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New Visions Academy, Inc. - Entity ID 79234

School: New Visions Academy and New Visions Academy-St. John's Campus

Renewal Executive Summary

Performance Summary

During the five-year interval review of the charter, New Visions Academy, Inc. was required to submit a
Performance Management Plan (PMP) as an intervention because schools operated by the Charter Holder did not
meet the academic expectations set forth by the Board. At the time New Visions Academy, Inc. became eligible to
apply for renewal, the Charter Holder again did not meet the academic performance expectations of the Board as
set forth in the Performance Framework and was required to submit a Demonstration of Sufficient Progress (DSP)
as part of the renewal application package. The Charter Holder was unable to demonstrate the school is making
sufficient progress toward the Board’s expectations through the submission of the required information or
evidence reviewed during an on-site visit. In the most recent fiscal year for which there is State assessment data
available, New Visions Academy-St. John's Campus received an overall rating of “Meets” the Board’s academic
standards. However, New Visions Academy received an overall rating of “Does Not Meet” the Board’s academic

standards.
The Charter Holder meets the Board’s financial performance expectations.
The Charter Holder did have compliance matters, which have been resolved.

The Charter Holder’s organizational membership on file with the Board was consistent with the information on
file with the Arizona Corporation Commission.

| Profile

New Visions Academy, Inc. operates 2 schools serving grades 9-12 in Cottonwood and St. John’s. New Visions
Academy and New Visions Academy-St. John's Campus are designated as alternative schools. The graph below
shows the Charter Holder’s actual 100" day average daily membership (ADM) for fiscal years 2009-2014.

New Visions Academy, Inc.
Historical ADM for FY 2009-2014
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A dashboard representation of New Visions Academy-St. John's Campus’s academic outcomes, based upon the
indicators and measures adopted by the Board, is provided below.

New Visions Academy-St. John's Campus cros: 13-86-54-004 | ntity 1p: 79597

General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments
Academic Performance
Academic Performance
NO PERMISSION TO EDIT
New Visions Academy-St. John's Campus
2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
1. Growth Measure A:sc:ignr:: d Weight | Measure A::;gr:‘t: d Weight
Math NR 0 0 NR 0 0
1a. SGP 3
Reading NR 0 0 NR 0 0
Math 30 15
1b. Improvement "
Reading NR 0 0 15
2. Proficiency Measure A:s"ig: 4 | Weight | Measure ASP;’;;':: 4 | Weight
2a. Percent Passin: L i . E iE L .
‘ ; Reading | MR 0 0 | W 0 0
Math NR 0 0 NR 0
2b. Subgroup ELL L £
Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
2b. Subgroup FRL =
Reading NR 0 0 NR 0 0
2b. Subgroup SPED Matht HR 0 g HR 0 0
Reading NR 0 0 NR 0 0
3. State Accountabi I'ity Measure A:::’gn;: o | Weight | Measure ASP:;;: 4 | Weight
3a. State Accountability B c (57 s 5
4. G rad uation Measure A::gnr:: 4 Weight | Measure AsP:i1gr|‘1t: 9 Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence 88 75 35 87 75 35
Overall Rat‘ing Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard S
<89, but > or = to 63: Meets Standard 50 70 69.64 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of New Visions Academy’s academic outcomes, based upon the indicators and
measures adopted by the Board, is provided below.

New Visions Academy CTDS: 13-86-54-001 | Entity ID: 10856

General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments

Academic Performance

Academic Performance

NO PERMISSION TO EDIT
New Visions Academy

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
1. Growth Measure A:;::: A Weight Measure A:;‘gn:: d Weight
Math 25 NR 0 0
1a. SGP i 5 i
Reading 2.5 NR 0 0
Math 12.5 28.2 50 15
1b. Improvement - -
Reading 3.5 so | 125 [ s
2. Proficiency Measure A:;)ig::d v Weight |  Measure A::ig‘r::d Weight
2a. Percent Passin Math 3274998 | 75 10 15:207°20.1 50 | 10
’ . Reading 50 / 54.7 50 10 56 / 56.8 50 10
2b. Subgroup ELL Math. NR 0 0 NR | 0 0
Reading NR 0 0 NR » 0 0
2b. Subgroup FRL Math. 33/18.8 5 5 16.1 /191 50 9
Reading 54 / 52.6 79 5 54.2 / 55.5 50 5
Math NR 0 0 NR 0 0
2b. Subgroup SPED iall
Reading NR 0 0 NR 0 0
| 3. State Accountabi Iity Measure ‘ A:?ig::d . Weight | Measure ‘ A:?i?r::d Weight
" 3a. State Accountabiliy O 0 O
4. Graduat‘ion Measure A::ig:d Weight Measure AsPsoi]gr::d ‘ Weight
4a. Graduation Not Met 50 15 Not Met 50 15
4b. Academic Persistence _- 20 80 75 | 20
Overall Rating Overall Rating Overall Rating
‘ Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 59.38 100 61.25 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

I. Success of the Academic Program

The FY13 overall rating for New Visions Academy-St. John's Campus on the Board’s academic performance
measures was 69.64 including points received for the FY13 letter grade of B-Alt as reported by the Arizona
Department of Education. The FY12 overall rating for the school on the Board’s academic performance measures
was 50 including points received for the FY12 letter grade of D-Alt as reported by the Arizona Department of
Education.

The FY13 overall rating for New Visions Academy on the Board’s academic performance measures was 61.25
including points received for the FY13 letter grade of D-Alt as reported by the Arizona Department of Education.
The FY12 overall rating for the school on the Board’s academic performance measures was 59.38 including points
received for the FY12 letter grade of D-Alt as reported by the Arizona Department of Education.
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The following is a timeline of activities that have occurred related to the academic performance of New Visions
Academy, Inc.:

2011: New Visions Academy, Inc. was notified that the Charter Holder was required to submit a PMP for the five-
year interval review because schools operated by the Charter Holder did not meet the academic expectations set
forth by the Board.

September, 2011: New Visions Academy, Inc. submitted a PMP (portfolio: i. Performance Management Plan).

January, 2013: The Board released FY12 Academic Dashboards; New Visions Academy-St. John's Campus and New
Visions Academy both received overall ratings of “Does Not Meet” the Board’s academic standards and New
Visions Academy, Inc. did not meet the Board’s academic performance expectations.

June, 2013: The Charter Holder was assigned a DSP(portfolio: h. FY12 DSP Submission) for New Visions Academy-
St. John's Campus and New Visions Academy as part of an annual reporting requirement.

August, 2013: The Board released FY13 Academic Dashboards. New Visions Academy-St. John's Campus and New
Visions Academy both received an overall rating of “Meets” the Board’s academic standards. In accordance with
the Board’s academic framework intervention schedule at that time, the Charter Holder was waived from any
specific monitoring requirements.

September, 2013: Following a preliminary evaluation of the FY12 DSP, Board staff conducted a site visit on
September 26, 2013 to meet with the school’s leadership and review all evidence provided by the Charter Holder.
The Charter Holder was able to submit additional evidence for 48 hours after the site visit (portfolio: g. FY12 DSP
Site Visit Evidence List).

January, 2014: Board staff completed a final evaluation (portfolio: f. FY12 DSP Evaluation Instrument) of the
Charter Holder’s FY12 DSP and made the evaluation available to the Charter Holder. In that final evaluation of the
FY12 DSP, Board staff determined that the Charter Holder’s Demonstration of Sufficient Progress was acceptable
in some, but not all areas. In areas that were evaluated as not acceptable, Board staff provided the Charter Holder
with technical guidance. The findings contained in the final evaluation of the FY12 DSP were grounded in a limited
evaluation of the school’s evidence as compared to the evaluation used in completing final evaluation of the
Renewal DSP submitted as part of the renewal application package.

January, 2014: Board staff provided New Visions Academy, Inc., through its authorized representatives, Ann Shaw
and Leonard Bustos, with Renewal Notification Information, which included notification of the renewal process,
the date on which the Charter Holder would become eligible to apply for renewal (January 18, 2014), the deadline
date on which the renewal application package would be due to the Board (April 18, 2014), information on the
availability of the Charter Holder’s renewal application as well as instruction on how to access the renewal
application, and notification of the requirement to submit a Renewal DSP as a component of its renewal
application package because the Charter Holder did not meet the academic performance expectations set forth by
the Board.

April, 2014: A renewal application package with a Renewal DSP for New Visions Academy (portfolio: e. Renewal
DSP Submission) was timely submitted by the charter representative. However, the Charter Holder failed to
submit a Renewal DSP for New Visions Academy — St. John’s Campus.

May, 2014: The Board generated and released corrected dashboards for the FY13 academic performance data for
all schools in its portfolio. In the corrected dashboard for New Visions Academy, the school’s FY13 overall rating
decreased from a “Meets” the Board’s academic standard to a “Does Not Meet” the Board’s academic standard.
In the corrected dashboard for New Visions Academy — St. John’s Campus, the school’s FY13 overall rating
decreased in points but maintained performance level as an overall rating of “Meets” the Board’s academic
standard.
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Renewal Application Package DSP

Following a preliminary evaluation of the DSP, staff conducted a site visit on July 1, 2014 to meet with the school’s
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and review
additional evidence to be considered in the final evaluation (presented in the Charter Holder’s renewal portfolio:
c. Renewal DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the Charter Holder’s
Demonstration of Sufficient Progress submission. The following representatives of New Visions Academy, Inc.
were present at the site visit:

Name Role
Ann Shaw Director
Len Bustos Member/Math Instructor
Leisa Crosby Member/S) Site Director
Stephen Renard Math Instructor
Mark Janousek English Instructor
Theresa Coomer Social Studies Instructor

The DSP required to be submitted by New Visions Academy, Inc. for New Visions Academy and New Visions
Academy — St. John’s Campus were required to address the areas (curriculum, monitoring instruction, assessment,
and professional development) for the measures for which the Charter Holder was required to provide a
response. The Charter Holder failed to submit a Renewal DSP for New Visions Academy — St. John’s Campus. The
Charter Holder was provided a copy of the initial evaluations prior to the site visit and informed that areas initially
evaluated as not acceptable could be addressed with additional evidence at the time of the visit. The Charter
Holder also had 48 hours following the site visit to submit relevant evidence.

The Charter Holder has not provided evidence of a sustained improvement plan that includes implementation of a
curriculum that contributes to increased student growth and proficiency, implementation of a plan for monitoring
the integration of the Arizona’s College and Career Ready Standards (ACCRS) into instruction, implementation of a
plan for monitoring and documenting increases in student growth and proficiency, implementation of a
professional development plan that contributed to increased student growth and proficiency, meeting the target
for graduation rate as described in the A-F Alternative Letter Grade Model.

The Charter Holder did not provide data and analysis that demonstrates improved academic performance based
on data generated from valid and reliable assessment sources. No disaggregated data or analysis of data was
presented to demonstrate increased proficiency or growth in Math or Reading for students in the FRL and
students with disabilities subgroups. The Charter Holder stated that school currently serves no ELL students. The
data and analysis demonstrates improved academic performance for New Visions Academy — St. John’s Campus.
The data and analysis did not demonstrate improved academic performance for New Visions Academy, but rather
demonstrated declining academic performance.

Based on the findings summarized above and described below, staff determined that the Charter Holder did not
demonstrate sufficient progress towards meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:
Curriculum:
In the area of curriculum, New Visions Academy, Inc.’s demonstration of sufficient progress was evaluated as Falls

Far Below.
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The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a
curriculum that contributes to increased student growth and proficiency. Rather, the Charter Holder provided
evidence of disjointed efforts to develop or address school curriculum aligned with Arizona’s College and Career
Ready Standards.

The Charter Holder’s demonstration of sufficient progress in the area of curriculum is not acceptable.

e The Charter Holder must provide evidence of implementation of a systematic process the school uses to
create/adopt curriculum. Sufficient evidence will demonstrate how and when the school evaluates
curriculum options, what findings the school makes about curriculum options, and who is involved in the
curriculum adoption process.

o The Charter Holder provided “Petersen Consulting Scope of Work,” “New Visions Academy
Summer Workshop 2013,” and “Staff Training” documents. The Charter Holder indicated the
sessions on July 30, July 31, and October 14 would have included evaluating curriculum resources.
The Agendas provided for these sessions do not indicate any review or selection of curriculum
materials. Rather, the July dates indicate the sessions are geared toward planning implementation
and lesson planning. The October date indicates the sessions are “curriculum development” with
Debbie Peterson. Petersen’s Scope of Work under which these sessions were held does not
include any description of selecting, adopting, or evaluating curriculum resources. Rather her
scope of work focuses on “updating curriculum documents..., align[ing] assessments, and
monitor[ing] curricular needs based on data.”

o The Charter Holder provided “Curriculum Map” documents for Algebra 1, Algebra 2A and 2B,
Geometry 1A and 1B, World Literature and Composition 9A and B, American literature 10A and
10B, American Literature 11A and 11B, and British Literature and Composition to demonstrate the
work that had been completed during the sessions on July 30, July 31, and October 14 and
throughout the year. These documents do not provide any indication that the sessions involved
creating or adopting curriculum, rather the Charter Holder’s statements and the documents
indicate continued use of the school’s curriculum from years past, based on the Charter Holder’s
crosswalk of the archived standards to ACCR Standards.

o The Charter Holder did not provide any documentation that could demonstrate a process the
school uses to create or adopt curriculum. Nor did the Charter Holder provide any documentation
that could demonstrate how and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the curriculum adoption process.

e The Charter Holder must provide evidence that the school has in place a system for implementing the
curriculum consistently across the school. Sufficient evidence will demonstrate the school utilizes tools
that identify what must be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools.

o The Charter Holder provided “Curriculum Map” documents for Algebra 1, Algebra 2A and 2B,
Geometry 1A and 1B, World Literature and Composition 9A and B, American literature 10A and
10B, American Literature 11A and 11B, and British Literature and Composition. All of the math
Curriculum Maps, except the Algebra 1 Curriculum Map, identify 2010 Standards paced according
to quarter and month, core resources, an assessment, and the “student outcome.” The Algebra 1
Curriculum Map contains the “cluster,” the 2010 standards paced according to month and week,
the archived 2008 POs, and an item description. The Algebra 1 Curriculum Map does not identify
the core resources or assessments. The ELA Curriculum Maps identify “Common Core Standards”
with pacing by quarter and month, the archived performance objectives, student outcomes, core
resources, and assessments. Throughout the ELA Curriculum maps, the same core resources are
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identified repeatedly for several months; specific resources are not identified in a way that would
enable teacher to implement the intended curriculum.

o The Charter Holder provided a limited number of “Lesson Plan” documents. Lesson Plans were
available only for the dates on which an observation was conducted of the teacher. Each teacher
was observed only once through the year, thus only one lesson plan was available for each
teacher. The lesson plans identify the class, teacher, lesson objective, standards addressed, key
vocabulary, materials, introduction/review, procedures, independent practice, and assessment.
These lesson plans were compared to the curriculum maps to determine alignment, where
possible. Only three of the five plans could be compared to a curriculum map, because the other
two were for classes for which no curriculum map was provided. The three lesson plans did not
align to the curriculum maps. Further, two of the lesson plans, Algebra 1 and British Literature,
did not address grade level appropriate standards. These documents did not demonstrate a
system for implementing the curriculum consistently across the school.

e The Charter Holder must provide evidence of implementation of a systematic process for evaluating and
revising curriculum. Sufficient evidence will demonstrate how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates
how the school is addressing curricular gaps.

o The Charter Holder provided “Petersen Consulting Scope of Work,” “New Visions Academy
Summer Workshop 2013,” and “Staff Training” documents. The Charter Holder indicated the
sessions on July 30, July 31, and October 14 would have included evaluating and revising
curriculum. The Agendas provided for these sessions do not demonstrate a process for evaluating
and revising curriculum. Rather, the July dates indicate the sessions are geared toward planning
implementation and lesson planning. The October date indicates the sessions are “curriculum
development” with Debbie Peterson. Petersen’s Scope of Work under which these sessions
focuses on “updating curriculum documents..., align[ing] assessments, and monitor[ing] curricular
needs based on data.” The Charter Holder was not able to provide any evidence that the sessions
included align[ing] assessments, and monitor[ing] curricular needs based on data.” Rather the
Charter Holder indicated that they confirmed their previously created assessments were aligned
with the ACCRs and no changes were required. Further, the Charter Holder provided evidence
that the Scope of Work was not conducted as scheduled. Specifically the planned dates were not
implemented, and no session was conducted in June 2014.

o The Charter Holder did not provide any documentation that could demonstrate a process the
school uses to evaluate and revise curriculum. Nor did the Charter Holder provide any
documentation that could demonstrate how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the curriculum, and addresses
curricular gaps.

o The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR standards.

o The Charter Holder provided “Curriculum Map” documents for Algebra 1, Algebra 2A and 2B,
Geometry 1A and 1B, World Literature and Composition 9A and B, American literature 10A and
10B, American Literature 11A and 11B, and British Literature and Composition. These teacher-
created Curriculum Maps for Math identify 2010 Standards. These teacher-created Curriculum
Maps for ELA identify “Common Core Standards” and the archived performance objectives. The
Charter Holder did not provide any information to demonstrate that the curriculum resources
they are using or the curriculum as implemented is aligned to the ACCR standards.
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o The Charter Holder provided a limited number of “Lesson Plan” documents. One lesson plan was
provided for each teacher for the one date on which that teacher was observed during the school
year. The lesson plans did not align to the curriculum maps and several of the lesson plans did
not address grade level appropriate standards. These lesson plans did not demonstrate
implementation of a curriculum aligned to the ACCR standards.

e The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations. Sufficient evidence will demonstrate there is curriculum intended to provide
differentiated materials, activities, and/or strategies for struggling students within the subgroups.

o The Charter Holder provided “Continuous Improvement Plan,” “Transcript Analysis,” “Rank Order
Lists” and “A+ AnyWhere Learning System Student Progress — Selected Students Report”
documents. These documents were provided to document how the Charter Holder adapts the
curriculum to meet the needs of non-proficient students. The documents demonstrate that the
Charter Holder provides extended learning time, including credit recovery, tutoring, computer-
based curriculum, and skills remediation to students in 10" grade students and 11" and 12
grade students who have not passed AIMS. The extended learning time includes A+ computer-
based curriculum, one-on-one tutoring, and remedial/credit recovery courses.

o The Charter Holder provided no evidence to demonstrate the adaptation of curriculum for
students with disabilities, rather the Charter Holder indicated that for students with disabilities
they do not adapt the curriculum, but instead adjust their expectations for those students.

Monitoring Instruction:

In the area of monitoring instruction, New Visions Academy, Inc.’s demonstration of sufficient progress was
evaluated as Falls Far Below.

The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a
plan for monitoring the integration of the Arizona’s College and Career Ready Standards into instruction. Rather,
the Charter Holder provided minimal evidence of monitoring and evaluating standards and instructional practices.

