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El Dorado Public Charter High School - Entity ID 4342 


School:  El Dorado High School 
 


 


Renewal Executive Summary 
 


 
Sources of Evidence for this Document 


 
Pursuant to A.R.S. 15-183.I, the Arizona State Board for Charter Schools (Board) has established a 


process for the renewal of a charter that is based on affirmative evidence in three areas: 


 


I. Success of the academic program, including academic achievement 


II. Viability of the organization, including fiscal management and compliance 


III. Adherence to the terms of the charter, including contract and legal compliance 


 


Evaluation of the charter holder's success in these three areas is based on a variety of information 


that w ill serve as sources of evidence in determining renewal of a charter. These sources include, but 


are not limited to:   


 


 Pupil achievement data 


 Independent financial audits 


 Five-year interval summary reviews 


 Site visit reports 


 Monitoring reports  


 Application package for renewal 
 


 
Profile  


 
El Dorado Public Charter High School operates one (1) alternative school serving grades 9-12 with a 


total FY11 average daily membership (ADM) of 178.458. Additional information can be found in the 


Renewal Summary Review. 


 


Graphs displaying the academic achievement for the past five years, if available, are provided on the 


next page. The 2011 data is based on information available as of August 2011. Percent passing and 


school growth are subject to change pending any appeal by the charter holder of full academic year 


students and final growth calculations as the state finalizes its data.  
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I.  Success of the Academic Program 


 
The academic performance of the school operated by the charter holder did not meet or demonstrate 


sufficient progress toward the Board’s level of adequate academic performance. Therefore, the 


charter holder was required to submit a Performance Management Plan in the academic section of 


the renewal application and to complete the Renewal Budget Plan. 


 


A PMP narrative and templates were submitted. A leadership team discussion took place on July 20
th
, 


at 11:00 a.m. with Mary Berg (Vice President of Academic Support Services), Michele Kaye  


(Charter Representative), Leanna DeKing (Director of Special Education), Nadine Taylor (School 


Leader), and Celia Trujillo (Curriculum Coach). The questions focused on curriculum, standards, 


assessment, student proficiency, and professional development. The information gleaned supported 


the Performance Management Plan narrative and templates submitted. The team also discussed and 


provided some clarification of information contained in in the PMP narrative.   


 


Required submissions for the Academic Performance Section and the Renewal Budget Plan, as well 


as the applicable evaluation instrument and checklist, are included in the charter holder’s portfolio. 


The evaluation instrument completed by staff identifies whether the required information provided 


included a Full Description, a Partial Description, or a Very Limited Description. The checklist 


completed by staff identifies whether the required elements of the Detailed Business Plan were 


addressed. 


 


 
II. Viability of the Organization 


 
Because the charter holder’s fiscal years 2009 and 2010 audits identified negative net assets at the 


end of each year, the charter holder was required to complete the Renewal Budget Plan and submit 


the Financial Sustainability Narrative and supporting evidence. Required submissions for the charter 


holder’s Financial Sustainability portion of the Detailed Business Plan Section of the application and 


the applicable checklist are included in the charter holder’s portfolio. The checklist completed by staff 


identifies whether the required elements of the Detailed Business Plan were addressed. 


 


The graph below shows the charter holder’s actual 100
th
 day average daily membership (ADM) for 


fiscal years 2006 through 2010 and the fiscal year 2011 ADM as of June 13, 2011. The ADM included 


in the Renewal Budget Plan for fiscal years 2010 and 2011 was in line with reports available through 


the Arizona Department of Education’s website. 
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As demonstrated in the graph above, the charter holder’s ADM has fluctuated up and down during 


the past six fiscal years. After two consecutive years of ADM growth, the charter holder’s ADM 


dropped by nearly 60 (or approximately 25%). The projected ADM included in the Renewal Budget 


Plan for fiscal years 2012 and 2013 anticipates growth of approximately 2% and 0%, respectively. 


 


In reviewing the five most recent audits (2006-2010), only the fiscal years 2009 and 2010 financial 


statements show deficits resulting from liabilities in excess of assets of $24,144 and $19,864, 


respectively. As of June 30, 2010, the charter holder did not have sufficient cash or other readily 


available resources [$182,196] to satisfy obligations due within the next year [$248,124]. Over the 


course of the previous five audits, only the fiscal year 2009 audit identified a deficit of $61,911 


resulting from expenses exceeding revenues. In fiscal year 2010, the charter holder experienced a 


surplus of $4,280. The Renewal Budget Plan projects surpluses in fiscal years 2011 through 2013. 


While the projected surpluses included in the Renewal Budget Plan are mathematically correct, the 


fiscal year 2010 beginning and ending net assets and the effect of the projected surpluses on ending 


net assets are not correct. According to the fiscal year 2010 audit beginning and ending net assets 


were -$24,144 and -$19,864, respectively. Using the ending net assets from the fiscal year 2010 


audit and the projected surpluses included in the Renewal Budget Plan for fiscal years 2011 through 


2013, the projected fiscal year 2013 ending net assets are -$1,490. 


 


In the Financial Sustainability Narrative, the charter holder states that it “ is in a positive financial 


situation. It operated with a balance budget during the 2010-2011 School Year and we project that it 


will continue to operate with a balanced budget.”  While it appears the charter holder intended to 


include copies of its fiscal years 2009 and 2010 audits in its renewal application package, the charter 


holder provided two copies of the fiscal year 2009 audit. Additionally, the narrative discusses three 


findings included in the fiscal year 2010 audit. 


 


 
III. Adherence to the Terms of the Charter 


 
 


A.  Compliance Matters Requiring Board or Other Agency Action
1
  


 


Over the past six years, there were no items to report.  


                                                 
1
 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”. 







ASBCS, August 8, 2011                          Page 5 


 


 


 


B.  Other Compliance Matters
2
  


 


In December 2007, ADE Academic Achievement Division (ADE/AAD) did not identify any 


noncompliance items for the 6-Year Compliance Monitoring of NCLB Programs, Cycle 5 for 2007-08. 


 


In March 2007, the results of an on-site review of the No Child Left Behind (NCLB), State Johnson-O-


Malley (JOM), and Migrant programs. No areas of concern or non-compliance were identified. 


 


In January 2007, ADE Exceptional Student Services notified the charter holder of partial compliance in 


some areas with regard to specific regulations for Part B, Individuals with Disabilities Education Act 


(IDEA), and the Arizona Revised Statutes. The compliance issues were reported by ADE as resolved 


in November 2007. 


 


In March 2006, ADE Academic Achievement Division (ADE/AAD) did not identify any noncompliance 


items for the 6-Year Compliance Monitoring of NCLB Programs, Cycle 3 for 2006-07. 


 


For the previous five fiscal years, the charter holder has failed to timely submit its annual Budget for 


one or more years. 


 


C.  Charter Holder’s Organizational Membership 


 


Because the organizational membership on file w ith the Board was consistent w ith the information 


on file w ith the Arizona Corporation Commission, the charter holder was not required to submit the 


charter holder’s Organizational Membership portion of the Detailed Business Plan Section.  


 


 
Staff Recommendation 


 
 


 


Renewal is based on consideration of academic, fiscal and contractual compliance of the charter 


holder. In this case, there is a record of academic performance below the Board’s level of adequate 


academic performance, which has been addressed by the charter holder through the inclusion of a 


performance management plan as part of the renewal application package and can be incorporated in 


the charter contract. With that taken into consideration and based upon the fiscal compliance and all 


information provided to the Board for consideration of this renewal application package, I move to 


approve the request for charter renewal and grant a renewal contract to El Dorado Public Charter 


High School that incorporates the performance management plan.  


                                                 
2
 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”. 
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LogoutWelcome Vicki Morris


El Dorado Public Charter High School — CTDS: 07-87-18-000 | Entity ID: 4342 — Change Charter


 


ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS


Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 07/06/2011 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: El Dorado Public Charter High School
Charter CTDS: 07-87-18-000 Charter Entity ID: 4342


Charter Status: Open Contract Effective Date: 10/20/1997


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 El Dorado High School: 144


Charter Grade Configuration: 9-12 Contract Expiration Date: 10/19/2012


FY Charter Opened: 1998 Charter Signed: 10/01/1997


Charter Granted: — Corp. Commission Status Charter Holder is in Good Standing


Corp. Commission File # 1024032-8 Corp. Type Non Profit


Corp. Commission Status Date 07/06/2011 Charter Enrollment Cap 15000


Charter Contact Information


Mailing Address: 7878 N. 16th St.
Suite 150
Phoenix, AZ 85020


Website: —


Phone: 602-953-2933 Fax: 602-277-4900


Mission Statement:


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Michele Kaye michele.kaye@leonagroup.com —


2.) Dr. William Coats bill.coats@leonagroup.com 04/21/2012


Academic Performance - El Dorado High School


School Name: El Dorado High School School CTDS: 07-87-18-212


School Entity ID: 78899 Charter Entity ID: 4342


School Status: Open School Open Date: 10/20/1997


Physical Address: 2200 N. Arizona Ave.
#17
Chandler, AZ 85224


Website: —


Phone: 480-726-9536 Fax: 480-726-9543
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Grade Levels Served: 9-12 FY 2010 100th Day ADM: 237.8675


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


Alternative ALT ALT-HS 10


2010 Performing — — — Not Met


2009 — Performing — — No


2008 — — Performing — Yes


2007 — — — Performing No


2006 — — — Performing Yes


Academic Performance - Sun Valley High School


School Name: Sun Valley High School School CTDS: 07-87-18-203


School Entity ID: 6347 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 07/01/2002


Physical Address: 1143 S. Lindsay Rd.
Mesa, AZ 85204


Website: —


Phone: 480-497-4800 Fax: 480-497-1314


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Tempe Accelerated High School


School Name: Tempe Accelerated High School School CTDS: 07-87-18-205


School Entity ID: 6349 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 5040 S. Price Rd.
Tempe, AZ 85282


Website: —


Phone: 480-831-6057 Fax: 480-831-6095


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —
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Academic Performance - Tucson Accelerated High School


School Name: Tucson Accelerated High School School CTDS: 07-87-18-206


School Entity ID: 6350 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 7820 E. Wrightstown Rd.
Tucson, AZ 85715


Website: —


Phone: 520-722-4721 Fax: 520-722-4785


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Summit High School


School Name: Summit High School School CTDS: 07-87-18-208


School Entity ID: 10749 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 728 E. McDowell Rd.
Phoenix, AZ 85006


Website: —


Phone: 602-258-8959 Fax: 602-258-8953


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - West Phoenix High School


School Name: West Phoenix High School School CTDS: 07-87-18-204


School Entity ID: 6348 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 07/01/2002


Physical Address: 3835 W. Thomas Rd.
Phoenix, AZ 85019


Website: —


Phone: 602-269-1110 Fax: 602-269-1112


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10
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2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Ocotillo High School


School Name: Ocotillo High School School CTDS: 07-87-18-209


School Entity ID: 78813 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 07/01/2002


Physical Address: 2616 E Greenway Rd.
Phoenix, AZ 85032-4320


Website: —


Phone: 602-765-8470 Fax: 602-765-8471


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Desert Hills High School


School Name: Desert Hills High School School CTDS: 07-87-18-214


School Entity ID: 78901 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 1249 N. Lindsay
Gilbert, AZ 85234


Website: —


Phone: 480-813-1151 Fax: 480-813-1161


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


HS ALT-HS 10


2009 Performing Plus — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Estrella High School


School Name: Estrella High School School CTDS: 07-87-18-213


School Entity ID: 78900 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 510 N. Central
Avondale, AZ 85323


Website: —
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Phone: 623-932-6561 Fax: 623-932-1263


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Maya High School


School Name: Maya High School School CTDS: 07-87-18-207


School Entity ID: 10748 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 10/20/1997


Physical Address: 3660 West Glendale Avenue
Phoenix, AZ 85051


Website: —


Phone: 602-242-3442 Fax: 602-242-5255


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Academic Performance - Apache Trail High School


School Name: Apache Trail High School School CTDS: 07-87-18-202


School Entity ID: 6346 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 07/01/2002


Physical Address: 945 W. Apache Trail
Apache Junction, AZ 85220


Website: —


Phone: 480-288-0337 Fax: 480-288-0340


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —
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Academic Performance - Peoria Accelerated High School


School Name: Peoria Accelerated High School School CTDS: 07-87-18-211


School Entity ID: 78817 Charter Entity ID: 4342


School Status: Site Transferred to Separate Charter School Open Date: 07/01/2002


Physical Address: 8885 W Peoria Ave.
Peoria, AZ 85345-6442


Website: —


Phone: 623-979-0031 Fax: 623-979-0113


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


FY AZ LEARNS Profile Met AYP


ALT ALT-HS 10


2009 Performing — — —


2008 — Performing — —


2007 — — Performing —


2006 — — Performing —


Charter/Legal Compliance


Charter Corporate Name: El Dorado Public Charter High School
Charter CTDS: 07-87-18-000 Charter Entity ID: 4342


Charter Status: Open Contract Effective Date: 10/20/1997


Timely Submission of AFR


Year Timely


2010 Yes


2009 Yes


2008 Yes


2007 Yes


2006 Yes


Timely Submission of Budget


Year Timely


2011 Yes


2010 Yes


2009 Yes


2008 No


2007 Yes


Audit and Fiscal Compliance


Charter Corporate Name: El Dorado Public Charter High School
Charter CTDS: 07-87-18-000 Charter Entity ID: 4342


Charter Status: Open Contract Effective Date: 10/20/1997


Timely Submission of Annual Audit


Year Timely


2010 Yes


2009 Yes


2008 Yes


2007 Yes


2006 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


There were no CAP Issues for fiscal years 2006 to 2010.
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Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2006 to 2010.


© 2011  All rights reserved.Arizona State Board for Charter Schools
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 MATH Performance Management Plan (PMP) 


Evaluation Instrument 


 


Scoring Criteria and Comments 


El Dorado Public Charter High School 


 
 


    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 


evaluator w ill make the following determination: 


       


           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  


VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   


 


 


 


I. PLAN NARRATIVE 


Required Elements A response that meets the requirement will include: 


 


F


D 


P


D 


V


L


D 


Comments 


 


 


A detailed description of 


all efforts conducted by 


the school in the past five 


years that demonstrates 


a concerted effort and 


capacity to improve pupil 


achievement. 


 


o the school's efforts for the previous five years to provide 


and implement a [mathematics or reading] curriculum that 


improves student achievement.  (Ex:  Curriculum alignment, 


curriculum maps, pacing guides, instructional material 


adoptions, committee work, data review teams) 


 X 


 


 


 


 


 


 


 


 


The description provided for the past five years lacks 


detail as to how the actions taken will result in 


improved pupil achievement. 


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring the integration of the 


Arizona Academic Standards into [mathematics or reading] 


instruction.  (Ex:  Lesson plan review, formal teacher 


evaluations, informal classroom observations, checklists, 


data review teams) 


X    


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring and documenting 


student proficiency in [mathematics or reading].  (Ex:  


Formative and summative assessments, 


common/benchmark assessments, articulated assessment 


plan, data review teams) 


X    
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o the school’s efforts for the previous five years to develop 


and implement a professional development plan that 


supports effective implementation of a [mathematics or 


reading] curriculum.  (Ex:  Articulated plan, literacy or math 


coach support, external consultant training, data review 


teams) 


 X  The description provided for the past five years lacks 


detail as to how the actions taken has resulted in a 


professional development plan for reading and math. 


 


 


A detailed description of 


the process used for 


conducting an analysis of 


relevant pupil 


achievement data. 


o the school’s efforts for the previous five years to analyze 


relevant pupil achievement data.  (Ex:  data walls, data 


training, data review teams) 


X    


o a detailed description of the types of data collected and the 


process used in conducting the analysis of the relevant 


data.   


 X  The description provided for the past five years lacks 


detail as to how relevant data was analyzed. 


 


o justification of how data selected for the analysis is relevant 


to improving pupil achievement.   


X    


The findings from the 


data analysis. 


 


o the school’s detailed interpretation of the findings from the 


data analysis of the school’s relevant data for the previous 


five years, including patterns and trends, as well as 


strengths and weaknesses. 


  X The description provided for the past five years lacks 


detail regarding identified patterns and trends. 


 


The description provided for the past five years lacks 


detail regarding identified strengths and weaknesses. 


o a representation of the findings using charts and graphs that 


are understandable to the reviewer and clearly depict the 


results. 


X    


A detailed description of 


how the plan that is 


presented is directly 


linked to the findings 


from the data analysis. 


o a description of the logic used to develop the PMP that 


demonstrates the connection between the findings from 


the analysis of the relevant data and the plan. (Ex:  What we 


learned - What we are going to do w ith what we learned) 


 X  The description provided lacks detail regarding the 


connection between the findings and the 


development of the action steps in the plan. 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X   One or more action steps provided were based on 


the findings but are better aligned to Strategy 3. 


 


 


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X    


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step. 
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Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


X    


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


X    


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


 X  The majority of the actions steps were supported 


with sufficiently identified resources. 


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


 X  The majority of the action steps provided are 


sequential and contribute to the school’s ability to 


develop and implement a professional development 


plan that supports effective implementation of the 


curriculum and improves student achievement.  


However, all training appears to occur only in August 


of each year. 







01/07/10                                                                                                                                                                                                                        Page 4 of 4 


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


  X The majority of the evidence does not include 


tangible items that demonstrate the implementation 


of each action step. 


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


 


 


 


Reviewer:   1   Date:  07/20/11          2   Date: 07/20/11 
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 READING Performance Management Plan (PMP) 


Evaluation Instrument 


 


Scoring Criteria and Comments 


El Dorado Public Charter High School 


 
 


    


Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section.  The 


evaluator w ill make the following determination: 


       


           FULL DESCRIPTION   – The plan sufficiently addresses all of the required elements. 


PARTIAL DESCRIPTION   – The plan partially addresses the required elements.  


VERY LIMITED DESCRIPTION – The plan does not address each of the required elements.   


 


 


 


I. PLAN NARRATIVE 


Required Elements A response that meets the requirement will include: 


 


F


D 


P


D 


V


L


D 


Comments 


 


 


A detailed description of 


all efforts conducted by 


the school in the past five 


years that demonstrates 


a concerted effort and 


capacity to improve pupil 


achievement. 


 


o the school's efforts for the previous five years to provide 


and implement a [mathematics or reading] curriculum that 


improves student achievement.  (Ex:  Curriculum alignment, 


curriculum maps, pacing guides, instructional material 


adoptions, committee work, data review teams) 


 X 


 


 


 


 


 


 


 


 


The description provided for the past five years lacks 


detail as to how the actions taken will result in 


improved pupil achievement. 


 


 


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring the integration of the 


Arizona Academic Standards into [mathematics or reading] 


instruction.  (Ex:  Lesson plan review, formal teacher 


evaluations, informal classroom observations, checklists, 


data review teams) 


X    


o the school’s efforts for the previous five years to develop 


and implement a plan for monitoring and documenting 


student proficiency in [mathematics or reading].  (Ex:  


Formative and summative assessments, 


common/benchmark assessments, articulated assessment 


plan, data review teams) 


X    
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o the school’s efforts for the previous five years to develop 


and implement a professional development plan that 


supports effective implementation of a [mathematics or 


reading] curriculum.  (Ex:  Articulated plan, literacy or math 


coach support, external consultant training, data review 


teams) 


X   . 


 


 


A detailed description of 


the process used for 


conducting an analysis of 


relevant pupil 


achievement data. 


o the school’s efforts for the previous five years to analyze 


relevant pupil achievement data.  (Ex:  data walls, data 


training, data review teams) 


X    


o a detailed description of the types of data collected and the 


process used in conducting the analysis of the relevant 


data.   


 X  The description provided for the past five years lacks 


detail as to how relevant data was analyzed. 


 


o justification of how data selected for the analysis is relevant 


to improving pupil achievement.   


X    


The findings from the 


data analysis. 


 


o the school’s detailed interpretation of the findings from the 


data analysis of the school’s relevant data for the previous 


five years, including patterns and trends, as well as 


strengths and weaknesses. 


  X The description provided for the past five years lacks 


detail regarding identified patterns and trends. 


 


The description provided for the past five years lacks 


detail regarding identified strengths and weaknesses. 


o a representation of the findings using charts and graphs that 


are understandable to the reviewer and clearly depict the 


results. 


X    


A detailed description of 


how the plan that is 


presented is directly 


linked to the findings 


from the data analysis. 


o a description of the logic used to develop the PMP that 


demonstrates the connection between the findings from 


the analysis of the relevant data and the plan. (Ex:  What we 


learned - What we are going to do w ith what we learned) 


 X  The description provided lacks detail regarding the 


connection between the findings and the 


development of the action steps in the plan. 


II. PLAN TEMPLATE 
   Strategy I:  Provide and implement a curriculum that improves student achievement.  


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X   One or more action steps provided were based on 


the findings but are better aligned to Strategy 2. 


 


 


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


 X  The majority of the evidence includes tangible items 


that demonstrate the implementation of each action 


step. 
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Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


   Strategy II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


X    


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


   Strategy III:  Develop and implement a plan for monitoring and documenting student proficiency. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    


o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


X     


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


X    


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


 X  The majority of the actions steps were supported 


with sufficiently identified resources. 


 


 


   Strategy IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


 


Required Elements A response that meets the requirement will include: Comments 


Action Steps o action steps for each strategy are based on the findings 


from the analysis of relevant data.   


X    
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o action steps for each strategy are sequential, timely, and 


contribute to the school’s ability to meet the identified end 


target(s).   


 X  The majority of the action steps provided are 


sequential and contribute to the school’s ability to 


develop and implement a professional development 


plan that supports effective implementation of the 


curriculum and improves student achievement. 


However, all training appears to occur only in August 


of each year.  


o action steps for each strategy, to the extent appropriate, 


complement and support the other strategies. 


X    


o action steps for each strategy include artifacts that provide 


evidence of the implementation of each action step. 


  X The majority of the evidence does not include 


tangible items that demonstrate the implementation 


of each action step. 


Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to 


implement the action steps that support the strategies. 


X    


 


 


 


Reviewer:   1   Date:  07/20/11          2   Date: 07/20/11 
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Detailed Business Plan Section Checklist 
 


 


Charter Holder:  El Dorado Public Charter High School (Entity ID 4342) 


 


Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:  


       


           Yes – Required element addressed. 


No – Required element not addressed.  


Not Applicable – Required element not applicable to the charter holder. 


 


Arizona State Board for Charter Schools (Board) staff w ill complete the Detailed Business Plan Section Checklist. The Checklist w ill be used by 


the Board in its consideration of the charter holder’s request for charter renewal. “ No”  answers may adversely affect the Board’s decision 


regarding a charter holder’s request for charter renewal. 


 


II b.1. CHARTER HOLDER’S ORGANIZATIONAL MEMBERSHIP 


Required Elements Yes No N/A COMMENTS 


o Evidence of the appropriate filings with either the Board, Arizona 


Corporation Commission or both submitted. 


 


  X  


II b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY 


PART A – RENEWAL BUDGET PLAN 


Required Elements Yes No N/A COMMENTS 


o Completed Renewal Budget Plan submitted. 


 


X    


o 4 years of financial information provided as required by the 


Renewal Instructions w ith fiscal years clearly identified. 


 


X    


o Renewal Budget Plan includes average daily membership (ADM) 


used in each fiscal year and the basis for projected ADM. 


 


 X  The Renewal Budget Plan includes an 


ADM for each year, but does not provide 


the basis for the projected approximately 


3.5 ADM increase from fiscal year 2011 


to 2012. For fiscal year 2013, the ADM is 


projected to remain flat at the fiscal year 


2012 level. 
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o Assumptions provided for key components of the Renewal Budget 


Plan, including the basis for all projected revenue line items used. 


 


 X  Assumptions not provided for Food 


Service revenues in fiscal years 2012 and 


2013. 


o Increases or decreases of 10% or more in the “ total expenses”  


line item from year to year in the Renewal Budget Plan are 


explained in the “ Assumptions/Notes”  section. 


 


X    


o Each “ Other”  line item used is explained in the 


“ Assumptions/Notes”  section to specify what is included. 


 


X    


o For those required to submit the Academic Performance Section of 


the renewal application, the charter holder’s previous two audits 


and the Renewal Budget Plan demonstrate the charter holder has 


the financial capacity to implement the “ budget”  as detailed in the 


Academic Performance Section. 


