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AGENDA ITEM: Enrollment Cap Notification Request — StarShine Academy

Issue

A substantively complete notification request to increase their enrollment cap from 366 to 700 to
support future expansion was submitted by StarShine Academy, Inc. (SSA) on December 30, 2013. SSA
did not meet the Board’s academic performance expectations for 2013, and was required to submit a
Demonstration of Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for Expansion Request

The narrative states that SSA is completing the expansion, construction, and renovation of its new
facility at 3535 E. McDowell Road, and wants to increase the enrollment cap to better serve the
surrounding neighborhoods. It also states SSA has enrolled 350 students and has a waiting list.

Support Information — Enrollment Cap
The submitted board minutes of the July 1, 2013 meeting of the “Corporate and Governing Board of
Directors” show board approval for a request to increase the enrollment cap to 700.

A letter describing the new facilities indicates that they will have new classroom buildings of
approximately 22,000 square feet. The charter holder submitted architectural drawings for the new and
existing buildings indicating a capacity sufficient to accommodate the expansion.

Background

After operating as a site under two different charters, the StarShine Academy school was transferred to
its own charter in 2004, and was renewed in August 2012. SSA currently operates one school: StarShine
Academy (serves K-12 in Phoenix). SSA previously operated two other sites: StarShine St. John's (served
K-12 in Glendale from 2007 to 2012), StarShine Academy Global Transitions (served K-12 in Phoenix for
fiscal year 2010). The site moved and the name was changed to StarShine Fay Landrum Academy
(served K-12 in Phoenix from August 2010 to October 2010).

The current enrollment cap is 366. According to ADE, the 40™ day ADM for FY 2014 was 410. The graph
below shows average daily membership (ADM) for the school site based on 100th day ADM, except for
FY2014 which is based on 40th day ADM. Enrollment figures for the two closed sites are included.

StarShine Academy, Inc.:
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Eligibility
As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance
check as part of the notification approval process. The charter holder is in compliance in all areas.

Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a charter holder’s
academic performance will be evaluated by the Board when considering expansion requests. The
academic performance of StarShine Academy, the charter school, is represented in the dashboard
below.

StarShine Academy

2012 2013
Alternative Alternative
K-12 School (K-12) K-12 School (K-12)
1. Growth Measure A::ilgnr'nt: 4 | Weight | Measure AE;;‘:: 4 | Weight
Math 30 50 7.5 31 50 7.5
1a. SGP Lt
Reading 49 75 7.5 38 50 7.5
Math NR 0 0 NR 0 0
1b. SGP Bott 25%
OHom £3% | Reading NR 0 0 NR 0 0
math IR 25 15 12.5
1b. Improvement §
Reading 53.5 75 12.5 41.1 50 12.5
s s Poi . Poi .
2. Profl(:]ency Measure As;)i]gnnt:d Weight | Measure As:i]gn;:d Weight
13/ 18 /
2a. Percent Passing e 221 - 2 3.8 - -
. . 45/ 49 /
Reading 47.4 50 7.5 50.1 50 7.5
Math NR 0 0 oy 75 | 1.67
2b. Subgroup ELL 50‘/
Reading NR 0 0 39.1 75 1.67
Math ! 50 5 2l 50 | 1.67
2b. Subgroup FRL 42'/ 48.,'
Reading 48.4 50 5 50.3 50 1.67
Math NR 0 0 0/8.2 50 1.67
2b. Sub SPED
Bt Reading NR 0 0 18 1 50 | 1.67
23.8
3. State Accountabi l'ity Measure A::i;n::d Weight | Measure A::i;'fesd Weight
3a. State Accountability B-ALT 75 5 D-ALT 5
: Poi . Poi .
4. Graduation Measure As?i;n;:d Weight | Measure As:ig::d Weight
4a. Graduation Met 75 15 Met 75 15
4b. Academic Persistence 89 75 15 m 15
i Overall Rating Overall Rating
vera ating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 70 100 5771 100
Standard
Less than 39: Falls Far Below Standard

The FY 2013 overall rating for the school on the Board’s academic performance measures was 57.71
including points received for the FY 2013 letter grade of D-Alt as reported by the Arizona Department of
Education. The FY 2012 overall rating for the school on the Board’s academic performance measures
was 70 including points received for the FY 2012 letter grade of B-Alt as reported by the Arizona
Department of Education.
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The academic performance of StarShine Academy did not meet the Board’s academic performance
expectations set forth in the performance framework adopted by the Board. A Demonstration of
Sufficient Progress (DSP) was submitted by the charter representative (presented in the charter holder’s
notification portfolio: c: DSP Narrative). Following a preliminary evaluation of the DSP, staff conducted a
site visit on January 21, 2014 (presented in the charter holder’s notification portfolio: d: DSP Evaluation
Instrument). The following representatives of StarShine Academy were present at the site visit:

Name Role
Trish McCarty Charter Representative/President
Marge Salow Education Specialist
Byron Davies Director K-12
Tammy Gee School Principal
Frank Hume-Dawson Dean of Students
Emerald Jones Student Services Director
Rick Rose Chief Financial Officer
Mike Johnson Math Interventionist/Data
Donna Parrish Reading Interventionist

Demonstration of Sufficient Progress

The DSP submitted by SSA was required to address the areas (curriculum, monitoring instruction,
assessment, and professional development) for the measures for which the charter holder was required
to provide a response. The charter holder was provided a copy of the initial evaluation prior to the site
visit and informed that areas initially evaluated as not acceptable could be addressed with additional
evidence and documentation at the time of the visit. The charter holder also had 48 hours following the
site visit to submit relevant documentation.

After considering information in the DSP, evidence and documentation provided at the time of the site
visit, and additional documentation submitted following the site visit, the charter holder failed to
provide evidence of a system for creating, implementing, revising and evaluating a curriculum aligned to
Arizona’s College and Career Ready Standards, failed to provide evidence of a systematic process for
monitoring and recording the implementation of the standards in instruction, failed to provide evidence
of a comprehensive assessment system based upon clearly defined performance measures aligned with
the curriculum, and failed to provide evidence of a comprehensive professional development plan that
was aligned to teacher needs. Data with limited analysis was provided to demonstrate growth and
increased proficiency in Math and Reading in the whole school population, as well as growth in Math
and Reading in the bottom 25% and increased proficiency in Math and Reading for students in the FRL
and SPED subgroups. A summary of findings for each required area as evaluated is provided below:

Curriculum:

o Texts and materials confirmed the use of the Core Knowledge Sequence and A+. Supplemental
content includes MobyMax and Study Island. A scope and sequence of the primary resources
evidence an alighment to Arizona’s College and Career Ready Standards.

e SSA provided a lesson plans folder that contained a number of documents in varying formats,
some of which identified the standards to be addressed during the lesson, objectives,
instruction and practice. Other plans included a schedule of events (math class, story time,
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specials, etc.) No school-wide process or requirements for lesson planning was apparent. SSA
provided no other evidence of its processes for implementing its adopted curriculum.

e SSA did not provide any information in the DSP regarding their process for the evaluation and
revision of curriculum. During the site visit the school leadership described their efforts to
create a culture of open communication to address and support challenges, but provided no
evidence of the effectiveness of the culture.

