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Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 11 Content Area Science 


Course Title (grades 9-12 Only) Chemistry 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


Students will already know:  


The names and symbols of the elements, chemical nomenclature including the state symbols (g), (l), (s), 
and (aq), how to balance chemical equations, safe laboratory practices, and dimensional analysis 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


This science lesson involves active learning techniques in the form of classroom discussions and 
laboratory experiments. During classroom discussion, students actively engage in the vocabulary and 
content of the lessons. This gives them the opportunity to practice their new learning in a safe 
environment. Laboratory experiments help students make abstract concepts like energy transfer in 
chemical reactions more concrete.  Content academic vocabulary is explicitly taught using Sheltered 
Instruction practices.  Students are given multiple opportunities to practice English literacy in this lesson 
in order to support English Language Acquisition.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


5 Concept 4 PO# 9&10 


4 - Chemical Reactions (Investigate relationships between reactants and products in chemical reactions.)  
#9 - Predict the products of a chemical reaction using types of reactions (e.g., synthesis, decomposition, 
replacement, combustion). AND  
#10 - Explain the energy transfers within chemical reactions using the law of conservation of energy.  


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


Chemistry Glossary, Chemistry Textbook, Magnesium Ribbon, Butane candle lighter, thermometers, 
Baking Soda, vinegar, 50 mL Beakers, Calcium Chloride, Deionized Water, goggles, ½ teaspoons 


 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 
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Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


1. Anticipatory Set – The teacher will demonstrate to the students the 
oxidation of magnesium in oxygen and write the equation on the board: 
“2Mg + O2  2MgO.” 
2. Content Objective – SWBAT identify the type of reaction, given a 
chemical equation. 
3. Instructional Input – The teacher will explain to the students that 
most chemical reaction fall into one of five types: Synthesis, 
Decomposition, Single Displacement, Double Displacement, and 
Combustion. The teacher will instruct students to include those reaction 
types in their Chemistry Glossary. The teacher will then give the students 
the definition and an example of the reaction type for the students to put 
in their glossary.  
a) Synthesis: Two or more smaller molecules combine to make a larger 
one. A + B  AB  Example: 2Mg(s) + O2(g)  2MgO(s) 


b) Decomposition: One larger molecule breaks down to make several 
smaller ones.  AB  A + B  Example: 2H2O2(l)  2H2O(l) + O2(g) 


c) Single Displacement: One element trades places with another element 
in a compound.  A + BC  AC + B   
Example: Cu(s) + 2AgNO3(aq)  2Ag(s) + Cu(NO3)2(aq) 
d) Double Displacement: When the anions and cations of two ionic 
compounds switch places.  AB + CD  AD + CB   
Example: Pb(NO3)2(aq) + 2KI(aq)  PbI2(s) + 2KNO3(aq) 


e) Combustion: A fuel (usually a carbon compound) reacts with oxygen 
to make an oxide and water and heat. F + O2  FO + H2O  
 Example: C3H8(g) + 5O2(g)  3CO2(g) +4H2O(g) + heat 
4. Check for Understanding – The teacher will put several reactions on 
the board and ask students to identify which type they are. (This would 
be an excellent opportunity to use classroom clickers, if available, or Poll 
Everywhere. Otherwise the teacher could devise a game or have the 
students create cards to show.)  
5. Independent Practice – The teacher will give the students a 
worksheet to complete on their own and turn in as a formative 
assessment.  


1. Students will observe the reaction and ask questions they may have 
about it.  
 
2. Students will write the date and the learning objective in their 
chemistry notebook.  
 
3. Students will take notes, enter the vocabulary words into their 
glossary, and ask questions as necessary to clarify their understanding.  
 
4. The students will try to determine the type of reaction and answer 
when called upon. The students will ask questions to clarify their 
understanding.  
 
5. Students will complete the worksheet and turn it in as a formative 
assessment.  
 
 
 
Alignment to content/skills of Required Standard: 
This lesson teaches students the different types of reactions in 
preparation for them to predict the products.  


2 
1. Anticipatory Set – On the board: “Why do you think it might be a 
good idea for a chemist to be able to predict the product of a reaction?” 


1. Students will record their answer to the question in their notebook and 
participate in the classroom discussion. 
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After a few minutes the teacher will ask students for their responses and 
add her own to round out the picture. (Answers: For safety, to be able to 
store chemicals together [the teacher could point out how there are 
special cabinets for different types of chemicals because we can predict 
what kinds of compounds react together, and therefore which should be 
stored separately from each other], to form a hypothesis about a new 
compound she may be developing, etc.)  
2. Content Objective – SWBAT predict the products of a reaction given 
the reactants.  
3. Instructional Input – The teacher will explain that being able to 
predict the products of a reaction they can save time and resources in 
their own chemical endeavors. The teacher will give students a system of 
ruling out reactions starting with double displacement reactions. The 
teacher will explain that a telltale sign of a double displacement reaction 
is two aqueous ionic compounds as reactants. Nearly always one of the 
products will be a precipitate (otherwise it’s just a mix of ions floating in 
water and there really isn’t a reaction going on.) So, in order to predict 
what the precipitate will be, we use a solubility chart. The teacher will 
show the students where the solubility chart is in their textbook (usually 
in the back as an appendix.) The teacher will show the students how to 
use the chart by looking for the ions present in the products and looking 
to see if the new combination forms an insoluble product. Then the 
teacher will move on to single displacement reactions. The teacher will 
explain that single displacement reactions can be easily identified by 
their products because one of the products is always an element (either a 
metal, hydrogen, oxygen, or a halogen) and an ionic compound and just 
because you put an element in an ionic compound, it does not guarantee a 
reaction. A reaction will only happen if the lone element is more reactive 
than the one that’s in the ionic compound. So to predict the product of a 
single replacement reaction they just need to look at the activity series 
chart and see if the lone element is more reactive than the ion (either 
anion or cation) it’s potentially replacing. Next are combustion reactions 
which are easy to spot because they always have oxygen as a reactant, 
and nearly always involve a carbon-hydrogen based fuel. The products of 
combustion reactions are nearly always carbon dioxide and water. The 
teacher will explain that otherwise the reaction is either synthesis or 
decomposition depending on whether there is one reactant or several 
reactants. For synthesis they can predict the product by combining the 
reactants to make sure the equation is balanced. For a decomposition 
reaction, they can predict the products by making simpler compounds 
they know of out of the decomposing compound.  


2. Students will write the date and the learning objective in their 
chemistry notebook.  
 
3. Students will take notes, create an algorithm in their notes for 
determining reaction type, and ask questions as necessary to clarify their 
understanding.  
 
4. The students will try to determine the type of reaction and predict the 
products. The students will ask questions to clarify their understanding.  
 
5. Students will complete the worksheet and turn it in as a formative 
assessment.  
 
 
 
Alignment to content/skills of Required Standard: 
This lesson teaches students how to predict the products of a reaction 
using reaction type.  
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4. Check for Understanding – The teacher will put several equations on 
the board and ask students at random to identify the type and predict the 
products.  
5. Independent Practice – The teacher will give the students a 
worksheet with different sets of reactants which asks them to predict the 
products and name the type of reaction.  


3 


1. Anticipatory Set – On the board: “What are some examples of 
chemical reactions that release heat?” The teacher will discuss the 
students’ responses as a lead into the lessons objective.  
2. Content Objective – SWBAT explain energy transfers within 
chemical reactions using the 1st law of thermodynamics.  
3. Instructional Input – The teacher will explain to students that all 
chemical bonds contain energy called chemical potential energy. 
Chemical because it’s in chemicals, and potential because it’s pent up 
until used. The teacher will explain that stable compounds are stable 
because they are in a lower energy state than the individual elements that 
make them up. When a chemical reaction occurs, the bonds of the 
reacting compounds are broken, which takes energy, and are then 
reformed into the product compounds. If the product compounds’ bonds 
result in a lower total bond energy, then because of the first law of 
thermodynamics (aka the law of conservation of energy) the energy must 
go somewhere, and that somewhere is usually released into the 
surroundings as heat. Similarly, if a reaction occurs that forms products 
that have higher energy bonds, then heat energy must be added (resulting 
in a cooling of the surroundings.) The teacher will ask students to take 
out their glossary and add exothermic and endothermic to their glossary 
and give them the definition of exothermic as a chemical reaction that 
gives off heat energy, and endothermic as a chemical reaction that 
absorbs heat energy. The teacher will show students how heat can be 
added to the reactant or product side of a chemical equation just like any 
other reactant to show whether a reaction is endothermic or exothermic.  
4. Check for Understanding – The teacher will put some reactions up 
on the board and ask students to identify them as exothermic or 
endothermic.  
5. Independent Practice – The teacher will give the students a 
worksheet with practice problems and have them turn it in as a formative 
assessment.  


1. Students will record their responses to the question in their chemistry 
notebook and participate in the class discussion. 
 
2. Students will write the date and the learning objective in their 
chemistry notebook.  
 
3. Students will take notes, enter the vocabulary words into their 
glossary, and ask questions as necessary to clarify their understanding.  
 
4. The students will try to determine whether the reaction is endothermic 
or exothermic and answer when called upon. The students will ask 
questions to clarify their understanding.  
 
5. Students will complete the worksheet and turn it in as a formative 
assessment.  
 
 
 
Alignment to content/skills of Required Standard: 
This lesson teaches students that energy is transferred into or out of the 
system as heat depending on the difference in bond energy of the 
reactants and products as a result of the first law of thermodynamics.  


4 


Modeling (Lab) – Set Up: Each group will need one thermometer, a 250 
mL beaker, a 10 mL graduated cylinder, a teaspoon, and enough googles 
for each student. Students will use the Student Lab Write Up (see 
appendix for Student Lab Write Up) to record their observations. 


Student will participate in the lab following safe lab practices, recording 
their results on the Student Lab Write Up, and using safe laboratory 
practices.   
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Clean Up: All chemicals used in this lab are food ingredients and can be 
poured down the drain.  


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


An optional review period may be conducted before the end of the unit 
test. Students will take an end of unit test immediately following the unit. 
The test will be free response and taken individually and take about 1 
class period. Students will have the use of a scientific calculator: either 
their own, or one provided to them. Smart phones will not be allowed to 
be used as a calculator. It will a closed note test. The skills addressed in 
the standard will be assessed a second time (at least) in a Quarterly 
Common Assessment at the end of the quarter. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Identify the type of each reaction below.  


 Reaction      Type 


 


1) 2Fe(s) + 6HCl(aq)  2FeCl3(aq) + 3H2(g)       _____________________________________________ 


2) C5H12(g) + 8O2(g)  5CO2(g) + 6H2O(g) + heat  _____________________________________________ 


3) CaCO3(s)  CaO(s) + CO2(g)    _____________________________________________ 


4) AgNO3(aq) + NaCl(aq)  AgCl(s) + NaNO3(aq)  _____________________________________________ 


5) 2H2(g) + O2(g)  2H2O(g)    _____________________________________________ 


KEY 


1) Single Displacement; 2) Combustion; 3) Decomposition; 4) Double Displacement; 5) Synthesis 


Scoring Guide 


The question is worth 5 points. Partial credit may be given ( -1 point for each incorrect answer.) 4/5 correct demonstrates mastery. 


 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Identify the type of each reaction and predict the products.  
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 Reactants    Products    Type 


1) C4H9OH(g) + 6O2(g)    ______________________________  ________________________________________ 


2) Pb(NO3)2(aq) + 2KI(aq)  ______________________________  ________________________________________ 


3) Ni(s) + ZnCl2(aq)    ______________________________  ________________________________________ 


 


KEY 


  Products   Type 


1)  4CO2(g) + 5H2O(g)  Combustion   (+1 point for each correct part) 


2)  PbI2(s) + 2KNO3(aq)  Double Displacement  (+1 point for each correct part) 


3)  No Reaction   None OR Single Displacement  (+1 point for each correct part) 


 


Scoring Guide 


This question is worth 6 points. Partial credit may be given. (-1 point per mistake) 5/6 points indicates mastery. 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


Indicate whether each reaction is endothermic or exothermic.   


 


1) The combustion of gasoline             _________________________ 


2) Melting of ice            _________________________ 


3) Cold sulfuric acid when added to room temperature water becomes very hot.     _______________________  


4) Solid room temperature ammonium nitrate when added to room temperature water becomes cold.  _______________________ 


KEY 
1) Exothermic; 2) Endothermic; 3) Exothermic; 4) Endothermic 


Scoring Guide 


This question is worth 4 points. Partial credit may be given. (-1 point for each incorrect answer.) ¾ points indicates mastery.  


Total Points: 15  Mastery: 11/15 
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Appendix        Energy Transfer in Chemical Reactions – Student Lab Write Up 
 
Purpose: To investigate energy transfers in chemical reactions.  
 
Materials: 
50 mL beaker 
Thermometer 
Baking Soda 
Vinegar 
Calcium Chloride 
D.I. water 
 
Procedure:  
 
Baking Soda and Vinegar  
1. Pour about 10 mL of vinegar into the beaker. Then, place a thermometer into the vinegar. Record the initial 
temperature (Ti ) in the table below.  
2. While the thermometer is in the cup, add about ½ teaspoon of baking soda to the cup.  
3. Watch the thermometer for any change in temperature. After it has stopped changing, record the final 
temperature (Tf ) and any other observations you made in the table below.  
 
Calcium Chloride dissolved in water  
1. Make a baking soda solution by dissolving about ¼ teaspoon of baking soda in 10 mL of water. Stir until no 
more baking soda will dissolve. Then, place a thermometer into the water. Record the initial temperature (Ti ) in 
the table below.  
2. While the thermometer is in the cup, add ½ teaspoon of calcium chloride to the cup and use the thermometer 
to stir it until the calcium chloride is dissolved.  
3. Watch the thermometer for any change in temperature. After it has stopped changing, record the final 
temperature (Tf ) and any other observations you made in the table below. 
Data Table for Observations: 
 


Process 
 Ti Tf ΔT Endothermic or 


Exothermic? Other Observations Did this reaction 
absorb or release heat? 


 
Baking Soda + Vinegar 


      


 
Calcium Chloride + 


Baking Soda 


      


 
Analyzing Evidence  
1. Calculate the temperature change for both chemical reactions. To do this, subtract the initial temperature (Ti ) 
from the final temperature (Tf ), and record the difference in the column labeled ∆T. You may see this 
calculation expressed elsewhere as ∆T = Tf − Ti .  
2. Based on your observations of the baking soda and vinegar reaction, is the reaction exothermic or 
endothermic? Apply your knowledge of energy changes in chemical reactions to complete the table above.  
3. Based on your observations of the baking soda and calcium chloride reaction, is this chemical reaction 
exothermic or endothermic? Apply your knowledge of energy changes in chemical reactions to complete the 
table above. 
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Interpreting Evidence  
1. In the chemical reaction between baking soda and vinegar, what did you observe other than a temperature 
change? What might this tell you about one of the products of this chemical change?  
 
 
2. In the chemical reaction between water and calcium chloride, what did you observe other than a temperature 
change? What might this tell you about one of the products of this chemical change?  
 
 
3. Use your answers from questions 1 and 2 to help you write the chemical equation for:  


• The chemical reaction between baking soda and vinegar  
 
• The chemical reaction between baking soda and calcium chloride  
 


4. Using the language of breaking and making bonds, explain the net energy change for the chemical reaction 
between baking soda and calcium chloride.  
 
 
 
 
Reflecting on the Investigation  
1. Based on your investigation so far, do you think that energy changes only accompany chemical reactions? 
Using only the materials from the first two reactions, design an experiment that would test this idea. Propose a 
procedure and have it approved by your teacher before you continue experimenting.  
 
 
 
2. Is dissolving calcium chloride in water a chemical change? Explain your reasoning.  
 
 
 
 
 
 
  
3. How might you use exothermic or endothermic processes to solve a real-world problem? Are there any 
instances when it would be useful to quickly make something hot or cold? Explain how it is useful to know 
which processes absorb or release energy. 
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Alberto Flores Siqueiros, Ed.D. 
 


 
                


                           
  
 
Highly motivated and experienced educational leader focused on student success with proven results 
in leading and managing public schools & districts with a desire to achieve the organization’s vision, 
mission, and goals through a clear purpose, an unwavering passion, and a powerful persistence.  All 
supported through knowledge and expertise in: 
 


Leadership & Management ▪ Government Relations ▪ Institutional Governance 
 


Employee Relations ▪ Community Outreach & Development ▪ Executive Coaching  
 


21st Century Teaching & Learning ▪ Student Services ▪ College Readiness Development 
 


 
 


EDUCATION  
 
Ed.D.  Educational Leadership, University of Arizona 
Concentration: Educational leadership theory and practice. 
Dissertation: The Influence of a Beginning Teacher Induction Program on the Attainment of 
the Arizona Teaching Standards as Perceived by Beginning Teachers and School-level 
Administrators.  


 
Ed.S.  Educational Administration, University of Arizona 
Concentration: Educational management theory and practice. 
 
M.Ed.  Secondary Education, University of Arizona 
Concentration: Secondary education program development. 


 
B.S.  Education, University of Arizona 
Concentration: Teacher preparation program. 
 
A.S.  Pre-education, Arizona Western College 
Concentration: Pre-education preparation. 
 


 
CERTIFICATION 
 


Arizona Department of Education: Superintendent 
Arizona Department of Education: Principal 
Arizona Department of Education: Substitute 
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PROFESSIONAL ASSIGNMENTS 
 
 Superintendent 
 Baboquivari Unified School District - Sells, Arizona   2009 to 2014 
 


As Superintendent of the Baboquivari Unified School District I provided leadership and 
management of the district.  This included oversight of all aspects of teaching and learning, 
budgeting, facilities, transportation, human resources, information technology, public relations, 
and student services.  My priorities were as follows:  Create and implement a highly effective 
instructional program that met the academic needs of all students in preparation for college, 
specialized training programs, and/or the workforce upon graduation; provide the Governing 
Board timely and accurate information in order to facilitate effective decision making in areas that 
support policy development, student achievement and safety, and sound fiscal management; forge 
strong partnerships with the Tohono O’odham Nation, community at-large, and other external 
providers in order to support the district’s vision and mission; support the growth and 
development of all staff while creating a highly effective work environment that lead to 
successful outcomes for the district; and, hold the organization accountable for its mission. 


 
 


 Chief Academic Officer, Leadership Team 3 
 Tucson Unified School District -Tucson, Arizona   2008 to 2009 
 


As the Chief Academic Officer I provided leadership and supervision to 23 elementary  
schools and a K-12 exceptional education school.  The primary function was to provide guidance 
and support to each site as they worked toward the development of a “school  
choice model” that incorporated 21st Century Teaching and Learning.  Additionally, in the 
majority of the schools, there was an emphasis on applying effective Second Language 
Acquisition strategies and adherence to Title I guidelines and best practices.  I also supervised the 
Exceptional Education Department and the Refugee Student & Family Services, and represented 
the superintendent/district in a variety of community boards and activities.  The Chief Academic 
Officer of Leadership Team 3 also served as the superintendent’s designee in the development of 
the Desegregation Post Unitary Plan for the District.   


 
 Assistant Superintendent for Student Services 
 Tucson Unified School District - Tucson, Arizona   2007 to 2008 
 


The primary function of the Assistant Superintendent for Student Services was to direct and 
manage student related services for the district’s 11 high schools, 20 middle schools, 72 
elementary schools, and 20 alternative education programs. This included the supervision of the 
following departments:  Student Equity, Exceptional Education, Transportation, Meaningful 
Access, Refugee Student and Family Center, Alternative to Suspensions, Interscholastics, Health 
Services, Comprehensive Health, Student Records, Community Resolutions, and Community 
Schools.  The scope of the work also included working closely with the Deputy Superintendent 
for Teaching and Learning in making curricular and instructional decisions for all academic 
levels.  Additionally, the assistant superintendent represented the superintendent/district in a 
variety of community activities.   
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Interim Director of Employee Relations 
 Tucson Unified School District - Tucson, Arizona   2006 to 2007 
 


The primary function of the Director of Employee Relations was to ensure compliance with the 
District Employee Relations Policy.  This included: Representing the district in all union matters; 
counseling staff in all employee relations matters; presiding over grievance hearings as the 
Superintendent’s designee followed by deciding appropriate actions and disseminating these 
decisions to the appropriate parties; preparing cases and representing the District at arbitration 
hearings; and representing the Superintendent and the Governing Board in negotiating labor 
contracts with employee groups. 


 
 Principal Coach         
 Wallace Foundation Project/Arizona Department of Education 2005 to 2006 
  


The primary function was to provide coaching to school principals as a means of supporting 
her/his efforts towards the attainment of highly effective leadership attributes that lead to 
improved student achievement.  Meetings with the clients occurred on a regular basis to identify 
goals and objectives aligned to the Interstate State Leaders Licensure Consortium and the Arizona 
Administrator Standards, review professional development plans, and develop action plans for 
attaining goals and objectives. 
 
Adjunct Instructor  


 University of Arizona       2003 to 2006 
 


Responsible for all aspects of teaching an undergraduate college course entitled Interpersonal 
Relationships in a Changing World.  Including lesson preparation, collaborating with  
co-instructors, assessment & grading, advising students of academic progress, and adhering to 
University-wide policies and guidelines related to the instructional program. 


 
 School Principal 


Tucson Unified School District - Tucson, Arizona   2004 to 2006 
 Marana Unified School District - Marana, Arizona   1997 to 2004 


Sunnyside School District, Tucson - Arizona    1995 to 1997 
Yuma School District Number One - Yuma, Arizona   1993 to 1995 


 
In all four school principal assignments, the primary function was to provide administrative 
leadership to the school organization.  These leadership responsibilities included: Monitoring 
student progress and performance; ensuring the implementation of effective Second Language 
Acquisition strategies; overseeing the development of strategic planning; developing highly 
effective Title I programs; developing and overseeing school-wide budgets including expenditure 
approvals and the monitoring/reconciliation of accounts; administering personnel matters 
including hiring staff, supervising 60 to 95 staff, and evaluation of all staff; maintaining 
compliance with local, state, and federal guidelines and laws related to the administration of 
public schools; facilitating the evaluation and modification of school-wide instructional programs 
in alignment with expected outcomes; and communicating goals and policies to student, parents, 
staff, and other constituency.  The range of the student body in these schools was 220 to 750.  
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Middle School Student Advisor 
Sunnyside School District, Tucson, Arizona    1987 to 1993 


 
Responsible for monitoring student academic achievement, attendance, discipline and 
subsequent advising and guidance.  Related responsibilities included: Ongoing collaboration 
with administrators, teachers, and staff in the development of instructional programs and 
activities; participation in school and district-level committees; assisting in the development of 
special education individualized plans; and ongoing communication to parents.  There were 
1,200 students enrolled in this school. 


 
Teacher 
Sunnyside School District, Tucson, Arizona    1985 to 1987 
Tucson Unified School District, Tucson, Arizona   1985 


 
Responsible for all aspects of teaching including lesson preparation, collaborating with grade-
level and content-level teachers, assessment & grading, monitoring student learning, advising 
students of academic progress, reporting to parents, and adhering to school-wide policies and 
guidelines related to the instructional program. 


 
 
 
RECENT PROFESSIONAL TRAINING  
 


Ø Culturally Relevant Teaching: Transforming Educators (Advancement Via Individual 
Determination) 


Ø Opening Doors to Opportunity - K-18 College Readiness Program (Advancement Via 
Individual Determination) 


Ø National Center for Culturally Responsive Educational Systems Training (U.S. Department 
of Education) 


Ø Interest Based Bargaining (Federal Mediation & Conciliation Service) 


Ø Facilitator’s Guide to Collaborative Inquiry (Wellman) 
Ø A Framework for Understanding Poverty (Ruby Payne) 


Ø Strategic/Site Based Planning (Cambridge Group) 
Ø The Change Process (Fullan, Tucson LINKS) 


Ø Control Theory/Reality Therapy (Glasser) 
Ø Resiliency Training (Tucson Resiliency Consortium) 


Ø Domestic Preparedness Briefing and Awareness Training  
  (Arizona Division of Emergency Management) 


Ø Data Analysis and Interpretation (WestEd) 
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RECENT PRESENTATION 


2014  Pascua Yaqui Tribe Education Summit: Keynote: “Educational Transformation…Its All 
About Local Control.” 


2014  Panelist: Arizona School Boards Association Annual Law Conference:  Education Equity 
in Arizona. 


2014  Testimony to the United States Senate Committee on Indian Affairs: Indian Education 
Series – Indian Students in Public Schools, Cultivating the Next Generation. 


2014  National School Boards Association Annual Conference: Native Languages, Cultures, and 
Other Best Practices. 


2013 & 2014 University of Arizona, College of Education, Educational Leadership Masters Cohort: 
Teacher Recruitment, Selection, and Retention.   


2013  University of Arizona, College of Education: The Passion for School Transformation. 


2013 University of Arizona, Undergraduate Psychology Exploration Program Courageous 
Conversations: The C-20 Challenge. 


2013  Arizona School Boards Association’s Hispanic Native American Indian Caucus Annual 
Conference:  Majority Minority: Supporting Success for All Students - Our Journey to 
Success. 


2012  Panelist: Pima County Interfaith Council. Broken Economy, Broken Education. 


2012  National School Boards Association National Conference.  The Child that got Left Behind:  
The Politics, Pedagogy, Passions, and Perceptions Preventing Progress in Persistently 
Low Achieving School Districts. 


2012  Panelist: Summit of Community Colleges and Indian Nations and Tribes. College 
Readiness. 


2012  Renewable Energy for Tribal Community Development Conference.  The Connection with 
the Quality of Tribal School Education and Renewable Energy. 


2012  Arizona Indian Education Association Parent Conference.   Baboquivari Unified School 
District: Our Journey to Success: Empowering our Native Families. 


2011  Arizona Department of Education MEGA Conference. Teacher Development/Retention on 
Reservation-Based Schools. 


2011  American Association of University Women, Tucson Chapter Annual Meeting.  Educating 
the Native American Students in Rural Communities: Strategies, Successes, and 
Challenges. 


2009 & 2010 Annual Arizona LULAC State Convention.  The State of Education in Arizona K-12 
Schools. 


2008  Moderator: Pima County Metropolitan Education Commission’s Regional College Access 
Center. Paying for College–Community Forum.  


2008  Panelist: Arizona State University: State Conference on Strategic Partnerships. 
Strengthening Education. 


2007  Academic Achievement through Coordinated School Health. Arizona Department of 
Education Coordinated School Health Conference.  How to Design a Coordinated School 
Health Model. 


 
 
 







CV: Alberto Flores Siqueiros               Page 6 
 


RECENT PROFESSIONAL COMMITTEES 


 
Present Arizona Department of Education Advisory Council on Native American Affairs 


Present University of Arizona: President’s P-20 Council 


Present University of Arizona: President’s Native American Advisory Council 


2010 to 2011 Tohono O’odham Tribal Advisory Council: T-Apedag Gewkkhumuna Grant 


2010  Tohono O’odham Community College President Selection Committee 


2009 to 2012 Tohono O’odham Prevention Coalition Executive Committee Member 


2009 to 2010 Southern Arizona Regional Education Collaborative 


2008 to 2009 Pascua Yaqui Tribe/Tucson Unified School District Articulation Committee 


 2008 to 2009  City of Tucson: After- School Program Task Force 


2008 to 2009 Tucson Unified School District: Post Unitary Committee 


2007 to 2009  United Way of Southern Arizona: Education Sector Representative  


2007 to 2011 Metropolitan Education Commission: Regional College Access Center Advisory 
Board 


2006 to 2008 Tucson Unified School District: Budget Development Committee 


2005 to 2006  TUSD/TEA 301 Joint Committee 


2005 to 2006 Davis-Monthan Air Force Base: Advancing School-Age Care Quality Team 


2005 to 2006  Davis-Monthan Air Force Base: Integrated Delivery System Team 


2005 to 2006  University of Arizona: Educational Leadership Professor Search Committee  


2003 to 2004  Marana Unified School District: Teacher Evaluation Committee  


2003 to 2004  Marana Unified School District: Consolidated Federal Programs Committee  


2002 to 2004  Marana Unified School District: Full-day Kindergarten Committee   


2002 to 2004 Tucson LINKS (Linking Intervention Networks for Kids in Schools)  


  


RECENT PROFESSIONAL AFFILIATIONS 
 


Ø Arizona Hispanic School Administrators Association (President 2013 to 2015) 


Ø American Association of School Administrators 
Ø Arizona School Administrators Association 


Ø Association for Supervision and Curriculum Development 
Ø National Congress of American Indians 


Ø Arizona Indian Education Association  
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SUMMARY OF MOST RECENT PROFESSIONAL RESPONSIBILITIES 


Ø Provide leadership of a rural Tribal school district in all aspects aligned to implementing a 
highly effective teaching & learning program and operations division. 


Ø Provide leadership and supervision as a Chief Academic Officer to 23 elementary schools and a 
K-12 exceptional education school in a large urban school district with a diverse student body. 


Ø Provide leadership and supervision as an Assistant Superintendent to the Student Services 
division of a large K-12 urban school district. 


Ø Supervise schools implementing English Language Development and Language Acquisition 
programs in accordance with best practices and the Arizona Department of Education mandate. 


Ø Supervise schools and a district in school improvement status under Arizona Learns and No 
Child Left Behind. 


Ø Ensure compliance with federal regulations associated with entitlement grants, including IDEA 
and Title I programs. 


Ø Serve as the superintendent’s designee in matters associated with the development of a 
Desegregation Court Order - Post Unitary Plan in a large K-12 urban school district. 


Ø Assist principals and school site councils in the development of Title I, M & O, and 
Desegregation budgets. 


Ø Develop and manage district budgets. 
Ø Represent the superintendent and governing board in community committees and outreach.  


Ø Ensure compliance with District’s Employee Relations Policy. 
Ø Represent the governing board of a large urban school district as the lead negotiator and in other 


matters related to union/association business. 
Ø Provide leadership and management of instructional programs, facilities, and human resources. 


Ø Develop and implement district-level and school-level outreach programs in collaboration with 
community agencies that assist students academically and socially.  


Ø Serve on district-wide committees that focus on ensuring that practices are aligned to the 
organization’s mission and vision.    


Ø Collaborate with other district departments in the development and implementation of 
instructional programs and activities.  


Ø Facilitate presentations to parent groups, governing boards, administrative groups, community 
organizations, and university classes.  


Ø Develop, implement, and facilitate staff development.  This includes tracking and monitoring 
the professional development of beginning teachers as they work toward tenured status.  


Ø Ensure compliance with state and federal regulations in the management of public schools.  
Ø Monitor student achievement and provide the necessary programmatic leadership and guidance 


that lead to student success. 
Ø Conduct program evaluations and develop plans of improvement accordingly.  


Ø Promote the school/district through the use of newsletters, handbooks, web pages, and other 
marketing strategies. 












Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 11 Content Area Mathematics 


Course Title (grades 9-12 Only) Algebra II 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


Students will already be able to:  
• Understand that polynomials form a system analogous to the integers, namely, they are closed under the 


operations of addition, subtraction, and multiplication; add, subtract, and multiply polynomials.                 
(A-APR.A.1) 


 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


These lessons have been scaffolded to make learning this abstract concept a smoother process. Each lesson features a 
clear learning objective at the beginning of the lesson, along with some activation of prior knowledge. The 
vocabulary is taught along with the lesson and incorporated into the lesson so that student have multiple 
opportunities to engage with the vocabulary in the context of the content. The students are given multiple examples 
of what they are expected to be able to do both in the instructional input phase of the lesson and in the modeling or 
guided practice phase. The lessons also progress from a place where all students should feel comfortable towards the 
more abstract and advanced content in a gradual manner to ensure that most students will follow along. In the 
process the teacher is connecting what students learned previously to what they are learning now and making 
explicit the analogous concepts. In order to make learning a more active process for students; the students are 
encouraged to use pictures and/or examples in their Math Glossary.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


A-APR.C.4. – Prove polynomial identities and use them to describe numerical relationships. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


Student’s Math Glossary 


Student’s Math Journal 


Appendix – See Endnote 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 
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Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


1. Anticipatory Set – Question on board: “How do you know when two 
things are equal? Give at least three examples of things that look 
different, but are equal.” The teacher will give the students 5 minutes to 
answer the question then lead a discussion about what equality is. 
Students will enter “equality” into their Math Glossary.  
2. Learning Objective – SWBAT use written “rules” to convert a 
polynomial expression to an equivalent form using algebraic 
manipulation. 
3. Instructional Input – The teacher will show, using the example of 
(𝑥𝑥 + 3)2 = 𝑥𝑥2 + 6𝑥𝑥 + 9 by deriving 𝑥𝑥2 + 6𝑥𝑥 + 9 from (𝑥𝑥 + 3)2 using 
the distributive property, that those two expressions are equal because, no 
matter what value of x is used, those two expressions result in the same 
value. The teacher will then demonstrate, using the example (𝑥𝑥 + 𝑎𝑎)2 =
𝑥𝑥2 + 2𝑎𝑎𝑥𝑥 + 𝑎𝑎2, by deriving 𝑥𝑥2 + 2𝑎𝑎𝑥𝑥 + 𝑎𝑎2 from (𝑥𝑥 + 𝑎𝑎)2 using the 
distributive property, that those two expressions are equal because, no 
matter which value of x and a we choose, the expressions result in the 
same value. The teacher will use several values of x and a, and the help 
of the students, to verify that claim to the students’ content. The teacher 
will then explain that when we use the rules of algebra to convert one 
expression into another equivalent expression, that’s called algebraic 
manipulation. The teacher will instruct the students to add “algebraic 
manipulation” to their Math Glossary. The teacher will then present the 
rules of algebraic manipulation for the class to write in their notes and 
ask questions as necessary.  
4. Check for Understanding – The teacher will give the students some 
practice problems that assess their ability to use algebraic manipulation. 
The teacher will assess the students by walking around and observing 
them work out the problems, what questions are asked during the work 
time, and the level of mastery of the rules provided. The teacher may 
decide than an extra day of practice is required before moving on.  
5. Independent Practice – The teacher will give the students additional 
practice problems to work out on their own (or as a class the following 
day.) 
 


1. Students will enter “equality” into their Math Glossary as: a 
relationship between two quantities or mathematical expressions in 
which the two have the same value or represent the same thing even if 
they look different.  
 
2. Students will enter the date and the learning objective in their Math 
notebook.  
 
3. Students will take notes, ask questions to clarify, and enter “algebraic 
manipulation” into their glossary.  
 
4. Students will attempt to work out the problems presented, and ask 
questions to clarify their understanding of algebraic manipulation.  
 
