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Five-Year Interval Report Back to reports st

AR1ZONA STATE BoArRD FOR CHARTER ScHoOOLS
Renewal Summary Review

Interval Report Details Hide Section
Report Date: 02/26/2015 Report Type: Renewal
Charter Contract Information Hide Section
Charter Corporate Name: Pinnacle Education - WMCB, Inc.
Charter CTDS: 07-89-20-000 Charter Entity ID: 79439
Charter Status: Open Contract Effective Date: 04/17/2001
Authorizer: ASBCS Contractual Days:
Number of Schools: 1 o Pinnacle Charter High School-Tempe East: 144
Charter Grade Configuration: 9-12 Contract Expiration Date: 04/16/2016
FY Charter Opened: — Charter Signed: 04/17/2001
Charter Granted: 03/19/2001 Corp. Commission Status gtharctfr Holder is in Good
anding
Corp. Commission File # 1089413-1 Corp. Type For Profit
gca):g. Commission Status 02/26/2015 Charter Enrollment Cap 99999

Charter Contact Information Hide Section
Mailing Address: %2'2t4 V1V Southern Ave. Website:
uite —
Tempe, AZ 85282
Phone: 480-755-8222 Fax: 480-755-8111
Mission Statement: WestMark High School will provide a flexible, coordinated, individualized program of study,

targeting high school dropouts and other special populations of students, designed to promote
competence in core academic subjects, personal and social skill development and workplace
readiness, utilizing a strong emphasis on on-line learning.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Muhammad Padela Muhammad.Padela@mgrm.com 05/06/2019
Academic Performance - Pinnacle Charter High School-Tempe East Hide Section
School Name: Pinnacle Charter High School-Tempe East School CTDS: 07-89-20-008
School Entity ID: 79619 Charter Entity ID: 79439
School Status: Open School Open Date: 08/25/2003
Physical Address: 1712 E. Guadalupe Rd. Website:

Suite 101 —



http://online.asbcs.az.gov/reports
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Tempe, AZ 85283

Phone: 480-785-7776 Fax: 480-785-7778
Grade Levels Served: 9-12 FY 2014 100" Day ADM: ~ 62.334
Academic Performance Per Fiscal Year Hide Section

Pinnacle Charter High School-Tempe East

2012 2013 2014
Alternative Alternative Alternative
High School (9 to 12) High School (9 to 12) High School (9 to 12)
Poi . Poi . Poi .
1. Growth Measure Assoilgnnt: d Weight | Measure As:ilgnrfz d Weight | Measure As:;)ilgnntz d Weight
Math NR 0 0 NR 0 0 NR 0 0
1a. SGP .
Reading NR 0 0 NR 0 0 NR 0 0
Math 37.5 75 T | BE 21.2 50 15
1b. Improvement :
Reading [N 15 45 75 15 45.5 75 15
2. Proficiency Measure Als::ilgn:: d Weight | Measure Az:ilgnntz d Weight | Measure Aispgilgnr:; d Weight
2a. Percent Passing 67./ oy - 2 /
Reading 49.8 75 15 5i.9 50 15 52.9 75 10
Math NR 0 0 NR 0 0 NR 0 0
2b. Subgroup ELL a :
Reading NR 0 0 NR 0 0 NR 0 0
Math NR 0 0 NR 0 0 NR 0 0
2b. Subgroup FRL a :
Reading NR 0 0 NR 0 0 NR 0 0
Math NR 0 0 NR 0 0 10
2b. Subgroup sPED | M2t S 0/5 25
Reading NR 0 0 NR 0 0 NR 0 0
212 Poi : Point c Point :
3. State Accountabi []ty Measure As:i]gnnt; 4 Weight | Measure As:ilgnnz 4 Weight | Measure As:ilgnn: 4 Weight
3a. State Accountability B-ALT 75 s [ C-ALT 50 5
4. Graduation Measure AI:soi]gnrf: 4 Weight | Measure AI::ilgnnt; 4 Weight | Measure AE:ilgnnt; 4 Weight
4a. Graduation Met 75 35 Met 75 35 Not Met 50 35
4b. Academic Persistence NR 0 0 NR 0 0 NR 0 0
Overall Rat]ng Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 67° 5 100 53°75 100 53°75 100
Standard
Less than 39: Falls Far Below Standard

Academic Performance - Pinnacle Education Inc. - South Moutain Academy Hide Section

School Name: Pinnacle Education Inc. - South §chool CTDS: 07-89-20-003
Moutain Academy

School Entity ID: 79620 Charter Entity ID: 79439





School Status: Closed School Open Date: 09/17/2001

Physical Address: 749 East Baseline Website: _
Phoenix, AZ 85040
Phone: 602-323-2798 Fax: 602-323-0417
Grade Levels Served: — FY 222 100th Day ADM: _
Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.

Academic Performance - WestMark High School Hide Section
School Name: WestMark High School School CTDS: 07-89-20-001
School Entity ID: 79440 Charter Entity ID: 79439
School Status: g‘ﬁe Iransferred to Separate  School Open Date: 08/26/2002
arter

Physical Address: 3002 North Arizona Avenue Website:

Suite 16 _

Chandler, AZ 85225
Phone: 480-633-9222 Fax: 480-633-8666
Grade Levels Served: — FY 27?2 100t Day ADM: —

Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.

Academic Performance - Pinnacle Education, Inc. - Day Star Academy Hide Section

School Name: Pinnacle Education, Inc. - Day  school CTDS: 07-89-20-005

Star Academy
School Entity ID: 79622 Charter Entity ID: 79439
School Status: ?:iﬁe :’ransferred to Separate  school Open Date: 08/26/2002

arter

Physical Address: 2030 North 36th Street Website: _

Phoenix, AZ 85008
Phone: 602-275-3852 Fax: 602-275-5685
Grade Levels Served: — FY 222 100t Day ADM: _

Academic Performance Per Fiscal Year Hi ion

There are no Academic Performance Frameworks for this school.

Academic Performance - Kino Academy Hide Section
School Name: Kino Academy School CTDS: 07-89-20-004
School Entity ID: 79621 Charter Entity ID: 79439
School Status: é‘ﬁe Iransferred to Separate  School Open Date: 08/26/2002
arter
Physical Address: 2055 North Grand Avenue Website: _

Nogales, AZ 85621





Phone: 520-281-5109 Fax: 520-281-5132
Grade Levels Served: — FY 222 100th Day ADM: _

Academic Performance Per Fiscal Year Show Section

Academic Performance - Freedom Academy Hide Section
School Name: Freedom Academy School CTDS: 07-89-20-006
School Entity ID: 80472 Charter Entity ID: 79439
School Status: g‘ﬁe Iransferred to Separate  School Open Date: 09/16/2002
arter
Physical Address: 15014 North 56th Street Website: _
Scottsdale, AZ 85254
Phone: — Fax: —
Grade Levels Served: K-8 FY 2?72 100t Day ADM: -
Academic Performance Per Fiscal Year Show Section

Financial Performance Hide Section
Charter Corporate Name: Pinnacle Education - WMCB, Inc.
Charter CTDS: 07-89-20-000 Charter Entity ID: 79439
Charter Status: Open Contract Effective Date: 04/17/2001

Financial Performance Hide Section

Pinnacle Education - WMCB, Inc.

Fiscal Year 2013 Fiscal Year 2014
Near-Term Measures
Going Concern No Meets No Meets
U.nre.st.ricted Days 66.30 Meets 58.98 Meets
Liquidity
Default No Meets No Meets

Sustainability Measures (Negative numbers indicated by

parentheses)
Net Income $69,635 Meets $40,297 Meets
Eixgd Charge Coverage 1.98 Meets 1.82 Meets
atio
Cash Flow (3-Year ($9,943)  Does Not Meet ($96,492) = Does Not Meet

Cumulative)

Cash Flow Detail by

Fiscal Year FY 2013 FY 2012 FY 2011 FY 2014 FY 2013 FY 2012

($8,159) ($104,371) $102,587  $16,038 ($8,159) ($104,371)

Meets Board's Financial Performance Expectations





Charter/Legal Compliance Hide Section

Charter Corporate Name: Pinnacle Education - WMCB, Inc.

Charter CTDS: 07-89-20-000 Charter Entity ID: 79439
Charter Status: Open Contract Effective Date: 04/17/2001
Year Timely Year Timely
2014 Yes 2015 Yes

2013 Yes 2014 Yes

2012 Yes 2013 Yes

2011 Yes 2012 Yes

2010 Yes 2011 Yes

Audit Compliance Hide Section

Charter Corporate Name: Pinnacle Education - WMCB, Inc.
Charter CTDS: 07-89-20-000 Charter Entity ID: 79439
Charter Status: Open Contract Effective Date: 04/17/2001
Year Timely

2014 Yes

2013 Yes

2012 Yes

2011 Yes

2010 Yes

FY Issue #1

2014 No CAP Fingerprinting

2013

2012 Student Attendance Matters
2011 No CAP Fingerprinting
2010

There were no repeat findings for fiscal years 2010 to 2014.
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Pinnacle Education - WMCB, Inc.
School (s): Pinnacle Tempe East
Site Visit Date: February 12, 2015
Purpose of Demonstration of Sufficient Progress:
] Annual Monitoring
[ Interval Review
Renewal
U] Failing School
[ Expansion Request
Academic Dashboard Year:
FY2013
FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, Data, Graduation Rate, and Academic
Persistence.
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






School Name: Pinnacle Tempe East

Area |I: Data

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

addresses.
. Insufficient Data Does Data Does Not
No Data . Comparative . -
Measure . Data Required . Comparative Demonstrate Demonstrate
Required Data Provided X
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math O ] |
1a. Student Median Growth Percentile (SGP) — Reading O ] |
1b. Improvement — Math O Ol
1b. Improvement — Reading OJ
2a. Percent Passing — Math OJ OJ O
2a. Percent Passing — Reading OJ OJ O
2c. Subgroup, students with disabilities — Math OJ | O
2c. Subgroup, students with disabilities — Reading O Ol |
4a. High School Graduation Rate Ol Ol |
4b. Academic Persistence Ol Ol |

Valid and Reliable Data

2. How does the Charter Holder know that the data provided above is valid and reliable?

Question is Sufficiently Answered: [1Yes X No

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s academic performance expectations?
What are the results from the analysis?

Question is Sufficiently Answered: [1Yes X No






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l O

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide sufficient comparative data and analysis for one or more required
measures and has provided data that demonstrates comparatively declining academic performance year-over-year for the two most recent school
years for one or more of the required measures.

Data provided does not demonstrate improved academic outcomes for the following required measures:

1b. Improvement — Math

2a. Percent Passing — Math
2a. Percent Passing — Reading
2c. Subgroup, ELL — Math

2c. Subgroup, ELL — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder identify gaps in the curriculum?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. Who is involved in the process for adopting or revising curriculum?

Question is Sufficiently Answered: Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

State
§° 3






Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter
Holder?

Question is Sufficiently Answered: X Yes L[] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level
standards are covered within the academic year?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?

Question is Sufficiently Answered: Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Alignment of Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: X Yes [1 No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes [1No [ Not Applicable

[J Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive curriculum system that addresses each of the following required elements:

e evaluating curriculum;

e adopting/revising curriculum;

e implementing curriculum;

e addressing the curriculum needs of relevant subgroup populations; and

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards.






Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. What was the process for designing or selecting the assessment system?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such
as formative and summative assessments and common/benchmark assessments?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and
instruction?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: Xl Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable






9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes [1No [X Not Applicable

] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: []Yes []No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

Question is Sufficiently Answered: X Yes [ No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable
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ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive assessment system that addresses each of the following required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments;

e analyzing assessment data to evaluate instructional and curricular effectiveness; and
e adjusting curriculum and instruction in a timely manner based on assessment results.

e addressing the assessment needs of relevant subgroup populations;

11





Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder
monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. How does this process identify individual strengths, weaknesses, and needs?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

12





Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional
practices?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has

the Charter Holder done in response?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-
proficient students?

Question is Sufficiently Answered: Xl Yes [1No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable
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8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes [1No [X Not Applicable

[1 Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as

sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: []Yes []No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as

sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?

Question is Sufficiently Answered: Xl Yes [1No L[] Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as

sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable
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MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive instructional monitoring system that addresses each of the following required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction;
e evaluating instructional practices;
e evaluating instructional practices targeted to address the needs of relevant subgroup populations; and

e providing analysis and feedback to further develop instructional quality and standards integration.






Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How was the professional development plan developed?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the professional development plan aligned with instructional staff learning needs?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. How does this plan address areas of high importance?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does the Charter Holder provide the resources that are necessary for high quality implementation?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned
in professional development?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students?

Question is Sufficiently Answered: X Yes [1No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes [ No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with disabilities?

Question is Sufficiently Answered: X Yes [1No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable
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PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive professional development system that addresses each of the following required elements:

e providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance;

e providing professional development that addresses the needs of relevant subgroup populations;

e supporting high quality implementation of the strategies learned in professional development; and

e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development.
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Area VI: Graduation Rate

Ensuring Students in Grades 9-12 Graduate On Time

1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder identify students that are not successfully progressing through required courses?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. What data can the Charter Holder provide to demonstrate that these strategies are effective?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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GRADUATION RATE OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Graduation Rate is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, he Charter Holder has consistently

implemented a system for ensuring students in grades 9-12 graduate on time that addresses each of the following required elements:
individual student plans for academic and career success which are monitored, reviewed and updated annually; and
strategies to address early academic difficulty.
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Area VIl: Academic Persistence

System for Keeping Students Motivated and Engaged in School

1. How does the Charter Holder identify students who are at risk of dropping out or failing?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. What strategies does the Charter Holder utilize to address student challenges to completing/continuing their education?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

As described, documents serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[ As described, documents serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How does the Charter Holder evaluate these strategies to determine effectiveness?

Question is Sufficiently Answered: Xl Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

ACADEMIC PERSISTENCE OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Academic Persistence if evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a system for keeping students motivated and engaged in school that addresses each of the following required elements:

e measuring levels of engagement; and

e providing timely interventions for students who demonstrate potential for disengagement.
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Evaluation Summary

Area

Evaluation of DSP

Meets

Does Not Meet

Falls Far Below

Data

Curriculum

Assessment

Monitoring Instruction

Professional Development

Graduation Rate

Academic Persistence

XXNXKK X O

OooOooomX

Oooo|Oooioog
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Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress
DSP Report

Charter Holder Name: MGRM Pinnacle Education - WMCB
School(s): Pinnacle Charter High School
Date Submitted: 1/15/2015
Purpose of Demonstration of Sufficient Progress (check one):
1 Annual Monitoring
[ Interval Review
X Renewal
1 Failing School

[ Expansion Request

Academic Dashboard Year (check all that apply):
XFY2013
X FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the
DSP Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:
i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Login using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on
the log in page and click it to reset your password. You will receive an email
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with
instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”

vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.




http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov



Demonstration of Sufficient Progress Report

c. To locate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and click the link for the DSP Online Technical Assistance presentation
you wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.






Demonstration of Sufficient Progress Report

Area |: Data

Charter Holders with multiple schools must complete the Data area for each school that received an
Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic
Dashboard." The Charter Holder must copy and paste the entire Data area for each school.

School Name: Pinnacle Charter High School - WMCB

Dashboard Ratings for All Measures

Does Not Does Not Data
Measure Meets “II:EEt Meets I\I/:eet Required
Exceeds Falls Far Exceeds Falls Far for Report
Below Below
No Rating No Rating
Student Median Growth 0 « 0 « y
Percentile (SGP) - Math
Student Median Growth O « 0 x «
Percentile (SGP) — Reading
Student Median Growth
Percentile (SGP), Bottom O O O O O
25%,- Math
Student Median Growth
Percentile (SGP), Bottom O O O O O
25%,- Reading
Improvement — Math
(Alternative High Schools O X O X X
Only)
Improvement — Reading
(Alternative High Schools X O X O O
Only)
Percent Passing — Math O X O X X
Percent Passing — Reading O X X O X
Subgroup, ELL — Math O X O X X
Subgroup, ELL — Reading O X O X X
Subgroup, FRL — Math O X O X X

! |f the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.
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Subgroup, FRL — Reading O X O X X
e | o | x| o | o« |
 eniltes - Reading. - : 0 : :
High School Graduation Rate X O [l X X
tornatve Schools o) | : 0 : :

Data for All Applicable Measures and Subgroups

What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in the
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years. The Charter Holder must provide data
for each school operated by the Charter Holder that does not meet the Board’s academic expectations
and must:

o

@)
@)
@)

clearly label all data to demonstrate which measure(s) it addresses,

provide data generated from valid and reliable assessment sources,

limit all data to no more than one page per measure per content per school, and
redact all student identifiable information.

Insert data here:






End Test DL Scora

End Test DL Score

Demonstration of Sufficient Progress Report

Insert Student Median Growth Percentile (SGP) — Math data here:

2013-2014 Student Growth & Achievement in Math from Start till End of Year by Percentage from
Galileo Benchmark Testing

1800 -
1700 S
1600
L]
1500 '—'—. .—‘: o0 —~
_________________________________ . VS IR RN R
1400 o @& . .
@ . @ .
° t 1) ¢
1300 - :
1200
1100 :
-280 180 -80 20 120 220 320
Growth

High Growth/High
Achievement — 15%

High Growth Low
Achievement — 10%

Low Growth High
Achievement — 15%

Low Growth Low
Achievement — 60%

2014-2015 Student Growth & Achievement in Math from Start till End of Year by Percentage from
Galileo Benchmark Testing

1710

1610

1310

1410

1310

1210

8
®
I N S R C X R
8] e
%o, |
[ ® ®
® @
® :
160 60 40 140
Growth

High Growth/High
Achievement — 17%

High Growth Low
Achievement —33%

Low Growth High
Achievement — 6%

Low Growth Low
Achievement — 44%





End Test DL Score

End Test DL Score
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Insert Student Median Growth Percentile (SGP) — Reading data here:

2013-2014 Student Growth & Achievement in Reading from Start till End of Year by Percentage from
Galileo Benchmark

1740 Testing
1640 q 98 Cj High Growth/High
: H _ 0
1540 ® ® Achievement — 15%
1440 > ® o High Growth Low
. = Achievement — 0%
1340 === o o D,J---Q---é = --—:-(;Q?-- -------------------------------
o OOO 0 Low Growth High
1240 Achievement — 44%
1140 Low Growth Low
1040 Achievement —41%
940 .
490 -290 a0 110 310 510

Growth

2014-2015 Student Growth & Achievement in Reading from Start till End of Year by Percentage from
Galileo Benchmark Testing

1650 High Growth/High
ie Achievement — 16%
1950 ® High Growth Low
H Achievement — 38%
1450 — :
"""""""""""""""" "U';"""""""" e Low Growth High
® Achievement — 8%
1350 PEL T
® o o Low Growth Low
1250 Achievement — 37%
1150
340 240 140 40 B0 160 260
Growth
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Insert Improvement — Math data here:
(Alternative High Schools Only)

Comparison of 2013 to 2014 AIMS Math Scores All Students by Percentage

All School AIMS Scores Math by Percentage 20013 v. 2014

80%
70%
60%
50%
40%
30%
20%

10%

0% ]

Meets Approach FFB

m2013 m2014
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Insert Improvement — Reading date here:
(Alternative High Schools Only)

Data Not Required
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Insert Percent Passing — Math data here:

10" Grade AIMS Math 2013 to 2014 by Percentage of Students

10TH GRADE MATH SCORES OVER TIME

m2013 2014

70

50

29

20
21

o
—

MEETS APPROACH FFB
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Insert Percent Passing — Reading data here:

10" Grade AIMS Reading 2012 to 2014 by Percentage of Students

10TH GRADE READING SCORES OVER TIME

W2013 =2014

67

55

45

33

MEETS APPROACH FFB
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Insert Subgroup, ELL — Math data here:

No ELL Students were enrolled for the last two years

11
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Insert Subgroup, ELL — Reading data here:

No ELL Students were enrolled for the last two years

12
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Insert Subgroup, FRL — Math data here:
For Profit School — No data kept last year

Galileo Math Scores of Students Considered FRL 2014-2015 by Percentage of Growth

FRL Math Results
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28

27

26

25
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harter 5
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Demonstration of Sufficient Progress Report

Insert Subgroup, FRL — Reading data here:
For Profit School — No data kept last year

Galileo Reading Scores of Students Considered FRL 2014-2015 by Percentage of Growth

FRL Reading Results
35

30
25
20

15

10

5

Pre-Test Bench 1 Bench 2

14
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Insert Subgroup, students with disabilities — Math data here:

Galileo Math Results Showing Increase in Grade Level Understanding from Beginning of Year to
Present as Per their IEP

Students with Disabilities Math

30

29

28

27

26

25

24

23
Pre-Test Bench 1 Bench 2

TRk,

harter 5
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Demonstration of Sufficient Progress Report

Insert Subgroup, students with disabilities — Reading data here:

Galileo Reading Results Showing Increase in Grade Level Understanding from Beginning of Year to
Present as Per their IEP

Students with Disabilities Reading

29
28.5
28
27.5
27
26.5
26
25.5
25

24.5

24
Pre-Test Bench 1 Bench 2

TRk,

harter 5
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Demonstration of Sufficient Progress Report

Insert High School Graduation Rate data here:

Number of Students who Graduated Last Year v. Number of Students who have Graduated This Year

Graduation Rate

25.5
25
24.5
24
23.5
23
22.5
22
21.5

21

20.5
2013 2014

TRk,

harter 5
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Demonstration of Sufficient Progress Report

Insert Academic Persistence data here: (Alternative Schools Only)

Number of Students Dropping Out of School from 2012 to 2014

Drop-out Rate

40
35
30
25
20

15

10

5

2013 2014
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Valid and Reliable Data

2. How does the Charter Holder know that the data described above is valid and reliable?

The data shown is taken directly from AIMS result sheets proved by the Arizona State Department of
Education, Galileo data and the state accountability reports as run through the Common log-in. The
data presented has not been edited or manipulated. It is simply reported so that the most honest
analysis and correct outcomes are achieved

Further, testing and security protocols that are assigned to the AIMS and to Galileo were followed to the
letter. Materials are secured before testing and not reviewed by anyone. This is achieved in Galileo by
keeping the tests in the secure folder that is not accessible to teachers or other staff till after the testing
window closes. Also all test preparation and administration practices were followed as well.

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis?

SGP — The site analyzed Growth and Achievement results from Galileo testing. It showed growth in the
two highest categories. The result is that those that are in the lowest two categories need more specific
interventions, more pull out and extra monitoring to ensure growth over time.

Improvement Math- Over the course of AIMS testing, the students’ scores have reduced FFB scores and
moved students to approach and meets. The students still at FFB are the focus of both the math
instructor and the tutors. Differentiated instructional techniques are used to reach these students and
they will be more frequently monitored as they are in the 2™ and 3™ tiers of the intervention system.
Percent Passing - Student AIMS scores show that they are moving up levels away from FFB into other
categories. Pinnacle will continue to move or allocate resources as needed, closely monitor, train on
best practices and involve parents in order to increase these scores this year.

Students with Disabilities- The students in this category work in an inclusive environment. They have
shown improvement in both math and reading this school year due to continued services provided by
the SPED department

FRL — Pinnacle Education is a for-profit school and therefore does not have any FRL students of record.
However, using anecdotal evidence, results show that these students are increasing in their Galileo
testing results. These students were already identified due to other factors as needing additional
interventions and assistance.

Graduation Rate- The rate over last year to this year so far is already improved as targeted interventions
have been used for these students, resulting in the fact that the site will surpass the graduation rate of
the last year.

Persistence- Using identification tools and targeted interventions the drop-out rate at the site has
decreased. The site hopes to continue this trend over the year.

After analyzing the data focus was put on instructional strategies, curriculum and family support. Effort

19
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in providing targeted interventions, differentiated instruction and close monitoring of students in tiers 2
and 3 will be continued and improved as needed. Also, increase family involvement through workshops,
communication and open house events to increase awareness of student needs. Finally, the hiring of

tutoring professionals to continue the rising of testing scores.

20
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Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder
evaluate how effectively the curriculum enables students to meet the standards?

The process that MGRM uses to evaluate
curriculum is the CIPP (Context, Input, Process and
Product) model introduced this year. Through a
Curriculum Development Committee (CDC) or
through Professional Development (PD) sessions
these teams determine what needs to be
evaluated and what data needs to be collected.
Once data is collected it is formatted to be easy to
understand and shared with the evaluation team
members. Once the data is reviewed and input
and analysis is provided, the teams begin the CIPP
evaluation.

Context — In what context are student needs being
met and are not being met to meet the standards.
Input — How should the curriculum be working to
meet growth outcomes.

Process — Is the curriculum actually working to
meet growth outcomes.

Product — Did the process of evaluation create the
needed change so that the students are more
successful in meeting the standards. The CIPP
checklist gives the steps and what the criteria for
evaluation should be. The information that is
collected by team members is placed on a shared
drive with a message being sent to team members
of what was placed there and what it means.
Using this model Pinnacle is able to examine what
is happening in reality versus the ideal and see
what problems in the curriculum are causing
students to not reach the standards. Then
examine the resources available to meet the
student growth goals. Do the students need more,
less, a different combination, etc. Once a
determination has been completed and changes

List documents that serve as evidence of
implementation of this process:

CIPP Checklist
Data Collected
Interviews
Meeting Notes
Messages
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are implemented, the teams review the
implementation of the changes to determine
problems and issues that need to be addressed by
the CDC or PD teams. Finally the teams gather
data to determine if the changes recommended in
the curriculum evaluation produced the goals of
student achievement that were expected. If so,
keep these changes as best practices. If not, begin
the process again.