SSA did not provide evidence of a system to create, implement, evaluate and revise curriculum aligned
with Arizona’s College and Career Ready Standards and supported by data and analysis.

Monitoring Instruction:

e The SSA DSP stated lesson plans are submitted weekly to the principal. SSA provided evidence of
the collection of plans but there was no evidence that the plans are reviewed after having been
submitted.

e SSA provided a copy of a blank Classroom Evaluation Form, but no completed forms were
provided.

e SSA provided copies of completed Classroom Observation Teacher Feedback Forms representing
classroom walkthroughs conducted in December 2013 and in January 2014 as evidence of their
monitoring of instruction. Of the ten forms provided, none include comments to support that
the observation was for the purpose of monitoring instruction aligned to the state standards.

SSA did not provide evidence of a system to monitor the integration of Arizona’s College and Career
Ready Standards into instruction and the evaluation of instructional practices of the teachers supported
by data, data analysis and feedback to further develop the system.

Assessment:

e SSA’s DSP stated that they have purchased DIBELS and other assessment tools to gather
information on growth as it occurs. At the site visit, SSA provided DIBELS student data
representing their efforts to collect baseline data. After the visit, additional DIBELS student data
was provided for grades K-6 identifying the beginning of year benchmark for all students. During
the site visit, SSA stated that in between benchmarks they conduct progress monitoring. SSA
provided Class Progress Graphs for students in Kindergarten and grades 3-5 as evidence of
progress monitoring of DIBELS. Upon review of the graphs provided, staff determined that each
graph represented the beginning of year benchmark for each student, not a reflection of
progress. No evidence of progress monitoring student’s growth on DIBELS was provided.

e SSA provided a spreadsheet with student data for grades K-12 from the Galileo benchmark
assessments given in October 2013 and January 2014 that included a grade level roster with
each student’s reading and math scores. Each grade level roster provided the percentage
difference and average for each grade level in math and reading from the pre-test to the first
benchmark. Upon staff review, the benchmark results provided demonstrated an average
difference that ranged from a decrease of 4.7 to an increase of 4.1 in reading and a decrease of
2.0 to an increase 3.5 in math. SSA stated the pre-test data classifies the performance level and
tier group placement for each student. No data analysis or description was provided of how the
benchmark results were used to inform instructional decisions.
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e SSA provided student data from the Galileo pre-test assessment in graphs and charts for the
following subgroups: English language learners (ELL) and students with disabilities. No
benchmark assessment information as described above was provided. SSA did not provide any
data analysis or description of how this data was used to inform instructional decisions.

SSA did not provide evidence of a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional methodology that includes data
analysis from multiple assessments.

Professional Development:

e SSA provided agendas and sign-in sheets for the professional development (PD) meetings
conducted on Fridays. In addition, SSA provided training materials for the following PD topics:
Boot Camp and Close Reading.

e SSA provided a sample of Reflection Notes written by the teachers, which were described as a
means to gather information about what PD topics to do next. Because of the way the four
samples were presented, only one note could be read in its entirety and that note did not
reference a PD topic.

e SSA did not provide any information in the DSP regarding their process for follow up and
monitoring strategies to determine the effectiveness of the PD that was provided. During the
site visit the school leadership described their efforts to create a culture of open communication
to address and support challenges, but provided no evidence of the effectiveness of the culture.

SSA did not provide evidence of a comprehensive professional development plan that is aligned with
teacher learning needs, that includes follow up and monitoring strategies, and is supported by data and
analysis.

After a review of the written DSP, and considering the information obtained during and following the
site visit, staff has determined that the charter holder did not demonstrate sufficient progress towards
the Board’s academic performance expectations.

Board Options

Option 1: The Board may approve the Enroliment Cap Notification Request. The following language is
provided for consideration: | move, based on the information contained in the Board materials and
presented today, to approve the request to increase the enroliment cap of the charter contract of
StarShine Academy from 366 to 700.

Option 2: The Board may deny the Enrollment Cap Notification Request. Staff recommends the
following language for consideration: | move based on the information contained in the Board materials
and presented today, to deny the request to increase the enrollment cap of the charter contract of
StarShine Academy, for the reasons that the charter holder has failed to meet or to demonstrate
sufficient progress towards the Board’s academic performance expectations.
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Enrollment Cap Notification Request

Enroliment Cap Notification Request

Charterholder Info

Charter Holder Representative
Name: Name:

StarShine Academy Patricia McCarty
CTDS: Phone Number:
07-89-92-000 602-957-9557

Mailing Address: Fax Number:

3535 E McDowell Road 602-956-0065

Phoenix, AZ 85008
> View detailed info

Downloads

4 Download all files

Enrollment Cap

From:
366

To:
700

Attachments

Board Minutes — | . Download File

Additional Information*
No documents were uploaded.

Increase to Enrollment Cap Attachments

The following 2 attachments are only required if the enrollment cap is increasing.
Documentation that current facilities can accommodate requested capacity — | . Download File

Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — | , Download File

Signature

Charter Representative Signature
Patricia McCarty 12/30/2013

http://online.asbcs.az.gov/forms/display/10845[2/5/2014 4:59:19 PM]



http://online.asbcs.az.gov/charterholders/information/361/starshine-academy

http://online.asbcs.az.gov/charterholders/information/361/starshine-academy

http://online.asbcs.az.gov/forms/download_zip/10845

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/10845/board_minutes.doc

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/10525/facilities.docx

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/10525/narrative_staffing_changes.docx



NOTICE OF PUBLIC MEETING AND AGENDA
JOINT MEETING OF THE CORPORATE AND GOVERNING BOARD OF
DIRECTORS OF
STARSHINE ACADEMY
MINUTES
July 1, 2013, 10:00 A.M. and July 1, 2013, 10:30 A.M.

