adapted
to subgroup students
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Professional Development
Binder

Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan

ASBCS staff: these documents include the supporting material for professional development provided; identifies
ELL/SPED training; provides materials intended to support high quality implementation — including CD rom,
worksheets, signs, etc.

A copy of this document was not taken because: the volume of the material; content did not provide any necessary
information
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Or

Charter Holder Name: Santaruz VaIIy portmn E |te ii De: My , 2014

inc. : Required for: Renewal
School Name: Montessori De Santa Cruz - St. Ann's Hall Evaluation Criteria Area: Data

MdSC Demographics & Data Charter holder indicated the intended purpose of the document was to demonstrate: improvd academic
performance

ASBCS staff: charts contain mostly AIMS data, some internal data, but did not clearly demonstrate improved
academic performance

A copy of this document was taken because: provides some data regarding student academic performance
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Mission
The mission of Montessori de Santa Cruz Public Charter School is to create an environment wherein the highest potential of each child -
cognitive, emotional, social, physical, and spiritual - can be realized. By emphasizing whole child development, respect for all life, and
personal empowerment in a nurturing, safe environment, students will become well-educated, thoughtful and responsible global citizens.
Vision
Montessori de Santa Cruz Charter School embraces the spirit and philosophy of Maria Montessori in creating an educational environment
which nurtures a life-long passion for learning. Involving teachers, children, their families, and the community, the village of Tubac and
surrounding area provides an extraordinary milieu for the experiential approach to student acquisition of knowledge, skills, and wisdom.
Goals

e All students will have an Individualized Educational Work Plan

e All students will demonstrate a minimum of one year’s academic growth over the course of a school year

o All students will demonstrate respect for themselves, respect for others, and respect for the environment
Value and Accountability
Montessori de Santa Cruz Public Charter School (MdSC) offers an invaluable service to the future and growth of Tubac and Santa Cruz
County Arizona. By providing what is generally considered a type of education available only to children from the upper socioeconomic
level, students from this rural, socioeconomically disadvantaged region are offered a rare opportunity to receive an education that
supports development of the whole child. The impact of the learning will benefit not only the students and their families, but will
eventually have a positive effect on the entire region. Currently, approximately 55% of our students are identified as FRL, 7% as ELL, and

25% as needing 504 learning accommodations. These numbers reflect the regional population statistics.

Montessori de Santa Cruz Public Charter School (MdSC) is striving toward an A on the 2014-2015 Arizona School Report Card. In support
of accomplishing that achievement, the better part of FY14 was spent designing and implementing a comprehensive, systematic and
sustainable Data-Driven Education System encompassing all school operations. We are only now able to begin gleaning the student

growth and proficiency data. The outcomes are just beginning: the best is yet to come.
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Curriculum

Overview
MdSC’s education system is designed to meet the needs and interests of individual students. To address this need, MdSC teachers

compared the Arizona model K-6 school curriculum with the Montessori K-6 curriculum to ensure that all required areas are covered. The
expansive nature and enormous scope of MdSC’s curriculum also means students have the opportunity to cover many topics not covered
by the state curriculum and explore areas in greater depth. Rooted in our Mission philosophy, methodological ideology, and operational
structure, MdSC's course of study is designed as an inclined spiral plane with lessons introduced simply and concretely in the early years
and reintroduced several times during the following years at increasing degrees of abstraction and complexity. The multiple, sequential
learning opportunities are aimed at internally motivating students not only to explore and learn, but also to:

e ignite a life-long passion for learning,

e ingrain a propensity for reflective thinking,

e establish a conscientious accountability for global peace and sustainability.

e think clearly

e do their own research

e express themselves well in writing and speech, and

e puttheir knowledge to practical application as an active community participant.

Albanesi

The foundation of MdSC’s K-6 Curriculum is the Albanesi, a Montessori Curriculum, along with it's updated, specifically designed teaching
materials, tools, and techniques. During the 2012-2013 school year, the Albanesi was aligned at the national level with the Common
Core Standards. It is used at MdSC as a guide for teaching all core academic content and skills. Prior to the beginning of each school
year , the Education Teams assess student growth and progress using their corresponding grade level review tests and other test scores
(such as AIMS and Stanford 10) to determine areas of success and areas for improvement. The “best fit” grade level or advanced work

plan in each content area is selected to guide each student’s individualized study. Curriculum presentations and materials are adjusted,
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reworded, supplemented, and incorporated into the classroom as needed. Over the course of the year students complete individualized
progressive work plans using task cards and review tests until they have completed all necessary work plans for their grade level.
Students must achieve 80% success on all assessments to move on to the next consecutive set of work plans which may be at their
current or an advanced grade level. Each Student is held responsible for successfully completing his/her Work Plans and Task Cards

(see examples of a Work Plan and Task Card below).

MATH WORK G]lff;nl')IE
PLAN #9 STUDENT'S NAME 3

USE MATH TEST JRT 81-90 AS A PRE-TEST FOR PLACEMENT IN THIS WORK PLAN
AND AS A POST-TEST WHEN THIS WORK PLAN IS COMPLETED.

DIVISIBILITY 8la | 81b | 81c | 81d | 8le | B81f | 8lg

OPERATIONS - ABSTRACT 82a | B2b | 82c | 82d | 82e | 82f | 82g | 82h 82i 90a | 90b | 90c
90d | 90e | 90f | 90g | 90h

MEMORIZATIONIMULTIPL. | 83a | 83b | 83c 83d | 83e | 83f | 83g

NUMERATION Ma | 84b | 84c | 84d | 84e | 84f | 84g | 84h 84i
FRACTIONS 85a | 85b

MULTIPLES 8ba | 86b | B6c | B6d | 86e | 86f | 86g

ROUNDING 87a 87b | 87c 87d

MEMORIZATION - DIVISION | 88a | 88b | 88c | 88d | 88e | 88f | 88g | 88h 88i 88j 88k | 881

SPECIAL COMBINATIONS 8%a | 89 | 89c

NOTEe When all the cards are checked off, the student is ready to take the Post-
test.
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Observation: A multiple of a number is the product of a multiplication by that number. A multiple of a number always contains
that certain number exactly.

» Use the materials of the Long Bead-chains and select one long chain at a time. Begin with the chain of two. Skip count and match the arrow
markers of the multiples of two. Since the most important multiples to remember by heart are the first ten of each number from 2 to 9, write
the first ten multiples of two on your paper in linear formation as shown below.

2 4 6 8 10 12 14 16 18 20

»  Study the first ten multiples of 2, 3, and 4 by heart. When you are ready, ask your teacher to test you orally and see if you can remember them
without counting on your fingers.

4

» Study the first ten multiples of 2, 3, and 4 by heart. When you are ready, ask your teacher to test you orally and see if you can remember them
without counting on your fingers
JE-MATH LAB © 2011 — The Albanesi Educational Center — www.MontessoriResources.com

Virtues Project
The Virtues Project is the cornerstone of MdSC's K-6 Curriculum. A global grassroots initiative founded in Canada in 1991, the Virtues

Project is recognized as a "model global program for families of all cultures". The Virtues Project™ is a character education program
intended to raise conscious awareness and benefits of living meaningful, contributory, compassionate, and ethical lives. The program is
used as a guide in communication and community-building by the entire MdSC learning community (board members, students, faculty,

staff, administration, and parents). Four (4) virtues are selected each month as “Virtues of the Month” (ie., respect, patience, compassion,
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and self-discipline). Monthly ceremonies are held school-wide with student presentations on examples of practice of the out-going virtues
and introductions of the incoming virtues via story, game, activity, or other technique.
Supplemental Programs
MdSC utilizes the following programs to supplement the Albanesi curriculum and Virtues Project:
1) Scholastic Guided Reading Program (used to develop reading strategies and skills);
2) Reading A to Z (used for supplemental practice in all grades as needed);
3) Raz-Kids (used for independent and supplemental instruction in grades 1-3);
4) Literature Circles (used for character development, vocabulary, and research in grades 4-6);
5) Six Traits of Writing (used to teach writing in grades K-6);
6) Handwriting Without Tears (K-5);
7) Evan Moor Spelling (1-6); and
8) Harcourt Language Arts workbooks (1-6).

Intervention Program

In the spring of 2013, MdSC staff began the procedure of aligning the Montessori curriculum with the Arizona Common Core Standards (ACCS). The
curriculum analysis enabled the Data Review Team to detect gaps in math teaching process and activities and to ascertain critical problem areas that
need additional learning opportunities. Mathematics and Data, Operations and Algebraic Thinking, and Geometry were pin-pointed as problem areas in
for MdSC students. Staff then began researching best practices to shore up the curriculum gaps and expand math learning opportunities in those areas.
Research revealed strong linkages between math and music, math and dance movements, math and visual arts, as well as math and performing arts.
Addressing the problem of low math scores with an integrated art program emerged a viable solution. Thus, the genesis of the School - Arts
Partnership in Tubac (LMA) was born. The LMA initiative draws from local assets to meet school needs. Collaborative teams comprised of Tubac
Center for the Arts and Evolution Studio teaching artists, MdSC classroom teachers, and the LMA Academic Coordinator are vital to the success of
the initiative. Each of the partners provide team members with separate, but over-lapping roles. Implemented in October 2013, Learning Math

Through the Arts (LMA), focuses on enhancing student growth and progress and increasing student proficiency in math through creative
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expression. Grounded in brain-based research, multi-intelligence theories, neurological development, and encompassing hands-on, active learning, LMA

expands the MdSC Curriculum via math concepts presented through integrated dance, theatre, painting and performance activities to all K-6 students.

SPED/504 Program
From its inception in 2000 until Spring Semester 2014, MdSC offered a Special Education Program for those students whose needed specialized
instruction. MdSC hired a certified Special Education Consultant to:
e lead MdSC’s Multidisplinary Evaluation Team meetings;
e write the Individualized Education Plans for the identified SPED students;
e confer with the regular classroom teachers on modification of the Albanesi materials to instruct SPED students in regular classrooms;
e ensure compliance of SPED student records; and
e meetand confer with MdSC's AZDE ESS liaison on annual site monitoring visits.
Currently (mid Spring Semester 2014), the MdSC Board of Education is considering replacement of the IDEA Special Education Program with an Office

of Civil Right 504 Plan to accommodate the learning needs of the four (4) students now being served in the regular education classrooms.

Strategies for Continuous Improvement
In early Fall Semester 2013, the MdSC Education Team completed an alignment analysis of the MdSC K-6 Curriculum and the Arizona

Common Core Standards (ACCS, grades K-6) to identify the congruencies and gaps between the two (2). The outcome was a
comprehensive and cohesive MdSC K-6 Curriculum Scope and Sequence Map (see a one page example on the next page). The MdSC
Curriculum Map was used as a guide for the:

e MdSC K-6 Curriculum Review and Update;

e 2013-2014 Move On When Reading Plan for Tier III;

e selection of supplementary curriculum materials;

e development of pacing guides;

e development of content proficiency benchmarks; and
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Circle Activities
(Money, Time,
Sequencing, Place
\Value, Patterns,
Problem Solving,
Critical Thinking
Exercises,
Graphing,
Estimating) —
(3.MD.A.1, 3.0AD.8,
3.0A.D.9, 3.NBT.A2,
3.MD.B.3, 3.MD.B 4,
3.MP.1, 3.MP.4,
3.MP.5, 3.MP.6,
3.MP.7, 3.MP.8)

Place Value to
IThousands Review:
Golden Beads,
Stamp Game, Bead
Frames, Numeral
Cards

(3.NBT.A.1, 3.MP 5,
3.MP.7, 3.MP.8)

IAddition,
Subtraction,
Multiplication Fact
Review:
Combination Boxes,
Charts

(3.0AA.1, 3.0AA3,
3.0A.A.4, 3.0AB.5,
3.0A.C.7, 3.0A.D.8,
3.NBT.A.2, 3.MP.1,
3.MP.2, 3.MP 4,
3.MP.5, 3.MP.6,
3.MP.7, 3.MP.8)

Plane Figure
names, properties
and vocabulary
review: Geometry
Cabinet, Geometric

Solids
(3.G.A.1, 3.MP.5,
3. MP.6, 3.MP.7)

Circle Activities —

MITM (Math in the
Mind; Math fact
Drills) —
(3.0A.A.1, 3.0AA2,
3.0AA 4, 3.0AB.5,
3.0A.B.6, 3.0A.C.7,
3.MP.1, 3.MP.2,
3.MP.4 3.MP.6,
3.MP.7, 3.MP.8)

Money Box —
(3.0A.D.8, 3.NBT.A.2,
3.MP.1, 3.MP .2,
3.MP.4, 3.MP 5,
3.MP.7, 3.MP.8)

Operations on a —
Number Line
(3.0A.A.3, 3.0AA4,
3.NBT.A.1, 3.MP.1,
3.MP.2, 3.MP 4,
3.MP.5, 3.MP.6,
3MP.7,)

Expanded and
Contracted
Notation, and
Reading of
Numerals: Bank
Game, Stamp
Game, Numeral
Cards, Bead
Frames
(3.NBT.A.1, 3.MP.5,
3.MP.7, 3.MP.8)

Multiplication Facts
through 9's,
properties of
multiplication:
Multiplication Bead
Board, Charts,
Combination Boxes
(3.0AA1, 3.0AA3,
3.0A A4, 3.0AB.5,
3.0A.C.7, 3.MP.1,
3.MP.2, 3.MP 4,
3.MP.6, 3.MP.7,
3.MP.8)

Circle Activities —
MITM —

LMA (Learning
Math Through the
Arts) —

Money Box —

Operations on a —
Number Line

Roman Numerals

Static Multiplication:
Bank Game, Stamp
Game, Short Bead
Frame

(3.0A.A.1, 3.0AA3,
3.0A.B.5, 3.0AC.7,
3.NBT.A.3, 3.MP.1,
3.MP.2, 3.MP.4,
3.MP.7, 3.MP.8)

Dynamic —
IAddition and
Subtraction:
Problem Cards,
Large Bead Frame
(3.0A.D.8, 3.NBT A2,
3.MP.1, 3.MP.2,
3.MP.4, 3.MP.5,
3.MP.7, 3.MP.8)

Identifying
Fractions: Fraction
Circles, Fraction
Bars
(3.NF.A1,3.GA2,
3.MP.1, 3.MP.2
3.MP.4, 3.MP .5,
3.MP.7)

Types of Lines and
Interactions
Between Lines: Box
of Sticks

Circle Activities —
MITM —

LMA —

Money Box —

Operations on a —
Number Line

Measurement; —
Measurement
Cards, Measuring
Tools

3. MP.1, 3.MP.2
3. MP.4, 3. MP.5,
3. MP.6)

Rounding: Golden
Beads, Stamp
Game, Bead
Frames, Numeral
Cards

(3.NBT.A.1, 3.MP.5,
3.MP.7, 3.MP.8)

Reducing and
Comparing Like
Fractions: : Fraction
Circles, Fraction
Bars

(3.NF.A.1, 3.NF.A3
3.MP.1, 3.MP.2,
3.MP.3, 3.MP 4,
3.MP.6, 3.MP.7,
3.MP.8)

Time (to one
minute): Time
Cards, Mini Clacks
(3.MD.A.1, 3.MP.1,
3.MP.4, 3.MP .6)

Angles: Box of
Sticks, Montessori
Protractor,
Traditional
Protractor,
Geometry Cabinet

Circle Activities —
MITM —

LMA —

Money Box —

Operations on a —
Number Line

Measurement

Adding and
Subtracting Money

(3.0AA3, 3MDAZ, [to $10: Money

Drawer, Fake
Coins/ Bills
(3.0A.D.8, 3.NBT.A2,
3.MP.1, 3.MP.2,
3.MP.4, 3.MP.5,
3.MP.7, 3.MP.8)

Adding and
Subtracting Like
Fractions: Fraction
Circles, Fraction
Bars

Graphing: Bar —
Graphs, Line
Graphs, Line Plot,
Pictographs
(3.MD.B.3, 3.MD.B 4,
3.MP.1, 3.MP.4,
3.MP.8, 3.MP.7)

Quadrilaterals:
Geometry Cabinet
(3.G.A.1, 3MP.5,
3.MP.6, 3.MP.7)

Pythagoras Board,
Equivalency
materials: Geometry|
Cabinet

(3.G.A.2, 3MP.2,
3.MP 4, 3.MP 5)

Circle Activities —
MITM —

LMA —

Money Box —

Operations on a —
Number Line

Dynamic —
Multiplication: Bank
Game, Stamp
ﬁame, Large Bead
Frame

(3.0A.A.1, 3.0A.B.5,
3.0A.C.7, 3.NBT.A3,
3.MP.1, 3.MP.2
3.MP.4, 3.MP.7,
3.MP.8)

IAdding, Subtracting,
Reducing like
fractions: Fraction
Circles, Fraction
Bars

Graphing

Area: Yellow —
Area Material
(3.MD.C.5, 3.MD.C.6,
3.MD.C.7, 3.MP.1,
3.MP.2, 3.MP .4,
3.MP.5, 3.MP.6)

Circle Activities —

MITM —
LMA —
Money Box —

Operations on a —
Number Line

Dynamic
Multiplication

Numeric Patterns:
Hundred Board,
Working Charts —
(3.0A.D.9, 3.MP.1,
3.MP.2, 3.MP.3,
3.MP.6, 3.MP.7)

Fractions on a
Number Line —
(3.NF.A.2, 3.MP.1,
3.MP.4, 3.MP.7)

IArea

Circle Activities —
MITM —

LMA —

Money Box —

Operations on a —
Number Line

Division Facts, —
properties of
division: Stamp
Game, Test Tubes,
Bead Board,
Charts,
Combination Boxes
(3.0A.A2, 3.0AA3,
3.0A.A 4, 3.0A.B.5,
3.0A.B.6, 3.0A.C.7,
3.0A.D.8, 3.MP.1,
3.MP.2, 3.MP 4,
13.MP.5, 3.MP 8,
3.MP.7, 3.MP.8)

Numeric Patterns

Fractions on a
Number line

Operations with
Time: Word
Problem Cards,
Mini Clock
(3.0A.A3, 3.0AD.S8,
3.MD.A.1, 3.MP.1,
3.MP.2, 3.MP.4,
3.MP.5, 3.MP.8,
3.MP.7)

Perimeters of
Polygons:
Geometry Cabinet
(3.MD.D.8, 3.MP.1,
3.MP.4, 3.MP.7)

Circle Activities —
MITM —

LMA —

Money Box —

Operations ona —
Number Line

Division Facts

Division of Units of
10, 100, or 1000:
Bank Game, Stamp
Game

(3.0AA.2, 3.0AA 3,
3.0A.B.5 3.0A.B.6,
3.0A.C.7, 3MP.1,
3.MP.4, 3.MP.7,
3.MP.8)

Comparing —
unlike fractions:
Fraction Circles,
Fraction Bars

Perimeters of
Palygons

Circle Activities
MITM

LMA

Money Box

Operations on a
Number Line

Comparing unlike
fractions






e alignment of lesson plans and student performance expectations with ACCS
Emanating from those endeavors, a continuous data-driven MdSC K-6 Curriculum revision process was implemented in the beginning of
Spring Semester 2014. Montessori Records Xpress (MRX), a Montessori based student record system, is used to monitor the integration
of ACCS into the updated Montessori curriculum and MdSC student progress, growth, and achievement at all grade levels. MRX ensures

relevant and timely support for all MdSC students’ quest for growth, progress, and proficiency in learning.