2. How does the Charter Holder identify gaps in the curriculum?

Much the same way that Pinnacle addresses
evaluation of curriculum, it similarly addresses
gaps in the curriculum. During PD, staff meetings,
PLC’s or academy team meetings, these teams
discuss and review courses. FYI Learning, our
curriculum provider, delivered a list of assignments
and the Common Core Standard that the
assignments correlate with. The team have also
begun to align the content provided to the new
ACCRS standards and creating a scope and
sequence. The content provided is aligned to the
Nation Common Core standards and therefore to
the modified Common Core state standards,
ACCRS. However, there are some differences,
therefore this mapping process is essential in
finding gaps.

Using curriculum alignment, teachers review the
teaching components with the assessments page
by page and review it to identify strong examples
of standards-based instruction. They also identify
where gaps exist in the standards addressed, deal
with repetitions in instruction, and determine the
appropriate sequencing and spiraling of concepts
and skills. The gaps are determined when no
correlation to the standard are found within the
lesson component. As teachers analyze the

List documents that serve as evidence of
implementation of this process:

Curriculum Maps Showing Gaps
PD Curriculum Discussion Sheets
Scope & Sequence Pacing Guide
Shared Teaching Strategies
Lesson Plans
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curriculum within and across grades, they share
examples of creative teaching strategies, fill the
gaps in standards-based instruction, eliminate any
unnecessary repetitions, and make other
adjustments in instruction and classroom
assessment to bring the curriculum into alignment
with district benchmarks and state standards.
Curriculum mapping is not a deficit model of
curricular improvement; instead, it builds on the
good things that teachers are already doing in the
classroom.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its

evaluation processes?

The Curriculum System Manual describes the
process by which curriculum is adopted or revised.
The steps for such adoption or revision is as
follows:

Bi-yearly, the CDC begins by considering issues and
trends in education in general and content area
specifically. This discussion is based on research,
changes to state standards and newly available
instructional materials. Committee members visit
other successful school systems.

As needed, the CDC conducts a needs assessment
to best ascertain the perceptions, concerns and
desires of each of the stakeholders in the process.
By examining this data, it should reveal key issues
that should influence the curriculum adoption or
revision.

During the development stage essential questions
are asked to meet the goals of the District, but also
to define our learning philosophy. The purpose of
the philosophy statement is to describe the
fundamental beliefs and inform the process. This
process allows program goals, grade-level and
course goals that address the key cognitive and
affective content expectations for curriculum

List documents that serve as evidence of
implementation of this process:

Curriculum System Manual
Issues and Trends findings
School Visit Findings
Needs Assessment
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adoption or revision

The philosophy and goals represent the guiding
principles for adopting or revising a curriculum.
The next step is to create clear objectives and
expectations to determine what each learner
should know and how that is to be measured.
These objectives and expectation create a guide.
This guide must now be organized to fit the
philosophy of the district and to meet the
preferences of those that must follow the guide.
The final step in this process is the design and
identification of assessment items to effectively
measure student progress. The CDC must make
sure that criterion-referenced tests, performance
tasks and final exams show concrete data that the
student has a complete understanding of what
was expected of them at all stages of the learning
process. This is done to ensure that there is a clear
and identifiable alignment of curriculum,
instruction and assessment. If the results of the
identified assessments show low performance,
then the curriculum is modified or replaced in the
areas of low performance.

Next implementation begins. The CDC continues
to visit with sites and meet on a regular basis to
oversee the implementation, revision, updating
and evaluation of the adoption and revision of the
curriculum.

After implementation instructors and teachers of
the same discipline meet quarterly in order to
discuss possible updates or other revisions to
ensure that the curriculum remain current and
vital to the needs of the students. This is done to
make the teachers and instructors ownership and
responsibility for effective implementation of the
changed curriculum.

The curriculum development cycle ends and then
begins again with a careful evaluation of the
effectiveness and impact of the program.
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4. Who is involved in the process for adopting or revising curriculum?

The committee consists of at least one member of
the MGRM Board, all school leaders, the manager
of Online Schools, members of IT and a team of
teachers and instructors representing the areas of
math, science, ELA, social studies and electives.
This committee is the driving force for curriculum
change and the long-term process of
implementing and evaluating the curriculum. From
this committee a chairperson is elected who leads
the committee to become the districts experts
during all phases of adaptation, revision and
evaluation.

List documents that serve as evidence of
implementation of this process:

Committee minutes

5. When adopting curriculum, how does the C
determine which curriculum to adopt?

harter Holder evaluate curriculum options to

Pinnacle schools all use a digital curriculum.

The International Association for K-12 Online
Learning (INACOL) has endorsed a set of nationally
recognized criteria to evaluate digital curriculum.
These criteria were developed by the Southern
Regional Education Board (SREB) and are
periodically reviewed and updated to remain
relevant to current educational needs and trends.
A rubric was developed using the criteria endorsed
by iINACOL and informed by urban, suburban, and
rural districts that have undergone extensive
curriculum evaluation processes. The result is a
rubric that assists our CDC in efficiently and
effectively identifying high-quality curriculum.
Beyond identifying the critical criteria for
instructional design and material evaluation, the
rubric provides criteria for academic integrity,
features of the learning management system, and
the student experience. In addition, there is a
section on evaluating a curriculum’s distance-
learning capabilities for those districts
implementing virtual programs. To maximize time

List documents that serve as evidence of
implementation of this process:

Digital Curriculum Assessment Rubric
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and resources, a thorough evaluation of at least
one course from each subject area is conducted.
Reviewing all subject areas identifies the resources
and support provided within courses for each
subject area. However, rather than all members of
the evaluation team reviewing each course, review
teams focus on select courses to minimize the
number of people needed to complete the
evaluation.

The rubric contains approximately 60 items
divided among 8 categories. Reviewers are asked
to rank each item on a scale of 1 to 4, with 1 being
“Never” or “Not Evident” and 4 being “Extremely
Evident” or “Always.” Reviewers are also given
space in which to write comments and are
encouraged to be as thorough and detailed as
possible to ensure that decision makers have
access to a comprehensive evaluation when
selecting a curriculum provider.

The categories that are evaluated are:
-Instructional Design

-Instructional Material

-Assessment and Assignments

-Student Performance Expectations

-Academic Integrity

-Learning Management System

-Equity and Access

-Qualification and Evaluation

-System Security

-Implementation

-Distance Learning

This detailed review and analysis of quantitative
and qualitative information on the program's
impact and on people's perceptions of its
strengths and weaknesses forms the foundation
for the next round of curriculum adoption.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum

across the school(s) operated by the Charter Holder?
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The CDC continues to visit with sites and meet on a
regular basis to oversee the implementation,
revision, updating and evaluation of the adoption
and revision of the curriculum. During the
implementation process teachers and instructors
will need professional development and time to
become familiar with the changed curriculum. The
entire system will need adequate time to pilot the
changes in the classroom to effectively measure if
the outcomes expected are matching the reality.
The CDC and users of the new or revised
curriculum are aware that implementation may
take several months and nurture the system to
ensure that valid and reliable evaluation data is
created. This is done by regular communication
with teachers and instructors during weekly staff
meetings and principal teacher one-on one
meetings, known as Start-Stop-Continue.

After implementation instructors and teachers of
the same discipline will meet quarterly in order to
discuss possible updates or other revisions to
ensure that the curriculum remain current and
vital to the needs of the students. These shall be
done as part of the Professional Development
calendar. This is done to make the teachers and
instructors ownership and responsibility for
effective implementation of the changed
curriculum.

The curriculum development cycle ends and then
begins again with a careful evaluation of the
effectiveness and impact of the program. Using
surveys, focused discussions and meetings, the
CDC periodically (quarterly) gathers data on
perceptions of the program strengths,
weaknesses, needs, preferences for particular
materials, and topics or objectives that do not
seem to be working effectively. This information
will be gathered from data that represents overall

List documents that serve as evidence of
implementation of this process:

Team Meeting minutes with needs assessment
Staff Meeting Minutes

Start-Stop-Continue

PD Calendar

Quarterly Discussion Notes

Survey

Walk-Through

Teacher Evaluations

Course Enrollment and Pass Rate
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student performance that is linked closely to daily
instruction. Academy teams accomplish this by
sharing samples of assessments, performance
tasks, student work, lessons and instructional
practices related to the curriculum.

The data from these surveys and meetings are
then combined with a careful analysis of more
numerical data on the program such as:
¢ ongoing grade-level and course criterion-
referenced exam data;
¢ teacher developed assessments, performance
assessments, student portfolios;

o AIMS/AZ Merit results (overall, over time and by
objective);

¢ Galileo results (overall, over time and by
objective);

¢ course enroliments

By using classroom walk-throughs, teacher
evaluation process, and course enrollment and
pass rates, it is clear if a teacher is teaching the
curriculum in the method decided upon, in a
timely manner.

7. What tools exist that identify what must be taught and when it must be delivered? How does
the Charter Holder ensure that all grade-level standards are covered within the academic

year?

Each week lab instructors meet with their site
students to review their Personal Learning Plan
(PLP) to ensure students are on pace with classes
required and what class is needed next. Many of
our students come in at a 12" grade level needing
9™ grade classes. Even though the standards that
are being cover are not at grade level they are the
ones that must be covered to ensure mastery of
the course. This is why the weekly PLP is so
important so the student understands what they
need to do and when the assignments must be
delivered.

The PLP also contains a Student Graduation Plan.

List documents that serve as evidence of
implementation of this process:

PLP Documents
Student Grad Plan
Pacing Guides

Study Guides

CDC Bi-Yearly Agenda
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This plan analyzes the student’s transcripts and
compares it to the graduation requirements of the
state. From this plan, the student and advisor
create an order of classes to be taken through the
year in order to graduate on time. For those that
are fifth year or above seniors, the plan shows the
student the plan of action to reach graduation in
the shortest amount of time.

This process of using the PLP allows students to
see what needs to be done and allows the teacher
to create interventions and goals in cooperation
with the student. The Charter Holder ensures that
grade-level standards are covered by having the
CDC review resources as part of its bi-yearly
review that ensure standards are covered by
communicating with teachers and principals and
reviewing of data and progress.

PLC's, staff meeting and academy teams, that also
regularly meet, discuss and create tools that
identify what must be taught and when it must be
delivered. Some examples created by these teams
this year are Course Pacing Guides and Course
Study Guides. Also, as previously mentioned,
teams are beginning to map the courses so that
delivery time is consistent.

8. What is the expectation for consistent use of these tools? How are these expectations
communicated?

To Students: Instructors meet with students List documents that serve as evidence of
weekly to assess student progress using the pacing | implementation of this process:

guides and PLP information. If the student in not
meeting the requirements, the instructor and . .
) ) . . . Start-Stop-Continue review
student discuss various interventions and pick the PLP

ones relevant to that student. CSSR

To Teacher: Vice Principals meet weekly with
instructors and provide a Start — Stop and
Continue Evaluation. The VP and instructor review

student PLP’s and other data pertaining to that

student, such as the Course Student Status Report

29






Demonstration of Sufficient Progress Report

(CSSR), testing data and assignments. The CSSR is a
report that shows a student’s time engaged in the
work, if the student is on pace and what the
current grade is for that student. This reportis
used by students, teachers and leadership to
create daily or weekly work goals, see the need for
interventions and assess the effectiveness of the
instructor. The instructor must show that he or
she is using all the available tools and what
interventions have been created for the student.

If the teacher cannot demonstrate use of the given
tools, the Start section of the weekly evaluation
denotes the need to begin using them. This is
monitored by seeing improvement in the CSSR
report, seeing the teacher more engaged during
class sessions and through discussions with the
teacher asking what tools and methods did he or
she use this week.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignment

with instruction?

CSSR reports show instructors and administration
what the pacing, time on course study, grade and
achievement level for each student. If a student is
not progressing as expected it is an indication that
the tools are not being used, or not being used
effectively. Both instructors and students need to
be trained on using the tools provided, and often
follow-up must occur. During Academy Team
meetings, they also discuss, revise and implement
the tools to achieve expected growth measures.
Since the tools were created directly from course
materials and were built to consider maximum
achievement of understanding the standards,
there is full confidence that they meet the
standards. As mentioned, these tools are also
reviewed and revised by teams to keep alignment
and goals together.

List documents that serve as evidence of
implementation of this process:

CSSR
Team Minutes

Alignment of Curriculum
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10. How does the Charter Holder know the curriculum is aligned to standards?

During the assessment process to determine a
system one of the areas that is carefully
considered is alignment to standards. Specific
considerations are:

-All instructional material are accurate, complete,
and current.

-Performance objectives are clearly matched to
national, state, and district standards, including
grade level expectations and applicable end-of-
course assessments.

-Instructional material connects students to what
they already know and includes real-world
examples that students can easily relate to.

When the final choice was made to approve the
implementation of FYI Learning MGRM Pinnacle
knew that FYI Online curriculum includes over 100
semester-based online high school courses in core,
honors, credit recovery, ESOL and diverse elective
subject areas as well as over 50 higher education
courses. It is built to meet and/or exceed state and
national standards, FYI Online curriculum is
designed for today’s generation of students
expecting their coursework to provide rigor,
depth, social connection, and relevance to the 21st
century. All courses in the catalogue share a
research-based design philosophy meant to
stimulate prior knowledge, activate real world
experience, engage students through interactivity,
blogging, and kinesthetic learning while ensuring
the basic skills of critical thinking needed to
prosper beyond high school.

Through the mapping process, and curriculum
reviews, should an area be found that does not
address the standards partially or completely the
pre-mentioned teams create supplemental

List documents that serve as evidence of
implementation of this process:

Curriculum Maps
Academy Team Minutes
Supplemental Materials
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materials and pass the information to
administration and the Online Instruction Manager
who then works with FYI to create any changes
that need to be made to adhere to state
requirements so that our curriculum is aligned to
the standards yearly and modifications are done to
meet these requirements.

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with
proficiency in the bottom 25%/non-proficient students?

The FYI Learning System offers a variety of learning
mediums to accommodate non-proficient
students. The lessons incorporate video, online
chat, experiments, collaboration with other
students, role playing, recorded lectures that can
be accessed at any time, and a built in note-taking
and vocabulary system.

Assessments contain multiple options for
completing the assignment, such as PowerPoints,
recordings, lab results, and verbally answering the
teacher’s questions. Non-proficient students are
also given an extra attempt at quizzes to see what
the mistakes were, go back and find the correct
answers and retake the quiz. Written responses
are broken into sections so that it is easier for the
student to understand, and then is combined at
the end of the unit.

Accommodations and modifications are made by
the teacher on assignments to meet the learning
needs of the student so that they may
demonstrate that they are proficient on that set of
standards.

All this means that the curriculum is differentiated
to meet the learning style of the student as well as
the assessment style that the student prefers are
incorporated to ensure growth and proficiency.

List documents that serve as evidence of
implementation of this process:

FYI Screen Shots Showing Extra Quiz Attempts
PD minutes of raising Lowest 25%/FRL

Lesson Materials for Pull-Out
Accommodations/Modifications

12. How has the Charter Holder ensured that the curriculum addresses the needs of English
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Language Learners (ELLs)?

ELL students, who have scored less than proficient
on their most recent AZELLA test, have been
enrolled in classes that meet the requirements for
English Language Development. The courses are
aligned with the English Language Proficiency
standards as prescribed by ADE. These specific
courses cover the areas of vocabulary
development, oral conversation, grammar,
reading, and writing. These courses start with the
very basics of speaking, reading, and writing. Each
incremental course builds on these skills to help
ELL students acquire and develop English language
skills. Throughout these courses, students begin
with verb conjugations and increase their skills to
writing sentences, paragraphs, and eventually
essays. Students are assigned their courses based
on their most recent AZELLA scores and
benchmark assessments. These courses are taught
by highly qualified English teachers and provide
assignment modifications if needed. The
curriculum is reviewed periodically to determine
that student needs are being met. Various items
are taken into account, such as measurement of
student progress through benchmarks, successful
completion of courses, modifications of
assignments, and increase of student achievement
and accomplishment of student learning goals. All
of these are factored in determining a successful
curriculum for ELLs.

Furthermore, students have an ILLP. The ILLPs lists
language goals for their core classes, which further
addresses their needs. These goals are assessed
through documentation of formative assessments
throughout the course. The ILLP and goals for each
ELL student are updated and modified every six
weeks, or according to their course schedule.

List documents that serve as evidence of
implementation of this process:

ILLP documentation

Attachment A, showing sub categories of Reading,
Writing, Grammar, and Vocab/Oral Conversation
Attachment B, showing documentation of
formative assessments.

2 year monitoring form for FEP students

Sign-in sheets for PD

ELL Files

Personalized Learning Plans
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During this semester, we have had three separate
trainings for teachers regarding the process of
ILLPs and appropriate modifications for ELL
students. In these trainings, teachers have become
familiar with the ILLP. Teachers explored the ELP
standards on the ADE website and wrote goals for
their students.

ELL students, who have scored proficient on their
most recent AZELLA test (Reclassified FEP
students) are monitored for two years to assess
language development. During this time, students
may return to ELL status if further services are
needed. In addition, our schools utilize a
personalized learning plan, which monitors and
documents the academic growth of all students,
which includes our ELL population.

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and

Reduced Lunch (FRL) students?

Not Applicable

Since MGRM Pinnacle is a For-Profit school, none
of the students are labeled as FRL. However, FRL
students can also be considered “At Risk.” These
students are often in the bottom 25%. Therefore
the same process for the lowest 25% is used for
FRL students should we ever change and attain
such labels.

The FYI Learning System offers a variety of learning
mediums to accommodate non-proficient
students. The lessons incorporate video, online
chat, experiments, collaboration with other
students, role playing, recorded lectures that can
be accessed at any time, and a built in note-taking
and vocabulary system.

Assessments contain multiple options for
completing the assignment, such as PowerPoints,
recordings, lab results, and verbally answering the

List documents that serve as evidence of
implementation of this process:

FYI Screen Shots
PD minutes of raising Lowest 25%/FRL
Lesson Materials for Pull-Out
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teacher’s questions. Non-proficient students are
also given an extra attempt at quizzes to see what
the mistakes were, go back and find the correct
answers and retake the quiz. Written responses
are broken into sections so that it is easier for the
student to understand, and then is combined at
the end of the unit.

Accommodations and modifications are made by
the teacher on assignments to meet the learning
needs of the student so that they may
demonstrate that they are proficient on that set of
standards.

All this means that the curriculum is differentiated
to meet the learning style of the student as well as
the assessment style that the student prefers are
incorporated to ensure growth and proficiency.

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with

disabilities?

Special education team meets and uses the drill
down sheets as a form of needs assessments
produced and accepted by ESS at AZ Dept. of
Education. OSEP has directed states to have PEAs
drill down to determine root causes when any PEA
has failed to meet the 100% compliance targets.
PEAs that do not meet the acceptable level during
their monitoring must investigate the reasons for
missing the target as part of their corrective action
work. The drill downs are written by MGRM
Special Education team during a meeting with ESS
on a yearly review. They are reviewed by the ESS
team and accepted. Once accepted the MGRM
special education team uses these drill downs as
an assessment tool for teaching and how we are
implementing accommodations and modifications.
The needs assessment looks at service delivery
systems, staff and curriculum. If there is a service
delivery issue the team will determine what types
of accommodations/interventions are needed and

List documents that serve as evidence of
implementation of this process:

Moby Max Data

Study Guides

Drill Downs

SPED Meeting Minutes
IEP
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will meet regularly to monitor effectiveness. If
there is an issue with staffing the issue is referred
to HR for correction. Ifitis an issue of
curriculum, students may be moved from the
general curriculum to Moby Max to work at their
grade lev to assists a student while working on
class. Example; if a MIMR student with an I1Q of 47
is taking an algebra 1 class it is obviously
impossible for that student to do the work. In the
students’ IEP it is agreed upon by the team that
the student take a Moby Max geometry class at
the student’s grade level meeting the standards
for that particular student. This program is used
for students who are placed in our sped program
that will not be able to do more that possibly add
and subtract due to IQ. We need and want these
students to be able to work at their level and meet
the needs of their IEP determination.
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

MGRM Education uses Formative assessment
using methods such as written assessments,
multiple choice, true-false, matching, open ended,
essay, problem based, scenario, and performance
tasks. MGRM also uses Summative projects such
as research paper, project, portfolio and oral
presentation.

Other assessments include Galileo Pre and Post
Testing, Benchmarks and Formative Assessment
through the dialogues. We have also implemented
Moby Max testing in order to locate a student’s
level in Reading and math, and then find what
standards they are having difficulty with in order
to get them to the grade appropriate level.

We have implemented these assessments in past
years and have increased our data abilities by
hiring a Data Coordinator to review data, assess
data and create and implement alterations to
share with administrative team to increase student
achievement. This data shows any deviations that
need to be made throughout the year and what
can make the upcoming years produce positive
outcome for the students, families and school

List documents that serve as evidence of
implementation of this process:

Galileo Test List
Moby Max Test List
FYI Quiz Results

FYI Final Results

Pull Out Assessments
Testing Calendar
Galileo Results

Moby Max Results
Summative Projects

2. What was the process for designing or selecting the assessment system?

Much like the system for selecting curriculum, a
similar system has been put in place for
consideration of new assessment systems. A CDC
is formed. The CDC then begins to consider issues,
trends and current research on assessment and
assessment systems. The CDC then begins to ask
essential questions such as:

-What purposes do you expect benchmark
assessments to serve?

List documents that serve as evidence of
implementation of this process:

Assessment Selection Document
CDC Bi-Yearly Agenda

37






Demonstration of Sufficient Progress Report

-What criteria should you use to select or create
benchmark assessments?

-What organizational capacity is needed to
successfully support a benchmark assessment
program?

After the CDC answers these questions and begins
to evaluate the various systems considering areas
such as:

Validity - the extent to which an assessment
actually measures what it is intended to measure
and provides sound information supporting the
purpose(s) for which it is used.

Alignment - how well what is assessed—the
content and the type of learning—matches both
what schools are trying to teach and the
assessment purposes

Reliability — the indication of how consistently an
assessment measures its intended target and the
extent to which scores are relatively free of error.
Fairness - is accessible and enables all students to
show what they know; it does not advantage some
students over others.

Bias - if features of the assessment itself impede
students’ ability to demonstrate their knowledge
or skill.

Utility - How useful is this assessment be in helping
us to accomplish our intended purposes?

MGRM selected ATI-Galileo as its assessment and
benchmark system.

3. How is the assessment system aligned to the curriculum and instructional methodology?

The assessment system is aligned to the
curriculum and instructional methodology by, first,
being mapped to rigorous and important content
from the lesson. The lesson and course
(curriculum) is explicitly aligned to ACCRS. The
assessment system shows results of student
comprehension of the standards and allows
teachers the ability to make modifications, such as
adjustment of concept, amount of work, time

List documents that serve as evidence of
implementation of this process:

Curriculum Map

Pacing Guide

Instruction Calendar
Assessment Calendar
Assessments Based on Standards
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allowed or revising the product that demonstrates
learning is done as needed to ensure continuous
student improvement. This process starts through
the curriculum mapping process that allows
instructors to identify key standards. This is
aligned to the assessment as they are created
based on the key standards to allow the student to
express what they know and can do. This is linked
to various learning experiences to enable students
to learning what they need to know. High quality
lessons built on the standards ensure that every
student has the adequate opportunity to learn.
Finally, back to assessment, which is then used as
feedback to re-plan, re-teach or repeat as needed.

4. What intervals are used to assess student progress? How does the assessment plan include
data collection from multiple assessments, such as formative and summative assessments and

common/benchmark assessments?

Assessment is continuous and regular part of
student life. The school year starts with a Galileo
pre-test to gain a baseline on the student’s level of
knowledge. As they progress through the classes,
every lesson has a formative assessment at the
end. This is reported to a gradebook which is
looked at daily by instructors to allow them to
provide differentiated instruction or provide an
intervention as needed. Each course also has a
midterm which occurs in the third week of the
class. This data is used to see what standards
need to be retaught so that the student has a
complete understanding of the concept before
moving to the next. Atthe end of the course at six
weeks, there is a final exam covering all the
concept presented. Along with this, regular
benchmarks are planned for the year as seen on
the testing calendar. These allow instructors to
see how well students are doing on specific
standards and gain an understanding of how well a
student will do in formal state testing.
Intervention groups are created from all of these
sources and tutoring, dialogues, one-on-one

List documents that serve as evidence of
implementation of this process:

Grade Book
Testing Calendar
CIPP Data
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assistance and extra monitoring are provided.

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are

used to analyze assessment data?

The assessment data is available to all instructors
and leaders at any time. Instructors view the data
daily in order to monitor, assist, and provide feed-
back or to differentiate instruction. Once a week
the instructor analyzes all the data and has a
conference with students. During this conference
the data is shared with the student and a plan is
created for the week; such as how many lessons
need to be done, what areas pull-out should occur
and areas to be modified to ensure student
improvement. Leaders also examine this data
weekly in order to assess teacher effectiveness. If
the data of an instructor is declining, the leader
creates an action plan for the teacher and deliver
those instructions in the weekly conference with
the teacher. Once benchmark results come out,
school leaders gather, analyze the data, and
discuss what is working at the school and adapt it
to other schools.

List documents that serve as evidence of
implementation of this process:

Weekly Student Conference Information
Teacher Start-Stop-Continue

Leadership meeting Minutes
Benchmark Results & Analysis

Principal Analysis of Teacher Data

6. How is the analysis used to evaluate instructional and curricular effectiveness?

In looking at the data presented from the
assessment system over time a school leader sees
teachers whose students succeed more often than
others. From this observational data is input and
shows the teachers plan for instruction, what
instructional techniques they have, how they
provide timely and relevant feed-back, if they
communicate expectations, how well they manage
behavior and if they maximize their instructional
time. Suggestions are given or professional
development offered to help the teacher increase
student goals. Data is looked at afterwards to
evaluate effectiveness.

For evaluating curricular effectiveness, the data

List documents that serve as evidence of
implementation of this process:

Floor Observation

Teacher Start-Stop-Continue
CIPP

CIPP Data
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collected from the assessment system is given to
the CDC as data for the CIPP evaluation of
curriculum. This data, along with other data
collected by the CDC in its independent research is
then used to drive decision about the curriculum.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What

intervals are used to adjust curriculum and

instruction?