5. Students will do the assigned problems and turn them in as a formative 
assessment grade.  
 
Alignment to content/skills of Required Standard: 
This lesson prepares student with the skills they will need in order to 
prove polynomial identities.  
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2 


1. Anticipatory Set – Question on board: “Show the steps necessary to 
change (𝑥𝑥 − 5)2 into 𝑥𝑥2 − 10𝑥𝑥 + 25.”  
2. Learning Objective – SWBAT use written rules and examples of 
algebraic manipulation to prove polynomial identities. 
3. Instructional Input – The teacher will show students how to line up 
their equals signs and do one step on each line to show their steps while 
doing algebraic manipulation. Then the teacher will inform the students 
that if we can use the rules of algebraic manipulation to show that two 
expressions are equal to each other for every possible value of its 
variables, then we call those two expressions an identity. The teacher will 
then direct the students to enter “identity” in their Math Glossary. The 
teacher will then explain how proving a polynomial identity just means 
to show all the steps required to get from one version of the polynomial 
to the other correctly. The teacher will reiterate the importance of using 
algebraic manipulation correctly. In order to illustrate this, the teacher 
will do the “proof” that 1=2. The teacher will ask the students to point 
out the step that was incorrect in the proof. The teacher will then reassure 
students that they already know the algebra to be able to prove these 
polynomial identities and that as long as they persevere in solving them, 
and learn from their errors, they will be just fine.  
4. Guided Practice – The teacher will put an equation on the board: 
(𝑎𝑎 + 𝑏𝑏2)(𝑎𝑎2 − 3) = 𝑎𝑎3 + 𝑎𝑎2𝑏𝑏2 − 3(𝑎𝑎 + 𝑏𝑏2) and will guide the students 
as they show the proof by cold calling on students for next steps. The 
teacher will use the guided practice as a formative assessment based on 
how well students know the steps, and questions they ask.  
5. Independent Practice – The teacher will give the students several 
problems to prove to practice their skills.  
 


1. Students will show all steps as they square the binomial.  
 
2. Students will enter the date and the learning objective in their Math 
notebook.  
 
3. Students will take notes, ask questions to clarify, and enter “identity” 
into their glossary.  
 
4. Students will follow along and state the next step for the teacher when 
called upon.  
 
5. Students will do the assigned problems and turn them in as a formative 
assessment grade.  
 
Alignment to content/skills of Required Standard: 
This lesson aligns with the standard by teaching students how to prove 
polynomial identities.  


3 


1. Anticipatory Set – Question on board: Write an expression describing 
the pattern 3, 7, 11, 15, … using n so that n is the nth term or the series. 
(Answer: 4n-1) Depending on how students respond to this the teacher 
may walk them through the process or call on students to help.    
2. Learning Objective – SWBAT describe numerical relationships using 
polynomial identities.  
3. Instructional Input – The teacher will explain how algebraic 
expression can often be used to describe mathematical patterns. The 
teacher will show some examples of how numerical patterns can be 
described by an algebraic expression. The teacher will also point out the 
similarities of a function to the descriptions of patterns as this will help 
them in later classes as they learn about mathematical series. The teacher 
will also demonstrate how the expression (𝑥𝑥2 + 𝑦𝑦2)2 = (𝑥𝑥2 − 𝑦𝑦2)2 +


1. Students will attempt to express the pattern as an algebraic expression 
using n so that n is the nth term of the series.  
 
2. Students will enter the date and the learning objective in their Math 
notebook.  
 
3. Students will take notes, and ask questions to clarify. 
 
4. Students will input several positive integer values of x and y and 
experiment with using the same value and 0 to explain why those 
conditions don’t work to generate a Pythagorean Triple.  
 
5. Students will prove the identity (𝑥𝑥2 + 𝑦𝑦2)2 = (𝑥𝑥2 − 𝑦𝑦2)2 + (2𝑥𝑥𝑦𝑦)2, 
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(2𝑥𝑥𝑦𝑦)2 can be used to generate Pythagorean Triples. The teacher will ask 
students if they can see the Pythagorean Theorem in the expression. The 
teacher will show how no matter what positive integer values of x and y 
they use, the result will always be a Pythagorean Triple. The teacher will 
also explain the limitations of the equation that neither x nor y can be 0, 
nor can they be the same.  
4. Check for Understanding – The teacher will then ask students to try 
several sets of integers including some that include a 0 and are the same. 
And ask the students why those won’t work. (Because the result is a side 
length of 0, which isn’t a triangle at all.)  
5. Independent Practice – The teacher will then ask the students to 
prove the identity (𝑥𝑥2 + 𝑦𝑦2)2 = (𝑥𝑥2 − 𝑦𝑦2)2 + (2𝑥𝑥𝑦𝑦)2 individually as a 
formative assessment.  
 


and turn in their work as a formative assessment grade.  
 
Alignment to content/skills of Required Standard: 
In this lesson students learn about describing mathematical patterns using 
algebraic expressions.  


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


An optional review period may be conducted before the end of unit test. 
Students will take an end of unit test immediately following the unit. The 
test will be free response and taken individually and take about 1 class 
period. Students will have the use of a scientific calculator: either their 
own, or one provided to them. Smart phones will not be allowed to be 
used as a calculator. It will a closed note test. The skills addressed in the 
standard will be assessed a second time (at least) in a Quarterly Common 
Assessment at the end of the quarter. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Prove that 5𝑘𝑘2 + 5 = (𝑘𝑘 − 2)2 + (2𝑘𝑘 + 1)2.  


 


KEY: 


(𝑘𝑘 − 2)2 + (2𝑘𝑘 + 1)2 = (𝑘𝑘 − 2)(𝑘𝑘 − 2) + (2𝑘𝑘 + 1)(2𝑘𝑘 + 1) (1 Point) 


 = 𝑘𝑘2 − 4𝑘𝑘 + 4 + 4𝑘𝑘2 + 4𝑘𝑘 + 1 (1 Point) 


 = 5𝑘𝑘2 + 5 (1 Point) 


Scoring guide: Question is worth 3 points.  


 Partial credit may be given according to rubric above.  
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Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Given below is an attempt at proving a polynomial identity. 
 
Are the proof and the identity valid? If not, what is the invalid step in the proof and why is it invalid? 
 
     (2𝑥𝑥2 − 18)(𝑥𝑥 + 3)(𝑥𝑥 − 3) 
Step 1 = 2(𝑥𝑥2 − 9)(𝑥𝑥2 − 3𝑥𝑥 + 3𝑥𝑥 − 9) 
Step 2 = 2(𝑥𝑥2 − 9)(𝑥𝑥2 − 9) 
Step 3 = 2(𝑥𝑥2 − 9)2 
Step 4 = 2(𝑥𝑥4 − 81) 
Step 5 = 2𝑥𝑥4 − 162 
 
KEY:  
Step 4 is invalid because the binomial (x2- 9)2 is improperly squared.  
 
Scoring Guide: 
The question is worth 2 points.  
 1 point may be awarded if the student correctly identifies the invalid step but either fails to give a reason why, or the reason is incorrect.  
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Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


Write an identity that can explain the pattern below and is true for any integer, n, then prove the identity. 


 


22 – 12 = 3 


32 – 22 = 5 


42 – 32 = 7 


52 – 42 = 9 


 
KEY: 


(𝑛𝑛 + 1)2 − 𝑛𝑛2 = 2𝑛𝑛 + 1         (3 Points) 


  - 1 point for an identity that explains the pattern but has n1 ≠ 1.  


For example, (𝑛𝑛 + 2)2 − (𝑛𝑛 + 1)2 = 2𝑛𝑛 + 3 is a valid identity, but in this case n1=0.  


 


Simplify:     (2 points) 


(𝑛𝑛 + 1)2 − 𝑛𝑛2 = (𝑛𝑛 + 1)(𝑛𝑛 + 1) − 𝑛𝑛2  


 = 𝑛𝑛2 + 2𝑛𝑛 + 1 − 𝑛𝑛2  


 = 2𝑛𝑛 + 1  


 


Scoring Guide: 


This question is worth 5 points.  


 Partial credit may be awarded by subtracting 1 point for each mistake.   


 


 
Total Points = 10 


Mastery = 7/10 
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Endnote:  Rules of Algebraic Manipulation 
 
1. The Communicative Properties of Addition and Multiplication: 
 It doesn’t matter what order you add or multiply numbers in, the result is always the same.  
 𝑎𝑎 + 𝑏𝑏 = 𝑏𝑏 + 𝑎𝑎;        𝑎𝑎𝑛𝑛𝑎𝑎        𝑎𝑎𝑏𝑏 = 𝑏𝑏𝑎𝑎 
 
2. The Distributive Property: 
 𝑎𝑎(𝑏𝑏 + 𝑐𝑐) = 𝑎𝑎𝑏𝑏 + 𝑎𝑎𝑐𝑐;         𝑎𝑎𝑛𝑛𝑎𝑎        𝑓𝑓𝑓𝑓 + 𝑓𝑓ℎ = 𝑓𝑓(𝑓𝑓 + ℎ) 
 Remember you can factor out common factors.  
 Remember FOIL (First Outer Inner Last)     (𝑎𝑎 + 𝑏𝑏)(𝑐𝑐 + 𝑎𝑎) = 𝑎𝑎𝑐𝑐 + 𝑎𝑎𝑎𝑎 + 𝑏𝑏𝑐𝑐 + 𝑏𝑏𝑎𝑎 
 Remember (𝑎𝑎 + 𝑏𝑏)2 = (𝑎𝑎 + 𝑏𝑏)(𝑎𝑎 + 𝑏𝑏)   
 
 DO NOT make this common error       (𝑎𝑎 + 𝑏𝑏)2 = 𝑎𝑎2 + 𝑏𝑏2 
 
3. Identity and Properties: (These will come in VERY handy.) 
 Anything plus 0 is itself.   𝑎𝑎 + 0 = 𝑎𝑎 
 Anything times 1 is itself.  1 ∗ 𝑎𝑎 = 𝑎𝑎 
 Anything divided by 1 is itself.   𝑎𝑎 ÷ 1 = 𝑎𝑎    𝑜𝑜𝑜𝑜    𝑎𝑎


1
= 𝑎𝑎 


 Anything divided by itself is 1.  𝑎𝑎
𝑎𝑎


= 1 
Any quantity plus its negative is 0.  𝑎𝑎 + (−𝑎𝑎) = 0 


 
4. Inverse operations: (Also handy.) 
 Addition and Subtraction undo each other. (𝑎𝑎 + 𝑏𝑏) − 𝑎𝑎 = 𝑏𝑏      𝑎𝑎𝑛𝑛𝑎𝑎     (𝑎𝑎 − 𝑏𝑏) + 𝑏𝑏 = 𝑎𝑎  
 Multiplication and division undo each other.  𝑎𝑎𝑎𝑎


𝑎𝑎
= 𝑏𝑏     𝑎𝑎𝑛𝑛𝑎𝑎 𝑎𝑎


𝑎𝑎
∗ 𝑏𝑏 = 𝑎𝑎 


 Powers and roots undo each other. �√𝑎𝑎�
2


= 𝑎𝑎;    �√𝑎𝑎𝑛𝑛 �
𝑛𝑛


= 𝑎𝑎    𝑎𝑎𝑛𝑛𝑎𝑎    √𝑎𝑎2 = 𝑎𝑎;  √𝑎𝑎𝑛𝑛𝑛𝑛 = 𝑎𝑎 
 
5. Treat all negatives as multiplication by -1: 
 −𝑎𝑎 = (−1)(𝑎𝑎)  𝑎𝑎 − 𝑏𝑏 = 𝑎𝑎 + (−1)(𝑏𝑏) 
 
 −(𝑎𝑎 + 𝑏𝑏) = (−1)(𝑎𝑎 + 𝑏𝑏) =  −𝑎𝑎 − 𝑏𝑏 
 
6. Properties of Equality:  
 Add the same thing to both sides of the equation to maintain equality. 
  Example: 𝐼𝐼𝑓𝑓 𝑎𝑎 = 𝑏𝑏, 𝑡𝑡ℎ𝑒𝑒𝑛𝑛 𝑎𝑎 + 𝑐𝑐 = 𝑏𝑏 + 𝑐𝑐 
 Subtract the same thing from both sides of the equation to maintain equality.  
  Example: 𝐼𝐼𝑓𝑓 𝑎𝑎 = 𝑏𝑏, 𝑡𝑡ℎ𝑒𝑒𝑛𝑛 𝑎𝑎 − 𝑐𝑐 = 𝑏𝑏 − 𝑐𝑐  
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Multiply the same thing to both sides of the equation to maintain equality.  
  Example:  𝐼𝐼𝑓𝑓 𝑎𝑎 = 𝑏𝑏, 𝑡𝑡ℎ𝑒𝑒𝑛𝑛 𝑐𝑐 ∗ 𝑎𝑎 = 𝑐𝑐 ∗ 𝑏𝑏 
 Divide both side by the same thing to maintain equality.  
  Example;  𝐼𝐼𝑓𝑓 𝑎𝑎 = 𝑏𝑏, 𝑡𝑡ℎ𝑒𝑒𝑛𝑛 𝑎𝑎


𝑐𝑐
= 𝑎𝑎


𝑐𝑐
 


 
False Proof that 1=2  


 Step 1 Let a = b                           𝑎𝑎 = 𝑏𝑏 
Step 2 Multiply both sides by a                         𝑎𝑎2 = 𝑎𝑎𝑏𝑏 
Step 3 Subtract b2 from both sides               𝑎𝑎2 − 𝑏𝑏2 = 𝑎𝑎𝑏𝑏 − 𝑏𝑏2 
Step 4 Factor both sides (𝑎𝑎 + 𝑏𝑏)(𝑎𝑎 − 𝑏𝑏) = 𝑏𝑏(𝑎𝑎 − 𝑏𝑏) 
Step 5 Divide both sides by (a – b)               (𝑎𝑎 + 𝑏𝑏) = 𝑏𝑏 
Step 6 Observe that a = b               (𝑏𝑏 + 𝑏𝑏) = 𝑏𝑏 
Step 7 Combine like terms on the left                        2𝑏𝑏 = 𝑏𝑏 
Step 8 Divide both sides by b                        2 = 1 
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Academic Systems Plan (ASP) Template 


Applicant Name: ____________ New America School - Phoenix_______________________ 


Duration of the Plan:  Begins July 1 and continues for two years  


Applicant does not edit sections in grey 


Measure Metric 
Expected/Predicted Baseline Based on 


Enrollment of Target Population 
Annual Target For The Plan 


State 
standardized 
assessment 
data (school 
average) for 
target 
population 


 Math Reading 


Meet or demonstrate sufficient progress toward 
the Academic Performance Expectations as set 
and modified periodically by the Board 


Percent (%) of target students who currently 
score proficient on the State standardized 
assessment 


25% 50% 


Average current target student growth 
percentile (SGP) on the State standardized 
assessment. 


40% 45% 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Narrative for setting baseline figures (cont). 
 
 


Describe the basis for setting baseline figures for math and reading that align with the proposed target population. 


Predicting baseline data for a target population that NAS-Phoenix will serve is very difficult to determine. However, we have a number of factors that will 


guide our best estimate for these figures. 


The context for the Academic Systems Plan predictions were determined by analyzing data from the five existing New America Schools in other states that 


use similar standardized testing and serve a similar population. Additionally, as provided in the charts below, NAS-Phoenix determined baseline averages 


consistent with student achievement data from charter schools within the Phoenix Union High School District boundaries serving predominantly Hispanic and 


economically disadvantaged populations as described in Section A.2 of this application. NAS-Phoenix identified as benchmark schools seven charter schools 


within the Phoenix Union High School District attendance boundaries that met the following criteria:   


 Enroll a similar number of students (approximately 100-425 students) 


 Serve a similar percentage of Hispanic students (approximately 75-100%) 


 Serve a similar percentage of Free and Reduced lunch eligible students (approximately 75-100%) 


NAS-Phoenix has determined as a baseline the level of 25% in Math and 50% in Reading who will score passing in these two areas. NAS-Phoenix believes 


this proficiency level is unacceptably low as an end-goal. However, it is important to consider the fact that the majority of students who will attend the school 


will come with interrupted education, a history of poor academic performance and a myriad of personal challenges that have caused education not to be a 


primary objective in their lives. These special subgroups will include English Language Learners (ELLs), students with disabilities (SPED), students whose 


proficiency is in the bottom 25%, and free and reduced lunch students which serves as a proxy for poverty. With this perspective as a backdrop, the 


proficiency baseline figure seems to be a realistic number to begin with. It is the school’s expectation that with the strategies proposed in the ASP that this 


baseline figure will improve considerably as students re-engage in their education and see the value of regular attendance and student achievement. The 


median Student Growth Percentile (SGP) on AIMS Math in these schools is 39.3. This was calculated by multiplying the SGP by the student population for 


each school and then averaging it for the seven schools. We will target a baseline of 40
th
 percentile on the SGP for Math. The median Student Growth 


Percentile (SGP) on AIMS Reading in these schools is 46. This was calculated in the same manner as the weighted SGP for Math. We will target a baseline of 


45
th
 percentile on the SGP for Reading. 
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Entity 


ID 
School Name 


Total 


Students 


% Free & 


Reduced 
% Hispanic 


Median 


Math SGP 


% Passing 


Math 


5480 Gateway Early College High School 248 95 88 56.5 64 


5504 Genesis Academy 151 95 85 28 26 


6348 West Phoenix High School 436 94 92 31 15 


79570 Premier Charter High School 217 51 90 33 13 


79123 RCB Medical Arts Academy 391 60 79 48 31 


10749 Summit High Sch. (Kaizen Education Foundation) 346 83 81 34 9 


5520 Arizona Call-A-Teen Youth Resources 78 93 95 50.5 25 


  WEIGHTED AVERAGE n/a 80 86 39.3 24.8 


 


Entity 


ID 
School Name 


Total 


Students 


% Free & 


Reduced 
% Hispanic 


Median 


Reading 


SGP 


% Passing 


Reading 


5480 Gateway Early College High Sch. 248 95 88 39.5 82 


5504 Genesis Academy 151 95 85 27 62 


6348 West Phoenix High Sch. 436 94 92 55 43 


79570 Premier Charter High School 217 51 90 27 44 


79123 RCB Medical Arts Academy 391 60 79 57 66 


10749 Summit High Sch. (Kaizen Education Foundation) 346 83 81 50 42 


5520 Arizona Call-A-Teen Youth Resources 78 93 95 34.5 54 


  WEIGHTED AVERAGE n/a 80 86 46 54.9 


 


To measure academic progress and performance, NAS-Phoenix will use formative assessment from teachers in addition to short cycle MAP data to drive 


curricular and instructional decision-making throughout the year. Summative assessment goals will provide the accountability metrics to measure growth. 


To reiterate, while the baseline levels may not seem ambitious, NAS-Phoenix believes that the program of instruction will provide students who have faced 


significant obstacles on their educational journey the opportunity to grow academically and master state standards. 


 


Note that all data referenced in the two charts above were obtained through the following websites: azcharters.org, 


centerforstudentachievemnet.org and azed.gov.  
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AREA I: Curriculum - The plan must provide sufficiently detailed and implementable action steps that address each of the following elements of a 


comprehensive curriculum system: 


 adoption of curriculum aligned to Arizona’s College and Career Ready Standards; 


 implementation of curriculum; 


 evaluation of curriculum 


 revision of curriculum; and 


 adaptations to address the curriculum needs of subgroup populations. 


Action Steps Essential Details Intervals Responsible Party Evidence of Meeting Action Steps Cost and Budget Line 


Item 


1. Create 


Curriculum 


Committees to 


refine existing NAS-


network curricula to 


align with all 


Arizona College and 


Career Ready 


Standards (ACCRS) 


and customize for 


the target 


population.  


The Curriculum Committee (CC) 


will consist of the principal, math 


consultant, literacy consultant, and 


subject teachers. 


The CC will meet prior to the start 


of school in August to examine 


existing curricula provided by the 


NAS-network to refine and align 


with the ACCRS. 


The curriculum development will 


include sequencing of courses, 


pacing guides, unit plans, 


assessment practices and 


curriculum maps. The curriculum 


maps will include essential skills 


and knowledge, detailed lesson 


plans, resources, timelines and 


assessment rubrics. Prior to the 


start of school, all teachers will be 


provided an opportunity to create 


curriculum units that break 


standards into clear learning goals 


and measurable success criteria 


that translate into clear 


expectations for student learning. 


In order to ensure that students 


achieve state standards and 


expectations for English Language 


Acquisition, reading and writing 


June, July and 


August  2016 


 


Monthly 


Professional 


Learning 


Community 


(PLC) 


meetings 


throughout the 


year 


 


Annually 


thereafter after 


State released 


data 


Principal 


Math consultant 


Reading 


consultant 


Teachers 


Completed curriculum documents 


that include 


 Curriculum maps 


 Unit plans 


 lesson plans 


 state standards 


 success criteria 


 formative/summative 


assessments 


 resources  


Other evidence will include 


 communication of 


expectations to teachers 


that ensure fidelity of 


implementation 


 principal monitoring 


expectations during 


walkthroughs and informal 


classroom visits 


 alignment of curriculum 


with the standards 


 standards checklist that 


ensures all standards are 


covered by all teachers 


Stipends for classroom 


teachers @ $25 hourly,  


Total estimated $2,500. 


See Start Up Budget line 


19: Curriculum 


Development Stipends 


 


No additional cost for 


curriculum consultant as 


this work is contained 


within the NAS-Network 


contract services (line 26 


Start Up Budget) 


 


No additional cost for 


principal as this work is 


included as part of the 


principal’s job 


description (see Start Up 


Budget line 13) 
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will be embedded in all content 


areas. 


There will be monthly PLC 


meetings that will further refine the 


curricula. 


After the startup year this process 


will be an annual event following 


the release of State assessment 


results. 


Gaps will be identified by subject 


area, standards and subgroups.  


Revision to the curriculum will be 


addressed in another section of the 


ASP. 


2. Create a lesson 


plan template that 


integrates the 


Arizona standards, 


SIOP and literacy 


strategies. 


To assist in the adoption of the 


ACCRS the principal and teachers 


will develop a common lesson plan 


template during the Aug 2-5 pre-


service. The template will identify: 


 standard being taught 


 support the teacher will 


provide (scaffolding or 


sheltering of content) 


 materials and resources 


required 


 how the teacher will check 


for understanding 


 formative assessment that 


will include an exit ticket 


The template will be monitored for 


effectiveness during PLC monthly 


meetings and principal 


observations. If necessary 


adjustments will be made.  


August 2-5 


 


PLC meetings 


each month 


 


Daily principal 


observations 


Principal 


Teachers 


Lesson Plan template is developed 


Teachers are using the template on 


a daily basis 


Effectiveness of the lesson plan 


structure is monitored for 


effectiveness by the principal 


during walkthroughs  


PLC meetings discuss the 


effectiveness of the template 


model 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


 


3. Monitor the 


implementation of 


the curriculum. 


The principal and the Curriculum 


Committee (CC) will have 


responsibility to ensure that the 


curriculum developed is being 


Monthly 


meeting of the 


CC 


Principal 


 


Curriculum 


A standards checklist is developed 


 


Walkthroughs are conducted by 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 
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consistently implemented with 


fidelity. It will also have the task of 


ensuring that all the standards are 


being taught by all teachers in their 


subject areas. The tools that will be 


used to address their tasks will 


include 


 a standards checklist 


 daily walkthroughs by the 


principal 


 monthly discussions at 


PLC meetings 


The principal and the CC will meet 


on a monthly basis to document 


their findings and for corrective 


action to be taken if teachers are 


not teaching the standards or if 


there are gaps in student 


performance.  Communication on 


the level of curricular 


implementation to teachers will 


occur at monthly PLC meetings. 


When gaps in student achievement 


are identified, the CC in 


consultation with PLCs will review 


existing resources for possible 


revisions or enhancements. 


 


Daily 


observations 


by the 


principal 


 


Monthly PLC 


discussions 


Committee 


 


Teachers 


the principal on a daily basis 


 


PLC agendas and minutes reflect 


discussions on curriculum 


implementation and effectiveness 


 


 


 


 


4. Assess the 


effectiveness of the 


curriculum and 


make adjustments 


where and when 


necessary. 


The principal and the Curriculum 


Committee (CC) will have 


responsibility to monitor and 


evaluate the effectiveness of the 


written and taught curriculum and 


take appropriate action. At the 


monthly meeting of the principal 


and the CC, they will review 


reports from the data team 


(referenced in action 1 in Area II of 


the ASP). The data team will 


identify and track acceptable levels 


of student performance. In 


Monthly 


meeting of the 


principal and 


the CC 


 


 


Principal 


CC 


Data Team 


Teachers 


Agendas and minutes of the CC  


meetings reflect discussions about 


curriculum effectiveness and 


revisions 


 


Problematic areas in the 


curriculum adjusted 


 


Specific interventions targeted for 


individual subgroups and 


appropriate resources provided 


$2,000 per year for 


Resources for subgroups   


 


Allocation accounted for 


as a portion of line 40 of 


the Three Year 


Operational Budget: 


Curriculum and Resource 


Materials  
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particular the data team will be 


responsible to disaggregate the data 


for the subgroups: ELL, SPED, 


FRL and students performing 


below the 25%. It will also analyze 


and disaggregate data received 


from state tests. Based on these 


results, the principal and CC will 


judge whether the unacceptable 


performance of students is 


attributed to the written curriculum 


or poor instruction. If curriculum is 


the issue then the CC will be 


charged to examine reasons and 


make appropriate changes by the 


start of the next quarter. If poor 


instruction see Area III action steps 


2 and 3. 


 


Supplementary resources 


developed in house for subgroups 


 


 


5.  Establish a 


process for the 


annual review and 


revision of the 


curriculum. 


 


 


 


  


The principal, data team, CC and 


teachers with the Governing 


Council (GC) will evaluate the 


curriculum process each May to 


ensure it is responsive to the needs 


of students and resulting 


continuous improvement. Special 


attention will be placed on 


examining the effectiveness of the 


curriculum as it applies to our 


special populations (ELLs, SPED, 


FRL, and low performing 


students). The review will consider 


discussions from the monthly CC 


meetings where gaps in student 


achievement were identified and 


suggested changes to the 


curriculum were made. Significant 


changes to the curriculum would 


be addressed by the curriculum 


committee and work would be 


done during the summer months. 


Following the 


administration 


of MAP 


assessments in 


Fall, Winter 


and Spring 


annually 


 


May GC 


meeting of the 


Board 


 


Principal 


Teachers 


Governing Body 


Meeting summaries of the 


curriculum evaluation discussions 


and any necessary revisions 


determined occurring in monthly 


CC meetings 


 


Assessment data reports 


 


 


Identification of additional 


resources required for specific 


subgroups 


 


If necessary summer writing team 


identified and tasks assigned 


 


Summer writing teams 


for curriculum revisions 


Approximately $2000 


per year. 


 


See line 31 of the Three 


Year Operational 


Budget:  Stipends for 


Curriculum Development 


and Review 
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AREA II: Assessment – The plan must provide sufficiently detailed and implementable action steps that address each of the following elements of a 


comprehensive assessment system to assess student performance: 


 data collection from multiple assessments based on clearly defined performance measures aligned with the curriculum and instructional methodology, 


such as formative and summative assessments and common/benchmark assessments; 


 adaptation to address the assessment needs of subgroup populations; 


 analysis of assessment data to evaluate instructional and curricular effectiveness and to make adjustments in a timely manner; and 


 data collection and analysis during the school year that will allow valid and reliable comparisons of student growth and proficiency from year to year. 


Action Steps Essential Details Intervals Responsible Party Evidence of Meeting Action 


Steps 


Cost and Budget Line 


Item 


1. Establish a data 


team to administer, 


collect and analyze 


student data from 


multiple sources 


including 


standardized 


assessment 


instruments (MAP), 


classroom formative 


and summative 


assessments and 


state tests. 


Prior to school start in August 


2016, the principal and teachers 


will determine the composition of 


the data team.  At a minimum it 


will consist of the principal, and a 


teacher representative from each of 


the Math and English departments. 


The data team will meet monthly to 


collect classroom data on student 


performance. It will also coordinate 


the school wide assessment in MAP 


testing three times a year in the 


Fall, Winter and Spring. The data 


team will identify and track 


acceptable levels of student 


performance. In particular the data 


team will be responsible to 


disaggregate the data for the 


subgroups: ELL, SPED, FRL and 


students performing below the 


25%. It will also analyze and 


disaggregate data received from 


state tests. 


Student 


achievement 


received 


monthly 


from 


teachers 


 


MAP testing 


conducted in 


Fall, Winter 


and Spring 


 


Shortly after 


state test 


results are 


received 


Data team Monthly agendas from the data 


team 


Minutes of data teams 


Classroom achievement scores 


analyzed 


MAP tests administered three 


times a year 


95% participation rates in MAP 


testing  


Each student receives a MAP 


growth target based on baseline 


RIT score 


Student growth benchmarks 


established and growth tracked 


Subgroup data disaggregated 


and targeted intervention 


identified 


Information communicated to 


teachers  


Adjustment to instruction and 


curriculum addressed 


Cost for MAP testing 


included in the next 


action step. 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


 


2. Purchase North 


West Evaluation 


Association 


(NWEA) MAP 


testing for the 


purpose of short 


cycle assessments to 


Measures of Academic Progress 


(MAP) are nationally normed 


adaptive tests in Math, Reading, 


Writing Language Usage and 


Science. They are valid, reliable 


and aligned with the Arizona state 


standards.   


July 2016 


Fall 


Winter 


Spring 


Data team 95% participation rate taking 


MAP tests 


School-wide Assessment 


Calendar developed listing 


window for state assessments 


and school based testing. 


$10 per student. 


Anticipated cost 


approximately $2,000 in 


Year 1 


Allocation accounted for 


as a portion of line 36 of 


Three Year Operational 
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be administered in 


Fall, Winter, and 


Spring. 


MAP assessments will be 


scheduled in the Fall, Winter, and 


Spring in order to evaluate student 


achievement, student growth and 


alignment of curricula. NAS-


Phoenix anticipates the curriculum 


evolving and becoming more 


effective as teachers reflect upon 


and respond to multiple sources of 


student achievement data. 


Beginning in August 2016, baseline 


achievement data will be used to 


group students into appropriate RTI 


tiered groups for additional support 


throughout the school year. 


Teachers will also provide 


structured and targeted re-teaching 


opportunities every Friday to 


ensure all students are mastering 


the content. Using MAP data, 


summative data from the state 


assessment, and surveys, NAS-


Phoenix and its Governing Council 


will evaluate the curriculum 


process each May to ensure it is 


responsive to the needs of students 


and resulting in improved learning. 


Budget: Instructional 


Consumables 


3. Conduct 


classroom 


walkthroughs, 


informal and formal 


observations with 


feedback provided to 


teachers to assess 


instruction and 


curriculum 


effectiveness.  


NAS-Phoenix believes that ongoing 


support and observation of its 


teachers renders higher student 


achievement in the classroom.  To 


this end, NAS-Phoenix will employ 


a rigorous evaluation process based 


on the four-domain framework 


developed by Charlotte Danielson, 


which has proven effective during 


the last six years in other New 


America Schools for monitoring the 


integration of state standards into 


instruction.  The following tools 


will be used to assess curricular and 


Daily 


walkthroughs 


 


Monthly peer 


observations 


 


Twice annual 


formal 


evaluation of 


teachers 


 


Monthly CC 


Principal 


 


Classroom 


Teachers(peer 


observations) 


 


CC 


Peer Observation Forms 


developed and used 


 


Completed walkthrough 


observations and feedback on a 


daily basis 


 


Agendas and minutes of CC 


monthly meetings reflect 


discussions of instructional and 


curricular effectiveness 


 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 
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instructional effectiveness: 


 Daily classroom walkthroughs 


conducted by Principal with 


feedback summary provided to 


teacher. 


 Monthly informal peer 


observations 


 Formal evaluations conducted 


twice annually by Principal 


 Feedback of findings to CC for 


action 


meetings Adjustments to instructional 


practices if required 


 


Adjustments to curriculum if 


required 


 


In-house resources developed  


 


 


 


4. Schedule re-


teaching and 


remediation 


opportunities for 


students. 


The school will operate 4 days per 


week. Opportunities will be 


provided before and after school for 


student remediation. Students who 


are not achieving will be required 


to attend Friday classes in Math and 


Reading/Writing. Students will be 


identified by the data team based on 


their classroom performance and 


MAP testing. 


Daily 


remediation  


Weekly 


classes on 


Fridays 


Principal 


 


Reading and Math 


Teachers 


 


Teachers 


Student attendance on Friday 


monitored 


Student achievement of 


students attending Friday 


classes tracked  


Subgroup achievement 


monitored  


Additional curricular resources 


developed for specific 


subgroups 


Anticipate remedial 


tutoring in Math and 


Reading for 4 


hours/Friday @ $25/hour 


Total cost approximately 


$3,000.  See Three Year 


Operational Budget line 


32: Stipends for Tutoring 


Remediation Classes 


 


5. Analyze student 


performance and 


growth data. 


It will be the responsibility of the 


Data Team to collect and analyze 


student performance and growth 


data. Student performance will be 


collected monthly from each 


teacher and analyzed to ensure 


acceptable levels. MAP results will 


be an excellent tool to judge student 


growth from Fall to Winter to 


Spring. All data will be tracked on 


a monthly, quarterly and yearly 


basis. 


Monthly 


Fall, Winter, 


Spring 


Principal 


Data Team 


Teachers 


CC 


Student performance data 


collected monthly 


Agendas and minutes of Data 


Team meetings reflect 


collection and analysis of 


performance and growth data 


for students 


Subgroup data tracked for 


performance and growth 


MAP testing conducted Fall, 


Winter and Spring 


For each student, performance 


and growth data compiled in a 


spreadsheet for dissemination 


and action 


CC receives feedback for 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 
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curricular issues affecting 


student achievement and 


records for future action 


 


AREA III: Monitoring Instruction – The plan must provide sufficiently detailed and implementable action steps that address each of the following 


elements of a comprehensive system for monitoring instruction: 


 monitoring the integration of Arizona’s College and Career Ready Standards; 


 evaluating instructional practices; 


 evaluating instructional practices targeted to address the needs of subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and standards integration. 


