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Renewal Summary Review
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05/14/2014 Report Type: Renewal

Charter Contract Information Hide Section

Charter Corporate Name:
Charter CTDS:

Charter Status:
Authorizer:

Number of Schools:

Charter Grade Configuration:
FY Charter Opened:
Charter Granted:

Corp. Commission File #

Corp. Commission Status
Date

PACE Preparatory Academy

13-87-58-000 Charter Entity ID: 79068
Open Contract Effective Date: 07/01/2000
ASBCS Contractual Days:

o PACE Preparatory Academy: 144

2 o PACE Preparatory Academy: 144
6-12 Contract Expiration Date: 06/30/2015
— Charter Signed: 02/28/2000
Corp. Commission Status Charter Holder is in Good
12/06/1999 p Standing
0941282-3 Corp. Type Non Profit
12/13/2013 Charter Enrollment Cap 150

Charter Contact Information Hide Section

Mailing Address:

Phone:
Mission Statement:

Charter Representatives:
1))

1865 West SR 89A Website:

Suite C http://www.paceacademy.com
Sedona, AZ 86336

928-775-0719 Fax: 928-649-9570

The mission of PACE (Personalized Academics and Computer Education) Preparatory Academy is
to enable students to become self-motivated, competent, lifelong learners equipped with the
reading, writing, technological and problem solving skills necessary to become contributing
members of society in the 21st century. PACE Preparatory Academy’s intent is to have a totally
innovative, non-traditional approach to education students by providing on-site
entrepreneurship training and using a computer driven educational environment. Special needs
students and non-traditional learners will work in a self-paced arena in which to obtain their
high school diploma as well as training for future employment in business environments.

Name: Email: FCC Expiration Date:
Mr. William Sakelarios bill@paceacademy.com 10/30/2013

Academic Performance - PACE Preparatory Academy Hide Section

School Name:

PACE Preparatory Academy School CTDS: 13-87-58-203
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School Entity ID: 80437 Charter Entity ID: 79068

School Status: Open School Open Date: 08/25/2003
Physical Address: 6650 E. 2nd Street Website:
Suite B http://www.PaceAcademy.com
Prescott Valley, AZ 86314
Phone: 928-775-9675 Fax: 928-775-9673
Grade Levels Served: 9-12 FY 2013 100" Day ADM: 81.313
Academic Performance Per Fiscal Year Hide Section

PACE Preparatory Academy

2012 2013
Small Traditional
High School (9-12) High School (9 to 12)
Points ; Points :
1. Growth Measure Assigned Weight Measure Assigned Weight
1a. SGP Math NR 0 0 NR 0 0
’ Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
1b. SGP Bottom 25% ;
Reading NR 0 0 NR 0 0
R—~F Points : Points :
2. Pr0f|C|ency Measure Assigned Weight Measure Assigned Weight
. Math 357 30.5 75 10
2a. Percent Passing =
Reading | 70 / 57.5 75 10
2b. Composite School Math 5.5 75 7.5
Comparison Reading 11.5 75 7.5
Math NR 0 0
2c. Subgroup ELL =
Reading NR 0 0
Math 32/ 30.7 75 7.5
2c. Subgroup FRL :
Reading |66 / 57.1 75 7.5 |92.37 70.1 75 7.5
Math NR 0 0 NR 0 0
2c. Subgroup SPED =
Reading NR 0 0 NR 0 0
“1: Point ' Point: s
3. State ACCOUHtablllty Measure Ass(?ilg]nn;d Weight | Measure Asgilgnngd Weight
3a. State Accountability © 50 5 ﬁ- 5
. Point . Point: -
4. Graduation Measure Assoilgnngd Weight | Measure As;)ilgnn;d Weight
4a. Graduation I c N
Overall Rat”‘]g Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 62.5 70 45 .54 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Academic Performance - PACE Preparatory Academy Hide Section
School Name: PACE Preparatory Academy School CTDS: 13-87-58-201
School Entity ID: 79108 Charter Entity ID: 79068
School Status: Open School Open Date: 08/25/2003
Physical Address: 155 S. Montezuma Castle Highway webpsite:
Suite 1 http://www.paceacademy.com

Camp Verde, AZ 86322





Phone: 9285671805 Fax: 9285673943
Grade Levels Served: 9-12 FY 2013 100t Day ADM: 43.658

Academic Performance Per Fiscal Year Hi ion

PACE Preparatory Academy

2012 2013
Small Small
High School (9-12) High School (9 to 12)
Points ; Points ;
1. Growth Measure Assigned Weight | Measure Assigned Weight
1a. SGP Math NR 0 0 NR 0 0
’ Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
1b. SGP Bottom 25% ;
Reading NR 0 0 NR 0 0
O F Points : Points -
2. Pr0f|C|ency Measure Assigned Weight | Measure Assigned Weight
. Math 16 /7 30.6 50 10 39.4 /7 28 75 10
2a. Percent Passing ;
Reading |44 / 57.8 50 10 65 7/ 61.4 75 10
2b. Composite School Math -13.2 50 7.5 12.1 75 7.5
Comparison Reading -9.4 50 7.5 4.6 75 7.5
Math NR 0 0 NR 0 0
2c. Subgroup ELL :
Reading NR 0 0 NR 0 0
2¢. Subaroun FRL Math 9/ 30.5 50 7.5 |36/ 27.6 75 7.5
' O Reading |54 / 57.7 50 7.5 |75/ 62.5 75 7.5
Math NR 0 0 NR 0 0
2c. Subgroup SPED =
Reading NR 0 0 NR 0 0
HF Points : Points -
3. State Accou ntab|||ty Measure | \ cioneq | Weidht | Measure |\ oonly | Weight
3a. State Accountability ﬁ- 5 © 50 5
. Point . Point: -
4. Graduation Measure Asgi:gnn;d Weight | Measure Assoilgnn;d Weight
4a. Graduation I c .
Overall Rat”‘]g Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 42 .86 70 62.5 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Save

Academic Performance - PACE Preparatory Academy

School Name: PACE Preparatory Academy School CTDS: 13-87-58-202
School Entity ID: 79160 Charter Entity ID: 79068
School Status: Closed School Open Date: 08/25/2003
Physical Address: 12355 Iron King Road Website: :

y Humboldt, AZ 86329 http://www.paceacademy.com
Phone: 928-632-0200 Fax: 928-632-0330
Grade Levels Served: 6-12 FY 2009 100t Day ADM: —

Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.





Academic Performance - PACE Preparatory Academy Hide Section

School Name: PACE Preparatory Academy School CTDS: 13-87-58-204
School Entity ID: 87874 Charter Entity ID: 79068
School Status: Closed School Open Date: 08/31/2005
Physical Address: 12900 East Prescott Dells Ranch Road \wepsite: .

Dewey, AZ 86327
Phone: 928-632-1454 Fax: 928-632-1469
Grade Levels Served: 6-8 FY 2009 100" Day ADM: =

Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.

Financial Performance Hide Section
Charter Corporate Name: PACE Preparatory Academy
Charter CTDS: 13-87-58-000 Charter Entity ID: 79068
Charter Status: Open Contract Effective Date: 07/01/2000
Financial Performance - Fiscal Year 2013 Audit Hide Section

PACE Preparatory Academy

Near-Term Indicators

Going Concern No Meets
Unrestricted Days Liquidity 40.34 Meets
Default No Meets

Sustainability Indicators

Note: Negative numbers are indicated below by parentheses.

Net Income ($106,051) = Does Not Meet
Fixed Charge Coverage Ratio 0.37 Does Not Meet
Cash Flow (3-Year $37,520  Does Not Meet
Cumulative)

$err‘ Flow Detail by Fiscal  ry 5513 £y 2012 Fy 2011

$96,146 ($34,992) ($23,634)

Does Not Meet Board's Financial Performance Expectations

Charter/Legal Compliance Hide Section
Charter Corporate Name: PACE Preparatory Academy
Charter CTDS: 13-87-58-000 Charter Entity ID: 79068
Charter Status: Open Contract Effective Date: 07/01/2000
Timely Submission of AFR  Hi ion Timely Submission of Budget Hi ion

Year Timely Year Timely





2013 Yes 2014 Yes

2012 Yes 2013 Yes
2011 Yes 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes

SPED Monitoring Date 06/28/2010 Child Identification In Compliance
Evaluation/Re-evaluation: In Compliance IEP Status: In Compliance
Delivery of Service: In Compliance Procedural Safeguards: In Compliance
Sixty Day Item Due Date — ESS Compliance Date: 07/12/2010

Audit Compliance Hide Section
Charter Corporate Name: PACE Preparatory Academy
Charter CTDS: 13-87-58-000 Charter Entity ID: 79068
Charter Status: Open Contract Effective Date: 07/01/2000

Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes

FY Issue #1 Issue #2

2013

2012 No CAP Fingerprinting

2011

2010 Fiscal Matters Information Forwarded to Internal Revenue Service
2009

There were no repeat findings for fiscal years 2009 to 2013.
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Charter Holder Name: PACE Preparatory Academy

School Name: PACE Preparatory Academy (Prescott Valley site)
Date Submitted: March 31, 2014

Academic Dashboard: FY13/FY12

| = Result after initial evaluation

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: April 17, 2014

Final Evaluation Completed: May 27, 2014

S = Result after evaluation of information collected from the site visit

Not i . . .
Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Math Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . . . . Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student growth in Math on Arizona's College . . . ” .
provide evidence of a sustained improvement plan that includes
and Career Ready Standards. . . " . . . ,
/ implementation of a plan for monitoring the integration of the Arizona’s
1/S

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math.

Professional Development: This area was scored as approaches. The

College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
narrative describes describe a professional development plan that is Through the Demonstration of Sufficient Progress process the charter
aligned with teacher learning needs. However, the narrative does not holder did not provide evidence of a sustained improvement plan that
describe a comprehensive professional development plan that is includes implementation of a professional development plan that
aligned with teacher learning needs, includes follow-up and monitoring | contributed to increased student growth and proficiency. Rather, the
strategies, focuses on areas of high importance, and supports high charter holder’s evidence demonstrated that the charter holder is at the
quality implementation. The narrative provided did not demonstrate beginning stages of developing a professional development plan based
that the school implemented a professional development plan that on identified teacher learning needs. Professional development is
contributed to increased student growth in Math. usually external and determined without regard to an overall school
plan.
Data: Limited data and analysis of data was provided to demonstrate . . .
. . y . p. Data: The charter holder did not provide data and analysis that
increased student growth in Math on Arizona's College and Career . .
demonstrates improved academic performance based on data
Ready Standards. . .
generated from valid and reliable assessment sources.
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Reading Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . . . . . Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student growth in Reading on Arizona's . . . ” .
1/S provide evidence of a sustained improvement plan that includes

College and Career Ready Standards for Reading.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career

implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable

Ready Standards into instruction in Reading. performance measures and is not collecting data to monitor student

Professional Development: This area was scored as approaches. The growth.

narrative describes describe a professional development plan that is . .

. . . P P p Professional Development: This area was scored as falls far below.
aligned with teacher learning needs. However, the narrative does not . -
. . . . Through the Demonstration of Sufficient Progress process the charter

describe a comprehensive professional development plan that is . . ) . .

. . . . N holder did not provide evidence of a sustained improvement plan that

aligned with teacher learning needs, includes follow-up and monitoring | . . . .

. L . includes implementation of a professional development plan that
strategies, focuses on areas of high importance, and supports high ) . -
o . . . . contributed to increased student growth and proficiency. Rather, the

quality implementation. The narrative provided did not demonstrate , .

. ) charter holder’s evidence demonstrated that the charter holder is at the

that the school implemented a professional development plan that L . .

. . . . beginning stages of developing a professional development plan based

contributed to increased student growth in Reading. > e . . .
on identified teacher learning needs. Professional development is

I . . usually external and determined without regard to an overall school

Data: Limited data and analysis of data was provided to demonstrate lan y &

increased student growth in Reading on Arizona's College and Career plan.

Ready Standards. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.

1b. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the

Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not

Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes

Bottom 25% Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student

Math curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,

to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College

curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.

implementation across the school. The narrative provided did not . .

/S P P Instruction: This area was scored at falls far below. Through the

demonstrate that the school implemented a curriculum that
contributes to increased student growth in Math on Arizona's College
and Career Ready Standards for students in the bottom 25% for Math.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.

Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
However, the narrative does not describe a system that provides for implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a | the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career | comprehensive assessment system based on clearly defined
Ready Standards into instruction in Math for students in the bottom performance measures and is not collecting data to monitor student
25%. growth.
. . Professional Development: This area was scored as falls far below.
Professional Development: This area was scored as approaches. The . -
. . . . . Through the Demonstration of Sufficient Progress process the charter
narrative describes describe a professional development plan that is . . . . .
. . . . holder did not provide evidence of a sustained improvement plan that
aligned with teacher learning needs. However, the narrative does not . . . .
. . . ) includes implementation of a professional development plan that
describe a comprehensive professional development plan that is . . -
. . . . N contributed to increased student growth and proficiency. Rather, the
aligned with teacher learning needs, includes follow-up and monitoring . :
) . . charter holder’s evidence demonstrated that the charter holder is at the
strategies, focuses on areas of high importance, and supports high - . .
o . . . . beginning stages of developing a professional development plan based
quality implementation. Nor did the narrative describe how the system > . . . .
. . on identified teacher learning needs. Professional development is
is adapted to meet the needs of students in the bottom 25%. The . .
. . . . usually external and determined without regard to an overall school
narrative provided did not demonstrate that the school implemented a lan
professional development plan that contributed to increased student pian.
growth in Math for students in the bottom 25%. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
Data: Limited Math data and analysis of data was provided to generated from valid and reliable assessment sources for students in the
demonstrate increased student growth for students in the bottom 25% | bottom 25%.
in Math.
1b. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Bottom 25% Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Reading curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
1/S curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading on Arizona's
College and Career Ready Standards for students in the bottom 25%.

Instruction: This area was scored as approaches. The narrative

alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
describes a system to monitor the integration of Arizona’s College and holder provided evidence of the beginning stages of monitoring and
Career Ready Standards into instruction and evaluate the instructional evaluating standards and instructional practices.
ractices of the teachers evidenced by lesson plan reviews, formal .
P . . v P . Assessment: This area was scored as falls far below. Through the
teacher evaluations, informal classroom observations, standards . . .
. . Demonstration of Sufficient Progress process the charter holder did not
checklists, data review teams, and standards-based assessments. . . . ) .
. . . provide evidence of a sustained improvement plan that includes
However, the narrative does not describe a system that provides for . . " .
. implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The . ;o
. . . . proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a . L .
o . . . R the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career . .
. . L . 3 comprehensive assessment system based on clearly defined
Ready Standards into instruction in Reading for students in the bottom . . .
5% performance measures and is not collecting data to monitor student
' growth.
Professional Development: This area was scored as approaches. The Professional Development: This area was scored as falls far below.
narrative describes describe a professional development plan that is Through the Demonstration of Sufficient Progress process the charter
aligned with teacher learning needs. However, the narrative does not holder did not provide evidence of a sustained improvement plan that
describe a comprehensive professional development plan that is includes implementation of a professional development plan that
aligned with teacher learning needs, includes follow-up and monitoring | contributed to increased student growth and proficiency. Rather, the
strategies, focuses on areas of high importance, and supports high charter holder’s evidence demonstrated that the charter holder is at the
quality implementation. Nor did the narrative describe how the system | beginning stages of developing a professional development plan based
is adapted to meet the needs of students in the bottom 25%.The on identified teacher learning needs. Professional development is
narrative provided did not demonstrate that the school implemented a | usually external and determined without regard to an overall school
professional development plan that contributed to increased student plan.
. . . o
growth in Reading for students in the bottom 25%. Data: The charter holder did not provide data and analysis that
- . . . demonstrates improved academic performance based on data
Data: Limited Reading data and analysis of data was provided to P . . P .
. . generated from valid and reliable assessment sources for students in the
demonstrate increased student growth for students in the bottom 25%
. ; bottom 25%
in Reading.
2a. Percent Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Passing describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Math including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
/s curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of

data review teams. However, the narrative does not describe a system
to implement and revise curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready Standards,
evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not

a fragmented approach that the school uses to create, implement,
evaluate, and revise school curriculum, aligned with Arizona’s College
and Career Ready Standards. The approach lacks cohesiveness or
alignment with other school improvement efforts.

Page 5 of 19






Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
demonstrate that the school implemented a curriculum that Instruction: This area was scored at falls far below. Through the
contributes to increased student proficiency in Math on Arizona's Demonstration of Sufficient Progress process the charter holder did not
College and Career Ready Standards. provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
Instruction: This area was scored as approaches. The narrative College and Career Ready Standards into instruction. Rather, the charter
describes a system to monitor the integration of Arizona’s College and holder provided evidence of the beginning stages of monitoring and
Career Ready Standards into instruction and evaluate the instructional evaluating standards and instructional practices.
ractices of the teachers evidenced by lesson plan reviews, formal .
P . . Y P . Assessment: This area was scored as falls far below. Through the
teacher evaluations, informal classroom observations, standards . .. .
. . Demonstration of Sufficient Progress process the charter holder did not
checklists, data review teams, and standards-based assessments. . . . > .
. . . provide evidence of a sustained improvement plan that includes
However, the narrative does not describe a system that provides for . . Y .
. implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The .. b
. . . . proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a . . .
o . . . ) the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career . .
. . L comprehensive assessment system based on clearly defined
Ready Standards into instruction in Math. . . .
performance measures and is not collecting data to monitor student
. . rowth.
Professional Development: This area was scored as approaches. The &
narrative describes describe a professional development plan that is Professional Development: This area was scored as falls far below.
aligned with teacher learning needs. However, the narrative does not Through the Demonstration of Sufficient Progress process the charter
describe a comprehensive professional development plan that is holder did not provide evidence of a sustained improvement plan that
aligned with teacher learning needs, includes follow-up and monitoring | includes implementation of a professional development plan that
strategies, focuses on areas of high importance, and supports high contributed to increased student growth and proficiency. Rather, the
quality implementation. The narrative provided did not demonstrate charter holder’s evidence demonstrated that the charter holder is at the
that the school implemented a professional development plan that beginning stages of developing a professional development plan based
contributed to increased student proficiency in Math. on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
Data: Limited Math data and analysis of data was provided to plan.
demonstrate increased student proficiency. . . .

P y Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.

2a. Percent Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Passing describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Reading /s including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes

Career Ready Standards, evidenced by curriculum alignment,
curriculum maps, pacing guides, instructional material adoptions, and
data review teams. However, the narrative does not describe a system

implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
a fragmented approach that the school uses to create, implement,

Page 6 of 19






Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

to implement and revise curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready Standards,
evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading on Arizona's
College and Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading.

Professional Development This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. The narrative provided did not demonstrate
that the school implemented a professional development plan that
contributed to increased student proficiency in Reading.

Data: Limited Reading data and analysis of data was provided to
demonstrate increased student proficiency.

evaluate, and revise school curriculum, aligned with Arizona’s College
and Career Ready Standards. The approach lacks cohesiveness or
alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2b. Composite Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
School describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Comparison including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
(Traditional and Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Small Schools curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
only) data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Math to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. Nor does the narrative describe how
the system is adapted to meet the needs of students with disabilities. . .
v . p. . Instruction: This area was scored at falls far below. Through the
The narrative provided did not demonstrate that the school . - .
. . . . Demonstration of Sufficient Progress process the charter holder did not
implemented a curriculum that contributes to increased student . . . . .
. . e provide evidence of a sustained improvement plan that includes
proficiency to expected performance levels for students with disabilities | . . " . . . ,
in Math as compared to similar schools implementation of a plan for monitoring the integration of the Arizona’s
P ) College and Career Ready Standards into instruction. Rather, the charter
. . . holder provided evidence of the beginning stages of monitoring and
Instruction: This area was scored as approaches. The narrative p . . 8 & . § &
. . . . . , evaluating standards and instructional practices.
describes a system to monitor the integration of Arizona’s College and
/S Career Ready Standards into instruction and evaluate the instructional

practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students and students with disabilities. The narrative
provided did not demonstrate that the school implemented a plan for

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable

monitoring and documenting student proficiency in comparison to usually external and determined without regard to an overall school

expected performance levels in Math for ELL, FRL, and students with plan.

disabilities as compared to similar schools.

Data: The charter holder did not provide data and analysis that

Professional Development: This area was scored as approaches. The demonstrates improved academic performance based on data

narrative describes describe a professional development plan that is generated from valid and reliable assessment sources for all students

aligned with teacher learning needs. However, the narrative does not and students with disabilities.

describe a comprehensive professional development plan that is

aligned with teacher learning needs, includes follow-up and monitoring

strategies, focuses on areas of high importance, and supports high

quality implementation. Nor did the narrative describe how the system

is adapted to meet the needs of FRL students and students with

disabilities. The narrative provided did not demonstrate that the school

implemented a professional development plan that contributed to

increased student proficiency in comparison to expected performance

levels in Math for FRL students and students with disabilities as

compared to similar schools.

Data: Limited data and analysis of data was provided to demonstrate

increased student proficiency in Math to expected performance levels

for FRL, and students with disabilities as compared to similar schools.
2b. Composite Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
School describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Comparison including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
(Traditional and Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Small Schools curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
only) data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Reading to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College

/s curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable
implementation across the school. Nor does the narrative how the
system is adapted to meet the needs of students with disabilities. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency to
expected performance levels for students with disabilities in Reading as
compared to similar schools.

alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math for subgroups.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students and students with disabilities. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in comparison to
expected performance levels in Reading for FRL students and students
with disabilities as compared to similar schools.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of FRL students and students with
disabilities. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in comparison to expected performance
levels in Reading for FRL students and students with disabilities as

holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources for all students
and students with disabilities.
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Acceptable

Not

Initial Evaluation Comments
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Acceptable
compared to similar schools.
Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading to expected performance
levels for FRL students and students with disabilities as compared to
similar schools.
2c. Subgroup The narrative provided stated that there are not students requiring ELL | The narrative provided stated that there are not students requiring ELL
Comparison services. services.
(2b. for
Alternative) N/A N/A
ELL
Math
2c. Subgroup The narrative provided stated that there are not students requiring ELL | The narrative provided stated that there are not students requiring ELL
Comparison services. services.
(2b. for
Alternative) N/A N/A
ELL
Reading
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
FRL curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
Math data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
1/S implementation across the school. The narrative provided did not

demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Math on Arizona's
College and Career Ready Standards for FRL students.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
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Initial Evaluation Comments

Final Evaluation Comments

checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math for FRL students

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency on Arizona's College and Career Ready
Standards for FRL students in Math.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of FRL students. The narrative provided
did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in
Math for FRL students.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for FRL students.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
FRL Students curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
Reading data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . L . . . , Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student proficiency in Reading on Arizona's . . . . .
provide evidence of a sustained improvement plan that includes
College and Career Ready Standards for FRL students. . . o . . . )
implementation of a plan for monitoring the integration of the Arizona’s
. . . College and Career Ready Standards into instruction. Rather, the charter
Instruction: This area was scored as approaches. The narrative . . - o
. . . . . , holder provided evidence of the beginning stages of monitoring and
describes a system to monitor the integration of Arizona’s College and . . . .
. . . . . evaluating standards and instructional practices.
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal Assessment: This area was scored as falls far below. Through the
/s teacher evaluations, informal classroom observations, standards Demonstration of Sufficient Progress process the charter holder did not

checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency on Arizona's College and Career Ready
Standards for FRL students in Reading.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
Data: The charter holder did not provide data and analysis that

Professional Development: This area was scored as approaches. The demonstrates improved academic performance based on data

narrative describes describe a professional development plan that is generated from valid and reliable assessment sources.

aligned with teacher learning needs. However, the narrative does not

describe a comprehensive professional development plan that is

aligned with teacher learning needs, includes follow-up and monitoring

strategies, focuses on areas of high importance, and supports high

quality implementation. Nor did the narrative describe how the system

is adapted to meet the needs of FRL students. The narrative provided

did not demonstrate that the school implemented a professional

development plan that contributed to increased student proficiency in

Reading for FRL students.

Data: No data and analysis of data was provided to demonstrate

increased student proficiency in Reading for FRL students.
2c. Subgroup Curriculum: This area was scored as approaches. Through the
Comparison Curriculum: This area was scored as approaches. The narrative Demonstration of Sufficient Progress process the charter holder did not
(2b. for describes a fragmented approach to create and evaluate curriculum, provide evidence of a sustained improvement plan that includes
Alternative) including supplemental curriculum, aligned with Arizona’s College and implementation of a curriculum that contributes to increased student
Students with Career Ready Standards, evidenced by curriculum alignment, growth and proficiency. Rather, the charter holder provided evidence of
disabilities curriculum maps, pacing guides, instructional material adoptions, and a fragmented approach that the school uses to create, implement,

Math data review teams. However, the narrative does not describe a system evaluate, and revise school curriculum, aligned with Arizona’s College

to implement and revise curriculum, including supplemental and Career Ready Standards. The approach lacks cohesiveness or

curriculum, aligned with Arizona’s College and Career Ready Standards, | alignment with other school improvement efforts.

.eV|denced by. committee work and clearly defined and .measurejable Instruction: This area was scored at falls far below. Through the

1/S implementation across the school. Nor does the narrative describe how Demonstration of Sufficient Progress process the charter holder did not

the system is adapted to meet the needs of students with disabilities.
The narrative provided did not demonstrate that the school
implemented a curriculum that contributes to increased student
proficiency in Math on Arizona's College and Career Ready Standards
for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready Standards, evidenced by curriculum
alignment, curriculum maps, pacing guides, instructional material

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
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adoptions, committee work, data review teams, and clearly defined and
measureable implementation across the school. However, the narrative
did not describe how the system is adapted to meet the needs of
students with disabilities. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of
the Arizona’s College and Career Ready Standards into instruction in
Math for students with disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency in Math on Arizona's College and
Career Ready Standards for students with disabilities.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students with disabilities. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Math for students with disabilities.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in math for students with disabilities.

the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources for students with
disabilities.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Students with curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
disabilities data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Reading to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. Nor does the narrative describe how
the system is adapted to meet the needs of students with disabilities. Instruction: This area was scored at falls far below. Through the
The narrative provided did not demonstrate that the school Demonstration of Sufficient Progress process the charter holder did not
implemented a curriculum that contributes to increased student provide evidence of a sustained improvement plan that includes
proficiency in Reading on Arizona's College and Career Ready Standards | implementation of a plan for monitoring the integration of the Arizona’s
for students with disabilities. College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
Instruction: This area was scored as approaches. The narrative evaluating standards and instructional practices.
describes a system to monitor the integration of Arizona’s College and
/S Career Ready Standards into instruction and evaluate the instructional Assessment: This area was scored as falls far below. Through the

practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading for students with
disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of students with disabilities. The narrative provided did not

Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
demonstrate that the school implemented a plan for monitoring and plan.
documenting increases in student proficiency in Reading on Arizona's
College and Career Ready Standards for students with disabilities. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
Professional Development: This area was scored as approaches. The generated from valid and reliable assessment sources for students with
narrative describes describe a professional development plan that is disabilities.
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students with disabilities. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Reading for students with disabilities.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading for students with disabilities.
3a. A-F Letter Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Grade State describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Accountability including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
System Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
1/S implementation across the school. Nor does the narrative describe how

the system is adapted to meet the needs of students with disabilities.
The narrative provided did not demonstrate that the school
implemented a curriculum that contributes to increased student
growth and proficiency in Math and Reading on Arizona's College and
Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
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Not
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Initial Evaluation Comments

Final Evaluation Comments

practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of students in the bottom 25%, FRL students and students with
disabilities. The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student growth and proficiency on Arizona's College and Career Ready
Standards for Math and Reading.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students in the bottom 25%, FRL
students, and students with disabilities. The narrative provided did not
demonstrate that the school implemented a professional development
plan that contributed to increased student growth and proficiency in
Math and Reading.

Data: Limited data was provided to demonstrate increased growth and
proficiency in Math and Reading.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
4a. Graduation Graduation Rate: This area was scored as approaches. The narrative Graduation Rate: This area was scored as approaches. Through the
describes strategies that include individual student plans for academic Demonstration of Sufficient Progress process the charter holder did not
and career success which are monitored, reviewed and updated provide evidence of a sustained improvement plan that includes
annually and/or highly effective practices the school uses for addressing | increasing the percent of entering ninth graders who graduate from high
/s early academic difficulty. However, the narrative does not describe school in four years. While the charter holder’s evidence demonstrated

strategies the school uses to ensure students in grades 9-12 graduate
on time.

Data: Limited data and analysis was provided to demonstrate success in
ensuring students graduate on time.

that the charter holder has implemented strategies to ensure students
in grades 9-12 graduate on time.

Data: the school did not present data that demonstrates success in
ensuring students graduate on time.

Page 19 of 19






Charter Holder Name: PACE Preparatory Academy

School Name: PACE Preparatory Academy (Camp Verde site)
Date Submitted: March 31, 2014

Academic Dashboard: FY13/FY12

| = Result after initial evaluation

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: April 17, 2014

Final Evaluation Completed: May 27, 2014

S = Result after evaluation of information collected from the site visit

Not i . . .
Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Math Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . . . . Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student growth in Math on Arizona's College . . . ” .
provide evidence of a sustained improvement plan that includes
and Career Ready Standards. . . " . . . ,
/ implementation of a plan for monitoring the integration of the Arizona’s
1/S

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math.

Professional Development: This area was scored as approaches. The

College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
narrative describes describe a professional development plan that is Through the Demonstration of Sufficient Progress process the charter
aligned with teacher learning needs. However, the narrative does not holder did not provide evidence of a sustained improvement plan that
describe a comprehensive professional development plan that is includes implementation of a professional development plan that
aligned with teacher learning needs, includes follow-up and monitoring | contributed to increased student growth and proficiency. Rather, the
strategies, focuses on areas of high importance, and supports high charter holder’s evidence demonstrated that the charter holder is at the
quality implementation. The narrative provided did not demonstrate beginning stages of developing a professional development plan based
that the school implemented a professional development plan that on identified teacher learning needs. Professional development is
contributed to increased student growth in Math. usually external and determined without regard to an overall school
plan.
Data: Limited data and analysis of data was provided to demonstrate . . .
. . y . p. Data: The charter holder did not provide data and analysis that
increased student growth in Math on Arizona's College and Career . .
demonstrates improved academic performance based on data
Ready Standards. . .
generated from valid and reliable assessment sources.
1a. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Reading Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . . . . . Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student growth in Reading on Arizona's . . . ” .
1/S provide evidence of a sustained improvement plan that includes

College and Career Ready Standards for Reading.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career

implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
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Acceptable

Ready Standards into instruction in Reading. performance measures and is not collecting data to monitor student

Professional Development: This area was scored as approaches. The growth.

narrative describes describe a professional development plan that is . .

. . . P P p Professional Development: This area was scored as falls far below.
aligned with teacher learning needs. However, the narrative does not . -
. . . . Through the Demonstration of Sufficient Progress process the charter

describe a comprehensive professional development plan that is . . ) . .

. . . . N holder did not provide evidence of a sustained improvement plan that

aligned with teacher learning needs, includes follow-up and monitoring | . . . .

. L . includes implementation of a professional development plan that
strategies, focuses on areas of high importance, and supports high ) . -
o . . . . contributed to increased student growth and proficiency. Rather, the

quality implementation. The narrative provided did not demonstrate , .

. ) charter holder’s evidence demonstrated that the charter holder is at the

that the school implemented a professional development plan that L . .

. . . . beginning stages of developing a professional development plan based

contributed to increased student growth in Reading. > e . . .
on identified teacher learning needs. Professional development is

I . . usually external and determined without regard to an overall school

Data: Limited data and analysis of data was provided to demonstrate lan y &

increased student growth in Reading on Arizona's College and Career plan.

Ready Standards. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.

1b. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the

Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not

Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes

Bottom 25% Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student

Math curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,

to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College

curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.

implementation across the school. The narrative provided did not . .

/S P P Instruction: This area was scored at falls far below. Through the

demonstrate that the school implemented a curriculum that
contributes to increased student growth in Math on Arizona's College
and Career Ready Standards for students in the bottom 25% for Math.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.

Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
However, the narrative does not describe a system that provides for implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a | the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career | comprehensive assessment system based on clearly defined
Ready Standards into instruction in Math for students in the bottom performance measures and is not collecting data to monitor student
25%. growth.
. . Professional Development: This area was scored as falls far below.
Professional Development: This area was scored as approaches. The . -
. . . . . Through the Demonstration of Sufficient Progress process the charter
narrative describes describe a professional development plan that is . . . . .
. . . . holder did not provide evidence of a sustained improvement plan that
aligned with teacher learning needs. However, the narrative does not . . . .
. . . ) includes implementation of a professional development plan that
describe a comprehensive professional development plan that is . . -
. . . . N contributed to increased student growth and proficiency. Rather, the
aligned with teacher learning needs, includes follow-up and monitoring . :
) S . charter holder’s evidence demonstrated that the charter holder is at the
strategies, focuses on areas of high importance, and supports high - . .
o . . . . beginning stages of developing a professional development plan based
quality implementation. Nor did the narrative describe how the system > . . . .
. . on identified teacher learning needs. Professional development is
is adapted to meet the needs of students in the bottom 25%. The . .
. . . . usually external and determined without regard to an overall school
narrative provided did not demonstrate that the school implemented a lan
professional development plan that contributed to increased student pian.
growth in Math for students in the bottom 25%. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
Data: Limited Math data and analysis of data was provided to generated from valid and reliable assessment sources for students in the
demonstrate increased student growth for students in the bottom 25% | bottom 25%.
in Math.
1b. Student Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Median Growth describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Percentile (SGP) including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Bottom 25% Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Reading curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
1/S curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading on Arizona's
College and Career Ready Standards for students in the bottom 25%.

Instruction: This area was scored as approaches. The narrative

alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
describes a system to monitor the integration of Arizona’s College and holder provided evidence of the beginning stages of monitoring and
Career Ready Standards into instruction and evaluate the instructional evaluating standards and instructional practices.
ractices of the teachers evidenced by lesson plan reviews, formal .
P . . v P . Assessment: This area was scored as falls far below. Through the
teacher evaluations, informal classroom observations, standards . . .
. . Demonstration of Sufficient Progress process the charter holder did not
checklists, data review teams, and standards-based assessments. . . . ) .
. . . provide evidence of a sustained improvement plan that includes
However, the narrative does not describe a system that provides for . . " .
. implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The . ;o
. . . . proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a . L .
o . . . R the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career . .
. . L . 3 comprehensive assessment system based on clearly defined
Ready Standards into instruction in Reading for students in the bottom . . .
5% performance measures and is not collecting data to monitor student
' growth.
Professional Development: This area was scored as approaches. The Professional Development: This area was scored as falls far below.
narrative describes describe a professional development plan that is Through the Demonstration of Sufficient Progress process the charter
aligned with teacher learning needs. However, the narrative does not holder did not provide evidence of a sustained improvement plan that
describe a comprehensive professional development plan that is includes implementation of a professional development plan that
aligned with teacher learning needs, includes follow-up and monitoring | contributed to increased student growth and proficiency. Rather, the
strategies, focuses on areas of high importance, and supports high charter holder’s evidence demonstrated that the charter holder is at the
quality implementation. Nor did the narrative describe how the system | beginning stages of developing a professional development plan based
is adapted to meet the needs of students in the bottom 25%.The on identified teacher learning needs. Professional development is
narrative provided did not demonstrate that the school implemented a | usually external and determined without regard to an overall school
professional development plan that contributed to increased student plan.
. . . o
growth in Reading for students in the bottom 25%. Data: The charter holder did not provide data and analysis that
- . . . demonstrates improved academic performance based on data
Data: Limited Reading data and analysis of data was provided to P . . P .
. . generated from valid and reliable assessment sources for students in the
demonstrate increased student growth for students in the bottom 25%
. ; bottom 25%
in Reading.
2a. Percent Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Passing describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Math including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
/s curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of

data review teams. However, the narrative does not describe a system
to implement and revise curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready Standards,
evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not

a fragmented approach that the school uses to create, implement,
evaluate, and revise school curriculum, aligned with Arizona’s College
and Career Ready Standards. The approach lacks cohesiveness or
alignment with other school improvement efforts.
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Acceptable
demonstrate that the school implemented a curriculum that Instruction: This area was scored at falls far below. Through the
contributes to increased student proficiency in Math on Arizona's Demonstration of Sufficient Progress process the charter holder did not
College and Career Ready Standards. provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
Instruction: This area was scored as approaches. The narrative College and Career Ready Standards into instruction. Rather, the charter
describes a system to monitor the integration of Arizona’s College and holder provided evidence of the beginning stages of monitoring and
Career Ready Standards into instruction and evaluate the instructional evaluating standards and instructional practices.
ractices of the teachers evidenced by lesson plan reviews, formal .
P . . Y P . Assessment: This area was scored as falls far below. Through the
teacher evaluations, informal classroom observations, standards . .. .
. . Demonstration of Sufficient Progress process the charter holder did not
checklists, data review teams, and standards-based assessments. . . . > .
. . . provide evidence of a sustained improvement plan that includes
However, the narrative does not describe a system that provides for . . " .
. implementation of a plan for monitoring and documenting student
some analysis and feedback to further develop the system. The .. b
. . . . proficiency. Rather, the charter holder’s evidence demonstrated that
narrative provided did not demonstrate that the school implemented a . . .
o . . . ) the charter holder is at the beginning stages of developing a
plan for monitoring the integration of the Arizona’s College and Career . .
. . L comprehensive assessment system based on clearly defined
Ready Standards into instruction in Math. . . .
performance measures and is not collecting data to monitor student
. . rowth.
Professional Development: This area was scored as approaches. The &
narrative describes describe a professional development plan that is Professional Development: This area was scored as falls far below.
aligned with teacher learning needs. However, the narrative does not Through the Demonstration of Sufficient Progress process the charter
describe a comprehensive professional development plan that is holder did not provide evidence of a sustained improvement plan that
aligned with teacher learning needs, includes follow-up and monitoring | includes implementation of a professional development plan that
strategies, focuses on areas of high importance, and supports high contributed to increased student growth and proficiency. Rather, the
quality implementation. The narrative provided did not demonstrate charter holder’s evidence demonstrated that the charter holder is at the
that the school implemented a professional development plan that beginning stages of developing a professional development plan based
contributed to increased student proficiency in Math. on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
Data: Limited Math data and analysis of data was provided to plan.
demonstrate increased student proficiency. . . .

P y Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.

2a. Percent Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Passing describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Reading /s including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes

Career Ready Standards, evidenced by curriculum alignment,
curriculum maps, pacing guides, instructional material adoptions, and
data review teams. However, the narrative does not describe a system

implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
a fragmented approach that the school uses to create, implement,
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to implement and revise curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready Standards,
evidenced by committee work and clearly defined and measureable
implementation across the school. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading on Arizona's
College and Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading.

Professional Development This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. The narrative provided did not demonstrate
that the school implemented a professional development plan that
contributed to increased student proficiency in Reading.

Data: Limited Reading data and analysis of data was provided to
demonstrate increased student proficiency.

evaluate, and revise school curriculum, aligned with Arizona’s College
and Career Ready Standards. The approach lacks cohesiveness or
alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2b. Composite Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
School describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Comparison including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
(Traditional and Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Small Schools curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
only) data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Math to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. Nor does the narrative describe how
the system is adapted to meet the needs of students with disabilities. . .
v . p. . Instruction: This area was scored at falls far below. Through the
The narrative provided did not demonstrate that the school . - .
. . . . Demonstration of Sufficient Progress process the charter holder did not
implemented a curriculum that contributes to increased student . . . . .
. . e provide evidence of a sustained improvement plan that includes
proficiency to expected performance levels for students with disabilities | . . " . . . ,
in Math as compared to similar schools implementation of a plan for monitoring the integration of the Arizona’s
P ) College and Career Ready Standards into instruction. Rather, the charter
. . . holder provided evidence of the beginning stages of monitoring and
Instruction: This area was scored as approaches. The narrative p . . 8 & . § &
. . . . . , evaluating standards and instructional practices.
describes a system to monitor the integration of Arizona’s College and
/S Career Ready Standards into instruction and evaluate the instructional

practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students and students with disabilities. The narrative
provided did not demonstrate that the school implemented a plan for

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable

monitoring and documenting student proficiency in comparison to usually external and determined without regard to an overall school

expected performance levels in Math for ELL, FRL, and students with plan.

disabilities as compared to similar schools.