The data is looked at weekly for instruction to
determine a trend line based on a specific student.
Instructors quickly make interventions and modify
the curriculum in order to allow the student to
show what he knows and what he can do. The
data is also looked at weekly by school leaders to
adjust instruction and provide opportunities for
instructor growth. The long term data is feed back
to the CDC and is used to determine the long term
effectiveness of the curriculum. If a certain area is
constantly being modified by instructors, then the
CDC needs to use the data presented to make a
decision on how to change that area or assignment
using the CIPP process.

List documents that serve as evidence of
implementation of this process:

CIPP Data
Modified Assignments
CSSR Weekly Report

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How is the assessment system adapted to meet the assessment needs of students with
proficiency in the bottom 25%/non-proficient students?

The assessment system allows assessment results
to be created in many different formats that allow
the student to demonstrate knowledge that best
fits with his or her learning style. The assessment
system also allows us to determine who the non-
proficient students are and provide more
interventions as is needed. These modifications
are also done to modify the testing procedure to
allow the student to better demonstrate what
they know, such as extra time and more breaks.
These modifications are used to obtain a clearer
view of what the student knows and can do. This
is especially true with content based assessments,

List documents that serve as evidence of
implementation of this process:

Modified Assignments
Teacher Goals for Students
Assessment Modifications
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like math, where performance may be confused
with background or cultural variables. The
accommodations are done to remove areas of
difficulty that are irrelevant to the intent of the
assessment to level the playing field, and allow the
student to express his or her knowledge. The
assessment system assesses non-proficient
students on supplemental Curriculum by assessing
particular goals that were set by the teacher rather
than assessing broader standards.

9. How is the assessment system adapted to meet the assessment needs of English Language

Learners (ELLs)?

Assessments are provided daily through student
coursework. Students also participate in
Benchmark assessments given on a regular basis
through Galileo. Students participate in
supplemental programs, such as AIMS tutoring and
are assessed daily through Moby Max. These
various assessments are adapted to meet the
needs of ELL students. Some of these examples
include allowing ELL students more time to take
the assessments, working one on one with the
teacher, allowing ELL students to use translation
dictionaries as needed, and oral translations of
directions and/or content if needed. In some
instances, ELL students may need test items read
out loud in English. All of these accommodations
help accurately assess their skill levels.
Furthermore, teachers may choose to modify
formative and summative assessments to measure
student growth. These examples may include
allowing students to demonstrate understanding
through use of pictures, visual aids, graphics, and
charts instead of a written performance piece.
Teachers may allow students to create
PowerPoints and videos of main ideas instead of
an extensive writing project. These modifications
of assessments allow ELL students to be measured
based on understanding of content instead of their

List documents that serve as evidence of
implementation of this process:

Student work

Rubrics used to assess student work

District approved of ELL test modifications
District approved list of ELL accommodations
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language level.

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced

Lunch (FRL) students?

Not Applicable

The assessment system allows assessment results
to be created in many different formats that allow
the student to demonstrate knowledge that best
fits with his or her learning style. The assessment
system also allows us to determine who the non-
proficient students are and provide more
interventions as is needed. These modifications
are also done to modify the testing procedure to
allow the student to better demonstrate what
they know, such as extra time and more breaks.
These modifications are used to obtain a clearer
view of what the student knows and can do. This
is especially true with content based assessments,
like math, where performance may be confused
with background or cultural variables. The
accommodations are done to remove areas of
difficulty that are irrelevant to the intent of the
assessment to level the playing field, and allow the
student to express his or her knowledge.

List documents that serve as evidence of
implementation of this process:

11. How is the assessment system adapted to meet the assessment needs of students with

disabilities?

Alternate assessments are designed to evaluate
the progress of students who are unable to
participate in regular assessments, even with
accommodations. For many students with
disabilities, alternate assessments are the only
appropriate way to evaluate how much they know,
have learned, or can do. The IDEA requires that
this alternative be available to students who need
it, as decided by their IEP teams.

When an IEP team determines that a statewide or

List documents that serve as evidence of
implementation of this process:

Moby Max Data
IEP
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districtwide assessment is not appropriate for a
specific student, they must include in that
student’s IEP: An explanation as to why the
regular general assessment is not appropriate for
the student, and a description of how the student
will be assessed instead.

Instead of using Galileo students are given
benchmark testing through a program, Moby Makx,
so that they are be tested at their grade level of
understanding which matches the need of their
IEP.
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Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional
staff implements an ACCRS-aligned curriculum with fidelity?

The site organized a learning community that used
in person and virtual meetings to compare
strategies, offer feed-back and develop and share
materials, resources and insights. These learning
communities also study the ACCRS to understand
how they are built on one another. This is when
the curriculum is mapped to identify gaps and
opportunities. Leadership monitors these
meetings to see at what level teachers are
implementing the resources discussed. Leadership
also monitors students’ scores and progress to see
if students are meeting goals and therefore say
that the standards are being implemented with
fidelity. The monitoring of implementation also
relates back to the assessment system, as teachers
and leaders need to make sure that what is taught
and what is assessed strictly aligns with the ACCRS.
In finding gaps and opportunities, teachers create
new or modified lessons. These lessons are given
to leadership for review and approval. Once
approved, achievement data is assessed for
effectiveness and fidelity.

In doing walk-throughs and conducting ACCRS
needs assessment surveys, appropriate
professional development opportunities are
determined for instructional staff. Instructors and
principals were also given professional
development on the assessment system and how
to interpret data. With data coming to instructors
and leaders on an immediate basis and
benchmarks on a regular basis, leadership and
instructors determine if the educational goals of
learning and proficiency are being met. The

List documents that serve as evidence of
implementation of this process:

Learning community minutes
Curriculum Maps

Principal Meeting Notes
Gradebook assessment
Course Student Status Report
Pull-out Lessons

Principal Walk-through Notes
Professional Development Notes — Data
CSSR

Lesson Plans

Modified Lesson
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information is taken back to the learning

communities to determine if the curriculum needs
to be revised or retaught and discuss interventions
that have been successful. If student achievement
and growth are improving, then fidelity is ensured.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction
throughout the year?

List documents that serve as evidence of
Principals supervise and participates in a cyclical implementation of this process:

review process for the purpose of program
Teacher Review

monitoring that includes classroom observations, . ,
Observation Review

data and assessment reviews and data-decision

Action Plan
making action plans based on these reviews. They | goard Update
also submit site-based information to be used in Staff Meeting Minutes
updating the board, community and staff Assessment Review
regarding the district’s progress monitoring CDC Bi Yearly Agenda — Fidelity Review

activities, findings and follow-up action plans.
Further, they align all department and committee
meetings with the cyclical review process and
timeline for on-going communication and
continuous improvement efforts. Along with this
principals provide active leadership to the
comprehensive data and assessment collection
and analysis, resulting in documented, on-going
adjustments and modifications for the purpose of
continuous improvement. Finally, they Develop
incentives for identified ‘best practices’ and find
ways to celebrate.

Teachers support the program monitoring cyclical
review process, which include on-going classroom
observations, program fidelity review and
walkthroughs. Teachers also actively participate in
site and district continuous improvement efforts,
using lessons learned from the data and
assessment analysis to embed on-going
instructional adjustments and modifications.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating instructional practices? How does this
process evaluate the quality of instruction?
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Pinnacle education has implemented an evaluation
system for teachers, instructors and school
principals. The teaching performance component
accounts for 50 percent of a teacher’s final
evaluation rating and is determined by the
performance on the Framework for teaching rubric
developed by Charlotte Danielson, and adapted for
online learning.

The student academic progress component
accounts for 50 percent of the teacher’s final
evaluation rating and is calculated through the use
and review of data from approved student
achievement assessments.

Due to the dynamic and diverse nature of subject
areas and courses that MGRM Pinnacle Instructors
teach, all staff are classified as Group B teachers
until growth evolves to a place where course
teaching assignments are more narrowly defined.
As required, student AIMS results are used as a
part of school level data for all teachers.

Quality of instruction is evaluated by assessing the
teachers contributions to student learning by
looking at multiple measures of student learning,
not just one set of data. These measures reflect
the curriculum that the teacher is expected to
teach and the learning goals that the student is
expected to achieve. Valid measures are used for
all students including SPED, ELL, FRL or lowest
25%. These measures must also be reliable. The
evaluation process also takes into consideration
the characteristics and demographics of the
student population. If possible, the evaluation
considers multiple years of data for students. The
evaluation considers evidence of student
achievement and teaching practices in an
integrated manner. Student learning data is

List documents that serve as evidence of
implementation of this process:

Teacher Evaluation Manual w/ Rubrics
Principal Evaluation Manual
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continually studied go guarantee that is remains
valid and reliable.

4. How does this process identify individual st

rengths, weaknesses, and needs?

Through the various evaluation tools strengths,
weaknesses and needs are identified. Through
Classroom Observation leadership captures
information about teachers’ instructional practices
and is used as a diagnostic or for final personnel
decisions. It also tracks a teacher’s growth and
suggests needed professional development.

Lesson Plans Reviews are also useful as lesson
plans help examine how a teacher prepares to
deliver content, develop student skills, and
manage the classroom learning environment.
Student learning is correlated with a teacher’s
level of planning used to drive instruction. Student
outcomes improve when the plans link student
learning objectives with teaching activities,
describe teaching practices to maintain students’
attention, align student objectives

Self-Assessments allow reflection as a process in
which teachers analyze their own instruction
retrospectively through professional
conversations. This process encourage teachers to
continue to learn and grow throughout their
career.

Student Work-Sample Reviews provide a more
insightful review of student learning results over
time. Identifies which elements of teaching relate
more directly to increased student

Student Achievement Data measure the impact
that instruction is having on student achievement.
Schools examine the relationship between changes
in student achievement gains, teachers, and

List documents that serve as evidence of
implementation of this process:

Observation Report
Lesson Plan Review
Teacher Self-Assessment
Student Work
Achievement Data
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schools.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs
based on the evaluation of instructional practices?

Feedback is given in a face-to face session. It may
be a short session after the observed class or
during a scheduled time after an observation or
during the evaluation cycle. The feedback must be
specific and not just a series of compliments as
compliments are not adequate feedback. The
feedback is sincere and honest in order to provide
direction. It is directly focused on the most
important information gained from the
observation or data. The conversation is about
what or how something was done and not why as
to make sure the conversation does not turn
defensive. It also uses feedback loops to ensure
understanding. This involves using open ended
guestions or what a situation might look like in the
future. The areas for corrective action are
actionable so they are corrected in the future.

If the feedback may be negative the school leader
schedules a discussion session in a timely manner.
Details of the meeting are not to be listed in the
email. Rationale through observation or data is
given so that importance of the issue is
understood. The instructor is allowed time to
respond so that ample opportunity to understand
criticism is given. Finally, clarifying what was
discussed at the end allows both sides to ensure
that communication has taken place and what
actions need to corrected.

List documents that serve as evidence of
implementation of this process:

Observation Notes
Post Review Goals
Action Plans w/ Actionable Goals

6. How does the Charter Holder analyze this information? What does the data about quality of
instruction tell the Charter Holder? What has the Charter Holder done in response?

The data is analyzed to evaluate if the curriculum
is producing the expected student learning. Itis

List documents that serve as evidence of
implementation of this process:

Pacing Guides
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further used to assess if instructors and their Curriculum Maps

instructional strategies have been effective. It also | PD-Data
PD Agenda — Galileo

allows the site to see what professional i :
Galileo Analysis

development opportunities are needed. Further,
it determines what resources are needed to
support instruction, including teacher resources.
Teachers, along with leadership analyze the data
to see if overall teaching strategies are
appropriate, effective and aligned to the ACCRS.
This allows staff to drill-down to specific students
or small intervention groups to determine what
these students understand and what they need
help with. Finally, in analyzing individual data
teachers see where the student may have
misconceptions of content and strength in other
areas.

In response to the analyzed data, there was an
intensive review of the curriculum to compare
what was taught to the ACCRS. Instructorsin a
subject meet to discuss scope and sequence of skill
in a subject and make adjustments to pacing and
study guides as needed.

In response to the analyzed data the charter
holders also shows teachers how to assess their
own work and its impact on student achievement.
School leaders engage in discussions with
instructors to use the data to diagnose strengths
as well as areas the instructor may need to modify
instruction. This leads to opportunities for
instructor collaboration and discussion about
practices using the data as the focus of discussion.
Through professional development, one-on-one
meetings, and team meetings to given to teach
staff to effectively read and analyze data so that
they make effective decisions and adjust their
instructional methods accordingly, discussions of
next possible steps, discussions to review results
from teachers, classes or grades levels. A data

expert was trained and brought in to assist
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teachers, school leaders and board members in
helping to analyze the data.

The analysis and response is considered effective if
it uncovers needs, priorities and resources that
need to be implemented, build a profile of the
school that shows strengths and weaknesses, build
motivation for change, creates a goal and direction
for change and establishes a baseline that shows
progress to evaluate future programs and
practices.

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students
with proficiency in the bottom 25%/non-proficient students?

Using the RTI Monitoring Worksheet staff is able to
identify the student problem. The staff defines the
student problem in clear, specific terms that allow
the instructor to select an appropriate source of
classroom assessment to measure and monitor the
problem. The teacher then chooses a method for
collecting data that is managed in the classroom
setting and provides useful information about the
student problem. When selecting a data collection
method, the teacher decides how frequently that
data is collected during progress-monitoring.

Next the staff collects data to calculate a baseline.
The staff collects 3-5 data-points prior to starting
the intervention to calculate the student’s
baseline, in the skill or behavior that is being
targeted for intervention. The student’s baseline
performance serves as an initial marker against
which to compare his or her outcome performance
at the end of the intervention. (Because baseline
data points are collected prior to the start of the
intervention, they serve as an indication of the
trend, or rate of improvement). In calculating
baseline, the staff has the ability of selecting the
median, or middle, data-point, or calculating the
mean baseline performance.

List documents that serve as evidence of
implementation of this process:

RTI Monitoring Worksheet
RTI Data and Assessment Report
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After that the staff determines the timespan of the
intervention. The length of time reserved for the
intervention is sufficient to allow enough data to
be collected to clearly demonstrate whether that
intervention was successful

It is then that the staff sets an intervention goal.
The staff calculates a goal for the student that, if
attained by the end of the intervention period,
indicates that the intervention was successful.

Now the staff decides how student progress is to
be summarized. This decision summarizes the
actual progress-monitoring data. Because of the
variability present in most data, the staff does not
simply use the final data point as the best estimate
of student progress. Instead the staff selects
several of the final data points and select the
median value. For charted data with trend line, the
teacher may calculate the student’s final
performance level as the value of the trend line at
the point at which it intercepts the intervention
end-date.

Finally, the staff evaluates the intervention
outcome. At the conclusion of the intervention,
the teacher directly compares the actual student
progress with the goal originally set. If actual
student progress meets or exceeds the goal, the
intervention is judged to be successful.

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English

Language Learners (ELLs)?

Beyond the district’s evaluation process,
instruction for ELL students is monitored through
ELL student achievement. In addition to district
benchmark testing and AIMS data, ELL student
progress is measured through their ILLPs and
Progress Reports, Attachments A and B. The ELL

List documents that serve as evidence of
implementation of this process:

ELL Meeting Minutes

2 year monitoring forms for FEP students
Personalized Learning Plans

Galileo data reports through ATI

52






Demonstration of Sufficient Progress Report

Director and the ELL teacher/lab manager meet
every six weeks to discuss the needs and progress
for ELL students. Items for discussion include
student goals, possible modifications on
assignments, evaluating student growth, and
redesigning of student goals if necessary. Through
this process, instruction is modified as necessary in
order to meet student needs.

Furthermore, student growth is documented
within their personalized learning plans. The two
year monitoring form for FEP students would also
indicate student growth and success. Beyond
these, the Galileo data reports will indicate that
meaningful instruction is occurring. If students
continue to increase their scores on benchmark
assessments, it shows that they are retaining new
knowledge and showing growth.

9. How does the Charter Holder monitor instru
Reduced Lunch (FRL) students?

ction to ensure it is meeting the needs of Free and

Not Applicable

Using the RTI Monitoring Worksheet staff is able to
identify the student problem. The staff defines the
student problem in clear, specific terms that allow
the instructor to select an appropriate source of
classroom assessment to measure and monitor the
problem. The teacher then chooses a method for
collecting data that is managed in the classroom
setting and provides useful information about the
student problem. When selecting a data collection
method, the teacher decides how frequently that
data is collected during progress-monitoring.

Next the staff collects data to calculate a baseline.
The staff collects 3-5 data-points prior to starting
the intervention to calculate the student’s
baseline, in the skill or behavior that is being

targeted for intervention. The student’s baseline

List documents that serve as evidence of
implementation of this process:

RTI Monitoring Worksheet
RTI Data and Assessment Report

53






Demonstration of Sufficient Progress Report

performance serves as an initial marker against
which to compare his or her outcome performance
at the end of the intervention. (Because baseline
data points are collected prior to the start of the
intervention, they serve as an indication of the
trend, or rate of improvement). In calculating
baseline, the staff has the ability of selecting the
median, or middle, data-point, or calculating the
mean baseline performance.

After that the staff determines the timespan of the
intervention. The length of time reserved for the
intervention is sufficient to allow enough data to
be collected to clearly demonstrate whether that
intervention was successful

It is then that the staff sets an intervention goal.
The staff calculates a goal for the student that, if
attained by the end of the intervention period,
indicates that the intervention was successful.

Now the staff decides how student progress is to
be summarized. This decision summarizes the
actual progress-monitoring data. Because of the
variability present in most data, the staff does not
simply use the final data point as the best estimate
of student progress. Instead the staff selects
several of the final data points and select the
median value. For charted data with trend line, the
teacher may calculate the student’s final
performance level as the value of the trend line at
the point at which it intercepts the intervention
end-date.

Finally, the staff evaluates the intervention
outcome. At the conclusion of the intervention,
the teacher directly compares the actual student
progress with the goal originally set. If actual
student progress meets or exceeds the goal, the
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intervention is judged to be successful.

10. How does the Charter Holder monitor instru
with disabilities?

ction to ensure it is meeting the needs of students

The new RTI model called Examining Practices is
followed by the IEP team and assessed by the ADE
ESS division as follows:

Year 1: Analysis of practices

¢ Tier 1 Analysis by Self

PEAs review policies, procedures, and practices,
Indicators 11 & 13data, and guided questions
about internal systems of supervision.

PEAs submit an analysis of their review of policies,
procedures, and practices, Indicators 11 & 13 data,
and systems of internal supervision.

Schools that have no students in special education
review policies, procedures, and practices and
complete an analysis of child find.

e Tier 2 Analysis with Guidance

Building Capacity

Specialist use figure 8 to guide PEA in analyzing
data to determine root-causes and develop a
problem statement. School collect additional data
needed and develop goals. A specialist guides the
PEA in the development of an action plan. PEA
collects Indicators 11 & 13 data.

e Tier 3 Analysis with Support

PEA team (five members) attend TIERS workshop
(3 x year for 2 days) for intensive guidance in
developing root cause analysis, problem
statement, goals, and action plan.

PEA collect additional data and review problem
statement between first and second meeting.

e Tier 4 Special Circumstances

Credit recovery, virtual, small, and extremely small
schools. PEAs that don’t have capacity or

personnel to participate in team activities. PEAs

List documents that serve as evidence of
implementation of this process

SPED RTI Documents
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that are in greatest need of support. Analysis of
challenges with systems. Analysis done in
conjunction with Title and School Improvement.
Case study (multi-year for specific students).
Review of policies and procedures

Year 2: Program improvement based on developed
action plan.

Year 3: Qualitative data collection/reflection
¢ Includes developing a framework for school’s
own supervision.

¢ What’s working, what’s not—revisit practices
Year 4: Progress monitoring using data
Year 5: Progress monitoring using data

Modified instruction is used to ensure that the
instructional needs of students with disabilities are
met, and involves several steps. The following
outlines the process:

The IEP is used to identify the modifications and
accommodations needed for each student.

The assignments are modified by the special
education teacher. Each modified assignment is
individually customized to meet the academic
needs for each student, and is clearly marked
“Modified IEP” in red to alert the online instructor
that the student is submitting an alternative
assighment.

Study guides have been created to support
students with quiz questions found in each course.
These guides provide the essential information
needed to answer the questions.

The utilization of websites that provide simplified
information are sought out by the special
education teacher to make course content
comprehensible. For example, the following
website would be used as a source of information
on the topic of Aristotle.
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http://www.historyforkids.org/ The assignments

are graded based on the modified directions by
either the online instructor or in some cases by the
special education teacher. In the event that a
student scores poorly on a modified assighment,
the special education teacher investigates the
assignment, the student’s ability, and contacts the
teacher to discuss ways for the student to earn a
better grade for a given assignment if needed. The
special education teacher and online teacher then
work with the student to improve quality.
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Area V: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

The Professional Development (PD) plan is a
process that begins with an overview that defines
the purpose and description of the professional
development session. It also considers who the
target learners are, over what period of time the
plan is implemented and who is responsible. Next
is the rationale phase. Here, baseline student data
is used to suggest instructional learning needs. An
educator needs assessment is also reviewed to see
what teachers may need to learn. Results from
previous plans are considered to provide insight
that may be applied or to do different this time.
The final step in this phase to make sure that the
PD is aligned to support district goals. The next
phase is readiness. This phase starts by seeing
what steps must be taken to encourage staff to be
committed to the plan. Next where or how the PD
is delivered. What personnel must be brought in
for accountability and success are considered
along with what costs might be involved. Finally,
what pre-requisite knowledge must the
participants have to build from? The next phase is
to plan goals. What will students be able to do as
a result of this session. Also, what changes in
practice are to be expected to help students meet
growth goals and do these goals align with the
district goals. The next phase is learning activities
and assessment. The creation of tools to
document the application process is done here.
Along with tools, the process of evaluating the
plan and student impact is created. Finally, how
acquisition and application of the newly gained
knowledge is evaluated. The final phase is
reflection and generation. This is where it is
determined if the plans goals were met, what was

List documents that serve as evidence of
implementation of this process:

PD Plan Forms
Student Data
Needs Assessment
District Goals

PD Calendar
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the outcome data, what contributed to this result
and what was the most significant learning that is
applied to future plans.

2. How was the professional development pla

n developed?

The leadership team first created the district goals.
Strategic district goals, organized around student
achievement outcomes is the driver for all
professional learning within the district. Based on
the district goals, and collaborative conversations
among instructional leaders determines the
district-wide professional development initiatives
that are necessary to help the educators in the
district achieve of the student outcome goals.
Then, each academy team participates in a related
series of professional learning experiences that are
specifically tailored for their roles and designed to
help each team do their part in reaching the
district goals. In their daily practice, participants
apply the knowledge and skills that they are
developing, collaboratively analyze the results, and
refine their methods, and ultimately student
performance increases.

In the background, leaders monitor each of the
strategic PD Plans to understand progress and
obstacles based on a variety of data points, which
enables them to responsively make adjustments to
each plan on an ongoing, as needed basis.

Rather than the choice based in the past, all PD
plans now must be data driven.

List documents that serve as evidence of
implementation of this process:

District Goals
PD Initiatives
Academy Team Minutes
Principal Monitor Report

3. How is the professional development plan

aligned with instructional staff learning needs?

Needs assessment surveys are given to the staff.
Surveying staff on their level of preparedness to
teach the standards, as well as determining
program readiness at the district level, provides
critical baseline data. Knowing the professional
development needs of teachers as well as gaps is a
good place to start. The leadership team also

List documents that serve as evidence of
implementation of this process:

Need Assessment ELA
Needs Assessment Math
Leadership Team Agenda — Eval Review
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looks at evaluation data to see where instructional
inefficiencies are occurring and provide PD on
those subjects.

4. How does this professional development pl

an address areas of high importance?

When an area of high importance is found, PD is
immediately planned. PD leaders are clear about
which specific understandings the PD targets, and
what such understandings look like in practice.
Further, Identify which district goal(s) the plan
supports. Also consider how the plan addresses
the specified goal(s) either directly or indirectly.
Also the leader of the PD Defines the student goals
before educator learning goals as the teacher
learning focuses on the knowledge and
implementation the content and procedural skills
necessary to attain the student goals. S.M.A.R.T.
guidelines are used to ensure that goals are
Specific, Measurable, Attainable, Results-Oriented,
and Time-Bound. Implementation is done
immediately and is evaluated more often and
more rigorously.

List documents that serve as evidence of
implementation of this process:

PD Documents-assessment,
SMART Goals

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in

professional development sessions?

Experience shows that constructing new
knowledge, applying that learning in the
classroom, and detecting evidence of student
impact unfolds in a fluid, and often overlapping
manner. The purpose of thinking in a specified
order is to organize the plan around the expected
cause and effect relationship, and to identify how
evaluation data is collected at each stage.

The PD Leader plans how knowledge is to be
assessed through evaluation forms and possibly
other tools. They consider whether a generic
evaluation form would be most appropriate or if
an activity-specific form or a content-specific form
would most efficiently gather the desired
information. They also take into account any

List documents that serve as evidence of
implementation of this process:

Collected data

Evaluation form

Tools List

Use Application Form
Reflection Journal

Online Threaded Discussion
Impact Report
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variance needed in evaluation forms for general
pedagogical plans as compared to content-based
plans.

The PD team pinpoints the measures and tools
that are used to gather evidence of classroom
application of new knowledge and skills. In
addition, they provide scaffolding and support for
participants who are working to make changes in
their practice. They review the settings and
support structures that are available in the district
to reinforce knowledge and to support
collaborative planning and reflection, such as PLCs
or learning teams, coaching, mentoring, study
groups or action research. The PD teams sets a
time to begin gathering information about
participants’ application of their learning. Use
Application forms for educators to indicate the
types of practice-based changes that they are
trying to make and what measures provide
evidence that changes in practice are taking place.
Include tools such as a Log, form for regular
reflective journaling, as well as Team Rooms for
online threaded discussion and file sharing, in
order to scaffold application and continued
learning, and to facilitate collaboration during the
application period.