The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is not acceptable.

e The Charter Holder must provide evidence of implementation of a system to monitor the integration of ACCRS
into instruction. Sufficient evidence will demonstrate that the school ensures all grade level standards are
taught within the school year in all classrooms and that teachers implement an ACCRS-aligned curriculum with
fidelity.

o The Charter Holder provided “Observational Lesson Plan Review” documents. These documents
were provided for observations conducted only one time during the school year and are
accompanied by a lesson plan. The Charter Holder indicated that teachers are not required to
turn in lesson plans and lesson plans are not reviewed throughout the year. The evaluation does
include a section titled “Standards identified and taught.” The Charter Holder indicated this
review evaluated whether a standard was identified and whether it aligned to the lesson taught in
the classroom that day. Three of the evaluations included standards that did not align to the
curriculum maps and no indication was made by the administrator to identify this. These
documents do not provide evidence to demonstrate the school ensures all grade level standards
are taught within the school year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity.

o The Charter Holder did not provide any additional evidence that could demonstrate the
implementation of a system to monitor the integration of ACCRS into instruction.
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e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs of teachers.

o The Charter Holder provided “Observational Lesson Plan Review” documents. These documents
were provided for observations conducted only one time during the school year in the second
semester. The observations evaluate classroom management, how clearly the objective is
conveyed, whether vocabulary is identified and reviewed, how prior knowledge is activated and
incorporated, the logical progression of the lesson, and the quality of the independent practice or
assessment. No evidence of additional observations was provided and the Charter Holder
indicated no other observations were conducted. These document minimal evidence of
monitoring and evaluating instructional practices.

o The Charter Holder provided “Teacher Evaluation Form” documents. These documents were
provided for evaluations conducted only one time at the end of the school year. The evaluations
identify planning and preparation, classroom environment, instruction, professional
responsibilities, and classroom data as areas of evaluation. None of the completed evaluations
contained support or evidence to support the ratings given. The Charter Holder stated that she
did not know how to use the evaluation tool, had not been trained in its use, and did not feel that
it was a tool that was working for their school. These document minimal evidence of monitoring
and evaluating instructional practices.

e The Charter Holder must provide evidence that school leaders conduct some analysis and provide some
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified weaknesses and learning needs,
and/or the school ensures teacher development is ongoing.

o The Charter Holder provided Observational Lesson Plan Review” and “Teacher Evaluation Form”
documents. These documents demonstrate that one observation was completed for each
teacher and one evaluation was completed for each teacher and that the evaluation and
observation were reviewed with the teachers as evidenced by their signatures on the completed
forms. Both documents contain limited feedback concerning identified strengths, weaknesses,
and learning needs. In the cases where deficiencies were identified regarding individual teacher’s
practices, there was no documentation provided to demonstrate follow-up or monitoring to
ensure teacher development is ongoing. These documents did not provide evidence that school
leaders conduct some analysis and provide some feedback to further develop the system.

e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers in relation to meeting the needs of students with proficiency in the bottom 25%, ELL students,
FRL students, and students with disabilities.

o The Charter Holder provided no evidence to demonstrate that the school evaluates the
instructional practices of teachers that addresses the needs of non-proficient students, FRL
students, and students with disabilities.

Assessment:

In the area of assessment, New Visions Academy, Inc.’s demonstration of sufficient progress was evaluated as
Falls Far Below.
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The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Rather, the Charter Holder’s evidence demonstrated
that the Charter Holder has not developed a comprehensive assessment system based on clearly defined
performance measures and is not collecting data to monitor student growth.

The Charter Holder’s demonstration of sufficient progress in the area of assessment is not acceptable.

e The Charter Holder must provide evidence of the implementation of a comprehensive assessment system.
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress.

o The Charter Holder provided “Laurus Math Assessment” documents. These documents consisted
of math assessments created from Laurus Math, with questions based on the archived
performance objectives, that were used by one teacher to assess student progress. This does not
provide evidence to document a comprehensive assessment system.

o The Charter Holder provided no other evidence to demonstrate the implementation of a
comprehensive assessment system that the school uses to regularly and timely assess students in
a manner that is aligned with the curriculum in order to monitor student progress.

e The Charter Holder must provide evidence that data from these assessments is analyzed and utilized.
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what findings
the school makes from assessment data, who is involved in the analysis of assessment data, and how that
analysis is used to inform and adapt instruction.

o The Charter Holder provided AIMS Analysis documents. These documents consisted of a
breakdown of the school’s FY2014 AIMS assessment results. The documents did not contain an
analysis of the results and did not identify how the assessment results would be used to adapt or
inform instruction.

o The Charter Holder provided no evidence to demonstrate that the Charter Holder regularly and
timely analyzed assessment data to inform and adapt instruction.

e The Charter Holder must provide evidence of implementation of an assessment system that meets the
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within the
subgroups according to their needs.

o The Charter Holder provided no evidence to demonstrate implementation of an assessment
system that meets the needs of non-proficient students, FRL students, and students with
disabilities.

Professional Development:

In the area of professional development, New Visions Academy, Inc.’s demonstration of sufficient progress was
evaluated as Approaches.

The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a
professional development plan that contributed to increased student growth and proficiency. Rather, the Charter
Holder provided evidence of an approach to professional development that is not comprehensive nor aligned with
the curriculum and instructional practices. The professional development described lacks a process for
implementing new procedures and processes at the school.

The Charter Holder’s demonstration of sufficient progress in the area of professional development is not
acceptable.
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e The Charter Holder must provide evidence of implementation of a comprehensive professional
development plan. Sufficient evidence will demonstrate that the plan was developed to address teacher
learning needs and areas of high importance.

o The Charter Holder provided “Petersen Consulting Scope of Work,” “New Visions Academy
Summer Workshop 2013,” and “Staff Training” documents. The Agendas provided for these
sessions indicate the sessions are geared toward planning implementation of the Common Core
Standards, lesson planning, and ACCR Standards Curriculum Development with Debbie Peterson.
Petersen’s Scope of Work under which these sessions were held focuses on “updating curriculum
documents..., align[ing] assessments, and monitor[ing] curricular needs based on data.” The
sessions also included special education policies and procedures with the special education
consultant, teacher evaluation requirements, and Title 1 expectations. These sessions address
areas of high importance specifically relating to the implementation of the ACCR Standards.

o The Charter Holder provided “Professional Development Lesson Planning and Curriculum
Calendar 2013-2014” documents. These documents consist of a calendar containing date from
October 2013-February 2014 of professional development sessions facilitated by Theresa Coomer
for Stephen Renard and sometimes Len Bustos and Mark Janousek. The session topics included
lesson planning 101, semester planning, curriculum development, and curriculum maps. These
sessions address areas of high importance specifically relating to the implementation of the ACCR
Standards.

e The Charter Holder must provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan.
Sufficient evidence will demonstrate how the Charter Holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to implement
the information and strategies.

o The Charter Holder provided no documentation to evidence implementation of a system that
supports high quality implementation of the information and strategies learned through the
professional development plan.

e The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor
the implementation of the strategies and information learned through the professional development
plan. Sufficient evidence will demonstrate how implementation is observed and evaluated and how the
school ensures teacher development is ongoing in relation to the information and strategies learned
through the professional development plan.

o The Charter Holder provided no documentation to evidence implementation of a system to
follow-up on and monitor the implementation of the strategies and information learned through
the professional development plan.

e The Charter Holder must provide evidence of implementation of a comprehensive professional
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students, FRL
students, and students with disabilities. Sufficient evidence will demonstrate how the professional
development plan addresses teacher weaknesses and learning needs and areas of high importance in
relation to students within the subgroups according to their needs.

o The Charter Holder provided “New Visions Academy Summer Workshop 2013” and “Staff
Training” documents. The sessions included special education policies and procedures with the
special education consultant and Title 1 expectations. These sessions address the needs of
students with disabilities and non-proficient and FRL students.
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Data:

The Charter Holder did not provide data and analysis that demonstrates improved academic performance based
on data generated from valid and reliable assessment sources for all campuses and measures.

The data and analysis demonstrated improved or maintained proficiency and improvement in Math and Reading
in the whole school population for New Visions Academy — St. John’s Campus. However, no disaggregated data
was provided for students within the FRL, and SPED subgroups.

For New Visions Academy, the data and analysis did not demonstrate improved proficiency in Math and Reading
in the whole school population or for students within the FRL, and SPED subgroups, nor did it demonstrate
increased “Improvement” for non-proficient students in Math.

The Charter Holder’s demonstration of sufficient progress in the area of data is not acceptable.

o The Charter Holder must provide evidence of the effectiveness of their systems in each of the areas
discussed above through the presentation of valid and reliable data and data analysis that demonstrates
improved student growth and proficiency. Sufficient evidence will demonstrate a correlation between
the school’s performance on the AIMS assessment, as reflected in the dashboard, and benchmark
assessments that demonstrates improvement compared to prior years.

o The Charter Holder provided AIMS Analysis documents.

These documents indicate that at New Visions Academy — St. John’s Campus 75% of
retesting students improved in Reading and 100% of retesting students improved in
Math. This indicates an increase in the percentage of students improving in Reading and
maintained improvement in Math.

These documents indicate that at New Visions Academy- St. John’s Campus 50% of
students scored proficient in Reading and 78% of students scored proficient in Math. No
data was provided for prior years and was not available in the prior dashboards, and
cannot be compared to prior years.

These documents indicate that at New Visions Academy 62.5 % of retesting students
improved in Reading and 16.2% of retesting students improved in Math. While this
indicates a slight increase in the percentage of students improving in Reading, the Charter
Holder received a rating of “Exceeds” for Reading improvement in 2013. This
improvement will not result in any changes to the Charter Holder’s dashboard for 2014.
The data for Math improvement indicates a 12 percentage point decline from 2013 to
2014.

These documents indicate that at New Visions Academy 48% of students scored proficient
in Reading and 7% of students scored proficient in Math. This data demonstrates an eight
percentage point decline in both Reading and Math proficiency.

The data did not disaggregate the performance of FRL students, but the Charter Holder
stated they served nearly 100% FRL students. Thus, the data does not demonstrate
improved proficiency for FRL students.

Increasing Graduation Rate:

In the area of increasing graduation rate Career Success Schools’ DSPs were evaluated as “Approaches.” The
charter holder did not provide evidence of a sustained improvement plan that includes meeting the target for
graduation rate as described in the A-F Alternative Letter Grade Model. While the charter holder’s evidence
demonstrates that the charter holder has implemented strategies to ensure students in grades 9-12 graduate on
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time, the schools did not present data that demonstrates success in ensuring students graduate on time. The
charter holder’s DSPs in the area of increasing graduation rate are not acceptable.

e The charter holder must provide evidence of strategies the school uses to ensure students in grades 9-12
graduate on time. These strategies should ensure that students have a plan to direct them in meeting
graduation requirements that is kept up-to-date, and should include practices to address early academic
difficulty.

o The Charter Holder provided “Transcript Analysis” and “Personal Advisory Form” documents.
These documents demonstrate that the Charter Holder has implemented strategies including
evaluating and updating student credits; offering remediation classes, credit recovery and
tutoring; and facilitating student reflection on academic progress and post-graduation planning.

o The Charter Holder provided no evidence to demonstrate effectiveness in improving graduation
rate.

| Il. Viability of the Organization

The Charter Holder meets the Board’s financial performance expectations set forth in the performance framework
adopted by the Board. Therefore, the Charter Holder was not required to submit a financial performance
response.

| 1l Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action

Over the past five years, there were no items to report.

B. Other Compliance Matters

In March and April 2013, Arizona Department of Education (ADE) notified the Charter Holder of its failure to
submit required NCLB Cycle 3 Monitoring Instruments for FY2013. The Charter Holder was required to submit the
required documentation. The Charter Holder was notified by ADE that it had completed all monitoring activities in
July 2013.

The fiscal year 2011 audit identified an issue that required a corrective action plan (CAP). Specifically, the audit
indicates the Charter Holder did not comply with fingerprint check requirements for one part-time, non-
instructional employee as of the test date. The Charter Holder submitted a satisfactory CAP.

In April 2009, Exceptional Student Services notified the Charter Holder of partial compliance in some areas with
regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and the Arizona Revised
Statutes. The Charter Holder was required to submit a corrective action plan. In March 2010, Exceptional Student
Services notified the Charter Holder that they continued to have unresolved items that prevented the completion
of the CAP and required interruption of IDEA payments. In May 2010, the Charter Holder was notified by
Exceptional Student Services that the corrective action plan was completed.

The fiscal year 2009 audit identified an issue that required a CAP. Specifically, the audit indicates the Charter
Holder did not have sufficient cash to cover its Classroom Site Fund (CSF) carryover. At June 30, 2009, the Charter
Holder’s CSF carryover was $6,193 and the Charter Holder’s available cash was zero. The Charter Holder
submitted a satisfactory CAP.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was consistent with the information on file with
the Arizona Corporation Commission, the Charter Holder was not required to submit the Charter Holder’s
Organizational Membership portion of the Detailed Business Plan Section.
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| Board Options

Option 1: The Board may grant a conditional renewal which is a denial of the renewal unless specific provisions
are included. Staff recommends the following language provided for consideration: | move that, having
considered the statements of the representatives of the Charter Holder today and the contents of the renewal
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual compliance
of the Charter Holder provided to the Board for consideration of this request for charter renewal, the Board has
sufficient basis to deny the request for charter renewal and to not grant a renewal contract for New Visions
Academy, Inc. on the grounds that the Charter Holder failed to meet or make sufficient progress toward the
academic performance expectations set forth in the performance framework as stated in the Renewal Executive
Summary. All that taken into consideration, the Charter Holder operates 1 school that has a current Overall
Rating of Meets Standard and the Board has adopted an academic performance framework that allows for
additional consideration of the Charter Holder throughout the next contract period. Therefore, the Board will
grant a renewal contract to New Visions Academy, Inc. for the continuation of that school: New Visions Academy
— St. John’s Campus. The Board’s grant of a renewal contract will not, however, include the school that does not
currently have an Overall Rating of Meets or Exceeds Standard which is: New Visions Academy.

Option 2: Notwithstanding staff’'s recommendation to grant a conditional renewal, the Board may determine that
there is a basis to deny the renewal. The following language is provided for consideration: Having considered the
statements of the representatives of the Charter Holder today and the contents of the renewal portfolio which
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the Charter
Holder provided to the Board for consideration of this request for charter renewal, | move to deny the request for
charter renewal and to not grant a renewal contract to New Visions Academy, Inc. on the basis that the Charter
Holder failed to meet or make sufficient progress toward the academic performance expectations set forth in the
performance framework as is reflected in the Renewal Executive Summary.

Option 3: Notwithstanding staff’s recommendation to grant a conditional renewal, the Board may determine that
there is a basis to approve the renewal as requested by the Charter Holder. The following language is provided
for consideration: Renewal is based on consideration of academic, fiscal and contractual compliance of the
Charter Holder. In this case, the Charter Holder did not meet the academic performance expectations set forth in
the Board’s performance framework but was able to demonstrate sufficient progress toward the Board’s
expectations when: [provide specific findings related to curriculum, monitoring of instruction, assessment,
professional development, and/or data]. Additionally, the Board has adopted an academic performance
framework that allows for additional consideration of the Charter Holder throughout the next contract period.
There is a record of past contractual noncompliance which has been reviewed. With that taken into
consideration, as well as having considered the statements of the representatives of the Charter Holder today and
the contents of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal
and contractual compliance of the Charter Holder provided to the Board for consideration of this request for
charter renewal, | move to approve the request for charter renewal and grant a renewal contract to New Visions
Academy, Inc.
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Renewal Summary Review

Interval Report Details Hide Section

Report Date: 07/03/2014 Report Type: Renewal

Charter Contract Information Hide Section
Charter Corporate Name: New Visions Academy, Inc.
Charter CTDS: 13-86-54-000 Charter Entity ID: 79234
Charter Status: Open Contract Effective Date: 04/08/2014
Authorizer: ASBCS Contractual Days:
Number of Schools: : - Now Visons Academy.St. Johrs Campus: 180
Charter Grade Configuration: 9-12 Contract Expiration Date: 06/30/2015
FY Charter Opened: — Charter Signed: 04/08/2014
Charter Granted: 01/13/2014 Corp. Commission Status Charter Holder is in Good Standing
Corp. Commission File # 0812216-9 Corp. Type Non Profit
Corp. Commission Status Date 05/12/2011 Charter Enrollment Cap 200

Charter Contact Information Hide Section
Mailing Address: P.0. Box 1539 Website: _
Cottonwood, AZ 86326
Phone: 928-634-7320 Fax: 928-634-7494
Mission Statement: The mission of the New Visions Academy high schools is to provide at-risk students in our communities with an alternative

course of study that maintains the depth and quality of a standards-based education while allowing for the recovery of credits
required for graduation and to build the knowledge needed to continued academic success at the post-secondary level in
addition to instilling the ethics of work and social responsibility that will serve them throughout their lives.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Leonard Bustos nva-len@cableone.net —
2.) Ms. Ann Shaw nva-ann@cableone.net —

Academic Performance - New Visions Academy

School Name: New Visions Academy School CTDS: 13-86-54-001

School Entity ID: 10856 Charter Entity ID: 79234

School Status: Open School Open Date: 07/19/2000

Physical Address: 125 South 6th Street Website: _
Cottonwood, AZ 86326

Phone: 928-634-7320 Fax: 928-634-7494
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Five-Year Interval Report
Grade Levels Served: 9-12 FY 2013 100t Day ADM: 54.33
Academic Performance Per Fiscal Year Hide Section

New Visions Academy

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
Points . Points .
1. Growth Measure Assigned Weight |  Measure Assigned Weight
Math 2.5 NR 0 0
la. SGP
Reading 2.5 NR 0 0
o T Math 12.5 28.2 50 15
. Improvement EEEE—
Reading 33.5 50 12.5 ﬁ- 15
- . Points . Points .
2. Pr0f|c|ency Measure Assigned Weight |  Measure Assigned Weight
i Math 32/ 19.8 75 10 15.2 /7 20.1 50 10
2a. Percent Passing -
Reading 50 / 54.7 50 10 56 / 56.8 50 10
Math NR 0 0 NR 0 0
2b. Subgroup ELL -
Reading NR 0 0 NR 0 0
Math 337/ 18.8 75 5 16.1 /7 19.1 50 5
2b. Subgroup FRL -
Reading 54 / 52.6 75 5 54.2 / 55.5 50 5
Math NR 0 0 NR 0 0
2b. Subgroup SPED -
Reading NR 0 0 NR 0 0
BT Points . Points .
3. State ACCOUﬂtablllty Measure Assigned Weight |  Measure Assigned Weight
- Points . Points .
4. Graduation Measure Assigned Weight |  Measure Assigned Weight
4a. Graduation Not Met 50 15 Not Met 50 15
4b. Academic Persistence _ 20 80 75 20
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 59.38 100 61.25 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Academic Performance - New Visions Academy-St. John's Campus

School Name: New Visions Academy-St. John's Campus  School CTDS: 13-86-54-004
School Entity ID: 79597 Charter Entity ID: 79234
School Status: Open School Open Date: 07/19/2000
Physical Address: 155 South Washington Street Website: _

St. John, AZ 85936
Phone: 928-337-3268 Fax: 928-337-3383
Grade Levels Served: 9-12 FY 2013 100" Day ADM: 20.77

Academic Performance Per Fiscal Year Hide Section

New Visions Academy-St. John's Campus

2012 2013

Alternative Alternative
High School (9-12) High School (9 to 12)
Points . Points .

1. Growth Measure Assigned Weight | Measure Assigned Weight
Math NR 0 0 NR 0 0
la. SGP -

Reading NR 0 0 NR 0 0

I EEE—— I EE——
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Math 30 15
A — - I
Reading NR 0 0 15
- - Points . Points .
2. Pr0f|c|ency Measure Assigned Weight | Measure Assigned Weight
Math NR 0 0 NR 0 0
2a. Percent Passing
Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
2b. Subgroup ELL -
Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
2b. Subgroup FRL -
Reading NR 0 0 NR 0 0
Math NR 0 0 NR 0 0
2b. Subgroup SPED -
Reading NR 0 0 NR 0 0
AT Points . Points .
3. State ACCOUﬂtablllty Measure Assigned Weight | Measure Assigned Weight
3a. State Accountability -- 5 B-ALT 75 5
- Points . Points .
4. Graduation Measure Assigned Weight | Measure Assigned Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence 88 75 35 87 75 35
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 50 70 69.64 70
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Academic Performance - New Visions Academy - Star Valley

School Name: New Visions Academy - Star Valley School CTDS: 13-86-54-005
School Entity ID: 80391 Charter Entity ID: 79234
School Status: Closed School Open Date: 08/26/2002
Physical Address: 166 Ezell Lane Website: _
Payson, AZ 85541
Phone: 928-468-1401 Fax: 928-468-1402
Grade Levels Served: 9-12 EY 2012 100th Day ADM: 15.69
Academic Performance Per Fiscal Year Hide Section
New Visions Academy - Star Valley
2013
Unknown
Unknown
Points .
1. Growth Measure Assigned Weight
Math NR 0 0
la. SGP
Reading NR 0 0
Math NR 0 0
1b. SGP Bottom 25%
Reading NR 0 0
A8 Points .
2. Pr0f|c|ency Measure Assigned Weight
Math NR 0 0
2a. Percent Passing
Reading NR 0 0
2b. Composite School Math NR 0 0
Comparison Reading NR 0 0
Math NR 0 0
2c. Subgroup ELL
Reading NR 0 0
Math NR 0 0
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2c. Subgroup FRL
Reading NR 0 0
Math NR 0 0
2c. Subgroup SPED -
Reading NR 0 0
3. State Accountabilit measure | PO | weight
" y Assigned
3a. State Accountability NR 0 0
- Points .
4. Graduation Measure Assigned Weight
4a. Graduation NR 0 0
Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard NR 0
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Financial Performance Hide Section
Charter Corporate Name: New Visions Academy, Inc.
Charter CTDS: 13-86-54-000 Charter Entity ID: 79234
Charter Status: Open Contract Effective Date: 04/08/2014

Near-Term Indicators

Going Concern No Meets
Unrestricted Days Liquidity 41.01 Meets
Default No Meets

Sustainability Indicators

Note: Negative numbers are indicated below by parentheses.

