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Demonstration of Sufficient Progress Final Evaluation 
 


Charter Holder Name:  The Paideia Academies, Inc. 


School (s): The Paideia Academy of South Phoenix 


Site Visit Date: 9/21/15 


Purpose of Demonstration of Sufficient Progress: Expansion Request 


Academic Dashboard Year: FY2014 


 


Evaluation Overview: 
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:  


 An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, Data, and Graduation Rate. 
o Whether questions were sufficiently answered at the site visit 
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes 


 
 


 


  







 
 


Data 
 
In the area of Data, the Charter Holder’s DSP is evaluated as Meets. As evidenced at the site visit, the data provided by the Charter Holder showed 
improvement year-over-year for the two most recent school years  in all measure required by the Board. For more detailed analysis see Data 
Inventory (portfolio: d. Renewal DSP Site Visit Inventory Forms, i. Site Visit Inventory – Data). 
 


Question 


Valid and 
Reliable Data 


Comparative Data 
provided for Current 


Fiscal Year 


Comparative 
Data 


Demonstrates 
Growth 


Document 
Inventory 


Item 


Student Median Growth Percentile (SGP) - Math Yes Yes Yes D1 


Student Median Growth Percentile (SGP) - Reading Yes Yes Yes D2 


Student Median Growth Percentile Bottom 25% - Math Yes Yes Yes D3 


Student Median Growth Percentile Bottom 25% - Reading Yes Yes Yes D4 


Percent Passing - Math Yes Yes Yes D5 


Percent Passing - Reading Yes Yes Yes D6 


Subgroup, ELL - Math Yes Yes Yes D7 


Subgroup, ELL - Reading Yes Yes Yes D8 


Subgroup, FRL - Math Yes Yes Yes D9 


Subgroup, FRL - Reading Yes Yes Yes D10 


Subgroup, students with disabilities - Math Yes Yes Yes D11 


Subgroup, students with disabilities - Reading Yes Yes Yes D12 


 


  







 
 


Curriculum 


The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently 
implemented a comprehensive curriculum system that addresses each of the required elements. For more detailed analysis see Curriculum 
Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, ii. Site Visit Inventory – Curriculum). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Evaluating Curriculum 


What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the 
curriculum enables students to meet the standards? 


Yes C1 


How does the Charter Holder identify gaps in the curriculum? Yes C2 


Adopting/Revising Curriculum 


What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? Yes C3 


Who is involved in the process for adopting or revising curriculum? Yes C4 


When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? Yes C5 


Implementing Curriculum 


What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by 
the Charter Holder? 


Yes C6 


What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all 
grade-level standards are covered within the academic year? 


Yes C7 


What is the expectation for consistent use of these tools? How are these expectations communicated? Yes C8 


What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? Yes C9 


Alignment of Curriculum 


How does the Charter Holder know the curriculum is aligned to standards? Yes C10 


Adapted to Meet the Needs of Subgroups 


How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 
25%/non-proficient students? 


Yes C11 


How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)? Yes C12 


How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? N/A C13 


How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? Yes C14 







 
 


Assessment 


The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently 
implemented a comprehensive assessment system that addresses each of the required elements. For more detailed analysis see Assessment 
Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, iii. Site Visit Inventory – Assessment). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Assessment System 


What types of assessments does the Charter Holder use?   Yes A1 


What was the process for designing or selecting the assessment system? Yes A2 


How is the assessment system aligned to the curriculum and instructional methodology? Yes A3 


What intervals are used to assess student progress? How does the assessment plan include data collection from multiple 
assessments, such as formative and summative assessments and common/benchmark assessments? 


Yes 
A4 


Analyzing Assessment Data 


How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?   Yes A5 


How is the analysis used to evaluate instructional and curricular effectiveness? Yes A6 


How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum 
and instruction? 


Yes 
A7 


Adapted to Meet the Needs of Subgroups 


How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-
proficient students? 


Yes 
A8 


How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?   Yes A9 


How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? N/A A10 


How is the assessment system adapted to meet the assessment needs of students with disabilities? Yes A11 


 







 
 


Monitoring Instruction 


The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has 
consistently implemented a comprehensive instructional monitoring system that addresses each of the following required elements.   For more 
detailed analysis see Monitoring Instruction Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, iv. Site Visit Inventory – Monitoring 
Instruction). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Monitoring the Integration of Standards 


What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the 
Charter Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


Yes 
M1 


How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year? Yes M2 


Evaluating Instructional Practices 


What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality 
of instruction? 


Yes 
M3 


How does this process identify individual strengths, weaknesses, and needs?   Yes M4 


Providing Analysis and Feedback to Further Develop Instructional Quality 


How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of 
instructional practices?   


Yes 
M5 


How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter 
Holder? What has the Charter Holder done in response? 


Yes 
M6 


Adapted to Meet the Needs of Subgroups 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the 
bottom 25%/non-proficient students? 


Yes 
M7 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)? Yes M8 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) 
students? 


N/A M9 


How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? Yes M10 


 







 
 


Professional Development 


The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder 
has consistently implemented a comprehensive professional development system that addresses each of the following required elements. For 
more detailed analysis see Professional Development Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, v. Site Visit Inventory – 
Professional Development). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Professional Development System 


What is the Charter Holder’s professional development plan? Yes P1 


How was the professional development plan developed? Yes P2 


How is the professional development plan aligned with instructional staff learning needs? Yes P3 


How does this plan address areas of high importance? Yes P4 


Supporting High Quality Implementation 


How does the Charter Holder support high quality implementation of the strategies learned in professional development 
sessions?    


Yes 
P5 


How does the Charter Holder provide the resources that are necessary for high quality implementation? Yes P6 


Monitoring Implementation 


How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? Yes P7 


How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the 
strategies learned in professional development? 


Yes 
P8 


Adapted to Meet the Needs of Subgroups 


How does the professional development plan ensure that instructional staff receives the type of development required to 
meet the needs of students with proficiency in the bottom 25%/non-proficient students? 


Yes 
P9 


How does the professional development plan ensure that instructional staff receives the type of development required to 
meet the needs of English Language Learners (ELLs)? 


Yes 
P10 


How does the professional development plan ensure that instructional staff receives the type of development required to 
meet the needs of Free and Reduced Lunch (FRL) students? 


N/A P11 


How does the professional development plan ensure that instructional staff receives the type of development required to 
meet the needs of students with disabilities? 


Yes P12 
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Demonstration of Sufficient Progress 


DSP Report  
 


Charter Holder Name:  


School(s):  


Date Submitted:  


Purpose of Demonstration of Sufficient Progress (check one):  


☐ Annual Monitoring 


☐ Interval Review 


 ☐ Renewal  


 ☐ Failing School 


 ☒ Expansion Request 


Academic Dashboard Year (check all that apply):  


☒ FY2013  


☒ FY2014 


 


Directions: 
A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” 


from the Board’s website or the Help files on ASBCS Online. Read the instructions 


carefully and view the DSP Online Technical Assistance presentation before starting.  


a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on 


the Board’s website:  


i. Go to the Arizona State Board for Charter Schools website 


(www.asbcs.az.gov) 


ii. Locate the “For Charter School Operators” section in the middle of the 


page.  


iii. Select the “Performance Expectations & Reviews” link.  


iv. Select the “Academic Interventions” tab.  


v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and download the “Demonstration of Sufficient Progress Process 


and Instructions”. 


 


b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on 


ASBCS Online:  


i. Go to ASBCS Online (http://online.asbcs.az.gov)  


ii. Log in using the user name and password of the Charter Representative 


iii. If you do not remember your password, locate the “Forgot Password” 
icon on the log in page and click it to reset your password.  You will 
receive an email from the ASBCS System Administrator 
(charterschoolboard@asbcs.az.gov) with instructions. 


iv. Locate the “Help” section of the Dashboard.  


v. Select “Online Help” 


vi. Locate and download the “Demonstration of Sufficient Progress Process 


and Instructions”. 


 


c. To locate the DSP Online Technical Assistance presentations on the Board’s 


website:  



http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov
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i. Go to the Arizona State Board for Charter Schools website 


(www.asbcs.az.gov) 


ii. Locate the “For Charter School Operators” section in the middle of the 


page.  


iii. Select the “Performance Expectations & Reviews” link.  


iv. Select the “Academic Interventions” tab.  


v. Scroll down to the “Demonstration of Sufficient Progress” section.  


vi. Locate and click the link for the DSP Online Technical Assistance 


presentation you wish to view. 


d.  


 


B. Complete the template by providing a clear and concise written answer for each question. 


The suggested word count is no more than 400 words per question. In addition, list the 


names of all documents that serve as evidence of implementation of the process described 


in the answer. Reference evidence listed in the Charter Holder’s Performance 


Management Plan when listing evidence of implementation.    
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Area I: Data  


Charter Holders with multiple schools must complete the Data area for each school that received an Overall Rating 


of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic Dashboard.
1
 The Charter Holder 


must copy and paste the entire Data area for each school. 


School Name: _The Paideia Academy South Phoenix_________________ 


Dashboard Ratings for All Measures  


Measure 


Prior Year Dashboard Current Year Dashboard 


Data Required 


for Report Meets 


Exceeds 


Does Not Meet  


Falls Far Below  


No Rating 


Meets 


Exceeds 


Does Not Meet  


Falls Far Below  


No Rating 


Student Median Growth Percentile 


(SGP) – Math 
☐ ☒ ☐ ☒ ☒ 


Student Median Growth Percentile 
(SGP) – Reading 


☐ ☒ ☒ ☐ ☒ 


Student Median Growth Percentile 


(SGP), Bottom 25%,- Math 
☐ ☒ ☒ ☐ ☒ 


Student Median Growth Percentile 


(SGP), Bottom 25%,- Reading 
☒ ☐ ☐ ☒ ☒ 


Improvement – Math  


(Alternative High Schools Only)  
☐ ☐ ☐ ☐ ☐ 


Improvement – Reading (Alternative 


High Schools Only) 
☐ ☐ ☐ ☐ ☐ 


Percent Passing – Math ☐ ☒ ☐ ☒ ☒ 


Percent Passing – Reading ☐ ☒ ☐ ☒ ☒ 


Subgroup, ELL – Math ☐ ☒ ☐ ☒ ☒ 


Subgroup, ELL – Reading ☐ ☒ ☐ ☒ ☒ 


Subgroup, FRL – Math ☐ ☒ ☐ ☒ ☒ 


Subgroup, FRL – Reading ☐ ☒ ☐ ☒ ☒ 


Subgroup, students with disabilities – 


Math 
☐ ☒ ☐ ☒ ☒ 


Subgroup, students with disabilities – 


Reading 
☐ ☒ ☒ ☐ ☒ 


High School Graduation Rate ☐ ☐ ☐ ☐ ☐ 


Academic Persistence (Alternative 
Schools Only) 


☐ ☐ ☐ ☐ ☐ 


 


 


                                                 
1
 If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the 


directions provided in the amendment or notification instructions.  
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Student Median Growth Percentile (SGP) – Math: 
 


 


1a. SGP Math 


MCAP Median Growth (ROI) Fall-
Spring 


 
2013-4 2014-5 Change 


3rd 85 65 -20 
4th 95 65 -30 
5th 45 95 50 
6th 75 95 20 
Average 75 80 5 
 


This comparison takes the median AIMSweb Rate of Improvement (ROI) measure for the Math – 


Concepts and Applications (MCAP) benchmark assessment for each grade, from the Fall to 


Spring benchmarks, for the 2013-14 and 2014-15 school years. While the median ROI declined 


in grades 3 and 4, the median ROI for 2014-15 in each of those grades (65) was above the 


national norm of 50. This decline in the lower grades was offset by improved growth in 5
th


 and 


6
th


 grades, for an overall improvement of 5. 
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Student Median Growth Percentile (SGP) – Reading: 
 


1a. SGP Reading 


RCBM Median Growth (ROI) Fall-
Spring 


 
2013-4 2014-5 Change 


3rd 95 60 -35 
4th 65 55 -10 
5th 75 65 -10 
6th 55 55 0 
Average 72.5 58.75 -13.75 
 


This comparison takes the median AIMSweb ROI measure for the Reading - Curriculum Based 


Measure (R-CBM) benchmark assessment or each grade, from the Fall to Spring benchmarks, 


for the 2013-14 and 2014-15 school years. While the median ROI declined in three of four 


grades, and stayed the same in one, the median ROI for 2014-15 in each grade (55 or 65) was 


above the national norm of 50. This measure scored a Meets on the ASBCS Dashboard in 2014. 
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Student Median Growth Percentile (SGP), Bottom 25%- Math: 


MCAP 
       Student 


ID 
Grade 
'14 Score 


ROI 
%ile 


Grade 
'15 Score 


ROI 
%ile Change 


100636 3 11 35 4 19 45 10 
100183 3 8 15 4 13 55 40 
100746 3 8 35 4 22 95 60 
100905 3 7 45 4 12 55 10 
100529 3 6 5 4 12 35 30 
100784 3 5 15 4 10 25 10 
100879 3 2 5 4 4 15 10 
100605 4 19 95 5 7 65 -30 
100415 4 18 95 5 6 65 -30 
100217 4 15 55 5 31 95 40 
100290 4 15 85 5 13 85 0 


100894 4 14 45 5 32 95 50 
100791 4 14 45 5 26 95 50 
100523 4 11 15 5 34 95 80 
100452 4 6 5 5 4 65 60 
100960 5 6 15 6 15 65 50 
100777 5 6 25 6 27 95 70 
100585 5 6 25 6 18 55 30 
100921 5 6 25 6 14 55 30 
100913 5 6 35 6 20 95 60 
100685 5 5 45 6 17 95 50 
100621 5 4 15 6 23 95 80 


100966 5 4 5 6 12 45 40 
100473 5 3 25 6 10 25 0 
100799 5 2 5 6 22 85 80 
100653 5 2 5 6 24 95 90 


Average 
  


31.5 
  


68.8 37.3 
 


This table presents the nationally normed ROI percentiles of the students identified as the bottom 


25% in each grade on the MCAP benchmark assessment in 2013-2014, and the ROI percentiles 


of the same students in 2014-15. Students without two years of data were not included. The ROI 


percentile is a good proxy for SGP because it uses a similar methodology. It takes the Fall 


benchmark score as a starting point and subtracts that from the Spring benchmark score to find a 


growth score, then ranks in nationally based on students who started at the same Fall score. As 


you can see, only 2 of 26 students had an ROI percentile decline, and the average increase was 


37.3 percentile. This shows that the bottom 25% in 2014-15 dramatically improved in growth. 
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Student Median Growth Percentile (SGP), Bottom 25%- Reading: 


 
RCBM 


       Student 
ID 


Grade 
'14 Score 


ROI 
%ile 


Grade 
'15 Score 


ROI 
%ile Change 


100336 3 99 65 4 124 95 30 
101011 3 86 15 4 120 65 50 
100528 3 64 45 4 101 55 10 
100529 3 41 25 4 66 55 30 
100415 4 106 75 5 124 15 -60 
100359 4 105 65 5 119 25 -40 
100409 4 103 25 5 122 15 -10 
100290 4 96 25 5 109 35 10 
100356 4 93 55 5 134 95 40 
100860 4 81 5 5 140 95 90 


100414 4 48 15 5 66 75 60 


100452 4 43 15 5 35 5 -10 
100453 5 133 95 6 160 85 -10 
100799 5 123 55 6 142 55 0 
100685 5 120 45 6 154 85 40 
100960 5 110 45 6 151 45 0 
100585 5 110 15 6 199 95 80 
100681 5 103 5 6 142 45 40 
100777 5 80 15 6 126 25 10 


Average 
  


37.1 
  


56.1 18.9 
 


This table presents the nationally normed ROI percentiles of the students identified as the bottom 


25% in each grade on the RCBM benchmark assessment in 2013-2014, and the ROI percentiles 


of the same students in 2014-15. Students without two years of data were not included. The ROI 


percentile is a good proxy for SGP because it uses a similar methodology. It takes the Fall 


benchmark score as a starting point and subtracts that from the Spring benchmark score to find a 


growth score, then ranks in nationally based on students who started at the same Fall score. In 


this example, only 5 of 19 students had an ROI percentile decline, and the average increase was 


18.9 percentile. This shows that the bottom 25% in 2014-15 significantly improved in growth. 
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Percent Passing – Math: 


 


 


2a. Percent Passing Math 


Spring Comparison MCAP 
% in Tier 1 


Grade 
2013-
14 


2014-
15 


3rd 66.0% 69.8% 
4th 84.0% 58.9% 
5th 31.0% 90.0% 
6th 63.0% 84.8% 
TOTAL 61.0% 74.9% 
 


This comparison shows the percentage of students in each grade who were categorized by the 


AIMSweb program as Tier 1 based on a target score for the grade on the spring MCAP 


benchmark assessment. While the percentage dropped somewhat in grade 4, the increases in 


grade 3, 6 and especially grade 5 led to an overall improvement in the percent of students likely 


to pass. Analysis of data from 2013-14 shows that students who met the target on the Spring 


RCBM were 66.1% likely to pass AIMS. While this is not as close a correlation as in Reading, it 


does support the likelihood of an overall improvement in this measure for 2015. 
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Percent Passing – Reading:  


 


2a. Percent Passing Reading 


Spring Comparison RCBM % 
in Tier 1 
Grade 2013-14 2014-15 
3rd 63.6% 57.1% 
4th 52.1% 50.0% 
5th 63.0% 67.3% 
6th 34.7% 70.2% 
TOTAL 53.9% 60.5% 
 


This comparison shows the percentage of students in each grade who were categorized by the 


AIMSweb program as Tier 1 based on a target score for the grade on the spring RCBM 


benchmark assessment. While the percentage dropped somewhat in grades 3 and 4, the increases 


in grade 5 and especially grade 6 led to an overall improvement in the percent of students likely 


to pass. Analysis of data from 2013-14 shows that students who met the target on the Spring 


RCBM were 94.6% likely to pass AIMS. This strongly supports an overall improvement in this 


measure for 2015. 
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Subgroup, ELL – Math data:  


 


2c. Percent Passing ELL Math 


Spring Comparison MCAP % 
in Tier 1 


Grade 2013-14 
2014-
15 


3rd 37.5% 61.5% 
4th 100.0% 45.5% 
5th 0.0% 50.0% 
6th 


 
100.0% 


TOTAL 57.1% 55.6% 
 


Spring Comparison MCAP % 
in Tier 3 


Grade 2013-14 2014-15 


3rd 50.0% 7.7% 
4th 0.0% 9.1% 
5th 100.0% 0.0% 
6th 


 
0.0% 


TOTAL 35.7% 7.4% 
 


These two tables show the percentage of ELL students categorized by the AIMSweb Spring 


MCAP assessment as Tier 1 and Tier 3. While the overall percentage of students in Tier 1 


dropped from 2013-14 to 2014-15, two grades showed improvement. Note that the number of 


ELL students doubled in 2014-15 (from 14 to 27). As a way of showing improvement, we also 


present the decline in percentage of students in Tier 3, which dropped significantly despite the 


increase in number of ELL students. 
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Subgroup, ELL – Reading: 


 


2c. Percent Passing ELL Reading 


Spring Comparison RCBM 
% in Tier 1 
Grade 2013-14 2014-15 
3rd 28.6% 30.8% 
4th 0.0% 36.4% 
5th 0.0% 50.0% 
6th ---- 100.0% 
TOTAL 17.0% 54.0% 
 


These two tables show the percentage of ELL students categorized by the AIMSweb Spring 


RCBM assessment as Tier 1. The overall percentage of students in Tier 1 increased from 2013-


14 to 2014-15, with all grades showing improvement. Note that the number of ELL students 


doubled in 2014-15 (from 14 to 27). 
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Subgroup, FRL – Math: 


 


2c. Percent Passing FRL Math 


Spring Comparison MCAP % 
in Tier 1 
Grade 2013-14 2014-15 
3rd 62.5% 72.5% 
4th 86.1% 59.0% 
5th 35.9% 92.3% 
6th 63.2% 90.3% 
TOTAL 61.4% 76.5% 
 


This table shows the percentage of FRL-eligible students categorized by the AIMSweb Spring 


MCAP assessment as Tier 1. The overall percentage of students in Tier 1 increased from 2013-


14 to 2014-15, with all grades except 4 showing improvement. 
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Subgroup, FRL – Reading: 


 


2c. Percent Passing FRL Reading 


Spring Comparison RCBM 
% in Tier 1 
Grade 2013-14 2014-15 
3rd 59.0% 55.0% 
4th 50.0% 48.7% 
5th 64.1% 64.0% 
6th 30.6% 71.9% 
TOTAL 51.4% 58.8% 
 


This table shows the percentage of FRL-eligible students categorized by the AIMSweb Spring 


RCBM assessment as Tier 1. While the percentage dropped somewhat in grades 3 and 4, the 


increases in grade 5 and especially grade 6 led to an overall improvement in the percent of 


students likely to pass. 
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Subgroup, students with disabilities – Math: 


 


2c. Percent Passing SPED Math 


Spring Comparison MCAP 
% in Tier 1 
Grade 2013-14 2014-15 
3rd 20.0% 50.0% 
4th 60.0% 25.0% 
5th 0.0% 25.0% 
6th 30.0% 50.0% 
TOTAL 31.8% 37.5% 
 


This table shows the percentage of students with disabilities categorized by the AIMSweb Spring 


MCAP assessment as Tier 1. The overall percentage of students in Tier 1 increased from 2013-


14 to 2014-15, with all grades except 4 showing improvement. 
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Subgroup, students with disabilities – Reading: 


 


2c. Percent Passing SPED Reading 


Spring Comparison RCBM 
Grade 2013-14 2014-15 
3rd 25.0% 33.3% 
4th 0.0% 50.0% 
5th 100.0% 0.0% 
6th 0.0% 50.0% 
TOTAL 15.8% 31.3% 
 


This table shows the percentage of students with disabilities categorized by the AIMSweb Spring 


RCBM assessment as Tier 1. The overall percentage of students in Tier 1 increased from 2013-


14 to 2014-15, with all grades except 5 showing improvement. 
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Valid and Reliable Data 
1. How does the Charter Holder know that the data described above is valid and reliable? 