The PD team identifies how achievement of the
student S.M.A.R.T. goals is evaluated. They allow
some time to elapse for cycles of planning,
application, and reflection to occur before starting
to collect evidence of impact. They plan when it is
appropriate to look at student indicators of
learning and changes from the baseline data, and
note which of the Application level tools might be
useful to also evaluate student impact. Many of
the same tools such as Team Rooms and Log
forms, are used to collect evidence of both
application and impact by just modifying the
guestions. Build in formative measures as well as
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noting summative tools.

6. How does the Charter Holder provide the resources that are necessary for high quality

implementation?

During the planning of the Professional
Development Session and during the session itself,
brainstorming breakouts are done to consider
resources and implementation issues. The
resources and issues are ranked in order of
importance or need. The resources most needed,
or needed to begin are purchased. During the
implementation process if any additional
resources become evident of need, they are
requisitioned and purchased.

List documents that serve as evidence of
implementation of this process:

PD Documents- Readiness Report
PD Agenda - Brainstorming

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in

professional development sessions?

Implementation of the strategies learned in the
professional development session is monitored
several ways. One way is collaborative reflection
sessions. These could be through PLCs, learning
teams, coaching, mentoring study groups or action
research reports. Minutes of these sessions would
be provided to the PD leader to assess
implementation and remedies should it be
ineffective. Application forms are created
specifically to the PD and are given to teachers and
instructors so that they may note the types of
practice based changes that they are making and
provide measures of evidence that positive change
is taking place. Logs are also provided for all those
that attended the PD for reflective journaling.
Team rooms for online threaded discussions and
file sharing are created to, again, facilitate strong
collaboration and ownership during the
implementation period.

List documents that serve as evidence of
implementation of this process:

Academy Team Minutes
Application Forms

Teacher Journals

Online Threaded Discussions

8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Monitoring and follow up is a continuous part of
the implementation process. Monitoring occurs

List documents that serve as evidence of
implementation of this process:
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through the submission of team meeting minutes
as well as walk-throughs by the PD leader and or
the compliance team. There is also constant
monitoring through the online threaded
discussions (online conversations that are linked
by subject). Here the PD leader communicate back
with instructors as well as email and notes
responding team meeting minutes. In workingin a
collaborative manner, instructional staff
understand that the success of implementation
belongs to them. They must be the owners of
implementation and alert the PD team to what is
working and what is not so that the PD team may
adjust the implementation process. This data is
preserved so that future PD sessions may use it to
see what worked during implementation and what
should be avoided.

Walkthrough Report

Team Minutes

Online Threaded Discussion — PD Leader
Communication

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

9. How does the professional development plan ensure that instructional staff receives the type

of development required to meet the needs
25%/non-proficient students?

of students with proficiency in the bottom

Professional Development sessions regarding non-
proficient students are held regularly during the
year and are attended by all instructional staff.
The training covers how tiered instruction works.
Ways to modify or accommodate assignments,
behavioral interventions, identification process,
using data and expectations.

List documents that serve as evidence of
implementation of this process:

PD — Tiered Instruction Sign In
PD Agenda
Training Materials

10. How does the professional development plan ensure that instructional staff receives the type

of development required to meet the needs

of English Language Learners (ELLs)?

Professional Development sessions regarding ELL
are provided on a regular basis throughout the
academic school year to assist teachers in meeting
the needs of ELLs. All instructional staff are
required to attend these trainings. These trainings
include all aspects of the ELL process, including ELL
enrollment forms, AZELLA testing
procedures/scores, assessment accommodations,
ILLP documents, ELP standards, and assignment
modifications for ELLs. During PD sessions,
teachers and administrators review data gathered

List documents that serve as evidence of
implementation of this process:

Professional Development Sign in Sheets
Professional Development Agendas
Completion Certificates

Training materials
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from Galileo and AZELLA reports to collaborate
and develop instructional goals based on ELP
standards for ELL students.

Additionally, there is a support structure in place
to assist teachers, which includes the ELL director
and two site instructors who work with ELL
students on a daily basis. Teachers may contact
these individuals for any assistance regarding ELLs.

11. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of Free and Reduced Lunch (FRL) students?

Not Applicable

PD session are held in screening students in the
bottom 25% or FRL and in the Tiered Level
instruction and interventions?

List documents that serve as evidence of
implementation of this process:

12. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with disabilities?

There are certain requirements by ADE ESS
division to train yearly. Along with those
mandatory training we train staff on what the
needs of the students are. We sent a
guestionnaire out to staff asking what the need
was for training for 2014-2015 for students with
Special Needs. We used this data to train teachers
and staff.

This year the special education team has attended
professional development training. The director of
special education and one teacher attended the
Directors Institute for 2014-2015 which was a
three day event. The administrative assistant
went to two trainings to help with data and
assistance with students. The information
presented during these ADE trainings are used to
train staff during school professional development

List documents that serve as evidence of
implementation of this process:

ADE Training Requirements
PD-SPED

PD Questionnaire

Directors Institute Documents
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Area VI: Graduation Rate (if applicable)

Ensuring Students in Grades 9-12 Graduate On Time

1. How does the Charter Holder monitor and follow up on student progress toward completing

courses to meet graduation requirements?

Personal Learning Plans (PLP) are used weekly by
instructors to monitor student progress. The PLP is
a collection of data consisting of AIMS results,
Galileo results, student surveys, writing samples,
transcripts and a graduation plan among other
things. This data is collected for as long as the
student is with the school and gives a student life
cycle approach to the data. This data is used to
make decisions about the students learning
progress and growth. The progress data is
discussed during the Weekly Student Conference
(WSC). A plan for the day and for the week are
made at that time, with students giving feedback
about what they can realistically achieve. At the
beginning of each year Grad Plans are completed
by Administration and updated on a quarterly
basis.

To bolster this and to allow the student to take
more ownership in their own learning for career or
college readiness Pinnacle has implemented an
ECAP program within the Personal and Career
Exploration program.

Pinnacle also works with parents, group homes
and parole officers to keep them informed of
student progress and to allow them to reinforce
learning goals.

List documents that serve as evidence of
implementation of this process:

PLP
WSC
ECAP

2. How does the Charter Holder identify students that are not successfully progressing through

required courses?

Indicators at the school level that a student may
be at risk of disengaging include:

e erratic or no attendance

e low literacy or numeracy/poor attainment

List documents that serve as evidence of
implementation of this process:

Student Report
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e lack of interest in school and/or stated
intention to leave

e negative interactions with peers

e behavioral issues including aggression,
violence, or social withdrawal

e significant change in behavior, attitude or
performance.

The School draw on a range of data and tools to

identify students that are at risk of disengagement.

These may include:

e information on family background,
educational history and personal issues
collected at the time of enrolment

e attendance data

e educational, health or welfare
assessments completed by in-school or
Department support services (and external
support services where these have been
provided to the school with the student
and their parents’ consent)

e reports from classroom teachers on
learning and behavioral issues

The data is collected on the information listed
above by staff and presented to the school
leader as a Student Report. The school leader
and the staff then sit and determine
interventions and modifications to best assist
the student.

3. How does the Charter Holder provide additional academic supports to remediate academic

problems for struggling students?

Assisting Students Who Enter High School With
Poor Academic Skills is a common issue at Pinnacle
Schools. Large numbers of students enter MGRM
Pinnacle high schools poorly prepared for
academic success. This problem is mitigated
through interconnected changes in scheduling and

List documents that serve as evidence of
implementation of this process:

Block Schedule Calendar

Staff Meeting Minutes with SPED Dept.
Graduate Credit Amounts

Student RTI Report
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curriculum and produce positive results for many
students.

Blocked class schedules:

A blocked class schedule permits students to
attempt and earn more credits per year than other
scheduling arrangements. In contrast to a
traditional schedule that entails daily 50-minute
classes or a single-blocked schedule with 80- or 90-
minute classes meeting every other day, a double-
blocked schedule calls for classes that meet daily
for extended periods. Because blocked classes
cover a year’s worth of material in a single
semester, students in MGRM Pinnacle schools
earn 1.5 course credits each term and up to nine
credits each year, compared with the five or six
credits per year that students earn in schools
following a traditional schedule.

Catch-up courses: Semester-long intensive “catch-
up” courses that strengthen students’ skills in
reading and mathematics help students succeed in
the regular curriculum, with gains in credits earned
being sustained over time. The catch-up courses
award elective credits and are designed to precede
and prepare students for college preparatory
classes in English | and algebra.

Department-wide support:

Both academic departments and small learning
communities are regarded as key venues for
instructional improvement. Although the small
learning community is an appropriate setting for
professional development directed toward
improving pedagogical methods, teachers look to
other department members as repositories of
content expertise, and departments are therefore
incorporated into initiatives to improve
instruction.
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Tiered Interventions were implemented to help
identify students who are at risk of not graduating
and to give them the level of intervention that was
needed to get them on track for graduating on
time.

Creating a Personalized and Orderly Learning
Environment for the students is another tactic that
was implemented. Changes in structure and
functioning remedy the impersonality of high
schools in general.

Academic supports include intensive modeling by
the teacher, pull-out sessions to work on areas of
difficulty, counseling for negative behaviors, early
morning session an hour before school (as most
work after) and modified assignments were
students answer fewer question, but answer more
complex questions.

4. What data can the Charter Holder provide to demonstrate that these strategies are effective?

Using the tools mentioned above, the graduation
rate at the site has shown improvement. Last year
there were only five graduates from this site.
Already this year seven have graduated. Through
the continued use of the process mentioned the
site will see several more come spring.

List documents that serve as evidence of
implementation of this process:

Student Credit Report
Graduation Credit Report
Graduation Rate Graph
Increased enrollment Report
Increased attendance report
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Area VII: Academic Persistence (if applicable)

System for Keeping Students Motivated and Engaged in School

1. How does the Charter Holder identify students who are at risk of dropping out or failing?

Dropping out is the same system of
disengagement with learning that occurs in
students who are not on pace to graduate on time.
Therefore, the same identification tools may be
used. Indicators at the school level that a student
may be at risk of disengaging include:
e erratic or no attendance
e low literacy or numeracy/poor attainment
e lack of interest in school and/or stated
intention to leave
e negative interactions with peers
e behavioral issues including aggression,
violence, or social withdrawal
e significant change in behavior, attitude or
performance.

The site draws on a range of data and tools to
identify students that are at risk of disengagement.
These may include:

e information on family background,
educational history and personal issues
collected at the time of enrolment

e attendance data

e educational, health or welfare
assessments completed by in-school or
Department support services (and external
support services where these have been
provided to the school with the student
and their parents’ consent)

e reports from classroom teachers on
learning and behavioral issues

The instructors and school leaders also pull
daily reports on students at the site called a
Course Student Status Report (CSSR). This

List documents that serve as evidence of
implementation of this process:

Student Report
CSSR
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report shows how much time the student has
spent in the course, if the student is on pace,
the current grade and most importantly, it
shows student engagement. Those that are
not engaged in the classes are then assessed
for tiered intervention using the student
report looking at the factors listed above. This
report is given to the school leader and with
the staff individual interventions are created.

2. What strategies does the Charter Holder utilize to address student challenges to

completing/continuing their education?

Assign adult advocates to students at risk of
dropping out (targeted intervention).

Personal and academic needs are addressed
through a meaningful and sustained personal
relationship with a trained adult. The adult is
responsible for addressing academic and social
needs, communicating with the families, and
advocating for the student. The adult and student
have time to meet regularly.

Provide academic support and enrichment to
improve academic performance (targeted
intervention).

Providing academic supports helps improve
academic performance and re-engage students in
school.

Implement programs to improve students’
classroom behavior and social skills (targeted
intervention).

Pinnacle helps students identify, understand, and
self-regulate their emotions and interactions with
peers and adults. Doing so helps to mitigate
problematic and disruptive behavior both in and
out of the classroom by teaching students how to
interact and communicate positively. An additional
benefit of this type of skill development is to help
students consider long-term consequences.
Several dropout prevention programs that have

List documents that serve as evidence of
implementation of this process:

Advocate Report

Student Academic Intervention

Personal & Career Exploration Lesson
Teacher Behavioral & Achievement Report
Targeted Student Intervention
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shown promise in increasing students’ persistence
in school specifically seek to develop these kinds of
skills. And activities that require students to take
on new responsibilities and interact with engaged
classmates promotes school membership and
develop a sense of self-efficacy. This occurs during
the Personal & Career Exploration class.
Personalize the learning environment and
instructional process (school-wide intervention).

A personalized learning environment creates a
sense of belonging and promotes a sense of
community. Students at risk of dropping out need
academic, social, and behavioral encouragement
from teachers and from the school community. A
personalized learning environment fosters a school
climate where students and teachers get to know
one another.

Provide rigorous and relevant instruction to better
engage students in learning and provide the skills
needed to graduate and to serve them after they
leave school (school-wide intervention).

Tiered Interventions are also used. Since these
students are struggling to stay in school, individual
and targeted interventions are developed to help
them, including tutoring, summer school, one-to-
one assistance, and counseling.

Students must increasingly master academic
content in order to graduate from high school. In
addition, students must be prepared for post-
secondary opportunities and careers beyond high
school. Pinnacle has implemented reforms aimed
at improving instruction to ensure students have
the necessary skills to complete high school as well
as the skills to succeed in college and the
workplace. Reforms to provide relevant
instruction, emphasize professional development
for teachers so that classroom instruction meets
the needs of all students.
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3. How does the Charter Holder evaluate these strategies to determine effectiveness?

To determine the effectiveness of the intervention
strategies the site looks at many factors such as
increased attendance, more interest in coming to
school, lower antagonism with teachers and peers,
higher positive behaviors and increased
achievement in classes. When these factors are
moving in the expected direction, the student is
placed in a lower tier, but will still be monitored.
The site has shown that these interventions are
working as the drop-out rate has steadily
decreased over the last three years.

List documents that serve as evidence of
implementation of this process:

Post Intervention Report
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Academic Performance

Edit this section.

Pinnacle Charter High School-Tempe East

2012 2013 2014
Alternative Alternative Alternative
High School (9 to 12) High School (9 to 12) High School (9 to 12)
1. Growth Measure A';;'g;:; d Weight | Measure Agg'gn:; d Weight | Measure Az;'gn;: d Weight
Math NR 0 0 NR 0 0 NR 0 0
la. SGP -
Reading NR 0 0 NR 0 0 NR 0 0
Math 37.5 75 N | BE 21.2 50 15
1b. Improvement :
reading SN 5 45 75 15 | 455 75 15
2. Proficiency Measure Azsoilgnnt;d Weight | Measure Aisoilgnntgd Weight | Measure Azsoilgnr;[:d Weight
30/ 18.2 /
2a. Percent Passing 67 / 478 / 63.2 /
Reading 49.8 75 15 51.9 50 15 52.9 75 10
b SUboToDIELL Math NR 0 0 NR 0 0 NR 0 0
- SUSHIOLR Reading | NR 0 0 NR 0 0 NR 0 0
P ——— Math NR 0 0 NR 0 0 NR 0 0
- Subgrop Reading | NR 0 0 NR 0 0 NR 0 0
Math NR 0 0 NR 0 o IR o
2b. Subgroup SPED = -
Reading NR 0 0 NR 0 0 NR 0 0
3. State Accou ntab|||ty Measure AFs)s(,)ilgnntZd Weight | Measure Ags(,)ilgnnt;d Weight | Measure AE;)ilgnr;c:d Weight
3a. State Accountability B-ALT 75 s R 5 | car s 5
4. Graduation Measure A';;'gnnt; 4 Weight | Measure Aiglgnnt; 4 Weight | Measure Azgi;;nr;[; g Weight
4a. Graduation Met 75 35 Met 75 35 Not Met 50 35
4b. Academic Persistence NR 0 0 NR 0 0 NR 0 0
Overall Ra‘“ng Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 67- 5 100 53 °75 100 53'75 100
Standard
Less than 39: Falls Far Below Standard
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PERFORMANCE MANAGEMENT PLAN TEMPLATE

<Pinnacle Charter High School - Tempe East>

INDICATOR:1 _X_Math _X_Reading DURATION OF THE PLAN2: Begins August 1, 2011 to July 31,2013
MEASURE* METRIC* CURRENT End Target For This Plan*3
STATUS*
State standardized Percent (%) of students who score (Board staff Meet or demonstrate sufficient progress toward the
assessment proficient on the State standardized will enter info | level of adequate academic performance as set and
assessment here) modified periodically by the Board.

and
Student growth percentile (SGP)

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Develop a curriculum review and By Curriculum Dept. Written renovation plan indicating $240
renovation plan with the purpose of December where tools, templates and review
developing tools, templates, and review 2011, checklists have been added and how
checklists. ongoing they are being used.
Revised curriculum.
2. Develop a formal process for gathering | By Curriculum Dept. Outline/Guidelines of formal process. | $360
requests, suggestions, ideas and problem | December Completed suggestion forms which
areas related to curriculum. 2011, have been submitted.
ongoing
3. Form a curriculum improvement By Curriculum Dept. Agenda, sign-in sheets and notes $90
committee whose purpose is to review December from meetings that elaborate on
and respond to requests, suggestions, 2011, discussions held and actions taken.
ideas, and problem areas identified by Monthly
instructional staff. meetings
4. Create and develop a group December Principal Agenda, sign-in sheets and notes $240
responsible for the monitoring of 2011, from meetings that elaborate on annually/group
freshmen and sophomore student quarterly discussions held and actions taken. member
achievement based on benchmark meetings
assessments and AIMS scores. thereafter
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5. Implement a system of curriculum and

instruction review which holds the
instructors accountable for student
achievement.

December
2011,
ongoing

Instructors

JIRA tickets submitted by instructors
after reviewing and interacting with
curriculum.

No additional
costs will be
incurred as this
is part of staff’s
responsibilities

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Develop a calendar for formal Beginning Principal Calendar indicating date, time, No additional
classroom observations to monitor September teacher observed. costs will be
instruction, looking for integration of 2011,weekly Completed observation forms that incurred as this
standards. throughout indicate whether standard(s) are is part of the
school year incorporated. Principal’s
responsibilities.
2. Develop a clear rubric/form with September Principal Rubric/form No additional
feedback for collecting and sharing 2011 costs will be
observation data. incurred as this
is part of staff’s
responsibilities
3. Develop clear expectations for September Principal Expectations are printed and No additional
instruction that are linked to the 2011 communicated in staff orientation costs will be
curriculum materials provided by the and quarterly staff development incurred as this
school. sessions. is part of staff’s
responsibilities
4. Train and monitor ongoing September Principal Completed formal observation forms | No additional
implementation of expectations. 2011 indicating expectations are being costs will be
met. incurred as this
is part of the
Principal’s
responsibilities.
5. Identify appropriate instructional December Curriculum & Program descriptions, sign-in sheets | No additional
interventions, enrichment opportunities, | 2011 Instruction indicating student attendance costs will be
programs for 9th and 10t graders. Coordinator incurred as this
is part of staff’s
responsibilities
6. Identify/hire specialized staff to Beginning Director of Site Job descriptions and documentation | Salaries to be
support student achievement i.e., 2011-12 Operations of job duties assigned and/or determined
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curriculum and instruction coordinator,

tutoring coordinator

school year

completed.

7. Implement an AIMS Prep tutoring
program to identify, address, and

remediate students’ deficiencies in AIMS

math skills.

September
2011

Curriculum and
Instruction
Coordinator

AIMS Prep Tutoring Program binder
containing tutoring contracts,
student/tutor sign-in sheets

No additional
costs will be
incurred-
tutoring
program is free
to school
(state-funded)

STRATEGY III: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Purchase Galileo Instructional September Director of Site Contract signed by both parties $20,000
Improvement System. 2011 Operations estimate for
annual
subscription
2. Establish testing calendar September | Curriculum and Testing Calendar No additional
2011 Instruction Coordinator cost will be
incurred as this
is part of
responsible
party’s duties.
3. Create protocols/process to September Curriculum and Outline of process No additional
implement benchmark assessments. 2011 Instruction Coordinator cost will be
incurred as this
is part of
responsible
party’s duties.
4. Implement Galileo benchmark October Curriculum and Testing Calendar, Test Reports No additional
assessments to determine baseline 2011, Instruction Coordinator | indicating student performance, cost will be
and predictive index on AIMS quarterly Data Analysis Summary and Action | incurred as this
Mathematics and Reading. thereafter Plan is part of
responsible
party’s duties.
5. Review and interpret Galileo test October Site Instructors Test Reports indicating student No additional
scores to determine students’ 2011, performance, Data Analysis cost will be
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individual gaps and strengths in ongoing Summary and Action Plan incurred as this
Mathematics and Reading. is part of
responsible
party’s duties.
6. Assign and schedule mathematics October Lab Manager Student Calendar in Galileo system, | No additional
interventions to 9t and 10t graders 2011, Talisma costs will be
based on Galileo test scores. ongoing incurred as this
is part of staff’s
responsibilities
7. Create individual student academic | October Lab Manager Student Personal Learning Plan No additional
intervention plan in partnership with | 2011, (PLP), Weekly Student Conference | cost will be
the student, which sets academic goals | ongoing (WSCQC), Talisma incurred as this
for Mathematics and Reading, is part of
(including standardized test score responsible
goals). party’s duties.
8. Create academic remedial October Lab Manager Galileo Class Calendars No additional
intervention groups for students at 2011, cost will be
highest risk for failure (assigns ongoing incurred as this
students to specific Mathematics and is part of
Reading performance objectives responsible
identified as being deficient). party’s duties.
9. Provide ongoing progress October Lab Manager Weekly Student Conference, PLP, No additional
monitoring for students who are 2011, Talisma interaction documentation | cost will be
performing below mastery in weekly incurred as this
Mathematics and Reading. is part of
responsible
party’s duties.
10. Conduct quarterly staff meetings at | Beginning Principal Sign-in sheets for training sessions, | No additional
which time all staff will review school- | October copies of handouts, PowerPoint cost will be
wide assessment data analysis and 2011, presentations incurred as this
discuss modifications to instructional | quarterly is part of
strategies in Mathematics and responsible
Reading. party’s duties.
11. Evaluate the assessment Beginning Principal, Site Evaluation report with No additional
procedures and timelines for October Curriculum and recommendations cost will be
monitoring and documenting student | 2011, Instruction Coordinator incurred as this
achievement in Mathematics and quarterly is part of
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Reading and make recommendations thereafter responsible
for adjustments as necessary. (October, party’s duties.
January,
April, July)
12. Formalize operational processes August 2011 | Registration and ADE reports No additional
in order that AYP data is corrected and Compliance Manager, cost will be
validated by ADE due dates. Testing Coordinator incurred as this
is part of
responsible
party’s duties.
13. Schedule all incoming freshmen August 2011 | Registration/Enrollment, | Student Schedules, course No additional
and sophomores into all three Principal completion tracking costs will be
mandatory AIMS Prep coursework incurred as this
(AIMS Reading, AIMS Writing, and is part of staff’s
AIMS Math). responsibilities.
14. Utilize Weekly Student Conference | August 2011 | Lab Manager Talisma WSC documentation, No additional
to monitor student achievement in student PLP, Galileo student costs will be
English and Mathematics coursework. assessment reports, Galileo incurred as this
intervention reports is part of staff’s
responsibilities.
15. Implement an evaluation system August 2011 | Principal Talisma WSC documentation, No additional
which holds instructors accountable student PLP costs will be
for monitoring student proficiency in incurred as this
mathematics and reading. is part of staff’s
responsibilities.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.

Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Train all instructional staff in how to October Curriculum and Sign-in sheets for training sessions, $300
generate and interpret test reports in 2011, Instruction copies of handouts, PowerPoint annually
Galileo. ongoing Coordinator presentations
2. Train all staff in how to interpret data October Curriculum and Sign-in sheets for training sessions, $300
from benchmark assessments in order to | 2011, Instruction copies of handouts, PowerPoint annually
make adjustments to instructional ongoing Coordinator presentations
strategies.

Approved 11/19/2010






3. Train all instructional staff in how to October Curriculum and Sign-in sheets for training sessions, $300
schedule and administer academic 2011, Instruction copies of handouts, PowerPoint annually
interventions (Instructional Dialogs) in ongoing Coordinator presentations, follow-up
Galileo for Mathematics and Reading documentation which demonstrates
intervention. staff have implemented what they

have learned.
4. Identify and recruit expert teachers in | September Principal Sign-in sheets for training sessions, $160/teacher
mathematics and reading to conduct 2011, copies of handouts, PowerPoint annually
onsite professional development. quarterly presentations
5. Implement professional learning August Principal Agenda, sign-in sheets and notes from | $160/teacher
communities to support teachers in 2011, meetings that elaborate on annually
curriculum, instruction, assessment and quarterly discussions held and actions taken.
intervention planning.

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action

steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g.,, 2011). The

charter holder may add years, as necessary.
Year 1: Budget Total Fiscal Year

Year 2: Budget Total

Year 3: Budget Total

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010
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Introduction and History

MGRM Pinnacle, Inc.

MGRM Pinnacle is an educational technology company that provides comprehensive end-to-end
software applications, services, and solutions, supporting the entire educational domain on a single,
integrated platform. Our vision is to make an individual, a complete personality. Aligned with our
vision, MGRM’s mission is to provide solutions that improve lives in the areas of physical, psychological,
and social well-being. We will achieve this mission through our core values: Sincere — Sustained — Hard
Work.

MGRM Pinnacle is committed to the integration of technology to support student learning across all
service groups within the organization. Whether site-based alternative schools, fully integrated online
programs, or any model in-between, we will provide support across the "Learning Spectrum" that is
enhanced through technology. All MGRM Pinnacle sites shall be models of best practices regarding
technology integration, blended and hybrid learning.