Net Income $15,046 Meets

Fixed Charge Coverage Ratio 1.23 Meets

Cash Flow (3-Year Cumulative) $13,893 Does Not Meet
Cash Flow Detail by Fiscal Year FY 2013 FY 2012 FY 2011

($21,076)  $32,372 $2,597

Meets Board's Financial Performance Expectations

Charter/Legal Compliance Hide Section

Charter Corporate Name: New Visions Academy, Inc.
Charter CTDS: 13-86-54-000 Charter Entity ID: 79234
Charter Status: Open Contract Effective Date: 04/08/2014

Year Timely Year Timely
2013 Yes 2014 Yes
2012 Yes 2013 Yes
2011 Yes 2012 Yes
2010 Yes 2011 Yes
2009 Yes 2010 Yes
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Audit Compliance Hide Section

Charter Corporate Name: New Visions Academy, Inc.
Charter CTDS: 13-86-54-000 Charter Entity ID: 79234
Charter Status: Open Contract Effective Date: 04/08/2014
Timely Submission of Annual Audit Hide Section
Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes
Audit Issues Requiring Corrective Action Plan (CAP) Hide Section
FY Issue #1
2013
2012
2011 Fingerprinting
2010

2009 Classroom Site Fund (301)

Repeat Issues Identified through Audits Hide Section

There were no repeat findings for fiscal years 2009 to 2013.

Go to top
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Charter Holder Name: New Visions Academy, Inc.

School Name: New Visions Academy
Date Submitted: April 17, 2014
Academic Dashboard: FY12/FY13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: June 16, 2014
Final Evaluation Completed: July 3, 2014

Initial Evaluation

Final Evaluation

Measure Acceptable Not Comments Comments
Acceptable
1a. Student Curriculum: This area is initially scored as approaches. The narrative Curriculum: This area is scored as falls far below. The DSP provides
Median Growth describes processes to create curriculum, including supplemental evidence of processes that do not demonstrate the school has
Percentile (SGP) curriculum, aligned with Arizona’s College and Career Ready (ACCR) implemented a curriculum to increase student growth in Math on ACCR
Math Standards, evidenced by curriculum alignment, curriculum maps, and Standards because the evidence does not demonstrate a system that
pacing guides. The narrative provided describes processes that, even if includes processes to create, implement, evaluate, and revise curriculum
supported by evidence, cannot demonstrate that the school has which would have demonstrated how and when the school evaluates
implemented a curriculum to increase student growth in Math on ACCR curriculum options, what findings the school makes about curriculum
Standards because the narrative does not describe a system that includes | options, and who is involved in the curriculum adoption process;
processes to implement, evaluate, and revise curriculum which would demonstrated the school utilizes tools that identify what must be taught,
have demonstrated the school utilizes tools that identify what must be the expected pacing, strategies, methods, and activities, and
taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools;
communicated expectations for the consistent use of these tools, and demonstrated how the school evaluates how effectively the curriculum
demonstrated how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the
1/s enables students to master the standards, identifies gaps in the curriculum and demonstrates how the school is addressing curricular

curriculum, and demonstrates how the school is addressing curricular
gaps.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Math because the narrative does not describe a system that includes
processes to monitor the integration of ACCR Standards into instruction

gaps; and demonstrated implementation of a curriculum aligned to the
ACCR standards.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
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which would have demonstrated that the school ensures all grade level
standards are taught within the school year in all classrooms and that
teachers implement an ACCRS-aligned curriculum with fidelity.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student growth on ACCR
Standards for Math because the narrative does not describe a system
based on clearly defined performance measures aligned with the
curriculum and instructional methodology and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
growth in Math because the narrative does not describe a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
charter holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, and demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student growth in Math. Data must demonstrate improvement
as compared to prior years.

demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
growth on ACCR Standards for Math because the evidence does not
demonstrate a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes
data collection from multiple assessments, and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress; and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth in Math because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data was provided to demonstrate increased student growth in
Math.
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1a. Student Curriculum: This area is initially scored as approaches. The narrative Curriculum: This area is scored as falls far below. The DSP provides

Median Growth describes processes to create curriculum, including supplemental evidence of processes that do not demonstrate the school has

Percentile (SGP) curriculum, aligned with Arizona’s College and Career Ready (ACCR) implemented a curriculum to increase student growth in Reading on

Reading Standards, evidenced by curriculum alignment, curriculum maps, and ACCR Standards because the evidence does not demonstrate a system
pacing guides. The narrative provided describes processes that, even if that includes processes to create, implement, evaluate, and revise
supported by evidence, cannot demonstrate that the school has curriculum which would have demonstrated how and when the school
implemented a curriculum to increase student growth in Reading on evaluates curriculum options, what findings the school makes about
ACCR Standards because the narrative does not describe a system that curriculum options, and who is involved in the curriculum adoption
includes processes to implement, evaluate, and revise curriculum which process; demonstrated the school utilizes tools that identify what must
would have demonstrated the school utilizes tools that identify what be taught, the expected pacing, strategies, methods, and activities, and
must be taught, the expected pacing, strategies, methods, and activities, | communicated expectations for the consistent use of these tools;
and communicated expectations for the consistent use of these tools, demonstrated how the school evaluates how effectively the curriculum
and demonstrated how the school evaluates how effectively the enables students to master the standards, identifies gaps in the
curriculum enables students to master the standards, identifies gaps in curriculum, and demonstrates how the school is addressing curricular
the curriculum, and demonstrates how the school is addressing curricular | gaps; and demonstrate implementation of a curriculum aligned to the
gaps. ACCR standards.
Instruction: This area is initially scored as approaches. The narrative Instruction: This area is initially scored as falls far below. The DSP
describes processes to evaluate the instructional practices of the provides evidence of approaches that do not demonstrate the school
teachers evidenced by lesson plan reviews, formal teacher evaluations, implemented a plan for monitoring the integration of the ACCR

1/s informal classroom observations. The narrative describes a process that Standards into instruction in Reading because the evidence does not

provides for some analysis and feedback to further develop the system. demonstrate a system that includes processes to monitor the integration
The narrative provided describes approaches that, even if supported by of ACCR Standards into instruction, evaluate the instructional practices of
evidence, cannot demonstrate that the school implemented a plan for the teachers, and provide some analysis and feedback to further develop
monitoring the integration of the ACCR Standards into instruction in the system which would have demonstrated that the school ensures all

Reading because the narrative does not describe a system that includes | grade level standards are taught within the school year in all classrooms
processes to monitor the integration of ACCR Standards into instruction and that teachers implement an ACCRS-aligned curriculum with fidelity;

which would have demonstrated that the school ensures all grade level demonstrated that the school evaluates the quality of instruction and
standards are taught within the school year in all classrooms and that identifies the strengths, weaknesses, and learning needs of teachers;
teachers implement an ACCRS-aligned curriculum with fidelity. and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
Assessment: This area is initially scored as approaches. The narrative needs, and/or the school ensures teacher development is ongoing.
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments. Assessment: This area is scored as falls far below. The DSP provides
The narrative provided describes an approach that, even if supported by evidence of an approach that does not demonstrate the school
evidence, cannot demonstrate that the school implemented a plan for implemented a plan for monitoring and documenting changes in student
monitoring and documenting changes in student growth on ACCR growth on ACCR Standards for Reading because the evidence does not
Standards for Reading because the narrative does not describe a system | demonstrate a system based on clearly defined performance measures
based on clearly defined performance measures aligned with the aligned with the curriculum and instructional methodology and includes

curriculum and instructional methodology and data review teams which data collection from multiple assessments, and data review teams which
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would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
growth in Reading because the narrative does not describe a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
charter holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, and demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student growth in Reading. Data must demonstrate
improvement as compared to prior years.

would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress; and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth in Reading because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data was provided to demonstrate increased student growth in
Reading.

1b. Improvement
(Alternative High
Schools only)
Math

/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student performance in Math on
ACCR Standards for non-proficient students because the narrative does
not describe a system that includes processes to implement, evaluate,
and revise curriculum which would have demonstrated the school utilizes
tools that identify what must be taught, the expected pacing, strategies,
methods, and activities, and communicated expectations for the
consistent use of these tools, and demonstrated how the school

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student performance in Math on
ACCR Standards for non-proficient students because the evidence does
not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process; demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools; demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
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evaluates how effectively the curriculum enables students to master the
standards, identifies gaps in the curriculum, demonstrates how the
school is addressing curricular gaps, and demonstrate there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for non-proficient students.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Math for non-proficient students because the narrative does not
describe a system that includes processes to monitor the integration of
ACCR Standards into instruction which would have demonstrated that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student performance on ACCR
Standards for Math for non-proficient students because the narrative
does not describe a system based on clearly defined performance
measures aligned with the curriculum and instructional methodology and
data review teams which would have demonstrated the school regularly
and timely assesses students in a manner that is aligned with the
curriculum in order to monitor student progress, demonstrated how and
when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses

the curriculum, and demonstrates how the school is addressing curricular
gaps; demonstrate implementation of a curriculum aligned to the ACCR
standards; and demonstrated there is curriculum intended to provide
differentiated materials, activities, and/or strategies for non-proficient
students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for non-proficient students because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers; demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing; and demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
performance on ACCR Standards for Math for non-proficient students
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
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non-proficient students according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
performance in Math for non-proficient students because the narrative
does not describe a comprehensive plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, and
supports high quality implementation which would have demonstrated
that the plan was developed to address teacher learning needs,
demonstrated how the charter holder provides access to resources
necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to non-proficient students according
to their needs.

Data: Limited data and analysis of data was provided to demonstrate
increased student performance in Math for non-proficient students. Data
must be disaggregated for the non-proficient students in Math and must
demonstrate improvement as compared to prior years.

assesses students within the subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student performance in Math for non-
proficient students because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs; demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies; and
demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the
information and strategies learned through the professional
development plan; and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to non-proficient students according
to their needs.

Data: The data provided demonstrates declining improvement in Math
for non-proficient students.

1b. Improvement
(Alternative High
Schools only)
Reading

/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student performance in Reading
on ACCR Standards for non-proficient students because the narrative
does not describe a system that includes processes to implement,
evaluate, and revise curriculum which would have demonstrated the
school utilizes tools that identify what must be taught, the expected
pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools, demonstrated how the

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student performance in Reading
on ACCR Standards for non-proficient students because the evidence
does not demonstrate a system that includes processes to create,
implement, evaluate, and revise curriculum which would have
demonstrated how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process; demonstrated the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools; demonstrated how the school
evaluates how effectively the curriculum enables students to master the
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school evaluates how effectively the curriculum enables students to
master the standards, identifies gaps in the curriculum, demonstrates
how the school is addressing curricular gaps, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for non-proficient students.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Reading for non-proficient students because the narrative does not
describe a system that includes processes to monitor the integration of
ACCR Standards into instruction which would have demonstrated that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student performance on ACCR
Standards for Reading for non-proficient students because the narrative
does not describe a system based on clearly defined performance
measures aligned with the curriculum and instructional methodology and
data review teams which would have demonstrated the school regularly
and timely assesses students in a manner that is aligned with the
curriculum in order to monitor student progress, demonstrated how and
when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses

standards, identifies gaps in the curriculum, and demonstrates how the
school is addressing curricular gaps; demonstrate implementation of a
curriculum aligned to the ACCR standards; and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for non-proficient students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for non-proficient students because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers; demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing; and demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
performance on ACCR Standards for Reading for non-proficient students
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system

Page 7 of 22






non-proficient students according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
performance in Reading for non-proficient students because the
narrative does not describe a comprehensive plan that is aligned with
teacher learning needs, includes follow-up and monitoring strategies,
and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs, demonstrated how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to non-proficient students according
to their needs.

Data: Limited data and analysis of data was provided to demonstrate
increased student performance in Reading for non-proficient students.
Data must be disaggregated for the non-proficient students in Reading
and must demonstrate improvement as compared to prior years.

assesses students within the subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student performance in Reading for non-
proficient students because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs; demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies; demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan; and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to non-proficient students according to their needs.

Data: The data provided demonstrates minimal improvement in Reading
for non-proficient students.

2a. Percent
Passing
Math

/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards because the narrative does not describe a system that
includes processes to implement, evaluate, and revise curriculum which
would have demonstrated the school utilizes tools that identify what
must be taught, the expected pacing, strategies, methods, and activities,
and communicated expectations for the consistent use of these tools,
and demonstrated how the school evaluates how effectively the

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards because the evidence does not demonstrate a system
that includes processes to create, implement, evaluate, and revise
curriculum which would have demonstrated how and when the school
evaluates curriculum options, what findings the school makes about
curriculum options, and who is involved in the curriculum adoption
process; demonstrated the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools;
demonstrated how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the
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curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular

gaps.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Math because the narrative does not describe a system that includes
processes to monitor the integration of ACCR Standards into instruction
which would have demonstrated that the school ensures all grade level
standards are taught within the school year in all classrooms and that
teachers implement an ACCRS-aligned curriculum with fidelity.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Math because the narrative does not describe a system
based on clearly defined performance measures aligned with the
curriculum and instructional methodology and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Math because the narrative does not describe a

curriculum, and demonstrates how the school is addressing curricular
gaps; and demonstrate implementation of a curriculum aligned to the
ACCR standards.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards for Math because the evidence does not
demonstrate a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes
data collection from multiple assessments, and data review teams which
would have demonstrated the school regularly and timely assesses
students in @ manner that is aligned with the curriculum in order to
monitor student progress, demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction, and
demonstrated how the assessment system assesses students within the
subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
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comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
charter holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, and demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Math. Data must demonstrate
improvement as compared to prior years.

development plan to increase student proficiency in Math because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies;and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: The data provided demonstrates declining proficiency in Math.

2a. Percent
Passing
Reading

1/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards because the narrative does not describe a system that
includes processes to implement, evaluate, and revise curriculum which
would have demonstrated the school utilizes tools that identify what
must be taught, the expected pacing, strategies, methods, and activities,
and communicated expectations for the consistent use of these tools,
and demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular

gaps.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Reading because the narrative does not describe a system that includes

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards because the evidence does not demonstrate a system
that includes processes to create, implement, evaluate, and revise
curriculum which would have demonstrated how and when the school
evaluates curriculum options, what findings the school makes about
curriculum options, and who is involved in the curriculum adoption
process; demonstrated the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools;
demonstrated how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the
curriculum, and demonstrates how the school is addressing curricular
gaps; and demonstrated implementation of a curriculum aligned to the
ACCR standards..

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
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processes to monitor the integration of ACCR Standards into instruction
which would have demonstrated that the school ensures all grade level
standards are taught within the school year in all classrooms and that
teachers implement an ACCRS-aligned curriculum with fidelity.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Reading because the narrative does not describe a system
based on clearly defined performance measures aligned with the
curriculum and instructional methodology and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Reading because the narrative does not describe a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
charter holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, and demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading. Data must demonstrate

and that teachers implement an ACCRS-aligned curriculum with fidelity;
demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards for Reading because the evidence does
not demonstrate a system based on clearly defined performance
measures aligned with the curriculum and instructional methodology and
includes data collection from multiple assessments, and data review
teams which would have demonstrated the school regularly and timely
assesses students in a manner that is aligned with the curriculum in order
to monitor student progress; and demonstrated how and when the
school analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: The data provided demonstrates declining proficiency in Reading.
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improvement as compared to prior years.

2c. Subgroup

At the time of the site visit, the Charter Holder stated that the school

At the time of the site visit, the Charter Holder stated that the school

Comparison currently does not serve ELL students. currently does not serve ELL students.

(2b. for

Alternative) N/A N/A

ELL

Math

2c. Subgroup At the time of the site visit, the Charter Holder stated that the school At the time of the site visit, the Charter Holder stated that the school

Comparison currently does not serve ELL students. currently does not serve ELL students.

(2b. for

Alternative) N/A N/A

ELL

Reading

2c. Subgroup Curriculum: This area is initially scored as approaches. The narrative Curriculum: This area is scored as falls far below. The DSP provides

Comparison describes processes to create curriculum, including supplemental evidence of processes that do not demonstrate the school has

(2b. for curriculum, aligned with Arizona’s College and Career Ready (ACCR) implemented a curriculum to increase student proficiency in Math on

Alternative) Standards, evidenced by curriculum alignment, curriculum maps, and ACCR Standards for FRL students because the evidence does not

FRL pacing guides. The narrative provided describes processes that, even if demonstrate a system that includes processes to create, implement,

Math supported by evidence, cannot demonstrate that the school has evaluate, and revise curriculum which would have demonstrated how
implemented a curriculum to increase student proficiency in Math on and when the school evaluates curriculum options, what findings the
ACCR Standards for FRL students because the narrative does not school makes about curriculum options, and who is involved in the
describe a system that includes processes to implement, evaluate, and curriculum adoption process, demonstrated the school utilizes tools that
revise curriculum which would have demonstrated the school utilizes identify what must be taught, the expected pacing, strategies, methods,
tools that identify what must be taught, the expected pacing, strategies, and activities, and communicated expectations for the consistent use of

1/s methods, and activities, and communicated expectations for the these tools, demonstrated how the school evaluates how effectively the

consistent use of these tools, demonstrated how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, demonstrates how the school is
addressing curricular gaps, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for FRL students.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.

curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of FRL students, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for struggling students within the FRL subgroup.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for FRL students because the evidence
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The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Math for FRL students because the narrative does not describe a system
that includes processes to monitor the integration of ACCR Standards
into instruction which would have demonstrated that the school ensures
all grade level standards are taught within the school year in all
classrooms and that teachers implement an ACCRS-aligned curriculum
with fidelity, and demonstrated that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs
of teachers in relation to meeting the needs of FRL students.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Math for FRL students because the narrative does not
describe a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and data
review teams which would have demonstrated the school regularly and
timely assesses students in a manner that is aligned with the curriculum
in order to monitor student progress, demonstrated how and when the
school analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction, and
demonstrated how the assessment system assesses FRL students
according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Math for FRL students because the narrative does not
describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, and supports high
quality implementation which would have demonstrated that the plan
was developed to address teacher learning needs, demonstrated how

does not demonstrate a system that includes processes to monitor the
integration of ACCR Standards into instruction, evaluate the instructional
practices of the teachers, and provide some analysis and feedback to
further develop the system which would have demonstrated that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
FRL students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Math for FRL students because the
evidence does not demonstrate a system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
and data review teams which would have demonstrated the school
regularly and timely assesses students in a manner that is aligned with
the curriculum in order to monitor student progress, demonstrated how
and when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses
students within the FRL subgroup according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Math for FRL
students because the evidence does not demonstrate a comprehensive
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, and supports high quality implementation which
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the charter holder provides access to resources necessary to implement
the information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to FRL students according to their needs.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for FRL students. Data must be
disaggregated for the students in the FRL subgroup and must
demonstrate improvement as compared to prior years.

would have demonstrated that the plan was developed to address
teacher learning needs, demonstrated how the Charter Holder provides
access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement
the information and strategies, demonstrated how implementation is
observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated
how the professional development plan addresses teacher weaknesses
and learning needs and areas of high importance in relation to students
within the FRL subgroup according to their needs.

Data: The data provided does not demonstrate improved proficiency in
Math for FRL students.