Data: The charter holder did not provide data and analysis that

Professional Development: This area was scored as approaches. The demonstrates improved academic performance based on data

narrative describes describe a professional development plan that is generated from valid and reliable assessment sources for all students

aligned with teacher learning needs. However, the narrative does not and students with disabilities.

describe a comprehensive professional development plan that is

aligned with teacher learning needs, includes follow-up and monitoring

strategies, focuses on areas of high importance, and supports high

quality implementation. Nor did the narrative describe how the system

is adapted to meet the needs of FRL students and students with

disabilities. The narrative provided did not demonstrate that the school

implemented a professional development plan that contributed to

increased student proficiency in comparison to expected performance

levels in Math for FRL students and students with disabilities as

compared to similar schools.

Data: Limited data and analysis of data was provided to demonstrate

increased student proficiency in Math to expected performance levels

for FRL, and students with disabilities as compared to similar schools.
2b. Composite Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
School describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Comparison including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
(Traditional and Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Small Schools curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
only) data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Reading to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College

/s curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or

evidenced by committee work and clearly defined and measureable
implementation across the school. Nor does the narrative how the
system is adapted to meet the needs of students with disabilities. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency to
expected performance levels for students with disabilities in Reading as
compared to similar schools.

alignment with other school improvement efforts.

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math for subgroups.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students and students with disabilities. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in comparison to
expected performance levels in Reading for FRL students and students
with disabilities as compared to similar schools.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of FRL students and students with
disabilities. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in comparison to expected performance
levels in Reading for FRL students and students with disabilities as

holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources for all students
and students with disabilities.
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
compared to similar schools.
Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading to expected performance
levels for FRL students and students with disabilities as compared to
similar schools.
2c. Subgroup The narrative provided stated that there are not students requiring ELL | The narrative provided stated that there are not students requiring ELL
Comparison services. services.
(2b. for
Alternative) N/A N/A
ELL
Math
2c. Subgroup The narrative provided stated that there are not students requiring ELL | The narrative provided stated that there are not students requiring ELL
Comparison services. services.
(2b. for
Alternative) N/A N/A
ELL
Reading
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
FRL curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
Math data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
1/S implementation across the school. The narrative provided did not

demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Math on Arizona's
College and Career Ready Standards for FRL students.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math for FRL students

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency on Arizona's College and Career Ready
Standards for FRL students in Math.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of FRL students. The narrative provided
did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in
Math for FRL students.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for FRL students.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
FRL Students curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
Reading data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. The narrative provided did not . .
P . p Instruction: This area was scored at falls far below. Through the
demonstrate that the school implemented a curriculum that . - .
. . L . . . , Demonstration of Sufficient Progress process the charter holder did not
contributes to increased student proficiency in Reading on Arizona's . . . . .
provide evidence of a sustained improvement plan that includes
College and Career Ready Standards for FRL students. . . o . . . )
implementation of a plan for monitoring the integration of the Arizona’s
. . . College and Career Ready Standards into instruction. Rather, the charter
Instruction: This area was scored as approaches. The narrative . . - o
. . . . . , holder provided evidence of the beginning stages of monitoring and
describes a system to monitor the integration of Arizona’s College and . . . .
. . . . . evaluating standards and instructional practices.
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal Assessment: This area was scored as falls far below. Through the
/s teacher evaluations, informal classroom observations, standards Demonstration of Sufficient Progress process the charter holder did not

checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency on Arizona's College and Career Ready
Standards for FRL students in Reading.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
Data: The charter holder did not provide data and analysis that

Professional Development: This area was scored as approaches. The demonstrates improved academic performance based on data

narrative describes describe a professional development plan that is generated from valid and reliable assessment sources.

aligned with teacher learning needs. However, the narrative does not

describe a comprehensive professional development plan that is

aligned with teacher learning needs, includes follow-up and monitoring

strategies, focuses on areas of high importance, and supports high

quality implementation. Nor did the narrative describe how the system

is adapted to meet the needs of FRL students. The narrative provided

did not demonstrate that the school implemented a professional

development plan that contributed to increased student proficiency in

Reading for FRL students.

Data: No data and analysis of data was provided to demonstrate

increased student proficiency in Reading for FRL students.
2c. Subgroup Curriculum: This area was scored as approaches. Through the
Comparison Curriculum: This area was scored as approaches. The narrative Demonstration of Sufficient Progress process the charter holder did not
(2b. for describes a fragmented approach to create and evaluate curriculum, provide evidence of a sustained improvement plan that includes
Alternative) including supplemental curriculum, aligned with Arizona’s College and implementation of a curriculum that contributes to increased student
Students with Career Ready Standards, evidenced by curriculum alignment, growth and proficiency. Rather, the charter holder provided evidence of
disabilities curriculum maps, pacing guides, instructional material adoptions, and a fragmented approach that the school uses to create, implement,

Math data review teams. However, the narrative does not describe a system evaluate, and revise school curriculum, aligned with Arizona’s College

to implement and revise curriculum, including supplemental and Career Ready Standards. The approach lacks cohesiveness or

curriculum, aligned with Arizona’s College and Career Ready Standards, | alignment with other school improvement efforts.

.eV|denced by. committee work and clearly defined and .measure.able Instruction: This area was scored at falls far below. Through the

1/S implementation across the school. Nor does the narrative describe how Demonstration of Sufficient Progress process the charter holder did not

the system is adapted to meet the needs of students with disabilities.
The narrative provided did not demonstrate that the school
implemented a curriculum that contributes to increased student
proficiency in Math on Arizona's College and Career Ready Standards
for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready Standards, evidenced by curriculum
alignment, curriculum maps, pacing guides, instructional material

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

adoptions, committee work, data review teams, and clearly defined and
measureable implementation across the school. However, the narrative
did not describe how the system is adapted to meet the needs of
students with disabilities. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of
the Arizona’s College and Career Ready Standards into instruction in
Math for students with disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring and documenting
increases in student proficiency in Math on Arizona's College and
Career Ready Standards for students with disabilities.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students with disabilities. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Math for students with disabilities.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in math for students with disabilities.

the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources for students with
disabilities.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Comparison describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
(2b. for including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
Alternative) Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
Students with curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
disabilities data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
Reading to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
implementation across the school. Nor does the narrative describe how
the system is adapted to meet the needs of students with disabilities. Instruction: This area was scored at falls far below. Through the
The narrative provided did not demonstrate that the school Demonstration of Sufficient Progress process the charter holder did not
implemented a curriculum that contributes to increased student provide evidence of a sustained improvement plan that includes
proficiency in Reading on Arizona's College and Career Ready Standards | implementation of a plan for monitoring the integration of the Arizona’s
for students with disabilities. College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
Instruction: This area was scored as approaches. The narrative evaluating standards and instructional practices.
describes a system to monitor the integration of Arizona’s College and
/S Career Ready Standards into instruction and evaluate the instructional Assessment: This area was scored as falls far below. Through the

practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading for students with
disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of students with disabilities. The narrative provided did not

Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
demonstrate that the school implemented a plan for monitoring and plan.
documenting increases in student proficiency in Reading on Arizona's
College and Career Ready Standards for students with disabilities. Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
Professional Development: This area was scored as approaches. The generated from valid and reliable assessment sources for students with
narrative describes describe a professional development plan that is disabilities.
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students with disabilities. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Reading for students with disabilities.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading for students with disabilities.
3a. A-F Letter Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as approaches. Through the
Grade State describes a fragmented approach to create and evaluate curriculum, Demonstration of Sufficient Progress process the charter holder did not
Accountability including supplemental curriculum, aligned with Arizona’s College and provide evidence of a sustained improvement plan that includes
System Career Ready Standards, evidenced by curriculum alignment, implementation of a curriculum that contributes to increased student
curriculum maps, pacing guides, instructional material adoptions, and growth and proficiency. Rather, the charter holder provided evidence of
data review teams. However, the narrative does not describe a system a fragmented approach that the school uses to create, implement,
to implement and revise curriculum, including supplemental evaluate, and revise school curriculum, aligned with Arizona’s College
curriculum, aligned with Arizona’s College and Career Ready Standards, | and Career Ready Standards. The approach lacks cohesiveness or
evidenced by committee work and clearly defined and measureable alignment with other school improvement efforts.
1/S implementation across the school. Nor does the narrative describe how

the system is adapted to meet the needs of students with disabilities.
The narrative provided did not demonstrate that the school
implemented a curriculum that contributes to increased student
growth and proficiency in Math and Reading on Arizona's College and
Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional

Instruction: This area was scored at falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as falls far below. Through the
Demonstration of Sufficient Progress process the charter holder did not
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practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
However, the narrative does not describe a system that provides for
some analysis and feedback to further develop the system. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. However,
the narrative did not describe how the system is adapted to meet the
needs of students in the bottom 25%, FRL students and students with
disabilities. The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student growth and proficiency on Arizona's College and Career Ready
Standards for Math and Reading.

Professional Development: This area was scored as approaches. The
narrative describes describe a professional development plan that is
aligned with teacher learning needs. However, the narrative does not
describe a comprehensive professional development plan that is
aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high
quality implementation. Nor did the narrative describe how the system
is adapted to meet the needs of students in the bottom 25%, FRL
students, and students with disabilities. The narrative provided did not
demonstrate that the school implemented a professional development
plan that contributed to increased student growth and proficiency in
Math and Reading.

Data: Limited data was provided to demonstrate increased growth and
proficiency in Math and Reading.

provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder’s evidence demonstrated that
the charter holder is at the beginning stages of developing a
comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student
growth.

Professional Development: This area was scored as falls far below.
Through the Demonstration of Sufficient Progress process the charter
holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan that
contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the
beginning stages of developing a professional development plan based
on identified teacher learning needs. Professional development is
usually external and determined without regard to an overall school
plan.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
4a. Graduation Graduation Rate: This area was scored as approaches. The narrative Graduation Rate: This area was scored as approaches. Through the
describes strategies that include individual student plans for academic Demonstration of Sufficient Progress process the charter holder did not
and career success which are monitored, reviewed and updated provide evidence of a sustained improvement plan that includes
annually and/or highly effective practices the school uses for addressing | increasing the percent of entering ninth graders who graduate from high
/s early academic difficulty. However, the narrative does not describe school in four years. While the charter holder’s evidence demonstrated

strategies the school uses to ensure students in grades 9-12 graduate
on time.

Data: Limited data and analysis was provided to demonstrate success in
ensuring students graduate on time.

that the charter holder has implemented strategies to ensure students
in grades 9-12 graduate on time.

Data: the school did not present data that demonstrates success in
ensuring students graduate on time.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: PACE Preparatory Academy
School Name: PACE Preparatory Academy Required for: Renewal

Site Visit Date: April 24, 2014

| Document Na;ell_dentificatio‘n
" AIMS Diagnostic FFB/A

AIMS Math Prep enrollment log

|
|

Evaluation Criteria Area: Curriculum

Intended Purpose and Discussion Outcome

Charter holder indicated the intended purpose of the document was to demonstrate: process for creating/édopti_ng
curriculum,

ASBCS staff: list of students that did not pass AIMS Math and list of courses students were enrolled in, AIMS Math
Prep enrollment log demonstrates implementation of a course to meet an identified need

A copy of this document was not taken because: contains student identifying information, demonstrates the
beginning stages of a process for evaluating and revising curriculum

Staff Meeting Minutes

Charter holder indicated the intended purpose of the document was to demonstrate:

ASBCS staff: December 12, 2013 Item #1 AIMS Report — review results, action plan;
August 5, 2013 — curriculum notes and updates, math courses done indicated in notes, alignment crosswalk

A copy of this document was taken because: documents that curriculum is addressed at teacher meetings,
documents the beginning stages of a process for evaluating and revising curriculum

PACE Preparatory Academy High

School Graduation Requirements |

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementing
curriculum

ASBCS staff: identifies credits required for graduation and AIMS results, to identify students need to be completed for
graduation,

A copy of this document was taken because: documents strategies for implementing curriculum
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Student Progress Report

Course Tracking Report

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementing
curriculum

ASBCS staff: identify by color code the student’s progress as well as number of lessons finished and completed during
the day and reassigned lessons, as well as time spent on each of the components, as well as number of lessons
needed to complete the course and number of lessons passed

Course tracking report is previous version of system before electronic system was implemented

A copy of this document was taken because: documents strategies for implementing curriculum

PACE Academy current activity
report

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementing
curriculum

ASBCS staff: color coded to reflect numbers of lessons completed during the day to ensure that students are
completing the appropriate number of lessons

A copy of this document was taken because: demonstrates strategies for implementing curriculum and ensuring
student pacing

Zero Tolerance Contract
Student Action Plan and Goal
Sheet

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementation of
curriculum

ASBCS staff: contract for students not completing sufficient number of lessons or making progress, and sets an
established pace for the student, and expectation for lessons to be completed on a daily basis

A copy of this document was taken because: documents implementation of curriculum and follow-up regarding
student pacing of lesson completion
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Friday School Sign In/Out

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementation of
curriculum

ASBCS staff: students identified for additional tutoring, logs time in and time out

For students required to attend mandatory tutoring based on pacing of completed lessons, includes student in the
bottom 25%

A copy of this document was taken because: documents implementation of curriculum and follow-up regarding
student pacing of lesson completion, adapting strategies to meet the needs of students in the bottom 25%

Hours Tracked

Charter holder indicated the intended purpose of the document was to demonstrate: process for implementation of
curriculum

ASBCS staff: system used for tracking progress lessons based on hourly work

A copy of this document was taken because: documents implementation of curriculum and monitoring student
pacing of lesson completion

Curriculum Snapshot of
Alignment

Charter holder indicated the intended purpose of the document was to demonstrate: alignment of curriculum to
AZCCRS

ASBCS staff: ELA and Math curriculum snapshots include course, identified standard, and lesson activity

A copy of this document was taken because: demonstrates alignment of curriculum to AZCCRS
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Student Progress reports

Charter holder indicated the intended purpose of the document was to demonstrate: adapting the system to meet
the needs of students in bottom 25%

ASBCS staff: mastery attempts identifies students are reassigned lessons for students in the bottom 25%, identifies

for school that lesson needs to be reassigned or accepted to identify intervention needed for students in the bottom
25%

A copy of this document was taken because: demonstrate adapting strategies to meet the needs of students in
bottom 25%

Staff meeting minutes — Data
Review Team

March 20, 2014 and notes

Charter holder indicated the intended purpose of the document was to demonstrate: adapting the system to meet
the needs of students in the bottom 25%

ASBCS staff: item 3 Merry Math Notes — students cannot progress without showing notes taking during lesson if they
do not pass test, and minutes summarizing expectation

A copy of this document was taken because: demonstrate adapting strategies to meet the needs of students in the
bottom 25%

Staff meeting minutes — Data
Review Team

March 20, 2014 and minutes
October 3, 2013 -
December 12, 2013

Charter holder indicated the intended purpose of the document was to demonstrate: adapting the system to meet
the needs of students in the bottom 25%

ASBCSs staff: item 3 Merry Math Notes — students cannot progress without showing notes taking during lesson if they
do not pass test, and minutes summarizing expectation
Minutes also identify data review team discussion of student data

October 3, 2013 — identifies discussion of A+ math data

December 12, 2013 - identifies discussion of AIMS results with the data artifacts discussed

A copy of this document was taken because: demonstrate adapting strategies to meet the needs of students in the
bottom 25%
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Staff meeting minutes — Data
Review Team

March 20, 2014 and minutes
October 3, 2013 -
December 12, 2013

l

October 3, 2013 — identifies discussion of A+ math data

December 12, 2013 — identifies discussion of AIMS results with the data artifacts discussed

Charter holder indicated the intended purpose of the document was to demonstrate: data review team meetings
ASBCS staff: item 3 Merry Math Notes — students cannot progress without showing notes taking during lesson if they
do not pass test, and minutes summarizing expectation

Minutes also identify data review team discussion of student data

A copy of this document was taken because: demonstrate data review team meetings

Modified lessons for SPED
students and students in the
bottom 25%

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adapted to meet i
the needs of students with disabilities and students in bottom 25%

ASBCS staff: lesson materials demonstrate that the school is modifying lessons based on needs and identification of
students in subgroups

A copy of this document was taken because: demonstrate curriculum adapted to meet the needs of students with
disabilities and students in bottom 25%
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: PACE Preparatory Academy
School Name: PACE Preparatory Academy Required for: Renewal

Site Visit Date: April 24, 2014

‘Document Nan_'\e/Identification_

Email: curriculum changes

Evaluation Criteria Area: Instruction

Intended Purpose and Discussion Qutcome

Charter holder indicated the intended purpose of the document was to demonstrate: monitori_ng the implementation
of the standards into instruction

ASBCS staff: states that all curricular changes must be approved by curriculum director

A copy of this document was taken because: example of monitoring the implementation of the standards into
curriculum

PACE Academy Observation Tool

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring the implementation
of the standards into instruction

ASBCS staff: based on multiple observation, documents evaluation of teacher based on a rubric and identifies areas
of refinement for teacher, rubric identifies criteria and standards as an areas of evaluation,

A copy of this document was taken because: demonstrates strategies for monitoring the implementation of the
standards into instruction

Page 1 of 2






 PACE Academy Observation Tool

Charter holder indicated the intended purpose of the document was to demonstrate: evaluating the instructional
practices of teachers

ASBCS staff: demonstrates evaluation of instructional practices of teachers including communication with students,
questioning and discussion techniques, engaging students in learning using assessments and instruction, areas of
refinement are identified for areas of growth and teacher learning needs

A copy of this document was taken because: example of strategies for evaluating the instructional practices of
teachers

Email: Parking Pass/ Powerful
Writing Strategies For All
|

| Students Grade 6-12/ March 24,
2014

Charter holder indicated the intended purpose of the document was to demonstrate: follow-up based on teacher
observation

ASBCS staff: follow-up to areas identified in teacher observation

A copy of this document was taken because: example of follow-up to areas identified in teacher observation

Email: my newsletter portion

Charter holder indicated the intended purpose of the document was to demonstrate: follow-up based on teacher
observation

ASBCS staff: newsletter submission proofed with guidance regarding corrections, provided to teacher as feedback to
newsletter submission from teacher

A copy of this document was taken because: evidence of a strategy used to provide feedback
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: PACE Preparatory Academy
School Name: PACE Preparatory Academy Required for: Renewal

Site Visit Date: April 24, 2014

I D_o_c;n_ent_Name/Identification_

Student Proér_ess R_ebo-rt_

Evaluation Criteria Area: Assessment

Intended Purpose and Discussion Outcome

Charter holder indicated the intended ;ur;;)s_e of the document was to demonstrate: progress monitoring and
benchmark assessment

ASBCS staff: progress monitoring within lessons as well as a benchmarking by pre-test and post-test within A+
assessment align with curriculum — assessments are embedded into A+ system

A copy of this document was taken because: example of progress monitoring and benchmark assessment

Data Review Team Minutes
December 12, 2013

Charter holder indicated the intended purpose of the document was to demonstrate: data review teams

ASBCS staff: December 12, 2013 - Item #1 AIMS Report — review results, action plan

A copy of this document was taken because: evidence of date on which data was reviewed

Email: Galileo Questions

Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan

ASBCS staff:
Surveys and survey results based on feedback from teachers to identify assessments to be administered

Creating and revising assessment plan based on teacher feedback

A copy of this document was taken because: creation and revision of assessment plan

Page 1 of2






Minutes July 9, 2013

Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan schedule

ASBCS staff: provides assessment plan dates

A copy of this document was taken because: demonstrate assessment dates for Galileo

Camp Verde SP 14 Reading and
Writing

Prescott Valley SP 14 Reading
and Writing

Charter holder indicated the intended purpose of the document was to demonstrate: example of data anlaysis

ASBCS staff: analysis to identify bottom 25%, and students are placed in remediation classes for the following fall

A copy of this document was taken because: example of data analysis, beginning stages of data analysis
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: PACE Preparatory Academy Required for: Renewal
School Name: PACE Preparatory Academy Evaluation Criteria Area: Professional Development

Site Visit Date: April 24, 2014

Docu_mentT\lame/IdeFification

Professional Dévelopment_
Calendar beginning February 28,
2014

What is a professional learning
community?

Intended Pur;;o; and Discussion Outcome

Charter holder indicated the intended purpose of the document was to demonstrate: implemen;ca_t_ic;h ofa
professional development plan

ASBCS staff: indicates dates of PD sessions, expectations of professional development, and professional learning
community

A copy of this document was taken because: demonstrates beginning implementation of a professional development
plan

3-2-1 Strategy Reflection

Professional Development
Feedback Form

Charter holder indicated the intended purpose of the document was to demonstrate: a process for supporting
implementation of strategies

ASBCS staff: 3-2-1 identifies process used after 2/10/14 professional development to identify how teacher will
implement strategies learned in professional development

PD Feedback form allows teachers to provide feedback on the professional development provided and identify
additional support needed to implement professional development.

A copy of this document was taken because: a beginning process for supporting implementation of strategies

Page 1 of 3






Scheduled Future PD Sessions Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan

ASBCS staff: Planned PD for June 16-17, 2014

A copy of this document was not taken because: professional development scheduled for future dates

Staff Meeting Minutes Charter holder indicated the intended purpose of the document was to demonstrate: professional development
March 20, 2014 based on identified need

ASBCS staff: professional development on sustained silent reading program, identified as area of high need based on
observed student reading skills

| Acopy of this document was taken because: example of professional development based on identified as high need,
| beginning stages of a professional development plan

Staff Meeting Agendas Charter holder indicated the intended purpose of the document was to demonstrate: professional development
based on areas of high need

Presentation materials for
February 7, 2014

ASBCS staff:

October 3, 2013 — Cottonwood Postvention Training based on high need based on incident
February 27, 2014 Google Drive — identified as high need based on required teacher usage of tools

January 23, 2014 Google Apps — identified as high need based on implementation of Google Apps as instructional tool
to be used by students

A copy of this document was taken because: examples of professional development based on identified areas of high
need, beginning stages of a professional development plan

SNEEE ..
Page 2 of 3 Darter S






‘ Presentation materials for Charter holder indicated the intended purpose of the document was to demonstrate: evidence of professional
| Professional Development development provided
" session on February 27,2014 — |

ASBCS staff: Presentation materials for Professional Development session on February 27, 2014 — Close Reading

which identifies through AIMS data why the PD is being provided, and provides teachers with the opportunity to
practice instructional strategies.

Google Drive presentation materials

A copy of this document was taken because: example of professional development that was provided, beginning
stages of a professional development plan
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: PACE Preparatory Academy
School Name: PACE Preparatory Academy Required for: Renewal

Site Visit Date: April 24, 2014

| Document Name/ldentiﬁ_caﬁon

Progress_Tracking Report

Evaluation Criteria Area: Graduation
intended Purpose and Discussion Outcome

Charter holder indicated the intended purpose_of the document was to demonstrate:_system for ensuring students
graduate on time

ASBCS staff: form tracking students credits completed, and credits needed for graduation, provided to students

A copy of this document was taken because: demonstrates strategy to ensure students graduate on time

Grad Book

Charter holder indicated the intended purpose of the document was to demonstrate: system for ensuring students
graduate on time

ASBCS staff: selected copies of student graduation sheets that are monitored and track student completion of credits
toward graduation

A copy of this document was taken because: demonstrates a strategy to ensure students graduate on time

Old Messages

Charter holder indicated the intended purpose of the document was to demonstrate: system for ensuring students
graduate on time

ASBCS staff: message log between teachers and students that identifies messages graduation meetings as evidence
of the graduation meetings intended to ensure that students graduate on time

A copy of this document was taken because: demonstrates a strategy to ensure students graduate on time
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DEMONSTRATION OF SUFFICIENT PROGRESS REPORT

PACE PREPARATORY ACADEMY (80437)
PRESCOTT VALLEY CAMPUS

CURRICULUM

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure « Define factors of influence improvement
improvement?

Objective: Implement a curriculum that contributes to increased student growth in math and
reading (1a).

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Increase student achievement growth in math and reading as measured by the Arizona
AIMS Assessments and the Academy’s internal assessment programs (i.e., Galileo).

Improvement is measured by increasing student academic growth in math and reading, curriculum
alignment, curriculum maps, instructional material adoptions, and data review teams.

Arizona’s Growth Model: The Arizona State Board of Education adopted the Arizona Growth Model,
based on the Student Growth Percentile Methodology first used in Colorado. This method provides an
effective way of measuring norm-referenced student growth. A student growth percentile (SGP)
calculates a student’s progress in comparison to his or her academic peers—students with similar
performance on previous assessments. Each individual student’s growth in assessment results is ranked
against the growth for all students with the same test result on the baseline assessment. A student with
an SGP of 50 demonstrated higher growth than at least half of his academic peers across the state with
similar performance. A school median SGP of 50 indicates that at least half of the students in the school
showed more growth than at least half of their academic peers with similar performance across the state.

 Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure « Define factors of influence improvement
improvement?

PACE Preparatory Academy — Prescott Valley utilizes an individualized approach to learning. This
means that students work at their own level of understanding, regardless of their age or grade. Based on
the student's initial evaluation, the Academy’s instructional team creates an individualized academic
program for each student. This program is designed to help strengthen weak areas while allowing
students to earn the credits needed to graduate and gain the skills necessary to be successful in life.





Because each student enters the Academy with different skills, the Academy does not utilize a
traditional instructional approach where everyone is learning the same lesson at the same time. The
model allows the student who has difficulty learning to work at a pace that is more in tune with their
individual learning capability and with less pressure. That student is allowed to spend more time on a
particular subject, in order that the student’s engagement is maximized.

As part of the Academy’s improvement process, the leadership team adopted two primary instructional
programs to ensure alignment to standards and flexibility to meet individual student needs. In 2011,
PACE Preparatory Academy adopted the A+LS content delivery system and the Galileo assessment and
content recovery program. Both programs have well-documented standards alignment and curriculum
mapping reports. The Academy’s data review teams meet twice monthly to review student progress,
identify students who may be at-risk of falling behind, and developing intervention groups with
additional academic support.

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy appointed a new leadership team in 2008 and eventually reorganized the
executive leadership. That same year, a Performance Management Plan (PMP) was developed and
implemented. The Academy’s Math and Reading Performance Management Plan addresses four key
strategies identified by the ASBCS PMP model: (1) Provide and implement a mathematics and reading
curriculum that improves student achievement; (2) develop and implement a plan for monitoring the
integration of the Arizona Academic Standards for Mathematics and Reading (ELA) into instruction; (3)
develop and implement a plan for monitoring and documenting student proficiency in mathematics and
reading; and (4) develop and implement a professional development plan that supports effective
implementation of the mathematics and reading curriculum.

Overview of the Academy’s internal processes to create, implement, and evaluate core curricula in
math and reading.

Transitioning from the Arizona Math and Reading Standards to the new Common Core Math and
English Language Arts Standards (now referred as CCRS) has been a priority of the school’s leadership
and an essential component of its Performance Management Plan. PACE Preparatory Academy uses an
online content delivery system, A+LS as its core content provider. In addition, the Academy recently
replaced its use of Study Island with the Galileo program to better measure student understanding of the
Arizona Math and ELA Standards and to provide supplemental instruction in those strands and
performance outcomes requiring additional instruction.

Both resources are aligned to the Arizona Math and Reading Standards and Common Core Math and
ELA Standards (CCRS). PACE Preparatory Academy adopted a “crosswalk” policy in 2010 in order to
better monitor the integration of the Arizona Math and Reading Standards into instruction. This policy
requires vendors to demonstrate and document standards alignment before the Academy will approve
the adoption of new instructional materials. Because most content delivery systems are not dependent on
teacher-created lesson, it is imperative that our instructional staff can verify each lesson is aligned to the
Arizona Standards and that lessons can be easily referenced in the event student remediation is required.





A Sustained Silent Reading (SSR) program was implemented in an effort to increase students’ reading
comprehension and basic literacy skills. After an initial reading interest survey, students select a book
from a pre-approved list of leveled reading materials. Each Tuesday and Thursday students are required
to read in silently for a minimum of 20 minutes. Short follow-up writing assignments are required and
serve as informal assessments of student progress.

The Academy’s math and language arts instructors, tutors and instructional assistants received training
on the administration and interpretation of Galileo’s diagnostic and benchmark assessments and reports.
When a student is enrolled in the school for the first time, he/she is given a math and reading
baseline/diagnostic assessment. Results of the baseline/diagnostic assessments are used to place students
in the appropriate math and reading course (ELA) in order to optimize students’ ability to succeed
academically.

Periodic benchmark assessments are administered throughout the school year to measure and monitor
student progress towards demonstrating proficiency of math and reading content standards. Figure 1 is a
sample screen shot of a student’s benchmark tracking for math and reading. This information is used by
the classroom teacher and data review team when making decisions about an individual student’s
curriculum and learning plan.

Figure 1

(2013-2014 \\‘

E Developmental Level : e
B Benchmark Test Name Date Score Percentage sy Percentile Rank Percentile Rank

AZ CC-M09: HS Algebra [Low Risk

2013-14 ATI AZ CC Math HS Algebra I CBAS #2 01/09/2014 16/ 45 36 % 1425 (Ms) 24.48 VIS B

2013-14 ATI AZ CC Math HS Algebra I CBAS #1 08/21/2013 9/ 45 20 % 1338 (FFB) 1 ST s

AZ CC-M10: HS Geometry [lLow Risk
25 so 75 100

2013-14 ATI AZ CC Math HS Geometry CBAS #2 01/07/2014 15/ 45 33 % 1414 (As) 15.09

2013-14 ATI AZ CC Math HS Geometry CBAS #1 08/21/2013 16/ 45 36 % 1413 (Ms) 17.85 PN

AZ CC-R11: 11th Grade ELA ¥ Minimal Risk
25 so 75 100

2013-14 ATI AZ CC Reading 11 Gr. CBAS #2 01/09/2014 17 /45 38 % 1492 (Ms) 11.78

2013-14 ATI AZ CC Reading 11 Gr. CBAS #1 08/22/2013 13/ 45 29 % 1449 (Ms) 4.07 =

AZ CC-W11: 11th Grade Writing [lLow Risk

2013-14 ATI AZ CC Writing 11 Gr. CBAS #2 01/07/2014 17/35 49 % 1539 (Ms) 29.07

PACE Preparatory Academy began tracking individual student progress by math/reading strand® and
content cluster in the Fall of 2010. Each student’s A+LS and Galileo profile tracks and reports their
progress toward meeting the Arizona Math and Reading (ELA) Standards. In order to monitor the
integration and effectiveness of the Arizona Math and Reading (ELA) Standards into the content
delivery system, the instructional team reviews student and course level data twice monthly. These
reviews examine the math and reading strands and performance objectives that are presented within each
lesson and documents student progress towards proficiency. As a result of these regular reviews,

! The terms Strand and Performance Obijectives are used in the original PMP document. It should be noted that these terms
are now replaced with Conceptual Categories, Domain, and Cluster when referencing the CCRS.





students who may be underperforming are placed on a “watch list” and are assigned to an instructor for
individualized assistance. As a result, students may receive additional instruction, one-to-one tutoring, or
receive targeted assistance for specific skills or performance objectives that have not be previously
mastered.

Revisions to the math and reading curricula are done collaboratively each month during the data review
team meetings. A revision to any students’ instructional plan is guided by staff input, pre/post-test
assessment data and other performance data provided by the A+LS and Galileo systems.

Prior to the beginning of each new school year, all instructional staff members participate in an annual
review of student math and reading assessment data and make recommendations for individualized
revisions to instructional plans. This annual data review includes artifacts such as prior academic
records, A+LS and Galileo summary reports, Student Report for AIMS Math and Reading assessment
and other available resources.

At the start of each new school year, all instructional staff, tutors and assistants receive a refresher
workshop on the Arizona Academic Standards (CCRS). Included in the training is a module on reading,
understanding and interpreting student assessment reports (AIMS, A+LS, and Galileo).

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy’s Prescott Valley campus maintained 3 of the 6 improved Academic
Dashboard Measures in the Proficiency category (Indicator 2). The remaining 3 measures: percent
passing math, composite school comparison and subgroup FRL decreased primarily as a result of the
reclassification of the Prescott Valley campus from a “Small High School” to a “Traditional High
School”. This reclassification removed the pooling of three year’s data for the reading and math
measures, changed the comparison group from other small schools to traditional schools, and
contributed to a drop in the State’s Accountability letter grade.

In SY 2012, the ASBCS identified 2 of the 16 measures as not meeting the Board’s requirement for
meeting sufficient academic achievement (8 of the 16 measures received a rating of “NR”). Based on the
implementation, revision, and implementation of the curriculum described above, the Prescott Valley
campus improved all reading measures and received slightly lower math points (due partially to the
reclassification).

In both the 2012 and 2013 school-years, the Academy’s Prescott Valley campus has received ratings of
“NR” in both math and reading for Indicator 1a — Growth (SGP). During the ASBCS’s site visit in the
summer of 2013, staff reviewed the Academy’s DSP document and artifacts and determined the
Academy had met the Board’s demonstration of sufficient progress.

Revisiting the AIMS assessment data for math and reading, the Prescott Valley campus has maintained
sufficient academic achievement for Indicator 1a — Growth (SGP). The method used to make this
determination was to analyze the Math and Reading AIMS assessment scores for students assessed two
(2) or more times during their enrollment at the Prescott Valley campus. Based on Tables 1 and 2 (page
6), the Academy’s Prescott Valley campus demonstrated that 72.7% of students taking the AIMS Math





assessment two or more times improved their overall raw score; and 100% of students taking the AIMS
Reading assessment two or more times improved their overall raw score.

Current Galileo benchmark assessment data indicates 53.9% of students are on course to master the
Reading (ELA) standards at their grade-level; 23.8% have a low risk of not meeting their targets by the
Spring 2014 benchmark assessment (Chart 1, page 7). In both the Algebra and Geometry content areas,
13.7% of students are on course to master the Mathematics standards, 22.5% have a low risk and 63.8%
a moderate risk of not meeting their targets by the Spring 2014 benchmark assessment (Chart 1, page 7).

Summary of improvement efforts to provide and implement a curriculum that improves student math
and reading achievement.

1. PACE Preparatory Academy reviewed and compared the current mathematics and reading
curriculum (A+LS) and supplemental instructional resources (Galileo) for grades 9-12 to ensure
alignment and completeness to Arizona’s Academic and Common Core Standards.

2. PACE Preparatory has trained all mathematics instructors, tutors and instructional assistants on
the interpretation and use of A+LS and Galileo diagnostic and benchmark assessment reports
(Table 3, page 8).

3. PACE Preparatory Academy has implemented and integrated the Galileo supplemental math
program into the regular math program to ensure individual student learning deficiencies are
identified and addressed.

4. PACE Preparatory Academy has implemented an AIMS Readiness program (Galileo) for all
students who have not met the proficiency standards as evidenced on the AIMS.





INDICATOR 1A - GROWTH (SGP)
DATA TABLES

Table 1: Prescott Valley Campus AIMS Math Scores (SGP)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS MATH SCORES OVER 8 TESTING CYCLES (GROWTH])

SP10 Math | FA10 Math | SP11Math | FA11 Math | SP12 Math | FA12 Math | SP13 Math [FA13 Math

475

[ as0 | a7 [ 415 [ 436






Table 2: Prescott Valley Campus AIMS Reading Scores (SGP)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS READING SCORES OVER 8 TESTING CYCLES (GROWTH)

SP10 Read | FA10Read | SP11Read | FA11Read | 5P12 Read | FA12Read | SP13 Read | FA13 Read
| 63 | | [ [ 708 |
| es |

[ 6a7 | | 736
| 648 | 700 |

|65 | 673 | | | | 680 |

(662 | | 730 |

Chart 1: Prescott Valley Campus Galileo Benchmark Risk Assessments (SGP)

SY 2013/14 BENCHMARK DATA (2 OF 3 ASSESSMENT CYCLES)
PRESCOTT VALLEY CAMPUS

70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

On Course Low Risk Moderate Risk High Risk

® Reading Algebra B Geomefry






Table 3: Prescott VValley Campus Galileo Sample Benchmark Report (SGP)

Student names have been removed for privacy purposes (FERPA)

@

Benchmark Summary Report

@

School:  Prescott Valley

Class:

11th

2013-14 ATI AZ CC
Reading 11 Gr. CBAS #1

Possible Scores: 1328 to

2013-14 ATI AZ CC
Reading 11 Gr. CBAS #2

Possible Scores: 1320 to

Studont 1006 1903 Risk Assessment
Avg DL:1503 |Avg DL:1452
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* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure « Define factors of influence improvement
improvement?

Objective: Implement a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in math and reading (1b).

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Increase student achievement growth in the lowest 25% of students in math and reading
as measured by the Arizona AIMS Assessments.

Improvement is measured by increasing student academic growth in math and reading, curriculum
alignment, curriculum maps, instructional material adoptions, and data review teams.

Arizona’s Growth Model: The Arizona State Board of Education adopted the Arizona Growth Model,
based on the Student Growth Percentile Methodology first used in Colorado. This method provides an
effective way of measuring norm-referenced student growth. A student growth percentile (SGP)
calculates a student’s progress in comparison to his or her academic peers—students with similar
performance on previous assessments. Each individual student’s growth in assessment results is ranked
against the growth for all students with the same test result on the baseline assessment. A student with
an SGP of 50 demonstrated higher growth than at least half of his academic peers across the state with
similar performance. A school median SGP of 50 indicates that at least half of the students in the school
showed more growth than at least half of their academic peers with similar performance across the state.

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy — Prescott Valley utilizes an individualized approach to learning. This
means that students work at their own level of understanding, regardless of their age or grade. Based on
the student's initial evaluation, the Academy’s instructional team creates an individualized academic
program for each student. This program is designed to help strengthen weak areas while allowing
students to earn the credits needed to graduate and gain the skills necessary to be successful in life.

Because each student enters the Academy with different skills, the Academy does not utilize a
traditional instructional approach where everyone is learning the same lesson at the same time. Our
model allows the student who has difficulty learning to work at a pace that is more in tune with their
individual learning capability and with less pressure. That student is allowed to spend more time on a
particular subject, in order that the student’s engagement is maximized.





As part of the Academy’s improvement process, the leadership team adopted two primary instructional
programs to ensure alignment to standards and flexibility to meet individual student needs. In 2011,
PACE Preparatory Academy adopted the A+LS content delivery system and the Galileo assessment and
content recovery program. Both programs have well-documented standards alignment and curriculum
mapping reports. The Academy’s data review team meets twice monthly to review student progress,
identify students who may be at-risk of falling behind, and developing intervention groups with
additional academic support. An essential intervention group is comprised of students scoring at the
bottom 25% of the AIMS Math and Reading assessments. In Figure 2, students in the bottom 25% are
monitored by content area, standard and objective.

Figure 2

Class Development Profile Grid Report

Class 12th
Test 2013-14 ATI AZ CC Math HS Algebra I CBAS #2 / / / / / / / / / / /

L
RN
RS

RL

Learned
Ready Now
Ready Soon

Ready Later

Standards

AZ-HS.N-Q.A.1.Use units as a way to understand problems and RL RL RL L RL RL RL RL L L RL
to guide the solution of multi-step problems; choose and
interpret units consistently in formulas; choose and interpret the
scale and the origin in graphs and data displays. [From cluster:
Reason quantitatively and use units to solve problems]

AZ-HS.N-Q.A.2. Define appropriate quantities for the purpose of RL RL RL L L RL RL RL L RL RL
descriptive modeling. [From cluster: Reason quantitatively and
use units to solve problems]

AZ-HS.N-Q.A.3. Choose a level of accuracy appropriate to L RL RL L L RL L RL RL RL RL
limitations on measurement when reporting quantities. [From
cluster: Reason quantitatively and use units to solve problems]

AZ-HS.A-SSE.A.1. Interpret expressions that represent a RL RL RL L RL RL RL RL RL RL RL
quantity in terms of its context. [From cluster: Interpret the
structure of expressions]

AZ-HS.A-SSE.A.2. Use the structure of an expression to identify RL L RL RL RL RL RL RL L L RL
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* Define Objectives

Students are placed in A+LS math and reading courses according to their academic level based on
historical data collected from AIMS assessments, Galileo assessments, unit pre/post-test assessments
and teach/data review team recommendations. All A+LS and Galileo courses are aligned to the CCRS.