Pinnacle Education-WMCB, Inc. (Tempe East)

Tempe East is located in the Southern part of Tempe and has been serving the community since 2003.
The school was relocated from Chandler beginning in 2005-2006. This relocation created new
opportunities for the school and students. The City of Tempe is land locked between Phoenix, Mesa,
Chandler and Scottsdale and has a total area of 40.2 square miles. New building of homes is limited as
land is scarce. This unique placement increases the diversity at our site. The school is located near
several public Tempe High Schools. Maricopa County is the nation's fourth largest county in terms of
population and is in the most populous county in the State of Arizona. The school is located just 15
minutes from Phoenix Sky Harbor International Airport, the 5th busiest in the world based upon take-
offs and landings. Nearly 6 million people reside in Maricopa County, which is the center of the state’s
economic activity. Each of the 23 communities in Maricopa County has its own diversity and Tempe is no
different. We also are within 3 miles of the Town of Guadalupe; a majority of our Native American
students live in, or have ties to this community.

Tempe East students are residents of South Tempe and Chandler sitting primarily in the 85283 zip code.
There are over 44,000 residents in this zip code and the area covers 9 square miles. The division
between men and woman is proportionally the same. The Tempe East site has the ability to hold over
132 physical site students per day, most living within this vicinity. Some walk to school, are escorted by a
parent, take the city bus, or drive their own vehicle.

2013-2014 student population demographics (approximately 85 students enrolled):
White: 44%

Hispanic: 30%

Native American: 10%

Black or African American: 10%

Two or More: 6%

The school provides open-entry enrollment and a flexible, individualized online program of study
targeting at risk high school students, dropouts, and students with the need for self-paced learning
opportunities. The company’s online curriculum, which is provided by Florida Virtual, was designed to
promote competence in core academic subjects to meet the State of Arizona’s requirements for high
school graduation. Tempe East was initially accredited by the North Central Association Commission on
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Accreditation and School Improvement (NCI CASI), a division of AdvancED, in 2002, and MGRM Pinnacle
received Corporation Systems Accreditation in November, 2012.
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Demonstration of Sufficient Progress

1a.Growth: Student Growth Percentile (SGP) — Mathematics and Reading

In October, 2011, Galileo benchmark assessments were put into practice to determine baseline and
predictive indexes on AIMS Mathematics and Reading. The benchmarks provided teachers and
administration predictive data to use in preparation for high stakes state assessments. The data
supported efforts in identifying reading and math strengths and weaknesses down to the performance
objectives per content area. The post analysis effect was to use the data to create and deliver effective
interventions and appropriate instructional pathways to reach student achievement.

Galileo is Tempe East’s tool to form intervention groups. The focus of these groups is on the content up
to and within 10" grade math and secondary reading levels necessary to fluently negotiate course
material and high stakes state assessments. The purpose is not only to prepare our students for these
exams, but furthermore support the common core aligned substantive course learning springing from
our newly launched Florida Virtual curriculum. The school’s teachers and administration focused
approach into strand(s) per content area analysis, which requires drilling down to the performance
objectives, firmly helps us determine the scope of our interventions and helps us access the materials
that allow us to fill the learning gaps-our students are experiencing.

The data is synthesized by comparison to data from the fall AIMS and prior year spring AIMS results.
The results showed in math that Standard 1: Number Sense/ Operations and Strand 3: Patterns, Algebra
and Functions were the areas with the overall greatest deficiencies, which individually showed less than
50% of the content being mastered and combined accounted for 38% of the- exam’s weight. The results
gave us a strategic goal of measurable, substantial growth, in those most fundamental strands, which
we believe to be achievable. However, we must take into account our short timeframe to make our
gains and consider our highly transient population of upperclassman enrolled at Tempe East. It was very
important for the team to understand and appreciate the major uphill challenge related to narrowing
the core conceptual learning gaps of several years per pupil; therefore, our strategy had to be of high
value and focused in approach.

In analyzing the data related to Galileo and AIMS we found that Strand 3: Comprehending Informational
Text showed that 57% of the content was being mastered and that it held 51% of the weight of the
exam. This prompted Tempe East teachers and administration to develop a tactical plan in making
positive academic growth related to Strand 3. This was operationalized by using the Galileo performance
dialogues to craft smaller, formative assessments to deploy within the school’s 5" hour direct
instruction classroom environment. We believe that this will raise the core competencies of our
students in this high value strand.

The 5" hour classroom is a new concept this year to Tempe East and MGRM Pinnacle. It was
conceptualized as a proactive response to developing a direct instruction model of remediation support
to our students who had major learning gaps in reading and math. The class is structured in the
traditional sense, using paper, pencil and textual information following lesson plans developed from
Galileo benchmark results and the AIMS blueprint. Instruction is provided on the salient points of each
concept over the first 15 minutes of class and then followed by the use of challenge based;-group, or
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project based activities to make the learning more concrete and meaningful to the learner. The class

ends with a small formative assessment that is developed in Galileo’s performance dialogue matrix. Post

classroom analysis is done by the teacher of the lesson and usually discussed in informal and formal

classroom evaluations done by the building principal.

When Tempe East’s team first came together to discuss our approach to positively affect student
learning by using data driven evidence produced within our benchmark scores, we recognized that our
professional development plan needed to be thematic to this goal. The school administration, in
conjunction with the teachers, designed a capacity development initiative, which is rooted in our annual
school goals and aligned with our need to urgently address our students’ substantive academic growth

metrics.

Below is the matrix displayed throughout the school as our plan to develop Tempe East educators:

Goal: Capacity Development

Action Plan:
Action Steps Measure of Person(s) Resources Timeline
Success Responsible
Engagement Concepts Professional Principal Prof. Dev. Aug. and Dec.
for Developing Higher | development will be PCE Teacher Workshop refresher
Order Reasoning provided Work Sheet
Bell Work
Engagement
Project
Tracking Academic Professional Data Analyst Prof. Dev. Throughout the year
Growth of Student Per | development will be Principal Workshop
Strand provided Sample Data
Classroom Professional Principal Prof. Dev. Once in Aug.
Management Theories | development will be Workshop Once in Dec. and
Alt. Ed. provided As needed
M-star Learning Professional District Prof. Dev. Once in Aug.
Platform and FLVS development will be Principal Workshop Once in Dec. and
provided Data Analyst As needed
Synergy Training Professional District Prof. Dev. Once in Aug.
development will be Principal Workshop Once in Dec. and
provided Data Analyst As needed
Galileo Training Professional District Prof. Dev. District training in
And 5" Hour Planning | development will be Principal Workshop Aug. Again in Dec.
Sessions provided Data Analyst Sample Data and as needed
Special Education Professional SPED Director Prof. Dev. Throughout the year
Training development will be Principal Workshop
provided District Sample IEP
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The data we collected is charted below:

CBAS# 1 Math Participation and Proficency
Comparison 12-13 and 13-14

FFB 13-14
Approaches 13-14
Meets 13-14
FFB 12-13
Approaches 12-13
Meets 12-13
0 5 10 15 20 25 30 35 40

The above data shows that 65 test takers in our first benchmark completed the exam and the score
results are shown in aggregate. In comparison to the previous year, our participation and scores were
significantly improved. The priority was to gain useable data. The best chance at this end was to gain
student confidence in the process and get them to take the benchmarks seriously. The second objective
was to use the dialogues in Galileo to remediate the 24 students who FFB by our per standard
remediation approach during the 5" hour.

The results from 2012-2013 to 2013-2014 reflected a decrease in our FFB population in our CBAS #2
scores. Below are the results that reflect improvement over prior year:

Math CBAS #2 2012-13 to 2013-14 FFB
Change

90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

M Total

Math 2012- 2013 Math 2013-2014

The large decrease in FFB was directly correlated to our efforts in remediating our students who showed
difficulty with content in CBAS #1, which out performed the results of our test takers over prior year.
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The proportional gains were significant and the student participation and school developed intervention
programs are-proving successful.

CBAS #2 Math and Reading Meets
Score Comparison

60.00%

Meets Meets

50.00%

40.00%
Meets

30.00%

20.00% Total

10.00%

Meets
0.00% T T T )

Math 2012- Math 2013- Reading 2012- Reading 2013-
2013 2014 2013 2014

The graph above shows that in CBAS #2 2012-13 school year we had none of our test takers meet the
standards in math. The CBAS #2 in 2013-14 school year not only reflected a decrease in our FFB scores,
but indicated we moved students who were underperforming in both math and reading to proficient.
The math scores showed 28% meet in 2013-14 as compared to 0 in 2012-13. The reading scores moved
2% in the positive for CBAS#2 2013-14.
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1b.Growth: Improvement — Mathematics

The team recognized that we have had significant problems with AIMS math. The reasons we have such
a challenge with making substantial progress in AIMS math is that we needed more rigor to our
curriculum and leveled elective courses that build on the utility of core math concepts. We also needed
greater support for those that had not grasped fundamental concepts. We engaged Florida Virtual, a
developer of common core aligned, delivered curriculum and course design. They presented us with a
robust course catalogue, which addresses our needs to strengthen the math substantive course
offerings and the elective courses that tie back firmly to core concepts to get the learner to think on-an
interdisciplinary level. The curriculum is research based and aligned to state standards. The school had
been operating on a 4 classes in twelve weeks cycle, but recognized that this was presenting a challenge
for our students in managing this new curricular structure and rigor.

The school analyzed course pass rate and pace of course work during the first twelve week session and
found that the curriculum was clearly too increasingly challenging for our students. . The leadership
team, which is comprised of all site and virtual principals, decided to engage in a collaborative planning
meeting to address the data indicators that led to the prior stated conclusion. The conclusion made in
that meeting was to move back to a six week session and offer only two courses at a time. The courses
would be made up of core and elective per session.

The concept behind the change was purely psychologically based. The fewer courses to manage per
session, and methodically placing elective course offerings that firm-up core math competencies in
stride with the core math courses, presented a working solution to improve course pass rate. The
collateral gains with this method of course offering structure directly correlates with considerable
success on fundamental learning related to the state standardized test because students are able to
conceptualize success with fewer courses. They are also able to better link knowledge if the courses are
correlative and successive when we deploy them methodically.

A great tool for teachers and administration to use when tracking student success with math substantive
courses is the MGRM proprietary system MStar, which is a Learning Management System (LMS). The
MStar LMS allows for the teachers and administration to pull data housed on the system server related
to the integrated curriculum and the students’ successes with each course offered per session. The data
is particular to pace, grade and time spent engaging with the course work per session. The teachers have
been using data from this system to ensure that students remain engaged in their math course work and
provide interventions and meaningful conferences. The information is analyzed through the AID report
collected by each teacher at the end of each week of school. The “A” stands for Acceptable, which is
color coded green and indicates that MStar reflects they are on pace and passing all of their classes. The
“I” stands for Ineffective, which is color coded yellow and indicates that the student is passing one class
and behind pace in one or both courses. The “D” stands for Danger, which is color coded red and
indicates the student is behind pace and failing all courses.

The utility of the AID report in capturing students who are struggling with math concepts is that we can
see where in the curriculum they are falling behind due to learning deficiencies. This is accomplished by
the fact that the report is chronologically accurate to where they are (Pace) and academically accurate
by way of a current grade related to work completed to date.
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In the AID report the conclusions that the team arrived upon during one of our weekly staff meetings,
which is frequently dedicated to high-level data analysis, was that the movement from 12 week sessions
to 6 week sessions is the catalyst directly correlated with the increase in student performance data. The
end date of the first 12 weeks of school fell on October 25 and the new six week program began on
November 1*. The interventions planned for the new six week session, which is typically a time when
many students become disengaged due to the holidays’ rapid approach, were highly effective on core
math course success and we saw a 60% math course pass rate as a result. The data we were most
interested in so that we could focus our attention during our Galileo performance dialogues and to
begin forming strand specific intervention groups during the 5 hour classroom was to come from the
fall AIMS data related to math competencies.

The AIMS scores from 2012-13 and 2013-14

Math AIMS Fall 2012-13 to 2013-14 Comparison
Chart
90.00%
80.00%
70.00%
60.00%
50.00% B Sum of Fall Math AIMS Results
o 2012-13
40.00%
30.00% B Sum of Fall Math AIMS Results
o 2013-14
20.00%
10.00%
0.00%
Exceeds Meets Approaches FFB

The school showed improvement in the number of Approaches over prior year. We credit this to using
Galileo performance dialogues, focused math strand remediation and our 5™ hour classroom
interventions.
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2a.Proficency: Percent Passing — Mathematics and Reading

The implementation of the Galileo Instructional Improvement System was the first step in more closely
connecting student performance measures with appropriate intervention opportunities. Galileo not
only assesses basic reading and mathematics skills, but offers a standards-aligned set of tutorials to help
students bolster prerequisite skills and strengthen skills through intensive instruction and practice. The
school’s teachers and administration’s focused approach into strand(s) per content area analysis, which
requires drilling down to the performance objectives, firmly helps us determine the scope of our
interventions and help helps us access the appropriate learning materials that allow us to fill learning
gaps within our students.

In analyzing the data related to Galileo and AIMS, we found that Strand 3: Comprehending
Informational Text showed that 57% of the content was being mastered and that it held 51% of the
weight of the exam. This prompted Tempe East teachers and administration to develop a tactical plan in
making positive academic growth related to Strand 3. This was operationalized by using the Galileo
performance dialogues to craft smaller formative assessments to deploy within the school’s 5 hour
direct instruction classroom environment. A considerable amount of Tempe East students had fallen
below in most strands, this required intensive remediation in a broad range of learning concepts
through individualized attention.

Below are the Fall 2012 and Fall 2013 AIMS Results:

2012 FALL AIMS Reading
30
25
20 B Sum of Exceeds 2012
15 . ®Sum of Meets 2012
10 Sum of Approaches 2012
B Sum of FFB 2012
5
0
Total
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2013 FALL AIMS Reading
10
9
8
7
6 M Sum of 2013 Exceeds
5 H Sum of 2013 Meets
4 Sum of 2013 Approaches
3 ® Sum of 2013 FFB
2
1
0
Total

The data reflects that we have made growth in student performance related to AIMS reading scores. The
comparison shows a reduction in proportional numbers of FFB scores moving to Approaches and
Approaches scores moving to Meeting the standards.

The team at Tempe East has been dedicated to filling learning gaps and preparing students for the AIMS
test. During the first 12 weeks of the fall semester we arrived at the conclusion that we needed more
help with students that had a history with issues involved with fundamental math and reading concepts
to show high school competency levels. The team decided to engage with a known AIMS tutoring service
“A Road 2 Learning.”

The tutoring group “A Road 2 Learning, LLC” provides tutoring for students in Arizona in reading and
math, related to AIMS test preparation and a range of other remedial learning programs. They also
provide private tutoring to students attending schools that qualify for Supplemental Educational
Services under the No Child Left Behind Act. Their approach is based on personal attention and
individualized instruction materials that help each student achieve their educational goals. They also,
alongside Tempe East teachers and administration, measure the progress of every student continuously,
to ensure constant improvement and consistent communication regarding progress made via their
assessment criteria. All tutoring was conducted in person by one of their qualified tutors during the day
for 2 hours during the AM session (7:30 am to 11:45am) and 2 hours during PM session (11:45 am to
3:45 pm).

“A Road 2 Learning” and our 5™ hour direct instruction classroom has helped improve the school’s
performance in math and reading competencies related to high school. The 2013 Fall AIMS data did
show a group of students in our 5™ hour classroom program who were also involved in the tutoring
program moved from low to high approaches in both reading and math. The data also reflected a 21%
increase in students who moved out of FFB from 2012 AIMS results into Approaches. “A Road 2
Learning” is a key partner in developing our lowest performing students’ understandings of fundamental
reading and math concepts related to the AIMS Blueprint.
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The new curriculum at Tempe East prepares our students to be college and career ready. It has also
prepared them to meet the requirements of the AIMS test. Florida Virtual, the developer of our
common core aligned and e- delivered curriculum presented us with a robust course catalogue. These
new state standards aligned courses meet our students’ needs to strengthen their math and reading
high school substantive course concepts. Therefore, we anticipate a significant improvement in our
students overall AIMS performance this spring.

Many of the elective courses offered tie back firmly to core concepts to get the learner to think on an
interdisciplinary level. The formative assessments are frequent and tailored to allow for critical thinking
skills to empower student responses. The option to do collaborative assessments, exhibitions of work
through project based exercises, and oral assessments are now made possible within our new Florida
Virtual curriculum. The many enhancements made within LMS (Learning Management System) and
peripheral support systems allows-allow our students to engage with the certified Math and English
instructors to provide them expedited course content support and give them the opportunity to be
assessed through multiple methods.

Furthermore, our school goals have a heavy weighting in AIMS improvement concepts by improving
student s’ core understandings in math and reading skills. The goals are shared with the students and
displayed as visual ecology to remind us all of our commitment to improvement. The school goals are
woven into the daily operational posture of the school staff and faculty’s schedule, procedures and
during meaningful student contacts. The teachers and administration use many visual artifacts to guide
positive student engagement during all school sponsored activities.

The school uses a learning goals sheet to maintain focus in improvement areas related to independent
and dependent study activities to further develop core competencies within high school math and
reading concepts. The student goals sheet is presented below. This is one of the intervention documents
we use in our 5™ hour direct instruction lab to diagnose and collect information on the qualitative and
quantitative end of our intervention methods’ effectiveness. It also serves as a good visual guide when
we discuss our remediation approaches with parents. It keeps them involved by providing them with
study concepts they can use at home.
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Current Status AIMS Scores:
Reading Writing Math
Exceeds
Meets X X X
Approaches
Falls Far Below

The students need assistance to learn:

Reading Writing Math
e Understanding parts of e Ideas e Number Sense
literature (plot, e Organization e Estimation
character, setting, etc.) e \oice e Discrete Math
e Understanding e Word Choice e Geometric Properties,
Expository Text e Sentence Fluency Transformation
e Conventions e Coordinate Geometry

e Measurement

Action Plan for Achievement:

Reading Writing Math
e AIMS Practice Books e Prewritten, Draft, Peer e AIMS Practice Books
e Independent Reading Revise, Teacher Edit, e Practice multiplication
e Adult Read-Aloud Publish Essays and other and long division
e Reading writings e Memorize math “rules”
Comprehension e Use the 6-Traits Writing and facts
Quizzes Rubric, focus on ALL e Use manipulative and
e Visual Organizers Traits real-world practice to
e Practice writing in gain a better
several different forms understanding of
e Type-l Writing to build geometry
fluency

e Read-aloud Writing
Suggested Parental Involvement for Success:

Reading Writing Math

e Read to, or with the e Parent revising and e Help students with math
student editing homework

e Encourage reading 15- e Encourage students to e Encourage students to
30 minutes every day write in a journal memorize math “rules”

e Practice vocabulary e Encourage using correct and facts
building with resources English in writing e Discuss how we use

informally (Email, text) math in the day-to-day
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2b.Proficency: Subgroup ELL and FRL

We do not have any ELL/ FRL students enrolled at Tempe East High school; therefore there are no data
of qualitative or quantitative points to reflect.
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2b.Proficency: Subgroup SPED

Tempe East has a current Special Education census of 16 total active students in varied levels of cohort
years for the 2013-2014 school year. The site is supported directly with a dedicated Special Education
teacher and a District Special Education Coordinator. The Special Education Department has a number of
retainer services to support students who are high needs and require specialized assistance, which
include assistive technology, speech pathology, psychiatric services and the district located ED Lab,
which has a tailored curriculum that focuses on many of the aforementioned topics in a therapeutic and
focused environment. The accommodations are consistently being checked as per the student’s
modifications and other significant requirements to ensure they are provided FAPE (Free Appropriate
Public Education) and given a leveled opportunity to be successful and productive.

The Special Education census in 2012-2013 was at 10 active students in varied levels of cohort years and
of which 2 students graduated in the fall and were recognized for their academic performance,
leadership in their community and commitment to academic persistence. The students are kept
consistent on their IEPs and the eventualities of the plans are attended to and scheduled to involve all
necessary stakeholders to ensure the plans are consistent with their needs and address relevant
academic trends and protocols.

Special Education Census in Comparison:

Pinnacle, Tempe East Special Education

Census
20
15
m Sum of 2012-2013 Census
10 Count
Sum of 2013-2014 Census
5 Count
0

Total

All students at Tempe East are consistently being provided academic progress reporting by way of their
Weekly Student Conference, which is a one-on-one with their instructor. The meeting involves course
status, grade, pace and provides an opportunity for the instructor and student to discuss what the
student’s personal status is, which may become a referral to the school P.C.E (Personal Career and
Exploration) teacher for motivational and emotional support, or the district’s Life Coach who provides
focused assistance and uses progressive personal therapy concepts and has access to many resources
provided locally, or outside the school’s walls to assist students. The meeting is a very in-depth view into
the student’s overall progress and, depending on the level of urgency and concern of their academic and
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or behavioral performance and progress; the principal will become involved in the conversation to
provide additional support and guidance.

The 2013-2014 grading period (GP) 1 Special Education student success measurement is displayed

below:
Course Pass Rate For GP 1 Special Education
Students
14
12
10
8
6
4 @ Total
2 -
0 .
Sum of Fail Math ~ Sum of Received Sum of Fail Reading Sum of Received
2013-14 Credit Math 2013- 2013-14 Credit Reading
14 2013-14

The above chart address the first 12 weeks of the school year. The passing range depended upon
percentage of course mastery per IEP and the overall score per substantive math and reading courses

per grade level.

The below graph represents the second grading period (GP) for the fall 2013-2014:

Course Pass Rate For GP 2 Special Education

Students
10
0
Total

B Sum of Received Credit Reading 2013-14 = Sum of Fail Reading 2013-14
Sum of Received Credit Math 2013- 14 Sum of Fail Math 2013-14

The two graphs above indicate that we have a much higher course pass than fail with our Special
Education population in the substantive course offerings of high school math and reading.
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3a. State Accountability: A-F Letter Grade/State Accountability System

Many students enroll at Pinnacle for the purpose of recovering credits when they fall behind at other

local schools. Once enrolled, some of those students struggle to keep pace with their courses. For many

it is their first experience with online curriculum. The school culture needed to be developed. The

school administration and staff introduced many new student centered activities connected to their

learning and pride in where they go to school. The school developed a functional student leadership

council, which represents a broad range of social and cultural backgrounds from within the local

community.

The administrative team and student leadership have collaborated to create a student advocate

program driven by the students to on-board new enrolment by explaining the systems to the students

and making them feel welcome within the school’s culture and practices. These largely student driven

initiatives are considered qualitative points related to increasing the overall school improvement

measures related to academic improvement for Tempe East High School. The below matrix houses the
school’s goals to improve the academic performance, graduation rate and attendance for SY 2013-2014:

Pinnacle Education School Goals Form

Goal: Student Learning

pass the AIMS
Math at 65%

Practice Tests
AIMS Results

Administration

Standards
Curriculum (FLVS)
M-Star learning
platform
Stanford 10 results

Action Steps Measure of Person(s) Resources Timeline
Success Responsible
Student Work Measured through Teachers, Tabulated Metrics Every Week
Progress metrics compiled Administration and maintained by
Monitoring (Pace) each week and PCE teachers, Phone
recorded in Synergy calls, School
(S1S) Software (Mstar,
Synergy)
Teachers will use Student Teachers, Galilieo, Every Week
Galileo to assess performance, PLP Administration and Synergy
student progress of and Benchmarks. PCE Mstar
learning objectives | Course Completion
and Pass Rate
Sophomores will Galileo Benchmark Teacher Arizona State 2013-14 School Yr.

Assessments t/u
Apr. 8, 2014

All students who
have not passed
AIMS will improve
AIMS standards

Galileo Benchmark
Practice Tests
AIMS Results

Teacher
Administration

Arizona State
Standards
Curriculum
M-Star learning
platform
Stanford 10 results
AIMS Results

2013-14 School Yr.
Assessments t/u
Oct. 22-24, 2013

Feb. 24, 2014
Feb. 25, 2014
Apr. 8, 2014
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In the earlier portions of this narrative it was mentioned that we use many visual artifacts to drive

positive student engagement. Tempe East uses a process to guide and track student performance and

engagement known as the Personalized Learning Plan (PLP). The PLP is a progressive document to

develop a student’s goals, accountability and attentiveness to their academic persistence while enrolled
at Tempe East. The documents contained within the PLP are related to the consistent practice of
teachers and administration of engaging with students in weekly student conferences.

The PLP also revolves around the Personal, Career and Exploration (PCE) course goals to work on

character education and discuss contemporary topics involving career and college goal setting. The

completion of the PLP at certain times during the school year will allow students to actively participate

in PCE to earn a half credit per semester as an elective. The PLP has a chronological functionality to its

design in staging frequent interventions and skills development concepts such as note taking skills and

writing prompts to encourage the student to further develop skill sets to use in increasing their

academic performance in their course work and in high stakes summative assessments.

Tempe East is committed to raising the school’s letter grade by way of quality student engagement,

sustainable academic intervention practices and developing student learning via research based

methods of instruction. The school’s teachers and administrations see value in establishing a student

centered culture that encourages pride in where they go to school. We also understand that such a

culture inspires students to take control of their academic outcomes by their involvement in the school

community through student representative leadership and role modeling programs flourishing at Tempe

East. These concepts will be centrally important to our school’s letter grade and accountability

improvement imitative, but more importantly these concepts will firmly establish a school identity and

community connectedness that is always improving and belongs to the students who attend Tempe

East.