 


X    
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o Renewal Budget Plan is mathematically correct. 


 


 X  Accounting for rounding issues, the 


“ Total Revenue” , “ Total Expenses”  and 


“ Increase (Decrease) in Net Assets”  


sections of the Renewal Budget Plan are 


mathematically correct. 


 


However, it is unclear from where the 


charter holder pulled the dollar amounts 


included in the Renewal Budget Plan for 


the fiscal year 2010 beginning and ending 


net assets. According to the fiscal year 


2010 audit beginning and ending net 


assets were -$24,144 and -$19,864, 


respectively. Additionally, the 


mathematical calculations for the ending 


net assets included in the Renewal 


Budget Plan are each incorrect. Using the 


ending net assets from the fiscal year 


2010 audit and the projected change in 


net assets included in the Renewal 


Budget Plan (fiscal years 2011 through 


2013), the projected fiscal year 2013 


ending net assets are -$1,490. 


II b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY 


PART B – FINANCIAL SUSTAINABILITY NARRATIVE 


Required Elements Yes No N/A COMMENTS 


o For those required to complete the renewal application’s “ Charter 


Holder’s Financial Sustainability”  section because at least one of 


the two previous audits identified a going concern or identified 


negative net assets or negative members’/stockholders’ equity at 


year end, a narrative is provided. 


 


X    


o Narrative does not exceed one page in length. 


 


X    
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o Narrative explains the charter holder’s current financial situation. 


 


 X  The narrative does not explain the charter 


holder’s current financial situation, but 


states that it “ is in a positive financial 


situation” . 


o Narrative includes the specific steps the charter holder has already 


taken to improve its financial situation and ensure the continued 


financial sustainability of the charter school(s). 


 


 X  While the narrative states, “ It operated 


with a balance budget during the 2010-


2011 School Year and we project that it 


w ill continue to operate with a balanced 


budget,”  the narrative does not include 


specific steps taken by the charter holder. 


The narrative does discuss steps taken by 


the charter holder to address findings 


identified in the fiscal year 2010 audit. 


o Evidence provided that supports each of the steps already taken by 


the charter holder to improve its financial situation and ensure the 


continued financial sustainability of the charter school(s). 


 


 X  While it appears the charter holder 


intended to include copies of the fiscal 


years 2009 and 2010 audits in its renewal 


application package, the charter holder 


provided two copies of the fiscal year 


2009 audit. Regardless, the negative net 


assets at year end disclosed in the fiscal 


years 2009 and 2010 audits were the 


reason for the charter holder being 


required to complete this portion of the 


renewal application. The audits do not 


provide new information. 


 


TOTAL (Sections II b.1, II b.2 Part A, and II b.2 Part B) 


 


 


7 


 


6 


 


1 


 


 


Check one (required): 


 


 MEETS THE REQUIREMENTS          (All applicable “ Required Elements”  received a “ Yes” .) 


    


 DOES NOT MEET THE REQUIREMENTS         (One or more applicable “ Required Elements”  received a “ No” .) 


 


Board Staff Review Date:  July 28, 2011 
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II. a  ACADEMIC PERFORMANCE SECTION 


Components of the Performance Management Plan 


1. Narrative:  


 


El Dorado Public Charter High School (EDHS) is an alternative public charter high 


school that first opened its doors in 1998. The mission of EDHS is to provide an 


alternative, safe and challenging environment in which partnerships among students, 


staff, parents and the community foster respect, self-discipline and responsibility 


resulting in productive citizenship, critical thinking and life-long learning. The EDHS 


Average Daily Membership (ADM) for FY11 year was 180.4075 students, which includes 


a primarily Hispanic population of 80% and a free and reduced lunch membership of 


83% of the total student population. 


  


Curriculum 


 


A curriculum coach position has been in place at EDHS since the 2005-2006 school 


year. Over the past five years, EDHS has worked to ensure curriculum alignment with 


the Arizona State Standards through reading and math committee work that included 


designing curriculum maps, creating lesson plan templates, and reviewing instructional 


materials. Data review has evolved from a simple posting of school scores to a detailed 


and balanced review of  individual student-level data from multiple sources. Currently, 


EDHS reviews data from district benchmark testing, AIMS scores and classroom pre and 


post tests on a quarterly basis. Over the past 5 years, EDHS has reviewed instructional 


materials regularly and has enhanced new curriculum and instructional tools by adding 


Galileo, Renaissance Reading and Math, STAR Assessments, Study Island and 


Promethean Boards.  


 


Arizona Academic Standards 


 


Curriculum mapping has evolved from a paper and pencil process to an efficient 


electronic process through which TaskStream now hosts all lesson plans. TaskStream 


helps EDHS to ensure that students are exposed to all Arizona State Academic 


Standards. Lesson plan templates are reviewed annually and revised to fortify 


weaknesses identified through data review and analysis. Lesson plans are reviewed on 


a weekly basis with teacher feedback provided.  Classroom observations have evolved 


from an informal classroom walkthrough, with minimal teacher feedback provided, to a 


more formalized classroom walkthrough procedure utilizing electronic data collection 


tools with detailed teacher feedback. Formal teacher evaluations originally consisted of a 


single formal classroom observation, including an annual evaluation meeting with the 


school leader. Evaluations have evolved to a comprehensive, year-long system that now 


include: measureable student achievement growth, school achievement growth, student 


engagement, scaffolding lessons, effective lesson delivery, differentiated instruction, 


data review, physical environment, emotional environment, a focus on the learner, 
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professionalism, special population compliance, and support of school vision, mission 


and culture. 


 


Student Proficiency 


 


The administrative team of EDHS compiled and reviewed student achievement data for 


the past 5 years that included AIMS, AYP, District benchmarks, and individual student 


pre and post test scores for all reading and math classes. 


 


In the 2005-2006 school year, EDHS utilized a basic data analysis that included student 


grades, past AIMS scores and hand-scored benchmark tests. In the 2006-2007 school 


year, EDHS introduced common pre-testing in classrooms as well as placement tests. 


For the 2007-2008 school year, EDHS began utilizing the Star Assessment tool and 


integrated Star reports into the student level data analysis. EDHS‟ SchoolMaster 


database was expanded to accommodate the formative and summative assessment 


data along with benchmark data. Data review teams began meeting to discuss students 


on an individual basis taking into account all testing, grades and attendance patterns. 


During the 2008-2009 school year, EDHS participated in district-wide Galileo testing 


twice per year. In the 2009-2010 school year EDHS continued with the same 


assessment protocol. For the 2010-2011 school year, the previous assessment protocol 


was continued with the addition of common pre and post testing for all English and math 


classes.  Individual student progression plans were reviewed and modified quarterly. 


EDHS now has a balanced assessment plan that allows the data reviews teams to easily 


access data and perform a detailed student-level data analysis. Data is now 


disaggregated down to the Performance Objective (PO) level to allow for targeted 


interventions and appropriate tiered instruction.  


 


Professional Development 


The professional development focus for EDHS during the 2005-2006 school year was on 


integrating math and reading across the curriculum. During this period, EDHS also 


added  a curriculum coach position to the administrative and instructional teams to 


ensure support and oversight for the academic program.  The 2006-2007 school year 


concentrated on school-wide reading comprehension and vocabulary strategies. Both 


areas of emphasis were infused across the general education curriculum and were 


emphasized in lesson planning and implementation. Speakers were brought in for 


professional staff development that focused on successful teaching strategies to 


enhance reading comprehension and vocabulary. The professional development reading 


concentration continued into the 2007-2008 school year with a focus on content area 


reading as a warm-up for all content area classes. Again, during this year, professional 


development presentations were made in the areas of focus to all instructional staff at 


EDHS.  


The 2008-2009 school year brought a district- wide professional development focus on 


“Making Reading Comprehensible for All Readers”. Catherine Brown, an internationally- 


renowned language expert, was brought in to provide the professional development. 
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Catherine Brown  is a featured national consultant with the largest provider of staff 


development opportunities for educators in the United States, the Bureau of Education 


and Research (BER) Ms Brown is also a frequent presenter at national conferences and 


consults with districts throughout the United States.  


Integrating technology in education was the focus of professional development in the 


2009-2010 school year. Dr. Tim Tyson, a national presenter on technology integration in 


the classroom, was brought in to provide professional development in this area for 


EDHS staff.  Dr Tyson  has been called the “Pied Piper of Educational Technology” by 


The School Library Journal.  Dr. Tyson was invited to Washington, D.C. by the U.S. 


Department of Education‟s Office of Instructional Technology to participate in a think 


tank to develop a strategic plan and resources for principals to advance  public schools‟ 


implementation of creative, engaging, technology-based instructional practice in the 


nation‟s classrooms. EDHS Promethean boards and classroom response systems were 


purchased for EDHS classrooms during the 2009-2010 school year as well, tying the 


technology integration into the focus that year.   


The 2010-2011 school year brought multiple national professional development 


presenters for the EDHS staff. Dr. Kate Kinsella was brought in to continue EDHS‟ focus 


on reading by giving a presentation on the importance of academic vocabulary and 


strategies for engagement and success in the classroom. Dr. Kinsella is a member of the 


National Advisory Board for the Consortium on Reading Excellence (CORE) and 


provides consultancy nationally to school districts and state departments to increase 


instruction and achievement of K–12 struggling readers. Dr. Steve Leinwand was also 


brought in to present on the integration of math common core standards and 


instructional shifts that raise student engagement and achievement. Dr. Leinwand is a 


principal research analyst at the American Institutes for Research (AIR) and has over 30 


years of leadership positions in mathematics education including 22 years as 


mathematics consultant with the Connecticut Department of Education. His most 


recently published book, Accessible Mathematics: Ten Instructional Shifts that Raise 


Student Achievement was published in 2009. In addition, he co-authored What the 


United States Can Learn from Singapore’s World-Class Mathematics System (and what 


Singapore can learn from the United States).  


EDHS administrative staff and data review team members were trained using the 


Arizona Charter Schools Association Data Boot Camp model in the fall of 2010. This 


was followed by the ACSA Strategic Data Analysis training in the spring of 2011. 


Galileo training has been in place since 2005-2006,and has been used in a spiraled 


approach. Progressive Galileo teacher training has been developed to include: 


benchmark testing, developing diagnostic tests, creating summative and formative 


assessments, and data analysis drilled down to the individual student and PO level.  


Professional development for EDHS in years 2011-2014 will continue to focus on both 


reading and math achievement. Professional development presentations will include 


Steve Leinwand continuing with the common core math integration and instructional 


practices leading to student engagement. Additional professional development will 
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include training for Laurus Math, Renaissance Learning Reading and Math, Study 


Island, RTI, differentiated instruction, student engagement strategies, Promethean board 


usage, professional learning communities, TaskStream and creating impactful lesson 


plans. 


 


Data Analysis Process 


Efforts to analyze achievement data and description of types of data collected: 


 In the 2005-2006 school year, EDHS utilized a basic data analysis that included student 


grades, past AIMS scores and hand-scored benchmark tests. In the 2006-2007 school 


year, EDHS introduced common pre-testing in classrooms as well as placement tests. 


For the 2007-2008 school year, EDHS began utilizing the Star Assessment tool and 


integrated Star reports into the student level data analysis. EDHS‟ School Master 


database was expanded to accommodate the formative and summative assessment 


data along with benchmark data. Data Review teams began meeting to discuss students 


on an individual basis taking into account all testing, grades and attendance patterns. 


During the 2008-2009 school year, EDHS participated in district-wide Galileo testing 


twice per year. In the 2009-2010 school year, EDHS continued with the same 


assessment protocol. For the 2010-2011 school year, the previous assessment protocol 


was continued with the addition of common pre and post testing for all English and math 


classes.  Individual student progression plans were reviewed and modified quarterly. 


EDHS now has a balanced assessment plan that allows the data review teams to easily 


access data and perform a detailed student-level data analysis. Data is now 


disaggregated down to the Performance Objective (PO) level to allow for targeted 


interventions and appropriate tiered instruction.  


Justification of how data selected is relevant to improving student achievement: 


The data review model for EHDS has been adapted on a continuous improvement 


model; each year building upon the prior year‟s data and training received. What began 


as a model reviewing the prior year‟s AIMS data, has now become a balanced model 


that includes AIMS data, Galileo benchmark data, class testing data, student and school 


level growth data charts. The data review model has also grown from the administrative 


team reviewing school level data to regular data discussion teams reviewing and sharing 


data at the individual student level.  


EDHS data review teams decided that relevant data included AIMS scores as those are 


the scores that determine not only our state labels but also our students‟ graduation. 


Galileo benchmark and individual classroom scores were selected as we needed a way 


to get relatively quick data on students who tend to have a high mobility rate.  EDHS 


anticipates adding both STAR and Renaissance data to enhance proper tiered level 


instructional placement and support, as well as provide appropriate targeted and 


individualized instruction. All Galileo tests are aligned to Arizona state standards, with 


the benchmark tests designed using the blueprint for AIMS. All of the data selected is 


designed to increase individual student AIMS scores ensuring that student growth 


potential is maximized in order for them to successfully complete their education at the 


high school level and transition to a post secondary school or career of their choice. 
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Data Analysis Findings 


 


AMO/AYP Data: 


Since the 2006-2007 school year, EDHS has seen a steady increase in reading scores, 


with a dramatic jump (just under 30%) between the 2009 and 2010 school years.  


 


During the 2005-2006 school year, EDHS met AYP and was a „Performing‟ school. 


Reading statistics for EDHS showed that they were above the Alternative State HS 


Average for reading and were slightly below the Median Student Growth Percentile 


(MSGP).  Math statistics for EDHS showed that they were above both the Alternative 


State HS Average and the High School State Average for math and were slightly below 


the Median Student Growth Percentile (MSGP).   


 


During the 2006-2007 school year, EDHS did not meet AYP due to a graduation rate 


issue but continued to be a „Performing‟ school. Reading statistics for EDHS showed 


that they were above the Alternative State HS Average for reading and were slightly 


below the MSGP.  Math statistics for EDHS showed that they were above the Alternative 


State HS Average for math and were above both  the State Average and the Alternative 


HS MSGP.   


 


During the 2007-2008 school year, EDHS  met AYP and continued to be a „Performing‟ 


school. Reading statistics for EDHS showed that they were slightly below (1 percentage 


point) the Alternative State HS Average for reading and were above the Alternative 


MSGP.  Math statistics for EDHS showed that they were above the Alternative State HS 


Average for math and were also above the Alternative HS MSGP.   


 


During the 2008-2009 school year, EDHS did not meet AYP due to a graduation rate 


issue but continued to be a „Performing‟ school. Reading statistics for EDHS showed 


that they were above the Alternative State HS Average for reading and were slightly 


below the MSGP.  Math statistics for EDHS showed that they were above the Alternative 


State HS Average for math and were above both the State and the Alternative HS 


MSGP.   


 


During the 2009-2010 school year, EDHS did not meet AYP due to math AMO in the 


Hispanic subgroup but continued to be a „Performing‟ school. Reading statistics for 


EDHS showed that they were above both the Alternative State HS Average and the 


State Average for reading and also above on both the State and the Alternative HS 


MSGP, meeting the Board‟s level of adequate performance.  Math statistics for EDHS 


showed that they were above the Alternative State HS Average for math and were 


above both the State and the Alternative HS MSGP.   


 


During the 2010-2011 school year, EDHS did not meet AYP due to a graduation rate 


issue, and state labels are not yet released.  







6 
 


 


Curriculum Map/Lesson Plan review: 


Upon review, EDHS found that all courses were aligned with Arizona State Academic 


Standards. EDHS will continue to review, and if necessary, rework lesson plans to 


ensure that students are spending an adequate amount of time on achieving mastery of 


challenging Performance Objectives (PO). 


Course pre and post testing:  


Course pre and post testing was implemented last year for the first time, as teachers 


were finding that students were arriving in classrooms with an insufficient knowledge 


base to be successful. Pre testing served to make sure that students were appropriately 


placed in their courses. Post testing insured that students had mastered the requisite 


POs and also served as a data piece for teacher review when recommending the 


student‟s next successive class placement for the following block. EDHS found that the 


practice of pre/post testing with individual review and subsequent placement for the 


upcoming block was a valuable process that helped to ensure that students were placed 


in the correct class for both English/reading and math. 


AIMS: 


When conducting the analysis of the EDHS data, it was noted that strides were made in 


the student reading scores on AIMS, but scores have remained relatively flat in math. 


EDHS believes that the growth in reading is due to the fact that we changed out a long 


time department English department chair two years ago and hired a highly effective and 


engaging English teacher who was able to impact and create positive change. Many 


hours of in-service training had previously been devoted to English and reading, but 


none of the training seemed to have a noticeable impact on student AIMS scores as the 


former English department chair refused to implement new strategies. 


 EDHS math scores have remained relatively flat and growth has not occurred. EDHS 


has tried a number of strategies, including changing out staff and adding in special AIMS 


preparation classes. When we further analyzed our data and linked it to curriculum 


maps, we noted that a majority of our students started as sophomores in Pre-Algebra 


class and at best had only 1 credit (Algebra 1 and Geometry 1) by the time they took the 


AIMS math test.  This past year, EDHS staff was provided with intensive in-service 


training time with Steve Leinwand as well as in-depth analysis and training in other math 


models. EDHS will be changing the structure of our math program so that students not 


ready for Algebra 1 will be simultaneously placed in Algebra 1 class with the additional 


Algebra Support class during the same black. The concurrent enrollment in both courses 


will allow for more individualized student instruction and support with a more in-depth 


exploration of challenging POs and areas of basic skill deficits. This will allow students to 


progress through Algebra1, Algebra 2 and Geometry 1 by the time they take the AIMS 


test and, therefore, be exposed to and understand at a more detailed level the math 


standards covered.  
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Galileo: 


Our review of Galileo data was inconclusive. The school was relying on hand scoring of 


Galileo data which was not helpful in breaking data down to the PO level. When the 


school did use electronic scoring, an anomaly occurred with the spring test scores 


decreasing for two years in a row. While analyzing this data, we also noted that 


administrative changes had occurred for two years in a row. In 2009, the EDHS principal 


was moved to a larger school, and in 2010 a leadership change was made to strengthen 


the academic program. With the EDHS administration now stabilized and a new and 


stronger testing protocol now in place, we believe that the Galileo data will be extremely 


useful in showing student growth over time.  


Star/Renaissance: 


The Star/Renaissance tests had mainly been utilized as placement tests and for 


targeting tiered instruction. The data obtained was also archived in the SchoolMaster 


data base and was used to note student growth or decline.  This data was very helpful 


as is was quick and easy to obtain and worked well as a checkpoint for the high mobility 


student population at EDHS.  


Strengths: 


The reading and language arts programs are strong at EDHS and students are showing 


academic success on the AIMS tests. EDHS believes that this strength is due to the 


amount of time that has been devoted to PD as well as the time invested in English 


teaching strategies and a newly developed and partially implemented RTI program. The 


RTI program will be strengthened and fully implemented in the 2011-2012 school year. 


Weaknesses: 


The math department instructional staff has had a consistent turnover over the past few 


years. Scheduling students in classes was also a noted weakness for math as too much 


time was devoted to remediation without exposing students to HS standard. 
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Representation of findings: graphs/charts 


 


The following chart depicts AMO levels for the past 6 years for our 10th grade F.A.Y. 


students in both math and reading. 


 


 


 
 


AMO Levels       


 2006 2007 2008 2009 2010 2011 


Reading 61 41 44 47 75 80 


Math 50 32 35 35.2 35 40 


 


 


                                GRADUATION RATES FOR AYP 


 years 2006 2007 2008 2009 2010 2011 


EDHS Grad rate 42 42 48 38 42 39 


 


 


 


 


2010-2011 
Galileo  
Testing  


Data 
Reading 


Overall 
Passing 


%/Number 


9th Grade  
%/Number 
Passing 


10th Grade 
%/Number 
Passing 


11th Grade 
%/Number  
Passing 


12th Grade 
%/Number 
Passing 


Fall 
Reading 


37%/56 14%/1 35%/7 37%/11 39%/37 


Spring 
Reading 


38%/47 36%/5 29%/6 36%/8 42%/28 
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        Galileo Random Student Data Sample – 2010-2011 Reading and Math 


EDHS - Galileo  Fall Reading Spring Reading  Fall Math  Spring  Math  


1 28% 46.70% 28.90% 26.20% 


4 40% 26.70% 24.40% 32.80% 


7 50% 57.80% 42.20% 34.40% 


8  26% 40% 28.90% Not tested 


9 36% 40% 40% 34.40% 


10  24% 40% 28.90% 39.30% 


11  18% 31.10% 28.90% 18% 


14  22% 57.80% 28.90% Not tested 


15 52% 55.60% 28.90% Not tested  


17  40% 40% 37.80% 42.60% 


20  34% 73.30% 35.60% 31.10% 


24  38% 44.40% Not tested 39.30% 


25  38% 31.10% 37.80% 39.30% 


27 32% 48.90% 28.90% 44.30% 


30 24% 20% 26.70% 29.50% 


31  70% 82.20% 48.90% 24.60% 


32 60% 46.70% 40% 41% 


35 30% 42.20% 53.30% 62.30% 


36 38% 37.80% 15.60% 41% 


37  32% 40% 22.20% 44.30% 


40  32% 31.10% 24.40% 32.80% 


41  50% 80% Not tested 49.20% 


43 42% 51.10% 40% 26.20% 


44  34% 51.10% 20% 39.30% 


45 20% 17.80% 22.20% Not tested  


46  24% 42.20% 31.10% Not tested  


47 54% 31.10% 22.20% 32.80% 


49 42% 44.40% 40% 34.40% 
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Description of Plan Alignment to Data Analysis Findings 


 


Reading 


EDHS has found a method that is working for student growth in reading; however,  the 


program will be enhanced by incorporating Common Core Standards and additional 


instructional material for tiered student support. Students will continue to be monitored 


through benchmark and classroom level pre and post test data. In a continuous 


improvement model, we will use data to drive continual improvement in classroom 


instruction. In addition, classroom instruction will be enhanced through the use of 


technology and a greater focus on teaching and learning using the new teacher 


evaluation tool. In general, EDHS students are growing in reading as evidenced by 


growth model charts and AIMS scores. As each new cohort group enters EDHS, staff 


will need to continually monitor the student level data to ensure that all students 


individualized needs are met and growth opportunities provided at the fastest pace we 


can support. EDHS will continually review and revise lesson plans and teaching 


strategies based on student data. 


 


Math 


A review of our math data indicates that EDHS students are growing but not fast enough 


to meet the state AMO level. The students were not exposed to all the Arizona Academic 


Standards prior to AIMS administrations due to the amount of time spent in remediation.  


In order to rectify this area of concern, EDHS is going to enhance and thus accelerate 


the remedial progress through the standards for students needing remedial support. 


Students will be enrolled simultaneously in Algebra I and Algebra I Support. In order to 


enhance instructional level support and needed tiered remediation, EDHS will be using 


Laurus Math, Renaissance/Star Math and Study Island as targeted instructional support 


tools. Data training for PLC‟s will be enhanced through quarterly meetings with Steve 


Leinwand. Data review teams will meet on a monthly basis to review data collected and 


ensure that students are growing OR that plans are revised to meet their individual 


growth needs.  In addition, EDHS will be aligning classes to Common Core Standards in 


order to increase the rigor as well as exposure for the students to the common core 


standards. EDHS will continually review and revise lesson plans and teaching strategies 


based on student data. 
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  RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 


El Dorado High School 
 


INDICATOR:
1 


  X  Math Reading           DURATION OF THE PLAN
2
:  Begins July 2011  to  May 2014 


 


MEASURE*  METRIC*  CURRENT 


STATUS*  


End Target For This Plan*
3
 


State standardized 


assessment 


Percent (%) of students who score 


proficient on the State standardized 


assessment  


and 


Student Growth Percentile (SGP)  


 


(Board staff 


w ill enter info 


here) 


Meet or demonstrate sufficient progress toward the 


level of adequate academic performance as set and 


modified periodically by the Board. 


 


 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action 


Steps 


Budget 


1. Review student achievement data to 


assess program model effectiveness. 


Every six 


months 


beginning 


July 2011  


V.P. of Academic 


Support Services, 


Director of Quality 


School Initiatives 


(QSI), School 


Leader, and 


Curriculum Coach 


Data analysis for program 


evaluation completed as verified 


by meeting notes. 