Action Steps Essential Details Intervals Responsible Party Evidence of Meeting Action 


Steps 


Cost and Budget Line 


Item 


1. Establish and 


communicate to 


teachers the process 


that will be used to 


monitor, evaluate 


quality instruction in 


the classroom and 


the integration of the 


ACCRS. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


It will be the primary responsibility 


of the principal, as instructional 


leader, to ensure that quality 


instruction is occurring on a daily 


basis. This will be comprised of 


formal and informal observations. 


For informal observation the 


principal will conduct daily 


walkthrough visits to each 


classroom. The visit will likely be 


5-10 minutes every day.  The 


principal will use two tools during 


the visit. An ACCRS form will 


track if the standard is being taught 


with fidelity. An Instruction Quality 


Form will indicate whether the 


teacher is utilizing appropriate 


instructional methodologies to 


address the learners in the 


classroom. For example, is the 


teacher using the lesson plan 


template? Is the teacher using 


sheltered instruction for ELL 


students? Are the students engaged 


and on task?  Feedback from the 


visit will be communicated to 


teachers on a daily basis and where 


Daily Principal 


Teachers 


Staff meeting agenda and 


minutes indicating 


methodology for walkthroughs 


ACCRS Tracking Form 


developed and explained 


Standards are tracked  


Quality Instruction Form 


developed and explained 


Daily feedback to teachers 


available on file 


High importance areas of 


concern will be addressed at PD 


sessions 


Teachers requiring additional 


support identified and support 


plan established 


 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 
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appropriate follow-up conversations 


may be necessary when significant 


issues arise. Specific or group 


concerns will be identified and 


actioned as PD follow-up. 


Expectations of the principal and 


the methodology that the principal 


will use (criteria/rubric) will be 


shared with teachers. 


Formal observations will be 


addressed in action step 3. 


2. Monitor the 


effectiveness of 


instruction for 


subgroups through 


analysis of student 


achievement data.  


The data team will present to 


teachers at monthly PLC meetings 


data received from classroom 


teachers, MAP testing and state 


tests. These data will be 


disaggregated by subgroup and by 


teacher. Performance for each 


subgroup will determine trends or 


patterns by teacher that may be 


symptomatic of poor instruction or 


the need for additional resources. 


Where instruction is the issue 


coaching or professional 


development support will be 


provided to the teacher. Where 


additional resources are required 


these will be purchased. Where the 


curriculum is the issue this will be 


addressed in the curriculum review 


and revision process in May of each 


year. 


  


 


Monthly 


May 


Data Team 


Principal 


Teachers 


PLC agendas and minutes 


reflect subgroup data analysis 


Data team presents accumulated 


assessment data from multiple 


sources to teachers 


Data is disaggregated by 


subgroup and by teacher 


PLC determines area of concern 


 instruction 


 resources 


 curriculum 


Remediation opportunities for 


students are determined 


 


Differentiation strategies 


implemented 


  


Subgroups are closely 


monitored and strategic 


intervention implemented is 


examined for effectiveness 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


 


Costs for resources and 


curriculum revision are 


addressed in other 


sections of the ASP 


3. Conduct formal 


evaluations with 


feedback provided to 


teachers.  


In addition to daily walkthrough 


observations, the principal will 


conduct formal evaluations of every 


teacher twice per year.  


To this end, the principal will 


employ a rigorous nationally 


Formal 


evaluations 


are scheduled 


twice a year 


for each 


teacher 


Principal Schedule of teacher evaluations 


prepared and teachers informed 


Teacher evaluations completed 


Coaching/support provided to 


struggling teachers 


No additional cost: this 


action step is part of the 


principal’s job 


description 
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recognized evaluation process 


based on the four-domain 


framework developed by Charlotte 


Danielson. This tool is highly 


effective in determining degree of 


implementation of intended 


curriculum, fidelity to state 


standards and quality instruction for 


students.  The Teacher Evaluation 


Framework is comprised of the 


following elements: 


 Formal evaluations conducted 


twice annually by Principal.  


 Each domain identifies key 


areas for quality instruction 


 Look-fors are available for 


teachers that the principal will 


observe 


 A pre-conference identifies 


what the principal will be 


observing and requests what the 


teacher wishes the principal to 


observe 


 A formal observation of a 


minimum one hour will be 


conducted at a pre-determined 


time 


 A post-conference with the 


principal and teacher will 


provide feedback on the 


observation 


 When significant issues arise a 


follow-up visit will be 


scheduled and a growth plan for 


the teacher established 


 The principal will document 


teacher instructional issues and 


plan for professional training 


during PD days 


 


 


Professional training reflects 


teacher needs in the area of 


quality instruction 
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AREA IV: Professional Development – The plan must provide sufficiently detailed and implementable action steps that address each of the following 


elements of a comprehensive professional development system: 


 identifying and providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance; 


 identifying and providing professional development that supports teachers of subgroup populations;  


 supporting high quality implementation of the strategies learned in professional development; and  


 providing monitoring and follow-up to support and develop implementation of the strategies learned in professional development. 


Action Steps Essential Details Intervals Responsible Party Evidence of Meeting Action 


Steps 


Cost and Budget Line 


Item 


1. Develop an 


annual professional 


development plan 


for the 2016-2017 


school year. 


 


 


 


 


 


 


 


 


The principal and teachers will 


meet prior to the start of the school 


year (August 2-5) for staff 


orientation and to formulate the 


PD plan. The school calendar has 


blocked off one Friday per month 


specifically for PD sessions. 


Included in the PD will be areas of 


high importance that all teachers 


will attend. These include 


 SIOP training 


 Model Performance 


Indicator (MPI) training 


 MAP training 


 Cultural sensitivity  


 Differentiation of 


instruction  


 Classroom management 


 Curriculum planning 


 Using data to inform 


instruction 


 Specialized sessions for 


the four subgroups 


The structure for the day will 


include a morning session (9:00- 


noon) where a key topic (listed) 


above will be presented, and an 


afternoon Professional Learning 


Community (PLC) session (12:30-


4:00) that will focus primarily on 


curriculum development, 


developing assessment 


August 4-5 


Sept 9 


Oct 7 


Nov 18 


Dec 2 


Jan 6 


Feb 6 


Mar 3 


April 14 


May 5 


 


 


Principal 


Teachers 


Consultants as required 


 SIOP 


 MAP 


 Differentiation 


Agendas for all PD sessions 


Sign-in sheets 


Exit tickets from staff to 


ascertain value of PD 


sessions reviewed 


Feedback  reflected in future 


PD 


Ideas and strategies discussed 


in PD sessions used in 


classroom practices 


Sheltered instruction 


witnessed in all content areas 


MAP reports used by 


teachers to differentiate 


classroom instruction 


DesCartes reports from MAP 


used to indicate standards not 


being met by students 


MPIs used in every lesson 


plan 


Classroom management is 


not a significant issue for 


teachers 


Instructional methodologies 


address the needs of the four 


subgroups 


 


SIOP consultant $500 


MAP training $1000 


Differentiation $500 


Expenditures are 


accounted for as a 


portion of Year 1 of 


Three Year operational 


budget line 44: Other 


Professional 


Development 
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instruments, and monitoring 


student progress. 


One of the “non-negotiables” in 


high-performing schools is 


collaboration within a culture of 


evidence rather than “one shot 


workshops.” To that end, teachers 


will work in Professional Learning 


Communities (PLCs) to discuss 


students, monitor their goals, 


success and achievement on a 


regular basis.  This will allow the 


school to establish strategic 


intervention plans to preempt 


credit failure or student dropout, 


thus resulting in improved 


educational performance. In 


addition to the monthly PLC 


sessions embedded in the PD day, 


a minimum of 90 minutes per 


month is built into the school 


schedule for PLC work.  


2. Provide 


professional 


training for staff in 


MAP testing to 


report and analyze 


student 


achievement data 


and create 


appropriate 


intervention for 


subgroups. 


The principal and teachers will 


establish norms for collaborative 


professional learning and protocols 


for PLCs so that teams of teachers 


can interpret student assessment 


results and address these with 


instructional strategies that 


maximize student engagement, 


improve academic achievement, 


and lead to mastery of ACCRS. 


Teachers will receive feedback by 


the principal on a continual basis 


through the use of focused 


classroom walkthroughs, peer 


observations, informal 


observations and formal 


evaluations using tools specifically 


designed to measure individual 


teachers' effectiveness.  


August 2-5 


 


Sept 9 


 


Monthly 


PLC 


meetings 


 


Daily 


walkthroughs 


by the 


principal 


 


Winter, Fall, 


Spring MAP 


testing 


Principal 


Data Team 


MAP consultant 


Teachers 


Sign-in sheets 


 


All teachers can access MAP 


data to plan targeted 


interventions 


 


Teachers use MAP reports to 


improve student achievement 


for the four subgroups 


 


DesCartes reports from MAP 


used to indicate standards not 


being met by students 


 


In-house curricular resources 


developed and used to close 


the achievement gaps for 


Cost for MAP training 


allocated in action step 


1 above 
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students especially four 


subgroups 


3. Conduct a needs 


assessment to 


determine 


professional 


learning needs of 


teachers. 


Multiple data sources will be used 


to determine professional learning 


needs for educators, including 


teacher self-assessments, student 


achievement data from formative 


and summative assessments, and 


any gaps that are identified during 


a rigorous hiring process that 


includes a teaching demonstration. 


On an ongoing basis, the principal 


and teachers will collaborate to 


research and locate professional 


learning opportunities that support 


the specific needs of NAS 


students.  


The principal will determine from 


the feedback received whether the 


professional training needs are 


teacher specific or one that will 


benefit a significant number of 


teachers. If teacher specific, a peer 


mentor can be assigned to assist 


the teacher. If it is an area of high 


importance then this will be 


scheduled as part of the Friday full 


day PD.  


Prior to start 


of school 


annually, and 


ongoing 


quarterly 


thereafter 


Principal 


Teachers 


Completed Needs 


Assessments 


Needs assessment analyzed 


to determine teacher-specific 


or high importance areas of 


need  


Peer mentors or coaches 


assigned 


PD calendar developed to 


reflect teacher needs 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


4. Provide ongoing 


job-embedded 


professional 


development in 


Sheltered 


Instruction 


Observation 


Protocol (SIOP). 


There will be a significant overlap 


in the four subgroups that will be 


part of the total student population. 


The majority of students will be 


ELLs. Many ELLs will also be 


FRL and a majority will be low 


performing (less than 25%). As 


such scaffolding and sheltering of 


instruction will be paramount. The 


SIOP model referenced in detail in 


the body of the report is a 


nationally recognized support for 


Aug 2-5 


 


Monthly 


PLC 


meetings  


 


October 7 


 


 


Principal 


Teachers 


SIOP consultant 


 


Walk through observation 


data 


Formal teacher observations 


Classroom visuals such as 


word walls 


Lesson plan checks 


Agenda for October 7 reflects 


full day SIOP training 


Sign-in sheets 


Exit tickets from staff to 


ascertain value of PD 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


 


Cost for SIOP 


consultant allocated in 


action step 1 above 
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this subgroup. The principal will 


ensure the entire teaching staff is 


familiar with the SIOP model and 


how to modify their instructional 


classroom practices to 


accommodate for this subgroup. 


SIOP will be presented to staff by 


a SIOP consultant during the Aug 


2-5 pre-service period and in the 


October 7
th
 full day PD. Monthly 


discussions at PLC meetings will 


further discuss SIOP strategies and 


techniques. The principal will 


coordinate and monitor SIOP’s 


effectiveness by walkthroughs and 


formal evaluation of teachers. 


sessions reviewed 


Evidence of implementation 


of SIOP practices reflected in 


classroom instruction 


Student performance and 


growth improves especially 


for subgroups 


 


5. Provide 


professional 


development in 


literacy strategies 


across the 


curriculum.  


The principal and teachers will 


discuss a number of nationally 


recognized reading strategies to 


improve student reading. During 


the August 2-5 pre-service a 


number of reading strategies will 


be introduced for all teachers to 


use on a daily basis.   These will 


include: silent reading, and reading 


for purpose that will be part of 


every class irrespective of subject 


area. A rubric that determines 


level of implementation for these 


two reading strategies will be 


developed. The principal will use 


this Reading Rubric as part of the 


daily walkthroughs and formal 


evaluations of teachers. 


August 2-5 


 


Daily 


principal 


walkthroughs 


 


Principal 


Teachers 


Implementation rubric for 


Silent Reading and 


Purposeful Reading 


developed and communicated 


to teachers 


 


Silent Reading and 


Purposeful Reading 


embedded in daily lessons 


 


Reading scores of students 


increase over intervals of 


time 


 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job descriptions 


6. Evaluate the 


effectiveness of 


Professional 


Development and 


revise as necessary. 


The effectiveness of the school’s 


PD plan will be assessed by the 


principal and teachers and adjusted 


as necessary at the end of each 


semester.  


The principal will use data 


End of each 


semester 


 


Monthly 


feedback 


Principal and teachers Survey results from teachers 


on PD effectiveness 


Survey from teachers 


identifying individual needs 


Survey from teachers 


identifying areas of high 


No additional cost: this 


action step is part of the 


principal and teachers’ 


job description 
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gathered during daily 


walkthroughs and formal 


evaluations to determine whether 


the strategies and ideas learned in 


PD sessions have improved 


student achievement and 


classroom practices. Feedback 


from PLC sessions will also 


inform the effectiveness and 


quality of the PD training provided 


to teachers.   


from PLCs 


 


Daily 


feedback 


from 


principal 


walkthroughs 


importance 


Completed instructional 


observations and teacher 


evaluations by the principal 


Ideas and strategies discussed 


in PD sessions used in 


classroom instructional 


practices 


 


 
  








December 14, 2015  New America School - Phoenix Page 1 of 14 


AGENDA ITEM:  NEW CHARTER APPLICATION – NEW AMERICA SCHOOL 


New America School submitted a complete new charter application package to serve grades 9-12 for the Board’s 
consideration. The revised application package meets the minimum scoring requirements set by the Board for 
the 2016-2017 application cycle.  


REPORT SUMMARY 


Applicant Name: New America School – Phoenix 


Authorized Representative Name: Yvonne Watterson 


Proposed School Name:  New America School - Phoenix 


Proposed School Location: Phoenix Union High School District attendance boundaries E. Osborn Road just 
South of East Indian School Road to the North; North 48th Street to the East; E. Washington Street to the South; 
and North 3rd Street to the West. 


Mission Statement 
The mission of New America School-Phoenix (NAS-Phoenix) is to empower immigrants, English Language 
Learners and academically underserved students with the educational tools and support they need to maximize 
their potential, succeed and live the American dream.  


Target Population 
 
New America School will welcome students in the Phoenix area, however, the target population to be served 
includes: 


 Young people, ages 14 and over, not currently utilizing the public school system and its resources 
through a day or night program.   


 Newly-arrived immigrants including refugees lacking basic English proficiency and who may never have 
attended formal school. 


 Students with limited English proficiency who may also lack basic literacy and numeracy skills. 


 Students with some English proficiency, but because of interrupted education or personal circumstances 
have dropped out of the traditional school system. 


Student Count 


Year Grades Served # of Students 


1 9-12 197 


2 9-12 240 


3 9-12 266 


School Calendar 
Alternative, 150 days 
 
Target Start Date 
August 8, 2016 
 
 


Application Package Scoring 


 Preliminary TRP Scores Revised TRP Scores 
Any Falls Below the Expectations ratings? Yes No 


Any section in which more than one  
evaluation area scored Approaches? 


Yes No 


  Percent Meets  Percent Meets 
Educational Plan Score ≥ 95% Meet standard? No 81% Yes 100% 


Operational Plan Score ≥ 95% Meet standard? No 91% Yes 97% 


Business Plan Score ≥ 95% Meet standard? No 93% Yes 100% 
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The Technical Review Panel (TRP) provided the Applicant with written technical assistance based on its review of 
the preliminary written application package and the Applicant submitted a revised written application package 
prior to the in-person interview. 


In-Person Interview Summary 


During the in-person interview the Applicant responded to the questions regarding the submitted (Educational, 
Operational, Business) Plan.  
 
The capacity interview was attended by six team members: two members from the education service provider 
(ESP), three board members, and the proposed school leader. For a complete listing of attendees please see 
Evidence of Capacity (p.10) The school leader effectively addressed all TRP concerns regarding the instructional 
program. One of the board members spoke passionately about his experiences with the target population and 
the thirty years of instructional experience he would bring to the board.  
 
The TRP entered the capacity interview with two central questions: first, how would the ESP address concerns 
about low performance in its Colorado and New Mexico schools and, second, would the non-ESP team members 
exhibit the capacity necessary to effectively manage the ESP and require it to outperform other schools in the 
target area. Even though the application met the standard for approval in all other areas, the TRP found that the 
ESP’s record of performance remains a significant concern. When faced with evidence of low performance at its 
out-of-state schools, the ESP explained that the scores discussed are invalid because Colorado’s performance 
framework norms traditional and nontraditional schools’ test scores in different ways and that this difference 
led to an invalid score (New America Capacity Interview, 1:05:55). The TRP asked follow-up questions in order to 
better understand the Applicant’s statements, but the Applicant’s responses did not provide the additional 
clarity the TRP was seeking. Performance of the schools operated by the ESP in New Mexico were not discussed. 
Other than this performance-related issue, which is significant, the ESP generally responded passionately and 
knowledgeably about the plan and the target population. The support described by the ESP, particularly around 
facilities acquisition, would add significant capacity to the team. 
 
The passion, experience, and engagement shown by the proposed school leader and the vocal board member 
(New America Capacity Interview, 50:26) were so convincing that the TRP believes that they have the capacity 
and the experience to effectively manage ESP performance. 


Qualitative Analysis Summary 


The TRP recommends that the application for New America School-Phoenix (NAS-Phoenix) be approved because 
the Applicant makes a strong case for the need for a language and life-skills-focused school in the target area, 
though concerns exist about student performance at schools the ESP runs in other states, the founding group 
appears to have the capacity to hold the ESP accountable for delivering a high-performing program. 


The Applicant made a strong case for serving a high-poverty and high-ELL population with a program focused 
primarily on language acquisition, fluency, and teaching skills such as anger management, problem-solving, 
social engagement in groups, and effective communication. During the capacity interview, the proposed school 
leader described a school in which students are immersed in a language-rich interdisciplinary program that will 
benefit both ELL students and native speakers alike (New America Capacity Interview, 8:50). The introduction of 
life skills courses persuaded the TRP that the Applicant has designed a program that will not only teach students 
the core content but will make those lessons relevant and relatable to the target population. 


Although the ESP brings value to the school - particularly in the areas of school design and facilities acquisition 
and financing - student performance at ESP-managed schools in Colorado and New Mexico appears to lag 
behind some schools in the target area. According to information published through the Colorado Department 
of Education, three ESP schools: NAS - Denver/Thornton, NAS - Lowry, and NAS Alternative all posted FY12, 
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FY13, and FY14 ELA and math proficiency scores falling far below the "does not meet" threshold of 37.5 percent 
proficiency. Only one of the ESP’s Colorado schools, NAS - Lakewood, had ELA proficiency scores that scored 
within the "meets" range of 62.55 to 87.5 percent during that same period, though math scores only received an 
"approaches" designation during the same period. The ESP’s two New Mexico schools - NAS - New Mexico and 
NAS - Las Cruces - received either a "D" or "C" grade in the years between FY12 - FY14 for which scores were 
available. These concerns were raised during the capacity interview, but little clarity was provided as the ESP 
argued that the Colorado performance framework presented charter performance data in an unfavorable light 
(New America Capacity Interview, 1:05:55). These concerns are not sufficient to lower the TRP’s 
recommendation below “meets,” since the proposed school leader and board members presented in the plan 
and present at the capacity interview appear to have the capacity to manage the ESP relationship and hold them 
to a high performance standard. For this reason and those stated above, the TRP recommends approval of this 
plan. 


A. EDUCATIONAL PLAN  


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Educational Plan. 


Plan Summary 


New America School proposes to open New America School-Phoenix (NAS), a high school that will "provide 
excellent learning opportunities that improve academic achievement for immigrants, English Language Learners, 
and academically underserved students in an environment sensitive to their needs." The school plans to open 
serving students in grades 9 - 12. The school is modeled after International Charter High School at LaGuardia 
Community College in New York City, a school serving an immigrant population similar to the NAS target 
population. NAS will focus on developing students' linguistic, cognitive, and cultural skills by offering a program 
that develops language fluency, emphasizes high expectations, provides effective support, places students in 
heterogeneous, collaborative groupings, provides students with career-oriented internships and community-
service opportunities, and allows students to identify their own learning outcomes. 


The Applicant plans to develop its own curriculum, based on resources such as Engageny.org and 
Achievethecore.org, that is aligned to state standards. Lessons will be designed to engage students in active, 
rather than passive, learning. Ongoing curriculum review will take place through analysis of student work in 
Professional Learning Communities and in daily classroom observations. 


NAS instructional methodologies focus on English language acquisition, scaffolding, active learning techniques, 
sheltered instruction, and project-based learning. The school will adopt the following five standards for effective 
teaching and learning: modeling language, language development, contextualization, cognitive challenge, and 
instructional conversation. These standards are intended to support both ELLs and native speakers. 


AZELLA will be used to evaluate each student's incoming language skills. NWEA MAP assessments will be used to 
gauge student formative and summative progress. In addition to all required state testing, NAS instructors will 
also create and use informal assessments. The SAT and ACT will be offered, where appropriate. 


Academic Systems Plan 


The Academic Systems Plan (ASP) for new Applicants is for the purpose of ensuring the school’s essential 
systems are in place and appropriate for providing a quality education for each student it serves through the 
creation of a comprehensive, sufficiently detailed and implementable plan in the Areas of Curriculum, 
Assessment, Monitoring Instruction, and Professional Development. It is also intended to focus the school on 
meeting the Board’s Academic Performance Expectations. 


The Applicant submitted an ASP that met the criteria in all areas. 
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Curriculum Samples 


Curriculum samples were provided for grades 9-12. The table below indicates which curriculum samples in the 
revised application package met all Board requirements (+), and which had deficiencies (-).  
 


Grade Math Reading Writing Science 


9 + + + + 


10 + + +  


11 + + +  


12 + + +  


Educational Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Educational Plan Score ≥ 95% Meet standard? No 42 of 52 Yes 52 of 52 


Number of “Falls Below” ratings 0 0 


Number of “Approaches” ratings 10 0 


Analysis of Educational Plan 


The Educational Plan meets the standard for approval because it presents an educational model that is tailored 
to serve and support its target population with a focus on language acquisition and fluency, life skills courses to 
help students flourish in the school and in society outside of school, and by supporting students as they move 
toward independence. 


NAS’s focus on language acquisition and literacy is modeled on the successful International High School at 
LaGuardia Community College (IHS), which has served an entirely immigrant population for over twenty years 
(Educational Plan, A.1, p. 3). Like IHS, NAS will focus on bringing ELL speakers up to near-native fluency, while at 
the same time viewing a student’s native language as a resource for the student, the school, and society “to 
provide excellent learning opportunities that improve academic achievement for immigrants.” (Educational Plan, 
A.1) Students will be immersed in a language-rich interdisciplinary program of study that couples high 
expectations with a high-level of support. NAS is not only for an ELL population; as the proposed principal 
clarified during the capacity interview, “You can expect to see those ELL strategies being used in every classroom 
because they are not just good for ELL students they’re good for all students.” (New America Capacity Interview, 
10:43) In addition, students begin each daily ELA block with 10 minutes of sustained silent reading of a book of 
their own choice and close each ELA block with 10 minutes of purposeful reading. By allowing and encouraging 
less structured reading activities, NAS allows students to become personally invested in reading, making it a 
cornerstone of school culture. 


In addition to these vital academic skills, NAS plans to support its high-poverty target population with a series of 
critical life skills courses, including anger management, problem-solving, social engagement in groups, and 
effective communication (Educational Plan, A.1, p. 2). This content will be taught through programs such as 
Restorative Justice and Recovery. This emphasis on skills that will serve students both inside and outside the 
classroom persuaded the TRP that the Applicant has designed a program that will not only teach students the 
core subjects, but will make those lessons relevant and relatable to the target population. 


The Applicant describes student support in great detail, from the Student Assistant Team process used to 
identify ELL students, to the Response To Intervention model that will be used to identify and support all 
students who are behind (Educational Plan, A.2, pp. 9-10). The instructional strategies used for all students - 
including English language acquisition, scaffolding, active learning techniques, and sheltered instruction - 
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reinforce the school’s emphasis on support and progress towards self-guided study and, ultimately, 
independence. 


B. OPERATIONAL PLAN 


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Operational Plan. 
 


Plan Summary 


 
New America School - Phoenix is a non-profit corporation, located in Phoenix, Arizona, that was created on 
November 4, 2013 for the purpose of owning and operating one or more public charter schools in the state of 
Arizona with seven Directors:  Alberto Siqueiros (took office November 1, 2014), Bernice Andazola (took office 
November 1, 2014), Jose Leyba (took office April 21, 2014), Jon Frump (took office April 21, 2014), Abigail Duarte 
(took office April 21, 2014), Amanda Patrie (took office April 21, 2014) and Edward Ryan Jr. (took office 
November 4, 2013).  
 
The school's governing body (the governance council) and the corporate board are the same. The governance 
council's responsibilities include financial oversight, strategic planning, and policy adoption. They will also 
oversee the school's principal and manage the contract with the ESP. 
The board will delegate day-to-day management of the school to the principal. The principal will be supported 
by a bookkeeper, two administrative assistants, and an assistant business manager in year one. In year three the 
school will add a 0.5 FTE assistant principal position. This position may be added earlier if enrollment numbers 
warrant it. 
 
Named board positions are chair, secretary, and treasurer. The governance council will have no fewer than three 
and no more than nine voting members at any time. The school principal will serve as an ex officio, nonvoting 
member. 
 
The board intends to implement the following standing committees: finance, fundraising, nominating, and 
strategic planning. School employees and relatives of school employees are encouraged to serve on committees. 
 


School Governing Body Member Type Number Name 


Organization Principal(s) 7 


Amanda Patrie, Jose Leyba, Edward Ryan, Jonathon 


Frump, Bernice Andazola, Alberto Siqueiros, Abigail 


Duarte-Zaragoza 


Ex-Officio Member  Yvonne Watterson 


Principal Background Information  


Authorized Representative and Principal:  Yvonne Watterson  
Confirmed Education History: Master of Arts in Education, University of Phoenix, 1995 
Confirmed Employment History: Alhambra College Prep, School Principal, December 2008 - July 2010; Girls 
Leadership Academy of Arizona, Head of School, August 2010 - March 2013; University of Advancing Technology, 
English Professor, March 2013 to present. 
Arizona FCC Expires: May 3, 2018 
Current or Past Charter Affiliations1: Girls Leadership Academy of Arizona 


                                                           
1 In this section, “Current or Past Charter Affiliations” refers to a leadership or decision-making role in an existing charter school operation, 
such as charter representative, charter principal, or school site leader. 
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Principal Name:  Alberto Siqueiros  
Confirmed Education History: Doctor of Education in Educational Leadership, University of Arizona, 2002 
Confirmed Employment History: Baboquivari Unified School District, Superintendent, September 2009-July 
2014; currently retired. 
Arizona FCC Expires: January 1, 2017 
Current or Past Charter Affiliations1: None 


Principal Name:  Abigail Duarte-Zaragoza  
Confirmed Education History: Master of Organizational and Social Psychology, Universidad de Chihuahua, 2005 
Confirmed Employment History: Itzama Translations Company, Founder/Executive Director, 2007 to present. 
Arizona FCC Expires: April 22, 2020 
Current or Past Charter Affiliations1: None 


Principal Name:  Edward Ryan  
Confirmed Education History: Master of Business Administration, University of Dayton, 1981 
Confirmed Employment History: Ze Omega, Vice President, December 2007 - May 2010; Charter School 
Development Corporation, Vice President, July 2012 - May 2013; Casenet, LLC, Vice President, June 2013 to 
present. 
Arizona FCC Expires: May 6, 2020 
Current or Past Charter Affiliations1: None  
 
Principal Name:  Bernice Andazola  
Confirmed Education History: Master of Education, Northern Arizona University, 1996 
Confirmed Employment History: Madison School District, Teacher, October 2000 through May 2014. 
Arizona FCC Expires: May 9, 2019 
Current or Past Charter Affiliations1: None 


Principal Name:  Jonathan Frump  
Confirmed Education History: Master of Arts in Sociology, Arizona State University, 2013 
Confirmed Employment History: Mesa Community College, Program Advisor, March 2015 to present; University 
of Advancing Technology, Senior Academic Affairs Coordinator, April 2006 - February 2015. 
Arizona FCC Expires: April 11, 2020 
Current or Past Charter Affiliations1: None  
 
Principal Name:  Amanda Patrie  
Confirmed Education History: Master of Arts in Education, Curriculum and Instruction for ELLs, Arizona State 
University, 2004 
Confirmed Employment History: Alhambra College Prep High School, Teacher/Community Outreach 
Coordinator, August 2009 - May 2010; Girls Leadership Academy, Teacher, August 2010 - December 2010; 
University of Advancing Technology, independent contractor, July 2013 through August 2013.  
Arizona FCC Expires: June 24, 2017 
Current or Past Charter Affiliations1:  


Principal Name:  Jose Leyba  
Confirmed Education History: Doctor of Education in Education Administration, Arizona State University, 1994 
Confirmed Employment History: Self-employed consultant, August 2008 to present 
Arizona FCC Expires: April 18, 2020 
Current or Past Charter Affiliations1: None 
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Education Service Provider 


NAS plans to contract with The New America Schools Network, which will provide management consulting 
services including "assistance with oversight; experienced guidance on all matters of administration of a public 
school; training in areas of administration, curriculum, personnel, and such other matters necessary for the 
principal to successfully implement the charter." Additionally, the ESP will provide the following services: 
governing council support, strategic planning, policy development, administrator selection, administrator 
oversight, administrator advising, curriculum development, academic monitoring and assessment, financial 
monitoring, facilities oversight, and compliance. 


The New America Schools Network academic performance has been mixed, with most schools in Colorado and 
New Mexico showing achievement scores lower than scores at schools in the proposed target population area. 


Operational Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Operational Plan Score ≥ 95% Meet standard? No 29 of 32 Yes 31 of 32 


Number of “Falls Below” ratings 1 0 


Number of “Approaches” ratings 2 1 


 


Analysis of Operational Plan 


Analysis 


The Operational Plan meets the standard for approval because it provides a clear description of the 
responsibilities and structure of the board that adheres to Arizona requirements. In addition, the plan presents a 
clear delineation of the roles and responsibilities for administering day-to-day school activities and a detailed 
description of all school-level positions and responsibilities. Although the TRP has concerns about the ESP’s past 
performance in Colorado and New Mexico, it believes that the board members overseeing the ESP contract and 
the administrators implementing the plan have the capacity to successfully hold the ESP accountable for 
delivering a superior educational program. 
The description of NAS’s board roles and responsibilities is detailed and based on the top ten characteristics of 
highly effective charter school governing boards as recommended by The High Bar, which is a renowned charter 
school board training organization (Operational Plan, B.2, p 1). In addition to policy review, creation, and school 
oversight, the board will proactively promote a positive relationship with the school’s authorizer and will 
oversee the ESP performance contract. These responsibilities are tied to NAS’s mission and vision and ensure 
that the board remains appropriately focused on governance rather than on management. 
 
School-level positions are described in detail and directly tie to NAS’s mission and vision. The proposed principal, 
Yvonne Watterson, was able to speak extensively and knowledgeably during the capacity interview not only 
about the research that led her to this position and the passion she has for working with immigrant and ELL 
populations, but also about school operations and her plan to hire, train, and manage high-quality staff who 
believe in NAS’s instructional emphasis, mission, and vision (New America Capacity Interview, 21:47). 
 
Although the ESP representatives present at the meeting had relevant experience, they were unable to 
completely address TRP concerns regarding ESP performance at existing schools in Colorado and New Mexico. 
Only one of the four NAS schools in Colorado met ELA standards and approached math proficient standards for 
FY12, FY13, and FY14: the other three schools did not meet standards in either subjects. 







December 14, 2015  New America School - Phoenix Page 8 of 14 


The two New Mexico NAS schools had similar performance issues. Many of the schools in the target area 
outperform these schools and ESP representatives were unable to sufficiently address this concern during the 
capacity interview (New America Capacity Interview, 1:05:55). Given the clear reporting structure and obvious 
high-capacity of the NAS board, these concerns were not enough to move the TRP appraisal to “approaches the 
criteria,” but the NAS board must hold the ESP to a high standard if they are to be successful. 


C. BUSINESS PLAN 


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Business Plan. 


Plan Summary 


Education Service Provider 


In year one, NAS will pay $105,000 in ESP fees: $10,000 for NAS membership, $30,000 for NAS-Network 
consulting and services, and $65,000 for support services rendered by NAS Network staff. In years two and three 
the fees increase to up to $125,000. “In total, the fees explained above amount to 7.5 percent of total 
expenditures for years one, two, and three.”  


Facility Information 


Proposed School Name: New America School - Phoenix 


Proposed Locations: 


Unconfirmed locations: 
The school will be located at E. Osborn Road just South of East Indian School 
Road to the North; North 48th Street to the East; E. Washington Street to the 
South; and North 3rd Street to the West. The Applicant has not yet secured a 
facility, but lists several potential sites in the application: 3024 East Fillmore 
Street, 3644 East McDowell Road, 2500 North 24th Street, 4410 East 
McDowell Road, 1500 East Thomas Road, and 800 West Adams. 


Facilities Requirements: 


The facility will need to accommodate 450 students divided into a day and 
night cohort of 225 students each. There will be at least 11 classrooms with a 
student commons, learning resource center, multi-purpose room, assembly 
room, location for athletics, a heat and serve kitchen, administrative offices 
and support facilities. The building will be at least 25,000 square feet and the 
layout will ensure excellent security, controlled access and convenient traffic 
flow, modeled after prior NAS locations. After securing the location and 
negotiating a lease contract, an expected move in date would be three weeks 
prior to the first day of school.  


Budget Summary 


The Applicant has secured a conditional grant in the amount of $150,000 and an in-kind donation from the Jared 
Polis Foundation in the amount of $50,000. To offset the shortfall caused by receiving only $150,000 instead of 
the planned $200,000 from the conditional grant, NAS Network has advanced $50,000 to NAS-Phoenix. The 
secured funds, in the amount of  $250,000 as stated by the Applicant, are available as confirmed by the financial 
institution.  