Location:

StarShine Academy VIA TELECONFERENCE 712-432-7607 pin: 87087#

3535 E McDowell Road
Phoenix, AZ 85008
602-957-9557

Pursuant to Arizona Revised Statutes (A.R.S.) 38-431.01 and 38-431.02, notice is hereby given to the members of
the general public that the meeting of the STARSHINE CORPORATE BOARD COMBINED WITH
STARSHINE ACADEMY GOVERNING BOARD OF DIRECTORS of StarShine Academy shall be held at the
foregoing time and place to discuss and authorize action upon the following agenda items, but not limited to these
items:

Public Budget Hearing

1. Identification of Time, Place and Location of Meeting 10:03 a.m. 7.1.13
a. StarShine Academy VIA TELECONFERENCE 712-432-7607 pin: 87087
3535 E McDowell Road
Phoenix, AZ 85008

2. Roll call: Identification of Present and Absent Governing Board and Corporate Board Members: All
governing board present.
a. School Governing Board

Kedrick Ellison-Emeritus-absent

Dr. Leonora Farrah Ketyer (now Dr. Leonora Ketyer)-present
Mia Martori-present

Patricia McCarty-present

Dr. Marilyn Prosch-present

Vernon Parker-present

Sherry Lund-present

Darlene Sibigtroth-present

Dr. James Goodman-present

b. StarShine Corporate Board
e  Patricia McCarty- present





e Vernon Swaback-present
e  Shep Gordon-Emeritus & Honorary-present

c. Quorum Exists
Presentation and public hearing of 2013-2014 proposed budgets for StarShine Academy. Discussion and
request to approve of proposed budgets for 2013-2014 for StarShine Academy. Darlene Sibigtroth made
motion to accept proposed budget. Dr. Leonora (Farrah) Ketyer seconded, motion carried.
Proposed budget approved, motion carried.
Adjourn Public Hearing 10:18 a.m. 7.1.13

Board Meeting Agenda

1.

2.

~

Identification of Time, Place and Location of Meeting: 3535 East McDowell Road, Phoenix, AZ 85008
a. Via Teleconference 10:30 a.m. 7.1.13

Roll call: Identification of Present and Absent Governing and Corporate Board Members: All governing

board present.

a. School Governing Board
Kedrick Ellison-Emeritus-absent
Dr. Leonora Farrah Ketyer (now Dr. Leonora Ketyer)-present
Mia Martori-present
Patricia McCarty-present
Dr. Marilyn Prosch-present
Vernon Parker-present
e  Sherry Lund-present
e Darlene Sibigtroth-present
e James Goodman-present
b. StarShine Corporate Board
e Patricia McCarty- present
e Vernon Swaback-present
e  Shep Gordon-Emeritus & Honorary-present

a. All governing and corporate board present.

b. Quorum exists
Review and Approve minutes of May 15 meetings of Board of Directors adjust to add missing information
for Leonora (Farrah) Ketyer as a board member for 2013-2014 terms of one year. Darlene Sibigtroth moved
and Dr. James Goodman seconded. Motion approved.
Report, review and possible action regarding the 2013-14 StarShine Academy Budget. Darlene Sibigtroth
made motion to approve 2013-2014 StarShine Academy Budget. Dr. Marilyn Prosch seconded, motion
carried. Budget approved
Discussion and request to increase enrollment cap to 700 for upcoming year 2013-14. Darlene Sibigtroth
made motion to increase enrollment cap to 700, Dr. Marilyn Prosch seconded, motion carried to request
from Arizona Charter Board to increase enrollment cap.
Call to public. None
Date of next Joint Meeting time and location. Sept. 11 at 10am
Adjourn

Pursuant to A.R.S. 38-431.03.A.2 and A.3, each Board may vote to go into Executive Session, which will not be
open to the public, for legal advice concerning any item on the agenda or to review, discuss and consider records
exempt by law from public inspection, including the receipt and discussion of information or testimony that is
specifically required to be maintained as confidential by state or federal law. One or more members of the above
mentioned Board may attend the foregoing meeting by teleconference from StarShine Academy.

Dated and Posted this 1 day of July, 2013 By Trish McCarty, President, StarShine Academy





November 26, 2013

To Whom It May Concern:

In reference to the request of StarShine Academy to increase the enrollment cap, blue prints of the
extended site were hand delivered to the Charter Board office on August 9, 2013. The size of the
documents prohibits the upload on the Charter Board submission site. Hugh Thompson does have
access to these documents to be used for this request for an increase in the enrollment cap for
StarShine Academy.

Thank you for your consideration.

Marge Salow





STARSHINE ACADEMY.

November 26, 2013
Dear Ms. Deanna Rowe,

As StarShine completes the expansion, construction and renovation of its new facility at 3535 E.
McDowell Road, Phoenix, Arizona 85008, we request an increase of our enrollment cap to 700 to better
serve the families in the surrounding neighborhoods.

StarShine has completed the additional hiring certified and highly qualified education specialists to
accommodate its expansion and programs, bringing staff total to forty six. StarShine Boot Camp training
was held on August first, to prepare all faculty for the opening of the new school year on August 21,
2013.

Currently StarShine has enrolled 350 students and has developed a waiting list as the building of new
facilities has attracted neighborhood interest and excitement. Partnerships with surrounding businesses
are providing information regarding StarShine education and construction updates. StarShine’s
registrar’s office is open daily to answer questions regarding enrollment as enrollment packages have
been distributed to surrounding apartment buildings and neighborhoods. Three parent information
nights were held in August, to finalize additional student enrollment as classrooms were completed with
new furnishings by then.

StarShine has been working side-by-side with churches in the surrounding area to better understand
specific needs for diet and cultural requirements to better accommodate parent desires for their
children. According to some of the churches, trying to accommodate diet restrictions according to the
needs of certain religions has never been a consideration by other schools and they are very grateful to
StarShine to try to support their needs.

We feel certain that we will be able to reach and accommodate an enrollment of 700 students based on
our experience during the past several years.

Sincerely,

Vi
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StarShine Academy
Demonstration of Sufficient Progress
(DSP)

Fall 2013





Introduction

StarShine Academy, a K-12 charter school, serves the Phoenix urban community by providing a safe,
rich, engaging, and fun learning environment. Small school size, vibrant curriculum, service learning and
behavioral health initiatives provide the basis for lifelong learning and contributory citizenship.

StarShine supports a solid culture that recognizes that education is for the "whole child," combining
academic excellence and achievement, character development and awareness, and community
engagement and leadership. Serving Kindergarten through 12th grade with an enrollment of over 400
students, StarShine Academy educated students whose families seek an educational philosophy that
integrates academic performance, strong character and unique community.

To implement this philosophy, StarShine Academy uses a blended approach leveraging technology
with teacher-facilitated learning, while accommodating the Common Core standards. The curriculum in
the high school focuses on college readiness, with graduation requirements that meet and exceed Arizona
requirements. Academically we focus on STEAM (Science, Technology, Engineering, Arts, and Math),
specifically including math, science, language arts, social studies, physical and behavioral health,
communications, humanities and service learning. Believing in the whole child, we also integrate music,
art, gardening and the pillars of mind-body-spirit-health-wealth into the curriculum.