0 


2. Create tiered instruction/RTI 


implementation and planning guide 


July 2011 QSI Director, 


Special Education 


Director, Curriculum 


Coach and Math 


Instructional staff 


Completed RTI implementation 


guide 


0 


 


3.  Restructure the math program to 


include an Algebra support course to 


run simultaneously with the Algebra I 


course in order to further enhance and 


enrich tiered support and instruction,  


as well as to further decrease class 


July 2011 School Leader Course schedule includes 


programmatic changes and the 


presence of an additional teacher 


on campus.  


$20,000 (salary 


addition) $14,000 


(taxes/benefits) 


In additional cost 


for reallocating a 


vacant PT 


Science position 
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size and allow for more individualized 


student support. Elimination of the Pre 


Algebra course.   


w ith a FTE Math 


Instructor 


4.  Review and revise curriculum maps 


and lesson plans in TaskStream to 


ensure that the low scoring PO’s are 


addressed at the depth and level 


needed.  


July 2011, 


July 2012, 


July 2013 


Director of QSI, 


School Leader, 


Curriculum Coach, 


Math Instructional 


staff 


Updated Curriculum Maps and 


lesson plans in TaskStream 


TaskStream 


$1250 per year 


5.  Purchase and implement the Laurus 


Math Program for tiered instruction 


curricular support. 


 


July 2011  School Leader Invoice and payment for program $3825 per year 


including training 


6.  Contact Road to Learning Tutoring 


program to sign contract for 2011-2012 


(* this is a continuing program) 


 


July 2011 School Leader Signed Contract 0  


7. Implementation of Renaissance 


Learning Math  for academic 


enrichment and targeted tiered math 


instruction. 


  


July 2011, 


July 2012, 


July 2013 


School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


 


Invoice and payment  for  


program purchase 


$2650 per year 


(Renaissance) 


 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Review and revise curriculum maps 


and lesson plans to ensure alignment 


with Arizona Academic Standards and 


to include the  addition of common 


core standards. 


 


July 2011, 


July 2012, 


July 2013 


School Leader, 


Director of QSI, 


Curriculum Coach 


Revisions noted in curriculum map 


and lesson plans. Addition of 


common core standards in lesson 


plans and curriculum maps. 


0 


2.  Revise lesson plan templates to 


correlate with the teacher evaluation 


instrument. 


 


July 2011, 


July 2012, 


July 2013 


School Leader, 


Director of QSI, 


Curriculum Coach 


New 2011-2012  lesson plan 


templates 


0 


3.  Daily classroom walkthroughs with 


feedback given to teachers on a 


weekly basis. 


August 2011 


– May 2012, 


August 2012 


Leona Group 


Academic Support 


Staff, 


Record of classroom walkthrough 


data in Galileo.  


$1440 per 


year 


(Galileo) 
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 – May 2013, 


August 2013 


– May 2014 


School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


4. Teacher evaluations completed  


quarterly to ensure teaching is in 


alignment with standards.  


 


Quarterly School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


Completed teacher evaluation forms 0 


 


STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. District benchmark testing using 


Galileo. 


 


August 


2011, 2012, 


2013, 


December 


2011, 2012, 


2013, 


March 


2012, 2013, 


2014 


Director of QSI, 


Curriculum Coach 


Completed benchmark tests 0 


2. Pre and post testing completed for 


each student in each Math class. 


Teacher determines student’s next math 


course placement based on post test 


results. 


 


Quarterly Math Instructional 


staff 


Completed math pre and post tests. 


Course placement recommendation 


notes. 


0 


3.  Monitor student progress weekly 


using Classroom Based Measures (CBM)  


to ensure proper tiered instruction. 


 


Weekly Math Instructional 


staff, Curriculum 


Coach 


Weekly progress reports completed.  


Tiered Instruction/Tutoring sign in 


sheets completed. 


0 


4. Monthly RTI Team Meetings to 


monitor student placement and 


progress. 


 


Monthly School Leader, 


Assistant School 


Leader, Curriculum 


Coach, Math 


Instructional Staff, 


SPED Coordinator 


Agenda and Minutes from RTI Team 


meetings. 


0 
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STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Instructional Staff training on PLC’s, 


RTI and Student Engagement Strategies. 


 


August 


2011, 2012, 


2013 


Leona Group Academic 


Support Team, 


Curriculum  Coach 


PD Sign-in sheets 0 


2.  Math and administrative staff training 


on the methodology of teaching 


mathematics while integrating common 


core standards. 


Quarterly Presenter  


Steve Leinwand 


PD Sign-in sheets $400 


3.  Instructional staff training on the  


Laurus Math Program 


 


August 


2011, 2012, 


2013 


Laurus Math 


Representative 


PD Sign-in sheets Cost 


included 


above 


4.  Instructional staff training on 


TaskStream, and Galileo 


 


August 


2011, 2012, 


2013 


Curriculum Coach, 


Leona Group QSI team 


PD Sign-in sheets 0 


5.  Instructional Staff training on the use 


of the Promethean Boards in the 


classroom. 


 


August 


2011, 2012, 


2013 


Representative from 


Promethean 


PD Sign-in sheets 0 


 


Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies and 


action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal year (e.g., 


2011). The charter holder may add years, as necessary. 


 


Year 1:  Budget Total:  $43,565     Fiscal Year 2011-2012 


Year 2:  Budget Total:  $43,165 


Year 3:  Budget Total   $43,165 


 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions   


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 


El Dorado High School 
 


INDICATOR:
1 


  ___Math X Reading           DURATION OF THE PLAN
2
:  Begins July 2011  to  May 2014 


 


MEASURE*  METRIC*  CURRENT 


STATUS*  


End Target For This Plan*
3
 


State standardized 


assessment 


Percent (%) of students who score 


proficient on the State standardized 


assessment  


and 


Student growth percentile (SGP)  


 


(Board staff 


w ill enter info 


here) 


Meet or demonstrate sufficient progress toward the 


level of adequate academic performance as set and 


modified periodically by the Board. 


 


 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Review and revise curriculum maps 


to ensure that the PO’s that students 


struggled with on 2010 AIMS are 


addressed.  


July 2011, 


July 2012, 


July 2013 


Director of Quality 


School Initiatives, 


School Leader, 


Curriculum Coach, 


English Instructional 


staff 


Updated Curriculum Maps 0 


2.  Review and revise lesson plans in 


TaskStream to ensure that the low 


scoring PO’s are addressed at the 


depth and level needed. 


 


July 2011 


and ongoing 


Curriculum Coach, 


English Instructional 


staff 


Updated Lesson plans $1250 per 


year 


3.  Contact Road to Learning Tutoring 


program to sign contract for 2011-2012 


(* this is a continuing program) 


 


July 2011 School Leader Signed Contract 0  


4. Implementation of Renaissance 


Learning and Study Island for academic 


enrichment and tiered instruction. 


 


July 2011, 


July 2012, 


July 2013 


School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


 


Invoice and payment of  programs $718 per year 


(Study Island) 


$2650 per 


year 


(Renaissance) 
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3. Create tiered instruction/RTI 


implementation and planning guide 


July 2011 QSI Director, 


Special Education 


Director, Curriculum 


Coach and English 


Instructional Staff 


Completed RTI Implementation 


Guide 


0 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Review and revise curriculum maps 


and lesson plans to ensure alignment 


with Arizona Academic Standards and to 


include the addition of common core 


standards. 


 


July 2011, 


July 2012, 


July 2013 


School Leader, 


Director of Quality 


School Initiatives, 


Curriculum Coach 


Addition of common core standards 


in lesson plans and curriculum maps. 


Completed revisions on curriculum 


map and lesson plans. 


0 


2.  Revise lesson plan templates to 


correlate with the teacher evaluation 


instrument. 


 


July 2011, 


July 2012, 


July 2013 


School Leader, 


Director of Quality 


School Initiatives, 


Curriculum Coach 


New 2011-2012  lesson plan 


templates 


0 


3.  Daily classroom walkthroughs with 


feedback given to teachers on a weekly 


basis. 


 


August 


2011 – May 


2012, 


August 


2012 – May 


2013, 


August 


2013 – May 


2014 


Leona Group 


Academic Support 


Staff, 


School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


Record of classroom walkthrough 


data in Galileo.  


$1440 per 


year 


(Galileo) 


4. Teacher evaluations completed  


quarterly to ensure alignment with 


standards. 


 


Quarterly School Leader, 


Assistant School 


Leader, Curriculum 


Coach 


Completed teacher evaluation forms 0 


 


STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. District benchmark testing using 


Galileo. 


 


August 


2011, 2012, 


2013, 


Director of QSI, 


Curriculum Coach 


Completed benchmark tests 0 
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December 


2011, 2012, 


2013, 


March 


2012, 2013, 


2014 


2. Pre and post testing in each English 


class. 


 


Quarterly English Instructional 


staff 


Completed pre and post tests. 0 


3.  Monitor student progress weekly 


using Classroom Based Measures (CBM)  


to ensure proper tiered instruction. 


 


Weekly English Instructional 


staff, Curriculum 


Coach 


Weekly progress reports completed.  


Tiered Instruction/Tutoring sign in 


sheets completed. 


0 


4. Monthly RTI Team Meetings to 


monitor student placement and 


progress. 


 


Monthly School Leader, 


Assistant School 


Leader, Curriculum 


Coach, English 


Instructional Staff, 


SPED Coordinator 


Agenda and Minutes from RTI Team 


meetings. 


0 


 


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4
 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Instructional staff training on 


TaskStream and Galileo. 


 


August 


2011, 2012, 


2013 


Curriculum Coach, 


Leona Group QSI 


team 


PD Sign-in sheets 0 


2.  Instructional staff training on Study 


Island. 


 


August 


2011, 2012, 


2013 


Study Island 


Representative 


PD Sign-in sheets 0 


3.  Instructional Staff training on PLC’s, 


RTI and Student Engagement Strategies. 


 


August 


2011, 2012, 


2013 


Leona Group 


Academic Support 


Team, Curriculum 


Coach 


PD Sign-in sheets 0 


4.  Instructional Staff training on the use 


of the Promethean Boards in the 


classroom. 


 


August 


2011, 2012, 


2013 


Representative from 


Promethean 


PD Sign-in sheets 0 
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Using the information entered in the “ Budget”  columns above, please provide a budget total that incorporates all strategies and 


action steps for each year of the performance management plan’s implementation. For “ Year 1” , please specify the fiscal year (e.g., 


2011). The charter holder may add years, as necessary. 


 


Year 1:  Budget Total:   $6058       Fiscal Year 2011-2012 


Year 2:  Budget Total:   $6058      


Year 3:  Budget Total:   $6058      


 


Notes: 


*  Provided by ASBCS staff 


1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions   


4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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TT hh ee   oo rr ii gg ii nn ss   oo ff   tt hh ii ss   tt oo oo ll   ..   ..   ..   


  


This tool has a variety of influences that led to its development.  The most pressing is the passage of 


SSBB11004400, which requires that all Arizona teacher and principal evaluations be composed of student 
achievement measurements at a rate no less than 33% and no more than 50%.  Additionally, the 
intensified ssccrruuttiinnyy  ooff  ddaattaa  bbyy  tthhee  AArriizzoonnaa    CChhaarrtteerr  BBooaarrdd  in charter reviews played a significant 
role increasing Leona’s emphasis on data in the teacher evaluation process.  In an accountability 
environment of AAMMOO  lleevveellss moving above 70%, a focus on student achievement is more crucial than 
ever to our survival.  As we move forward through our AAddvvaannccEEDD  aaccccrreeddiittaattiioonn as a whole-district, 
this tool will help to promote the strongest instruction possible to best represent our entire system 
during select site team visits.  Most importantly, this tool is an opportunity to specifically articulate and 


pprroommoottee  tthhee  bbeesstt  iinnssttrruuccttiioonnaall  pprraaccttiicceess of our field.  It is hoped that this tool will help all 
teachers, coaches, and leaders better focus on the business of education to meet ever-rising 
achievement standards.  This tool strives to give us all a common language and rigorous set of 
instructional expectations that will set us apart.  Its implementation choices seek to honor site and 
leader autonomy while ensuring system accountability. 
 
 


 II mm pp ll ee mm ee nn tt aa tt ii oo nn   gg uu ii dd aa nn cc ee ..   ..   ..   


 
The overall message with this system is that eevvaalluuaattiioonn  iiss  aann oonnggooiinngg  pprroocceessss  tthhaatt  ooccccuurrss  


tthhrroouugghhoouutt  tthhee  yyeeaarr.  You will notice that many of the artifacts and documents referenced in this 
system need to be collected and acted upon regularly.  This new generation of teacher evaluation 
needs to be viewed as an organic, continual process that sparks regular conversations.  The 
formalization of this information, submitted each spring for all teachers, is simply the cumulative 
articulation of performance conversations that have been ongoing throughout the year.  
    
This tool is divided into two essential parts: 


 Pages 1-4: The mandatory formal evaluation 
 Pages 5-21: The optional supplemental documents 


 
Your will notice key elements for each area of evaluation: 


 Artifacts: This evidentiary methodology stems from our work with AdvancED, and these are 
some of the suggested tools you can choose to use to substantiate ratings.  Some of these 
artifacts are forms included in this packet.  Others are reports that need to be generated from 
Schoolmaster, ATI, or other data sources. 


 Comments: These are the ‘meat’ of each evaluation area.  You are encouraged to include 
comments that contain references to specific artifacts for as many areas of evaluation as 
possible. 


 Contributors: Although all evaluation determinations come directly from the leader, note that 
these tools invite the input of designated appraisers on a campus.  These tools may be 
completed by assistant principals, curriculum coaches, special education coordinators, ELL 
facilitators/coordinators, students, teachers, and other leaders who play integral, specialized 
roles on a campus.  This system encourages collaboration to promote fair, accurate evaluations, 
but make no mistake: all evaluation determinations must come directly from the leader.  


 Areas of Evaluation: ‘High leverage’ areas for boosting student achievement were sought and 
included in this tool.  The fundamental goal behind the included items is to refocus our teachers 
on the most important components of learning: student achievement and classroom instruction. 


 
 
  







22 00 11 11 -- 22 00 11 22   TT ee aa cc hh ee rr   EE vv aa ll uu aa tt ii oo nn   DD rr aa ff tt   
 


 


TEACHER’S NAME 
 
 


 


SCHOOL SUBJECT(S) 
 
 


 


DATE of HIRE 


 
 
   _________/_________/_________ 


TIME in POSITION 


 
 
________ years    ________ months 


APPRAISAL PERIOD 


 
 
___ fall  ___spring   YEAR:_________ 


NEXT APPRAISAL 


 
 
___ fall  ___ spring   YEAR:________ 


APPRAISER’S NAME 
 


 
 


APPRAISER’S TITLE DATE of THIS APPRAISAL 
 
 


_________/_________/_________ 


 
 


RRaattiinngg  OOvveerrvviieeww  


5 OUTSTANDING Always exceeds performance standards and demonstrates a level of mastery appropriate to mentor other 
teachers. 


4 
VERY GOOD Consistently exceeds performance standards. 


3 
SATISFACTORY Consistently meets performance standards and meets expectations. 


2 
NEEDS IMPROVEMENT Does not  meet performance standards consistently, and this must be addressed in goals & objectives. 


1 
NOT SATISFACTORY Fails to meet most performance standards.  An improvement plan must be implemented. 


 


 


HHiigghh  LLeevveerraaggee  FFaaccttoorrss  ffoorr  AAllll  SSttuuddeennttss  


% Area of Evaluation 1 2 3 4 5 


50% MMEEAASSUURRAABBLLEE  IINNDDIIVVIIDDUUAALL  AACCHHIIEEVVEEMMEENNTT  GGRROOWWTTHH       
40% Individual classroom growth 
Pre and post assessments for all courses taught show growth for all students who begin and 
finish their courses. 


59% 
or less 


60%-
69% 


70%-
79% 


80%-
89% 


90%-
100% 


  aarrttiiffaaccttss::  pre and post tests, course retention rates, DIBELS, CBM, AIMS, GALILEO 


ccoommmmeennttss::  


  


  


  


  


  


MMEEAASSUURRAABBLLEE  CCOOLLLLEECCTTIIVVEE  AACCHHIIEEVVEEMMEENNTT  GGRROOWWTTHH      


10% Overall school growth 
The school reaches the goals outlined by its performance management plan and is able to 
demonstrate growth for all students. 


Low Med 
Low 


Med Med 
High 


High 


aarrttiiffaaccttss::  AYP or AZ Learns data, GALILEO data, student growth data 


ccoommmmeennttss::  


  


  


  


  


  


50% IINNSSTTRRUUCCTTIIOONN      
Engages all students effectively      
The teacher uses deliberate engagement strategies that keep students tuned in to the 
class.  Teachers may do this through CPS systems, strategic partnering, cooperative learning, ‘do now’ and closing activities, requiring 100% 
work before moving forward, ‘popcorn’, calling on students randomly, constant circulation through the classroom, call and response, and 
more.  
  aarrttiiffaaccttss::  engagement walkthrough tools, engagement portion of student survey, observations, course pass rates  


ccoommmmeennttss::  


  


  


  


  


  


  


Employs scaffolded, rigorous, and relevant lessons       


The teacher creates lessons that mesh with a clear time and content grid.  Teachers provide necessary background building to make content 
comprehensible, then move forward through Bloom’s to provide activities and assessments rich in rigor.    
aarrttiiffaaccttss::  lesson plan review, rigor & relevance portion of student survey, student pass rates, time/content grid, observations, integration of common core 
reading and writing standards, grade distribution report 


ccoommmmeennttss::  


  


  


  


  


  


  







 AArreeaa  ooff  EEvvaalluuaattiioonn 11 22 33 44 55 


Delivers effectively       


The teacher utilizes strategies and techniques that grab students’ attention and make content material as impactful as possible.  Teachers 
may do this through innovative technology integration, multiple intelligence activities, dramatic activities, dynamic storytelling, hands-on 
activities, problem-based learning, projects that offer choice, connecting material to students lives and today’s world, etc.  Classroom 
procedures are in place that support student learning and instructional goals. 
aarrttiiffaaccttss::  dynamic portion of student survey, observations 


ccoommmmeennttss::  


  


  


  
  
  


  


Monitors, adjusts, and differentiates using formal assessment data       
The teacher collects data from grade level appropriate quizzes, tests, and assignments . . . then uses the data to modify whole-class 
instruction AND differentiate on an individual level.  Students receive regular communication about what they have and haven’t mastered and 
are given appropriate support to achieve unmet objectives.  
aarrttiiffaaccttss::  assessment portion of student survey, Gradebook data, course pass rates, lesson plan review, maps, pre-post test analysis, use of AIMS and GALILEO 


data, grade distribution report 
ccoommmmeennttss::  
  


  


  


  
  


 
Monitors, adjusts, and differentiates using informal assessment data      
The teacher has students explain concepts and assignments to each other.  Students are required to provide live, grade level appropriate 
feedback (CPS systems, thumbs up/down, multiple choice cards, etc) to show understanding during instruction.  Students may be asked to 
repeat instructions to the teacher or each other.     
aarrttiiffaaccttss::  assessment portion of student survey, Gradebook data, course pass rates, lesson plan review, observations, maps, PASS usage, pre-post test growth, 
remediation calendar of activities, ELL/SPED documentation, democratic understanding protocol, grade distribution report 


ccoommmmeennttss::  


  


  


  
  
  


  


Collaborates openly and regularly      
The teacher projects a true ‘growth mindset’ by always striving to improve and grow.  He/she collaborates regularly with 
peers/coaches/administration about student learning, curriculum, and instruction, then responds in word and action to improve instructional 
skill.  The teacher pursues individualized professional development that is meaningful to his/her practice and works cooperatively with others. 
aarrttiiffaaccttss::  professional development certificates, transcripts, cognitive coaching participation, service on school improvement teams, completion of goals on prior 
year’s evaluation, PASS usage, observations, service record as a mentor teacher or coach 


ccoommmmeennttss::  


  


  


  


  
  


  


Sets the physical stage for learning      
The teacher designs and maintains a physical classroom that supports learning in both aesthetic and function. Seating arrangements 
maximize supervision and data collection.  Minimal space is taken up by teacher desk and storage, as room for student learning and 
movement takes priority.  The classroom walls hold rich instructional materials and a variety of student-created models for class assignments.  
The room is streamlined so that it is not visually distracting to students who struggle maintaining attention.  The room is also organized, 
orderly, and clean so that the teacher communicates a subtext of professionalism, competence, and pride.  Students are seated to best 
facilitate learning and technology is situated so that it can be easily used and seen by all.  
aarrttiiffaaccttss::  pphhyyssiiccaall  classroom audit, seating chart, observations 


ccoommmmeennttss::  


  
  
  


  


  


  


Sets the emotional stage for learning and builds relationships      
The teacher designs and supports an environment that is safe, nurturing, structured, and conducive to learning.  The teacher is encouraging 
to all students and actively builds relationships with students that are productive and positive.  The teacher leverages relationships to 
encourage pro-social behavior in contexts outside of the classroom (both on and off campus).   The teacher actively uses innovative strategies 
to motivate unmotivated students and prevents or internally handles minor class management issues effectively.  
aarrttiiffaaccttss::  relationships portion of student survey, retention rates, attendance rates, referrals to campus counselor/admin/social worker (when necessary), 
observations 


ccoommmmeennttss::  
  


  


  


  
  


  







AArreeaa  ooff  EEvvaalluuaattiioonn 11 22 33 44 55 
Focuses on learning more than teaching      


Although cognizant of instructional materials and strategies, the teacher’s written plans and classroom management provide such a solid 
foundation for instruction that they are free to seriously focus on  measuring how well students are grasping the material.   
aarrttiiffaaccttss::  course pass rates, reconciliation between lesson plans/maps and Gradebook, AIMS/GALILEO scores, assessment & feedback portion of student survey, 
student engagement walkthrough tool, student engagement documented on lesson plans 


ccoommmmeennttss::  


  


  


  


  


  


  


 


CCoorree  EExxppeeccttaattiioonnss    


AArreeaa  ooff  EEvvaalluuaattiioonn 11 22 33 44 55 


BBAASSEELLIINNEE  RREEQQUUIIRREEMMEENNTTSS 
Special education compliance       
Teacher completes special education paperwork by deadlines.  Teacher makes necessary modifications and accommodations for all special 
needs students in every class taught.  Teacher communicates proactively with parents, students, and SPED coordinator 
aarrttiiffaaccttss::  quarterly SPED review, parent feedback, observations, SPED pass rates, SPED transfer requests 
ccoommmmeennttss::  


 
 


 


 
ELL compliance      
Teacher makes content comprehensible for ELL students and provides modifications and support to foster their success.  Teacher completes 
necessary ELL paperwork by given deadlines. 
aarrttiiffaaccttss::  quarterly ELL review, parent feedback, observations, ELL pass rates, ELL transfer requests 
ccoommmmeennttss::  


 


 
 


 
Professionalism and risk avoidance       
The teacher behaves, in word and action, in a professional manner at all times with both internal and external stakeholders.  Healthy 
boundaries are drawn between teacher and student that foster positive, productive relationships.  Teacher follows all school and company 
guidelines regarding transport, social media, and communication.  Conduct during staff meetings, parent meetings, professional development 
sessions, and classroom instruction is polished, controlled, positive, and professional.  The teacher protects confidentiality and interacts with 
all stakeholders in a respectful, productive manner. 
aarrttiiffaaccttss::  observations, write-ups, relationships portion of student survey, social media audit, peer evaluation rating for professionalism 
ccoommmmeennttss::  


 


 
 


 
Operational support       
Teacher provides wholehearted operational support to the front office.  Attendance policies, grading deadlines, and other criteria are met. 
aarrttiiffaaccttss::  ooffffiiccee  eevvaalluuaattiioonn  ttooooll 
ccoommmmeennttss::  


 
 


 


 
Support of site mission, vision, and culture      
TThhee  tteeaacchheerr  ppaarrttiicciippaatteess  iinn  aanndd  ssuuppppoorrttss  tthhee  oovveerraallll  mmiissssiioonn,,  vviissiioonn,,  aanndd  ccuullttuurree  ooff  tthhee  sscchhooooll..    TThhiiss  iiss  eevviiddeenntt  iinn  iinntteerraaccttiioonnss  wwiitthhiinn  aanndd  


oouuttssiiddee  ooff  hhiiss//hheerr  ccllaassssrroooomm..    TThhee  tteeaacchheerr  wwiilllliinnggllyy  rreeaacchheess  oouuttssiiddee  ooff  tthhee  ccllaassssrroooomm  ttoo  ssuuppppoorrtt  eennrriicchhmmeenntt  pprrooggrraammss,,  rreeccrruuiitt  tteeaacchheerrss  aanndd  


ssttuuddeennttss,,  aanndd  bbuuiilldd  ssttrraatteeggiicc  ppaarrttnneerrsshhiippss  tthhaatt  bbeenneeffiitt  tthhee  ssttuuddeennttss,,  sscchhooooll,,  aanndd  ccoommmmuunniittyy..    TThhee  tteeaacchheerr  iiss  aabbllee  ttoo  ccrreeaattee  ssaaffee,,  ppoossiittiivvee  


ccllaassssrroooomm  cclliimmaatteess  iinn  lliinnee  wwiitthh  tthhee  sscchhooooll’’ss  oovveerraallll  mmiissssiioonn  tthhaatt  ooffffeerr  aann  ooppttiimmuumm  lleeaarrnniinngg  eennvviirroonnmmeenntt  ffoorr  aallll  ssttuuddeennttss..    TThhee  tteeaacchheerr  ssttrriivveess  ttoo  


iinnssppiirree  aanndd  mmoottiivvaattee  aallll  ssttrruugggglliinngg  ssttuuddeennttss.. 
aarrttiiffaaccttss::  oobbsseerrvvaattiioonnss,,  rreellaattiioonnsshhiipp  ppoorrttiioonn  ooff  ssttuuddeenntt  ssuurrvveeyy 
ccoommmmeennttss::  


 
 
 


 
 


 
 


 







EEmmppllooyyeeee  CCrreeddeennttiiaallss  


yes no credential expiration date 


  AZ DPS fingerprint clearance card       ______/______/______ 


  AZ teaching certificate 
type:  ____ provisional ____ standard 
level:  ____ elementary ____ K-12 ____ 7-12 ____ other: 
SEI or ELL/Bilingual endorsement: 
endorsement: 
endorsement: 


 
 
      ______/______/______ 
      ______/______/______ 
      ______/______/______ 
      ______/______/______ 


  HQ qualifier: ____ AEPA ____ 24 college semester hours  


  master’s degree:    


  PhD or doctoral degree:  
 


EEmmppllooyyeeee  CCoommmmeennttss  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


__________________________________________________________________________________________________________________________________________________________  


________________________________________________________________________________________________________________________________________________________..  
GGOOAALLSS//OOBBJJEECCTTIIVVEESS  


Use the space below to list your instructional improvement goals to focus on during the upcoming performance 
appraisal period.  Please base your growth goals on the above areas of evaluation.      


aarreeaa  ooff  eevvaalluuaattiioonn  ppeerrssoonnaall  ggooaall  ssttrraatteeggiieess  ffoorr  rreeaacchhiinngg  ggooaall    
 
 
 


 
 


 


  


 


 
 
 


 
 


  


 
 


 
 
 


 


  


 


 
 


 
 
 


  


 
The signatures below indicate that a conference has been held and the appraisal has been reviewed between the employee and the appraiser.  
The employee’s signature indicates that s/he has reviewed the appraisal.  The employee may include his/her comments, which will become 
part of the employee’s file.  The school leader’s signature indicates that if s/he was not the appraiser, s/he has reviewed the appraisal and 
supports the ratings and comments as indicated. 
 