2c. Subgroup
Comparison
(2b. for
Alternative)
FRL

Reading

1/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for FRL students because the narrative does not
describe a system that includes processes to implement, evaluate, and
revise curriculum which would have demonstrated the school utilizes
tools that identify what must be taught, the expected pacing, strategies,
methods, and activities, and communicated expectations for the
consistent use of these tools, demonstrated how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, demonstrates how the school is
addressing curricular gaps, and demonstrate there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for FRL students.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for FRL students because the evidence does not
demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of FRL students, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for FRL students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for FRL students because the
evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
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monitoring the integration of the ACCR Standards into instruction in
Reading for FRL students because the narrative does not describe a
system that includes processes to monitor the integration of ACCR
Standards into instruction which would have demonstrated that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of FRL
students.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Reading for FRL students because the narrative does not
describe a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and data
review teams which would have demonstrated the school regularly and
timely assesses students in a manner that is aligned with the curriculum
in order to monitor student progress, demonstrated how and when the
school analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction, and
demonstrated how the assessment system assesses FRL students
according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Reading for FRL students because the narrative does not
describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, and supports high
quality implementation which would have demonstrated that the plan
was developed to address teacher learning needs, demonstrated how
the charter holder provides access to resources necessary to implement

instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of FRL
students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Reading for FRL students because the
evidence does not demonstrate a system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
and data review teams which would have demonstrated the school
regularly and timely assesses students in a manner that is aligned with
the curriculum in order to monitor student progress, demonstrated how
and when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses
students within the FRL subgroup according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading for FRL
students because the evidence does not demonstrate a comprehensive
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, and supports high quality implementation which
would have demonstrated that the plan was developed to address
teacher learning needs, demonstrated how the Charter Holder provides
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the information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to FRL students according to their needs.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading for FRL students. Data must be
disaggregated for the students in the FRL subgroup and must
demonstrate improvement as compared to prior years.

access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement
the information and strategies, demonstrated how implementation is
observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated
how the professional development plan addresses teacher weaknesses
and learning needs and areas of high importance in relation to FRL
students according to their needs.

Data: The data provided does not demonstrate improved proficiency in
Reading for FRL students.

2c. Subgroup
Comparison
(2b. for
Alternative)
Students with
disabilities
Math

1/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards for Students with disabilities because the narrative does
not describe a system that includes processes to implement, evaluate,
and revise curriculum which would have demonstrated the school utilizes
tools that identify what must be taught, the expected pacing, strategies,
methods, and activities, and communicated expectations for the
consistent use of these tools, demonstrated how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, demonstrates how the school is
addressing curricular gaps, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for students with disabilities.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards for students with disabilities because the evidence does
not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of students with disabilities, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for struggling students within the students with
disabilities subgroup.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for students with disabilities because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
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Math for Students with disabilities because the narrative does not
describe a system that includes processes to monitor the integration of
ACCR Standards into instruction which would have demonstrated that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with disabilities.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Math for Students with disabilities because the narrative
does not describe a system based on clearly defined performance
measures aligned with the curriculum and instructional methodology and
data review teams which would have demonstrated the school regularly
and timely assesses students in a manner that is aligned with the
curriculum in order to monitor student progress, demonstrated how and
when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses
students with disabilities according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Math for Students with disabilities because the narrative
does not describe a comprehensive plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, and
supports high quality implementation which would have demonstrated
that the plan was developed to address teacher learning needs,
demonstrated how the charter holder provides access to resources
necessary to implement the information and strategies, and/or

instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Math for students with disabilities
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students within the students with disabilities subgroup
according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Math for students
with disabilities because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
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otherwise supports teachers in planning to implement the information
and strategies, demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students with disabilities
according to their needs.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for students with disabilities. Data
must be disaggregated for the students in the students with disabilities
subgroup and must demonstrate improvement as compared to prior
years.

developed to address teacher learning needs, demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students with disabilities according to their needs.

Data: No data was provided to demonstrate increased student
proficiency in Math for students with disabilities.

2c. Subgroup
Comparison
(2b. for
Alternative)
Students with
disabilities
Reading

1/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for Students with disabilities because the narrative does
not describe a system that includes processes to implement, evaluate,
and revise curriculum which would have demonstrated the school utilizes
tools that identify what must be taught, the expected pacing, strategies,
methods, and activities, and communicated expectations for the
consistent use of these tools, demonstrated how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, demonstrates how the school is
addressing curricular gaps, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for students with disabilities.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for students with disabilities because the evidence does
not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of students with disabilities, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for students with disabilities.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for students with disabilities
because the evidence does not demonstrate a system that includes
processes to monitor the integration of ACCR Standards into instruction,

Page 18 of 22






monitoring the integration of the ACCR Standards into instruction in
Reading for Students with disabilities because the narrative does not
describe a system that includes processes to monitor the integration of
ACCR Standards into instruction which would have demonstrated that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with disabilities.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student proficiency on ACCR
Standards for Reading for Students with disabilities because the
narrative does not describe a system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students with disabilities according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
proficiency in Reading for Students with disabilities because the narrative
does not describe a comprehensive plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, and
supports high quality implementation which would have demonstrated
that the plan was developed to address teacher learning needs,
demonstrate how the charter holder provides access to resources

evaluate the instructional practices of the teachers, and provide some
analysis and feedback to further develop the system which would have
demonstrated that the school ensures all grade level standards are
taught within the school year in all classrooms and that teachers
implement an ACCRS-aligned curriculum with fidelity, demonstrated that
the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers, demonstrated
that teachers receive the feedback, have access to the resources
necessary to address identified weaknesses and learning needs, and/or
the school ensures teacher development is ongoing, and demonstrated
that the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of students with disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Reading for students with disabilities
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students with disabilities according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading for students
with disabilities because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
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necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students with disabilities
according to their needs.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading for students with disabilities.
Data must be disaggregated for the students in the students with
disabilities subgroup and must demonstrate improvement as compared
to prior years.

Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students with disabilities according to their needs.

Data: No data was provided to demonstrate increased student
proficiency in Reading for students with disabilities.

3a. A-F Letter
Grade State
Accountability
System

1/s

Curriculum: This area is initially scored as approaches. The narrative
describes processes to create curriculum, including supplemental
curriculum, aligned with Arizona’s College and Career Ready (ACCR)
Standards, evidenced by curriculum alignment, curriculum maps, and
pacing guides. The narrative provided describes processes that, even if
supported by evidence, cannot demonstrate that the school has
implemented a curriculum to increase student growth and proficiency in
Math and Reading on ACCR Standards because the narrative does not
describe a system that includes processes to implement, evaluate, and
revise curriculum which would have demonstrated the school utilizes
tools that identify what must be taught, the expected pacing, strategies,
methods, and activities, and communicated expectations for the
consistent use of these tools, demonstrated how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, demonstrates how the school is
addressing curricular gaps, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for students within the subgroups.

Instruction: This area is initially scored as approaches. The narrative
describes processes to evaluate the instructional practices of the
teachers evidenced by lesson plan reviews, formal teacher evaluations,
informal classroom observations. The narrative describes a process that
provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student growth and proficiency in
Math and Reading on ACCR Standards because the evidence does not
demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of subgroup populations, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for students within the subgroups.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math and Reading because the evidence
does not demonstrate a system that includes processes to monitor the
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evidence, cannot demonstrate that the school implemented a plan for
monitoring the integration of the ACCR Standards into instruction in
Math and Reading because the narrative does not describe a system
that includes processes to monitor the integration of ACCR Standards
into instruction which would have demonstrated that the school ensures
all grade level standards are taught within the school year in all
classrooms and that teachers implement an ACCRS-aligned curriculum
with fidelity, and demonstrated that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs
of teachers in relation to meeting the needs of non-proficient students,
ELL students, FRL students, and students with disabilities.

Assessment: This area is initially scored as approaches. The narrative
describes an assessment approach that includes data collection from
multiple assessments, such as formative and summative assessments.
The narrative provided describes an approach that, even if supported by
evidence, cannot demonstrate that the school implemented a plan for
monitoring and documenting changes in student growth and proficiency
in Math and Reading on ACCR Standards because the narrative does not
describe a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and data
review teams which would have demonstrated the school regularly and
timely assesses students in a manner that is aligned with the curriculum
in order to monitor student progress, demonstrated how and when the
school analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction, and
demonstrated how the assessment system assesses non-proficient
students, ELL students, FRL students, and students with disabilities
according to their needs.

Professional Development: This area is initially scored as approaches.
The narrative describes a professional development approach that
focuses on areas of high importance. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school
implemented a professional development plan to increase student
growth and proficiency in Math and Reading on ACCR Standards because
the narrative does not describe a comprehensive plan that is aligned with
teacher learning needs, includes follow-up and monitoring strategies,
and supports high quality implementation which would have

integration of ACCR Standards into instruction, evaluate the instructional
practices of the teachers, and provide some analysis and feedback to
further develop the system which would have demonstrated that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with proficiency in the bottom 25%, FRL students, and students with
disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
growth and proficiency on ACCR Standards for Math and Reading
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses non-proficient students, FRL students, and students with
disabilities according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth and proficiency in Math
and Reading because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
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demonstrated that the plan was developed to address teacher learning
needs, demonstrate how the charter holder provides access to resources
necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to non-proficient students, ELL
students, FRL students, and students with disabilities according to their
needs.

Data: Limited data and analysis of data was provided to demonstrate
increased student growth and proficiency in Math and Reading. Data
must be disaggregated for the non-proficient students, ELL students, FRL
students, and students with disabilities and must demonstrate
improvement as compared to prior years.

follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students within the subgroups according to their needs.

Data: No data was provided to demonstrate increased student growth in
Math and Reading. Data provided indicated declining proficiency in Math
and Reading.

4a. High School
Graduation Rate
(Alternative
Schools)

1/s

Graduation Rate: This area is initially scored as falls far below. The
narrative documents limited efforts that are in place to ensure students
in grades 9-12 graduate on time. The narrative does not describe
strategies the school uses to ensure students in grades 9-12 graduate on
time, including highly effective practices the school uses for addressing
early academic difficulty which would have identified how the school
monitors and follows up on student progress toward completing courses
to meet graduation requirements, demonstrated how the school
identifies students that are not successfully progressing through required
courses, and described how the school provides additional academic
supports to remediate academic problems for struggling students.

Data: No data and analysis of data was provided to demonstrate success
in ensuring students graduate on time. Data must demonstrate
improvement as compared to prior years.

This area is scored as approaches. Through the Demonstration of
Sufficient Progress process, the charter holder did not provide evidence
of a sustained improvement plan that includes increasing the percent of
entering ninth graders who graduate from high school on time. While the
charter holder’s evidence demonstrated that the charter holder has
implemented strategies to ensure students in grades 9-12 graduate on
time, data presented does not demonstrate success in ensuring students
graduate on time.
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Charter Holder Name: New Visions Academy, Inc.
School Name: New Visions Academy — St. John’s Campus

Date Submitted: April 17, 2014
Academic Dashboard: FY12/FY13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: June 16, 2014

Final Evaluation Completed: July 3, 2014

Initial Evaluation

Final Evaluation

Measure Acceptable Not Comments Comments
Acceptable
1a. Student Curriculum: This area is initially scored as falls far below. The charter Curriculum: This area is scored as falls far below. The DSP provides
Median Growth holder did not submit a Demonstration of Sufficient Progress for this evidence of processes that do not demonstrate the school has
Percentile (SGP) school as required for the Renewal Application. The charter holder must implemented a curriculum to increase student growth in Math on ACCR
Math provide evidence at the site visit, that demonstrates that the school has Standards because the evidence does not demonstrate a system that
implemented a system to create, implement, evaluate, and revise includes processes to create, implement, evaluate, and revise curriculum
curriculum, including supplemental curriculum, aligned with Arizona’s which would have demonstrated how and when the school evaluates
College and Career Ready (ACCR) Standardswith clearly defined and curriculum options, what findings the school makes about curriculum
measureable implementation across the school which would options, and who is involved in the curriculum adoption process;
demonstrate how and when the school evaluates curriculum options, demonstrated the school utilizes tools that identify what must be taught,
what findings the school makes about curriculum options, and who is the expected pacing, strategies, methods, and activities, and
involved in the curriculum adoption process, demonstrate the school communicated expectations for the consistent use of these tools;
utilizes tools that identify what must be taught, the expected pacing, demonstrated how the school evaluates how effectively the curriculum
strategies, methods, and activities, and communicated expectations for enables students to master the standards, identifies gaps in the
1/S the consistent use of these tools, demonstrate how the school evaluates | curriculum and demonstrates how the school is addressing curricular

how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system, which would demonstrate

gaps; and demonstrated implementation of a curriculum aligned to the
ACCR standards.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
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that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrate that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams,

which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, which would demonstrate that the plan
was developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
growth on ACCR Standards for Math because the evidence does not
demonstrate a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes
data collection from multiple assessments, and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress; and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth in Math because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data was provided to demonstrate increased student growth in
Math.
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Data: No data and analysis of data was provided to demonstrate
increased student growth in Math. Data must demonstrate improvement
as compared to prior years.

1a. Student
Median Growth
Percentile (SGP)
Reading

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school which would
demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system, which would demonstrate
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrate that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing.

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student growth in Reading on
ACCR Standards because the evidence does not demonstrate a system
that includes processes to create, implement, evaluate, and revise
curriculum which would have demonstrated how and when the school
evaluates curriculum options, what findings the school makes about
curriculum options, and who is involved in the curriculum adoption
process; demonstrated the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools;
demonstrated how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the
curriculum, and demonstrates how the school is addressing curricular
gaps; and demonstrate implementation of a curriculum aligned to the
ACCR standards.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
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Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams,

which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, which would demonstrate that the plan
was developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student growth in Reading. Data must demonstrate
improvement as compared to prior years.

growth on ACCR Standards for Reading because the evidence does not
demonstrate a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes
data collection from multiple assessments, and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress; and demonstrated how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth in Reading because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data was provided to demonstrate increased student growth in
Reading.

1b. Improvement
(Alternative High
Schools only)
Math

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student performance in Math on
ACCR Standards for non-proficient students because the evidence does
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implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school and that the curriculum
is adapted to meet the needs of non-proficient students which would
demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards and that the curriculum is
adapted to meet the needs of non-proficient students.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of non-proficient students, which would demonstrate that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrate that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and that the processes are adapted to meet the
needs of non-proficient students.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly

not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process; demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools; demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps; demonstrate implementation of a curriculum aligned to the ACCR
standards; and demonstrated there is curriculum intended to provide
differentiated materials, activities, and/or strategies for non-proficient
students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for non-proficient students because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers; demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing; and demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
performance on ACCR Standards for Math for non-proficient students
because the evidence does not demonstrate a system based on clearly
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defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of non-proficient students, which would
demonstrate the school regularly and timely assesses students in a
manner that is aligned with the curriculum in order to monitor student
progress, and demonstrate how and when the school analyzes
assessment data, what findings the school makes from assessment data,
who is involved in the analysis of assessment data, and how that analysis
is used to inform and adapt instruction, and that the system is adapted
to meet the needs of non-proficient students.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
non-proficient students, which would demonstrate that the plan was
developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of non-proficient students.

Data: No data and analysis of data was provided to demonstrate
increased student performance in Math for non-proficient students. Data
must be disaggregated for the non-proficient students in Math and must
demonstrate improvement as compared to prior years.

defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students within the subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student performance in Math for non-
proficient students because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs; demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies; and
demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the
information and strategies learned through the professional
development plan; and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to non-proficient students according
to their needs.

Data: The data provided demonstrates declining improvement in Math
for non-proficient students.

1b. Improvement
(Alternative High
Schools only)
Reading

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student performance in Reading
on ACCR Standards for non-proficient students because the evidence
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implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school and that the curriculum
is adapted to meet the needs of non-proficient students which would
demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards and that the curriculum is
adapted to meet the needs of non-proficient students.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of non-proficient students, which would demonstrate that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrate that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and that the processes are adapted to meet the
needs of non-proficient students.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly

does not demonstrate a system that includes processes to create,
implement, evaluate, and revise curriculum which would have
demonstrated how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process; demonstrated the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools; demonstrated how the school
evaluates how effectively the curriculum enables students to master the
standards, identifies gaps in the curriculum, and demonstrates how the
school is addressing curricular gaps; demonstrate implementation of a
curriculum aligned to the ACCR standards; and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for non-proficient students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for non-proficient students because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers; demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing; and demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of non-
proficient students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
performance on ACCR Standards for Reading for non-proficient students
because the evidence does not demonstrate a system based on clearly
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defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of non-proficient students,

which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction and that the
system is adapted to meet the needs of non-proficient students.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
non-proficient students, which would demonstrate that the plan was
developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of non-proficient students.

Data: No data and analysis of data was provided to demonstrate
increased student performance in Reading for non-proficient students.
Data must be disaggregated for the non-proficient students in Reading
and must demonstrate improvement as compared to prior years.

defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students within the subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student performance in Reading for non-
proficient students because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs; demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies; demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan; and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to non-proficient students according to their needs.

Data: The data provided demonstrates minimal improvement in Reading
for non-proficient students.

2a. Percent
Passing
Math

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards because the evidence does not demonstrate a system
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implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school which would
demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system, which would demonstrate
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrate that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams,

that includes processes to create, implement, evaluate, and revise
curriculum which would have demonstrated how and when the school
evaluates curriculum options, what findings the school makes about
curriculum options, and who is involved in the curriculum adoption
process; demonstrated the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools;
demonstrated how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the
curriculum, and demonstrates how the school is addressing curricular
gaps; and demonstrate implementation of a curriculum aligned to the
ACCR standards.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards for Math because the evidence does not
demonstrate a system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes
data collection from multiple assessments, and data review teams which
would have demonstrated the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, demonstrated how and when the school
analyzes assessment data, what findings the school makes from
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which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, which would demonstrate that the plan
was developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math. Data must demonstrate
improvement as compared to prior years.

assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction, and
demonstrated how the assessment system assesses students within the
subgroups according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Math because the
evidence does not demonstrate a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies;and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: The data provided demonstrates declining proficiency in Math.

2a. Percent
Passing
Reading

/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school which would
demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards because the evidence does not demonstrate a system
that includes processes to create, implement, evaluate, and revise
curriculum which would have demonstrated how and when the school
evaluates curriculum options, what findings the school makes about
curriculum options, and who is involved in the curriculum adoption
process; demonstrated the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools;
demonstrated how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the
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the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system, which would demonstrate
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrate that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams,

which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress

curriculum, and demonstrates how the school is addressing curricular
gaps; and demonstrated implementation of a curriculum aligned to the
ACCR standards..

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading because the evidence does not
demonstrate a system that includes processes to monitor the integration
of ACCR Standards into instruction, evaluate the instructional practices of
the teachers, and provide some analysis and feedback to further develop
the system which would have demonstrated that the school ensures all
grade level standards are taught within the school year in all classrooms
and that teachers implement an ACCRS-aligned curriculum with fidelity;
demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers;

and demonstrated that teachers receive the feedback, have access to the
resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards for Reading because the evidence does
not demonstrate a system based on clearly defined performance
measures aligned with the curriculum and instructional methodology and
includes data collection from multiple assessments, and data review
teams which would have demonstrated the school regularly and timely
assesses students in a manner that is aligned with the curriculum in order
to monitor student progress; and demonstrated how and when the
school analyzes assessment data, what findings the school makes from
assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading because the
evidence does not demonstrate a comprehensive plan that is aligned
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for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, which would demonstrate that the plan
was developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading. Data must demonstrate
improvement as compared to prior years.

with teacher learning needs, includes follow-up and monitoring
strategies, and supports high quality implementation which would have
demonstrated that the plan was developed to address teacher learning
needs; demonstrated how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies; and demonstrated how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: The data provided demonstrates declining proficiency in Reading.

2c. Subgroup

Comparison At the time of the site visit, the Charter Holder stated that the school At the time of the site visit, the Charter Holder stated that the school
(2b. for N/A N/A currently does not serve ELL students. currently does not serve ELL students.

Alternative)

ELL

Math

2c. Subgroup

Comparison At the time of the site visit, the Charter Holder stated that the school At the time of the site visit, the Charter Holder stated that the school
(2b. for N/A N/A currently does not serve ELL students. currently does not serve ELL students.