StarShine embraces every incoming learner, giving every child the greatest possible opportunity to
succeed. We are culturally sensitive, welcoming refugees and others from a wide variety of cultural
backgrounds, and accommodating their cultural requirements at meals and throughout the school day.
We seek to augment every child’s culture with a culture of learning, so that they have the greatest
opportunity to succeed at school and in life.

We use the latest in brain science, including methods derived from yoga and meditation, and we use
computer games to enhance children’s ability to concentrate and to achieve in areas—such as math—
where many have had difficulty prior to StarShine. We think technology is central to achieving the degree
of individualization that our student body requires, and we have implemented a one-to-one tablet
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program in the high school to support the necessary technology. We plan this year to extend the one-to-
one program to the lower grades as well.

Complementing StarShine’s philosophy of learning is a culture of continuous improvement. At
every moment of every day we strive to discover and develop better methods for implementing our
guiding principles and facilitating learning. We share those methods through our internal professional
development and by embedding them in our written process documentation.

Since December 2011, we have been on a path of rapid growth, demonstrating that the community
needs what we have to offer. Beginning with 83 students at our new site, we nearly tripled in the 2012-
2013 school year and then doubled again in the 2013-2014 school year. To accommodate this strong
demand, we worked with master architect Vernon Swaback and a team of 70 subcontractors to create a
remarkable new campus, combining new and old, high tech and high touch into a powerful environment
for learning, an environment that supports StarShine’s philosophy.

Since we accept all incoming students in a poor, urban neighborhood, we are inevitably responsible
for a great deal of remedial learning. The great majority of our students come in below grade level,
including 95% of high school students who enter our school having scored “Falls Far Below” or
“Approaching” on their most recent AIMS tests prior to coming to StarShine. Many have behavioral
problems related to difficult family situations and ineffective prior schooling; consequently, we focus our
initial efforts with these students on helping them to better understand themselves and to be in an
emotional and social frame of mind that is receptive to effectively engaging with the academic curriculum.
These are students who are sadly accustomed to failure. Our philosophy and methodology work to put
every one of them on a path to long-term success. We make sure every student defines a powerful long-
term goal, and we work with them as they strive to achieve it.

Although NCLB and the regime of standardized testing want every child to be at grade level, even
the StarShine approach takes time to bring students up to the level of performance they are capable of.

Many are deep within the “Falls Far Below” range, and may take a year or more to approach AIMS success.





While we appreciate Arizona’s efforts to measure growth as well as static performance, these measures
do not effectively measure growth among those below the bottom of the scale.

What the measures don't capture are the many successes accomplished through our philosophy,
principles, and practice. For example, with the 21st Century grant we were awarded five years ago, we
exceeded our own aggressive goals. Four years ago we earned the highest level of accreditation from
AdvancEd, including the rare trifecta of regional, international, and corporate accreditation.

For the 2013-2014 school year, StarShine Academy hired a new principal to support the
implementation of the vision and mission of StarShine Academy. Our new principal has been working in
school improvement and has been mentored and trained by the Arizona Department of Education and its
designees as part of other school’s school improvement processes over the past several years. At
StarShine, we refer to this effort as StarShine 2.0. We are building on our successes in establishing a
strong climate and culture while focusing more intensely on innovation and ensuring alignment with
federal and state accountability measures. An integral part of this implementation is our focus on
recognizing and rewarding accomplishment.

We are actively building our StarShine culture by honoring leaders with an offsite leadership
luncheon with the principal, distributing blue ribbons for achievement in Study Island and ribbons for
weekly perfect attendance, incentives and prizes for other achievements and behaviors that support the

development of happy, competent young people.





Reading -SGP Growth

Curriculum & Instruction

The core instructional program at StarShine Academy is based on 2010 Arizona Academic
Standards using research-validated, brain-based instructional approaches. The elementary grades have
access to the Core Knowledge curriculum while also having the flexibility to customize their approaches
to best meet the needs of the children in their classes. At the high school level, we use the curricular
framework provided in the A+ Anywhere Learning Program. Again, teachers in this program have the
flexibility to adapt the program to meet the needs and accommodate the interests of the students in the
class. In addition to these Tier 1 curricular resources, we have also recently invested in Study Island,
MobyMax, and Galileo. Study Island includes lesson plans, assessments, individualized independent
learning activities, and academic reporting. They provide another layer of support for teaching and
learning across all grade levels. Teachers can use these resources to provide whole-class instruction as
well as differentiated learning experiences.

Intervention support is planned and coordinated with instructional staff, parents, and site
administration. Instructional literacy support at Tier 1 is at least 90 minutes per day in grades K-8 and 60
minutes per day in grades 9-12. Tier 2 support is provided daily in addition to Tier 1 instruction. Tier 3
support is provided by the reading interventionist using Fundations, McGraw Hill, and direct small group
instruction. Students who participate in the after school program receive additional support in tutoring
and assistance from after school personnel. All teachers have the support of the reading and math
interventionists, the Student Services Director, and eight paraprofessionals.

DIBELS data collaborations are conducted between interventionist, instructional staff and
administration in regards to student growth in the areas of phonemic awareness, vocabulary, fluency and
comprehension. Students are grouped as Benchmark (at or above grade level), Strategic (Approaching)

and Intensive (Falls Far Below). Students are identified for Tier 1, Tier 2 and Tier 3 intervention support.





Professional Development

Lesson plans are submitted weekly to the principal, and walkthroughs are conducted by the
support team (Principal, Student Services Director, Math and Reading Specialists). The team discusses
both individual and school-wide trends to identify professional development needs, set priorities, and
make adjustments to the program. Weekly professional development is job-embedded and has included
specific training on close reading, engagement, formative assessment, data analysis, and DIBELS. We are
including a data component in most professional development sessions. Professional development
includes a feedback loop through reflective response forms following each session. The support team

reviews the feedback and uses it as a means to reflect on the system and to set priorities for the faculty.

Assessment

In order to make the best possible decisions for the students, staff, and community at StarShine
Academy, we are building a warehouse for data so that we have ready access to reliable and valid
information about what students know. We are including AIMS scores, Galileo benchmark scores, DIBELS
(for elementary), MobyMax, Study Island, and related factors (such as attendance and discipline).

In addition to the Galileo and DIBELS benchmarks, we are administering teacher-created
assessments, Study Island, A+, and MobyMax assessments to gather information about student learning.
We consider every assessment a formative assessment because we use each to make decisions about

what should be taught to whom.