EMPLOYEE’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 


APPRAISER’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 


SCHOOL LEADER’S SIGNATURE DATE 
 
 


     ______/______/______ 


 


 


_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
________________________________________________________________. 







2 0 1 1 - 2 0 1 2  S t u d e n t  S u r v e y  


 


TEACHER’S NAME 


 
 
 


DATE 


 
 


     ______/______/______ 


 


 


 II  bbeelliieevvee  mmyy  tteeaacchheerr  ..  ..  ..  A B C D F IDK 


SS11  RREELLAATTIIOONNSSHHIIPPSS                                                                                                                                              oovveerraallll  ssccoorree:: 


.1 . . . would be willing to give me assistance with an academic or personal problem 
      (if I needed it)  


      


.2 . . . always tries to be fair       


.3 . . . likes the students in our class       


.4 . . . makes an effort to understand what my life is like outside of school       


.5 . . . is someone whom most students like and respect on this campus       


.6 . . . is encouraging, respectful, supportive, and kind to all students       


.7 . . . takes time to work with me and listen to me if I need it       


.8 . . . takes notice when I am successful and celebrates it       


.9 . . . is a positive, nurturing adult in my life       


.10 . . . talks to me about my life after high school       


SS22  RRIIGGOORR  &&  RREELLEEVVAANNCCEE                                                                                                                              oovveerraallll  ssccoorree:: 


.1 . . . really cares if I’m learning and is not satisfied with ‘just passing’       


.2 . . . pushes me to do my best       


.3 . . . requires all students to work hard       


.4 . . . gives assignments that are challenging and interesting       


.5 . . . explains how I will use class information in the real world       


SS33  EENNGGAAGGEEMMEENNTT                                                                                                                                                    oovveerraallll  ssccoorree:: 


.1 . . . requires all students to participate in all activities       


.2 . . . uses a variety of activities that keep the class interested       


.3 . . . uses different strategies to make sure all students participate in the class  
      (calls on students, has students work in pairs or trios, uses clickers, etc) 


      


.4 . . . moves through the classroom constantly to track student progress       


.5 . . . creates varied activities that are INTERESTING and MOTIVATING       


.6 . . . make learning fun       


.7 . . . uses technology to make instruction more dynamic and understandable        


.8 . . . always has something meaningful for students who finish assignments quickly to do        


.9 . . . is aware of what is happening in our classroom at all times       


.10 . . . tries to reduce student anxiety/stress when beginning new material       


.11 . . . removes students who make it hard for other students to concentrate and learn       


SS44  DDYYNNAAMMIISSMM                                                                                                                                                              oovveerraallll  ssccoorree:: 


.1 . . . loves the subject he/she is teaching        


.2 . . . is entertaining and interesting to listen to when speaking        


.3 . . . acts like a strong leader during class time        


.4 . . . projects a vibrant enthusiasm for teaching and learning        


.5 . . . is a creative problem-solver       


SS55  AASSSSEESSSSMMEENNTT  &&  FFEEEEDDBBAACCKK                                                                                                            oovveerraallll  ssccoorree:: 


.1 . . . gives me weekly feedback about my course grade       


.2 . . . clearly explains how I can be successful in the course       


.3 . . . returns graded assignments to me quickly so I can learn from my errors       


.4 . . . gives me personalized work, based on assignment mistakes, that helps me improve 
      my skills  


      


.5 . . . thinks that mistakes are great learning opportunities       


.6 . . . is someone I can approach with questions or disagreements about grading        


.7 . . . makes a serious effort to make sure I master all of the concepts of the course       


.8 . . . moves the class at a pace that students can follow       


.9 . . . encourages me to complete tutoring, homework, or workshops to build my skills       


.10 . . . knows what I know – and what I don’t       
 
 







2 0 1 1 - 2 0 1 2  S e l f - E v a l u a t i o n  


 
TEACHER’S NAME 
 


 
 


DATE 
 


 


     ______/______/______ 


 


 


 II  bbeelliieevvee  tthhaatt  II  ..  ..  ..  A B C D F 


SS11  RREELLAATTIIOONNSSHHIIPPSS                                                                                                                                    OOvveerraallll  SSccoorree:: 


P1 . . . build relationships with all kids that are positive, encouraging, respectful, and kind        


P2 . . . truly like the students with whom we work      


P3 . . . am an adult whom most students like and respect on this campus      


P4 . . . reach out to parents in a helpful, collaborative way      


P5 . . . am someone with whom other teachers would like to team teach      


P6 . . . am a teacher I would entrust my own child’s education to without qualm      


P7 . . . leverage my own relationships to improve student behavior and achievement in  
      other contexts (classroom, campus, home, work, etc)  


     


P8 . . . believe that all students can achieve      


P9 . . . possess significant knowledge about human motivation principles and am able to use 
      that to maximize and motivate both intrinsic and extrinsic learners in my classroom   


     


       


S1 . . . would be willing to give assistance to a student with an academic or personal problem      


S2 . . . always try to be fair to all students      


S3 . . . like all of the students I serve      


S4 . . . make an effort to understand what life is like for my students outside of school      


S5 . . . am someone most students like and respect on this campus      


S6 . . . am encouraging, respectful, supportive, and kind to all students      


S7 . . . take extra time to work with individual students who need it      


S8 . . . systematically notice and celebrate student successes      


S9 . . . am a positive, nurturing adult for all of my students      


S10 . . . talk to my students about life after high school      


SS22  RRIIGGOORR  &&  RREELLEEVVAANNCCEE                                                                                                                    OOvveerraallll  SSccoorree:: 


PS1 . . . really care if students are learning and is not satisfied with ‘just passing’      


P2 . . . give assignments that students find interesting and challenging      


P3 . . . incorporate technology into instruction effectively      
       


S1 . . . genuinely care if all students are learning and am never satisfied with ‘just passing’      


S2 . . . push all students to do their best      


S3 . . . require all students to work diligently from bell to bell      


S4 . . . design and facilitate assignments and activities that are interesting to students      


S5 . . . explain to my students how they will use course skills in the ‘real world’      


SS66  PPRROOFFEESSSSIIOONNAALLIISSMM                                                                                                                          OOvveerraallll  SSccoorree:: 


P1 . . . represent our school in a polished, professional manner in all contexts 
      (staff meetings, district events, state events, extracurricular activities, classroom, etc) 


     


P2 . . . maintain professional boundaries with students      


P3 . . . collaborate openly with other teachers, coaches, and administration to improve    
      curriculum, instruction, and assessment 


     


P4 . . . pursue conferences, courses, degrees, certifications, and professional activities that 
      foster positive, student-centered growth 


     


P5 . . . support all school improvement efforts      


P6 . . . am focused on the business of education while I am at work      


P7 . . . help foster a cooperative working environment      


P8 . . . hold conversations about confidential subjects behind closed doors      


P9 . . . put the well-being of students FIRST in all actions and thoughts      


SS33  EENNGGAAGGEEMMEENNTT                                                                                                                                          OOvveerraallll  SSccoorree:: 


P1 . . . require 100% student engagement in class activities      


P2 . . . use a variety of activities that keep the class interested      


P3 . . . use different strategies to make sure all students participate in the class  
      (calls on students, has students work in pairs or trios, uses clickers, etc) 


     


P4 . . . move through the classroom constantly to track student progress      


P5 . . . create varied activities that are INTERESTING and MOTIVATING      


P6 . . . strive to make learning fun, interesting, and interactive      


P7 . . . use technology to make instruction more dynamic and understandable       
       







S1 . . . wait for 100% compliance before moving forward with material/activities      


S2 . . . use a wide variety of strategies and activities that naturally engender engagement      


S3 . . . use deliberate strategies that require high levels of student engagement       


S4 . . . move through classroom CONSTANTLY monitoring student engagement/ understanding      


S5 . . . create class learning opportunities that are INTERESTING and MOTIVATING for students      


S6 . . . deliberately seek to make learning fun for all students      


S7 . . . use technology to make instruction more dynamic and understandable      


S8 . . . always have something meaningful for students who finish assignments quickly to do      


S9 . . . am aware of what is happening in my classroom at all times      


S10 . . . deliberately lower the affective filter at the beginning of new lessons/concepts      


S11 . . . remove chronically disruptive students who prevent others from learning      


SS44  DDYYNNAAMMIISSMM                                                                                                                                                    OOvveerraallll  SSccoorree:: 


PS1 . . . make my love of the subject I am teaching evident to students and peers      


P2 . . . possess a deep understanding of content area(s)      


P3 . . . would describe myself as a dynamic presenter      
       


S1 . . . love and enjoy my content area(s)      


S2 . . . am entertaining and interesting for students to listen to when I speak      


S3 . . . act like a strong leader during class time      


S4 . . . project a vibrant enthusiasm for teaching and learning      


S5 . . . am a creative problem-solver in the classroom      


SS55  AASSSSEESSSSMMEENNTT  &&  FFEEEEDDBBAACCKK                                                                                                OOvveerraallll  SSccoorree:: 


P1 . . . have expectations that fall within the assessment paradigms of the school      


P2 . . . adhere to departmental grading policies and expectations (raw and attendance weights)      


P3 . . . demonstrate thoughtfulness in grading      


P4 . . . give graded assignments back to students in a timely, useful fashion      


P5 . . . think that mistakes are great learning opportunities      


P6 . . . analyze data and assessments in a thoughtful way that drives instruction       


P7 . . . make a serious effort to make sure all students master all of course concepts      
       


S1 . . . give students weekly progress reports that clearly explain their grades and encourage 
     growth 


     


S2 . . . clearly explain, to all students, how to be successful in the course      


S3 . . . return graded assignments quickly so that students can learn from errors      


S4 . . . give students differentiated work driven by formative assessments      


S5 . . . believe that student mistakes are significant learning opportunities      


S6 . . . am approachable to all students who have grading questions or grievances      


S7 . . . make a concerted effort to ensure that all students master all course objectives      


S8 . . . move instruction at a healthy pace that most students can follow      


S9 . . . encourage students to complete tutoring, homework, or workshops       


S10 . . . am aware of what all of my students know – and what they don’t      


 


Two Areas of Pride and WHY: 


 


 


 


 


 


 


 


 
 


 


 


Two Areas to Grow and HOW: 


 


 
 


 


 
 


 


 
 


 


 
TEACHER’S SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 


 
 







Q u a r t e r l y  S p e c i a l  E d u c a t i o n  C o m p l i a n c e  T o o l  


 


TEACHER’S NAME 
 


 
 


SCHOOL COMPLETED BY: 
 


 
 


 


 


RRaattiinngg  OOvveerrvviieeww  


5 OUTSTANDING Always exceeds performance standards and demonstrates a level of mastery appropriate to mentor other 
teachers. 


4 VERY GOOD Consistently exceeds performance standards. 


3 SATISFACTORY Consistently meets performance standards and meets expectations. 


2 NEEDS IMPROVEMENT Fails to meet performance standards consistently.  Must show improvement to succeed in current position. 


1 NOT SATISFACTORY Often fails to meet performance standards.  Must show improvement to succeed in current position. 
 


  


BBLLOOCCKK  11                                                  ddaattee  ccoommpplleetteedd::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN      
signs in by Day 1 of the block after reading and understanding each student’s IEP      
keeps a written record of contact      
completes and submits teacher feedback and progress reports by requested dates      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student IEPs       
seeks and uses alternative/parallel curriculum when needed      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with SPED coordinator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with SPED coordinator regularly about SPED students       
documents communication with parents/guardians and students       
asks for assistance if unsure of policies or procedures      
comments: 
 
 


 
 


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


  


BBLLOOCCKK  22                                  ddaattee  ooff  ccoommpplleetteedd::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN      
signs in by Day 1 of the block after reading and understanding each student’s IEP      
keeps a written record of contact      
completes and submits teacher feedback and progress reports by requested dates      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student IEPs       
seeks and uses alternative/parallel curriculum when needed      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with SPED coordinator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with SPED coordinator regularly about SPED students       
documents communication with parents/guardians and students       
asks for assistance if unsure of policies or procedures      
comments: 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  
 


 


  


  







  


BBLLOOCCKK  33                              ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN      
signs in by Day 1 of the block after reading and understanding each student’s IEP      
keeps a written record of contact      
completes and submits teacher feedback and progress reports by requested dates      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student IEPs       
seeks and uses alternative/parallel curriculum when needed      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with SPED coordinator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with SPED coordinator regularly about SPED students       
documents communication with parents/guardians and students       
asks for assistance if unsure of policies or procedures      
comments: 
 
 
 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 
 


  


BBLLOOCCKK  44                            ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN      
signs in by Day 1 of the block after reading and understanding each student’s IEP      
keeps a written record of contact      
completes and submits teacher feedback and progress reports by requested dates      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student IEPs       
seeks and uses alternative/parallel curriculum when needed      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with SPED coordinator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with SPED coordinator regularly about SPED students       
documents communication with parents/guardians and students       
asks for assistance if unsure of policies or procedures      
comments: 
 
 
 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 
SPED COORDINATOR’S SIGNATURE 


 
 


 


DATE 


 
 


     ______/______/______ 


 
TEACHER’S  SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 


 
SCHOOL LEADER’S SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 


 


 







Quarterly ELA Compliance Tool for LEPA SCHOOLS 


 


 


TEACHER’S NAME 


 
 


 


SCHOOL COMPLETED BY: 


 
 


 
 


 


RRaattiinngg  OOvveerrvviieeww  


5 OUTSTANDING Always exceeds performance standards and demonstrates a level of mastery appropriate to mentor other. 


4 VERY GOOD Consistently exceeds performance standards. 


3 SATISFACTORY Consistently meets performance standards and meets expectations. 


2 NEEDS IMPROVEMENT Fails to meet performance standards consistently.  Must show improvement to succeed in current position. 


1 NOT SATISFACTORY Often fails to meet performance standards.  Must show improvement to succeed in current position. 
 
 
 


BBLLOOCCKK  11                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPAA  SSCCHHOOOOLLSS      
signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
ENGLISH/ELL TEACHERS ONLY: aligns lesson plans to ELP standards and documents that all four hour 
students meet the state-mandated time allocations for reading, writing, conversation, vocab, and grammar 


     


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
 


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


  


BBLLOOCCKK  22                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPAA  SSCCHHOOOOLLSS      
signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
ENGLISH/ELL TEACHERS ONLY: aligns lesson plans to ELP standards and documents that all four hour 
students meet the state-mandated time allocations for reading, writing, conversation, vocab, and grammar 


     


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 







 


BBLLOOCCKK  33                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPAA  SSCCHHOOOOLLSS      
signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
ENGLISH/ELL TEACHERS ONLY: aligns lesson plans to ELP standards and documents that all four hour 
students meet the state-mandated time allocations for reading, writing, conversation, vocab, and grammar 


     


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 


BBLLOOCCKK  44                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPAA  SSCCHHOOOOLLSS      
signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
ENGLISH/ELL TEACHERS ONLY: aligns lesson plans to ELP standards and documents that all four hour 
students meet the state-mandated time allocations for reading, writing, conversation, vocab, and grammar 


     


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 
ELA FACILITATOR or COORDINATOR’S SIGNATURE 


 
 
 


DATE 


 
 


     ______/______/______ 
 


TEACHER’S  SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 
 


SCHOOL LEADER’S SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 


 
 


 
 







Quarterly ELA Compliance Tool for LEPI SCHOOLS 


 
 


TEACHER’S NAME 


 
 
 


SCHOOL APPRAISER’S NAME 


 
 
 


 


 


Rating Overview 


5 OUTSTANDING Always exceeds performance standards and demonstrates a level of mastery appropriate to mentor other. 


4 VERY GOOD Consistently exceeds performance standards. 


3 SATISFACTORY Consistently meets performance standards and meets expectations. 


2 NEEDS IMPROVEMENT Fails to meet performance standards consistently.  Must show improvement to succeed in current position. 


1 NOT SATISFACTORY Often fails to meet performance standards.  Must show improvement to succeed in current position. 
  


  


BBLLOOCCKK  11                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPII  SSCCHHOOOOLLSS      


signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
completes ILLPs thoroughly and provides feedback that is relevant to language acquisition      
submits ILLP documentation on time to program coordinator      
ensures that lesson supports the standards as noted on the time allocation record      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
 


  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


  


BBLLOOCCKK  22                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPII  SSCCHHOOOOLLSS      


signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
completes ILLPs thoroughly and provides feedback that is relevant to language acquisition      
submits ILLP documentation on time to program coordinator      
ensures that lesson supports the standards as noted on the time allocation record      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  







BBLLOOCCKK  33                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPII  SSCCHHOOOOLLSS      


signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
completes ILLPs thoroughly and provides feedback that is relevant to language acquisition      
submits ILLP documentation on time to program coordinator      
ensures that lesson supports the standards as noted on the time allocation record      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 


 
 


  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


  


BBLLOOCCKK  44                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  


DDOOCCUUMMEENNTTAATTIIOONN  ffoorr  LLEEPPII  SSCCHHOOOOLLSS      


signs in by Day 1 of the block after reading and understanding each student’s ELL level and AZELLA data      
completes ILLPs thoroughly and provides feedback that is relevant to language acquisition      
submits ILLP documentation on time to program coordinator      
ensures that lesson supports the standards as noted on the time allocation record      


MMOODDIIFFIICCAATTIIOONNSS//AACCCCOOMMMMOODDAATTIIOONNSS      
provides instructional modifications according to student AZELLA scores and needs      
seeks and uses alternative/parallel curriculum when needed in collaboration with program facilitator      
proactively provides resources and support  in classroom (translation dictionaries, designated bilingual peers)      
meets the state and program minute requirements for reading, writing, conversation, vocab, and grammar      


FFAAIILLIINNGG  SSTTUUDDEENNTTSS      
works proactively and positively with ELL coordinator and/or facilitator to prevent failing students      
works proactively and positively with parents/guardians to prevent failure and share success strategies      


CCOOMMMMUUNNIICCAATTIIOONN      
communicates with ELL facilitator and/or coordinator regularly about ELL students       
collaborates with ELL facilitator to identify effective instructional strategies to serve ELL students       
asks for assistance if unsure of policies, procedures, or instructional strategies      
comments: 
 
 
 


 
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 
 
ELA FACILITATOR or COORDINATOR’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 
 


TEACHER’S  SIGNATURE 


 
 
 


DATE 


 
 


     ______/______/______ 
 


SCHOOL LEADER’S SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 


 


 


 







 


Democratic Engagement Lesson Plan or Observation Tool 


 


 


TEACHER’S NAME 
 


 
 


SCHOOL DATE of REVIEW 
 


 
     ________/________/________ 


OBSERVER’S NAME 


 
 


 


OBSERVER’S TITLE PERIOD of DAY 


 


  1   2   3   4   5   6 
 


 


Engagement Overview  


 100% of students engaged  70% of students engaged 


 90% of students engaged  60% of students engaged 


 80% of students engaged  less than 60% of students engaged 
 


 


Engagement Strategies Identified 


 precision partnering  VEGAS!!! 


 cooperative groups of 3  technology integration 


 name sticks/index cards for calling on students  appropriate wait time 


 requesting agree/disagree/repeat responses  ‘popcorn’ or ‘pepper’ 


 ‘do now’ or closing activity  head to head competition 


 planted questions  random, authentic volunteers called on 


 SMART or web interactive  CPS remotes 


 call & response  summarizing/reviewing notes 


 taking notes   ‘jumper cables’ prompted in advance 


 pre-assigned number/color/symbol responses  earned sit down 


 mandating 100% compliance before moving on  requiring ‘text touching’ for reading 


 challenging work given to early completers  other: 
 


 


Democratic Check for Understanding  


 teacher actively assesses via circulation of room  thumbs up/down/sideways 


 3-2-1 check for understanding  CPS system 


 kind redirect from ‘professional participants’  have student repeat instructions or explain 


 short journaling  grade assignments together 


 I do, we do, you do scaffolding   Students checking each other’s work 
 


 


Concerns or Questions for Follow-Up 


 
 


 
 


 


 


 


 


~No Zone~ 


Blurtathons    Opting out    ‘Are there any questions?’ 


Empty desk tops   Heads down    Distracting off-taskedness 


  No work or service to offer completed/advanced students  


 


 







Quarterly Off ice Operational  Support  Fee dback 


 


TEACHER’S NAME 
 
 


 


SCHOOL COMPLETED BY 
 
 


 
 


Rating Overview 


5 OUTSTANDING Always exceeds performance standards and demonstrates a level of mastery appropriate to mentor other. 


4 VERY GOOD Consistently exceeds performance standards. 


3 SATISFACTORY Consistently meets performance standards and meets expectations. 


2 NEEDS IMPROVEMENT Fails to meet performance standards consistently.  Must show improvement to succeed in current position. 