Instruction

Overview

Instruction in the MdSC classrooms is a child-centered, and observation-based. Students are perceived as naturally eager for knowledge
and capable of initiating learning in a supportive, thoughtfully prepared learning environment. It is an approach that values the human
spirit and the development of the whole child—physical, social, emotional, cognitive. MdSC students learn to think critically, work

collaboratively, and act boldly—a skill set for the 21st century.

Classroo nization

One of the major instructional responsibilities of MdSC teachers is the organization of the classroom. A full complement of specially
designed Montessori learning materials for each classroom are meticulously arranged and available for use in an aesthetically pleasing
environment. MdSC teachers lay out their classrooms in specific arrangements that allows for small group instruction, encourages
independent student learning, freedom within limits, and a sense of order. Classroom environments are prepared with materials and
activities that meet students’ unique interests, academic level, and developmental needs. Those materials and activities are arranged so
they are introduced to each child sequentially, laying the foundation for independent learning. In Kindergarten, MdSC students learn
through sensory-motor activities, working with materials that develop their cognitive powers through direct experience: seeing, hearing,
tasting, smelling, touching, and movement. In the elementary years, MdSC students continue to organize their thinking through working
with the teachers’ specifically arranged learning materials, passing from the concrete to the abstract, then application of knowledge to

real-world experiences. An MdSC classroom is a close-knit community, fertile ground for nurturing the qualities that help children and
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youth become citizens of the world and stewards of the planet. This organization of information prepares MdSC students for the world of

adolescence, when thought and emotion evolve into understanding more abstract, universal concepts such as equity, freedom, and justice.

Methodology
At MdSC, all students (regular, ELL, FRL, SPED/504) are taught in the regular classrooms. Multiage groupings are a hallmark of the

Montessori Method. At MdSC, younger and older students are grouped together based on learning level, ability, and content interest. Peer
tutoring is employed with older students teaching younger students concepts they have already mastered. This arrangement also mirrors
the real world, where individuals work and socialize with people of all ages and dispositions. Students are given instruction individually
and in small groups (ability, learning level, and interest based). Learning strategies are taught through group instruction. MdSC students
then expand their understanding and skills independently using the pre-arranged learning materials. If learning accommodations are
needed, students are given guided or direct instruction. Teaching and learning practices at MdSC enable teachers to develop enhanced
awareness of individual student interests, strengths, and ways of learning. Examples include:

e Teachers have students in their class for three years: thus, they become very aware of their students’ learning styles, strengths and

areas requiring further development.

o Lessons are presented to individuals or small groups: teachers easily observe and record student levels of mastery.

e Materials are self-correcting: thus, teachers know when students master the knowledge, skills and understanding in the material.
Students choose their own work: thus, teachers observe a great deal about their interests and abilities which they then record.Students
over the age of six become co-assessors of their work with the teacher. Beginning in Spring 2014, MdSC teachers use newly developed
teaching and monitoring tools (pacing guides, MRX records tracking lesson outcomes and student concept mastery) to guide their lesson
planning. By checking MRX student assessment scores, teachers monitor student growth, progress, and proficiency in the varying
concepts and revise/develop lesson plans accordingly. The following four (4) pages contain copies of an MdSC Kindergarten student’s
MRX math progress records illustrating: 1) Progress Analysis; 2) Progress on Linear Counting; 3) knowledge of Kindergarten and 1st grade

concepts related to ACCS; and 4) mastery of specified math concepts related to ACCS at both Kindergarten and Grade 1 levels.
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Linear Counting
{(Numeration Teen Bead Box
Beyond 10)

K » Mathematics » Counting & Cardinality

K » Mathematics » Counting & Cardirality

K-5 » Mathematics » Number & Operations in Base Ten
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Kindergarten - Know rurmber names and the count sequence - KCC 2. _
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obyects
Grade 1 - Understand place value 1 NBT 2. Understand that the two
cigits of a two-digit number represent amounts of tens and ones.
Understand the foliowing as special cases.
10 can be thought of as a bund!e of ten onas — called a “ten.”
The numbers from 11 to 19 are composed of a ten and one, two,
three, four, five, six, sevan, eight, or nine ones.
The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three,
four, five, six, seven, eight, o nine tens (and 0 ones)
Grade ' - Urderstand place value 1 NBT 3 Compare two two-digit






Jiew  History Bookmarks thdow Help

i 3 6

i https /

‘www.montessorirnccom/ Resort Output/Ce

DI@O t o T e B sua

https [ fwww. montessorisx.com Report Dutgu!fCunfrwmr Report3040963 3:u4§ pdf

wnference Report 3040496337025 pdf

Spring
2013-

2014

Agts uwgrh&\ms

K - Understand addition as putting logether and acdng 10 and understand sublracton as takng apan  jmpe
@nd laking from K OA4L For arvy number from 110 9, Snd B number thal makes 10 when added 1o

the green number © g Dy useng olyects oF drawings. and recornd tha answer wih a trivwing of

equation
(kmhk«wmmmmmeandtMMMn !ﬂh\ Usemwnmd mﬁ,
sublrachion within 20 to sotve word protstems invobang silualions o acdding to. laung Som putting

gether taking apart and COMparng. Wil unknarans in all postons. ¢ g |, Dy using objects.

drarasngs, and equations with a symbal for the uriknown number to represent the problem.
Grade 1 - Rapeesent and scdve prodlems invodang adadaon and subraction 1 QA 2 Solve word
protdemns that call for addbon of three whole numbers whose sum is less than oregual 10 20 e | by
usng olgecas, drawsngs, &g eGuations with a symbol o the urdncwn number 1o represent the

protiam .

K-5 » Mathematics » Number & Operations in Base Ten

Geade 4 expectations in s doman are mded ko whole mumbers Mss thae or egud o 1 000 000
K - Work with numbsers 11-1% 10 gain foundations for place value K NBT 1 Compose and decompose
rumbers fom 11 80 1910 ten ones and some further ones, e ¢ | by using cbeecls of drawnigs and
record aach COMPOStoN Of decomposItion by a Grawsng of eguaton {(such as 18 < 10 + 8)
urgersiand fat thess numberns are compoaed of ten ones and ane two three four fee six seven,
exght o nine anes

Mass

&mt-&:mmﬂucmmm 1 NBY Countsn‘!“—"o starting at any number less than Mast

Gradet wmmammevm 1NBT2 ummmmmmmnsdawnumw
regrasec] gnounts of lers and ones  Understand the lollowing as special cases

10 can be thowght of as a bundie of len ones — calied a “ten ©

The numbars from 11 10 19 are composed of a ben and one two. three four, five . six, seven. eght
o FENE ONES

Mast

Grade 1 - Uncerstand place value 1 NBT 3 Compare two Beo-cQfl numbers basad on mesnings of
the tens and cnes digits. recording the results of compansons with the symbols > = and <

Sast

Grade 1 - Use place value underslanding arnd propesties of operations 1o acd and subvact 1 NBT 4
Acd within 100 mchuding addng a two-dgit number and a one-thgt number, and adding a twa-igit
rumber and & muiple of 10, wteng concrete models or dreeengs and strategies based or place value,
properties of aperabons, anddar the relatonshs) batwean acdason and subtrachon, redaty the stratedy
0 & writlen method and expliun the reasomng used Understand that in addng teo-digit numbers,
one 30ds tens and lens, ones and ones. and samelimes | 1S Necessary 10 COMpPose & len.

Grade 2 - Use place value understanding and properties of operatons to add and sublract. 2. NBY 5
Fluently a0 ard subtract aithen 100 using sirategies based on place value, propestes of 0Deratons,

hmpe

impe






Three (3) additional methods of student learning support is provided to all students. Those supplemental methods include:
e community volunteers who come into the classrooms and listen to the students read for fluency;
e therapy dogs (and their masters) also come into Kindergarten and Lower Elementary to listen to students read; and

e during the Spring Semester 2014 after-school tutoring is being offered targeting identified concepts in reading, writing, and math.

Teacher Roles

MdSC teachers play many roles as they guide student learning and orchestrate the learning environment. They are the instructional leaders
in their creative environments, yet it’s often difficult to spot a teacher in the classroom. Rather than presenting information from the front of
the classroom, the teacher(s) may be demonstrating specially designed learning materials used for investigation and discovery to an
individual or small group of students. Or he/she may be sitting in a circle intently listening to and observing a handful of students as they
dissect a plant and name its parts. MdSC teachers are skilled observers and creative facilitators. Through careful observation, MdSC
teachers come to know each student’s interests, learning style, and temperament and understand the student’s developmental needs.
MdSC teachers are continuously aware of each student’s progress, know when to step in to offer special guidance, and when to challenge a
student with the next step in a learning sequence. With this information MdSC teachers choose increasingly complex and abstract
materials and lessons that will capture the student’s attention and entice learning. The student, through individual choice, makes use of
what the environment offers for learning, interacting with the teacher only when support and/or guidance is needed. The quiet
orchestrations used by MdSC teachers lead to magical moments as students think or exclaim “I learned it myself!”

Implementing the concept that student mastery is best achieved through exploration, imitation, repetition, and trial and error is a teacher

expectation at MdSC.

Content Coaches

In the Fall Semester 2011, as designated in MdSC’s Performance Renewal Plan, a Math Consultant was contacted to provide informal
observations of MdSC math teaching practices and students at work. The Math Consultant gave feedback to MdSC teachers on lesson

presentation. That same Fall Semester, a Literacy Coach was consulted to provide training and on-going support to MdSC teachers in
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teaching reading to struggling readers. Note the difference in services: the Math Consultant gave MdSC teachers feedback: the Literacy
Coach provided MdSC teachers with training and on-going support. The increase in MdSC Student Median Growth Percentile (SGP) score
(from 49.5 to 69) and Proficiency (Percent Passing) score (from 72 to 81) in Reading/Language Arts on the 2013 AIMS score and grade
increase on MdSC’s Grade Card (from D to C) is attributed to the training and on-going support provided by the Literacy Coach. Beginning
in early Fall 2014 Semester, MdSC will have both a PT Literacy Coach and a PT STEM Coach to provide training and on-going support to

MdSC Teachers in teaching reading and math to struggling or at-risk students in those content areas.

LMA

Stemming from and directly addressing MdSC students’ low academic math scores on the 2012 AIMS (in the ‘Falls Far Below Standards’ rating level
and the subsequent D grade on the MdSC ‘S Arizona School Report Card), three (3) entities from the village of Tubac ‘where art and history meet’ are
working together on the LMA initiative to generate creative lessons in math that will stimulate, motivate, and enhance student growth and proficiency

and academic performance in math.

Teaching Artists (TAs) are professional artists, professional dancers or dance instructors, who educate and are dedicated to enriching student learning
experiences. First and foremost, they are trained in a specific art form and have a passion for what they’re teaching and serve as positive role models
who urge the children to step out of their comfort zone and confidently try new ideas and experiences. MdSC classroom teachers ensure classroom
activities such as circle sharing, word walls, and small group instruction are used to link, support, replicate, and enhance the language gap
between terms used in teaching math concepts via the MdSC curriculum and terms used in the math questions on the AIMS taught in the
integrated arts class. Additionally, classroom teachers make certain the arts integration activities produce student understanding of math concepts,
imaginative thinking in application of those concepts, and recognition of connections/patterns between previously established knowledge and new a-
ha's! The LMA Academic Coordinator is an Arizona certified classroom teacher who will guide the other classroom teachers in linking the creative

structures of the arts with the indentified problem math concepts of the MdSC curriculum.
Research literature suggests learning through the arts requires focused attention, abstract and relational thinking, and fluid intelligence (called

“executive control”). Simply put, the arts and math are natural partners — both share sequential learning and habits of mind that support creative
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problem-solving, imaginative thinking, and transference of skills and knowledge to new experiences. Working side by side with MdSC classroom
teachers, TAs incorporate the arts into MdSC students’ learning experiences. While researching innovative integrated arts models such as Opening
Minds through the Arts, Early Childhood STEM Learning Through the Arts, Math in Your Feet, How Math Got Its’ Groove Back, etc., math unit designs
and lesson plans were found that ‘it within the LMA purpose. Thus, LMA draws from local and national integrated arts models in implementing the
initiative in the MdSC classrooms. LMA's arts-based teaching methods tap into children’s innate desire for active, multisensory learning and fit
seamlessly into the Montessori teaching techniques applied by MdSC classroom teachers. MdSC students literally embody the identified problem math
concepts through singing, dancing, painting, and theatre production (play-writing, acting, costume and set-construction). This approach to learning
math concepts requires MdSC students to acquire such 21s-century skills as critical thinking, creativity, communication, and collaboration, which are key to
their future success and to achieve student learning levels that are aligned with MdSC and ACCS expectations in student achievement. MdSC students
receive 120 - 135 minutes (depending on grade level) of integrated arts instruction per week. TAs specializing in different art forms, i.e, dance and
abstract art, will teach 4 - 6 week units consisting of 30 - 45 minutes of instruction per day 1 - 3 days per week.
During the 2013 - 2014 school year (first year in operation), LMA expected outcomes are:
e  MdSC students will demonstrate stronger right and left brain connectivity and functioning in academic and creative problem solving in LMA
product and performance evaluations;
e  MdSCstudents in grades 3 - 6 will raise MdSC's academic performance rating in Math Student Growth and Proficiency one level (from Falls Far
Below Standard to Does Not Meet Standards) on the AIMS testin 2014; and
e  MdSCK - 2 students will increase their foundational math skills and concepts in concert with ACCS by 10% during the 2013 - 2014
school year as measured by Montessori Records Xpress, an online academic management system used by MdSC classroom teachers to

monitor student growth and proficiency.

EPAS
In Fall 2013, MdSC’s Educator Performance Assessment Plan (EPAS) was developed, approved, and initiated. Rooted in Danielson’s

Dimensions of Teaching and the Arizona Model for Measuring Educator Effectiveness, EPAS contains an assessment and documentation of
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teachers’ planning and preparation level, classroom environment management level, level of instruction, and professional responsibility

level. The EPAS includes the following forms:

a walk-though observation checklist;

a performance expectation checklist;

a formative pre-observance conference;

self-assessment;

formative observation feedback; summative pre-observation conference; and

summative Teacher Profile and Rating.

Walk-through observations are conducted bi-monthly or weekly when warranted. Formative observations are executed annually in

November. Summative Observations and Evaluations are conducted annually the last week of March. See page 14 for a completed Teacher

Profile and Rating.

Teacher effectiveness is also monitored (lesson plans and student progress) bi-weekly through MRX. The advent of MRX provides the

data for continuous data-driven improvement of instructional practices. Teachers are expected to use MSX to monitor student

achievement, guide Work Plan selection, and in adapting lesson plans and learning materials when needed.
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Assessment

Overview

The primary purpose of student assessment is to identify children at risk of long-term failure early enough to intervene in a way that will
make a difference. Compliance with state and national requirements for student growth and achievement is important at MdSC. However,
because MdSC focuses on the development of the whole child - physical, social, emotional, intellectual, and spiritual - test results provide
a snapshot of only one portion of our mission rather than providing a comprehensive measure of a MdSC's educational effectiveness.
Although MdSC offers a warm, supportive academic environment for student learning, we set high level of expectation for the quality of
student thought, work, and mastery of content and skills. The validity of either criteria or norm-referenced assessments and the ranking
of students is reduced at MdSC because, in the multi-age classrooms, there are comparatively small numbers of children at the same age
and level of learning. While formal testing is used at MdSC, it is used with sufficient contextualization that all students understand the

need for the assessment.