Alternative)

ELL

Reading

2c. Subgroup Curriculum: This area is initially scored as falls far below. The charter Curriculum: This area is scored as falls far below. The DSP provides
Comparison holder did not submit a Demonstration of Sufficient Progress for this evidence of processes that do not demonstrate the school has

(2b. for school as required for the Renewal Application. The charter holder must implemented a curriculum to increase student proficiency in Math on
Alternative) provide evidence at the site visit, that demonstrates that the school has ACCR Standards for FRL students because the evidence does not

FRL 1/s implemented a system to create, implement, evaluate, and revise demonstrate a system that includes processes to create, implement,
Math curriculum, including supplemental curriculum, aligned with Arizona’s evaluate, and revise curriculum which would have demonstrated how

College and Career Ready (ACCR) Standards with clearly defined and
measureable implementation across the school, and that the curriculum
is adapted to meet the needs of FRL students, which would demonstrate
how and when the school evaluates curriculum options, what findings

and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
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the school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrate the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrate how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, and demonstrate implementation of a curriculum aligned to the
ACCR standards, and that the curriculum is adapted to meet the needs of
FRL students.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of FRL students, which would demonstrate that the school
ensures all grade level standards are taught within the school year in all
classrooms and that teachers implement an ACCRS-aligned curriculum
with fidelity, demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs
of teachers, and demonstrate that teachers receive the feedback, have
access to the resources necessary to address identified weaknesses and
learning needs, and/or the school ensures teacher development is
ongoing, and that the process is adapted to meet the needs of FRL
students.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of FRL students, which would demonstrate
the school regularly and timely assesses students in a manner that is

and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of FRL students, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for struggling students within the FRL subgroup.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for FRL students because the evidence
does not demonstrate a system that includes processes to monitor the
integration of ACCR Standards into instruction, evaluate the instructional
practices of the teachers, and provide some analysis and feedback to
further develop the system which would have demonstrated that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
FRL students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Math for FRL students because the
evidence does not demonstrate a system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
and data review teams which would have demonstrated the school
regularly and timely assesses students in a manner that is aligned with
the curriculum in order to monitor student progress, demonstrated how
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aligned with the curriculum in order to monitor student progress, and
demonstrate how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and that the process is adapted to meet the needs of
FRL students.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
FRL students, which would demonstrate that the plan was developed to
address teacher learning needs and areas of high importance,
demonstrate how the charter holder provides access to resources
necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of FRL students.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for FRL students. Data must be
disaggregated for the students in the FRL subgroup and must
demonstrate improvement as compared to prior years.

and when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses
students within the FRL subgroup according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Math for FRL
students because the evidence does not demonstrate a comprehensive
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, and supports high quality implementation which
would have demonstrated that the plan was developed to address
teacher learning needs, demonstrated how the Charter Holder provides
access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement
the information and strategies, demonstrated how implementation is
observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated
how the professional development plan addresses teacher weaknesses
and learning needs and areas of high importance in relation to students
within the FRL subgroup according to their needs.

Data: The data provided does not demonstrate improved proficiency in
Math for FRL students.

2c. Subgroup
Comparison
(2b. for
Alternative)
FRL

Reading

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standards with clearly defined and
measureable implementation across the school, and that the curriculum
is adapted to meet the needs of FRL students, which would demonstrate
how and when the school evaluates curriculum options, what findings

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for FRL students because the evidence does not
demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
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the school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrate the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrate how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, and demonstrate implementation of a curriculum aligned to the
ACCR standards, and that the curriculum is adapted to meet the needs of
FRL students.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of FRL students, which would demonstrate that the school
ensures all grade level standards are taught within the school year in all
classrooms and that teachers implement an ACCRS-aligned curriculum
with fidelity, demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs
of teachers, and demonstrate that teachers receive the feedback, have
access to the resources necessary to address identified weaknesses and
learning needs, and/or the school ensures teacher development is
ongoing, and that the process is adapted to meet the needs of FRL
students.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of FRL students, which would demonstrate
the school regularly and timely assesses students in a manner that is

and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of FRL students, and demonstrated there is curriculum
intended to provide differentiated materials, activities, and/or strategies
for FRL students.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for FRL students because the
evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of FRL
students.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Reading for FRL students because the
evidence does not demonstrate a system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
and data review teams which would have demonstrated the school
regularly and timely assesses students in a manner that is aligned with
the curriculum in order to monitor student progress, demonstrated how
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aligned with the curriculum in order to monitor student progress, and
demonstrate how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and that the process is adapted to meet the needs of
FRL students.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
FRL students, which would demonstrate that the plan was developed to
address teacher learning needs and areas of high importance,
demonstrate how the charter holder provides access to resources
necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of FRL students.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading for FRL students. Data must be
disaggregated for the students in the FRL subgroup and must
demonstrate improvement as compared to prior years.

and when the school analyzes assessment data, what findings the school
makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt
instruction, and demonstrated how the assessment system assesses
students within the FRL subgroup according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading for FRL
students because the evidence does not demonstrate a comprehensive
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, and supports high quality implementation which
would have demonstrated that the plan was developed to address
teacher learning needs, demonstrated how the Charter Holder provides
access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement
the information and strategies, demonstrated how implementation is
observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated
how the professional development plan addresses teacher weaknesses
and learning needs and areas of high importance in relation to FRL
students according to their needs.

Data: The data provided does not demonstrate improved proficiency in
Reading for FRL students.

2c. Subgroup
Comparison
(2b. for
Alternative)
students with
disabilities
Math

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standards with clearly defined and
measureable implementation across the school, and that the curriculum
is adapted to meet the needs of students with disabilities, which would
demonstrate how and when the school evaluates curriculum options,

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Math on
ACCR Standards for students with disabilities because the evidence does
not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
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what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards, and that the curriculum is
adapted to meet the needs of students with disabilities.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of students with disabilities, which would demonstrate that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrate that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and that the process is adapted to meet the
needs of students with disabilities.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of students with disabilities, which would
demonstrate the school regularly and timely assesses students in a

and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of students with disabilities, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for struggling students within the students with
disabilities subgroup.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math for students with disabilities because
the evidence does not demonstrate a system that includes processes to
monitor the integration of ACCR Standards into instruction, evaluate the
instructional practices of the teachers, and provide some analysis and
feedback to further develop the system which would have demonstrated
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Math for students with disabilities
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
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manner that is aligned with the curriculum in order to monitor student
progress, and demonstrate how and when the school analyzes
assessment data, what findings the school makes from assessment data,
who is involved in the analysis of assessment data, and how that analysis
is used to inform and adapt instruction, and that the process is adapted
to meet the needs of students with disabilities.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
students with disabilities, which would demonstrate that the plan was
developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of students with disabilities.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Math for students with disabilities. Data
must be disaggregated for the students in the students with disabilities
subgroup and must demonstrate improvement as compared to prior
years.

aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students within the students with disabilities subgroup
according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Math for students
with disabilities because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students with disabilities according to their needs.

Data: No data was provided to demonstrate increased student
proficiency in Math for students with disabilities.

2c. Subgroup
Comparison
(2b. for
Alternative)
students with
disabilities
Reading

/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standards with clearly defined and
measureable implementation across the school, and that the curriculum
is adapted to meet the needs of students with disabilities, which would

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student proficiency in Reading on
ACCR Standards for students with disabilities because the evidence does
not demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
curriculum adoption process, demonstrated the school utilizes tools that
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demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards, and that the curriculum is
adapted to meet the needs of students with disabilities.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system and that is adapted to meet
the needs of students with disabilities, which would demonstrate that
the school ensures all grade level standards are taught within the school
year in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrate that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and that the process is adapted to meet the
needs of students with disabilities.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams, and that is
adapted to meet the needs of students with disabilities, which would

identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of students with disabilities, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for students with disabilities.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Reading for students with disabilities
because the evidence does not demonstrate a system that includes
processes to monitor the integration of ACCR Standards into instruction,
evaluate the instructional practices of the teachers, and provide some
analysis and feedback to further develop the system which would have
demonstrated that the school ensures all grade level standards are
taught within the school year in all classrooms and that teachers
implement an ACCRS-aligned curriculum with fidelity, demonstrated that
the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers, demonstrated
that teachers receive the feedback, have access to the resources
necessary to address identified weaknesses and learning needs, and/or
the school ensures teacher development is ongoing, and demonstrated
that the school evaluates the quality of instruction and identifies the
strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of students with disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
proficiency on ACCR Standards in Reading for students with disabilities
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
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demonstrate the school regularly and timely assesses students in a
manner that is aligned with the curriculum in order to monitor student
progress, and demonstrate how and when the school analyzes
assessment data, what findings the school makes from assessment data,
who is involved in the analysis of assessment data, and how that analysis
is used to inform and adapt instruction, and that the process is adapted
to meet the needs of students with disabilities.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, and that is adapted to meet the needs of
students with disabilities, which would demonstrate that the plan was
developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan, and that the plan is adapted to meet the
needs of students with disabilities.

Data: No data and analysis of data was provided to demonstrate
increased student proficiency in Reading for students with disabilities.
Data must be disaggregated for the students in the students with
disabilities subgroup and must demonstrate improvement as compared
to prior years.

aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses students with disabilities according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student proficiency in Reading for students
with disabilities because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students with disabilities according to their needs.

Data: No data was provided to demonstrate increased student
proficiency in Reading for students with disabilities.

3a. A-F Letter
Grade State
Accountability
System

1/s

Curriculum: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready (ACCR) Standardswith clearly defined and
measureable implementation across the school which would

Curriculum: This area is scored as falls far below. The DSP provides
evidence of processes that do not demonstrate the school has
implemented a curriculum to increase student growth and proficiency in
Math and Reading on ACCR Standards because the evidence does not
demonstrate a system that includes processes to create, implement,
evaluate, and revise curriculum which would have demonstrated how
and when the school evaluates curriculum options, what findings the
school makes about curriculum options, and who is involved in the
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demonstrate how and when the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process, demonstrate the school
utilizes tools that identify what must be taught, the expected pacing,
strategies, methods, and activities, and communicated expectations for
the consistent use of these tools, demonstrate how the school evaluates
how effectively the curriculum enables students to master the standards,
identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps, and demonstrate implementation of a
curriculum aligned to the ACCR standards.

Instruction: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a system to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers that provides for some analysis
and feedback to further develop the system, which would demonstrate
that the school ensures all grade level standards are taught within the
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity, demonstrate that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, and demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing.

Assessment: This area is initially scored as falls far below. The charter
holder did not submit a Demonstration of Sufficient Progress for this
school as required for the Renewal Application. The charter holder must
provide evidence at the site visit, that demonstrates that the school has
implemented a comprehensive assessment system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams,

which would demonstrate the school regularly and timely assesses
students in a manner that is aligned with the curriculum in order to
monitor student progress, and demonstrate how and when the school
analyzes assessment data, what findings the school makes from

curriculum adoption process, demonstrated the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods,
and activities, and communicated expectations for the consistent use of
these tools, demonstrated how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in
the curriculum, and demonstrates how the school is addressing curricular
gaps, demonstrate implementation of a curriculum aligned to the ACCR
standards, demonstrated implementation of a curriculum adapted to
meet the needs of subgroup populations, and demonstrated there is
curriculum intended to provide differentiated materials, activities,
and/or strategies for students within the subgroups.

Instruction: This area is initially scored as falls far below. The DSP
provides evidence of approaches that do not demonstrate the school
implemented a plan for monitoring the integration of the ACCR
Standards into instruction in Math and Reading because the evidence
does not demonstrate a system that includes processes to monitor the
integration of ACCR Standards into instruction, evaluate the instructional
practices of the teachers, and provide some analysis and feedback to
further develop the system which would have demonstrated that the
school ensures all grade level standards are taught within the school year
in all classrooms and that teachers implement an ACCRS-aligned
curriculum with fidelity, demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers, demonstrated that teachers receive the
feedback, have access to the resources necessary to address identified
weaknesses and learning needs, and/or the school ensures teacher
development is ongoing, and demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students
with proficiency in the bottom 25%, FRL students, and students with
disabilities.

Assessment: This area is scored as falls far below. The DSP provides
evidence of an approach that does not demonstrate the school
implemented a plan for monitoring and documenting changes in student
growth and proficiency on ACCR Standards for Math and Reading
because the evidence does not demonstrate a system based on clearly
defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
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assessment data, who is involved in the analysis of assessment data, and
how that analysis is used to inform and adapt instruction.

Professional Development: This area is initially scored as falls far below.
The charter holder did not submit a Demonstration of Sufficient Progress
for this school as required for the Renewal Application. The charter
holder must provide evidence at the site visit, that demonstrates that the
school has implemented a comprehensive professional development
plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports
high quality implementation, which would demonstrate that the plan
was developed to address teacher learning needs and areas of high
importance, demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or
otherwise supports teachers in planning to implement the information
and strategies, and demonstrate how implementation is observed and
evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the
professional development plan.

Data: No data and analysis of data was provided to demonstrate
increased student growth and proficiency in Math and Reading. Data
must be disaggregated for the students in the ELL students, FRL students,
and students with disabilities subgroup and must demonstrate
improvement as compared to prior years.

assessments, and data review teams which would have demonstrated
the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress,
demonstrated how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the
analysis of assessment data, and how that analysis is used to inform and
adapt instruction, and demonstrated how the assessment system
assesses non-proficient students, FRL students, and students with
disabilities according to their needs.

Professional Development: This area is scored as approaches. The DSP
provides evidence of a professional development approach that focuses
on areas of high importance. The DSP provides evidence of a plan that
does not demonstrate the school implemented a professional
development plan to increase student growth and proficiency in Math
and Reading because the evidence does not demonstrate a
comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, and supports high quality
implementation which would have demonstrated that the plan was
developed to address teacher learning needs, demonstrated how the
Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated
how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan, and
demonstrated how the professional development plan addresses teacher
weaknesses and learning needs and areas of high importance in relation
to students within the subgroups according to their needs.

Data: No data was provided to demonstrate increased student growth in
Math and Reading. Data provided indicated declining proficiency in Math
and Reading.

4a. High School
Graduation Rate
(Alternative
Schools)

1/s

Graduation Rate: This area is initially scored as falls far below. The
charter holder did not submit a Demonstration of Sufficient Progress for
this school as required for the Renewal Application. The charter holder
must provide evidence at the site visit, that demonstrates that the school
has implemented strategies the school uses to ensure students in grades
9-12 graduate on time, including individual student plans for academic
and career success which are monitored, reviewed and updated annually

This area is scored as approaches. Through the Demonstration of
Sufficient Progress process, the charter holder did not provide evidence
of a sustained improvement plan that includes increasing the percent of
entering ninth graders who graduate from high school on time. While the
charter holder’s evidence demonstrated that the charter holder has
implemented strategies to ensure students in grades 9-12 graduate on
time, data presented does not demonstrate success in ensuring students
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and/or highly effective practices the school uses for addressing early
academic difficulty, which would identified how the school monitors and
follows up on student progress toward completing courses to meet
graduation requirements, demonstrated how the school identifies
students that are not successfully progressing through required courses,
and described how the school provides additional academic supports to
remediate academic problems for struggling students.

Data: No data and analysis of data was provided to demonstrate success
in ensuring students graduate on time. Data must demonstrate
improvement as compared to prior years.

graduate on time.
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Charter Holder Name: New V|5|ons Academy, Inc.
School Name: New Visions Academy = St. John’s Campus and New

Visions Academy, Inc.

- Demonstration of Sufficient Progress Site Visit Inventory
Site Visit Date: July 1, 2014
Required for: Renewal

Evaluation Criteria Area: Curriculum

' Document Name/Identification

__Intended Purpose and Discussion Outcome

[C.1] Curriculum Maps for
Algebra 1, Algebra 2A and 2B,
and Geometry 1A and 1B;
Algebra 1 Curriculum Map for
Archived Standard

Charter holder indicated the intended purpose of the document was to demonstrate currlculum adoptlon,
implementation and revision process

ASBCS staff: Algebra 1 pacing guide contains the pacing (month/week) item description, both the ACCRS standard
and archived standard. The map does not identify the “core resources” or the “assessment.” The Algebra 1 pacing
guide indicates that many of the new ACCRS standards were not covered by the prior standards, but there was no
indication how the teacher would identify the resources necessary to address those standards. The teacher stated
that this curriculum map is not completed. The archived standard map identifies the “core resources” and the
“assessment” but contains only the archived standards.

The maps for Algebra 2 and geometry contain the ACCRS standard, the student outcome, the pacing by semester and
month, and the “core resources” and the “assessment.”

A copy of this document was taken.

[C.2] New Visions Academy
Summer Workshop 2013 and
Staff Training Agendas

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adoption,
implementation and revision process

ASBCS staff: agendas include “planning |mplementatlon of the Common Core Standards”, “continuation of common
core lesson planning”, “development of 4" year math course”, ACCRS “curriculum development with Debbie
Petersen”, and “continue ACCRS curriculum development”. The charter holder did not provide additional evidence to
support statements that the curriculum for Algebra 1 had been evaluated during this process.

A copy of this document was taken.

[C.3] Petersen Consulting Scope
of Work and laurus math
assessments

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adoption,
implementation and revision process

ASBCS staff: This document identifies a “common core curriculum project.” This project is to occur throughout the
2013-2014 school year and includes 1 day in July 2013, 2 days in October 2013, and 1 day in June 2014. The
workshops are intended to “update curriculum documents..., align assessments, and monitor curricular needs based
on data.” The dates identified in the scope of work were not conducted as scheduled. There is no evidence that the
charter holder “monitor[ed] curricular needs based on data” and there is no evidence of the alignment of
assessments. Example assessments taken from Laurus math were provided for Geometry and Algebra. The teacher
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stated that these tests are created at the end of each quarter, and were not created during the Petersen Consulting
workshops. These assessments were dated June 17 and June 19, 2014. ELA assessments were not provided, but were
described as having been created prior to the “Common Core Project” and the assessments were verified to be
aligned to the standards, but not changed.

A copy of this document was taken.

[C.4] Demonstration of Sufficient
Progress “Revised” Narrative

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adoption,
implementation and revision process

ASBCS staff: This document was created after the initial evaluation of the DSP was provided to the charter holder.
The narrative is not supported by evidence.

A copy of this document was taken.

[C.5] Curriculum Maps for ELA
including “World Literature and
Composition 9A and B”,
“American Literature and
Composition 10A and 10B”,
“American Literature and
Composition 11A and 11B”, and
“British Literature and
Composition”

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adoption,
implementation and revision process

ASBCS staff: For the “World Literature and Composition 9A and B” the map indicates the “Common Core Standard”,
the archived performance objective, the quarter and month, the core resources, and the assessment. Many of the
standards do not have a core resource or an assessment identified. The charter holder indicated that the core
resources and the assessments identified at the beginning of a month are utilized for the entire month and all
standards identified within that month. There is no identified differentiation between the core resources utilized for
the instructional text standards and the literary text standards.

For the other grade levels, the core resources are identified by standard; assessments are identified generally and are
repeated throughout. The core resources do not clearly align to the standards. For example, for the standard 9-
10.RL. 10, a reading standard the identified resource is “Buckle Down Writing Unit 1” on page 5 of the “American
Literature and Composition 10A and 10B” map.

A copy of this document was taken.

[C.6] Continuous Improvement
Plan

Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the curriculum
ASBCS staff: the Title 1 Continuous Improvement Plan includes “extended learning time” and “targeted assistance
program criteria” as two action steps. The “criteria” identifies who gets the services and the “extended learning

time” describes the services the students get.

A copy of this document was taken.
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[C.7] Transcript Analysis Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the curriculum

ASBCS staff: these documents demonstrate the process the school uses for evaluating student credits and assigning
students to remedial skills classes, credit recovery, tutoring, etc.

A copy of this document was not taken because: contains student identifying information.

[C.8] Rank Order Lists Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the curriculum
ASBCS staff: these documents demonstrate how students were identified for Title 1 services and tutoring.

A copy of this document was not taken because: contains student identifying information.