1 NOT SATISFACTORY Often fails to meet performance standards.  Must show improvement to succeed in current position. 
 


BBLLOOCCKK  11                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  nnaa  


AATTTTEENNDDAANNCCEE       
Has attendance entered correctly into Schoolmaster by the time appointed for ‘headcount’       
Ensures rosters are accurate.  If a discrepancy exists, alerts office immediately for adds/deletes       
Verifies attendance accuracy in SchoolMaster with attendance clerk weekly/monthly       
Submits all make-up time on time and ensures that submissions are legible and adhere to school policy       


GGRRAADDEESS       
Submits all grades into SchoolMaster by deadline       
Submits all manual grade changes or independent study grades by deadline       
Posts grades appropriately to PASS       
Gives all grades in compliance with attendance mandates outlined by the school       
Provides necessary comments on all report cards for parent clarity       


OOPPEERRAATTIIOONNSS       
Submits all 45 Day Screens to office manager by deadlines       
Proactively submits timesheets to office manager by deadline       
Proactively submits complete time and effort logs to office manager by deadline       
Provides appropriate receipts and packing slips for reimbursement documentation purposes       
Gives appropriate substitute lesson plans with campus coordinator in event of unplanned absence       


PPAARREENNTT//GGUUAARRDDIIAANN  CCOOMMMMUUNNIICCAATTIIOONN       
Submits parent contact forms weekly that document phone calls/emails for grades and attendance        
Notifies registrar when student/parent contact information has changed with new information        
Updates the ‘Guidance’ portion of SchoolMaster for parent/student communication per school policy       
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  
 


BBLLOOCCKK  22                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  nnaa  


AATTTTEENNDDAANNCCEE       
Has attendance entered correctly into Schoolmaster by the time appointed for ‘headcount’       
Ensures rosters are accurate.  If a discrepancy exists, alerts office immediately for adds/deletes       
Verifies attendance accuracy in SchoolMaster with attendance clerk weekly/monthly       
Submits all make-up time on time and ensures that submissions are legible and adhere to school policy       


GGRRAADDEESS       
Submits all grades into SchoolMaster by deadline       
Submits all manual grade changes or independent study grades by deadline       
Posts grades appropriately to PASS       
Gives all grades in compliance with attendance mandates outlined by the school       
Provides necessary comments on all report cards for parent clarity       


OOPPEERRAATTIIOONNSS       
Submits all 45 Day Screens to office manager by deadlines       
Proactively submits timesheets to office manager by deadline       
Proactively submits complete time and effort logs to office manager by deadline       
Provides appropriate receipts and packing slips for reimbursement documentation purposes       
Gives appropriate substitute lesson plans with campus coordinator in event of unplanned absence       


PPAARREENNTT//GGUUAARRDDIIAANN  CCOOMMMMUUNNIICCAATTIIOONN       
Submits parent contact forms weekly that document phone calls/emails for grades and attendance        
Notifies registrar when student/parent contact information has changed with new information        
Updates the ‘Guidance’ portion of SchoolMaster for parent/student communication per school policy       
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  







BBLLOOCCKK  33                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  nnaa  


AATTTTEENNDDAANNCCEE       
Has attendance entered correctly into Schoolmaster by the time appointed for ‘headcount’       
Ensures rosters are accurate.  If a discrepancy exists, alerts office immediately for adds/deletes       
Verifies attendance accuracy in SchoolMaster with attendance clerk weekly/monthly       
Submits all make-up time on time and ensures that submissions are legible and adhere to school policy       


GGRRAADDEESS       
Submits all grades into SchoolMaster by deadline       
Submits all manual grade changes or independent study grades by deadline       
Posts grades appropriately to PASS       
Gives all grades in compliance with attendance mandates outlined by the school       
Provides necessary comments on all report cards for parent clarity       


OOPPEERRAATTIIOONNSS       
Submits all 45 Day Screens to office manager by deadlines       
Proactively submits timesheets to office manager by deadline       
Proactively submits complete time and effort logs to office manager by deadline       
Provides appropriate receipts and packing slips for reimbursement documentation purposes       
Gives appropriate substitute lesson plans with campus coordinator in event of unplanned absence       


PPAARREENNTT//GGUUAARRDDIIAANN  CCOOMMMMUUNNIICCAATTIIOONN       
Submits parent contact forms weekly that document phone calls/emails for grades and attendance        
Notifies registrar when student/parent contact information has changed with new information        
Updates the ‘Guidance’ portion of SchoolMaster for parent/student communication per school policy       
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  
 


 


BBLLOOCCKK  44                                                      ddaattee  ooff  rreevviieeww::  __________//__________//__________  


AArreeaa  ooff  EEvvaalluuaattiioonn  11  22  33  44  55  nnaa  


AATTTTEENNDDAANNCCEE       
Has attendance entered correctly into Schoolmaster by the time appointed for ‘headcount’       
Ensures rosters are accurate.  If a discrepancy exists, alerts office immediately for adds/deletes       
Verifies attendance accuracy in SchoolMaster with attendance clerk weekly/monthly       
Submits all make-up time on time and ensures that submissions are legible and adhere to school policy       


GGRRAADDEESS       
Submits all grades into SchoolMaster by deadline       
Submits all manual grade changes or independent study grades by deadline       
Posts grades appropriately to PASS       
Gives all grades in compliance with attendance mandates outlined by the school       
Provides necessary comments on all report cards for parent clarity       


OOPPEERRAATTIIOONNSS       
Submits all 45 Day Screens to office manager by deadlines       
Proactively submits timesheets to office manager by deadline       
Proactively submits complete time and effort logs to office manager by deadline       
Provides appropriate receipts and packing slips for reimbursement documentation purposes       
Gives appropriate substitute lesson plans with campus coordinator in event of unplanned absence       


PPAARREENNTT//GGUUAARRDDIIAANN  CCOOMMMMUUNNIICCAATTIIOONN       
Submits parent contact forms weekly that document phone calls/emails for grades and attendance        
Notifies registrar when student/parent contact information has changed with new information        
Updates the ‘Guidance’ portion of SchoolMaster for parent/student communication per school policy       
  


ddaattee  sshhaarreedd  wwiitthh  tteeaacchheerr::  __________//__________//__________    tteeaacchheerr  ssiiggnnaattuurree::____________________________________________________  


 
 


APPRAISER’S SIGNATURE 
 
 


 


DATE 
 
 


     ______/______/______ 
 


TEACHER’S  SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 
 


SCHOOL LEADER’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 







 


TEACHER’S NAME 
 
 


 


SCHOOL DATE of REVIEW 
 
 


     ________/________/________ 


OBSERVER’S NAME 


 
 
 


OBSERVER’S TITLE PERIOD of DAY 


 


  1   2   3   4   5   6 
  


  


CCBBEE  CCllaassssrroooomm  WWaallkktthhrroouugghh  TTooooll  


  


Engagement 


Practice 1 
69% -  


2 
70%+ 


3 
80%+ 


4 
90%+ 


5 
All 


Students taking notes      


Students on task with CBE coursework      


Students working exclusively on CBE site      


Teacher circulates constantly through room      


Students are actively logging onto CBE software within 2 minutes 


of bell 


     


Students are engaged and logged onto CBE software until two 
minutes before the bell rings 


     


 


Procedures and Asset Protection 


Practice 1 
69% - 


2 
70%+ 


3  
80%+ 


4 
90%+ 


5  
All 


Students adhere to food and drink free policy      


Students adhere to school’s cell phone and iPod policy      


Students sign in to their individual workstations  at start of class      


Students sign out of their individual workstations at close of class      


 


Physical Environment 


Practice 1 2 3 4 5 


The room is free from visible tech clutter      


The desks and chair conditions have been maintained and are clean      


The computers are in working order, maintained, clean, and dust-free      


Seating arrangement maximizes teacher supervision of computer activity      


Classroom walls are polished, interesting, and academically focused      


General cleanliness      


Teacher maintains a quiet, calm classroom conducive to student learning      


 


Comments: 


 


 


 


 


 


 


 


 


 
OBSERVER’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 


 
 


 







TEACHER’S NAME 


 
 
 


SCHOOL DATE of REVIEW 


 
 
     ________/________/________ 


OBSERVER’S NAME 
 
 


 


OBSERVER’S TITLE PERIOD of DAY 
 


  1   2   3   4   5   6 
 


CCBBEE  SSuummmmaattiivvee  RReevviieeww  


Engagement 


Practice 1 
69% -  


2 
70%+ 


3 
80%+ 


4 
90%+ 


5 
All 


Students taking notes for material read online      


Students on task with CBE coursework      


Students working exclusively on CBE site      


Teacher circulates constantly through room in supervisory capacity      


Students are actively logging onto CBE software upon class entry      


Students are engaged and logged onto CBE software up to dismissal      


Students complete a minimum of .5 credits each block in CBE      
 


Procedures and Asset Protection 


Practice 1 
69% - 


2 
70%+ 


3  
80%+ 


4 
90%+ 


5  
All 


Students adhere to food and drink free policy      


Students adhere to school’s cell phone or iPod policy      


Students sign in to their individual workstations  at start of class      


Students sign out of their individual workstations at close of class      
 


Rigor 


Practice 1 2 3 4 5 


Tests are blocked for students when courses are assigned and students are required to 


show complete notes to the teacher before gaining access to tests 


     


Quiz grades stand after first attempt and are not reassigned to inflate grades      


Writing assignments and projects are required ‘as is’ or in a modified format to protect 


the rigor of the written curriculum 


     


 


Physical Environment 


Practice 1 2 3 4 5 


The room is free from visible tech clutter      


The desks and chair conditions have been maintained and are clean      


The computers are in working order, maintained, clean, and dust-free      


Seating arrangement maximizes teacher supervision of computer activity      


Classroom walls are polished, interesting, and academically focused      


Teacher maintains a quiet, calm classroom conducive to student learning      
 


Office Operational Support 


Practice 1 2 3 4 5 


Manual student grades (for CBE and IS courses) are submitted to office designee by the 
deadline required of all teachers 


     


Teacher leaves discussions regarding credits and graduation to appointed administration       


Collaborates productively with scheduling department to ensure that all CBE students are 
taking appropriate courses needed for graduation 


     


 


Comments: 


 


 


 
 
OBSERVER’S SIGNATURE 


 
 
 


DATE 


 
 


     ______/______/______ 







Classroom Physical Environment Audit 


TEACHER’S NAME 
 
 


 


SCHOOL DATE of REVIEW 
 
 


     ________/________/________ 


OBSERVER’S NAME 


 
 
 


OBSERVER’S TITLE PERIOD of DAY 


 


  1   2   3   4   5   6 
 


Physical Elements 1 2 3 4 5 


Color/Lighting      


Uses whole-wall colors that foster student learning      


Uses accent colors that highlight classroom focal points      


All colors in the room are coordinated      


Natural light is maximized      


Light is sufficient for students to see their work easily      


Modified ‘lights down’ lighting is available during SMART/film work that ensures all students are five feet 
from a light source AT MOST  


     


Cleanliness/Organization      


Class layout makes it easy for students to access class materials and resources      


Teacher area projects an image of pride, competence, and professionalism      


Personalization/Warmth      


Identity claims are that of a professional who strives to serve as a positive role model to students      


Feeling regulators are in place to motivate, relax, inspire, and cheer everyone      


Behavioral residue reveals a conscientious, prepared, organized educator      


Teacher uses physical cues to help students know him/her as a person and begin building positive, 
productive connections 


     


Walls & Ceiling      


Walls are updated with current information and work      


Student work is showcased, celebrated, and used for modeling      


Instructionally-relevant materials are posted       


Walls are changed periodically to keep student interest      


Walls are used to assist with differentiated instruction      


Walls/Ceiling do not cross the line into clutter or distraction      


Teacher uses  the ceiling in an aesthetically-pleasing way      


Ceiling is leveraged for instructional highlights      


Sonic Architecture      


Sound is loud and clear enough for technology utilization      


Distracting sounds, under teacher control, are minimized to protect instruction      


Pleasant sounds that foster learning are incorporated into the classroom      


Temperature/Smell      


Classroom is set at a comfortable temperature for learning      


Classroom has a pleasant, clean  smell that helps students focus      


Kinesthetic Areas      


Varied seating options are available for students with varied sensory needs      


The room provides physical modifications and visual considerations for students with attention challenges      


Classroom Layout      


‘Red zone’ is maximized to keep students in close proximity to teacher       


Seating and room layout is conducive to partnering/small grouping      


Space for teacher storage/desk, etc, is minimized and streamlined      


Furniture, seating, and flow of classroom supports learning and orderly procedures      


Student seating is naturally accessible to instructional focal points      


 
APPRAISER’S SIGNATURE 
 


 
 


DATE 
 


 


     ______/______/______ 


 







  


22 00 11 11 -- 22 00 11 22   TT ee aa cc hh ee rr   EE vv aa ll uu aa tt ii oo nn   RR uu bb rr ii cc   


  


  


HHiigghh  LLeevveerraaggee  FFaaccttoorrss  ffoorr  AAllll  SSttuuddeennttss  


Area of Evaluation 


40% MMEEAASSUURRAABBLLEE  IINNDDIIVVIIDDUUAALL  AACCHHIIEEVVEEMMEENNTT  GGRROOWWTTHH 
Individual classroom growth 
 Pre and post assessments for all courses taught show growth for all students who begin and finish their courses. 


11  


LLeessss  tthhaann  5599%%  ooff  eennrroolllleedd  ssttuuddeennttss  


ddeemmoonnssttrraattee  ggrroowwtthh  bbeettwweeeenn  pprree  aanndd  


ppoosstt  aasssseessssmmeennttss  
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6600%%  --  6699%%  ooff  eennrroolllleedd  ssttuuddeennttss  


ddeemmoonnssttrraattee  ggrroowwtthh  bbeettwweeeenn  pprree  aann  ppoosstt  


aasssseessssmmeennttss  
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7700%%  --  7799%%  ooff  eennrroolllleedd  ssttuuddeennttss  


ddeemmoonnssttrraattee  ggrroowwtthh  bbeettwweeeenn  pprree  aann  ppoosstt  


aasssseessssmmeennttss  
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8800%%  --  8899%%  ooff  eennrroolllleedd  ssttuuddeennttss  


ddeemmoonnssttrraattee  ggrroowwtthh  bbeettwweeeenn  pprree  aann  ppoosstt  


aasssseessssmmeennttss  


5 


9900%%  --  110000%%  ooff  eennrroolllleedd  ssttuuddeennttss  


ddeemmoonnssttrraattee  ggrroowwtthh  bbeettwweeeenn  pprree  aann  ppoosstt  


aasssseessssmmeennttss 


10% MMEEAASSUURRAABBLLEE  CCOOLLLLEECCTTIIVVEE  AACCHHIIEEVVEEMMEENNTT  GGRROOWWTTHH 


Overall school growth 
 The school reaches the goals outlined by its performance management plan and is able to demonstrate growth for all students. 


1 
Schools does not meet AYP requirements 


despite available safeharbor or 
confidence interval assistance.  Growth 


falls in the low range 


2 
School does not meet AYP requirements 


despite available safeharbor or confidence 
interval assistance.  Growth falls in the 


medium-low range 


3 
School meets all AYP requirements, possibly 


with help from safeharbor or confidence 
interval calculations.  Growth falls in the 


medium range 


4 
School meets all AYP requirements without 


safeharbor or confidence interval assistance 
and is able to demonstrate medium-high Q1 


growth 


5 
School exceeds all AYP requirements 


without safeharbor or confidence interval 
assistance and is able to demonstrate high 


Q1 growth 


50% IINNSSTTRRUUCCTTIIOONN 
Engages all students effectively 
The teacher uses deliberate engagement strategies that keep students tuned in to the 
class.  Teachers may do this through CPS systems, strategic partnering, cooperative learning, ‘do now’ and closing activities, requiring 100% work before moving forward, ‘popcorn’, calling on students 
randomly, constant circulation through the classroom, call and response, and more.  
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TThhee  tteeaacchheerr  llaacckkss  ssiiggnniiffiiccaanntt  eennggaaggeemmeenntt  


iinn  tthhee  ccllaassssrroooomm  ccuullttuurree..    TThhee  mmaajjoorriittyy  ooff  


ssttuuddeennttss  aarree  nnoott  eennggaaggeedd,,  aanndd  tthheeiirr  ooffff--


ttaasskkeeddnneessss  iinntteerrffeerreess  wwiitthh  tthhee  lleeaarrnniinngg  ooff  


tthheeiirr  ppeeeerrss..    TTeeaacchheerr  mmoobbiilliittyy  iiss  ssttaaggnnaanntt,,  


ssoo  ssttuuddeennttss  hhaavvee  uunncchheecckkeedd  pprriivvaaccyy  ttoo  


ddiisseennggaaggee  ffrroomm  tthhee  ccoouurrssee  aaccttiivviittiieess..    


PPaarrttiicciippaattiioonn  iiss  rraannddoomm  aanndd  ddiissjjooiinntteedd,,  aanndd  


ssttuuddeennttss  aarree  oofftteenn  ooffff--ttaasskk..    TThhee  tteeaacchheerr  


ddooeess  nnoott  cclleeaarrllyy  aarrttiiccuullaattee  eexxppeeccttaattiioonnss  ffoorr  


eennggaaggeemmeenntt  nnoorr  ddooeess  hhee//sshhee  rreeqquuiirree  


eennggaaggeemmeenntt  aass  aa  ccoouurrssee  mmaannddaattee..    FFeeww  


ssttuuddeennttss  aannsswweerr  qquueessttiioonnss,,  ccoommpplleettee  


aassssiiggnnmmeennttss,,  oorr  ppaarrttiicciippaattee  iinn  ddiissccuussssiioonnss  


aanndd  aaccttiivviittiieess..  
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TThhee  tteeaacchheerr  llaacckkss  aa  ccllaassssrroooomm  ccuullttuurree  ooff  


eennggaaggeemmeenntt,,  aanndd  nneeeeddss  mmoorree  ddeelliibbeerraattee  


ssttrraatteeggiieess  ttoo  kkeeeepp  aallll  ssttuuddeennttss  eennggaaggeedd..    


TThhee  tteeaacchheerr  iiss  oofftteenn  tteetthheerreedd  ttoo  lliimmiitteedd  


aarreeaass  ooff  tthhee  ccllaassssrroooommss,,  ssoo  ppoocckkeettss  ooff  


ssttuuddeennttss  aarree  aabbllee  ttoo  ddiisseennggaaggee  


ccooggnniittiivveellyy  ffrroomm  tthhee  ccllaassss..    PPaarrttiicciippaattiioonn  


iiss  ssttuuddeenntt  ddrriivveenn,,  aanndd  tthhee  tteeaacchheerr  llaacckkss  aa  


ssttrroonngg  ccoommmmiittmmeenntt  ttoo  hhoollddiinngg  aallll  


ssttuuddeennttss  ttoo  aa  hhiigghh  eennggaaggeemmeenntt  


eexxppeeccttaattiioonn..    SSoommee  ssttuuddeennttss  aannsswweerr  


qquueessttiioonnss,,  ccoommpplleettee  aassssiiggnnmmeennttss,,  aanndd  


ppaarrttiicciippaattee  iinn  ddiissccuussssiioonnss  aanndd  aaccttiivviittiieess..  
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TTeeaacchheerr  ttrriieess  ttoo  kkeeeepp  mmoosstt  ssttuuddeennttss  


eennggaaggeedd  iinn  ccllaassss  aaccttiivviittiieess  tthhrroouugghh  lliimmiitteedd  


ssttrraatteeggiieess,,  bbuutt  hhaass  vvaarriieedd  ddeeggrreeeess  ooff  


ssuucccceessss  ffrroomm  ccllaassss  ttoo  ccllaassss..    TThhee  tteeaacchheerr  iiss  


pprrooffiicciieenntt  aatt  mmeeaassuurriinngg  ssttuuddeenntt  


uunnddeerrssttaannddiinngg  ooff  ccllaassssrroooomm  ttaasskkss  aanndd  iiss  


ppeerriiooddiiccaallllyy  mmoovveess  tthhrroouugghhoouutt  tthhee  


ccllaassssrroooomm  ttoo  mmoonniittoorr  aanndd  aassssiisstt  ssttuuddeennttss..    


PPrrooffeessssiioonnaall  ppaarrttiicciippaannttss  ssoommeettiimmeess  rruunn  


QQ&&AA  sseessssiioonnss,,  aanndd  tthhee  tteeaacchheerr  nneeeeddss  ttoo  


wwoorrkk  oonn    aaccttiivvee  iinntteerrvveennttiioonnss  ttoo  pprroommoottee  


ddeemmooccrraattiicc  ppaarrttiicciippaattiioonn..    MMaannyy  ssttuuddeennttss  


aannsswweerr  qquueessttiioonnss,,  ccoommpplleettee  aassssiiggnnmmeennttss,,  


aanndd  ppaarrttiicciippaattee  iinn  ddiissccuussssiioonnss  aanndd  aaccttiivviittiieess..  
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TTeeaacchheerr  kkeeeeppss  mmoosstt  ssttuuddeennttss  eennggaaggeedd  iinn  


ccllaassss  aaccttiivviittiieess  tthhrroouugghh  aa  wwiiddee  vvaarriieettyy  ooff  


ddeelliibbeerraattee  ssttrraatteeggiieess..    TThhee  tteeaacchheerr  iiss  ggoooodd  


aatt  mmeeaassuurriinngg  ssttuuddeenntt  uunnddeerrssttaannddiinngg  ooff  


ccllaassssrroooomm  ttaasskkss  aanndd  iiss  rreegguullaarrllyy  mmoovviinngg  


tthhrroouugghhoouutt  tthhee  ccllaassssrroooomm  ttoo  mmoonniittoorr  aanndd  


aassssiisstt  ssttuuddeennttss..    PPrrooffeessssiioonnaall  ppaarrttiicciippaannttss  ttrryy  


ttoo  rruunn  QQ&&AA  sseessssiioonnss,,  bbuutt  tthhee  tteeaacchheerr  mmaakkeess  


aa  ccoonncceerrtteedd  eeffffoorrtt  ttoo  ccoonnttaaiinn  tthhiiss  aanndd  ggeett  


mmoosstt  kkiiddss  iinnvvoollvveedd  iinn  ddiissccuussssiioonnss..    MMoosstt  


ssttuuddeennttss  aarree  rreeqquuiirreedd  ttoo  aannsswweerr  qquueessttiioonnss,,    


ccoommpplleettee  aassssiiggnnmmeennttss,,  aanndd  ppaarrttiicciippaattee  iinn  


ddiissccuussssiioonnss  aanndd  aaccttiivviittiieess..    


5 
Teacher keeps all students engaged in 


class activities through an impressive 
variety of deliberate strategies.  The 


teacher is excellent at measuring student 
understanding of classroom tasks and is 


constantly moving throughout the 


classroom to monitor and assist students.  
Professional participants are well-managed 


and all students are required to answer 
questions, complete assignments, and 


participate in discussions and activities. 







Employs scaffolded, rigorous, and relevant lessons 
The teacher creates lessons that mesh with a clear time and content grid.  Teachers provide necessary background building to make content comprehensible, then move forward through Bloom’s to 
provide activities and assessments rich in rigor.    
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TThhee  tteeaacchheerr  oofftteenn  ffaaiillss  ttoo  pprroovviiddee  wwrriitttteenn  


iinnssttrruuccttiioonnaall  ppllaannss,,  oorr  tthhee  ppllaannss  tthhaatt  aarree  


ddeessiiggnneedd  llaacckk  bbootthh  ssccaaffffoollddiinngg  aanndd  rriiggoorr..    


LLeessssoonnss  ddoo  nnoott  rreefflleecctt  ccaammppuuss  ccuurrrriiccuulluumm  


mmaappss  oorr  eessttaabblliisshheedd  ttiimmee  aanndd  ccoonntteenntt  


ggrriiddss..    TThhee  tteeaacchheerr  ffaaiillss  ttoo  bbuuiilldd  


bbaacckkggrroouunndd  oorr  vvooccaabbuullaarryy  aanndd  ffuunnccttiioonnss,,  


eexxcclluussiivveellyy,,  aatt  tthhee  lloowweerr  lleevveell  ooff  BBlloooomm’’ss  


ttaaxxoonnoommyy..    NNoo  ddiiffffeerreennttiiaatteedd  iinnssttrruuccttiioonn  iiss  


ppllaannnneedd  ffoorr  oorr  ooffffeerreedd,,  aanndd  tthhee  tteeaacchheerr’’ss  


ssttaannddaarrddss  ffoorr  ssttuuddeenntt  lleeaarrnniinngg  aarree  


uunnaacccceeppttaabbllyy  llooww  aass  eevviiddeenncceedd  bbyy  lleessssoonn  


ppllaannss,,  GGrraaddeebbooookk  oorr  SSnnaappggrraaddeess  aannaallyysseess,,  


aanndd  ggrraaddee  ddiissttrriibbuuttiioonn  ffoorr  eeaacchh  ccoouurrssee..    