MdSC Approach

In Spring 2014 MdSC implemented a comprehensive and continuous assessment system aligned with the MdSC curriculum and
instructional methodologies. The MdSC assessment system utilizes MRX as a formalized documentation process that allows teachers and
administrators to closely monitor student performance on expectations for student learning. However, the aim of fostering a life-long
love of learning favors intrinsic motivation resulting in active, creative, and practical application measures of mastery. Student
assessment is based on each student’s mastery of knowledge and skills demonstrated at any point in the learning sequence through a
variety of indicators, including spoken and written language, interaction with others, creative arts such as drama, visual arts, model-

making and, importantly, by applying what they have learned in practical ways.

Assessment Technigues and Tools

The hands-on curriculum materials enable MdSC teachers to use informal observation in assessing student performance in completing
guided tasks, learning demonstrations, and gain an understanding of students’ developmental needs. . Learner achievement in MdSC

classrooms is recorded through observation, the compilation of portfolios and detailed records of progress. Students like to display their
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knowledge and often ask for tests, for example, in spelling words. Their pride in achievement and their sense of striving for higher goals

motivate the assessment, rather than a need to submit to a curriculum demand.

Using MRX, MdSC teachers keep careful records of the following in order to closely monitor student growth and progress. Detailed

documentation is recorded on:

lessons given
follow-up work completed by each student
student progress and achievement

difficulties encountered by individual students and how they were resolved

The following assessment tools are used by MdSC teachers to measure student growth and proficiency on specified indicators:

v

A N N N

Arizona's English Language Learner Assessment (AZELLA) is given to English Language Learners early in the fall semester and
mid-spring semester to determine the level of student growth and proficiency in the English Language Proficiency Standard.
Spelling and/or vocabulary tests are given to students weekly to assess student growth and proficiency in those skill areas.

High Frequency Words lists are given in grades 1-6 at varying intervals to measure student growth and proficiency in vocabulary.
Achievement benchmarks are used at the end of each unit to measure student growth and proficiency on standards-based criteria.
Unit tests are used in grades 4-6 to assess mastery of math and literacy concepts.

Running Records are used quarterly in grades K-3 to measure student growth and proficiency on fluency, accuracy, and
comprehension in Language Arts.

Junior Review Tests (comprehensive skills tests) are given quarterly in grades K-6 to measure student growth and proficiency on
the Albanesi curriculum materials.

Grade Achievement Tests (skills mastery grade level tests) are given three (3) times annually in grades K-6 to measure student

growth and proficiency on the Albanesi curriculum materials.
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v Dynamic Indicators of Basic Early Literacy Skills Tests are given in grades K-6 at varying times to measure student growth and
proficiency in acquisition of early literacy skills. A similar test will be available in acquisition of early math skills soon.

v"  Arizona Instrument to Measure Standards test is given to students in grades 3-6 to measure student proficiency of the Arizona
Academic Content Standards in Writing, Reading, Mathematics, and Science.

v" Stanford 10 is a norm-referenced test given to students in grade 2 to measure student national percentile ranking in reading,

language, and math.

Analvsis and Use of Data

The MdSC Data Review Team conducts a monthly systematic analysis of data drawn from the multiple sources and types of student
assessments described above. Based on the student performance analysis findings, both the applied curriculum and instruction are
judged effective or ineffective. An ineffective status determination results in Data Team recommendations for adjustments in either or

both curriculum and instruction. The recommended adjustments are implemented immediately.
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3rd Grade High Frequency Word Progress
Aug. 2013 - Mar. 2014
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Professional Development

Overview

The increasing complexity of education, the state of Arizona's standards movement, MdSC'’s increasing emphasis on continuous school
improvement, and increasing student achievement led to the development of an MdSC system designed to guide the structure and
operations of our school. MdSC is restructuring the parts in the systemic continuum. An extraordinary endeavor and a huge amount of
work for MdSC personnel, the system restructuring is guided by and linked to MdSC’s Mission, Vision, and Goals. The new system
embodies the successive prepared environments, indoors and outdoors, encompassing the natural and human-built worlds through all
academic disciplines from concrete to abstract. The difficulty in staying organic and remaining focused on the organic whole, which is
simply students and their intrinsic needs in contact with the appropriate “prepared environment,” continues to test our capacity for
change. MRX, a new electronic student records program developed specifically for Montessori education systems was implemented,
which challenged folks at MdSC to learn new ‘ways of doing things.” The implementation of MdSC'’s systems approach is as much a test of
character as it is of knowledge. The learning curve as MdSC was very steep. Last, but certainly not least, MdSC’s multiple continuous
improvement efforts also include improving instruction and assessment for student learning. The FY 14 Plan for Professional
Development was aligned with identified student learning target areas in math, and to a lesser degree in reading, and is based on teacher

learning needs. The Plan reflects research and best practices in professional learning.

Focus FY 2014
On-site, on-line, and off-site resources provided MdSC’s faculty and administration with many hours of learning necessitated by the
changes and challenges described above. Also taken into consideration was the need to increase student math scores on the AIMs 2014.
In order best address our Professional Development (PD) learning needs and make the best use of our time, an MdSC Profession
Development Plan (PDP) was created targeting four (4) areas of faculty and administrator growth and learning:

e ACCS and Standards-Testing;

e Math and Math Instruction;

¢ MRX Training; and
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e Student Services.

Montessori and Arizona State Certification

Included in the Demonstration of Sufficient Progress Accountability Plan submitted to the Arizona State Board of Charter Schools in May
2013 was the goal that ALL MdSC teachers would have both Montessori and Arizona State Certification by 2015. In Summer 2014 two (2)
rsof MdSC's current state-certified teachers will receive Montessori Certification. At that point, 50% of MdSC teachers will be dually
certified. The culmination of hours spent in training and/or in-service aligned with MdSC’s Professional Development Plan at this point in

the FY 14 School Year is presented on the chart below.

MdSC Professional Development Chart
FY14
Topic Hours Type Resource
ACCS and Standards-Testing 18 On-site, on-line, and off-site | AZ Charter Schools Ass'n., Santa Cruz Cty. Supt.
Office
Math and Math Instruction 6 On-site, on-line, and off-site | Math Consultant
MRX Training 15 On-site, on-line, and off-site | MRX Consultant
Student Services 15 On-site, on-line, and off-site | AZ Charter Schools Ass’n., Santa Cruz Cty. Supt.
Office, Tubac Fire Dept.
Teacher Training 300 + On-site, on-line, and off-site | Khalsa Montessori Teacher Training Program

ACCOUNTABILITY

MdSC acknowledges that our student progress and achievement during the 2011-2012 and 2012-2013 school years did not meet
standards, most particularly in math. In order to become accountable, increase student performance, and attain an A on our 2015 Arizona
School Report Card, MdSC has spent FY 14 in designing and implementing a comprehensive, detailed, and sustainable data-based system.
The system encompasses, strengthens, and directly links curriculum, instruction, assessment, and professional development to student

progress and achievement. We anticipate meeting or exceeding standards on all indicators of student performance in FY 14.
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Timeline
Spring 2013

Summer 2013

Fall 2013-Spring
2014

Late Spring
Semester-Summer
2014

2014-2015

Curriculum
e Write MdSC Demonstration of
Sufficient Progress
e Ongoing Alignment of Montessori
curriculum to ACCS

COMPLETED

e Align Montessori Lesson Plans with

ACCS
COMPLETED
¢ Develop a plan for Tier IIl Move
on When Reading
o Update curriculum:
1) Develop math proficiency
benchmarks
2) Align Montessori math
lessons and student
performance expectations
3) Create a cohesive
curriculum map for all
grade levels
4) Select materials to reinforce or
enhance student skills in
identified math problem areas
5) Develop student (formative
and summative) math
assessments
6) Develop data-driven annual
curriculum evaluation to
inform revision process

COMPLETED
e Evaluate Curriculum via MRX

student growth and proficiency data

to target needed improvements
e Revise Curriculum to strengthen
targeted areas

e Evaluate Learning Math Through the

Arts Curriculum: revise as needed

Continue data-driven curriculum
evaluation and revision

Montessori de Santa Cruz Public Charter School
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Instruction

Added school director who will
monitor, assess, and provide
feedback on teacher
effectiveness and
instructional practices
COMPLETED

o Revise and implement teacher
evaluation plan with:
1) performance expectation
checklist,
2) self-assessment,
3) formative feedback, and
4) summative evaluation

e [mplementation of MRX to:

1) align Montessori lessons
with ACCS

2) track lessons

3)document student growth
and progress

4) generate student
assessment scores

5) inform data-driven
instructional practices

IMPLEMENTED

e Evaluate EPAS via teacher
performance data: revise as
needed

e Expand knowledge and use of
MRX tools

s Identify, appoint, & designate
responsibilities of PT LA and
STEM Coaches

e Prepare for revised LMA

Continue data-driven

improvement of instructional

practices

Demonstration of Sufficient Progress Plan  3a.

Assessment

DIBELS-summative
assessments

COMPLETED

e DIBELS 3x yearly

e Math skills benchmark
test semi-annually

o GATs 3x yearly

e |RTs quarterly

e spelling/vocabulary
tests weekly

o math fact test 3-4x
weekly

e Literacy unit tests

Running records

quarterly

High frequency word

tests 3x yearly

e formative math
assessment monthly

e summative math
assessment semi-
annually

IMPLEMENTED

® Assess value of current MRX
data: identify additional
useful applications for data
collection

Continue systemic
assessment of student growth
and progress

Professional Development

Strategic reading strategies K-5

webinar

Teacher review of Comprehensive

Connections

PARCC assessment overview

Curriculum Mapping Workshop
COMPLETED

Staff training in use of MRX

Provide intensified math

workshops in identified problem

areas:

1) Measurement and Data,

2) Operations and Algebraic
Thinking,

3) Geometry, and

4) Mathematical Practices im

COMPLETED PLUS

Create Professional Development
Plan for teachers and administrators
based on EPAS data

Identified teachers will enroll for
specified certification programs

All teachers will be AZ State
Certified and Montessori Certified
Continue professional
development that targets needs







Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Santa Cruz Valley Opportunities in Education, Required for: Review - Annual Report
Inc.
School Name: Montessori De Santa Cruz — St. Ann’s Hall Evaluation Completed: 10/7/13; 11/5/13

Date Submitted: 5/7/2013

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments

Acceptable |Acceptable
1a. Student Median Growth Percentile (SGP) Curriculum: The narrative describes a fragmented approach that the school uses to create,
Math implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.

The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increased student growth in Math. At the site visit, a system to
create, implement, evaluate, and revise curriculum was demonstrated. This was evidenced
by curriculum maps intended to identify holes in the curriculum, pacing guides (including
additional concepts identified by the curriculum maps), individualized learning plans for all
students, and Montessori Records Express to monitor individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
I/s was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the site visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes an approach to professional development
that is not comprehensive nor aligned with the curriculum and instructional practices. The plan
is not aligned with teacher learning needs nor include follow up and monitoring strategies. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math. While the leadership
team described a comprehensive plan for professional development, there was minimal
documentation to support follow up and monitoring strategies and documentation to
support effectiveness.

The data provided does not demonstrate student growth in Math. While the assessment
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Measure

Acceptable

Not
Acceptable

Comments

system described in the DSP was deemed acceptable and sample assessments (both
formative and summative) were provided at the site visit, in addition to the informal
assessment program Montessori Records Express, no internal data was provided at the site
visit to support the school is continuing to demonstrate growth.

1a. Student Median Growth Percentile
(SGP)
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum, aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increased student growth in
Reading. At the site visit, a system to create, implement, evaluate, and revise
curriculum was demonstrated. This was evidenced by curriculum maps intended to
identify holes in the curriculum, pacing guides (including additional concepts
identified by the curriculum maps), individualized learning plans for all students,
and Montessori Records Express to monitor individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. There was minimal or no description
of lesson plan review, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessment. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring the integration of the AZ Academic Standards into instruction. At the
site visit, an individual standards checklist report was generated from Montessori
Record Express. According to the leadership team, lesson plan reviews, formal
teacher evaluations, informal classroom observations, and data review teams are in
the process of being developed. The documentation provided at the visit supported
that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive nor aligned with the curriculum and
instructional practices. The plan is not aligned with teacher learning needs nor
include follow up and monitoring strategies. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Reading. While the leadership team
described a comprehensive plan for professional development, there was minimal
documentation to support follow up and monitoring strategies and documentation
to support effectiveness.

Limited data provided. While the assessment system described in the DSP was deemed
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Measure

Acceptable

Not
Acceptable

Comments

acceptable and sample assessments (both formative and summative) were provided at the
site visit, in addition to the informal assessment program Montessori Records Express, no
internal data was provided at the site visit to support the school is continuing to demonstrate
growth.

1b. Student Median Growth Percentile (SGP)
Bottom 25%
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increased student growth for students with growth percentiles
in the lowest 25% in Math. At the site visit, a system to create, implement, evaluate, and
revise curriculum was demonstrated. This was evidenced by curriculum maps intended to
identify holes in the curriculum, pacing guides (including additional concepts identified by the
curriculum maps), individualized learning plans for all students, and Montessori Records
Express to monitor individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes an approach to professional development
that is not comprehensive nor aligned with the curriculum and instructional practices. The plan
is not aligned with teacher learning needs nor include follow up and monitoring strategies. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth for students with growth
percentiles in the lowest 25% in Math. While the leadership team described a comprehensive
plan for professional development, there was minimal documentation to support follow up
and monitoring strategies and documentation to support effectiveness.

The data does not demonstrate increases in student proficiency in Math for the Bottom 25%.
While the assessment system described in the DSP was deemed acceptable and sample
assessments (both formative and summative) were provided at the site visit, in addition to
the informal assessment program Montessori Records Express, no internal data was provided
at the site visit to support the school is continuing to demonstrate growth.
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Not
Acceptable

Comments

1b. Student Median Growth Percentile (SGP)
Bottom 25%
Reading

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increased student growth for students with growth percentiles
in the lowest 25% in Reading. At the site visit, a system to create, implement, evaluate, and
revise curriculum was demonstrated. This was evidenced by curriculum maps intended to
identify holes in the curriculum, pacing guides (including additional concepts identified by the
curriculum maps), individualized learning plans for all students, and Montessori Records
Express to monitor individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes an approach to professional development
that is not comprehensive nor aligned with the curriculum and instructional practices. The plan
is not aligned with teacher learning needs nor include follow up and monitoring strategies. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth for students with growth
percentiles in the lowest 25% in Reading. While the leadership team described a
comprehensive plan for professional development, there was minimal documentation to
support follow up and monitoring strategies and documentation to support effectiveness.

Does not demonstrate increases in student proficiency in Reading for the Bottom 25%. While
the assessment system described in the DSP was deemed acceptable and sample
assessments (both formative and summative) were provided at the site visit, in addition to
the informal assessment program Montessori Records Express, no internal data was provided
at the site visit to support the school is continuing to demonstrate growth.

2a. Percent Passing
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency in Math. At the site visit, a
system to create, implement, evaluate, and revise curriculum was demonstrated. This was
evidenced by curriculum maps intended to identify holes in the curriculum, pacing guides
(including additional concepts identified by the curriculum maps), individualized learning
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Measure

Acceptable

Not
Acceptable

Comments

plans for all students, and Montessori Records Express to monitor individual students levels
of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes an approach to professional development
that is not comprehensive nor aligned with the curriculum and instructional practices. The plan
is not aligned with teacher learning needs nor include follow up and monitoring strategies. The
narrative and data provided did not demonstrate that the school implemented a plan for
professional development that contributed to increased student proficiency in Math. While the
leadership team described a comprehensive plan for professional development, there was
minimal documentation to support follow up and monitoring strategies and documentation
to support effectiveness.

Limited data provided. While the assessment system described in the DSP was deemed
acceptable and sample assessments (both formative and summative) were provided at the
site visit, in addition to the informal assessment program Montessori Records Express, no
internal data was provided at the site visit to support the school is continuing to demonstrate
growth.

2b. Composite School Comparison (Traditional
and Small Schools only)
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Math for ELL students, FRL
students, and students with disabilities. At the site visit, a system to create, implement,
evaluate, and revise curriculum was demonstrated. This was evidenced by curriculum maps
intended to identify holes in the curriculum, pacing guides (including additional concepts
identified by the curriculum maps), individualized learning plans for all students, and
Montessori Records Express to monitor individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
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Acceptable

Not
Acceptable
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demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures and is not collecting data
to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in Math for
ELL students, FRL students, and students with disabilities. On the site visit, sample assessments
(both formative and summative) were provided, in addition to the informal assessment
program Montessori Records Express. However, no documentation of data review teams,
data analysis, or data results were provided.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for ELL students,
FRL students, and students with disabilities. While the leadership team described a
comprehensive plan for professional development, there was minimal documentation to
support follow up and monitoring strategies and documentation to support effectiveness.

Data does not demonstrate student proficiency in Math for ELL students, FRL students, and
students with disabilities. No additional data was provided.

2c. Subgroup Comparison
(2b. for Alternative)
ELL

Math

I/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Math for ELL students. At the
site visit, a system to create, implement, evaluate, and revise curriculum was demonstrated.
This was evidenced by curriculum maps intended to identify holes in the curriculum, pacing
guides (including additional concepts identified by the curriculum maps), individualized
learning plans for all students, and Montessori Records Express to monitor individual
students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
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Acceptable
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Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Assessment: The narrative describes the beginning stages of developing a comprehensive
assessment system based on clearly defined performance measures and is not collecting data
to monitor student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in Math for
ELL students. On the site visit, sample assessments (both formative and summative) were
provided, in addition to the informal assessment program Montessori Records Express.
However, no documentation of data review teams, data analysis, or data results were
provided.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for ELL students.
While the leadership team described a comprehensive plan for professional development,
there was minimal documentation to support follow up and monitoring strategies and
documentation to support effectiveness.