[C.9] A+ AnyWhere Learning Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the curriculum
System Student Process —
Selected Students Reports ASBCS staff: student progress reports from A+ which is used as credit recovery. The reports provide assignments,

scores, lessons mastered, % mastered, average tries, and time (both study and test).

A copy of this document was not taken because: contains student identifying information.
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~ Demonstration of Sufficient Pre s Site Visit Inventory
Charter Holder Name: New V|5|ons Academy, Inc. Slte Visit Date: July 1, 2014

School Name: New Visions Academy — St. John’s Campus and New Required for: Renewal

Visions Academy, Inc. Evaluation Criteria Area: Instruction

dentification e

[I 1] New Visions Academy Charter holder |nd|cated the mtended purpose of the document was to demonstrate evaluation of |nstruct|onal
Observational Lesson Plan practices
Review

ASBCS staff: includes the administrator’s review of the lesson around the areas of classroom management, lesson
objective conveyed, standards identified and taught, vocabulary identified and reviewed, prior knowledge activated
and incorporated, lesson proceeds through a logical flow of ideas, and independent practice and/or elements of
assessment encompass central concepts. The documents also include lesson plans that ask for the lesson objective,
standards addressed, vocabulary materials, introduction/review, procedures, independent practice, and assessment.
Lesson resource materials are also provided. No evaluations/observations occurred prior to January. Teachers
completed the lesson plans for the observation, but there is not a requirement that teachers create lesson plans as a

matter of course, and several of the teachers stated that lesson plans are not regularly used. Observation is signed by
the teacher and the evaluator.

A copy of this document was taken.

[1.2] Yavapai County Education Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of instructional
Service Agency practices

ASBCS staff: the evaluation domains include “Planning and Preparation”, “Classroom Environment”, “Instruction”,
and “Professional Responsibilities.” The evaluations were completed in May 2014. This evaluation is a modified
version of the Danielson framework. No comments were provided and no evidence was cited to support teacher
evaluation ratings. Evaluation is signed by the teacher and the evaluator.

A copy of this document was taken.

K(t"\'\\rﬁ‘/ W R\M(«g , completed this S(it_:eJVisit Inventory during the site visit conducted
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conducted by the Arizona State Board of Charter Schools on July 1, 2014.
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~ Demonstration of Sufficient
Charter Ho|der Name: New V|5|ons Academy, Inc.
School Name: New Visions Academy — St. John’s Campus and New

Visions Academy, Inc.

ogress Site Visit Inventory | oo
Slte V|5|t Date: July 1, 2014
Required for: Renewal
Evaluation Criteria Area: Assessment

vand DIECHSSIONONtoome -~ - L & - L el A Al e L S

[A.1] AIMS Analysis

Charter holder lndlcated the intended purpose of the document was to demonstrate data analysis

ASBCS staff: this document is created by the administrator after AIMS testing. This document breaks out proficiency
by percentages. It does not provided an analysis of skills lacking, or provide guidance on how to adapt instruction for
non-proficient students. This document identifies “reasons” that students did not achieve including “ceased to take

instruction seriously”, “little though to the future”, and “lack of effort on test.” No similar analysis of internal data
was evidenced.

A copy of this document was taken.
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, completed this Site Visit Inventory during the site visit conducted
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conducted by the Arizona State Board of Charter Schools on July 1, 2014.
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Charter Holder Name: New V|S|ons Academy, Inc.
School Name: New Visions Academy - St. John’s Campus and New

Visions Academy, Inc.

' Demonstration of Sufficient Progi

ss Site Visit Inventory Rl
Slte Visit Date: July 1, 2014

Required for: Renewal

Evaluation Criteria Area: Professional Development

| Document Name/Ider

e S Lo

S i

[P.1] Professional Development
Certificates for Ann Shaw

Charter holder |nd|cated the mtended purpose of the document was to demonstrate professional development plan

ASBCS staff: these documents included certificates from 2012-2014. These PD sessions included performance
evaluation training, 2010 AZ ELA Standards training, EQUIP ELA Training,

A copy of this document was not taken because: the documents are not relevant.

[P.2] New Visions Academy
Summer Workshop 2013 and
Staff Training Agendas

Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan

ASBCS staff: agendas include “planning lmplementatlon of the Common Core Standards”, “continuation of common
core lesson planning”, “development of A year math course”, ACCRS “curriculum development with Debbie
Petersen”, and “continue ACCRS curriculum development”. The agendas also include: “special education policies and
procedures”, “title 1 expectations”, and “teacher evaluation requirements”.

A copy of this document was taken.

[P.3] Professional Development
Lesson Planning and Curriculum
Calendar 2013-2014

Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan

ASBCS staff: calendar containing dates from October 2013-February 2013 of professional development sessions
facilitated by Theresa Coomer for Stephen Renard, and sometimes Len Bustos and Mark Janousek. These sessions
included “Lesson planning 101”, “semester planning”, “curriculum development”, and “curriculum maps”. No
evidence of monitoring or feedback was provided.

A copy of this document was taken.
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by the Arizona State Board of Charter Schools on July 1, 2014.
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-
conducted by the Arizona State Board of Charter Schools on July 1, 2014.
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Charter Holder Name: New Visions Academy, Inc. Site Visit Date: July 1, 2014
School Name: New Visions Academy — St. John’s Campus and New Required for: Renewal

Visions Academy, Inc. Evaluation Criteria Area: Data

[D.1] - Charter holdr indicated the mtede pu
performance

ASBCS staff: the school’s data analysis demonstrates that the school is not improving the academic performance of
students.

A copy of this document was taken.
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~ Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: New V|5|ons Academy, Inc. Site Visit Date: July 1, 2014
School Name: New Visions Academy — St. John’s Campus and New Required for: Renewal
Visions Academy, Inc. Evaluation Criteria Area: Grad Rate
| Intended Purpose and Discussion € AT : 7= "
[G 1] Transcrlpt Analy5|s Charter holder indicated the |ntended purpose of the document was to demonstrate: strategles to increase

graduation rate

ASBCS staff: these documents demonstrate the process the school uses for evaluating student credits and assigning

students to remedial skills classes, credit recovery, tutoring, etc. This process is intended to ensure students obtain all
credits required for graduation.

A copy of this document was not taken because: contains student identifying information.

[G.2] Personal Advisory Form Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase
graduation rate

ASBCS staff: student completed documents for Advisory course, students reflect on academic performance,
attendance, social experience, and career aspirations.

A copy of this document was not taken because: contains student identifying information.
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Report to the Arizona State Board for Charter Schools
April 2014

Demonstration of Sufficient Progress

Academic Achievement

Introduction:

The information contained in this report is focused on the Cottonwood site due to the fact that it is this
site that again received a “D” letter grade for the 2012-13 school year while the St. Johns site was
awarded a letter grade of “B”. The number of students enrolled at St. Johns remains low and the
statistical significance of their achievement is addressed in the AIMS analysis that follows.

Along with the analysis of AIMS results which show an overall improvement of 40% as compared to the
previous 22%, the teachers at the Cottonwood site have included commentary that supports and
illuminates the observations made here. The primary direction is to drive math achievement and
increase the graduation rate.

Factors Contributing to Improved Academic Performance:
e A greater number of students remaining continuously enrolled
e A greater number of students taking the need to attain academic goals seriously
e A greater number of students demonstrating the motivation to attain those goals
e A greater number of students recovering credit for Algebra | and Geometry classes not
previously passed
e A greater number of students improving and/or passing sections of the AIMS
e A greater number of students nearing graduation

AIMS Improvement Analysis:

Data Selection Criteria

1. Period of Enrollment

AIMS results for students who are continuously enrolled in New Visions for a period of time sufficient to
improve knowledge and encompass two testing sessions will be compared from one testing period to
the next for clear indications of improvement.

For the purposes of data analysis, the students included in the sample data are those who have enrolled
no later than October 1* and are tested in both the fall and the following spring or those who have
enrolled no later than February 1* and are tested in both the spring and the following fall.





Enrollment — 1* Testing Period- 2" Testing Period-Comparison
Grades 11 & 12 Baseline

On or before October 1st Fall Spring

On or before February 1st Spring Fall

2. Comparison of Test Results

The scores of students who are initially tested in the spring of their 10" grade year but do not meet the
standard for proficiency will be retested in the fall as 11" graders and the results of the fall tests will be
used as a measure of growth against the results of the previous spring. Because all 10" graders are
provided with Title | services prior to being tested in the spring, all who pass sections of the AIMS the
first time they take it are included as positive evaluation points provided they were enrolled by October
1*. The AIMS scores of all students receiving Title | services including those with IEP’s will be aggregated
in the data to determine the effectiveness of the instructional program.

3. Levels of Achievement
Only students who have shown sufficient improvement to move either from “Falls Far Below” to

“Approaching” or “Approaching” to “Meets” will be considered in evaluating a positive effect of the
academic and Title | programs. Minor improvements in actual scores will not be considered in the
analysis of the data.

Test dates: Spring ‘13 to Fall ‘13 School: Cottonwood

AIMS RESULTS Percentage demonstrating Percentage meeting the standard
significant improvement
Spring or Fall Writing Reading Math Writing Reading Math
Number in sample 14 8 21 14 8 21
Number improved 7 4 4 6 3 2
Percentage 50% 50% 19% 43% 38% 10%

TOTAL PERCENTAGE OF IMPROVEMENT: 40%

What percentage of improvement should be expected? (20%-60%)

Is the percentage of improvement great enough to indicate that the instructional and
Title | programs are effective?

YES.





Factors impinging on results:

Achievement for many students who did not improve, especially in math, would have been positively
impacted by attending the Title | AIMS preparation and tutoring sessions offered on Fridays. Many of
these students demonstrated a lack of effort on the test itself and are failing to participate in the
instructional process in general. It is also a concern that the Fall math test comes after two previous
days of testing. There does seem to be a correlation between succeeding on the math test when
students have not had to sit through two prior testing sessions. SPED students who do not have to pass
AIMS are included in these percentages.

What needs should be addressed in order to increase or maintain student achievement?

Students need to regularly attend the skills remediation and tutoring offered on Fridays in order to
benefit from the alternative instruction. Beyond this, the general issues are that students need to
enroll, remain enrolled, attend school daily, and engage in the opportunity to learn and improve
achievement.

Test dates: Spring 13 to Fall ‘13 School: St. Johns

AIMS RESULTS Percentage demonstrating Percentage meeting the standard
significant improvement
Spring or Fall Writing Reading Math Writing Reading Math
Number in sample 0 2 2 0 2 2
Number improved 0 2 2 0 1 1
Percentage 0 100% 100% 0 50% 50%

TOTAL PERCENTAGE OF IMPROVEMENT: 100%

What percentage of improvement should be expected? (20%-60%)

Is the percentage of improvement great enough to indicate that the instructional and
Title | programs are effective? Yes.

Factors impinging on results: The sample of only three students is extremely small making it difficult to

judge the effectiveness of the programs. However, it does appear that those few students who are
enrolled for an extended period of time are able to acquire the skills needed to pass the AIMS. Many of
the students who enroll in the school are older students who have already passed the AIMS at their





previous schools and therefore are not tested at New Visions. Their sole object is to complete the
academic requirements to graduate. Retention rates are low overall for students being continuously
enrolled over one or more school years.

What needs should be addressed in order to increase or maintain student achievement?
The primary need for the St. Johns site is to have more students across all grade levels who remain
consistently enrolled.

DSP Commentary from the Teachers of New Visions Academy

Stephen Renard
To the Arizona State Board for Charter Schools:

| am writing to discuss the significant progress made with the students at the Cottonwood campus of
New Visions Academy. While Academic progress can be easily mapped by numerically rooted measures
such as standardized tests, such macro standards miss the more subtle day to day changes which can be
just as determinative of a student’s abilities and growth.

| am a science and math teacher at New Visions and have held that same position since January 2013.
During that time | have seen dramatic improvement in not just grades but harder to measure elements
such as attitude and dedication. | have listed several examples below to illustrate this progress.

1. At the end of my first semester | attended the graduation where four students received diplomas,
only one was a fourth-year senior. This year we expect to graduate four fourth-year seniors, all having
attended our school for at least two years. Next year that number is expected to be between six and
eight students.

2. During my first administration of the Math AIMS several students finished each fifty question portion
in less than twenty minutes. Those finishing early were all students whom | know to have difficulty with
mathematics. This indicated a complete lack of interest in success as well as a general disdain for the
field of mathematics. This year each and every one of those students spent at least 70 minutes on both
portions. Whether this will have a drastic affect upon their AIMS scores is unknown, but it is a positive
indicator that the students are taking their academics more seriously and are beginning to demand
progress on a personal level.

3. At the end of the semester last year only 36% of the sophomore Geometry class received a passing
grade (5 out 14). This year, four of the seven students who have been in attendance for more than 10
weeks are currently earning a passing grade (57%). This increase of 158% shows a growing culture of
academic intensity at New Visions.

4. Finally, it is just as important to view progress at the upper end of the academic spectrum as it is to
ensure that those needing help are being pulled up. Two students currently taking Algebra 2 opted to
have an additional period of math each day. This will allow them to complete a year of Algebra 2 and a





semester of Trigonometry by the end of the year. Both students intend to take Calculus AB during the
2014-15 academic year.

It is requested that, in attempting to view the entire picture of the increasing academic efficiency of
New Visions Academy, that you take into all aspects of what academic progress truly entails.

11 April 2014
New Visions Academy
Mark Janousek, Instructor of English Literature and Composition

DSP Assessment — Mark Janousek

1. AIMS Writing and Reading

> With only a few exceptions, students moved up at least one position (Falls
Below to Approaches or Approaches to Meets when the 2013 Fall scores came
in.
Although it is difficult for me to take much credit for this improvement in
composition and comprehension skills over the previous school year, | would
like to think that for the most part the students showed increased motivation
based on the time they spent working on the exam, particularly, Writing (2-3
hours as opposed to 10 minutes). For this, | believe | am at least partially
responsible for instilling both a sense of pride and of urgency in them.

Summary: Students improved significantly in AIMS Writing and Reading in Fall of
2013 over the previous school year.

» AIMS: Spring of 2014 vs. Fall of 2013:

During the period between October and February (AIMS), most sophomores,
juniors, and seniors were highly attentive and participatory during AIMS Prep.
classes, which to me demonstrates a significant improvement.

Having proctored the Fall 2013 AIMS Writing and Reading, | noticed an even
greater focus the students had when taking the Spring 2014 AIMS tests.
Although we do not yet have scores returned, | am anticipating dramatic
improvement among junior and seniors retaking, and excellent results from
first-time taking sophomores. This is certainly a Demonstration of Sufficient
Progress.





2. Reading and Composition in Freshmen, Sophomore, Junior, and Senior classes:

> On afairly large scale, students submitted thoughtful, well-written essays that
were on time

» Students demonstrated via class discussions a good grasp of complex material in
the areas of World, American, and British Literature.

3. Overall Assessment:
> From August of 2013 through April of 2014, | have personally witnessed an
increased “buy-in” on the part of most students in the educational processed as
demonstrated in: a)improved exam scores; b)more sophisticated essays; c)and
deeper classroom discussion of literary texts.

> Based on observing them in the classroom (my own, as well as those of other
instructors) | believe the students of New Visions Academy have made
significant progress for the school year of 2013-14.

Leonard Bustos

Algebra Recovery

During the course of the last few years, as | have worked with students who needed
algebra credit and whose math skills were compromised for various reasons, it became
necessary to devote part of the school day to that in order to more efficiently address
these needs. 5th hour is now the time for Algebra | recovery for those students needing
that credit here at New Visions.

The reasons for math problems with students are varied we’ve discovered over
the course of time. It may be a learning disability or an unnatural fear of math because
of earlier failures in the students school experience. Whatever the reasons, usually,
motivation plays a role. In fact the connection between motivation and student
achievement cannot be underestimated. My biggest challenge has always been finding
a way to motivate students to want to achieve. We are not always successful, but it is clear

that we are making progress getting students motivated to finish the algebra





requirement. Once this milestone is reached students are much more likely to forge
ahead and continue on to the next challenge with more confidence.

In addition, we at New Visions are faced with providing instruction to students with
learning disabilities (IEP). Within the context of mathematics this can also be quite the
challenge. We can happily report that out of the 4 existing students with IEPs, 2 have
earned the algebra credit, one is getting close to finishing. Unfortunately the fourth is
struggling with motivation. This will be a 75% success rate. All 3 students will eventually
graduate without a doubt.

| did a comparison of our achievement rate last year (2012-2013) to this year and
was pleasantly surprised. With our student numbers being more or less comparable to
last year, only 4 students were able to finish the recovery post-freshman last year.

This year seven have recovered the credit with the likelihood of an additional 5 students
finishing before school is out. | credit this largely to the new plan in force this year and

to an enthusiastic new math teacher. We discussed the idea of saturating the kids with
math at all levels, but in a way that would have them accept it and expect it every day.
We knew that it would not have immediate success or buy in, but rather, in the course

of time, it might pay dividends especially towards the end of the school year when AlMs
rolls around. In short, most of the kids we work with have come to expect doing math

in the course of the day, and we never hear “When will | ever use this?” anymore. For the
most part they move ahead each at their own pace with the final goal (graduation)

in mind.






Because the school year for which the previously submitted report was prepared has not yet passed, the
information it contains remains relevant and serves as an adjunct to the current report. It is the opinion
of the staff that because of efforts to implement the curricular components and strategies outlined here
throughout the course of the current year, the school is experiencing an increased level of success in
academic achievement.

Report to the Arizona State Board for Charter Schools
August 2013

Demonstration of Sufficient Progress

Curriculum

Transition to the Common Core Standards

All of the teachers of New Visions Academy participated in the development of the curriculum
maps, which include the Arizona Academic Standards, pacing guides, student outcomes,
resources and assessments for the core subject areas. These maps are available for review.

In addition to the completion of the curriculum maps, the staff has been working toward
implementation of the Common Core Standards in English Language Arts and Mathematics for
the past two years. This year, teachers are preparing lesson plans for the first semester of the
current year that incorporate strategies from the Common Core emphasizing increased rigor,
academic vocabulary, the inclusion of informational text, and integrated instruction. They are
focusing instruction more on depth and quality rather than coverage and quantity.

Instruction

Staff Reports

The Cottonwood staff meets twice weekly to discuss all school issues. Included in these
discussions is the progression of standards-based instruction in all core areas. All New Visions
teachers have a high regard for teaching the full scope of knowledge embodied in the standards
which provide the organizational foundation for the subjects taught. It is clear to them that, in
principle, teaching through the standards will lead to success on the AIMS assessments. The
efforts of the teachers are invariably about helping students attain success and overcome
impediments including the personal and social as well as academic. Staff meetings provide a
continuing forum for discussion regarding how to best address the needs of our students.

The Cottonwood teachers all participate in the review and analysis of AIMS results, and the
teachers of both sites review and discuss the data produced by both AIMS and AYP in an effort

to identify areas for improvement and plan strategies to address them.

Observations





The director is continuously monitoring the content of what is being taught in the classrooms at
the Cottonwood site through informal walk-through observations. This past year, more formal
observations were instituted for both sites in which teachers were asked to prepare lesson
plans, which identify both the Arizona Academic Standards and the Common Core Standards
that the lesson will address. These were submitted to the director prior to the scheduled
observation for review. The formal observations will become a key element of the two
evaluations that will be completed for each teacher this year.

Core Curriculum

It should be noted that the New Visions schools are largely devoted to an academic course of
study. The expectation for all students is that they will attain the minimum number of credits
and meet all of the course requirements prescribed by the Arizona State Board of Education in
order to graduate. Our efforts are to prepare students to attend community college if they
choose to do so.

Credit Recovery

Most of the students who enroll in our schools are missing required credits. They have either
failed classes or were never enrolled in classes that are required for graduation. The schools
make credit recovery possible through a variety of means, but are primarily using A+ or ALS
computer curriculum which allows students to accelerate their progress through required
courses and have the opportunity to get caught up.

In addition, because math is a continuing concern for our students, the math teachers at the
Cottonwood site have made more structured algebra and geometry credit recovery sessions
during the 5t period after lunch available so that students who did not pass those classes can
complete the work and earn the grade and credit while they are progressing through the next
levels of math in their regular math classes.