Data

StarShine Academy
Reading Spring AIMS 2013
% Passing by Grade Level

Grade %

Level # of Students Tested | # of Students Passing | Passing
3rd Grade 11 6 55%
4th Grade 12 6 50%
5th Grade 13 5 38%
6th Grade 15 7 47%
7th Grade 15 11 80%
8th Grade 13 6 46%
10th Grade 20 8 40%
11th Grade 8 1 13%
12th Grade 7 2 29%
Totals 114 52 46%

Reading Spring AIMS 2013

Grades 3-8

Exceed
FFB

1%

Reading Spring AIMS 2013
Grades 10-12

FFB
6%






Math SGP

Curriculum & Instruction

As discussed in the Reading SGP section, the core instructional program at StarShine Academy is
based on 2010 Arizona Academic Standards using the Core Knowledge curriculum and A+ Anywhere
Learning Program. These programs provide a solid foundation while also providing flexibility for each
teacher in his or her class. Again, we are using Study Island, MobyMax, and Galileo to provide
differentiated support for classes, teachers, and students. These online tools allow us to provide more
advanced content for all students who are interested and capable. The tracking features in these
programs make it easy for us to identify and reward academic successes.

Intervention support is an important component of the math program at StarShine. After
reviewing the 2013 AIMS data, it became apparent that math needed to be a focus for the 2013-2014
school year. The highest achieving groups of students were third and seventh grades with 45% and 47%
passing rates, respectively. All other grades scored at or below 20%. In addition to the curricular and
instructional supports described above, we have hired a full-time math interventionist and data specialist
to help us collect and use data and to support teachers and students in developing math skills and

conceptual knowledge.

Professional Development

We are aligning lesson planning, instructional support, training, and academic programs to
facilitate continuous improvement for all students and staff. Teachers have access to multiple data points
from various programs and are regularly provided the opportunity to provide feedback about the various

supports in use at this school.





Assessment

In order to make the best possible decisions for the students, staff, and community at StarShine
Academy, we are constructing a warehouse for data so that we have ready access to reliable and valid
information to better inform instructional decisions. This warehouse will include AIMS scores, Galileo
benchmark scores, DIBELS (for elementary), and other relevant information.

indicated that third and seventh grades scored best with passing rates around 46%. The other grades had

passing scores at or below 20%.

Data
StarShine Academy
Math Spring AIMS 2013
% Passing by Grade Level

Grade %
Level # of Students Tested | # of Students Passing | Passing
3rd Grade 11 5 45%
4th Grade 12 2 17%
5th Grade 13 1 8%
6th Grade 15 3 20%
7th Grade 15 5 47%
8th Grade 13 1 15%
10th Grade 18 1 6%
11th Grade 17 1 6%
12th Grade 10 0 0%
Totals 124 19 15%

10

Last year’s AIMS scores






Math Spring AIMS
2013
Grades 3-8

xcee
Meet 4%

22%

FFB
44%

Approach
30%

Meet
5%

Math Spring AIMS
2013
Grades 10-12

82%
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Reading Proficiency

Curriculum & Instruction

StarShine’s core academic program is aligned to Arizona’s 2010 Academic Standards, as described
in previous sections of this document. We are very excited about the MobyMax program we are rolling out
now. After students complete an initial assessment, the program assigns specific content and lessons

based on the academic deficiencies identified in the pretest.

Professional Development

In addition to the program resources mentioned in the growth sections, StarShine Academy has
made a significant investment in the professional staff at the school. We closely evaluated and replaced a
number of teachers and assistant teachers. In addition to our weekly three-hour block of professional
development, we are also creating informal teacher leadership opportunities as teachers demonstrate
skills with new programs, instructional practices, etc. These teachers are invited to help others
individually, in small groups, and at school-wide faculty training. We also include practice sessions at
professional development so that teachers can get hands on help while using new technology and
programs. The entire faculty attended our three-week Quintessential Institute to acclimate them to the

climate and culture of StarShine and to begin the process of collaborating in and across grade levels.

Assessment

We administered a baseline assessment using Galileo and have bought additional tools to gather
information on growth as it occurs. These tools include DIBELS for reading in K-6, Study Island in all
grade levels, and MobyMax in grades K-8. MobyMax is also used to support ELL and fact fluency for math

students in high school. Our Galileo initial benchmark scores indicate that 51% of our population is at
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benchmark, and 40% approach, with 8% at significant risk. We will conduct a second benchmark in

January and a final one in May.

Data
Galileo Initial Reading Benchmark 2013
Grade Significant at Risk Approaching Benchmark At Benchmark
1st 11.43% 34.29% 54.29%
2nd 6.67% 36.67% 56.67%
3rd 5.26% 36.84% 57.89%
4th 0.00% 42.86% 57.14%
5th 12.50% 54.17% 33.33%
6th 20.83% 33.33% 45.83%
7th 5.00% 10.00% 85.00%
8th 20.00% 36.00% 44.00%
9th 3.13% 56.25% 40.63%
10th 9.52% 47.62% 42.86%
11th 2.86% 42.86% 54.29%
12th 2.50% 52.50% 45.00%
StarShine Academy
DIBELS Beginning Benchmark Data
Fall 2013

Grade | Benchmark | Strategic | Intensive | # students tested

k 4% 22% 74% 23

1 46% 30% 24% 37

2 43% 7% 50% 28

3 47% 37% 16% 19

4 44% 36% 20% 25

5 48% 20% 32% 25

6 40% 40% 20% 20
K-6
Avg 39% 27% 34% 177
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StarShine Academy K-6

DIBELS
Fall 2013
Intensive
strategic
Benchmark

0% 10% 20% 30% 40% 50%

Please see combined math and reading data charted by grade level in the data portion of the
Math Proficiency section of this document.
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Math Proficiency

Curriculum & Instruction

We have purchased additional tools (MobyMax, Study Island) to support teaching and learning,
and we are providing support to teachers as they begin to use these resources to build students’ academic
skills. After reviewing the AIMS data from last year, we hired a math interventionist. This individual

provides direct instruction to students in addition to providing guidance and support to teachers.

Professional Development

Data analysis is a recurring theme in our professional development program. The support team
(special education, reading, and math specialist) collaborate regularly to plan for instructional support
that is differentiated. Additionally, we are meeting in collaborative professional teams based on grade
levels to facilitate conversations regarding the academic and social supports we are using and may need

to help all students become proficient in math.