Limited data was provided. No additional data was provided

2c. Subgroup Comparison
(2b. for Alternative)
ELL

Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Reading for ELL students. At
the site visit, a system to create, implement, evaluate, and revise curriculum was
demonstrated. This was evidenced by curriculum maps intended to identify holes in the
curriculum, pacing guides (including additional concepts identified by the curriculum maps),
individualized learning plans for all students, and Montessori Records Express to monitor
individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
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Acceptable

Not
Acceptable
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teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
aligned with the curriculum and instructional practices. Little data is collected from formative
and summative, benchmark, and common assessments. Data is not used to make instructional
decisions. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring and documenting student proficiency in Reading for ELL students. On the
site visit, sample assessments (both formative and summative) were provided, in addition to
the informal assessment program Montessori Records Express. However, no documentation
of data review teams, data analysis, or data results were provided.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Reading for ELL
students. While the leadership team described a comprehensive plan for professional
development, there was minimal documentation to support follow up and monitoring
strategies and documentation to support effectiveness.

Data does not demonstrate student proficiency of ELL students in Reading. No additional data
was provided

2c. Subgroup Comparison
(2b. for Alternative)
FRL

Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Math for FRL students. At the
site visit, a system to create, implement, evaluate, and revise curriculum was demonstrated.
This was evidenced by curriculum maps intended to identify holes in the curriculum, pacing
guides (including additional concepts identified by the curriculum maps), individualized
learning plans for all students, and Montessori Records Express to monitor individual
students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
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standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
aligned with the curriculum and instructional practices. Little data is collected from formative
and summative, benchmark, and common assessments. Data is not used to make instructional
decisions. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring and documenting student proficiency in Math for FRL students. On the site
visit, sample assessments (both formative and summative) were provided, in addition to the
informal assessment program Montessori Records Express. However, no documentation of
data review teams, data analysis, or data results were provided.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for FRL students.
While the leadership team described a comprehensive plan for professional development,
there was minimal documentation to support follow up and monitoring strategies and
documentation to support effectiveness.

Limited data was provided. No additional data was provided

2c. Subgroup Comparison
(2b. for Alternative)
FRL

Reading

I/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school implemented a
curriculum that contributes to increasing student proficiency in Reading for FRL students. At
the site visit, a system to create, implement, evaluate, and revise curriculum was
demonstrated. This was evidenced by curriculum maps intended to identify holes in the
curriculum, pacing guides (including additional concepts identified by the curriculum maps),
individualized learning plans for all students, and Montessori Records Express to monitor
individual students levels of mastery.

Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
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Measure Not Comments
Acceptable |Acceptable
aligned with the curriculum and instructional practices. Little data is collected from formative
and summative, benchmark, and common assessments. Data is not used to make instructional
decisions. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring and documenting student proficiency in Reading for FRL students. On the
site visit, sample assessments (both formative and summative) were provided, in addition to
the informal assessment program Montessori Records Express. However, no documentation
of data review teams, data analysis, or data results were provided.
Professional Development: The narrative that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Reading for FRL
students. While the leadership team described a comprehensive plan for professional
development, there was minimal documentation to support follow up and monitoring
strategies and documentation to support effectiveness.
Data does not demonstrate increased student proficiency in Reading FRL students. No
additional data was provided
2c. Subgroup Comparison Curriculum: The narrative describes a fragmented approach that the school uses to create,
(2b. for Alternative) implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
Students with disabilities The narrative and data provided did not demonstrate that the school implemented a
Math curriculum that contributes to increasing student proficiency in Math for students with
disabilities. At the site visit, a system to create, implement, evaluate, and revise curriculum
was demonstrated. This was evidenced by curriculum maps intended to identify holes in the
curriculum, pacing guides (including additional concepts identified by the curriculum maps),
individualized learning plans for all students, and Montessori Records Express to monitor
individual students levels of mastery.
Instruction: The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
1/ review, formal teacher evaluations, informal classroom observations, standards checklists, data

review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction. At the site visit, an individual standards checklist report
was generated from Montessori Record Express. According to the leadership team, lesson
plan reviews, formal teacher evaluations, informal classroom observations, and data review
teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not comprehensive nor
aligned with the curriculum and instructional practices. Little data is collected from formative
and summative, benchmark, and common assessments. Data is not used to make instructional
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Acceptable

Not
Acceptable
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decisions. The narrative and data provided did not demonstrate that the school implemented a
plan for monitoring and documenting student proficiency in Math for students with disabilities.
On the site visit, sample assessments (both formative and summative) were provided, in
addition to the informal assessment program Montessori Records Express. However, no
documentation of data review teams, data analysis, or data results were provided.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for students with
disabilities. While the leadership team described a comprehensive plan for professional
development, there was minimal documentation to support follow up and monitoring
strategies and documentation to support effectiveness.

Limited data was provided. No additional data was provided

3a. A-F Letter Grade State Accountability
System

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to create,
implement, evaluate, and revise school curriculum, aligned with Arizona Academic Standards.
The narrative and data provided did not demonstrate that the school is increasing student
growth and proficiency or meeting targets as described in the A-F Letter Grade Model. At the
site visit, a system to create, implement, evaluate, and revise curriculum was demonstrated.
This was evidenced by curriculum maps intended to identify holes in the curriculum, pacing
guides (including additional concepts identified by the curriculum maps), individualized
learning plans for all students, and Montessori Records Express to monitor individual
students levels of mastery.

Instruction: The narrative describes the very beginning stages of monitoring and evaluating
standards and instructional practices. There was minimal or no description of lesson plan
review, formal teacher evaluations, informal classroom observations, standards checklists, data
review teams, and standards-based assessment. The narrative and data provided did not
demonstrate that the school is increasing student growth and proficiency or meeting targets as
described in the A-F Letter Grade Model. At the site visit, an individual standards checklist
report was generated from Montessori Record Express. According to the leadership team,
lesson plan reviews, formal teacher evaluations, informal classroom observations, and data
review teams are in the process of being developed. The documentation provided at the visit
supported that the charter is in the beginning stages of monitoring and evaluating the
standards and instructional practices.

Professional Development: The narrative describes that the school is in the beginning stages of
developing a professional development plan based on identified teacher learning needs. The
narrative and data provided did not demonstrate that the school is increasing student growth
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and proficiency or meeting targets as described in the A-F Letter Grade Model. While the
leadership team described a comprehensive plan for professional development, there was
minimal documentation to support follow up and monitoring strategies and documentation
to support effectiveness.

While the assessment system described in the DSP was deemed acceptable and sample
assessments (both formative and summative) were provided at the site visit, in addition to
the informal assessment program Montessori Records Express. No internal data was
provided at the site visit to support the school is continuing to demonstrate growth and
proficiency.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Santa Cruz Valley Opportunities in Education, Inc.

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were confirmed on site for Montessori De

Santa Cruz — St Ann’s Hall:

Evidence Requested

Reviewed at Site Visit

Lesson Plans

Provided each grade level reading and math, standards not identified on lesson plan because they are tracked in Montessori
Records Express (MRX)

Scope and Sequence

Provided curriculum maps and pacing guide, pacing guide provided two months of cushion built into

Tutoring Documentation

Provided documentation and intervention documentation, of math through the arts

Informal and Formal
Classroom Observations

Was not able to provide, going to use moving forward

Curriculum Alignment

Use to identify any gaps, created by teacher for the 13-14 school year
Provided each grade level in math and reading

Professional Development
Documentation

Provided a calendar of events
A form for the documentation of developing PD for 10/8/13

Internal data from GAT's,
JRT’s, and any additional
data that has been
implemented in 13/14

GAT — diagnostic
JRT — assessment
Requested and provided with for one GAT and JRT for one grade level reading and math






school year that can
demonstrate sufficient
progress towards the
Board'’s expectations

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress. The table below identifies
whether or not those areas were determined to be sufficient.

Measure Evidence
Requested

Evidence Provided

Sufficient

SGP Math Curriculum
(data provided | “Tell us a little bit
didn’t about your curriculum
demonstrate overall”
growth overall)

Curriculum maps and pacing guide system enhanced with Montessori Records Express (MRX) to monitor student

mastery at an individual pace
“Modified” Montessori curriculum, data driven
Individualized plans and instruction for all students

Monitoring
Instruction

“Tell us a little bit
about how you
monitor the
implementation of
standards into
instruction”

Danielson’s Framework adopted for Montessori
Introduce, practicing, presentation, proficient — monitoring for each student individually
MRX — generates reports for each individual student including an individual standards checklist

Professional
Development

PD schedule
Virtues Program embedded into each PD

“Tell us a little bit A form for the documentation of developing PD for 10/8/13
about your plan for Topics identified for calendar based on AIMS analysis
professional
development”

Lowest 25% Curriculum Tutoring remedial, teacher directed

Math “How does it meet the Intervention Documentation provided, does not include standards

(Does not needs of your lowest

demonstrate performing students”

increases in

student

proficiency in

Math for lowest

25%)






Measure Evidence Evidence Provided Sufficient
Requested
ELL Math Curriculum Repetition
“How does it meet the Peer helpers
needs of your Individualized instruction overall
subgroup populations”
SPED Math Curriculum IEP pull out services- teacher/SPED teacher communication
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Montessori de Santa Cruz Public Charter School
Demonstration of Sufficient Progress

Introduction

Montessori de Santa Cruz Charter School (MdSC), is located in Tubac, a rural community near the international
border. Itis comprised of grades K-6, averaging 54 students per year. Due to its proximity to the southern border, it has
a largely transient population with a high number of disadvantaged students. Its focus is on improving student growth and
proficiency in math, while continuing to strengthen the reading program, and implementing assessment tools to track
overall student progress.

MdSC follows the Montessori philosophy and curriculum supplemented with additional materials to meet Arizona
Common Core Standards (ACCS). The school encompasses three multi-age classrooms: Kindergarten, 1st-3rd and 4th-
6th. The student to teaching staff ratio averages 8 to 1. Each classroom has an AZ State Certified Teacher and a trained
Montessori assistant. In summer 2013, two teachers will begin Montessori training and, by fall 2014, all teachers will be
state and Montessori certified. Dr. Phyllis Durden was hired as the new Director of MdSC in April 2013. Beginning fall
2013, each classroom will be using Montessori Records Xpress (MRX), an online record keeping management system.
MRX aligns Montessori presentations with ACCS and enables teachers to build lesson plans, monitor student progress,
record observations, record individual presentations, and generate reports which show student achievement and

progress.





Academic Measure 1a-Reading

Curriculum: MdSC makes various efforts to provide and implement a reading curriculum which improves student learning
and achievement. Currently, MdSC utilizes the Albanesi Montessori scope and sequence to develop language skills in the
Montessori curriculum. Scholastic Guided Reading Program is used to develop reading strategies and skills in small
groups. Raz-Kids is used for independent and supplemental instruction in grades 1-3 (began Fall 2011). Reading A to Z is
used for supplemental practice. Literature Circles are also used in grades 4-6 (began Spring 2013). The Six Traits of
Writing are used to enhance reading comprehension and for guiding students to analyze information drawn from context
clues (began Spring 2012). During the spring semester, after-school tutoring is offered targeting identified reading and
writing weaknesses. Other programs used which enhance student reading achievement include: The Virtues Project
which helps to increase self esteem and develops a nurturing community of learners, Handwriting Without Tears, Evan
Moor Spelling (1st-6th), Harcourt Language Arts workbooks (1st-6th), peer tutoring, and community volunteers who come
to listen to the students read for fluency.

Instruction: Following the Montessori philosophy, students are given reading instruction individually and in small groups
(ability, grade level, and interest based). Students learn reading and comprehension strategies. In addition to reading
groups, students can further their understanding and skills independently using Raz-Kids and their independent reading
programs. Students are given guided instruction in Literature Circle components (character development, vocabulary,

research, summarizing, etc.). MRX will be implemented in the 2013-2014 school year to monitor integration of ASCCS





into the existing Montessori curriculum, as well as monitor teacher instructional practices. Along with informal and formal
classroom observations, the new director will use MRX to monitor teacher instruction and practices in reading.
Assessment: With the hands on materials of the Montessori curriculum, teachers use informal observation to assess
student performance in completing guided tasks. Two types of language assessments are used in conjunction with the
Albanesi Montessori scope and sequence: Grade Achievement Tests(GAT) and Junior Review Tests(JRT). The GAT is a
skills mastery test grade level test and the JRT is a comprehensive skills test. GATs are given 3 times yearly and the
JRTs given quarterly. Running records are used quarterly to assess fluency, accuracy, and comprehension. High
Frequency Words lists are given three times yearly at each grade. Students have a weekly spelling or vocabulary test.
Unit tests covering literacy concepts are given quarterly (grades 4-6). Beginning Spring 2013, DIBELS will be used a
summative test. In 2013-2014, DIBELS will be administered 3 times yearly. MRX will track student progress and growth
Professional Development: In Spring 2012, teachers attended Six Traits of Writing Workshop. Spring 2013, teachers
attended Literature Circle Workshop and Strategic Reading Strategies K-5 Webinar. Teaching staff read “The Daily Five”
and discussed how to incorporate ideas into each classroom environment. Currently teaching staff are reading_

Comprehension Connections. All staff will be trained in the use of MRX. Having two additional Montessori trained

teachers by 2014 will increase student reading and writing achievement.
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Academic Measure 1b-Reading

Curriculum: Students in the lowest 25th percentile are provided with the same Montessori curriculum supplemented with
other programs and materials as described in Academic Measure 1a. As part of the Arizona Department of Education
Move On When Reading K-3 Literacy Plan, students who qualify for Tier Il intervention get additional instruction to
increase their reading proficiency using supplemental reading materials (began Fall 2012). A Tier Il intervention program
is in the process of being developed for Fall 2013.

Instruction: Individualized instruction helps to pinpoint weaknesses and strengths, enabling teachers to target instruction
to meet the needs of these students. When necessary, students receive focused instruction with phonics and phonemic
awareness, as well as sight word fluency and various reading strategies. These students have additional blocks of time for
targeted reading instruction individually and in small groups. Peers and volunteers provide for additional reading fluency
practice. A literacy coach is consulted for training and ongoing support with emphasis on students in the lowest 25th
percentile. The literacy coach provides supplemental materials, informally observes teaching practices, gives feedback
and further assesses at-risk students for reading and learning deficiencies.

Assessment: Student reading proficiency is monitored with individual running records, comprehension assessments and
additional assessments as in Academic Measure la. Data review team examines the measures of student achievement
(AIMS, Stanford 10, GATs and JRTSs) to determine areas of weakness and how to address them with the students.

Administering the DIBELS, will help teachers identify students in the lowest 25th percentile so they can be placed in





reading intervention. Using MRX will help teachers closely analyze student development and allow the director to monitor

teacher and student progress.

Professional Development: In addition to the workshops outlined in Academic Measure 1a, teachers attended Move On

When Reading Workshop (Spring 2012).
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Academic Measure 2c-Reading

The number of students placed as English Language Learners (ELL) averages from 32%-37%. The number of students
who qualify for free and reduced lunch (FRL) averages between 41% and 48%.

Curriculum: ELL and FRL students are provided with the same Montessori curriculum as described in Academic Measure
la. Students are able to progress at their readiness levels following the Montessori curriculum. ELL and FRL students are
given several models of fluent reading during the day. These students are reading at their level and extra time and
repetition are given to strengthen proficiency.

Instruction: ELL and FRL students are given the same instruction as described in Academic Measure la. If any ELL or
FRL student falls into the lowest 25th percentile in reading, they will receive the same intervention instruction as described
in Academic Measure 1b. Additionally, ELL students, are given individual instruction using SEI techniques. Teachers
strive to make instruction relevant to ELL students’ cultures and interests. The Montessori instructional style adheres to
the needs of ELL and FRL students by providing a hands on environment that is individualized and allows for repetition.
FRL and ELL students are offered free after school tutoring. FRL and ELL students are offered free access to Raz-Kids,
an online reading program, to be used in school and at home.

Assessment: ELL and FRL are given the same assessments as described in Academic Measure la. ELL students are
also given the AZELLA test until scoring proficient in the English language for two consecutive years. Teachers use

informal observations and interactions with the students to determine understanding and English language development.





ELL and FRL students using Raz-Kids at school and at home are tracked for reading fluency and comprehension as the

students progress through books at each students’ readiness levels.

Professional Development: Teachers at each grade level have been trained in Structured English Immersion (SEI).

Workshops have been provided in Brain Gym and Sensory-Motor Learning Centers which provide ELL and FRL students
opportunities and strategies to improve concentration, communication, and memory. Staff watched the DVD
MONTESSORI: The Science Behind the Genius and discussed how Montessori addressed the needs of all students

whether they were economically challenged, second language learners, or academically challenged.

10
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Academic Measure 1a-Math

Curriculum: The Albanesi Montessori scope and sequence for math is used by teachers and students to guide them
through the Montessori lessons and is currently being aligned with ACCS (to be completed by Fall 2013). Updated
Albansei Math curriculum cards and geometry cards were purchased in 2011-2012. Fall 2012, began timed math drills in
basic operations and choral math fact practice with kinesthetic movements. During the Spring semester, after-school
tutoring, targeting identified math weaknesses, is provided. Technigues of Problem Solving used three times weekly
(grades 4-6).

Instruction: Montessori math lessons are given individually, in small groups and in grade level groups. MRX will be
implemented beginning 2013-3014 and will be used to monitor integration of ACCS into the existing Montessori
curriculum, build lessons plans, record observations, record individual lesson presentations, as well as monitor teacher
instructional practices. School director (added Spring 2013) will monitor teacher math instruction and practices using
MRX, informal, and formal observations.