Friday Schedule

In accordance with our Title | Continuous Improvement Plan, the class schedule on Friday has
been modified to address the needs of students who are preparing to take or who have taken
but not yet passed sections of the AIMS. Teachers are using alternative curriculum sources to
help students master the skills tested by AIMS. The math teachers and English teachers are
conducting skills remediation classes for those students. In addition, all teachers are assisting
students in general tutorial sessions, credit recovery, and advisory.

Assessment

AIMS

The data comparisons for the LEA are drawn from Fall and Spring AIMS results due to the fact
that these are the most direct assessment results available and the ones that carry the most
weight with teachers, students, and those monitoring school progress. AIMS results are also
the clearest school-to-school comparisons of student achievement that we currently have. The





guidelines that we are using look for improvement rather than only looking at meeting the
point of proficiency.

In order to be included in our analysis, students have to have been enrolled from one testing
session to the next. Students who have just enrolled, but pass are not counted. Students who
retest and attain a score in the “exceeds” range are also not counted.

The guidelines employed for the evaluation of the AIMS data will accompany the analyses for
both schools for the following testing sessions:

e Fall’11 to Spring ‘12

e Spring’12 to Fall ‘12

e Fall’12 to Spring ‘13

Laurus Math

This past year, the Cottonwood site obtained a license to pilot Laurus Math as a means of
addressing the skills deficiencies of students and preparing quarterly benchmark assessments.
This program offers problem sets derived directly from the Arizona Academic Standards and,
while it cannot be employed to replace classroom instruction, it is an excellent supplemental
resource for students who need to review and build skills.

Classroom

The teachers have designed curriculum that provides for assessment in each of the subject
areas. This is the traditional and familiar process that schools have employed perennially.
Assessments in the classroom involve bellwork, daily work, quizzes, tests, written responses,
essays, and research projects. The staff is currently making decisions about the specific
classroom data that should be compiled as we look at the data component for evaluations. The
schools are also planning to undergo training to track grades and progress within Schoolmaster
so that we have greater coherence with the STC system.

Professional Development

Yavapai County Educational Service Agency

The staff of the Cottonwood site is receiving professional development training through the
YCESA for Common Core curriculum development. The following table outlines our plan for the
first half of the current school year. Additional trainings will be scheduled as they are made
available by the YCESA.

TEACHING TRAINING TRAINING TO BE SCHEDULED DATE OF NEXT

POSITION COMPLETED TRAINING

Math Phase 1 and EQuIP | Math- Creating Formative and 11-21-13
Phase 2 Summative Assessments

Math Phase 1 Phase 2 EQuIP 11-22-13

English Phase 1 ELA Phase 2 EQuIP 11-20-13

Social Studies ELA Phase 2 EQuIP 12-4-13






Director ELA Phase 1 and Leadership- 2 days 11-21-13 and
EQuIP Phase 2 11-22-13

Curriculum Consultant Debbie Petersen

In additional to the YCESA, the staff is continuing to work with curriculum consultant Debbie
Petersen. Two days of training were completed July 30" and 31° and the next scheduled day of
training for all teaching staff from both sites is October 14™. Ms. Petersen has guided the staff
through the curriculum mapping process since 2008 and has been assisting in the transition to
the Common Core Standards for the past two years. Our long-range plan is to restructure our
curriculum maps based on the Common Core Standards. In the July training session, the
teachers were given new resources that have become available recently and have been
produced by respected sources to guide them in the process of implementing the Common
Core. The teachers of both sites were given the opportunity to work together to plan lessons
for the new semester. The progress of implementation will be reviewed in October and
preparation for the second semester will commence.

Accountability

Classroom Observations

This past year, instruments were developed and utilized to observe the relative effectiveness of
the classroom teachers. The data component for evaluations is still being developed at the
school level.

Of the four teachers observed at the Cottonwood site, two teachers were judged to be highly
effective, one was effective, and one new teacher was developing.

Of the two teachers at the St. Johns site, both were judged to be in the developing range. They
have since received additional training in the expectations for observations.

Evaluations

The instruments for evaluation are complete at this time. The director needs assistance in
deriving the data to be used and the weighting of the data for alternative schools. The plan is
to use the teacher and principal evaluation frameworks developed by Yavapai County, but with
adjusted weights. Some training has been completed, but practice in the formal use of the
instrument is needed. Assistance has been requested from Dr. Nancy Alexander who
conducted the initial training and has offered help with the implementation.

Student-Teacher Course Connection

This past year, both sites were successful in completing the submissions for the Student-
Teacher Course Connection. As we begin this new school year, we are refining the course
submissions and providing training for the two staff members who submit this information
through Schoolmaster on behalf of the schools. This system adds another layer of
accountability since it provides a fairly complete picture of the teachers, the students, and the
levels of achievement.

Education and Career Action Plan (ECAP)





Career planning for all grades, 9-12, is included as part of the academic advisory in which
students are given the consistent message that they need to graduate from high school and set
goals for the next steps following graduation. Students who follow the course of study
provided by New Visions are prepared to fit comfortably into the courses offered by Yavapai
College and this is the path that the staff usually urges students to follow. The ECAP plan and
documents submitted to ADE this past year were approved.

Academic Persistence

Electives

The electives that we offer provide students with an incentive to continue in school. They
appeal to their interests and encourage them endure the academics to get to the “fun stuff” at
the end of the day. At present, the Cottonwood site offers drawing and painting, guitar,
creative writing, computer applications, and criminology.

Character/Life Skills

All ninth grade students at the Cottonwood site are required to participate in the Character/Life
Skills class which is geared toward helping them understand many issues that face them, the
primary one being the need to graduate from high school.

Advisory
All students at the Cottonwood site are assigned an academic advisory from the teaching staff
with whom they meet every third week to plan in the following areas:

e Academic Planning- Transcripts are reviewed and analyzed in order to help
students gain a clear picture of what they need to do to complete the
requirements for graduation.

e Career Planning- Students are asked to identify career goals based on their
interests and record pertinent information about the careers they investigate.

e Personal Concerns- Students are encouraged to discuss with their advisors how
they feel they are progressing and identify any obstacles to achieving their
academic goals.

e Portfolio- Seniors are required to complete a more extensive career exploration
as part of their final portfolio in order to be prepared to transition to post-
secondary life.

e Community Service- As part of the portfolio, students are required to complete a
20-hour community service project as a means of increasing awareness of the
needs of the community, developing a work ethic, and making beneficial
community connections.

The purpose is to give students clear direction, personal attention, and academic
encouragement.

The Peace Project
In addition the standard curriculum, this year the school is initiating a new website called “The
Peace Project”. Students will be asked to explore various topics and themes relating to peace in





an effort to disseminate well-developed quarterly research projects promoting peace in the
world. These projects will encompass all of the core subject areas and will incorporate the
common core and technology literacy standards as students investigate issues, evaluate
sources, analyze data, write about their findings, and create complete presentations. The
underlying idea is to transform the culture on a microscale, the school, and make a positive
impact on the macroscale, the world. The hope is that, by investigating the imperative for
peace, students discover the integrity to be the ambassadors for peace in their own right.

SUMMARY
Obstacles to AYP

Graduation Rate

The schools of New Visions Academy exist to serve the students in our communities who have
struggled with academic success in other schools but continue to strive toward the goal of
graduation. At the high school level, it is unrealistic to expect that our schools can overcome
multiple years of deficits in knowledge and skills in a single school year. It takes time and
dedication to bring students up to the level of their peers when they have suffered personal
reverses that have prevented them from earning the grades and credits required to graduate.
Nonetheless, it is an issue of integrity that our schools provide those students the opportunity
to attain academic goals while holding them to an unwavering standard of achievement.

Only those students who stay with us long enough to complete the 22 credits now required for
graduation and pass all of the AIMS tests are awarded a diploma. This seriously impacts our
graduation rate which is the single consistent factor preventing us from meeting the criteria for
Adequate Yearly Progress. Yet we do not believe that we can, in good conscience, turn away
students who are too credit deficient to graduate with their cohorts but still need the chance to
finish high school. To illustrate the point, the Class of 2013 at the Cottonwood site consisted of
four students; three of these were 5" and 6™ year seniors who are intelligent and talented
individuals with inspiring stories of overcoming adversity to accomplish their goals. These
entirely worthy young people needed our help and we take pride in having been here to give it
to them. If graduation rates in the near future are calculated to include students like these, our
schools will have a much better chance of making AYP.

Mathematics

The majority of students who enroll with credit deficiencies have been struggling with math for
years. They often lack the basic skills that beginning middle schoolers are expected to be
proficient in, but have continued through the grades to reach high school without the requisite
skills to approach algebra, let alone master it. It is quite common for students to not yet know
multiplication facts making algebra problems incomprehensible and altogether unsolvable. Our
schools begin working with these students at their individual skill levels building on what they
know and helping them to attain proficiency. It tends to be a long, slow process, but we don’t
give up as long as they don’t. In the long run, we do a very good job of making math accessible





to students who have lost confidence that they could ever understand it as evidenced by the
number of students who do eventually pass the math AIMS.

Small Schools

The two remaining New Visions schools have a combined enrollment of less than 100 students.
This fact renders statistical analysis of our data only marginally meaningful. We are small
enough that it is more relevant and informative to consider data on a student-by-student basis.
We also have a relatively high turn-over rate among our students making it more difficult to
find that small group of students who have had the chance to benefit from continuous
instruction for the majority of the school year. We do not actively recruit students for the ot
grade; they gradually filter in as the year progresses. We often have 11" and 12 graders who
begin the year but do not complete it due to life choices that we have no control over. For
instance, of the 15 Cottonwood seniors currently enrolled, only two students have been with us
since 9™ grade when they transferred from other high schools and only one has been
continuously enrolled. On the other hand, only two seniors are completely new to us this year
indicating that we have a large proportion of returning students who have been with us for
more than a year which encourages us to believe that we are doing something right, but that is
a statistical consideration for a later date. It is our smallness that creates the greatest
resistance to valid statistical analysis coupled with the population of students we serve.

This fact is evident each time the staff sits to review the AYP data and they have now seen the
Academic Performance Ratings for FY12 so that they can be shown by yet another standard
that they appear to not be doing their jobs. Our schools are being held accountable for the
failures of the previous schools our students have attended and the idea that we are not able to
reverse those failures in a matter of months should not come as a surprise to anyone. The
point is that we try. We are strongly committed to improving on every level for the sake of our
students, but the numerical point ratings of “59.375” and “50” do not mean much to us when
we know that they are based on sparse evidence that is not an accurate reflection of what we
do.

The positive qualities of our schools cannot be measured and understood statistically. Our
importance to our communities is that we are often the last and best chance that students have
to graduate. The term “at-risk” takes on a whole new level of urgency at the high school level
when students live in a state where they are free to drop out at the age of 16. Many students
who enroll at the 11" and 12" grade levels are looking for a short-term solution to a long-term
problem. But there is no “drive-through” education; it is a process and only those students who
are willing participants can succeed. We do our best to help them all, but we are struggling
against some powerful negative forces.

It is because we care for our students and the quality of their lives now and in the future that
we succeed to the degree that we do. We are continuing to work to improve our schools in
spite of economic reverses that have caused families to leave our areas which in turn has put a
strain on our enrollments and our budgets. We continue because we know that what we do
matters. We know that it is on a small scale, but our students deserve an education and are





worth whatever effort it takes to help them attain it. All students who attend our schools
receive some benefit, but, for those who stay with us to the end, we work wonders.
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Demonstration of Sufficient Progress

Curriculum

Transition to the Common Core Standards

All of the teachers of New Visions Academy participated in the development of the curriculum
maps, which include the Arizona Academic Standards, pacing guides, student outcomes,
resources and assessments for the core subject areas. These maps are available for review.

In addition to the completion of the curriculum maps, the staff has been working toward
implementation of the Common Core Standards in English Language Arts and Mathematics for
the past two years. This year, teachers are preparing lesson plans for the first semester of the
current year that incorporate strategies from the Common Core emphasizing increased rigor,
academic vocabulary, the inclusion of informational text, and integrated instruction. They are
focusing instruction more on depth and quality rather than coverage and quantity.

Instruction

Staff Reports

The Cottonwood staff meets twice weekly to discuss all school issues. Included in these
discussions is the progression of standards-based instruction in all core areas. All New Visions
teachers have a high regard for teaching the full scope of knowledge embodied in the standards
which provide the organizational foundation for the subjects taught. It is clear to them that, in
principle, teaching through the standards will lead to success on the AIMS assessments. The
efforts of the teachers are invariably about helping students attain success and overcome
impediments including the personal and social as well as academic. Staff meetings provide a
continuing forum for discussion regarding how to best address the needs of our students.

The Cottonwood teachers all participate in the review and analysis of AIMS results, and the
teachers of both sites review and discuss the data produced by both AIMS and AYP in an effort
to identify areas for improvement and plan strategies to address them.

Observations

The director is continuously monitoring the content of what is being taught in the classrooms at
the Cottonwood site through informal walk-through observations. This past year, more formal
observations were instituted for both sites in which teachers were asked to prepare lesson





plans, which identify both the Arizona Academic Standards and the Common Core Standards
that the lesson will address. These were submitted to the director prior to the scheduled
observation for review. The formal observations will become a key element of the two
evaluations that will be completed for each teacher this year.

Core Curriculum

It should be noted that the New Visions schools are largely devoted to an academic course of
study. The expectation for all students is that they will attain the minimum number of credits
and meet all of the course requirements prescribed by the Arizona State Board of Education in
order to graduate. Our efforts are to prepare students to attend community college if they
choose to do so.

Credit Recovery

Most of the students who enroll in our schools are missing required credits. They have either
failed classes or were never enrolled in classes that are required for graduation. The schools
make credit recovery possible through a variety of means, but are primarily using A+ or ALS
computer curriculum which allows students to accelerate their progress through required
courses and have the opportunity to get caught up.

In addition, because math is a continuing concern for our students, the math teachers at the
Cottonwood site have made more structured algebra and geometry credit recovery sessions
during the 5t period after lunch available so that students who did not pass those classes can
complete the work and earn the grade and credit while they are progressing through the next
levels of math in their regular math classes.

Friday Schedule

In accordance with our Title | Continuous Improvement Plan, the class schedule on Friday has
been modified to address the needs of students who are preparing to take or who have taken
but not yet passed sections of the AIMS. Teachers are using alternative curriculum sources to
help students master the skills tested by AIMS. The math teachers and English teachers are
conducting skills remediation classes for those students. In addition, all teachers are assisting
students in general tutorial sessions, credit recovery, and advisory.

Assessment

AIMS

The data comparisons for the LEA are drawn from Fall and Spring AIMS results due to the fact
that these are the most direct assessment results available and the ones that carry the most
weight with teachers, students, and those monitoring school progress. AIMS results are also
the clearest school-to-school comparisons of student achievement that we currently have. The
guidelines that we are using look for improvement rather than only looking at meeting the
point of proficiency.





In order to be included in our analysis, students have to have been enrolled from one testing
session to the next. Students who have just enrolled, but pass are not counted. Students who
retest and attain a score in the “exceeds” range are also not counted.

The guidelines employed for the evaluation of the AIMS data will accompany the analyses for
both schools for the following testing sessions:

e Fall’11 to Spring ‘12

e Spring’12 to Fall ‘12

e Fall’12 to Spring ‘13

Laurus Math

This past year, the Cottonwood site obtained a license to pilot Laurus Math as a means of
addressing the skills deficiencies of students and preparing quarterly benchmark assessments.
This program offers problem sets derived directly from the Arizona Academic Standards and,
while it cannot be employed to replace classroom instruction, it is an excellent supplemental
resource for students who need to review and build skills.

Classroom

The teachers have designed curriculum that provides for assessment in each of the subject
areas. This is the traditional and familiar process that schools have employed perennially.
Assessments in the classroom involve bellwork, daily work, quizzes, tests, written responses,
essays, and research projects. The staff is currently making decisions about the specific
classroom data that should be compiled as we look at the data component for evaluations. The
schools are also planning to undergo training to track grades and progress within Schoolmaster
so that we have greater coherence with the STC system.

Professional Development

Yavapai County Educational Service Agency

The staff of the Cottonwood site is receiving professional development training through the
YCESA for Common Core curriculum development. The following table outlines our plan for the
first half of the current school year. Additional trainings will be scheduled as they are made
available by the YCESA.

TEACHING TRAINING TRAINING TO BE SCHEDULED DATE OF NEXT
POSITION COMPLETED TRAINING
Math Phase 1 and EQuIP | Math- Creating Formative and 11-21-13
Phase 2 Summative Assessments
Math Phase 1 Phase 2 EQuIP 11-22-13
English Phase 1 ELA Phase 2 EQuIP 11-20-13
Social Studies ELA Phase 2 EQuIP 12-4-13
Director ELA Phase 1 and Leadership- 2 days 11-21-13 and
EQuIP Phase 2 11-22-13






Curriculum Consultant Debbie Petersen

In additional to the YCESA, the staff is continuing to work with curriculum consultant Debbie
Petersen. Two days of training were completed July 30" and 31 and the next scheduled day of
training for all teaching staff from both sites is October 14™. Ms. Petersen has guided the staff
through the curriculum mapping process since 2008 and has been assisting in the transition to
the Common Core Standards for the past two years. Our long-range plan is to restructure our
curriculum maps based on the Common Core Standards. In the July training session, the
teachers were given new resources that have become available recently and have been
produced by respected sources to guide them in the process of implementing the Common
Core. The teachers of both sites were given the opportunity to work together to plan lessons
for the new semester. The progress of implementation will be reviewed in October and
preparation for the second semester will commence.

Accountability

Classroom Observations

This past year, instruments were developed and utilized to observe the relative effectiveness of
the classroom teachers. The data component for evaluations is still being developed at the
school level.

Of the four teachers observed at the Cottonwood site, two teachers were judged to be highly
effective, one was effective, and one new teacher was developing.

Of the two teachers at the St. Johns site, both were judged to be in the developing range. They
have since received additional training in the expectations for observations.

Evaluations

The instruments for evaluation are complete at this time. The director needs assistance in
deriving the data to be used and the weighting of the data for alternative schools. The plan is
to use the teacher and principal evaluation frameworks developed by Yavapai County, but with
adjusted weights. Some training has been completed, but practice in the formal use of the
instrument is needed. Assistance has been requested from Dr. Nancy Alexander who
conducted the initial training and has offered help with the implementation.

Student-Teacher Course Connection

This past year, both sites were successful in completing the submissions for the Student-
Teacher Course Connection. As we begin this new school year, we are refining the course
submissions and providing training for the two staff members who submit this information
through Schoolmaster on behalf of the schools. This system adds another layer of
accountability since it provides a fairly complete picture of the teachers, the students, and the
levels of achievement.

Education and Career Action Plan (ECAP)
Career planning for all grades, 9-12, is included as part of the academic advisory in which
students are given the consistent message that they need to graduate from high school and set





goals for the next steps following graduation. Students who follow the course of study
provided by New Visions are prepared to fit comfortably into the courses offered by Yavapai
College and this is the path that the staff usually urges students to follow. The ECAP plan and
documents submitted to ADE this past year were approved.

Academic Persistence

Electives

The electives that we offer provide students with an incentive to continue in school. They
appeal to their interests and encourage them endure the academics to get to the “fun stuff” at
the end of the day. At present, the Cottonwood site offers drawing and painting, guitar,
creative writing, computer applications, and criminology.

Character/Life Skills

All ninth grade students at the Cottonwood site are required to participate in the Character/Life
Skills class which is geared toward helping them understand many issues that face them, the
primary one being the need to graduate from high school.

Advisory
All students at the Cottonwood site are assigned an academic advisory from the teaching staff
with whom they meet every third week to plan in the following areas:

e Academic Planning- Transcripts are reviewed and analyzed in order to help
students gain a clear picture of what they need to do to complete the
requirements for graduation.

e Career Planning- Students are asked to identify career goals based on their
interests and record pertinent information about the careers they investigate.

e Personal Concerns- Students are encouraged to discuss with their advisors how
they feel they are progressing and identify any obstacles to achieving their
academic goals.

e Portfolio- Seniors are required to complete a more extensive career exploration
as part of their final portfolio in order to be prepared to transition to post-
secondary life.

e Community Service- As part of the portfolio, students are required to complete a
20-hour community service project as a means of increasing awareness of the
needs of the community, developing a work ethic, and making beneficial
community connections.