However, the scope, sequence and pacing of content are individualized to meet the specific needs of the
student. Students scoring at the bottom 25% of the AIMS Math and Reading assessments are provided
individualized math and reading tutoring and remediation on Fridays (PACE is a 4-day/week school). In
addition, a full-time paraprofessional dedicated exclusively to math support was added to assist
struggling students; and students receive additional AIMS math preparation support via the Galileo
AIMS preparation program.
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Intervention Alerts (Figure 3) are generated for all students in the bottom 25%. This report allows the
classroom teacher and data review team to closely monitor the progress of each student and make timely
adjustments to each student’s curriculum.

Figure 3

District: PACE Preparatory Academy, Inc.

(_’. Intervention Alert 1;Eli:t';;u:d: Igrnels?.co;:I‘:E‘lufa‘IIIn:_",.r

Class: none

[» Click to return to previous page

v Student took test.
— Student did not take test.
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% of Students Meeting Standard

RN Ready Now. (60.00 %) =
XY Ready soon. (40.00 %) E o
UM Ready Later. (0.00 %) 2 o
E £
= <
Demonstrated Mastery Of Learning Standards
2012-14 ATI AZ CC Reading 11 Gr. CBAS #2
AZ-RL.11.1 Key Ideas and Details: Cite strong and thorough textual
I:‘ evidence to support analysis of what the text says explicitly as well 5 N . 0.00%

as inferences drawn from the text, including determining where the
text leaves matters uncertzin.

AZ-RL.11.2 Key Ideas and Details: Determine two or more themes
or central ideas of a text and analyze their development over the
course of the text, including how they interact and build on ona 3 -— - - - RM 100.00% | 1 | 100.00%
another to produce a complex account; provide an abjective
summary of the text.

AZ-RL.11.3 Key Ideas and Details: Analyze the impact of the I I I
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In both the 2012 and 2013 school-years, the Academy’s Prescott Valley campus has received ratings of
“NR” in both math and reading for Indicator 1b — Growth (SGP Bottom 25%). During the ASBCS’s site
visit in the summer of 2013, staff reviewed the Academy’s DSP document and artifacts and determined
the Academy had met the Board’s demonstration of sufficient progress. Revisiting the AIMS assessment
data for students scoring at the bottom 25% in math and reading, the Prescott Valley campus had
maintained sufficient academic achievement for Indicator 1b — Growth (SGP Bottom 25%). The method
used to make this determination was to analyze the Math and Reading AIMS assessment scores for
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students in the bottom quartile and assessed two (2) or more times during their enrollment at the Prescott
Valley campus. Based on Tables 4 and 5 (page 14), the Academy’s Prescott Valley campus
demonstrated that 81.8% of students (9 out of 11) taking the AIMS Math assessment two or more times
improved their overall raw score; and 100% of students (2 out of 2) taking the AIMS Reading
assessment two or more times improved their overall raw score.

Objective: Implement a curriculum that contributes to increased student proficiency in math (2a).

Improvement is measured by increasing student proficiency in math, curriculum alignment, curriculum
maps, instructional material adoptions, and data review teams.

PACE Preparatory Academy — Prescott Valley utilizes an individualized approach to learning. Based on
the student's initial evaluation, the Academy’s instructional team creates an individualized math program
for each student. This program is designed to help strengthen weak areas while allowing students to earn
the credits needed to graduate and gain the skills necessary to be successful in life.

Several factors may influence a student’s placement in the math program and measurable growth leading
to proficiency. One significant factor is the current level of math readiness when students enroll in the
Academy. Comparison analysis allows the ASBCS to judge how students are performing in a charter
school compared to how students would be expected to perform based on the performance of similar
student populations across the state. For each charter school, a comparative analysis is carried out by
creating a “composite” school. The composite school is created by matching and aggregating student-
level data for students statewide with similar characteristics. The difference between the school’s actual
proficiency rate and the school’s expected proficiency rate, given the characteristics of the school’s
student population, are compared.

Although labeled as a “Traditional High School”, school data reflects a more at-risk student population
with a high percentage of students testing one or more years below grade level expectations. (Chart 2,
page 15). For example, last year’s tenth-grade students (Cohort 2015) took the AIMS Math assessment
for the first time. Of those students, only 27.2% passed the math portion of the AIMS and 72.8% did not
meet the proficiency standard. In the Fall of 2013, 40% of the students in Cohort 2015 had passed the
math portion of the AIMS after two assessment cycles. Data for the Spring 2014 cycle is not available at
the time of this report. Nonetheless, this data demonstrates that our first-time enrollees underperform
when compared to other “Traditional High Schools” but do demonstrate an increase in the rate of
proficiency in the second cycle. Unfortunately, those second and third years’ gains are no longer pooled
or considered when making Composite School Comparisons.

Additionally, In SY 2012, the Academy was labeled as a “Small High School” and benefited from the
three-years pooling of student academic performance data. Unfortunately, while the Academy did not
experience a drastic increase in enrollment, the ADE’s reclassification of “Small High Schools™ forced
the Academy into the “Traditional High School” cohort and no longer uses pooled data when making
assumptions about its academic performance.

Implementation of a curriculum that contributes to increased student proficiency in math and

reading for students in the English Language Learner (ELL), Free & Reduced Lunch Program
(FRLP) and Special Education subgroups (2c).

PACE Preparatory Academy — Prescott Valley includes the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for students transferring to PACE
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Preparatory Academy — Prescott Valley from another school. Measure 2¢ (subgroup ELL) received a
rating of “NR” because there are no students requiring ELL services.

Between 2011 and 2013, PACE Preparatory Academy — Prescott Valley has served a special education
population representing an average of 11.3% of the school’s enrollment and a Free & Reduced Lunch
Program percentage of 79.6%. Measure 2c (subgroup SPED) received a rating of “NR” because the
student sample (7) was too small. The Academy’s FRLP subgroup met the Board’s requirement in SY
2011/12 and dropped down in SY 2012/13 in math; and, increased significantly in reading from SY
2011/12 to SY 2012/13. Nonetheless, PACE Preparatory Academy — Prescott Valley has implemented
the following improvement measures as a result of the Academy’s restructuring in 2011: provide
individualized math tutoring and remediation on Fridays (PACE is a 4-day/week school); added a full-
time paraprofessional dedicated exclusively to math support; and students receive additional AIMS math
preparation support via the Galileo AIMS preparation program.

The student math and reading growth measurements of students receiving services as a result of an
active Individualized Education Plan (IEP) between 2011 and 2013 are represented in Tables 6 and 7 on
page 16.
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INDICATOR 1B - GROWTH (SGP BOTTOM 25%)
DATA TABLES

Table 4: Prescott Valley Campus AIMS Math Scores (SGP 25%)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS MATH SCORES OVER 8 TESTING CYCLES (BOTTOM 25%)

SP10 Math | FA10 Math | $P11Math | FA11 Math | SP12 Math | FA12 Math | SP13 Math |FA13 Math
[ aas | a7

| 456 | as7 |

463 | 461 | 467 | a70 |

470
| a70 | asa |
472 46
479
474

Table 5: Prescott Valley Campus AIMS Reading Scores (SGP 25%)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS READING SCORES OVER 8 TESTING CYCLES (BOTTOM 25%)

SP10Read | FA10Read | SP11Read | FA11Read | 5P12 Read | FA12Read | SP13 Read | FA13 Read
65 | 63 | ] [ | 680 |
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INDICATOR 2A — PROFICIENCY (MATH)
DATA TABLES

Chart 2: Prescott Valley Campus AIMS Math Scores (Cohort 2015)

80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0%

AIMS MATH PROFICIENCY RATES BY CYCLE (COHORT 2015)

— -
One AIMS Cycle (SP 2013) Two AIMS Cycles (FA 2013) Three AIMS Cycles (SP 2014)
% PASSING N % FAILING = = Linear (% PASSING)
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INDICATOR 2C - PROFICIENCY (SPED SUBGROUP)
DATA TABLES

Table 6: Prescott Valley Campus AIMS Math Scores (SPED Subgroup)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS SPED MATH SCORES OVER 8 TESTING CYCLES (PROFICIENCY)

m SP10 Math FA10 Math Score SP11 Math FA11 Math SP12 Math FA12 Math SP13 Math FA13 Math
[ a0 [ e [ a0z [ me | a5 [ me | a3 | e |

[ 452 | e
| 423 | B |
[ a1z | B | a2 | |
| 417 | /e ]| 40a | 8|
| a2 | e |
| axs | B | a3 | e8| a3 | frE |
234 FEB
261 FFB. 453 | #B |
| asa | 2|
ass | rrB |
| _aa6 | FeB

Table 7: Prescott Valley Campus AIMS Reading Scores (SPED Subgroup)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / PRESCOTT VALLEY CAMPUS
AIMS SPED READING SCORES OVER 8 TESTING CYCLES (PROFICIENCY)

5P10 Reading FA10 Reading 5P11 Reading FA11 Reading SP12 Reading FA12 Reading 5P13 Reading FA13 Reading
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INSTRUCTION

 Define Objectives ¢ What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a plan for monitoring the integration of the Arizona Academic
Standard for Mathematics and Reading (ELA) into instruction including those in the bottom 25%
or specific subcategories.

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive system to monitor the integration of Arizona’s CCRS into
instruction and evaluate the instructional practices of teachers.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of lesson plan reviews, formal teacher evaluations, classroom observations, data reviews,
standards tracking, standards-based assessments, and a system that provides continuous data analysis
and feedback.

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Integration of Arizona’s Math and Reading (ELA) CCRS is an essential component in ensuring
increased student academic growth and proficiency. Various systems have been adopted and
implemented to verify that state math and reading standards are integrated at all levels of instruction.
The adoption of the curriculum and instructional resources has been described in previous sections;
various resources such as curriculum maps and standards tracking reports have also been addressed in
previous sections.

PACE preparatory Academy monitors and evaluates student AIMS Mathematics and Reading
assessment scores to evaluate progress towards meeting proficiency standards and identify potential
alignment gaps in the mathematics and reading curriculum. In order to monitor and verify these
standards are being integrated into math and reading instruction, a system of formal teacher observation
and evaluation has been implemented; instructional plans and modifications are reviewed during data
team meetings; and standards monitoring reports (i.e., Figure 2) are used for monitoring purposes.

PACE Preparatory Academy has adopted a comprehensive and rigorous teacher observation and
evaluation protocol based on the Yavapai County Education Service Agency’s model. Multiple teacher
observations are conducted throughout the year and are the basis for the monitoring standards
integration across all instructional formats.
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In addition to teacher observations, the Academy’s evaluation program includes teacher-directed goal
setting and data reviews. Below is summary of the various activities involved in the teacher
observation/evaluation process:

\./Spring Cycle
» Formal Evaluation
« Spring Data Collection
. /Winter Cycle » Final Documentation

« Progress Reporting  Goal Achievement
* Observation
» Winter Data Collection
 Goals Progress

J Reporting
~Fall Cyde » Formal Observation
« Self Reflection

+ Observation
» Goal Setting
« Fall Data Collection
+ Formal Observation

PACE Preparatory Academy uses math and reading curriculum maps and/or standards alignment reports
to track individual student progress towards meeting each standard as verified by the AIMS Math
Assessment, A+LS and Galileo math assessments. Figure 4 is a sample screenshot of a Standards-
Activity Alignment report generated by the A+LS program. This report identifies standards, content
clusters, aligned courses and activities.

Figure 4

Ny t Up cand Set A =
A (f Assignments | » |/ Progress | »
Log Off Users Log Off | Preview Lessons | Help
Standards-Activity Alignment* Generated by: Hay. Ric
Arizona demic Content with Commen Core Tuesday, March 18, 2014 2:19:17 PM
Area: 3 2

Some report totals are rounded to the minute. Click a column heading to sort the report by that item. Click the column heading again to change the sort order from ascending to descending. The up or down arrow next to a
sorted column heading will indicate how the report is currently sorted

Objective Set Level 1D Objective Subject Activity
In;o_r;nazlgn;!‘lje»xt” - Grades 11 and 12 1M-12.RL8 Integration: Delineate reasoning in seminal U.S. texts Algebra | Part 1 - Legacy Factoning Word Problems
Readmg_ Standardar Grades 11 and 12 11-12.R1.8 Integration: Delineate reasoning in seminal U.S. texts Government 05 Origins of Democracy
Informational Text

Reading Standards for % : i d % i

Informational Text Grades 11 and 12 11-12.R1.9 Analyze us Algebra | Part 1 - Legacy Factoring Word Problems
Reading Standards for Grades 1and 12 11-12RL9 Analyze us. Government 05 Origins of Democracy
Informational Text

Reading Standards;for Grades 11and 12 AZ.11-12RI.10.a Reading: R p 11th grade i jonaltext  None None

Informational Text

Reading Standards for Grades 11and 12 AZ.11-12RI10.b Reading: R prehend 12th grade i jonaltext  English XIl - Skills Reading.> Olitcemes, atid
Informational Text Conclusions

Reading Standards for Literacy i . 2 i

ifi HistoryiSocial Studiss Grades 6, 7.and 8 6-8.RH.1 Ideas: Cite specific textual evidence Reading VI Summarizing-Paraphrasing
Reading Standards for Literacy 240567, and8  6-8.RH.2 Ideas: Determine central ideas or information Reading VIl Main Ideas and Details

in History/Social Studies

5??::&?:::13&:22ﬂl‘elleracy Grades 6. 7.and 8  6-8.RH.3 Ideas: Identify key steps in a process Civics How a Bill Becomes a Law

( printer Friendly version )  ((ExportReporttofile ) (( Finished )

This tool is also used to monitor both the A+LS and Galileo program, student learning plans and student

remediation or “watch-list” plans for alignment to Arizona’s Mathematics and Reading (ELA) Standards
(CCRS).
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* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure « Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 4, 5, 9 and 10.

ASSESSMENT

DEFINE m LULR 743 IMPROVEMENT OUTCOMES

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a plan for monitoring and documenting increases in
mathematics and reading performance for all students including those in the bottom 25% or
specific subcategories.

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive assessment system to monitor and document increases in
math and reading performance.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of formative and summative assessments, benchmark assessments, and data review team
analyses.

m ANALYZE IMPROVEMENT OUTCOMES

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement ¢ What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Monitoring, documenting and analyzing student proficiency results on state assessments are critical
components of the Academy’s comprehensive assessment program. The administrative and data review
teams spend most of the post-Spring and summer months analyzing academic and assessment data:
A+LS course grades, Galileo pre/post-test data, Galileo benchmark assessment results for Fall, Winter
and Spring, and AIMS Math and Reading assessment data.

Assessment data is first evaluated in the aggregate (district) and eventually disaggregated at the school,
grade-level and individual student levels for a variety of analytical and decision-making purposes such
as curriculum adjustments, teacher professional development, scheduling, content delivery, intervention
strategies and differential instruction. At every stage of the data analysis process, essential stakeholders
are included: administrators, teachers, data review teams, and external consultants.
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After each administration of the AIMS Math and Reading assessments, staff imports the results into a
multiple-year Excel spreadsheet pivot table. Pivot tables are worksheet tables that allows the user to
summarize and analyze hundreds of lines of assessment data in multiple views and formats. Some
examples of the application of assessment data disaggregated from these pivot tables are: setting teacher
instructional goals for the upcoming school year; guide individual student’s instructional plans; serve as
indicators for intervention services and differentiated instruction; and as state accountability reportable
data.

In the past, student assessment data was only collected on an annual basis (i.e., yearly achievement
testing). Today, assessment data is an integral part of the daily instructional program. When students
first enroll in the Academy, they are given an initial benchmark assessment administered through the
Galileo program in the content areas of Algebra, Geometry and Reading (see Figure 5).

Figure 5

[ Benchmark Summary WB Print Benchmark Summa

2013-14 ATI AZ CC Math HS Algebra I CBAS #1 2013-14 ATI AZ CC Math HS Algebra I CBAS #2
Possible Scores: 1276 to 1814 Possible Scores: 1274 to 1808

Students Risk Assessment
Avg DL: 1362 Avg DL: 1368

E£S: 1436 MS: 1395 AS: 1376 ES: 1459 MS: 1418 AS: 1399

1247 (FFB) 1366  (FFB)

1366 (FFB)

1281 (FFB)

1366  (FFB) 1492 (ES)

1338 (FFB) 1400 (AS)

1288 (FFB)

1266 (FFE) 1236 (FFB)

1376 (FFB)

1366 (FFB) 1376 (FeB)

These benchmark exams are administered in the Fall (August), Winter (January) and again in the Spring
(May). After each benchmark assessment cycle, the Academy’s data review team analyzes the data and
makes recommendations regarding student instructional pacing and modification. Another source of
assessment data includes A+LS course pretest data which is used to make instructional adjustments for
students performing at or above grade level in math and reading.

* Define Objectives ¢ What needs to improve? ¢ Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 8 and 9.
Summary of the Academy’s comprehensive assessment program activities:

1. PACE Preparatory Academy has created customized mathematics and reading benchmark
assessments based on each academic strand using the Galileo (and formerly Study Island)
assessment technology.

2. Implemented a quarterly mathematics and reading benchmark assessment to monitor and
document student progress towards meeting proficiency standards.
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3. PACE Preparatory Academy has trained its support and instructional staff to develop and
maintain a student math and reading assessment growth spreadsheet using the Microsoft Excel
pivot table training provided by the Arizona Charter School Association.

4. PACE Preparatory Academy conducts an annual review of student mathematics assessment data
and make recommendations for improvement and curriculum revisions.

5. PACE Preparatory Academy conducts monthly math and reading data reviews and identifies
lowest performing 25% of students (“watch-list”) to be targeted for additional tutoring and
academic assistance.

PROFESSIONAL DEVELOPMENT

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a professional development plan that contributes to increased
mathematics and reading performance for all students including those in the bottom 25% or
specific subcategories.

 Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive professional development plan that contributes to increases
in math and reading performance.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of an aligned plan with student learning target areas, is based on teacher needs, and reflects
research and best practices.

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

The purpose of a high-quality professional development program is to increase student achievement. This is
accomplished by developing the skills of teachers, administrators, and support personnel in the effective
delivery of a curriculum aligned with state standards. A comprehensive professional development program is
long-term, is based on the curriculum and Academy goals, and is focused and coordinated.

During a site visit by ASBCS staff, a recommendation was made to further refine the Academy’s
professional development program to address teacher needs at the classroom and instructional level.
Based on that recommendation, the leadership team researched national models and best practices and
implemented a more comprehensive professional development program aligned with the Academy’s
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formal evaluation instrument. The leadership team, teachers and staff are guided by national and
international research that validated the following principles of an effective professional development
program:

e Quality of teaching is highly correlated to the academic success of students

e Professional development is a key strategy available to schools and school systems for
improving teacher quality

e Effective professional development enables teachers to work regularly together to improve their
practice and implement strategies to meet the needs of their students

e To ensure effective teaching in every classroom, educators must have opportunities each day to
refine and expand their practice, reflect on how their practice impacts student learning, and
engage in ongoing improvement to address learning challenges in the school

e For purposes of accountability, the system requires evidence showing improvements in teachers’
practice and student performance

e Effective educator learning at the district, department and school levels must be supported,
aligned and prioritized

e Professional development that improves student performance
o isdriven by LEA-defined autonomy and focused at the site
o focuses on specific curriculum content and pedagogies needed to teach effectively

o links standards, assessments, and professional development seamlessly as a coherent part
of whole school reform

o engages teachers in active learning allowing them to make sense of their learning
o provides intensive, sustained, and continuous learning over time

o supports transfer of skills to practice through coaching, modeling, observations, and
feedback

o connects with teachers® collaborative work in school-based professional learning
communities and learning teams

Given these characteristics of high-quality professional development, the leadership team made the
following recommendations in August 2013 based on a similar model developed by the Minneapolis
Public School District in 2011:

1. Adopt a procedure assuring professional development for all employees that is driven by student
achievement. This procedure will describe the expectation and direct professional development
efforts regarding the following:

e Assessing professional development needs
e Planning, coordinating, implementing, and evaluating professional development activities
e Tracking specific participation in professional learning activities

2. Plan for school professional development that is focused and aligned with the Academy’s PMP
and its commitment to increased student achievement.
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3. Design, monitor, and evaluate performance improvement plans that include professional
development driven by an analysis of student data over time and that inform and identify staff

learning needs.

4. Design and deliver standards-based and curriculum-based professional development through
effective models over time in a cycle of continuous improvement.

5. Adopt and implement a consistent Professional Learning Communities (PLC).

Whatls a F ional Learning C ity?
Rchard DuFon

6. Identify adequate time for job-embedded professional development.
7. Provide orientation and induction for all employees.

8. Base professional development on current job responsibilities to support growth and connect to
an individual‘s performance assessment.

9. Evaluate the planning and implementation of professional development both formatively and
summatively.

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Based on the recommendation of ASBCS staff and an internal research and development endeavor
during the summer months by staff, the following items were identified for implementation to improve
the Academy’s professional development program and increase student academic achievement:

e Focus on specific curriculum content and pedagogies needed to teach that content effectively
(Mathematics & ELA).

e Design PD to engage teachers in active learning that allows them to make sense of what they
learn in meaningful ways.

e Present in an intensive, sustained, and continuous manner over time.
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e Link to analysis of teaching and student learning, including the formative use of assessment data.
e Support by coaching, modeling, observation, and feedback.

e Connect to teachers’ collaborative work in school-based learning teams.

The leadership team’s primary source for this component was: (Wei et al., 2010)

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 4, 5, 9 and 10.

ACCOUNTABILITY
Meeting acceptable standards according to the state accountability system (3a).

PACE Preparatory Academy received an Arizona A-F grade of “C” in SY 2011/12. This grade was
assigned using the criteria set for small schools: 50% growth score and 50% composite score. The
method used to determine a growth score for a small school involves pooling the median Student
Growth Percentiles (SGP) over a three-year period and the bottom 25% median SGPs over the same
time period. The composite score is also determined by pooling the past three-years of academic
outcomes: percent of students pass in the AIMS Mathematics, ELL reclassifications, graduation rates
and dropout rates. In SY 2012/13, the ADE reclassified the definition of a “Small” school and
determined the Prescott Valley campus would be treated as a “Traditional” school. Thus, State
Accountability and Graduation Rate measures all dropped due exclusively to a change in definition.

PACE Preparatory Academy’s growth score measures have been addressed in various sections
previously. Although labeled as a “Traditional” school program by the Arizona Department of
Education, the Academy’s demographic data indicates the student population emulates that of an
alternative school. Currently, 14 students (9.5%) of the student population on are probation with the
local juvenile court system. Furthermore, student mobility is the greatest challenge when addressing the
multiple measures used to assign a State Accountability Grade.

Chart 4 (page 26) is a graphical representation of the three-year mobility data for all students enrolled in
the Academy. Careful analysis of this data set indicates the number of students who remain enrolled in
the Academy for one full academy year (August — May) is increasing and the number of students exiting
the Academy early (prior to May) is decreasing: down 20% in three years. Characteristic of an
alternative school population is the number of students entering the school mid-year (September — May).
The three-year average of students entering the Academy mid-year is 56.7% and is indicative of a larger
student population seeking an alternative educational setting.

As a result, the Performance Management Plan implemented in 2011 addresses the high mobility rate of
the Academy’s students. Changes in the organizational structure (i.e., new Executive Director, new
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curriculum team, and new instructors), partnerships with local juvenile justice institutions and
collaboration with the County Superintendent’s Office have resulted in sustained progress with regard to
decreasing student mid-year withdrawals and increasing the number of students completing a full year’s
program.

Lastly, PACE Preparatory Academy has received accreditation from NCA’s AdvanED accreditation
organization. In May 2013, the organization hosted an on-site external review team as the final process
leading to accreditation. The AdvanED accreditation process is designed as a school improvement model
and PACE Preparatory Academy (both campuses) has incorporated many of the items included in this
report in its AdvancED school improvement plan as well.
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INDICATOR 3A - STATE ACCOUNTABILITY
DATA CHART

Chart 4: Trends in Full-Year Enrollment & Students Exiting Early
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INCREASING GRADUATION RATE
Increasing the percent of entering ninth graders who graduate from high school in four years (4a).

PACE Preparatory Academy — Prescott Valley is committed to meeting the state’s graduation rate goal of
93% by 2020. As of SY 2011/12, the Academy’s four-year graduation rate was 56.5% and the five-year
rate was 60.0%. Based on this information, the Academy’s leadership and curriculum team have
developed an eight-year benchmark criterion to achieve the 93% graduation rate by SY 2020. Chart 5
(page 29) illustrates the annual graduation rate benchmarks (+8.685% annually) necessary to meet the
2020 goal.

An extensive review of the withdrawal codes covering the past three years (2011 — 2013) reveals that
many of the Academy’s students transfer to another school prior to the end of the school year. However,
Chart 6 (page 29) highlights the various reasons for student withdrawals, including the following:
transfer to another school (W1), chronic illness (W2), expulsion or long-term suspension (W3), 10
consecutive unexcused absences (W4), early graduation (W7), detention (W10), pursuit of GED (W11),
completion of course requirements (W13).

The Academy’s current Performance Management Plan has demonstrated sustained improvement by
increasing the number of students completing a full year of instruction. Factors contributing to this
improvement include additional instructional support, timely and accurate student achievement data,
supplemental instructional support and AIMS preparation, benchmark assessments, dedicated tutorial
and remediation time, positive reinforcement and rewards programs, and an improved learning
environment as a result of the organization restructuring and target professional development.

PACE Academy is a member of the Arizona Career Information System (AzCIS) and requires students
to participate in the program at the time of their initial enrollment. AzCIS provides comprehensive
career information for students developing and updating educational plans. Using AzCIS in high school
supports lifelong career planning and promotes career self-reliance. AzCIS includes tools that encourage
self-assessment, exploration, research, goal setting, and decision-making. School staff works
collaboratively with students to monitor and updates their education and career plans based on academic
progress, assessment data and as personal interest and career goals change.

Opportunities for students to receive additional support, tutoring and credit recovery programs have
been addressed within the narrative. However, these are essential opportunities when discussing
strategies implemented to improve the Academy’s graduation rate.

PACE Preparatory Academy partnered with the Arizona Boys to Men organization at the beginning of
the 2013/14 school year in order to better address at-risk behaviors of our young men. The Boys to Men
Mentoring Network is a nonprofit, nonsectarian program that guides boys 13-17 years of age through
their passage to manhood. They provide boys with mentoring and modeling so that they learn integrity,
accountability, compassion and respect. Boys to Men Mentoring Network helps boys develop
responsibility and supports them toward healthy manhood. Imagine Boy Scouts, Big Brothers, and
Outward Bound combined. They provide a complete program with community (Boy Scouts), mentoring
(Big Brothers), and a Rite of Passage adventure (Outward Bound) that serves both boys and men.
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Main Components of the program are:

o Rites of Passage Adventure Weekend (ROPAW) — This is a powerful weekend for both boys
and men. It is a bonding experience that creates trust, respect and builds close connections
between boys and their mentors. The boys and mentors spend more time together on a Boys to
Men Weekend than a typical mentor program provides in six months.

e Ongoing Group Mentoring — Biweekly, the organization hosts fun, usually physical, activities
and adventures. Both boys and mentors participate. They combine the activity with listening,
group discussion, reflection and education. This combination supports young men in their growth
and maturation.

As mentioned in the Accountability section of the narrative, the Academy was identified as a “Small
High School” in SY 2012 and reclassifies as a “Traditional High School” in SY 2013 by the Arizona
Department of Education for accountability and comparison purposes. However, a closer examination of
the Academy’s student composition reveals a much more at-risk student population. The Academy’s
leadership team and governing board have considered amending its mission statement to more
accurately represent the students they serve. If approved, the Academy will apply for alternative
certification with ADE. It is our belief, that if compared to schools with students more closely aligned to
our population, the Academy will meet the Board’s requirement for adequate performance.
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INDICATOR 4A - GRADUATION RATE
DATA CHARTS

Chart 5: Graduation Rate Benchmarks to 2020 Goal of 93%
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APPENDIX:

ADDITIONAL ITEMS SUPPORTING THE
DEMONSTRATION OF SUFFICIENT PROGRESS NARRATIVE
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Yavapai County Juvenile Detention Education Program

960 Division Street, Prescott, AZ 86301

Adrienne Carey-Transition Caseworker Juvenile Detention

Cell Phone: (928) 499-5265

Office: (928) 442-5778 f

FAX: (928) 771-3445
Educational services provided by
Yavapai County Education Service Agency

“Providing Services
For Quality Education”

4-16-13

To Whom it May Concern:

My name is Adrienne Carey and I work for Education Services Agency of Yavapai
County. I work with youth on probation and help them to stay in school, find appropriate
schooling and assist them in the schools to obtain assistance for their special needs. I started in
this position in November of 2012 and was welcomed with open arms from all the staff at PACE
both in Prescott Valley and Camp Verde. They have taken many of my students even though the
difficulties and behaviors are high. The teachers and staff members at PACE remain in constant
contact with me and are always willing to answer questions when I am there. They also respond
to my emails and requests in a timely manner. Mr. Sakelarios has been very responsive to me as
well and always finds ways to meet the needs of the students I work with. PACE took a student
of mine in January. This particular student had been in 2 other schools without success and was
at risk of long-term suspension. PACE agreed to take this student and has worked very
successfully with him. The student has been able to be in an environment where he can lean
and gain credits. The teachers and staff understand his special needs and work with him to be
successful. I am very pleased with the work that PACE does with this very difficult population

that I work with. They take students that have exhausted their chances and resources. These
2 s MISSION STATEMENT
‘avapai County ucation Service Agency provides quality leadership, services, and support in response
:&ntﬁfanfanﬁdpak[me&tﬁatmﬂ'mtﬁc&yhuquﬁqdmmﬁruu&:u ¢

Letter Head
T R e e S e e e R R
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students are challenging and difficult and give them a chance when others have given up. If you

have any further questions, please feel free to give me a call.

Sincerely,

- . MISSION STATEMENT
The Yavapas County Education Service Agency provides leadership, services, and support in response to

Wadauwwwzwﬂmﬁeﬁ@ﬁmqmﬁtydmﬁmfwm
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‘ Tim Carter
‘ \ /ﬁ‘ YAVAPAI COUNTY EDUCATION SERVICE AGENCY Yavapai County
o School Superintendent

2970 Centerpointe East Dr.
Prescott, AZ 86301-8426
Phone 928-925-6560

Fax 928-771-3329
tim.carter@yavapai.us

The “First Choice” for Responsive Educational Services

April 26, 2013

Arizona State Board for Charter Schools
1616 West Adams St., Suite 170
Phoenix, AZ 85007

To Whom It May Concern:

I have known William Sakelarios for just over three years. It was at that time that he was appointed as the new Charter
Holder for Pace Preparatory Academy for both the Camp Verde and Prescott Valley campuses. When Mr. Sakelarios
took on that position, the school had little or no academic direction. He changed the teaching staff to all HQT in the core
subjects, upgraded the curriculum, the computers and the technology needed to enrich the educational process for the Pace
community.

He has an in-depth knowledge of the State of Arizona’s complex web of requirements, regulations, rules, and the various
programs dealing with funding, reporting, data collection, and opportunities that exist for local schools.

I am particularly pleased with his enthusiasm in participating in the Yavapai County Charter School Association, Yavapai
County Educational Technology Consortium, Greater Yavapai County Purchasing Consortium and most recently the
Arizona Correctional Educators (ACE).

Additionally his regular attendance and participation at the countywide supervisors meetings keep him up to date with the
pertinent issues facing the educational systems within the State.

It is my understanding that Pace Preparatory Academy has been nominated for NCA Accreditation.

Pace Preparatory Academy and its staff have been working closely with the caseworkers from the Yavapai County
Juvenile Detention Education Program. They understand, care and provide for the special needs that the students require
to succeed in their educational career path.

Under its new leadership Pace Preparatory Academy has raised its ability to provide a good solid education for its
students, many of whom have been underserved.

Please feel free to contact me at any time, 928-925-6560.

Respectfully,

Zi CM{

Tim Carter

Yavapai County School Superintendent
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Dear Mr. William Sakelarios, March 19, 2014

I am writing this letter because PACE has been a huge help when it comes to kids that get into
trouble at other schoals. PACE has always made a seat available for kids that come through the
probation department. All the staff at PACE are always willing to help the students achieve their goals.
Each time that! have been at PACE the kids are well mannered and wait to be called to the front. PACE
has high standards of expectations and make it clear to the kids what is expected while they are at
school. PACE has made High School possible for many kids that did not have a school togo to.

Mr. William Sakelarios is always willing to meet with kids and their families even on holidays to
go over information about PACE. Mr. William Sakelarios has stated that he believes in giving kids
charices to be able to earn their education. When | hear kids talking about PACE they are so glad that
they have a place they can attend that does not pass judgment an them, which allows them to focus on
their education. | am really thankful for a school such as PACE to help our kids in the community that
struggle with their education. Please keep doing what you are to help the kids of our future.

Thank you,

Alicia Schneider

Transition Caseworker Juvenile Detention
Fducation Services Agency

028-649-6238

602-540-3793

Fax: 928- 639- 7177

Aschneiderf@courts.az. gov
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DEMONSTRATION OF SUFFICIENT PROGRESS REPORT

PACE PREPARATORY ACADEMY (79108)
CAMP VERDE CAMPUS

CURRICULUM

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure « Define factors of influence improvement
improvement?

Objective: Implement a curriculum that contributes to increased student growth in math and
reading (1a).

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Increase student achievement growth in math and reading as measured by the Arizona
AIMS Assessments and the Academy’s internal assessment programs (i.e., Galileo).

Improvement is measured by increasing student academic growth in math and reading, curriculum
alignment, curriculum maps, instructional material adoptions, and data review teams.

Arizona’s Growth Model: The Arizona State Board of Education adopted the Arizona Growth Model,
based on the Student Growth Percentile Methodology first used in Colorado. This method provides an
effective way of measuring norm-referenced student growth. A student growth percentile (SGP)
calculates a student’s progress in comparison to his or her academic peers—students with similar
performance on previous assessments. Each individual student’s growth in assessment results is ranked
against the growth for all students with the same test result on the baseline assessment. A student with
an SGP of 50 demonstrated higher growth than at least half of his academic peers across the state with
similar performance. A school median SGP of 50 indicates that at least half of the students in the school
showed more growth than at least half of their academic peers with similar performance across the state.

 Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure « Define factors of influence improvement
improvement?

PACE Preparatory Academy — Camp Verde utilizes an individualized approach to learning. This means
that students work at their own level of understanding, regardless of their age or grade. Based on the
student's initial evaluation, the Academy’s instructional team creates an individualized academic
program for each student. This program is designed to help strengthen weak areas while allowing
students to earn the credits needed to graduate and gain the skills necessary to be successful in life.





Because each student enters the Academy with different skills, the Academy does not utilize a
traditional instructional approach where everyone is learning the same lesson at the same time. The
model allows the student who has difficulty learning to work at a pace that is more in tune with their
individual learning capability and with less pressure. That student is allowed to spend more time on a
particular subject, in order that the student’s engagement is maximized.

As part of the Academy’s improvement process, the leadership team adopted two primary instructional
programs to ensure alignment to standards and flexibility to meet individual student needs. In 2011,
PACE Preparatory Academy adopted the A+LS content delivery system and the Galileo assessment and
content recovery program. Both programs have well-documented standards alignment and curriculum
mapping reports. The Academy’s data review teams meet twice monthly to review student progress,
identify students who may be at-risk of falling behind, and developing intervention groups with
additional academic support.

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy appointed a new leadership team in 2008 and eventually reorganized the
executive leadership. That same year, a Performance Management Plan (PMP) was developed and
implemented. The Academy’s Math and Reading Performance Management Plan addresses four key
strategies identified by the ASBCS PMP model: (1) Provide and implement a mathematics and reading
curriculum that improves student achievement; (2) develop and implement a plan for monitoring the
integration of the Arizona Academic Standards for Mathematics and Reading (ELA) into instruction; (3)
develop and implement a plan for monitoring and documenting student proficiency in mathematics and
reading; and (4) develop and implement a professional development plan that supports effective
implementation of the mathematics and reading curriculum.

Overview of the Academy’s internal processes to create, implement, and evaluate core curricula in
math and reading.

Transitioning from the Arizona Math and Reading Standards to the new Common Core Math and
English Language Arts Standards (now referred as CCRS) has been a priority of the school’s leadership
and an essential component of its Performance Management Plan. PACE Preparatory Academy uses an
online content delivery system, A+LS as its core content provider. In addition, the Academy recently
replaced its use of Study Island with the Galileo program to better measure student understanding of the
Arizona Math and ELA Standards and to provide supplemental instruction in those strands and
performance outcomes requiring additional instruction.

Both resources are aligned to the Arizona Math and Reading Standards and Common Core Math and
ELA Standards (CCRS). PACE Preparatory Academy adopted a “crosswalk” policy in 2010 in order to
better monitor the integration of the Arizona Math and Reading Standards into instruction. This policy
requires vendors to demonstrate and document standards alignment before the Academy will approve
the adoption of new instructional materials. Because most content delivery systems are not dependent on
teacher-created lesson, it is imperative that our instructional staff can verify each lesson is aligned to the
Arizona Standards and that lessons can be easily referenced in the event student remediation is required.





A Sustained Silent Reading (SSR) program was selected in an effort to increase students’ reading
comprehension and basic literacy skills. After an initial reading interest survey, students select a book
from a pre-approved list of leveled reading materials. Each Tuesday and Thursday students are required
to read in silence for a minimum of 20 minutes. Short follow-up writing assignments are required and
serve as informal assessments of student progress.

The Academy’s math and language arts instructors, tutors and instructional assistants received training
on the administration and interpretation of Galileo’s diagnostic and benchmark assessments and reports.
When a student is enrolled in the school for the first time, he/she is given a math and reading
baseline/diagnostic assessment. Results of the baseline/diagnostic assessments are used to place students
in the appropriate math and reading course (ELA) in order to optimize students’ ability to succeed
academically.

Periodic benchmark assessments are administered throughout the school year to measure and monitor
student progress towards demonstrating proficiency of math and reading content standards. Figure 1 is a
sample screen shot of a student’s benchmark tracking for math and reading. This information is used by
the classroom teacher and data review team when making decisions about an individual student’s
curriculum and learning plan.

Figure 1

(2013-2014 \\‘

E Developmental Level : e
B Benchmark Test Name Date Score Percentage sy Percentile Rank Percentile Rank

AZ CC-M09: HS Algebra [Low Risk

2013-14 ATI AZ CC Math HS Algebra I CBAS #2 01/09/2014 16/ 45 36 % 1425 (Ms) 24.48 VIS B

2013-14 ATI AZ CC Math HS Algebra I CBAS #1 08/21/2013 9/ 45 20 % 1338 (FFB) 1 ST s

AZ CC-M10: HS Geometry [lLow Risk
25 so 75 100

2013-14 ATI AZ CC Math HS Geometry CBAS #2 01/07/2014 15/ 45 33 % 1414 (As) 15.09

2013-14 ATI AZ CC Math HS Geometry CBAS #1 08/21/2013 16/ 45 36 % 1413 (Ms) 17.85 PN

AZ CC-R11: 11th Grade ELA ¥ Minimal Risk
25 so 75 100

2013-14 ATI AZ CC Reading 11 Gr. CBAS #2 01/09/2014 17 /45 38 % 1492 (Ms) 11.78

2013-14 ATI AZ CC Reading 11 Gr. CBAS #1 08/22/2013 13/ 45 29 % 1449 (Ms) 4.07 =

AZ CC-W11: 11th Grade Writing [lLow Risk

2013-14 ATI AZ CC Writing 11 Gr. CBAS #2 01/07/2014 17/35 49 % 1539 (Ms) 29.07

PACE Preparatory Academy began tracking individual student progress by math/reading strand® and
content cluster in the Fall of 2010. Each student’s A+LS and Galileo profile tracks and reports their
progress toward meeting the Arizona Math and Reading (ELA) Standards. In order to monitor the
integration and effectiveness of the Arizona Math and Reading (ELA) Standards into the content
delivery system, the instructional team reviews student and course level data twice monthly. These
reviews examine the math and reading strands and performance objectives that are presented within each
lesson and documents student progress towards proficiency. As a result of these regular reviews,

! The terms Strand and Performance Obijectives are used in the original PMP document. It should be noted that these terms
are now replaced with Conceptual Categories, Domain, and Cluster when referencing the CCRS.





students who may be underperforming are placed on a “watch list” and are assigned to an instructor for
individualized assistance. As a result, students may receive additional instruction, one-to-one tutoring, or
receive targeted assistance for specific skills or performance objectives that have not be previously
mastered.