Assessment: Teachers assess students three times yearly in math using the GATs. Student performance is assessed
quarterly using JRTs, and informal observations are used to check for understanding. MRX will be used to track student
growth and progress throughout the math curriculum. Director can use MRX to follow teacher assessment practices and

collect data school wide. Student growth is also tracked using timed math fact drills given three to four times a week.
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Data review team looks at AIMS and Stanford 10 scores at the beginning of the school year to identify areas of weakness
and target curriculum and instruction to address these areas.

Professional Development: Two teachers will be attending Montessori teacher certification training (Summer 2013) and

will develop a complete understanding of the use of the Montessori math materials, how to assess informally and formally
using the Montessori materials, and how to supplement the Montessori math curriculum with additional materials to meet
the ACCS. Certified trained Montessori teachers will positively impact student learning and increase student growth and
progress. Data team will develop a benchmark plan of targeted math measures at grade level proficiency to be tested
semesterly. Students not achieving the benchmark goals will receive remedial instruction until benchmark goals are met
(Fall 2013). Teachers attended an in-service on Math and Art Integration (Fall 2012). All staff have been trained in the
Virtues Project which has improved classroom management enabling teachers to give individual and group presentations

with minimal interruptions.
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Academic Measure 1b-Math

Curriculum: Students in the lowest 25th percentile are provided with the same Montessori math curriculum as described
in Academic Measure la. Montessori math curriculum helps to increase student growth by providing for individual
instruction, allowing for repetition, and hands-on learning experiences. The data team reviews test scores (AIMS, Stanford
10, GATs, JRTSs) of the lowest 25th percentile to determine curricular areas of weakness and how to modify or
supplement the Montessori curriculum to meet the needs of these students.

Instruction: Students in the lowest 25th percentile are provided with the same math instruction as described in Academic
Measure 1la. These students often participate in small group lessons which are then repeated on an individual basis.
Students are given extra time to complete assignments. Materials and presentations are often simplified until
understanding is observed. MRX will be used to track math presentations and number of repetitions needed for
comprehension and student growth.

Assessment: Students in the lowest 25th percentile are given the same math assessments as described in Academic
Measure 1a. A math coach is consulted for at-risk students. The math coach informally observes teaching practices and
student performance. The coach gives feedback to the teachers, provides materials and/or guidance in lesson
presentation, and may further assess students for learning disabilities. Grade level data team review GAT and JRT scores

to determine which students are in need of intervention and address intervention needs within individual and small group

16





lessons. Assessment scores and individual observations help teachers determine which students require after school
tutoring. Students in the lowest 25th percentile math skills are monitored frequently to ensure growth and progress.

Professional Development: In addition to the workshops in Academic Measure la, teachers attended a workshop on

Basic Math Skills in the Classroom (Fall 2012). Frequent use of math vocabulary terms are used in a variety of daily whole
class interactions. Teachers will continue to analyze data of students in the lowest 25th percentile to address instructional

practices to meet the needs in areas of weakness.

17





80
70
60
50
40
30
20
10

Bottom 25% AIMS/ Stanford Math
Percentage Averages (Out of total possible
points) 1b

.\

B

=]
- B 4 9— 6th Grade Cohort
== 5th Grade Cohort

4th Grade Cohort
3rd Grade Cohort

Spring 2010 Spring 2011 Spring 2012

18





Academic Measure 2a-Math

Curriculum: Students in need of achieving percent passing are presented the same math curriculum as described in
Academic Measure la and 2b. If a student falls into percent not passing and is in the bottom 25th percentile, they will
receive the same curriculum as described in 1b.

Instruction: Students in need of achieving percent passing are presented the same math instruction as in Academic
Measure 1a and 2b. If a student falls into percent not passing and is in the bottom 25th percentile, they will receive the
same instruction described in 1b.Students which are not at grade level, are given remedial practice during class and given
additional practice, review materials as homework until proficient at grade level, and assessed more frequently if needed.
Assessment: Students in need of achieving percent passing are given the same math assessments as in Academic
Measure 1a and 2b. Teachers will informally observe these students more frequently to assess comprehension in use of
and understanding of math materials.

Professional Development: During data review measurement and data, geometry, and mathematical practices were areas

of greatest concern. Workshops addressing these specific needs will be planned and delivered during 2013-2014 school

year and ongoing.
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Academic Measure 2b-Math

MdSC’s Composite School Comparison score is one of major concern. Increasing the proficiency in math performance
for all students including ELL, FRL, and SPED is MdSC’s primary goal for the 2013-2014 school year and beyond.
Curriculum:_All students at MdSC experience the same Montessori math curriculum as described in Academic Measure
la. The Montessori math curriculum is designed to increase student growth and proficiency through individual instruction,
hands-on learning experiences, and repetition when needed for student mastery of math concepts. During Summer 2013,
MdSC data teams will update the current K- 6 math curriculum to ensure alignment between Montessori math lessons and
ACCS. In Fall 2013, data team will continue updating to include: 1) alignment between the Montessori math lessons and
student performance expectations; 2) development of a benchmark plan of targeted math measures at grade level
proficiency( see 3a); 3) augmentation with specifically selected materials chosen to reinforce and/or enhance student
skills, abilities, and competencies in identified problem areas; 4) a curriculum map with pacing guides; 5) clarification and
reinforcement of student math performance expectations and assessments (formative and summative); and 6) a semi-
annual data-driven curriculum evaluation. The updated curriculum will be implemented in each classroom in January
2014, evaluated in May 2014, and revised as needed in summer 2014.

Instruction: A comprehensive system for continuous monitoring of the implementation and delivery of updated curriculum
will ensure the integration of ACCS and utilization of best instructional practices. Director will monitor instructional

practices through lesson plan reviews, feedback from informal and formal observations, and continuous tracking and
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analysis of MRX data. Self-assessment of videoed classroom lesson delivery using standard and performance
expectation checklists will be utilized for diagnosis and improvement of instructional performance. Peer-coaching
techniques will be applied if needed. The Director will assess and provide feedback on instructional performance for each
teacher semi-annually.

Assessment: MRX is a factor in the development of a comprehensive assessment system to track and document the
growth and proficiency, of all MdSC students, (including ELL, FRL, and SPED) in comparison to expected performance
levels. A minimum of one teacher per classroom will be fully trained in utilizing the MRX for entry and analysis of multiple
student assessments (formative, benchmark, and summative) during fall 2013. The data gained through this analysis
process will be used to determine and guide efforts to enhance instructional effectiveness and/or curriculum adjustment.

Professional Development: A series of math workshop focused on identified problem areas (see data presented on next

page) will be planned and delivered in conjunction with and support of the updated curriculum during the 2013-2014
school year. Math coaches and/or experts in the identified math problem areas will provide the needed training. When
reviewing standardized test scores and in-class assessments, the data review team also looks at individual grade class

size, as a very small class size can impact student performance scores.
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AIMS Strand ACCS Cohort Score (2012) %ile
1. Numbers & Operations Mathematical Practices 3" (2011) — 4" (2012) 13.8/27 2%
2. Data Analysis, Prob, &Discrete Math Measurement & Data 3" (2011) — 4" (2012) 3.7/8 25%]
3. Patterns, Algebra, & Functions Operations and Algebraic Thinking | 3™ (2011) — 4" (2012) 7.9/12 20%1
4. Geometry and Measurement Geometry 3 (2011) — 4" (2012) 6/13 1)
5. Structure and Logic Operations & Base 10 Thinking (?) | 3" (2011) — 4" (2012) 4.4/8 1%

AIMS Strand ACCS Cohort Score Y%ile
1. Numbers & Operations Mathematical Practices 4" (2011) — 5" (2012) 7.5/25 13%)
2. Data Analysis, Prob, &Discrete Math Measurement & Data 4" (2011) — 5" (2012) 4/12 24%|
3. Patterns, Algebra, & Functions Operations and Algebraic Thinking | 4" (2011) — 5" (2012) 2.8/11 10%]
4. Geometry and Measurement Geometry 4" (2011) — 5" (2012) 5.3/10 10%
5. Structure and Logic Operations & Base 10 Thinking (?) | 4" (2011) — 5" (2012) 3.8/9 14%|

AIMS Strand ACCS Cohort Score %ile
1. Numbers & Operations Mathematical Practices 5" (2011) — 6" (2012) 10.6/23 10%
2. Data Analysis, Prob, &Discrete Math Measurement & Data 5" (2011) — 6" (201 4.8/12 8%
3. Patterns, Algebra, & Functions Operations and Algebraic Thinking | 5" (2011) — 6" (201 4.8/11 14%|
4. Geometry and Measurement Geometry 5" (2011) — 6" (201 3.6/13 20%)
5. Structure and Logic Operations & Base 10 Thinking (?) | 5" (2011) — 6" (201 2.8/9 26%)
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Academic Measure 2c-Math

The population of students who qualify for special needs services averages from 13%-21%. ELL and FRL percentages
located in Academic Measure 2c.-Reading. The testing ELL students between 2010 and 2012 had a population that was
comprised of 50%-100% SPED students.

Curriculum: ELL, FRL, and SPED students are presented with the same curriculum as described in Academic Measure
la. All ELL, FRL, and SPED are served in the regular classrooms. If these students fall into the lowest 25th percentile,
they will receive the same curriculum as describe in Academic Measure 1b. The Montessori curriculum is easily
adaptable to meet the math needs of these students. The special education coordinator modifies curriculum content to
meet individual needs of SPED students. SPED students receive blocks of math instruction from the special education
teacher weekly.

Instruction: ELL, FRL, and SPED students are presented with the same instruction as described in Academic Measure 1a.
Small group and individualized instruction benefits comprehension and progress with ELL, FRL, and SPED students. SEI
techniques are used when presenting to ELL students. At risk students are the given opportunity to attend spring after
school tutoring. Math vocabulary is a challenge for ELL, FRL, and SPED students. Additional time, explanations, and

examples are given to develop an understanding of and use of mathematical vocabulary.

24





Assessment: ELL, FRL, and SPED students are assessed with the same assessment as described in Academic Measure
la. These students are given additional time, if necessary, to complete some of the assessments. Assessments are often
given individually. Data review of ELL AIMS scores targets the need to reenforce math skills with ELL students.

Professional Development: Math workshops addressing specific mathematical needs of ELL, FRL, and SPED will be

provided. (see 2a Professional Development) Ballavisics, a form of Brain Gym, is used to help all students develop

memory and cognition techniques.
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Academic Measure 3a

Curriculum; Curriculum team will align Montessori Albanesi scope and sequence to correlate with ASCCS at each grade
level in math and language and reevaluate pacing guides (before start of 2013-2014 school year). All students participate
in the school gardening program, which provides the opportunity to apply mathematical concepts in a practical, concrete
environment (measuring, basic operations, estimation, probability, etc.).

Instruction: The Montessori philosophy of individualized instruction addresses the needs of students working at or above
grade level while enabling at-risk students and students working below grade level to make progress towards proficiency
at their cognition level. A teacher evaluation plan will be revised and implemented including: 1) performance expectation
checklist; 2) self-assessment; 3) formative feedback; 4) summative evaluation.

Assessment: Data review of AIMS and Stanford 10 indicate a continued need to apply specific common core strands and
concept data towards goals of improving student achievement. Curriculum team will reformat GATs and JRT’s at each
grade level to correlate with ASCCS in math and language (GATs before start of Fall 2013 and JRTs before Spring 2014).
Use DIBELS data to improve reading instruction while being more precise about how to intervene with each student
during guided reading and reading intervention. While targeting areas of weakness, data team also looks at students who
reach proficiency and determines areas which can enrich and extend learning experiences for advanced students.

Professional Development: There is a need for all teachers to be able to understand, apply, and communicate about

expected student growth in assessments. Staff will be trained to utilize MRX and how to implement its use for data
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collection, data review, and compiling data reports. Teaching staff will attend PARCC Overview (Spring 2013) to develop
an understanding of steps regarding communication and implementation of PARCC assessment and the Common Core

Curriculum Mapping Workshop (Spring 2013).
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Demonstration of Sufficient Progress Plan  3a.

Timeline

Curriculum

Instruction

Assessment

Professional Development

Prior to Spring 2013

e Spring semester after school tutoring
in math and reading to be continued
annually

e Began timed math drills and choral
math fact practice 3-4x weekly ongoing
part of curriculum

e Began Tier Il reading intervention
ongoing part of reading curriculum

o Purchased updated Albanesi cards in
math and geometry

o GATs 3x yearly

e JRTs Quarterly

o spelling/vocabulary
tests weekly

o math fact test 3-4x
weekly

e Literacy unit tests

e Running records
quarterly

e High frequency word
tests 3x yearly

Math/Arts Integration Workshop
Teachers SEIl trained

All staff Virtues Project trained
Move On When Reading Workshop
Basic Math Skills in the Classroom
Workshop

All teaching staff read The Daily Five
6 Traits of Writing Workshop
Montessori Teaching Language
Concepts Montessori Writing with Young
Children

Spring 2013 o Write MdSC Demonstration of Added school director who will DIBELS-summative Strategic reading strategies K-5 webinar
Sufficient Progress monitor, assess, and provide assessments Teacher review of Comprehensive
e Ongoing Alignment of Montessori feedback on teacher Connections
curriculum to ACCS effectiveness and PARCC assessment overview
instructional practices Curriculum Mapping Workshop
Summer 2013 Align Montessori Lesson Plans

with ACCS

Fall 2013-Spring 2014

o Develop a plan for Tier lll Move
on When Reading
e Update curriculum:
1) Develop math proficiency
benchmarks
2) Align Montessori math
lessons and student
performance expectations
3) Create a cohesive curriculum
map for all grade levels
4) Select materials to reinforce or
enhance student skills in
identified math problem areas
5) Develop student (formative and
summative) math assessments
6) Develop data-driven annual
curriculum evaluation to inform
revision process

e Revise and implement teacher
evaluation plan with:
1) performance expectation
checklist,
2) self-assessment,
3) formative feedback, and
4) summative evaluation

o Implementation of MRX to:

1) align Montessori lessons
with ACCS

2) track lessons

3) document student growth
and progress

4) generate student
assessment scores

5) inform data-driven
instructional practices

o DIBELS 3x yearly

o Math skills benchmark
test semi-annually

e GATSs 3x yearly

e JRTs quarterly

e spelling/vocabulary
tests weekly

o math fact test 3-4x
weekly

e Literacy unit tests

e Running records
quarterly

e High frequency word
tests 3x yearly

o formative math
assessment monthly

e summative math
assessment semi-
annually

Staff training in use of MRX

Provide intensified math workshops in
identified problem areas:

1) Measurement and Data,

2) Operations and Algebraic Thinking,
3) Geometry, and

4) Mathematical Practices

2014-2015

Continuous data-driven curriculum
evaluation and revision

Continuous data-driven
improvement of instructional
practices

Continuous systemic
assessment of student
growth and progress

All teachers will be AZ State Certified and
Montessori Certified

Continuous professional development to
address indentified needs
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Montessori de Santa Cruz Public Charter School

PO Box 4706, 18 Calle Baca
Tubac, AZ 85646

We provide an integrated approach to learning that involves children, their families and
the community.

We embrace the spirit and philosophy of Maria Montessori.

We nurture a life-long passion for learning.

We are recognized as a vital resource in this diverse Santa Cruz region.

Our Mission:

The mission of Montessori de Santa Cruz Charter School is to create an environment
wherein the highest potential of each child - spiritual, emotional, physical, and intellectual - may
be realized. Our emphasis is on the whole personality of the child, respect for all life, personal
empowerment and a nurturing, safe environment resulting in a well-educated, thoughtful and
responsible global citizen.

We are blessed with a unique culture in the Santa Cruz Valley and envision the school
reflecting all aspects of our community. These community members, in turn, participate in the

ongoing development of the school culture.

Students:

Montessori de Santa Cruz Charter School is located in a rural community near the
international border. The school population includes students from Tubac and the surrounding
areas including: Rio Rico, Nogales, Tumacacori, Carmen, Arivaca, Amado, Green Valley and

Sahuarita.





Montessori de Santa Cruz is a very small school with an average K-6 student population
of 62 children. There are three multi-age classroom environments: preschool-kindergarten, 1st-
3rd and 4th-6th. There is an average of eight children per grade level each year in K-5 and sixth
grade averages 5 children per year.

The makeup of the student population varies greatly from year to year. A portion of the
local community is transient as many are employed by produce companies. There is also a
relatively large influx of students after the winter break when some parents seek other options for
their child’s education. The difficult economic climate has also had an impact on re-enrollment
as the school does not provide transportation or food services.

There is a high population of disadvantaged students due to the proximity of the
international border. The number of students who qualify for free and reduced lunch averages
between 41% and 48%.

The number of students placed as English Language Learners (ELL) averages from 32%
to 37%. The instructional style adheres to the needs of ELL students by providing an
environment that is individualized and allows for repetition. A teacher at each grade level has
been trained in Structured English Immersion (SEI).

The population of students who qualify for special needs services averages from 13% to
21%. All special needs students are served in regular classrooms with small group and
individualized instruction. Curriculum content is modified to meet individual needs by the
special education coordinator and special education aide. Support services provided are speech

and language services, physical therapy and occupational therapy.