The purpose is to give students clear direction, personal attention, and academic
encouragement.

The Peace Project

In addition the standard curriculum, this year the school is initiating a new website called “The
Peace Project”. Students will be asked to explore various topics and themes relating to peace in
an effort to disseminate well-developed quarterly research projects promoting peace in the
world. These projects will encompass all of the core subject areas and will incorporate the





common core and technology literacy standards as students investigate issues, evaluate
sources, analyze data, write about their findings, and create complete presentations. The
underlying idea is to transform the culture on a microscale, the school, and make a positive
impact on the macroscale, the world. The hope is that, by investigating the imperative for
peace, students discover the integrity to be the ambassadors for peace in their own right.

SUMMARY
Obstacles to AYP

Graduation Rate

The schools of New Visions Academy exist to serve the students in our communities who have
struggled with academic success in other schools but continue to strive toward the goal of
graduation. At the high school level, it is unrealistic to expect that our schools can overcome
multiple years of deficits in knowledge and skills in a single school year. It takes time and
dedication to bring students up to the level of their peers when they have suffered personal
reverses that have prevented them from earning the grades and credits required to graduate.
Nonetheless, it is an issue of integrity that our schools provide those students the opportunity
to attain academic goals while holding them to an unwavering standard of achievement.

Only those students who stay with us long enough to complete the 22 credits now required for
graduation and pass all of the AIMS tests are awarded a diploma. This seriously impacts our
graduation rate which is the single consistent factor preventing us from meeting the criteria for
Adequate Yearly Progress. Yet we do not believe that we can, in good conscience, turn away
students who are too credit deficient to graduate with their cohorts but still need the chance to
finish high school. To illustrate the point, the Class of 2013 at the Cottonwood site consisted of
four students; three of these were 5™ and 6" year seniors who are intelligent and talented
individuals with inspiring stories of overcoming adversity to accomplish their goals. These
entirely worthy young people needed our help and we take pride in having been here to give it
to them. If graduation rates in the near future are calculated to include students like these, our
schools will have a much better chance of making AYP.

Mathematics

The majority of students who enroll with credit deficiencies have been struggling with math for
years. They often lack the basic skills that beginning middle schoolers are expected to be
proficient in, but have continued through the grades to reach high school without the requisite
skills to approach algebra, let alone master it. It is quite common for students to not yet know
multiplication facts making algebra problems incomprehensible and altogether unsolvable. Our
schools begin working with these students at their individual skill levels building on what they
know and helping them to attain proficiency. It tends to be a long, slow process, but we don’t
give up as long as they don’t. In the long run, we do a very good job of making math accessible
to students who have lost confidence that they could ever understand it as evidenced by the
number of students who do eventually pass the math AIMS.





Small Schools

The two remaining New Visions schools have a combined enrollment of less than 100 students.
This fact renders statistical analysis of our data only marginally meaningful. We are small
enough that it is more relevant and informative to consider data on a student-by-student basis.
We also have a relatively high turn-over rate among our students making it more difficult to
find that small group of students who have had the chance to benefit from continuous
instruction for the majority of the school year. We do not actively recruit students for the gt
grade; they gradually filter in as the year progresses. We often have 11" and 12 graders who
begin the year but do not complete it due to life choices that we have no control over. For
instance, of the 15 Cottonwood seniors currently enrolled, only two students have been with us
since 9™ grade when they transferred from other high schools and only one has been
continuously enrolled. On the other hand, only two seniors are completely new to us this year
indicating that we have a large proportion of returning students who have been with us for
more than a year which encourages us to believe that we are doing something right, but that is
a statistical consideration for a later date. It is our smallness that creates the greatest
resistance to valid statistical analysis coupled with the population of students we serve.

This fact is evident each time the staff sits to review the AYP data and they have now seen the
Academic Performance Ratings for FY12 so that they can be shown by yet another standard
that they appear to not be doing their jobs. Our schools are being held accountable for the
failures of the previous schools our students have attended and the idea that we are not able to
reverse those failures in a matter of months should not come as a surprise to anyone. The
point is that we try. We are strongly committed to improving on every level for the sake of our
students, but the numerical point ratings of “59.375” and “50” do not mean much to us when

we know that they are based on sparse evidence that is not an accurate reflection of what we
do.

The positive qualities of our schools cannot be measured and understood statistically. Our
importance to our communities is that we are often the last and best chance that students have
to graduate. The term “at-risk” takes on a whole new level of urgency at the high school level
when students live in a state where they are free to drop out at the age of 16. Many students
who enroll at the 11" and 12" grade levels are looking for a short-term solution to a long-term
problem. But there is no “drive-through” education; it is a process and only those students who
are willing participants can succeed. We do our best to help them all, but we are struggling
against some powerful negative forces.

It is because we care for our students and the quality of their lives now and in the future that
we succeed to the degree that we do. We are continuing to work to improve our schools in
spite of economic reverses that have caused families to leave our areas which in turn has put a
strain on our enrollments and our budgets. We continue because we know that what we do
matters. We know that it is on a small scale, but our students deserve an education and are
worth whatever effort it takes to help them attain it. All students who attend our schools
receive some benefit, but, for those who stay with us to the end, we work wonders.






Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: New Visions Academy, Inc. Required for: Review - Annual Report
School Name: New Visions Academy
Date Submitted: 8/30/2013 Evaluation Completed: 9/20/13; 1/6/14

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable

1a. Student Median Growth Percentile Curriculum: The narrative describes a fragmented approach to create and implement
(SGP) school curriculum aligned with Arizona Academic Standards. The narrative and data
Math provided did not demonstrate that the school implemented a curriculum that

contributes to increased student growth in Math. At the site visit, the school
provided curriculum maps, which included pacing guides, for math. The maps were
created prior to adoption of Arizona’s College and Career Ready Standards and do
not include the new standards. No evidence of data review teams meeting to
analyze achievement results was provided.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the

I/s summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student growth in Math. At the site visit, the school
provided reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative
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assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Math. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

1a. Student Median Growth Percentile
(SGP)
Reading

/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading. At the site visit, the school
provided curriculum maps, which included pacing guides, for reading. The maps
were created prior to adoption of Arizona’s College and Career Ready Standards and
do not include the new standards.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student growth in Reading. At the site visit, the school
provided reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative

Page 2 of 7






assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Reading. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

1b. Improvement (Alternative High Schools
only)
Math

1/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student performance of non-proficient students in Math. At
the site visit, the school provided curriculum maps, which included pacing guides,
for math. The maps were created prior to adoption of Arizona’s College and Career
Ready Standards and do not include the new standards. The school uses the
computer-based A+ curriculum to provide intervention to students not meeting
performance expectations.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student performance of non-proficient students in Math. At
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the site visit, the school provided reports of AIMS results comparing New Visions
Academy and New Visions Academy-St. John’s Campus but no other data of
formative or summative assessments, benchmark assessments, or evidence of
instructional decisions based upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student performance of non-proficient students in Math. At
the site visit, the school provided a professional development calendar for 2013-
2014 with a focus on lesson planning and curriculum development to incorporate
Arizona’s College and Career Ready Standards as well as documentation of a two-
day pre-school workshop focusing on lesson planning with the new standards.

Limited data was provided.

1b. Improvement (Alternative High Schools
only)
Reading

1/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student performance of non-proficient student in Reading.
At the site visit, the school provided curriculum maps, which included pacing guides,
for reading. The maps were created prior to adoption of Arizona’s College and
Career Ready Standards and do not include the new standards. The school uses the
computer-based A+ curriculum to provide intervention to students not meeting
performance expectations.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
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did not demonstrate that the school implemented a system for monitoring and
documenting increases in student performance of non-proficient students in Reading.
At the site visit, the school provided reports of AIMS results comparing New Visions
Academy and New Visions Academy-St. John’s Campus but no other data of
formative or summative assessments, benchmark assessments, or evidence of
instructional decisions based upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student performance of non-proficient students in Reading.
At the site visit, the school provided a professional development calendar for 2013-
2014 with a focus on lesson planning and curriculum development to incorporate
Arizona’s College and Career Ready Standards as well as documentation of a two-
day pre-school workshop focusing on lesson planning with the new standards.

Limited data was provided.

2a. Percent Passing
Reading

/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading. At the site visit, the school
provided curriculum maps, which included pacing guides, for reading. The maps
were created prior to adoption of Arizona’s College and Career Ready Standards and
do not include the new standards.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
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did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading. At the site visit, the school provided
reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative
assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

2c. Subgroup Comparison
(2b. for Alternative)

The narrative provided did not address this measure. At the site visit, the school
stated that it rarely has ELLS and did not identify any specific efforts in place to

ELL I/s address ELL students.
Math
No data was provided specific to this measure.
2c. Subgroup Comparison The narrative provided did not address this measure. At the site visit, the school
(2b. for Alternative) stated that it rarely has ELLS and did not identify any specific efforts in place to
ELL /S address ELL students.
Reading

No data was provided specific to this measure.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

The narrative provided did not address this measure. At the site visit, the school
stated that it has a special education consultant that works with a school
coordinator to ensure each student’s IEP is being met.

No data was provided specific to this measure.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

The narrative provided did not address this measure. At the site visit, the school
stated that it has a special education consultant that works with a school
coordinator to ensure each student’s IEP is being met.

No data was provided specific to this measure.
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3a. A-F Letter Grade State Accountability
System

1/S

The narrative and data provided did not demonstrate that the school is increasing
student growth and proficiency or meeting targets as described in the A-F Letter
Grade Model. At the site visit, no additional information was provided.

4a. High School Graduation Rate
(Alternative Schools)

1/S

The narrative describes limited efforts on the part of the school to implement
strategies to ensure students in grades 9-12 graduate on time. At the site visit, the
school provided evidence of Education and Career Action Plans (ECAPs) for
students as well as a schedule for advisory activities to monitor and support the
plans. No data or evidence was provided to link implementation of the plans to
improved graduation rate.

No data was provided for this measure.
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: New Visions Academy, Inc.
School Name: New Visions Academy_St. John's Campus

Date Submitted: 8/30/2013

| = Result after initial evaluation

Required for: Review - Annual Report

Evaluation Completed: 9/20/13; 1/6/14

S = Result after evaluation of information collected from the site visit

Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Math

1/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth in Math. At the site visit, the school
provided curriculum maps, which included pacing guides, for math. The maps were
created prior to adoption of Arizona’s College and Career Ready Standards and do
not include the new standards. No evidence of data review teams meeting to
analyze achievement results was provided.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student growth in Math. At the site visit, the school
provided reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative
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assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Math. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

1a. Student Median Growth Percentile
(SGP)
Reading

/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading. At the site visit, the school
provided curriculum maps, which included pacing guides, for reading. The maps
were created prior to adoption of Arizona’s College and Career Ready Standards and
do not include the new standards.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student growth in Reading. At the site visit, the school
provided reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative
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assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Reading. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

1b. Improvement (Alternative High Schools
only)
Math

1/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student performance of non-proficient students in Math. At
the site visit, the school provided curriculum maps, which included pacing guides,
for math. The maps were created prior to adoption of Arizona’s College and Career
Ready Standards and do not include the new standards. The school uses the
computer-based A+ curriculum to provide intervention to students not meeting
performance expectations.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
did not demonstrate that the school implemented a system for monitoring and
documenting increases in student performance of non-proficient students in Math. At
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the site visit, the school provided reports of AIMS results comparing New Visions
Academy and New Visions Academy-St. John’s Campus but no other data of
formative or summative assessments, benchmark assessments, or evidence of
instructional decisions based upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student performance of non-proficient students in Math. At
the site visit, the school provided a professional development calendar for 2013-
2014 with a focus on lesson planning and curriculum development to incorporate
Arizona’s College and Career Ready Standards as well as documentation of a two-
day pre-school workshop focusing on lesson planning with the new standards.

Limited data was provided.

1b. Improvement (Alternative High Schools
only)
Reading

1/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student performance of non-proficient student in Reading.
At the site visit, the school provided curriculum maps, which included pacing guides,
for reading. The maps were created prior to adoption of Arizona’s College and
Career Ready Standards and do not include the new standards. The school uses the
computer-based A+ curriculum to provide intervention to students not meeting
performance expectations.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
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did not demonstrate that the school implemented a system for monitoring and
documenting increases in student performance of non-proficient students in Reading.
At the site visit, the school provided reports of AIMS results comparing New Visions
Academy and New Visions Academy-St. John’s Campus but no other data of
formative or summative assessments, benchmark assessments, or evidence of
instructional decisions based upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student performance of non-proficient students in Reading.
At the site visit, the school provided a professional development calendar for 2013-
2014 with a focus on lesson planning and curriculum development to incorporate
Arizona’s College and Career Ready Standards as well as documentation of a two-
day pre-school workshop focusing on lesson planning with the new standards.

Limited data was provided.

2a. Percent Passing
Reading

/s

Curriculum: The narrative describes a fragmented approach to create and implement
school curriculum aligned with Arizona Academic Standards. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading. At the site visit, the school
provided curriculum maps, which included pacing guides, for reading. The maps
were created prior to adoption of Arizona’s College and Career Ready Standards and
do not include the new standards.

Instruction: The narrative describes the beginning stages of monitoring and
evaluating standards and instructional practices. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. The school was trained during the
summer for integrating Arizona’s College and Career Ready Standards into lesson
plans but no documentation was provided to demonstrate this was occurring. The
school provided forms used by administration to evaluating the lesson plans as well
as the implementation of lesson plans in the classroom but no completed forms
were provided. At the time of the site visit, the school had not conducted formal
teacher evaluations.

Assessment: The narrative describes a school that has not developed a
comprehensive assessment system based on clearly defined performance measures
and is not collecting data to monitor student growth. The narrative and data provided
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did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading. At the site visit, the school provided
reports of AIMS results comparing New Visions Academy and New Visions
Academy-St. John’s Campus but no other data of formative or summative
assessments, benchmark assessments, or evidence of instructional decisions based
upon assessment results was provided.

Professional Development: The narrative describes an approach to professional
development that is not comprehensive and lacks a process for implementing new
procedures and processes at the school. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading. At the site visit, the school
provided a professional development calendar for 2013-2014 with a focus on lesson
planning and curriculum development to incorporate Arizona’s College and Career
Ready Standards as well as documentation of a two-day pre-school workshop
focusing on lesson planning with the new standards.

Limited data was provided.

2c. Subgroup Comparison
(2b. for Alternative)

The narrative provided did not address this measure. At the site visit, the school
stated that it rarely has ELLS and did not identify any specific efforts in place to

ELL I/s address ELL students.
Math
No data was provided specific to this measure.
2c. Subgroup Comparison The narrative provided did not address this measure. At the site visit, the school
(2b. for Alternative) stated that it rarely has ELLS and did not identify any specific efforts in place to
ELL /S address ELL students.
Reading

No data was provided specific to this measure.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

The narrative provided did not address this measure. At the site visit, the school
stated that it has a special education consultant that works with a school
coordinator to ensure each student’s IEP is being met.

No data was provided specific to this measure.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

The narrative provided did not address this measure. At the site visit, the school
stated that it has a special education consultant that works with a school
coordinator to ensure each student’s IEP is being met.

No data was provided specific to this measure.
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3a. A-F Letter Grade State Accountability
System

1/S

The narrative and data provided did not demonstrate that the school is increasing
student growth and proficiency or meeting targets as described in the A-F Letter
Grade Model. At the site visit, no additional information was provided.

4a. High School Graduation Rate
(Alternative Schools)

1/S

The narrative describes limited efforts on the part of the school to implement
strategies to ensure students in grades 9-12 graduate on time. At the site visit, the
school provided evidence of Education and Career Action Plans (ECAPs) for
students as well as a schedule for advisory activities to monitor and support the
plans. No data or evidence was provided to link implementation of the plans to
improved graduation rate.

No data was provided for this measure.
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PERFORMANCE MANAGEMENT PLAN TEMPLATE

New Visions Academy

INDICATOR:* __ Math ~ __ Reading DURATION OF THE PLAN? Begins ,20_ _to ,
2011
MEASURE* METRIC* CURRENT End Target For This Plan*’
STATUS*

State standardized
assessment
assessment

and
Student growth percentile (SGP)

Percent (%) of students who score
proficient on the State standardized

(Board staff
will enter info
here)

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and

modified periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Complete the compilation of resources | Nov. 2011 Ann Shaw The resources sections of the math $1000
for the math curriculum maps to include curriculum maps will be complete
new resources piloted in 2010 and 2011. containing the resources of all three
sites and include new texts.
2. Research, develop, and prepare to Oct. 2011- | Ann Shaw Based on prior and new 1 year-$0
implement for 2012-13 benchmark May 2014 investigations, the staff will decide on | 2" and 3™
assessments based on the standards for a method for administering years-
math and language arts. benchmark tests and create a testing | $3000/yr.
schedule for 2012-13.
3. Develop lists of academic vocabulary | Oct. 2011- Ann Shaw Key vocabulary will be included in $0
for each subject area as a means of May 2012 lesson plans developed by teachers
emphasizing and clarifying key concepts. | Implement which will be kept on file for review.
Aug. 2012
4. Establish greater levels of Oct. 2011- Ann Shaw Ideas and strategies that emerge will | $0
communication and collaboration among | Oct. 2013 be recorded and distributed to the
teachers of all sites in order to share staff as they begin the process of
ideas for integrating subject matter merging the Common Core Standard
across the curriculum as part of with the Arizona State Standards
addressing the Common Core using the “crosswalks” provided by
Standards. ADE.
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STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Employ a revised and extended Sept. 2011- | Ann Shaw Documentation of semi-annual $500
teacher evaluation system emphasizing June 2012 observations and reviews with year-
standards-based instruction. end evaluations for each teacher.
2. Develop a format for weekly lesson Oct. 2011 to | Ann Shaw Lesson plans will be bound and $0
plans that cite the standards being implement available for review.
taught. Aug. 2012
3. Collaborate to create checklists of Oct. 2011 to | Ann Shaw Completed checklists will be made $0
standards for language arts and math to | implement part of permanently retained records.
be checked off as they are taught Aug. 2012
throughout the school year.
4,
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Create a schedule based on Oct. 2011- Ann Shaw Schedule will be recorded in Oct. 1% year -$0
curriculum maps for administering May 2012 2011. 2" and 3"
benchmark assessments in math and years will
language arts at regular intervals in Implement Records of student assessment encompass
order to review student data and correct | Aug. 2012 results will be retained following costs of test
skill deficiencies prior to AIMS testing. implementation. administration.
The source of assessments will be
researched and decided by staff.
2. Upgrade diagnostic tests Oct. 2011- | Ann Shaw Test results will be retained by 1% year- $0
administered to students upon entrance | May 2012 teachers and as part of student 2" year- $200
in order to more clearly identify their records. for pilot test
skill levels in math and language. Staff | Pilot tests purchase.
research and consensus will guide the | Aug. 2012 3" year- $500
purchase of test materials.
3. Create pre-tests and post-tests for Jan. 2012- | Ann Shaw Tests and the results of tests will be | $0
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each course within the core subject
areas of math, science, and social
studies.

May 2013

part of teacher materials and
records.

4.
STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the
curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. The process of mapping the Present- Ann Shaw Completed curriculum maps. $1500
curriculum and beginning to merge May 2013 per year
existing maps with the Common Core
Standards will continue to be a large part
of professional development.
2. Decisions and development Oct. 2011- | Ann Shaw Assessments and student results. $0
surrounding all types of assessment will | May 2014
constitute a highly involved level of
professional development for all
teachers.
3. Participation in collaborative Oct. 2011- Ann Shaw Records of resulting ideas generated. | $0
conferences between sites. May 2012
4. Four teachers have enrolled in the AZ | Sept. 2011- | Ann Shaw Implementation of strategies in the $0
Teach 21 course offered by IDEAL asa | Oct. 2011 classroom.
means of utilizing technology more
effectively in the classroom in order to
enhance and enrich our students’
understanding of the concepts being
taught.
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Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total - $3000 Fiscal Year: 2012
Year 2: Budget Total - $4700
Year 3: Budget Total - $5000

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to the Board’s level of adequate academic performance

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010