Assessment

As the Galileo baseline benchmark results indicate, about one quarter of the students are at
benchmark when the grade level percents passing are averaged. Another 25% are approaching the
benchmark, with about half of the students at significant risk. In the older grades (8-12) in particular, we

have lower scores in math.
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Data

Galileo Initial Benchmark Math 2013

Grade | Significant at Risk | Approaching Benchmark | At Benchmark
1st 14.29% 37.14% 48.57%
2nd 20.00% 33.33% 46.67%
3rd 21.05% 26.32% 52.63%
4th 32.14% 50.00% 17.86%
5th 54.17% 37.50% 8.33%
6th 33.33% 45.83% 20.83%
7th 30.00% 15.00% 55.00%
8th 76.00% 4.00% 20.00%
9th 87.50% 12.50% 0.00%
10th 80.95% 11.90% 7.14%
11th 82.86% 14.29% 2.86%
12th 80.00% 15.00% 5.00%
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Galileo Grade 1 Baseline

Galileo Grade 2 Baseline

20.00%
10.00%

20.00%
10.00%

60.00% 60.00%
50.00% 50.00%
40.00% 40.00%
30.00% = math 30.00% m math
2000% wreading || 20.00% w reading
10.00% - 10.00%
0.00% 0.00%
Significant at Risk Approaching At Benchmark Significant at Risk Approaching At Benchmark
Benchmark Benchmark
Galileo Grade 3 Baseline Galileo Grade 4 Baseline
70.00% 60.00%
60.00% 50.00%
3000% 40.00%
40.00%
3000% = math 30.00% mmath
20.00% w reading 20.00% w reading
10.00% 1000%
0.00% 0.00%
Significant at Risk Approaching At Benchmark Significant at Risk Approaching At Benchmark
Benchmark Benchmark
Galileo Grade 5 Baseline Galileo Grade 6 Baseline
60.00% 50.00%
45.00%
50.00% 40.00%
4000% 35.00%
30.00%
30.00% mmath 25.00% m math
readi 20.00% i
20.00% reading || o oo w reading
1000% 10.00%
5.00%
0.00% 0.00%
Significant at Risk Approaching At Benchmark Significant at Risk Approaching At Benchmark
Benchmark Benchmark
Galileo Grade 7 Baseline Galileo Grade 8 Baseline
90.00% 80.00%
80.00% 70.00%
7000% 60.00%
:ﬂﬂ 5000%
20.00% m math 40.00% m math
30.00% mreading || 30-00% = reading
20.00% 20.00%
1000% - 10.00%
0.00% 0.00%
Significant at Risk Approaching At Benchmark Significant at Risk Approaching At Benchmark
Benchmark Benchmark
Galileo Grade 9 Baseline Galileo Grade 10 Baseline
100.00% 90.00%
90.00% 80.00%
80.00% 70.00%
70.00% 60.00%
60.00%
0.00% 50.00%
m math m math
40.00% 40.00%
30.00% wreading | 3000% W reading
20.00% 20.00%
10.00% 10.00%
0.00% 0.00%
Significant at Risk ~ Approaching At Benchmark Significant at Risk Approaching At Benchmark
Benchmark Benchmark
Galileo Grade 11 Baseline Galileo Grade 12 Baseline
90.00% 90.00%
80.00% 80.00%
70.00% 70.00%
60.00% 60.00%
50.00% 50.00%
40.00% = math 20.00% = math
30.00% wreading | 20.00% wreading

0.00%

Significant at Risk Approaching At Benchmark
Benchmark

0.00%

Significant at Risk Approaching At Benchmark
Benchmark
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Free & Reduced Lunch Subgroup

The free and reduced lunch demographic at StarShine Academy comprises almost the entire
school. The curriculum, instruction, assessment, professional development, and data for this population

are reflected in the narratives and analyses for math and reading proficiency for the whole school.

SPED Subgroup — Reading & Math

Curriculum & Instruction

Students receiving special education services at StarShine participate in the established school-
wide curriculum for their respective grade levels. Push-in and pull-out services are provided to ensure
that specialized instruction is given according to students' IEPs. Teachers utilize information in students'
IEPs to provide accommodations and make any necessary modifications to curriculum in cooperation

with the special educator. Students participate in the established RTI programs.

Professional Development

Teachers and staff are provided with professional development to assist with understanding the
levels and needs of special education students according to student IEPs. Workshops in differentiated
instruction have become part of the topics covered during weekly professional development to assist
teachers in using strategies to meet the needs of all students. Teachers are progressively participating in
discussions that review options for addressing student needs before referral to special education. The
special educator participates in professional development opportunities sponsored by the Arizona

Department of Education including mentoring and monthly go-to meetings.
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Assessment

Students receiving special education services at StarShine participated in the Galileo benchmark
assessments given earlier this school year. Of the 23 special education students who completed the
Galileo Reading Test, 22% were significantly at risk, while 65% approached the benchmark, and 13%
achieved a passing score. Following the trend of the school as a whole, 71% of the 21 special education
students who completed the Galileo Math Test were significantly at risk, 19% approached the benchmark,

and 10% achieved a passing score.

Data
Reading Math
Grade #tested Falls Far Below Approaches Meets  Exceeds #tested Falls Far Below  Approaches Meets Exceeds
1st 1 0.00% 100.00% 0.00% 0.00% 1 0.00% 100.00% 0.00% 0.00%
2nd 1 0.00% 100.00% 0.00% 0.00% 1 0.00% 0.00% 100.00%  0.00%
3rd 1 0.00% 100.00% 0.00% 0.00% 0 0.00% 0.00% 0.00% 0.00%
4th 1 0.00% 100.00% 0.00% 0.00% 1 100.00% 0.00% 0.00% 0.00%
Sth 2 50.00% 50.00% 0.00% 0.00% 1 100.00% 0.00% 0.00% 0.00%
6th 2 50.00% 50.00% 0.00% 0.00% 2 50.00% 50.00% 0.00% 0.00%
7th 2 50.00% 0.00% 50.00%  0.00% 2 0.00% 50.00% 50.00% 0.00%
8th 0 0.00% 0.00% 0.00% 0.00% 1 100.00% 0.00% 0.00% 0.00%
9th 4 25.00% 75.00% 0.00% 0.00% 4 75.00% 25.00% 0.00% 0.00%
10th 3 0.00% 66.67% 33.33%  0.00% 3 100.00% 0.00% 0.00% 0.00%
11th 1 0.00% 100.00% 0.00% 0.00% 1 100.00% 0.00% 0.00% 0.00%
12th 5 20.00% 60.00% 20.00%  0.00% 4 100.00% 0.00% 0.00% 0.00%
23 21
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State Accountability Rating

Curriculum & Instruction

In addition to the more traditional curricular approaches described in previous sections,
StarShine Academy also emphasizes brain-based instructional practices across the curriculum. Students
learn how to regulate their emotions and to remain calm through a series of simple yoga poses we all do
together each morning. The school meets every day as a community to identify and discuss school goals,
individual goals, to celebrate achievements, and to highlight skills of specific classes and students. These
practices are designed to build community so that the students feel more connected to each other and to

the school.

Professional Development

Professional development is a cornerstone of our program. A considerable investment has been
made in ensuring that all staff understand StarShine’s 15 Guiding Principles and other foundational
concepts. We have published teacher materials, including a Field Guide, School in a Box curriculum for
home school and other constituents, online instructional videos, and more. Our founder has also
authored inspirational and self-help books, one of which became a bestseller almost immediately.