Revisions to the math and reading curricula are done collaboratively each month during the data review
team meetings. A revision to any students’ instructional plan is guided by staff input, pre/post-test
assessment data and other performance data provided by the A+LS and Galileo systems.

Prior to the beginning of each new school year, all instructional staff members participate in an annual
review of student math and reading assessment data and make recommendations for individualized
revisions to instructional plans. This annual data review includes artifacts such as prior academic
records, A+LS and Galileo summary reports, Student Report for AIMS Math and Reading assessment
and other available resources.

At the start of each new school year, all instructional staff, tutors and assistants receive a refresher
workshop on the Arizona Academic Standards (CCRS). Included in the training is a module on reading,
understanding and interpreting student assessment reports (AIMS, A+LS, and Galileo).

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy’s Camp Verde campus improved each Academic Dashboard Measure in
the Proficiency category (Indicator 2). In SY 2012, the ASBCS identified 6 of the 10 measures as not
meeting the Board’s requirement for meeting sufficient academic achievement (the remaining 4
measures received a rating of “NR”). Based on the implementation, revision, and implementation of the
curriculum described above, the Camp Verde campus moved all 6 measures to the “Meets” rating in
Math and Reading Proficiency - Indicator 2.

In both the 2012 and 2013 school-years, the Academy’s Camp Verde campus has received ratings of
“NR” in both math and reading for Indicator 1a — Growth (SGP). During the ASBCS’s site visit in the
summer of 2013, staff reviewed the Academy’s DSP document and artifacts and determined the
Academy had met the Board’s demonstration of sufficient progress.

Revisiting the AIMS assessment data for math and reading, the Camp Verde campus has maintained
sufficient academic achievement for Indicator 1a — Growth (SGP). The method used to make this
determination was to analyze the Math and Reading AIMS assessment scores for students assessed two
(2) or more time during their enrollment at the Camp Verde campus. Based on Tables 1 and 2 (page 6),
the Academy’s Camp Verde campus demonstrated that 87.5% of students taking the AIMS Math
assessment two or more times improved their overall raw score; and 100% of students taking the AIMS
Reading assessment two or more times improved their overall raw score.

Current Galileo benchmark assessment data indicates 66.6% of students are on course to master the
Reading (ELA) standards at their grade-level; 33.3% have a low risk of not meeting their targets by the
Spring 2014 benchmark assessment (Chart 1, page 7). In both the Algebra and Geometry content areas,
35.7% of students have a low risk and 64.3% a moderate risk of not meeting their targets by the Spring
2014 benchmark assessment (Chart 1, page 7).





Summary of improvement efforts to provide and implement a curriculum that improves student math
and reading achievement.

1. PACE Preparatory Academy reviewed and compared the current mathematics and reading
curriculum (A+LS) and supplemental instructional resources (Galileo) for grades 9-12 to ensure
alignment and completeness to Arizona’s Academic and Common Core Standards.

2. PACE Preparatory has trained all mathematics instructors, tutors and instructional assistants on
the interpretation and use of A+LS and Galileo diagnostic and benchmark assessment reports.

3. PACE Preparatory Academy has implemented and integrated the Galileo supplemental math
program into the regular math program to ensure individual student learning deficiencies are
identified and addressed.

4. PACE Preparatory Academy has implemented an AIMS Readiness program (Galileo) for all
students who have not met the proficiency standards as evidenced on the AIMS.





INDICATOR 1A - GROWTH (SGP)
DATA TABLES

Table 1: Camp Verde Campus AIMS Math Scores (SGP)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMFUS
AIMS MATH SCORES OVER 8 TESTING CYCLES (GROWTH)

SP10 Math | FA10 Math | SP11 Math | FA11Math | SP12 Math | FA12 Math | 5P13 Math |FA13 Math
422

e | a0 | a3 |

479
[ aaa | a1 [ 516
[ __aa1 | 488 |
[ a5 | aa1 | 429 |
[ a0 | 482 | 458 |
[_a72 | 420 |
[ a8 | 485 | _ass |
430 413
434
513

Table 2: Camp Verde Campus AIMS Reading Scores (SGP)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMPUS
AIMS READING SCORES OVER 8 TESTING CYCLES (GROWTH])

SP10 Read | FA10Read | SP11Read | FA11Read | SP12Read | FA12 Read | SP13Read | FA13 Read
673 : * + 708
[ 67 [ = | 736 |

e8| 701 |
(65 | 63 | = | *+ | = = | 680 |
(662 | - | 730 |





Chart 1: Camp Verde Campus Galileo Benchmark Risk Assessments (SGP)

SY 2013/14 BENCHMARK DATA (2 OF 3 ASSESSMENT CYCLES)
CAMP VERDE CAMPUS
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Table 3: Camp Verde Campus Galileo Sample Benchmark Report (SGP)

Student names have been removed for privacy purposes (FERPA)

@ Benchmark Summary Report «
School:  Camp Verde Class: 12th
2013-14 ATI AZ CC 2013-14 ATI AZ CC
Reading 12 Gr. CBAS #1 |Reading 12 Gr. CBAS #2
|Possible Scores: 1435 to Possible Scores: 1423 to
Student 1988 1997 Risk Assessment
IAvg DL:1637 |Avg DL:1574
ES: 1776 MS: 1516 AS: ES: 1801 MS: 1541 AS:
1471 1496

1646 (MS)

1658 (MS)
1560 (MS)

1671 (MS)

1634 (MS)

1572 (MS)

1718 (MS)

1560 (MS)
1475 (FFB)
1665 (MS)
1679 (MS)
1585 (MS)
1423 (FFB)
1625 (MS)
1536 (AS)
1585 (MS)
1560 (MS)
1599 (MS)
1503 (AS)
1525 (AS)
1639 (MS)
1652 (MS)

On Course (minimal risk)

On Course (minimal risk)
On Course (minimal risk)

On Course (minimal risk)

On Course (minimal risk)

On Course (minimal risk)
On Course (minimal risk)

On Course (minimal risk)

Low Risk
On Course (minimal risk)
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Objective: Implement a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in math and reading (1b).

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Increase student achievement growth in the lowest 25% of students in math and reading
as measured by the Arizona AIMS Assessments.

Improvement is measured by increasing student academic growth in math and reading, curriculum
alignment, curriculum maps, instructional material adoptions, and data review teams.

Arizona’s Growth Model: The Arizona State Board of Education adopted the Arizona Growth Model,
based on the Student Growth Percentile Methodology first used in Colorado. This method provides an
effective way of measuring norm-referenced student growth. A student growth percentile (SGP)
calculates a student’s progress in comparison to his or her academic peers—students with similar
performance on previous assessments. Each individual student’s growth in assessment results is ranked
against the growth for all students with the same test result on the baseline assessment. A student with
an SGP of 50 demonstrated higher growth than at least half of his academic peers across the state with
similar performance. A school median SGP of 50 indicates that at least half of the students in the school
showed more growth than at least half of their academic peers with similar performance across the state.

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

PACE Preparatory Academy — Camp Verde utilizes an individualized approach to learning. This means
that students work at their own level of understanding, regardless of their age or grade. Based on the
student's initial evaluation, the Academy’s instructional team creates an individualized academic
program for each student. This program is designed to help strengthen weak areas while allowing
students to earn the credits needed to graduate and gain the skills necessary to be successful in life.

Because each student enters the Academy with different skills, the Academy does not utilize a
traditional instructional approach where everyone is learning the same lesson at the same time. Our
model allows the student who has difficulty learning to work at a pace that is more in tune with their
individual learning capability and with less pressure. That student is allowed to spend more time on a
particular subject, in order that the student’s engagement is maximized.





As part of the Academy’s improvement process, the leadership team adopted two primary instructional
programs to ensure alignment to standards and flexibility to meet individual student needs. In 2011,
PACE Preparatory Academy adopted the A+LS content delivery system and the Galileo assessment and
content recovery program. Both programs have well-documented standards alignment and curriculum
mapping reports. The Academy’s data review team meets twice monthly to review student progress,
identify students who may be at-risk of falling behind, and developing intervention groups with
additional academic support. An essential intervention group is comprised of students scoring at the
bottom 25% of the AIMS Math and Reading assessments. In Figure 2, students in the bottom 25% are
monitored by content area, standard and objective.

Figure 2
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* Define Objectives

Students are placed in A+LS math and reading courses according to their academic level based on
historical data collected from AIMS assessments, Galileo assessments, unit pre/post-test assessments
and teach/data review team recommendations. All A+LS and Galileo courses are aligned to the CCRS.

However, the scope, sequence and pacing of content are individualized to meet the specific needs of the
student. Students scoring at the bottom 25% of the AIMS Math and Reading assessments are provided
individualized math and reading tutoring and remediation on Fridays (PACE is a 4-day/week school). In
addition, a full-time paraprofessional dedicated exclusively to math support was added to assist
struggling students; and students receive additional AIMS math preparation support via the Galileo
AIMS preparation program.





Intervention Alerts (Figure 3) are generated for all students in the bottom 25%. This report allows the
classroom teacher and data review team to closely monitor the progress of each student and make timely
adjustments to each student’s curriculum.

Figure 3
/'7 District: PACE Preparatory Academy, Inc.
" Intervention Alert i B A
School: Camp Verde
Class: 11th
Se|
[) Click to return to previous page
73
T
22
3 o
& =
v/ Student took test. = =
45 3
— Student did not take test. 2 @
=]
L Learned. (80.00 %) = 2
= @
RN Ready Now. (60.00 %) 3 = )
= & | 3B =
B8 Ready soon. (40.00 %) 5 2 2
=} o 1=
Ready Later. (0.00 %) % s | 5
= =t S 3
B o || 2
= = = B
=4 = = &
Demonstrated Mastery Of Learning Standards
2013-14 ATI AZ CC Math HS Algebra I CBAS #2
AZ-HS.N-Q.A.1.Use units as a way to understand problems
and to guide the solution of multi-step problems; choose and
—, interpret units consistently in formulas; choose and interpret 1 20.00%
- the scale and the origin in graphs and data displays. [From RebnSi
cluster: Reason quantitatively and use units to solve
problems]
o AZ-HS.N-Q.A.2. Define appropriate quantities for the purpose
‘ of descriptive modeling. [From cluster: Reason quantitatively 1 20.00%
and use units to solve problems]

A7-HG N-O A2 Chanca = laval of arcuracy annronriata £

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

In both the 2012 and 2013 school-years, the Academy’s Camp Verde campus has received ratings of
“NR” in both math and reading for Indicator 1b — Growth (SGP Bottom 25%). During the ASBCS’s site
visit in the summer of 2013, staff reviewed the Academy’s DSP document and artifacts and determined
the Academy had met the Board’s demonstration of sufficient progress. Revisiting the AIMS assessment
data for students scoring at the bottom 25% in math and reading, the Camp Verde campus had
maintained sufficient academic achievement for Indicator 1b — Growth (SGP Bottom 25%). The method
used to make this determination was to analyze the Math and Reading AIMS assessment scores for
students in the bottom quartile and assessed two (2) or more time during their enrollment at the Camp
Verde campus. Based on Tables 4 and 5 (page 15), the Academy’s Camp Verde campus demonstrated
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that 83.3% of students (5 out of 6) taking the AIMS Math assessment two or more times improved their
overall raw score; and 100% of students (2 out of 2) taking the AIMS Reading assessment two or more
times improved their overall raw score.

Measure 2.a — Percent Passing AIMS Math

Proficiency measures and targets are an effective method to compare a school’s proficiency rate to other
schools, sub-groups and state proficiency rates. However, caution should be taken when making broad
conclusions based solely on proficiency rates. Because comparative AIMS Math proficiency rates for
high schools are based cohorts and the percentage of students statewide passing the AIMS Math
assessment within each cohort, evaluators should be aware that a small school’s data can easily be
skewed positively or negatively by one or two students; and a larger at-risk student population may not
achieve a proficiency level at the same rate as others within their cohort.

Chart 2 (page 16) represents the percentage of PACE Preparatory Academy — Camp Verde students
scoring at the Meets/Exceeds level between Spring 2010 and Fall 2012. During these six testing cycles,
the average percentage of students scoring at the proficiency level was 15.8%.

Chart 3 (page 16) illustrates the distribution of students meeting the proficiency requirements for math
by cohort. The importance of this chart is to show the increase in the percentage of students scoring at
the proficiency level in cohorts 2012, 2013, and 2014. These three cohorts represent students entering
the program during the restructuring of the organization and the implementation of the revised
instructional program. This data indicates a larger percentage of students are achieving proficiency in
math sooner than previous cohorts under the previous instructional program.

The Academy acknowledges the overall AIMS Math proficiency percentage is below that of the state.
However, Chart 4 does demonstrate an upward trend in math proficiency over the course of the last six
testing cycles. This is important because it demonstrates academic improvement as a result of the
Academy’s restructuring and formalized school improvement plan.

The Academy’s Performance Management Plan addresses strategies to improve the math curriculum,
instruction, assessment and implementation of a purposeful professional development and growth
program. As a result of these improvement measures, the percentage of students meeting or exceeding
the standards in math is increasing at a regular and predictable rate. However, the effect of recent
refinements to the Academy’s improvement efforts will not be quantifiable until the release of the Spring
2013 AIMS Math results.

As previously addressed in Measure 1, the Academy has developed a formalized process to evaluate and
revise its curriculum based on empirical assessment data and alignment with the Arizona Common Core
Math Standards. The Academy’s ability to effectively monitor and analyze its instructional program has
been greatly enhanced through several cycles of curriculum review, revision and implementation. Since
2004, the Academy has revised and implemented math curriculum revisions three times. The current
computer-assisted program allows staff to easily verify alignment to Arizona Common Core Math
Standards, individualized student pacing and progress reports, pre/posttest data, and other various data
sets used during weekly data review meetings.

In an effort to better address the percentage of student achieving proficiency levels in math as measured

by the AIMS, PACE Preparatory Academy — Camp Verde recently reviewed and implemented the
Galileo Assessment program used to forecast student mastery of academic standards. The curriculum
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team recommended replacing the Study Island AIMS Prep program with the Galileo program in 2011
based on historical assessment data reviews, student feedback and staff research.

Although the primary delivery system of math instruction is computer-based, the role of the instructor
cannot be minimized. Instructors are responsible for monitoring student progress and making
instructional adjustments based on the student’s needs and available data. Each week, instructors meet as
a team to review the academic progress of each student. Performance objectives, progress and pacing
and pre/post-test assessment data are all reviewed.

Formal teacher evaluations and performance pay are based largely on improved student academic
performance. Instructional observations, participation in weekly data reviews, individualized
remediation plans and research-based assessment data all are key measures of instructor performance
and effectiveness.

Measure 2.a — Percent Passing AIMS Reading

Proficiency measures and targets are an effective method to compare a school’s proficiency rate to other
schools, sub-groups and state proficiency rates. However, caution should be taken when making broad
conclusions based solely on proficiency rates. Because comparative AIMS Reading proficiency rates for
high schools are based cohorts and the percentage of students statewide passing the AIMS Reading
assessment with each cohort, evaluators should be aware that a small school’s data can easily be skewed
positively or negatively by one or two students; and a greater at-risk student population may not achieve
a proficiency level at the same rate as others within their cohort.

Chart 4 (page 17) represents the percentage of PACE Preparatory Academy - Camp Verde students
scoring at the Meets/Exceeds level between Spring 2010 and Spring 2013. During these seven testing
cycles, the average percentage of students scoring at the proficiency level was 59.5%. However, the
most significant interpretation of this data is steady and consistent increase in the number of student
Meeting/Exceeding the reading proficiency standards. The trend line from Fall 2012 to Spring 2013
demonstrates the effectiveness of the Academy’s reading Performance Management Plan and
organizational restructuring.

Chart 5 (page 17) illustrates the distribution of students meeting the proficiency requirements for reading
by cohort. The importance of this chart is to show an increase in the percentage of students scoring at the
proficiency level in cohorts 2012, 2013, 2014, and 2015. These four cohorts represent students entering
the program since the restructuring of the organization and the implementation of the revised
instructional program. This data indicated that a larger percentage of students are achieving proficiency
in reading sooner that previous cohorts under the previous instructional program. It should be noted that
many of the students in Cohort 2013, as represented in Chart 12, have previously exited the program.
There are currently six students in Cohort 2013, all have passed the AIMS Reading assessment.

The overall AIMS Reading proficiency percentage is well above that of the state. The Arizona average
for Cohort 2015 passing the AIMS Reading assessment is 83%. PACE Preparatory Academy - Camp
Verde posted 100% with nine students represented in Cohort 2015.

The Academy’s Performance Management Plan addresses strategies to improve the curriculum,
instruction, assessment and implement a purposeful professional development and growth program. As a
result of these improvement measures, the percentage of students meeting or exceeding the standards in
reading has increased at a regular and predictable rate.
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As previously addressed in Measure 1, the Academy has developed a formalized process to evaluate and
revise its curriculum based on empirical assessment data, alignment with the Arizona and Common Core
Standards. The Academy’s ability to effectively monitor and analyze the instructional program has been
greatly enhanced through several cycles of curricular review, revision and implementation. Since 2004,
the Academy has revised and implemented curriculum revisions three times. The current computer-
assisted program allows staff to easily verify alignment to Arizona Academic Standards, individualized
student pacing and progress reports, pre/posttest data, and other various data sets used during weekly
data review meetings.

In an effort to better address the percentage of student achieving proficiency levels in reading as
measured by the AIMS, PACE Preparatory Academy - Camp Verde reviewed and implemented the
Galileo Assessment program used to forecast student mastery of academic standards. The curriculum
team recommended replacing the Study Island AIMS Prep program with the Galileo program in 2011
based on assessment scores, data reviews, student feedback and staff research.

Although the primary delivery system of reading instruction is computer-based, the role of the instructor
cannot be minimized. Instructors are responsible for monitoring student progress and making
instructional adjustments based on the student’s needs and available data. Each week, instructors meet as
a team to review the academic progress of each student. Performance objectives, progress, pacing and
pre/post-test assessment data are all reviewed. Formal teacher evaluations and performance pay are
based largely on improved student academic performance. Instructional observations, participation in
weekly data reviews, individualized remediation plans and research-based assessment data all are key
measured of instructor performance and effectiveness.

Measure 2.c — Subgroup FRL

As represented in the charts below, PACE Preparatory Academy — Camp Verde has served a student
population qualifying for the Free/Reduced Lunch Program ranging from 37.4% - 42.3% over the past
three years. According to the most current Academic Performance Rating available for math and
reading, PACE Preparatory Academy — Camp Verde reports a 54% and 9% proficiency rate respectively.
Recognizing that students who qualify for the Federal Free/Lunch Program are more likely to behind
academically, PACE Preparatory Academy — Camp Verde has implemented the following improvement
measures as a result of the Academy’s restructuring in 2011: provide individualized reading tutoring and
remediation on Fridays (PACE is a 4-day/week school) and students receive additional AIMS Reading
preparation support via the Galileo AIMS preparation program.
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Implementation of a curriculum that contributes to increased student proficiency in math and
reading for students in the English Language Learner (ELL) & Special Education subgroups (2c).

PACE Preparatory Academy - Camp Verde includes the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for students transferring to PACE
Preparatory Academy - Camp Verde from another school. Measure 2c (subgroup ELL) received a rating
of “NR” because there are no students requiring ELL services.

Between 2011 and 2013, PACE Preparatory Academy — Camp Verde has served a special education
population representing an average of 13% of the school’s enrollment. Measure 2¢ (subgroup SPED)
received a rating of “NR” because the student sample (n) was too small. Nonetheless, PACE Preparatory
Academy — Camp Verde has implemented the following improvement measures as a result of the
Academy’s restructuring in 2011: provide individualized math tutoring and remediation on Fridays
(PACE is a 4-day/week school); added a full-time paraprofessional dedicated exclusively to math
support; and students receive additional AIMS math preparation support via the Galileo AIMS
preparation program.

The student math and reading growth measurements of students receiving services as a result of an
active Individualized Education Plan (IEP) between 2011 and 2013 are represented in Tables 6 and 7 on
page 18; and Charts 6 and 7 on page 19.
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INDICATOR 1B - GROWTH (SGP BOTTOM 25%)
DATA TABLES

Table 4: Camp Verde Campus AIMS Math Scores (SGP 25%)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMPUS
AIMS MATH SCORES OVER 8 TESTING CYCLES (GROWTH / BOTTOM 25%)

5P10 Math | FA10 Math | SP11Math | FA11 Math | SP12 Math | FA12 Math | 5P13 Math |FA13 math
422 aaq 244
s |+ [ s

Table 5: Camp Verde Campus AIMS Reading Scores (SGP 25%)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMPUS
AIMS READING SCORES OVER 8 TESTING CYCLES (GROWTH / BOTTOM 25%)

SP10 Read | FA10Read | SP11Read | FA11Read | SP12Read | FA12 Read | SP13 Read | FA13 Read
[ 635 [ 63 | > | = | = | = | 680 |
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INDICATOR 2A - PROFICIENCY (MATH & READING)
DATA CHARTS

Chart 2: Percent of Students at the Meets/Exceeds Level by AIMS Math Assessment Cycle
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Chart 3: Percent of Students at the Meets/Exceeds Levels by Cohort (AIMS Math)
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Chart 4: Percent of Students at the Meets/Exceeds Level by AIMS Reading Assessment Cycle
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Chart 5: Percent of Students at the Meets/Exceeds Levels by Cohort (AIMS Reading)
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INDICATOR 2C - PROFICIENCY (SPED SUBGROUP)
DATA TABLES

Table 6: Camp Verde Campus AIMS Math Scores (SPED Subgroup)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMPUS
AIMS SPED MATH SCORES OVER 8 TESTING CYCLES (PROFICIENCY)

iotrome | seromah | ratomahsooe | seamat | raviw | sizwn | v | seoawen |t
[ a0 [ e [ 422 [ e [ asa [ eB | asa [ |

[ _aaa | s | _as1 | me | 516 | meets |
| 237 | e [ 462 | e | 463 | eB | _ae7 | ]
T N VO N T T

Table 7: Camp Verde Campus AIMS Reading Scores (SPED Subgroup)

Student names have been removed for privacy purposes (FERPA)

PACE PREPARATORY ACADEMY / CAMP VERDE CAMPUS
AIMS SPED READING SCORES OVER 8 TESTING CYCLES (PROFICIENCY)

5P10 Reading FA10 Reading P11 Reading FA11 Reading P12 Reading FA12 Reading P13 Reading FA13 Reading
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INDICATOR 2C — SUBGROUP (SPECIAL EDUCATION)
DATA CHARTS

Chart 6: Camp Verde Campus AIMS Math Scores (SPED Subgroup)
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Chart 7: Camp Verde Campus AIMS Reading Scores (SPED Subgroup)
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INSTRUCTION

 Define Objectives ¢ What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a plan for monitoring the integration of the Arizona Academic
Standard for Mathematics and Reading (ELA) into instruction including those in the bottom 25%
or specific subcategories.

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive system to monitor the integration of Arizona’s CCRS into
instruction and evaluate the instructional practices of teachers.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of lesson plan reviews, formal teacher evaluations, classroom observations, data reviews,
standards tracking, standards-based assessments, and a system that provides continuous data analysis
and feedback.

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Integration of Arizona’s Math and Reading (ELA) CCRS is an essential component in ensuring
increased student academic growth and proficiency. Various systems have been adopted and
implemented to verify that state math and reading standards are integrated at all levels of instruction.
The adoption of the curriculum and instructional resources has been described in previous sections;
various resources such as curriculum maps and standards tracking reports have also been addressed in
previous sections.

PACE preparatory Academy monitors and evaluates student AIMS Mathematics and Reading
assessment scores to evaluate progress towards meeting proficiency standards and identify potential
alignment gaps in the mathematics and reading curriculum. In order to monitor and verify these
standards are being integrated into math and reading instruction, a system of formal teacher observation
and evaluation has been implemented; instructional plans and modifications are reviewed during data
team meetings; and standards monitoring reports (i.e., Figure 2) are used for monitoring purposes.

PACE Preparatory Academy has adopted a comprehensive and rigorous teacher observation and
evaluation protocol based on the Yavapai County Education Service Agency’s model. Multiple teacher
observations are conducted throughout the year and are the basis for the monitoring standards
integration across all instructional formats.
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In addition to teacher observations, the Academy’s evaluation program includes teacher-directed goal
setting and data reviews. Below is summary of the various activities involved in the teacher
observation/evaluation process:

\./Spring Cycle
» Formal Evaluation
« Spring Data Collection
. /Winter Cycle » Final Documentation
« Progress Reporting  Goal Achievement
+ Observation
+ Winter Data Collection

 Goals Progress
Reporting

()
~Fall Cyde » Formal Observation

« Self Reflection

+ Observation

» Goal Setting

« Fall Data Collection
+ Formal Observation

PACE Preparatory Academy uses math and reading curriculum maps and/or standards alignment reports
to track individual student progress towards meeting each standard as verified by the AIMS Math
Assessment, A+LS and Galileo math assessments. Figure 4 is a sample screenshot of a Standards-
Activity Alignment report generated by the A+LS program. This report identifies standards, content
clusters, aligned courses and activities.

Figure 4

Ny t Up cand Set A =
A (f Assignments | » |/ Progress | »
Log Off Users Log Off | Preview Lessons | Help
Standards-Activity Alignment* Generated by: Hay. Ric
Arizona demic Content with Commen Core Tuesday, March 18, 2014 2:19:17 PM
Area: 3 2

Some report totals are rounded to the minute. Click a column heading to sort the report by that item. Click the column heading again to change the sort order from ascending to descending. The up or down arrow next to a
sorted column heading will indicate how the report is currently sorted

Objective Set Level 1D Objective Subject Activity
In;o_r;nazlgn;!‘lje»xt” - Grades 11 and 12 1M-12.RL8 Integration: Delineate reasoning in seminal U.S. texts Algebra | Part 1 - Legacy Factoning Word Problems
Readmg_ Standardar Grades 11 and 12 11-12.R1.8 Integration: Delineate reasoning in seminal U.S. texts Government 05 Origins of Democracy
Informational Text

Reading Standards for % : i d % i

Informational Text Grades 11 and 12 11-12.R1.9 Analyze us Algebra | Part 1 - Legacy Factoring Word Problems
Reading Standards for Grades 1and 12 11-12RL9 Analyze us. Government 05 Origins of Democracy
Informational Text

Reading Standards;for Grades 11and 12 AZ.11-12RI.10.a Reading: R p 11th grade i jonaltext  None None

Informational Text

Reading Standards for Grades 11and 12 AZ.11-12RI10.b Reading: R prehend 12th grade i jonaltext  English XIl - Skills Reading.> Olitcemes, atid
Informational Text Conclusions

Reading Standards for Literacy i . 2 i

ifi HistoryiSocial Studiss Grades 6, 7.and 8 6-8.RH.1 Ideas: Cite specific textual evidence Reading VI Summarizing-Paraphrasing
Reading Standards for Literacy 240567, and8  6-8.RH.2 Ideas: Determine central ideas or information Reading VIl Main Ideas and Details

in History/Social Studies

5??::&?:::13&:22ﬂl‘elleracy Grades 6. 7.and 8  6-8.RH.3 Ideas: Identify key steps in a process Civics How a Bill Becomes a Law

( printer Friendly version )  ((ExportReporttofile ) (( Finished )

This tool is also used to monitor both the A+LS and Galileo program, student learning plans and student

remediation or “watch-list” plans for alignment to Arizona’s Mathematics and Reading (ELA) Standards
(CCRS).
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* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure « Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 8 and 9.

ASSESSMENT

DEFINE m LULR 743 IMPROVEMENT OUTCOMES

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a plan for monitoring and documenting increases in
mathematics and reading performance for all students including those in the bottom 25% or
specific subcategories.

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive assessment system to monitor and document increases in
math and reading performance.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of formative and summative assessments, benchmark assessments, and data review team
analyses.

m ANALYZE IMPROVEMENT OUTCOMES

* Define Objectives * What needs to improve? * Analyze improvement process  |dentify and implement ¢ What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Monitoring, documenting and analyzing student proficiency results on state assessments are critical
components of the Academy’s comprehensive assessment program. The administrative and data review
teams spend most of the post-Spring and summer months analyzing academic and assessment data:
A+LS course grades, Galileo pre/post-test data, Galileo benchmark assessment results for Fall, Winter
and Spring, and AIMS Math and Reading assessment data.

Assessment data is first evaluated in the aggregate (district) and eventually disaggregated at the school,
grade-level and individual student levels for a variety of analytical and decision-making purposes such
as curriculum adjustments, teacher professional development, scheduling, content delivery, intervention
strategies and differential instruction. At every stage of the data analysis process, essential stakeholders
are included: administrators, teachers, data review teams, and external consultants.
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After each administration of the AIMS Math and Reading assessments, staff imports the results into a
multiple-year Excel spreadsheet pivot table. Pivot tables are worksheet tables that allows the user to
summarize and analyze hundreds of lines of assessment data in multiple views and formats. Some
examples of the application of assessment data disaggregated from these pivot tables are: setting teacher
instructional goals for the upcoming school year; guide individual student’s instructional plans; serve as
indicators for intervention services and differentiated instruction; and as state accountability reportable
data.

In the past, student assessment data was only collected on an annual basis (i.e., yearly achievement
testing). Today, assessment data is an integral part of the daily instructional program. When students
first enroll in the Academy, they are given an initial benchmark assessment administered through the
Galileo program in the content areas of Algebra, Geometry and Reading (see Figure 5).

Figure 5

[ Benchmark Summary WB Print Benchmark Summa

2013-14 ATI AZ CC Math HS Algebra I CBAS #1 2013-14 ATI AZ CC Math HS Algebra I CBAS #2
Possible Scores: 1276 to 1814 Possible Scores: 1274 to 1808

Students Risk Assessment
Avg DL: 1362 Avg DL: 1368

E£S: 1436 MS: 1395 AS: 1376 ES: 1459 MS: 1418 AS: 1399

1247 (FFB) 1366  (FFB)

1366 (FFB)

1281 (FFB)

1366 (FFB) 1492 (ES) E Low Risk

1338 (FFB) 1400 (AS)

1288 (FFB) E Moderate Ris

1266 (FFE) 1236 (FFB)

1376 (FFB)

1366 (FFB) 1376 (FeB)

These benchmark exams are administered in the Fall (August), Winter (January), and again in the Spring
(May). After each benchmark assessment cycle, the Academy’s data review team analyzes the data and
makes recommendations regarding student instructional pacing and modification. Another source of
assessment data includes A+LS course pretest data which is used to make instructional adjustments for
students performing at or above grade level in math and reading.

* Define Objectives ¢ What needs to improve? ¢ Analyze improvement process  |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 8 and 9.
Summary of the Academy’s comprehensive assessment program activities:

1. PACE Preparatory Academy has created customized mathematics and reading benchmark
assessment based on each academic strand using the Galileo (and formerly Study Island)
assessment technology.

2. Implemented a quarterly mathematics and reading benchmark assessment to monitor and
document student progress towards meeting proficiency standards.
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3. PACE Preparatory Academy has trained its support and instructional staff to develop and
maintain a student math and reading assessment growth spreadsheet using the Microsoft Excel
pivot table training provided by the Arizona Charter School Association.

4. PACE Preparatory Academy conducts an annual review of student mathematics assessment data
and make recommendations for improvement and curriculum revisions.

5. PACE Preparatory Academy conducts monthly math and reading data reviews and identifies
lowest performing 25% of students (“watch-list”) to be targeted for additional tutoring and
academic assistance.

PROFESSIONAL DEVELOPMENT

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
¢ How do we measure * Define factors of influence improvement
improvement?

Objective: Develop and implement a professional development plan that contributes to increased
mathematics and reading performance for all students including those in the bottom 25% or
specific subcategories.

 Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Measure: Implement a comprehensive professional development plan that contributes to increases
in math and reading performance.

Improvement is measured by increasing student academic growth in math and reading, providing
evidence of an aligned plan with student learning target areas, is based on teacher needs, and reflects
research and best practices.

* Define Objectives * What needs to improve? * Analyze improvement process * Identify and implement ¢ What are the results?
* How do we measure * Define factors of influence improvement
improvement?

The purpose of a high-quality professional development program is to increase student achievement. This is
accomplished by developing the skills of teachers, administrators, and support personnel in the effective
delivery of a curriculum aligned with state standards. A comprehensive professional development program is
long-term, is based on the curriculum and Academy goals, and is focused and coordinated.

During a site visit by ASBCS staff, a recommendation was made to further refine the Academy’s
professional development program to address teacher needs at the classroom and instructional level.
Based on that recommendation, the leadership team researched national models and best practices and
implemented a more comprehensive professional development program aligned with the Academy’s
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formal evaluation instrument. The leadership team, teachers and staff are guided by national and
international research that validated the following principles of an effective professional development
program:

e Quality of teaching is highly correlated to the academic success of students

e Professional development is a key strategy available to schools and school systems for
improving teacher quality

e Effective professional development enables teachers to work regularly together to improve their
practice and implement strategies to meet the needs of their students

e To ensure effective teaching in every classroom, educators must have opportunities each day to
refine and expand their practice, reflect on how their practice impacts student learning, and
engage in ongoing improvement to address learning challenges in the school

e For purposes of accountability, the system requires evidence showing improvements in teachers’
practice and student performance

e Effective educator learning at the district, department and school levels must be supported,
aligned and prioritized

e Professional development that improves student performance
o isdriven by LEA-defined autonomy and focused at the site
o focuses on specific curriculum content and pedagogies needed to teach effectively

o links standards, assessments, and professional development seamlessly as a coherent part
of whole school reform

o engages teachers in active learning allowing them to make sense of their learning
o provides intensive, sustained, and continuous learning over time

o supports transfer of skills to practice through coaching, modeling, observations, and
feedback

o connects with teachers® collaborative work in school-based professional learning
communities and learning teams

Given these characteristics of high-quality professional development, the leadership team made the
following recommendations in August 2013 based on a similar model developed by the Minneapolis
Public School District in 2011:

1. Adopt a procedure assuring professional development for all employees that is driven by student
achievement. This procedure will describe the expectation and direct professional development
efforts regarding the following:

e Assessing professional development needs
e Planning, coordinating, implementing, and evaluating professional development activities
e Tracking specific participation in professional learning activities

2. Plan for school professional development that is focused and aligned with the Academy’s PMP
and its commitment to increased student achievement.
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3. Design, monitor, and evaluate performance improvement plans that include professional
development driven by an analysis of student data over time and that inform and identify staff
learning needs.

4. Design and deliver standards-based and curriculum-based professional development through
effective models over time in a cycle of continuous improvement.

5. Adopt and implement a consistent Professional Learning Communities (PLC).

Whatls a F ional Learning C ity?
Rchard DuFon

6. Identify adequate time for job-embedded professional development.
7. Provide orientation and induction for all employees.

8. Base professional development on current job responsibilities to support growth and connect to
an individual‘s performance assessment.

9. Evaluate the planning and implementation of professional development both formatively and
summatively.

* Define Objectives ¢ What needs to improve? * Analyze improvement process  |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Based on the recommendation of ASBCS staff and an internal research and development endeavor
during the summer months by staff, the following items were identified for implementation to improve
the Academy’s professional development program and increase student academic achievement:

e Focus on specific curriculum content and pedagogies needed to teach that content effectively
(Mathematics & ELA).

e Design PD to engage teachers in active learning that allows them to make sense of what they
learn in meaningful ways.

e Present in an intensive, sustained, and continuous manner over time.
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e Link to analysis of teaching and student learning, including the formative use of assessment data.
e Support by coaching, modeling, observation, and feedback.

e Connect to teachers’ collaborative work in school-based learning teams.

The leadership team’s primary source for this component was: (Wei et al., 2010)

* Define Objectives * What needs to improve? * Analyze improvement process * |dentify and implement * What are the results?
* How do we measure * Define factors of influence improvement
improvement?

Student growth outcomes are addressed on pages 8 and 9.

ACCOUNTABILITY
Meeting acceptable standards according to the state accountability system (3a).

PACE Preparatory Academy — Camp Verde received an Arizona A-F grade of “D” in 2011/12. This
grade was assigned using the criteria set for small schools: 50% growth score and 50% composite score.
The method used to determine a growth score for a small school involves pooling the median Student
Growth Percentiles (SGP) over a three-year period and the bottom 25% median SGPs over the same
time period. The composite score is also determined by pooling the past three-years of academic
outcomes: percent of students passing the AIMS Math & Reading assessments, ELL reclassifications,
and graduation and dropout rates.

PACE Preparatory Academy’s Camp Verde campus can demonstrate sufficient progress for Indicator 3a
— State Accountability by comparing the full letter grade improvement of “D” in SY 2012 to “C” in SY
2013. This improvement is significant because the Academy’s state accountability school label is “Small
High School” and this identifier is used to compare the Campus Verde campus to similar schools in the
general area. However, the Academy’s demographic data indicates the student population emulates that
of an alternative school. Currently, four students (5.7% of the student population) are on probation with
the local juvenile court system. Furthermore, student mobility is the greatest challenge when addressing
the multiple measures used to assign a State Accountability Grade.

Chart 8 (page 29) is a graphical representation of the three-year mobility data for all students enrolled at
the Camp Verde campus. Careful analysis of this data set indicates the number of students who remain
enrolled in the Academy for one full academy year (August — May) is increasing and the number of
students exiting the Academy early (prior to May) is also increasing. Characteristic of an alternative
school population is the number of students entering the school mid-year (September — May). The three-
year average of students entering the Academy mid-year is 43.6% and is indicative of a larger student
population seeking an alternative educational setting.

As a result, the Performance Management Plan implemented in 2011 addresses the high mobility rate of
the Academy’s students. Changes in the organizational structure (i.e., new Executive Director, new
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curriculum team, and new instructors), partnerships with local juvenile justice institutions and
collaboration with the County Superintendent’s Office have resulted in sustained progress with regard to
increasing the number of students completing a full year’s program. The Academy continues to
implement strategies to address the high number of students exiting the program early.

Lastly, PACE Preparatory Academy has received accreditation from NCA’s AdvanED accreditation
organization. In May 2013, the organization hosted an on-site external review team as the final process
leading to accreditation. The AdvanED accreditation process is designed as a school improvement model
and PACE Preparatory Academy (both campuses) has incorporated many of the items included in this
report in its AdvancED school improvement plan as well.
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INDICATOR 3A - STATE ACCOUNTABILITY
DATA CHART

Chart 8: Trends in Full-Year Enrollment & Students Exiting Early
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INCREASING GRADUATION RATE
Increasing the percent of entering ninth graders who graduate from high school in four years (4a).

PACE Preparatory Academy - Camp Verde is committed to meeting the state’s graduation rate goal of
93% by 2020. As of SY 2011/12, the Academy’s four-year graduation rate was 23.5% and the five-year
rate was 37.5%. Based on this information, the Academy’s leadership and curriculum team have
developed an eight-year benchmark criterion to achieve the 93% graduation rate by SY 2020. Chart 9
(page 32) illustrates the annual graduation rate benchmarks (+8.685% annually) necessary to meet the
2020 goal.

An extensive review of the withdrawal codes covering the past three years (2011 — 2013) reveals that
many of the Academy’s students transfer to another school prior to the end of the school year. However,
Chart 10 (page 32) highlights the various reasons for student withdrawals, including the following:
transfer to another school (W1), chronic illness (W2), expulsion or long-term suspension (W3), 10
consecutive unexcused absences (W4), early graduation (W7), detention (W10), pursuit of GED (W11),
completion of course requirements (W13). As of SY 2011/12, PACE Preparatory Academy — Camp
Verde posted a drop-out rate 3.8%.