SSppiirraalliinngg  iinnssttrruuccttiioonn  ddooeess  nnoott  eexxiisstt  iinn  tthhiiss  


tteeaacchheerr’’ss  pprraaccttiiccee,,  ssoo  rreetteennttiioonn  aanndd  


uunnddeerrssttaannddiinngg  aarree  llooww..    SSttuuddeennttss  iinn  tthhiiss  


ccoouurrssee  ffaaiill  ttoo  uunnddeerrssttaanndd  hhooww  oobbjjeeccttiivveess  


aarree  ccoonnnneecctteedd  ttoo  tthheeiirr  lliivveess  oorr  tthhee  rreeaall  


wwoorrlldd..      
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TThhee  tteeaacchheerr  ccrreeaatteess  lleessssoonnss  tthhaatt  eeiitthheerr  


ffaaiill  ttoo  hhaavvee  aapppprroopprriiaattee  ssccaaffffoollddiinngg  


aanndd//oorr  llaacckk  aaccaaddeemmiicc  rriiggoorr..    LLeessssoonnss  


ddeevviiaattee  mmaarrkkeeddllyy  ffrroomm  ccaammppuuss  


ccuurrrriiccuulluumm  mmaappss  aanndd  ffaaiill  ttoo  ffoollllooww  


eessttaabblliisshheedd  ttiimmee  aanndd  ccoonntteenntt  ggrriidd..    TThhee  


tteeaacchheerr  ddooeess  nnoott  eeffffeeccttiivveellyy  eennggaaggee  


ssttuuddeennttss  iinn  bbaacckkggrroouunndd  bbuuiillddiinngg  aanndd  


vvooccaabbuullaarryy  ddeevveellooppmmeenntt  aatt  tthhee  bbeeggiinnnniinngg  


ooff  nneeww  uunniittss,,  aanndd  oofftteenn  ooffffeerrss  aaccttiivviittiieess  


aanndd  aasssseessssmmeennttss  tthhaatt  ffuunnccttiioonn  aatt  tthhee  


lloowweerr  lleevveellss  ooff  BBlloooomm’’ss  ttaaxxoonnoommyy..    TThhee  


tteeaacchheerr  rraarreellyy  ooffffeerrss  ddiiffffeerreennttiiaatteedd  


iinnssttrruuccttiioonn  ffoorr  aacccceelleerraatteedd  oorr  ssttrruugggglliinngg  


ssttuuddeennttss,,  aanndd  ttyyppiiccaallllyy  uunnddeerr--tteeaacchheess  aallll  


ootthheerrss..    TThhee  tteeaacchheerr  hhaass  uunnaacccceeppttaabbllee  


ssttaannddaarrddss  ffoorr  ssttuuddeenntt  lleeaarrnniinngg  aass  


eevviiddeenncceedd  bbyy  lleessssoonn  ppllaannss,,  GGrraaddeebbooookk  oorr  


SSnnaappggrraaddeess  aannaallyysseess,,  aanndd  ggrraaddee  


ddiissttrriibbuuttiioonn  ffoorr  eeaacchh  ccoouurrssee.. Spiraling 
instruction is rarely planned for or 


executed to promote retention and 
deepen understanding.          RRaarreellyy  ddoo  


ssttuuddeennttss  iinn  tthhiiss  tteeaacchheerr’’ss  ccoouurrssee  


uunnddeerrssttaanndd  hhooww  oobbjjeeccttiivveess  aarree  


ccoonnnneecctteedd  ttoo  tthheeiirr  lliivveess  oorr  tthhee  rreeaall  wwoorrlldd..        


33  


TThhee  tteeaacchheerr  ssoommeettiimmeess  ccrreeaatteess  lleessssoonnss  tthhaatt  


aarree  bbootthh  ssccaaffffoollddeedd  aanndd  rriiggoorroouuss..    TThheessee  


lleessssoonnss  ddoovveettaaiill  mmoossttllyy  wwiitthh  tthhee  ccaammppuuss  


ccuurrrriiccuulluumm  mmaappss  aanndd  uussuuaallllyy  aaddhheerree  ttoo  


eessttaabblliisshheedd  ttiimmee  aanndd  ccoonntteenntt  ggrriidd..    TThhee  


tteeaacchheerr  iiss  pprrooffiicciieenntt  aatt  bbaacckkggrroouunndd  bbuuiillddiinngg  


aanndd  vvooccaabbuullaarryy  ddeevveellooppmmeenntt  aatt  tthhee  


bbeeggiinnnniinngg  ooff  nneeww  uunniittss,,  tthheenn  mmoovviinngg  ttoowwaarrdd  


tthhee  ttoopp  ooff  BBlloooomm’’ss  ttaaxxoonnoommyy  aass  tthhee  uunniitt  


mmoovveess  ffoorrwwaarrdd..    TThhee  tteeaacchheerr  ssoommeettiimmeess  


ddiiffffeerreennttiiaatteess  iinnssttrruuccttiioonn  ffoorr  aacccceelleerraatteedd  aanndd  


ssttrruugggglliinngg  ssttuuddeennttss,,  bbuutt  tteennddss  ttoo  tteeaacchh  ttoo  


tthhee  mmiiddddllee  mmoossttllyy..    TThhee  tteeaacchheerr  hhaass  


aaddeeqquuaattee  ssttaannddaarrddss  ffoorr  ssttuuddeenntt  lleeaarrnniinngg  


tthhaatt  aarree  eevviiddeenncceedd  bbyy  lleessssoonn  ppllaannss,,  


GGrraaddeebbooookk  oorr  SSnnaappggrraaddeess  aannaallyysseess,,  aanndd  


ggrraaddee  ddiissttrriibbuuttiioonn  ffoorr  eeaacchh  ccoouurrssee..    
Sometimes, a framework for spiraling 


instruction planned, but its executed could 
be improved to better promote retention 


and deepen understanding.  MMaannyy  ssttuuddeennttss  


iinn  tthhiiss  tteeaacchheerr’’ss  ccoouurrssee  uunnddeerrssttaanndd  hhooww  aallll  


oobbjjeeccttiivveess  aarree  ccoonnnneecctteedd  ttoo  tthheeiirr  oowwnn  lliivveess  


aanndd  tthhee  rreeaall  wwoorrlldd..  
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TThhee  tteeaacchheerr  uussuuaallllyy  ccrreeaatteess  lleessssoonnss  tthhaatt  aarree  


bbootthh  ssccaaffffoollddeedd  aanndd  rriiggoorroouuss..    TThheessee  


lleessssoonnss  ddoovveettaaiill  cclloosseellyy  wwiitthh  tthhee  ccaammppuuss  


ccuurrrriiccuulluumm  mmaappss  aanndd  mmoossttllyy  aaddhheerree  ttoo  


eessttaabblliisshheedd  ttiimmee  aanndd  ccoonntteenntt  ggrriidd..    TThhee  


tteeaacchheerr  iiss  ssttrroonngg  aatt  pprroovviiddiinngg  bbaacckkggrroouunndd  


bbuuiillddiinngg  aanndd  vvooccaabbuullaarryy  ssuuppppoorrtt  aatt  tthhee  


bbeeggiinnnniinngg  ooff  nneeww  uunniittss,,  tthheenn  ggrraadduuaallllyy  


ssttrreettcchhiinngg  ttoowwaarrdd  tthhee  ttoopp  ooff  BBlloooomm’’ss  


ttaaxxoonnoommyy  aass  tthhee  uunniitt  mmoovveess  ffoorrwwaarrdd..    TThhee  


tteeaacchheerr  hhaass  mmeecchhaanniissmmss  iinn  ppllaaccee  ttoo  


rreegguullaarrllyy  ddiiffffeerreennttiiaattee  iinnssttrruuccttiioonn  ttoo  mmeeeett  


tthhee  nneeeeddss  ooff  bbootthh  aacccceelleerraatteedd  aanndd  


ssttrruugggglliinngg  ssttuuddeennttss..    TThhee  tteeaacchheerr  hhaass  hhiigghh  


ssttaannddaarrddss  ffoorr  ssttuuddeenntt  lleeaarrnniinngg  tthhaatt  aarree  


eevviiddeenncceedd  bbyy  lleessssoonn  ppllaannss,,  GGrraaddeebbooookk  oorr  


SSnnaappggrraaddeess  aannaallyysseess,,  aanndd  ggrraaddee  ddiissttrriibbuuttiioonn  


ffoorr  eeaacchh  ccoouurrssee..  A framework for spiraling 


instruction is executed to promote retention 
and deepen understanding.        MMoosstt  


ssttuuddeennttss  iinn  tthhiiss  tteeaacchheerr’’ss  ccoouurrssee  uunnddeerrssttaanndd  


hhooww  aallll  oobbjjeeccttiivveess  aarree  ccoonnnneecctteedd  ttoo  tthheeiirr  


oowwnn  lliivveess  aanndd  tthhee  rreeaall  wwoorrlldd..      


5 
The teacher always creates lessons that 


are both scaffolded and rigorous.  These 
lessons dovetail perfectly with the campus 
curriculum maps and adhere to established 


time and content grid.  The teacher is 
skillful at providing background building 


and vocabulary support at the beginning 
of new units, then gradually stretching 
toward the top of Bloom’s taxonomy as 


the unit moves forward.  The teacher has 
effective mechanisms in place to always 


differentiate instruction to meet the needs 
of both accelerated and struggling 


students.  The teacher has high standards 


for student learning that are reflected in 
lesson plans, Gradebook or Snapgrades 


analyses, and grade distribution for each 
course.  A deliberate framework for 


spiraling instruction is executed to 
promote retention and deepen 


understanding.  All students in this  


teacher’s course understand how all 
objectives are connected to their own lives 


and the real world.  


Delivers effectively 
The teacher utilizes strategies and techniques that grab students’ attention and make content material as impactful as possible.  Teachers may do this through innovative technology integration, multiple 
intelligence activities, dramatic activities, dynamic storytelling, hands-on activities, problem-based learning, projects that offer choice, connecting material to students lives and today’s world, etc.  
Classroom procedures are in place that support student learning and instructional goals. 
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TThhee  tteeaacchheerr  ffaaiillss  ttoo  ggrraabb  aanndd  kkeeeepp  mmoosstt  


ssttuuddeennttss’’  aatttteennttiioonn..    HHiiss//hheerr  ccllaassssrroooomm  


ddooeess  nnoott  eennggaaggee  ssttuuddeennttss  aanndd  ffaaiillss  ttoo  


iinnccoorrppoorraattee  ssttrraatteeggiieess,,  pprroojjeeccttss,,  aanndd  


aaccttiivviittiieess  tthhaatt  mmoottiivvaattee  ssttuuddeennttss  aanndd  kkeeeepp  


tthheemm  oonn--ttaasskk..    TThhee  bboottttoomm  lliinnee  iiss  tthhaatt  


ssttuuddeennttss  ffeeeell  oovveerrwwhheellmmiinnggllyy  ddiissccoonnnneecctteedd  


ttoo  tthhee  mmaatteerriiaall  aanndd  uunnmmoottiivvaatteedd..    


CCllaassssrroooomm  mmaannaaggeemmeenntt  aanndd  ddiisscciipplliinnee  


cchhaalllleennggeess  oofftteenn  rreessuulltt  ffrroomm  tthhee  


ddiisseennggaaggeemmeenntt  iinn  tthhiiss  tteeaacchheerr’’ss  ccllaassssrroooomm..    


CCllaassssrroooomm  pprroocceedduurreess  aarree  nnoott  iinn  ppllaaccee  ttoo  


ffaacciilliittaattee  aa  ffooccuuss  oonn  iinnssttrruuccttiioonn..  
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TThhee  tteeaacchheerr  ffaaiillss  ttoo  ssuuffffiicciieennttllyy  ggrraabb  aanndd  


kkeeeepp  tthhee  mmaajjoorriittyy  ooff  ssttuuddeennttss’’  aatttteennttiioonn..    


HHiiss//hheerr  ccllaassssrroooomm  mmaayy  oorr  mmaayy  nnoott  


ccoonnttaaiinn  eennggaaggeemmeenntt  ssttrraatteeggiieess,,  bbuutt  tthhee  


eexxeeccuuttiioonn  iiss  nnoott  oobbsseerrvvaabbllee..    TThhiiss  tteeaacchheerr  


ddooeessnn’’tt  rreegguullaarrllyy  aanndd  ssyysstteemmaattiiccaallllyy  


iinnccoorrppoorraattee  aa  mmiixx  ooff  technology tools, 
give dynamic presentations, appeal to 


multiple intelligences, incorporate 
precision partnering and/or cooperative 


learning, manage peer tutoring, share 
dramatic activities, offer compelling 


storytelling, or facilitate problem-based 


projects.  Students sometimes feel 
disconnected to the material and are not 


acceptably motivated by the teacher’s 
activities.  Classroom procedures are not 
in place to focus  tthhee  mmaajjoorriittyy  ooff  ssttuuddeennttss  


oonn  iinnssttrruuccttiioonn..  
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TThhee  tteeaacchheerr  ssuuffffiicciieennttllyy  ggrraabbss  aanndd  kkeeeeppss  tthhee  


mmaajjoorriittyy  ooff  ssttuuddeennttss’’  aatttteennttiioonn..    HHiiss//hheerr  


ccllaassssrroooomm  ccoonnttaaiinnss  ssoommee  ssttrraatteeggiieess  tthhaatt  


eennddaannggeerr  eennggaaggeemmeenntt  aanndd  hhiigghh  


aacchhiieevveemmeenntt..      This teacher may 
incorporate powerful technology tools, give 


dynamic presentations, appeal to multiple 
intelligences, incorporate precision 


partnering and/or cooperative learning, 
manage peer tutoring, share dramatic 


activities, offer compelling storytelling, 
facilitate problem-based projects, and more.  
The bottom line is that students sometimes 


feel connected to the material and are 
acceptably motivated by the teacher’s 


activities.  Classroom procedures are in 
place to adequately and focus tthhee  mmaajjoorriittyy  


ooff  ssttuuddeennttss  oonn  iinnssttrruuccttiioonn..  
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TThhee  tteeaacchheerr  aaccttiivveellyy  aatttteennddss  ttoo  ggrraabbbbiinngg  


aanndd  kkeeeeppiinngg  mmoosstt  ssttuuddeennttss’’  aatttteennttiioonn..    HHiiss//  


hheerr  ccllaassssrroooomm  ccoonnttaaiinnss  mmaannyy  ssttrraatteeggiieess  tthhaatt  


eennggeennddeerr  eennggaaggeemmeenntt  aanndd  hhiigghh  


aacchhiieevveemmeenntt..        This teacher may 
incorporate powerful technology tools, give 


dynamic presentations, appeal to multiple 
intelligences, incorporate precision 


partnering and/or cooperative learning, 
manage peer tutoring, share dramatic 


activities, offer compelling storytelling, 
facilitate problem-based projects, and more.  


The bottom line is that students feel 


connected to the material and motivated by 
the teacher’s activities.  Classroom 


procedures are in place to cleanly focus 
most students on instruction.       


5 
The teacher is masterful at grabbing and 


keeping  all students’ attention.  His/her 
classroom contains an expansive wealth of 


strategies that engender engagement and 
high achievement.  This teacher may 


incorporate powerful technology tools, 


give dynamic presentations, appeal to 
multiple intelligences, incorporate 


precision partnering and/or cooperative 
learning, manage peer tutoring, share 


dramatic activities, offer compelling 
storytelling, facilitate problem-based 


projects, and more.  The bottom line is 


that students feel connected to the 
material and motivated by the teacher’s 


activities.  Classroom procedures are in 
place to seamlessly focus all students on 


instruction.   







Monitors, adjusts, and differentiates using formal assessment data 
The teacher collects data from grade level appropriate quizzes, tests, and assignments . . . then uses the data to modify whole-class instruction AND differentiate on an individual level.  Students receive 
regular communication about what they have and haven’t mastered and are given appropriate support to achieve unmet objectives.  
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TThhee  tteeaacchheerr  ddooeess  nnoott  ccoolllleecctt  ffoorrmmaall  


aasssseessssmmeenntt  ddaattaa..    DDaattaa  iiss  nnoott  uusseedd  ttoo  ddrriivvee  


iinnssttrruuccttiioonn  iinn  aannyy  ccoommpprreehheennssiivvee  ffaasshhiioonn..    


TThhee  tteeaacchheerr  ffaaiillss  ttoo  ccoollllaabboorraattee  wwiitthh  


ccoolllleeaagguueess  aabboouutt  ssttuuddeenntt  aacchhiieevveemmeenntt  aanndd  


ddooeess  nnoott  sseeeekk  bbeesstt  pprraaccttiicceess  ttoo  iinnccoorrppoorraattee  


iinnttoo  hhiiss//hheerr  iinnssttrruuccttiioonnaall  rreeppeerrttooiirree..      
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TThhee  tteeaacchheerr  ssttrruugggglleess  ttoo  ccoolllleecctt  ffoorrmmaall  


aasssseessssmmeenntt  ddaattaa,,  aannaallyyzzee  iitt  pprrooppeerrllyy,,  oorr  


aacctt  oonn  iitt  iinnssttrruuccttiioonnaallllyy..    TThhee  tteeaacchheerr  


oofftteenn  mmiissttaakkeennllyy  eeqquuaatteess  hhooww  mmaatteerriiaall  


wwaass  ttaauugghhtt  wwiitthh  aauuttoommaattiicc  ssttuuddeenntt  


lleeaarrnniinngg..    TThhee  tteeaacchheerr  oonnllyy  


ccoommmmuunniiccaatteess  wwiitthh  ssttuuddeennttss  aabboouutt  


aacchhiieevveemmeenntt,,  bbuutt  tthhiiss  iiss  ttyyppiiccaallllyy  


pprreesseenntteedd  aass  aa  ffiinnaall  rreessuulltt  rraatthheerr  tthhaann  aass  


aaccttiioonnaabbllee  ddaattaa..    TThhee  tteeaacchheerr  ddooeessnn’’tt  


ccoollllaabboorraattee  wwiitthh  hhiiss//hheerr  ddeeppaarrttmmeenntt  oorr  


aaddmmiinniissttrraattiioonn  rreegguullaarrllyy  aabboouutt  


aasssseessssmmeenntt  aanndd  aacchhiieevveemmeenntt  aanndd  sseeeemmss  


ccoonntteenntt  wwiitthh  mmaaiinnttaaiinniinngg  tthhee  iinnssttrruuccttiioonnaall  


ssttaattuuss  qquuoo  ooff  hhiiss//hheerr  ccllaassssrroooomm  ..  ..  ..  


rreeggaarrddlleessss  ooff  aacchhiieevveemmeenntt  ddaattaa..  
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TThhee  tteeaacchheerr  ccoolllleeccttss  ddaattaa  eeaacchh  tteerrmm  ffrroomm  


ggrraaddee  lleevveell  aapppprroopprriiaattee  qquuiizzzzeess,,  tteessttss,,  aanndd  


aassssiiggnnmmeennttss  aanndd  uusseess  tthhee  ddaattaa  ttoo  mmooddiiffyy  


wwhhoollee--ccllaassss  aanndd  iinnddiivviidduuaalliizzeedd  iinnssttrruuccttiioonn..    


TThhee  tteeaacchheerr  oofftteenn  ccoommmmuunniiccaatteess  wwiitthh  


ssttuuddeennttss  aanndd  ddeeppaarrttmmeennttaall  ccoolllleeaagguueess  aabboouutt  


wwhhaatt  ssttuuddeennttss  hhaavvee  aanndd  aarree  ssttrruugggglliinngg  ttoo  


mmaasstteerr..    TThhee  tteeaacchheerr  ssoommeettiimmeess  aannaallyyzzeess  


ddaattaa  wwiitthh  hhiiss//hheerr  iinnssttrruuccttiioonnaall  tteeaamm  aanndd  


ssoommeettiimmeess  sseeeekkss  ttoo  iimmpprroovvee  iinnssttrruuccttiioonn  aanndd  


iinnccoorrppoorraattee  bbeetttteerr  tteeaacchhiinngg  mmeetthhooddss  ttoo  


bboooosstt  ssttuuddeenntt  aacchhiieevveemmeenntt..  
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TThhee  tteeaacchheerr  ccoolllleeccttss  ddaattaa  wweeeekkllyy  ffrroomm  ggrraaddee  


lleevveell  aapppprroopprriiaattee  qquuiizzzzeess,,  tteessttss,,  aanndd  


aassssiiggnnmmeennttss  aanndd  uusseess  tthhee  ddaattaa  ttoo  mmooddiiffyy  


wwhhoollee--ccllaassss  aanndd  iinnddiivviidduuaalliizzeedd  iinnssttrruuccttiioonn..    


TThhee  tteeaacchheerr  oofftteenn  ccoommmmuunniiccaatteess  wwiitthh  


ssttuuddeennttss,,  ddeeppaarrttmmeennttaall  ccoolllleeaagguueess,,  aanndd  


aaddmmiinniissttrraattiioonn  aabboouutt  wwhhaatt  ssttuuddeennttss  hhaavvee  


aanndd  aarree  ssttrruugggglliinngg  ttoo  mmaasstteerr..    TThhee  tteeaacchheerr  


oofftteenn  aannaallyyzzeess  ddaattaa  wwiitthh  hhiiss//hheerr  


iinnssttrruuccttiioonnaall  tteeaamm  aanndd  iiss  rreegguullaarrllyy  sseeeekkiinngg  


ttoo  iimmpprroovvee  iinnssttrruuccttiioonn  aanndd  iinnccoorrppoorraattee  


bbeetttteerr  tteeaacchhiinngg  mmeetthhooddss  ttoo  bboooosstt  ssttuuddeenntt  


aacchhiieevveemmeenntt..  


5 
The teacher collects data daily from grade 


level appropriate quizzes, tests, and 
assignments and uses the data to modify 
whole-class and individualized instruction.  


The teacher regularly communicates with 
students, parents, departmental 


colleagues, and administration about what 
students have and are struggling to 


master.  The teacher regularly analyzes 


data with his/her instructional team and is 
constantly seeking to improve instruction 


and incorporate better teaching methods 
to boost student achievement. 


Monitors, adjusts, and differentiates using informal assessment data 
The teacher has students explain concepts and assignments to each other.  Students are required to provide live, grade level appropriate feedback (CPS systems, thumbs up/down, multiple choice 
cards, etc) to show understanding during instruction.  Students may be asked to repeat instructions to the teacher or each other.     


1 


This teacher has no system in place to 
informally assess student understanding 


during or after teaching.  The lack of 
informal data makes a state of confusion 


and chaos the status quo in this classroom 
and prevents students from completing 


work.  The teacher does not use informal 


feedback to guide instruction. 


2 


This teacher has a limited system in 
place to informally assess student 


understanding during or after teaching.  
The lack of informal data collection often 


creates confusion and frustration in this 
classroom and prevents students from 
tackling independent work effectively.  


The teacher sometimes uses informal 
feedback to re-teach the whole group. 


3 


This teacher has an adequate system in 
place to informally assess student 


understanding during or after teaching.  
These strategies allow the teacher to 


identify and address lack of understanding 
as students work, as students often 


encounter confusion as they attempt to 


complete independent work.  The teacher 
sometimes uses informal feedback to re-


teach the whole group or individuals. 


4 


This teacher has a solid system in place to 
informally assess student understanding 


while teaching.  These strategies are 
effective and preventative in nature, so 


students are able to successfully tackle 
independent work without confusion.  The 
teacher regularly uses informal feedback to 


re-teach the whole group, small groups, and 
individuals. 


5 


This teacher has a comprehensive system 
in place to informally assess student 


understanding while teaching.  These 
strategies are fail-proof 


Students are able to successfully tackle 
independent work without confusion. 


The teacher always uses informal feedback 


to re-teach the whole group, small groups, 
and individuals and modify future 


instruction. 