During the start-up period, expenses are related to salaries, office supplies, instructional consumables, facilities 
lease payments, insurance, and other membership dues and fees. In year one the $1,380,237.00 equalization 
revenue is based on 185 FTE students and an 85 percent ELL rate (157 students) and 5.4 percent special 
education rate (10 students) . In year two, based on 225 FTE students and an 85 percent ELL percentage (191 
students) and a 4 percent special education rate (10 students), $1,666,524.00 is expected for equalization 
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revenues. In year three the equalization revenues are $1,843,162.00 based on 250 FTE students and an ELL rate 
of 85 percent (212 students) and 4 percent special education rate (10 students). Most salaries are competitive 
with the target population school district, though teacher salaries at an average of $40,000 annually are slightly 
lower. Most positions are budgeted to receive a 3 percent pay increase each year. 


The table below presents a summary of the budget by year: 


 Startup Period Year 1 Year 2 Year 3 


Projected Full Enrollment:  197 240 266 


#  Students Budget Based On:  185 225 250 


Total Revenue: $250,000.00 $1,384,466.50 $1,667,574.10 $1,848,148.88 


Total Expenditures: $242,929.25 $1,383,416.40 $1,662,587 $1,805,392.23 


Ending Balance: $7,070.75 $1,050.10 $4,986.88 $42,756.65 


Business Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Business Plan Score ≥ 95% Meet standard? No  28 of 30 Yes  30 of 30 


Number of “Falls Below” ratings 0 0 


Number of “Approaches” ratings 2 0 


Analysis of Business Plan 


The Business Plan meets the standard for approval because it provides a detailed plan for facility acquisition that 
is supported by the ESP’s record of success in securing facilities support, provides a detailed list of startup 
activities, and because it presents a balanced budget that reflects the requirements for implementing the 
school’s academic and operational plans. 


Although the Applicant has not yet secured a facility, the acquisitions plan provides several options located in 
the proposed target area. The application package contains a detailed timeline for securing the school facility 
and a detailed description of the proposed school layout (Business Plan, C.1, Facilities Acquisition Narrative, p.4). 
The ESP has already spoken with organizations such as RAZA, Charter School Development Corporation, 
Resources for Children and Youth, Charter Stone Capital, all of which have funded NAS schools in the past and all 
of which have expressed interest in investing in the proposed school (Business Plan, C.1, p.5). 


The proposed start-up activities will be entirely funded through $200,000 in grants. This funding will allow the 
school to hire the principal and other key staff members in April and fund their full salaries while they develop 
curriculum and implement the school plan. NAS will also purchase other key supplies at this time, including the 
supplies and curriculum needed for pre-planning (Business Plan, C.4, Start Up Budget Assumptions, pp. 1-3). This 
approach gives the TRP confidence that the Applicant understands the importance of preparation and will 
minimize any last-minute challenges by setting up processes in advance. 


The Applicant’s budget is balanced, reasonably conservative, and maintains a positive year-end balance each 
year of operation. Revenue is calculated at between 93 – 94 percent each year, allowing a small margin for 
student attrition and establishing a slight hedge against low enrollment. NAS assumes an 85 percent ELL rate 
and a 4 percent special education rate each year of operation. These numbers seem realistic based on the data 
provided. 
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The annual ESP fee of about 7.5 percent of gross revenues seems low, but, given the very small surplus every 
year, the school appears to have very thin margins. The plan meets the standard for approval, but strategic 
spending cuts and additional fundraising would create a stronger plan. 


EVIDENCE OF CAPACITY 
 


Applicant Summary 


The table below describes the participation of the Applicant in the In-Person Interview: 


Name Role 
Attended 


Interview? 


Alberto Siqiueros Charter Principal / Governing Council Yes 


Abigail Duarte-Zaragoza Charter Principal No 


Amanda Patrie Charter Principal / Teacher Yes 


Bernice Andazola Charter Principal No 


Edward Ryan Charter Principal No 


Jonathon Frump Charter Principal No 


Jose Leyba Charter Principal No 


Yvonne Watterson Charter Principal / Site Principal Yes 


Dominic DiFelice 
Superintendent New America Schools Network – 
Academic Oversight of Network Model 


Yes 


Craig Cook 
Chief of Business Operations New America Schools 
Network – Financial and Organization Oversight 


Yes 


David Rein 
Director of Development New America School 
Network – Marketing, Fundraising, and Digital 
Assistance 


Yes 


Analysis of Applicant Capacity 


The TRP finds that the Applicant has the range of knowledge, skills, and experience needed to open and operate 
a high-quality charter school because the team members listed in the application have relevant experience and 
those attending the capacity interview - particularly the school leader - spoke passionately and knowledgeably 
about the plan and appeared to have the capacity to successfully implement it. 


While all capacity interview attendees were active participants, the most passionate and engaged speakers were 
the proposed principal, Yvonne Watterson, and a proposed board member, Dr. Alberto Flores Siqueiros. Dr. 
Siqueiros is a retired principal with strong ties to the target community. He spoke knowledgeably about 
community engagement strategies, forming strategic partnerships, and the importance of actively involving 
parents in the program (New America Capacity Interview, 50:26). He will be a strong community voice on the 
board and bring important K-12 experience. Ms. Watterson spoke extensively about the research she has done 
in bringing the program elements together, of the research she has done in preparation of writing the petition, 
and of her passion for working with immigrant students. Both speakers impressed the TRP with their experience, 
dedication, and capacity to bring the plan to fruition.  


 Other team members have extensive experience in K–12 instruction and administration, course development, 
sales, public relations, community outreach, and counseling. Although the board will still need to recruit 
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members to expand its capacity in areas like finance and law, existing board members have sufficient experience 
to oversee the school’s instructional leader and to evaluate ESP performance under the contract. 


Although the ESP had difficulty answering performance-related questions during the interview, both Mr. 
DiFelice and Mr. Cook have a broad range of relevant experience—both are former public school 
superintendents, and should be able to assist NAS with facilities acquisition and instructional plan 
implementation (Operational Plan, B.1, Applicant Entity Narrative, p.1). 


ADDITIONAL BACKGROUND INFORMATION 


Additional data is included below to provide information related to the Applicant’s principals’ experience, 
qualifications, and current and prior charter compliance as an indicator of the Applicant’s ability to implement a 
charter or operate a charter school.  
 
Charter Principal Affiliations 
Principal Name: Yvonne Watterson 
Current Affiliation(s): None 
Past Affiliation(s) of Note: Florence Crittenton Services of Arizona, Inc. 
Comments: Yvonne Watterson served as the head of school for Girls Leadership Academy of Arizona operated 
by Florence Crittenton Services of Arizona, Inc. between August 2010 and March 2013. The academic 
performance of the school affiliated with Yvonne Watterson is summarized, with dashboard presented below: 


 Girls Leadership Academy of Arizona (opened 8/09/2010): 
o 2014 – Overall Rating 54.41 (Does Not Meet), C 
o 2013 – Overall Rating 70.59 (Meets), B 
o 2012 -  No Rating, C 
o 2011 – Performing 
o 2010 – Underperforming 
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During the time that Yvonne Watterson served as a school leader for Girls Leadership Academy of Arizona the 
percent passing for math dropped from 42 percent in 2010 to 8 percent in 2011. The percent passing for reading 
increased from 52 percent in 2010 to 61 percent in 2011. The dashboard was NR in 2012. After her continued 
leadership, the school received a rating of “Meets” on the 2013 academic dashboard, and dropped to “Does Not 
Meet” on the 2014 academic dashboard.  
 


Academic Performance of Associated Schools 


 
As part of the due diligence process, staff reviewed the academic performance of New America Schools (NAS). 
NAS is the ESP for a variety of charter schools currently operating in Colorado and New Mexico. For 
consideration of this application, staff has included the academic data of the associated schools within the NAS 
network.   
 
New America Schools - Colorado 
There are four New America School sites located in Colorado. The academic performance data outlining 
proficiency scores in ELA and Math is included in Tables 1.1 through 2.2 for the Colorado schools. Average 
percent proficient or advanced indicates that students are scoring at grade level or higher. Three New America 
School sites in Colorado are currently evaluated using the alternative academic framework, as indicated in 
Tables 1.1 for ELA and 1.2 for Math. The remaining tables show the proficiency scores of one school that is 
evaluated according to the traditional framework.  
 
Table 1.1                 Table 1.2 


 
 
For the state data collected between 2012 and 2014, one out of three alternative schools shows an upward 
trend in ELA, and all three schools trend downward in Math. In all cases, proficiency levels are below the state 
average, with the alternative schools in Math showing proficiency scores of 2 percent or less. 
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Table 2.1                  Table 2.2 


 
 
For the state data collected between 2012 and 2014, the traditional school’s students are closer to the state 
average proficient or advanced rate in both ELA and Math, however, the school trends downward in both 
subjects.  
 
New America Schools – New Mexico 
There are two New America School sites located in New Mexico. The academic performance data outlining 
proficiency scores in ELA and Math is included in Tables 3.1 through 4.2 for the New Mexico schools. Average 
percent proficient or advanced indicates that students are scoring at grade level or higher. Both New America 
School sites in New Mexico are Supplemental Accountability Measure (SAM) schools, which gives schools who 
serve alternative populations additional measures and a slightly different graduation rate calculation. For these 
purposes, proficiency scores of both traditional and SAM schools are included in the state average calculation.  
 
Table 3.1          Table 3.2 


 
 
Tables 3.1 and 3.2 show proficiency data for 10th and 11th grade students in Reading, respectively. In both cases, 
the schools are performing well below the state average, with the Las Cruces campus data showing zero percent 
of their 10th grade students as proficient in Reading in 2013 and 2014. The 11th grade students, while scoring 
higher than 10th grade, are showing a trend downward overall.  
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Table 4.1          Table 4.2 


 
 
Tables 4.1 and 4.2 show proficiency data for Math in 10th and 11th grade. There were zero 10th graders in Las 
Cruces reported as proficient or advanced in Math. In 11th grade, there is a trend upward at the Las Cruces 
campus with the level of proficiency climbing from 4.5 percent to 8.8 percent from 2013 to 2014. The New 
America School campus trends upward for both 10th and 11th graders, however, in both cases the proficiency 
level remains below 10 percent of the student population. 


 


BOARD OPTIONS 
Option 1: The Board may approve the application package and the charter. The following language is provided 
for consideration: Based upon review of the contents of the portfolio provided for this Applicant and the 
information provided by the representatives of the Applicant during consideration, I move to approve the 
application package and grant a charter to New America School to operate New America School - Phoenix 
charter school to serve grades 9-12. 
 
Option 2: The Board may deny the charter. The following language is provided for consideration: Based upon a 
review of the contents of the portfolio provided for this Applicant and the information provided by the 
representatives of the Applicant during consideration, I move to deny New America School’s request for a 
charter for the reason(s) that: 
 


 The Applicant is not sufficiently qualified to operate a charter school based on (insert the facts that form 
the basis for determination [i.e., background/fingerprint/credit report of the specific Officers, Members, 
Directors, or Partners]). 


 The Applicant is not sufficiently qualified to operate a charter school based on the (insert the facts from 
the financial, operational and/or academic performance of associated schools and affiliated schools that 
form the basis for the decision).  








Jonathan Frump


Professional Summary
I am looking for an innovative, enthusiastic, growing organization where I can apply my varied skill-set to further advance the goals and mission of 


an organization. I bring over 15 years of advancement and achievement in a combination of Academic Coordination and Social Services positions.


My work has helped me to achieve a valuable balance of technological mastery, enthusiasm for compliance/reporting, a love of training and learning, 


and administrative acumen and thought leadership.


_______________________________________________________________________________________________________________________


Skills
* Administrative Leadership * Evaluation and Resolution of Conflict


* Project Coordination * Student Information System Mastery


* Curriculum/Information Evaluation * Administration of Online Learning Systems (OLS)


* Cross-department Collaboration * Data Organization/Presentation


* Task Prioritization/Timely Execution * Statistical Computation/Evaluation/Presentation


* Complex Problem Solving * Complex Scheduling and Data Tracking


_______________________________________________________________________________________________________________________


Experience


Program Advisor - Contract March 2015 - current


Mesa Community College Mesa, AZ


* Assist students with completion of AZCIS to determine potential degree programs and career paths


* Assist students with academic advising to ensure accurate and efficient communication of program information


* Collaborate on reorganization to ensure that department functions effectively integrate with overall campus operations


* Address department performance outcomes to achieve desired school standards and align with accreditation expectations


Senior Academic Affairs Coordinator July 2014 - February 2015


University of Advancing Technology Tempe, AZ


* Coordinated and administered complex academic process execution, focusing on accuracy and regulatory compliance


* Represented department in regulatory committees and meetings regarding academic progress, curriculum management and strategy


* Performed custom course scheduling across all degree programs, focusing on quality student experience and an efficient business model


* Utilized student information system and online learning system extensively, providedsupport services for faculty and other departments


* Supported faculty and management in accurate and timely execution of administrative duties


* Advised on curriculum development and deployment to ensure efficient use of department funds and maximization of ROI


* Coordinated school participation in National Survey of Student Engagement (NSSE) - preparation and deployment


Course Developer August 2014 - September 2014


University of Advancing Technology Tempe, AZ


* Built asynchronous delivery course for use in online format program - ensuring learning objectives aligned with curricular objectives


* Focused on coherent, organized delivery of information, enriched with a variety of supplement learning assets, including multimedia resources


* Addressed specific concerns with existing course format and content to increase overall student completion and satisfaction


Academic Affairs Coordinator April 2006 - July 2014


University of Advancing Technology Tempe, AZ


* Process high-volume, specialized registration requests; processed customized registrations for online program


* Designed online scheuling process; identified and entered course substitutions and generated catalog legacy documents


* Extensive system and process troubleshooting, member of multiple collaborative committees focused on process improvement


* Process accreditation and licensure paperwork, report generation and statistical analysis for official document submissions


* Coordinated multi-department communications for multiple school-wide initiatives including licensure and accreditation


Academic Counselor August 2005 - April 2006


Axia College of Western International University/University of Phoenix Phoenix, AZ


* Advised students on school policy, program structure, course progression, and individual assignment support on a weekly basis


* Collaborated with multiple team members to ensure efficient, quality student success throughout entire degree program


* Organized and maintained weekly contact with 250+ students via phone, email, and postal mail


* Utilized multiple software programs to communicate with students, track student activity and evaluate student transfer credits


Independent Living Counselor June 2002 - June 2005


Youth Homes of Mid America Des Moines, IA


* Supervised program members daily, focusing on life skills education, and coordination and facilitation of support services


* Coordinated with community services, education services (school, GED), involving daily logs and monthly reporting







* Focused interactions with program members on forming effective, adult relationships to prepare for transition to independence


* Advocated for program members in treatment review processes in both child welfare and juvenile detention cases


Family-Centered Services Counselor January 2001 - June 2002


Lutheran Services in Iowa Ames, IA


* Provided assessment and weekly treatment of court referred cases within client's home and school


* Maintained extensive treatment logs, quarterly reports, and billing records for submission to state funding sources


* Collaborated with other therapists on complicated or multi-faceted referrals to ensure families received maximum support


* Utilized extensive coordination and time management skills to provide family treatment across multiple counties each week


Residential Youth Care Worker and Shift Supervisor September 1999 - January 2001


Youth Homes of Mid America Des Moines, IA


* Supervised multiple clients in a residential setting, focusing on relationship building and behavior modification


* Maintained treatment logs, medical logs, monthly reports and report submissions for court review and use


* Assumed leadership roles when acting managers were not present on campus, specifically during evening and weekend shifts


* Administered medications to residents as a certified medication manager, keeping daily logs of medication doses and proper administration


_______________________________________________________________________________________________________________________


Education
Master of Arts, Sociology 2008-2013


Arizona State University Tempe, AZ


Bachelor of Arts, Psychology 1995-1999


Dordt College Sioux Center, IA
__________________________________________________________________________________________________________________________________


Community Involvement
Mulligan's Manor - Volunteer October 2014 - current


New America School - Volunteer Board Member March 2014 - current
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B.3.1 Education Service Provider Exhibit: Performance Data        
 


New America School-Colorado School Performance Frameworks (2011-14) 


  NAS-Lowry NAS-Lakewood NAS - Denver 


  Rating Rating Rating 


Performance 


Indicator 
2012 2013 2014 2012 2013 2014 2012 2013 2014 


Academic 


Achievement 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Academic 


Growth 


Approach-


ing 
Meets 


Approach-


ing 
Meets 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Academic 


Growth Gaps 
N/A N/A N/A N/A N/A N/A N/A N/A N/A 


Student En-


gagement 


Approach-


ing 


Approach-


ing 


Approach-


ing 


Does Not 


Meet 


Approach-


ing 


Approach-


ing 


Does Not 


Meet 


Approach-


ing 


Approach-


ing 


Postsecondary 


and Work-


force 


Readiness 


Does Not 


Meet 


Does Not 


Meet 


Approach-


ing 


Does Not 


Meet 


Does Not 


Meet 


Approach-


ing 


Does Not 


Meet 


Approach-


ing 


Does Not 


Meet 


% of Points 


Earned 
44.0% 49.4% 50.0% 46.7% 42.1% 45.0% 38.7% 43.3% 41.9% 


Plan Type 


Assignment 


Priority Im-


provement 


Improve-


ment 


Improve-


ment 


Priority Im-


provement 


Priority Im-


provement 


Priority Im-


provement 


Priority Im-


provement 


Priority Im-


provement 


Priority Im-


provement 


 
Types of Plan: 


 Performance 


 Improvement 


 Priority Improvement 


 Turnaround 


 
 New Mexico School State Report Card 


 2012 2013 2014 


Statewide  C C
1
 C 


NAS-Las Cruces N/A C C 


NAS-New Mexico (Albuquerque) D C D 


 
                                                 
1
 For 2013, though both NAS New Mexico schools scored the same grade as the statewide average, each school’s numerical score exceeded the state average. 








Applicant Group: New America School


Proposed School Name: New America School - Phoenix


PRELIMINARY APPLICATION RATINGS


Part A


A.1
Educational Philosophy


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.1.a
Provide a detailed description of the school’s philosophical approach to 


improving pupil achievement in the target population.
1


Meets the Criteria
1


Meets the Criteria


A.1.b
Incorporate the principles or concepts fundamental to the school’s proposed 


program of instruction.
1


Meets the Criteria
1


Meets the Criteria


A.1.c
Present a rationale for the selected approach for the target population, 


including research and/or experience.
1


Meets the Criteria
1


Meets the Criteria


A.1.d
Ensure the Mission Statement on the Target Population Page is consistent 


with the narrative. 1
Meets the Criteria


1
Meets the Criteria


A.1 Total 0 0 4 0 0 4


A.2
Target Population


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.2.a


Identify the target population consistent with the information provided on the 


Target Population Page, demonstrating a clear understanding of the students 


and community the school intends to serve, including current levels of 


academic performance.


1


Meets the Criteria


1


Meets the Criteria


A.2.b


Present an explanation of how the implementation of the program of 


instruction described in A.3 meets the needs of the target population including 


improving pupil achievement.


1


Meets the Criteria


1


Meets the Criteria


A.2.c


Describe the class size and teacher-student ratios and clearly explain how 


these address the needs of the target population for improved pupil 


achievement.
1


Revised Submission Meets the Criteria


1


Addresses criteria, but lacks sufficient detail in:


Providing details of how the class size and teacher-student ratios address 


the needs of the target population for improved pupil achievement.


A.2 Total 0 0 3 0 1 2


A.3
Program of Instruction


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.3.a


Describe the curriculum for the core academic content areas, which clearly 


demonstrates alignment to the Educational Philosophy and Arizona State 


Standards.


1


Meets the Criteria


1


Meets the Criteria


A.3.b


Demonstrate clear understanding of methods of instruction key to the 


program of instruction, including formative assessment strategies, which 


clearly demonstrate alignment to the curriculum and Educational Philosophy.
1


Meets the Criteria


1


Meets the Criteria


CONSENSUS SUBSTANTIVE REVIEW RUBRIC FOR THE ASBCS 2016-2017 CYCLE


REVISED APPLICATION RATINGS


Educational Plan


1







A.3.c


Describe a summative assessment plan that clearly allows determination of 


student mastery of Arizona State Standards, aligned to the Educational 


Philosophy and methods of instruction described in the narrative.
1


Meets the Criteria


1


Meets the Criteria


A.3.d
Ensure the Program of Instruction is consistent with the Academic Systems 


Plan.  
1


Meets the Criteria
1


Meets the Criteria


A.3 Total 0 0 4 0 0 4


A.3.1
Mastery and Promotion


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.3.1.a


Present clear criteria for promotion from one level to the next, to include the 


level of proficiency that students must obtain to demonstrate mastery of 


academic core content.


Not Applicable Not Applicable


A.3.1.b
Describe a viable and adequate process the school will use to determine grade-


level promotion/retention consistent with State requirements.


Not Applicable Not Applicable


A.3.1.c Ensure consistency with Area II of the Academic Systems Plan. Not Applicable Not Applicable


A.3.1 Total 0 0 0 0 0 0


A.3.2 Course Offerings and Graduation Requirements F A M Technical Assistance/ Comments F A M Technical Assistance/ Comments


A.3.2.a
Identify graduation requirements for the school that will meet State 


requirements. 1
Meets the Criteria


1
Meets the Criteria


A.3.2.b
Describe a viable and adequate process and criteria for awarding course 


credit.
1


Meets the Criteria
1


Meets the Criteria


A.3.2.c
Ensure consistency with Area II of the Academic Systems Plan.


1
Meets the Criteria


1
Meets the Criteria


A.3.2.d


Provide a menu of course offerings which include course titles and brief 


descriptions of classes consistent with State requirements and clearly 


demonstrating alignment to the Program of Instruction.
1


Revised Submission Meets the Criteria


1


Addresses criteria, but lacks sufficient detail in:


Providing a menu of course offerings clearly demonstrating alignment to 


the Program of Instruction.


A.3.2.e


Ensure consistency with the Program of Instruction and alignment with the 


Business Plan as presented in the application package. 1


Revised Submission Meets the Criteria


1


Addresses criteria, but: 


Is not consistent with the Program of Instruction regarding English 


Language Learners.


A.3.2 Total 0 0 5 0 2 3


2







A.4
School Calendar and Weekly Schedule


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.4.a


Clearly demonstrate compliance with hours/minutes of instruction for each 


grade level served for the proposed school calendar (standard, alternative, or 


extended). 


1


Meets the Criteria


1


Meets the Criteria


A.4.b
Provide a rationale for the weekly schedule that clearly supports improving 


pupil achievement in the target population.
1


Meets the Criteria
1


Meets the Criteria


A.4.d
Identify professional development days consistent with the information 


provided in Area IV of the Academic Systems Plan.
1


Meets the Criteria
1


Meets the Criteria


A.4.e


(If an Alternative Calendar was identified on the Target Population Page) 


Demonstrate the various ways instructional minutes may be met. 1


Meets the Criteria


1


Meets the Criteria


A.4 Total 0 0 4 0 0 4


A.5
Academic Systems Plan


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.5.a


Provide predicted baseline figures for Percent Passing and SGP in Mathematics 


and Reading aligned with target population information provided in Section 


A.2.


1


Meets the Criteria


1


Meets the Criteria


A.5.b
Provide a clear description of the basis for setting baseline figures that aligns 


with Section A.2.
1


Meets the Criteria
1


Meets the Criteria


A.5.c


Provide sufficiently detailed and implementable action steps that address each 


of the following elements of a comprehensive curriculum system (Area I): 


i. adoption of curriculum aligned to Arizona’s College and Career Ready 


Standards; 


ii. implementation of curriculum; 


iii. evaluation of curriculum; 


iv. revision of curriculum; and 


v. adaptation to address the curriculum needs of subgroup populations.


1


Meets the Criteria


1


Meets the Criteria


A.5.d


Provide sufficiently detailed and implementable action steps that address each 


of the following elements of a comprehensive assessment system to assess 


student performance (Area II): 


i. data collection from multiple assessments based on clearly defined 


performance measures aligned with the curriculum and instructional 


methodology, such as formative and summative assessments and 


common/benchmark assessments; 


ii. adaptation to address the assessment needs of subgroup populations; 


iii. analysis of assessment data to evaluate instructional and curricular 


effectiveness and to make adjustments in a timely manner; and 


iv. data collection and analysis during the school year that will allow valid and 


reliable comparisons of student growth and proficiency from year to year.


1


Meets the Criteria


1


Meets the Criteria


3







A.5.e


Provide sufficiently detailed and implementable action steps that address each 


of the following elements of a comprehensive system for monitoring 


instruction (Area III):  


i. monitoring the integration of Arizona’s College and Career Ready Standards 


into instruction; 


ii. evaluating instructional practices; 


iii. evaluating instructional practices targeted to address the needs of 


subgroup populations; and 


iv. providing analysis and feedback to further develop instructional quality and 


standards integration.


1


Meets the Criteria


1


Meets the Criteria


A.5.f


Provide sufficiently detailed and implementable action steps that address each 


of the following elements of a comprehensive professional development 


system (Area IV): 


i. identifying and providing professional development that is aligned with 


instructional staff learning needs and focuses on areas of high importance; 


ii. identifying and providing professional development that supports teachers 


of subgroup populations; 


iii. supporting high quality implementation of the strategies learned in 


professional development; and  


iv. providing monitoring and follow-up to support and develop 


implementation of the strategies learned in professional development.


1


Meets the Criteria


1


Meets the Criteria


A.5.g
Identify intervals sufficient for the timely completion of the action steps as 


part of a comprehensive system in each Area.
1


Meets the Criteria
1


Meets the Criteria


A.5.h
Identify concrete documentation that will serve as evidence to demonstrate 


completion of all components of each action step.
1


Meets the Criteria
1


Meets the Criteria


A.5.i


Provide adequate personnel resources responsible for completing action steps 


that support the Areas. Identify the title/role/positions of the individual(s). 1


Meets the Criteria


1


Meets the Criteria


A.5.j


Identify adequate implementation costs that are clearly listed by cost and 


budget line item on the ASP Template and clearly and distinctly listed in the 


description of the line item in the Assumptions.


1


Meets the Criteria


1


Meets the Criteria


A.5.k
Be consistent with all sections of the application package.


1
Meets the Criteria


1
Meets the Criteria


A.5 Total 0 0 11 0 0 11
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A.6.9
Curriculum Samples - 9th


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.6.9.a


Describe the Instructional Strategies that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard 


expectations set by the grade-level rigor as defined in the Required Standard 


(for Science: Describe the Instructional Strategies that would clearly provide a 


student opportunities to engage in the objective set by the Required 


Performance Objective).


1


Meets the Criteria for Math and Science


Revised Submission Meets the Criteria for Reading and 


Writing


1


Meets the Criteria for Math and Science


Addresses criteria, but lacks sufficient detail in:


Describing the Instructional Strategies that would clearly provide a 


student with opportunities to engage in the Arizona's College & Career 


Ready Standard expectations set by the grade-level rigor in Reading and 


Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Reading: analyze the cumulative 


impact of specific word choices on meaning and tone.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives using 


well-chosen details, multiple plot lines, and creating a coherent whole.


A.6.9.b


Describe the Student Activities that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard 


expectations set by the grade-level rigor as defined in the Required Standard 


(for Science: Describe the Student Activities that would clearly provide a 


student with opportunities to engage in the objective set by the Required 


Performance Objective).


1


Meets the Criteria for Math and Science


Revised Submission Meets the Criteria for Reading and 


Writing


1


Meets the Criteria for Math and Science


Addresses criteria, but lacks sufficient detail in:


Describing the Student Activities that would clearly provide a student 


with opportunities to engage in the Arizona's College & Career Ready 


Standard expectations set by the grade-level rigor as defined in the 


Required Standard in Reading and Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Reading: analyze the cumulative 


impact of specific word choices on meaning and tone.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives using 


well-chosen details, multiple plot lines, and creating a coherent whole.


A.6.9.c


Provide an opportunity for the student to complete a summative assessment 


which is clearly separate from instruction and guided or independent practice, 


and in which the student is assessed independently. 1


Meets the Criteria for Reading, Writing, Math, and Science


1


Meets the Criteria for Reading, Writing, Math, and Science
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A.6.9.d


(for Reading, Writing, and Mathematics curriculum samples) Provide at least 


three Summative Assessment Items, with answer key(s) and/or scoring 


rubric(s), clearly describing, for each Summative Assessment Item, 


components to be scored and how points will be awarded, that together 


accurately measure student mastery of the application of the content and/or 


skills as defined by the grade-level rigor in the Required Standard, such that 


mastery of the application of the content and/or skills as defined by  the grade-


level rigor in the Required Standard is clearly demonstrated by an identified 


acceptable score or combination of identified acceptable scores.


1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.9.e


(for Science curriculum samples) Provide at least three Summative Assessment 


Items, with answer key(s) and/or scoring rubric(s), clearly describing, for each 


Summative Assessment Item, components to be scored and how points will be 


awarded, that together accurately measure student mastery of the application 


of the content and/or skills as defined by the Required Performance Objective, 


such that mastery of the application of the content and/or skills as defined by  


the objective in the Required Performance Objective is clearly demonstrated 


by an identified acceptable score or combination of identified acceptable 


scores. 


1


Meets the Criteria for Science


1


Meets the Criteria for Science


A.6.9.f
Provide Instruction, Student Activities, and Summative Assessment Items that 


are clearly consistent with all sections of the Education Plan. 1
Meets the Criteria for Reading, Writing, Math, and Science


1
Meets the Criteria for Reading, Writing, Math, and Science


A.6.9 Total 0 0 6 0 2 4


A.6.10
Curriculum Samples - 10th


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.6.10.a


Describe the Instructional Strategies that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard  


expectations set by the grade-level rigor as defined in the Required Standard.


1


Meets the Criteria for Math


Revised Submission Meets the Criteria for Reading and 


Writing


1


Meets the Criteria for  Math 


Addresses criteria, but lacks sufficient detail in:


Describing the Instructional Strategies that would clearly provide a 


student with opportunities to engage in the Arizona's College & Career 


Ready Standard expectations set by the grade-level rigor in Reading and 


Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Reading: analyze how an author 


uses rhetoric to advance that point of view or purpose.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives that 


engage and orient the reader by setting out a problem, situation or 


observation, creating a smooth progression of events, and providing a 


conclusion that reflects on what is experienced, observed, or resolved 


over the course of the narrative.
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A.6.10.b


Describe the Student Activities that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard 


expectations set by the grade-level rigor as defined in the Required Standard.


1


Meets the Criteria for Math


Revised Submission Meets the Criteria for Reading and 


Writing


1


Meets the Criteria for Math


Addresses criteria, but lacks sufficient detail in: 


Describing the Student Activities that would clearly provide a student 


with opportunities to engage in the Arizona's College & Career Ready 


Standard expectations set by the grade-level rigor as defined in the 


Required Standard in Reading and Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Reading: analyze how an author 


uses rhetoric to advance that point of view or purpose.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives that 


engage and orient the reader by setting out a problem, situation or 


observation, creating a smooth progression of events, and providing a 


conclusion that reflect on what is experienced, observed, or resolved over 


the course of the narrative.


A.6.10.c


Provide an opportunity for the student to complete a summative assessment 


items which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently. 1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.10.d


Provide at least three Summative Assessment Items, with answer key(s) 


and/or scoring rubric(s), clearly describing, for each Summative Assessment 


Item, components to be scored and how points will be awarded, that together 


accurately measure student mastery of the application of the content and/or 


skills as defined by the grade-level rigor in the Required Standard, such that 


mastery of the application of the content and/or skills as defined by  the grade-


level rigor in the Required Standard is clearly demonstrated by an identified 


acceptable score or combination of identified acceptable scores.


1


Meets the Criteria for Writing and Math


Revised Submission Meets the Criteria for Reading


1


Meets the Criteria for Writing and Math


Addresses criteria, but lacks sufficient detail in:


Providing at least three Summative Assessment Items that together 


accurately measure student mastery of the application of the content 


and/or skills as defined by the grade-level rigor in the Required Standard 


in Reading.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Reading: analyze how an author 


uses rhetoric to advance that point of view or purpose.


A.6.10.e Not evaluated for this grade level. Not evaluated for this grade level. Not evaluated for this grade level.


A.6.10.f


Provide Instruction, Student Activities, and Summative Assessment Items that 


are clearly consistent with all sections of the Education Plan.
1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.10 Total 0 0 5 0 3 2
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A.6.11
Curriculum Samples - 11th


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.6.11.a


Describe the Instructional Strategies that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard  


expectations set by the grade-level rigor as defined in the Required Standard.


1


Meets the Criteria for Reading and Math 


Revised Submission Meets the Criteria for Writing


1


Meets the Criteria for Reading and Math


Addresses criteria, but lacks sufficient detail in:


Describing the Instructional Strategies that would clearly provide a 


student with opportunities to engage in the Arizona's College & Career 


Ready Standard expectations set by the grade-level rigor in Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives that set 


out a problem, situation, or observation and its significance.


A.6.11.b


Describe the Student Activities that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard 


expectations set by the grade-level rigor as defined in the Required Standard.


1


Meets the Criteria for Reading and Math 


Revised Submission Meets the Criteria for Writing


1


Meets the Criteria for Reading and Math


Addresses criteria, but lacks sufficient detail in:


Describing the Student Activities that would clearly provide a student 


with opportunities to engage in the Arizona's College & Career Ready 


Standard expectations set by the grade-level rigor as defined in the 


Required Standard in Writing.


Curriculum Sample did not include the following component of the grade-


level rigor in the Required Standard for Writing: write narratives that set 


out a problem, situation, or observation and its significance.


A.6.11.c


Provide an opportunity for the student to complete a summative assessment 


items which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.11.d


Provide at least three Summative Assessment Items, with answer key(s) 


and/or scoring rubric(s), clearly describing, for each Summative Assessment 


Item, components to be scored and how points will be awarded, that together 


accurately measure student mastery of the application of the content and/or 


skills as defined by the grade-level rigor in the Required Standard, such that 


mastery of the application of the content and/or skills as defined by  the grade-


level rigor in the Required Standard is clearly demonstrated by an identified 


acceptable score or combination of identified acceptable scores.


1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.11.e Not evaluated for this grade level. Not evaluated for this grade level. Not evaluated for this grade level.