We strive to help all of our stakeholders continuously reflect on their goals, set new priorities, and
be better tomorrow than today. All of the StarShine staff have access to and participate in our annual
Quintessential Institute and ongoing training and collaboration. Feedback is continuously solicited so

that leaders can reflect on progress and make adjustments as needed.

Assessment

We spent some time this fall looking into various assessment and intervention options for all

grade levels. We specifically looked for programs that would help us identify and track students, classes,
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grades, etc. individually and in the aggregate. We also wanted programs that would be engaging to
students, easy to monitor, and provide detailed information about specific objectives. We have
benchmarked students using Galileo and have recently purchased Study Island and MobyMax to make it
easier to gather and use data across grade levels and across the various job categories to make better
instructional decisions.

Additionally, we are studying the state and federal accountability matrices and identifying ways to
monitor our own progress toward these targets while also continuing to identify and track our progress
in transforming K-12 education by bringing the best of StarShine’s climate and culture of happiness and

competence to other individuals and organizations.

Data
Grade 3 4 5 6 7 8 9 10 11 12
Subject Math Math Math Math Math Math Math Math Math Math
FFB 2 4 7 6 6 10 N/A 15 16 6
Approach 4 6 5 6 2 1 N/A 2 0 4
Meet 5 2 1 3 5 1 N/A 1 1 0
Exceed 0 0 0 0 2 1 N/A 0 0 0
Total #
Tested 11 12 13 15 15 13 N/A 18 17 10
% Passing 45% 17% 8% 20% 47% 15% 6% 6% 0%
Grade 3 4 5 6 7 8 9 10 11 12
Subject Reading | Reading | Reading | Reading | Reading | Reading | Reading | Reading | Reading | Reading
FFB 1 1 2 2 1 2 N/A 1 0 1
Approach 4 5 6 6 2 5 N/A 11 7 4
Meet 6 6 5 7 11 6 N/A 8 1 2
Exceed 0 0 0 0 1 0 N/A 0 0 0
Total #
Tested 11 12 13 15 15 13 N/A 20 8 7
% Passing 55% 50% 38% 47% 80% 46% 40% 13% 29%
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: StarShine Academy Required for: Expansion - Enrollment Cap
School Name: StarShine Academy
Date Submitted: November 27, 2013 Initial Evaluation Completed: January 10, 2014

Final Evaluation Completed: February 5, 2014
| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments

Acceptable |Acceptable
1a. Student Median Growth Percentile Curriculum: The narrative describes a fragmented approach that the school uses to
(SGP) create, implement, evaluate, and revise school curriculum aligned with Arizona’s
Math College and Career Ready Standards. The narrative provided did not demonstrate

that the school implemented a curriculum that contributes to increased student
growth in Math, and no data or analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
growth in math.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and no data or analysis was
I/s provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a system
for monitoring and documenting increases in student growth in Math, and no data or
analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology
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Measure

Acceptable

Not
Acceptable

Comments

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student growth in Math, and no data or analysis was provided

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided math benchmark data results from pre-test to benchmark 1 for
this academic year but did not provide any analysis of the data.

1a. Student Median Growth Percentile
(SGP)
Reading

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate
that the school implemented a curriculum that contributes to increased student
growth in Reading, and no data or analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
growth in reading.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a system
for monitoring and documenting increases in student growth in Reading, and no data
or analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures

Page 2 of 15






Measure

Acceptable

Not
Acceptable

Comments

aligned with curriculum and instructional methodology

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student growth in Reading, and no data or analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results from pre-test to benchmark 1
for this academic year but did not provide any analysis of the data.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth
for students with growth percentiles in the lowest 25% in Math, and no data or
analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
growth for students with growth percentiles in the lowest 25% in math.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College Career Ready Standards into instruction, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for students with growth
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Measure

Acceptable

Not
Acceptable

Comments

percentiles in the lowest 25% in Math, and no data or analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Math, and no data or analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided math benchmark data results from pre-test to benchmark 1 for
this academic year but did not provide any analysis of the data

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student growth
for students with growth percentiles in the lowest 25% in Reading, and no data or
analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
growth for students with growth percentiles in the lowest 25% in reading.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College Career Ready Standards into instruction, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
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Measure

Acceptable

Not
Acceptable

Comments

a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for students with growth
percentiles in the lowest 25% in Reading, and no data or analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Reading, and no data or analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results from pre-test to benchmark 1
for this academic year but did not provide any analysis of the data

1b. Improvement (Alternative High Schools
only)
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student
performance of non-proficient students in Math, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
performance of non-proficient students in math.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
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Measure

Acceptable

Not
Acceptable

Comments

monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student performance in Math for non-
proficient students, and no data or analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student performance of non-proficient students in Math, and no data or
analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided math benchmark data results from pre-test to benchmark 1 for
this academic year but did not provide any analysis of the data

1b. Improvement (Alternative High Schools
only)
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student
performance of non-proficient students in Reading, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
performance on non-proficient students in reading.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
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Measure

Acceptable

Not
Acceptable

Comments

that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and no data or analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes the school in the beginning stages of developing
a comprehensive assessment system based on clearly defined performance measures
and little data is included to demonstrate efforts to improve student achievement.
The narrative provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student performance in Reading for non-
proficient students, and no data or analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student performance of non-proficient students in Reading, and no data or
analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results from pre-test to benchmark 1
for this academic year but did not provide any analysis of the data

2a. Percent Passing
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student
proficiency in Math, and limited data and analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in math.
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Measure

Acceptable

Not
Acceptable

Comments

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and limited data and analysis
was provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math, and limited data and analysis was
provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a plan for professional development that contributed to
increased student proficiency in Math, and limited data and analysis was provided.
At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided math benchmark data results from pre-test to benchmark 1 for
this academic year but did not provide any analysis of the data

2a. Percent Passing
Reading

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increased student
proficiency in Reading, and limited data and analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in reading.
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Measure

Acceptable

Not
Acceptable

Comments

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction, and limited data and analysis
was provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading, and limited data and analysis was
provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a plan for professional development that contributed to
increased student proficiency in Reading, and limited data and analysis was provided.
At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results from pre-test to benchmark 1
for this academic year but did not provide any analysis of the data

2b. Subgroup Comparison
FRL

Math

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate
that the school implemented a curriculum that contributes to increasing student
proficiency in Math for FRL students and limited data and analysis was provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
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Measure

Acceptable

Not
Acceptable

Comments

proficiency in math for FRL students.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Standards into instruction, and limited data and analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for FRL students, and limited data and
analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student proficiency in Math for FRL students, and limited data and analysis
was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided math benchmark data results from pre-test to benchmark 1 for
this academic year but did not provide any analysis of the data