 


 


Analysis of Validity and Reliability 


 


  


 


Percent Passing 


MCAP 
>=Target/ 
Meets 


>=Target/ 
App 


<Target/ 
Meet 


<Target/ 
App 


Pass 
Predict 


Fail 
Predict Accuracy 


3rd 35 2 3 16 94.6% 84% 91.1% 


4th 21 21 4 4 50.0% 50% 50.0% 


5th 13 4 8 29 76.5% 78% 77.8% 


6th 15 16 2 16 48.4% 89% 63.3% 


TOTAL 84 43 17 65 66.1% 79% 71.3% 
 
This table compares the number of students who were below, at, or above target in 2013-14 on Spring AIMSweb MCAP (Math) 


crosswalked with whether they passed the 2014 AIMS in Math. This shows that, overall, a student meeting the target had a 66% 


chance of passing AIMS, and a student below target had a 21% chance of passing AIMS. Overall, MCAP showed a 71% 


accuracy rate in identifying AIMS outcomes. This rate of correlation indicates that MCAP is a reasonably valid tool for 


identifying students in need of intervention. 


RCBM 
>=Target/ 
Meets 


>=Target/ 
App 


<Target/ 
Meet 


<Target/ 
App 


Pass 
Predict 


Fail 
Predict Accuracy 


3rd 33 2 7 13 94.3% 65.0% 83.6% 


4th 24 1 12 11 96.0% 47.8% 72.9% 


5th 32 2 12 7 94.1% 36.8% 73.6% 


6th 16 1 16 16 94.1% 50.0% 65.3% 


TOTAL 105 6 47 47 94.6% 50.0% 74.1% 
 


This table compares the number of students who were below, at, or above target in 2013-14 on Spring AIMSweb 


RCBM (Reading) crosswalked with whether they passed the 2014 AIMS in Reading. This shows that, overall, a 


student meeting the target had a 95% chance of passing AIMS, and a student below target had a 50% chance of 


passing AIMS. Overall, RCBMP showed a 74% accuracy rate in identifying AIMS outcomes. This rate of correlation 


indicates that RCBM is a reasonably valid tool for identifying students in need of intervention. 
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Conclusions Drawn From Data 
2. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s 


academic performance expectations? What are the results from the analysis? 


Answer (suggested word count is 400 words:  Conclusions drawn from data 


 


Growth Predictions 2015 
 


 


RCBM MCAP 


3rd 60 65 


4th 55 65 


5th 65 95 


6th 55 95 


Average 58.75 80 


Differential 21.5 33 


Predicted SGP 2015 37.25 47 


Median SGP 2014 51 42 


 
Decline Improvement 


 
This table suggests that, had AIMS been administered, the Reading SGP for the school would show a decline, while the Math SGP would show an 


improvement. Given the uncertainties inherent in the AzMERIT, however, a valid prediction is not currently possible. 


 


Proficiency Predictions 2015 


2014-15 
AIMSweb 
weighted 
predictions 


           


RCBM 
>= 
Target 


Predict 
Rate 


# likely 
Pass 


< 
Target 


Inverse 
Fail 
Predict 
Rate 


# 
likely 
Pass 


Total 
Likely 
Pass N 


% 
Likely 
Pass 


2014 
# 
Pass 


2014 
N 


2014 % 
Pass Change 


3rd 36 94.3% 34 27 35.0% 9.5 43 63 68.9% 41 58 70.7% -1.8% 


4th 27 96.0% 26 29 52.2% 15.1 41 56 73.3% 36 50 72.0% 1.3% 


5th 33 94.1% 31 16 63.2% 10.1 41 49 84.0% 44 55 80.0% 4.0% 


6th 33 94.1% 31 14 50.0% 7.0 38 47 81.0% 32 49 65.3% 15.7% 


TOTAL 129 94.6% 122 86 50.0% 43.0 165 215 76.8% 152 205 74.1% 2.6% 


              


MCAP 
>= 
Target 


Predict 
Rate 


# likely 
Pass 


< 
Target 


Inverse 
Fail 
redict 
Rate 


# 
likely 
Pass 


Total 
Likely 
Pass N 


% 
Likely 
Pass 


2014 
# 
Pass 


2014 
N 


2014 % 
Pass Change 


3rd 44 94.6% 42 19 15.8% 3.0 45 63 70.8% 38 58 65.5% 5.3% 


4th 34 50.0% 17 22 50.0% 11.0 28 56 50.0% 25 50 50.0% 0.0% 


5th 45 76.5% 34 5 21.6% 1.1 35 50 71.0% 21 55 38.2% 32.8% 


6th 39 48.4% 19 7 11.1% 0.8 20 46 42.7% 17 49 34.7% 8.0% 


TOTAL 162 66.1% 107 53 20.7% 11.0 118 215 54.9% 101 209 48.3% 6.6% 
 


This table takes the results of the RCBM and MCAP benchmark assessments from 2014-15, and using the accuracy ratios determined from the 2013-14 


crosswalk with AIMS results, establishes predicted changes in outcomes had the students been assessed by AIMS in 2015. This table suggests that there 


would have been an improvement in both Math and Reading proficiency scores on the dashboard, and confirms our internal data indicating improvement. 
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Area II: Curriculum 
Evaluating Curriculum 


1. What is the Charter Holder’s process for evaluating curriculum? How does the 


Charter Holder evaluate how effectively the curriculum enables students to meet the 


standards? 


Curriculum Maps: 


1. Curriculum evaluation process was develope 


based on the definition of a “Guaranteed and 


Viable Curriculum”: 


 Curriculum maps must be viable- 


indicating that standards are addressed 


in an accurate timeline (pacing); and 


guaranteed- indicating that curriculum 


addresses key standards for 


achievement (Marzano Levels of 


School Effectiveness, 2012).  


 This conclusion is based on a 


Curriculum Map review conducted by 


educational consultant Dr. Mike 


Schmoker. Evaluation of curriculum 


maps includes an analysis of the 


following components present in 


curriculum maps: 


o Coherent Timeline 


o Key Standards and Topics 


o Texts and Materials 


o Learning Objective 


Process of Evaluation: 


In November 2014, the Charter Holder 


assembled a Curriculum Review Committee 


(CRC) consisting of the curriculum director 


and a teacher from each grade level to annually 


review and evaluate curriculum materials for 


alignment to standards and effectiveness with 


subgroups – Bottom Quartile, FRL, ELL, 


SPED.   
The stewardship of the curriculum review 


committee is to: 


1. Monitor implementation and fidelity 


to curriculum maps 


2. Review and evaluate curriculum 


alignment to standards, effectiveness 


for growth and proficiency for all 


students to include subgroups – Bottom 


Quartile, FRL, ELL, SPED. 


The process for evaluation curriculum and 


determining how effectively the curriculum 


enable students to meet the standards is 


outlined below: 


I. Following a curriculum review calendar, the 


Documentation of implementation:  


 


July 2014 Executive Leadership Team re-wrote 


the Paideia Academy Curriculum Guide to 


clearly articulate the components of a viable 


and guaranteed curriculum as outlined by Dr. 


Schmoker’s training. 


 


 


 


 


Meeting notices and emails with Dr. Mike 


Schmoker 


 


 


 


 


 


 


 


 


 


November Executive Leadership Team 


meeting notes assembling CRC 


 


 


 


 


 


 


 


Paideia Curriculum Plan document 


 


 


 


 


 


 


 


 


 


Curriculum Review Committee 


folders/agendas 
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Curriculum Review Committee meets to 


evaluate the curriculum for effectiveness in 


enabling students to meet the standards: 


 Curriculum Review Committee (CRC) 


meets to review internal benchmark 


data and state assessment data.  


 The Curriculum Review Committee 


meets to complete the Curriculum 


Effectiveness Tool which is comprised 


of the AzCCRS Curriculum Map 


Guidelines checklist and the CCSS 


Evaluation Rubric. Both of these 


documents used in our curriculum 


evaluation process are reliable 


documents from established sources.  


o The AzCCRS Curriculum Map 


Guidelines come from the 


Arizona Department of 


Education.  


o The CCSS Evaluation Rubric 


comes from the Core 


Knowledge Foundation. We 


chose it because our Kinder-3
rd


 


grade uses the Core Knowledge 


Language Arts program, and the 


rubric can apply to any ELA 


curriculum.  


II. On a monthly basis, grade levels meet in a 


monthly Curriculum Review Meeting to 


discuss and evaluate the curriculum’s 


effectiveness in enabling students to meet 


the standards. Teachers bring their 


curriculum binders/maps and Data Dialogs 


with common assessment data. The typical 


questions asked and discussed in a grade-


level curriculum review meeting are: 


o What does your data say? How 


are your students meeting the 


standards you have taught? 


o If not, why not? (an analysis of 


why they are not mastering the 


standard: is it a need for reteach 


and reassess, professional 


development need, or a 


curriculum problem? 


o Is your team where your 


curriculum says you should be? 


o If not, why not? (an analysis of 


why they are either behind of 


ahead of the curriculum.) 


 


 


 


 


 


 


Paideia’s Curriculum Effectiveness Rubric 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Curriculum Review meeting (between 


teachers, curriculum director, and principal) 


agendas 
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o How is the curriculum 


addressing the needs of sub-


group populations in your 


classroom such as SPED, ELL, 


FRL, and bottom 25%? 


 


2. How does the Charter Holder identify gaps in the curriculum? 


The Charter Holder has charged the 


Curriculum Review Committee (CRC) to 


facilitate the process of identifying gaps in the 


curriculum. The CRC conducts curriculum gap 


analysis through the process of meeting with 


grade level teams to complete the curriculum 


gap analysis protocol.  


I. In January 2015 grade level teams 


under the facilitation of the CRC 


completed a curriculum gap analysis by 


cross-checking grade level standards 


with those standards identified in their 


curriculum maps. Grade level teams 


then identified places where standards 


were not addressed in the curriculum 


and immediately filled in any holes that 


were discovered.  


 


II. In May 2015, the curriculum director 


met individually with each grade level 


team and their CLC representative to 


discuss gaps in curriculum programs 


according to: 


o Standards being met as indicated 


on curriculum maps. 


o Common assessments in 


curriculum accurately addressing 


standards. 


o Support resources and 


curriculum’s ability to reach sub-


groups. 


III. Based on recommendations from the 


grade level and the CRC representative, 


the Spalding program and the 


Singapore Math program have been 


identified as having certain gaps that 


grade level teams filled according to 


their standards. During their summer 


2015 meeting, the curriculum review 


committee addressed those 


gaps/concerns by deciding to place the 


Spalding program under review for a 


possible revision to its place in our 


Documentation of implementation: 


 


Curriculum Gap Analysis documentation  


 


o CRC/Grade Level meeting agendas—


with reference to gap analysis and 


curriculum effectiveness meetings. 


 


o Standards Checklists by grade level 


 


 


 


 


 


 


 


 


 


May 2015 Grade-level meeting notes  


indicating gap analysis discussion between 


CRC representative and curriculum director 


 


 


 


 


 


 


 


 


 


 


Grade-level gap analysis table (identifying 


standards 
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curriculum. Singapore Math is under 


review by the CRC for the 2015-2016 


school year to evaluate its effectiveness 


in helping our scholars master the 


AzCCRS Math standards. A curriculum 


review calendar was created to review 


math data throughout the 2015-2016 


school year in order to evaluate gaps or 


effectiveness. 


 


 


 


 


 


 


 


 


2015-2016 curriculum review calendar 


 


 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on 


its evaluation processes? 


Paideia Academy has not yet needed to follow 


this process of adopting or revising a new 


curriculum. Below is the process that has been 


approved by the Executive Leadership Team 


for any future processes of adopting or revising 


curriculum: 


 
1. Curriculum Review Committee (CRC) 


Identifies curriculum changes/revision 
needs based on assessment data to 
determine if gaps in proficiency and 
growth are due to curriculum or 
instructional effectiveness by reviewing 
previous two year data to include: 
i. GAP analysis from the evaluation 


process 
ii. ADE state assessment data 


iii. ASBCS Dashboard data to include 
subgroup proficiency and growth 


iv. Benchmark data (Galileo/MAP)  
v. Grade-level data binders to include 


common assessments 
vi. Instructional Effectiveness Rubric 


summary data  
2. CRC uses the above data to complete the 


Curriculum Effectiveness Rubric 
CRC compares Curriculum Effectiveness Rubric 
with Instructional Effectiveness Rubric 
summary data 
3. CRC presents summary of findings and 


options to Executive Leadership Team (EL) 
– new curriculum adoption, current 
curriculum revision, no curriculum change, 
or recommendations for instructional 
coaching 


List documents that serve as evidence of 


implementation of this process: 


 


 


EL Meeting Agendas (creating and approving 


this process) 


 


CRC meeting agendas (reviewing this process) 


Curriculum Effectiveness Rubric 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Instructional Effectiveness Rubric summary 


data 


 


 


 


 


Instructional Effectiveness Rubric 
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If EL Team approves curriculum change: 


1. CRC Research curriculum options 
2. CRC Conduct vendor analysis checklist 
3. Propose 3 bid options to EL 
4. EL selects curriculum and vendor 
5. EL presents curriculum and vendor to 


Paideia Governing Board 
6. Paideia Governing Board votes to 


adopt or revise selection  


 


4. Who is involved in the process for adopting or revising curriculum? 


Curriculum Review Committee consisting of 


Principal, Curriculum Director, teacher 


representative from each grade level 


 


 


Curriculum Review Committee meeting 


minutes and sign-in sheets. 


 


 


 


5. When adopting curriculum, how does the Charter Holder evaluate curriculum 


options to determine which curriculum to adopt? 


Paideia Academy has not yet needed to follow 


this process of adopting a new curriculum. 


Below is the process that has been approved by 


the Executive Leadership Team for any future 


processes of adopting curriculum: 


 


1. Executive Leadership Team (Principal, 


Vice Principal, Curriculum Director, 


Director of Finance/Operations) and 


Campus Leadership Council analyze 


best practices from other successful 


charter schools with similar population 


subgroups 


2. Obtain and review curriculum samples 


based on recommendations from 


Executive Leadership Team and 


Campus Leadership Council. 


3. Curriculum Review Committee (CRC) 


analyzes and researches curriculum 


samples/options 


4. CRC Conduct vendor analysis checklist 


6. Propose 3 bid options to EL 


7. EL selects curriculum and vendor 


8. EL presents curriculum and vendor to 


Paideia Governing Board 


9. Paideia Governing Board votes to adopt 


or revise selection  


 


 


 


 


 


  


 


 


 


 


 


Curriculum samples evaluated by teachers 


using evaluation checklist. 


 


 


 


 


 


 


 


 


Curriculum Review Committee 


Binders/Agendas 


 


 


Vendor Analysis Checklist 


Financial Policies and Procedures Handbook 


Financial Policies and Procedures Handbook 
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Implementing Curriculum 
6. What is the Charter Holder’s process for ensuring consistent implementation of the 


curriculum across the school(s) operated by the Charter Holder? 


1. Monthly Curriculum Review meetings to 


ensure consistent implementation of the 


curriculum: 


Grade-level Curriculum Review Meetings with 


Principal and Curriculum Director held 


monthly to review the following: 


 Curriculum Map pacing and viability, 


and alignment to standards 


 Common assessments 


Data Dialogs to check for growth and 


proficiency in the subgroups. 


 


2. Conduct Walk-Abouts: 


Principal and Curriculum Director conduct 


walk-abouts to check consistency between 


teacher’s Curriculum Binder/curriculum map 


and lessons/objectives being taught. 


 


 


1. Curriculum Review Meeting agendas 


 Curriculum Maps marked with notes 


for pacing, viability, and alignment to 


standards. 


 Common assessments analyzed in 


Curriculum Review Meetings 


 Data Dialogs reviewed for growth and 


proficiency in sub-groups 


 


 


 


 


2. Coaching Binder 


 Walk-About checklists/informal 


observations 


 


 


7. What tools exist that identify what must be taught and when it must be delivered? 


How does the Charter Holder ensure that all grade-level standards are covered 


within the academic year? 


(1) We have created and revised curriculum 


maps for reading, math, science, and social 


studies at each grade level. Curriculum 


maps include all grade level standards. 


During writing and revising the curriculum 


maps, teachers received a checklist of 


standards and checked them off as they 


edited and revised their curriculum maps to 


ensure all AzCCRS standards for each 


grade level were included in the curriculum 


maps. The curriculum maps are quarterly 


and identify weekly standards, topics, 


objectives, and assessments. 


 


(2) The Curriculum Review Committee 


monitors curriculum maps/scope and 


sequence that contain the following: 


 Alignment to AZCCRS (a)Coherent 


timeline - Pacing and viability 


 Key standards and topics (b) 


(1) Curriculum Maps 


 Standards Checklist 


 Evidence of curriculum map review 


and revision to ensure all grade-level 


standards are covered (notes and 


revisions directly on drafts of 


curriculum maps). 


 


 


 


 


 


 


 


 


(2) Curriculum Review Committee Meeting 


agendas 


a. Crosswalk Binders/Alignment Guides 


b. Standards Checklists 


c. Curriculum Guide 
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 Texts and materials © 


 Learning objectives 


 Common assessments 


(3) Monthly Curriculum Review meetings to 


ensure consistent implementation of the 


curriculum: 


Grade-level Curriculum Review Meetings with 


Principal and Curriculum Director held 


monthly to review the following: 


 Curriculum Map pacing and viability, 


and alignment to standards 


 Common assessments 


 


 


 


 


 


 


 


(3) Curriculum Review Meeting agendas 


o Alignment to standards according to 


standards crosswalk binder 


 


8. What is the expectation for consistent use of these tools? How are these expectations 


communicated?  


It is expected that teachers make consistent use 


of the curriculum map and pacing calendar 


weekly. During weekly grade level meetings, 


teams are expected to review their curriculum 


maps for viability and alignment, and to verify 


that each team member is following the map 


consistently. 


 


The expectations for consistent use are 


communicated by: 


 Summer review of Curriculum Guide 


(1) 


 Curriculum Review Meetings: (2) 


accountability meetings with the 


curriculum map and data dialog binder. 


 Mentoring protocol (3) for 


communicating with mentees about 


consistent use of curriculum tools  


 Monthly professional development 


sessions, (4) 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


1. Summer Training Calendar  


 Curriculum Guide/Handbook 


 Curriculum PowerPoint presentation 


2. Monthly Curriculum Review Meeting 


agendas and notes 


3. Mentoring Binder and communication 


notes with mentees about curriculum 


use/implementation 


4. Professional Development Calendar 


5. Grade Level Meeting (SLC) Meeting 


Calendar and agendas/meeting notes 
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9. What evidence is there to demonstrate usage of these tools in the classroom and 


alignment with instruction? 


 Teacher curriculum maps should have 


reflective notes throughout indicating 


weekly reflection in grade level teams and 


daily usage.  


 


 Monthly Curriculum Review meetings to 


ensure consistent implementation of the 


curriculum: 


Grade-level Curriculum Review Meetings with 


Principal and Curriculum Director held 


monthly to review the following: 


o Curriculum Map pacing and 


viability, and alignment to 


standards 


o Common assessments 


 Data Dialogs to demonstrate growth 


and proficiency in the subgroups, and 


to prove/track instructional alignment 


to standards and growth.   


 


 Informal Walk-abouts and classroom 


observations by principal and 


curriculum director. 


 


 


Curriculum Map grade-level revisions—


agendas/meeting notes/revision notes 


 


 


 


 


 


 


Curriculum Review Meeting notes and 


reflections- monthly by grade level 


 


 


 


 


 


 


 


 


 


 


Coaching Binder—informal walk-abouts 


include a peek at teacher’s curriculum binder 


and/or lesson plans. 


 


 


Alignment of Curriculum 
10. How does the Charter Holder know the curriculum is aligned to standards?  