The Academy’s current Performance Management Plan has demonstrated sustained improvement by
increasing the number of students completing a full year of instruction. Factors contributing to this
improvement include additional instructional support, timely and accurate student achievement data,
supplemental instructional support and AIMS preparation, benchmark assessments, dedicated tutorial
and remediation time, positive reinforcement and rewards programs, and an improved learning
environment as a result of the organization restructuring and target professional development.

PACE Academy is a member of the Arizona Career Information System (AzCIS) and requires students
to participate in the program at the time of their initial enrollment. AzCIS provides comprehensive
career information for students developing and updating educational plans. Using AzCIS in high school
supports lifelong career planning and promotes career self-reliance. AzCIS includes tools that encourage
self-assessment, exploration, research, goal setting, and decision-making. School staff works
collaboratively with students to monitor and updates their education and career plans based on academic
progress, assessment data and as personal interest and career goals change.

Opportunities for students to receive additional support, tutoring and credit recovery programs have
been addressed within the narrative. However, these are essential opportunities when discussing
strategies implemented to improve the Academy’s graduation rate.

PACE Preparatory Academy partnered with the Arizona Boys to Men organization at the beginning of
the 2013/14 school year in order to better address at-risk behaviors of our young men. The Boys to Men
Mentoring Network is a nonprofit, nonsectarian program that guides boys 13-17 years of age through
their passage to manhood. They provide boys with mentoring and modeling so that they learn integrity,
accountability, compassion and respect. Boys to Men Mentoring Network helps boys develop
responsibility and supports them toward healthy manhood. Imagine Boy Scouts, Big Brothers, and
Outward Bound combined. They provide a complete program with community (Boy Scouts), mentoring
(Big Brothers), and a Rite of Passage adventure (Outward Bound) that serves both boys and men.
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Main Components of the program are:

o Rites of Passage Adventure Weekend (ROPAW) — This is a powerful weekend for both boys
and men. It is a bonding experience that creates trust, respect and builds close connections
between boys and their mentors. The boys and mentors spend more time together on a Boys to
Men Weekend than a typical mentor program provides in six months.

e Ongoing Group Mentoring — Biweekly, the organization host fun, usually physical, activities
and adventures. Both boys and mentors participate. They combine the activity with listening,
group discussion, reflection and education. This combination supports young men in their growth
and maturation.

As mentioned in the Accountability section of the narrative, the Academy is identified as a “Small High
School” by the Arizona Department of Education for accountability and comparison purposes. However,
a closer examination of the Academy’s student composition reveals a much more at-risk student
population. The Academy’s leadership team and governing board have considered amending its mission
statement to more accurately represent the students they serve. If approved, the Academy will apply for
alternative certification with ADE. It is our belief, that if compared to schools with students more
closely aligned to our population, the Academy will meet the Board’s requirement for adequate
performance.
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INDICATOR 4A - GRADUATION RATE
DATA CHARTS

Chart 9: Graduation Rate Benchmarks to 2020 Goal of 93%
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APPENDIX:

ADDITIONAL ITEMS SUPPORTING THE
DEMONSTRATION OF SUFFICIENT PROGRESS NARRATIVE
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Yavapai County Juvenile Detention Education Program

960 Division Street, Prescott, AZ 86301

Adrienne Carey-Transition Caseworker Juvenile Detention

Cell Phone: (928) 499-5265

Office: (928) 442-5778 f

FAX: (928) 771-3445
Educational services provided by
Yavapai County Education Service Agency

“Providing Services
For Quality Education”

4-16-13

To Whom it May Concern:

My name is Adrienne Carey and I work for Education Services Agency of Yavapai
County. I work with youth on probation and help them to stay in school, find appropriate
schooling and assist them in the schools to obtain assistance for their special needs. I started in
this position in November of 2012 and was welcomed with open arms from all the staff at PACE
both in Prescott Valley and Camp Verde. They have taken many of my students even though the
difficulties and behaviors are high. The teachers and staff members at PACE remain in constant
contact with me and are always willing to answer questions when I am there. They also respond
to my emails and requests in a timely manner. Mr. Sakelarios has been very responsive to me as
well and always finds ways to meet the needs of the students I work with. PACE took a student
of mine in January. This particular student had been in 2 other schools without success and was
at risk of long-term suspension. PACE agreed to take this student and has worked very
successfully with him. The student has been able to be in an environment where he can lean
and gain credits. The teachers and staff understand his special needs and work with him to be
successful. I am very pleased with the work that PACE does with this very difficult population

that I work with. They take students that have exhausted their chances and resources. These
2 s MISSION STATEMENT
‘avapai County ucation Service Agency provides quality leadership, services, and support in response
:&ntﬁfanfanﬁdpak[me&tﬁatmﬂ'mtﬁc&yhuquﬁqdmmﬁruu&:u ¢

Letter Head
T R e e S e e e R R
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students are challenging and difficult and give them a chance when others have given up. If you

have any further questions, please feel free to give me a call.

Sincerely,

- . MISSION STATEMENT
The Yavapas County Education Service Agency provides leadership, services, and support in response to

Wadauwwwzwﬂmﬁeﬁ@ﬁmqmﬁtydmﬁmfwm
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‘ Tim Carter
‘ \ /ﬁ‘ YAVAPAI COUNTY EDUCATION SERVICE AGENCY Yavapai County
o School Superintendent

2970 Centerpointe East Dr.
Prescott, AZ 86301-8426
Phone 928-925-6560

Fax 928-771-3329
tim.carter@yavapai.us

The “First Choice” for Responsive Educational Services

April 26, 2013

Arizona State Board for Charter Schools
1616 West Adams St., Suite 170
Phoenix, AZ 85007

To Whom It May Concern:

I have known William Sakelarios for just over three years. It was at that time that he was appointed as the new Charter
Holder for Pace Preparatory Academy for both the Camp Verde and Prescott Valley campuses. When Mr. Sakelarios
took on that position, the school had little or no academic direction. He changed the teaching staff to all HQT in the core
subjects, upgraded the curriculum, the computers and the technology needed to enrich the educational process for the Pace
community.

He has an in-depth knowledge of the State of Arizona’s complex web of requirements, regulations, rules, and the various
programs dealing with funding, reporting, data collection, and opportunities that exist for local schools.

I am particularly pleased with his enthusiasm in participating in the Yavapai County Charter School Association, Yavapai
County Educational Technology Consortium, Greater Yavapai County Purchasing Consortium and most recently the
Arizona Correctional Educators (ACE).

Additionally his regular attendance and participation at the countywide supervisors meetings keep him up to date with the
pertinent issues facing the educational systems within the State.

It is my understanding that Pace Preparatory Academy has been nominated for NCA Accreditation.

Pace Preparatory Academy and its staff have been working closely with the caseworkers from the Yavapai County
Juvenile Detention Education Program. They understand, care and provide for the special needs that the students require
to succeed in their educational career path.

Under its new leadership Pace Preparatory Academy has raised its ability to provide a good solid education for its
students, many of whom have been underserved.

Please feel free to contact me at any time, 928-925-6560.

Respectfully,

Zi CM{

Tim Carter

Yavapai County School Superintendent
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Dear Mr. William Sakelarios, March 19, 2014

I am writing this letter because PACE has been a huge help when it comes to kids that get into
trouble at other schoals. PACE has always made a seat available for kids that come through the
probation department. All the staff at PACE are always willing to help the students achieve their goals.
Each time that! have been at PACE the kids are well mannered and wait to be called to the front. PACE
has high standards of expectations and make it clear to the kids what is expected while they are at
school. PACE has made High School possible for many kids that did not have a school togo to.

Mr. William Sakelarios is always willing to meet with kids and their families even on holidays to
go over information about PACE. Mr. William Sakelarios has stated that he believes in giving kids
charices to be able to earn their education. When | hear kids talking about PACE they are so glad that
they have a place they can attend that does not pass judgment an them, which allows them to focus on
their education. | am really thankful for a school such as PACE to help our kids in the community that
struggle with their education. Please keep doing what you are to help the kids of our future.

Thank you,

Alicia Schneider

Transition Caseworker Juvenile Detention
Fducation Services Agency

028-649-6238

602-540-3793

Fax: 928- 639- 7177

Aschneiderf@courts.az. gov
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: PACE Preparatory Academy Required for: Review - Annual Report
School Name: PACE Preparatory Academy (79108)
Date Submitted: 5/6/2013 Evaluation Completed: 8/1/13; 8/15/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable
1a. Student Median Growth Percentile Instruction: The narrative describes the beginning stages of monitoring and
(SGP) evaluating standards and instructional practices. The narrative and data provided did
Math not demonstrate that the school implemented a plan for monitoring the integration

of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

S I Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth in Math. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated increased student growth in Math.
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Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Reading

Instruction The narrative describes the beginning stages of monitoring and evaluating
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth in Reading. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated increased student growth in Reading

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Math. At the site visit limited documentation of professional development was
provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated student growth in Math for students
with growth percentiles in the lowest 25% in Math.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Reading. At the site visit limited documentation of professional development was
provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student growth for students
with growth percentiles in the lowest 25% in Reading.

2a. Percent Passing
Math

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a plan for professional development that contributed to
increased student proficiency in Math. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Math.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing
Reading

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Reading. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in
Reading.

2b. Composite School Comparison
(Traditional and Small Schools only)
Math

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Math for ELL students, FRL students, and students
with disabilities. At the site visit limited documentation of professional development
was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Math
for ELL students, FRL students, and students with disabilities.
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Measure Not Comments
Acceptable |Acceptable

2b. Composite School Comparison Instruction: The narrative describes the beginning stages of monitoring and

(Traditional and Small Schools only) evaluating standards and instructional practices. The narrative and data provided did

Reading not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.
Professional Development: The narrative describes an approach that lacks follow-up

S | and monitoring strategies or a process for implementing new procedures and

processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Reading for ELL students, FRL students, and students
with disabilities. At the site visit limited documentation of professional development
was provided.
Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Reading
for ELL students, FRL students, and students with disabilities.

2c. Subgroup Comparison

(2b. for Alternative)

ELL \/s

Math

2c. Subgroup Comparison

(2b. for Alternative)

ELL \/s

Reading
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Math for FRL students. At the site visit limited
documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Math
for FRL students.

2c. Subgroup Comparison
(2b. for Alternative)
FRL

Reading

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Reading for FRL students. At the site visit limited
documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Reading
for FRL students.

Page 6 of 8






Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Math for students with disabilities. At the site visit
limited documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Math
for students with disabilities.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Reading for students with disabilities. At the site visit
limited documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Reading
for students with disabilities.
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: PACE Preparatory Academy Required for: Review - Annual Report
School Name: PACE Preparatory Academy (80437)
Date Submitted: 5/6/2013 Evaluation Completed: 8/1/2013; 8/15/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments

Acceptable |Acceptable
1a. Student Median Growth Percentile Instruction: The narrative does not describe a system for monitoring and evaluating
(SGP) standards and instructional practices. The narrative and data provided did not
Math demonstrate that the school implemented a plan for monitoring the integration of

the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

S | Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth in Math. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated increased student growth in Math.
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Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Reading

Instruction: The narrative does not describe a system for monitoring and evaluating
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth in Reading. At the site visit limited documentation of
professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated increased student growth in Reading.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

Instruction: The narrative does not describe a system for monitoring and evaluating
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Math. At the site visit limited documentation of professional development was
provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated student growth in Math for students
with growth percentiles in the lowest 25% in Math.
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Measure Not Comments
Acceptable |Acceptable

1b. Student Median Growth Percentile Instruction: The narrative does not describe a system for monitoring and evaluating

(SGP) Bottom 25% standards and instructional practices. The narrative and data provided did not

Reading demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.
Professional Development: The narrative describes an approach that lacks follow-up

S | and monitoring strategies or a process for implementing new procedures and

processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Reading. At the site visit limited documentation of professional development was
provided.
Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student growth in Reading for
students with growth percentiles in the lowest 25% in Reading.

2c. Subgroup Comparison

(2b. for Alternative)

ELL \/s

Math

2c. Subgroup Comparison

(2b. for Alternative)

ELL \/s

Reading

Page 3 of 5






Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

Instruction: The narrative does not describe a system for monitoring and evaluating
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Math for students with disabilities. At the site visit
limited documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Math
for students with disabilities.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

Instruction: The narrative does not describe a system for monitoring and evaluating
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit documentation was
reviewed, including standards checklists, data review team meeting minutes, and
formal teacher evaluations that demonstrated implementation of a plan for
monitoring the integration of the AZ Academic Standards into instruction.

Professional Development: The narrative describes an approach that lacks follow-up
and monitoring strategies or a process for implementing new procedures and
processes or at the school. The narrative and data provided did not demonstrate that
the school implemented a professional development plan that contributed to
increased student proficiency in Reading for students with disabilities. At the site visit
limited documentation of professional development was provided.

Limited data provided. At the site visit additional data, including Galileo and A+
reports, were reviewed that demonstrated improved student proficiency in Reading
for students with disabilities.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

PACE Preparatory Academy

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were confirmed on site for PACE Preparatory Academy (80437 & 79108:}

Evidence Requested Reviewed at Site Visit

Curriculum team documentation e  Teacher meetings on Thursdays and Fridays

Standards “crosswalk” documentation e A+ crosswalk documents for Arizona Common Core
Standards

Data review team documentation o  Weekly A+ data discussions, staff meeting
documentation with minutes of meetings

e Pivot tables of data

Student math/reading assessment growth e AIMS growth spreadsheet

spreadsheets

Galileo Assessment documentation e Galileo student reports

Evidence of instructional adjustment based on e A+ prescribed remediation

student need e Teacher pull-outs — documentation tracks student and
student need

Formal teacher evaluation documentation e Teacher performance evaluation framework documents
including copy of a teacher evaluation

Instructional observation documentation e No formal documentation provided

Tutoring and remediation documentation .

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested

Sufficie
nt

Evidence Provided

Evidence of a plan for monitoring the integration of
the AZ Academic Standards into instruction

e Standards crosswalk
e Student progress monitored through A+
and Galileo

Professional development plan that contributed to
increased student growth in Math

e Staff meeting agendas and minutes
e Individualized PD plan for each teacher

Professional development plan that contributed to
increased student growth in Reading

e Limited documentation provided

Professional development plan that contributed to
increased student growth in Math for students with
growth percentiles in the lowest 25% in Math

e Limited documentation provided

A professional development plan that contributed to
increased student growth in Reading for students with
growth percentiles in the lowest 25% in Reading

e Limited documentation provided

Professional development plan that contributed to
increased student proficiency in Math

e Limited documentation provided

Professional development plan that contributed to
increased student proficiency in Reading

e Limited documentation provided

Professional development plan that contributed to
increased student proficiency in Math for ELL students,
FRL students, and students with disabilities.

e Limited documentation provided

Professional development plan that contributed to
increased student proficiency in Reading for ELL
students, FRL students, and students with disabilities

e Limited documentation provided
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PACE PREPARATORY ACADEMY
Prescott Valley Campus (80437)

Mathematics

MEASURE 1: GROWTH

Measure 1.a — Student Growth Percentile (SGP)

PACE Preparatory Academy’s mission is to provide students with a self-paced and completely computer-driven
educational environment. Beginning in 2004, the Academy implemented a content delivery system developed by
OdysseyWare. After four years of student use, the internal and external assessment data did not support continued
use of the OdysseyWare program.

The 2008 school-year brought significant and substantive change to the organization. The organization’s
leadership appointed a new curriculum team that quickly identified the areas of standards alignment, embedded
assessments to measure student progress, and a comprehensive data system to easily aggregate and disaggregate
student achievement data in order to adjust student instruction.

After several more years of upgrading the organization’s computer-based content delivery system, the curriculum
team and school leadership have made various programmatic improvements over the past several years. In June
2012, the Academy made another upgrade and implemented the A+LS program. As a result of this latest upgrade,
the initial internal and external assessment data is positive.

Although most content delivery systems provide state-specific standards alignment and correlation
documentation, PACE Preparatory Academy — Prescott Valley adopted a standards “crosswalk” policy in 2010 to
verify the computer-assisted content was aligned with Arizona’s adopted standards and that the new Common
Core Math Standards were being transitioned in a timely matter. Since implementing the Academy’s Performance
Management Plan, teachers and administrators have attended various Common Core Standards workshops
facilitated by the Arizona Department of Education and apply this knowledge when reviewing student academic
performance data. Administrators, teachers and the curriculum team monitor student AIMS Math assessment data
regularly by strands and objectives to identify possible gaps in instruction and to intervene if a student is
struggling with a specific strand or performance objective.

With the understanding that reliable assessment data leads to improved instructional decisions, the administration
and curriculum team implemented a new student achievement data review policy. Students are assessed at the
beginning and end of each semester to establish baseline and posttest math growth data. Additionally, benchmark
assessments are given monthly to identify those students who may be falling behind on their assignments and
proficiency levels. Each week, instructors meet to conduct a data review and identify those students requiring
additional instruction and remediation. Students identified as needing additional instructional intervention are
placed on a “math watch list” and are monitored continuously until the data review team determines to exit them
from the “math watch list”. All instructors have been provided an iPad to access “real-time” student progress and
review current and historical academic data through Backbone Communication’s Communicator application.

Furthermore, a staff member has been assigned and trained to develop and maintain a student math assessment
growth spreadsheet using the Microsoft Excel pivot table training provided by the Arizona Charter School
Association. This spreadsheet tracks each student’s AIMS Math raw score, proficiency level and growth. Use of
this data tool provides the school with up-to-date chronological math assessment data and allows the instructional
staff to identify essential growth benchmarks necessary for students to achieve proficiency (“meets/exceeds”).

As stated previously, the 2010 school-year marked the beginning of a comprehensive restructuring of the Pace

Preparatory Academy’s organization. As a result, the new leadership team identified some deficiencies in the
organization’s professional development program. Essential elements of the new professional development
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program include increasing the instructional staff’s depth of knowledge with regard to customizing the content
delivery system to meet individual student needs; using technology to effectively manage and interpret student
math assessment data; understanding the new Common Core Math Standards; and conducting effective weekly
student data reviews in order to provide timely academic interventions.

The Academy’s professional development program in 2013 will include an individualized and customized
professional growth plan through the implementation of the Educational Impact 360 program. Instructional staff
will take a pretest to measure the degree of professional confidence in a variety of areas. Based on the results, the
instructor will work collaboratively with the administration to design an individualized professional growth plan
using online and other resources.

According to the Arizona State Board for Charter School’s 2012 Academic Performance Rating, PACE
Preparatory Academy — Prescott Valley received a “No Rating” (NR) for the Student Growth Percentile indicator.
Because the school is identified as a “Small High School”, insufficient student data was available for this
measure. A review of the Academy’s current and historical AIMS Math assessment data does indicate that the
school has implemented a sustained improvement plan that has increased student growth in math as measured by
the AIMS assessment.

A three-year review of AIMS Math data clearly shows a decrease in the percentage of students scoring at the Falls
Far Below (FFB) level and an increase in the percentage of students scoring at the Meets or Exceed levels. Chart
1 (page 3) is a graphic representation of the decreasing percentage of students scoring at the FFB level (dashed
red trend line) and the increasing percentage of students passing the AIMS Math assessment (solid red trend line).
Chart 1 represents an average 20% decrease in the percentage of students scoring at the FFB level over three years
or six testing cycles. Conversely, there is an average increase of 23% of students scoring at the meets or exceeds
levels.

As a small high school serving primarily “at-risk” students, it is difficult to measure the median growth percentile
due to the small student population. For example, the latest AIMS Math data review includes four cohort groups
(2011, 2012, 2013 and 2014). However, most data is representative of either the Fall or the Spring test, but rarely
both. The cause for such a low comparison group is twofold: a percentage of the students pass the AIMS and are
not required to test again; or the student was enrolled for only one testing cycle.

Chart 2 (page 3) represents the percentage of students scoring at their highest level (FFB, Approaches or
Meets/Exceeds) over the six-cycle period®. It is important to note that the percentage of students passing the
AIMS Math while enrolled at PACE Preparatory Academy— Prescott Valley increases significantly in Cohorts
2012, 2013 and 2014. Chart 3 (page 3) represents the percentage of students that have taken the AIMS Math test
one or more times between Spring 2010 and Fall 2012. Again, a large majority of students only take the AIMS
Math test once prior to re-enrolling at another school or receiving a level of Meets/Exceeds during their first
attempt at the test.

Measure 1.b — Student Median Growth Percentile (SGP) Bottom 25%

The bottom 25% of the 2011/12 student population taking the AIMS Math assessment represents one student. Of
the five students taking the AIMS Math assessment in Spring 2012, two had IEPs and all were first-time test
takers. Therefore, no data can be reviewed for any meaningful purpose. Comparison of the bottom 25% of test-
takers in Fall 2012 creates the same validity concern. However, there were 16 test-takers in Fall 2012 with two
students passing the AIMS Math assessment. There are four students who represent the bottom 25% and their
scores will be analyzed for growth when the Spring 2013 AIMS Math scores are released.

! Students with an IEP are indicated in green
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MEASURE 2: PROFICIENCY
Measure 2.a — Percent Passing

Meets Standard

Measure 2.b — Composite School Comparison
Meets Standard
Measure 2.c — Subgroup ELL

PACE Preparatory Academy — Prescott Valley does include the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for students transferring to PACE Preparatory
Academy — Prescott Valley from another school. Measure 2 (subgroup ELL) received a rating of “NR” because
there are no students requiring ELL services.

Measure 2.c — Subgroup FRL

Meets Standard

Measure 2.c — Subgroup SPED

Represented in Chart 4 (page 5) is the percentage of students receiving services as a result of an Individualized
Education Plan (IEP). Between 2011 and 2013, PACE Preparatory Academy — Prescott Valley has served a
special education population ranging from 13.6% - 21.4%. Measure 2 (subgroup SPED) received a rating of “NR”
because the student sample (n) was too small.

A data review of IEP students testing two or more times over the past six testing cycles indicates 66.6% of the
students demonstrated academic growth in math and 33.3% did not show growth. Although the number of
students in the sample is small, growth has been documented (Chart 5).

Nonetheless, PACE Preparatory Academy — Prescott Valley has implemented the following improvement
measures as a result of the Academy’s restructuring in 2011: provide individualized math tutoring and
remediation on Fridays (PACE is a 4-day/week school); added a full-time paraprofessional dedicated exclusively
to math support; and students receive additional AIMS Math preparation support via the Galileo AIMS
preparation program.
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PACE PREPARATORY ACADEMY
Prescott Valley Campus (80437)

Reading
MEASURE 1: GROWTH
Measure 1.a — Student Growth Percentile (SGP)

PACE Preparatory Academy’s mission is to provide students with a self-paced and completely computer-driven
educational environment. Beginning in 2004, the Academy implemented a content delivery system developed by
OdysseyWare. While the program was comprehensive and rigorous, the construction of the content was lengthy in
text and provided little to no flexibility when adjusting for variance in individual student reading levels. After four
years of student use, the internal and external assessment data did not support continued use of the OdysseyWare
program.

The 2008 school-year brought significant and substantive change to the organization. The organization’s
leadership appointed a new curriculum team that identified the areas of standards alignment, embedded
assessments to measure student progress, and a comprehensive data system to easily aggregate and disaggregate
student achievement data in order to adjust student instruction.

After several more years of upgrading the organization’s computer-based content delivery system, the curriculum
team and school leadership have made various programmatic improvements. In June 2012, the Academy made
another upgrade and implemented the A+LS program. Unlike previous content delivery systems, A+LS has over
75 courseware titles with Lexile measures. This resource has proven very valuable as the Academy has identified
reading as one of its primary areas for improvement. Additionally, the school initiated a book reading club to
encourage students to pursue reading as a lifelong activity. As a result of this latest upgrade, the initial internal and
external assessment data is positive.

Although most content delivery systems provide state-specific standards alignment correlation documentation,
PACE Preparatory Academy — Prescott Valley adopted a standards “crosswalk™ policy in 2010 to verify the
computer-assisted content was aligned with Arizona’s adopted standards and that the new Common Core
Language Arts Standards were being transitioned in a timely matter. Since implementing the Academy’s
Performance Management Plan, teachers and administrators have attended various Common Core Standards
workshops facilitated by the Arizona Department of Education and apply this knowledge when reviewing student
academic performance data. Administrators, teachers and the curriculum team monitor student AIMS Language
Arts & Reading assessment data regularly by strands and objectives to identify possible gaps in instruction and to
intervene if a student is struggling with a specific strand or performance objective.

With the understanding that reliable assessment data leads to improved instructional decisions, the administration
and curriculum team implemented a new student achievement data review policy. Students are assessed at the
beginning and end of each semester to establish baseline and posttest growth data. Additionally, benchmark
assessments are given monthly to identify those students who may be falling behind on their assignments and
proficiency levels. Each week, instructors meet to conduct a data review and identify those students requiring
additional reading instruction and remediation. Students identified as needing additional instructional intervention
are placed on a “reading watch list” and are monitored continuously until the data review team determines to exit
them from the “reading watch list”. All instructors have been provided an iPad to access “real-time” student
progress and review current and historical academic data through Backbone Communication’s Communicator
application.

Furthermore, a staff member has been assigned and trained to develop and maintain a student assessment growth

spreadsheet using the Microsoft Excel pivot table training provided by the Arizona Charter School Association.
This spreadsheet tracks each student’s AIMS Reading raw score, proficiency level and growth. Use of this data
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tool provides the school with up-to-date chronological assessment data and allows the instructional staff to
identify essential growth benchmarks necessary for students to achieve proficiency (“meets/exceeds”).

As stated previously, the 2010 school-year marked the beginning of a comprehensive restructuring of the Pace
Preparatory Academy’s organization. As a result, the new leadership team identified some deficiencies in the
organization’s professional development program. Essential elements of the new professional development
program are increasing the instructional staff’s depth of knowledge with regard to customizing the Language Arts
and Reading content delivery system to meet individual student needs; using technology to effectively manage
and interpret student assessment data; understanding the new Common Core Language Arts Standards; and
conducting effective weekly student data reviews in order to provide timely academic interventions.

The Academy’s professional development program in 2013 will include an individualized and customized
professional growth plan through the implementation of the Educational Impact 360 program. Instructional staff
will take a pretest to measure the degree of professional confidence in a variety of areas. Based on the results, the
instructors will work collaboratively with the administration to design an individualized professional growth plan
using online and other resources.

According to the Arizona State Board for Charter School’s 2012 Academic Performance Rating, PACE
Preparatory Academy — Prescott Valley received a “No Rating” (NR) for the Student Growth Percentile indicator.
Because the school is identified as a “Small High School”, insufficient student data was available for this
measure. A review of the Academy’s current and historical AIMS Reading assessment data does indicate that the
school has implemented a sustained improvement plan that has increased student growth in reading as measured
by the AIMS assessment.

A three-year review of AIMS Reading data clearly shows no students scoring at the Falls Far Below (FFB) level
and a significant increase in the percentage of students scoring at the Meets or Exceeds levels. Chart 6 (page 9) is
a graphic representation of the percentage of students scoring at the Approaches and the increasing percentage of
students passing the AIMS Reading assessment (solid red trend line).

Only four students have taken the AIMS Reading assessment two or more times over the past seven testing cycles.
Chart 7 (page 9) illustrates the increased growth for each testing cycle by student. All four students increased their
raw score from one test to the next. Two of the four students (50%) moved from Approaches to Meets and the
other two students (50%) remained at Approaches while increasing their raw score.

Measure 1.b — Student Median Growth Percentile (SGP) Bottom 25%

The bottom 25% of the 2011/12 student population taking the AIMS Reading assessment represents three
students. Only one student represents the bottom 25% for the Spring 2013 AIMS Reading assessment. Therefore,
the most recent data available to calculate the SGP Bottom 25% is one student. However, the data represented in
Charts 6 and 7 indicate a high probability that the bottom 25% are demonstrating more than adequate growth in
reading. Lastly, the percent of students passing reading in Measure 2 — Proficiency meets the standard as defined
by the Academic Performance Rating for 2012.
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Chart 6: AIMS Reading Proficiency Growth Trends by Assessment Cycle
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MEASURE 2: PROFICIENCY
Measure 2.a — Percent Passing

Meets Standard

Measure 2.b — Composite School Comparison
Meets Standard
Measure 2.c — Subgroup ELL

PACE Preparatory Academy — Prescott Valley does include the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for students transferring to PACE Preparatory
Academy from another school. Measure 2 (subgroup ELL) received a rating of “NR” because there are no
students requiring ELL services.

Measure 2.c — Subgroup FRL

Meets Standard

Measure 2.c — Subgroup SPED

Represented in Chart 8 (page 10) is the percentage of students receiving services as a result of an Individualized
Education Plan (IEP). Between 2011 and 2013, PACE Preparatory Academy — Prescott Valley has served a
special education population ranging from 13.6% - 21.4%. Measure 2 (subgroup SPED) received a rating of “NR”
because the student sample (n) was too small.

A data review of IEP students taking the AIMS Reading assessment one or more times over the past six testing
cycles reaffirms the sample size is too small to measure (Chart 9).

Nonetheless, PACE Preparatory Academy — Prescott Valley has implemented the following improvement
measures as a result of the Academy’s restructuring in 2011: provide individualized math tutoring and
remediation on Fridays (PACE is a 4-day/week school); added a full-time paraprofessional dedicated exclusively
to math support; and students receive additional AIMS Math preparation support via the Galileo AIMS
preparation program.
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MEASURES 3 & 4: STATE ACCOUNTABILITY & OVERALL RATING

3.a — A-F Letter Grade State Accountability System

PACE Preparatory Academy received an Arizona A-F grade of “C” in 2011/12. This grade was assigned using the
criteria set for small schools: 50% growth score and 50% composite score. The method used to determine a
growth score for a small school involves pooling the median Student Growth Percentiles (SGP) over a three-year
period and the bottom 25% median SGPs over the same time period. The composite score is also determined by
pooling the past three-years of academic outcomes: percent of students pass in the AIMS Mathematics, ELL
reclassifications, graduation rates and dropout rates.

PACE Preparatory Academy — Prescott Valley is a small high school located in Prescott Valley, Arizona. There
are four other high schools also identified as small or alternative in the same geographic area and are used for
comparative purposes. While the raw score on the 2011/12 Academic Performance Rating is not acceptable to the
Academy’s leadership and instructional team, it does serve a benchmark for the school and is useful when
comparing A-F Letter Grades to other schools in the comparison group.

PACE Preparatory Academy — Prescott Valley currently has a C rating and the second highest Math Proficiency
rate of the five comparable schools at 54.5%. It should be reiterated that the highest rated comparable school in
mathematics, AAEC Prescott Valley, has a math proficiency rate of 69.2 and is labeled as a college prep program.

PACE Preparatory Academy’s growth score measures have been addressed in various sections previously.
Although labeled as a “traditional” or “general” school program by the Arizona Department of Education, the
Academy’s demographic data indicates the student population emulates that of an alternative school. Currently,
14 students (9.5%) of the student population on are probation with the local juvenile court system. Furthermore,
student mobility is the greatest challenge when addressing the multiple measures used to assign a State
Accountability Grade.

Chart 10 (page 13) is a graphical representation of the three-year mobility data for all students enrolled in the
Academy. Careful analysis of this data set indicates the number of students who remain enrolled in the Academy
for one full academy year (August — May) is increasing and the number of students exiting the Academy early
(prior to May) is decreasing: down 20% in three years. Characteristic of an alternative school population is the
number of students entering the school mid-year (September — May). The three-year average of students entering
the Academy mid-year is 56.7% and is indicative of a larger student population seeking an alternative educational
setting.

As a result, the Performance Management Plan implemented in 2011 addresses the high mobility rate of the
Academy’s students. Changes in the organizational structure (i.e., new Executive Director, new curriculum team,
and new instructors), partnerships with local juvenile justice institutions and collaboration with the County
Superintendent’s Office have resulted in sustained progress with regard to decreasing student mid-year
withdrawals and increasing the number of students completing a full year’s program.

Lastly, PACE Preparatory Academy has received its candidacy status from NCA’s AdvanED accreditation
organization. In May 2013, the organization will host an on-site external review team as the final process leading
to full accreditation. The AdvanED accreditation process is designed as a school improvement model and PACE
Preparatory Academy (both campuses) will incorporate many of the items included in this report in its AdvancED
school improvement plan as well.

Page 11 of 17





4.a — High School Graduation Rate

PACE Preparatory Academy — Prescott Valley is committed to meeting the state’s graduation rate goal of 93% by
2020. As of SY 2011/12, the Academy’s four-year graduation rate was 56.0% and the five-year rate was 64.3%.
Based on this information, the Academy’s leadership and curriculum team have developed an eight-year
benchmark criterion to achieve the 93% graduation rate by SY 2020. Chart 11 (page 13) illustrates the annual
graduation rate benchmarks (+4.625% annually) necessary to achieve the 2020 goal.

An extensive review of the withdrawal codes covering the past three years (2011 — 2013) that many of the
Academy’s students transfer to another school prior to the end of the school year. However, Chart 12 (page 13)
highlights the various reasons for student withdrawals including the following: transfer to another school (W1),
expulsion or long-term suspension (W3), 10 consecutive unexcused absences (W4), early graduation (W7),
detention (W10), pursuit of GED (W11), completion of course requirements (W13). As of SY 2011/12, PACE
Preparatory Academy- Prescott Valley posted a drop-out rate 3.8%.

The Academy’s current Performance Management Plan has demonstrated sustained improvement by increasing
the number of students completing a full year of instruction and decreasing the number of students exiting the
program early. Factors contributing to these improvements include additional instructional support, timely and
accurate student achievement data, supplemental instructional support and AIMS preparation, benchmark
assessments, dedicated tutorial and remediation time, positive reinforcement and rewards programs, and an
improved learning environment as a result of the organization restructuring and target professional development.
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APPENDIX:

ADDITIONAL ITEMS SUPPORTING THE
DEMONSTRATION OF SUFFICIENT PROGRESS NARRATIVE
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Yavapai County Juvenile Detention Education Program

960 Division Street, Prescott, AZ 86301

Adrienne Carey-Transition Caseworker Juvenile Detention

Cell Phone: (928) 499-5265

Office: (928) 442-5778 f

FAX: (928) 771-3445
Educational services provided by
Yavapai County Education Service Agency

“Providing Services
For Quality Education”

4-16-13

To Whom it May Concern:

My name is Adrienne Carey and I work for Education Services Agency of Yavapai
County. I work with youth on probation and help them to stay in school, find appropriate
schooling and assist them in the schools to obtain assistance for their special needs. I started in
this position in November of 2012 and was welcomed with open arms from all the staff at PACE
both in Prescott Valley and Camp Verde. They have taken many of my students even though the
difficulties and behaviors are high. The teachers and staff members at PACE remain in constant
contact with me and are always willing to answer questions when I am there. They also respond
to my emails and requests in a timely manner. Mr. Sakelarios has been very responsive to me as
well and always finds ways to meet the needs of the students I work with. PACE took a student
of mine in January. This particular student had been in 2 other schools without success and was
at risk of long-term suspension. PACE agreed to take this student and has worked very
successfully with him. The student has been able to be in an environment where he can lean
and gain credits. The teachers and staff understand his special needs and work with him to be
successful. I am very pleased with the work that PACE does with this very difficult population

that I work with. They take students that have exhausted their chances and resources. These
2 s MISSION STATEMENT
‘avapai County ucation Service Agency provides quality leadership, services, and support in response
:&ntﬁfanfanﬁdpak[me&tﬁatmﬂ'mtﬁc&yhuquﬁqdmmﬁruu&:u ¢
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students are challenging and difficult and give them a chance when others have given up. If you

have any further questions, please feel free to give me a call.

Sincerely,

- MISSION STATEMENT
MYWCWWMWWMMW,MaMWﬁWw
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‘ Tim Carter
‘ \ /ﬁ‘ YAVAPAI COUNTY EDUCATION SERVICE AGENCY Yavapai County
o School Superintendent

2970 Centerpointe East Dr.
Prescott, AZ 86301-8426
Phone 928-925-6560

Fax 928-771-3329
tim.carter@yavapai.us

The “First Choice” for Responsive Educational Services

April 26, 2013

Arizona State Board for Charter Schools
1616 West Adams St., Suite 170
Phoenix, AZ 85007

To Whom It May Concern:

I have known William Sakelarios for just over three years. It was at that time that he was appointed as the new Charter
Holder for Pace Preparatory Academy for both the Camp Verde and Prescott Valley campuses. When Mr. Sakelarios
took on that position, the school had little or no academic direction. He changed the teaching staff to all HQT in the core
subjects, upgraded the curriculum, the computers and the technology needed to enrich the educational process for the Pace
community.

He has an in-depth knowledge of the State of Arizona’s complex web of requirements, regulations, rules, and the various
programs dealing with funding, reporting, data collection, and opportunities that exist for local schools.

I am particularly pleased with his enthusiasm in participating in the Yavapai County Charter School Association, Yavapai
County Educational Technology Consortium, Greater Yavapai County Purchasing Consortium and most recently the
Arizona Correctional Educators (ACE).

Additionally his regular attendance and participation at the countywide supervisors meetings keep him up to date with the
pertinent issues facing the educational systems within the State.

It is my understanding that Pace Preparatory Academy has been nominated for NCA Accreditation.

Pace Preparatory Academy and its staff have been working closely with the caseworkers from the Yavapai County
Juvenile Detention Education Program. They understand, care and provide for the special needs that the students require
to succeed in their educational career path.

Under its new leadership Pace Preparatory Academy has raised its ability to provide a good solid education for its
students, many of whom have been underserved.

Please feel free to contact me at any time, 928-925-6560.

Respectfully,

Zi CM{

Tim Carter

Yavapai County School Superintendent
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Demonstration of Sufficient Progress
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PACE PREPARATORY ACADEMY
Camp Verde Campus (79108)

Mathematics

MEASURE 1: GROWTH

Measure 1.a — Student Growth Percentile (SGP)

PACE Preparatory Academy’s mission is to provide students with a self-paced and completely computer-driven
educational environment. Beginning in 2004, the Camp Verde campus implemented a content delivery system
developed by OdysseyWare. After four years of student use, the internal and external assessment data did not
support continued use of the OdysseyWare program.

The 2008 school-year brought significant and substantive change to the organization. The organization’s
leadership appointed a new curriculum team that quickly identified the following areas for review and
improvement: content standards alignment, embedded assessments to measure student progress, and
implementation of a comprehensive data system to easily aggregate and disaggregate student achievement data in
order to adjust student instruction.

After several more years of upgrading the organization’s computer-based content delivery system, the curriculum
team and school leadership have made various programmatic improvements. In June 2012, the Camp Verde
campus made another curriculum upgrade and implemented the A+LS program. As a result of this latest upgrade,
the initial internal and external assessment data is positive.

Although most content delivery systems provide state-specific standards alignment and correlation
documentation, PACE Preparatory Academy — Camp Verde adopted a standards “crosswalk” policy in 2010 to
verify the computer-assisted content was aligned with Arizona’s adopted standards and that the new Common
Core Math Standards were being transitioned in a timely matter. Since implementing the Camp Verde campus’
Performance Management Plan, teachers and administrators have attended various Common Core Standards
workshops facilitated by the Arizona Department of Education and apply this knowledge when reviewing student
mathematics academic performance data. Administrators, teachers and the curriculum team monitor student AIMS
Math assessment data regularly by strands and objectives to identify possible gaps in instruction and to intervene
if a student is struggling with a specific strand or performance objective.

With the understanding that reliable assessment data leads to improved instructional decisions, the administration
and curriculum team implemented a new student achievement data review policy. Students are assessed at the
beginning and end of each semester to establish baseline and posttest growth data. Additionally, math benchmark
assessments are given monthly to identify those students who may be falling behind on their math assignments
and proficiency levels. Each week, instructors meet to conduct a math data review and identify those students
requiring additional math instruction and remediation. Students identified as needing additional instructional
intervention are placed on a “math watch list” and are monitored continuously until the data review team
determines to exit them from the “math watch list”. All instructors have been provided an iPad in order to access
“real-time” student progress and review current and historical academic data through Backbone Communication’s
Communicator application.