Collaborates openly and regularly 
The teacher projects a true ‘growth mindset’ by always striving to improve and grow.  He/she collaborates regularly with peers/coaches/administration about student learning, curriculum, &  instruction, 
then responds in word and action to improve instructional skill.  The teacher pursues individualized professional development that is meaningful to his/her practice and works cooperatively with others. 
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TThhiiss  tteeaacchheerr  hhaass  aa  ffiixxeedd  mmiinnddsseett  aanndd  iiss  


ddeeffeennssiivvee  aabboouutt  eexxpplloorriinngg  ggrroowwtthh  


ooppppoorrttuunniittiieess..    HHee//sshhee  nneevveerr  ccoollllaabboorraatteess  


iinn  aa  mmeeaanniinnggffuull  wwaayy  aabboouutt  ssttuuddeenntt  


lleeaarrnniinngg,,  ccuurrrriiccuulluumm,,  oorr  iinnssttrruuccttiioonn  wwiitthh  


ppeeeerrss..    TThhiiss  tteeaacchheerr  ffaaiillss  ttoo  ppaarrttiicciippaattee  iinn  


aallll  pprrooffeessssiioonnaall  ddeevveellooppmmeenntt  aaccttiivviittiieess  aanndd  


iiss  cclloosseedd  ooffff  ttoo  eexxpplloorriinngg  bbeetttteerr  pprraaccttiicceess  


ffoorr  hhiiss//hheerr  ccllaassssrroooomm..    TThhiiss  tteeaacchheerr  ddooeess  


nnoott  vvaalluuee  eevveenntt  oorr  eemmbbeeddddeedd  pprrooffeessssiioonnaall  


ddeevveellooppmmeenntt..  
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TThhiiss  tteeaacchheerr  ddeemmoonnssttrraatteess  mmoorree  ooff  aa  


ffiixxeedd  mmiinnddsseett  aanndd  bbeelliieevveess  tthhaatt  aa  ppooiinntt  


eexxiissttss  wwhheerree  ggrroowwtthh  iiss  nnoott  ppoossssiibbllee..    


HHee//sshhee  rraarreellyy  ccoollllaabboorraatteess  wwiitthh  ppeeeerrss  aanndd  


ccooaacchheess  iinn  aa  mmeeaanniinnggffuull  wwaayy  aabboouutt  


ssttuuddeenntt  lleeaarrnniinngg,,  ccuurrrriiccuulluumm,,  oorr  


iinnssttrruuccttiioonn..    TThhiiss  tteeaacchheerr  rreelluuccttaannttllyy  


ppaarrttiicciippaatteess  iinn  aallll  pprrooffeessssiioonnaall  


ddeevveellooppmmeenntt  aaccttiivviittiieess  aanndd  ffaaiillss  ttoo  


iinnccoorrppoorraattee  bbeetttteerr  pprraaccttiicceess  iinnttoo  hhiiss//hheerr  


ccllaassssrroooomm..    TThhiiss  tteeaacchheerr  wwoouulldd  pprreeffeerr  ttoo  


nnoott  bbee  bbootthheerreedd  bbyy  eevveenntt  oorr  eemmbbeeddddeedd  


pprrooffeessssiioonnaall  ddeevveellooppmmeenntt..  
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TThhiiss  tteeaacchheerr  uunnddeerrssttaannddss  tthhaatt  tthheerree  iiss  


aallwwaayyss  rroooomm  ttoo  ggrrooww  aanndd  iimmpprroovvee  oonn  oonnee’’ss  


pprraaccttiiccee..    HHee//sshhee  ccoollllaabboorraatteess  rreegguullaarrllyy  aanndd  


mmeeaanniinnggffuullllyy  wwiitthh  ppeeeerrss  aanndd  ccooaacchheess  aabboouutt  


ssttuuddeenntt  lleeaarrnniinngg,,  ccuurrrriiccuulluumm,,  aanndd  iinnssttrruuccttiioonn  


aanndd  aaccttss  oonn  mmoosstt  ooff  tthhoossee  ddiissccuussssiioonnss..    TThhiiss  


tteeaacchheerr  ppaarrttiicciippaatteess  iinn  aallll  pprrooffeessssiioonnaall  


ddeevveellooppmmeenntt  aaccttiivviittiieess  aanndd  iinnccoorrppoorraatteess  


ssoommee  bbeetttteerr  pprraaccttiicceess  iinnttoo  hhiiss//hheerr  


ccllaassssrroooomm..    TThhiiss  tteeaacchheerr  iiss  ccoonntteenntt  wwiitthh  tthhee  


pprrooffeessssiioonnaall  ddeevveellooppmmeenntt  pprroovviiddeedd  bbyy  tthhee  


sscchhooooll  ssiittee  aanndd  ddiissttrriicctt..  


44  


TThhiiss  tteeaacchheerr  uunnddeerrssttaannddss  tthhaatt  tthheerree  iiss  


aallwwaayyss  rroooomm  ttoo  ggrrooww  aanndd  iimmpprroovvee  uuppoonn  


oonnee’’ss  pprraaccttiiccee..    HHee//sshhee  ccoollllaabboorraatteess  


rreegguullaarrllyy  aanndd  mmeeaanniinnggffuullllyy  wwiitthh  ppeeeerrss,,  


ccooaacchheess,,  aanndd  aaddmmiinniissttrraattiioonn  aabboouutt  ssttuuddeenntt  


lleeaarrnniinngg,,  ccuurrrriiccuulluumm,,  aanndd  iinnssttrruuccttiioonn  aanndd  


aaccttss  oonn  mmoosstt  ooff  tthhoossee  ddiissccuussssiioonnss..    TThhiiss  


tteeaacchheerr  aaccttiivveellyy  ppaarrttiicciippaatteess  iinn  aallll  


pprrooffeessssiioonnaall  ddeevveellooppmmeenntt  aaccttiivviittiieess  aanndd  


eennssuurreess  tthhaatt  bbeetttteerr  pprraaccttiicceess  ttaakkee  hhoolldd  iinn  


hhiiss//hheerr  ccllaassssrroooomm  pprraaccttiiccee..    TThhiiss  tteeaacchheerr  


sseeeekkss  aaddddiittiioonnaall  pprrooffeessssiioonnaall    ggrroowwtthh  ffrroomm  


eexxtteerrnnaall  oorrggaanniizzaattiioonnss  tthhaatt  wwiillll  eennhhaannccee  


ssttuuddeenntt  lleeaarrnniinngg  iinn  hhiiss//hheerr  ccllaassssrroooomm..  


5 
This teacher understands that there is 


always room to grow and improve upon 
one’s practice.  He/she collaborates 


regularly and meaningfully with peers, 


coaches, and administration about student 
learning, curriculum, and instruction and 


acts on all of those discussions.  This 
teacher enthusiastically participates in all 
professional development activities and 


ensures that better practices take hold in 
his/her classroom practice.  This teacher 


strives to seek growth from institutions 
outside of the district/school and  leads 
site or district professional development 


sessions or serves as a valuable mentor. 







Sets the physical stage for learning  
The teacher designs and maintains a physical classroom that supports learning in both aesthetic and function. Seating arrangements maximize supervision and data collection.  Minimal space is taken up 
by teacher desk and storage, as room for student learning and movement takes priority.  The classroom walls hold rich instructional materials and a variety of student-created models for class 
assignments.  The room is streamlined so that it is not visually distracting to students who struggle maintaining attention.  The room is also organized, orderly, and clean so that the teacher 
communicates a subtext of professionalism, competence, and pride.  Students are seated to best facilitate learning and technology is situated so that it can be easily used and seen by all.  


11  


TThhiiss  tteeaacchheerr’’ss  ccllaassssrroooomm  iiss  aaeesstthheettiiccaallllyy  


aanndd  ffuunnccttiioonnaallllyy  uunnaacccceeppttaabbllee..    SSttuuddeenntt  


sseeaattiinngg  pprroovviiddeess  vveerryy  lliittttllee  ssuuppeerrvviissiioonn  aanndd  


ddaattaa  ccoolllleeccttiioonn  aanndd  ffaaiillss  ttoo  pprroovviiddee  ffooccuuss  


ttoowwaarrdd  kkeeyy  iinnssttrruuccttiioonnaall  aarreeaass..    AAnn  


aabbuunnddaannccee  ooff  ccllaassssrroooomm  ssppaaccee  iiss  


ccoonnssuummeedd  bbyy  tteeaacchheerr  ddeesskk//ssttoorraaggee,,  aanndd  


tthhiiss  iimmppeeddeess  ssttuuddeenntt  lleeaarrnniinngg..    WWaallllss  llaacckk  


iinnffoorrmmaattiivvee  iinnssttrruuccttiioonnaall  mmaatteerriiaallss  oorr  


mmooddeellss,,  aanndd  tthheeyy  nneevveerr  cchhaannggee  ttoo  ssuuppppoorrtt  


ccoouurrsseess  aanndd//oorr  ssttuuddeennttss..    TThhee  rroooomm  iiss  


ddiisshheevveelleedd  aanndd  ddiirrttyy..    IItt  mmaayy  bbee  ‘‘oovveerr--


ddeeccoorraatteedd’’  ttoo  tthhee  ppooiinntt  ooff  ddiissttrraaccttiioonn..  


22  


TThhee  tteeaacchheerr’’ss  ccllaassssrroooomm  iiss  aaeesstthheettiiccaallllyy  


aanndd  ffuunnccttiioonnaallllyy  uunnaacccceeppttaabbllee..    SSttuuddeenntt  


sseeaattiinngg  pprroovviiddeess  lliimmiitteedd  ssuuppeerrvviissiioonn  aanndd  


ddaattaa  ccoolllleeccttiioonn  aanndd  iiss  nnoott  ffooccuusseedd  eennoouugghh  


aarroouunndd  kkeeyy  iinnssttrruuccttiioonnaall  llooccaattiioonnss..    TToooo  


mmuucchh  ssppaaccee  iiss  ttaakkeenn  uupp  bbyy  tteeaacchheerr  


ddeesskk//ssttoorraaggee,,  aanndd  tthhiiss  iimmppaaiirrss  rroooomm  ffoorr  


ssttuuddeenntt  lleeaarrnniinngg..    WWaallllss  llaacckk  iinnffoorrmmaattiivvee  


iinnssttrruuccttiioonnaall  mmaatteerriiaallss  oorr  mmooddeellss,,  aanndd  


tthheeyy  rraarreellyy  cchhaannggee  ttoo  ssuuppppoorrtt  ccoouurrsseess  


aanndd//oorr  ssttuuddeennttss..    TThhee  rroooomm  iiss  


ddiissoorrggaanniizzeedd  aann  uunncclleeaann..    IItt  mmaayy  bbee  


‘‘oovveerr--ddeeccoorraatteedd’’  ttoo  tthhee  ppooiinntt  ooff  


ddiissttrraaccttiioonn..  


33  


TThhiiss  tteeaacchheerr’’ss  ccllaassssrroooomm  iiss  aaeesstthheettiiccaallllyy  aanndd  


ffuunnccttiioonnaallllyy  aacccceeppttaabbllee..    SSttuuddeenntt  sseeaattiinngg  


pprroovviiddeess  aavveerraaggee  ssuuppeerrvviissiioonn  aanndd  ddaattaa  


ccoolllleeccttiioonn  aanndd  iiss  ssoommeewwhhaatt  ffooccuusseedd  aarroouunndd  


kkeeyy  iinnssttrruuccttiioonnaall  aarreeaass..    SSiiggnniiffiiccaanntt  ssppaaccee  iiss  


ttaakkeenn  uupp  bbyy  tteeaacchheerr  ddeesskk//ssttoorraaggee  rreedduucciinngg  


rroooomm  ffoorr  lleeaarrnniinngg..    WWaallllss  hhoolldd  ssoommee  


iinnffoorrmmaattiivvee  iinnssttrruuccttiioonnaall  mmaatteerriiaallss,,  aalltthhoouugghh  


aa  lliimmiitteedd  aammoouunntt  ooff  ssttuuddeenntt  mmooddeellss  aarree  


ppoosstteedd..    PPoorrttiioonnss  ooff  tthhee  ccllaassssrroooomm  wwaallllss  aarree  


ssoommeettiimmeess  cchhaannggeedd  ttoo  ssuuppppoorrtt  tthhee  ccoouurrssee  


aatt  hhaanndd..    TThhee  rroooomm  iiss  oorrggaanniizzeedd,,  oorrddeerrllyy,,  


aanndd  cclleeaann..    IItt  hhaass  nnoott  bbeeeenn  ‘‘oovveerr--ddeeccoorraatteedd’’  


ttoo  tthhee  ppooiinntt  ooff  ddiissttrraaccttiioonn  


44  


TThhiiss  tteeaacchheerr’’ss  ccllaassssrroooomm  iiss  aaeesstthheettiiccaallllyy  aanndd  


ffuunnccttiioonnaallllyy  aappppeeaalliinngg..    SSttuuddeenntt  sseeaattiinngg  


mmoossttllyy  mmaaxxiimmiizzeess  ssuuppeerrvviissiioonn  aanndd  ddaattaa  


ccoolllleeccttiioonn  aanndd  iiss  ffooccuusseedd  aarroouunndd  kkeeyy  


iinnssttrruuccttiioonnaall  llooccaattiioonnss..    SSoommee  ssppaaccee  iiss  


aallllooccaatteedd  ffoorr  tteeaacchheerr  ddeesskk//ssttoorraaggee  bbeeccaauussee  


rroooomm  ffoorr  ssttuuddeenntt  lleeaarrnniinngg  ttaakkeess  pprriioorriittyy..    


WWaallllss  hhoolldd  iinnffoorrmmaattiivvee  iinnssttrruuccttiioonnaall  


mmaatteerriiaallss  aanndd  ssttuuddeenntt  wwoorrkk  mmooddeellss  tthhaatt  aarree  


cchhaannggeedd  ssoommeettiimmeess  ttoo  ssuuppppoorrtt  tthhee  ccoouurrsseess  


aatt  hhaanndd..    TThhee  rroooomm  iiss  wweellll--oorrggaanniizzeedd,,  


oorrddeerrllyy,,  cclleeaann,,  aanndd  ssttrreeaammlliinneedd..    IItt  hhaass  nnoott  


bbeeeenn  ‘‘oovveerr--ddeeccoorraatteedd’’  ttoo  tthhee  ppooiinntt  ooff  


ddiissttrraaccttiioonn..  


5 
This teacher’s classroom is aesthetically 


and functionally excellent.  Student seating 


maximizes supervision and data collection 
and is focused around key instructional 


locations.  Very little space is allocated for 
teacher desk/storage because room for 


student learning takes priority.  Walls hold 
rich instructional materials and student 


work models that are changed regularly to 


support the students and curriculum at 
hand.  The room is meticulously 


organized, orderly, clean, and streamlined.  
It has not been ‘over-decorated’ to the 


point of distraction.   


Sets the emotional stage for learning and builds relationships 
The teacher designs and supports an environment that is safe, nurturing, structured, and conducive to learning.  The teacher is encouraging to all students and actively builds relationships with students 
that are productive and positive.  The teacher leverages relationships to encourage pro-social behavior in contexts outside of the classroom (both on and off campus).   The teacher actively uses 
innovative strategies to motivate unmotivated students and prevents or internally handles minor class management issues effectively.  


11  


The teacher fails to create a classroom 


culture that is safe, nurturing, structured, 
and conducive to learning for all students.  


The teacher is never encouraging to 
students and does not actively attempt to 
build productive relationships with them.  


The teacher takes no responsibility for 
motivating unmotivated students and is 


not able, through strong relationships, to 
prevent or manage a preponderance of 


classroom management or discipline issues 


effectively.  


22  
The teacher fails to create a classroom 


culture that is safe, nurturing, structured, 
and conducive to learning for most.  The 


teacher rarely encourages most students 
and does not actively build productive 
relationships with them.  The teacher 


takes very little responsibility for 
motivating unmotivated students and is 


not able, through strong relationships, to 
prevent or manage a significant amount 


of classroom management or discipline 
issues effectively.  


33  
The teacher creates a classroom culture 


that is safe, nurturing, structured, and 
conducive to learning.  The teacher is 


sometimes encouraging to all students and 
actively and builds mostly positive, 


productive relationships with them.  The 


teacher takes some responsibility for 
motivating unmotivated students and is able 


to prevent or manage the majority of 
classroom management or discipline issues 


effectively.  


44  


The teacher creates a classroom culture 


that is very safe, nurturing, structured, and 
conducive to learning.  The teacher is 


encouraging to all students and effectively 
builds positive, productive relationships with 


them.  The teacher leverages his/her 


relationships to encourage pro-social 
behavior outside of the classroom walls.  


The teacher takes responsibility for 
motivating unmotivated students and is able 


to prevent or manage most classroom 
management or discipline issues effectively.  


5 
The teacher creates a classroom culture 


that is overwhelmingly safe, nurturing, 
structured, and conducive to learning.  


The teacher is unfailingly encouraging to 
all students and effectively builds positive, 


productive relationships with them.  


He/she leverages relationships to the  
classroom walls.  He/she takes 


responsibility for motivating unmotivated 
students and is able to prevent or manage 


nearly all classroom management or 
discipline issues effectively. 


Focuses on learning more than teaching 
Although cognizant of instructional materials and strategies, the teacher’s written plans and classroom management provide such a solid foundation for instruction that they are free to seriously focus on  
measuring how well students are grasping the material.   


11  


The teacher’s written plans lack the 
strength to help this teacher be data-drive.  


This teacher is not aware of what most 


students know (and don’t know), so 
he/she never uses that information to 


guide whole-class, small-group, and 
individual instruction.  This teacher has 


shown an unacceptable ability to monitor 


student learning and manage his/her own 
classroom activities.  


22  


The teacher’s written plans and live 
instructional skills are not adequate 
enough for this teacher to be able to 


properly assess students and use that 
data to drive instruction.  This teacher is 


unaware of what most students know 
(and don’t know), and he/she rarely uses 
achievement data to guide whole-class, 


small-group, and individual instruction.  
This teacher is not  mindful of monitoring 


student learning and often struggles with 
classroom management  


33  


The teacher’s written plans and live 
instructional skills are adequate enough that 
this teacher is able to direct some focus on 


informally and formally assessing students 
and using that data to drive instruction.  


This teacher is aware of what most students 
know (and don’t know), and he/she 


sometimes uses that information to guide 


whole-class, small-group, and individual 
instruction.  This teacher is not as mindful 


of monitoring student learning as his/her 
own activities.  


44  


The teacher’s written plans and live 
instructional skills are strong enough that 
this teacher is able to focus on informally 


and formally assessing students and using 
that data to drive instruction.  This teacher 


is completely aware of what nearly every 
student know (and doesn’t know), and 
he/she uses that information to guide 


whole-class, small-group, and individual 
instruction.  This teacher is almost as 


mindful of monitoring student learning as 
his/her own activities.  


5 


The teacher’s written plans and live 
instructional skills are so masterful that 


this teacher is able to focus on informally 


and formally assessing students and using 
that data to drive instruction.  This teacher 


is completely aware of what every student 
know (and doesn’t know), and he/she 


uses that information to guide whole-class, 


small-group, and individual instruction.  
This teacher is equally mindful of 


monitoring student learning and his/her 
own activities. 







CCoorree  EExxppeeccttaattiioonnss    


AArreeaa  ooff  EEvvaalluuaattiioonn      


BBAASSEELLIINNEE  RREEQQUUIIRREEMMEENNTTSS 
Special education compliance 
Teacher completes special education paperwork by deadlines.  Teacher makes necessary modifications and accommodations for all special needs students in every class taught.  Teacher communicates 
proactively with parents, students, and SPED coordinator 


1 


Special education paperwork is always 
submitted after deadlines or is not 


submitted at all.  Paperwork is frequently 


incomplete and/or incorrect.  This teacher 
has demonstrated outright refusal to make 


reasonable modifications and 
accommodations for some special 


education students as outlined by their IEP 
and/or 504.  The teacher is discouraging to 
most special education students and fails 


to motivate them by providing modified 
work.  The teacher only communicates 


with students and the SPED coordinator 
about instructional challenges after a 


complain.  The teacher is never open to 


implementing workable solutions provided 
by the coordinator, coach, or 


administration.  This teacher 
communicates an unwillingness to comply 


with federal legislation. 


2 


Most special education paperwork is 
submitted after deadlines and is 


sometimes incomplete and/or incorrect.  


This teacher has demonstrated 
reluctance to make reasonable 


modifications and accommodations for 
some special education students as 


outlined by their IEP and/or 504.  The 
teacher is not overtly encouraging to all 
special education students and fails to 


motivate them by providing modified 
work.  The teacher only communicates 


with students and the SPED coordinator 
about students experiencing alarming 


attendance and/or achievement 


challenges after a complaint.  The 
teacher is rarely open to implementing 


workable solutions provided by the 
coordinator, coach, or administration that 


are in the best interest of the student. 


3 


The majority of special education paperwork 
is submitted by deadlines and is completed 
and correct.  This teacher makes reasonable 


modifications and accommodations for all 
special education students as outlined by 


their IEP and/or 504.  The teacher is 
encouraging to all special education 


students and motivates them by providing 
modified work.  The teacher communicates 


regularly with students and the SPED 


coordinator about students experiencing 
alarming attendance and/or achievement 


challenges.  The  teacher is open to  
implementing workable solutions provided 


by the coordinator, coach,  or 


administration that are in the best interest 
of the student. 


4 


Most special education paperwork is 
submitted by deadlines and is thorough and 
correct.  This teacher prepares in advance 


to make modifications and accommodations 
for all special education students as outlined 


by their IEP and/or 504.  The teacher is 
encouraging to all special education 


students and motivates them by providing 
modified work.  The teacher communicates 
regularly with all special education parents, 


students, and the SPED coordinator about 
students experiencing significant attendance 


and/or achievement challenges.  Most of the 
time, the teacher seeks to find and 


implement workable solutions that are in 


the best interest of the student. 


5 


All special education paperwork is 
submitted by deadlines and is thorough 
and correct.  This teacher prepares in 


advance to make modifications and 
accommodations for all special education 


students as outlined by their IEP and/or 
504.  The teacher is encouraging to all 


special education students and motivates 
them by providing appropriately tailored 


work.  The teacher communicates 


proactively with all special education 
parents, students, administration, and the 


SPED coordinator about students 
experiencing limited attendance and/or 
achievement challenges.  The teacher 


always seeks to find and implement 
workable solutions that are in the best 


interest of the student.  


ELL compliance 
Teacher makes content comprehensible for ELL students and provides modifications and support to foster their success.  Teacher completes  
necessary ELL paperwork by given deadlines. 


1 
Paperwork is always submitted after 


deadlines or is not submitted at all.  Once 


submitted, paperwork is frequently 
incomplete and/or incorrect.  This teacher 


has demonstrated outright refusal to make 
reasonable modifications and 


accommodations for all ELL students as 


outlined by the census.  The teacher is 
discouraging to most ELL students and 


fails to motivate them by providing 
modified work.  The teacher never 


communicates with students or the ELL 
coordinator/facilitator about students 


experiencing alarming attendance and/or 


achievement challenges.  The teacher is 
never open to implementing workable 


solutions provided by the coordinator, 
coach, facilitator, or administration.  This 
teacher communicates an unwillingness to 


comply with federal legislation. 


2 
Most ELL paperwork is submitted after 
deadlines and is sometimes incomplete 


and/or incorrect.  This teacher has 
demonstrated reluctance to make 


reasonable modifications and 
accommodations for some ELL students 
as outlined by the census.  The teacher 


is not overtly encouraging to all ELL 
students and fails to motivate them 


through tailored and supported work.  
The teacher only communicates with 


students and the coordinator/facilitator 
about students experiencing alarming 


attendance and/or achievement 


challenges after a complaint or flag.  The 
teacher is rarely open to implementing 


workable solutions provided by the 
coordinator, facilitator, coach, or 


administration. This teacher may have an 


unwillingness to comply with federal 
legislation, or make lack the skill to.. 


3 
The majority of ELL paperwork is submitted 
by deadlines and is completed and correct.  


This teacher makes reasonable 
modifications and accommodations for all 


ELL students as outlined by the census.  
The teacher is encouraging to all ELL 


students and motivates them by providing 


appropriately tailored and supported work.  
The teacher communicates regularly with all 


ELL students and the ELL 
coordinator/facilitator about students 


experiencing limited attendance and/or 
achievement challenges.  The teacher is 
open to implementing workable solutions 


provided by the coach, facilitator, or 
coordinator that are in the best interest of 


the student. 