Below are our community connectedness goals for this school year:

Goal: Community Connectedness

Action Plan:
Action Steps Measure of Person(s) Resources Timeline
Success Responsible
Educate Parents about Parent involvement Teacher Collected Data Once a quarter and
their student’s Parent/teacher Admin Galileo data as necessary T/o the
academic objectives conferences Progress school year
Signed progress Reports
reports
Parent Conferences Increase in parent Teacher Sign in sheets Once a quarter and
participation of 10% Admin PLP as necessary T/o the
for each parent SGS school year
conference
Open House Increase participation Teacher Sign in sheets Once a quarter and
by 10% for each open Admin PLP as necessary T/o the
house Progress school year
Reports

Pinnacle Charter High School-Tempe East






Outreach to Increase community Admin Local Once a quarter and
community membership Teacher businesses as necessary T/o the
participation Business school year
owners
Develop Student Student Government Student Leadership Constitution Year Round
leadership Concepts Establishment PCE Bylaws
Student Advocacy Principal Democratic
Concepts Teachers process
Student Led Initiatives Admin. Character
Education
Develop School Pride Mascot Student Leadership Human Capital Year Round
and Culture Colors PCE
School Goals Principal
Clubs and Teachers
Extracurricular Admin.
Engagements
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4b. Graduation: Academic Persistence

Tempe East uses a process to guide and track student performance and engagement known as the
Personalized Learning Plan (PLP). The PLP is a progressive document to develop a student’s goals,
accountability and attentiveness to their academic persistence while enrolled at Tempe East. The
documents contained within the PLP are related to the consistent practice of teachers and
administration of engaging with students in weekly student conferences. The PLP also serves as a tool to
keep students on track to graduation. The PLP and weekly student conferences contribute the concept
that students at Tempe East are being engaged to remain enrolled at the school for all, or a significant
portion of their secondary education.

Inside the PLP is the graduation plan, which is a detailed document that focuses on course credits
completed and remaining to be completed. The graduation plan is also used to ensure students are
taking the courses related to their post-secondary goals. The document follows the basic high school
graduation requirements and the standards for students seeking to enroll at University. The school
administration and staff introduced many new student centered activities connected to their learning
and pride in where they go to school. The concept of developing Tempe East’s culture and inspiring
pride is so that students can feel connected to where they educate. Once they have the comfort of
being connected to their school they will be productive and they will return to further care for the
emotional and academic investment they have made.

The school developed a functional student leadership council, which represents a broad range of social
and cultural backgrounds from within the local community. The student leadership group has planned
and sponsored 2 potlucks and a community employer’s mock-interview engagement. The mock
interview engagement involved the students preparing to interview related to the careers they are
striving to have in the fields of their choosing. The interviews were 10 minutes each and fellow students
and staff were involved in the post interview observation discussions to offer refining, constructive
critique and praise. These concepts will have our underclassman returning for more sessions and even
years.

A great tool for teachers and administration to use when tracking student success with math substantive
courses is the MGRM proprietary system MStar, which is a Learning Management System (LMS). The
MStar LMS allows for the teachers and administration to pull data housed on the system server related
to the integrated curriculum and the students’ success with each course offered per session. The data is
particular to pace, grade and time spent engaging with the course work per session. The teachers have
been using data from this system to ensure that students remain engaged in their math course work and
provide interventions and meaningful conferences. An engaged student is one who will make the effort
to come to school and continue in our program.

Unfortunately, MGRM Pinnacle has not been traditionally seen as a long-term solution by students.
Many of our students engage in mostly credit recovery and alternative education circumstances by

consequence. MGRM Pinnacle is meticulously prepared and eager to engage our learners under the
auspices of making Tempe East a student’s high school of choice.
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Re-Enrollment SY 2012-2013
Comparison
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The table above used data on students who returned to educate with Pinnacle, Tempe East in school
year 2012 and compared that group to the 2013 returning students. The data reflects a slight increase
in returning students for school year 2013. The number of total enrollment we have had on average,
year over year, is 81 total enrolled.

All of the innovations, improvements and efforts mentioned above are the efforts Tempe East is making
to increase the percentage of student remaining enrolled in the school across years.
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Overall Rating

The overall rating has dropped over prior measured performance. The current administration firmly
believes that much of the drop in the percentage score is related to the curricular changes made over
the last three years. Now, the school has chosen the Florida Virtual Curriculum to be the model for all
course offerings for the future. The systems and programs in place will provide for significant,
sustainable academic improvement for the future of the school.

The student centered and driven culture has inspired learning by way of positive reinforcement from the
PCE instructor, Life Coach, teachers and administrators. The visibility of community leaders who have
visited the school and real-life presentations and learning’s during our PCE classroom time, 5" hour
direct instruction classroom and special engagements has kept their interests high and inspired goal
setting beyond high school. The students have taken responsibility for their education and fill roles to
provide new students with the same confidence and engagement. Student advocates are now assigned
to assist students into their first few days at Tempe East. They talk to them about the culture and
customs and guide them as they get familiar with the school’s schedule. They also make the incoming
students aware of how to effectively manage their class work by way of the MStar LMS system.

The active participation in the Galileo Benchmarks provided at Tempe East will provide positive gains
toward analyzing data related to student academic improvement and will allow the teachers and
administration the ability to craft meaningful remediation tools. The focus on high quality education by
way of creating the 5™ hour direct instruction classroom, tutoring services and a research based,
relevant and rigorous common core curriculum via FLVS will prepare our learners for high stakes exams
and make them college and career ready by the time they leave Tempe East.

The school is connected and growing by way of mouth enrollment as our current students find success
and delight with our system. Tempe East is progressively improving and is developing systems for
collecting, analyzing and using all the data that our virtual schools model supplies. The school will be
successful because the work done during our troubled years to improve our school and the confluence
of programs, data driven decision making, educator capacity development, community centered
orientation and student learning systems are all now rooted in a sustainable legacy that can be
replicated and focuses on the students experience.
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Initial Evaluation

Measure Acceptable

Not
Acceptable

Comments

1a. Student Median Growth
Percentile (SGP)
Math

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the
school has implemented a curriculum to increase student growth in Math on ACCR Standards because the narrative does not describe
a system that includes processes to create and implement curriculum, including supplemental curriculum, evidenced by curriculum
maps, pacing guides, instructional material adoptions, committee work, and clearly defined and measureable implementation across
the school. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school
makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate the school utilizes tools
that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the
consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to
evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher evaluations, informal classroom
observations, and standards checklists, and provide some analysis and feedback to further develop the system. Sufficient evidence will
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, common/benchmark assessments, and data review teams. The narrative
provided describes a system that, if supported by evidence, can demonstrate that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Math.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
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evidence, cannot demonstrate that the school implemented a professional development plan to increase student growth in Math
because the narrative does not describe a comprehensive plan that is aligned to teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports high quality implementation. Sufficient evidence will
demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the
charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated
and how the school ensures teacher development is ongoing in relation to the information and strategies learned through the
professional development plan.

Data: Data provided demonstrates an increase in the number of students in the Falls Far Below category between the first and second
interims and a decrease in the number of students in the Meets category between the first and second interims, and therefore does
not provide indication of an increase in growth across years for all students.

1a. Student Median Growth
Percentile (SGP)
Reading

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the
school has implemented a curriculum to increase student growth in Reading on ACCR Standards because the narrative does not
describe a system that includes processes to create and implement curriculum, including supplemental curriculum, evidenced by
curriculum maps, pacing guides, instructional material adoptions, committee work, and clearly defined and measureable
implementation across the school. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what
findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate the
school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes
to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher evaluations, informal
classroom observations, and standards checklists, and provide some analysis and feedback to further develop the system. Sufficient
evidence will demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, common/benchmark assessments, and data review teams. The narrative
provided describes a system that, if supported by evidence, can demonstrate that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Reading.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student growth in Reading
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because the narrative does not describe a comprehensive plan that is aligned to teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports high quality implementation. Sufficient evidence will
demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the
charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated
and how the school ensures teacher development is ongoing in relation to the information and strategies learned through the
professional development plan.

Data: AIMS data in Reading does not indicate whether the charts show a percentage of students or the number of students in each
category. Data must demonstrate improvement from one year to the next, and should indicate the percentage of students in each
category across years.

1b. Improvement (Alternative High
Schools only)
Math

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams, and that is adapted to meet the needs of non-proficient students. The narrative provided describes processes that,
even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to increase student performance in
Math on ACCR Standards for non-proficient students because the narrative does not describe a system that includes processes to
create and implement curriculum, including supplemental curriculum, evidenced by curriculum maps, pacing guides, instructional
material adoptions, committee work, and clearly defined and measureable implementation across the school. Sufficient evidence will
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and
who is involved in the curriculum adoption process; and demonstrate the school utilizes tools that identify what must be taught, the
expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Math for non-proficient students because the narrative does not describe a
system that includes processes to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher
evaluations, informal classroom observations, and standards checklists, provide some analysis and feedback to further develop the
system, and that is adapted to meet the needs of non-proficient students. Sufficient evidence will demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that
teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the
school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of non-proficient students.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology, includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark assessments, and data review teams, and that is adapted to meet
the needs of non-proficient students. The narrative provided describes a system that, if supported by evidence, can demonstrate that
the school implemented a plan for monitoring and documenting changes in student performance on ACCR Standards for Math for non-
proficient students.
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Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student performance in Math
for non-proficient students because the narrative does not describe a comprehensive plan that is aligned to teacher learning needs,
includes follow-up and monitoring strategies, focuses on areas of high importance, supports high quality implementation, and that is
adapted to meet the needs of non-proficient students. Sufficient evidence will demonstrate that the plan was developed to address
teacher learning needs and areas of high importance; demonstrate how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the professional development plan; and demonstrate how the
professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to non-
proficient students.

Data: Data provided demonstrates an increase in the number of students in the Falls Far Below category between the first and second
interims and a decrease in the number of students in the Meets category between the first and second interims, and therefore does
not provide indication of an increase in growth across years for all students.

2a. Percent Passing
Math

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the
school has implemented a curriculum to increase student proficiency in Math on ACCR Standards because the narrative does not
describe a system that includes processes to create and implement curriculum, including supplemental curriculum, evidenced by
curriculum maps, pacing guides, instructional material adoptions, committee work, and clearly defined and measureable
implementation across the school. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what
findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate the
school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes processes to
evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher evaluations, informal classroom
observations, and standards checklists, and provide some analysis and feedback to further develop the system. Sufficient evidence will
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, common/benchmark assessments, and data review teams. The narrative
provided describes a system that, if supported by evidence, can demonstrate that the school implemented a plan for monitoring and
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documenting changes in student proficiency on ACCR Standards for Math.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student proficiency in Math
because the narrative does not describe a comprehensive plan that is aligned to teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports high quality implementation. Sufficient evidence will
demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the
charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated
and how the school ensures teacher development is ongoing in relation to the information and strategies learned through the
professional development plan.

Data: Data provided demonstrates an increase in the number of students in the Falls Far Below category between the first and second
interims and a decrease in the number of students in the Meets category between the first and second interims, and therefore does
not provide indication of an increase in growth across years for all students.

2a. Percent Passing
Reading

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards because the narrative does not
describe a system that includes processes to create and implement curriculum, including supplemental curriculum, evidenced by
curriculum maps, pacing guides, instructional material adoptions, committee work, and clearly defined and measureable
implementation across the school. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what
findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate the
school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that includes processes
to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher evaluations, informal
classroom observations, and standards checklists, and provide some analysis and feedback to further develop the system. Sufficient
evidence will demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning
needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, common/benchmark assessments, and data review teams. The narrative
provided describes a system that, if supported by evidence, can demonstrate that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading.
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Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student proficiency in
Reading because the narrative does not describe a comprehensive plan that is aligned to teacher learning needs, includes follow-up
and monitoring strategies, focuses on areas of high importance, and supports high quality implementation. Sufficient evidence will
demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the
charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies; and demonstrate how implementation is observed and evaluated
and how the school ensures teacher development is ongoing in relation to the information and strategies learned through the
professional development plan.

Data: Data provided demonstrates an increase in the number of students in the Falls Far Below category between the first and second
interims and a decrease in the number of students in the Meets category between the first and second interims, and therefore does
not provide indication of an increase in growth across years for all students.

2c. Subgroup Comparison
(2b. for Alternative)

ELL

Math

N/A

N/A

The narrative provided stated that the school currently does not serve any ELL students.

2c. Subgroup Comparison
(2b. for Alternative)

ELL

Reading

N/A

N/A

The narrative provided stated that the school currently does not serve any ELL students.

2c. Subgroup Comparison
(2b. for Alternative)

FRL

Math

N/A

N/A

The narrative provided stated that the school currently does not serve any FRL students.

2c. Subgroup Comparison
(2b. for Alternative)

FRL

Reading

N/A

N/A

The narrative provided stated that the school currently does not serve any FRL students.
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2c. Subgroup Comparison
(2b. for Alternative)
Students with disabilities
Math

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams, and that is adapted to meet the needs of students with disabilities. The narrative provided describes processes
that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to increase student proficiency
in Math on ACCR Standards for students with disabilities because the narrative does not describe a system that includes processes to
create and implement curriculum, including supplemental curriculum, evidenced by curriculum maps, pacing guides, instructional
material adoptions, committee work, and clearly defined and measureable implementation across the school. Sufficient evidence will
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and
who is involved in the curriculum adoption process; and demonstrate the school utilizes tools that identify what must be taught, the
expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Math for students with disabilities because the narrative does not describe a
system that includes processes to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher
evaluations, informal classroom observations, and standards checklists, provide some analysis and feedback to further develop the
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that
teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the
school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark assessments, and data review teams, and that is adapted to meet
the needs of students with disabilities. The narrative provided describes a system that, if supported by evidence, can demonstrate that
the school implemented a plan for monitoring and documenting changes in student performance on ACCR Standards for Math for
students with disabilities.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student performance in Math
for students with disabilities because the narrative does not describe a comprehensive plan that is alighed to teacher learning needs,
includes follow-up and monitoring strategies, focuses on areas of high importance, supports high quality implementation, and that is
adapted to meet the needs of students with disabilities. Sufficient evidence will demonstrate that the plan was developed to address
teacher learning needs and areas of high importance; demonstrate how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and
strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the professional development plan; and demonstrate how the
professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to students
with disabilities.
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Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Math for students with
disabilities. Data provided demonstrates an increase in the course pass rate for students with disabilities passing but no data was
provided to demonstrate increased student proficiency in Math. Data must be disaggregated for the students in the students with
disabilities subgroup and must demonstrate improvement as compared to prior years in proficiency.

2c. Subgroup Comparison
(2b. for Alternative)
Students with disabilities
Reading

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams, and that is adapted to meet the needs of students with disabilities. The narrative provided describes processes
that, even if supported by evidence, cannot demonstrate that the school has implemented a curriculum to increase student proficiency
in Reading on ACCR Standards for students with disabilities because the narrative does not describe a system that includes processes to
create and implement curriculum, including supplemental curriculum, evidenced by curriculum maps, pacing guides, instructional
material adoptions, committee work, and clearly defined and measureable implementation across the school. Sufficient evidence will
demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and
who is involved in the curriculum adoption process; and demonstrate the school utilizes tools that identify what must be taught, the
expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Reading for students with disabilities because the narrative does not describe a
system that includes processes to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher
evaluations, informal classroom observations, and standards checklists, provide some analysis and feedback to further develop the
system, and that is adapted to meet the needs of students with disabilities. Sufficient evidence will demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; demonstrate that
teachers receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the
school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark assessments, and data review teams, and that is adapted to meet
the needs of students with disabilities. The narrative provided describes a system that, if supported by evidence, can demonstrate that
the school implemented a plan for monitoring and documenting changes in student performance on ACCR Standards for Reading for
students with disabilities.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student performance in
Reading for students with disabilities because the narrative does not describe a comprehensive plan that is aligned to teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high importance, supports high quality implementation, and
that is adapted to meet the needs of non-proficient students. Sufficient evidence will demonstrate that the plan was developed to
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address teacher learning needs and areas of high importance; demonstrate how the charter holder provides access to resources
necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information
and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is
ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how the
professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to students
with disabilities.

Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with
disabilities. Data provided demonstrates an increase in the course pass rate for students with disabilities passing but no data was
provided to demonstrate increased student proficiency in Reading. Data must be disaggregated for the students in the students with
disabilities subgroup and must demonstrate improvement as compared to prior years in proficiency.

3a. A-F Letter Grade State
Accountability System

Curriculum: This area is initially scored as approaches. The narrative describes processes to evaluate and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by curriculum alignment, and
data review teams. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the
school has implemented a curriculum to increase student growth and proficiency in Math and Reading on ACCR Standards because the
narrative does not describe a system that includes processes to create and implement curriculum, including supplemental curriculum,
evidenced by curriculum maps, pacing guides, instructional material adoptions, committee work, and clearly defined and measureable
implementation across the school. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what
findings the school makes about curriculum options, and who is involved in the curriculum adoption process; and demonstrate the
school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

Instruction: This area is initially scored as approaches. The narrative processes to monitor the integration of Arizona’s College and
Career Ready Standards into instruction evidenced by data review teams, and standards-based assessments. The narrative provided
describes approaches that, even if supported by evidence, cannot demonstrate that the school implemented a plan for monitoring the
integration of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system that includes
processes to evaluate the instructional practices of the teachers, evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations, and standards checklists, and provide some analysis and feedback to further develop the system.
Sufficient evidence will demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address
identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is initially scored as meets. The narrative describes a comprehensive assessment based on clearly defined
performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, common/benchmark assessments, and data review teams. The narrative
provided describes a system that, if supported by evidence, can demonstrate that the school implemented a plan for monitoring and
documenting changes in student growth and proficiency on ACCR Standards for Math and Reading.

Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by
evidence, cannot demonstrate that the school implemented a professional development plan to increase student growth and
proficiency in Math and Reading because the narrative does not describe a comprehensive plan that is aligned to teacher learning
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needs, includes follow-up and monitoring strategies, focuses on areas of high importance, and supports high quality implementation.
Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance;
demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information and strategies; and demonstrate how implementation is
observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan.

Data: Data provided demonstrates an increase in the number of students in the Falls Far Below category in Math between the first
and second interims and a decrease in the number of students in the Meets category between the first and second interims, and
therefore does not provide indication of an increase in growth across years for all students. AIMS data in Reading does not indicate
whether the charts show a percentage of students or the number of students in each category. Data must demonstrate improvement
from one year to the next, and should indicate the percentage of students in each category across years.

4b. Academic Persistence
(Alternative only)

This area is initially scored as meets. The narrative describes a sequential process for keeping students motivated and engaged,
including activities that demonstrate aspects of a comprehensive approach to increasing student engagement, and provides some
evidence that the school is becoming more methodical in determining how to engage students and keep them enrolled at the school.
Data includes evidence of the school’s success in keeping students enrolled at the school for an extended period of time. The narrative
describes strategies that, if supported by evidence, can demonstrate that the school implemented a plan for increasing the percent of
students remaining enrolled in a public school across school years.
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Technical Guidance for Demonstration of Sufficient Progress

The following questions are utilized by Board staff to evaluate school processes in the areas of
curriculum, monitoring instruction, assessment, professional development, data, graduation rate (if
applicable) and academic persistence (if applicable). The table highlights the questions that were not
sufficiently addressed in the most recent Demonstration of Sufficient Progress submitted by the Charter
Holder, and are given as technical guidance should the Charter Holder be required to submit a
Demonstration of Sufficient Progress in the future. In addition, as shown below, documentation of
implementation will be required as evidence for each question at any accompanying site visits.

I. Curriculum
- . Not Sufficiently Documentation/
CLLERCE L Addressed in DSP | Evidence Required?

1. Whatis the school’s process for creating or X X
adopting curriculum?

2. Who s involved in the process for X X
creating/adopting curriculum?

3. How does the school evaluate the curriculum X X
options to determine which curriculum to adopt?

4. What is your process for ensuring consistent
implementation of the curriculum across the X X
school?

5. What tools exist that identify what must be taught
and when it must be delivered? How do you X X
ensure that all grade-level standards are covered
within the academic year according to this plan?

6. What is the expectation for consistent teacher use
of these tools? How are these expectations X X
communicated to teachers?

7. What evidence is there to demonstrate usage of
these tools in the classroom and alignment with X X
instruction?

8. What is the school’s process for evaluating and
revising curriculum? How does the school X
evaluate how effectively the curriculum enables
students to meet the standards?

9. How does the school identify gaps in the X
curriculum?

10. How does the school address the gaps that are X
identified?

11. How does the school know the curriculum is X
aligned to standards?

12. How is the curriculum adapted to meet the needs
of students with proficiency in the bottom 25%? X

ELL students? FRL students? Students with
disabilities?






Il. Monitoring Instruction

Guiding Question

Not Sufficiently
Addressed in DSP

Documentation/
Evidence Required?

1. What is your process for monitoring the
integration of standards into classroom
instruction? How do you monitor whether or not
teachers implement an ACCRS-aligned curriculum
with fidelity?

2. How does the school monitor the effectiveness of
standards-based instruction throughout the year?

3. What s the school’s process for evaluating the
instructional practices of teachers? How does this
process evaluate the quality of instruction?

4. How does this process identify individual teacher
strengths, weaknesses, and needs?

5. How do you follow up on evaluating the
instructional practices of teachers?

6. How do you analyze this information? What does
the data about quality of instruction tell you?
What have you done in response?

X

7. How are these processes adapted to meet the
needs of students with proficiency in the bottom
25%7? ELL students? FRL students? Students with

X
For non-proficient
students and

disabilities? students with
disabilities
lll. Assessment
Not Sufficiently Documentation/

Guiding Question

Addressed in DSP

Evidence Required?

1. Whatis the school’s comprehensive assessment
system? How is the system aligned with the
curriculum and curriculum tools? What was the
process for designing the assessment system?

2. How is the data from these assessments evaluated

and analyzed? How is that analysis used to inform
and adapt instruction?

3. How is the assessment system adapted to meet
the needs of students with proficiency in the
bottom 25%7? ELL students? FRL students?
Students with disabilities?

IV. Professional Development

Guiding Question

Not Sufficiently
Addressed in DSP

Documentation/
Evidence Required?

1. What s the school’s professional development
plan?

X

X






2. How was this plan developed? X X

3. How is this plan aligned with teacher learning

X
needs as identified during the monitoring and X
evaluation of instructional practices?
4. How does this plan address areas of high X X

importance?

5. How does the school support high-quality
implementation of the strategies and ideas
learned in the professional development session? X X
What resources are available for teachers to
support high quality implementation?

6. How does the school monitor, evaluate, and follow
up on the implementation of the strategies and

. . . X X
ideas learned in the professional development
sessions?
7. How is the school’s professional development plan X
adapted to meet the needs of students with For non-proficient X
proficiency in the bottom 25%? ELL students? FRL students and
students? Students with disabilities? students with
disabilities
V. Data
Not Sufficiently Documentation/

EuleipelQusstion Addressed in DSP | Evidence Required?

1. What comparative (year-over-year) data proves
that the school’s academic performance has
improved this year in comparison to last year in
terms of student proficiency in Math and Reading? X
Student growth in Math and Reading? Describe
and provide data disaggregated by students in the
various subgroups.

2. How does the school know that this data is a valid

X
and reliable predictor of state assessment results?
3. What conclusions has the school gained from X
analyzing this data? What has the school done
with the data?
VIl. Academic Persistence (if applicable)
Not Sufficiently Documentation/

(LI IS Addressed in DSP | Evidence Required?

1. How does the school identify students who are at

risk of dropping out or failing? X
2. What strategies does the school utilize to address
student challenges to completing/continuing their X
education?
3. How does the school evaluate these strategies to X

determine effectiveness?







Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Pinnacle Education — WMCB, Inc. Required for: Annual Report
School Name: Pinnacle Tempe East Evaluation Criteria Area: Data
Site Visit Date: February 12, 2014

Document Name/lIdentification Intended Purpose and Discussion Outcome

[D.1] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
Student Median Growth performance in Student Median Growth Percentile (SGP) - Math

Percentile

The documents provided demonstrate evidence of improved academic performance in Student Median Growth
Percentile (SGP) - Math.

A comparison of the percentage of students scoring in the High Growth category on Galileo benchmark assessments
shows an increase from 25% in 2013-2014 to 50% in 2014-2015. This demonstrates an increase in student growth from
FY14 to FY15.

[D.2] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
Student Median Growth performance in Student Median Growth Percentile (SGP) - Reading
Percentile

The documents provided demonstrate evidence of improved academic performance in Student Median Growth
Percentile (SGP) - Reading.

A comparison of the percentage of students scoring in the High Growth category on Galileo benchmark assessments
shows an increase from 15% in 2013-2014 to 53% in 2014-2015. This demonstrates an increase in student growth from
FY14 to FY15.

[D.3] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
AIMS Results Fall 2014 performance in Improvement — Math

The documents provided do not demonstrate evidence of improved academic performance in Improvement - Math.

Comparison of Spring 14 to Fall 14 AIMS results showed the percentage of non-proficient students improving one
performance level on Fall 2014 AIMS was 9%

Comparison of Fall 13 to Fall 14 AIMS results showed the percentage of non-proficient students improving one
performance level on Fall 2014 AIMS was 12.5%

The documents provided do not demonstrate improved academic performance because the percentage of students
improving one performance level is less than in the prior year.
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[D.5]

CSR Breakdown

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math

The documents provided demonstrate evidence of improved academic performance in Percent Passing — Math.,

A comparison of the percentage of students passing Math courses shows an increase from the prior year from 36.5% to
78.2%.

[D.6]

CSR Breakdown

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading

The documents provided demonstrate evidence of improved academic performance in Percent Passing — Reading.

A comparison of the percentage of students passing Math courses shows an increase from the prior year from 62.8% to
64.2%.

[D.7] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Math
There were no ELL students currently enrolled, so no comparison is available.

[D.8] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Reading
There were no ELL students currently enrolled, so no comparison is available.

[D.9] Not applicable

[D.10] Not applicable

[D.11] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic

Course Student Status Report 12-
11-13

CSR 1-22-15

performance in Percent Passing Subgroup, Students with disabilities — Math

The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup,
Students with disabilities — Math.