A.6.11.f
Provide Instruction, Student Activities, and Summative Assessment Items that 


are clearly consistent with all sections of the Education Plan. 1
Meets the Criteria for Reading, Writing, and Math


1
Meets the Criteria for Reading, Writing, and Math


A.6.11 Total 0 0 5 0 2 3
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A.6.12
Curriculum Samples - 12th


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


A.6.12.a


Describe the Instructional Strategies that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard  


expectations set by the grade-level rigor as defined in the Required Standard. 1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.12.b


Describe the Student Activities that would clearly provide a student with 


opportunities to engage in the Arizona’s College and Career Ready Standard 


expectations set by the grade-level rigor as defined in the Required Standard. 1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.12.c


Provide an opportunity for the student to complete a summative assessment 


items which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.12.d


Provide at least three Summative Assessment Items, with answer key(s) 


and/or scoring rubric(s), clearly describing, for each Summative Assessment 


Item, components to be scored and how points will be awarded, that together 


accurately measure student mastery of the application of the content and/or 


skills as defined by the grade-level rigor in the Required Standard, such that 


mastery of the application of the content and/or skills as defined by  the grade-


level rigor in the Required Standard is clearly demonstrated by an identified 


acceptable score or combination of identified acceptable scores.


1


Meets the Criteria for Reading, Writing, and Math


1


Meets the Criteria for Reading, Writing, and Math


A.6.12.e Not evaluated for this grade level. Not evaluated for this grade level. Not evaluated for this grade level.


A.6.12.f
Provide Instruction, Student Activities, and Summative Assessment Items that 


are clearly consistent with all sections of the Education Plan. 1
Meets the Criteria for Reading, Writing, and Math


1
Meets the Criteria for Reading, Writing, and Math


A.6.12 Total 0 0 5 0 0 5


Part A Sub Total 0 0 52 0 10 42
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Part B Operational Plan


B.1
Applicant Entity


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


B.1.a


Describe in detail the Applicant’s history, including its establishment, 


evolution, and how operating a charter school became part of its mission as 


documented in the minutes or resolution of intent to apply for a charter 


school.


1


Meets the Criteria


1


Meets the Criteria


B.1.b
Provide an organizational chart and describe the reporting structure within the 


organization consistent with the narrative.
1


Meets the Criteria
1


Meets the Criteria


B.1.c
Clearly describe any subsidiary relationship of the Applicant entity to another 


organization. 1
Meets the Criteria


1
Meets the Criteria


B.1.d
Identify any current or prior charter operation by the Applicant, including the 


authorizer, timeframe, and nature of involvement. 1
Meets the Criteria


1
Meets the Criteria


B.1.e


Discuss the role of each Principal in the entity. Clearly describe the 


qualifications of each Principal to support the Education Plan, Operational 


Plan, and/or Business Plan.
1


Meets the Criteria


1


Meets the Criteria


B.1.f
Identify any current or prior charter operation by any Principal, including the 


authorizer, timeframe, and nature of involvement. 1
Meets the Criteria


1
Meets the Criteria


B.1.g
Be consistent with the background information provided for each individual.


1
Meets the Criteria


1
Meets the Criteria


B.1.h Ensure consistency with information listed on Title Page. 1 Meets the Criteria 1 Meets the Criteria


B.1.i Ensure consistency with the contents of the application package. 1 Meets the Criteria 1 Meets the Criteria


B.1.j
Ensure consistency with legal documentation establishing entity, including 


number of directors required by Bylaws.
1


Meets the Criteria
1


Meets the Criteria


B.1 Total 0 0 10 0 0 10


B.2
Governing Body


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


B.2.a


Clearly identify if the corporate board for Applicant will act as the school 


governing body, or if and when a school governing body separate from the 


corporate board will be established.


1


Meets the Criteria


1


Meets the Criteria


B.2.b
Include a clear description of the responsibilities of the governing body as per 


ARS§15-183 (E)(8).
1


Meets the Criteria
1


Meets the Criteria


B.2.c Provide a description of the composition of the governing body. 1 Meets the Criteria 1 Meets the Criteria


B.2.d
Describe a viable and adequate process for filling vacancies on the school 


governing body.
1


Meets the Criteria
1


Meets the Criteria


B.2.e Be consistent with all sections of the application package. 1 Meets the Criteria 1 Meets the Criteria


B.2 Total 0 0 5 0 0 5
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B.3
Management and Operation


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


B.3.a
Provide a clear delineation of the roles and responsibilities for administering 


the day-to-day activities of the school.
1


Meets the Criteria
1


Meets the Criteria


B.3.b


Present a viable and adequate operational plan that includes oversight 


responsibilities related to instruction and operational services. Plan must 


identify the number of administrative personnel (each year for the first three 


years) and their oversight responsibilities related to the following areas:


i. Instruction,


ii. Curriculum and Assessment (mandated State testing), 


iii. Staff Development, 


iv. Financial Management, 


v. Contracted Services, 


vi. Personnel, 


vii. Grants Management, and 


viii. Student Accountability Information System (SAIS).


1


Meets the Criteria


1


Meets the Criteria


B.3c
Identify critical skills or experience that will indicate sufficient qualification for 


fulfillment of those responsibilities. 1
Meets the Criteria


1
Meets the Criteria


B.3.d


Describe the proposed fair and equitable enrollment procedures compliant 


with A.R.S. §15-184, including the timeframe, waitlist, lottery, and the like, 


and documents to be included in the enrollment packet.
1


Meets the Criteria


1


Meets the Criteria


B.3.e Be consistent with all sections of the application package. 1 Meets the Criteria 1 Meets the Criteria


B.3 Total 0 0 5 0 0 5
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B.3.1
Education Service Providers


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


B.3.1.a


Present a detailed explanation of how contracting with or having a governance 


relationship with the ESP meets the needs of the target population including 


improving pupil achievement, as demonstrated by reference to relevant 


performance data for other schools that the ESP has managed.
1


Addresses criteria, but lacks sufficient detail in: 


Providing a detailed explanation of how contracting with or 


having a governance relationship with the ESP meets the 


needs of the target population including improving pupil 


achievement.


1


Addresses criteria, but lacks sufficient detail in:


Providing a detailed explanation of how contracting with or having a 


governance relationship with the ESP meets the needs of the target 


population including improving pupil achievement.


B.3.1.b
Provide a clear description of the services to be provided by the ESP consistent 


with the service agreement.
1


Meets the Criteria
1


Meets the Criteria


B.3.1.c


(CMOs only) Ensure that the relationship between the ESP and Applicant 


entity described in the narrative is clearly consistent with the Articles of 


Incorporation and Bylaws in Section B.1.
1


Meets the Criteria


1


Meets the Criteria


B.3.1.d


(EMOs only) Provide an explanation for the reasons for contracting with an 


ESP, in general, and this provider in particular, and how the ESP will further 


the school’s mission and program.
1


Revised Submission Meets the Criteria


1


Addresses criteria, but lacks sufficient detail in:


Providing an explanation for the reasons for contracting with an ESP, in 


general, and this provider in particular, and how the ESP will further the 


school’s mission and program.


B.3.1.e


(EMOs only) Describe the Applicant’s performance expectations for the ESP 


consistent with the service agreement, and a viable and adequate plan for 


how the Applicant will evaluate that performance.
1


Meets the Criteria


1


Does Not Meet the Criteria


B.3.1.f
(EMOs only) Describe the ESP’s roles and responsibilities in relation to the 


Applicant consistent with the service agreement.
1


Meets the Criteria
1


Meets the Criteria


B.3.1.g


Ensure ESP-related costs are described in the Budget Assumptions and 


included in the Start-Up and Three-Year Operational Budget as appropriate. 1


Meets the Criteria


1


Meets the Criteria


B.3.1 Total 0 1 6 1 2 4


B.3.2
Contracted Services


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


B.3.2.a
Delineate all areas, if any, which may require the Applicant to seek outside 


expertise.
1


Meets the Criteria
1


Meets the Criteria


B.3.2.b
Discuss the professional qualifications expected of those to be retained to 


perform each listed contracted service.
1


Meets the Criteria
1


Meets the Criteria


B.3.2.c
Describe how the costs associated with each listed contracted service are 


viable and adequate for the target population identified in A.2.
1


Meets the Criteria
1


Meets the Criteria


B.3.2.d
Provide clear and specific sources for costs of each listed contracted services.


1
Meets the Criteria


1
Meets the Criteria


B.3.2.e
Ensure costs are described in the Budget Assumptions and included in the 


Start-Up and Three-Year Operational Budget as appropriate.
1


Meets the Criteria
1


Meets the Criteria


B.3.2 Total 0 0 5 0 0 5


Part B Sub-Total 0 1 31 1 2 29
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Part C


C.1
Facilities Acquisition


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


C.1.a


Identify and describe the facility necessary to implement the program. Include 


square footage, number of classrooms, layout of space, and location that will 


accommodate the number of anticipated students as identified throughout 


the application package.


1


Meets the Criteria


1


Meets the Criteria


C.1.b


Identify and provide documentation on available facilities within the target 


market that will allow implementation of the program of instruction and 


support the student population and class size described in the application 


package.


Or


Provide details of already-acquired facility, purchased land, or proposed build 


that will allow implementation of the program of instruction and support the 


student population and class size described in the application package.


1


Meets the Criteria


1


Meets the Criteria


C.1.c
Identify a timeframe for securing an appropriate facility consistent with the 


start-up date of the school identified on the Target Population Page. 1
Meets the Criteria


1
Meets the Criteria


C.1.d


Identify costs associated with securing the facility and ensuring compliance 


with all applicable laws and regulations including obtaining educational 


occupancy.


1


Meets the Criteria


1


Meets the Criteria


C.1.e
Describe any financial arrangements that have been made for securing the 


facility.
1


Meets the Criteria
1


Meets the Criteria


C.1.f Ensure the Layout of Space is consistent with the narrative. 1 Meets the Criteria 1 Meets the Criteria


C.1.g


Ensure costs as described in the narrative accounted for in the Start-Up and 


Three-Year Operational Budgets and fully described in the Assumptions. 1


Meets the Criteria


1


Meets the Criteria


C.1.h Be consistent with all sections of the application package. 1 Meets the Criteria 1 Meets the Criteria


C.1 Total 0 0 8 0 0 8


Business Plan
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C.2
Advertising and Promotion


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


C.2.a


Provide a clear description of an advertising/promotion plan that appears 


viable and adequate to support the number of students included in the Three-


Year Operational Budget.
1


Meets the Criteria


1


Meets the Criteria


C.2.b


Describe how the costs associated with the advertising/promotion plan are 


viable and adequate to attract the projected student population identified in 


Year 1 of the Three-Year Operational Budget.
1


Meets the Criteria


1


Meets the Criteria


C.2.c
Provide clear and specific sources for costs associated with the 


advertising/promotion plan.
1


Meets the Criteria
1


Meets the Criteria


C.2.d


Provide a viable and adequate timeframe for advertising/promotion 


consistent with the start-up date of the school identified on the Target 


Population Page.


1


Meets the Criteria


1


Meets the Criteria


C.2.e


Ensure costs as described in the narrative are accounted for in the Start-Up 


and Three-Year Operational Budgets and fully described in the Budget 


Assumptions.


1


Meets the Criteria


1


Meets the Criteria


C.2 Total 0 0 5 0 0 5


C.3 
Personnel


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


C.3.a


Provide a staffing plan that appears viable and adequate for the effective 


implementation of the program of instruction and operation of the charter 


school as described, to include the grades and number of students to be 


served in each of the first three years of operation, and the number of each 


type of instructional and non-instructional personnel each year.


1


Meets the Criteria


1


Meets the Criteria


C.3.b
Provide a detailed plan to recruit, hire, and train instructional staff consistent 


with the start-up of the school.
1


Meets the Criteria
1


Meets the Criteria


C.3.c


Ensure all salaries and Employee Related Expenses (ERE) described in the 


narrative are accounted for in the Start-Up and Three-Year Operational 


Budgets and fully described in the Budget Assumptions.
1


Revised Submission Meets the Criteria


1


Addresses criteria, but lacks sufficient detail in:


Ensuring employee salary costs as described in the narrative are 


accounted for in the start-up Budget.


C.3 Total 0 0 3 0 1 2


C.4
Start-Up Budget


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


C.4.a
List only sources of start-up revenue fully supported by Verifiable Proof of 


Secured Funds documentation.
1


Meets the Criteria
1


Meets the Criteria


C.4.b


List expenditures to cover the start-up plans described in the application 


package. 1


Revised Submission Meets the Criteria


1


Addresses criteria, but lacks sufficient detail in:


Listing expenditures to cover the start-up plans described in section(s) C.3 


of the application package.


C.4.c
Demonstrate through the assumptions that the amounts listed are viable and 


adequate.
1


Meets the Criteria
1


Meets the Criteria


C.4.d Ensure revenues cover expenditures. 1 Meets the Criteria 1 Meets the Criteria
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C.4.e


Ensure that timeframes described in all sections of the application package are 


consistent with timeframes listed on the Start-Up Budget. 1


Meets the Criteria


1


Meets the Criteria


C.4.f Be consistent with all sections of the application package. 1 Meets the Criteria 1 Meets the Criteria


C.4 Total 0 0 6 0 1 5


C.5
Three-Year Operational Budget


F A M
Technical Assistance / Comments


F A M
Technical Assistance / Comments


C.5.a
List expenditures to cover the Educational Plan, Operational Plan, and 


Business Plan described in the application package. 1
Meets the Criteria


1
Meets the Criteria


C.5.b


Ensure state equalization detailed in Projected Revenue Calculator is 


consistent with the Target Population and the student count by grade level. 1


Meets the Criteria


1


Meets the Criteria


C.5.c


(If student count add-ons are used in determining projected revenue) Provide 


an adequate rationale for using the student count add-on levels in the 


Projected Revenue Calculator in the assumptions that is consistent with the 


target population described in Section A.2.


1


Meets the Criteria


1


Meets the Criteria


C.5.d
Provide an adequate rationale for the percent of full enrollment used as the 


basis of the budget for Year 1 consistent with Section C.2.
1


Meets the Criteria
1


Meets the Criteria


C.5.e
Demonstrate through the assumptions that the amounts listed are viable and 


adequate. 1
Meets the Criteria


1
Meets the Criteria


C.5.f


If operational revenue is used to pay for expenses incurred during the start-up 


period, clearly describe in the assumptions the sources of costs and 


repayment terms.


1


Meets the Criteria


1


Meets the Criteria


C.5.g Ensure revenues cover expenditures. 1 Meets the Criteria 1 Meets the Criteria


C.5.h Be consistent with all sections of the application package. 1 Meets the Criteria 1 Meets the Criteria


C.5 Total 0 0 8 0 0 8


Part C Sub-Total 0 0 30 0 2 28


Grand Total Parts A, B, and C 0 1 113 1 14 99


CONCLUSION


SUMMARY


No scoring area in Part A, B, or C received a score of Falls Below


No more than one scoring area in each section scored Approaches


Educational Plan Meets 95% Test


Operational Plan Meets 95% Test


Business Plan Meets 95% Test


Meets the Criteria, Therefore Proceeds to Interview


15








Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 12 Content Area Mathematics 


Course Title (grades 9-12 Only) Pre-Calculus 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


Students will already know how to:  


• Understand that by similarity, side ratios in right triangles are properties of the angles in the triangle, leading 
to definitions of trigonometric ratios for acute angles. (G-SRT.C.6) 


• Explain and use the relationship between the sine and cosine of complementary angles. (G-SRT.C.7) 
• Understand radian measure of an angle as the length of the arc on the unit circle subtended by the angle.(F-


TF.A.1) 
• Explain how the unit circle in the coordinate plane enables the extension of trigonometric functions to all 


real numbers, interpreted as radian measures of angles traversed counterclockwise around the unit circle. (F-
TF.A.2) 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


This lesson aligns to the program of instruction by using scaffolding techniques like modeling and guided practice. 
Students are gradually released to do the work on their own. These lessons are also sheltered by pre-teaching 
vocabulary and having students write the vocabulary in their Math Glossary. Students will also be engaged in active 
learning as they explore the unit circle on their own to gain mastery of the patterns revealed by the unit circle.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


F-TF.A.3 – Use special triangles to determine geometrically the values of sine, cosine, tangent for π /3, π/4 
and π/6, and use the unit circle to express the values of sine, cosine, and tangent for π-x, π+x, and 2π-x in 
terms of their values for x, where x is any real number. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


Student’s Math Glossary 


Student’s Math Journal 


Appendix: see endnote 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 
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Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


1. Anticipatory Set – On the board: “Pop Rocks Quiz! What does SOH 
CAH TOA stand for?” The teacher will give the students an opportunity 
to remember, and then will call on students randomly to give them an 
opportunity to answer. Students who answer correctly will get some Pop 
Rocks® candy.  
2. Learning Objective – SWBAT find the sine, cosine, and tangent of an 
angle, given a right triangle with at least two side lengths known using 
the acronym SOH CAH TOA and use dimensional analysis to convert 
degrees to radians.   
3. Instructional Input – The teacher will remind students about the sine, 
cosine, and tangent ratios, and how they are calculated and used in real 
world situations. (Like indirect measurement, physics, etc.) The teacher 
will then introduce the unit of radians as another way to measure angles. 
The teacher will ask students to put the word “radian” in their Math 
Glossary as: A way of measuring angles based on the ratio of the radius 
to the circumference of a circle so that an arc length that is equal to the 
radius of the circle has an angle measure of 1 radian (1 rad.) Then the 
teacher will lead the students though the logic that since we know that 
the whole circumference of a circle is 2π times the radius then there are 
2π radians of angle in a whole circle, or in other words 2π radians = 360° 
and π radians = 180°. The teacher will then introduce the abbreviation 
rad for radians, and the conversion factor 180° = π rad. The teacher will 
then remind students how to do dimensional analysis.  
4. Modeling/Check for Understanding – The teacher will do a 
conversion of degrees to radians on the board, and then a radians to 
degrees conversion and answer questions that students have. The teacher 
will then put a few problems on the board for the students to work out on 
their own, including some right triangles with known side lengths and 
angles given in radians.  The teacher will circulate the room and assess 
the students’ ability to convert from degrees to radians, and calculate 
sine, cosine and tangent.  
5. Independent Practice – The teacher will give the students a sheet of 
practice problems to and ask them to work them out on their own and 
turn them in as a formative assessment.  


1. Students will write their answer to the Pop Rocks Quiz in their notes 
and answer when called upon.  
 
2. Students will write the date and the learning objective in their 
notebook.  
 
3. Students will take notes and ask questions as necessary to understand 
the information the teacher is conveying. Students will enter Radian in 
their Math Glossary. 
 
4. Students will work the problems out and ask questions of the teacher 
as necessary to make sure they are doing the problems correctly.  
 
5. Students will work the problems out independently and turn them in as 
a formative assessment.  
 
 
 
 
Alignment to content/skills of Required Standard: 
This lesson provides the foundational skills of being fluent with radians, 
converting between degrees and radians, and calculating the sine, cosine, 
and tangent geometrically, required to be able to master the required 
standard.  
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2 


1. Anticipatory Set – On the board: A unit circle with an equilateral 
triangle (ΔABC) with a line segment from ∠𝐴𝐴 to the midpoint of 𝐵𝐵𝐵𝐵���� (See 
Figure A in the appendix.) and the directions: “The circle graphed here is 
a unit circle (centered at the Origin with radius =1,) points B and C are 
on the circle and point D is the midpoint of 𝐴𝐴𝐵𝐵����. Show that ΔABC is an 
equilateral triangle and that 𝐵𝐵𝐶𝐶���� ⊥  𝐴𝐴𝐵𝐵����.” The teacher will give the 
students time to work on this. After she feels that the students are 
finished she will lead a class discussion to make sure that all students 
understand that they have just created a right triangle on the unit circle.  
2. Learning Objective – SWBAT use special triangles to determine 
geometrically the values of sine, cosine, and tangent for π/3, π/4 and π/6. 
3. Instructional Input – The teacher will demonstrate on the board how, 
now that they know ΔACD (from the anticipatory set) is a 30-60-90 
triangle, they can determine the sine, cosine, and tangent of 60° and 30° 
using what they know about the unit circle and the Pythagorean 
Theorem. The teacher will then demonstrate how a similar geometric 
proof can be constructed using the known properties of an isosceles right 
triangle (45-45-90), the Pythagorean Theorem, and the unit circle to 
determine the sine, cosine, and tangent of 45°. Then the teacher will 
demonstrate the correlation of the radian measures π/3, π/4, and π/6 to 
60°, 45°, and 30° respectively both geometrically on the unit circle, and 
algebraically using dimensional analysis.  
4. Modeling– The teacher will demonstrate to the students how they can 
use the properties of special triangles, both on the unit circle and not, to 
solve different kinds of problems involving sine, cosine and tangent.  
5. Guided Practice – The teacher will give the students some problems 
to practice in class. The teacher will circulate the room and answer 
questions, and collect data on what students understand and what they 
don’t understand.  


1. Students will write out the reasoning that leads to the conclusion that 
ΔABC is an equilateral triangle and that 𝐵𝐵𝐶𝐶���� ⊥  𝐴𝐴𝐵𝐵����. (Two of the given 
legs of the triangle are a radius of the unit circle which means they are 
the same length [by the definition of a circle] which means that the 
triangle is isosceles. We know that the two unknown angles must be 
equal, since the triangle is isosceles, and that all three angles must sum to 
180° so; 2x+60 = 180. Solving this yields x=60; since the degree 
measure of all three angles is the same, the triangle must be equilateral, 
and have sides all equal to 1. From the known properties of an equilateral 
triangle: there are three lines of reflective symmetry in an equilateral 
triangle each joining the vertex with the midpoint of its opposite side. 
Since 𝐵𝐵𝐶𝐶���� goes through the midpoint of 𝐴𝐴𝐵𝐵����,   𝐵𝐵𝐶𝐶����  ⊥ 𝐴𝐴𝐵𝐵����. )  
 
2. Students will write the date and the learning objective in their 
notebook. 
 
3. Students will take notes and ask questions as necessary to understand 
the information the teacher is conveying.  
 
4. Students will follow along as the teacher models the skill and record 
the sample in their notebook.  
 
5. Students will attempt the problems given by the teacher and ask 
clarifying questions to make sure they know how to do the skill.  
 
Alignment to content/skills of Required Standard: 
This lesson directly aligns with the required standard because it teaches 
students how to use special triangles to calculate sine, cosine, and tangent 
for π/3, π/4 and π/6. 


3 


1. Anticipatory Set – On the board: “Draw a unit circle and identify and 
label all of the angles that are π/6 rad away from any axis by drawing a 
radius at that angle and a point where the radius intersects the unit circle. 
(Hint: there are 8.) Then find the sine and cosine of the angles in the first 
quadrant.” After giving the students sufficient time, the teacher will put 
the answers on the board. (Answers: π/6, π/3, 2π/3, 5π/6, 7π/6, 4π/3, 
5π/3, 11π/6, sin π/6 = 1/2,sin π/3 = √3/2, cos π/3 = 1/2, cos π/6 = √3/2)) 
2. Learning Objective – SWBAT use the unit circle to express the 
values of sine, cosine, and tangent for π-x, π+x, and 2π-x in terms of their 
values for x, where x is any real number. 
3. Instructional Input – The teacher will add the ordered pair for each 
of the points in the first quadrant and ask students what they notice. The 


1. Student s will draw a unit circle and identify and label all of the angles 
that are π/6 rad away from any axis by drawing a radius at that angle and 
a point where the radius intersects the unit circle and give the sine and 
cosine for the angles in the first quadrant.  
 
2. Students will write the date and the learning objective in their 
notebook. 
 
3. Students will take notes and ask questions as necessary to understand 
the information the teacher is conveying.  
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students will notice (on their own or with some coaching by the teacher) 
that the x-coordinate is always the cosine of the given angle, and the y-
coordinate is always the sine of the given angle. (This will plant a seed 
for when they learn polar coordinates, take physics, and take calculus.) 
The students will also notice (on their own or with the teachers help) that 
the two values, 1/2 and √3/2, repeat themselves for each angle around 
the circle even though they switch between x and y and are negative or 
positive. The teacher will explain that this is because in each case, those 
angles make the same special right triangle (π/6-π/3-π/2 or 30°-60°-90°). 
The teacher will then instruct the students to put the word “reference 
angle” in their Math Glossary as “the acute angle made by the x-axis and 
the terminal side of the angle. The sine, cosine and tangent are the same 
for the angle and the reference angle, but might be negative.” The teacher 
will demonstrate how the sine cosine and tangent are the same on the 
given angle as the reference angle. The teacher will then show how they 
will know whether the sine, cosine, or tangent is negative based on what 
quadrant it’s in both by reviewing in which quadrants x and y are 
positive and negative and also by the mnemonic device “All Students 
Take Calculus” (Taking the quadrants in order: All are positive, Sine is 
positive, Tangent is positive, Cosine is positive. The CAST rule is a 
simple mnemonic that will help students remember the correct sign.) The 
teacher will then recommend that the students memorize sine, cosine and 
tangent values for the two special right triangles. For if they do, they will 
be able to quickly and easily solve trigonometry problems in any 
quadrant. 
4. Modeling/Check for Understanding – The teacher will ask the 
students to add π/4, 3π/4, 5π/4, and 7π/4 to their unit circle and include 
the ordered pair for their points. The final Product will look like Figure B 
in the Appendix for Pre-Calculus. 
5. Guided Practice – The teacher will put a few angles on the board that 
include multiples of π/4, π/3, and π/6 and occur in all four quadrants, and 
ask students at random for the next step or how they will find the answer. 
The teacher can also assign students to do one and circulate the room to 
answer questions and help students to do the next steps.  
6. Independent Practice – The teacher will give the students practice 
problems to find the sine, cosine, and tangent of angles that are multiples 
of π/4, π/3, and π/6 and occur in all four quadrants to do independently 
and turn in as a formative assessment.  


4. Students will add π/4, 3π/4, 5π/4, and 7π/4 to their unit circle and 
include the ordered pair for their points. 
 
5. Students will follow along as the teacher does the example problem 
and attempt to do the problems the teacher assigned and ask clarifying 
questions to ensure they understand. 
 
6. Students will work the problems out independently and turn them in as 
a formative assessment.  
  
 
Alignment to content/skills of Required Standard: 
This lesson aligns to the required standard by teaching students that the 
sine, cosine, and tangent of the angle are the same for all angles that have 
the same reference angle, with the exception that in some cases they may 
be negative. This directly aligns with the second part of the standard:  use 
the unit circle to express the values of sine, cosine, and tangent for π-x, 
π+x, and 2π-x in terms of their values for x, where x is any real number. 
 


S.A. 
Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 


An optional review period may be conducted before the end of unit test. 
Students will take an end of unit test immediately following the unit. The 
test will be free response and taken individually and take about 1 class 
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1.  θ =  
 
2.  x =  
 
3.  a =  
 
4.  b =  
 
5.  c =  
 
6.  k =  
 


7.  sin 𝜋𝜋
3


= 
 
8.  cos 𝜋𝜋


6
= 


 
9.  tan𝜃𝜃 = 
 
10.  sin 𝑥𝑥 = 
 
11. cos 𝜋𝜋


4
= 


 
12.  tan 𝑥𝑥 = 


independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


period. Students will have the use of a scientific calculator: either their 
own, or one provided to them. Smart phones will not be allowed to be 
used as a calculator. It will a closed note test. The skills addressed in the 
standard will be assessed a second time (at least) in a Quarterly Common 
Assessment at the end of the quarter. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Use the figures below to find the values of the following expressions.  


Don't round. All answers should be exact. Angle measures should be given in radians. 


 


 


KEY 


1. θ = π/6 (sum of all angles is π); 2.  x = π/4 (sum of all angles is π); 3.  a = 6√3 (in 30-60-90 triangle long side is short side times √3); 4.  b = 6 (in 30-
60-90 triangle short side is half the hypotenuse); 5.  c = 12 (in equilateral triangle all side are equal.); 6.  k = √2 (in 45-45-90 triangle legs are √2


2
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times the hypotenuse); 7.  sin 𝜋𝜋
3


= 𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜
ℎ𝑦𝑦𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑦𝑦𝑦𝑦𝑜𝑜𝑜𝑜


= 6√3
12


=  √3
2


; 8.  cos 𝜋𝜋
6


= 𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑜𝑜𝑦𝑦𝑜𝑜
ℎ𝑦𝑦𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑦𝑦𝑦𝑦𝑜𝑜𝑜𝑜


= 6√3
12


=  √3
2


; 9.  tan 𝜃𝜃 = 𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜
𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑜𝑜𝑦𝑦𝑜𝑜


= 6
6√3


= 1
√3


=  √3
3


 (Both 1
√3


 𝑎𝑎𝑎𝑎𝑎𝑎 √3
3


 


are acceptable); 10.  sin 𝑥𝑥 =  𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜
ℎ𝑦𝑦𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑦𝑦𝑦𝑦𝑜𝑜𝑜𝑜


= √2
2


; 11. cos 𝜋𝜋
4


= 𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑜𝑜𝑦𝑦𝑜𝑜
ℎ𝑦𝑦𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑦𝑦𝑦𝑦𝑜𝑜𝑜𝑜


= √2
2


; 12.  tan 𝑥𝑥 = 𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜
ℎ𝑦𝑦𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑜𝑦𝑦𝑦𝑦𝑜𝑜𝑜𝑜


= √2
√2


= 1 
Scoring Guide 
This question is worth 12 points. Partial credit may be given: 1 point for each correct answer.   
 
 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Use the figure to the right to answer the following question. 


Which of the expressions below are equivalent to the y-coordinate of the point A? 


Circle all that apply, and give a brief explanation of why it’s equivalent.  


 


a. sin (9.33π)   b. sin (5.33π) 


 


c. cos (3.33π)   d. sin (3.33π) 


 


KEY 
a, b, and d are equivalent because they are 8π, 4π, and 2π respectively bigger than 1.33π.  


 


Scoring Guide  
This question is worth 6 points.  


Partial credit of 1 point each may be given for circling the correct expression without giving an 
explanation.  
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Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed):  


Give the value of the expressions below. You may use the unit circle to the right to 
help you out.  


 


a.  sin 5𝜋𝜋
3


= 
 
b.  cos 5𝜋𝜋


6
= 


 
c.  tan 5𝜋𝜋


4
= 


 
 


KEY 


a.  sin 5𝜋𝜋
3


= −√3
2


 
 
b.  cos 5𝜋𝜋


6
= −√3


2
 


 
c.  tan 5𝜋𝜋


4
= 1 


 
Scoring Guide 
This problem is worth 6 points.  
Partial credit may be given, 1 point for each correct answer.  
 
Total Points = 24 
Mastery = 17/24 
 
 


d.  sin 3𝜋𝜋
4


= 
 
e. cos 13𝜋𝜋


4
= 


 
f.  tan 2𝜋𝜋


3
= 


 


d.  sin 3𝜋𝜋
4


= √2
2


 
 
e. cos 13𝜋𝜋


4
= −√2


2
 


 
f.  tan 2𝜋𝜋


3
=  −√3  
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Appendix for Pre-Calculus 
 


 
Figure A:          Figure B: 
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1 


-1 


-1 
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C.2 Advertising and Promotion Plan 


a) Advertising/promotion plan  


The recruitment plan will build upon and promote existing levels of student satisfaction with NAS in 


Colorado and New Mexico. A chief objective of the plan is the inclusion of recruitment goals and 


objectives related to enrolling immigrant, ELL, and underserved students and creating opportunities for 


them to succeed.  Specific efforts include:  


 Creation of local and state-wide press opportunities - including Hispanic media outlets - to highlight 


NAS as an innovation within Arizona's public education system  


 Development of opportunities for faculty to network and engage with business partners to promote 


and implement the recruitment plan 


 Reinforcement of outreach efforts targeting typically under-represented and under-served students, 


including those who will be first generation college, those who show college potential with support, 


those likely to face significant obstacles to success after high school; refugees and students of  low 


socio-economic status 


NAS-Phoenix will employ comprehensive media and field campaigns to reach these potential students, 


their families and friends; Phoenix educators; key local leaders; and the community at-large. Our goal is 


to educate the public, including students, about our mission, the students we serve, and the unique way in 


which we serve our target population.  


The NAS-Phoenix outreach program will have four primary components: Key leaders, mass media 


advertising, field outreach, and a social media campaign. The goal is to create a ‘drizzle’ of information 


using a myriad of methods. In this way, we reinforce our own message to create word-of-mouth and 


knowledge of our school.  


 Key leaders will be informed of our school through one-on-one communications and direct mailings 


and emails, and through open houses, community meetings and presentations. Key leaders include 


state and local school officials, principals and counselors, local elected officials, social service 


agencies that serve at-risk youth, and community groups such as chambers of commerce and 


immigrant advocacy groups. 


 Mass media advertising, such as local Hispanic radio and television (targeting parents) and English 


Hip Hop stations (targeting students), bi-lingual newspapers (for-profit and non-profit, such as church 


newspapers and bulletins), will be used to introduce the school to the market on a broad, widespread 


level. NAS-Phoenix will use messages similar to those used successfully in the Denver, Las Cruces 


and Albuquerque areas. NAS-Phoenix will create its own commercials (radio and TV) and print 


advertising to resonate with un-enrolled and under-served students. We will operate an in-house call 


center that screens calls, answers questions and helps place students in school.  


 The field outreach campaign is a widespread effort to take our message directly to our students and 


their families. NAS-Phoenix will post fliers in approved locations where our target market is likely to 


see them: on doors in strategic, targeted neighborhoods near the school; in places of business 


(restaurants, construction sites, banks, laundry facilities); in government agencies and service offices 


(libraries, clinics); and in churches. NAS-Phoenix will conduct brief presentations to strategic 


communities such as Spanish-language masses and church services. We will attend important fairs 


and festivals where Spanish-speaking students and their families are likely to come in contact with 


our message. We will host open houses for the public, especially students and their families, and will 


invite them to tour our school and meet our staff. We will create newsletters in both Spanish and 
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English that will be sent to homes and with students so that everyone in the family is able to read and 


understand the content, not just English-readers. 


 Social Media Campaign.  According to a report released by Mobile Future and the Hispanic 


Institute,
1
  “Ninety percent of Hispanics, ages 18-29, have cell phones. Hispanics actually lead whites 


in using mobile phones to access the Internet, 40-34 percent.  At 45 percent, they also lead both 


whites, 24 percent, and African Americans, 44 percent, in sending and receiving instant messages.” 


Text messaging is the preferred method of communication among all teenagers; therefore, NAS-


Phoenix will not only use existing digital media channels such as online advertising or social media, 


but will leverage opportunities to reach teenagers through online strategies that include Twitter, 


Facebook, and text-messaging. 


Blogging.  NAS will leverage the success stories of students in its network of schools by hosting 


student guest posts. Blogging offers numerous benefits – a few blog posts per week will help increase 


our search engine ranking and number of visitors to the NAS-Phoenix site. It will also increase the 


number of inquiries received because we will include an online contact form. Finally, blogging helps 


build relationships with students and families and encourages two-way communication while creating 


an interactive community. 