Furthermore, a staff member has been assigned and trained to develop and maintain a student math assessment
growth spreadsheet using the Microsoft Excel pivot table training provided by the Arizona Charter School
Association. This spreadsheet tracks each student’s AIMS Math raw score, proficiency level and growth. Use of
this data tool provides the school with up-to-date chronological assessment data and allows the instructional staff
to identify essential growth benchmarks necessary for students to achieve math proficiency (“meets/exceeds’) as
measured by the Arizona AIMS assessment.
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As stated previously, the 2010 school-year marked the beginning of a comprehensive restructuring of the PACE
Preparatory Academy’s organization. As a result, the new leadership team identified some deficiencies in the
organization’s professional development program. Essential elements of the new professional development
program are increasing the instructional staff’s depth of knowledge with regard to customizing the math content
delivery system to meet individual student needs; using technology to effectively manage and interpret student
math assessment data; understanding the new Common Core Math Standards; and conducting effective weekly
student data reviews in order to provide timely academic interventions.

Consistent with the current Performance Management Plan, the Academy’s professional development program in
2013 will include an individualized and customized professional growth plan through the implementation of the
Educational Impact 360 program. Instructional staff will take a pretest to measure the degree of professional
confidence in a variety of areas. Based on the results, instructors will work collaboratively with the administration
to design an individualized professional growth plan using online and other resources.

According to the Arizona State Board for Charter School’s 2012 Academic Performance Rating, PACE
Preparatory Academy - Camp Verde received a “No Rating” (NR) for the Student Growth Percentile indicator in
math. Because the school is identified as a “Small High School”, insufficient student data was available for this
measure. A review of the Academy’s current and historical AIMS Math assessment data does indicate that the
school has implemented a sustained improvement plan that has increased student growth in math as measured by
the AIMS assessment.

A three-year review of AIMS Math data clearly shows a decrease in the percentage of students scoring at the Falls
Far Below (FFB) level and an increase in the percentage of students scoring at the Meets or Exceeds levels. Chart
1 (page 3) is a graphic representation of the decreasing percentage of students scoring at the FFB level (dashed
red trend line) and the increasing percentage of students passing the AIMS Math assessment (solid red trend line).
Chart 1 represents an average 20% decrease in the percentage of students scoring at the FFB level over three years
or six testing cycles. Conversely, there is an average increase of 20% of students scoring at the meets or exceeds
levels.

As a small high school serving primarily “at-risk” students, it is difficult to measure the median growth percentile
due to the small student population. For example, the latest AIMS Math data review includes four cohort groups
(2011, 2012, 2013 and 2014). However, most data is representative of either the Fall or the Spring test, but rarely
both. The cause for such a low comparison group is twofold: a percentage of the students pass the AIMS Math test
and are not required to test again; or the student was enrolled for only one testing cycle.

Chart 2 (page 3) represents the percentage of students scoring at their highest math level (FFB, Approaches or
Meets/Exceeds) over the six-cycle period®. It is important to note that the percentage of students passing the
AIMS Math assessment while enrolled at PACE Preparatory Academy — Camp Verde increases significantly in
Cohorts 2012, 2013 and 2014. Chart 3 (page 3) represents the percentage of students that have taken the AIMS
Math test one or more times between Spring 2010 and Fall 2012. Again, a large majority of students only take the
AIMS Math test once prior to re-enrolling at another school, completing their required course work (program
completer), or receiving a score at the Meets/Exceeds level during their first attempt at the test.

Measure 1.b — Student Median Growth Percentile (SGP) Bottom 25%

The bottom 25% of the 2011/12 student population taking the AIMS Math assessment represents four students. Of
the four students taking the AIMS Math assessment in Spring 2012, three had an active IEP and all but one were
first-time test takers. Therefore, no data can be reviewed for any meaningful purpose. Comparison of the bottom
25% of test-takers in Fall 2012 creates the same validity concern. There were 10 AIMS Math test-takers in Fall
2012 with two students passing the assessment. There are three students who represent the bottom 25% and their
scores will be analyzed for growth when the Spring 2013 Mathematics scores are released.

! Students with an IEP are indicated in green
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Chart 1: AIMS Math Proficiency Growth Trends by Assessment Cycle
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Chart 2: AIMS Math Proficiency Growth Trends by Cohort
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Chart 3: Percentage of Students Taking the AIMS Math Assessment One or More Times
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MEASURE 2: PROFICIENCY
Measure 2.a — Percent Passing

Proficiency measures and targets are an effective method to compare a school’s proficiency rate to other schools,
sub-groups and state proficiency rates. However, caution should be taken when making broad conclusions based
solely on proficiency rates. Because comparative AIMS Math proficiency rates for high schools are based cohorts
and the percentage of students statewide passing the AIMS Math assessment within each cohort, evaluators
should be aware that a small school’s data can easily be skewed positively or negatively by one or two students;
and a larger at-risk student population may not achieve a proficiency level at the same rate as others within their
cohort.

Chart 4 (page 6) represents the percentage of PACE Preparatory Academy — Camp Verde students scoring at the
Meets/Exceeds level between Spring 2010 and Fall 2012. During these six testing cycles, the average percentage
of students scoring at the proficiency level was 15.8%.

Chart 6 (page 6) illustrates the distribution of students meeting the proficiency requirements for math by cohort.
The importance of this chart is to show the increase in the percentage of students scoring at the proficiency level
in cohorts 2012, 2013, and 2014. These three cohorts represent students entering the program during the
restructuring of the organization and the implementation of the revised instructional program. This data indicates
a larger percentage of students are achieving proficiency in math sooner than previous cohorts under the previous
instructional program.

The Academy acknowledges the overall AIMS Math proficiency percentage is below that of the state. However,
Chart 4 does demonstrate an upward trend in math proficiency over the course of the last six testing cycles. This
is important because it demonstrates academic improvement as a result of the Academy’s restructuring and
formalized school improvement plan.

The Academy’s Performance Management Plan addresses strategies to improve the math curriculum, instruction,
assessment and implementation of a purposeful professional development and growth program. As a result of
these improvement measures, the percentage of students meeting or exceeding the standards in math is increasing
at a regular and predictable rate. However, the effect of recent refinements to the Academy’s improvement efforts
will not be quantifiable until the release of the Spring 2013 AIMS Math results.

As previously addressed in Measure 1, the Academy has developed a formalized process to evaluate and revise its
curriculum based on empirical assessment data and alignment with the Arizona Common Core Math Standards.
The Academy’s ability to effectively monitor and analyze its instructional program has been greatly enhanced
through several cycles of curriculum review, revision and implementation. Since 2004, the Academy has revised
and implemented math curriculum revisions three times. The current computer-assisted program allows staff to
easily verify alignment to Arizona Common Core Math Standards, individualized student pacing and progress
reports, pre/posttest data, and other various data sets used during weekly data review meetings.

In an effort to better address the percentage of student achieving proficiency levels in math as measured by the
AIMS, PACE Preparatory Academy — Camp Verde recently reviewed and implemented the Galileo Assessment
program used to forecast student mastery of academic standards. The curriculum team recommended replacing
the Study Island AIMS Prep program with the Galileo program in 2011 based on historical assessment data
reviews, student feedback and staff research.

Although the primary delivery system of math instruction is computer-based, the role of the instructor cannot be
minimized. Instructors are responsible for monitoring student progress and making instructional adjustments
based on the student’s needs and available data. Each week, instructors meet as a team to review the academic
progress of each student. Performance objectives, progress and pacing and pre/post-test assessment data are all
reviewed.
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Formal teacher evaluations and performance pay are based largely on improved student academic performance.
Instructional observations, participation in weekly data reviews, individualized remediation plans and research-
based assessment data all are key measures of instructor performance and effectiveness.

Measure 2.b — Composite School Comparison

According to the Arizona Charter Schools Association’s Education Evaluator database, there are two public
schools within geographic proximity to PACE Preparatory Academy — Camp Verde serving a similar student
population: one charter high school and one district high school. Both schools are defined as “Small High
Schools” and have A-F labels ranging from C to D-ALT. PACE Preparatory Academy — Camp Verde currently has
a “D” rating and the highest Math Proficiency rate of the three comparable schools at 28.0%. Chart 6 (page 6)
illustrates the most current AZ LEARNS A-F math proficiency ranking for AIMS Math with the comparison

group.
Measure 2.c — Subgroup ELL

PACE Preparatory Academy — Camp Verde does include the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for all students transferring to PACE Preparatory
Academy — Camp Verde from another school. Measure 2 (subgroup ELL) received a rating of “NR” because there
are no students requiring ELL services.

Measure 2.c — Subgroup FRL

As represented in Chart 7 (page 6), PACE Preparatory Academy — Camp Verde has served a student population
qualifying for the Free/Reduced Lunch Program ranging from 27.4% - 71.4% over the past three years. According
to the most current Academic Performance Rating available for mathematics, PACE Preparatory Academy —
Camp Verde reports a 9.0% mathe proficiency rate for students meeting the FRL requirement. Recognizing that
students who qualify for the Federal Free/Lunch Program are more likely to behind academically, PACE
Preparatory Academy — Camp Verde has implemented the following improvement measures as a result of the
Academy’s restructuring in 2011: provide individualized tutoring and remediation on Fridays (PACE is a 4-
day/week school); addition of a full-time paraprofessional dedicated exclusively to math support; and students
receive additional AIMS math preparation support via the Galileo AIMS preparation program.

Currently, AIMS Math data is only available through the Fall 2012 test administration. Therefore, it is difficult to
demonstrate academic progress for this very small sub-group without the Spring 2013 results.

Measure 2.c — Subgroup SPED

Represented in Chart 8 (page 6) is the percentage of students receiving services as a result of an active
Individualized Education Plan (IEP). Between 2011 and 2013, PACE Preparatory Academy — Camp Verde has
served a special education population representing an average of 13% of the school’s enrollment. Measure 2
(subgroup SPED) received a rating of “NR” because the student sample (#) was too small. Nonetheless, PACE
Preparatory Academy — Camp Verde has implemented the following improvement measures as a result of the
Academy’s restructuring in 2011: provide individualized math tutoring and remediation on Fridays (PACE is a 4-
day/week school); added a full-time paraprofessional dedicated exclusively to math support; and students receive
additional AIMS math preparation support via the Galileo AIMS preparation program.
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Chart 4: Percent of Students at the Meets/Exceeds Level by AIMS Math Assessment Cycle
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PACE PREPARATORY ACADEMY
Camp Verde Campus (79108)

Reading
MEASURE 1: GROWTH
Measure 1.a — Student Growth Percentile (SGP)

PACE Preparatory Academy’s mission is to provide students with a self-paced and completely computer-driven
educational environment. Beginning in 2004, the Academy implemented a content delivery system developed by
OdysseyWare. While the program was comprehensive and rigorous, the construction of the content was lengthy in
text and provided little to no flexibility when adjusting for variance in individual student reading levels. After four
years of student use, the internal and external assessment data did not support continued use of the OdysseyWare
program.

The 2008 school-year brought significant and substantive change to the organization. The organization’s
leadership appointed a new curriculum team that identified the areas of standards alignment, embedded
assessments to measure student progress, and a comprehensive data system to easily aggregate and disaggregate
student achievement data in order to adjust student instruction.

After several more years of upgrading the organization’s computer-based content delivery system, the curriculum
team and school leadership have made various programmatic improvements. In June 2012, the Academy made
another upgrade and implemented the A+LS program. Unlike previous content delivery systems, A+LS has over
75 courseware titles with Lexile measures. This resource has proven very valuable as the Academy has identified
reading as one of its primary areas for improvement. As a result of this latest upgrade, the initial internal and
external assessment data is positive.

Although most content delivery systems provide state-specific standards alignment correlation documentation,
PACE Preparatory Academy — Camp Verde adopted a standards “crosswalk” policy in 2010 to verify the
computer-assisted content was aligned with Arizona’s adopted standards and that the new Common Core
Language Arts Standards were being transitioned in a timely matter. Since implementing the Academy’s
Performance Management Plan, teachers and administrators have attended various Common Core Standards
workshops facilitated by the Arizona Department of Education and apply this knowledge when reviewing student
academic performance data. Administrators, teachers and the curriculum team monitor student AIMS Language
Arts & Reading assessment data regularly by strands and objectives to identify possible gaps in instruction and to
intervene if a student is struggling with a specific strand or performance objective.

With the understanding that reliable assessment data leads to improved instructional decisions, the administration
and curriculum team implemented a new student achievement data review policy. Students are assessed at the
beginning and end of each semester to establish baseline and posttest growth data. Additionally, benchmark
assessments are given monthly to identify those students who may be falling behind on their assignments and
proficiency levels. Each week, instructors meet to conduct a data review and identify those students requiring
additional reading instruction and remediation. Students identified as needing additional instructional intervention
are placed on a “reading watch list” and are monitored continuously until the data review team determines to exit
them from the “reading watch list”. All instructors have been provided an iPad to access “real-time” student
progress and review current and historical academic data through Backbone Communication’s Communicator
application.

Furthermore, a staff member has been assigned and trained to develop and maintain a student assessment growth
spreadsheet using the Microsoft Excel pivot table training provided by the Arizona Charter School Association.
This spreadsheet tracks each student’s AIMS Reading raw score, proficiency level and growth. Use of this data
tool provides the school with up-to-date chronological assessment data and allows the instructional staff to
identify essential growth benchmarks necessary for students to achieve proficiency (“meets/exceeds”).
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As stated previously, the 2010 school-year marked the beginning of a comprehensive restructuring of the Pace
Preparatory Academy’s organization. As a result, the new leadership team identified some deficiencies in the
organization’s professional development program. Essential elements of the new professional development
program are increasing the instructional staff’s depth of knowledge with regard to customizing the Language Arts
and Reading content delivery system to meet individual student needs; using technology to effectively manage
and interpret student assessment data; understanding the new Common Core Language Arts Standards; and
conducting effective weekly student data reviews in order to provide timely academic interventions.

The Academy’s professional development program in 2013 will include an individualized and customized
professional growth plan through the implementation of the Educational Impact 360 program. Instructional staff
will take a pretest to measure the degree of professional confidence in a variety of areas. Based on the results, the
instructors will work collaboratively with the administration to design an individualized professional growth plan
using online and other resources.

According to the Arizona State Board for Charter School’s 2012 Academic Performance Rating, PACE
Preparatory Academy — Camp Verde received a “No Rating” (NR) for the Student Growth Percentile indicator.
Because the school is identified as a “Small High School”, insufficient student data was available for this
measure. A review of the Academy’s current and historical AIMS Reading assessment data does indicate that the
school has implemented a sustained improvement plan that has increased student growth in reading as measured
by the AIMS assessment.

A three-year review of AIMS Reading data clearly shows a consistent and low percentage of students scoring at
the Falls Far Below (FFB) level and a significant increase in the percentage of students scoring at the Meets or
Exceeds levels. Chart 8 (page 9) is a graphic representation of the percentage of students scoring at the FFB level
(dashed red trend line) and the increasing percentage of students passing the AIMS Reading assessment (solid red
trend line).

As a small high school serving primarily “at-risk” students, it is difficult to measure the median growth percentile
due to the small student population. For example, the latest AIMS Reading data review includes four cohort
groups (2012, 2013, 2014 and 2015). However, most data is representative of either the Fall or the Spring test, but
rarely both. Only 9.1% of students have taken the AIMS Reading test more than once. Six students (100%) passed
the reading portion of the AIMS on their second attempt: five students moved from Approaches to Meets and one
from Falls Far Below to Approaches.

Chart 9 (page 9) represents the percentage of students scoring at their highest level (FFB, Approaches or
Meets/Exceeds) over a seven-cycle period”. Chart 10 (page 9) represents the percentage of students that have
taken the AIMS Reading test one or more times between Spring 2010 and Spring 2013. Again, a large majority of
students pass the AIMS Reading assessment on their first attempt. All nine students in Cohort 2015 passed the
AIMS Reading assessment on their first attempt.

Measure 1.b — Student Median Growth Percentile (SGP) Bottom 25%
The bottom 25% of the 2011/12 student population taking the AIMS Reading assessment represents one student.

Of the six students taking the AIMS Reading assessment in Fall 2012, five passed the AIMS Reading and one
Approaches. Therefore, no data can be reviewed for any meaningful purpose.

% Students with an IEP are indicated in green
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MEASURE 2: PROFICIENCY
Measure 2.a — Percent Passing

Proficiency measures and targets are an effective method to compare a school’s proficiency rate to other schools,
sub-groups and state proficiency rates. However, caution should be taken when making broad conclusions based
solely on proficiency rates. Because comparative AIMS Reading proficiency rates for high schools are based
cohorts and the percentage of students statewide passing the AIMS Reading assessment with each cohort,
evaluators should be aware that a small school’s data can easily be skewed positively or negatively by one or two
students; and a greater at-risk student population may not achieve a proficiency level at the same rate as others
within their cohort.

Chart 11 (page 12) represents the percentage of PACE Preparatory Academy - Camp Verde students scoring at the
Meets/Exceeds level between Spring 2010 and Spring 2013. During these seven testing cycles, the average
percentage of students scoring at the proficiency level was 59.5%. However, the most significant interpretation of
this data is steady and consistent increase in the number of student Meeting/Exceeding the reading proficiency
standards. The trend line from Fall 2012 to Spring 2013 demonstrates the effectiveness of the Academy’s reading
Performance Management Plan and organizational restructuring.

Chart 12 (page 12) illustrates the distribution of students meeting the proficiency requirements for reading by
cohort. The importance of this chart is to show an increase in the percentage of students scoring at the proficiency
level in cohorts 2012, 2013, 2014, and 2015. These four cohorts represent students entering the program since the
restructuring of the organization and the implementation of the revised instructional program. This data indicated
that a larger percentage of students are achieving proficiency in reading sooner that previous cohorts under the
previous instructional program. It should be noted that many of the students in Cohort 2013, as represented in
Chart 12, have previously exited the program. There are currently six students in Cohort 2013, all have passed the
AIMS Reading assessment.

The overall AIMS Reading proficiency percentage is well above that of the state. The Arizona average for Cohort
2015 passing the AIMS Reading assessment is 83%. PACE Preparatory Academy - Camp Verde posted 100%
with nine students represented in Cohort 2015.

The Academy’s Performance Management Plan addresses strategies to improve the curriculum, instruction,
assessment and implement a purposeful professional development and growth program. As a result of these
improvement measures, the percentage of students meeting or exceeding the standards in reading has increased at
a regular and predictable rate.

As previously addressed in Measure 1, the Academy has developed a formalized process to evaluate and revise its
curriculum based on empirical assessment data, alignment with the Arizona and Common Core Standards. The
Academy’s ability to effectively monitor and analyze the instructional program has been greatly enhanced through
several cycles of curricular review, revision and implementation. Since 2004, the Academy has revised and
implemented curriculum revisions three times. The current computer-assisted program allows staff to easily verify
alignment to Arizona Academic Standards, individualized student pacing and progress reports, pre/posttest data,
and other various data sets used during weekly data review meetings.

In an effort to better address the percentage of student achieving proficiency levels in reading as measured by the
AIMS, PACE Preparatory Academy - Camp Verde reviewed and implemented the Galileo Assessment program
used to forecast student mastery of academic standards. The curriculum team recommended replacing the Study
Island AIMS Prep program with the Galileo program in 2011 based on assessment scores, data reviews, student
feedback and staff research.

Although the primary delivery system of reading instruction is computer-based, the role of the instructor cannot
be minimized. Instructors are responsible for monitoring student progress and making instructional adjustments
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based on the student’s needs and available data. Each week, instructors meet as a team to review the academic
progress of each student. Performance objectives, progress, pacing and pre/post-test assessment data are all
reviewed. Formal teacher evaluations and performance pay are based largely on improved student academic
performance. Instructional observations, participation in weekly data reviews, individualized remediation plans
and research-based assessment data all are key measured of instructor performance and effectiveness.

Measure 2.b — Composite School Comparison

According to the Arizona Charter Schools Association’s Education Evaluator database, there are two public
schools within geographic proximity to PACE Preparatory Academy — Camp Verde serving a similar student
population: one charter high school and one district high school. Both schools are defined as “Small High
Schools” and have A-F labels ranging from C to D-ALT. PACE Preparatory Academy — Camp Verde currently has
a “D” rating and a Reading Proficiency rate of at N/A. However, the most recent ADE School Report Card shows
the Camp Verde campus with a 50% proficiency rate. It is important to stress this is outdated data and the current
assessment results will increase this rate dramatically. Chart 13 (page 12) illustrates the most current AZ
LEARNS A-F proficiency ranking for AIMS Reading with the comparison group.

Measure 2.c — Subgroup ELL

PACE Preparatory Academy - Camp Verde does include the PHLOTE home language survey as part of its
enrollment process. Additionally, ELL records are requested for students transferring to PACE Preparatory
Academy - Camp Verde from another school. Measure 2 (subgroup ELL) received a rating of “NR” because there
are no students requiring ELL services.

Measure 2.c — Subgroup FRL

As represented in Chart 14 (page 12), PACE Preparatory Academy — Camp Verde has served a student population
qualifying for the Free/Reduced Lunch Program ranging from 37.4% - 42.3% over the past three years. According
to the most current Academic Performance Rating available for reading, PACE Preparatory Academy — Camp
Verde reports a 54% proficiency rate. Recognizing that students who qualify for the Federal Free/Lunch Program
are more likely to behind academically, PACE Preparatory Academy — Camp Verde has implemented the
following improvement measures as a result of the Academy’s restructuring in 2011: provide individualized
reading tutoring and remediation on Fridays (PACE is a 4-day/week school) and students receive additional AIMS
Reading preparation support via the Galileo AIMS preparation program.

Measure 2.c — Subgroup SPED

Also represented in Chart 8 is the percentage of students receiving services as a result of an Individualized
Education Plan (IEP). Between 2011 and 2013, PACE Preparatory Academy — Camp Verde has served a special
education population representing an average of 13% of the school’s enrollment. Measure 2 (subgroup SPED)
received a rating of “NR” because the student sample (n) was too small. Nonetheless, PACE Preparatory
Academy - Camp Verde has implemented the following improvement measures as a result of the Academy’s
restructuring in 2011: provide individualized tutoring and remediation on Fridays (PACE is a 4-day/week school)
and students receive additional AIMS Reading preparation support via the Galileo AIMS preparation program.
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Chart 11: Percent of Students at the Meets/Exceeds Level by AIMS Reading Assessment Cycle
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MEASURES 3 & 4: STATE ACCOUNTABILITY & OVERALL RATING

3.a — A-F Letter Grade State Accountability System

PACE Preparatory Academy — Camp Verde received an Arizona A-F grade of “D” in 2011/12. This grade was
assigned using the criteria set for small schools: 50% growth score and 50% composite score. The method used to
determine a growth score for a small school involves pooling the median Student Growth Percentiles (SGP) over
a three-year period and the bottom 25% median SGPs over the same time period. The composite score is also
determined by pooling the past three-years of academic outcomes: percent of students passing the AIMS Math &
Reading assessments, ELL reclassifications, and graduation and dropout rates.

As stated previously, PACE Preparatory Academy — Camp Verde is a small high school located in Camp Verde,
Arizona. There are two other high schools also identified as small in the same geographic area and are used for
comparative purposes. While the overall rating raw score on the 2011/12 Academic Performance Rating is not
acceptable to the Academy’s leadership and instructional team, it does serve as a benchmark for the school and is
useful when comparing A-F Letter Grades to other schools in the comparison group.

PACE Preparatory Academy’s growth score measures have been addressed previously in various sections.
Although labeled as a “traditional” or “general” school program by the Arizona Department of Education, the
Academy’s demographic data indicates the student population emulates that of an alternative school. Currently,
four students (5.7% of the student population) are on probation with the local juvenile court system. Furthermore,
student mobility is the greatest challenge when addressing the multiple measures used to assign a State
Accountability Grade.

Chart 15 (page 15) is a graphical representation of the three-year mobility data for all students enrolled at the
Camp Verde campus. Careful analysis of this data set indicates the number of students who remain enrolled in the
Academy for one full academy year (August — May) is increasing and the number of students exiting the
Academy early (prior to May) is also increasing. Characteristic of an alternative school population is the number
of students entering the school mid-year (September — May). The three-year average of students entering the
Academy mid-year is 43.6% and is indicative of a larger student population seeking an alternative educational
setting.

As a result, the Performance Management Plan implemented in 2011 addresses the high mobility rate of the
Academy’s students. Changes in the organizational structure (i.e., new Executive Director, new curriculum team,
and new instructors), partnerships with local juvenile justice institutions and collaboration with the County
Superintendent’s Office have resulted in sustained progress with regard to increasing the number of students
completing a full year’s program. The Academy continues to implement strategies to address the high number of
students exiting the program early.

Lastly, PACE Preparatory Academy has received its candidacy status from NCA’s AdvanED accreditation
organization. In May 2013, the organization will host an on-site external review team as the final process leading
to full accreditation. The AdvanED accreditation process is designed as a school improvement model and PACE
Preparatory Academy (both campuses) will incorporate many of the items included in this report in its AdvancED
school improvement plan as well.

4.a — High School Graduation Rate
PACE Preparatory Academy - Camp Verde is committed to meeting the state’s graduation rate goal of 93% by

2020. As of SY 2011/12, the Academy’s four-year graduation rate was 23.5% and the five-year rate was 37.5%.
Based on this information, the Academy’s leadership and curriculum team have developed an eight-year
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benchmark criterion to achieve the 93% graduation rate by SY 2020. Chart 16 (page 15) illustrates the annual
graduation rate benchmarks (+8.685% annually) necessary to meet the 2020 goal.

An extensive review of the withdrawal codes covering the past three years (2011 — 2013) reveals that many of the
Academy’s students transfer to another school prior to the end of the school year. However, Chart 17 (page 15)
highlights the various reasons for student withdrawals, including the following: transfer to another school (W1),
chronic illness (W2), expulsion or long-term suspension (W3), 10 consecutive unexcused absences (W4), early
graduation (W7), detention (W10), pursuit of GED (W11), completion of course requirements (W13). As of SY
2011/12, PACE Preparatory Academy — Camp Verde posted a drop-out rate 3.8%.

The Academy’s current Performance Management Plan has demonstrated sustained improvement by increasing
the number of students completing a full year of instruction. Factors contributing to this improvement include
additional instructional support, timely and accurate student achievement data, supplemental instructional support
and AIMS preparation, benchmark assessments, dedicated tutorial and remediation time, positive reinforcement
and rewards programs, and an improved learning environment as a result of the organization restructuring and
target professional development.
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APPENDIX:

ADDITIONAL ITEMS SUPPORTING THE
DEMONSTRATION OF SUFFICIENT PROGRESS NARRATIVE
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Yavapai County Juvenile Detention Education Program

960 Division Street, Prescott, AZ 86301

Adrienne Carey-Transition Caseworker Juvenile Detention

Cell Phone: (928) 499-5265

Office: (928) 442-5778 f

FAX: (928) 771-3445
Educational services provided by
Yavapai County Education Service Agency

“Providing Services
For Quality Education”

4-16-13

To Whom it May Concern:

My name is Adrienne Carey and I work for Education Services Agency of Yavapai
County. I work with youth on probation and help them to stay in school, find appropriate
schooling and assist them in the schools to obtain assistance for their special needs. I started in
this position in November of 2012 and was welcomed with open arms from all the staff at PACE
both in Prescott Valley and Camp Verde. They have taken many of my students even though the
difficulties and behaviors are high. The teachers and staff members at PACE remain in constant
contact with me and are always willing to answer questions when I am there. They also respond
to my emails and requests in a timely manner. Mr. Sakelarios has been very responsive to me as
well and always finds ways to meet the needs of the students I work with. PACE took a student
of mine in January. This particular student had been in 2 other schools without success and was
at risk of long-term suspension. PACE agreed to take this student and has worked very
successfully with him. The student has been able to be in an environment where he can lean
and gain credits. The teachers and staff understand his special needs and work with him to be
successful. I am very pleased with the work that PACE does with this very difficult population

that I work with. They take students that have exhausted their chances and resources. These
2 s MISSION STATEMENT
‘avapai County ucation Service Agency provides quality leadership, services, and support in response
:&ntﬁfanfanﬁdpak[me&tﬁatmﬂ'mtﬁc&yhuquﬁqdmmﬁruu&:u ¢
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students are challenging and difficult and give them a chance when others have given up. If you

have any further questions, please feel free to give me a call.

Sincerely,

- MISSION STATEMENT
MYWCWWMWWMMW,MaMWﬁWw
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‘ Tim Carter
‘ \ /ﬁ‘ YAVAPAI COUNTY EDUCATION SERVICE AGENCY Yavapai County
o School Superintendent

2970 Centerpointe East Dr.
Prescott, AZ 86301-8426
Phone 928-925-6560

Fax 928-771-3329
tim.carter@yavapai.us

The “First Choice” for Responsive Educational Services

April 26, 2013

Arizona State Board for Charter Schools
1616 West Adams St., Suite 170
Phoenix, AZ 85007

To Whom It May Concern:

I have known William Sakelarios for just over three years. It was at that time that he was appointed as the new Charter
Holder for Pace Preparatory Academy for both the Camp Verde and Prescott Valley campuses. When Mr. Sakelarios
took on that position, the school had little or no academic direction. He changed the teaching staff to all HQT in the core
subjects, upgraded the curriculum, the computers and the technology needed to enrich the educational process for the Pace
community.

He has an in-depth knowledge of the State of Arizona’s complex web of requirements, regulations, rules, and the various
programs dealing with funding, reporting, data collection, and opportunities that exist for local schools.

I am particularly pleased with his enthusiasm in participating in the Yavapai County Charter School Association, Yavapai
County Educational Technology Consortium, Greater Yavapai County Purchasing Consortium and most recently the
Arizona Correctional Educators (ACE).

Additionally his regular attendance and participation at the countywide supervisors meetings keep him up to date with the
pertinent issues facing the educational systems within the State.

It is my understanding that Pace Preparatory Academy has been nominated for NCA Accreditation.

Pace Preparatory Academy and its staff have been working closely with the caseworkers from the Yavapai County
Juvenile Detention Education Program. They understand, care and provide for the special needs that the students require
to succeed in their educational career path.

Under its new leadership Pace Preparatory Academy has raised its ability to provide a good solid education for its
students, many of whom have been underserved.

Please feel free to contact me at any time, 928-925-6560.

Respectfully,

Zi CM{

Tim Carter

Yavapai County School Superintendent
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PACE Preparatory Academy, Inc.
CTDS 138758000

Grades 9-12
Prescott Valley and Camp Verde

PACE ACADEMY

PANTHERS

Performance Management Plan

Mathematics and Reading





PACE Academy - Profile

PACE Academy has been educating mostly at-risk high school students using computer based
curriculum. PACE Academy is a small, specialized high school that for the most part, caters to those
who might otherwise be left behind in the educational process. The typical student who attends
PACE Academy is the student who may have been suspended or expelled from neighboring schools.
The demographics primarily include students who face social and financial stressors. Approximately
92% of the student population at PACE qualifies for the Free or Reduced Lunch Program. It appears
that the majority of the student body has been socially promoted throughout their elementary and
middle school careers. Additionally, many of these students demonstrate a lack of work ethic,
personal discipline and the basic fundamentals necessary to attend a traditional high school. PACE
Academy attracts students to an untraditional method of learning - in an open classroom on
computers at their own ‘pace’, rather than being in a confined classroom and/or having to move from
classroom to classroom for each individual subject.

PACE Academy’s core curriculum is on-line, however all students are required to attend school for a
minimum of 5 hours per day, four days per week. Each student has their own computer station.
There are HQ teachers and Para-Professionals on location to monitor and instruct.

PACE Academy provides a platform whereby the student who has exceptional abilities can rapidly
progress through the curriculum without becoming bored and has the capability to excel and
potentially graduate early.

This same model allows the student who has difficulty learning to work at a pace that is more in tune
with their individual learning capability and with less pressure. That student is allowed to spend more
time on a particular subject, in order that the student’s engagement is maximized. The teaching staff

on hand monitors the progress and works with the students who appear to be having difficulty.





Additional instruction with that student or students is one-to-one or in small group break-out
sessions, either during school hours or after school.

It is important to note that PACE Academy experienced a major leadership and staff change
during FY 2008. Little if any information is available prior to that time to indicate that there
were any plans, systems in place, or data that we can address in this narrative.

Mission Statement

PACE Preparatory Academy will enable students to become self-motivated, competent lifelong learners equipped
with the reading, writing and technology skills to assist in future life skills. Pace Preparatory Academy’s intent is to
provide a safe, totally innovative, non-traditional approach to educating high school-aged students by providing a
completely computer-driven educational environment. Special needs students and nontraditional learners work in a
self-paced arena in which they obtain their high school diploma, as well as training for future employment.

Curriculum Implementation

Beginning in 2004 and until 2008, PACE Academy was using the computer based software by
Odysseyware. Odysseyware was used for Math, Science, History and Reading. The program was
never updated since it was purchased in 2004. We are not sure if this software was aligned to the
Arizona Academic Standards during that period of time. We do know that the only way the teachers
were monitoring the progress of the students at that time was purely from students’ scores of the
individual tests that they were taking. Students who did not grade well were simply made to review
the chapter or unit that they failed and made to re-take the test(s).

In preparation of the *08-"09 school year, there was a new team put in place. PACE Academy’s new
curriculum team determined that Odysseyware was outdated, did not align to Arizona Academic
Standards and did not provide any data other than test score results achieved by each student. It was
painfully apparent that a new curriculum must be implemented before classes began that August that
met and aligned with the Arizona Academic Standards. It should be interactive, engaging, state-of-
the-art and offer the ability and flexibility to add additional modules for IEP and RTI. The Staff at

PACE Academy wanted to improve student achievement in all subjects and introduce a teaching





model that would be engaging and rewarding for the student. The team researched, identified and
ultimately purchased the on-line curriculum from Holt, Rienhart, Winston, McDougal Publishing
Company (now Holt McDougal). The team was focused on replacing all core subjects for the
conversion and more importantly focus on Math and Reading. Holt McDougal does align its course
and subject matter with the Arizona Academic Standards and as a matter of their policy, maintains
those standards and provides schools with the appropriate updates. The committee’s challenge at this
stage was to quickly adopt a plan to learn and use the new software. They also needed to integrate
instructional pacing guidelines for the students’ on-line lesson plans.

The implementation of the new curriculum was compounded with a great deal of time and effort that
was spent on the conversion and upgrading of computers, software and what was previously
inadequate internet service. With all that was transpiring, continuity was weak and we unfortunately
did not realize the results that we were hoping for in the 2009 AIMS test results.

The October AIMS testing took place only two months after this initial implementation.

When the team reviewed the results of that year’s testing, they determined that there were missing
components in their efforts that were not taken. These had to be addressed immediately to improve
student achievement. When purchasing the Holt McDougal program, the curriculum team did not
realize that Holt McDougal’s software programs did not have an assessment tool integration function.
The program could not identify the specific strands and concepts not mastered on a student-by-
student level. It was also evident that the students were not responding well or engaged in the Math
module offered by Holt McDougal.

In 2009-2010, leadership and the curriculum team evaluated and decided to replace the Holt
McDougal Mathematics curriculum. To meet the criteria that were set, the new curriculum had to
address the capabilities of measuring

a) the time a student spent on a lesson,





b) the result of that student’s achievement,

c) how it related to other students, and

d) be capable of identifying specific weaknesses in the students’ understanding of the material
identified down to the “strand and concept”.

That search led us to analyze and implement a Mathematics program called ALEKS that had received
outstanding reviews from the educational community. At the heart of ALEKS is an artificial
intelligence engine that assesses each student individually and continuously. ALEKS keeps server
statistics that measure learning success of all students, namely how often they succeed at learning a
concept. The team performed a trial test and found that both the teachers and students found the
program to be valuable, beneficial and at the same time, had the ability to hold the students’ interest.
Students we tested were engaged and they actually asked for more time to access this program. It
offered many forms of assessment as well as provided specific data to analyze the students’ progress,
specific weaknesses; time spent on individual lessons and suggested a remedial course of study to
strengthen that pupil’s weakness. Some key features of the program that we felt would improve
student achievement were:

e Assessment questions are adaptive and precisely identify the student's knowledge from a
comprehensive standard curriculum.

e Unlike a conventional "test," the ALEKS assessment does not give the student a "grade” or
"raw score.” Instead, ALEKS finds out which concepts the student has mastered and what the
student is ready to learn.

o All problems require that the student produce authentic mathematical input. ALEKS avoids
multiple-choice questions.

« No time limits are imposed on the student during the assessment (although an instructor can
choose to schedule an assessment to be taken at a specific time).

o Reports are available both numerically and graphically and the data can be exported to Excel.

We also needed to address the Reading component of our academic achievement results. The team

determined that the Holt McDougal program indeed met the mapped components of the Arizona

State Standards; however, the instructors did not have an assessment tool to monitor the students’





progress on a regular basis. The decision was made to bring in a third party assessment tool that
would provide a means of periodic assessment in reading and writing.

The team selected Study Island as that assessment tool. Study Island is a web based tool that contains
a variety of enrichment activities for students. Each activity consists of a pre-test, lessons, activities,
and a post-test. The instructional model and interactive games provide targeted remediation when
required, reinforce accomplishments, appeal to students, and generally create a culture of academic
success.

Development and Implementation

We could not find any evidence that prior to 2008, that there was any effort to monitor the integration
of the Arizona Academic Standards into the math and reading instruction. We believe that the past
logic was that if one asked the curriculum vendor or supplier if their product met or complied with
the Arizona State Standards that the vendors’ word was taken and no further research was conducted.
Because PACE Academy utilizes on-line content, the curriculum offered by vendors must now be
evaluated at a deeper level. When PACE Academy selected Holt McDougal, the curriculum team
requested that the vendor provide their detailed list of AZ State standards offered and they would
then “crosswalk” the vendor’s curriculum content and verify the strands and concepts offered.
Beginning in 2010 the curriculum team applied the same methodology to the ALEKS math program

as they had with Holt McDougal with “crosswalk™ methodology.

Though the Holt McDougal web-based programs presented the students with content that was aligned
to the Arizona State Standards, it didn’t in fact offer the capability of assessing how well the students
were learning and retaining the information. This became apparent to the leadership based on the
grades that the students were achieving with the on-line tests. They were not satisfactory. All of the

content was on-line and we believed that the teachers may not have had enough of the required





experience in a classroom that was not a traditional setting. Because of that, before the end of the first
semester, we brought in trainers from Holt McDougal to provide instruction to the instructors and
support staff. In order that they experience what the students experienced, we had the teachers log on
‘as students’ and walk through the lessons. It was important that they personally understand the
methodology of the on-line presentations.

When we added ALEKS (2009-2010) we were better prepared to evaluate how both the teachers and
students were adapting to the on-line methods as we applied the same blueprint that we had adopted
with Holt McDougal. ALEKS had built-in Professional Development for the teachers in that they
offered on-line videos to ‘teach the teachers’, and they were required to watch and learn through

these videos no less than one hour per week.

Monitoring and Documenting

Prior to the 2008-2009 year, there was no documentation or evidence kept by that administration that
documented students’ proficiency or progress. In September of 2009, we began accumulating data by
using the Holt McDougal tests. That data captured students’ grades and ranking within a grade and/or
specific subject. This data along with the AIMS test results enabled us to utilize summative data to
identify the students’ area of need for additional instruction.

In 2010, when we introduced the ALEKS math curriculum and assessment tools we understood that
good assessment provided good data that helped drive our decisions. Our curriculum team set the
new standard that students would be assessed monthly in Mathematics (ALEKS) and at the beginning
and end of each semester, in Reading and Writing using Study Island. With these assessment tools,
the team discovered that the data was very useful and we were better able to identify the students who
needed additional instruction. These actions brought us to the point that we were using assessments to
group students for the purpose of increasing instruction time to those students who ranked the lowest.

Prior to this, we had not been using the data to clearly identify specific strands and concepts that the





students were missing. With the help of these programs, we finally had the information to help us
realize that this data must drive the specific instruction for each of the individual students’ needs.

At this point we realized that in order to be more successful, it was imperative that we use technology
assisted assessment tools and programs that will allow us to monitor and report. The team at PACE
Academy additionally realized that in order to recognize weaknesses in individual students’
capabilities, they would need to find a way to mine better data. Data collection and accountability
would be imperative in order to properly analyze the data and react appropriately. They also
recognized that even though the curriculum was ‘online” and that students could work at their own
‘pace’ that it was important that the teachers’ interaction and teaching models with the students
needed to be measured.