Answer (suggested word count is 400 words): 


 


 Analysis of curriculum crosswalk 


documents 


 


 Curriculum maps labeled with 


standards codes 


 


 Gap Analysis completed by grade 


levels and Curriculum Review 


Committee to assess alignment to 


standards.  


  


 


 


 


 


 


 


 


 


List documents that serve as evidence of 


implementation of this process: 


 Crosswalk Binders 


 


 


 K-6
th


 grade Curriculum Maps 


 


 


 Gap Analysis Folder/Curriculum 


Review Committee Binder 
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Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
11. How has the Charter Holder ensured that the curriculum addresses the needs of 


students with proficiency in the bottom 25%/non-proficient students? 


 The ELA Core Knowledge Language 


Arts curriculum has a Supplemental 


Guide and Remediation Guide that is 


used to address the needs of students 


with proficiency in the bottom 25%. 


 Singapore Math has “Extra Practice” 


guides that are used for intervention to 


address the students in the bottom 25%.  


Core Knowledge Language Arts Remediation 


Guide 


Core Knowledge Language Arts Supplemental 


Guide 


Singapore Math “Extra Practice” guides 


 


Interventionist schedules 


Intervention Plan 
 


 


 


 


 


12. How has the Charter Holder ensured that the curriculum addresses the needs of 


English Language Learners (ELLs)? 


 Teachers are trained in authentic 


literacy - Unprecedented amounts of 


reading, writing, and discussion 


grounded in evidence from complex 


fiction/non-fiction texts across the 


disciplines. 


 Embedded vocabulary for all content 


areas 


 Guided practice with large amounts of 


think pair share in partners 


2. The Charter Holder has increased SEI 


classroom math block to 90 minutes: 


 After careful analysis by EL Team of 
instruction and curriculum over the 
previous two years it was discovered 
that less attention was being given to 
math than language arts by the 
Structured English Immersion teachers.  
The SEI trainers that we spoke with 
recommended that we redistribute 
portions of the ELL 4-hour block to 
include math word problems and close 
reading of math problems in order to 
increase instructional math time to 90 
minutes without giving up any of the 
required 4-hour SEI block. The 
increased math block includes: 
 Math vocabulary 


 Math problem solving-close reading 


in math word problem 


 Think-pair-share 


Curriculum Evaluation rubric (assessing the 


curricular effectiveness of instruction for 


ELLs). 


 


SEI Team Meeting notes 


SEI teacher lesson plans 


 


 


 


 


Executive Leadership Team notes/analysis 


 


 


 


 


September 2014 AZED ELL Coordinator 


Bootcamp notes 
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 Use of manipulatives 


 


13. How has the Charter Holder ensured that the curriculum addresses the needs of 


Free and Reduced Lunch (FRL) students? 


79% of Paideia students are eligible for Free or 


Reduced Price Lunch, so our primary program 


of instruction is already targeted at these 


students. 


 


N/A 


 


 


14. How has the Charter Holder ensured that the curriculum addresses the needs of 


students with disabilities? 


Answer (suggested word count is 400 words): 


 


The Charter Holder has evaluated the 


curriculum for effectiveness in reaching 


students with disabilities: 


Along with SPED Coordinator, the Charter 


Holder and the Curriculum Director (as well as 


the CLC team) have evaluated the curriculum 


for its adaptability and differentiation in order 


to meet the needs of students with disabilities.  


List documents that serve as evidence of 


implementation of this process: 


 


Curriculum Evaluation rubric—assessing 


curricular effectiveness for adaptation and 


differentiation to meet the needs of students 


with disabilities. 


 


 


 


 


 


Area III: Assessment 
Assessment System 


1. What types of assessments does the Charter Holder use?   


1. State-wide summative  assessments: 


 AZELLA 


We administer the AZELLA according 


to the assessment protocols for 


administering the test. 


o Placement Test for students who 


have never taken the assessment 


who have been identified by the 


PHLOTE. 


o Spring AZELLA for students who 


have been identified as ELL and 


have not tested proficient. 


 AzMERIT/state assessment data 


Administer the AzMERIT and any state 


assessment as prescribed by the 


Arizona Department of Education. 


 


2. Benchmark assessments 


 MAP Assessment Domains  


 Kindergarten – First Grade 


 Math 


 Reading 


 Second – Sixth 


List documents that serve as evidence of 


implementation of this process: 


 


 


 


 


School-wide Data Binder 


 


 


AZELLA reports 


(Proficiency Roster Report) 


 


 


 


 


 


 


 


School-wide Data Binder 


 


Teacher Data Binder 
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 Math 


 Reading 


 Language Arts 


 AIMSweb assessment probes used to 


measure reading fluency and 


comprehension, and math computation and 


analysis: 


 Kindergarten:  


  Test of Early Literacy 


 Letter Names 


 Letter Sounds 


 Phoneme Segmentation 


 Nonsense Word  


Fluency 


 Test of Early Numeracy 


 Oral Counting 


 Number Identification 


 Quantity Discrimination 


 Missing Number 


 1
st
 Grade: 


 Test of Early Literacy 


 Letter Sounds 


 Phoneme Segmentation 


 Nonsense Word  


Fluency 


 Test of Early Numeracy 


 Number Identification 


 Quantity Discrimination 


 Missing Number 


 RCBM- Reading Curriculum 


Based Measure (reading 


fluency) *starting in the winter 


benchmark 


 M-COMP- Math Computation 


*starting in the winter 


benchmark 


 2
nd


-6
th 


Grades 


 RCBM- Reading Curriculum 


Based Measure (reading 


fluency) 


 MAZE (reading 


comprehension) 


 M-COMP- Math Computation 


 M-CAP (Math Concepts and 


Applications) 


3. Strategic and progress monitoring 


assessments 


The assessment probes above are used for: 


 Progress monitoring every two weeks 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


School-wide Data Binder 


Teacher Data Binder 


Interventionists Binder 


 


 


 


 


Teacher Data Binder 


Curriculum Map Binder 
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for students receiving Tier 3 


intervention. 


 Strategic monitoring every month for 


students falling in the bottom 25%. 


4. Common assessments in reading, math, 


and writing across grade level teams. 


In grade-level team meetings, teachers create 


and/or identify common assessments in 


reading, math, and writing. 


 Reading: Common assessments 


encompass evidence-based questions 


and a writing component. 


 Math: Common assessments are from 


the Singapore Math Unit tests. 


 Writing: The 6 Traits Writing Rubric is 


used to score common writing 


assessments. 


End-of-unit assessments are housed in the 


teacher Data Binder. 


 


5. What was the process for designing or selecting the assessment system?  


Ongoing and careful analysis of assessment 


system to ensure assessment data meets our 


criteria for assessment system.   


Criteria for assessment system: 


1. Ensure the assessment system is research 


proven for reliability and validity.  


2. Timely Results that identify students who 


need intervention and accurately point to 


instructional learning objectives. 


3. Multipurpose scores that are reported as 


norm-referenced, proficiency, and growth, 


providing different perspectives on an 


individual student’s progress from a single 


test event. 


4. A wide array of reports that display data in 


various formats and grouping options such 


as whole class, ELL, FRL, SPED, and 


bottom quartile. Reports can be used to 


project and set growth goals, predict 


proficiency on state assessments, to 


appropriately group students for 


differentiated instruction, or to engage 


students in mapping their own growth 


goals for the year. 


 


If the assessment system does not meet the 


criteria:  


 Consult with other successful charter 


schools 


List documents that serve as evidence of 


implementation of this process: 


 


 School-wide Data Binder 


 Assessment analysis notes/meeting 


notes 


 Executive Leadership Team meeting 


agenda and notes 
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 Consult with Charter School Association 


 Conduct research for reliability, validity, 


and ability to measure proficiency and 


growth in subgroups 


 Meet with testing company representatives.  


 Discuss findings at Executive Leadership 


Team meeting to make final decision. 


 


6. How is the assessment system aligned to the curriculum and instructional methodology?  


 The NWEA MAP assessment is aligned to 


the Common Core Standards. The 


Curriculum Director and Curriculum 


Review Committee has aligned all 


curriculum maps with the Arizona College 


and Career Ready standards. The MAP test 


results then inform instructional progress 


towards meeting those standards. Review 


of data gives teachers an understanding of 


each student’s current academic level and 


where they need focused instruction and 


the extent of their progress. Reports can be 


used by teachers to project and set growth 


goals for their class and individual students 


as well appropriately group students for 


differentiated instruction and intervention. 


 AIMSweb data is used to inform teachers 


of the basic reading and math skill level of 


students. From these data, teachers work 


with interventionists to design and 


implement Tier 2 and 3 interventions for 


students failing to make sufficient progress.  


 The school has aligned all curriculum 


maps with the College and Career 


Readiness standards. Common 


assessments are aligned to the learning 


objectives, which are aligned to the 


College and Career Readiness Standards.  


 


List documents that serve as evidence of 


implementation of this process: 


Curriculum Binders 


 


Teacher Data Binders 


 


Instructional Effectiveness Rubric 


 


 


 


 


Interventionists Binder 


 


 


 


 


AIMSweb reports by grade level 


Interventionists Binder 


 


 


 


Common assessments indicated on curriculum 


maps 


 


 


 


7. What intervals are used to assess student progress? How does the assessment plan 


include data collection from multiple assessments, such as formative and summative 


assessments and common/benchmark assessments?  


Testing Intervals 


Benchmark Assessments:  


 NWEA 3 times per year 


 AIMSWeb 4 times per year 


Strategic Monitoring (students below the 25
th


 


percentile) 


 AIMSWeb once per month 


Common Assessments 


 Weekly assessing standard 


List documents that serve as evidence of 


implementation of this process: 


 


School-wide binder 


Teacher data binder 


Grade-level data binder 


 


 


Common assessment notes in curriculum 
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mastery/proficiency 


Data collected includes the following 


formative assessments: 


 MAP assessment is a standards-based 


data for student proficiency and 


growth. The data can be disaggregated 


into the subgroups ELL, FRL, SPED, 


and bottom quartile. Data is given to 


teachers and housed in multiple data 


binders (teacher, grade level, and 


school). 


 AIMSweb measures indicate specific 


skill strengths and those areas that need 


improvement. Results may indicate 


skill areas that need intervention and 


instruction. 


Data Collected includes the following 


summative assessments: 


 Common assessments 


 Statewide assessment 


The above data is collected and housed in 


multiple data binders for analysis at different 


levels. Data binders are used by teachers and 


grade level teams to inform instruction and 


design and implement intervention for those 


students in the bottom quartile. 


 


binders/maps 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


School-wide Binder 


Teacher Data Binder 


SLC/Grade-level Data Binder 


 


 


 


 


 


 


  


 


 


 


 


Analyzing Assessment Data 
8. How does the assessment system provide for analysis of assessment data? What 


intervals are used to analyze assessment data?   


Analysis of assessment data for instructional 


and curricular effectiveness: 


 Student Academic and Growth 


Proficiency Assessment Data Review: 


 Teachers are provided with 


classroom MAP data 3 times per 


year. These data are housed in their 


data binders and analyzed during 


grade level data-dialog meetings. 


 Teachers are provided with 


AIMSweb benchmark data 3 times 


per year and strategic monitoring 


data on a monthly basis. These data 


are housed in the data binder and 


analyzed during grade level data-


dialog meetings 


List documents that serve as evidence of 


implementation of this process: 


 


 


Teacher Data Binder 


Grade-level Meeting agenda/notes 


 


 


 


Teacher Data Binder  


Grade-level Meeting agenda/notes 
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 Teachers generate common 


assessment data at the end of 


curriculum units. These data are 


analyzed during grade-level 


meetings. 


 Grade Level Data Review: 


 Data binders are reviewed by the 


principal, curriculum director, and 


grade-level teams at the monthly 


curriculum review meeting. Data 


Binders must include: 


o AzCCRS standards addressed 


o Address specific interventions/re-


teach strategies  


o Re-assessment tools,  


o List specific students identifying 


differentiation for: 


o ELL students 


o FRL students (not disclosed 


to teachers due to FERPA) 


o Students with disabilities 


o Non-proficient, bottom 


quartile students 


o Give the dates and scores of 


reassessments. 


School Level Data Review: 


 Executive Leadership Team: 


School-wide data dialog binders 


contain all teacher monthly data 


dialogs. These data are reviewed at 


the Executive Leadership on every 


3
rd


 Monday. School-wide Data 


Binder includes: 


o AzCCRS standards addressed 


across grade levels. 


o Specific interventions and re-teach 


strategies across grade levels. 


o Re-assessment tools across grade 


levels. 


o List specific students across grade 


levels listed identifying 


differentiation for: 


o ELL students 


o FRL students (not disclosed 


to teachers due to FERPA) 


o Students with disabilities 


o Non-proficient, bottom 


quartile students 


o Dates and scores of each grade level 


reassessments 


 


 


 


 


 


 


Curriculum Review meeting notes and agenda 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Executive Leadership Team Meeting Notes 


and agenda 


School-wide Data Dialog Binder 
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 Governing Board: School-wide data 


containing MAP and AIMSweb 


data is housed in a school-wide data 


binder. These data are reviewed 


with the Governing Board October, 


February, and June. 


 


 


Governing Board Agenda/Meeting notes 


 


 


 


 


 


 


9. How is the analysis used to evaluate instructional and curricular effectiveness?  


1. Each team holds monthly Grade-Level 


evaluation of instructional and curricular 


effectiveness: 


 Teachers use common assessment data 


to evaluate and adjust curriculum maps. 


While engaging in a data dialog, 


teachers determine the percentage of 


students who did not master a 


standard/objective. Based on this 


analysis, teachers determine if the 


failure to master the standard is due to 


student skill level or instructional 


effectiveness. Adjustments are made 


accordingly.  


o 0-74% mastery: lack of mastery 


is attributed to instructional 


effectiveness. Modify 


instruction and reteach. Analyze 


data for subgroup mastery. 


o 75% or above: lack of mastery 


is due to student skill level- 


interventions needed. Analyze 


data for subgroup mastery (such 


as bottom 25%, FRL, ELL, 


SPED) 


 Teachers use MAP data to determine 


mastery of standards and evaluate 


growth towards proficiency.  Analysis 


of grade-level summative data is used 


to determine the effectiveness of 


curricular programs and prompt 


decisions about curriculum based on:  


o MAP DesCartes Continuum of 


Learning- skills and concepts 


that need to be enhanced, 


developed, and  


Analysis of the Teacher Effectiveness Rubric 


gives information about teacher instructional 


effectiveness. Analysis of curriculum maps and 


data binders informs curricular effectiveness 


and pacing. Curriculum maps and data binders 


SLC/Grade level notes 


 


 


Curriculum Maps adjusted according to 


assessment data (in the form of reflection notes 


on the maps) 


 


 


 


Teacher Data Binders/monthly Data Dialogues 


 


 


 


 


 


 


 


 


 


 


 


 


 


Grade level MAP data analysis notes 


 


 


 


 


 


 


MAP Descartes Continuum of Learning  


 


 


 


 


 


 


 


Teacher Effectiveness Rubric Summary 
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are analyzed through Curriculum Review 


Meetings (monthly by grade level) and during 


post observation meetings in which the teacher 


and principal go over curriculum maps and 


data binders for effectiveness. The typical 


questions asked during these types of analysis 


are: 
o What does your data say? How are your students 


meeting the standards you have taught? 
o If not, why not? (an analysis of why they are not 


mastering the standard: is it a need for reteach 


and reassess, professional development need, or 
a curriculum problem? 


o Is your team where your curriculum says you 


should be? 
o If not, why not? (an analysis of why they are 


either behind of ahead of the curriculum.) 


o How are your curriculum and common 
assessments addressing the needs of sub-group 


populations in your classroom such as SPED, 


ELL, FRL, and bottom 25%? 


 


Grade-Level Meeting Schedule 


Grade-level teams use the data dialog binder 


process in meetings  to adjust curriculum and 


instruction:  


 First Monday 3:30-4:30: Turn in 


previous month’s data dialog and begin 


new monthly data dialog. Data Binders 


must include: 


o AzCCRS standards addressed 


o Address specific interventions/re-


teach strategies  


o Re-assessment tools,  


o List specific students  


o Give the dates and scores of 


reassessments. 


 Second Monday 3:30-4:30 : Teachers 


o Review and adjust curriculum maps 


according to common assessment 


data,  


o Discuss data and interventions, 


o Review Campus Leadership 


Council (CLC) topics,  


o Discuss and analyze common 


assessments. 


 Third Monday 3:30-4:30 : Teachers 


o Review and adjust curriculum maps 


according to data,  


o Discuss data and interventions,  


o Review CLC topics,  


o Discuss and analyze common 


assessments, 


o Discuss students for Child Study 


Find if needed. 


 


 


 


 


Teacher Data Binder/monthly data dialogues 


 


 


 


 


 


Grade-Level Team Meetings and agendas with 


notes 


 


SLC/Grade Level Meeting agendas and notes 


Curriculum maps (with notes on adjustments to 


assessments according to data) 


Data Dialogs (with notes on reteaching 


according to assessment data) 
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 Fourth Monday 3:30-4:30 : Teachers 


o Review CLC topics 


o Wrap up data dialogs for the month 


o Review and adjust curriculum maps 


according to data.  


 


 


10. How is the analysis used to adjust curriculum and instruction in a timely manner? 


What intervals are used to adjust curriculum and instruction? 


Answer (suggested word count is 400 words): 


Data Is analyzed immediately following 


availability.  


 


1. For Benchmark assessments in NWEA Map 


and AIMSWeb, analysis of data is used to 


adjust curriculum and instruction in: 


 September (for immediate quarter 2 


adjustments),  


 January (for immediate quarter 3 


adjustments),  


 March (for immediate quarter 4 


adjustments, and  


 May (for adjustments that can be 


implemented in the following school 


year.) 


2. For Strategic monitoring (AIMSWeb once 


a month), data is analyzed by the last week 


of the month to adjust instruction for those 


scholars in strategic monitoring. 


3. For common grade-level assessments, 


analysis of data is used to adjust curriculum 


and instruction weekly. Teachers meet 


during grade level meetings on Mondays 


(SLC Meetings). A portion of their agenda 


is to look at common assessment data, 


analyze the data according to their 


curriculum maps and data dialogs, and 


make instructional and curricular decisions 


that can be implemented immediately in the 


classroom for reassessment or observation 


of scholar progress. 


 


 


List documents that serve as evidence of 


implementation of this process: 


 


SLC Agendas—Data Dialogs and analysis 


Executive leadership Team agendas  


School-wide data dialog binder/analysis 


 


Common assessments/data analysis in SLC 


meetings. 


 


 


 


 


 


 


 


 


 


Evidence of instructional adjustments through 


teacher Data Dialogs and adjustments to 


curriculum map or pacing. 


SLC Meetings agendas and notes discussing 


instructional adjustments and analysis of data 


dialogs. 


Adapted to Meet the Needs of Subgroups (Address all relevant measures) 
11. How is the assessment system adapted to meet the assessment needs of students with 


proficiency in the bottom 25%/non-proficient students?  


1. The Charter Holder addresses assessment 


needs of the bottom 25%: 


Bottom 25%/non-proficient students: The 


data dialog format specifically targets an 


List documents that serve as evidence of 


implementation of this process: 


 


School-wide Data Binder 
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intervention addressing the needs of students 


with proficiency in the bottom 25%. 


 Data Dialog form: standards-based, 


addresses specific intervention/re-teach 


strategies and re-assessment tools, lists 


specific students, and gives the dates and 


scores of their reassessments. 


 All 2013-2014 assessment data, including 


AIMS, AIMSweb, Galileo, and MAP, 


indicated math as the lowest area of 


growth, specifically in our bottom 25%.  


Consequently, an interventionist was 


designated to work strictly on math in 


grades 3-6, addressing the needs of the 


bottom 25%. 


 To address the assessment needs of 


students with proficiency in the bottom 


25% we strategically monitor their progress 


monthly using the AIMSweb curriculum-


based measurement. 


o Students falling below the 25
th


 


percentile on any of the AIMSweb 


indicators  


 


Data Dialogs 


AIMSWeb strategic monitoring 


Interventionist schedule 


 


Assessment data disaggregated by bottom 25% 


sub-group 


 


12. How is the assessment system adapted to meet the assessment needs of English 


Language Learners (ELLs)?   


1. The Charter Holder addresses assessment 


needs of the ELL students: 


To address the assessment needs of ELL 


students- 


 Strategically monitor their progress 


monthly using the AIMSweb 


curriculum-based measurement.  


 ELL students are also progress 


monitored bi-weekly by the ELL 


Interventionist in small groups. 


 


List documents that serve as evidence of 


implementation of this process: 


 


ELL Interventionist Binder 


Assessment data disaggregated by ELL sub-


group 


 


 


 


 


13. How is the assessment system adapted to meet the assessment needs of Free and 


Reduced Lunch (FRL) students?  


79% of Paideia students are eligible for Free or 


Reduced Price Lunch, so our primary program 


of instruction is already targeted at these 


students.  


 


N/A 


 


 


 


 


14. How is the assessment system adapted to meet the assessment needs of students with 


disabilities? 