Digital School Ambassadors.  NAS-Phoenix will create a digital ambassador program featuring 


school staff and board members who post messages on behalf of the school via Twitter, Facebook, 


blogs, and the school webpage. 


b-d) Description of costs, source for costs, and timeframe for advertising/promotion 


The New America School-Phoenix advertising strategy, budget and timeline are based on the promotional 


campaigns that have been implemented in Colorado and New Mexico markets that have contributed to the 


schools in these states meeting their enrollment targets.  These campaigns, per (a) above, rely heavily on 


buying radio spots and leveraging opportunities to obtain free media placements in print and on 


television.  Field outreach is also emphasized, taking the NAS-Phoenix message directly to potential 


students and their parents for little costs other than the costs of flyers.  Digital campaigns have been 


proven increasingly effective, and as such, for school year 2013 the NAS Network created a series of new 


web sites for each state and adapted our radio, television, Facebook and Google Ads strategy to drive 


potential enrollees to these sites.  Once at the site, visitors can directly contact the registrar’s office for the 


school at stake.  In anticipation of opening a Phoenix school, the Network created a complete, NAS-


Phoenix web site along this model. 


The three-year advertising budget ratchets up expenditures each year.  In Year 1, NAS-Phoenix will only 


advertise during the fall enrollment period.  In Year 2 and Year 3, recognizing that students who enroll in 


the spring and winter are likely to re-enroll the next year, NAS-Phoenix will begin advertising during the 


two week March, and then January, enrollment periods. 


  


                                                           
1
 Source: Hispanic Broadband Access: Making the most of the mobile, connected future. 2012 
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Item Year Description Costs 
Source for 


Costs 
Timeframe 


Web Site 


Development 
Start-Up 


NAS-Network has 


developed an extensive, 


interactive web site through 


which potential registrants 


can directly contact the 


NAS-Phoenix registrar 


$0 


NAS-Network 


In-Kind 


Donation 


Completed 


Web 


Maintenance and 


Hosting 


Start-Up 


NAS-Network will donate 


the cost of hosting 


($20/month) and 


maintaining ($120/month) 


the NAS-Phoenix web site 


as an in-kind donation 


$0 


Indra's Net; 


Marc Jones 


Consulting 


January 1, 


2016 - July 


31, 2016 


Materials 


Development 
Start-Up 


5,000 flyers @ $1,450; 50 


yard signs and stands @ 


$400 


$1,850 Hampden Press 


January 1, 


2016 - July 


31, 2016 


Develop 


Ancillary 


Marketing 


Materials 


Start-Up 


The NAS-Network provides 


template logos, letterhead, 


promotional videos, student 


success stories, brochures, 


etc.  NAS-Phoenix will 


modify these templates to fit 


local school.  NAS-Network 


will print 250 Brochures @ 


$290; 250 glossy handouts x 


2 @ $640; 250 pocket 


folders @ $610 and provide 


these materials as an in-kind 


donation. 


$0 


NAS-Network 


In-Kind 


Donation 


January 1, 


2016-July 


31, 2016 


Canvassers Start-Up 


NAS-Phoenix will print and 


distribute an estimated 5,000 


flyers (Spanish/English) for 


use in door-to-door 


canvassing effort, staffed by 


paid students, volunteers and 


NAS-Phoenix staff.  Two 


student canvassers will be 


paid $8/hr x 40 


hrs/canvasser. 


$640 


NAS-Denver 


pay scale for 


student 


canvassers 


May-July, 


2016 
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Key Leaders 


Outreach 
Start-Up 


NAS-Phoenix 


representatives will meet 


with key leaders, businesses 


and organizations 


$0 
Volunteer 


Effort 


January 1, 


2016-July 


31, 2016 


Media Outreach Start-Up 


NAS-Phoenix 


representatives will meet 


with editorial staff of key 


print, radio and television 


outlets to discuss free 


placements 


$0 
Volunteer 


Effort 


January 1, 


2016-July 


31, 2016 


Free Advertising Start-Up 


NAS-Phoenix will leverage 


free print, radio & television 


opportunities (interviews, 


spotlight segments, event 


coverage) 


$0 Staff Effort 


January 1, 


2016-July 


31, 2016 


Radio 


Advertising 
Start-Up 


NAS-Phoenix will run 120 


paid and 120 free
2
 radio 


spots during May through 


July  


$4,100 
Blue Onion 


Media Team 


May - July, 


2016 


Paid Television 


Advertising 
Start-Up 


NAS-Phoenix will run 10 


paid and 10 free television 


spots on Spanish language 


TV during July 


$1,810 
Blue Onion 


Media Team 
July 2016 


Digital 


Advertising 
Start-Up 


NAS-Phoenix will place 


targeted Facebook and 


Google ads 


$1,600 


Buyer sets 


weekly 


expenditure cap 


May - July, 


2016 


Social Media Start-Up 


NAS-Phoenix volunteers 


will blog, use Facebook, etc. 


to spread word of school 


$0 
Volunteer 


Effort 


January 1, 


2016-July 


31, 2016 


TOTAL START-UP 


$10,000 


                                                           
2
 NAS has been able to negotiate a 1 paid – 1 free agreement with Colorado and New Mexico TV and 


radio stations and anticipates doing the same in Phoenix) 
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Web 


Maintenance and 


Hosting 


Year 1 


NAS-Network will donate 


the cost of hosting 


($20/month) and 


maintaining ($120/month) 


the NAS-Phoenix web site 


as an in-kind donation 


$0 


Indra's Net; 


Marc Jones 


Consulting 


August 1, 


2016- July 


31, 2017 


Materials 


Development 
Year 1 


10,000 flyers @ $2,900; 500 


postcards @ $235 
$3,135 Hampden Press 


August 


2016, May 


- July 2017 


(flyers); 


May 2017 


(postcards) 


Canvassers Year 1 


NAS-Phoenix will print and 


distribute an estimated 


10,000 flyers 


(Spanish/English) for use in 


door-to-door canvassing 


effort, staffed by volunteer 


student leadership cadre, 


volunteers and NAS-


Phoenix staff. 


$0 
Volunteer 


effort 


August 1-


15, 2016, 


May - July 


2017 


Free Advertising Year 1 


NAS-Phoenix will leverage 


free print, radio & television 


opportunities (interviews, 


spotlight segments, event 


coverage) 


$0 Staff Effort 


August 1, 


2015 - July 


31, 2017 


Radio 


Advertising 
Year 1 


NAS -Phoenix will run 60 


paid and 60 free radio spots 


in first two weeks of August 


2015 and 90 in May - July 


2016  


$6,150 
Blue Onion 


Media Team 


August 1-


15, 2016; 


May - July 


2017 


Paid Television 


Advertising 
Year 1 


NAS-Phoenix will run 10 


paid and 10 free television 


spots on Spanish language 


TV during first two weeks of 


August 2015 and 10 during 


July 2016 


$3,620 
Blue Onion 


Media Team 


August 


2016 & 


July 2017 
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Digital 


Advertising 
Year 1 


NAS-Phoenix will place 


targeted Facebook and 


Google ads 


$1,875 


Buyer sets 


weekly 


expenditure cap 


August, 


September, 


1st two 


weeks of 


January, 


last two 


weeks of 


March, 


May-July 


Social Media Year 1 


NAS-Phoenix volunteers 


will blog, use Facebook, etc. 


to spread word of school 


$0 NAS Network 


August 1, 


2016 - July 


31, 2017 


Returning 


Student Mailer 
Year 1 


NAS-Phoenix will mail 


English/Spanish postcards to 


parents reminding them to 


enroll their child for the 


coming year. 500 postcards 


@ $0.44 


$220 USPS May 2017 


TOTAL YEAR 1 


$15,000 


Web 


Maintenance 


and Hosting 


Year 2 


NAS-Network will donate 


the cost of hosting 


($20/month) and 


maintaining ($120/month) 


the NAS-Phoenix web site 


as an in-kind donation 


$0 


Indra's Net; 


Marc Jones 


Consulting 


August 1, 


2017- July 


31, 2018 


Materials 


Development 
Year 2 


10,000 flyers @ $2,900; 500 


postcards @ $235 
$3,135 Hampden Press 


August 


2017, May 


- July 2018 


(flyers); 


May 2018 


(postcards) 


Canvassers Year 2 


NAS-Phoenix will print and 


distribute an estimated 


10,000 flyers 


(Spanish/English) for use in 


door-to-door canvassing 


effort, staffed by volunteer 


student leadership cadre, 


volunteers and NAS-


Phoenix staff. 


$0 
Volunteer 


Effort 


August 1-


15, 2017, 


May - July 


2018 
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Free Advertising Year 2 


NAS-Phoenix will leverage 


free print, radio & television 


opportunities (interviews, 


spotlight segments, event 


coverage) 


$0 Staff Effort 


August 1, 


2017 - July 


31, 2018 


Radio 


Advertising 
Year 2 


NAS -Phoenix will run 60 


paid and 60 free radio spots 


in first two weeks of August, 


30 paid and 30 free spots in 


last two weeks in March (to 


encourage Quarter 4 


enrollment) and 90 paid and 


90 free spot in May - July 


$7,380 
Blue Onion 


Media Team 


August 1-


15, 2017; 


March 15-


30 & May - 


July 2018 


Paid Television 


Advertising 
Year 2 


NAS-Phoenix will run 15 


paid and 15 free television 


spots on Spanish language 


TV during first two weeks of 


August 2016 and 10 during 


July 2017 


$4,250 
Blue Onion 


Media Team 


August 1-


15, 2017, 


July 2018 


Digital 


Advertising 
Year 2 


NAS-Phoenix will place 


targeted Facebook and 


Google ads 


$3,015 


Buyer sets 


weekly 


expenditure cap 


August 1-


15, 2017, 


March 15-


30 & May -


July 2018 


Social Media Year 2 


NAS-Phoenix volunteers 


will blog, use Facebook, etc. 


to spread word of school 


$0 NAS Network 


August 1, 


2017 - July 


31, 2018 


Returning 


Student Mailer 
Year 2 


NAS-Phoenix will mail 


English/Spanish postcards to 


parents reminding them to 


enroll their child for the 


coming year. 500 postcards 


@ $0.44 


$220 USPS May 2018 


TOTAL YEAR 2 


$18,000 
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Web 


Maintenance and 


Hosting 


Year 3 


NAS-Network will donate 


the cost of hosting 


($20/month) and 


maintaining ($120/month) 


the NAS-Phoenix web site 


as an in-kind donation 


$0 


Indra's Net; 


Marc Jones 


Consulting 


August 1, 


2018- July 


31, 2019 


Materials 


Development 
Year 3 


10,000 flyers @ $2,900; 500 


postcards @ $235 
$3,135 Hampden Press 


Aug. 2018, 


May - July 


2019 


(flyers); 


May 2019 


(postcards) 


Replenish/Revise 


Ancillary 


Materials 


Year 3 


125 Brochures @ $145; 125 


glossy handouts x 2 @ $320; 


125 pocket folders @ $305 


$770 Hampden Press 


August 1, 


2018- July 


31, 2019 


Canvassers Year 3 


NAS-Phoenix will print and 


distribute an estimated 


10,000 flyers 


(Spanish/English) for use in 


door-to-door canvassing 


effort, staffed by volunteer 


student leadership cadre, 


volunteers and NAS-


Phoenix staff. 


$0 
Volunteer 


Effort 


August 1-


15, 2018, 


May - July 


2019 


Free Advertising Year 3 


NAS-Phoenix will leverage 


free print, radio & television 


opportunities (interviews, 


spotlight segments, event 


coverage) 


$0 Staff Effort 


August 1, 


2017 - July 


31, 2018 


Radio 


Advertising 
Year 3 


NAS -Phoenix will run 60 


paid and 60 free radio spots 


in first two weeks of August, 


30 paid and 30 free spots in 


first two weeks of January 


(to encourage Quarter 3 


enrollment) 30 paid and 30 


free spots in last two weeks 


in March (to encourage 


Quarter 4 enrollment) and 90 


paid and 90 free spots in 


May - July  


$8,610 
Blue Onion 


Media Team 


August 1-


15, 2018; 


Jan. 2019;  


March 15-


30 & May -


July 2019 
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Paid Television 


Advertising 
Year 3 


NAS-Phoenix will run 15 


paid and 15 free television 


spots on Spanish language 


TV during first two weeks of 


August 2015 and 10 during 


July 2016 


$4,250 
Blue Onion 


Media Team 


August 1-


15, 2018, 


July 2019 


Digital 


Advertising 
Year 3 


NAS-Phoenix will place 


targeted Facebook and 


Google ads 


$3,015 


Buyer sets 


weekly 


expenditure cap 


August 1-


15, 2018, 


March 15-


30 & May -


July 2019 


Social Media Year 3 


NAS-Phoenix volunteers 


will blog, use Facebook, etc. 


to spread word of school 


$0 NAS Network 


August 1, 


2018 - July 


31, 2019 


Returning 


Student Mailer 
Year 3 


NAS-Phoenix will mail 


English/Spanish postcards to 


parents reminding them to 


enroll their child for the 


coming year. 500 postcards 


@ $0.44 


$220 USPS May 2019 


TOTAL YEAR 3 


$20,000 


 


NAS-Phoenix will have an enrollment cap of 450 students, which it anticipates reaching in its fifth year of 


operation.  NAS-Phoenix has a projected year one enrollment of 197, with growth expected each year 


until the cap number is reached.
3
  To reach its year one enrollment projection, NAS-Phoenix has set the 


below monthly enrollment targets (with the understanding that if enrollments exceed these projections, 


NAS-Phoenix will continue to enroll students until the enrollment cap is reached, at which point lottery 


protocols as described in section B.3 will be initiated): 


 


 


                                                           
3 This expectation is supported by the growth trends of the other NAS network schools—each of which 


had the same initial enrollment projections as NAS-Phoenix and targeted a demographically similar 


population. 
 


YEAR 1 Enrollment Targets by Month 


Month Cumulative Students Enrolled 


June 1, 2016 32 


June 15, 2016 65 


July 1, 2016 115 


July 15, 2016 197 
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A.1 Educational Philosophy  


a)  Approach to Improving Pupil Achievement  


The purpose of establishing the New America School-Phoenix (NAS-Phoenix) is to provide 


excellent learning opportunities that improve academic achievement for immigrants, English 


Language Learners (ELL) and academically underserved students in an environment sensitive to 


their needs. In short, NAS-Phoenix will exist to close the achievement gap which currently exists 


among Phoenix area high school students (see section A.2. Target Population).  While this goal 


will be challenging, as the McKinsey Report on Education (2009)
1
 posits, it is certainly 


achievable:   


Over the past 35 years… national aggregate achievement has generally increased. 


And while a large racial achievement gap remains, it has narrowed by about one-


third over the past 30 or 40 years. In the past 15 years, moreover, many states, 


such as New Jersey, have managed to shrink their racial achievement gaps to 


some extent... The Union City, New Jersey, district, for example, has shown 


remarkable progress, which may offer lessons for reformers nationally. New 


York City, the country’s largest district, has shown since 2003 that the 


traditionally lowest-achieving group, poor black students, can improve 


meaningfully. 


NAS will bring to Phoenix those research-based best practices that have closed the achievement 


gap in its Colorado and New Mexico schools for immigrants, English Language Learners, and 


academically underserved students.   


NAS-Phoenix recognizes that if students are to succeed in an increasingly complex and global 


society, they must be equipped to pursue some form of education beyond high school. In Arizona, 


85% of above-median wage jobs will require some form of post-secondary education. However, 


only half of Arizona’s high school graduates are qualified to enroll in a state university; of those 


who enroll in community college, 60% will require remediation.
2
 The purpose of NAS-Phoenix is 


to change that statistic and deliver a world-class education to prepare its students for success. 


Mission 


The mission of The New America School-Phoenix (NAS-Phoenix) is to empower immigrants, 


English Language Learners and academically underserved students with the educational tools and 


support they need to maximize their potential, succeed, and live the American dream.   


Vision 


NAS-Phoenix will embrace student diversity; develop the skills students need to make 


responsible choices; teach the 21st century skills students need to succeed academically, 


personally, and professionally; empower students with the knowledge and confidence necessary 


to transfer academic knowledge to the real world; and provide English language competency to 


assure student success. 


  


                                                           
1
 http://mckinseyonsociety.com/downloads/reports/Education/achievement_gap_report.pdf 


2
 Source: Expect More Arizona 







 


A.1 Educational Philosophy New America School-Phoenix Page 2 of 4 


Belief statements 


 We believe all students are responsible for the choices they make, and we will help our 


students develop skills to make responsible choices  


 We believe in students’ individuality and celebrate the diversity they bring to our school  


 We believe all students can learn to respect one another and themselves and transfer this 


respect to their personal and professional lives 


 We believe that students should understand the practical purposes of what they are learning, 


and understand how to apply their knowledge and skills throughout their lives  


 


Guided by these beliefs, NAS-Phoenix will create an accessible program that allows non-


traditional students the opportunity to grow academically in a challenging and supportive 


environment.  Using best practices, we will empower students to acquire the language skills, 


knowledge and confidence necessary to be productive members of their community. NAS-


Phoenix shares best-practices in secondary school reforms, with a common focus on: key, 


research-based goals and an academic mission; small personalized learning environments; respect 


and responsibility among students, among faculty, and between students, and faculty; time for 


staff collaboration and for including the wider community in the education partnership; 


technology as a tool for designing and delivering engaging, imaginative curricula; and, rigorous 


academic standards.  


Envisioned as an innovative new option for underserved, low-income, and ELL students, NAS-


Phoenix will provide opportunities for urban youth to explore and pursue civic, community, 


cultural, and career aspirations and to prepare themselves for success after high school in a 


supportive and academically challenging environment. Our student-centered philosophy reflects 


the school’s unwavering commitment to high expectations for everyone in our learning 


community, standards of academic excellence, and to supporting students to be ‘future-ready’ in 


an increasingly global, competitive, and diverse world. 


NAS-Phoenix also recognizes that to foster student success, in addition to the academic skills the 


school will cultivate, we also need to help students gain the crucial life skills necessary to flourish 


in the broader society. These skills include how to be effective in groups, how to manage anger, 


how to problem-solve and how to communicate effectively.  The school will explicitly teach 


these life skills to at-risk youth through character building programs such as Restorative Justice 


and Discovery.  NAS-Phoenix also understands that students who are new to this country often 


suffer culture shock and experience difficulty adjusting to living in the United States. As such, 


NAS does more than just teach the core competencies required for high school success; we 


support and instruct students who want to learn about American life and culture. To engender a 


sense of community involvement and civic responsibility, NAS requires community service as a 


condition of graduation. 


b)  Fundamental Concepts 


Five keys fundamental to the school’s success underpin everything NAS-Phoenix does, from 


lesson and outcome design to teacher professional development to supporting students as they 


adjust to new ways of life.  These keys will guide our curriculum alignment to the Arizona 


standards and benchmarks: 


1. NAS-Phoenix students will be engaged in challenging, project and theme based 


curriculum to develop academic concepts leading to English acquisition.  


2. NAS-Phoenix teachers will draw on students’ backgrounds—their experiences, cultures, 


interests, and languages—to support all social and academic content. 
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3. NAS-Phoenix teachers will organize collaborative activities and scaffold instruction to 


build students’ academic English proficiency.  Teachers will be trained in Sheltered 


English Instruction and employ active learning techniques. 


4. NAS-Phoenix teachers will create a culture and climate where confident students will 


value school and themselves as successful learners.   


5. NAS-Phoenix teachers will have an Arizona teaching license
3
 with an ESL endorsement. 


c)  Rationale and Experience 


NAS-Phoenix educational concepts are inspired by the teaching and learning model of the 


International Charter High School at LaGuardia Community College in New York City.  The 


founding principal, Yvonne Watterson, and Governing Council member, Amanda Patrie, have 


visited the school and instituted many of its principles and practices to create the now highly 


performing, “A” ranked GateWay Early College High School in Phoenix.
4
  International Charter 


High School, in operation for more than 20 years, is composed entirely of immigrants and has 


proven its effectiveness through impressive rates of attendance, graduation, and post-graduation 


enrollment.
5
 


To equip all students with the linguistic, cognitive, and cultural skills necessary for success at and 


beyond high school or the world of work, NAS-Phoenix will design and implement instructional 


practices with an unwavering commitment to the following principles also adopted by 


International Charter High School: 


 Limited English proficient students require the ability to understand, speak, read and write 


English with near-native fluency to realize their full potential within an English-speaking 


society 


 In an increasingly interdependent world, fluency in a language other than English must be 


viewed as a resource for the student, the school and the society 


 Language skills are most effectively learned in context and emerge most naturally in 


purposeful, language-rich interdisciplinary study 


 The most successful educational programs are those that emphasize high expectations 


coupled with effective support systems 


 Individuals learn best from each other in heterogeneous, collaborative groupings 


 Career oriented internships facilitate language acquisition as well as contribute a significant 


service to the community 


 The most effective instruction takes place when teachers actively participate in the school 


decision-making process, including instructional program design, curriculum development 


and materials selection
6
 


The NAS-Phoenix philosophy allows students to identify their own ‘end-of-unit’ learning 


outcomes.  Teachers use these outcomes to design lessons and activities within a meaningful and 


personalized educational plan.   


                                                           
3
 NAS-Phoenix recognizes that Highly Qualified teachers are also permitted to teach at Arizona 


charter schools.  However, NAS-Phoenix will give preference to those candidates that are 


licensed in Arizona.  
4
 Newsweek ranks GateWay as America’s 6


th
 top high school for low-income students 


(http://www.gatewaycc.edu/press-room/gateway-early-college-high-school-ranked-6th-nation) 
5
 www.lagcc.cuny.edu 


6
 The International High School at LaGuardia Community College 
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The school’s mission and philosophy are reflected in its daily practices. To that end, a Newcomer 


Center puts into practice the concepts fundamental to the school’s program of instruction: 


students with little or no English language skills need extra support as they adjust to a new life 


and language in a new country.  The Center offers self-contained support for those students who 


speak little or no English, and will provide targeted intensive language and cultural support to 


students who need it most.  Newcomers spend up to four hours a day in a sheltered classroom 


designed to jump-start their English learning.  This effective and natural English Language 


Acquisition immersion also allows them to continue to develop subject-matter knowledge and 


skills as they acquire English.  The Center also provides Newcomers with needed support as they 


go through culture shock and the adjustments involved in living in a new country and speaking a 


new language.   


Students will receive appropriate support in the Center based on data that includes: PHLOTE 


survey, AZELLA test scores, age, and participation in formal education. Once students are ready, 


as set forth in Arizona law
7
, they transition into English Language Acquisition (ELA) II and 


regular language arts courses, as well as regular content courses such as history, science, and 


math. 


In developing the NAS model for instruction, considerable work was done in examining best 


practices for our target population. Some research-based best practices can be gleaned from the 


work of Carolyn Derby who identifies similar effective instructional practices for teaching 


English Language Learners. Also the work of August and Hakuta (1977) reviewed many studies 


of effective schooling for ELL. Many of these concepts have been implemented in the practices 


described above. 


The overall New America School philosophical approach to improving pupil achievement in our 


target population has been effective at other NAS schools, which serve a similar population.  


NAS utilizes the nationally recognized Northwest Evaluation Association’s (NWEA) Virtual 


Comparison Group (VCG) analysis to gauge our relative performance as a school system. Rather 


than compare one school to another, VCGs compare similar students. To clarify, each NAS 


student is categorized by his or her demographic characteristics and fall Measures of Academic 


Progress (MAP) score. NWEA then compares each NAS student’s individual growth—fall to 


spring—to students across the country who are similar demographically and at a similar 


beginning academic level. VCG data released by NWEA in July 2011, 2012, 2013 and 2014
8
 


show that NAS students perform substantially better than their Virtual Comparison Group: 


 NAS students achieve greater growth than similar students at other schools: the NAS student 


population advance more grade levels fall to spring than demographically similar students 


who start the year at the same academic level 


 A greater percentage of students achieve growth at NAS than similar students. To clarify, if 


10 NAS students and 10 similar random students were tested, a greater number of the ten 


NAS students would grow academically than the 10 similar students 


 NAS students achieve greater growth than similar students regardless of the students’ skill 


levels upon entering NAS. Both the students entering NAS with the lowest skill levels and 


the students at higher skill levels exhibit greater growth than similar students 


 On average, students in every subject at every NAS Colorado campus grew academically 


 


                                                           
7
 ADE website 


8
 Data only available for three NAS Colorado schools.  2011 was the first year NWEA conducted 


a VCG analysis of NAS. 
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JOSE A. LEYBA,  


  


           


                                                            


_________________________________________________________________________________ 


EDUCATION: 


Doctor of Education, Educational Administration and Supervision, Arizona State University, 1994 


Master of Education, Educational Administration and Supervision, Arizona State University, 1983 


Arizona State University College of Law, 1974-76 


Bachelor of Arts, History/Secondary Education, Arizona State University, 1974 


 


PRESENT POSITION: 


 EXECUTIVE COACH & SEARCH CONSULTANT, Tempe, AZ. (2008 to present). 


Retired from the Maricopa Community Colleges in 2008 in good standing to serve as 


consultant, executive coach/mentor,  and public speaker for K-12 and Higher 


Education. Currently serve in the following roles: Executive Search Consultant for 


(ACCT),  Association for Community College Trustees; Executive Search Consultant 


for K-12 Superintendent searches; Mentor for Principals at Arizona State University, 


Center For The Future of Arizona’s Beat The Odds Program; Distinguished Faculty for 


the (NCBAA), National Council on Black American Affairs Community College Mid-


Level Administrators Leadership Symposium; Mentor for the Maricopa Community 


Colleges/(NCCHC), National Community College Hispanic Council Leadership 


Program. 


 EXECUTIVE SEARCHES CONDUCTED: South Mountain, Glendale, Phoenix, Paradise 


Valley, Chandler-Gilbert, and Gateway Community Colleges, Maricopa Community 


College: Chancellor and Vice Chancellor 2001-2004; Glendale Elementary School 


District, 2009; Rio Hondo Community College CA, 2012-2013; Ventura Community 


College Vice Chancellor for Human Resources & Vice Chancellor for 


Business/Administration, 2013 


 


COLLEGE ADMINISTRATIVE EXPERIENCE: 


 ACTING VICE PRESIDENT, PIMA COMMUNITY COLLEGE WEST CAMPUS, 2009, 


PROVOST/EXECUTIVE VICE CHANCELLOR: Pima Community College, Tucson, 


AZ, 2011.  







                                                        


 


 VICE PRESIDENT FOR CORPORATE DEVELOPMENT, VICE PRESIDENT FOR 


DEVELOPMENT AND COMMUNITY RELATIONS, Maricopa Community 


Colleges, 2006-2008 


 INTERIM COLLEGE PRESIDENT, Los Angeles Mission College, Los Angeles 


Community College District, Los Angeles, CA, 2005-2006.  


 PROVOST, ACTING VICE CHANCELLOR, ASSOCIATE VICE CHANCELLOR FOR 


HUMAN RESOURCES, Maricopa Community College District, 2001-2005, Tempe, 


AZ., 2001-2005. Promoted from the position of Executive Assistant/Vice Chancellor 


for Human Resources, to a senior level executive role with responsibility for a complex 


and large HR Department serving over 11,500 full and part time employees, conducted 


all College executive searches from 2001-2004 


 ASSOCIATE FACULTY, Arizona State University And Northern Arizona University,    


1998, 1999, 2004 


 


K-12 ADMINISTRATION & TEACHING EXPERIENCE: 


 CLASSROOM TEACHER/BILINGUAL RESOURCE TEACHER, Roosevelt School 


District 1976-1979 


 TITLE 1/TITLE V11 RESOURCE TEACHER/PROGRAM IMPLEMENTER,  Phoenix 


Elementary School District, 1979-1983 


 PRINCIPAL, Dysart Unified School District, 1983-1984 


 PRINCIPAL, Roosevelt School District, 1984-1990 


 DIRECTOR, HUMAN RESOURCES, Roosevelt School District, 1990-1991 


 ASSISTANT SUPERINTENDENT, HUMAN RESOURCES Isaac District 1991-1995 


 SUPERINTENDENT, Isaac School District, 1995-2000 
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B.1 Applicant Entity 


a)  Applicant History 


The New America School Network is a system of five public charter high schools, three in the Denver, 


Colorado metropolitan area and two in New Mexico-one in Albuquerque and one in Las Cruces.  The first 


schools were established in Colorado in 2004 and since then, NAS has opened several additional schools 


and received numerous renewals from district and state authorizers.  The original founder of New 


America Schools, Congressman Jared Polis, developed the aspirational goal in 2006 to replicate the New 


America School model throughout the American southwest.  A national New America School Network 


board was created in 2012 with three main goals, to (1) replicate the NAS model, (2) fundraise to support 


school start up, and (3) to provide oversight management to network schools.   


The New America School Network is led by two individuals with extensive experience in public school 


administration: 


 Dominic DiFelice has been the superintendent of The New America School since 2007. In this 


capacity Mr. DiFelice provides management and oversight to five New America Schools, three in 


Colorado and two in New Mexico. Prior to becoming superintendent, Mr. DiFelice held much of 


the same responsibilities as The New America School senior education consultant from 2006 to 


2007. Before coming to Denver, Mr. DiFelice worked in the Canadian school system for 30 


years, with his career culminating in the position of Executive Superintendent, West Region, of 


the Toronto District School Board from 2004 to 2006 and the Executive Superintendent, North 


West Quadrant, from 2002 to 2004. Mr. DiFelice also served in various other superintendent roles 


for six years, as a Principal for six years and as a mathematics teacher for eleven years. DiFelice 


received his Bachelor of Mathematics degree from the University of Waterloo in 1971 and his 


Masters of Mathematics from Waterloo in 1972. He has earned an International Baccalaureate 


Certification, Level 2, Math Studies; a Supervisory Officer’s Certificate; a Principal’s Leadership 


Course; a Principal’s Course Part I and II; and an HAS Type A, Mathematics, FEUT.  Mr. 


DiFelice’s primary responsibilities are to provide academic oversight and support the Principal. 


He will be responsible for providing an annual evaluation of the Principal and updating the 


Governing Council on the Principal’s performance. 


 Craig A. Cook joined New America School (NAS) as the Chief of Business Operations (CBO) in 


August, 2006. Prior to becoming NAS’s CBO Craig held the position of Chief Administrative 


Officer for Cardinal Communications, Inc. (2001-2006). Cardinal Communications, Inc. is a 


publicly traded telecommunications and development company with home building, mortgage, 


title, and voice, data, and video, and video on demand services in several states. Craig also served 


as the Chief Operating Officer for the Denver Public Schools (1994-2001), and as Assistant 


Superintendent of Business and Finance for the Kansas City Missouri School District (1988-


1994). Craig retired as a LTC from the United States Army in 1988 after 20 years of service. He 


is a decorated Vietnam veteran and held numerous command and staff positions including 


Comptroller for the Supreme Headquarters Allied Powers Europe (SHAPE), Chief Finance 


Officer for the NATO/SHAPE Support Group, and Controller for the Combined Arms Center and 


Ft. Leavenworth, KS. Craig holds a BS, Business, University of Idaho and an MBA, University 


of Nevada, Reno. Mr. Cook’s primary responsibilities are to provide financial and human 


resources oversight for the school.  


Per the below table, each of these individuals has extensive prior experience founding and operating 


public charter schools: 
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New America 


School 


Administrators 


Charter Operation Nature of 


Involvement 


Timeframe Authorizer 


Dominic 


DiFelice 


1. NAS-Lowry, 


Aurora Colorado 


2. NAS-Lakewood, 


Lakewood 


Colorado 


3. NAS-Thornton, 


Thornton, 


Colorado 


4. NAS-NM, 


Albuquerque New 


Mexico 


5. NAS-Las Cruces, 


Las Cruces New 


Mexico 


 


1. Oversight 


2. Oversight 


3. Oversight 


4. Founder, 


oversight 


5. Founder, 


oversight 


1. 2006-present 


2. 2006-present 


3. 2006-present 


4. 2009-present 


5. 2011-present 


 


 


1. Charter School 


Institute 


2. Jefferson 


County 


District School 


Board 


3. Charter School 


Institute 


4. Public 


Education 


Department 


New Mexico 


5. Public 


Education 


Department 


New Mexico 


Craig Cook 1. NAS-Lowry, 


Aurora Colorado 


2. NAS-Lakewood, 


Lakewood 


Colorado 


3. NAS-Thornton, 


Thornton, 


Colorado 


4. NAS-NM, 


Albuquerque New 


Mexico 


5. NAS-Las Cruces, 


Las Cruces New 


Mexico 


 


1. Oversight 


2. Oversight 


3. Oversight 


4. Founder, 


oversight 


5. Founder, 


oversight 


1. 2006-present 


2. 2006-present 


3. 2006-present 


4. 2009-present 


5. 2011-present 


 


 


1. Charter School 


Institute 


2. Jefferson 


County 


District School 


Board 


3. Charter School 


Institute 


4. Public 


Education 


Department 


New Mexico 


5. Public 


Education 


Department 


New Mexico 


In early 2013, Arizona resident, the Hon. Frank Riggs, approached the NAS Network superintendent, 


Dominic DiFelice, expressing interest in opening a New America School in the Phoenix area.  Riggs had 


previously visited NAS schools in Denver and New Mexico and saw the value that these school were 


providing to a disadvantaged student population—a population that Riggs knew to be underserved in 


Phoenix. On May 9, 2013 the Network superintendent proposed to the national board that the Network 


expand into the Phoenix area.  A detailed analysis providing demographics and need were presented to 


the board which then approved the replication.  Riggs and the NAS superintendent and other Network 


staff then began the process of (1) confirming that local Phoenix educational leadership also supported the 


establishment of a New America School in Phoenix and (2) identifying local residents to sit on the 


Governing Council (this will be the name the Board of Directors of NAS-Phoenix will be known as).  As 


part of the outreach into the Phoenix area NAS staff arranged and met with Eileen Sigmund and Andrew 


Collins from the Arizona Charter Schools Association and with DeAnna Rowe from the Arizona State 


Board for Charter Schools. Once NAS staff confirmed with local stakeholders of the need for a charter 
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high school using the NAS model and supporting the intended target population, NAS staff has worked 


diligently to apply for and be successful in receiving a CSP start-up grant (subject to a successful charter 


application), has continued conversations with the staff from the Charter School Association, has hired a 


highly regarded Principal from the Phoenix area, has had an organizational meeting of the Governing 


Council, and has secured the services of a charter lawyer and local business manager. 