Our curriculum team set the new standard that students would be assessed monthly in Mathematics
(ALEKS) and at the beginning and end of each semester, in Reading and Writing using Study Island.
The team discovered by the end of that school year (2010-11) that the data was very useful and we
were better able to identify the students who needed additional instruction. Our leadership has now
introduced classroom monitoring and evaluations sheets are now being used to evaluate teachers’
performance and interaction with the students. By using data driven decisions we will be developing

a clear path to improving, meeting or exceeding the Board’s level of adequate academic performance.

One the following pages are examples of the detailed data available from ALEKS:





Reporting
8th Grade Math 110 7 Middle School Math Course 3
Report for Corbin, Bill E.
03/05/2005 Leaming |
Last login: 03/06/20056 From host: my|
Enroll date: 0205/ 2005 Hours/week: 3.7
Total Hours: 14 hours 55 minutes (16 hours 21 minutes from school)
Middie School Math Coursa 3
Mastary of
MyPie 8th Grade (146 of 300)
{ALEKS Standard, Midde School Math Course 3 Defaul)
Funchion raph 4 af
Gao Dol )
Integars (37 of 42)
Rationals {42 of 54)
I I 4
Exprassions & Equations (28 of 53)
B Geometry: Geometry B Integers: Whole Mumbers and Integers _|Expressions & Equations: Variable Expreg
I Rationals: Rational Mumbers B Functions & Graphs: Funclions and Graphs B Measurement, elc.: Measurement, Prapod

Following an assessment, ALEKS delivers a color-keyed pie chart report that provides a detailed,

graphic representation of the student's knowledge state. The pie chart is divided into slices, each of
which corresponds to an area of the curriculum for the student's grade level. In the ALEKS system, a
student's progress is shown by the proportion of the slice that is filled in by solid color, whereas the
lighter portion represents what the student has yet to learn.

As the mouse hovers over a selected slice, a list of items is displayed that reveals what the student is
ready to learn. Clicking on any of these items gives the student access to the Learning Mode.





What Paul is ready to learn next

Rational Numbers

Measuramant, Proportion, Percents, and
FProbability

Variable Exprassions and Equations

Functions and Graphs

Equivalent Fractions, Place Value, Rounding, and Ordering

Ordering fractions and decimals
Mixed Numbers
Mixed number multiplication: Problem type 2
Conversion between Fractions and Decimals
Converting a decimal to a fraction
Converting a mixed number io a decimal
Signed Numbers
Signed fractions multiplication

Measurement

Conwversion between metrnc and customary unit systems
Proportions

Word problem on proportions: Problem type 1
Percents

Converting a fraction io a percentage

Properties of Numbers and Variables Expressions

Combining like terms, advanced
Linear Equations
Additive property of eqguality with fractions
Solving a linear eguation with several coccurrences of the variable:

Problem type 1

Applications of Linear Equations

Solving a word problem using a linear eqguation: Problem type 1
Exponents and Polynomials

Powers of 10: Megative exponent

Scientilic nolation with positive exponent

Exponents and order of operations

Ordering numbers with positive exponenis

Muitiplying monomials

Data and Graphs

Intenpreting line graphs
Mean and median of a data set
Fungtions and Sequences
Functien tables
Graphing Equations
Solutions to a linear eguation in two variables: Problem iype 1

Lines and Angles

Solving equations invelving vertical angles
Cuadrilaterals and Other Polygons
Area of a trapezoid

Circles
Circumferance ratios

In the Learning Mode (above), instructors and students are also able to review topics they have

previously or recently mastered.
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ALEKS provides teachers and administrators with a wealth of information on student progress,
including last login, duration of all sessions, individual and class performance, and much more. Bar
graphs allow teachers to quickly grasp each student's performance at the time of his or her last
assessment (blue), progress in Learning Mode (green), and the material not yet available (yellow).

Professional Development

We were unable to verify any documentation or evidence that any Professional Development Plans
for personal or student academic improvement was offered to the staff or instructors prior to 2009.
PACE Academy did recognize some deficiencies during the transition and decided to bring in
consultants from Holt McDougal for teacher Professional Development. Most of that Professional
Development was targeted to better understanding how to use and tailor the curriculum to bring the
students up to a common baseline. When PACE Academy first introduced Holt McDougal in 2008,
provided Professional development to all of the instructors and staff. Trainers from Holt McDougal

presented two days of instruction focusing on the basic use of the new program. During the second

it

semester of that year, instructors were responsible for attending two additional one hour Webinars by

Holt McDougal. Neither of these training sessions covered assessments or data analysis.
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When the ALEKS math curriculum was introduced in 2010, technology had advanced to the point
that Professional Development webinars for every facet of their program was readily available on
their website. When Study Island was implemented we also had access to on-line Professional
Development webinars for the instructors that addressed reading and writing assessments. Instructors

were required to complete several webinars in both of the above noted programs.

We observed that the instructors’ proficiencies and confidence in managing the information obtained
from the assessments increased dramatically. The instructors’ capabilities for translating the data
from the assessments and using that data to drive new decisions have and will increase as we build on
this knowledge.

The 2011-2012 school year has brought us to focusing the majority of our attention to assessments
and data driven decisions to manage and fine tune our curriculum and instruction techniques. This
will in turn improve student and instructor performance. PACE Academy will be administering
monthly math assessments and quarterly reading assessments. We will have instructor meetings every
other week to analyze the data from these assessment results and to address instructional changes
necessary for students’ academic improvement.

Analysis of Pupil Achievement Data

Prior to the 2009-2010 school year the only data that was considered was AIMS test scores and test
score grades from the individual subjects. There was no indication that meetings were held or charts
and graphs were available to assist the instructors to better understand the achievements or
deficiencies obtained.

Beginning with the 2010-2011school year, we have assessment reports for math (ALEKS) and
reading (Study Island). Those reports have been instrumental in identifying students’ strengths and

weaknesses. We have been able to evaluate the curriculum and the presentation of materials. We have
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also begun to evaluate the instructors’ effectiveness in achieving certain goals. We realize that this is

our weakest area and we have just begun to understand and implement its usefulness. You will see

that on our Plan Template that we have addressed this issue.

The graphical charts that depict our AIMS Academic Achievement results clearly indicate the
downward trends that PACE Academy experienced in both math and reading from 2006 to 2009.
When PACE Academy began addressing new curriculum and began using assessment tools in 2009

to 2010 the achievement trajectory turned to a positive direction in math and especially reading.

It is important to note that despite the fact that our students are learning in an alternative setting, and

that many of those students are in our school because of their inability to function productively in the

traditional school setting, we have seen a portion of our students accelerate through their secondary

education.

The graph below illustrates that there is a renewed growth toward a higher number of graduates given

approximately the same number of enrolled students. Early graduates have increased in the past two

years. PACE Academy is moving responsibly toward graduating students early, based on their ability

to fulfill all requirements.

School Year Total Student Enroliment Total Graduates Early Graduates
2010-11 105 34 5
2009-10 102 27 6
2008-09 86 40 1
2007-08 82 43 3

The majority of students who have most recently graduated from PACE have successfully passed
AIMS within four years, and graduated with a Diploma. Many of these students were behind

academically when they enrolled at PACE, but eventually earned the credits required and were able

to meet or exceed the criteria.
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Linking Findings to the Plan

For 2011-2012, we have recruited an additional teacher who is Highly Qualified in Science and
Mathematics and added a part time Highly Qualified Paraprofessional Mathematics tutor. Our focus
is to build on our plan to restructure, realign and target our assessments using detailed data on a

greater level.

We will be transitioning from Study Island to the Galileo assessment tools from ATI. Mathematics
will then be assessed through both ALEKS and Galileo. Using what we have learned in the
Professional Development training from the assessment companies, we can more clearly identify and
target the students’ needs and drive their instructional plans. Our curriculum team will be required to
attend Professional Development seminars offered by Dr. Douglas Reeves’. These ‘Initiatives’
seminars focus on developing a curriculum plan that has Endurance, Leverage (utilizes multiple
content areas), Order (sequential), and Mastery (implementing a definition of 70-80% mastery of the
materials presented). The steps that we have taken in the past two years have changed our trajectory
to becoming a higher performing school. Our AIMS Reading results have increased significantly and
Math has also turned around. We are now on a clear path to meeting the State Average benchmarks.

The next two pages show the Camp Verde and Prescott Valley schools respectively. Both schools in

both disciplines are now moving forward positive academic achievement results in 2010.
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The 2011 AIMS results of Percent of Student Passing (shown below) indicate that math is still in
need of improvement and that reading is following a strong upward trend. With the new direction
that we have plotted for this year’s strategies in our curriculum and assessment tools will now enable

us to achieve a clearly defined path to improving our AIMS results and thereby improve School
Performance Ranking.

Percent Passing - Math
Camp Verde

B Percent Passing

Percent Passing

Percent Passing - Reading
Camp Verde

100%

80%

60%

40%

20%

B Percent Passing
0%
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Conclusion

In spite of the fact that the current team was at a disadvantage when coming into the *08-"09 year, we
have taken our commitment to educating a group of students who for the most part have difficulty
working in a traditional environment, very seriously. Now, going into the *11-*12 academic year, we
look forward to meeting and/or exceeding the requirements that have been set forth for the

educational system in this State.

PACE Academy is open to new technology, improvements and change. We have instituted an AIMS
rewards program, a reward for good attendance as well as good behavior. We are increasing our
parent/student/ teacher outreach with the AlertNow messaging program as well as adding P.A.S.S. for
parent access to student performance via the web. Teachers are now required to participate in the
Professional Development webinars provided by our curriculum vendors. PACE Academy now has
made it mandatory that all teaching staff must complete a minimum of five (5) pre-approved

Professional Development classes per school year.

Through the efforts outlined, we have initiated the use of many performance and assessment based
programs that will enable us to focus on individual needs. By doing so, we aspire to have the
graduates of PACE Academy be successful and productive members of our local communities. With
the advent of the new, more stringent requirements of the State of Arizona, it is our endeavor to
utilize the resources we have available — by being financially responsible and attracting and keeping
enthusiastic Highly Qualified teachers — to create the soundest education possible to our students.

They are indeed our future.
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PERFORMANCE MANAGEMENT PLAN TEMPLATE

PACE Preparatory Academy

INDICATOR:* _X__Math __ Reading DURATION OF THE PLAN? Begins _August, 2011 to May , 2014 _
MEASURE* METRIC* CURRENT End Target For This Plan*’
STATUS*

State standardized
assessment

Percent (%) of students who score
proficient on the State standardized
assessment

and
Student growth percentile (SGP)

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and
modified periodically by the Board.

Internal Measures taken: Effective immediately, PACE Academy has converted from Study Island assessment program to Galileo
assessment program. PACE Academy has converted because we realized that Galileo offers our leadership, instructors and staff
better tools to analyze performance deficiencies in all levels of our student population’s knowledge of State Standards.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Review and revise Mathematics Beginning Director, Dated and signed plans by Director No
curriculum planning map alignment with | August Mathematics and Mathematics Instructor add'“g”a' .
standards. 2011 Instructor, Support fnossti'ucgrts(?
Staff salary.
2. We will improve AIMS scores by 7-8% | Beginning Math Instructor, Best practices will be reviewed with No
per year for the next 4 years by August Support staff all teaching staff. Staff Professional add'“g“a' .
increasing instruction time and closely 2011 Development; sign in sheets and fnosiﬁhcgrrtscf
monitoring student performance. progress reports for students from salary.
ALEKS assessments and Galileo
assessments.
3. Review and align curriculum to focus | Beginning Director, Using ALEKS, Galileo, AIMS scores | No
on individual and cohort deficiencies for | August Mathematics and in-class test score improvement add'“g“a' "
tutorial instruction and intervention. 2011 Instructor, SPED reports. fnosiﬁhcgrrtscf
Revise curriculum based on assessment Director & Support salary.
results as needed. Staff






4. Implement a Math Skills class for 9™ Beginning Mathematics Evidence will include enrollment No
graders in addition to Algebra | course by | August Instructor and rosters, final grades and syllabus and add'“g”a' .
implementing additional course modules | 2011 Instructional Staff by using ALEKS, Galileo, AIMS fnossti'ucgrts(?
offered by ALEKS to better prepare gt scores and in-class test score salary.
graders for 10" grade AIMS testing. improvement reports.
5. We will revise scope and sequence Beginning Director, Using ALEKS, Galileo, AIMS scores | No
based on the results of students’ August Mathematics and in-class test score improvement addi“g”a' f
assessments and recommendation of 2011 Instructor, SPED reports. Maintain log of items fnossti'ucgrts(?
teachers. Director & Support adjusted or changed and have salary.
Staff Director sign off on documentation

form.
6. We will increase students’ time that Beginning Mathematics Utilize logs and reports from ALEKS, | No
they will spend on math by either block August Instructor and Tutors | and Galileo to identify students in add'“g“a' .
scheduling for multiple math courses or 2011 need. Use time and effort log and fnosstﬁ'ucgrts(?
assigning to small group tutoring daily roster. Roster maintained to salary.
sessions. verify students enrollment in

additional classes.
7. Hire additional staff to teach and or Beginning Mathematics Additional part-time staff member on | $5920.00
tutor students in need of additional Sept. 2011 | Instructor and payroll.

instruction.

Director

STRATEGY II: Develop and implement a plan for monitoring the integration

of the Arizona Academic Standards into

instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Monitor and assess math instruction Beginning Director, Observation results will be notated No
and strategies for integrating real world August Mathematics classroom observation forms. Both additional .
applications in all content areas. Review | 2011, Instructor, Support formal and informal evaluations to be icnossﬁ'u'zgrts?
lesson plans. guarterly Staff documented.






salary.

2. Implement program meetings every
other week with instructors to review
student assessment reports and monitor
classroom interactions to assure

Beginning
September
2,2011

Director, all

Instructional Staff

Maintain reports and roster of
meeting dates. Action plans on
assessment forms will be archived.

No
additional
cost. Part of
instructors’

salary.

instruction has been targeted to
studentsin need.
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Purchase Galileo ATI Assessment Beginning Director Purchase order and resulting $1450.00
program and utilize all features to August documentation from reports. License fee
enhance monitoring and documenting 2011 Annually
assessment data.
2. Monitor student progress through Beginning Math instructor, Galileo-ATI assessment and ALEKS | No
assessments. Summative assessments | August support staff assessment. Pre, mid and post additional .
that align to AIMS blueprint will be 2011, testing results will be archive. Action ;:nos?ﬁsgrts?
administered Pre, mid-year and post guarterly plans per student will be maintained. | salary.
testing.
3. Review and interpret Galileo and Beginning Director, Math ALEKS and Galileo, test scoresand | No
ALEKS test scores to determine August Instructor and SPED | Instructor notes. add'“g”a' f
students’ individual deficiencies or 2011 Director fnosstﬁ'ucgrts(?
strengths. salary.
4. ldentify students who have not passed | Beginning Math Instructor and | SAIS on-line reports and No
AIMS upon their enrollment and August support staff SchoolMaster. First time assessment | additional
immediately develop a specific plan of 2011 report will be archived. cost. Part of

action that would include (but not limited
to) enroliment in special classes.

instructors’
salary.






STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the
curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Professional Development Plan to Fall of 2011 | Director, Instructors, | Certificates, sign-in sheets $1500.00
train teachers on the principles of support staff tuition for
developing curriculum plans and interpret classes
assessment data as presented by the Dr. and
Douglas Reeve’s “Leadership and webinars
Learning Center” workshops and
webinars.
2. Provide and mandate Professional Beginning Director, Teachers, Certificates, sign-in sheets $2000.00
Development for all Math teachers and 2011 support staff & Tuition for
tutors in the areas of Mathematics tutors PD
instruction and assessment classes
interpretation.
3. Provide training on interpreting September | Director, All Certificates, sign-in sheets No
assessment results from Galileo and 2011 Instructors additional
ALEKS. cost. Part ?f
Instructors
salary. Free
webinars.
4.Provide quarterly ¥z day training on August Mathematics Certificates and sign- sheets No
instructional and intervention strategy. 2011 Instructor additional

cost. Part of
instructors’
salary

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the
performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1. Budget Total _$10870.00
Year 2. Budget Total _$7470.00
Year 3. Budget Total _$7470.00

Fiscal Year July 2011-2012






PERFORMANCE MANAGEMENT PLAN TEMPLATE

PACE Preparatory Academy

INDICATOR:* ___ Math __X_Reading DURATION OF THE PLAN% Begins __August, 2011 to May , 2014
MEASURE* METRIC* CURRENT End Target For This Plan*’
STATUS*

State standardized
assessment

Percent (%) of students who score
proficient on the State standardized
assessment

and
Student growth percentile (SGP)

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and

modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. We will raise AIMS reading scores for | Beginning English Instructor, Best practices will be reviewed with No
9" and 10" grade students and school- 2011 SPED Director & all teaching staff. Staff Professional add'“g”a' .
v_vide population by in(_:regsed instruction Support Staff Development; sign in shet_—‘:ts and_ fnosst:ucgrts?
time and closely monitoring student book reports for students in reading salary.
performance. club. Bi-weekly review of teacher/

student progress by leadership.

AIMS scores will improve by 5% per

year for the next 4 years.
2. Review and align curriculum to focus Beginning Director, English Using Galileo, AIMS scores and in- No
on individual and cohort deficiencies for | 2011 Instructor, SPED class test score improvement reports add'“g“a' "
tutorial instruction and intervention. Director & Support and maintain document for review. fnosﬂ'ucgrts?
Revise curriculum based on assessment Staff salary.
results as needed.
3. We will increase students’ time that Beginning English Instructor, Utilize logs and reports from Galileo | No
they will spend on reading by either block | August SPED Director & to identify students in need. Use time | 2dditional
scheduling for multiple math courses or 2011 Support Staff and effort log and daily roster. Roster cost. Part of

assigning to small group tutoring
sessions.

maintained to verify students
enrollment in additional classes.

instructors’
salary.

Approved 11/19/2010






4. We will review and revise scope and Beginning English Instructor, Using Galileo, AIMS scores and in-

sequence based on the results of August SPED Director & class test score improvement

students’ assessments and 2011 Support Staff reports. Maintain log of items

recommendation of teachers. adjusted or changed and have
Director sign off on documentation
form.

5. English Instructor will provide a list Beginning English Instructor

and instruct support staff to coach and August and support staff

monitor reading projects both in and out | 2011

of the classroom. A reading book club
will be initiated.

STRATEGY II: Develop and implement a plan for monitoring the integration

of the Arizona Academic Standards into

instruction.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Review and revise reading plans Beginning Director and English | Dated and initialed plans by Director | No
alignment with standards 2011 Instructor and English Instructor. additional
cost. Part of
instructors’
salary.
2. Monitor and assess reading instruction | Beginning Director & English English Instructor & Director will No
and strategies for integrating real world 2011 Instructor monitor classroom instruction and ?ggt'“g';?t' of
applications in all content areas. notate on classroom observation instructors’
form. salary.
3. Implement program meetings every Beginning Director, all Maintain reports and roster of No
other week with instructors to review 2011 instructional staff meeting dates. Action plans on additional

student assessment reports and monitor
classroom interactions to assure

assessment forms will be archived.

cost. Part of
instructors’

salary.

instruction has been targeted to students
in need.
4.
STRATEGY llI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Purchase Galileo ATI Assessment Beginning Director Purchase order and resulting $1450.00
program and utilize all features to August documentation from reports. License

Approved 11/19/2010






enhance monitoring and documenting 2011 fee
assessment data. annually
2. Monitor student progress through Beginning English instructor, Galileo-ATI assessment program to No
assessments. Summative assessments | 2011 support staff be purchased to replace Study additional
- - . . : . cost. Part of
that align to AIMS blueprint will be Island. Pre, mid and post testing will |, - 01
administered Pre, mid-year and post be used and documented to salary.
testing prescribe targeted instruction to the
state standards.
3. Review and interpret Galileo test Beginning Director, English Galileo, test scores and Instructor No
scores to determine students’ individual | 2011 Instructor and SPED | notes additional
deficiencies or strengths Director cost. Part of
) Instructors
salary.
4. ldentify students who have not passed | Beginning English Instructor SAIS on-line reports and No
AIMS upon their enrollment and 2011 SchoolMaster additional

immediately develop a specific plan of
action that would include (but not limited
to) enrollment in special classes

cost. Part of
instructors’
salary.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the
curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Develop a Professional Plan that Beginning Director, Teachers, | Certificates, sign-in sheets $2500.00

includes the Dr. Douglas Reeve 2011 support staff PD fund

“Leadership and Learning Center” Annually

workshops and webinars.

2. Students will evaluate their curriculum | Beginning Instructors and staff | Maintain documentation of No

and teachers at the end of each August student/teacher assessment forms. additional

semester 2011 cost

3. Provide training on interpreting September | Director, All Certificates, sign-in sheets No

assessment results from Galileo. 2011 instructors additional
cost. Part of
instructors’
salary. Free
webinars.

4.Provide quarterly ¥ day training on August Mathematics Certificates and sign- sheets No

instructional and intervention strategy 2011 Instructor additional

cost. Part of

Approved 11/19/2010






instructors’
salary

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total $3950.00 Fiscal Year _July 2011-2012
Year 2: Budget Total $3950.00
Year 3. Budget Total $3950.00

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Approved 11/19/2010
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Charter Holder Entity ID: 79068
Date Submitted: March 31, 2014

Financial Performance Response Evaluation Instrument
Charter Holder Name: PACE Preparatory Academy

Required for: Renewal
Audit Year: 2013

Evaluation Completed: May 20, 2014

Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board'’s

decision regarding a charter holder’s request.

Not Not

Measure Acceptable |Acceptable |Applicable | Comments
1a. Going Concern X
1b. Unrestricted Days Liquidity X
1c. Defaul

c. Default X
2a. Net Income The financial performance response includes information explaining the reasons

for the charter holder’s net losses in fiscal years 2012 and 2013.

e The charter holder attributes the fiscal year 2012 loss to increased
advertising costs to increase enrollment ($2,292), increased
instructional salary costs due to tutors and teachers being added “to
give students an opportunity to have more one on one time with an

X instructional leader” (551,955), a 48-month capital lease “to redesign

the computer curriculum in order to increase academic achievement”
($88,298), and an increase in legal expenses due to an ongoing lawsuit
regarding a loan from the original charter holder ($6,522). With the
exception of the increase in legal expenses, the other items are
generally supported by the charter holder’s audits.

e  For fiscal year 2013, the charter holder indicates it “increased
instruction $5,932 from the prior year”. Due to insufficient detail in the
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Measure

Acceptable

Not
Acceptable

Not
Applicable

Comments

response, Board staff was unable to determine whether this statement
was supported by the audit or not. In fiscal year 2013, the charter
holder negotiated with vendors to reduce its business services costs by
$21,542, according to the response, and the charter holder’s legal
costs increased $11,633. Generally, the charter holder’s audits
supported the decrease in overall purchased services costs. The audits
did not include sufficient detail to determine legal costs. The response
states, “The school would have had a $93,949 net profit in FY2013 due
to all of the cost saving measures that were instituted during FY2013,
however, an unexpected turn in the lawsuit arose, resulting in a
settlement agreement costing the school $200,000.” This statement is
generally supported by the audit.

The financial performance response indicates the charter holder experienced a
drop of approximately 14 ADM (average daily membership) in fiscal year 2014
from the prior year, which is supported by Arizona Department of Education
(ADE) reports. The response also states, “... the belief is the attrition is due to a
stronger academic push on students and items beyond the school’s control. The
school has also made the decision to turn over instructional staff as the results
of the FY2013 data were not what was expected. Management has since hired
instructional staff members that are highly qualified and more accommodating
to help our student demographic make academic gains. The school has also
added two more instructional positions. The hope is that the FY2014 test scores
will improve with all the financial sacrifices that were made.” The charter
holder’s response does not include support for these statements. Further, the
response indicates the charter holder currently has 120 students enrolled while
ADE reports as of May 14, 2014 support 113 students. As of May 13, 2014, the
charter holder’'s ADM was 110.323. The response also states, “With the
increased support academically, new curriculum software, the NCA
accreditation affiliation, and new elective programs such as art education, the
school is hoping to retain current students and recruit new students for
FY2015.” The charter holder’s response does not include support for this
statement.

The financial performance response states, “For fiscal year 2015, the school is
considering leasing a new building which will reduce the cost of rent by $1,000
per month, saving $12,000 annually and engaging in a program using the
interactive TV software offering students a more robust curriculum which will
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reduce salary costs for the future. The school is also analyzing vendor contracts
to reduce or eliminate services for the school year.” The charter holder’s
response does not include support for these statements.

Additionally, the charter holder’s response includes a table, which, in part, looks
at the effect depreciation and one-time expenses have had on the charter
holder’s net income in fiscal year 2011 through 2013. For fiscal year 2011, the
revenue and expenses included in the charter holder’s table do not match the
revenue and expenses included in the table found in the Renewal Executive
Summary. For the Renewal Executive Summary table, Board staff adjusted the
fiscal year 2011 revenues to reflect the $64,013 of net assets released from
restriction instead of adding the amount to the expenses. While either
calculation does not change the net income, adding the amount to expenses
would affect the charter’s performance on the Unrestricted Days Liquidity
measure by increasing the daily expense amount and may end up double-
counting these expenses.

2b. Cash Flow

The financial performance response indicates the charter holder’s cash flow in
fiscal year 2014 is projected to be $23,260, but does not include support for this
amount.

The financial performance response states, “In an effort to increase the
cashflow for future periods, the school has already implementing cost saving
measures as mentioned previously and is working towards saving 5% of its
revenue budget to build a cash reserve for its future. The school has developed
the budgeting practice of developing a budget based on less ADM then
projected in order to begin building the cash reserve and securing financial
sustainability for its future.” The charter holder’s response does not include
support for these statements (see Net Income and Fixed Charge Coverage
Ratio).
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2c. Fixed Charge Coverage Ratio

The financial performance response indicates the charter holder is working
towards building a cash reserve for unexpected costs with the “hope” of the
governing board being able to set aside at least 5% of revenue per year
beginning in fiscal year 2015. The response also mentions reducing the rent
expense for one of its campuses by $12,000 annually and reducing financial
services, saving the charter holder $54,000 for the year. Further, the response
states, “Management is currently looking at other services that the school can
renegotiate terms or eliminate all together. The management team will re-
evaluate the staffing model in order to reduce expenses to see if the current
model is producing the results that it expects and will make decisions based on
the test scores delivered from the AIMS scores for FY2014.” The charter
holder’s response does not include support for these statements. The response
also indicates the charter holder has access to a donor who has lent cash at a
0% interest rate, but does not include support for this statement.

The financial performance response states, “As explained above, the enrollment
numbers are looking healthy for FY2015 and management is anticipating a
higher enrollment due to the location change with the new building and new
curriculum to retain current students and recruit new students to attend.” The
charter holder’s response does not include support for these statements (see
Net Income).

The financial performance response also includes an estimated fixed charge
coverage ratio based on current projections for fiscal years 2014 and 2015. The
projection estimates a ratio of 0.84 in fiscal year 2014 and 1.14 in fiscal year
2015. The response does not include sufficient information for Board staff to
determine the accuracy of the amounts used to calculate the ratio.
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PACE PREPARATORY ACADEMY
CTDS: 13-87-58-000
FINANCIAL PERFORMANCE FRAMEWORK RESPONSE
MARCH 29, 2014

PACE Preparatory Academy has made tremendous improvements over the
last several years to be in compliance and become more fiscally sound. With
the changing of charter holders in 2011, the school has taken a huge leap in
the right direction.

Net Income

In March of 2011, the school completed its final step in terminating its
relationship with the previous management by obtaining legal counsel and
severing all ties. At this point, a determination was made by current
management to create a Governing Board that maintained independence, to
increase academic performance and become fiscally responsible. In FY2011,
the school completed the year with a loss of $6,383 (which included
depreciation of $24,429 as seen in the table below).

In FY2012, the school implemented ideas to better its academic
performance, however these decisions had a financial impact on the school:

e The school wanted to increase enrollment in FY2012 thereby
increasing advertising costs by $2,292 advertising in local papers for
students.

e The school made a decision to begin the process to become NCA
accredited and increased instructional salaries by $51,955. Tutors and
additional teachers were added to give students an opportunity to
have more one on one time with an instructional leader.

e In May 2012, the school entered into an agreement with Backbone
Communications to redesign the computer curriculum in order to
increase academic achievement. The cost for this software totaled
$88,928. The school entered into a capital lease for this software and
hardware having to pay a deposit in the amount of $4,097 and then
$2,049 for the following 48 months.

e Legal expenses also increased $6,522 from prior year due to an
ongoing lawsuit regarding a loan from the original charter holder.

In FY2013, the school continued its path to pursue academic excellence and
increased instruction $5,932 from the prior year. With legal costs also
increasing $11,633 from the prior year, the school made a drastic change to

PACE PREPARTORY ACADEMY FINANCIAL FRAMEWORK RESPONSE 3/29/14 1





its business office and negotiated with vendors to reduce the cost of
business services resulting in a savings of $21,542 for the year. The school
would have had a $93,949 net profit in FY2013 due to all of the cost saving
measures that were instituted during FY2013, however, an unexpected turn
in the lawsuit arose, resulting in a settlement agreement costing the school
$200,000.

Originally, the school’s charter was held by Ms. Holly Stiles who sold a
building that was secured by a Chase Bank loan. During the sale, Yavapai
Title Agency paid the sale proceeds to Ms. Stiles and did not pay the loan to
Chase Bank. In 2009, the school was made aware of this situation and
defended their position that the school was no longer related to Ms. Stiles in
any way. A lawsuit was filed against the school to pay, as Ms. Stiles had
filed for Chapter 7 bankruptcy. The school filed an appeal in August 2012
and on August 13, 2013; the Court of Appeals awarded Yavapai Title the
cost of attorney’s fees and costs totaling $200,000. The school entered into
a settlement agreement on September 27, 2013 obligating them to pay
$30,000 on October 5, 2013 and $1,750 payments per month at 5% interest
until paid in full.

Below is a table breaking out the net income/loss per year subtracting
depreciation expense to demonstrate the school was trying to be
conservative with its spending practices in FY2011 and FY2013.

NET INCOME(LOSS) PER YEAR ANALYSIS

2011 2012 2013
TOTAL REVENUE 886,941 795,780 955,233
TOTAL EXPENSES (893,324) (885,145) (1,061,284)
NET INCOME/LOSS (6,383) (89,365) (106,051)
LESS DEPRECIATION 24,429 28,640 40,210
LESS ONE TIME EXPENSES 0 0 200,000
TOTAL NET INCOME/LOSS 18,046 (60,725) 134,159

In FY2014, PACE Academy has experienced some challenges with enrollment
losing approximately 14 ADM from prior year. However, the belief is the
attrition is due to a stronger academic push on students and items beyond
the school’s control. The school has also made the decision to turn over
instructional staff as the results of the FY2013 data were not what was
expected. Management has since hired instructional staff members that are
highly qualified and more accommodating to help our student demographic
make academic gains. The school has also added two more instructional
positions. The hope is that the FY2014 test scores will improve with all the
financial sacrifices that were made. Currently the school has 120 students
enrolled. With the increased support academically, new curriculum software,
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the NCA accreditation affiliation, and new elective programs such as art
education, the school is hoping to retain current students and recruit new
students for FY2015.

For FY2015, the school is considering leasing a new building which will
reduce the cost of rent by $1,000 per month, saving $12,000 annually and
engaging in a program using the interactive TV software offering students a
more robust curriculum which will reduce salary costs for the future. The
school is also analyzing vendor contracts to reduce or eliminate services for
the school year.

The table below gives an analysis of the school’s average daily membership
at the 100" day.

AVERAGE DAILY MEMBERSHIP PER YEAR AT 100™ DAY

2010 107.735
2011 108.305
2012 106.374
2013 124.970
2014 110.903
2015 120.000 (estimate)

Fixed Charge Coverage Ratio

PACE Preparatory Academy’s Fixed Charge Coverage Ratio was .37 for
FY2013. The school is working towards building a cash reserve for
unexpected costs. It would be the hope of the Governing Board to set aside
at least 5% of revenue per year beginning in year 2015. As explained
above, the school will reduce its rent expense for its Prescott Valley campus
by $12,000 annually in FY2015 by leasing a new building that will be double
the size of the facility it currently rents. Financial services will also be
dramatically reduced totaling $36,000 annually, saving the school $54,000
on financial services for the year. Management is currently looking at other
services that the school can renegotiate terms or eliminate all together.
The management team will re-evaluate the staffing model in order to reduce
expenses to see if the current model is producing the results that it expects
and will make decisions based on the test scores delivered from the AIMS
scores for FY2014.

As explained above, the enrollment numbers are looking healthy for FY2015
and management is anticipating a higher enrollment due to the location
change with the new building and new curriculum to retain current students
and recruit new students to attend.
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The school also has access to a donor who has lent the school cash when the
school is in an unfavorable cash position. The donor lends the school cash at
a zero percent interest rate and the school makes its best effort to pay this
donor back in a timely fashion. The donor is an advocate of the school and
wants the school to succeed so he is willing to help when needed.

Below is the estimated fixed charge coverage ratio for FY2014 and FY2015
based on current projections. These figures incorporate the current
depreciation with newly acquired assets, as well as the interest expense on
the Yavapai Title Settlement and current capital and operating leases.

Anticipated FY13-14
Fixed Charge Coverage Ratio

Change in Net Assets S (32,529)
Depreciation 43,133
Interest Expense 11,388
Lease Expense 109,532
Total Numerator 131,524
CPLTDCL 34,947
Interest Expense 11,388
Lease Expense 109,532
Total Denominator 155,867
Fixed Charge Coverage Ratio 0.84

Anticipated FY14-15
Fixed Charge Coverage Ratio

Change in Net Assets S 5,104
Depreciation 41,731
Interest Expense 15,379
Lease Expense 40,536
Total Numerator 102,750
CPLTDCL 34,465
Interest Expense 15,379
Lease Expense 40,536
Total Denominator 90,380
Fixed Charge Coverage Ratio 1.14
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Cashflow

PACE Preparatory Academy received a “does not meet” for cashflow because
FY2011 and FY2012 are negative. However, in FY2013 the cashflow is
reported to be favorable at $96,146 leaving the cumulative total favorable at
$37,520.

Cashflow for FY2014, is projected to be $23,260. Although considerably less
than FY2013, the school has made changes in staffing to increase academic
performance and realized that in order to increase performance, an
investment in the quality of teachers and curriculum would need to be made.
In an effort to increase the cashflow for future periods, the school has
already implementing cost saving measures as mentioned previously and is
working towards saving 5% of its revenue budget to build a cash reserve for
its future. The school has developed the budgeting practice of developing a
budget based on less ADM then projected in order to begin building the cash
reserve and securing financial stability for its future.
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PACE Preparatory Academy - Entity ID 79068
School: PACE Preparatory Academy

Renewal Executive Summary

| Performance Summary

During the five-year interval review of the charter, PACE Preparatory Academy was required to submit a
Performance Management Plan (PMP) as an intervention because schools operated by the charter holder did
not meet the academic expectations set forth by the Board. At the time PACE Preparatory Academy became
eligible to apply for renewal, the charter holder again did not meet the academic performance expectations of
the Board as set forth in the Performance Framework and was required to submit a Demonstration of Sufficient
Progress (DSP) as part of the renewal application package. The charter holder was unable to demonstrate the
schools are making sufficient progress toward the Board’s expectations through the submission of the required
information or evidence reviewed during or following an on-site visit. In the most recent fiscal year for which
there is State assessment data available, PACE Preparatory Academy (Entity ID 80437) and PACE Preparatory
Academy (Entity ID 79108) received overall ratings of “Does Not Meet” the Board’s academic standards.

The charter holder did not meet the financial performance expectations of the Board as set forth in the
Performance Framework and was required to submit a financial performance response. Staff’s evaluation of the
response resulted in zero “Acceptable” and three “Not Acceptable” determinations.

The charter holder’s organizational membership on file with the Board was not consistent with the information
on file with the Arizona Corporation Commission and the charter holder was required to submit the
Organizational Membership portion of the Detailed Business Plan Section of the renewal application. The
renewal application package submitted by the charter holder provides evidence of organizational membership
alignment as required in the renewal application.

The charter holder did have compliance matters, which were resolved.

| Profile

PACE Preparatory Academy operates two schools serving grades 9-12 in Prescott Valley and Camp Verde. The
graph below shows the charter holder’s actual 100" day average daily membership (ADM) for fiscal years 2010-
2014.

PACE Preparatory Academy:
Historical ADM for FY 2010-2014
150
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100 A 106 o—m,/‘_m — 110
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A dashboard representation of PACE Preparatory Academy’s (Entity ID 80437) academic outcomes, based upon
the indicators and measures adopted by the Board, is provided below.

PACE Preparatory Academy

Edit this section.

PACE Preparatory Academy (80437)

2012 2013
Small Traditional
High School (9-12) High School (9 to 12)
1. Growth Measure A:g';:: 4 | Weight | Measure | AsP;‘;r: 4 | Weight
Math NR 0 0 NR 0 0
1a. SGP .
Reading NR 0 0 NR 0 0
1b. SGP Bottom 25% Aot A 2 g Nl e £
‘ ’ Reading NR 0 0 NR 0 0
2. Proficie ncy Measure A:;L::: g | Weight | Measure | A:;'gnr:: 4 | Weight
2a. Percent Passin MBH S0 5
: _ Reading |70/57.5 75
2b. Composite School Math 5.5 75
Comparison Reading Uiks) 75
Math NR 0
2c. Subgroup ELL -
Reading NR 0

Math 32/307| 75 : 17.6 / 43.3 25

2¢. Sub FRL '
SrSURRIoUp Reading |66/57.1| 75 | 7.5 |923/704 75 | 75

Math NR 0 0 NR | 0 0
2c. Subgroup SPED -
Reading NR 0 0 NR 0 0
3. State Accountability Measure A:;L::: o | Weight | Measure A:;‘g":: 4 | Weight
3a. State Accountability @ 50 5 3
4. Graduation Measure A::i::: d Weight Measure AsP:i:‘nt: d Weight
Overall Rating Overall Rating Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 62.5 70 45.54 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of PACE Preparatory Academy’s (Entity ID 79108) academic outcomes, based upon
the indicators and measures adopted by the Board, is provided below.

PACE Preparatory Academy (79108)

2012 2013
Small Small
High School (9-12) High School (9 to 12)
1. Growth Measure ASP;';:: 4 | Weight | Measure A::Ig:: 4 | Weight
N
1a. SGP Math. R 0 0 NR 0 0
Reading NR 0 0 NR 0 0
1b. SGP Bottom 25% ath bl - . il 5 2
’ Reading NR 0 0 NR 0 0
2. Proficiency Measure A:;ig':: 4 | Weight | Measure AsP;:::: 4 | Weight
T Math 16 / 30.6 50 10 394/ 28 745) 10
: 5 Reading |44 /578 50 | 10 |é5/614 75 | 10
2b. Composite School Math -13.2 50 7.5 124 75 75
Comparison Reading -9.4 50 7.5 4.6 75 75
Math NR 0 0 NR 0 0
2c. Subgroup ELL -
Reading NR 0 0 NR 0 0
Math 97305 50 7.5 |36/ 27.6 75 7.5
2c. Subgroup FRL
sreup Reading |54 / 57.7 50 7.5 O ES 73 7.5
Math NR 0 0 NR 0 0
2c. Subgroup SPED :
Reading NR 0 0 NR 0 0
3. State Accountability Measure | OIS | Weight | Measure | S | weight
3a. State Accountability 5 C 50 5
4. Grad uation Measure A::il;:: d Weight | Measure A:;g: d Weight
4a. Graduation 25 25 | 15
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 42 .86 70 62.5 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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I. Success of the Academic Program

The FY2013 overall rating for PACE Preparatory Academy (Entity ID 80437) on the Board’s academic
performance measures was 45.54 including points received for the FY2013 letter grade of D as reported by the
Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 62.5 including points received for the FY2013 letter grade of C as reported by the
Arizona Department of Education.

The FY2013 overall rating for PACE Preparatory Academy (Entity ID 79108) on the Board’s academic
performance measures was 62.5 including points received for the FY2013 letter grade of C as reported by the
Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 42.86 including points received for the FY2013 letter grade of D as reported by the
Arizona Department of Education.