Students with disabilities are assessed 


according to the accommodations and 


modifications listed in their IEP. Furthermore, 


students who fall in any other subgroup such as 


SPED Coordinator binder/teacher meetings 


IEP implementation for assessments 


 


Assessment data disaggregated by SPED sub-
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ELL, bottom quartile, or FRL, are monitored 


accordingly through AIMSweb. 


 


group 


 


Area IV: Monitoring Instruction 
Monitoring the Integration of Standards 


1. What is the Charter Holder’s process for monitoring the integration of standards 


into classroom instruction? How does the Charter Holder monitor whether or not 


instructional staff implements an ACCRS-aligned curriculum with fidelity?  


 Instructional Effectiveness Rubric is 


aligned with the Interstate Teacher 


Assessment and Support Consortium 


(InTASC) Standards as well as the 


Arizona state standards. The rubric 


includes the following in alignment with 


Paideia’s instructional methodology: 


o Clear learning objective aligned 


with state standard 


o Embedded vocabulary 


o Anticipatory Set 


o Teach to the objective 


o Guided practice 


o Checks for understanding 


o Independent practice 


o Closure 


o Authentic literacy 


o Viable and guaranteed 


curriculum maps and lesson 


plans 


o Data dialog and student 


leadership binders 


 


 The principal, assistant principal, and 


curriculum director conduct informal 


instructional observations and coaching 


visits to monitor whether or not 


instructional staff implements an ACCRS-


aligned curriculum with fidelity. 


o Curriculum Director conducts 


frequent informal observations and 


coaching visits in classrooms across 


grade levels. Implementation with 


fidelity of ACCRS-aligned 


curriculum is monitored through: 


 Classroom observations 


conducted using the 


Instructional Effectiveness 


Rubric. 


 Evaluation of curriculum 


binder for obvious use of 


standards and integration of 


Instructional Effectiveness Rubric 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Coaching Binder- coaching documents and 


notes for teachers regarding evaluation of 


curriculum binders and integration of standards 


in curriculum maps 


 


 


Data Dialog Binder 
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standards. 


 Conduct formal instructional observations 


for integration of standards into classroom 


instruction. 


o Principal, Assistant Principal and 


Curriculum Director conduct formal 


observations using the Instructional 


Effectiveness Rubric that includes: 


 Student-friendly learning 


objective clearly tied to state 


standards 


 Teach to the objective 


 Curriculum Maps are clearly 


aligned to AzCCRS 


Standards 


 Curriculum Maps 


thoroughly include: 


 Topics, texts, 


materials 


 Essential Questions 


 Writing Traits 


 Assessment 


 Robust formal 


writing assignments 


 Curriculum maps are up to 


date with past curriculum 


maps (previous quarters) in 


binder for all subjects. 


 Current instruction aligns 


with Curriculum Map dates 


and standards 


 Curriculum maps include 


clear signs of instructional 


adjustments based on 


standards. 


 Conduct Curriculum Review Meetings to 


ensure instructional fidelity and alignment 


to standards. 


o Grade-level Curriculum Review 


Meetings with Principal and 


Curriculum Director held monthly 


to review the following: 


 Curriculum Map pacing and 


viability 


 Fidelity of instructional 


implementation 


 Alignment of curriculum to 


standards 


 Common assessments 


 Data Dialogs to check for 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Curriculum maps with reflective teacher notes 


 


 


 


Curriculum Review Meeting agendas and 


notes- monthly by grade level 
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growth and proficiency in 


the subgroups. 


2. How does the Charter Holder monitor the effectiveness of standards-based 


instruction throughout the year? 


Process for monitoring the effectiveness of 


integration of standards into classroom 


instruction: 


 Informal Drop-in Observations 


o Is the teacher teaching 


according to the curriculum 


map/ lesson plan/ standards 


listed for that day? 


o Is the teacher’s instruction 


aligned with the Instructional 


Effectiveness Rubric to ensure 


effective standards-based 


instruction? 


 Analysis of Data Dialogs and common 


assessments- to verify whether students 


are demonstrating mastery of content 


based on standards-based instruction 


 


 


 


Instructional Effectiveness Rubric 


 


Coaching Binder 


 


 


 


 


SLC/Grade- level meeting notes analyzing 


common assessment data and data dialog notes 


 


 


 


 


 


Evaluating Instructional Practices 
3. What is the Charter Holder’s process for evaluating instructional practices? How 


does this process evaluate the quality of instruction?  


1. Based on classroom observations with Dr. 


Schmoker in the Spring of 2013 and 


anecdotal data from Dr. Schmoker’s visits, 


it was concluded that student engagement 


was low in learning activities and 


instructional strategies were not leading to 


achievement. Based on these observations 


the Leadership Team participated in a 


review of “Focus”p. 52-67 by Dr. 


Schmoker (ASCD 2011) reviewing the 


research on elements of effective lessons 


most notably coined by Madeline Hunter. 


The Executive Leadership Team reviewed 


charter section A.3 concluding Program of 


Instruction aligns with research. Based on 


this research, the process for evaluating 


instructional practices was formulated 


according to the Essential Elements of 


Instruction. The Executive Leadership 


Team rewrote the formal observation rubric 


(instructional effectiveness rubric) to 


include “Excellent Lessons” section which 


evaluates: 


o Student Friendly Learning 


Objective 


July 2014 We redesigned the instructional 


observation rubric to align with the 


components of the new curriculum map 


template. 


 


 


 


Meeting notices and emails with Dr. Mike 


Schmoker 


 


 


 


 


 


EEI Learning Materials and research 


documents 


 


 


 


 


Instructional Effectiveness Rubric  
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o Embedded Critical Vocabulary 


o Anticipatory Set 


o Teach to the Objective 


o Guided Practice 


o Check for Understanding 


o Independent Practice  


2. Conduct formal instructional observations 


to evaluate instructional practices: 


Principal, Assistant Principal and 


Curriculum Director conduct formal 


observations using the Instructional 


Effectiveness Rubric. The rubric rates each 


teacher on a 1 – 3 scale of developing, 


effective, and highly effective. The rubric 


The rubric addresses instruction in the 


“Excellent Lessons” section which 


evaluates teacher instructional 


effectiveness, and the “Curriculum Maps 


and Lesson Plans” section which evaluates 


the integration of standards into lessons 


and instruction.   


 Excellent Lessons: 


o Student Friendly Learning 


Objective 


o Embedded Critical Vocabulary 


o Anticipatory Set 


o Teach to the Objective 


o Guided Practice 


o Check for Understanding 


o Independent Practice  


 Curriculum Maps and Lesson Plans 


o CMs are clearly aligned with 


Key AZ CC Standards 


o CMs thoroughly include 


 Topics, Texts, Materials 


 Essential Questions 


 Writing Traits 


 Assessment 


 Robust formal writing 


assignments as primary 


ELA assessment 


o CMs include authentic literacy 


– reading, writing, listening, 


speaking – in all content areas 


o CMs are up to date with past 


CMs in binder for all subjects 


o Current instruction aligns with 


CM date 


 CMs include clear signs of adjustments 


for Summative Assessments, BM  and 


 


 


 


 


Completed Paideia Instructional  


Effectiveness Rubric scores for each teacher 


 


One-on-One Interview Binder (for post-


observation conferences between principal and 


teacher). 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Instruction Effectiveness Rubric summary 


graphs (formal teacher observations) 


 


 


 


 


 


Instructional Effectiveness Rubric (formal 


teacher observations) summary graphs 


disaggregated by skill and sub-skill 


 


 


Executive Leadership Team agendas and notes 
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other data in data dialog binder 


Each section is further defined by subskills 


that incorporate the Essential Elements of 


Instruction, Teach Like A Champion 


Techniques, and the Paideia Classroom. 


Formal observations are administered 


quarterly. 


 


3. Quantify observation data in the “Excellent 


Lessons” and Curriculum Maps/Lesson 


Plans section of the Instructional 


Effectiveness Rubric to evaluate the quality 


of instruction and integration of standards:  


Teachers receive scores on a scale of 1-3. 


1- Developing 


2- Effective 


3- Highly Effective 


Principal enters teacher formal observation 


scores into Excel spreadsheets according to 


target skill areas and sub-skill areas. 


Graphs are generated by teacher and grade 


level disaggregated by skill and sub-skill. 


 


By conducting formal observations and 


quantifying data into graphs, the 


administration is able to evaluate overall 


quality of instruction according to our 


teacher effectiveness rubric and sub-skills. 


using formal observation data and rubric 


summary graphs to discuss quality of 


instruction data and identify next steps. 


 


 


 


4. How does this process identify individual strengths, weaknesses, and needs?   


The process of teacher evaluation and analysis 


of scores helps the administration identify 


overall strengths, weaknesses, and needs of 


teachers and instructional effectiveness by 


quantifying the data and analyzing the data. 


The process helps each teacher identify his or 


her own individual strengths, weaknesses, and 


needs by receiving data in a post observation 


conference, and discussing with the principal 


his or her instructional strengths, weaknesses, 


and areas of further development.  


Instructional Effectiveness Rubric- on a scale 


of 1 (weakness) to 3 (strength) 


 


 


One-on-One Binder (post- observation 


conferences between teacher and principal) 


 


 


 


Providing Analysis and Feedback to Further Develop Instructional Quality 
5. How does the Charter Holder provide feedback on strengths, weaknesses, and 


learning needs based on the evaluation of instructional practices?   


1. Conduct post-observation feedback 


interviews: 


Feedback interviews are held with the 


principal and assistant principal following 


each formal observation to determine the 


teacher’s areas of strength, weaknesses, 


and needs, and to set goals for 


 


 


Completed Paideia Instructional  


Effectiveness Rubric 


Post-Observation Planning Form 


 


Completed Paideia Instructional  
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improvement in the quality of instruction. 


2. Analyze observation data 


Individual Teacher Level 


 Teachers meet with the curriculum 


director to review the observation and 


set goals for professional development. 


 New teachers meet with their mentor 


teacher to review the observation and 


set goals for professional development.  


 


Grade-Level  


 Grade-level teams review combined 


observational data to set team goals for 


strengths, weaknesses, and needs, and 


to set goals for improvement. 


 


Executive Leadership Team 


 Analyze grade-level observational 


summary data for: 


o instructional effectiveness by 


skill and sub-skill across grade 


levels 


o strengths, weaknesses, and 


needs across grade levels 


o informing professional 


development decisions 


 


Effectiveness Rubric 


 


 


 


Individual Post-Observation Planning Form 


 


 


 


 


 


 


 


Grade-level meeting agenda/notes 


 


School-wide Post Observation Planning Form 


 


 


EL Meetings notes conducted post observation 


cycle 


 


Instructional Effectiveness Rubric summary 


graphs 


 


 


 


 


6. How does the Charter Holder analyze this information? What does the data about 


quality of instruction tell the Charter Holder? What has the Charter Holder done in 


response?  


 The Charter Holder analyzes 


information about strengths, 


weaknesses, and learning needs based 


on information derived from 


monitoring instruction (teacher 


evaluation information). Each teacher’s 


observation scores are graphed in an 


Excel document that is analyzed in a 


post-observation Executive Leadership 


Team meeting. The information is 


analyzed according to the “Excellent 


Lessons” section: 


o Student Friendly Learning 


Objective 
 Clearly tied to state standards and 


learning activity, 
 Written in student-


friendly/Leadership language    


(Begin with the end in mind) 
 Specific, Measurable, Observable 


“…by…” statement  


 Plainly posted throughout lesson 


Instructional Effectiveness Rubric summary 


data/graphs 


 


 


 


 


 


Executive Leadership Team meetings/notes 


post observations 


 


Instructional Effectiveness Rubric “Excellent 


Lesson” section 
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 Frequently referred to within the 


context of the lesson 
 Used for closure of the lesson 


o Embedded Critical Vocabulary 
 Drawn from lesson/text content                                          


 Strongly tied to the learning 
objectives  


 Plainly posted throughout lesson 


 Effectively practiced, and  
 Frequently referred to within the 


context of the lesson 


 Scholars use “language of 
opportunity” vocabulary 


o Anticipatory Set 


o Teach to the Objective 
 Model 


 Think aloud 
 Teacher constantly scans to ensure 


100% SLANT 


 Very small chunks of learning at a 
time 


 Every brief step must be followed by 


GP 


o Guided Practice 
 After each brief T2O step/chunk in 


the lesson 


 Many opportunities for 
think/pair/share 


 While teacher circulates to C4U 


o Check for Understanding 
 #18 Teacher checks for 


understanding before, during, and 


after each guided practice small step 


of the lesson 
 #15 Teacher circulates the room 


 Teacher observes (observation, cold 


call, white boards, etc.) for 
understanding with minimal re-


teaching or tutoring 


 #18 Teacher clearly uses meaningful 


formative and summative  data to 


check for understanding 


 Repeat T2O-GP-C4U cycle multiple 
times for mastery  (Teach to the 


Objective- Guided Practice-Check 


for Understanding) 
 Followed by adjustments to 


instruction if needed 


 Before going on to “Independent 
practice” activities 


o Independent Practice  


 


Teacher scores are disaggregated by sub-skill 


and an analysis of individual and grade-level 


strengths, weaknesses, and learning needs is 


conducted: 


 Executive Leadership Team analyzed 


the disaggregated data and determined 


that the weakest sub-skill was under the 


check for understanding indicator, 


specifically “repeat T2O-GP-C4U cycle 


multiple times for master, followed by 


adjustments to instruction if needed”. 


This information was verified during 


our ADE CSP monitoring in which the 


monitor mentioned that our teachers 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Growth Analysis spreadsheet 


 


 


Executive Leadership Team meetings/notes 


analyzing the Growth Analysis spreadsheets 
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understood that our teachers understood 


the EEI (Essential Elements of 


Instruction) cycle, but did not always 


know what to do when instruction 


needed to adjusted during the cycle of 


T2O-GP-C4U.  


 Based on this analysis and the data that 


came out of this analysis, a professional 


development plan was outlined to 


address the T2O-GP-C4U instructional 


cycle and to implement more in-depth 


study of the essential elements of 


instruction. 


 


 


 


 


 


 


 


 


April 1, 2015 ADE CSP Academic Program 


monitoring debrief notes 


 


Adapted to Meet the Needs of Subgroups(Address all relevant measures) 
7. How does the Charter Holder monitor instruction to ensure it is meeting the needs 


of students with proficiency in the bottom 25%/non-proficient students?  


Answer (suggested word count is 400 words):  


1. The Charter Holder reviews teacher Data 


Dialogs to evaluate differentiation and/or 


intervention to meet the needs of students 


with proficiency in the bottom 25%.: 


 Evaluate the use of common 


assessments in Data Dialogues to 


adapt/modify instruction. 


To what extent did the teacher:  


 identify students who did not 


master the objective (bottom 25%) 


 identify methods to reteach and 


reassess. 


 utilize remediation strategies to 


bring the students to mastery. 


2. The instructional effectiveness rubric 


evaluates the effectiveness of the essential 


elements of instruction for students in the 


bottom 25% or non-proficient.  


3. Essential Elements of Instruction includes a 


clear learning objective, embedded 


vocabulary, anticipatory set, teaching to the 


objective, guided practice, and multiple 


checks for understanding until the vast 


majority of all students have mastered the 


learning objective before going on to 


independent practice and closure.  


 Students who fail to master the 


learning objective during the core 


lesson then receive targeted 


intervention during independent 


practice and/or with an interventionist. 


The instructional effectiveness rubric 


Instructional Effectiveness Rubric  


Teacher Data Dialog Binder  


 


 


 


 


 


 


 


 


 


 


Instructional Effectiveness Rubric  
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evaluates the quality of independent 


practice and intervention for those 


students. 


 


8. How does the Charter Holder monitor instruction to ensure it is meeting the needs 


of English Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 


1. The Charter Holder monitors instruction to 


ensure it is meeting the needs of English 


Language Learners using the AZED 


OELAS SEI and ILLP Classroom 


Observation form. Using this form, the 


ELL Coordinator ensures that: 


o SEI and ILLP classrooms have 


allocated 4 hours of ELD instruction 


driven by the ELP Standards,  


o All areas of reading, writing, grammar, 


oral English/conversation and 


vocabulary are identified on ILLPs and 


in SEI lesson plans. 


o “Super SEI Strategies” are in use in 


classrooms with ELL students: 50/50 


rule, students respond in complete 


sentence, and language objectives 


posted and taught. 


2. The Charter Holder reviews teacher Data 


Dialogs to evaluate differentiation and/or 


intervention to meet the needs of English 


Language Learners. 


 Evaluate the use of common 


assessments in Data Dialogues to 


adapt/modify instruction. 


 To what extent did the teacher:  


 identify ELL students on the Data 


Dialog 


 identify methods to reteach and 


reassess. 


 utilize appropriate SEI strategies to 


bring the students to mastery. 


3. The instructional effectiveness rubric 


evaluates the effectiveness of the essential 


elements of instruction for non-proficient 


students.  


4. Essential Elements of Instruction includes a 


clear learning objective, embedded 


vocabulary, anticipatory set, teaching to the 


objective, guided practice, and multiple 


checks for understanding until the vast 


majority of all students have mastered the 


learning objective before going on to 


List documents that serve as evidence of 


implementation of this process: 


 


 


SEI Classroom Observation Form 


ILLP Classroom Observation Form 


 


 


 


 


 


 


 


 


Super SEI Strategies Observation form 


 


 


 


 


 


Teacher Data Dialog binder 


 


 


 


 


 


 


 


 


 


 


 


 


 


Instructional Effectiveness Rubric 
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independent practice and closure.  


 Students who fail to master the 


learning objective during the core 


lesson then receive targeted 


intervention during independent 


practice and/or with an SEI 


interventionist.  


 SEI interventionist works with ELL 


students who are failing to master 


objectives according to the teacher’s 


Data Dialog forms. 


 


 


 


 


 


 


 


 


 


SEI Interventionist Binder 


 


 


 


9. How does the Charter Holder monitor instruction to ensure it is meeting the needs 


of Free and Reduced Lunch (FRL) students? 


79% of Paideia students are eligible for Free or 


Reduced Price Lunch, so our primary program 


of instruction is already targeted at these 


students.  


 


N/A 


 


 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs 


of students with disabilities? 


The Charter Holder evaluates the school’s 


instruction to determine if it is meeting the 


needs of students with disabilities: 


 Evaluate the use of common 


assessments in Data Dialogues to 


adapt/modify instruction for students 


with disabilities. 


 By observing and using the SPED 


Inclusion Checklist, monitor the 


implementation of accommodations 


and/or modifications as outlined in the 


student’s IEP. 


 By observing and using the SPED 


Inclusion Checklist, monitor the 


instructional inclusion of the student 


with disabilities with peers to the fullest 


extent possible. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Special Education Inclusion Checklist 
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Area V: Professional Development 
Professional Development System 


 What is the Charter Holder’s professional development plan?   


Paideia’s Professional Development Plan was 


developed to clearly articulate the components 


of the Essential Elements of Instruction model, 


curriculum map expectations and use, and 


authentic literacy instruction. 


 


 Summer Professional Development 


Training Calendar: July 15
th


 -31
s
-


Implemented intense focus in the Essential 


Elements of Instruction (EEI) within all 


aspects of the Paideia model of instruction 


to include: 


a. Learning Objective 


b. Anticipatory Set 


c. Teach to the Objective 


d. Guided Practice 


e. Check for Understanding 


f.  Independent Practice 


g. Closure 


 Delivered initial and frequent training 


to teachers in the EEI as outlined by Dr. 


Schmoker to include: 


 Sep. 2014-May 2015 Provide 


intensive and direct coaching to 


teachers performing low on any 


of the EEI components 


according to the rubric and 


informed by coaching logs. 


 Sep 2014 Used Teach Like a 


Champion (Lemov) to form 


“clusters” of TLC teaching 


techniques to work on. 


Research indicates high 


effectiveness with children in 


poverty (FRLs), as well as 


ELLs. 


 Creation of video professional 


development library featuring 


our own master teachers. 


3. Authentic Literacy(Reading Growth and 


Proficiency) 


 Teachers participated in professional 


development on close reading, Daily 5, 


and the 6 traits of writing.  


 Daily 5 training and implementation- 


research indicates that the Daily 5 


List documents that serve as evidence of 


implementation of this process: 


 


Paideia Professional Development Plan 


 


 


June 2014 Retain services of Dr. Mike 


Schmoker- nationally renowned educational 


consultant for school improvement. 


 


 


 


Executive Leadership Team meeting 


agendas/notes 


 


Meeting notices and emails with Dr. Mike 


Schmoker 


 


Invoices to Professional Development trainings 


at ADE. 


 


Summer Training Calendar 
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leads to growth in the bottom quartile. 


 Chose ELA professional development 


options from the Arizona Department 


of Education website to address ELA 


instruction in the bottom 25%, FRL, 


and SPED population. 


 Chose SEI professional development 


options from the English Language 


Learners department of the ADE 


website to address reading instruction 


for the ELL population. 