Year Free/ Reduced ELL Special Education
Lunch
2006-2007 47% 35% 14%
2007-2008 47% 37% 21%
2008-2009 42% 32% 14%
2009-2010 41% 33% 13%
2010-2011 48% 37% 16%






School Environment:

Montessori de Santa Cruz follows the Montessori philosophy and curriculum. Multi-age
classrooms support the social and emotional development of students. Behavior problems are
minimized because older children know the rules and model for younger children. Children learn
to get along with others of various ages through use of the Virtues Project.

Research shows that multi-age classrooms support children’s academic development. The
wide range of skills and abilities in a multi-age classroom necessitates an individualized
approach to education. The curriculum is open-ended and adaptable. Children develop skills
according to their own pace and timing each child learns without comparison to other students of
the same age. Students tutor each other and reinforce skills they have learned to build better
competence and demonstrate leadership.

Students are allotted long, uninterrupted work time each day to allow time to explore
topics in detail while working at an individual pace. Instruction is student centered and provides
students time to engage in an active learning environment. The school believes in freedom of
choice and strives to promote life-long learning; no extrinsic motivators (prizes, games) are
utilized for academic or personal achievement. In addition, competition is discouraged to
promote a community environment that strives on collaboration and cooperation.

Teachers structure the classroom and activities for individual students and small work
groups. They help students negotiate each of the reading, math, science, art and other interest
centers on the principle that children learn best when they are interested and see the importance
of what they are doing. Children move about the classroom constantly.

While teachers do their best to maintain a stable school and classroom environment, there
has been a substantial amount of staff turnover in the past five years. The 4th-6th grade
classroom has been impacted significantly by these changes.

Mathematics:

During the last five years, Montessori de Santa Cruz has made various efforts to provide
and implement a math curriculum that improves student learning and achievement. These efforts
range from curriculum alignments, committee work, pacing guides and data review teams.

The Education Committee (comprised of all classroom teachers at all grade levels) meets

on a regular basis to ensure that classroom instruction and Montessori tools align with current





Arizona State Standards. Gaps in the existing Montessori curriculum are filled with supplemental
materials provided by the Education Committee. Montessori de Santa Cruz currently utilizes the
Albanesi scope and sequence to enhance student achievement in a Montessori environment.

In addition, the Education Committee works as a data review team to examine measures
of student achievement (AIMS, Stanford 10, Grade Achievement Tests [GATS]) and Junior
Review Tests [JRTs]. Pacing guides are decided upon by grade level teams. Other efforts that
have been implemented by the Education Committee to enhance student achievement include the
Virtues Project, Handwriting Without Tears and Sensory Motor Learning Centers.

The Virtues Project guides students in communication and building community and
works to enhance involvement in math as well. Students often connect concepts of the Virtues
Project to logical problem solving in math.

The Education Committee meets to monitor the integration of the Arizona Academic
Standards into math instruction. The Education Committee meets to plan whole school themes,
classroom themes and individual grade themes. Montessori lesson plans are developed to
integrate the Arizona Academic Standards. The math curriculum follows the Albanesi program
scope and sequence which aligns with the Arizona Academic Standards, assesses and tracks
student growth and highlights areas where students may need remediation. Each student is given
a work plan which tracks all lessons completed by the individual. Teachers have identified weak
or missing areas in the Montessori curriculum and have created materials, lessons and
assessments to meet the Arizona Academic Standards.

Teachers at each grade level self-evaluate lessons for meaningfulness, student interest
and student understanding. Since many lessons are given on an individual basis, lesson
presentations may vary. Teachers use informal observations to monitor student progress. Grade
level teams meet to discuss peer observations weekly or more frequently if the need arises.

Each semester, grade level teams meet to review student achievement using JRT and
GAT assessments, running records and comprehension assessments. During this review,
individual and grade level needs are determined. Supplemental materials and reviews of lessons
are given to students or tutoring may be implemented. Individual teachers and grade level teams
decipher the strengths and weaknesses and provide supplemental material accordingly.

Montessori de Santa Cruz monitors and documents student proficiency in math based

upon a range of measures including AIMS, Stanford 10 and Terra Nova scores and benchmark





assessments utilized by the Education Committee. Student growth is followed closely and
regularly. Records of student progress in math are kept throughout a student’s time at Montessori
de Santa Cruz.

At the beginning of each school year, the Education Committee meets to review
standardized test scores and looks at areas of success and weakness. Areas needing improvement
are looked at in detail. Curriculum presentations and materials are adjusted, reworded,
supplemented and incorporated back into the classroom. [Example - The Montessori presentation
of the decimal system uses the word “unit” for the ones place. The Education Committee agreed
to change the word to “ones” in lesson presentations, curriculum cards and assessments in all
grades K-6 to align vocabulary to Arizona Academic Standards]. Individual students are guided
and given supplemental materials to strengthen areas of weakness.

The math program at Montessori de Santa Cruz uses the Montessori material and student
progress is monitored based on a series of assessments. Benchmark assessments are measured by
GATSs and JRTs. The Education Committee targets problem areas by grade level teams which
provide supplemental materials and individual goals for students.

Teachers strive to develop students who are life-long learners and provide tools to help
them realize their fullest potential. All staff members have had professional development
workshops in Brain Gym and sensory-motor learning centers; these programs encourage students
to take charge of their learning and improve concentration, communication and memory. These
workshops provide simple strategies which enhance the learning and activities that are already in
place. Students have incorporated strategies from these programs and use them in all academic
areas.

The staff has been trained in Love and Logic Positive Discipline and the Virtues Project.
Every decision related to curriculum and every interaction at MdSC reflects the values of the
individuals involved and the collective values of the school. The Virtues Project provides
empowering strategies that inspire the use of virtues in everyday life. The Virtues Project
develops self-esteem, prevents bullying, promotes peaceful communities, gives meaning and
purpose to life and encourages wise moral choices.

A teacher at each grade level has been trained in Structured English Immersion which
helps the teacher bridge math concepts for English Language Learners. When financially

feasible, one or more teachers attend the annual American Montessori Society Conference where





Montessori curriculum is joined with traditional math curriculum. Current ideas, materials and
methodology are available at the conferences as resources. Attendees gather information and
materials to share with other staff members.

A math consultant is used for at-risk students. The math consultant informally observes
teaching practices and students at work. The consultant gives feedback to teachers and may
provide additional materials or guidance in lesson presentation.

Montessori de Santa Cruz analyzes data in a unique way due to the nature of the
environment. Scores are reviewed on individual students and trends and patterns are recognized
per individual. Individual strengths and weaknesses are then addressed by the Education
Committee and grade level teams.

Although the philosophy of the school highly stresses individual academic growth, the
school also looks at the percentage of passing students in an effort to decipher any areas of
weakness in instruction or material. The Education Committee then seeks additional resources to

improve curriculum or materials.
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The data is analyzed for relevancy based on a variety of factors including: individual
student progress, the ratio of special needs and ELL students and teacher or student turnover rate.
For example, a single student with low scores significantly impacts the total percentage when
there are few students per grade level.





After analyzing the data, the Education Committee concluded that the drop in math
scores over the past two years can be partially attributed to the changes in expectations for
student knowledge at specific grade levels. This has forced the Education Committee to examine
and update the curriculum to better align with the most recent version of the Arizona Standards
in Math.

The Education Committee of Montessori de Santa Cruz has developed a Performance
Management Plan based on the analysis of data (benchmark tests, AIMS) and the needs of
individual students. Individual progress plays an important role in the development of the plan.

Montessori de Santa Cruz emphasizes individual growth in math. The data reveals that
the student pass rate has dropped over the past few years and, as a result, has caused the
Education Committee to focus on areas of weakness.

It is important that all students experience annual academic growth in math resulting in
Strategy I (all students will make one year’s academic growth). The Education Committee
stresses individual progress in math as students’ strengths and weaknesses vary. In addition, a
specific percentage of students will be expected to pass or exceed scores after a given time
period. The Education Committee has allotted a three year period to allow for changes in the
curriculum to take effect.

One area of weakness in math is familiarity with standard math vocabulary which may
not always align with the terminology used in the Montessori curriculum and materials. As a
result, the Education Committee has decided to familiarize students with the modern standard
vocabulary to enhance problem solving in word problems (Strategy I11). This transition will be
implemented through the use of words walls and daily math challenges.

Montessori de Santa Cruz is a small community school that emphasizes life-long learning
and an individualized learning environment. Data serves as a learning tool to guide the Education
Committee to develop a Performance Management Plan that contains goals that apply to the

Montessori environment.





RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE

Montessori de Santa Cruz Charter School

INDICATOR: __ Math _X Reading DURATION OF THE PLAN?: Begins September 1,2011 to September 1, 2014
MEASURE* METRIC* CURRENT STATUS* End Target For This Plan*’
State standardized assessment Percent (%) of students who score  [(Board staff will enter info here) Meet or demonstrate sufficient
proficient on the State standardized progress toward the level of
assessment adequate academic performance as
and set and modified periodically by the
Student growth percentile (SGP) Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. All students will make one year’s academic  |/Annually Education Committee Scores: AIMS, running records
growth in reading and reading comprehension
2. 75% of regular education students will achieve 3 years Education Committee Scores: AIMS, Stanford 10

a score of meets or exceeds on AIMS and
Stanford 10

3. Students will demonstrate meeting high 3 years Education Committee Six Traits of Writing Rubric
standards with familiarity throughout all grade
levels of the Six Traits of Writing.

4. Students will learn effective reading strategies 3 years Education Committee Teacher observation, student
self-assessment

5. Students will read 80% of high frequency 3 years Education Committee Grade Level Sight Word
words at grade level Assessments





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Align Albanesi language curriculum with state2 years Education Committee JRTs and GATs at grade level

standards at grade level.

2. Students will build writing portfolios using the 3 years Education Committee Six Traits of Writing Rubric

Six Traits of Writing as instructed at grade level. and portfolio assessment

3. Teachers will utilize assessment data to guide Annually Education Committee Running records and

instruction and improve student learning. comprehension

4. Teachers will utilize arts integration to 3 years Education Committee Arts Integration training $500
increase student exposure to mathematical

concepts.

STRATEGY III: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Maintain running records of each student's quarterly Education Committee Scholastic Guided Reading,
reading progress RAZ Kids
2. Students will learn to self-assess and revise |3 years Education Committee 6 traits rubric, self-assessments
writing using the 6 traits rubric
3. Review JRTs and GATs at grade level as Monthly Education Committee GATs and JRTs
student progresses
4. Students will be assessed on phonetic and 2 years for Education Committee Phonetic and Phonemic
phonemic concepts development, then Assessments at grade level
twice yearly
5. Students will be exposed to a variety of good |daily Education Committee Teacher read alouds, literature

literature and examine it for story elements circles, guided reading groups





STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Budget
Steps

1. Teachers will be trained in the Six Traits of 2 years Education Committee Six Traits of Writing $1000
Writing

2. Increase team teaching and collaboration to 2 years Education Committee Weekly classroom meetings.

improve student learning Teachers will complete twice

yearly peer observations
3. Teachers will work together to create multi- |Annually Education Committee Committee meetings minutes

sensory lessons to introduce concepts that are not
part of the Montessori curriculum.

4. Teachers will read current methodology to Semi-annually Education Committee Teachers will meet quarterly to $500
increase student achievement in reading discuss reading achievement

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for
each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011). The charter holder may
add years, as necessary.

Year 1: Budget Total 1000 Fiscal Year 12
Year 2: Budget Total 500
Year 3: Budget Total 500

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010





Montessori de Santa Cruz Public Charter School

PO Box 4706, 18 Calle Baca
Tubac, AZ 85646

We provide an integrated approach to learning that involves children, their families and the community.
We embrace the spirit and philosophy of Maria Montessori.
We nurture a life-long passion for learning.

We are recognized as a vital resource in this diverse Santa Cruz region.

Our Mission:

The mission of Montessori de Santa Cruz Charter School is to create an environment wherein the highest potential of each
child - spiritual, emotional, physical, and intellectual - may be realized. Our emphasis is on the whole personality of the child, respect
for all life, personal empowerment and a nurturing, safe environment resulting in a well-educated, thoughtful and responsible global
citizen.

We are blessed with a unique culture in the Santa Cruz Valley and envision the school reflecting all aspects of our community.

These community members, in turn, participate in the ongoing development of the school culture.





Students:

Montessori de Santa Cruz Charter School is located in a rural community near the international border. The school population
includes students from Tubac and the surrounding areas including: Rio Rico, Nogales, Tumacacori, Carmen, Arivaca, Amado, Green
Valley and Sahuarita.

Montessori de Santa Cruz is a very small school with an average K-6 student population of 62 children. There are three multi-
age classroom environments: preschool-kindergarten, 1st-3rd and 4th-6th. There is an average of eight children per grade level in K-5
and sixth grade averages 5 children per year.

The makeup of the student population varies greatly from year to year. A portion of the local community is transient as many
are employed by produce companies. There is also a relatively large influx of students after the winter break when parents seek other
options for their child’s education. The difficult economic climate has also had an impact on re-enrollment as the school does not
provide transportation or food services.

There is a high population of disadvantaged students due to the proximity of the international border. The number of students
who qualify for free and reduced lunch averages between 41% and 48%.

The number of students placed as English Language Learners (ELL) averages from 32% to 37%. The instructional style
adheres to the needs of ELL students by providing an environment that is individualized and allows for repetition. A teacher at each
grade level has been trained in Structured English Immersion (SEI).

The population of students who qualify for special needs services averages from 13% to 21%. All special needs students are
served in regular classrooms with small group and individualized instruction. Curriculum content is modified to meet individual needs
by the special education coordinator and special education aide. Support services provided are speech and language services, physical

therapy and occupational therapy.





Year Free/ Reduced ELL Special Education
Lunch
2006-2007 47% 35% 14%
2007-2008 47% 37% 21%
2008-2009 42% 32% 14%
2009-2010 41% 33% 13%
2010-2011 48% 37% 16%

School Environment:

Montessori de Santa Cruz follows the Montessori philosophy and curriculum. Multi-age classrooms support the social and
emotional development of students. Behavior problems are minimized because older children know the rules and model them for
younger children. Children learn to get along with others of various ages through use of the Virtues Project.

Research shows that multi-age classrooms support children’s academic development. The wide range of skills and abilities in
multi-age classrooms necessitates an individualized approach to education. The curriculum is open-ended and adaptable. Children
develop skills according to their own pace and timing and each child learns without comparison to other students of the same age.
Students tutor each other and reinforce skills they have learned to build better competence and demonstrate leadership.

Students are allotted long, uninterrupted work time each day to allow time to explore topics in detail while working at an
individual pace. Instruction is student centered and provides students time to engage in an active learning environment. The school
believes in freedom of choice and promotes life-long learning; no extrinsic motivators (prizes, games) are utilized for academic or
personal achievement. In addition, competition is discouraged to promote a community environment that strives for collaboration and

cooperation.





Teachers structure the classroom and activities for individual students and small work groups. They help students negotiate
each of the reading, math, science, art and other interest centers on the principle that children learn best when they are interested and
see the importance of what they are doing. Children move about the classroom constantly.

While teachers do their best to maintain a stable school and classroom environment, there has been a substantial amount of

staff turnover in the past five years. The 4th-6th grade classroom has been impacted significantly by these changes.

Reading:
During the last five years, Montessori de Santa Cruz has made various efforts to provide and implement a reading curriculum

that improves student learning and achievement. These efforts range from curriculum alignments, committee work, pacing guides and
data review teams.

The Education Committee (comprised of all classroom teachers at all grade levels) meets on a regular basis to ensure that
classroom instruction and Montessori tools align with current Arizona State Standards. Gaps in the existing Montessori curriculum are
filled with supplemental materials provided by the Education Committee. Montessori de Santa Cruz currently utilizes the Albanesi
scope and sequence in language to enhance student achievement in a Montessori environment. Additionally, the Scholastic Guided
Reading Program is used to help students develop reading skills in a small group environment and is supplemented with RAZ Kids
(Reading A-Z) materials and literature circles. Montessori de Santa Cruz also incorporates the Six Traits of Writing into the reading
program. The Education Committee finds it to be a vital tool in enhancing reading comprehension and guiding students to analyze
information drawn from context clues (Ex. character development, word choice, sequence etc.)

In addition, the Education Committee works as a data review team to examine measures of student achievement (AIMS,
Stanford 10, Grade Achievement Tests [GATSs]) and Junior Review Tests [JRTs]. Pacing guides are decided upon by grade level
teams. Other efforts that have been implemented by the Education Committee to enhance student achievement include the Virtues

Project, Handwriting Without Tears and Sensory Motor Learning Centers.





The Virtues Project guides students in communication and building community and works to enhance involvement in reading.
Students often read narratives, expository texts and a variety of other resources to connect virtues with meanings in context. This
enhances student comprehension, guides understanding of cause and effect situations and builds vocabulary. Students often connect
concepts of the Virtues Project to logical problem solving in language.

The Education Committee monitors the integration of the Arizona Academic Standards into reading instruction. The Education
Committee plans whole school themes, classroom themes and individual grade themes. Montessori lesson plans are developed to
integrate the Arizona Academic Standards. The reading program follows Scholastic Guided Reading Program and RAZ Kids (Reading
A-Z). Students are grouped by ability and meet in small groups or literature circles. Student progress is tracked with individual
running records and comprehension assessments.

Montessori de Santa Cruz monitors and documents student proficiency in reading based upon a range of measures including
AIMS, Stanford 10 and Terra Nova scores and benchmark assessments utilized by the Education Committee. Student growth is
followed closely and regularly. Records of student progress in reading are kept throughout a student’s time at Montessori de Santa
Cruz.