2b. Subgroup Comparison
FRL

Reading

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate
that the school implemented a curriculum that contributes to increasing student
proficiency in Reading for FRL students and limited data and analysis was provided.
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Measure

Acceptable

Not
Acceptable

Comments

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in reading for FRL students.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the Arizona’s
College and Career Standards into instruction, and limited data and analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for FRL students, and limited data and
analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for FRL students, and limited data and
analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results from pre-test to benchmark 1
for this academic year but did not provide any analysis of the data
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Acceptable

Not
Acceptable

Comments

2b. Subgroup Comparison
Students with disabilities

Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increasing student
proficiency in Math for students with disabilities, and limited data and analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in math for students with disabilities.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction, and limited data and analysis was provided.
At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for students with disabilities, and limited
data and analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student proficiency in Math for students with disabilities, and limited data
and analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.
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Acceptable

Not
Acceptable

Comments

The school provided math benchmark data results for the pretest for this academic
year but did not provide any analysis of the data.

2b. Subgroup Comparison
Students with disabilities

Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards. The narrative provided did not demonstrate that
the school implemented a curriculum that contributes to increasing student
proficiency in Reading for students with disabilities, and limited data and analysis was
provided.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in reading for students with disabilities.

Instruction: The narrative describes an approach to monitor the integration of
Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers. The narrative provided did not demonstrate
that the school implemented a plan for monitoring the integration of the AZ
Academic Standards into instruction, and limited data and analysis was provided.
At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices. The narrative
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for students with disabilities, and limited
data and analysis was provided.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school implemented a professional development plan that contributed to
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Measure

Acceptable

Not
Acceptable

Comments

increased student proficiency in Reading for students with disabilities, and limited
data and analysis was provided.

At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading benchmark data results for the pretest for this
academic year but did not provide any analysis of the data.

3a. A-F Letter Grade State Accountability
System

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum aligned with Arizona’s
College and Career Ready Standards.

At the site visit, documentation was not provided to demonstrate a system for
creating, implementing, evaluating and revising a curriculum that increased student
proficiency in reading and math.

Instruction: The narrative describes an approach to monitor the integration of

Arizona’s College and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers.

At the site visit, documentation was not provided to demonstrate a system to
monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of teachers.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with curriculum and instructional practices.

After further review of documentation, the school did not provide evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with curriculum and instructional methodology.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive. The narrative provided did not demonstrate
that the school is increasing student growth and proficiency or meeting targets as
described in the A-F Letter Grade Model, and limited data and analysis was provided.
At the site visit, documentation was not provided to demonstrate a comprehensive
professional development plan.

The school provided reading and math benchmark data results from pre-test to
benchmark 1 for this academic year but did not provide any analysis of the data.
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Demonstration of Sufficient Progress Evidence Confirmed at Site Visit

StarShine Academy

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that

were confirmed on site for StarShine Academy:

Evidence Requested

Reviewed at Site Visit

Instructional school schedule for students in Tier 1,
2and3

Reading Interventionist Schedule

Schedule for Marge

Fall Semester High School teacher schedule
Math Intervention Schedule

Reading Interventionist documentation and
schedule

Reading Interventionist Schedule
Tier 3 Reading Lesson Plan

Math Interventionist documentation and schedule

Math Intervention Schedule
Fact Master Active Student Summary for Teacher Leidigh

Student Services Director documentation

Student Services Schedule
IEP Quarterly Reports for one student
Data Discussion Notes

After school program documentation

Tutoring Logs
Attendance of tutors

SPED student services and documentation

Student Services Schedule
IEP Quarterly Reports for one student
Data Discussion Notes

Completed lesson plans

For grades K-8 and High School (HS) Math, HS English, HS
Science, HS Social Studies, Art, Music, and P.E.

Completed walkthroughs documentation

Classroom Observation Teacher Feedback Forms

DIBELS student data

Beginning benchmark data for grades K - 6

Galileo benchmark student data

Student data for grades K-12 for pre-test and benchmark
1

Data to support the use of MobyMax, Study Island,
attendance and discipline

Fact Master Active Student Summary from MobyMax for
grades 4-5

Data review team documentation

Data Discussion Notes
Sign — in sheets and agendas for Friday meetings

Assessments to support ELL

AZELLA student data

PD/Training Documentation

BootCamp materials
Close Reading lesson plan

Instructional support plan

Individual Learner Plan for a Kindergarten student

Grade level meetings documentation

None provided

Support Team meetings documentation

None provided

Completed reflective response forms

Reflecting on My First Quarter by Ms. Johnson
Reflection Notes

ASBCS February 10 2014

Page 1 of 3






Review/documentation of reflective response by

Support Team

None provided

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient

Progress.

Evidence Requested

Evidence Provided

Curriculum: A system to create,
implement, evaluate, and revise
curriculum, including supplemental
curriculum, aligned with the standards,
evidenced by curriculum alignment,
curriculum maps, pacing guides,
instructional material adoptions,
committee work, data review teams.

SGP Reading and Math

SGP Bottom 25% Math and Reading
Improvement Math and Reading
Percent Passing Math and Reading
FRL Reading

SPED Math and Reading
Accountability

Core Knowledge

A+ scope and sequence

Instruction: A system to monitor the
integration of the standards into
instruction and evaluate the instructional
practices of the teachers’ evidence by
lesson plan review, formal teacher
evaluations informal classroom
observations, standards checklists, data
review teams, and standards-based
assessments.

SGP Reading and Math

SGP Bottom 25% Math and Reading
Improvement Math and Reading
Percent Passing Math and Reading
FRL Reading

SPED Math and Reading
Accountability

Data Discussion Notes

Assessment: A system based on clearly
defined performance measures aligned
with the curriculum and instructional
methodology and includes data collection
from multiple assessments, such as
formative and summative assessment,
common /benchmark assessments and
data review teams.

SGP Reading and Math
SGP Bottom 25% Math and Reading
Improvement Math and Reading

Data Discussion Notes
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Percent Passing Math and Reading
FRL Reading

SPED Math and Reading
Accountability

Professional Development: a
professional development plan that is
aligned with teacher learning needs. The
plan includes follow-up and monitoring
strategies. The plan focuses on areas of
high importance and supports high
quality implementation.

SGP Reading and Math

SGP Bottom 25% Math and Reading
Improvement Math and Reading
Percent Passing Math and Reading
FRL Reading

SPED Math and Reading
Accountability

Data and analysis to demonstrate
increased student growth and
proficiency

SGP Reading and Math

SGP Bottom 25% Math and Reading
Improvement Math and Reading
Percent Passing Math and Reading
FRL Reading

SPED Math and Reading
Accountability
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