 Close Reading in the 3-12 


Classroom 


 Close Reading in the K-2 


Classroom 


 Multisensory Grammar  


 Differentiating Instruction for 


ELLs in the 3-5 Classroom 


 Listening and Speaking in the 


K-5 SEI Classroom 


 Vocabulary in the K-5 SEI 


Classroom 


 Writing to Learn for ELL 


Students Grades 3-5 


 Taking Grammar to Writing: 


Write Now! Grades 3-12 


In addition to the professional development 


plan designed around the above three main 


areas, we also developed a plan for math 


professional development to address the needs 


indicated on the dashboard and implemented a 


mentoring program to further solidify the 


professional development needs of the 


teachers. 


 Ongoing Singapore Math professional 


development and training. 


 Intensive summer training on the 


philosophy and instructional practices. 


 Model lesson delivery and review for 


implementation and fidelity. 


 Intensive grade-level fall training on 


Singapore math practices and 


development. 


 Math instructional webinars for 


Singapore model/method. 


 Winter 2015 Singapore Math lesson 


observations and debriefing. 
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3. How was the professional development plan developed?  


Answer (suggested word count is 400 words): 


The process for writing and implementing the 


Professional Development Plan: 


1. The Executive Leadership Team (EL) 


analyzed the ASBCS Dashboard and 


subgroups, Galileo, and AIMSweb data 


from 2013-2014 and realized that we 


did not make sufficient growth in math 


for two years in a row for the 4
th


, 5
th


, 


and 6
th


 grade.  


2. From the ASBCS Dashboard the EL 


Team realized that the ELL population 


did not make growth in math, and did 


not meet in reading. The FRL 


subgroup did not meet the board’s 


academic expectations in math or 


reading. Our SPED subgroup did not 


meet the expectations in math. 


3. The EL Team analyzed the 


instructional time assumptions from the 


Paideia Institute, which we had in our 


original charter and curriculum guide 


(didactic instruction 15%; Intellectual 


Coaching 70%; Seminar 15%). We 


found these time guidelines to be 


confusing to the teachers. These time 


constraints led us away from the 


essential elements of instruction to a 


more project-based learning approach.  


4.  The EL Team reviewed current 


practices of instructional delivery along 


with current research data (Marzano, 


Hunter, Schmoker, Popham, Fisher and 


Frey, Burns, Wiliam) and realized that 


we had to get back to the basics of the 


essential elements of instruction 


a.  clear learning objectives,  


b. anticipatory set,  


c. teach to the objective,  


d. guided practice,  


e. multiple checks for 


understanding,  


f. independent practice  


g. closure.  


5. Dr. Winsor contacted educational 


consultant Dr. Mike Schmoker, author 


of Focus: Elevating the Essentials to 


Radically Improve Student Learning 


(ASCD, 2011) for assistance.  


6. From his observations, the EL Team 


List documents that serve as evidence of 


implementation of this process: 


 


 


School Improvement Plan document 


 


 


 


 


 


 


Executive Leadership Team meeting 


agendas/notes 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Meeting notices and emails with Dr. Mike 


Schmoker 
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determined there was a need to focus 


on three basic professional learning 


goals 


a. a guaranteed and viable 


curriculum,  


b. excellent lessons 


c. authentic literacy.  


7. Based on our research and through the 


recommendations of Dr. Schmoker, the 


EL Team found that these three areas of 


professional growth would make the 


biggest impact upon our school.   


8. The final professional development 


plan was developed by aligning our 


student achievement data, professional 


development needs, and professional 


development opportunities. 


 


4. How is the professional development plan aligned with instructional staff learning 


needs?  


Answer (suggested word count is 400 words): 


 


1. In September 2014- EL team reviewed 


released Spring assessment data to analyze 


strengths and weaknesses. The analysis 


indicated a need to increase performance in 


special populations such as ELLs and low 


performing sub-groups, as well as overall 


reading/literacy instruction. A plan to 


address these areas was formed in the 


professional development plan.  


2. Teachers participated in a professional 


development survey through ASU Inspire 


program. An individualized snapshot of 


professional development needs was taken 


into consideration through these surveys 


when the professional development plan 


was being written. 


 


List documents that serve as evidence of 


implementation of this process: 


 


September 2014 EL meeting agenda and 


Spring assessment analysis. 


 


Professional Development Plan 


(documentation of analysis and connection to 


the plan) 


 


ASU Inspire professional development surveys 


 


 


 


 


 


5. How does this professional development plan address areas of high importance?   


Answer (suggested word count is 400 words): 


 


 


A significant portion of the teaching staff were 


new to Paideia in the 2014-2015 school year. 


Much of the professional development plan 


addressed new staff needs, as well as training 


in the basic Paideia philosophies and 


instructional methodology. 


 


List documents that serve as evidence of 


implementation of this process: 


 


New Teacher Orientation Checklist 


One-on-One Professional Development Plan 


with principal 
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Based on Dashboard data and instructional 


effectiveness data from the previous year, as 


well as sessions with consultant Dr. Mike 


Schmoker, the Executive Leadership Team 


developed a plan that addressed areas of high 


importance: 


o Development and use of curriculum 


maps 


o Lessons powered by the Essential 


Elements of Instruction (Teach to 


Objective-Guided Practice-Check for 


Understanding Cycle) 


o Authentic Literacy (ELA development) 


o Math achievement 


 


ASBCS Dashboard 


Instructional Effectiveness summary/graphs 


and teacher growth analysis 


 


Professional Development Plan 


 


 


 


 


 


Supporting High Quality Implementation 
6. How does the Charter Holder support high quality implementation of the strategies 


learned in professional development sessions?    


Answer (suggested word count is 400 words): 


Executive Leadership Team created a system 


to support the implementation of professional 


development in classrooms: 


 Coaching  


The Curriculum Director coaches teachers 


in implementing the strategies learned in 


professional development sessions. 


o Instructional Effectiveness Rubric is 


used as an observation and coaching 


tool. The instructional practices rubric 


is used frequently by the curriculum 


director to monitor and coach teachers 


on the instructional practices learned in 


professional development sessions. 


 Mentoring  


One of the purposes of the mentoring 


program is to help new and blossoming 


educators to implement professional 


development strategies learned in 


professional development sessions 


 Teacher Individual Professional 


Development Plans: 


 Teachers have 1-on-1 


conversations with the principal 


on a bimonthly basis to review 


their individual professional 


development plans. 


 Teachers set goals on student 


achievement in their 


professional development plans 


to include strategies learned in 


professional development 


List documents that serve as evidence of 


implementation of this process: 


Coaching Binder 


 


 


 


 


 


Instructional Effectiveness Rubrics (as a 


coaching tool) 


 


 


 


 


 


Mentoring Program Binder 


 


 


 


 


 


 


 


One-on-One Interview Binder 


 


 


 


 


One-on-One Binder  
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sessions. 


 


7. How does the Charter Holder provide the resources that are necessary for high quality 


implementation? 


1. The charter holder supports the creation of 


common planning times: 


 The master schedule includes time for 


common planning among grade-level 


teams. Grade-level teams also meet on 


½ days to plan together. Common 


planning time is guarded for 


implementation and discussion of 


strategies learned in professional 


development sessions.  


2. Professional development budget for 


training and materials that support 


instruction, as well as all subgroups: The 


Executive Leadership Team has set aside 


money for specific training based on 


unique needs of teachers.  


 ELL Training 


 ELA Training 


 Singapore Math Training 


 SPED Training 


 Instructional strategies training 


The Executive Leadership Team has set aside 


money for book studies, professional journals 


and professional memberships based on the 


unique needs of teachers.  


 


3. Set aside a curriculum lab/ professional 


development library: 


The curriculum lab contains books, 


manipulatives, and resources that teachers 


check out for personal professional 


development growth and resources for 


classrooms. These materials are used to 


improve the quality of instruction and 


implementation of professional 


development strategies. 


 


List documents that serve as evidence of 


implementation of this process: 


 


 


School Calendar 


Professional Development Calendar 


Grade-level team meeting agendas and notes 


 


Professional Development Budget 


 


Invoices 


 


Resources: 


Leader in Me 


Crucial Conversations 


Education Leadership subscription 


Professional Development library resources 


 


 


 


 


 


 


 


Curriculum Lab Office in the Faculty Room 


Materials Check-Out Binder 


 


Monitoring Implementation 
8. How does the Charter Holder monitor the implementation of the strategies learned in 


professional development sessions?  


Answer (suggested word count is 400 words): 


The Charter Holder formalized a system for 


monitoring the implementation of the strategies 


learned in professional development sessions: 


 


List documents that serve as evidence of 


implementation of this process: 
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1. Conduct coaching observations to monitor 


implementation of strategies learned in 


professional development meetings. 


 


2. Conduct formal classroom observations and 


have post-observation feedback meetings with 


teachers to monitor the implementation of 


strategies learned in professional development 


sessions. 


 


3. Executive Leadership teams hold monthly 


accountability meetings  to monitor 


implementation of professional development 


by reviewing: 


 Curriculum Review meeting notes 


 Instructional effectiveness rubric data 


 MAP, AIMSweb, and state assessment 


data 


 School-wide data binder/data dialogs 


 Curriculum map samples 


 


4. Conduct a professional development survey 


to analyze the effectiveness of implementation. 


 Used to inform future professional 


development  


 Used to follow up on 


implementation of strategies 


learned in professional development 


sessions. 


 


Coaching Binder 


 


 


 


Post-observation Feedback Form 


 


 


 


 


 


EL Meeting notes and agenda 


 


 


 


 


 


 


 


 


 


 


Professional Development Binder 


 


9. How does the Charter Holder monitor and follow-up with instructional staff to support 


and develop implementation of the strategies learned in professional development? 


Answer (suggested word count is 400 words): 


 


The Charter Holder monitors and follows up 


with instructional staff to support and develop 


professional development implementation 


through: 


 post PD surveys,  


 frequent informal drop-in observations 


to watch learned strategies in action,  


 one-on-one meetings with teachers on 


the development of their professional 


development progress and additional 


needs. 


 


 


 


 


 


List documents that serve as evidence of 


implementation of this process: 


 


Post Professional Development Surveys 


 


Informal Observation forms/coaching 


documents 


 


One-on-One Meeting Binder 
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Adapted to Meet the Needs of Subgroups (Address all relevant measures) 
10. How does the professional development plan ensure that instructional staff receives the 


type of development required to meet the needs of students with proficiency in the 


bottom 25%/non-proficient students?  


Answer (suggested word count is 400 words): 


 


Provide training in the essential elements of 


instruction, specifically  


 formative assessments: helps teachers 


identify who is performing in the 


bottom 25%. 


 guided practice: gives students multiple 


opportunities to practice a 


skill/standard to mastery  


 checks for understanding: allows the 


teacher to ensure all students are 


learning and to monitor any lack of 


mastery, specifically in students 


performing at the bottom 25%. 


The professional development plan includes 


processes to train teachers to use formative and 


summative data in Data Dialogs to inform 


instructional planning. Professional 


development informs teachers to: 


 identify students who did not master 


the objective (bottom 25%) 


 identify methods to reteach, reassess, 


and modify instruction to fit the needs 


of the subgroup. 


 utilize remediation strategies to bring 


the students to mastery. 


 


 


List documents that serve as evidence of 


implementation of this process: 


 


 


Professional Development Calendar 


Professional development sign-in sheets 


 


 


 


11. How does the professional development plan ensure that instructional staff receives the 


type of development required to meet the needs of English Language Learners (ELLs)? 


Answer (suggested word count is 400 words): 


Provided SEI professional development 


options from the English Language Learners 


department of the ADE website to address 


reading instruction for the ELL population. 


o Close Reading in the 3-12 


Classroom 


o Differentiating Instruction for 


ELLs in the 3-5 Classroom 


o Multisensory Grammar  


o Listening and Speaking in the 


K-5 SEI  


o Vocabulary in the K-5 SEI 


Classroom 


o Close Reading in the K-2 


List documents that serve as evidence of 


implementation of this process: 


 


Professional Development Calendar 


Professional development sign-in sheets 
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Classroom 


Classroom 


o Writing to Learn for ELL 


Students Grades 3-5  


o Taking Grammar to Writing: 


Write Now! Grades 3-12 


 


 


12. How does the professional development plan ensure that instructional staff receives the 


type of development required to meet the needs of Free and Reduced Lunch (FRL) 


students? 


Answer (suggested word count is 400 words): 


79% of Paideia students are eligible for Free or 


Reduced Price Lunch, so our primary program 


of instruction is already targeted at these 


students.  


 


List documents that serve as evidence of 


implementation of this process: 


N/A 


 


 


 


 


13. How does the professional development plan ensure that instructional staff receives the 


type of development required to meet the needs of students with disabilities? 


Answer (suggested word count is 400 words): 


The professional development plan ensures 


instructional staff received development to 


meet the needs of students with disabilities by 


providing training through the Department of 


Education and the SPED department at Paideia 


on strategies to support SPED populations: 


 Provides ELA professional 


development options from the Arizona 


Department of Education website to 


address ELA instruction in the bottom 


25%, FRL, and SPED population. 


 Professional development in this area 


includes: 


o Child Find training 


o Speech 


o Occupational Therapy 


o Workshop based working with 


students with learning disabilities 


 


List documents that serve as evidence of 


implementation of this process: 


 


Professional development calendar 


Agendas/sign in sheets 


SPED teacher professional development 


documentation 
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Curriculum Samples
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Download File — Paideia 7th grade reading curriculum sample - 2015
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Signature


Board Minutes — Download File


Narrative — Download File


Timeline for implementation — Download File


Additional Information
No documents were uploaded.


Charter Representative Signature
Robert Winsor 07/20/2015
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Amendment Request to add seventh and eighth grades 


Paideia Academies, Inc 
Paideia Academy of South Mountain 
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Authorized Representative: Robert C. Winsor II (Brian) 


Title/Relationship to Applicant: Founder and Executive Director 


Address: 7777 S. 15th Terrace, Phoenix AZ 85042 


Phone Number: 602-343-3040 


Email: bwinsor@paideiaacademies.com 
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Amendment Narrative 
The amendment narrative below seeks to gain approval by the Arizona State Charter Board to amend 


the current K-6th grade charter of The Academy of South Phoenix to include a subsequent 7th and 8th 


grade by satisfactorily discussing the rationale and support for expansion and how the additional grades 


support the mission, educational philosophy, and methods of instruction. 


Rationale for Increase 
The Paideia, whole child model of education was initially proposed by Mortimer J. Adler in 1982 as “The 


Paideia Proposal: an educational manifesto.” In 1984 he further outlined the Paideia model of education 


in his book “The Paideia Program: an educational syllabus.” In his writings, Adler described a contiguous 


system of education that began in the Kindergarten and continued through graduation from high school. 


Each teaching and learning component of the Paideia program – didactic instruction, intellectual 


coaching, and the Paideia seminar – is intertwined and builds throughout the grade levels.   The Paideia 


mission would be left incomplete if students were forced to leave before graduation from a Paideia high 


school. Increasing Paideia grade level to the 7th and 8th grades is a step in fulfilling this mission. It is the 


Paideia goal to nurture strong, independent learners. To reach this heightened goal of whole-child 


education, scholars must be developed into proactive, independent, interdependent, and aggressive 


learners. It will take more than the years of Kindergarten through sixth grade to change the paradigm of 


scholars from dependent to independent, to interdependent learners. The Paideia Academy whole-child 


philosophy, teaching and learning model, school culture, and curricular components have been chosen 


and implemented to create just such learners. 


Paideia Academy serves students and families from an at-risk population base. Nearly 90% of Paideia’s 


students are from homes in poverty as measured by Free and Reduced Lunch counts. The system for 


educating children in the South Phoenix area does not follow a whole-child model of education but 


fosters reactive, resistant, passive learners. Paideia students and parents have expressed great desire to 


continue with Paideia through the 7th and 8th grades. Nearly all 6th graders re-enrolled for both the 2014 


and 2015 school years hoping that the charter board would grant the grade expansion request. Both 


years parents have had limited alternative choices for their student’s advancing to the 7th grade. Within 


the South Mountain area of Paideia there are 9 charter schools that offer 7th and 8th grades. Of these 


only 2 have grades of “A”, 3 have grades of “B” and 4 have grades of “C”. Displaced students and parents 


frequently contact the school for updates on the expansion request. 


Additional Grades Support the Paideia Mission, Methods, and Goals 
Paideia (py-dee-uh) is a Greek term meaning the upbringing of the whole child. The Paideia mission 
utilizes a family centric model to enlist the support of families in the education and upbringing of the 
whole child - academic & intellectual, recreational & cultural, character & leadership,                    
emotional, physical, & mental health – to empower scholars to achieve success in college, career, 
citizenship, and family life.  
 
The Paideia methods of Didactic Learning, Intellectual Coaching, Paideia Seminar and habits of 


leadership are carefully nurtured in the early elementary years to build independent, confident learners. 


As the learner grows in confidence he or she develops greater skill in interdependent learning activities 







as demonstrated in higher overall academic achievement. These intellectual and leadership habits of 


learning carefully nurtured in the early years provide the momentum of success in the middle and high 


school years. As scholars grow through the years in independent and interdependent learning and 


leadership, the school must continue to provide the learning environment suitable for these types of 


learning activities. By the time Paideia scholars are in the eighth grade they rely very little upon the 


teacher to give them information but to guide them in discovering knowledge and developing wisdom. 


These scholars must be provided with a continuum of consistent learning methods to develop their full 


potential as 21st century scholars.  


Whole-Child Education  


The ultimate goal of Paideia Academy is to assist learners in life-long success in college, career, 


citizenship, and family life. The goal and mission of Paideia Academy is brought to pass by creating a hub 


of synergy within the school facility to assist families in the upbringing of the whole child – heart, mind, 


body, soul.  


Leader In Me “Seven Habits of Highly Effective People Paideia Academy is a “Leader in Me” school 


through the Franklin Covey Foundation. This is a ubiquitous program that extends through all learning 


and activities of the school. Each scholar internalizes the seven habits of highly effective people through 


the school’s culture as well as curricular components of social studies, literature analysis, science, and 


math. The Leader In Me program is meant to culminate at graduation from high school.  


Paideia Family Resource Center A significant portion of the hub of positive synergy is generated 


through the Paideia Family Resource Center (FRC). Within the FRC services are offered for the 


strengthening and support of all families within the Paideia and South Phoenix community. These 


services include food box distribution from St. Mary’s Food Bank, behavior and mental health 


counseling, parent and family enrichment coaching, family finance and economic education courses, and 


adult education courses to name just a few. These services assist parents in creating positive home 


environments conducive to nurturing children’s sense personal scholarship towards success in life – 


college, career, citizenship, and family. To achieve high rates of long-term success, the support our 


families receive must extend beyond the sixth grade. Several of our families receive ongoing nurturing 


through the FRC in hopes of extending beyond the sixth grade. 


Paideia Cub Scout and Troop 787 Understanding the significance of whole-child education, Paideia 


Academy has charted its own Cub Scout and Boy Scout program – Paideia Cub Scout Pack and Boy Scout 


Troop 787. This program reaches boys from first through eighth grade. The Cub Scout Pack teaches boys 


self-discipline, integrity, and hard work towards significant goals. The Scout program is integrally tied to 


the school program. Boys work towards earning awards rich in reading, writing, critical thinking, 


citizenship, and physical activity. The Webelos are fourth and fifth grade boys working towards 


becoming Boy Scouts when they enter the sixth grade. The scout troop is an integral part of the Paideia 


leadership program. These young men provide mentorship and role modeling for many younger 


scholars. These scouts have the goal to become eagle scouts before they turn 14 years old. This will 


require our grade level to serve up to eighth grade. 







Extra-curricular Enrichment In keeping with the whole-child focus, Paideia Academy has developed a 


strong program of after-school enrichment to include leadership, arts, sports, tutoring, and the Urban 


Farm leadership team. Each of these programs is designed to provide the foundation for further 


independent and interdependent learning and experience in the upper grades. 


Paideia Teaching, Learning, Leadership Model 


The Paideia teaching, learning, and leadership model is designed to place the responsibility for learning 


on the scholar. Scholars gain greater confidence and feelings of self-worth through this model leading 


them to success in college, career, citizenship, and family life. This model is specifically implemented to 


change the paradigm of scholars from passive to proactive learners who are able to begin with the end 


in mind, prioritize by putting first things first, and synergize their learning with others. To achieve 


highest impact scholars must remain in this model well beyond the sixth grade.  


The teaching and learning model of the Paideia philosophy is defined by the following characteristics. 