Hon. Frank Riggs acted as a senior consultant to NAS-Phoenix throughout the project.  Riggs was the 


lead House author and sponsor of the Charter Schools Expansion Act of 1998 and the President and 


founding CEO of the Charter Schools Development Corporation (CSDC), which under his leadership 


financed and developed over four million square feet of modern and affordable educational facilities for 


235 charter schools in 25 states.   


b)  Organizational Chart and Reporting Structure 


The following organizational chart describes the relationship and reporting lines in the school. 


 


 


 


 


 


 


 


 


 


 


 


 


 


All staff will report to the Principal who is hired by the Governing Council. At the direction of the 


Governing Council, the Superintendent of NAS will provide oversight of the NAS-Phoenix Principal.  


Although the GC has the authority to discharge or not renew the Principal’s contract, the GC may 


consider the Superintendent’s advice as to the Principal’s performance and continued employment at the 


school.   


The GC delegates to the Principal all day-to-day affairs of the school, including the hiring, retention, pay 


scale and evaluation of all school-level personnel.  The GC will not direct any school staff or faculty other 


than the Principal. 


  


Governing Council 
(Unpaid Volunteers) 


NAS-Nonprofit 
Superintendent/CBO 


(Contracted EMO) 


Principal 
(NAS-Phoenix Staff Member) 


Business Manager 
(Contracted Consultant) 


Assistant Principal 
Hired in Year 3 if Enrollment 


Target is Reached 


(NAS-Phoenix Staff Member) 


 


Teachers 
 (NAS-Phoenix Staff 


Members) 


Counselor 
 (NAS-Phoenix Staff 


Member) 


Support Staff 
Includes: Admin. Asst./ 


Clerical; Admin. Asst./ 


Student Records; 


Bookkeeper/Finance 


(NAS-Phoenix Staff 


Members) 


Security 
(NAS-Phoenix Staff 


Members) 
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The charter school will adopt its own written policies for employees in compliance with federal and state 


law, regarding the recruitment, promotion, discipline and termination of personnel, methods for 


evaluating performance, and a plan for resolving employee-related issues.  NAS-Phoenix will recruit and 


hire employees who hold appropriate Phoenix licensure and recruitment will be conducted through an 


open process.  


c) Subsidiary Relationships 


The New America School-Phoenix, the applicant organization, is not a subsidiary of any other 


organization. 


d)  Prior Charter Operations 


This is the second time the applicant organization, NAS-Phoenix, has applied for or operated a charter. 


The organization applied in 2014 but its application was deemed administratively incomplete. 


e)  Role and Qualifications of Principals   


The NAS-Phoenix Governing Council will serve as Principals of the charter school.  The GC at present 


consists of: 


 Edward (Ted) J. Ryan, Jr. is currently Vice President, Sales, Casenet, LLC where he is responsible 


for the attainment of the Company’s short-term and long-term revenue growth targets by directing all 


aspects of the sales and marketing operations.   Prior to this, Mr. Ryan was the Vice President, 


Marketing and Business Development at the Charter Schools Development Corporation.  CSDC, a 


501(c) (3) non-profit corporation and Community Development Financial Institution (CDFI), 


promotes innovation and excellence in education by financing and developing facilities for great 


public charter schools nationally. As the only CDFI in the country focused exclusively on the facility 


and financing needs of charter school organizations, CSDC helps charter school entrepreneurs and 


leaders finance, build, expand and replicate their school models, turning educational visions into 


reality, with the goal of ultimately improving student achievement by increasing school choice and 


catalyzing competition within the American K-12 public education system.  In addition, Ted has held 


senior management positions in both Fortune 500 firms and start-up companies that were successfully 


acquired by large multi-national organizations.  


 Dr. José Leyba is a native Arizonan, whose professional career spans over thirty years in public 


schools, higher education, and consultation sectors.  Dr. Leyba is a graduate of Arizona State 


University where he earned his Bachelor of Arts, Master of Education, and Doctorate in Educational 


Administration and Supervision.  He began his teaching career at the junior high level where he 


taught English, Social Studies and remedial Mathematics. Dr. Leyba served in Principal, Director, 


and Assistant Superintendent roles prior to being named the Superintendent of the Isaac School 


                                                           
1
 An Assistant Principal will be added when Full Time Enrollment exceeds 266 students. 


Reporting Structure 


Principal: Reports to Governing Council of NAS-Phoenix – Supervised by Superintendent  


Assistant Principal
1
: Reports to Principal 


Business Manager: Reports to Principal 


Teachers: Report to Principal 


Counselor:  Reports to Principal 


Support Staff including Administrative Assistant / Clerical, Administrative Assistant / Student 


Records, and Bookkeeper / Finance: Report to the Principal 


Security: Report to Principal 
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District (Phoenix, Arizona).  He also served as Associate Faculty at Arizona State University and 


Northern Arizona University. In 2001, Dr. Leyba joined the Maricopa Community College District 


(MCCD, Arizona), the largest community college system in the country with ten colleges serving 


over 250,000 students.  During his tenure, he served in a variety of executive positions including 


Associate Vice Chancellor and Acting Vice Chancellor for Human Resources, and Provost and Vice 


President.  At the national level, he served on the National Community College Hispanic Council 


(NCCHC) as a Presidential Fellow, Board Member, Fellows Program Faculty and Mentor. In 2005, 


Dr. Leyba was named Interim President of Los Angeles Mission College. After 32 successful years in 


public education Dr. Leyba retired from MCCD in September, 2008 to pursue his educational passion 


through a unique education consulting career.  Over the past five years, he has had a wide array of 


diverse and insightful professional experiences. He serves as Distinguished Faculty for the National 


Council on Black American Affairs Mid-Level Leadership Development Institute and Mentor/Guest 


Lecturer for the Maricopa Colleges Latino Leadership Academy.  


 Amanda Patrie holds an Arizona State Secondary Teacher’s Certificate and is Highly Qualified in 


English, Business, Spanish, and Economics.  She holds endorsements in SEI and Middle Grades.  She 


has spent her entire teaching career working in Phoenix charter schools, including Florence Crittenton 


Youth Academy, Alhambra College Preparatory High School (ACP), GateWay Early College High 


School.  She has been recognized as a Phoenix Teacher of the Year Finalist (2007) and was the 


winner of the Platinum Apple Award (2007). Ms. Patrie earned her Master of Arts in Education (ESL 


Specialization) from Arizona State University in 2005 and her Bachelor of Interdisciplinary Studies 


(Spanish and International Business, Minor: Communications) from ASU in 2001. 


 Jonathan E. Frump has spent the last eight years as the Academic Affairs Coordinator in the 


Academic Operations department of the University of Advancing Technology.  Prior to this, Mr. 


Frump was an Academic Advisor for Axia College, a division of Western International University.  


Mr. Frump began his career as a social worker, serving as the Residential Youth Care Worker and 


Shift Supervisor for Youth Homes of Mid America in Johnston, Iowa, then moving into a position as 


Family Centered Services Counselor for Lutheran Services, and concluding his social work career as 


Independent Living Counselor at Youth Homes of Mid America in Des Moines, Iowa.  Mr. Frump 


earned his B.A. in psychology in 1999 from Dordt College in Sioux Center, focusing on alcohol and 


drug prevention through adolescent education.   


 Abigail Duarte-Zaragoza. As a bilingual entrepreneur Abigail Duarte began her translator life over a 


decade ago.  She moved to the United States after graduating from Law School and obtaining her 


Master’s degree in Social Psychology from Universidad Autónoma de Chihuahua and Escuela Libre 


de Psicología. She has worked for non-profit organizations, as well as serving as the Spanish Media 


and Outreach Director for a U.S Senate Campaign and an Account Executive for a Public Relations 


and Communications Agency. Seven years ago Abigail decided to follow her entrepreneurial skills to 


focus on the translations company formally started as Itzamna Translations Company. Abigail has 


experience in all aspects of high-stakes organizing, community outreach, business and marketing 


campaigns. She has successfully worked with different political, religious, community and ethnic 


groups. Abigail recently was recognized with the 40 Hispanic Leaders under 40 award by Univision 


Radio and Valle del Sol. 


 Dr. Alberto Flores Siqueiros has served as Superintendent of Baboquivari Unified School District 


from 2009 to 2014 where he provided oversight of all aspects of teaching and learning, budgeting, 


facilities, transportation, human resources, information technology, public relations and student 


services. He was Chief Academic Officer from 2008 to 2009 and Assistant Superintendent for 


Student Services from 2007 to 2008 for the Tucson Unified School District. He has been principal 


from 1993 to 2006 in several school districts and an adjunct instructor with the University of Arizona 


from 2003 to 2006. He has published extensively in several educational journals and is a frequent 


presenter at professional development workshops. 
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 Bernice Montano Andazola is a retired teacher. She taught grades 5-8 for 14 years in the Madison 


School District, grades 2-4 for four years with the Peoria School District and for five years as a 


bilingual/multiage teacher with the Isaac School District.  


The primary function of the GC will be financial oversight, strategic planning and adoption of policies for 


the charter school. The GC will not be involved in the daily management of the school.  


The founding Principal of NAS-Phoenix, Yvonne Watterson will play a primary role in the planning and 


initial implementation of the new charter school.  The main planning responsibilities will be to: 


 Assist in the charter application 


 Assist in locating the school site 


 Establish a working relationship with the Governing Council and NAS nonprofit staff 


 Ensure that the school’s curriculum is developed and aligned with common core standards 


 Hire and train key staff prior to school opening 


In addition, the NAS-Phoenix principal, Yvonne Watterson, as an Ex Officio, non-voting member of the 


Governing Council, will act as a Principal of the charter school.  Moreover, the NAS-Phoenix Governing 


Council has designated Ms. Watterson for the purposes of this charter application as the charter’s 


authorized representative with signatory powers, with the caveat that binding contracts can only be 


entered into with Governing Council (as a body) approval.  Ms. Watterson’s qualifications follow: 


 Principal Yvonne Watterson has served as a teacher and Principal in Phoenix charter schools from 


1995-2013 with experience leading the start-up, performance management, and renewal processes.  


Originally from Northern Ireland, Ms. Watterson began her career as an English teacher in Belfast. 


From 1989-1995, she served as a teacher and administrator in Phoenix school districts and also for the 


Maricopa Community Colleges District, Western International University, and the University of 


Phoenix's Continuing Teacher Education program. Driven by a vision of access, equity, and 


excellence for all students, Ms. Watterson has been recognized for her efforts in school reform by the 


Arizona Department of Education, having turned around two failing charter schools using best 


practices from the early college high school model. Active in the immigrant community, Ms. 


Watterson has been acknowledged for her efforts in improving access to educational opportunity for, 


among other underrepresented populations, immigrant youth.  She was awarded the 2010 YWCA 


Tribute to Women Social Justice Leader Award and the 2009 ASU "Horquilla" Leadership Award. In 


2008, she received a City of Phoenix MLK Living the Dream Award, The Hispanic School 


Administrators Association Award for Leadership, and a NAU Martin Springer Institute Moral 


Courage Award. 


f)  Prior Charter Operations by any Principal 


Principal Charter Operation Nature of 


Involvement 


Timeframe Authorizer 


Dr. José Leyba GateWay Early 


College High School 


Advisory 


Council Member 


2010-2013 Arizona State 


Board for Charter 


Schools 


Amanda Patrie GateWay Early 


College High School, 


Florence Crittenton 


Youth Academy, 


Alhambra College 


Teacher 2003-2011 Arizona State 


Board for Charter 


Schools 
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Preparatory High 


School (ACP) 


Ted J. Ryan, Jr.  Charter Schools 


Development 


Corporation 


Vice President, 


Marketing and 


Business 


Development 


2012-2014 N/A 


Yvonne 


Watterson 


1. Arizona School of 


the Arts 


2. Gateway Early 


College High 


School 


3. Alhambra College 


Prep 


4. Girls Leadership 


Academy of 


Arizona 


1. Assistant 


Director for 


Middle 


School 


2. Principal 


3. Founding 


Principal 


4. Head of 


School/Turn


around 


Coordinator 


1. 1995-1996 


2. 2003-2009 


3. 2009-2010 


4. 2010-2013 


1. Arizona 


Department of 


Education 


2. Arizona 


Department of 


Education 


3. Arizona State 


Board for 


Charter School 


4. Arizona State 


Board for 


Charter 


Schools 


 

























AMANDA PATRIE 
 


PROFESSIONAL OBJECTIVE 


A challenging position as a TEACHER requiring a creative, resourceful team player with the proven ability to 
motivate students and create a stimulating classroom environment conducive to learning 
 


EDUCATIONAL HISTORY 


Master of Arts in Education (ESL Specialization) Arizona State University – Tempe, AZ 2005 
INCITE Secondary Certification, Arizona State University – Tempe, AZ 2003 
Bachelor of Interdisciplinary Studies (Spanish and International Business, Minor: Communications)  


Arizona State University – Tempe, AZ 2001 
 


CERTIFICATES HELD 


Arizona State Secondary Teacher’s Certificate - Highly Qualified in: English, Business, Spanish, Economics 
Endorsements – SEI, Middle Grades 
 


TEACHING EXPERIENCE 


Florence Crittenton Youth Academy, Teacher – Phoenix, AZ  January 2011 – May 2011 (part-time – 6 
hours per week) 
Subjects Taught: Economics & Public Speaking 


 Assess student work via varied assessments such as: performance, portfolio, and traditional 
 Design standards-based curricula emphasizing service learning, simulations, and Kagan engagement 


strategies 
Alhambra College Preparatory High School (ACP), Teacher on Assignment – Phoenix, AZ 2009-2010 


 Created partnerships with community based organizations, fostering community service while 
simultaneously allowing students to hone their academic, social, and workplace skills 


 Assisted teachers in planning and executing standards-based lessons through consultation and 
coaching, resulting in a 100% retention rate for first year teachers at ACP 


 Coordinated dual enrollment program between ACP and Glendale Community College, allowing low-
income students reduced rate and free access to college 


GateWay Early College High School, Teacher – Phoenix, AZ 2003-2009 
 Designed electives curricula for GateWay Early College High School, including Personal Finance, Public 


Speaking, Service Learning, and senior culminating course 
 Wrote monthly newsletter publications for parents and community members, using Microsoft Word 


and Publisher and Mac Pages, ensuring timely and consistent communication between all stakeholders 
in students’ education 


 Initiated mentor program incorporating K-12 Center practices, aligned to early college philosophy 
 Developed a system to monitor and assess student learning outcomes for Service Learning 


requirement 
 Assessed student work via varied assessments such as: performance, portfolio, and traditional 
 Designed standards-based curricula emphasizing service learning, simulation, and Kagan engagement 


strategies 
 Identified and successfully wrote for funding grants to provide extra-curricular learning activities 


 


AWARDS/RECOGNITIONS 


Teacher of the Year Finalist – Phoenix, AZ 2007 
Platinum Apple Award – Great Southwest Mortgage January 2007 










































Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 11 Content Area Reading 


Course Title (grades 9-12 Only) Reading 11 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on reading complex texts using words with multiple 
meanings/connotations 


• Students will have already read, discussed and written about the use of figurative language to generate 
interest and support complex meaning and interpretation 


• Students will have multiple prior lessons on how to determine the multiple meanings of words and phrases 
depending upon context and/or application, including connotative and technical 


• Students will be able to identify all the types of figurative language with 80% (or better) accuracy. 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons aligns with the Program of Instruction in multiple ways.  All new and key 
vocabulary is pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted 
and copied by all students each day, with a brief class discussion on meaning and importance. The 
sequence of these objectives allow for scaffolding to occur as increasingly difficult and complex tasks are 
required of students.  The students are actively engaged in working with texts that have words with 
multiple/complex meanings when they create parallel texts to “The Fallacy of Success” by substituting 
other key words, which should stimulate deep thinking and some laughter. Project based learning occurs 
when students are planning, drafting, editing, revising, evaluating, completing their original essays about 
the interconnections of society and solitude from the unique point of view of a specific person. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


11.RI.4 


Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 
and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over 
the course of a text (e.g., how Madison defines faction in Federalist No. 10).  


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Copies of “The Fallacy of Success” by  G. K. Chesterton 
• Copies of “Society and Solitude” by Ralph Waldo Emerson 
• Summative assessment, with print outs of the grading rubric and copies of “Common Sense” by 


Thomas Paine, “Walden” by Henry David Thoreau, and “The American Language”, 4th Edition by H. L. 
Mencken (excerpts). 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
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needed) grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


2 class 
periods 


total 


Learning Objective:  Students will be able to (SWBAT) analyze 
how the key term success is interpreted, used, and refined over the 
course of “The Fallacy of Success” by G. K. Chesterton. 
Language Objective: SWBAT write about and discuss at least 3 
possible definitions for the word “success”. 
 
Pre-teach/review key vocabulary: These vocabulary words/terms 
will be listed and defined on a reference hand-out sheet, with space 
for students to add notes/examples:  hyperbole, simile, metaphor, 
connotative meaning, and technical meaning 
 
Access Prior Knowledge: Teacher will ask students to write down 
at least 2 ideas of what they think success is, drawing from their 
own lives, advice received, or prior reading.  Teacher will then 
lead a class discussion about what students’ definitions of success 
are, encouraging students to cite examples.  
 
Distribute copies of “The Fallacy of Success” by G. K. Chesterton 
and copies of a worksheet with the term “success” typed on it 3 
times with space for writing a definition beside it, along with 
comments. 
Read “The Fallacy of Success” together, as a class. 
Discuss what the overall meaning of the text and cite examples of 
Chesterton’s use of simile, metaphor, and emphasize his use of 
connotative meaning. 
 
Write: Teacher will direct students to write a similar text, 
changing some of the wording (but leaving much of it intact) and 
substitute their word/term of choice, such as: happiness, love, inner 
peace, power, respect, or other approved word/term of choice.  
After the first draft is done, teacher will direct students to edit and 
revise some of the passages in the text that do not quite work with 
the new term substitution, writing a second draft. 
 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
Students will go over the vocabulary words/terms listed on the 
class hand-out.  Students will be encouraged to add their own 
thoughts, etc. in the extra space provided between each word/term. 
 
 
Students will write down at least 2 ideas of what they think success 
is, drawing from their own lives, advice received, or prior reading.  
This will be done just before the class-wide discussion to access 
prior knowledge.  Students will actively participate in the 
discussion and make additional notes. 
 
Students and teacher will read “The Fallacy of Success”, out loud, 
as a class.  Students will make notes on their definition sheets 
during and after the reading, citing examples of the various ways 
that the word “success” is used.  Students will actively participate 
in the discussion of the overall meaning of the text and make 
additional notes on possible definitions, focusing on connotative 
meaning. 
 
 
 
Students will write a parallel text, using a word/term that is 
substituted for “success”, changing some of the original wording 
(but leaving much of it intact). Next, students will edit and revise 
some of the passages in the text that do not quite work with the 
new word/term substitution, writing a second draft. 
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Read/discuss:  Teacher will direct the students to read some of the 
new texts and discuss how the new key term changes the text’s 
meaning, depending on the context.   
 
Formative assessment:  The teacher will direct the students to 
cite/write at least one example of simile and metaphor in their new 
text, as well as an example of the new word/term use that has 
complex connotative meaning and describe at least 2 ways to 
interpret it in that context.  The teacher will informally make 
mental and written notes about students’ gaps in knowledge about 
the key concepts of the lessons/unit. 


 
Students will read some of their finished texts for the class and 
actively participate in a discussion about how word/term meaning 
can shift and change throughout the new text. 
 
 
 
Students will cite/write at least one example of hyperbole, simile, 
and metaphor in their new text, as well as an example of the new 
word/term use that has complex connotative meaning and describe 
at least 2 ways to interpret it in that context. 


2 
 


3 
class 


periods 
total 


 


Content Objective:  SWBAT analyze how the key terms society 
and solitude are interpreted, used, and refined over the course of 
the text. 
Language Objective: SWBAT write about and discuss at least 3 
possible definitions for each of the words, society and solitude. 
 
Introduce/Review key vocabulary (see lesson 1). These 
vocabulary words/terms will be listed and defined on a reference 
hand-out sheet: irony, oxymoron, paradox, and genuine 
 
Introduce:  Teacher will introduce the concept of living an 
“authentic” life and being true to one’s own nature, interests, and 
world view.  Lead a discussion on what this means for all of us, 
encouraging students to express their own opinions and beliefs. 
Build background: Ask students to write a short description of a 
time when they felt they were pressured to act like someone (other 
than who they really are) in a particular situation.  Lead a class 
discussion on how this can feel, what choices we can make in these 
situations, and how the experiences and outcomes can be within 
our own control. 
 
 
Read “Society and Solitude” by Ralph Waldo Emerson (1857) 
together, as a class.  Teacher will pause to clarify and explain 
uncommon terms, not commonly in use today. 
Discuss: Before the discussion, teacher will advise students that 
they will be asked to write 3 distinct definitions of both society and 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
Students will review the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, 
etc. in the extra space provided between each word/term. 
 
 
Students will take notes and participate in discussion on what 
living an authentic life means for all of us, expressing their own 
opinions and beliefs on being genuine. 
Students to write a short description of a time when they felt they 
were pressured to act like someone (other than who they really are) 
in a particular situation.  Students will participate in a class 
discussion on how this felt, what they did in the situation, and what 
they might have done differently. 
 
 
 
Students will read “Society and Solitude” together, as a class and 
participate in a discussion on Emerson’s essay and how he defines 
the various ways that both society and solitude are viewed by 
himself and others, while taking notes. 
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solitude, identifying the point of view for each definition (i.e. 
Emerson’s, their own, other, etc.).  Encourage students to take 
notes.  Teacher will lead a class discussion on Emerson’s essay and 
how he defines the various ways that both society and solitude are 
viewed by himself and others. 
Write:  Teacher will ask students to write 3 distinct definitions of 
both society and solitude, identifying the point of view for each 
definition (i.e. Emerson’s, their own, other, etc.). 
 
Formative assessment: Teacher will review students’ notations on 
the vocabulary sheets and discussions, as well as students’ 
descriptions of situations where they felt societal pressure to act a 
certain way.  In particular, teacher will note if students are able to 
articulate distinct definitions for society and solitude.  The teacher 
will informally make mental and written notes about students’ gaps 
in knowledge about the key concepts of the lessons/unit. 


 
 
 
Students will write 3 distinct definitions of both society and 
solitude, identifying the point of view for each definition (i.e. 
Emerson’s, their own, other, etc.). 


3 
 


2-3 
class 


periods 
total 


 
 
 


Content Objective:  SWBAT synthesize what they know about 
Emerson’s views on society and solitude with their own point of 
view and be able to articulate the similarities and differences. 
Language Objective: SWBAT write about and discuss the 
similarities and differences in how Emerson views society and 
solitude with their own point of view in a 2-4 paragraph essay. 
 
Introduce/Review key vocabulary (see lessons 1 & 2).   
 
Re-visit: Teacher will ask students to share what they wrote for the 
3 distinct definitions of both society and solitude, identifying the 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
 
Students will share what they wrote for the 3 distinct definitions of 
both society and solitude, identifying the point of view for each 
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point of view for each definition (i.e. Emerson’s, their own, other, 
etc.).  Teacher will write several of the best of these on the board, 
along with the point of view for each. 
Discuss:  Teacher will lead a discussion on how it is possible for 
there to be so many definitions/perspectives on these 2 words, how 
these change in various circumstances and cultures, as well as over 
time. 
 
Write:  Teacher will ask students to plan and draft a 2-3 paragraph 
essay on the interconnections between society and solitude from 
the point of view of a particular character in a particular setting 
(e.g. a woman in modern day Syria, a native American before 
1492, a famous movie star in Hollywood, etc.). 
 
Revise, edit, and publish:  After working with each student as 
they were going through their planning and drafting process, 
teacher will ask students to revise, edit and publish their essays, 
being sure to bring to light at least 2 perspectives on the definitions 
of society and solitude. 
Option:  Ask students to share their essays with the whole class 
and lead discussions about them on an additional day. 
 
Formative assessment:  Teacher will check for comprehension on 
multiple connotative meanings of society, solitude, and 
understanding of other key vocabulary and concepts.  Teacher will 
check individual essays for evidence that students have acquired 
the necessary skills to reach mastery on the summative assessment 
and plan for time to re-teach/review as necessary. 


definition (i.e. Emerson’s, their own, other, etc.).  Students will 
participate in a discussion on how it is possible for there to be so 
many definitions/perspectives on these 2 words, how these change 
in various circumstances and cultures, as well as over time. 
 
 
 
 
Students will plan and draft a 2-3 paragraph essay on the 
interconnections between society and solitude from the point of 
view of a particular character in a particular setting of their choice. 
 
 
 
After working individually with the teacher as they were going 
through their planning and drafting process, students will review 
comments and notations made.  Students will then revise, edit and 
publish their essays, being sure to bring to light at least 2 
perspectives on the definitions of society and solitude. 
Option:  Students can share their essays with the whole class and 
open up for discussions on an additional day. 
 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit.  Students 
will be provided with copies of 3 historic texts (some excerpts) and be 
asked to write about the meaning of key words and phrases as they relate 
to the central idea.  Students will not have access to prior notes, but will 
be given copies of the texts (which they can highlight, notate, etc.) and 
the scoring rubric shown below.  No talking and no cell phone or 
personal device use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
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scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


 


Directions: You have been provided with copies of 3 historic texts (some excerpts).  For each assessment item (1-3), write a minimum of 2-3 paragraphs 
about the meaning or central (main) idea and describe how the meanings of key words/phrases support and refine the main idea over the course of the 
text.  Your writing will be graded based on the rubric below.  Be sure to read it before you start writing to help guide how and what you write.   


 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Paine, Thomas. Common Sense. New York: Penguin, 2005. (1776)  
A government of our own is our natural right: And when a man seriously reflects on the precariousness of human affairs, he will become convinced, 
that it is infinitely wiser and safer, to form a constitution of our own in a cool deliberate manner, while we have it in our power, than to trust such an 
interesting event to time and chance. If we omit it now, some Massenello* may hereafter arise, who laying hold of popular disquietudes, may collect 
together the desperate and the discontented, and by assuming to themselves the powers of government, may sweep away the liberties of the continent 
like a deluge. Should the government of America return again into the hands of Britain, the tottering situation of things, will be a temptation for some 
desperate adventurer to try his fortune; and in such a case, what relief can Britain give? Ere she could hear the news the fatal business might be done, 
and ourselves suffering like the wretched Britons under the oppression of the Conqueror. Ye that oppose independence now, ye know not what ye do; 
ye are opening a door to eternal tyranny, by keeping vacant the seat of government. (*Thomas Anello, otherwise Massenello, a fisherman of Naples, 
who after spiriting up his countrymen in the public market place, against the oppression of the Spaniards, to whom the place was then subject, 
prompted them to revolt, and in the space of a day became king.) 


 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Mencken, H. L. The American Language, 4th Edition. New York: Knopf, 1938. (1938) From Chapter XI: “American Slang,” Section I: “The 
Nature of Slang”  
What chiefly lies behind (slang) is simply a kind of linguistic exuberance, an excess of word-making energy. It relates itself to the standard language 
a great deal as dancing relates itself to music. But there is also something else. The best slang is not only ingenious and amusing; it also embodies a 
kind of social criticism. It not only provides new names for a series of every-day concepts, some new and some old; it also says something about 
them. “Words which produce the slang effect,” observes Frank Sechrist, “arouse associations what are incongruous or incompatible with those of 
customary thinking.” Everyone, including the metaphysician in his study or the eremite in his cell, has a large vocabulary of slang, but the vocabulary 
of the vulgar is likely to be larger than that of the cultured, and it is harder worked. Its content may be divided into two categories: (a) old words, 
whether used singly or in combination, that have been put to new uses, usually metaphorical, and (b) new words that have not yet been admitted to 
the standard vocabulary. Examples of the first type are rubberneck, for a gaping and prying person, and iceberg, for a cold woman; examples of the 
second are hoosegow, flim-flam, blurb, bazoo and blah. There is a constant movement of slang into accepted usage. Nice, as an adjective of all work, 
signifying anything satisfactory, was once used in slang only, but today no one would question “a nice day,” “a nice time,” or “a nice hotel.”…The 
verb-phrase to hold up is now perfectly good American, but so recently as 1901 the late Brander Matthews was sneering at it as slang. In the same 
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way many other verb-phrases, e.g., to cave in, fill the bill and to fly off the handle, once viewed askance, have gradually worked their way to a 
relatively high level of the standard speech. On some indeterminate tomorrow to stick up and to take for a ride may follow them.  


 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


Thoreau, Henry David. Walden; or, Life in the Woods. Boston: Houghton, 1893. (1854) 
I went to the woods because I wished to live deliberately, to front only the essential facts of life, and see if I could not learn what it had to teach, and 
not, when I came to die, discover that I had not lived. I did not wish to live what was not life, living is so dear; nor did I wish to practise resignation, 
unless it was quite necessary. I wanted to live deep and suck out all the marrow of life, to live so sturdily and Spartan-like as to put to rout all that 
was not life, to cut a broad swath and shave close, to drive life into a corner, and reduce it to its lowest terms, and, if it proved to be mean, why then 
to get the whole and genuine meanness of it, and publish its meanness to the world; or if it were sublime, to know it by experience, and be able to 
give a true account of it in my next excursion. For most men, it appears to me, are in a strange uncertainty about it, whether it is of the devil or of 
God, and have somewhat hastily concluded that it is the chief end of man here to “glorify God and enjoy him forever.”  


 


Directions: You have been provided with copies of 3 historic texts (some excerpts).  For each assessment item (1-3), write a minimum of 2-3 paragraphs 
about the meaning or central (main) idea and describe how the meanings of key words/phrases support and refine the main idea over the course of the 
text.  Your writing will be graded based on the rubric below.  Be sure to read it before you start writing to help guide how and what you write 


 


Scoring will be based on the rubric below.  Points will be awarded for each of the 3 assessment items, with a total possible point score of 60 points total. 


Text Analysis Poor -              1 Point Fair -                2 points Good  -              3 points Excellent  -        4 points 


Central Meaning / 
Main Idea identified in  
Thesis Statement 


 
Writing shows limited 
understanding of the central 
meaning/main idea.  


 
Writing shows moderate 
understanding of the central 
meaning/main idea. . 


 
Writing shows strong grasp/ 
understanding of the central 
meaning/main idea.   


 
Writing shows insightful and 
thorough understanding of the 
central meaning/main idea.   


Identify and Define Key  
Words/Terms 


Key words/terms have not 
been accurately identified 
and/or are not well understood. 


Key words/terms have mostly 
been identified, but are not 
well defined or understood. 


Key words/terms have been 
accurately identified, and are 
mostly well defined and/or 
understood. 


Key words/terms have been 
accurately identified, and are 
defined in terms of their layers 
of meaning over the course of 
the text. 


Cite Evidence from Text  
To Support Claims 


Identified meaning and key 
words/terms have little or no 
relationship with the text 


Identified meaning and key 
words/terms have some 
references to and  relationship 
with the text 


Identified meaning and key 
words/terms have strong 
references to and  relationship 
with the text 


Identified meaning and key 
words/terms have vivid and 
complex references to and  
relationship with the text 
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Connect Key 
Words/Terms with 
Central Meaning/ 
Main Idea 


Identified key words/terms 
have little or no connection to 
the central meaning/main idea 
of the text and are not 
explained 


Identified key words/terms 
have some valid connections 
to the central meaning/main 
idea of the text, but lack clear 
explanation about the 
connections 


Identified key words/terms 
have strong and clear 
connections to the central 
meaning/main idea of the text, 
with clear explanations about 
the connections 


Identified key words/terms 
have deeply insightful and 
vivid connections to the 
central meaning/main idea of 
the text, with excellent 
explanations about why the 
connections are significant 


Conclusion relates to  
Central Meaning/       
Main Idea and  
Key Words/Terms 


Conclusion has little or no 
relationship to identified 
central meaning/main idea 
and/or key words/terms 


Conclusion has some valid 
relationship to identified 
central meaning/main idea 
and/or key words/terms 


Conclusion has strong and 
clear relationship to identified 
central meaning/main idea 
and/or key words/terms and is 
well stated 


Conclusion has powerful and 
insightful relationship to 
identified central 
meaning/main idea and/or key 
words/terms and shows 
understanding of text 
complexity 


 


 


 


Scoring explanation:  Each assessment item will be scored separately, with a total possible score for each item up to 25 points and a 
cumulative total possible score of up to 75 points. 
 