Comparison of Fall 2013 and Fall 2014 AIMS results for SPED documents demonstrate an increase in scale scores for
60% of students, but no students improved a performance level.

However a comparison of course completion data shows that in December 2013 course completion rate for students
with disabilities was 33%. In December 2014 this increased to 50%.
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[D.12] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Reading

Course Student Status Report 12-
11-13 The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup,
Students with disabilities — Reading.

CSR 1-22-15
Comparison of Fall 2013 and Fall 2014 AIMS results for SPED documents demonstrate an increase in scale scores, but
the one student did not improve a performance level.

However a comparison of course completion data shows that in December 2013 course completion rates for students
with disabilities was 20%. In December 2014 this increased to 66%.

[D.13] Charter holder indicated the intended purpose of the document was to demonstrate: improved performance in High
Graduation Rate School Graduation Rate

The documents provided demonstrate evidence of improved performance in High School Graduation Rate.

A comparison of graduation rates shows an increase from 3.12% for FY14 to 11.67% as of February 11 2015 for FY15.

[D.14] Charter holder indicated the intended purpose of the document was to demonstrate: improved performance in
Academic Persistence

The documents provided demonstrate evidence of improved performance in Academic Persistence.
Of the students that have withdrawn from the school during the FY15 school year, 65% (54/83) for the school year to
day have reenrolled at the school, and have remained enrolled. This is a (increase/decrease) from FY14 where 66%

(35/53) reenrolled after withdrawing from the school for the entire school year.

The average daily average membership of the school has not changed from the prior year FY14 =25, FY15 =27

l, g?t;w g-omrmfw‘b , completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on February 12, 2015

a7/

l, _:_‘__‘__J\\.X < G‘-\S——— , received a copy of this document at the end of the site visit
conducted by the Arizona State Board of Charter Schools on February 12, 2015 Ni\ (
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Pinnacle Education — WMCB, Inc. Required for: Annual Report
School Name: Pinnacle Tempe East Evaluation Criteria Area: Curriculum
Site Visit Date: February 12,2014

Document Name/Ildentification Intended Purpose and Discussion Qutcome

[c.1] Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
CIPP Checklist curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
Collected CIPP data standards.

Curriculum Committee Minutes

Interviews The documents provided demonstrate evidence of the following:

Meeting Notes e The process that MGRM uses to evaluate curriculum is the CIPP (Context, Input, Process and Product) model
Messages introduced this year. Completed copies of evaluation were not provided.

e Collected CIPP data is used to review course pass rate for students and pass rate by classroom teacher to
determine if issue is a curricular or instructional problem.

e  Through a Curriculum Development Committee (CDC) sessions these teams determine what needs to be
evaluated and what data needs to be collected.

[C.2] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Pacing Guides identifies gaps in the curriculum.

Maps with gaps

Curriculum Meeting discussion The documents provided demonstrate evidence of the following:

Lesson Plans e  Maps with gaps identify specific standards not addressed in the curriculum resources. Math and Reading maps
Shared Teaching Strategies were provided that identifies areas where curricular resources do not correlate to the standards.

FYI learning documentation
e Lesson plans for Math and Reading were provided that address identified curricular gaps.

e  FYI Learning, our curriculum provider, delivered a list of assignments and the Common Core Standard that the
assignments correlate with. Teachers reviewed the correlation to identify standards that were not addressed by

FYI Learning.
[€.3] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
Issues and Trends Findings adopting or revising curriculum based on its evaluation processes.
MGRM Pinnacle Curriculum
System The documents provided demonstrate evidence of the following:
Needs Assessment e  The Curriculum System Manual describes the process by which curriculum is adopted or revised.

School Visit Finding Report e  Meeting minutes describe discussion of adoption of new FYI curriculum






[C.4]
Committee Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process
for adopting or revising curriculum.

The documents provided demonstrate evidence of the following:
e  Meeting minutes record the staff present at meetings where curriculum revision and adoption was discussed.
Minutes indicate that MGRM leadership, school leadership, and teachers were present.

[C.5]
Curriculum Evaluation Guide
Meeting Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

iNACOL rubric The documents provided demonstrate evidence of the following:
e Arubric was developed using the criteria endorsed by iNACOL. Results of the evaluation of curriculum resources
being reviewed demonstrate the results of each evaluation.
e  Minutes show review of evaluation results and document decision to select FY! Learning based on the results of
the evaluation using the iNACOL rubric.
[c.6] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for

Meeting Notes

Needs Assessment

Start Stop Continue

Survey

Walk Through

PD Calendar

Quarterly Discussion Minutes
Teacher Evaluations TE

ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.

The documents provided demonstrate evidence of the following:
e  CSSR tracks student progress and monitors whether each student is on pace from data exported from Synergy

that tracks each student’s progress in their courses. The report is aggregated by teacher to identify student
progress in courses for each teacher. Reports also are disaggregated to the student level to monitor individual
student progress. Monitoring of student progress consistent with pacing is used to ensure implementation of
curriculum.






[€.7] Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify

Pacing Guides what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
Graduation Plan TE are covered within the academic year.

PLP TE

Modified Assignment The documents provided demonstrate evidence of the following:

Study Guides e Maps with gaps identify specific standards not addressed in the curriculum resources. Math and Reading maps
Curriculum Maps with gaps were provided that identify areas where curricular resources do not correlate to the standards. These documents

Student Conference Profiles TE ensure that all standards are addressed by the curriculum.

e Pacing guides identify the lessons for each week. Student progress through lessons is monitored by the CSSR
document to ensure students are completing lessons consistent with the pace to complete courses.

e  Each week lab instructors meet with their site students to review their Personal Learning Plan (PLP) to ensure
students are on pace with classes required and what class is needed next.

e The Charter Holder ensures that grade-level standards are covered by having the CDC review resources as part of
its bi-yearly review that ensure standards are covered by communicating with teachers and principals and
reviewing of data and progress.

e Student conference profiles document teacher communication with students regarding lesson completion rate.

[C.8] Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
CSSR TE use of these tools and how these expectations are communicated.

PLP TE

Start Stop Continue The documents provided demonstrate evidence of the following:

PD schedule e To Students: Instructors meet with students weekly to assess student progress using the pacing guides and PLP

information. If the student in not meeting the requirements, the instructor and student discuss various
interventions and pick the ones relevant to that student.

e To Teacher: Vice Principals meet weekly with instructors and provide a Start — Stop and Continue Evaluation.
The VP and instructor review student PLP’s and other data pertaining to that student, such as the Course Student
Status Report (CSSR), testing data and assignments. The CSSR is a report that shows a student’s time engaged in
the work, if the student is on pace and what the current grade is for that student.

e This is monitored by seeing improvement in the CSSR report, seeing the teacher more engaged during class
sessions and through discussions with the teacher asking what tools and methods did he or she use this week.

e  PD Schedule identifies session regarding expectation for teachers and procedures.






[C.9]

CSSRTE

Monitoring Instruction
Meeting minutes

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
e  CSSR reports show instructors and administration the pacing, time on ourse study, grade and achievement level
for each student.

e  During Academy Team meetings, they also discuss, revise and implement the tools to achieve expected growth
measures.

[C.10]

Maps (ALG, ENG)

Meeting Minutes
Monitoring Instruction
Supply Materials

Lesson Overviews

FYI Dialogue with Pinnacle

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows
the curriculum is aligned to standards.

The documents provided demonstrate evidence of the following:
e Performance objectives are clearly matched to national, state, and district standards, including grade level
expectations and applicable end-of-course assessments.

e Through the mapping process, and curriculum reviews, should an area be found that does not address the
standards partially or completely the pre-mentioned teams create supplemental materials and pass the
information to administration

e  Curriculum gap documents demonstrate that curriculum was reviewed to ensure that all standards were
addressed. Identified gaps are addressed by supplemental materials.

[C.11]

FYI Screenshots

Lesson Materials for Pull Outs
SPED ACC-MOD

Raising Lowest 25% Agenda and
meeting minutes

Math interventionist schedule
Tutoring Schedule

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students.

The documents provided demonstrate evidence of the following:
e Sure Prep tutoring schedule and sign-in sheet records students receiving tutoring outside of regular instruction.

e Math interventionist schedule demonstrates blocks of time for working with students during the school day

e Accommodations and modifications are made by the teacher on assignments to meet the learning needs of the
student so that they may demonstrate that they are proficient on that set of standards. Students not
demonstrating proficiency on a quiz are allowed a retake after reviewing instructional materials.

[C.12]

N/A

[C.13]

N/A






{C.14]

Drill Down Performance
IEP

Moby Max TE

SPED Meeting Minutes
Study Guides

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of students with disabilities.

The documents provided demonstrate evidence of the following:
¢ Student IEP guides adaptations of curriculum and establishes student learning goals to be met by the curriculum
and instruction provided to the student.

e Ifitisanissue of curriculum, students may be moved from the general curriculum to Moby Max to work at their
grade level to assist a student while working in class.

l, qﬂ‘E\/& C_ﬂ\,meps _, completed this Site Visit Inventory during the site visit conducted
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Pinnacle Education —- WMCB, Inc.
School Name: Pinnacle Tempe East

Site Visit Date: February 12, 2014

Required for: Annual Report
Evaluation Criteria Area: Assessment

Document Name/lIdentification

Intended Purpose and Discussion Outcome

[A.1]

Galileo Results TE
Galileo Test List

Moby Max Results TE
Pull Out Assessments
Summative Projects
Assessments-Quizzes 1-4
Testing Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the
Charter Holder uses

The documents provided demonstrate evidence of the following:
e MGRM Education uses Formative assessment using methods such as written assessments, multiple choice, true-

false, matching, open ended, essay, problem based, scenario, and performance tasks. MGRM also uses
Summative projects such as research paper, project, portfolio and oral presentation.

e Other assessments include Galileo Pre and Post Testing, Benchmarks and Moby Max testing.

[A.2]
Assessment selection
Bi Yearly Review Agenda

Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or
selecting the assessment system

The documents provided demonstrate evidence of the following:
e  Much like the system for selecting curriculum, a similar system has been put in place for consideration of new
assessment systems. A CDC is formed, considers issues, trends and current research on assessment and
assessment systems.

[A.3]

Algebra Pacing Guides
Assessments Based on Standards
CC AGL Il Map

Instruction Calendar

Geometry Pacing Guide

Testing Calendar

Site Operations Manual

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
aligned to the curriculum and instructional methodology.

The documents provided demonstrate evidence of the following:
e The assessment system is aligned to the curriculum and instructional methodology by, first, being mapped to
rigorous and important content from the lesson. Instructors identify key standards. This is aligned to the
assessment as they are created based on the key standards.

e The school uses a Personalized learning Plan in order to guide instructional methodology to meet the assessment
needs of students.
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[A.4]

Collected CIPP Data TE
English 3A Gradebook
Geometry Gradebook
PreCalc Gradebook
Testing Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to
assess student progress and how the assessment plan includes data collection from multiple assessment, such as
formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:
e The school year starts with a Galileo pre-test to gain a baseline on the student’s level of knowledge.

e Asthey progress through the classes, every lesson has a formative assessment at the end. This is reported to a
gradebook. Along with this, regular benchmarks are planned for the year as seen on the testing calendar.

[A.5]

CSSR to show Principal Analysis
Galileo Results TE

Benchmark Data

Galileo Analysis

Leader Analysis of Instruction
WSC Principal Analysis TE
Leadership Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system
provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
° Instructors view the data daily in order to monitor, assist, and provide feed-back or to differentiate instruction

e  Once a week the instructor analyzes all the data and has a conference with students.

s Leaders also examine this data weekly in order to assess teacher effectiveness.

CNF201 report
Student Data spreadsheet e Student Data spreadsheet to show student or assessment issues
[A.6] Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to

CIPP Checklist TE

Collected CIPP Data TE
Teacher Start Stop Continue
Floor Observations

CNF201 report

Student Data spreadsheet

evaluate instructional and curricular effectiveness

The documents provided demonstrate evidence of the following:
e Inlooking at the data presented from the assessment system over time a school leader sees teachers whose

students succeed more often than others.

e  Suggestions are given or professional development offered to help the teacher increase student goals. Data is
looked at afterwards to evaluate effectiveness.

e For evaluating curricular effectiveness, the data collected from the assessment system is given to the CDC as data
for the CIPP evaluation of curriculum. This data, along with other data collected by the CDC in its independent
research is then used to drive decision about the curriculum.

e Student Data spreadsheet to show student or assessment issues.
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[A.7]
Alternate Assignment
Collected CIPP Data TE

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and instruction

CSSR Weekly Report TE The documents provided demonstrate evidence of the following:
e The datais looked at weekly for instruction to determine a trend line based on a specific student. Instructors
quickly make interventions and modify the curriculum.
e The datais looked at weekly by school leaders to adjust instruction and guide instructor growth.
e The long term data is feedback to the CDC and is used to determine curriculum effectiveness.
[A.8] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is

Teacher Goals for Students 1-3
Modified Assignment
Assessment Modification 1-2
Pull Out Assessments

Reading Lesson modifications

adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students

The documents provided demonstrate evidence of the following:
e The Math Coach uses modified assessments and provides feedback in his sessions.

e Reading lessons are modified and assessed as needed to help students in the lower 25%.

[A.9] N/A

[A.10] N/A

[A.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
IEP adapted to meet the assessment needs of students with disabilities

Moby Max Data TE

Assessment Modification

The documents provided demonstrate evidence of the following:
e Alternate assessments are designed to evaluate the progress of students who are unable to participate in regular
assessments, even with accommodations.
e Instead of using Galileo students are given benchmark testing through a program, Moby Max, so that they are be
tested at their grade level of understanding which matches the need of their IEP.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Pinnacle Education - WMCB, Inc. Required for: Annual Report
School Name: Pinnacle Tempe East Evaluation Criteria Area: Monitoring Instruction
Site Visit Date: February 12, 2014

Document Name/Identification Intended Purpose and Discussion Outcome

[M.1] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
Gradebook Assessments monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not
(PreCalc, English, Geometry) instructional staff implements an ACCRS-aligned curriculum with fidelity.

CSSRTE

Modified Assignment The documents provided demonstrate evidence of the following:

Pull out assessments

Maps with gaps (ALG, ENG) e  CSSRtracks student progress and monitors whether each student is on pace from data exported from Synergy

LC that tracks each students progress in their courses. The report is aggregated by teacher to identify student

Lesson Plan History

. progress in courses for each teacher. Reports also are disaggregated to the student level to monitor individual
Notes Agenda Explanation of

student progress. Monitoring of student progress consistent with pacing is used to ensure implementation of

Data

Notes Data curriculum.

Principal Meeting Notes

Walk Through

[M.2] Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder
CDC Bi-Yearly Agenda monitor the effectiveness of standards-based instruction throughout the year.

Action Plan

Assessment selection The documents provided demonstrate evidence of the following:

Teacher review e (SSR tracks student progress and monitors whether each student is on pace from data exported from Synergy
Walk Through Observation that tracks each students progress in their courses. The report is aggregated by teacher to identify student

Tempe East Staff Meeting
Update to Board on Tempe East
Weekly Audit — teacher
observation

progress in courses for each teacher. Reports also are disaggregated to the student level to monitor individual
student progress. Monitoring of student progress consistent with pacing is used to ensure implementation of
curriculum.

e  Principals supervise and participates in a cyclical review process for the purpose of program monitoring that
includes classroom observations, data and assessment reviews and data-decision making action plans based on
these reviews.

e  Weekly Audit documents criteria used to monitor teacher instruction. Documents also include email between
teacher and observer to discuss results of observation. Criteria in audit include monitoring student progress
through assignments and monitoring communication between teacher and student.
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[M.3]
MGRM Principal Evaluation
MGRM Teacher Evaluation

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided demonstrate evidence of the following:
e Teaching rubric developed by Charlotte Danielson.

e  Asrequired, student AIMS results are used as a part of school level data for all teachers.

e Quality of instruction is evaluated by assessing the teachers contributions to student learning by looking at
multiple measures of student learning, not just one set of data, including the CSSR, Galileo results, Moby Max,
Daily Dialogue results, benchmark results, and AIMS results, pull-out assessment results.

[M.4]

Lesson Plan Math review
Teacher Review
Achievement Data
Observation Report
Student Work

Teacher Self-Assessment
Site Operations Manual

Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies
individual strengths, weaknesses, and needs.

The documents provided demonstrate evidence of the following:
e CSSRidentifies success in student passing rate. IF student pass rate is low, this identifies a teacher area of need.

e Classroom walkthroughs are looking for communicated teacher expectations as communicated to teachers
during professional development. Site Operations Manuals identifies criteria used during walkthroughs

[M.5]
Observation Notes
Post Goals- Actionable

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.

The documents provided demonstrate evidence of the following:
e Feedback is given in a face-to face session. It may be a short session after the observed class or during a

scheduled time after an observation or during the evaluation cycle. MGRM Pinnacle Professional Remediation
Plan Form documents goals, strategies, and actions steps for teachers to complete. The form is signed by the

teachers.

e Teacher evaluation rating form provides summary of teacher performance including a performance level rating.

Forms are signed by teachers.
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[M.6]

Pacing Chart (Algebra,
Geometry)

Maps (ALG, ENG)

Post Review Goals
Galileo Analysis- Data TE
PD Agenda

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter
Holder has done in response.

The documents provided demonstrate evidence of the following:

The data is analyzed to evaluate if the curriculum is producing the expected student learning. It is further used
to assess if instructors and their instructional strategies have been effective. It also allows the site to see what
professional development opportunities are needed.

MGRM Pinnacle Professional Remediation Plan Form documents goals, strategies, and actions steps for teachers
to complete. The form is signed by the teachers.

[M.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
RTI documentation monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient
Tiered RT) students.
RTI Results
The documents provided demonstrate evidence of the following:

e  Using the RT!I Monitoring Worksheet staff is able to identify the student problem. The staff defines the student
problem in clear, specific terms that allow the instructor to select an appropriate source of classroom
assessment to measure and monitor the problem.

e Next the staff collects data to calculate a baseline. The staff collects 3-5 data-points prior to starting the
intervention to calculate the student’s baseline, in the skill or behavior that is being targeted for intervention.

e  RTI Classroom Progress-Monitoring Worksheet records teacher progress monitoring to evaluate the
effectiveness of instruction students.

(m.8] N/A
m.9] N/A
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[M.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder

SPED RTI monitors instruction to ensure it is meeting the needs of students with disabilities.

Q1o

Examining Practices The documents provided demonstrate evidence of the following:

SPED RTI Documents e Using the RTI Monitoring Worksheet staff is able to identify the student problem. The staff defines the student

problem in clear, specific terms that allow the instructor to select an appropriate source of classroom
assessment to measure and monitor the problem.

e Teachers record student progress toward IEP goals as part of monitoring the effectiveness of instruction.

e Next the staff collects data to calculate a baseline. The staff collects 3-5 data-points prior to starting the
intervention to calculate the student’s baseline, in the skill or behavior that is being targeted for intervention.

e RTI Classroom Progress-Monitoring Worksheet records teacher progress monitoring to evaluate the
effectiveness of instruction students.

l, "._S}Z"I%’ .5;1444&*%5 , completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on February 12, 2014. M

/

l, e S g~ '&Pcrc_/ Do , received a copy of this document at the end of the site visit

conducted by the Arizona State Board of Charter Schools on February 12, 2014. /\\ ,_(\ //
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Charter Holder Name: Pinnacle Education — WMCB, Inc.
School Name: Pinnacle Tempe East
Site Visit Date: February 12, 2014

Demonstration of Sufficient Progress Site Visit Inventory
Required for: Annual Report
Evaluation Criteria Area: Professional Development

Document Name/ldentification

Intended Purpose and Discussion Outcome

[p.1]

Professional Development
System

District Goals

PD Calendar

Student Data

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
professional development plan

The documents provided demonstrate evidence of the following:
e The PD system is aligned to district goals. The PD calendar identifies the dates of each session.

e Teacher surveys are used to determine how to plan for professional development.

[p.2]

Needs assessment
Academy Agenda for PD
Academy Team Minutes
District Goals

Staff Meeting TE

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan was developed

The documents provided demonstrate evidence of the following:
e There was a needs assessment completed in order to identify the necessary professional development. The
leadership team first created the district goals and focused PD that would help teachers further analyze data.

PD Schedule
[P.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
ACCRS surveys development plan is aligned with instructional staff learning needs

Needs assessments
Leadership Agenda Evaluation
PD Survey

The documents provided demonstrate evidence of the following:
e Needs assessment surveys are given to the staff.

e The leadership team also looks at surveys from teachers to see where instructional inefficiencies are occurring
and provide PD on those subjects.

[P.4]

PD Document Assessment
Student Smart Goal TE

PD Assessment

PD Planning Matrix

Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of
high importance

The documents provided demonstrate evidence of the following:
e The needs assessment is used to target areas of high importance. Additionally, the surveys given throughout the
year fine tune areas of need as they arise.
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[P.5]

Application Form
Impact Analysis Report
PD Evaluation TE
Reflections Journal
Tools List

Application Form

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:
e The PD team pinpoints the measures and tools that are used to gather evidence of classroom application of new

knowledge and skills.

e Through the Start-Stop-Continue Walk Through, teachers are provided with scaffolding and support for
participants who are working to make changes in their practice. The Use Application Form shows teachers
reflections on how they are using the strategies learned in PD sessions.

[P.6] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Planning Matrix provides the resources that are necessary for high quality implementation
PD Schedule

The documents provided demonstrate evidence of the following:

e In the Planning Matrix, the PD team determines what fiscal resources must be applied to support the plan, and
whether or not a simple budget is needed. They factor any anticipated expenses for consultants, stipends,
substitutes or travel.

[p.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Application Form monitors the implementation of the strategies learned in professional development sessions
Academy Agenda

Reflections Journal
Application Form

The documents provided demonstrate evidence of the following:
e Application forms are created specifically to the PD and are given to teachers and instructors so that they may

note the types of practice based changes that they are making and provide measures of evidence that positive
change is taking place.

[P.8]

Communication

Walk Through Report
Team Leadership Minutes
Start Stop Continue

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in
professional development

The documents provided demonstrate evidence of the following:
e  Monitoring occurs through the submission of team meeting minutes as well as walk-throughs by the PD leader

and or the compliance team.
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[P.9]

PD Sign in

Materials

Tiered Instruction PPT

PD Tiered Instruction Agenda

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students

The documents provided demonstrate evidence of the following:
e PD sessions are held in screening students in the bottom 25% or FRL and in the Tiered Level instruction and

interventions.

[p.10] N/A

[p.11] N/A

[p.12] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

Director’s Institute development plan ensures that instructional staff receives the type of development required to meet the needs of

PD SPED students with disabilities

Questionnaire TE

PD Schedule The documents provided demonstrate evidence of the following:

PD Sign in e There are certain requirements by ADE ESS division to train yearly. Along with those mandatory training we train

staff on what the needs of the students are. We sent a questionnaire out to staff asking what the need was for
training for 2014-2015 for students with Special Needs. We used this data to train teachers and staff.

e This year the special education team has attended professional development training. The director of special
education and one teacher attended the Directors Institute for 2014-2015 which was a three day event.

l, S\TEYG’- g/dam%

by the Arizona State Board of Charter Schools on February 12, 2014.

I, "‘-T—————ZM

< Cas

, completed this Sityit Inventory during the site visit conducted

27,

4/

, received a copy of this document at the end of the site visit

conducted by the Arizona State Board of Charter Schools on February 12, 2014.

Page 3 of3

/

X B

Charter Holder Initials







Site Visit Date: February 12,2014

Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Pinnacle Education — WMCB, Inc. Required for: Annual Report
School Name: Pinnacle Tempe East

Evaluation Criteria Area: Grad Rate

Document Name/ldentification

Intended Purpose and Discussion Outcome

[G.1]

Student Conference Profile TE
Personalized Learning Plan TE
Education and Career Plan
CSSR Reports

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows up on student progress toward completing courses to meet graduation requirements.

The documents provided demonstrate evidence of the following:

Student Conference Profile records all communication between teacher and students. Notes included address
student progress, changes in student behavior,

Personal Learning Plans (PLP) are used weekly by instructors to monitor student progress. The PLP is a collection
of data consisting of AIMS results, Galileo results, student surveys, writing samples, transcripts and a graduation
plan among other things

To bolster this and to allow the student to take more ownership in their own learning for career or college
readiness Pinnacle has implemented an ECAP program within the Personal and Career Exploration program.

CSSR documents student progress toward timely completion of courses

[G.2]
RTI progress monitoring

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies students that are not successfully progressing through required courses.

The documents provided demonstrate evidence of the following:

CSSR tracks student progress and monitors whether each student is on pace from data exported from Synergy
that tracks each student’s progress in their courses. The report is aggregated by teacher to identify student
progress in courses for each teacher. Reports also are disaggregated to the student level to monitor individual
student progress.

The data is collected on the information listed above by staff and presented to the school leader as a Student
Report. The school leader and the staff then sit and determine interventions and modifications to best assist the
student.
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[G.3]

RTI progress monitoring
Graduation Credits TE
School Calendar

SPED Meeting Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides additional academic supports to remediate academic problems for struggling students.

The documents provided demonstrate evidence of the following:
e  Tutoring provided to students as identified by CSSR results and assessment results.

e  RTI Progress monitoring document shows progress monitoring of students and records the instruction minutes of
intervention provided to the student

[G.4]

Grad Credit Report TE

Daily attendance- increased
enroliment TE

Graduation Rate Data TE

Charter holder indicated the intended purpose of the document was to demonstrate: what data demonstrates that
these strategies are effective.