The following is a timeline of activities that have occurred related to the academic performance of Pace
Preparatory Academy:

July, 2011: PACE Preparatory Academy was notified that the charter holder was required to submit a PMP on or
before September 1, 2011 for the five-year interval review because schools operated by the charter holder did
not meet the academic expectations set forth by the Board.

August, 2011: PACE Preparatory Academy timely submitted a PMP (portfolio: i. Performance Management
Plan).

February, 2013: The Board released FY2012 Academic Dashboards; PACE Preparatory Academy (80437) received
an overall rating of “Does Not Meet” the Board’s academic standards and PACE Preparatory Academy (79108)
received an overall rating of “Does Not Meet” the Board’s academic standards. As a result, the charter holder
did not meet the Board’s academic performance expectations. PACE Preparatory Academy was assigned DSPs
for both schools as part of an annual reporting requirement (portfolio: h. FY12 DSP Submissions).

August, 2013: Following a preliminary evaluation of the FY2012 DSPs, Board staff conducted a site visit on
August 8, 2013 to meet with the schools’ leadership. The charter holder was able to submit additional evidence
for 48 hours after the site visit (portfolio: g. FY12 DSPs Site Visit Evidence List).

September, 2013: The Board released FY2013 Academic Dashboards; PACE Preparatory Academy (80437)
received an overall rating of “Does Not Meet” the Board’s academic standards and PACE Preparatory Academy
(79108) received an overall rating of “Does Not Meet” the Board’s academic standards. As a result, the charter
holder did not meet the Board’s academic performance expectations. The charter holder was not assigned DSPs
as part of an annual reporting requirement because final evaluations of the FY2012 DSPs had not yet been
completed and the charter holder would become eligible for renewal within the fiscal year.

September, 2013: Board staff completed final evaluations (portfolio: f. FY2012 DSP Evaluations) of the charter
holder’s FY2012 DSPs and made the evaluations available to the charter holder. In those final evaluations of the
FY2012 DSPs, Board staff determined that the charter holder’s DSPs were acceptable in all areas. The findings
contained in the final evaluation of the FY2012 DSPs were grounded in a limited evaluation of the schools’
evidence as compared to the evaluation used in completing final evaluation of the Renewal DSPs submitted as
part of the renewal application package.

December, 2013: Board staff provided the charter holder, through its authorized representative, Mr. William
Sakelarios, with Renewal Notification Information, which included notification of the renewal process, the date
on which the charter holder would become eligible to apply for renewal (December 30, 2013) the deadline date
on which the renewal application package would be due to the Board (March 30, 2014), information on the
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availability of the charter holder’s renewal application as well as instruction on how to access the renewal
application, and notification of the requirement to submit Renewal DSPs as components of its renewal
application package because the two schools operated by the charter holder charter holder received overall
ratings of “Does Not Meet” the Board’s academic standards and the charter holder did not meet the academic
performance expectations set forth by the Board.

March, 2014: A renewal application package with Renewal DSPs for the two PACE Preparatory Academy schools
was timely submitted by the charter representative (portfolio: e. Renewal DSP Submissions).

Renewal Application Package FY2013 DSP

Following a preliminary evaluation of the DSPs, staff conducted a site visit on April 2, 2014 to meet with the
schools’ leadership, as selected by the charter holder, to confirm evidence of the processes described in the
DSPs and review additional evidence to be considered in the final evaluations (presented in the charter holder’s
renewal portfolio: c. Renewal DSPs Evaluations and d. Renewal DSPs Site Visit Inventory) of the charter holder’s
DSP submissions. The following representatives of PACE Preparatory Academy were present at the site visit:

Name Role
Mary Augustinovich Assistant Principal
Bill Sakelarios Director
Richard Hay Consultant, Data Review Team

The DSPs submitted by PACE Preparatory Academy for the two PACE Preparatory Academy schools were
required to address the areas (curriculum, monitoring instruction, assessment, professional development,
graduation rate) for the measures for which the charter holder was required to provide a response. The charter
holder was provided a copy of the initial evaluations prior to the site visit and informed that areas initially
evaluated as not acceptable could be addressed with additional evidence at the time of the visit. The charter
holder also had 48 hours following the site visit to submit relevant evidence.

After considering information in the DSPs, evidence provided at the time of the site visit, and additional
evidence submitted following the site visit, the charter holder has not provided evidence of a sustained
improvement plan including the implementation of a curriculum that contributes to increased student growth
and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College and Career
Ready (ACCR) Standards into instruction, implementation of a plan for monitoring and documenting increases in
student growth and proficiency, implementation of a professional development plan that contributed to
increased student growth and proficiency, or increasing the percent of entering ninth graders who graduate
from high school in four years.

The charter holder did not provide data and analysis that demonstrates improved academic performance based
on data generated from valid and reliable assessment sources. Limited disaggregated data was presented to
reflect the academic performance for students in the students with disabilities subgroup. The submission did not
provide data and analysis that demonstrates improved academic performance based on data generated from
valid and reliable assessment sources.

The charter holder stated that the schools currently serves no English language learner (ELL) students.
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Based on the findings summarized above and described below, staff determined that the charter holder did not
demonstrate sufficient progress toward meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:
Curriculum:

In the area of curriculum, PACE Preparatory Academy’s DSPs were evaluated as “Approaches.” The charter
holder did not provide evidence of a sustained improvement plan that includes implementation of a curriculum
that contributes to increased student growth and proficiency. Rather, the charter holder provided evidence of a
fragmented approach that the schools use to create, implement, evaluate, and revise school curriculum, aligned
with ACCR Standards. The approach lacks cohesiveness or alignment with other school improvement efforts. The
charter holder’s DSPs in the area of curriculum are not acceptable.

e The charter holder must provide evidence of implementation of a systematic process the school uses to
create/adopt curriculum. Sufficient evidence will demonstrate how and when the school evaluates
curriculum options, what findings the school makes about curriculum options, and who is involved in the
curriculum adoption process.

o The charter holder provided “Board Meeting” documents. The June 15, 2011 minutes identify
Board action that directed school staff to “look into a curriculum package that would most
benefit the school and students and would be in full compliance with the standards set forth by
ADE.” The April 27, 2012 minutes identify Board action that authorized staff to pursue
purchasing the A+ curriculum because it aligns to the ACCR Standards. This document
demonstrates the adoption of new curriculum, but does not provide evidence of a systematic
process the schools use to create/adopt curriculum and does not demonstrate how and when
the schools evaluate curriculum options.

o The charter holder must provide evidence that the school has a system in place for implementing the
curriculum consistently across the school. Sufficient evidence will demonstrate the school utilizes tools
that identify what must be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools.

o The charter holder provided “Staff Meeting Minutes” documents. The meeting agenda for
August 31, 2012 indicates that all instructional staff were directed to use A+ as the primary
curriculum, staff were required to complete training in the use of A+, and that staff should
utilize A+ to identify students who need remediation and create plans and goals for the
students. These documents demonstrate a process the schools use for implementation of
curriculum.

o The charter holder provided “Hours Tracked” documents. These documents identify the
schools’ processes for tracking progress lessons based on hourly work, ensuring implementation
of curriculum and monitoring student pacing of lesson completion. These documents
demonstrate a process the schools use for implementation of curriculum.

o The charter holder provided “Student Progress Report,” “PACE Academy current activity
report,” and “Course Tracking Report” documents. These documents identify the student's
progress by color code, the number of lessons completed during the day, reassigned lessons,
time spent on each of the lesson components, number of lessons needed to complete the
course, number of lessons passed, and a form used to identify for a student the number of
lessons they have completed in a course. These documents demonstrate a system for
implementing the curriculum consistently across the schools.
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o The charter holder provided “Zero Tolerance Contract Student Action Plan and Goal Sheet”
documents. These documents contain a contract used for students who are not completing
sufficient number of lessons or making appropriate progress in a course, and documents that set
an established pace for the student to complete lessons on a daily basis. These documents
demonstrate a system for implementing the curriculum consistently across the schools.

o The charter holder provided “PACE Preparatory Academy High School Graduation
Requirements” documents. These documents identify credits and AIMS results required for
graduation and are used to assign students to appropriate courses. These documents
demonstrate a system for implementing the curriculum consistently across the schools.

e The charter holder must provide evidence of implementation of a systematic process for evaluating and
revising curriculum. Sufficient evidence will demonstrate how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in the curriculum, and
demonstrates how the school is addressing curricular gaps.

o The charter holder provided “AIMS Diagnostic FFB/A” and “AIMS Math Prep enrollment log”
documents. These documents include a list of students that did not pass AIMS Math and the
courses those students were enrolled in to identify curricular weaknesses; and demonstrate the
implementation of a course to meet an identified curricular need. The work conducted to
implement this course was completed on an ad hoc basis by the assistant principal, but was not
part of a regular revision process. The document demonstrates the beginning stages of a
process for evaluating and revising curriculum.

o The charter holder provided “Staff Meeting Minutes” documents. The meeting agenda for
December 12, 2013 indicates that the teachers and administrators discussed Fall AIMS results
and were to discuss an action plan. The notes do not indicate what plan was made if any, or if
there was any further discussion of the data that would constitute data analysis. These
documents indicate that the schools are at the beginning stages of analyzing and utilizing
student assessment data to evaluate and revise curriculum and doing so in an ad hoc manner.
The August 5, 2013 notes indicate that a discussion occurred and reflected that an alignment
and cross-walk had been completed for new math courses. The document does not
demonstrate a system for evaluating and revising curriculum but provides evidence that this is
being done on an ad hoc basis and the schools may be in the beginning stages of creating and
implementing a system to engage in curriculum evaluation and revision.

e The charter holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.

o The charter holder provided “Curriculum Snapshot of Alignment” documents. This document
identifies ELA and Math curriculum snapshots that include courses, identifies the ACCR
Standards addressed by each course, and lesson activities that address each standard. This
document demonstrates implementation of a curriculum aligned to the ACCR Standards.

e The charter holder must demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations. Sufficient evidence will demonstrate there is curriculum intended to provide
differentiated materials, activities, and/or strategies for struggling students within the subgroups.

o The charter holder provided “Boys to Men Adapting to the bottom 25%” documents. The
documents identify the schools havea mentoring program for boys who fall in the bottom 25%.
The documents demonstrate a social development and mentoring program for boys in the
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bottom 25%, but do not demonstrate implementation of a curriculum adapted to meet the
needs of subgroup populations.

o The charter holder provided “Modified lessons for SPED students and students in the bottom
25%” documents. These documents include lesson materials that demonstrate that the schools
are modifying lessons based on needs and identification of students in subgroups. These
documents demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations.

o The charter holder provided “Student Progress reports” documents. These documents include
information about mastery attempts that identifies that lessons are reassigned for students in
the bottom 25%, demonstrates that the curriculum program also identifies for teachers when a
lesson needs to be reassigned or accepted in order to flag when interventions are needed for
students in the bottom 25%. These documents demonstrate implementation of a curriculum
adapted to meet the needs of subgroup populations.

o The charter holder provided “Friday School Sign In/Out” documents. These documents include
information about students who are identified for additional tutoring, logs time in and time out
for students required to attend mandatory tutoring based on pacing of completed lessons,
which includes student in the bottom 25%. These documents demonstrate implementation of a
curriculum adapted to meet the needs of subgroup populations.

o The charter holder provided “Staff meeting minutes - March 20, 2014” documents. These
documents include meeting minutes that address the adaptation of lessons. Specifically, the
minutes indicate that at the meeting the policy was set that in math courses students who do
not pass mastery tests cannot progress or retest without showing notes taking during lesson.
These documents demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations.

o The charter holder provided “MATH Lesson Planner and student follow up responses”
documents. These documents include a monthly calendar with remediation topics identified for
the tutoring classes, results from student surveys about the AIMS test, and class activity logs.
These documents demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations.

Monitoring Instruction:

In the area of monitoring instruction, PACE Preparatory Academy’s DSP was evaluated as “Falls Far Below.” The
charter holder did not provide evidence of a sustained improvement plan that includes implementation of a plan
for monitoring the integration of the ACCR Standards into instruction. Rather, the charter holder provided
evidence of the beginning stages of monitoring and evaluating standards and instructional practices. The
charter holder’s DSP in the area of monitoring instruction is not acceptable.

o The charter holder must provide evidence of implementation of a system to monitor the integration of ACCR
Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level
standards are taught within the school year in all classrooms and that teachers implement an ACCR
Standards-aligned curriculum with fidelity.

o The charter holder provided “PACE Academy Observation Tool” documents. These documents
include one completed evaluation, completed through multiple observations. The evaluation
domains include planning and preparation, classroom environment, and professional
responsibilities. In planning and preparation, one evaluation element identifies criteria and
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standards as an area of evaluation. There is no evidence provided to demonstrate the basis for
evaluations on this element. The charter holder did not provide evidence that these evaluation
tools have been used to evaluate all teachers, or that these tools are used systematically. The
charter holder indicated that this observation tool does not align to their non-traditional
method of instruction, and she does not have evidence of the observations that form the basis
of the evaluations. These documents provide evidence that the charter holder is at the
beginning stages of implementing of a system to evaluate the instructional practices of teachers
and monitoring the implementation of the standards into instruction.

o The charter holder provided an “Email: curriculum changes” document. This document contains
an email communication between the school director and instructional staff concerning
curriculum changes. The email indicates that all curriculum changes (alterations, additions, or
deletions of assignments, quizzes, tests) must be approved by the assistant principal. This
document demonstrates that the schools have a policy regarding curriculum changes, but does
not provide evidence of the implementation of a system to monitor the integration of ACCR
Standards into instruction.

e The charter holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs of teachers.

o The charter holder provided “PACE Academy Observation Tool” documents. These documents
include one completed evaluation, completed through multiple observations, which identifies
for the teacher an area of reinforcement and an area for refinement in each evaluation domain.
The evaluation domains include planning and preparation, classroom environment, and
professional responsibilities. There is no evidence provided to demonstrate the basis for this
evaluation or any other evaluations. The evaluation was not dated or signed by the teacher, and
thus does not provide evidence of the use teacher receiving this as feedback. The documents
also include an explanation of the evaluation domains/elements, and the expectations for each
performance level within the evaluation domains/elements. The charter holder did not provide
evidence that these evaluation tools have been used to evaluate all teachers, or that these tools
are used systematically. These documents provide evidence that the charter holder is at the
beginning stages of implementing of a system to evaluate the instructional practices of teachers.

e The charter holder must provide evidence that school leaders conduct some analysis and provide some
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified weaknesses and learning needs,
and/or the school ensures teacher development is ongoing.

o The charter holder provided an “Email: Parking Pass/ Powerful Writing Strategies For All
Students Grade 6-12 March 24, 2014” document. This document contains a communication
concerning a professional development training that the charter representatives indicated a
teacher had been registered to attend based on her evaluations and teacher learning needs. The
teacher did not attend the training because her employment was terminated prior to the
training. This document demonstrates an ad hoc approach the schools use to follow-up on
areas identified in teacher observation.

o The charter holder provided an “Email: my newsletter portion” document. This document
contains a communication with a teacher concerning a newsletter article she wrote and
suggested corrections. The charter representative indicated that this was provided as feedback
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based on identified learning needs. This document demonstrates an ad hoc approach the
schools use to follow-up on areas identified in teacher observation.

e The charter holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL
students, free or reduced lunch (FRL) students, and students with disabilities. Sufficient evidence will
demonstrate that the school evaluates the quality of instruction and identifies the strengths,
weaknesses, and learning needs of teachers in relation to meeting the needs of students with
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.

o The charter holder did not provide any evidence to demonstrate implementation of a system to
evaluate the instructional practices of teachers that addresses the needs of subgroup students.

Assessment:

In the area of assessment, PACE Preparatory Academy’s DSPs were evaluated as “Falls Far Below.” The charter
holder did not provide evidence of a sustained improvement plan that includes implementation of a plan for
monitoring and documenting student proficiency. Rather, the charter holder’s evidence demonstrated that the
charter holder is at the beginning stages of developing a comprehensive assessment system based on clearly
defined performance measures and is not collecting data to monitor student growth. The charter holder’s DSPs
in the area of assessment are not acceptable.

e The charter holder must provide evidence of the implementation of a comprehensive assessment
system. Sufficient evidence will demonstrate the school regularly and timely assesses students in a
manner that is aligned with the curriculum in order to monitor student progress.

o The charter holder provided “Student Progress Report” documents. These documents identify
the student name, courses enrolled, current course grades, current course credits, number of
lessons completed, number of lessons reassigned that need to be completed or accepted, and a
list of the students’ latest activity included studying, mastery test, practice test, and essay. The
documents also provide information about the embedded assessment system in the “lesson
details” for each enrolled course. These documents demonstrate the schools have an
assessment approach that includes progress monitoring within lessons as well as a
benchmarking by pre-test and post-test that are embedded into and align with the A+
curriculum. The documents provide evidence of an approach that the schools use to regularly
and timely assess students in a manner that is aligned with the curriculum in order to monitor
student progress.

o The charter holder provided a “June 28, 2013 Meeting Minutes” document. This document
includes a discussion about beginning Galileo testing before students are allowed to access their
curriculum to ensure completion of Galileo testing and a discussion about Galileo testing dates,
which were to be August 12-14, January 6-8, and May 5-7. The document further indicates that
Galileo would be made a graduation requirement and students would be locked out of all other
computer programs until they completed Galileo tests on the testing dates. The document also
indicates that Galileo reports would be given to staff upon completion. No additional data or
evidence was provided to demonstrate that the Galileo reports were provided to teachers as
described. The documents provide evidence that the schools are implementing Galileo as an
assessment approach to monitor student progress.

o The charter holder provided “Email: Galileo Questions” documents. These documents indicate
that prior to scheduling Galileo benchmark assessments, the schools determined it was
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necessary to re-evaluate their use of Galileo and set testing parameters. The email
communication contained in these documents asked questions about which tests students at
each grade should take, whether students who have passed AIMS should take the tests, and
when the test should be administered and for how long. These documents include answers to
each of these questions from several different teachers. The document specifically indicates
that students were loaded into the program, but tests had not been scheduled. There was no
data or evidence provided to indicate that Galileo was administered or utilized by the schools
according to the testing schedule. The documents provide evidence that the schools are
implementing Galileo as an assessment approach to monitor student progress.

o The charter holder provided “Galileo Intervention Alert IEPs and others” documents. These
documents indicate that in the 2013-2014 school year the Galileo assessments were
administered. The documents provide evidence that the schools are implementing Galileo as an
assessment approach to monitor student progress.

o The charter holder must provide evidence that data from these assessments is analyzed and utilized.
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what findings
the school makes from assessment data, who is involved in the analysis of assessment data, and how
that analysis is used to inform and adapt instruction.

o The charter holder provided “Camp Verde SP 14 Reading and Writing” and “Prescott Valley SP
14 Reading and Writing” documents. These documents identify FY2014 Spring AIMS assessment
results with the bottom 25% of students identified for both campuses in reading and writing.
These documents demonstrate that the charter holder is looking at AIMS data. The charter
holder indicated that these assessment results would be used to place students in remedial
classes in the fall. These documents indicate that the schools are at the beginning stages of
analyzing and utilizing student assessment data. This does not provide evidence to demonstrate
that the schools are analyzing progress monitoring assessment data and using the data to
inform and adapt instruction.

o The charter holder provided “Teachers’ Meeting Agenda - December 12, 2013” documents.
These documents include an agenda with the first agenda item being “AIMS Report” which
included reviewing the results and “Action Plan,” and two pages of a handwritten summary of
the Fall AIMS results and percentage of students who passed in each area. The notes do not
indicate what plan was made if any, or if there was any further discussion of the data that would
constitute data analysis. These documents indicate that the schools are at the beginning stages
of analyzing and utilizing student assessment data. This does not provide evidence to
demonstrate that the schools are analyzing progress monitoring assessment data and using the
data to inform and adapt instruction.

o The charter holder stated that at all staff meetings they discuss student data and stated that
they could provide meeting minutes that included Galileo assessment results discussion. The
charter holder provided meeting minutes, but the minutes did not reflect the discussion or use
of student assessment/progress monitoring data.

o The charter holder provided “Student surveys after AIMS Testing” documents. These documents
consist of student survey results from a survey conducted in April after the AIMS assessment.
The survey asked students to reflect on how well they did on the assessment, how difficult the
assessment was, what helped them in preparing, what questions were most difficult, and what
could have prepared them more. These documents do not provide evidence to demonstrate
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that the schools are analyzing progress monitoring assessment data and using the data to
inform and adapt instruction.

e The charter holder must provide evidence of implementation of an assessment system that meets the
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within
the subgroups according to their needs.

o The charter holder provided graphs of “Galileo Reading/Writing/Algebra/Geometry IEP
Students.” These documents indicate that three Galileo assessments were conducted in the
12/13 school year and two Galileo assessments were conducted in the 13/14 school year for IEP
students. The data demonstrates a mixture of improving and declining performance over time
and does not provide any analysis of the data. The documents provide evidence of
implementation of an assessment approach that meets the needs of students within the
students with disabilities subgroup.

Professional Development:

In the area of professional development, PACE Preparatory Academy’s DSPs were evaluated as “Falls Far Below.”
The charter holder did not provide evidence of a sustained improvement plan that includes implementation of a
professional development plan that contributed to increased student growth and proficiency. Rather, the
charter holder’s evidence demonstrated that the charter holder is at the beginning stages of developing a
professional development plan based on identified teacher learning needs. Professional development is usually
external and determined without regard to an overall school plan. The charter holder’s DSPs in the area of
professional development are not acceptable.

o The charter holder must provide evidence of implementation of a comprehensive professional
development plan. Sufficient evidence will demonstrate that the plan was developed to address teacher
learning needs and areas of high importance.

o The charter holder provided “Professional Development Calendar beginning February 28, 2014”
and “What is a professional learning community?” documents. These documents define the
purpose of professional development and elements of a high quality professional development
system, define a professional learning community, and provide PD dates for the PACE
Preparatory Academy schools beginning March 28, 2014, well after the start of the school year.
The schedule also indicates that the topics had not yet been planned and would be
“forthcoming.” When we discussed this schedule, the charter holder indicated that while PD had
been completed on two of the dates, but had not been scheduled for the other dates. These
documents provide evidence that the charter holder is in the beginning stages of
implementation of a professional development plan.

o The charter holder provided a “Scheduled Future PD Sessions.” This document identifies future
PD sessions that were scheduled for June 16-17, 2014. This document provides evidence that
the charter holder is in the beginning stages of implementation of a professional development
plan.

o The charter holder provided “Staff Meeting Agendas, Minutes and Presentation Materials”
documents. These documents identify staff meetings at which trainings were provided. The
June 28, 2013 meeting minutes indicate that teachers were provided training on how to use A+,
Galileo, and School Master, and that teachers were required to select and sign up for PD
webinars of their own selection in order to keep up with PD hours. The July 9, 2013 meeting
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agenda indicates that teachers were provided A+ training, and that teachers were to obtain PD
through the self-selected PD webinars. The August 5, 2013 meeting agenda indicates that
teachers were provided A+ training and that teachers were to report on the PD webinars they
selected. The October 3, 2013 meeting agenda indicates teachers were to receive training on
October 30 and November 8 concerning crisis response and identifying drugs and gang symbols.
Materials from February 7, 2014 indicate a presentation was given on improving reading and
writing through blended learning. The February 27, 2014 meeting agenda indicates teachers
were to participate in a PLC and receive a presentation on the Google Drive. The PowerPoint
presentation for the Google Drive training was provided, it includes activities to support
implementation of the skills learned. The February 27, 2014 minutes indicate that teachers were
informed that PLCs would occur every Friday from 9-11 and that the Google Drive presentation
was given. The March 20, 2014 meeting minutes indicate that training was provided on
implementing a sustained silent reading program that would begin on March 24; the minutes
also indicated that staff would attend a digital learning showcase on June 16-17. These
documents indicate that the schools did not begin to implement a professional development
plan until February 2014; prior to that the schools had a fragmented approach to professional
development and there is no indication that professional development was addressing teacher
learning needs or areas of high importance.

o The charter holder provided “Galileo Professional Development Webinars attended”
documents. These documents are email communications from the Galileo software company
describing professional development webinars with handwritten notes that indicate how long
the webinar was and who attended the webinar on April 11, 2014. These documents provide
evidence that the charter holder is in the beginning stages of implementation of a professional
development plan.

e The charter holder must provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan.
Sufficient evidence will demonstrate how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to and
implementing the information and strategies.

o The charter holder provided “Presentation Materials” documents. These documents identify
staff meetings at which trainings were provided. Materials from February 7, 2014 indicate a
presentation was given on improving reading and writing through blended learning; the
presentation included activities and a reflection to support teachers in planning to and
implementing the strategies. The February 27, 2014 meeting agenda indicates teachers were to
participate in a PLC and receive a presentation on the Google Drive. The PowerPoint
presentation for the Google Drive training was provided, it includes activities to support
implementation of the skills learned. These documents indicate that the schools are in the
beginning stages of implementing a professional development plan that supports high quality
implementation of the information and strategies.

o The charter holder provided “3-2-1 Strategy Reflection” and “Professional Development
Feedback Form” documents. These documents completed after the February 7, 2014
professional development session require teachers to reflect on the PD and the strategies
learned in the PD, how they will use the strategies, concerns they have about implementing the
strategies, how the PD could be improved and what they need help with in implementing the
strategies. The charter holder indicated that this was used only after the February 7, 2014 PD
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Data:

session and has not been used with any other sessions. These documents indicate that the
schools are in the beginning stages of implementing a professional development plan that
supports high quality implementation of the information and strategies.

The charter holder must provide evidence of implementation of a system to follow-up on and monitor
the implementation of the strategies and information learned through the professional development
plan. Sufficient evidence will demonstrate how implementation is observed and evaluated and how the
school ensures teacher development is ongoing in relation to the information and strategies learned
through the professional development plan.

o The charter holder provided a “Follow up of Instructors 3-2-1 Reading” document. This
document is similar to the document used after the February 7, 2014 PD session and
demonstrates that a teacher took the strategy and used it in the classroom. It does not,
however, provide evidence of implementation of a system to follow-up on and monitor the
implementation of the strategies and information learned through the professional
development plan.

The charter holder must provide evidence of implementation of comprehensive professional
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students,
FRL students, and students with disabilities. Sufficient evidence will demonstrate how the professional
development plan addresses teacher weaknesses and learning needs and areas of high importance in
relation to students within the subgroups according to their needs.

o The charter holder did not provide evidence of implementation of comprehensive professional
development plan that meets the needs of subgroup students.

The charter holder did not provide data and analysis that demonstrates improved academic performance based
on data generated from valid and reliable assessment sources. The charter holder did not provide evidence of
increased proficiency for students in the ELL, FRL, or students with disabilities subgroups. The charter holder’s
DSPs in the area of data are not acceptable.

The charter holder must provide evidence of the effectiveness of their systems in each of the areas
discussed above through the presentation of valid and reliable data and data analysis that demonstrates
improved student growth and proficiency. Sufficient evidence will demonstrate the school’s
performance on the AIMS assessment, as reflected in the dashboard, is and will continue to improve as
compared to prior years.

o The charter holder provided reading proficiency data for the 2014 AIMS administrations for fall
and spring for students at the PACE Preparatory Academy (79108) site. According to the charter
holder the data demonstrates that the school’s percent passing for FAY students will be higher
than in the prior year. In completing its calculations, the charter holder inexplicably omits 4 fall
test records for students who scored “approaches,” but includes5 students who scored “meets.”
As a result, board staff attempted to verify the expected percent passing. When board staff
attempted to verify this information, they were unable to do so. This data does not provide valid
and reliable analysis that demonstrates improved student growth and proficiency.

o The charter holder provided math proficiency data for the 2014 fall AIMS administration as
compared to fall 2013 AIMS administration for students at the PACE Preparatory Academy
(79108) site. According to the charter holder the data demonstrates that the school’s percent
passing for FAY students will be higher than in the prior year by approximately 2%. This is not a

ASBCS, June 9, 2014 Page 14






sufficient improvement. A deeper look at the data also indicates that of the student for whom
there was both FYFall2013 and FYFall2014 data only 1 student shows any improvement in their
performance level, moving from “meets” to “exceeds;” all students scoring “FFB” or
“approaches” maintain the same performance level. Further, when board staff attempted to
verify this information, it was unable to do so. This data does not provide valid and reliable
analysis that demonstrates improved student growth and proficiency.

o The charter holder provided reading proficiency data for the 2014 AIMS administrations for fall
and spring for students at the PACE Preparatory Academy (80437) site. According to the charter
holder the data demonstrates that the school’s percent passing for FAY students will be lower
than in the prior year; though the charter holder points out that it will be aligned with the prior
year’s state proficiency. When board staff attempted to verify this information, they were
unable to do so. This data does not provide valid and reliable analysis that demonstrates
improved student growth and proficiency.

o The charter holder provided math proficiency data for the 2014 fall AIMS administration as
compared to fall 2013 AIMS administration for students at the PACE Preparatory Academy
(80437) site. The charter holder’s own analysis indicates that the percentage of students who
scored proficient was the same, 25%, in both FYFall2013 and FYFall2014. A deeper look at the
data also indicates that of the student for whom there was both FYFall2013 and FYFall2014 data
no student showed any improvement in their performance level. The charter holder recognizes
that this likely shows that the school’s proficiency will be the same as last year. Further, when
board staff attempted to verify this information, it was unable to do so. This data does not
provide valid and reliable analysis that demonstrates improved student growth and proficiency.
Rather, the data indicates that the school is likely to receive a FFB rating for measure 2a math,
measure 2b math, and measure 2c FRL math again in 2014. This data does not provide valid and
reliable analysis that demonstrates improved student growth and proficiency.

o The charter holder provided graphs of “Galileo Reading/Writing/Algebra/Geometry IEP
Students.” These documents indicate that three Galileo assessments were conducted in the
12/13 school year and two Galileo assessments were conducted in the 13/14 school year for IEP
students. The data demonstrates a mixture of improving and declining performance over time
and does not provide any analysis of the data. This data does not provide valid and reliable
analysis that demonstrates improved student growth and proficiency.

Increasing Graduation Rate:

In the area of increasing graduation rate, PACE Preparatory Academy’s DSPs were evaluated as “Approaches.”
The charter holder did not provide evidence of a sustained improvement plan that includes increasing the
percent of entering ninth graders who graduate from high school in four years. While the charter holder’s
evidence demonstrated that the charter holder has implemented strategies to ensure students in grades 9-12
graduate on time, the school did not present data that demonstrates success in ensuring students graduate on
time. The charter holder’s DSPs in the area of increasing graduation rate are not acceptable.

e The charter holder must provide evidence of strategies the school uses to ensure students in grades 9-
12 graduate on time. These strategies should ensure that students have a plan to direct them in meeting
graduation requirements that is kept up-to-date, and should include practices to address early academic
difficulty.

o The charter holder provided “Progress Tracking Report” documents. These documents, which
are given to students, identify the student and inform the student of how many credits they
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have earned toward graduation, how many credits they must still earn toward graduation, and
how many credits they have an should earn in a school year. These documents demonstrate a
strategy the schools use to ensure students in grades 9-12 graduate on time.

o The charter holder provided “Grad Book” documents. These documents identify the student
and track graduation credit completion. These documents demonstrate a strategy the schools
use to ensure students in grades 9-12 graduate on time by ensuring that students have a plan to
direct them in meeting graduation requirements that is kept up-to-date.

o The charter holder provided “Old Messages” documents. These documents reflect
communications between the Assistant Principal and students including 1 communication about
“graduation meetings.” These documents demonstrate a strategy the schools use to ensure
students in grades 9-12 graduate on time.

o The charter holder provided a “Newsletter Graduation and Retention_ECAP_Incentives”
document. This document indicates the August 2013 newsletter provided students and parents
with information about ECAPs and completing ECAPS through AZCIS. The document also
provides information about student incentive programs that the schools have implemented to
reward students for perfect attendance, making academic progress by earning credits in core
courses, maintaining a B average, avoiding behavior issues, remaining enrolled, and scoring
proficient on AIMS. These documents demonstrate a strategy the schools use to ensure
students in grades 9-12 graduate on time.

o The charter holder provided “ECAP AzciS Graduates” documents. These documents
demonstrate that students have completed ECAPS on AZCIS. These documents demonstrate a
strategy the schools use to ensure students in grades 9-12 graduate on time.

o The charter holder provided “AU-Yavapai College Graduates advancement” documents. These
documents reflect communications among PACE Academy staff concerning a visit from the NAU-
Yavapai enrollment coordinator. These documents demonstrate a strategy the schools use to
ensure students in grades 9-12 graduate on time.

e The charter holder must provide evidence that demonstrates success in ensuring students graduate on
time.

o The charter holder provided graduation rate data for students at the PACE Preparatory Academy
(79108) site for 2009, 2010, 2011, and predicted data for 2012. The actual graduation rate
declined from 2009 to 2010, increased from 2010 to 2011, and declined from 2011 to 2012. The
charter holder did not provide data for the 2013 graduation rate, which is the data that will be
reported on the 2014 dashboard. The charter holder should have this data for the students who
graduated in FY2013. The charter holder did not provide any data that demonstrates improved
success in ensuring students graduate on time in 2013 or 2014.

o The charter holder provided graduation rate data for students at the PACE Preparatory Academy
(80437) site for 2009, 2010, 2011, and predicted data for 2012. The actual graduation rate
declined from 2009 to 2010, decreased from 2010 to 2011, and increased from 2011 to 2012.
The charter holder did not provide data for the 2013 graduation rate, which is the data that will
be reported on the 2014 dashboard. The charter holder should have this data for the students
who graduated in FY2013. The charter holder did not provide any data that demonstrates
improved success in ensuring students graduate on time in 2013 or 2014.
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| Il. Viability of the Organization
The charter holder did not meet the Board'’s financial performance expectations based on the fiscal year 2013
audit. The following table includes the charter holder’s financial data and financial performance for the last
three audited fiscal years.

PACE Preparatory Academy

2013 2012 2011
Cash $165,611 $69,465 $104,457 $128,091
Unrestricted Cash $117,293 $7,732 $38,706
Other Liquidity -
Total Assets $317,071 $271,676 $242,910
Total Liabilities $336,766 $185,320 $67,189
Current Portion of Long-Term Debt &
Capital Leases $61,554 $23,639 $20,251
Net Assets ($19,695) $86,356 $175,721
Revenue $955,233 $795,780 $822,928
Expenses $1,061,284 $885,145 $829,311
Net Income ($106,051) ($89,365) ($6,383)
Change in Net Assets ($106,051) ($89,365) ($6,383)
Depreciation & Amortization Expense $40,210 $28,640 $24,429
Interest Expense $14,264 $15,718 $14,274
Lease Expense $127,032 $161,772 $132,700

2013 2012 2011 3-yr Cumulative
Going Concern No No No N/A
Unrestricted Days Liquidity* 40.34 17.04 N/A
Default No No No N/A
Net Income ($106,051) ($89,365) ($6,383) N/A
Cash Flow $96,146 ($34,992) ($23,634)|  $37,520
Fixed Charge Coverage Ratio 0.37 0.58 0.99 N/A

*Forfiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial

framework's previous "Unrestricted Days Cash" measure.
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The charter holder was required to submit a financial performance response based on the fiscal year 2013 audit
(portfolio: k. Renewal Financial Response). Staff’s evaluation of the financial performance response resulted in
zero “Acceptable” and three “Not Acceptable” determinations (portfolio: j. Renewal Financial Response
Evaluation).

The financial response further details a fragmented approach to adopting a curriculum to increase student
growth and proficiency as evidenced by the following:

Fiscal year 2012

e Instructional salaries increased by $51,955. Response indicates tutors and additional teachers were
added to “give students an opportunity to have more one on one time with an instructional leader”.

e In May 2012, the charter holder entered into a 48-month capital lease totaling $88,928 “to redesign the
computer curriculum in order to increase academic achievement”.

Fiscal year 2013

e “..the school continued its path to pursue academic excellence and increased instruction $5,932 from
the prior year.”

Fiscal year 2014

e Instructional staff was turned over as the results of the fiscal year 2013 data “were not what was
expected. Management has since hired instructional staff members that are highly qualified and more
accommodating to help our student demographic make academic gains. The school has also added two
more instructional positions. The hope is that the FY2014 test scores will improve with all the financial
sacrifices that were made.”

Fiscal year 2015

e The charter holder is considering “engaging in a program using the interactive TV software offering
students a more robust curriculum which will reduce salary costs for the future.”

e “The management team will re-evaluate the staffing model in order to reduce expenses to see if the
current model is producing the results that it expects and will make decisions based on the test scores
delivered from the AIMS scores for FY2014.”

| lll. Adherence to the Terms of the Charter
A. Compliance Matters Requiring Board or Other Agency Action

Over the past five years, there were no items to report.

B. Other Compliance Matters

In October 2010, the charter holder was determined to be in non-compliance with the reporting requirements
for Highly Qualified Teachers and the LEA’s Title Il funds were placed on programmatic hold until the issue was
resolved. The charter holder corrected the matter upon receipt of the notification.

The fiscal year 2012 audit indicated that for three employees required to have a valid fingerprint clearance card
(FCC), the charter holder had an expired FCC on file for the employees. As of the testing date of June 7, 2012,
the charter holder had submitted applications on file for each employee. As of the audit report date, the charter
holder had obtained an up-to-date FCC for each employee. Since the audit indicated that all staff were now
properly fingerprinted, a corrective action plan (CAP) was not required.
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The fiscal year 2010 audit identified issues that required a CAP. Specifically, the fiscal year 2010 audit stated, “It
is also unclear as to why the School contracted with both an individual, as well as the company owned by the
individual’s wife, to provide the same services.” The fiscal year 2010 audit also indicated that the charter holder
paid a related party vendor $5,614 in advance of the receipt of services. The charter holder submitted a
satisfactory CAP. Further, in addition to the matter involving the charter holder contracting with both an
individual and a company owned by the individual’s wife to provide the same service, the fiscal year 2010 audit
identified that certain services were provided in previous years with the individual being treated as employee
rather than as an independent contractor and indicated that the charter holder leased two vehicles from the
charter holder’s CFO for the CFO and the charter holder’s third party accounting contractor “at amounts which
may be deemed excessive”. Since this may involve the interpretation of federal laws and regulations, these
matters were forwarded to the Internal Revenue Service for its review.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was not consistent with the information on file
with the Arizona Corporation Commission, the charter holder was required to submit the charter holder’s
Organizational Membership portion of the Detailed Business Plan Section. The charter holder provided evidence
of the appropriate filing that aligns organizational membership on file with the Board and the Arizona
Corporation Commission.

| Board Options

Option 1: The Board may deny the renewal. Staff recommends the following language provided for
consideration: Having considered the statements of the representatives of the charter holder today and the
contents of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and
contractual compliance of the charter holder provided to the Board for consideration of this request for charter
renewal, | move to deny the request for charter renewal and to not grant a renewal contract to PACE
Preparatory Academy on the bases that the charter holder failed to meet or make sufficient progress toward the
academic performance expectations set forth in the performance framework as reflected in the Renewal
Executive Summary and currently operates two schools that have received overall ratings of “Does Not Meet
Standard” or “Falls Far Below Standard” in both of the two most recent fiscal years for which there is State
assessment data available.

Option 2: Notwithstanding staff’s recommendation to deny the renewal, the Board may determine that there is
a basis to approve the renewal. The following language is provided for consideration: Renewal is based on
consideration of academic, fiscal and contractual compliance of the charter holder. In this case, the charter
holder did not meet the academic performance expectations set forth in the Board’s performance framework
but was able to demonstrate sufficient progress toward the Board’s expectations when: [provide specific
findings related to curriculum, monitoring of instruction, assessment, professional development, and/or datal.
Additionally, the Board has adopted an academic performance framework that allows for additional
consideration of the charter holder throughout the next contract period. There is a record of past contractual
noncompliance which has been reviewed. With that taken into consideration, as well as having considered the
statements of the representatives of the charter holder today and the contents of the renewal portfolio which
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the charter
holder provided to the Board for consideration of this request for charter renewal, | move to approve the
request for charter renewal and grant a renewal contract to PACE Preparatory Academy.
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