At the beginning of each school year, the Education Committee reviews standardized test scores and looks at areas of success
and weakness. Areas needing improvement are looked at in detail. Curriculum presentations and materials are adjusted, reworded,
supplemented and incorporated into the classroom. Individual students are guided and given supplemental materials to strengthen
areas of weakness.

The guided reading program is used to assess the progress of each student quarterly. Montessori de Santa Cruz has followed
the Scholastic Guided Reading Program model. The Education Committee has worked toward monitoring student progress through
the use of running records with RAZ Kids. Students progress through the reading program at an individual pace and are provided

supplemental reading material at the appropriate level.





Teachers strive to develop students who are life-long learners and provide tools to help them realize their fullest potential. All
staff members have had professional development workshops in Brain Gym and sensory-motor learning centers; these programs
encourage students to take charge of their learning and improve concentration, communication and memory. These workshops provide
simple strategies which enhance the learning and activities that are already in place. Students have incorporated strategies from these
programs and use them in all academic areas.

The staff has been trained in Love and Logic Positive Discipline and the Virtues Project. Every decision related to curriculum
and every interaction at MdSC reflects the values of the individuals involved and the collective values of the school. The Virtues
Project provides empowering strategies that inspire the use of virtues in everyday life. The Virtues Project develops self-esteem,
prevents bullying, promotes peaceful communities, gives meaning and purpose to life, and encourages wise moral choices.

A teacher at each grade level has been trained in Structured English Immersion which helps the teacher bridge reading
concepts for English Language Learners. When financially feasible, one or more teachers attend the annual American Montessori
Society Conference where Montessori curriculum is joined with traditional reading curriculum. Current ideas, materials and
methodology are available at the conferences as resources. Attendees gather information and materials to share with other staff
members.

In the guided reading program, a literacy coach has been consulted for training and ongoing support, with emphasis on
struggling readers. The literacy coach brings in supplemental materials, informally observes teaching practices, gives feedback and
further assesses at-risk students for reading and learning deficiencies.

Montessori de Santa Cruz analyzes data in a unique way due to the nature of the environment. Scores are reviewed on
individual students and trends and patterns are recognized per individual. Individual strengths and weaknesses are then addressed by
the Education Committee and grade level teams.





Although the philosophy of the school highly stresses individual academic growth, the school also looks at the percentage of
passing students in an effort to decipher any areas of weakness in instruction or material. The Education Committee then seeks

additional resources to improve curriculum or materials.
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The data is analyzed for relevancy based on a variety of factors including: individual student progress, the ratio of special
needs and ELL students and teacher or student turnover rate. For example, a single student with low scores significantly impacts the

total percentage when there are few students per grade level.





The Education Committee of Montessori de Santa Cruz has developed a Performance Management Plan based on the analysis
of data (benchmark tests, AIMS) and the needs of individual students. Individual progress plays an important role in the development
of the plan.

Montessori de Santa Cruz emphasizes individual growth in reading. The data reveals that each student varies in areas of
weakness. The percentile of passing students has remained fairly consistent over the last five years. On an individual basis, most
students have seen annual progress and it is important that the school continue to see individual growth. Strategies | and 1l were
developed to ensure that students make annual growth.

Areas of weakness in reading have been addressed with strategies I11-V. Strategy Il includes writing development within the
domains of the Six Traits of Writing so that students can more closely identify context within texts that align with state standards.
Montessori de Santa Cruz believes that by strengthening students’ abilities to actively engage in the writing process the students will
better comprehend and analyze other forms of texts and enhance their overall reading ability.

Strategy IV was developed to expose a variety of reading strategies to different types of learners, according to their needs. (Ex:
decoding words, re-read for comprehension/ pronunciation, context clues, pictures, etc. )

Strategy V was developed to address the importance of having a good bank of high frequency words for reading fluency. It
also stresses the significance of vocabulary to strengthen overall reading fluency and comprehension.

Montessori de Santa Cruz is a small community school that emphasizes life-long learning and an individualized learning
environment. Data serves as a learning tool to guide the Education Committee to develop a Performance Management Plan that

contains goals that apply to the Montessori environment.





RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE

Montessori de Santa Cruz Charter School

INDICATOR:' X Math ___Reading DURATION OF THE PLAN?: Begins September 1, 2011 to September 1,2014
MEASURE* METRIC* CURRENT STATUS* End Target For This Plan*’
State standardized assessment  Percent (%) of students who score (Board staff will enter info here) ~ Meet or demonstrate sufficient
proficient on the State standardized progress toward the level of adequate
assessment academic performance as set and
and modified periodically by the Board.

Student growth percentile (SGP)

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party | Evidence of Meeting Action Steps Budget
1. All students will make one years Annually Education Scores: AIMS, Grade-level
academic growth. Committee Achievement Tests (GATs), Junior

Level Achievement Tests (JLATS),
Stanford 10
2. 75% of regular education students will 3 years Education Scores: AIMS, Stanford 10

achieve a score of meets or exceeds on Committee
AIMS and Stanford 10.

3. Familiarize students with basic math 3 years Education Word walls, daily math challenges
vocabulary to enhance problem solving in Committee
word problems.





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.
Responsible Party | Evidence of Meeting Action Steps

Action Steps *
1. Increase student exposure to word 2 years
problems in daily work.
2. Align curriculum with Albanesi math 2 years

and geometry cards to state standards at
grade level.

3. Utilize a variety of repetition strategies 3 years
to guide students in memorization of math
facts at individual grade level.

4. Teachers will utilize arts integration to 3 years
increase student exposure to mathematical
concepts.

Timeline

Education
Committee

Education
Committee

Education
Committee

Education
Committee

Word walls, daily activities,
supplemental work and materials.

Math and geometry assessments.

Timed assessments quarterly

Arts Integration Training

STRATEGY III: Develop and implement a plan for monitoring and documenting student proficiency.
Responsible Party | Evidence of Meeting Action Steps

Action Steps *

1. Teachers analyze standardized test data Annually

to determine content cluster areas in which
students experience the most difficulty and
target instruction to strengthen these areas

2. Review JRTs and GATs at grade level as Monthly

student progresses

3. Assessment data will be utilized for Monthly
intervention

4. Provide individual work plans to Monthly

strengthen student growth

Timeline

Education
Committee

Education
Committee

Education
Committee

Education
Committee

AIMS Scores

GATSs and JRTSs

Tutoring and repetition of instruction

Completion of work plans and
increased proficiency on assessments

$500

$1000

Budget

Budget





STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Action Steps * Timeline Responsible Party | Evidence of Meeting Action Steps Budget
1. Teachers will read current methodology semi-annually Education Quarterly meetings $500
to increase student achievement Committee
2. Increase team teaching and collaboration monthly and Education Scheduled meetings to develop
to improve student learning annually Committee curriculum maps and strategies that are

tied to the standard course of study.

3. Teachers will work together to create  monthly Education Collaboration meetings minutes
multi-sensory lessons to introduce concepts Committee
that are not part of the Montessori

curriculum

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for
each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011). The charter holder may
add years, as necessary.

Year 1: Budget Total 1000 Fiscal Year 12
Year 2: Budget Total 500
Year 3: Budget Total 500

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010





Montessori de Santa Cruz Public Charter School

PO Box 4706, 18 Calle Baca
Tubac, AZ 85646

We provide an integrated approach to learning that involves children, their families and the community.
We embrace the spirit and philosophy of Maria Montessori.
We nurture a life-long passion for learning.

We are recognized as a vital resource in this diverse Santa Cruz region.

Our Mission:

The mission of Montessori de Santa Cruz Charter School is to create an environment wherein the highest potential of each
child - spiritual, emotional, physical, and intellectual - may be realized. Our emphasis is on the whole personality of the child, respect
for all life, personal empowerment and a nurturing, safe environment resulting in a well-educated, thoughtful and responsible global
citizen.

We are blessed with a unique culture in the Santa Cruz Valley and envision the school reflecting all aspects of our community.

These community members, in turn, participate in the ongoing development of the school culture.





Students:

Montessori de Santa Cruz Charter School is located in a rural community near the international border. The school population
includes students from Tubac and the surrounding areas including: Rio Rico, Nogales, Tumacacori, Carmen, Arivaca, Amado, Green
Valley and Sahuarita.

Montessori de Santa Cruz is a very small school with an average K-6 student population of 62 children. There are three multi-
age classroom environments: preschool-kindergarten, 1st-3rd and 4th-6th. There is an average of eight children per grade level each
year in K-5 and sixth grade averages 5 children per year.

The makeup of the student population varies greatly from year to year. A portion of the local community is transient as many
are employed by produce companies. There is also a relatively large influx of students after the winter break when some parents seek
other options for their child’s education. The difficult economic climate has also had an impact on re-enroliment as the school does not
provide transportation or food services.

There is a high population of disadvantaged students due to the proximity of the international border. The number of students
who qualify for free and reduced lunch averages between 41% and 48%.

The number of students placed as English Language Learners (ELL) averages from 32% to 37%. The instructional style
adheres to the needs of ELL students by providing an environment that is individualized and allows for repetition. A teacher at each
grade level has been trained in Structured English Immersion (SEI).

The population of students who qualify for special needs services averages from 13% to 21%. All special needs students are
served in regular classrooms with small group and individualized instruction. Curriculum content is modified to meet individual needs
by the special education coordinator and special education aide. Support services provided are speech and language services, physical

therapy and occupational therapy.





Year Free/ Reduced ELL Special Education
Lunch
2006-2007 47% 35% 14%
2007-2008 47% 37% 21%
2008-2009 42% 32% 14%
2009-2010 41% 33% 13%
2010-2011 48% 37% 16%

School Environment:

Montessori de Santa Cruz follows the Montessori philosophy and curriculum. Multi-age classrooms support the social and
emotional development of students. Behavior problems are minimized because older children know the rules and model for younger
children. Children learn to get along with others of various ages through use of the Virtues Project.

Research shows that multi-age classrooms support children’s academic development. The wide range of skills and abilities in a
multi-age classroom necessitates an individualized approach to education. The curriculum is open-ended and adaptable. Children
develop skills according to their own pace and timing each child learns without comparison to other students of the same age. Students
tutor each other and reinforce skills they have learned to build better competence and demonstrate leadership.

Students are allotted long, uninterrupted work time each day to allow time to explore topics in detail while working at an
individual pace. Instruction is student centered and provides students time to engage in an active learning environment. The school
believes in freedom of choice and strives to promote life-long learning; no extrinsic motivators (prizes, games) are utilized for
academic or personal achievement. In addition, competition is discouraged to promote a community environment that strives on

collaboration and cooperation.





Teachers structure the classroom and activities for individual students and small work groups. They help students negotiate
each of the reading, math, science, art and other interest centers on the principle that children learn best when they are interested and
see the importance of what they are doing. Children move about the classroom constantly.

While teachers do their best to maintain a stable school and classroom environment, there has been a substantial amount of

staff turnover in the past five years. The 4th-6th grade classroom has been impacted significantly by these changes.

Mathematics:

During the last five years, Montessori de Santa Cruz has made various efforts to provide and implement a math curriculum that
improves student learning and achievement. These efforts range from curriculum alignments, committee work, pacing guides and data
review teams.

The Education Committee (comprised of all classroom teachers at all grade levels) meets on a regular basis to ensure that
classroom instruction and Montessori tools align with current Arizona State Standards. Gaps in the existing Montessori curriculum are
filled with supplemental materials provided by the Education Committee. Montessori de Santa Cruz currently utilizes the Albanesi
scope and sequence to enhance student achievement in a Montessori environment.

In addition, the Education Committee works as a data review team to examine measures of student achievement (AIMS,
Stanford 10, Grade Achievement Tests [GATSs]) and Junior Review Tests [JRTs]. Pacing guides are decided upon by grade level
teams. Other efforts that have been implemented by the Education Committee to enhance student achievement include the Virtues
Project, Handwriting Without Tears and Sensory Motor Learning Centers.

The Virtues Project guides students in communication and building community and works to enhance involvement in math as

well. Students often connect concepts of the Virtues Project to logical problem solving in math.





The Education Committee meets to monitor the integration of the Arizona Academic Standards into math instruction. The
Education Committee meets to plan whole school themes, classroom themes and individual grade themes. Montessori lesson plans are
developed to integrate the Arizona Academic Standards. The math curriculum follows the Albanesi program scope and sequence
which aligns with the Arizona Academic Standards, assesses and tracks student growth and highlights areas where students may need
remediation. Each student is given a work plan which tracks all lessons completed by the individual. Teachers have identified weak or
missing areas in the Montessori curriculum and have created materials, lessons and assessments to meet the Arizona Academic
Standards.

Teachers at each grade level self-evaluate lessons for meaningfulness, student interest and student understanding. Since many
lessons are given on an individual basis, lesson presentations may vary. Teachers use informal observations to monitor student
progress. Grade level teams meet to discuss peer observations weekly or more frequently if the need arises.

Each semester, grade level teams meet to review student achievement using JRT and GAT assessments, running records and
comprehension assessments. During this review, individual and grade level needs are determined. Supplemental materials and reviews
of lessons are given to students or tutoring may be implemented. Individual teachers and grade level teams decipher the strengths and
weaknesses and provide supplemental material accordingly.

Montessori de Santa Cruz monitors and documents student proficiency in math based upon a range of measures including
AIMS, Stanford 10 and Terra Nova scores and benchmark assessments utilized by the Education Committee. Student growth is
followed closely and regularly. Records of student progress in math are kept throughout a student’s time at Montessori de Santa Cruz.

At the beginning of each school year, the Education Committee meets to review standardized test scores and looks at areas of
success and weakness. Areas needing improvement are looked at in detail. Curriculum presentations and materials are adjusted,
reworded, supplemented and incorporated back into the classroom. [Example - The Montessori presentation of the decimal system

uses the word “unit” for the ones place. The Education Committee agreed to change the word to “ones” in lesson presentations,





curriculum cards and assessments in all grades K-6 to align vocabulary to Arizona Academic Standards]. Individual students are
guided and given supplemental materials to strengthen areas of weakness.

The math program at Montessori de Santa Cruz uses the Montessori material and student progress is monitored based on a
series of assessments. Benchmark assessments are measured by GATs and JRTs. The Education Committee targets problem areas by
grade level teams which provide supplemental materials and individual goals for students.

Teachers strive to develop students who are life-long learners and provide tools to help them realize their fullest potential. All
staff members have had professional development workshops in Brain Gym and sensory-motor learning centers; these programs
encourage students to take charge of their learning and improve concentration, communication and memory. These workshops provide
simple strategies which enhance the learning and activities that are already in place. Students have incorporated strategies from these
programs and use them in all academic areas.

The staff has been trained in Love and Logic Positive Discipline and the Virtues Project. Every decision related to curriculum
and every interaction at MdSC reflects the values of the individuals involved and the collective values of the school. The Virtues
Project provides empowering strategies that inspire the use of virtues in everyday life. The Virtues Project develops self-esteem,
prevents bullying, promotes peaceful communities, gives meaning and purpose to life and encourages wise moral choices.

A teacher at each grade level has been trained in Structured English Immersion which helps the teacher bridge math concepts
for English Language Learners. When financially feasible, one or more teachers attend the annual American Montessori Society
Conference where Montessori curriculum is joined with traditional math curriculum. Current ideas, materials and methodology are
available at the conferences as resources. Attendees gather information and materials to share with other staff members.

A math consultant is used for at-risk students. The math consultant informally observes teaching practices and students at
work. The consultant gives feedback to teachers and may provide additional materials or guidance in lesson presentation.





Montessori de Santa Cruz analyzes data in a unique way due to the nature of the environment. Scores are reviewed on
individual students and trends and patterns are recognized per individual. Individual strengths and weaknesses are then addressed by
the Education Committee and grade level teams.

Although the philosophy of the school highly stresses individual academic growth, the school also looks at the percentage of
passing students in an effort to decipher any areas of weakness in instruction or material. The Education Committee then seeks

additional resources to improve curriculum or materials.
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The data is analyzed for relevancy based on a variety of factors including: individual student progress, the ratio of special
needs and ELL students and teacher or student turnover rate. For example, a single student with low scores significantly impacts the

total percentage when there are few students per grade level.





After analyzing the data, the Education Committee concluded that the drop in math scores over the past two years can be
partially attributed to the changes in expectations for student knowledge at specific grade levels. This has forced the Education
Committee to examine and update the curriculum to better align with the most recent version of the Arizona Standards in Math.

The Education Committee of Montessori de Santa Cruz has developed a Performance Management Plan based on the analysis
of data (benchmark tests, AIMS) and the needs of individual students. Individual progress plays an important role in the development
of the plan.

Montessori de Santa Cruz emphasizes individual growth in math. The data reveals that the student pass rate has dropped over
the past few years and, as a result, has caused the Education Committee to focus on areas of weakness.

It is important that all students experience annual academic growth in math resulting in Strategy | (all students will make one
year’s academic growth). The Education Committee stresses individual progress in math as students’ strengths and weaknesses vary.
In addition, a specific percentage of students will be expected to pass or exceed scores after a given time period. The Education
Committee has allotted a three year period to allow for changes in the curriculum to take effect.

One area of weakness in math is familiarity with standard math vocabulary which may not always align with the terminology
used in the Montessori curriculum and materials. As a result, the Education Committee has decided to familiarize students with the
modern standard vocabulary to enhance problem solving in word problems (Strategy I11). This transition will be implemented through
the use of words walls and daily math challenges.

Montessori de Santa Cruz is a small community school that emphasizes life-long learning and an individualized learning
environment. Data serves as a learning tool to guide the Education Committee to develop a Performance Management Plan that

contains goals that apply to the Montessori environment.
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Charter Holder Entity ID: 79066
Date Submitted: March 28, 2014

Financial Performance Response Evaluation Instrument
Charter Holder Name: Santa Cruz Valley Opportunities in Education,

Required for: Renewal

Audit Year: 2013
Evaluation Completed: May 21, 2014

Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board'’s

decision regarding a charter holder’s request.