Each of these characteristics forms the foundation of learning capacity for the upper grades: 


 All learning activities build upon the foundation of didactic instruction, intellectual coaching, and 
the Paideia seminar. These Paideia instructional strategies include: (1) clear learning objectives, (2) 
anticipatory set, (3) teaching to the objective, (4) guided practice, (5) checking for understanding, (6) 
independent practice, and (6) closure. Using these techniques teachers guide scholars through 
modeling and questioning to acquire expertise in skills of critical thinking in the context of reading, 
writing, calculating, and observing. The Paideia Seminar is a collaborative, intellectual dialogue 
facilitated by open-ended questions about a text or topic – increasing understanding of ideas and 
values. This method is more often referred to as the Socratic Method during which the teacher acts 
as facilitator guiding the students into meaningful dialog. This instructional method also nurtures 
the academic skills of critical, purposeful reading and reflective writing in Paideia Seminar journals. 
The seminars occur approximately 15-20% of instructional time. Assessment and evaluation of the 
seminars occurs through pre and post seminar tools and processes including self-identified goals, 
discussion, and writing. 


 All learning activities – didactic instruction, intellectual coaching, and Paideia Seminar – are 
embedded with authentic literacy defined as unprecedented amounts of reading, writing, and 
discussion grounded in evidence from complex fiction/non-fiction texts across the disciplines. 


 In addition to standardized assessments, assessment of scholars is individualized and personalized 
emphasizing portfolio and narrative assessments in conjunction with traditional grading and 
appraisal. Each scholar develops a personalized leadership data binder. Within the binder the 
scholar writes a mission statement and sets goals for the year. On an ongoing basis the scholar 
records and tracks personal progress in AIMSweb and NWEA MAPs data as well as classroom based 
assessments and projects. The scholar uses this leadership binder to reflect on progress, plan 
needed interventions, and conduct parent conferences. As the scholar progresses through the grade 
levels the leadership data binder becomes a progressive portfolio and evidence of learning and 
leadership. 


Paideia Curricular Components 


Each curricular component of the Paideia learning model was specifically chosen to create independent 


and interdependent, critical thinking learners. Each component builds upon itself culminating in a 







rigorous advanced grade experience of self-directed and collaborative learning. These components 


include: 


Language Arts and Literacy Paideia Academy is committed to unprecedented amounts of reading, 


writing, and discussion grounded in evidence from complex fiction/non-fiction texts across the 


disciplines. To accomplish this commitment Paideia Academy uses the combination of the Spalding 


Writing Road to Reading, Core Knowledge Primary Reading, Jr. Great Books reading series, and extensive 


fiction and non-fiction literature studies. These become the foundation of the language arts and 


authentic literacy program. When combined these curriculum components build the essential and 


foundational language arts skills to enable the learner to expand upon literacy skills. 


Paideia Academy uses the Core Knowledge Language Arts curriculum for grades K through 3 and Junior 


Great Books curriculum to help scholars in grades 2 through 8 become independent readers and 


thinkers ready for the diverse demands of the 21st century. Both literacy programs meet the Paideia 


goal of authentic literacy and align with the Common Core standards by matching key components of 


language arts curriculum standards thus leading scholars to meet specific performance objectives—


which typically include reading comprehension, oral communication, writing, vocabulary, literature, and 


literary response. 


To achieve greatest impact, scholars must have continuous experience in these curricular programs 


through advanced grade levels. 


Mathematics To fulfill the goal of creating independent, proactive learners, Paideia Academy has 


implemented the Singapore Math system – Primary Mathematics for grades K through 4 and Math in 


Focus for grades 5 through 8. This system is designed to build a foundation of arithmetic theory into 


learners that will position them for more advanced math in higher grade levels. Singapore Math 


accomplishes this by first introducing learners to a few key concepts with concrete examples and 


pictures. Then the learner is led progressively and logically to understand the abstract concept.  


Conclusion 
To accommodate the 55 sixth graders advancing through the Paideia method of learning and the 45 


potential seventh graders who left in 2013 and 50 who left in 2014, Paideia Academies, Inc is requesting 


the addition of 7th and 8th grade to the charter. The Paideia Academy whole-child philosophy, teaching, 


learning and leadership model, and curricular components have been chosen and implemented 


specifically to empower scholars towards success in college, career, citizenship, and family life. 


Proficiency Level for Promotion 
Scholars must achieve an 80% mastery of academic core content to be eligible for promotion to the next 


grade level. No scholar will advance to the next grade level without having mastered or be progressing 


rapidly toward mastery level of common core and state standards.  


A scholar at risk of retention will be identified in early spring through benchmark assessments and class 


work grades. The at-risk scholar will be placed in the RTI program for skill deficit remediation. At the end 


of the year, promotion decisions will be made by the teacher, administrator, and parent. The decision 







will be based on an array of assessments to include benchmark data, RTI data, classroom work and 


assessments, observations, scholar portfolios, state assessments, and other relevant information such as 


teacher or administrator recommendations. Scholars identified for retention will be placed in an RTI 


program for skill deficit remediation. If adequate progress is made during the summer session, the 


decision for retention may be reversed by the teacher, administrator, and parent.  


The intervention/remediation program at The Paideia Academy complies with A. R.S. 15-701, which 


outlines intervention and remedial strategies developed by the state board of education for pupils who 


are not promoted from the third grade.  


Changes in Staffing 
With the addition of 7th and 8th grades in 2016/2017, Paideia Academy will hire four more teachers – 


two to teach language arts and social studies and two to teach science and math. Each teacher will 


comply with the Highly Qualified federal guidelines. With the addition of 100 students and anticipation 


the school will hire an additional special education paraprofessional who will also comply with the 


Highly Qualified federal guidelines. 


  







Amendment Request to add seventh and eighth grades 


Paideia Academies, Inc 
Paideia Academy of South Mountain 


CTDS Number: 078206000 


Authorized Representative: Robert C. Winsor II (Brian) 


Title/Relationship to Applicant: Founder and Executive Director 


Address: 7777 S. 15th Terrace, Phoenix AZ 85042 


Phone Number: 602-343-3040 


Email: bwinsor@paideiamail.com 


Timeline for Implementation 
Expansion to 7th and 8th Grades 2016/2017 school year 


July 2015 – Submit notification request to ASBCS for enrollment cap increase to 900 


Paideia Academy intends to open enrollment to serve 7th and 8th grade students in the fall of 2016 for 


Fiscal Year 2017. The information below presents a sequence of milestones that will lead up to this.  


December to June 2016 – Recruit and hire two highly qualified 7th and two highly qualified 8th grade 


teachers. 


May 2016 – Enroll continuing 6th grade students who have met the 80% criteria for advancement to 7th 


grade. Reach out to families of students who finished 6th grade in 2014-15 to attract them back to 


Paideia. 


April through August 2016 – Recruit and enroll new students to 7th and 8th grades.  


July 2016 – Train new 7th and 8th grade teachers in Paideia curriculum (Singapore Math, Junior Great 


Books Shared Inquiry, Novel literature studies, Pearson Social Studies, FOSS Science, Engineering is 


Elementary, the Leader In Me), methods (Didactic instruction, Intellectual Coaching, Paideia Seminar 


and LiD Projects), and school procedures. 


July 2016 – Assign each new teacher a mentor teacher. 


July 2016 – Mentor and new teacher develop a professional development plan. Principal meets one-on-


one with new teachers to review plan. 


August 2016 – Begin school for 7th and 8th grades 
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Enrollment Cap Notification Request


http://online.asbcs.az.gov/forms/display/15936[10/1/2015 8:24:07 AM]


LogoutWelcome Traci Esposito


 


Charterholder Info


Downloads


Enrollment Cap


Attachments


Increase to Enrollment Cap Attachments


Signature


Enrollment Cap Notification Request


Charter Holder Representative


Name:
The Paideia Academies, Inc.


CTDS:
07-82-06-000


Mailing Address:
550 West Warner Road
Chandler, AZ 85225


View detailed info


Name:
Robert Winsor


Phone Number:
602-343-3040


Download all files


From:
600


To:
900


Board Minutes — Download File


The following 2 attachments are only required if the enrollment cap is increasing.


Documentation that current facilities can accommodate requested capacity — Download File


Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — Download File


Additional Information


Download File — Certificate of Occupancy - Paideia
Download File — Fire Marshal Inspection - Paideia - 2014
Download File — Building Capacity Floor plans- Paideia


Charter Representative Signature
Robert Winsor 06/05/2015


Dashboard Alerts Bulletin Board Charter Holders DMS Email Tasks Search Reports Help Other
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Second floor capacity: 15 classrooms with 30 students each room = 450 total capacity 
Total building capacity: 30 classrooms with 30 students each room = 900 total capacity 
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Paideia Academy of South Phoenix 


CTDS Number 07-82-06-000 


 


Mailing Address 


7777 S. 15
th


 Terrace 


Phoenix AZ 85042 


 


Dr. Robert Winsor (Brian) 


drbrian@paideiamail.com 


 


Notification request/Changes in enrollment cap (A.R.S. §15-184)  


 


Narrative: 
 


1. Provide the timeline for implementing the request, including the projected number of 


students served per grade, and including whether the Enrollment Cap Notification Request 


will be submitted in conjunction with any other amendment or notification requests which 


would warrant concurrent consideration. 


 
Paideia Academy is requesting expansion of grade level to the 7th and 8th grades along with an 


enrollment cap notification request to 900. 


 


The school has over 560 continuing students in the 2015/2016 school year in grades K through 6. As 


demonstrated by the following table, Paideia has experienced a natural growth trend from the first 


year. The natural growth trend from grade to grade is expected to continue over the next 3 years 


bringing the campus to its capacity enrollment goals: 


 


 2012/2013 2013/2014 2014/2015 2015/2016 2016/2017 2017/2018 


 Students/rooms Students/rooms Students/rooms Students/rooms Students/rooms Students/rooms 


K 100/4 100/4 110/4 112/4 112/4 120/4 


1 75/3 100/4 110/4 112/4 112/4 120/4 


2 50/2 75/3 100/4 112/4 112/4 120/4 


3 50/2 55/3 70/3 90/3 112/4 120/4 


4 50/2 55/2 60/2 60/2 90/3 120/4 


5 50/2 55/2 55/2 60/2 60/2 90/3 


6  55/2 55/2 60/2 60/2 90/3 


7     60/2 60/2 


8     60/2 60/2 


Total 375/15 495/20 560/21 606/21 778/27 900/30 
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2. Organization’s capacity to support the quality and long-term academic and operational success 


and financial viability of the proposed growth. 


a. Academic success. Paideia has implemented the following to sustain and support 


increased academic achievement for its students: 


i. Assessment and intervention  


1. Benchmark assessment systems and tools (NWEA MAP and AIMSweb) 


are well developed and expandable to include the expansion request 


2. Benchmark assessment systems and tools are used and expandable to 


identify and provide intervention for student subgroups (ELL, Special 


Education, FRL and bottom quartile) as measured by NWEA MAP and 


AIMSweb benchmark assessments 


3. Common assessments are developed and compared to student data to 


determine student proficiency in mastering standards as taught and 


learned through classroom instruction 


4. Common assessment data are analyzed twice per month in small learning 


communities with notations in Data Binders of failing students, planned 


interventions, and results of previous intervention 


5. Response to Intervention (RtI) program is fully operational and 


expandable to include the expansion plans 


6. Special education program is fully operational and expandable to include 


the expansion request 


7. Grade-level benchmark and common assessment data are reported to the 


Executive Leadership Team on a bi-monthly basis to include intervention 


results and future intervention plans 


ii. Curriculum  


1. Curriculum materials for 2016-2017 proposed expansion have been 


purchased and further expansion curriculum has been budgeted in coming 


enrollment increase years 


2. System for reviewing curriculum effectiveness is strongly embedded into 


the culture of Paideia. 


a. Formal reviews of curriculum maps to insure fidelity to the 


Paideia curriculum and alignment to the state standards are 


conducted during the bi-annual formal observations 


b. Curriculum review meetings are held with grade-level teams on a 


b-monthly basis to review 


i. Curriculum map pacing 


ii. Fidelity of instructional implementation 


iii. Alignment of lessons to standards 


iv. Common assessments 


v. Data dialog documents to check for growth and 


proficiency particularly for subgroup scholars 


3. Curriculum Review Committee frequently reviews curriculum 


effectiveness and makes recommendations to Executive Leadership Team 


of any proposed changes 


iii. Monitoring Instructional Quality 


1. System for observing instructional delivery is strongly embedded into the 


culture of Paideia.  


a. Formal observations are conducted for all teachers twice per year 


by the principal and assistant principal using the Instructional 


Effectiveness Rubric. These observations inform any needs for 


individual, grade-level, and school-wide professional 


development and coaching 
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b. Informal coaching observations are conducted on a regular basis 


by the curriculum director. These observations inform immediate 


needs for coaching 


iv. Professional Development 


1. System of hiring, retaining and developing high quality teachers 


2. Personalized teacher mentoring program to support teachers new to 


Paideia in instruction and learning, policies and procedures, and the 


cultural nuances of Paideia 


3. Individualized professional development to increase the capacity of all 


teachers in the Paideia model of instruction and learning 


4. Individualized coaching to increase the effectiveness of all teachers and 


specifically new teachers to the Paideia model 


b. Operational success. Paideia has spent the past 3 years establishing and codifying 


operational procedures and processes to ensure compliance with contractual obligations 


and operational best practices. 


i. Administrative team includes highly experienced individuals with strong 


expertise in compliance matters including those related to federal entitlements 


(e.g. Title 1), state entitlements (Classroom Site Fund), SPED/504 procedure, 


federal/state laws regarding employment and child safety. 


1. With regards to HR matters, Paideia Academies, Inc. seeks outside 


guidance from certified HR reps from 3rd party vendors (ADP, Paylocity). 


ii. Administration nurtures a culture of safety and professionalism by establishing 


procedures and processes and communicating regularly with updates. 


1. Financial Policies and Procedure Handbook includes procurement, cash 


management, purchasing, and other procedures that establish compliance 


with federal OMB circular guidelines. 


2. Employee Handbook establishes guidelines regarding human resource 


matters. 


iii. Audits are meticulously prepared for and are submitted in a timely matter by 


independent, state-approved auditors 


1. Findings on any audit have been corrected immediately and procedures 


were put in place to ensure future compliance. 


iv. Enrollment policies and procedures are in place that ensure legal compliance with 


state enrollment laws. 


1. Registrar submissions (ADM) are reviewed by supervisors for errors. 


2. Records are internally audited once per quarter to check for missing or 


incorrect information. 


v. Facilities are regularly maintained and compliance matters, including 


environmental, health, and safety items, are attended to in a timely manner. 


1. Required certificates are readily available for inspection 


2. Fire drills are done monthly and emergency procedures are in place 


3. Fingerprints and background checks are conducted in accordance to 


established DPS and ASBCS procedures. 


4. Facilities are properly insured for property loss and liability damages. 


vi. Contractual obligations related to charter are tended to regularly 


1. Families are notified of rights by Student/Parent Handbook, regularly 


mailed notices, and our website about items including their right to 


review resumes, open meeting requirements. ACC filings, budget 


submissions and review periods, etc.   


vii. Complaints and concerns from stakeholders are handled in a matter consistent 


with established policies and in a timely fashion. 


1. Parent and family inquiries and complaints are recorded and responded to 


by principal or appropriate administrative team member. 
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2. Parents have processes available to seek redress of grievances and are 


informed of them at orientation and in the parent handbook. 


viii. IT system includes required correspondence systems for ensuring regular 


communication of compliance deadlines, timelines, and materials. 


1. Calendar applications include a “compliance calendar” available to all 


stakeholders that includes fiscal, legal, and procedural deadlines and 


required materials. 


2. Email, fax, messaging, and intranet  are utilized throughout the 


organization 


c. Financial viability. Financial viability. Paideia has been able to meet several of the 


indicators of financial stability and expects to meet all indicators in the 2016 school year.   


i. In our first 2 audited years, have not had a “going concern” or “default” finding 


in near-term indicators under the financial performance framework outlined by 


ASBCS.  In 2015, Paideia Academies, Inc. has not defaulted on any debt nor 


expects a “going concern” label. 


ii. Have maintained 38.13 days plus of liquidity in 2014, up from 20.41 in 2013.  


Liquidity in 2015 is expected to be 36 days, with the addition of line of credit and 


available cash. 


iii. Fixed charge ratio in 2014 was 1.32, up from 1.09 in 2013.   


iv. Cash flow cumulative continues to increase year by year from $107,974.00 in 


2013 to $302,586.00 in 2014.  


v. While net income is still negative, our 5 year projection (based on continued 


enrollment) shows positive net income as enrollment increases. 





















		Enrollment Cap Notification Request.pdf

		az.gov

		Enrollment Cap Notification Request





		board_minutes

		facilities

		narrative_staffing_changes

		documentation_certificateofoccupancy-paideia1436568774

		documentation_firemarshalinspection-paideia-20141436568774

		documentation_paideiaacademy-building-capacity-20151436568892






 


Data - Page 1 of 6    


 


Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Paideia Academies, Inc.                       


School Name:  The Paideia Academy South Phoenix     
Site Visit Date:  September 21, 2015 


Required for:  Expansion - Grade Level 
Expansion - Enrollment Cap  


Evaluation Criteria Area: Data - Revised 


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[D.1] 
Paideia AIMS Web Data Analysis  


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) - Math 
 
The documents provided demonstrate evidence of improved academic performance in Student Median Growth 
Percentile (SGP) – Math. 
According to the MCAP assessment, there was an increase in overall school-wide growth when calculated as a weighted 
average. FY14 was 71% and FY15 was 77%. The report shows an increase in 2 out of 4 grade levels: 3


rd
 grade increased 


from 27% to 29%, 4
th


 grade increased from 24 to 26%, 5
th


 grade decreased from 26% to 23% and 6
th


 grade decreased 
from 23% to 21%. 
According to the MCOMP report, the weighted school wide average also increased, going from 65% in FY14 to 70% in 
FY15 overall. The report shows an increase in 2 out of 4 grade levels. 3


rd
 grade increased from 27% to 29%, 3


rd
 grade 


increased from 24% to 26%, 5
th


 grade decreased from 26% to 23% and 6
th


 grade decreased from 23% to 21%. 
 


Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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[D.2] 
Paideia AIMS Web Data Analysis  


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) - Reading 
 
The documents provided DO NOT demonstrate evidence of improved academic performance in Student Median 
Growth Percentile (SGP) – Reading.  
The MAZE assessment report shows a decrease in 2 out of 4 grade levels and an overall decrease in the school wide 
average. In FY14, the school average was 64% and in FY15, it decreased to 51%. By grade level, in 3


rd
 grade the average 


scores increased from 27% to 29%, 4
th


 grade increased from 24% to 26%, 5
th


 grade decreased from 26% to 23% and 6
th


 
grade decreased from 23% to 21%. 
The RCBM assessment report shows a decrease in 2 out of 4 grade levels and an overall decrease in the school wide 
average. In FY14, the school average was 63% and in FY15, it decreased to 56%. By grade level, in 3


rd
 grade the average 


scores increased from 27% to 29%, 4
th


 grade increased from 24% to 26%, 5
th


 grade decreased from 26% to 23% and 6
th


 
grade decreased from 23% to 21% 
 
The documents provided DO NOT demonstrate improved academic performance because:  
The weighted averages show a decline in academic performance at the school wide level, as well as half of the grade 
levels showing a decline. 
 
Final Evaluation: Revision: Based on further analysis of the data files provided to Board staff at the site visit, the 
evaluation for this measure has been revised. The data provided demonstrates that the average student in the group is 
improving at a greater rate than the national average rate of improvement. The data provided demonstrates improved 
academic performance. 
 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.3] 
Bottom 25% 25 using all each 
year 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) bottom 25% – Math 
 
The documents provided demonstrate evidence  of improved academic performance in Student Median Growth 
Percentile (SGP) bottom 25% – Math  
Bottom 25% students based on fall performance are identified through an MCAP report, and tracked in a normed list.  
The number of FAY tested students were counted from the bottom up to determine an accurate count of those who 
took the test both years.  The ROI for all students above increased from 63.4 to 70.6 in math. Three out of four grades 
improved. 3


rd
 grade increased from 50.3 to 68.9, 5


th
 grade increased from 47.1 to 83.0, 6


th
 grade increased from 69.6 to 


78.3 and the decrease in 4
th


 grade was from 87.9 to 55.0. 
 