4 
Most ELL paperwork is submitted by 


deadlines and is thorough and correct.  This 


teacher prepares in advance to make 
modifications and accommodations for all 


ELL students as outlined by the census.  
The teacher is encouraging to all ELL 


students and motivates them by providing 


appropriately tailored and supported work.  
The teacher communicates regularly with all 


ELL parents, students, and the ELL 
coordinator/facilitator about students 


experiencing limited attendance and/or 
achievement challenges.  The teacher 
usually seeks to find and implement 


workable solutions that are in the best 
interest of the student. 


5 
All ELL paperwork is submitted by 


deadlines and is thorough and correct.  


This teacher prepares in advance to make 
modifications and accommodations for all 


ELL students as outlined by the census.  
The teacher is encouraging to all ELL 


students and motivates them by providing 


appropriately tailored and supported work.  
The teacher communicates proactively 


with all ELL parents, students, 
administration, and the ELL 


coordinator/facilitator about students 
experiencing limited attendance and/or 
achievement challenges.  The teacher 


always seeks to find and implement 
workable solutions that are in the best 


interest of the student. 







Professionalism and risk avoidance  
The teacher behaves, in word and action, in a professional manner at all times with both internal and external stakeholders.  Healthy boundaries are drawn between teacher and student that foster 
positive, productive relationships.  Teacher follows all school and company guidelines regarding transport, social media, and communication.  Conduct during staff meetings, parent meetings, 
professional development sessions, and classroom instruction is polished, controlled, positive, and professional.  The teacher protects confidentiality and interacts with all stakeholders in a respectful, 
productive manner. 


1 
This  teacher lacks professionalism in 


his/her words or actions.  He/she is able to 
build relationships with students and does 
not draw clear enough boundaries around 


their ‘adult’ role.  The teacher fails to 
comply with most risk-management 


policies of the school regarding transport, 
social media, and communication.  During 


staff meetings, parent meetings, 
professional development sessions, and 


classroom instruction, this teacher fails to 


carry him/herself with acceptable conduct.  
This teacher has intentionally shared 


confidential information regarding students 
or peers with inappropriate parties with 
malice.   It is typical for this teacher to 


engage other stakeholders in a 
disrespectful, unproductive manner. 


2 
At times, this teacher lacks 


professionalism in his/her words or 
actions.  He/she is able to build 


relationships with students, but may not 


draw clear enough boundaries around 
their ‘adult’ role.  The teacher complies 


with most risk-management policies of 
the school regarding transport, social 


media, and communication.  During staff 
meetings, parent meetings, professional 
development sessions, and classroom 


instruction, this teacher sometimes 
carries him/herself with acceptable 


conduct.  This teacher has intentionally 
shared confidential information regarding 


students or peers with inappropriate 


parties.   At times, this teacher engages 
other stakeholders in a disrespectful, 


unproductive manner. 


3 
This teacher behaves with the 


professionalism almost most of the time.  
He/she is able to build relationships with 
students without compromising healthy 


teacher/student boundaries.  The teacher 
complies with all risk-management policies 


of the school regarding transport, social 
media, and communication.  During staff 


meetings, parent meetings, professional 
development sessions, and classroom 


instruction, this teacher carries him/herself 


with acceptable conduct.  This teacher could 
be more mindful of safeguarding 


confidential information of parents, 
students, and peers, but has not 


intentionally shared confidential information 


directly.  This teacher engages other 
stakeholders in a respectful, productive 


manner. 


4 
This teacher behaves with the utmost 


professionalism almost exclusively.  He/she 
is able to build effective relationships with 
students without compromising healthy 


teacher/student boundaries.  The teacher 
complies with all risk-management policies 


of the school regarding transport, social 
media, and communication and 


communicates proactively with 
administration when aware of a potentially 
damaging situation.  During staff meetings, 


parent meetings, professional development 
sessions, and classroom instruction, this 


teacher carries him/herself with polished 
conduct.  This teacher is makes every 


attempt  to safeguard confidential 


information of parents, students, and peers.  
This teacher almost always engages other 


stakeholders in a respectful, productive 
manner. 


5 
This teacher behaves with the utmost 


professionalism at all times.  He/she is 
able to build strong relationships with 


students without compromising healthy 


teacher/student boundaries.  The teacher 
complies with all risk-management policies 


of the school regarding transport, social 
media, and communication and 


communicates proactively with 
administration when aware of a potentially 


damaging situation.  During staff 


meetings, parent meetings, professional 
development sessions, and classroom 


instruction, this teacher carries him/herself 
with admirable conduct.  This teacher is 
always mindful  to safeguard confidential 


information of parents, students, and 
peers.  This teacher always engages other 


stakeholders in a respectful, productive 
manner. 


Operational support 
Teacher provides wholehearted operational support to the front office.  Attendance policies, grading deadlines, and other criteria are met. 


1 
The teacher always makes attendance 


errors in Schoolmaster and is frequently 
tardy in doing so.  As a rule, this teacher 


never checks to see that his/her rosters 
are correct.  He/she rarely submits make-


up time documentation on time and 


consistently fails to comply with most 
make-up time policies.  Grading deadlines 


are not met for SchoolMaster, Gradebook, 
Snapgrades, and PASS to facilitate timely 


and accurate communication with students 


and parents.  45 Day Screens are never 
given to office managers by due dates, 


and HR documentation is always not 
provided to office managers.  


Reimbursement receipts are not properly 


submitted the first time, requiring 
additional processing work.  Parent contact 


documentation is never turned in.  This 
teacher fails to use the ‘Guidance’ portion 


of Schoolmaster effectively.   
There is always a need to track this 
teacher down to collect necessary 


operational information. 


2 
The teacher makes attendance errors in 


Schoolmaster and is frequently tardy in 
doing so.  Sometimes this teacher checks 


to see that his/her rosters are correct.  
He/she submits some make-up time 


documentation on time and consistently 


fails to comply with most make-up time 
policies.  Most grading deadlines are not 


met for SchoolMaster, Gradebook, 
Snapgrades, and PASS to facilitate timely 


and accurate communication with 


students and parents.  Some 45 Day 
Screens are given to office managers by 


due dates, and HR documentation is 
regularly not provided to office 


managers.  Reimbursement receipts are 


not properly submitted the first time, 
requiring additional processing work.  


Parent contact documentation is rarely 
turned in.  This teacher fails to use the 


‘Guidance’ portion of Schoolmaster 
effectively.  There is regularly a need to 


track this teacher down to collect 


necessary operational information. 


3 
The teacher enters attendance nearly-


perfectly into Schoolmaster in a timely 
fashion most of the time.  Most of the time, 


this teacher checks to see that his/her 
rosters are correct and alerts the office 
immediately when discrepancies occur.  


He/she submits most make-up time 
documentation on time and complies with 


most make-up time policies.  Most grading 
deadlines are met for SchoolMaster, 


Gradebook, Snapgrades, and PASS to 


facilitate timely and accurate 
communication with students and parents.  


Most 45 Day Screens are given to office 
managers by due dates, and most HR 


documentation is proactively provided to 


office managers.  Most reimbursement 
receipts are properly submitted and parent 


contact documentation is turned in weekly.  
This teacher uses the ‘Guidance’ portion of 


Schoolmaster effectively.  There is 
sometimes a need to track this teacher 
down to collect necessary operational 


information.   


4 
The teacher correctly enters attendance into 


Schoolmaster in a timely fashion.  This 
teacher ensures his/her rosters are correct 


and alerts the office immediately when 
discrepancies occur.  He/she submits most 
make-up time documentation on time and 


complies with most make-up time policies.  
Most grading deadlines are met for 


SchoolMaster, Gradebook, Snapgrades, and 
PASS to facilitate timely and accurate 


communication with students and parents.  


Most 45 Day Screens are given to office 
managers by due dates, and most HR 


documentation is proactively provided to 
office managers.  Most reimbursement 


receipts are properly submitted and parent 


contact documentation is turned in weekly.  
This teacher communicates changes in 


parent/student contact information and uses 
the ‘Guidance’ portion of Schoolmaster 


effectively.  There is rarely any need to 
track this teacher down to collect necessary 


operational information.   


5 
The teacher correctly enters attendance 


into Schoolmaster in a timely fashion.  
This teacher ensures his/her rosters are 


correct and alerts the office immediately 
when discrepancies occur.  He/she submits 
all make-up time documentation on time 


and complies with all make-up time 
policies.  All grading deadlines are met for 


SchoolMaster, Gradebook, Snapgrades, 
and PASS to facilitate timely and accurate 
communication with students and parents.  


45 Day Screens are given to office 
managers by due dates, and all HR 


documentation is proactively provided to 
office managers.  All reimbursement 


receipts are properly submitted and parent 


contact documentation is turned in weekly.  
This teacher proactively communicates 


changes in parent/student contact 
information and uses the ‘Guidance’ 


portion of Schoolmaster effectively.  There 
is never any need to track this teacher 
down to collect necessary operational 


information.   







Support of site mission, vision, and culture 
TThhee  tteeaacchheerr  ppaarrttiicciippaatteess  iinn  aanndd  ssuuppppoorrttss  tthhee  oovveerraallll  mmiissssiioonn,,  vviissiioonn,,  aanndd  ccuullttuurree  ooff  tthhee  sscchhooooll..    TThhiiss  iiss  eevviiddeenntt  iinn  iinntteerraaccttiioonnss  wwiitthhiinn  aanndd  oouuttssiiddee  ooff  hhiiss//hheerr  ccllaassssrroooomm..    TThhee  tteeaacchheerr  wwiilllliinnggllyy  rreeaacchheess  


oouuttssiiddee  ooff  tthhee  ccllaassssrroooomm  ttoo  ssuuppppoorrtt  eennrriicchhmmeenntt  pprrooggrraammss,,  rreeccrruuiitt  tteeaacchheerrss  aanndd  ssttuuddeennttss,,  aanndd  bbuuiilldd  ssttrraatteeggiicc  ppaarrttnneerrsshhiippss  tthhaatt  bbeenneeffiitt  tthhee  ssttuuddeennttss,,  sscchhooooll,,  aanndd  ccoommmmuunniittyy..    TThhee  tteeaacchheerr  iiss  aabbllee  ttoo  ccrreeaattee  


ssaaffee,,  ppoossiittiivvee  ccllaassssrroooomm  cclliimmaatteess  iinn  lliinnee  wwiitthh  tthhee  sscchhooooll’’ss  oovveerraallll  mmiissssiioonn  tthhaatt  ooffffeerr  aann  ooppttiimmuumm  lleeaarrnniinngg  eennvviirroonnmmeenntt  ffoorr  aallll  ssttuuddeennttss..    TThhee  tteeaacchheerr  ssttrriivveess  ttoo  iinnssppiirree  aanndd  mmoottiivvaattee  aallll  ssttrruugggglliinngg  ssttuuddeennttss.. 
1 


There is significant disharmony between 
the mission, vision, and culture of the 


school and this teacher’s classroom. This 
teacher has not participated in added-


value activities for student/staff 


recruitment, community partnerships, or 
school improvement efforts.  Within 


his/her classroom, he/she creates a 
climate that fails to match the mission of 


the school.  This teacher doesn’t serve as a 


source of inspiration, motivation, or 
support for students in their high school 


and post-secondary endeavors. 
 


2 


There is a disconnect between the 
mission, vision, and culture of the school 


and this teacher’s classroom. This 
teacher is distanced from enrichment 
programs, shies away from recruiting 


teachers and students, and is confused 
about his/her role in supporting 


improvement efforts.  Within his/her 
classroom, he/she creates a climate that 
fails to match the mission of the school.  


This teacher doesn’t stretch beyond 
traditional expectations to inspire, 


motivate, or support many students in 
their high school and post-secondary 


endeavors. 


3 


This teacher adopts the mission, vision, and 
culture of the school both in and out of 


his/her classroom and demonstrates 
commitment to its success.  This teacher 


supports enrichment programs, helps recruit 


teachers and students, seeks partnerships 
between the school and other organizations, 


and supports improvement efforts.  Within 
his/her classroom, he/she creates a climate 


that matches the mission of the school.  


This teacher does an acceptable job of 
inspiring, motivating, and supporting many 


students in their high school and post-
secondary endeavors.   


4 


This teacher buys into the mission, vision, 
and culture of the school both in and out of 


his/her classroom and demonstrates a 
personal stake in its success.  This teacher 


supports enrichment programs, recruits 


teachers and students, builds partnerships 
between the school and other organizations, 


and helps lead improvement efforts.  Within 
his/her classroom, he/she creates a climate 


that matches the mission of the school.  


This teacher does a good job of inspiring, 
motivating, and supporting most students in 


their high school and post-secondary 
endeavors.   


5 


This teacher lives and breathes the 
mission, vision, and culture of the school 


both in and out of his/her classroom and 
demonstrates a personal stake in its 
success.  This teacher is viewed as a 


‘major player’ on the campus because 
he/she supports enrichment programs, 


recruits teachers and students, builds 
strong partnerships between the school 


and other organizations, and leads 


improvement efforts.  Within his/her 
classroom, he/she creates a climate that 


matches the mission of the school.  This 
teacher does an exceptional job of 


inspiring, motivating, and supporting all 
students in their high school and post-


secondary endeavors.   


 







Secondary Assessment Flow Chart 


 
 


 Summer/Registration Block 1 Block 2 Block 3 Block 4 


Internal Growth 
Measure for EVERY 
CLASS 


 
 
 


 
 
 
 
 


   


AIMS  
 
 


 
 
 
 
 


   


ATI-GALILEO 
Benchmark 
Assessment 


 
 
 


 
 
 
 
 


   


Clinical 
Reading/Math 
Intervention Tool 


  
 
 
 
 


   


AZELLA 
 
 
 
 
 


     


 
 
 
 
 
 
 
 


All non-English PHLOTEd students are to be tested AS SOON AS POSSIBLE.  Results should be used to schedule LEP 
students appropriately.   SAIS glitches aside, AZELLA can be easily hand-scored to aid program coordinators/facilitators 
in properly scheduling LEP students using their hand-scored data.  The low bar for testing is that non-English PHLOTE 
students must be given AZELLA within two weeks of enrollment.  All LEP students must have a usable AZELLA score for 
the beginning of the year and a March assessment to measure growth.   AZELLA can be given mid-year for exiting. 
program. 


 


End of 
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RWM 
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March 


RW 


 


Early 
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MS 


 


August 


RM 
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RM 


 


May 


RM 


 Sept to 
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FFBs 
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P
R
E 


P
R
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P
R
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T 
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O
S
T 


P
O
S
T 


P
O
S
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Aug 
30 


Jan 
31 
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30 


Optional: 


 


Enrollment 
placement 


testing 







 


TEST: Formative? Summative? WHO IS TESTED: 


Internal Growth 
Measure  
(pre & post course 
assessments) 


 
     Pre 
 


 
        Post 


 All students enrolled in the course at beginning and end.  All students who late-
enroll on their first day in course. 


AIMS    All sophomores in spring 


 All juniors and seniors, who have not met for any area, every fall and spring 
administration until they ‘meet’ or ‘exceed’ 


AZELLA     Enroll 
    admin 


     March 
     admin 


 All non-English PHLOTEd students, all LEP students at end of year, and any LEP 
student mid-year wishing to exit out of the program (remember: AZELLA in; 
AZELLA out) 


ATI/GALILEO     Aug &  
     Dec            
   admins 


       May 
      admin 


 All enrolled students for all three test dates who haven’t ‘met’ or ‘exceeded’ 


 ASSET/COMPASS/Pre-SAT plan for ‘meets’ and ‘exceeds’ students 
 


Clinical 
Reading/Math 
Intervention Tool 


 
         


  Students who fall FFB on AIMS or GALILEO math or reading 


 Students who are targeted by ATI intervention report for math or reading 


 Student/parent/teacher identification of struggling students for math or 
reading 


 
 


TEST: WHAT IT IS USED FOR: 


Internal Growth Measure 
(pre and post course assessments) 


 AZ State mandated teacher evaluations (40%-50%) 


 To demonstrate growth to AZ Charter Board for students who are not with us an 
entire calendar year for all exams or who do not participate in all exams (exceeders 
and high mobility) 


AIMS  AMO percentages for AYP determination 


 Graduation status of seniors 


AZELLA  To identify LEP students, measure their growth, and exit them out of the program 


 Growth percentages for AYP AMAO sub-group determination 


ATI/GALILEO  To predict how students will perform on AIMS and provide targeted interventions 
to increase AIMS achievement 


 To show growth to the AZ Charter Board 


Clinical Reading/Math Intervention Tool  To identify students in need of clinical remediation who FFB on grade-level tools  


 Through those programs, students will be provided instruction that is more 
appropriate for their ability level AND assessments that better measure their 
growth (ex: 1.5 GLE to 3.0 GLE reader is a HUGE growth, but achievement might 
not register on a full AIMS reading test yet. 
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EDHS is in a positive financial situation. It operated with a balance budget during the 2010-2011 School 


Year and we project that it will continue to operate with a balanced budget. 


Our fiscal year 2010 audit for El Dorado High School did show three audit findings. 


Finding #1 


We had a finding that was considered to be a significant deficiency in internal control over financial 


reporting that was not considered a material weakness. At that time the audit found that we did not 


have adequate procedures in place to ensure that payroll and related expenditures were recorded in the 


proper functional expense category and/or charged to the proper grant in the accounting records in a 


timely basis. 


In 2010 we added a new position to the finance department and did not update procedures to take into 


account the effect of adding a budget manager position. 


In order to ensure that this finding was a single time occurrence and not to be a repeated finding we 


enhanced our internal controls. The Grants Manager now reviews payroll and expenditure reporting on 


a monthly basis to review  coding. She ensures that all expenses are recorded in the proper functional 


expense category and charged to the appropriate grant when appropriate. All corrections are made on a 


monthly basis to ensure that we are compliant. In addition, the grants manager will review the past 


several payrolls on a monthly basis to make sure that all expenses were correctly recorded. All errors are 


immediately rectified and reported to both Academic Services and Finance administration. 


Finding #2 


One out of the twenty-five 45 day screening forms reviewed was not completed within the 45 days. 


Our internal controls consist of two office audits a year as well as an annual internal audit of special 


education records that review the timeliness of submission of 45 day screenings.  This topic is also 


reviewed in both office manager meetings and Special Education Coordinator meetings.  Ultimately the 


School Leader is held accountable for this in a compliance category on their annual performance review. 


The School Leader and Office Manager were both made aware of this finding. 


Finding #3 


One student was enrolled as a full-time student but was uploaded to SAIS as a part-time student. 


Our internal controls consist of two office audits a year and this student slipped by the check point. We 


will continue to do twice yearly internal audits and this School Leader and Office Manager were both  


informed of the impact of over and under reporting student part-time and full-time status. 
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Actual


FY 2010 FY 2011 FY 2012 FY 2013


ADM: 237.87 178.46 182.00 182.00


REVENUE


     State Equalization Assistance 1,294,503 1,224,925 1,233,982 1,233,982


     Classroom Site Fund 107,706 48,829 22,755 22,755


     Instructional Improvement Fund 8,019 6,592 5,000 5,000


     Federal Funds/Grants 474,090 147,802 110,064 110,064


     Other State Funds/Grants 0 0 0 0


     Food Service (e.g., NSLP, food sales) 33,216 31,264 50,000 50,000


     Extracurricular Tax Credits 0 720 0 0


     Contributions and Donations 0 65,000 0 0


     Fundraising 17,266 0 0 0


     Earnings on Investments 0 0 0 0


     Student Activities 0 0 0 0


     Kindergarten Tuition (Applies only to FY10 0 0 0 0


        & FY11 unless expanded by Legislature) 0 0 0 0


     Other 0 0 0 0


TOTAL REVENUE 1,934,800 1,525,131 1,421,801 1,421,801


EXPENSES


Instructional


     Salaries 415,123 290,136 310,480 310,480


     Payroll Taxes 46,120 33,570 31,048 31,048


     Employee Benefits 102,755 68,829 92,836 92,836


     Purchased Services (Consultants) 8,026 8,310 8,775 8,775


     Purchased Services (Special Education) 3,692 160 5,000 5,000


     Technology 26,670 69,225 2,374 2,500


     Textbooks/Curriculum/Library 31,492 39,392 30,000 30,000


     Instructional Supplies 28,494 11,192 10,000 10,000


     Professional Development 0 0 0 0


     Travel 137 61 0 0


     Other* 1,984 6,093 1,500 2,500


Total Instructional 664,492 526,967 492,013 493,139


Non-Instructional


     Salaries 361,695 303,077 257,551 257,551


     Payroll Taxes 43,632 34,664 25,755 25,755


     Employee Benefits 62,258 53,025 34,910 34,910


     Purchased Services 455,672 226,996 241,531 241,531


     Rent/Bond Payment 143,000 143,000 143,000 143,000


     Repairs and Maintenance 5,332 9,171 8,500 8,500


     Property, Casualty, Liability Insurance 4,601 10,346 10,300 10,300


     Interest/Property Taxes 0 0 0 0


     Communications 7,722 7,369 7,500 7,500


     Furniture and Other Equipment 11,501 6,750 6,750


     Note/Loan/Non-Facility Lease Payments 18,762 55,334 19,000 19,000


     Audit 6,500 6,500 6,500 6,500


     Legal 0 0 0 0


     Advertising/Marketing 7,331 10,170 16,500 16,500


     Travel 5,782 2,102 1,500 1,500


     Printing and Postage 3,252 2,780 1,500 1,500


     Supplies 20,680 28,829 37,229 37,500


     Food Service 31,950 41,756 52,881 52,881


     Transportation 73,171 59,601 45,000 45,000


     Student Activities 0 0 0 0


     Fees and Dues 2,613 982 3,300 3,300


     Other** 1,622 1,355 1,250 1,250


Total Non-Instructional 1,267,077 997,056 920,457 920,728


TOTAL EXPENSES*** 1,931,569 1,524,023 1,412,470 1,413,867


Increase (Decrease) in Net Assets 3,231 1,109 9,331 7,934


Net Assets, Beginning of Year 132,736 170,907 175,623 180,221


Net Assets, End of Year 170,907 175,623 180,221 183,451


ASSUMPTIONS/NOTES


*Instruction "Other" amount is allocated for school uniforms, student rewards, etc. 


**Non-Instructional "Other" amount is allocated for graduation decorations, staff rewards, etc. 


***SY2011 Total expenses decreased 21% due to decline in enrollment and subsequent revenue.


Projected Financial Information


Renewal Budget Plan
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Kelley, Kristin:Comment:


SY2010 Actual revenue as reported on CHAR report
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Kelley, Kristin:Comment:


SY2011 Projected State Equalization revenue
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Kelley, Kristin:Comment:


SY2012 Projected Revenue based on the released ADE budget worksheets
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Kelley, Kristin:Comment:


SY2013 Projected revenue based on the SY2012 revenue
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Kelley, Kristin:Comment:


SY2010 Actual Prop 301 Revenue
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SY2011 Projected Prop 301 Revenue
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Kelley, Kristin:Comment:


SY2012 Projected Prop 301 Revenue - based on $100/weighted student
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Kelley, Kristin:Comment:


SY2013 Projected Prop 301 Revenue - based on $100/weighted student
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Kelley, Kristin:Comment:


SY2010 Actual IIF Revenue
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Kelley, Kristin:Comment:


SY2011 Projected IIF Revenue
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Kelley, Kristin:Comment:


SY2012 Projected IIF Revenue based on previous years
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SY2012 Projected IIF Revenue based on previous years
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SY2010 Actual Federal Funds/Grants Revenue
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SY2011 Projected Federal Funds/Grants Revenue
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Kelley, Kristin:Comment:


SY2012 Projected Federal Funds/Grants Revenue based on guidance from the state
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SY2013 Projected Federal Funds/Grants Revenue based on guidance from the state
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SY2010 Actual NSLP and food sales revenue
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SY2011 Projected NSLP and food sales revenue
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SY2011 Projected Tax Credit revenue
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SY2011 Projected Contribution from Private Source
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SY2010 Actual fundraising revenue
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Kelley, Kristin:Comment:


Includes $42,000 for additional math teacher
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Includes $1,400 for additional math teacher
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Includes $12,600 for additional math teacher
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Kelley, Kristin:Comment:


Includes $400 for common core standards training
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Kelley, Kristin:Comment:


Includes $1,250 for Taskstream, $2,650 for Renaissance Learning Math, $1,440 for Galileo, $718 for Study Island