Measure

Acceptable

Not
Acceptable

Not
Applicable

Comments

1a. Going Concern

According to the Independent Auditors’ Report, the fiscal year 2013 financial
statements were prepared assuming the charter school will continue as a going
concern. The notes to the financial statements cite as the basis for the going
concern that the charter school had an operating loss of $31,419 for 2013 and
total losses amounting to $52,137 over the years 2011 through 2013, resulting
in a net deficit as of June 30, 2013. The financial statements submitted to the
Board reflect the charter school’s operations and not the charter holder’s
operations.

The financial performance response states, “As we begin to realize an upturn in
our local economy, the Board of Directors has set into motion a plan for
improvement and growth. They began by hiring a qualified Director to oversee
upgrading the Montessori curriculum in alignment with Arizona Common Core
Standards, community outreach, grant writing and an aggressive marketing
plan.” According to the response, the charter holder is acting to increase its
revenue stream from fiscal year 2013 to fiscal year 2014 and projects the total
increase of its efforts to date at a net of approximately $43,400.

e The response indicates the charter holder’s tuition based nonprofit
preschool should produce annual revenue estimates of about $54,400
in fiscal year 2014. Based on open enrollment commitments and
enrollment interests for fiscal year 2015, the charter holder projects a
25% increase in revenues. Further, the response indicates the charter
holder expects additional revenue from projected growth in
enrollment for its lower elementary and upper elementary of 20%. The
charter holder’s response does not include support for these
statements. The response indicates the charter holder has established
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Measure

Acceptable

Not
Acceptable

Not
Applicable

Comments

a carpool for parents outside of the area, but does not indicate what
effect, if any, this has had on enrollment or projected enroliment.
According to Arizona Department of Education reports, the charter
holder’s fiscal year 2013 average daily membership (ADM) was 46.520
and its fiscal year 2014 ADM as of May 13, 2014 is 46.770.

e The response indicates the charter holder has increased programs to
use a portion of its vacant school land to create revenue through
events, event parking and community activities and other after school
programs. The response also mentions various fundraisers. In fiscal
year 2014, the response indicates the charter holder has offset its rent
$7,200 to date and provided a venue for the students to offer their art
projects for sale which has netted over $1,000 to date. While the
response includes a list of fundraisers, community events and after
school programs, the response does not include support for the
revenue amounts identified.

e The response indicates that increased community communications and
marketing has increased extracurricular activity tax credit donations by
over $3,000 in fiscal year 2014. Additionally, according to the
response, a local private funds donation of $21,260 was received and
applied to the charter holder’s “Learning Math through the Arts
program”. While the response addresses some marketing efforts, the
response does not include support for the amounts identified.

e The response indicates that a $30,000 note has been forgiven and
donated to the school as an unrestricted donation (see Fixed Charge
Coverage Ratio).

The financial performance response addresses efforts taken by the charter
holder to improve its “electronic financial files to enable an even greater
attention to detail for support in budgets, operation decisions, monitoring and
reporting of activities and program development.” Based on these
improvements, the charter holder indicates it has been able to “significantly
reduce” outside professional services and expenses with these controls, while
decreasing equipment rentals and supplies. The charter holder’s response does
not include support for the reductions in outside professional services and
expenses.
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Measure

Acceptable

Not
Acceptable

Not
Applicable

Comments

1b. Unrestricted Days Liquidity

The financial performance response does not specify which measures it
addresses. The response does not appear to include statements that specifically
address this measure.

1c. Default

2a. Net Income

The financial performance response does not specify which measures it
addresses. However, the response does include statements that may be
intended to address this measure. Please see Going Concern for efforts taken
by the charter holder to increase revenues and decrease expenses.

2b. Cash Flow

The financial performance response does not specify which measures it
addresses. However, the response does include statements that may be
intended to address this measure. Please see Going Concern for efforts taken
by the charter holder to increase revenues and decrease expenses.

2c. Fixed Charge Coverage Ratio

The financial performance response does not specify which measures it
addresses. However, the response does include statements that may be
intended to address this measure. Specifically, the response states, “The
schools Long Term Debt Liability of $30,000.00 has been forgiven and donated
to the school as an unrestricted fund leaving the only other liability a minor
equipment rental contract.” The response includes a letter that supports the
note being forgiven. According to the audit, as of June 30, 2013, the
outstanding balance on the note was $18,000. Assuming no additional notes or
new capital leases have been entered into, the “current portion of long-term
debt and capital leases” would not be included in the calculation of fiscal year
2014’s ratio, but “lease expense” would still be applicable. Please also see
Going Concern for efforts taken by the charter holder to increase revenues and
decrease expenses.
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Montessori de Santa Cruz Public Charter School
Financial Sustainability

Tubac is a rural community located between the two metropolitan cities of Tucson and
Nogales, Arizona. The community is one of the oldest in Arizona with a number of
historical points of interest, artisans, many seventh generation families, seasonal residents
and retirees. Even though the minority of the population is younger families with children,
there are adjacent small local communities within the area that have young families with
children that travel to our school. Itis the only local Charter School within a 25 mile radius;
the nearest Public School is 15 miles from Tubac as well.

This small community with no major corporations or businesses and was hit hard by the
financial downfall in 2009, but is beginning to realize some change and growth. However,
even during these very difficult times the school has been able to maintain its financial
viability without any major debt and a strong community reputation as an alternative

resource for the families in the area.

As we begin to realize an upturn in our local economy, the Board of Directors has set into
motion a plan for improvement and growth. They began by hiring a qualified Director to
oversee upgrading the Montessori curriculum in alignment with Arizona Common Core
Standards, community outreach, grant writing and an aggressive marketing plan. Santa
Cruz Valley Opportunities in Education (SCVOE) dba Montessori de Santa Cruz Charter
School (MdSC) is currently acting to increase its revenue stream from FY 2012-2013 to FY
2013-2014 by maximizing the local resources and opportunities available to us:

Our tuition based nonprofit Preschool should produce annual revenue estimates of about
$ 54,400 this Fiscal Year end. Based on open enrollment commitments and enrollment
interests for next Fiscal Year we project a 25% in increased revenues. Additional revenue
from projected growth in enrollment for our lower elementary and upper elementary of
20%, provides a remedy for the financial going concern.

Within our efforts to generate additional revenue, we have increased programs to use a
portion of our vacant school land to create revenue through events, event parking,
community activities and other after school programs. This year, we have offset our rent
$7200 to date and provided a venue for the students to offer their art projects for sale
which has netted over $1000 to date. The children are involved in multiple community
fundraisers netting additional funds for field trips and program supplies support.

Our new marketing plan includes an expansion of the After School Programs such as our
Local Artist Inspired Art program, Pottery Classes, Drama, Soccer and other special interest

18 CALLE BACA - PO Box 4706 TUBAC, AZ 85646 TEL: (520) 398-0536 FAXx: (520) 398-0776
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Increased community communications and marketing has increased ECA donations by over
$3000 this fiscal year to further support our growing after school programs. A local private
funds donation was received and applied to our “Learning Math through the Arts program”
of $21,260. We have also received an additional $2,000 above last year’s local donations
from our increased community outreach.

The schools Long Term Debt Liability of $30,000.00 has been forgiven and donated to the
school as an unrestricted fund leaving the only other liability a minor equipment rental
contract. (See attached note forgiveness)

Our total increase over the last Fiscal Year to date from these efforts should net
approximately $43,400. Although most of this fiscal year has been spent developing these
programs and establishing a greater community outreach and involvement this shows we
are realizing our marketing and community outreach efforts and goals.

As part of our marketing efforts we have upgraded our logo and marketing material, press
releases, articles, advertising, website and school signage. We are currently finalizing a
video that will promote and give information about the school to the community and
features the outstanding success stories of many of our former graduates. Our near term
plans are to host a major hospitality event featuring this video and the children to our
community for further support and involvement.

We have established a car pool for parents outside the area with our longer range goals to
secure bus transportation to enable even more children outside the area to enroll.

In addition to our marketing efforts we have improved on our electronic financial files to
enable an even greater attention to detail for support in budgets, operation decisions,
monitoring and reporting of activities and program development.

We have established dedicated bank accounts including a Restricted Bank Account, a Petty
Cash Account, and a Payroll Account to further increase controls and greater reporting
abilities for strategic budgeting.

Our accounting has increased the detail to show allocations of all expenses by classroom
supplies, expenses and payroll to further assist in the control and execution of budgets and
costs. We have as a result been able to significantly reduce outside professional services
and expenses with these controls, while decreasing equipment rentals and supplies. Our
finance office has additionally increased its efforts for stronger billing and collection
program and process for school revenues.

The Charter Holders and Board Members listed below are well respected members of the

Community. They are diversified in their expertises and are involved in the Community at
many levels. They are great Ambassadors of the school and work diligently at fundraising
and recruitment. They also integrate the school promotion into their business’s and other
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community positions. All of the Board Members have or have had their children in the
school and are an integral part of the school staff and school community.

Charter Holder’s and Board of Directors
Community involvement

Todd Harrison

Founding Member and President of the Montessori de Santa Cruz Charter School for
14 years

Charter Holder - SCVOE dba Montessori de Santa Cruz Charter School

Broker / Owner - The Harrison Real Estate Group - Local development of
commercial and residential projects

Past Board Member of Tubac Chamber of Commerce

Past Vice President — AZ Department of Tourism / Tubac - Santa Cruz Valley Visitors
Center

Past Board Member of Friends of the Santa Cruz River

Member of Tubac Citizen’s Council

Past Board Member of Fresh Produce Association of the Americas

Past Executive Board Member of National Produce Promotion Board

Have three children that have been students at MdSC

* Note: The Harrison Real Estate Group has worked to form a new development that will
soon be in the construction stages bringing an urgent care facility, a hotel, food and services
along with affordable housing, plans for a new school facility and other needed
infrastructure that will support the necessary growth in the area to grow our school

Laurinda Oswald

Founding Board Member of MDSC
Co-charter holder MDSC

Owner-Oswald Cattle Co

Board Member -Sonoran Institute (6 years)
2 children that have gone through MDSC

Celesie Wisdom ..

Owner of Wisdom's Cafe & Wisdom' DOS

Two children who have been educated at MdSC, one now in middle school and
the other currently in 4th grade at MdSC

Board Member of MdSC

Former Member of the parent volunteer committee of MdSC

Past Board President of the Tubac Health Care Foundation

Past Board Member of St. Ann's Church Finance Committee
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Julie Grounds
e Owner Central Pet Amado & Tucson - boarding and training facilities
e Co developer Barrio de Tubac residential community
e Board Me_mber of MdSC
e Two children currently enrolled in 4th grade at MdSC
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Oswald Cattle Co.

P.0. BOX 504 « AMADO, AZ 85645
(520) 398-2883

March 15, 2014

Montessori de Santa Cruz Charter School
P.0. Box 4706
Tubac, Az 85646

Re: Note Payable Laurinda Oswald
Dear Montessori de Santa Cruz,

I am so excited and pleased with the progress of the school, please forgive my note for
$30,000 and consider this an unrestricted donation to the school.

Sincerely,

% /)
Vinsirdo (Usielo

Laurinda Oswald






Future Press Release:

April 2014 issue of the Tubac Villager will have an article about the MDSC LMA program
featuring UE learning about coordinate planes and geometry through abstract art

2013-2014 MDSC Fundraisers:

ECA Tax Credit

eScrip

Box Tops for Education

Labels for Education

Tumacacori Fiesta (booth)

Tubac Festival of the Arts (parking lot and booth)
Silent Auction

Garden Produce Sales

Monthly Friday Bake Sales

Upper Elementary Burrito Breakfast

The American Heart Association Annual Jump Rope for Heart

2013-2014 Community Events:

Beginning of the year Open House (Thursday before first day of school)
Afternoon of Montessori: Bridging School to Home

Afternoon of Montessori: Watch Me Work

International Day of Peace (more community members were invited in 2013 than in past years)
Evening of Montessori: Our Montessori Story

History Mystery

Luminaria Nights Student Caroling

Tumacacori Fiesta

Upper Elementary Burrito Breakfast

Holiday Presentation

Tubac Festival of the Arts

Open House: Share Montessori with a Friend (Last Wednesday in February)
Silent Auction and Talent Show

Additional Future Community Events:

Snowbird Dinner
Student presentations at local clubs such as Rotary

2013-2014 After School Programs:

Play Dough Club
Knitting'CIub






¢ Drama Club
e Soccer Clubs

Additional Future After School Programs:

e STEM Program
e Discovery/Explorer Program






2013-2014 MDSC Press Releases:

http://issuu.com/tubacvillager/docs/feb_2013 tubac villager contains the article below:
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http://issuu.com/tubacvillager/docs/tubac_villager_feb_2014 contains the article below:

5500~ Tubsc leger

& & ssuscom f s i

Drama, ACADEMICS MERGE SMOOTHLY
FOR RRHS VALEDICTORIAN LILY STERN

&y Kathicen Vavderaner

frer Rinn Rico
eztal leader in the

it the school, She aeted ) he
it youmcr chitd

Vhe R\..nl anid .lnfun ke

whool Juniuz, thee sp

costuneed as “Clow

el o costumes il
he comady "Out of the
i Tuvited,

s prosichent
Pan” March 28-

i s s Al el she e

show Tast I'\n

e
ek s nd damasd 0 thcisa
eographed on thei ovn.

T where | belang, | love the staze, | love the
o with Tl arention sed having

v adddition 10 ber role i the March
for tha:

sndents

b prap sesager ol i
e hop Frewving work:
revcsted. I prohably be favedied i

e groing o be painting 4oz | love 1

those personalities, When [ wasa freshman and
all the alder Kids wore thore, 1 kv
thewn s sy wese super erthusias

s et of nothing was just aima

She sstid she enjaved wasching "D
Sehool auditorium in 5 The sews were
Tooking bt she legrmed thar the students dor't g
o o is she Case ar RRTES,
iinpressesd with howe well we do in such |
1 realived it's por howe mnch yon hove, but hew v

‘OUNG AUDIENCES CMHE ARTS TO STUDEN"

. . by Kathleen Yamderveet
e ingense Tocins on test saveres that Jaed 12 provide the udger
tron The ot

chiools

ol

4 Crure Covnnty

_ Young
R m— Audiences

hm]- 1 and

Alfreddo Velasgues, Ve

\ handtul
<hip d

Cruz Comnrmming oy,

o thar nesses and memls

Loimary

g

szt and 1o support Sehools ae geked o provide sorie mand

aunded ol o el whe

rists

vl pertarmiers vi

) " 5 camps. O
Danta Uruz County  seviceand
b
catel
Mk mial
¥

<pace, phone and b

the Nagale

el artist Paco Ve
nis sehionls Tn the fall
A Chrisrm aro E

h-u-]~ in \<.\.1.;Iu| ancd the Terra Sering

Frave

SHEE Y

ember for more th,
1,100 I\i_h sehanl spadents

Foan Mulens. principal of Desert Shadov.
Afiddle Schaod in Nogale .
Have benenreed <ignin

Arizon €

s interetdibin g

Tor T ]‘\.,

wrning, whicliis

it her schio

o capuing

at severad local

porsrored by Vaag dudiences, the Teera Steing (uavter

P.'..,.,m st at the Mamtesari de Smta Crs i Tulac Peser ia wonrklng o

nartner-hig for i m

pertormance with the Mexican Conaular,







MONTESSORIde Santa

FREE PuBLIC CHARTER SCHOOL ~ TuUBAC. AZ

Todd Harrison

Founding Member and President of the Montessori de Santa Cruz Charter School for
14 years

Charter Holder - SCVOE dba Montessori de Santa Cruz Charter School

Broker / Owner - The Harrison Real Estate Group - Local development of
commercial and residential projects

Past Board Member of Tubac Chamber of Commerce

Past Vice President - AZ Department of Tourism / Tubac - Santa Cruz Valley Visitors
Center

Past Board Member of Friends of the Santa Cruz River

Member of Tubac Citizen’s Council

Past Board Member of Fresh Produce Association of the Americas

Past Executive Board Member of National Produce Promotion Board

Have three children that have been students at MdSC

* Note: The Harrison Real Estate Group has worked to form a new development that will
soon be in the construction stages bringing an urgent care facility, a hotel, food and services
along with affordable housing, plans for a new school and other needed infrastructure that
will support the necessary growth in the area to grow our school

Laurinda Oswald Founding Member of MDSC

Co-charter holder MDSC

Owner-Oswald Cattle Co

Board Member -Sonoran Institute (6 years)
2 children that have gone through MDSC

Celeste Wisdom

Owner of Wisdom's Cafe & Wisdom' DOS

Two children who have been educated at MdSC, one now in middle school and
the other currently in 4th grade at MdSC

Board member of MdSC

Former member of the parent volunteer committee of MdSC

Past board president of the Tubac Health Care Foundation

Past board member of St. Ann's Church Finance Committee

Julie Grounds

Owner Central Pet Amado & Tucson - boarding and training facilities
Co developer Barrio de Tubac residential community

Board member of MdSC

Two children currently enrolled in 4th grade at Mdsc

18 CALLE BACA - PO BoX 4706 TuBAC, AZ 85646 TEL: (520) 398-0536 FAX: (520) 398-0776

EMAIL: MDSC3E@QWESTOFFICE.NET WWW.MONTESSORIDESANTACRUZ,ORG