Final Evaluation: 


☒Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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[D.4] 
Bottom 25% 25 using all each 
year 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Student Median Growth Percentile (SGP) bottom 25% – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Student Median Growth 
Percentile (SGP) bottom 25% – Reading OR Improvement – Reading.   
Bottom 25% students based on fall performance are identified through an MCAP report, and created a normed list.  The 
number of FAY tested students were counted from the bottom up to determine an accurate count of those who took 
the test both years.  The ROI for all students above increased from 56.6 to 60.5 and an increase was found in two 
grades. 3


rd
 grade decreased from 64.3 to 56.1, 4


th
 increased from 56.4 to 62.5, 5


th
 grade decreased from 62.1 to 58.3 


and 6
th


 grade increased from 41.9 to 67.7.  
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.5] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing – Math  
 
The documents provided demonstrate evidence  of improved academic performance in Percent Passing – Math 
Based on MCAP data, in Spring of FY14, 61% of students were in Tier 1, and that increased to 75% in FY15. Additionally, 
a reduction of Tier 3 students was shown from FY14 to FY15 by 11%. Based on MCOMP data, in Spring of FY14, 66% of 
students were in Tier 1, and that increased to 74% in FY15. Additionally, a reduction of Tier 3 students was shown from 
FY14 to FY15 by 4%. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.6] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing – Reading.  
Based on RCBM data, in Spring of FY14, 54% of students were in Tier 1, and that increased to 61% in FY15. Additionally, 
a reduction of Tier 3 students was shown from FY14 to FY15 by 5%. Based on MAZE data, in Spring of FY14, 56% of 
students were in Tier 1, and that increased to 62% in FY15. Additionally, a reduction of Tier 3 students was shown from 
FY14 to FY15 by 7%. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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[D.7] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, ELL – Math 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, ELL 
– Math 
Based on MCAP data, in Spring of FY14, 57% of students were in Tier 1, and that decreased to 56% in FY15. However, 
the amount of students in this subgroup nearly doubled year over year, and Tier 3 students reduced from 36% to 7%, 
Based on MCOMP data, in Spring of FY14, 43% of students were in Tier 1, and that increased to 56% in FY15.  
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.8] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, ELL – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, ELL 
– Reading.  
Based on RCBM data, in Spring of FY14, 17% of students were in Tier 1, and that increased to 54% in FY15. Based on 
MAZE data, in Spring of FY14, 14% of students were in Tier 1, and that increased to 60% in FY15. 
 
Final Evaluation: 


 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.9] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, FRL – Math 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, FRL 
– Math.  
Based on MCAP data, in Spring of FY14, 61% of students were in Tier 1, and that increased to 77% in FY15. Additionally, 
a reduction of Tier 3 students was shown from FY14 to FY15 by 11%. Based on MCOMP data, in Spring of FY14, 66% of 
students were in Tier 1, and that increased to 77% in FY15. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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[D.10] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, FRL – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, FRL 
– Reading. 
Based on RCBM data, in Spring of FY14, 51% of students were in Tier 1, and that increased to 59% in FY15. Based on 
MAZE data, in Spring of FY14, 53% of students were in Tier 1, and that increased to 63% in FY15. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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[D.11] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, Students with disabilities – Math 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, 
Students with disabilities – Math.  
Based on MCAP data, in Spring of FY14, 32% of students were in Tier 1, and that increased to 38% in FY15. Based on 
MCOMP data, in Spring of FY14, 32% of students were in Tier 1, and that increased to 50% in FY15. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 


[D.12] 
Paideia AIMS Web Data Analysis 
Tier Transition 3 
Tier Transition 6 


Charter holder indicated the intended purpose of the document was to demonstrate: improved academic 
performance in Percent Passing Subgroup, Students with disabilities – Reading 
 
The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup, 
Students with disabilities – Reading.  
Based on RCBM data, in Spring of FY14, 16% of students were in Tier 1, and that increased to 31% in FY15. Based on 
MAZE data, in Spring of FY14, 9% of students were in Tier 1, and that increased to 33% in FY15. 
 
Final Evaluation: 


☒ Data presented serve as evidence of improved 
academic performance, and thus is evaluated as 
sufficient.  


☐ Data presented does not serve as evidence of 
improved academic performance, and thus is evaluated 
as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Paideia Academies, Inc.                       


School Name:  The Paideia Academy South Phoenix     
Site Visit Date:  September 21, 2015 


Required for:  Expansion - Grade Level 
Expansion - Enrollment Cap 


Evaluation Criteria Area: Curriculum  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[C.E.1] 
CRC Assembly- Meeting 
notes/agendas 
Curriculum Guide and drafts 
Curriculum Review Committee- 
Curriculum Calendar; CRC 
meeting artifacts/presentations 
Curriculum Review Process –
Curriculum Calendar; Paideia 
Curriculum Plan; curriculum 
evaluation tools 
Examples of Curriculum Review 
documents- 3 grade level curric 
maps; 3 grade level data dialogs; 
3 grade level curriculum review 
agendas/minutes 


Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating 
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the 
standards. 
 
The documents provided demonstrate evidence of the following: 
 


 The Curriculum Review Committee meets to evaluate curriculum for effectiveness in enabling students to meet 
the standards. 


 The Curriculum Review Committee meets to complete the Curriculum Effectiveness Tool. 


 Grade levels meet in a monthly Curriculum Review Meeting to discuss and evaluate the curriculum’s 
effectiveness in enabling students to meet the standards. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.E.2] 
Curriculum Gap Analysis 
documentation 
Checklists for Common Core 
Standards 
Curriculum Maps 
Meetings and Agendas 
Curriculum Calendar 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
identifies gaps in the curriculum. 
 
The documents provided demonstrate evidence of the following: 
 


 The CRC conducts curriculum gap analysis through the process of meeting with grade level teams. 


 Cross-checking grade level standards with those standards identified in their curriculum maps. 


 Grade level teams immediately filled any holes that were discovered. 


 The curriculum director met individually with each grade level team and their CLC representative to discuss gaps 
in curriculum.  


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.A.3] 
Meetings and Agendas 
Growth Analysis 
Instructional Effectiveness Rubric 
Paideia Curriculum Plan 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
adopting or revising curriculum based on its evaluation processes. 
 
The documents provided demonstrate evidence of the following: 
 


 Curriculum Review Committee identifies curriculum changes/revision needs based on assessment data to 
determine if gaps in proficiency and growth are due to curriculum or instructional effectiveness by reviewing 
previous two year data. 


 CRC uses the data to complete the Curriculum Effectiveness Rubric. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 


implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 


of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.A.4] 
Paideia Curriculum Plan 


Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process 
for adopting or revising curriculum. 
 
The documents provided demonstrate evidence of the following: 
 


 Curriculum Review Committee consisting of Principal, Curriculum Director, teacher representative from each 
grade level. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.A.5] 
Paideia Curriculum Plan 
Financial Policies and Procedures 
Handbook 
 


Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how 
the Charter Holder evaluates curriculum options to determine which curriculum to adopt. 
 
The documents provided demonstrate evidence of the following: 
 


 Executive Leadership Team and Campus Leadership Council analyze best practices from other successful charter 
schools with similar population subgroups. 


 Curriculum Review Committee analyzes and researches curriculum samples/options. 


 CRC conducts vendor analysis checklist. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.I.6] 
Curriculum Review Meeting 
agendas/minutes 
Teacher 
Observations/Evaluations 
Professional Development 
Sample Common Assessments 
Sample Curriculum Maps 
Sample Data Dialogs 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder. 
  
The documents provided demonstrate evidence of the following: 
 


 Professional Development begins the implementation of curriculum in order to deliver the expectation about 
curriculum expectations, including the tenants of a common, guaranteed and viable curriculum. Curriculum 
mapping was introduced and implemented. Training on mapping includes addressing gaps in curriculum and 
instruction. 


 Monthly Curriculum Review meetings 


 Grade-level Curriculum Review Meetings 


 Data Dialogs to check for growth and proficiency in the subgroups 


 Conduct Walk-Abouts 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.I.7] 
Alignment Guides 
Standards Checklists 
Meetings and Agendas 
Sample Curriculum Maps 


Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify 
what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards 
are covered within the academic year. 
 
The documents provided demonstrate evidence of the following: 
 


 Created and revised curriculum maps 


 Teachers received a checklist of standards and checked them off as they edited and revised their curriculum 
maps to ensure all AzCCRS standards for each grade level were included in the curriculum maps. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.I.8] 
Paideia Curriculum Guide 
Curriculum presentations 
Instructional Effectiveness Rubric 
New Teacher Orientation 
checklist 
Summer Training 2014 and 2015 
Calendar 
Educator Weekly Checklist 


Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent 
use of these tools and how these expectations are communicated. 
 
The documents provided demonstrate evidence of the following: 
 


 Teachers make consistent use of the curriculum and pacing calendar weekly. 


 Teams are expected to review their curriculum maps for viability and alignment, and to verify that each team 
member is following the map consistently. 


 Summer Review of Curriculum Guide 


 Curriculum Review Meetings 


 Accountability meetings with the curriculum map and data dialog binder 


 Mentoring protocol 


 Monthly professional development sessions 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.I.9] 
Curriculum Review 
Meetings/Agendas 
Sample Curriculum Maps 
Sample Data Dialogs 
Sample Observations 
Instructional Effectiveness Rubric 


Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage 
of these tools in the classroom and alignment with instruction. 
 
The documents provided demonstrate evidence of the following: 
 


 Teacher curriculum maps should have reflective notes throughout indicating weekly reflection in grade level 
teams and daily usage. 


 Grade-level Curriculum Review meetings held monthly review curriculum map pacing and viability, alignment to 
standards, and common assessments. 


 Data dialogs to demonstrate growth and proficiency in the subgroups, and to prove/track instructional alignment 
to standards and growth. 


 Informal walk-abouts and classroom observations by principal and curriculum director. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.E.10] 
Alignment Guides 
Gap Analysis 
Sample Curriculum Maps 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows 
the curriculum is aligned to standards. 
  
The documents provided demonstrate evidence of the following: 
 


 Analysis of curriculum crosswalk documents 


 Curriculum maps labeled with standards codes 


 Gap analysis completed by grade levels and Curriculum Review Committee to assess alignment to standards 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.S.11] 
Data Dialog samples 
CKLA Remediation Guide 
CKLA Supplemental Guide 
Singapore Math “Extra Practice” 
guides 
Intervention schedules 
Filling in Knowledge Gaps 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 
 


 ELA Core Knowledge Language Arts Supplemental Guide and Remediation Guide is used to address the needs of 
students in the bottom 25% 


 Singapore Math “Extra Practice” guides are used for intervention to address the students in the bottom 25% 


o Also includes anchor tasks and math sprints for struggling learners 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[C.S.12] 
Supplemental Guides(Transition 
Supplemental Guide for ELLs) 
Curriculum Evaluation Rubric 
SEI Meeting Agendas 
SEI lesson plans 
Meetings notes/agendas- 
analyzing data 


 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of English Language Learners (ELLs). 
 
The documents provided demonstrate evidence of the following: 
 


 Teachers are trained in authentic literacy- unprecedented amounts of reading, writing, and discussion grounded 
in evidence from complex fiction/non-fiction texts across the disciplines 


 Increased SEI classroom math block to 90 minutes including math vocabulary, problem solving, and use of 
manipulatives 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 


implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


 


☐ Documents presented do not demonstrate evidence 


of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[C.S.13] 
N/A 


Not applicable 


[C.S.14] 
Curriculum samples 
Analysis of Special education 
teacher/Director 
CKLA Lessons  
Supplemental Guide 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures 
that the curriculum addresses the needs of students with disabilities. 
 
The documents provided demonstrate evidence of the following: 
 


 IEP modifications are used to supplement curriculum in pull out sessions and the Supplemental Guide is used 
where appropriate. 


 Additional resources needed to bring a student up to grade level are pulled from current curriculum resources, 
but students will receive instructional materials from lower grade levels as needed.  


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Paideia Academies, Inc.                       


School Name:  The Paideia Academy South Phoenix     
Site Visit Date:  September 21, 2015 


Required for:  Expansion - Grade Level 
Expansion - Enrollment Cap 


Evaluation Criteria Area: Assessment  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[A.AS.1] 
AIMSweb documents 
AZELLA documents 
Common Assessments 
Curriculum Guides 
MAP documents 
Progress monitoring Grade level 
RTI documentation 


Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the 
Charter Holder uses 
 
The documents provided demonstrate evidence of the following: 


 AIMSweb assessment probes measure reading fluency and comprehension, math computation and analysis 


 Strategic and progress monitoring assessments  


 MAP Assessment domains 


 Administer the AZELLA according to the assessment protocols for administering the test. 


 Common assessments in reading, math, and writing across grade level teams 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.AS.2] 
EL Team Analysis Data  
Curriculum Guide 2015-2016 
FINAL (p. 43-46) 
EL Meeting Notes (p. 12) 


Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or 
selecting the assessment system 
 
The documents provided demonstrate evidence of the following: 


 Assessment systems are analyzed for: 


o Reliability and validity 


o Timely results to identify students who need intervention 


o Multipurpose scores that are reported as norm-referenced, proficiency, and growth 


 A wide array of reports displaying data in various formats and grouping options 


 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.AS.3] 
AIMSweb alignment 
Common Assessment Alignment 
Data Dialogs 
Instructional Effectiveness Rubric 
MAP alignment 
3


rd
 grade_CurrAssess_sample 


Aladdin_3
rd


 Grade 
ELA Curriculum Map Q1 2015-
2016 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
aligned to the curriculum and instructional methodology. 
 
The documents provided demonstrate evidence of the following: 


 MAP assessments are aligned to Common Core Standards. 


 Core Knowledge Language Arts is assessed through the CKLA program assessments 


 Singapore Math Program Assessments are utilized school wide 


 The MAP assessment is aligned to Common Core 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.AS.4] 
AIMSweb PM, SM, and 
benchmark intervals 
Common Assessments: 
formative/summative 
Instructional Effectiveness 
Formal Observation Rubric 
MAP intervals 
Paideia Curriculum Guide 


Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to 
assess student progress and how the assessment plan includes data collection from multiple assessment, such as 
formative and summative assessments and common/benchmark assessments 
 
The documents provided demonstrate evidence of the following: 


 Benchmarks: 


o NWEA 3 times per year 


o AIMSWeb 4 times per year 


 Strategic Monitoring 


o AIMSWeb once per month 


 Weekly Common Assessments 


 Data collected from MAP assessment, AIMSweb, Common, and Statewide assessments 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.AN.5] 
SLC Meeting agendas/minutes 
(teacher grade-level meetings) 
Grade 3 Data Dialogs- monthly 
interval 
Executive Leadership team 
minutes/notes 
Meeting expectations guide 
Curriculum Guide 2015-2016 
FINAL 
Nov10PD Training PowerPoint 
PD Sign-in 2014-2015 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system 
provides for analysis of assessment data and what intervals are used to analyze assessment data 
 
The documents provided demonstrate evidence of the following: 


 Teachers generate common assessment data at the end of curriculum units. These data are analyzed during 


grade-level meetings. 


 Teachers are provided with classroom MAP data 3 times per year. 


 Teachers are provided with AIMSweb benchmark data 3 times per year. 


 Data binders are reviewed by the principal, curriculum director, and grade-level teams at the monthly curriculum 


review meeting. 


 School-wide data dialog binders contain all teacher monthly data dialogs. These data are reviewed at the 


Executive Leadership on every 3
rd


 Monday. 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.AN.6] 
Meetings expectations guide 
5th grade observation rubric 
SLC grade level meeting notes 
Vertical grade level meeting 
notes 
Growth Analysis 
Curriculum Review meeting 
notes 
MAP Continuum of Learning 


Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to 
evaluate instructional and curricular effectiveness 
 
The documents provided demonstrate evidence of the following: 


 Teachers determine the percentage of students who did not master a standard/objective. Based on this 


analysis, teachers determine if the failure to master the standard is due to student skill level or instructional 


effectiveness. 


 Teachers use MAP data to determine mastery of standards and evaluate growth towards proficiency. Analysis 


of grade-level summative data is used to determine effectiveness of curricular programs and prompt decisions 


about curriculum. 


 Analysis of the Teacher Effectiveness Rubric gives information about teacher instructional effectiveness. 


 During post observation meetings, the teacher and principal go over curriculum maps and data binders for 


effectiveness.  


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.ADJ.7] 
Curriculum Guide 
Curriculum Maps 
Meeting notes and agendas 
PD Calendar 


Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to 
adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and instruction 
 
The documents provided demonstrate evidence of the following: 


 For strategic monitoring, data is analyzed by the last week of the month to adjust instruction for those scholars in 


strategic monitoring. 


 For common grade-level assessments, analysis of data is used to adjust curriculum and instruction weekly.  


 For Benchmark assessments, analysis of data is used to adjust curriculum and instruction in September, January, 


March, and May. 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.S.8] 
Data Dialogs; RTI notes 
Intervention plans/assessments 
AIMSweb strategic monitoring 
CKLA Assessment and 
Remediation Guide 
Move on When Reading Meeting 
Notes 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 


 Students in the bottom 25% are in intervention. RTI is monitored through progress monitoring. This happens 


through AIMS web. Students requiring RTI and more frequent monitoring are identified through the data 


dialogue. 


 Read Naturally is used for intervention with all SEI kids. It is also used with students who need specific 


intervention as determined by interventionists. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[A.S.9] 
Data Dialogs 
SEI Intervention 
plans/assessments 
AIMSweb strategic monitoring 
CKLA Supplemental Guide 
Assessment Remediation CKLA 
ILLPS (Attachments A and B) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of English Language Learners (ELLs) 
 
The documents provided demonstrate evidence of the following: 


 The Core Knowledge Assessment and Remediation Guide is used for assessment. The pausing points are 


specific areas for reassessment. 


 ILLPs identify goals and standards. These are progress monitored through AIMSweb. 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[A.S.10] 
N/A 


Not Applicable 


[A.S.11] 
Data Dialogs 
Special Education Intervention 
plans/assessments 
AIMSweb strategic monitoring 
CKLA Supplemental Guide 
Student IEPs 


Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is 
adapted to meet the assessment needs of students with disabilities 
 
The documents provided demonstrate evidence of the following: 


 Assessment of IEP students is related to the goals in the IEP. Goals are monitored through additional 


assessments. Progress monitoring toward goals is tracked in IEP Pro. 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Paideia Academies, Inc.                       


School Name:  The Paideia Academy South Phoenix     
Site Visit Date:  September 21, 2015 


Required for:  Expansion - Grade Level 
Expansion - Enrollment Cap 


Evaluation Criteria Area: Monitoring Instruction  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[M.M.1] 
Coaching Documents 
Communication 
Curriculum maps 
Instructional Effectiveness Rubric 
Sample curriculum review 
meeting documents 
Teacher observation data 
Paideia learning objective shells 
Paideia instructional monitoring 
Strategy Based Performance 
Management Plan 
 
Curriculum Guide 2015 (P. 47-51) 
% of Learning Objective Plainly 
Posted and Referred to 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not 
instructional staff implements an ACCRS-aligned curriculum with fidelity. 
 
The documents provided demonstrate evidence of the following: 


 The principal, assistant principal, and curriculum director conduct formal observations using the Instructional 


Effectiveness Rubric. Formal observations are conducted twice per year for master teachers, and three times per 


year for those that are struggling or new. 


 The Instructional Effectiveness Rubric is aligned with the InTASC Standards as well as the Arizona state standards. 


The rubric includes an alignment with Paideia’s instructional methodology. 


 The curriculum director conducts informal instructional observations and coaching visits to monitor whether or 


not instructional staff implements an ACCRS aligned curriculum with fidelity. 


 Conduct curriculum review meetings to ensure instructional fidelity and alignment to standards. 


 Posted objectives are monitored for alignment with curriculum maps and the instruction that is taking place. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.M.2] 
Instructional Effectiveness Rubric 
SLC Meeting Minutes 
2015 Growth Analysis 
Monthly Checkpoints document 
 
Curriculum Guide 2015-2016 
(Curriculum Map and Lesson Plan 
Sections) 
% of Learning Objective Plainly 
Posted and Referred to 
Teacher Formal Observations on 


Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder 
monitor the effectiveness of standards-based instruction throughout the year. 
 
The documents provided demonstrate evidence of the following: 


 Informal Drop-in Observations are conducted by the Curriculum Director. Observations are debriefed with 


teachers. 


 Rubric includes sections utilizing Teach Like a Champion techniques. 


 Analysis of Data Dialogs and common assessments. Data is also analyzed in post-observation and one-on-one 


conferencing. 


Final Evaluation: 
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the Instructional Effectiveness 
Rubric 
EL Meeting Notes 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.E.3] 
Executive Leadership team notes 
Growth Analysis 
Instructional Effectiveness Rubric 
Post Observation One-on-One 
documents 
 
Individual Teacher Evaluations 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for 
evaluating instructional practices and how this process evaluates the quality of instruction. 
 
The documents provided demonstrate evidence of the following: 


 The Executive Leadership Team rewrote the formal observation rubric to include “Excellent Lessons” section 


which evaluates: 


o Student Friendly Learning Objective 


o Embedded Critical Vocabulary 


o Anticipatory Set 


o Teach to the Objective 


o Guided Practice 


o Check for Understanding 


o Independent Practice 


 Teachers have one-on-one plans that are created with administration. 


 Conduct formal instructional observations to evaluate instructional practices using the Instructional Effectiveness 


Rubric. 


 Quantify observation data in the “Excellent Lessons” and Curriculum Maps/Lesson Plans section of the 


Instructional Effectiveness Rubric 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 







 


Monitoring Instruction Page 3 of 5    


 


[M.E.4] 
Teacher Observation Data 
Growth Analysis 
 
Davidson_InstrEffRubric (Teacher 
Instructional Effectiveness 
Rubrics) 
Teacher Effectiveness Rubric 
(Scores Jan 2014 disaggregated) 


Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies 
individual strengths, weaknesses, and needs. 
 
The documents provided demonstrate evidence of the following: 


 The process helps each teacher identify his or her own individual strengths, weaknesses, and needs by receiving 


data in a post observation conference. This process includes pre conferences as well. 