The documents provided demonstrate evidence of the following:
e  Comparison of # of students graduated/ ADM for 2014 = 6%, for 2015 = 10%

l, %E SIMLMGW complete%v\rt Inventory during the site visit conducted

by the Arizona State Board of Charter Schools on February 12, 2014.

i

3 F‘T_"'“‘/\x:& ~ G)tcg& el , received a copy of this document at the end of the site visit
conducted by the Arizona State Board of Charter Schools on February 12, 2014. /\\ (\ /
M
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Pinnacle Education — WMCB, Inc. Required for: Annual Report
School Name: Pinnacle Tempe East Evaluation Criteria Area: Academic Persistence
Site Visit Date: February 12, 2014

Document Name/Identification Intended Purpose and Discussion Outcome

[P.1] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
RTI progress monitoring identifies students who are at risk of dropping out or failing

CSSRTE

Attendance reports TE The documents provided demonstrate evidence of the following:

e The CSSR tracks students who are at risk of dropping out or failing

e (CNF201 logs attendance and behavioral issues, as well as tracking teacher-student communication

[P.2] Charter holder indicated the intended purpose of the document was to demonstrate: what strategies the Charter
RTI progress monitoring Holder utilizes to address student challenges to completing/continuing their education

Behavioral and Achievement

PCE Lesson The documents provided demonstrate evidence of the following:

Advocate Report e Personal and academic needs are addressed through a meaningful and sustained personal relationship with a
Targeted Interventions trained adult that becomes an advocate for the student.

(Academic, Behavioral, Social)

Study Guides e  Provide academic support and enrichment to re-engage students in school, offering early morning sessions.
Early morning schedule Implement programs to improve students’ classroom behavior and social skills (targeted intervention).
Student Study Team

e Student Study teams make referrals and identifies issues related to student academic performance and creates a
course of action to address those areas including interventions.

[P.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Student Study Team evaluates these strategies to determine effectiveness

List of Studies

SPED Meetings The documents provided demonstrate evidence of the following:

e The site looks at many factors such as increased attendance, more interest in coming to school, lower
antagonism with teachers and peers, higher positive behaviors and increased achievement in classes.

l, Q’S’a@‘ g.m\ MNP , completed this Site

by the Arizona State Board of Charter Schools on February 12, 2014.
I, A\ _SD\ < ?Acl\&?\‘—’ , received a copy of this document e end of the site visit

Inventory during the site visit conducted

conducted by the Arizona State Board of Charter Schools on February 12, 2014.

\
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Pinnacle Education, WMCB, Inc. - Entity ID 79439

School: Pinnacle Charter High School - Tempe East

Renewal Executive Summary

I. Performance Summary

Area Acceptable Not Acceptable
Academic Framework ]
Financial Framework ]
Operational Framework SNOt Yet BatEd Not vet Bated
ee Section 11| See Section IlI

During the five-year interval review of the charter, Pinnacle Education, WMCB, Inc. was required to
submit a Performance Management Plan as an intervention because the school operated by the Charter
Holder, Pinnacle Charter High School — Tempe East, did not meet the Academic Expectations set forth by
the Board. At the time Pinnacle Education, WMCB, Inc. became eligible to apply for renewal, the Charter
Holder did not meet the Academic Performance Expectations of the Board as set forth in the
Performance Framework and was required to submit a Demonstration of Sufficient Progress as part of
the renewal application package. The Charter Holder was not able to demonstrate the school is making
sufficient progress toward the Board’s expectations through the submission of the required information
or evidence reviewed during an on-site visit. In the most recent fiscal year for which there is State
assessment data available, Pinnacle Charter High School Tempe East received an overall rating of “Does
Not Meet” the Board’s academic standards.

The Charter Holder meets the Board’s Financial Performance Expectations.

The Charter Holder does have compliance matters, which are described in the “Adherence to the Terms
of the Charter” section of this report.

\ Il. Profile \

Pinnacle Education, WMCB, Inc. operates one school, Pinnacle Charter High School — Tempe East,
serving grades 9-12 in Tempe. Pinnacle Charter High School - Tempe East is designated as an alternative
school. The graph below shows the Charter Holder’s actual 100" day average daily membership (ADM)
for fiscal years 2011-2015.

Pinnacle Education WMCB, Inc.
Total Charter Enrollment FY2011 - FY2015

85 ST.191
—
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FY2011 FY2012 FY2013 FY2014 FY2015
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The academic performance of Pinnacle Charter High School — Tempe East is represented in the table
below. The Academic Dashboard for the school can be seen in the portfolio: f. Academic Dashboard. The
Charter Holder indicated that because of the failure of prior site leadership to improve the performance
of Pinnacle Charter High School, it changed two key site leadership roles including the Principal/SPED
Director and the Director of Compliance, for FY2015.

current | 2012 Overall | 2013 Overall | 2014 Overall
School Name Opened Grades Ratin Ratin Ratin
Served € & &
Pi le Charter High School —
Innacle Lharter High >choo 03/19/2001 9-12 | 67.5/B-ALT | 53.75/D-ALT | 53.75/C-ALT
Tempe East

The website for Pinnacle Charter High School states that the school offers both full-time and part-time
enrollment options for Arizona students with an emphasis on on-line learning. The Charter Holder has
identified that Pinnacle Charter High School provides a flexible, coordinated, individualized program of
study for students. The Charter Holder states that the school targets high school drop outs and is
designed to promote competence in core subjects as well as help develop social skills and workplace
readiness.

The demographic data for Pinnacle Charter High School — Tempe East from the 2013-2014 school year is
represented in the charts below.’

Pinnacle Charter High School Tempe East
2013-2014 Demographic Breakdown

13%

0,
6% W American Indian

W Black
Hispanic
® Multi-Racial

27% = White

3%

The percentage of students who were classified as students with disabilities in the 2013-2014 school
year is represented in the table below.

Category Pinnacle Charter High School Tempe East
Special Education 24%

! Information provided by the Research and Evaluation Division of the ADE.

? Evaluation completed using information provided by the Research and Evaluation Division of the ADE. No evaluation
completed for FRL and ELL subgroups because the percentages for those demographic groups were redacted either because
the percentage of students in the non-ethnicity-based demographic groups is 0% or 100%.
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11l. Additional School Choices

Pinnacle Charter High School - Tempe East is located in Tempe near Guadalupe Road and McClintock.
The following information identifies additional schools within a five mile radius of the school and the
academic performance of those schools.

There are seven alternative schools serving grades 9-12 within a five mile radius of Pinnacle Charter High
School - Tempe East. The table below provides a breakdown of those schools. Schools are grouped by
the A-F letter grade assigned by the ADE. For each letter grade, the table identifies the number of
schools assigned that letter grade, the number of those schools that are charter schools, the number of
the charter schools that are meeting the Board’s academic performance standard for FY14, and the
number of schools serving a comparable percentage of students (+ 5%) in the identified subgroups.

Letter Within Charter Meets Board’s | Comparable
Grade 5 miles Schools Standard SPED

B ALT 2 2 2 0
CALT 4 3 0 0

D ALT 1 1 0 0

IV. Success of the Academic Program

The FY2014 overall rating for the school on the Board’s academic performance measures was 53.75
including points received for the FY2014 letter grade of C-ALT as reported by the Arizona Department of
Education. The FY2013 overall rating for the school on the Board’s academic performance measures was
53.75 including points received for the FY2013 letter grade of D-ALT as reported by the Arizona
Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 67.50 including points received for the FY2012 letter grade of B-ALT as
reported by the Arizona Department of Education.

The following is a timeline of activities that have occurred related to the academic performance of
Pinnacle Education, WMCB, Inc.:

May, 2011: Pinnacle Education — WMCB, Inc. was notified that the Charter Holder was required to
submit a Performance Management Plan on or before September 1, 2011 for the five-year interval
review because Pinnacle Charter High School — Tempe East, a school operated by the Charter Holder, did
not meet the academic expectations set forth by the Board.

September, 2011: Pinnacle Education — WMCB, Inc. timely submitted a Performance Management Plan
(portfolio: g. Performance Management Plan).

February, 2013: The Board released FY2012 Academic Dashboards. Pinnacle Charter High School —
Tempe East received an overall rating of “Meets” the Board’s academic standards. In accordance with
the Board’s academic framework intervention schedule at that time, the Charter Holder was waived
from any specific monitoring requirements.

September, 2013: The Board released FY2013 Academic Dashboards. Pinnacle Charter High School —
Tempe East received an overall rating of “Does Not Meet” the Board’s academic standards. As a result,

% Evaluation completed using information provided by the Research and Evaluation Division of the ADE. No evaluation
completed for FRL and ELL subgroups because the percentages for those demographic groups were redacted either because
the percentage of students in the non-ethnicity-based demographic groups is 0% or 100%.
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the Charter Holder did not meet the Board’s Academic Performance Expectations. Pinnacle Education —
WMCB, Inc. was assigned a DSP as part of an annual reporting requirement (portfolio: h FY2013 DSP
Submission). Board staff evaluated the DSP and provided the Charter Holder with the DSP evaluation
(portfolio: i. FY2013 DSP Evaluation) and additional technical guidance (portfolio: j FY2013 DSP Technical
Guidance).

September, 2014: The Board released FY2014 Academic Dashboards. Pinnacle Charter High School
received an overall rating of “Does Not Meet” the Board’s academic standards. As a result, the Charter
Holder did not meet the Board’s Academic Performance Expectations. The Charter Holder was not
assigned as part of annual monitoring because they would become eligible for renewal in the fiscal year.

October, 2014: Board staff provided the Charter Holder, through its Charter Representative with
Renewal Notification Information, which included notification of the renewal process, the date on which
the Charter Holder would become eligible to apply for renewal (October 24, 2014), the deadline date on
which the renewal application package would be due to the Board (January 24, 2015), information on
the availability of the Charter Holder’s renewal application as well as instruction on how to access the
renewal application, and notification of the requirement to submit a DSP as a component of its renewal
application package because the Charter Holder did not meet the Academic Performance Expectations
set forth by the Board (portfolio: e. Renewal DSP Submission).

January, 2015: A renewal application package with a Renewal DSP for Pinnacle Education — WMCB, Inc.
(portfolio: e. Renewal DSP Submission) was timely submitted by the Charter Representative.

January, 2015: Board staff sent an email to the Charter Representative which confirmed the site visit
date and provided a copy of the initial evaluation of the DSP Report that identified areas initially
evaluated as not acceptable must be addressed with additional evidence and documentation at the time
of the visit.

| V. Demonstration of Sufficient Progress

On February 12, 2015, Board staff conducted a site visit to meet with the school’s leadership, as selected
by the school, to confirm evidence of the processes described in the DSP and review additional evidence
to be considered in the final evaluation of the Charter Holder’s DSP submission.

The following representatives of Pinnacle Education — WMCB, Inc. were present at the site visit:

Name Role
Muhammad Padela Superintendent
Richard Hinkle Director of Compliance
Molly Ryan Principal, SPED Director

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter
Holder (portfolio: d. Renewal DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of
the document inventory at the end of the site visit. Following the site visit, Board staff completed a final
evaluation of the DSP (portfolio: c. Renewal DSP Final Evaluation). The following is a summary of the
final DSP Evaluation:
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Evaluation Summary

DSP Evaluation

Area

Meets

Does Not Meet

Falls Far Below

Data

O

O

Curriculum

Assessment

Monitoring Instruction

Professional Development

X X XX

Graduation Rate

X

Academic Persistence

X

Oogoboondx

Oogoboood

Data

The area of Data is evaluated as Does Not Meet. As evidenced at the site visit, the data provided by the

Charter Holder failed to show improvement year-over-year for the two most recent school years in one

out of the nine measures required by the Board. For more detailed analysis, see Data Inventory

(portfolio: d. Inventory Documents, i. Site Visit Inventory - Data).

Comparative

Data
Valid and providedifor Comparative | Document
Question Reliable fi::;:iggr Data shows | Inventory
Data growth Item
Student Median Growth Percentile (SGP) - Math Yes Yes Yes D1
Student Median Growth Percentile (SGP) - Yes
Reading Yes Yes D2
Improvement - Math Yes No No D3
Percent Passing - Math Yes Yes Yes D5
Percent Passing - Reading Yes Yes Yes D6
Subgroup, students with disabilities - Math Yes Yes Yes D11
Subgroup, students with disabilities - Reading Yes Yes Yes D12
High School Graduation Rate Yes Yes Yes D13
Academic Persistence Yes Yes Yes D14

ASBCS, March 9, 2015

Page 5






Curriculum

The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site
visit, the Charter Holder has consistently implemented a comprehensive curriculum system that
addresses each of the required elements. For more detailed analysis see Curriculum Inventory (portfolio:
d. Inventory Documents, ii. Site Visit Inventory - Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the Yes Cc1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? Yes C2
Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising Yes c3
curriculum based on its evaluation processes?”
Who is involved in the process for adopting or revising

. ” Yes Cc4
curriculum?
When adopting curriculum, how does the Charter Holder evaluate Yes s

curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated Yes c6
by the Charter Holder?

What tools exist that identify what must be taught and when it
must be delivered? How does the Charter Holder ensure that all Yes c7
grade-level standards are covered within the academic year?

What is the expectation for consistent use of these tools? How

are these expectations communicated? ves c8
What evidence is there to demonstrate usage of these tools in the Yes 9
classroom and alignment with instruction?
Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to
Yes C10

standards?

Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%/non-proficient students?

How has the Charter Holder ensured that the curriculum

addresses the needs of English Language Learners (ELLs)? L c12
How has the Charter Holder ensured that the curriculum N/A c13
addresses the needs of Free and Reduced Lunch (FRL) students?

How has the Charter Holder ensured that the curriculum Yes c14

addresses the needs of students with disabilities?”
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Assessment

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP
site visit, the Charter Holder has consistently implemented a comprehensive assessment system that
addresses each of the required elements. For more detailed analysis see Assessment Inventory
(portfolio: d. Inventory Documents, iii. Site Visit Inventory - Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System

What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment Ves A2
system?
How is the assessment system aligned to the curriculum and Ves A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes A4
assessments, such as formative and summative assessments and
common/benchmark assessments?

Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular Yes AG

effectiveness?

How is the analysis used to adjust curriculum and instructionin a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups

How is the assessment system adapted to meet the assessment
needs of students with proficiency in the bottom 25%/non- Yes A8
proficient students?

How is the assessment system adapted to meet the assessment

needs of English Language Learners (ELLs)? e A9
How is the assessment system adapted to meet the assessment N/A A10
needs of Free and Reduced Lunch (FRL) students?

How is the assessment system adapted to meet the assessment Ves ALl

needs of students with disabilities?
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has consistently implemented a comprehensive instructional
monitoring system that addresses each of the following required elements. For more detailed analysis
see Monitoring Instruction Inventory (portfolio: d. Inventory Documents, iv. Site Visit Inventory —
Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff Yes M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of Yes M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom Yes M7
25%/non-proficient students?

How does the Charter Holder monitor instruction to ensure it is

meeting the needs of English Language Learners (ELLs)? e M8
How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?
How does the Charter Holder monitor instruction to ensure it is

Yes M10

meeting the needs of students with disabilities?
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Professional Development

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided
at the DSP site visit, the Charter Holder has consistently implemented a comprehensive professional
development system that addresses each of the following required elements. For more detailed analysis
see Professional Development Inventory (portfolio: d. Inventory Documents, v. Site Visit Inventory —
Professional Development).

. Sufficient Document
Question .
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? Yes P2
How is the professional development plan aligned with Yes p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional Yes P5
development sessions?

How does the Charter Holder provide the resources that are

. - . Y P6
necessary for high quality implementation? es
Monitoring Implementation
How does the Charter Holder monitor the implementation of the Yes p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the Yes P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to
meet the needs of students with proficiency in the bottom
25%/non-proficient students?

Yes P9

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P12
meet the needs of students with disabilities?
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Graduation Rate

The area of Graduation Rate is evaluated as Meets. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a system for ensuring students in grades
9-12 graduate on time that addresses each of the required elements. (portfolio: d. Inventory
Documents, vi. Site Visit Inventory — Graduation Rate).

Sufficient Document
Question Evidence Inventory ltem

Ensuring Students in Grades 9-12 Graduate On Time

How does the Charter Holder monitor and follow up on student
progress toward completing courses to meet graduation Yes Gl
requirements?

How does the Charter Holder identify students that are not

successfully progressing through required courses? Yes G2
How does the Charter Holder provide additional academic

supports to remediate academic problems for struggling Yes G3
students?

What data can the Charter Holder provide to demonstrate that Yes ca

these strategies are effective?

Academic Persistence

The area of Academic Persistence if evaluated as Meets. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has consistently implemented a system for keeping students
motivated and engaged in school that addresses each of the required elements. (portfolio: d. Inventory
Documents, vii. Site Visit Inventory — Academic Persistence).

Question Sufficient Document
Evidence Inventory Iltem

System for Keeping Students Motivated and Engaged in School
How does the Charter Holder identify students who are at risk of Ves p1
dropping out or failing?
What strategies does the Charter Holder utilize to address Ves P2
student challenges to completing/continuing their education?
How does the Charter Holder evaluate these strategies to

. . Yes P3
determine effectiveness?

VI. Viability of the Organization

The Charter Holder meets the Board’s financial performance expectations set forth in the performance
framework adopted by the Board. Therefore, the Charter Holder was not required to submit a financial
performance response.
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\ VII. Adherence to the Terms of the Charter

Does the delivery of the education program and operation reflect the essential terms of the educational
program as described in the charter contract?

Yes. Based on the available information in the last three fiscal years, the Charter Holder’s education
program, in operation, reflects the essential terms as described in the charter contract.

Does the Charter Holder adhere with applicable education requirements defined in state and federal
law?

Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to education
requirements.

Based on the available information in fiscal year 2014, the Charter Holder complies with applicable laws,
rules, regulations and provisions of the charter contract relating to education requirements, except that:

An Average Daily Membership Audit by the Arizona Department of Education, Audit Unit found
that in fiscal years 2011, 2012, and 2013 the school failed to provide all students with sufficient
instructional hours because the school improperly included break time as instructional time and
did not properly account for half days for some of its educational program tracks. Further
information is provided below in the description of whether the Charter Holder is administering
student admission and attendance appropriately.

Based on the available information in fiscal year 2013, the Charter Holder complies with applicable laws,
rules, regulations and provisions of the charter contract relating to education requirements.

Do the Charter Holder’s annual audit reporting packages reflect sound operations?

Yes. As reported in fiscal years 2013 and 2014 and the current fiscal year, the Charter Holder complies
with applicable laws, rules, regulations and provisions of the charter contract relating to the fiscal years
2012, 2013 and 2014 annual audit reporting packages, respectively.

Is the Charter Holder administering student admission and attendance appropriately?

Based on the available information and as reported in the current fiscal year, the Charter Holder
complies with applicable laws, rules, regulations and provisions of the charter contract relating to
administering student admission and attendance.

Based on the available information and as reported in fiscal year 2014, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to administering
student admission and attendance, except that an Average Daily Membership Audit by the Arizona
Department of Education, Audit Unit found that in fiscal years 2011, 2012, and 2013 the school did not
accurately report some student enrollment data. As a result of these findings and the findings described
above concerning instructional hours, the Audit Unit determined that the school had been overpaid
$104,047.44 in Basic State Aid for not providing sufficient instructional hours, had been overpaid
$11,311.57 in Basic State Aid for over reporting the school’s enrollment of students in a 5 day calendar
program rather than a 4 day enrollment calendar, and had been underpaid $5,177.74 in Basic State Aid
for understating the school’s ADM. The Charter Holder settled the matter with the Audit Unit; the
settlement required the Charter Holder to repay $35,204.86 over two years. The Charter Holder has, to
date, met all requirements of the agreement.
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Based on the available information and as reported in fiscal year 2013, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to administering
student admission and attendance, except that the fiscal year 2012 audit reporting package identified
that the Charter Holder did not electronically submit its membership information to the Arizona
Department of Education at least once every 20 school days as required by state law. According to the
audit, the first submission for the school year occurred on January 1, 2012.

Is the Charter Holder maintaining a safe environment consistent with state and local requirements?
Yes. Based on the available information in the last three fiscal years, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to maintaining a safe
environment.

Is the Charter Holder transparent in its operations?

Yes. Based on the available information in the last three fiscal years, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to transparency in its
operations.

Is the Charter Holder complying with its obligations to the Board?

Yes. Based on the available information in the last three fiscal years, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to its obligations to the
Board.

Is the Charter Holder complying with reporting requirements of other entities to which the Charter
Holder is accountable?

Yes. Based on the available information in the last three fiscal years, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to reporting
requirements of other entities to which the Charter Holder is accountable.

Is the Charter Holder complying with all other obligations?
Yes. Based on the available information in the last three fiscal years, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to all other obligations.

VIII. Board Options

Option 1: The Board may determine that there is a basis to approve the renewal. Staff recommends the
following language provided for consideration: Renewal is based on consideration of academic, fiscal
and contractual compliance of the Charter Holder. In this case, the Charter Holder failed to meet or
make sufficient progress toward the Academic Performance Expectations set forth in the Performance
Framework as reflected in the Renewal Executive Summary, the Inventory Documents, and the DSP Final
Evaluation. The Charter Holder has, however, provided evidence that it has implemented an
improvement plan that includes a comprehensive curriculum system, a comprehensive assessment
system, a comprehensive instructional monitoring system, a comprehensive professional development
system, a system for ensuring students in grades 9-12 graduate on time, and a system for keeping
students motivated and engaged in school. Additionally, valid and reliable data and analysis provided by
the Charter Holder demonstrates improved academic performance in 8 out of 9 measures. While
Charter Holder’s data did not demonstrate improved academic performance in all measures as required
by the Demonstration of Sufficient Progress criteria, the Charter Holder has come very close to meeting
the Demonstration of Sufficient Progress criteria and the Board has adopted an academic performance
framework that allows for additional consideration of the Charter Holder throughout the next contract
period. With that taken into consideration, as well as having considered the statements of the
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representatives of the Charter Holder today and the contents of the renewal portfolio which includes

the academic performance, the fiscal compliance, and legal and contractual compliance of the Charter
Holder provided to the Board for consideration of this request for charter renewal, | move to approve
the request for charter renewal and grant a renewal contract to Pinnacle Education — WMCB, Inc.

Option 2: The Board may conditionally renew the charter with specific monitoring and reporting
requirements to ensure the consistent and sustained implementation of the recent systemic changes
identified in the DSP evaluation and that these changes result in improved academic performance. The
following language is provided for consideration: Having considered the statements of the
representatives of the Charter Holder today and the contents of the renewal portfolio which includes
the academic performance, the fiscal compliance, and legal and contractual compliance of the Charter
Holder provided to the Board for consideration of this request for charter renewal, | move to deny the
request for charter renewal and to not grant a renewal contract for Pinnacle Education — WMCB, Inc. on
the grounds that the Charter Holder failed to meet or make sufficient progress toward the Academic
Performance Expectations set forth in the Performance Framework as reflected in the Renewal
Executive Summary, the Inventory Documents, and the DSP Final Evaluation. Valid and reliable data and
analysis provided by the Charter Holder does not demonstrate improved academic performance in all
measures as required by the Demonstration of Sufficient Progress criteria. The Charter Holder has,
however, provided evidence that it has, since the beginning of the 2014-2015 school year, implemented
an improvement plan that includes a comprehensive curriculum system, comprehensive assessment
system, comprehensive instructional monitoring system, comprehensive professional development
system, a system for ensuring students in grades 9-12 graduate on time, and a system for keeping
students motivated and engaged in school. The Board, therefore, will grant a renewal contract to
Pinnacle Education — WMCB, Inc. for the continuation of Pinnacle Charter High School-Tempe East on
the conditions that the Charter Holder agrees to: (1) amend its current charter contract to subject the
Charter Holder to specific monitoring and reporting requirements to ensure the consistent and
sustained implementation of the recent systemic changes identified in the DSP evaluation and that
these changes result in improved academic performance for FY2016, (2) include in its renewal contract
specific monitoring and reporting requirements to ensure the consistent and sustained implementation
of the recent systemic changes identified in the DSP evaluation and that these changes result in
improved academic performance for FY2017, (3) include in its renewal contract provisions that make
operation under the renewal contract contingent the successful fulfillment of all of the amended terms
of the current contract regarding the specific monitoring and reporting requirements for FY2016, and (4)
include in its renewal contract provisions that require closure of the school and termination of the
contract at the end of FY2017 if the Charter Holder does not successfully fulfill all of the specific
monitoring and reporting requirements for FY2017. The amendment to its current contract and the
execution of the renewal contract must be completed within 60 days of today’s date or it is the Board'’s
decision that Pinnacle Education — WMCB, Inc.’s request for renewal of its charter is denied for the
reasons already specified.

Option 3: The Board may deny renewal with an opportunity for the Charter Holder to request review of
the matter. The following language is provided for consideration: Having considered the statements of
the representatives of the Charter Holder today and the contents of the renewal portfolio which
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the
Charter Holder provided to the Board for consideration of this request for charter renewal, | move to
deny the request for charter renewal and to not grant a renewal contract to Pinnacle Education —
WMCB, Inc. on the bases that the Charter Holder failed to meet or make sufficient progress toward the
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academic performance expectations set forth in the performance framework as reflected in the Renewal
Executive Summary, the Inventory Documents, and the DSP Final Evaluation. If upon release of the 2015
Dashboard, the charter school receives an Overall Rating that improves by at least one category as
compared to the 2014 Dashboard (DNM to Meets), the Charter Holder may, within 30 days, request the
Board review the Dashboard to consider whether conditions exist to grant a renewal.

Option 4: The Board may deny the renewal. The following language is provided for consideration:
Having considered the statements of the representatives of the Charter Holder today and the contents
of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and
contractual compliance of the Charter Holder provided to the Board for consideration of this request for
charter renewal, | move to deny the request for charter renewal and to not grant a renewal contract to
Pinnacle Education — WMCB, Inc. on the bases that the Charter Holder failed to meet or make sufficient
progress toward the academic performance expectations set forth in the performance framework as
reflected in the Renewal Executive Summary, the Inventory Documents, and the DSP Final Evaluation
and currently operates a school that has received an overall rating of “Does Not Meet Standard” in both
of the two most recent fiscal years for which there is State assessment data available.
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