 Analysis of scores helps administration identify overall strengths, weaknesses, and needs of teachers and 


instructional effectiveness by quantifying and analyzing the data. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.F.5] 
Executive Leadership Team notes 
Mentoring Documents 
Teacher observation data 
CLC meeting minutes(campus 
leadership council)  
Professional Day of Learning 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices. 
 
The documents provided demonstrate evidence of the following: 


 Feedback interviews are held with the principal and assistant principal following each formal observation to 


determine the teacher’s areas of strength, weaknesses, and needs, and to set goals for improvement in the 


quality of instruction.  


 Teachers meet with the curriculum director to review the observation and set goals for professional 


development. 


 New teachers meet with their mentor teacher to review the observation and set goals for professional 


development.  


 Executive leadership team analyzes grade-level observational data for strengths, weaknesses, and needs across 


grade levels. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.F.6] 
Growth Analysis 
Meeting agendas and notes 
Instructional Effectiveness 
Rubrics 
 
Paideia Instructional Monitoring 
Plan 
Campus Leadership  Council 
Meetings Agendas and Minutes 
(12/2 includes a setting of 
averages) 
April 1, 2015 ADE CSP Academic 
program Monitoring debrief 
notes (Smoudi and Francis) 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter 
Holder has done in response. 
 
The documents provided demonstrate evidence of the following: 


 Each teacher’s observation scores are graphed in an Excel document that is analyzed in a post-observation 


Executive Leadership Team meeting.  


 Information is analyzed according to the “Excellent Lessons” section. 


 Based on information from ADE and outside trainers, the school revisited instructional monitoring and 


implemented a monthly walk-about checkpoint document and a new rubric for evaluations. 


 Based on this analysis and the data that came out of this analysis, a professional development plan was outlined 


to address the T20-GP-C4U instructional cycle and to implement more in-depth study of the essential elements 


of instruction. 


 Teacher scores are disaggregated by sub-skill and an analysis of individual strengths, weaknesses, and learning 


needs is conducted. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.S.7] 
Instructional Effectiveness Rubric 
Data Dialogs 
Curriculum Guide 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder reviews teacher Data Dialogs to evaluate differentiation and/or intervention to meet the needs 


of students with proficiency in the bottom 25%. The Charter Holder looks for re-teaching and reassessment as 


tracked on the data dialogs. 


 The instructional effectiveness rubric evaluates the effectiveness of the essential elements of instruction for 


students in the bottom 25%. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[M.S.8] 
AZED ELD PD documents 
ILLP Guidance Document 
SEI lesson plans 
 
SEI Class Obs 
Paideia Instructional 
Effectiveness Formal Observation 
Rubric: Garrison  
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs). 
 
The documents provided demonstrate evidence of the following: 


 The Charter Holder monitors instruction to ensure it is meeting the needs of English Language Learners using the 


AZED OELAS SEI and ILLP Classroom Observation form. 


 The instructional effectiveness rubric evaluates the effectiveness of the essential elements of instruction for non-


proficient students. 


 Evaluate the use of common assessments in Data Dialogues to adapt/modify instruction. 


 SEI interventionist works with ELL students who are failing to master objectives according to the teacher’s Data 


Dialog forms. 


 ELL Coordinator ensures that “Super SEI Strategies” are in use in classrooms with ELL students: 50/50 rule, 


students respond in complete sentence, and language objectives posted and taught. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[M.S.9] 
N/A 


Not Applicable 


[M.S.10] 
Data Dialogs 
Instructional Effectiveness Rubric 
 
General Education Teacher Input 
for the IEP 
The Differentiated Classroom 
Observation Form 
TeacherObservation 2014-2015 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors instruction to ensure it is meeting the needs of students with disabilities. 
 
The documents provided demonstrate evidence of the following: 


 Evaluate the use of common assessments in Data Dialogues to adapt/modify instruction for students with 


disabilities. 


 The special education teacher is evaluated using the Instructional Effectiveness Rubric. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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Demonstration of Sufficient Progress Site Visit Inventory 


Charter Holder Name: The Paideia Academies, Inc.                       


School Name:  The Paideia Academy South Phoenix     
Site Visit Date:  September 21, 2015 


Required for:  Expansion - Grade Level 
Expansion - Enrollment Cap 


Evaluation Criteria Area: Professional Development  


 
Document Name/Identification Intended Purpose and Discussion Outcome 


[P.P.1] 
Paideia Professional 
Development Plan 
Meeting notes/minutes 
Summer 2015 training calendar 
and Sign-in Sheets 


Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s 
professional development plan 
 
The documents provided demonstrate evidence of the following: 
 


 Summer Professional Development Training Calendar 


 Implemented intense focus in the Essential Elements of Instruction within all aspects of the Paideia model. 


 Delivered initial and frequent training to teachers in the EEI 


 Authentic Literacy (Reading Growth and Proficiency) 


o Daily 5, Six Traits, Close Reading, Multisensory Grammar, Listening and Speaking, Vocabulary, Writing to 


Learn  


 Math Professional Development 


o Ongoing Singapore Math professional development, Intensive summer delivery, Model lesson delivery 


and review, Instructional webinars for Singapore model/method 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.P.2] 
ASBCS Dashboard/notes 
Meeting notes 
Paideia improvement plan 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan was developed 
 
The documents provided demonstrate evidence of the following: 
 


 The Executive Leadership Team analyzed the ASBCS Dashboard and subgroups, Galileo and AIMSweb data 


 EL Team analyzed the instructional time assumptions from the Paideia Institute, which we had in our original 


charter and curriculum guide. 


 EL Team reviewed current practices of instructional delivery along with current research data and realized that 
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we had to get back to the basics of the essential elements of instruction. 


 The EL Team determined a need to focus on a guaranteed and viable curriculum, excellent lessons, and authentic 


literacy. 


 Based on our research and through the recommendations of Dr. Schmoker, the EL Team found that these three 


areas of professional growth would make the biggest impact upon our school. 


 The final professional development plan was developed by aligning our student achievement data, professional 


development needs, and professional development opportunities. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.P.3] 
Sep 2014 EL meeting 
agenda/Spring assessment 
analysis 
Professional Development Plan 
PD Survey 2015 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan is aligned with instructional staff learning needs 
 
The documents provided demonstrate evidence of the following: 
 


 In September 2014, the EL team reviewed released Spring assessment data to analyze strengths and weaknesses. 


The analysis indicated a need to increase performance in special populations and low performing sub-groups, as 


well as overall reading/literacy instruction.  


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.P.4] 
EL meeting notes/minutes 


Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of 
high importance 
 
The documents provided demonstrate evidence of the following: 
 


 Much of the professional development plan addressed the basic Paideia philosophies and instructional 


methodology.  


 Plan was based on dashboard data and sessions with Dr. Mike Schmoker. 


 Areas of high importance: 


o Development and use of curriculum maps, Lessons powered by the Essential Elements of Instruction, 


Authentic Literacy, Math achievement 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.I.5] 
Professional Development 
presentations/resources 
Common Core Shifts 
Instructional Effectiveness Rubric 
Faculty meeting notes 
New teacher orientation 
checklist 
Mentoring documents 
PD Day of Learning 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
supports high quality implementation of the strategies learned in professional development sessions  
 
The documents provided demonstrate evidence of the following: 
 


 The Curriculum Director coaches teachers in implementing the strategies learned in professional development 


sessions.   


 The mentoring program helps new and blossoming educators to implement professional development strategies 


learned in professional development sessions. 


 Teachers set goals on student achievement in their professional development plans to include strategies learned 


in professional development sessions. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 







 


Professional Development Page 4 of 6    


 


[P.I.6] 
Meeting notes 
Faculty newsletter 
PD Day of Learning 
Professional Development 
request forms 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
provides the resources that are necessary for high quality implementation  
 
The documents provided demonstrate evidence of the following: 
 


 Common planning times 


 Professional development budget for training and materials that support instruction.  


 Curriculum lab/professional development library with resources that teachers check out. 


 
Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.M.7] 
Coaching documents 
Post-observation feedback form 
Meeting notes and minutes 
PD Day of Learning 
Singapore math training notes 
(follow up observation notes) 
PD Plan Template Option 
Teacher Observation (Brooks) 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors the implementation of the strategies learned in professional development sessions  
 
The documents provided demonstrate evidence of the following: 
 


 Conduct coaching observations to monitor implementation of strategies learned in professional development 


meetings. 


 Conduct formal classroom observations and have post-observation feedback meetings with teachers to monitor 


the implementation of strategies learned in professional development sessions. 


 Executive Leadership teams hold monthly accountability meetings to monitor implementation of professional 


development. 


 Professional development coordinators and guest speakers are invited back to observe strategies and offer 


feedback to teachers and administration. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 


implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 


of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.M.8] 
Coaching documents 
Mentoring documents 
One-on-One notes 
TeachBoost 
 
 


Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder 
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in 
professional development 
 
The documents provided demonstrate evidence of the following: 
 


 Post professional development surveys. 


 Frequent informal drop-in observations to watch learned strategies in action. 


 One-on-one meetings with teachers in the development of their professional development progress and 


additional needs. 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.S.9] 
Professional Development 
Calendar 
Professional Development sign-
in sheets 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
students with proficiency in the bottom 25%. 
 
The documents provided demonstrate evidence of the following: 
 


 Provide training in the essential elements of instruction: 


o Formative assessment 


o Guided practice 


o Checks for understanding 


 Train teachers to use formative and summative data to inform instructional planning: 


o Identify students who did not master the objective 


o Identify methods to reteach, reassess, and modify instruction 


o Utilize remediation strategies 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 
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[P.S.10] 
Professional Development 
Calendar 
ADE SEI Professional 
development calendar 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
English Language Learners (ELLs) 
 
The documents provided demonstrate evidence of the following: 
 


 Provided SEI professional development options from the English Language Learners department of the ADE 


website: 


o Close Reading, Differentiating Instruction, Multisensory Grammar, Listening and Speaking in K-5 SEI, 


Close Reading, Writing to Learn for ELL Students, Taking Grammar to Writing: Write Now! 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


[P.S.11] 
N/A 


Not Applicable 


[P.S.12] 
Professional development 
calendar 
Agendas/sign-in sheets 
Special education teacher 
professional development 
documentation 


Charter holder indicated the intended purpose of the document was to demonstrate: how the professional 
development plan ensures that instructional staff receives the type of development required to meet the needs of 
students with disabilities 
 
The documents provided demonstrate evidence of the following: 
 


 Providing training through the Department of Education and the SPED department on strategies to support SPED 


populations. 


 Professional development includes: 


o Child Find training, Speech, Occupational Therapy, Workshop based working with students with learning 


disabilities 


Final Evaluation: 


☒ Documents presented serve as detailed evidence of 
implementation of each of the relevant described 
processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence 
of implementation of processes to address the required 
elements, and thus are evaluated as insufficient. 


 
 








ASBCS, October 13, 2015       Page 1   


AGENDA ITEM: Request to Expand Charter School Operations – The Paideia Academies, Inc. 
 
Issue 
The Paideia Academies, Inc. did not meet the Board’s academic performance expectations for 2013 and 
2014, and was required to ask the Board for permission to apply for an expansion that would include a 
Demonstration of Sufficient Progress (DSP) Report/submit a Demonstration of Sufficient Progress (DSP) 
Report with any expansion request. On November 21, 2014, the Board approved The Paideia Academies, 
Inc.’s eligibility to submit an Adding Grade Levels Amendment Request to add grades 7 and 8 and submit 
a Request to Increase the Enrollment Cap with a DSP that included benchmark data through December 
2014. The Paideia Academies, Inc. submitted the Enrollment Cap Notification Request on August 10th 
and submitted the Adding Grade Levels to Charter Amendment Request on August 12th.  


Summary of Narrative Provided 


Rationale for Expansion Request 


According to the narratives (presented in the portfolio: c. Request Materials (i. Amendment Request 
Materials, ii. Notification Request Materials), The Paideia Academies, Inc. is requesting expansion to 
include 7th and 8th grade and increase its enrollment cap from 600 to 900 students. The Charter Holder 
submitted these requests to allow the scholars to graduate from a school operating with the “Paideia 
mission.” The narrative indicates that Paideia “students and parents have expressed great desire to 
continue with Paideia through 7th and 8th grade,” and that there are limited alternative choices for 
students advancing to 7th grade. The Charter Holder stated that the increase in enrollment cap of 300 
students is to accommodate growth trends that are expected to continue over the next 3 years bringing 
the projected school enrollment to 600 in FY16, 778 for FY17, and 900 students by FY18.  


Supporting Information 
The Charter Holder provided a narrative that describes the curricular resources used. The narrative 
states that Paideia utilizes Spalding, Core Knowledge and Singapore Math, and to achieve the greatest 
impact, scholars must have continuous experience in these curricular programs through advanced grade 
levels. The curriculum samples for 7th and 8th grade Reading, Writing, and Math have been reviewed and 
meet the criteria. 
 


I. Background 


The Paideia Academies, Inc. was granted a charter in 2012, which is currently approved for grades K-6. 
The Paideia Academies, Inc. operates one school, The Paideia Academy of South Phoenix. See table 
below. 
 


School Name 
Month/Year 


Open 
Location 


Grade Levels 
Served 


Estimated 
Student Count 


Enrollment 
Cap  


Instructional 
Days 


The Paideia Academy 
of South Phoenix 


August 
2012 


Phoenix K-6 507.5 600 180 


 
The graph below shows average daily membership (ADM) for the charter based on 100th day ADM for 
fiscal years 2013-2015 and estimated count for fiscal year 2016. 
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The demographic data for The Paideia Academies, Inc. from the 2014-2015 school year is represented in 
the chart below.1 


 


 
 


The percentage of students served by The Paideia Academies, Inc. in the 2014-2015 school year who are 
classified as English Language Learners, classified as students with disabilities, or are eligible for Free or 
Reduced Price Lunch (FRL), is represented in the table below.1  
 


School Name 
English Language 


Learners (ELL) 
Free or Reduced-Price 


Lunch (FRL) 
Students with 


Disabilities 


The Paideia Academies, Inc. 13% 74% 8% 


                                                 
1
 Information provided by the Research and Evaluation division of the Arizona Department of Education. If the 


percentage of students in a non-ethnicity-based demographic group is 0% or 100%, the percentage for that 
demographic group was redacted. 
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As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance 
check as part of the amendment and notification approval process. The Paideia Academies, Inc. is in 
compliance in all areas. 
 


II. Academic Performance  


 
As stated in the Board’s Academic Performance Framework and Guidance document, The Paideia 
Academies, Inc.’s academic performance will be evaluated by the Board when considering expansion 
requests. The academic performance of The Paideia Academy of South Phoenix for the FY13 and FY14 
school years, as based on the Board’s academic framework, is represented in the table below.  
 
The academic dashboard for the school is located in the portfolio: b. Academic Dashboard 
 


School Name Opened 
Current 


Grades Served 
2013 Overall 


Rating 
2014 Overall 


Rating 


The Paideia Academy of South 
Phoenix 


08/18/2003 K – 6 43.12 / D 54.38 / C 


 
 


III. Additional School Choices 
 
The Paideia Academies, Inc. is located in Phoenix near the intersection of South 16th Street and East 
Baseline Road. The following information identifies additional schools within a five mile radius of the 
school and the academic performance of those schools. 
 
There are 46 schools serving grades in the range of K-6 within a five mile radius of The Paideia 
Academies, Inc. The table below provides a breakdown of those schools. Schools are grouped by the A - 
F letter grade assigned by the ADE. For each letter grade, the table identifies the number of schools 
assigned that letter grade, the number of those schools that are charter schools, the number of the 
charter schools that are meeting the Board’s academic performance standard for FY14, and the number 
of schools serving a comparable percentage of students (± 5%) in the identified subgroups.2 


The Paideia Academies, Inc. 74% 13% 8% 


Letter 
Grade 


Within 
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 9 4 4 0 3 7 


B 8 3 2 0 1 7 


C 18 7 1 1 8 16 


D 8 0 0 0 4 4 


F 3 0 0 0 1 2 


 
  


                                                 
2
 Information provided by the Research and Evaluation division of the Arizona Department of Education. If the percentage of 


students in a non-ethnicity-based demographic group is 0% or 100%, the percentage for that demographic group was redacted. 
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IV. Demonstration of Sufficient Progress 


 
The Paideia Academies, Inc. submitted a DSP Report with the expansion request. The Paideia 
Academies, Inc. was provided a copy of the initial evaluation of the DSP Report prior to the site visit and 
informed that areas initially evaluated as not acceptable must be addressed with additional evidence 
and documentation at the time of the visit. 
 
Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s 
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
review additional evidence to be considered in the final evaluation of The Paideia Academies, Inc.’s DSP 
submission. The following representatives of The Paideia Academies, Inc. were present at the site visit: 
 


Name Role 


Beth Mendonca Assistant Principal 


Robert “Brian” Winsor Principal/Executive Director 


Hugh Thompson Consultant 


Victoria Garrison Curriculum Director 


Maja Rodriguez Special Education Director 


 
 
At the site visit, Board staff completed a document inventory for all evidence presented by The Paideia 
Academies, Inc. (portfolio: d. Inventory Documents). The Paideia Academies, Inc. was provided a copy of 
the document inventory at the end of the site visit. Following the site visit, Board staff completed a final 
evaluation of the DSP (portfolio: e. FY15 DSP Final Evaluation). The following is a summary of the final 
DSP Evaluation:  
 


Evaluation Summary 


Area 
DSP Evaluation 


Meets Does Not Meet Falls Far Below 


Data ☒ ☐ ☐ 


Curriculum ☒ ☐ ☐ 


Assessment ☒ ☐ ☐ 


Monitoring Instruction ☒ ☐ ☐ 


Professional Development ☒ ☐ ☐ 


 
After considering information in the DSP Report and evidence provided at the time of the site visit, the 
Charter Holder demonstrated evidence of a sustained improvement plan that includes implementation 
of a comprehensive curriculum system, a comprehensive assessment system, a comprehensive 
instructional monitoring system, and a comprehensive professional development system. Data and 
analysis provided at the site visit demonstrates comparative improvement year-over-year for at least 
the two most recent school years based on data generated from valid and reliable assessment sources. 


Based on the findings summarized above and described below, staff determined that the Charter Holder 
demonstrated sufficient progress towards meeting the Board’s Academic Performance Expectations. 
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V. Board Options 


Board Options – Adding Grade Levels Amendment Request 


Option 1:  The Board may approve the request. Staff recommends the following language: I move, based 
on the information contained in the Board materials and presented today, to approve the request to 
add grades 7 and 8 to the charter contract of The Paideia Academies, Inc. 
 


Option 2: The Board may deny the request. The following language is provided for consideration: I 
move, based on the information contained in the Board materials and presented today, to deny the 
request to add grades 7 and 8 to the charter contract of The Paideia Academies, Inc. for the reasons 
that: 


 (Board member must specify reasons the Board found during its consideration.) 


 
 


Board Options – Enrollment Cap Notification 


Option 1: The Board may approve the request. Staff recommends the following language for 
consideration: I move, based on the information contained in the Board materials and presented today, 
to approve the request to increase the enrollment cap to the charter contract of The Paideia Academies, 
Inc. from 600 to 900. 
  


Option 2: The Board may deny the request. The following language is provided for consideration: I 
move, based on the information contained in the Board materials and presented today, to deny the 
request to increase the enrollment cap of The Paideia Academies, Inc. for the reasons that: 


 (Board member must specify reasons the Board found during its consideration.) 
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General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments


Academic Performance


Edit this section.


The Paideia Academy of South Phoenix
2013


Traditional
Elementary School (K to 5)


2014
Traditional


Elementary School (K to 6)


1. Growth Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


1a. SGP
Math 34 50 12.5 42 50 12.5


Reading 46 50 12.5 51 75 12.5


1b. SGP Bottom 25%
Math 27 25 12.5 50 75 12.5


Reading 52 75 12.5 44 50 12.5


2. Proficiency Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


2a. Percent Passing
Math 44.4 / 65.3 25 7.5 46.1 / 64 25 7.5


Reading 65.7 / 77.2 50 7.5 71 / 78.5 50 7.5


2b. Composite School
Comparison


Math -16.5 25 7.5 -11.3 50 7.5


Reading -8.8 50 7.5 -2.8 50 7.5


2c. Subgroup ELL
Math 25 / 43.3 50 3.75 26.5 / 37.6 50 2.5


Reading 31.2 / 51.6 25 3.75 32.4 / 49.9 25 2.5


2c. Subgroup FRL
Math 41.2 / 56.1 25 3.75 43.3 / 53.9 50 2.5


Reading 63.9 / 69.5 50 3.75 69 / 70.7 50 2.5


2c. Subgroup SPED
Math NR 0 0 17.4 / 24.9 50 2.5


Reading NR 0 0 43.5 / 38.6 75 2.5


3. State Accountability Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


3a. State Accountability D 25 5 C 50 5


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


43.12 100 54.38 100
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