Grade:  0-52 points = incomplete;   53-59 points = C;   60-67 points = B;   68-75 points = A   Note: 70% (and above) = Mastery/passing      
 
Final Grade:  Point Total: _______/   75       
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		Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample)






C.5 Three Year Operational Budget


Provide Assumptions by Line


STUDENT COUNT (Full Enrollment) 197.00 240.00 266.00


Number of Students (Budget based on) 185.00 225.00 250.00


% of Full Enrollment Budget Based On 93.91% 93.75% 93.98%


CARRYOVER  (Balance from Start-Up Budget in 


year 1 or previous year) 4,229.50$                     1,050.10$                                4,986.88$                            


REVENUE $ Amount $ Amount $ Amount


State Funding (Equalization Assistance) 1,380,237$                   1,666,524$                              1,843,162$                          


Secured Funds - Private Donations 


Secured Funds - Loans 


Secured Funds - Other 


     Total Revenue 1,380,237$                   1,666,524$                              1,843,162$                          


Administration, Instruction, & Support (AIS) 


EXPENDITURES
# of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total


(add lines as necessary)


Salaries 


       Director/Principal 1.00        95,000.00$   7,267.50$          102,268$                      1.00        97,850.00$        7,485.53$             105,336$                                 1.00        100,785.50$  7,710.09$                 108,495.59$                        


       Teacher-Regular Education 6.00        40,000.00$   18,360.00$        258,360$                      7.50        41,200.00$        23,638.50$           332,639$                                 8.50        42,436.00$    27,594.01$               388,300.01$                        


       Teacher-Special Education 1.00        45,000.00$   3,442.50$          48,443$                        1.00        46,350.00$        3,545.78$             49,896$                                   1.50        47,740.50$    5,478.22$                 77,088.97$                          


Assistant Principal -         -$              -$                   -$                             -         -$                   -$                     -$                                         0.50        42,500.00$    3,251.25$                 45,751.25$                          


       Instructional Assistants-Special Education -         -$              -$                   -$                             -         -$                   -$                     -$                                         -         -$               -$                          -$                                     


       Admin ass't/student records & clerical 2.00        30,000.00$   4,590.00$          64,590$                        2.00        30,900.00$        4,727.70$             123,893$                                 2.00        31,827.00$    4,869.53$                 68,523.53$                          


       Bookkeeper/Finance 1.00        34,000.00$   2,601.00$          36,601$                        1.00        35,020.00$        2,679.03$             37,699$                                   1.00        36,070.60$    2,759.40$                 38,830.00$                          


       Custodial/Maintenance 1.50        28,000.00$   3,213.00$          45,213$                        2.00        28,840.00$        4,412.52$             62,093$                                   2.00        29,705.20$    4,544.90$                 63,955.30$                          


       Other Campus _Security Monitors_______________ 1.50        30,000.00$   3,442.50$          48,443$                        2.00        30,900.00$        4,727.70$             66,528$                                   2.00        31,827.00$    4,869.53$                 68,523.53$                          


       Other  Counselor________________ 1.00        50,000.00$   3,825.00$          53,825$                        1.00        51,500.00$        3,939.75$             55,440$                                   1.00        53,045.00$    4,057.94$                 57,102.94$                          


Stipends for Curriculm Development and Review 2,000.00$     153.00$             2,153$                          2,000.00$          153.00$                2,153$                                     2,000.00$      153.00$                    2,153.00$                            


Stipends for tutoring remediation classes 3,000.00$     229.50$             3,230$                          3,000.00$          229.50$                3,230$                                     3,000.00$      229.50$                    3,229.50$                            


Employee Benefits 403b program 6% of FTE  salary 21,120.00$                   21,753.60$                              24,956.21$                          


Employee Insurance (if applicable) 4800.00 per year 


per FTE 72,000.00$                   84,000.00$                              93,600.00$                          


Office Supplies (Paper, Postage, etc.) 4,625.00$                     5,625.00$                                6,250.00$                            


Instructional Consumables 18,500.00$                   20,000.00$                              20,000.00$                          


Membership Dues, Registrations, & Travel 15,000.00$                   15,000.00$                              15,000.00$                          


Contracted Services 65,000.00$                   75,000.00$                              75,000.00$                          


Contracted Services (Special Education) 15,000.00$                   20,000.00$                              25,000.00$                          


Curriculum and  Resource Materials 20,000.00$                   20,000.00$                              20,000.00$                          


Library Resources/Software /E2020 10,000.00$                   15,000.00$                              20,000.00$                          


SMS Software 10,000.00$                   10,000.00$                              10,000.00$                          


Auditor Fees/Legal fees 10,000.00$                   12,500.00$                              12,500.00$                          


Other -  Professional Development 3,000.00$                     3,000.00$                                3,000.00$                            


     Total Administration, Instruction, & Support 927,369.00$                 1,140,782.42$                         1,247,259.83$                     


Operations & Maintenance (O&M) 


EXPENDITURES
Total Total Total


(add lines as necessary)


Supplies 5,000.00$                     7,500.00$                                10,000.00$                          


Marketing/Advertising 15,000.00$                   18,000.00$                              20,000.00$                          


New America School - Phoenix


Second Year Third YearFirst Year
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C.5 Three Year Operational Budget


Contracted Services - Technology Support 5,000.00$                     5,000.00$                                5,000.00$                            


Building Rent/Lease/Loan 276,047.40$                 333,304.80$                            368,632.40$                        


Building & Improvements -$                             -$                                         -$                                     


Land & Improvements -$                             -$                                         -$                                     


Fees/Permits -$                             -$                                         -$                                     


Property/Casualty Insurance 15,000.00$                   15,750.00$                              16,537.50$                          


Liability Insurance/Worker's Compensation 10,000.00$                   10,500.00$                              11,025.00$                          


Utilities (Electric, Gas, Water, Waste) 40,000.00$                   44,000.00$                              48,400.00$                          


Phone/Communications/Internet Connectivity 15,000.00$                   15,750.00$                              16,537.50$                          


Transportation 5,000.00$                     7,500.00$                                10,000.00$                          


Food Service -$                             -$                                         -$                                     


Student Furniture & Other Equipment 25,000.00$                   27,000.00$                              12,000.00$                          


Office Furniture & Other Equipment 7,500.00$                     5,000.00$                                5,000.00$                            


Student Technology Equipment 20,000.00$                   15,000.00$                              15,000.00$                          


Office Technology Equipment 7,500.00$                     7,500.00$                                7,500.00$                            


Other Leases (Security, Copiers, etc.) 10,000.00$                   10,000.00$                              12,500.00$                          


Loan Repayment $ $ $


Other $ $ $


     Total Operations & Maintenance 456,047.40$                 521,805$                                 558,132.40$                        


Total Expenditures 1,383,416.40$              1,662,587$                              1,805,392.23$                     


Total Revenues 1,384,466.50$              1,667,574.10$                         1,848,148.88$                     


Budget Balance (=Revenues-Expenditures) 1,050.10$                     4,986.88$                                42,756.65$                          
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A.3 Program of Instruction 


The Program of Instruction at NAS-Phoenix is designed to respond directly to the needs of students in the 


target population with explicit academic and affective support structures that will equip them with the 


tools they need to be successful in an increasingly global and complex world. While many of our students 


aspire to the American Dream, they face significant obstacles to post-secondary education or secure, 


steady jobs. NAS-Phoenix understands that when a young person is disconnected from school and work, 


the ripple effect can have enormous negative impacts on society. NAS-Phoenix is committed to 


reengaging young people who are off track to graduation, or disconnected from both education and work, 


placing them on a path to post-secondary success.  


a) Curriculum Framework 


Guiding Principles.  NAS-Phoenix will develop and deliver high-quality college- and career-ready 


curricula with strong academic and social supports. Guided by the work of Jobs for the Future
1
, all staff 


will create a college-going and career-ready culture:  


1. From enrollment through graduation, all staff will deliver the message that NAS students are “college 


material” and that post-secondary credentials and career success are within their reach. 


2. Through strategic use of assessment data, teachers will monitor academic progress and respond with 


targeted, intensive interventions when necessary.  


3. NAS staff will create a learning climate focused on acculturation to academic and professional norms, 


mindsets, and practices and personal responsibility for one’s own learning, career, and life goals. 


4. The curricula will reflect the school’s commitment to ensuring equity, access, and an excellent 


educational opportunity.  


5. Through exposure to a comprehensive high school curriculum aligned to Arizona’s State Standards, 


students will be exposed to a range of career options and understand their connections to post-


secondary education. The curriculum plan will include vertical alignment of courses, assessment 


practices, and common assessments where applicable, and curriculum units will include detailed, 


scaffolded lesson plans, resources, timelines, and the skills and knowledge that are integral to success 


for students in our target population.  


To ensure that students achieve state standards and expectations for English Language Acquisition, the 


school curriculum will provide comprehensive English instruction throughout all classes.  Students will 


improve their English skills through academic work as well as through informal conversations with 


teachers and peers.  Assessment in both language acquisition and subject content is important.   


The curriculum framework is built around the research-based idea that delivering a curriculum to second 


language learners requires active and not passive learning.  Project-based learning (PBL) is a research 


model for curriculum delivery and classroom activity that shifts away from the classroom practice of 


short, isolated, teacher-centered lessons in favor of learning activities that are long-term, interdisciplinary, 


student-centered, and integrated with real-world issues and practices.    


All teachers, including those in content areas (such as math) provide instruction in language structure, 


listening, speaking, writing, reading and analyzing texts as well as in content-related vocabulary.  To 


ensure that teachers focus on English Language Acquisition (ELA) standards, professional development 


centers on developing, understanding, and providing best academic practices for second language 


learners.  Ongoing staff development provides techniques for, and the NAS curriculum development 


focuses on, teaching in a school attended by language learners of diverse levels.  Ongoing curriculum 


review takes place through analysis of student work in professional learning communities (PLCs) and in 


daily classroom observations.   


                                                           
1
 JFF in Brief: www.jff.org 
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Within this framework, NAS-Phoenix will offer the Arizona high school common core curriculum.   


Curriculum and Alignment.  The NAS-Phoenix curriculum is the collective product of an inspired 


faculty and is guided by the belief that preparation for the demands of the 21st century is based on a 


strong academic foundation. NAS instructional staff will create curriculum in-house using such resources 


as Engageny.org and Achievethecore.org which offer multiple curriculum resources aligned to Common 


Core in ELA and mathematics. NAS teachers will ensure literacy and numeracy across the core academic 


content areas of English, mathematics, science, social studies, foreign language, and fine arts.  


 English.  The NAS English/Language Arts curriculum ensures students develop as readers, writers, 


and effective communicators within an increasingly complex and global society. Literature based and 


aligned with the Social Studies curriculum, English instructors will select texts that are relevant, 


rigorous, and culturally responsive.  


 Social Studies.  Social studies courses are designed to promote student understanding of historical, 


geographical, civic, and economic issues that have and will continue to shape the world around them. 


Social Studies will afford students increased opportunities to improve literacy.  


 Science.  NAS-Phoenix believes that a rigorous and relevant science curriculum will help prepare 


students for post-secondary success whether at college or in the world of work. Critical thinking, 


problem solving, and communication skills will be explicitly taught to help students master the 


science curriculum.  


 Mathematics.  NAS-Phoenix math curriculum highlights the interconnectedness between number 


sense, algebra, geometry, probability and statistics, and trigonometry.  In addition to the core math 


curriculum, NAS will offer an introductory Principles of Mathematics elective to prepare students for 


Algebra I. In order to satisfy state graduation requirements, students may also complete a Business in 


Mathematics course.  


 Foreign Language.  NAS-Phoenix believes it will be advantageous for urban Phoenix students to 


become proficient in Spanish. As such, the school offers both introductory and continuing Spanish. 


 Electives.  Reflecting the NAS mission to empower students to achieve the American Dream, 


electives will be teacher-created courses such as Introduction to Technology, Personal Finance, and 


Public Speaking. Noting the importance of the arts in preparing well-rounded students, elective 


coursework will also include rigorous, relevant curriculum in the arts. 


Curricula will be driven by the Arizona College and Career Ready Standards. To ensure viable pathways 


to academic success, the Core Standards will be broken down into scaffolded and interdisciplinary units, 


reinforcing skills necessary for career and post-secondary success. Backwards Design principles will 


support the alignment between NAS-Phoenix’s curriculum and the Common Core standards. Guided by 


the work of Margaret Heritage with whom the NAS-Phoenix Founding Principal has worked extensively 


in developing Formative Assessment plans for schools in improvement, teachers will “plan backwards,” 


beginning with the standard and then creating Learning Goals for lessons/units and explicit, measurable 


success criteria in student-friendly language, to demonstrate when those goals have been achieved.  


College and Career-ready Curriculum and Instruction: Key Tenets  


Curriculum emphasizes deep learning over test preparation, focusing on a solid understanding of key 


concepts within the core disciplines as well as in technical fields within high-demand career sectors. 


 Curriculum is aligned, sequenced and/or contextualized toward increasingly challenging State 


Standards, building skills needed for entry into credit-bearing college coursework and/or career 


pathway programs of study. 


 Reading and writing is embedded across the curriculum, every day, and is scaffolded through 


collaborative group work, literacy circles, digital literacy activities, and other strategies that enable 


learners with diverse skill levels to support and challenge their peers. 


 All students develop thinking, listening, speaking, and inquiry skills through purposeful questioning, 


opportunities to talk about their learning, and project-based and work-based learning opportunities. 
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 Staff embeds in the curriculum ongoing opportunities to practice college-ready and professional skills 


and behaviors such as public speaking, time management, financial literacy, working in teams, using 


technology, and problem solving. 


 Students have opportunities to explore careers through work-based learning opportunities, such as 


internships or job shadows. 


b) Methods of Instruction  


NAS-Phoenix instructional methodologies are designed to foster English language acquisition, college 


and career readiness in an increasingly global, competitive, and diverse society.  As such, teachers will 


use the following approaches to teach Arizona’s State Standards:  


 Guarded and key vocabulary for establishing the foundation of the lesson as well as developing the 


big ideas of the curricular content  


 Visuals, graphic organizers, and gestures to represent concepts and guarded vocabulary  


The following methodologies will be used by NAS-Phoenix teachers.  They emerge from the five keys to 


educational success discussed previously in Section A.1.b: 


1. English Language Acquisition.  To graduate with a high school diploma and become successful in 


American society, immigrants need excellent English skills.  Our ELA teachers focus on reaching 


students through a variety of techniques and approaches.  Teaching is not an isolated activity, but instead 


focuses on helping students complete their school tasks.  This helps in two areas where English learners 


need practice: academic English and conversational English.  Academic English is critical for success in 


school while conversational English is the language of daily life.  Success in project-based learning 


includes both types of communication. 


2. Scaffolding.
2
  NAS teachers will use scaffolding - a variety of instructional techniques to move 


students progressively toward stronger understanding and, ultimately, greater independence in the 


learning process. Scaffolding bridges learning gaps as teachers provide successive levels of temporary 


support to help students reach higher levels of comprehension and skill acquisition that they would not be 


able to achieve without assistance. The supportive strategies are incrementally removed when they are no 


longer needed, and the teacher gradually shifts more responsibility over the learning process to the 


student. Given the unique needs of the target population, scaffolding is an essential element of effective 


teaching, and all NAS-Phoenix teachers will scaffold their instruction. By providing this support, 


scaffolding eliminates the negative emotions students experience when they are frustrated or intimidated 


by a learning task without the support they need to complete it. Examples of scaffolding include: 


 The teacher provides a simplified version of a lesson, assignment, or reading, and then gradually 


increases the complexity, difficulty, or sophistication over time. To achieve the goals of a particular 


lesson, a lesson may be broken into a series of mini-lessons that progressively move students toward 


stronger understanding. Between each mini-lesson, the teacher uses formative assessment strategies to 


check for understanding, gives time for practice, and shows how the acquired skills will help them 


tackle more challenging problems.   


 The teacher describes or illustrates a concept, problem, or process in multiple ways to ensure 


understanding. A teacher will use strategies to address the multiple ways students learn by using 


graphic organizers, multi-media presentations, oral descriptions of concepts, and cooperative groups.  


 Exemplars or models of assignments are shared with students. Teachers share examples of excellent 


work and explicitly teach students how the work meets assessment criteria in a rubric. Examples of 


excellent work allow students to understand the learning goal and how to achieve it.  Teachers may 


model a process – for example a step by step demonstration of a lab in science. This helps students 


see how the process is completed before they practice it themselves. Students may also model 


processes for their peers. 


                                                           
2
 http://edglossary.org/scaffolding/ 
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 Pre-teach vocabulary. The teacher reviews vocabulary prior to reading of a difficult text. To help 


students understand the meanings of new words, teachers will use metaphors, analogies, and graphics 


to help students “own” the new words they will encounter in the text. They must have multiple 


exposures to the new vocabulary in order to make meaning out of the text.  


 The teacher states the learning goal, success criteria, and assessment rubric. When students know why 


they are being asked to complete an assignment, and how their learning will be assessed, they are 


more likely to understand its importance and be motivated to achieve the learning.  


 The teacher explicitly describes how the new lesson builds on the knowledge and skills students were 


taught in a previous lesson. By connecting a new lesson to prior knowledge, the teacher shows 


students how the concepts and skills they already learned will help them with the new assignment. To 


ensure relevance to the lives of their students, teachers will make explicit connections between the 


lesson and personal interests and experiences of their students. 


3. Active Learning Techniques. NAS-Phoenix’s instruction emphasizes active, not passive learning.  


Continual student-teacher interaction promotes the diagnosis of learning gaps which are bridged using 


scaffolding as well as the following active learning techniques:   


 Previewing and building on prior knowledge 


 Interactive work, not lengthy lecturing 


 Demonstrations 


 Graphic organizers and other visually-oriented aids that provide a non-linguistic structure for 


understanding key information 


 Various methods are used to deliver information.  For example, a teacher may verbally explain an 


idea and then use Total Body Response (TBR) to convey the same information 


 Continual modeling by teachers of what kind of work is expected and how to create it 


 An emphasis on relating students’ culture to content, which engages students, maintains their interest 


and keeps students’ heritage part of their lives 


 Extensive group work that offers the opportunity to engage students in talking, interacting, problem 


solving and improving social skills 


4. Sheltered Instruction.  Sheltered English instruction is an approach that engages English Language 


Learners (ELL) above the beginner level in developing grade-level content-area knowledge, academic 


skills, and increased English proficiency.  In Sheltered classes, teachers use clear, direct, simple English 


and a wide range of scaffolding strategies to communicate meaningful input in the content area to 


students.  Learning activities that connect new content to students’ prior knowledge, that require 


collaboration among students, and that spiral through curriculum material, will offer ELL the content 


instruction of their English-speaking peers, while adapting lesson delivery to suit their English 


proficiency level. 


5.  Project-Based Learning.  Project-Based Learning (PBL) provides opportunities for interdisciplinary 


learning.  Students apply and integrate the content of different subject areas instead of learning each 


subject in isolation.  One immediate benefit of PBL is the unique way that it motivates and engages 


students.  PBL provides opportunities for students to pursue their interests and make decisions about how 


they will find answers and solve problems.  PBL also provides opportunities for teachers to build 


relationships with each other and with the larger community.  Student work, which includes 


documentation of the learning process as well as the student’s final projects, can be shared with teachers, 


parents, mentors and the business community, all of whom have a stake in the student’s education.  Other 


features of PBL include: 


 Activities that include the entire group and give students experience in negotiating with a team (a 


situation students are likely to face in work) 


 Work with smaller groups consisting of students of varying first languages, which requires intense 


use of spoken English, since students must speak English to accomplish their work 
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 Groups that consist of speakers of the same language, which reinforce students’ literacy in their first 


language, as well as allowing students a way to express sophisticated concepts they want to discuss 


but cannot with their limited English proficiency 


Research Support for Instructional Strategies Utilized.  According to Double the Work by Short & 


Fitzsimmons, ELL students are required not only to learn content, but a second language 


simultaneously—or twice the work required of native speakers.  “Adolescent ELLs are a diverse group of 


students whose needs overall have not been well served by the country’s educational system.  Most 


adolescent ELLs are moving towards the path of academic literacy, some move more slowly than others, 


because of certain factors such as, their native language literacy skills and educational backgrounds.” 


NAS-Phoenix acknowledges the challenges facing ELL students to learn the English language and master 


content at the same time.   


NAS-Phoenix has adopted five keys for success, loosely based on the work of the Center for Research on 


Education, Diversity and Excellence (CREDE).
3
 These five standards for Effective Teaching and 


Learning express the principles of effective teaching/learning for all students.  For the fluent English 


speaker, the standards describe the ideal; for ELL students the standards are vital.
4
 


1. Teachers and students producing together (joint productive activity, modeling language)  


2. Developing language across the curriculum (English and academic language development)  


3. Making meaning: connecting schools to students’ lives (contextualization)  


4. Teaching complex thinking (cognitive challenge)  


5. Teaching through interactive discussions (instructional conversation, project based learning) 


c) Formative and Summative Assessment Plan 


The Assessment System at NAS-Phoenix demonstrates how well the taught curriculum supports the 


school’s mission.  As teachers collect evidence of learning and assessment data are reviewed, the school 


will make appropriate revisions to more effectively align teaching and learning. Multiple measures of 


learning will occur through Measures of Academic Progress (MAP) unit tests, and daily exit slips or 


period checks for understanding. As illustrated in Margaret Heritage’s
5
 model, teaching is formative 


assessment and involves the setting of Learning Goals and Success Criteria. Learning Goals are specific 


curricular outcomes shared explicitly with students. A set of “I can” statements represent the success 


criteria - what students will say, do, or write to demonstrate mastery of the Learning Goal. Together, these 


components create a formative assessment system that is “fundamental and indigenous to the practice of 


teaching and learning.”
6
 


In this model: 


 Teachers must be nimble in the classroom, constantly making instructional shifts in response to 


                                                           
3
 For additional research supporting the NAS educational philosophy and approach see for example, The 


Effects of Sheltered Instruction on the Achievement of Limited English Proficient Students, 


http://www.ed.gov/offices/OERI/index.html); Scaffolding and Differentiating Instruction in Mixed 


Ability ESL Classes Using a Round Robin Activity, The Internet TESL Journal, Vol.  XII, No.  3, 


March 2006, http://iteslj.org/; or Immersion Education for the Millennium: What We Have Learned 


From 30 Years of Research on Second Language Immersion.  Cummins, J.  (2000). Available online: 


http://www.iteachilearn.com/cummins/immersion2000.html. 
4
 www.crede.berkeley.edu 


5
  Heritage, Margaret. (2007). Assessment and Accountability Center (AACC)/ National Center for 


Research on Evaluation, Standards and Student Testing (CRESST) at UCLA. 
6
 Heritage, Margaret. (2010 September). Formative Assessment and Next-Generation Assessment 


Systems: Are We Losing an Opportunity? 



http://www.ed.gov/offices/OERI/index.html

http://iteslj.org/

http://www.iteachilearn.com/cummins/immersion2000.html
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assessment evidence 


 Students receive specific feedback about their learning with advice on what they can do to improve 


 Students participate in the process through peer and self-assessment 


A synthesis of the research on these practices reveals that “student learning gains triggered by formative 


assessment were amongst the largest ever reported for educational interventions with the largest gains 


being realized by low achievers.”
7
 


Fidelity to the Formative Assessment Strategy will ensure that: 


 Students will meet the high academic standards established by the Arizona Department of Education 


 The individual learning growth rate and learning ability is treated with respect and supported so that 


every NAS student improves academically 


 Students will be successful as measured by the PARCC 


Our strategy also aims to: 


 Provide data that helps teachers plan instruction to effectively meet the needs of individual students 


 Assist parents in understanding their child’s achievement of academic standards 


 Establish goals for professional development 


 Provide information to assist curriculum committees in evaluating curriculum 


 Provide information to the administration for evaluating progress in improving student achievement 


A defining hallmark of NAS-Phoenix is a collaborative culture of achievement among teachers and peers, 


teachers and students, and students and peers.  Critical to the learning community is teacher measurement 


and analysis of performance data through various formative and summative assessments.  This ‘culture of 


evidence’ involves continual assessment of individual student progress toward performance measures as 


reflected in quarterly assessments aligned to pacing guides in the core academic areas and "just-in-time" 


formative assessments administered daily and/or weekly to support necessary remediation.  Data from 


quarterly assessments will be disaggregated by subgroups and utilized to determine current need and to 


modify instruction.  Progress reports will be issued and quarterly report cards will be distributed.   


Upon enrollment, diagnostic data will be collected, including previous state test scores, a writing sample, 


and a math assessment to determine an intervention plan.  Students will also participate in the NWEA 


MAP assessments.  An analysis of quarterly assessment data will identify those students at risk of not 


meeting the standards.  Remediation will be provided during extended day tutoring opportunities as well 


as a Seminar class, which is designed to provide additional individualized and group academic support.  


In addition to the formative and summative assessments measured by MAP
8
, formative assessments are 


embedded in classroom lessons to provide ongoing feedback and to ensure improvement.  Guided by this 


achievement data as well as that collected from weekly classroom walk-through observations, 


professional development will be provided in research-based best practices including the rigor and 


relevance framework
9
 and Robert Marzano’s “Attributes of Student Engagement.” Interactive technology 


will also be used as an instructional tool to promote active student participation and improve achievement. 


The initial placement and, then ongoing assessment process will enable NAS-Phoenix to choose 


appropriate learning strategies and ensure adequate yearly progress for our students.  Differentiating 


instruction for individual students’ needs is critical to the success of both students and the school.  


Assessment will inform every aspect of instruction, from planning to implementation to evaluation.   


                                                           
7
 10 Black, P.J. and William, D. (1998) Inside the Black Box: Raising Standards Through classroom 


Assessment. Phi Delta Kappan, 80, 139-48. 
8
 Source: www.nwea.org 


9
 Source: International Center for Leadership in Education (www.leadered.com) 
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Teachers will be expected to compile assessment data on an ongoing basis and work collaboratively to 


effectively analyze student data for the purpose of improving student achievement and developing 


appropriate curriculum.  The minimum assessment expectations for NAS-Phoenix teachers include:  


 Rubrics are to be posted in classrooms to display student expectations for major assignments/projects 


 Current and useable word walls are posted in all classrooms 


 Exemplars are displayed in classrooms allowing students to know what quality work looks like 


 Learning goals and success criteria will be posted in all classrooms
10


 ( Margaret Heritage) 


 Common assessments will be developed and aligned to Arizona content standards 


 Teachers will work collaboratively in Professional Learning Communities (PLCs) to analyze 


assessments for the purpose of improving student achievement 


 Final common assessments for all classes will be given at the end of each quarter.  Common 


assessments that are missed must be made up before any credit on that test can be gained.  If there is 


an administratively approved reason for missing these assessments they must be made up by a date 


established by the school administration or no credit will be awarded 


 Makeup timelines for teacher-created assessments (other than end of quarter finals) will be determined 


by the teacher.  Timelines are to be reasonable as determined by the school administration   


 Informal assessment instruments to monitor the quality of work, social skills and academic adaptation 


may include but are not limited to: drawings, classroom participation, review of student notes, 


portfolios, written self-reflections, group exercises and peer evaluation 


 Summative assessments to measure cumulative comprehension include but are not limited to: tests, 


quizzes, reading comprehension and writing assessments, oral reports and short answer questions  


 A coherent strategy for supporting students who have not yet achieved standards will include 


remediation and/or re-teaching, utilizing additional assessments, and creating additional reporting 


documentation in the event that student performance falls below the standards 


The NAS-Phoenix strategy to monitor student performance and assist educationally disadvantaged 


students to meet state academic content standards will utilize a variety of instruments:  


 Personal Student Interview: Incoming student will personally interview with a NAS-Phoenix staff 


member discussing his/her past educational experiences, languages spoken at home, length of time in 


school, work schedule, time in the United States, information about the student’s family, and other 


questions to determine whether the student meets “high risk” criteria.  This information will be shared 


with our staff in order to make personal connections and understand our students’ backgrounds.   


 Arizona’s English Language Learner Assessment (AZELLA).  NAS-Phoenix will use AZELLA 


to evaluate each incoming student’s English language skills.  AZELLA is a Standards Based 


Assessment that measures a student’s proficiency of the English Language Proficiency Standard.  


AZELLA meets both state and federal requirements in assessing the language proficiency of students 


identified as second language learners and determines placement for appropriate instruction.  These 


tests will allow NAS-Phoenix to place ELL in the appropriate ELA class and give teachers baseline 


and growth information on their English skills.  The tests also provide data that will be used to drive 


curriculum and guide classroom and building level instruction for individuals and groups of students.   


 Measures of Academic Progress (MAP) Mathematics/Science/Reading and Language Usage: In 


order to assess our student’s math/science/reading and language usage levels, we will use MAP short 


cycle assessments three times a year.  We will assess reading and language usage in English.  MAP 


testing will help NAS-Phoenix initially place students in the appropriate mathematics, reading and 


language usage courses.  The data derived from ongoing MAP testing will help teachers make 


decisions at the classroom level and NAS-Phoenix at the school level: MAP testing will aid teachers 


in diagnosing a student’s instructional needs and monitor academic growth over time.  MAP data will 


                                                           
10


 Formative Assessment and Next Generation Assessment Systems: Are We Losing an Opportunity? – A 


Project by Margaret Heritage and the Council of Chief School State Officers 
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identify the skills and concepts individual students have learned and will help NAS-Phoenix refer 


students to appropriate instructional programs.  MAP will also provide the school a measure of 


longitudinal growth on a tri-annual and annual basis.  As such, the data will drive the curriculum and 


the development of the school’s School Improvement Plan.  Finally, MAP longitudinal growth data 


will enable the school to communicate its performance to external stakeholders. 


 Informal Assessments: Ongoing teacher created assessments, regular conferencing with students and 


parents, and narrative reports that highlight the academic progress students have met or need to meet 


for class credit will provide in-depth formative feedback to students.  The data these assessments 


generate will be used to plan instruction at the classroom, individual and school level.  This feedback 


will strengthen the quality of students’ work and their understanding of themselves as learners.   


 Arizona’s State Exam: The mandatory proficiency exams will be administrated at the designated 


times indicated by the state.   


 We will offer ACT and SAT where appropriate to aid students in post-secondary opportunities.  


Composite test scores will provide a measure to report school performance to external stakeholders. 


Student Support System: Response to Intervention.  In weekly team meetings, teachers will evaluate 


lessons and the progress of students.  The school will use the RTI model to make adjustments to a 


student’s instructional plan.  As soon as student failing signs appear, our teaching community will address 


the situation proactively.  Through our staff development, we prepare our educational teams to develop 


mutually agreed upon student plans with a family member if applicable, to determine the source of the 


difficulty.  Based on the results, students will be provided with the following examples of interventions: 


 Small group and individual tutoring 


 Peer mentorships to offer support from peers who are more proficient in a given subject area to 


provide remedial support 


 Additional English Language Acquisition support 


 Retention at current level or required course for an additional semester 


 Counseling that determines different program is more appropriate for the individual student’s needs 


Assessment Timeframes.  The following is a model framework including expected completion dates in 


the development of NAS assessments, subject to approval by the Governing Council and school Principal: 


 Conduct during new student registration process, personal interviews and first language assessments 


 Administer the Pre-English language proficiency assessment placement to ascertain baseline 


proficiency by the 20
th
 day of a student’s enrollment 


 Design/administer common quarterly assessment for each course every 9 weeks 


 Administer common tri-annual assessments in MAP Mathematics, Science, 


Reading/Writing/Language Usage during the fall, winter and spring windows 


 Administer the state assessments as required by ADE 


Evaluation for remediation and intervention will occur regularly during the semester, and formally at the 


ninth week of the semester to determine the best placement for the student for the next session.  All 


student achievement data will be analyzed in a timely fashion and presented to teachers and the 


Governing Council in a concise manner through charts, graphs and other dashboards in order that 


adjustments to instruction and intervention strategies can be made. 


d) Alignment of Program of Instruction and the Academic Systems Plan 


NAS-Phoenix’s Academic Systems Plan for math and reading detail the action steps, timelines, and 


resources necessary to support implementation of the program of instruction, including accountability 


measures for instructional staff and school leaders.   








Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 9 Content Area Writing 


Course Title (grades 9-12 Only) Writing 9 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on reading and writing various types of narrative texts 
• Students will have already read, discussed and written examples of the main genres of writing, including 


narratives 
• Students will have multiple prior lessons on developing and writing plot lines that include the use of 


dialogue, pacing, and characterization 
• Students will already be able to write the events of a story in chronological sequence and are developing 


being able to manipulate sequence for dramatic effect 
• Students will have already read several of the major Greek and Roman myths (in collaboration with a World 


Literature class) that include various stories about their gods and goddesses 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons align with the Program of Instruction in multiple ways.  All new and key 
vocabulary is pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted 
and copied by all students each day, with a brief class discussion on meaning and importance. The 
sequence of these objectives allow for scaffolding to occur as increasingly difficult and complex tasks are 
required of students.  The students are actively engaged in thinking and writing about the classic “hero’s 
journey” sequence of events as they read a variety of traditional stories (teacher provided) and summarize 
the plot graphically on the hero’s journey wheel and then summarize in short essays. Project based learning 
occurs when students are researching, planning, drafting, editing, revising, evaluating, completing their 
original, modern myths about merging their own identity with key elements of a well-known Greek or 
Roman god or goddess. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


9.W.3.b.c. 


Write narratives to develop real or imagined experiences or events using effective techniques, well-chosen 
details, and well-structured event sequences.                                                                                                                           
b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to 
develop experiences, events, and/or characters.                                                                                                           
c. Use a variety of techniques to sequence events so that they build on one another to create a coherent 
whole. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Access to internet connected to a projector to view “What Makes a Hero?” by Matthew Winkler 
• Copies of the wheel graphic for the hero’s journey mono-myth (based on Joseph Campbell’s) 
• Access to internet connected to a projector to view the DVD film “The Hero’s Journey” (2007) with Joseph 


Campbell 
• Copies of  “The Heroic Fisherman”, an ancient Australian myth 
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• Copies of “Beowulf and the Fire Dragon”, an epic from England 
• Copies of “Unanana and the Elephant”, folktale from Tanzania 
• Summative assessment, with print outs of the grading rubrics 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


2 class 
periods 


total 


Learning Objective:  Students will be able to (SWBAT) analyze 
traditional stories, including Greek and Roman myths, for how 
they use well-chosen details to follow the event sequence, outlined 
on the mono-myth wheel graphic, and create a coherent whole. 
Language Objective: SWBAT write about and discuss how any 2 
of the 3 stories provided follows the mono-myth wheel. 
 
Pre-teach/review key vocabulary: These vocabulary words/terms 
will be listed and defined on a reference hand-out sheet, with space 
for students to add notes/examples: archetype, mono-myth, hero’s 
journey, protagonist, antagonist, villain, trickster, conflict, 
character development, and resolution 
 
Access Prior Knowledge: Teacher will ask students to write down 
a brief outline of at least one example of a Greek/Roman myth that 
was a story about a hero (heroin).  Teacher will then lead a class 
discussion about students’ story examples. 
 
Distribute copies of the wheel graphic showing the outline of the 
classic hero’s journey mono-myth and have a large version of it 
already on the board. 
View “What Makes a Hero?” by Matthew Winkler on 
YouTube.com (approximately 5 minutes), which cites examples of 
popular hero’s journey stories and uses the same graphic wheel as 
shown in the Joseph Campbell film. 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
Students will go over the vocabulary words/terms listed on the 
class hand-out.  Students will be encouraged to add their own 
thoughts, etc. in the extra space provided between each word/term. 
 
 
Students will write down a brief outline of at least one example of 
a Greek/Roman myth that was a story about a hero (in), from prior 
reading.  This will be done just before the class-wide discussion to 
access prior knowledge.  Students will actively participate in the 
discussion and make additional notes. 
 
 
Students will view “What Makes a Hero?” by Matthew Winkler, 
making notes on their wheel graphic that cite parallels with the 
hero’s journey story they outlined earlier.  Students will actively 
participate in the discussion on the hero’s journey mono-myth, 
providing examples from earlier reading (in and out of the class) 
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Discuss how this mono-myth graphic can be applied to most hero’s 
journey stories, even back to ancient times, and encourage students 
to refer back to the outlines they just wrote to check for parallels 
 
Write: Teacher will direct students to re-write the outline of their 
earlier example of a hero’s journey story, this time using the 
sequence and vocabulary from the mono-myth wheel, noting how 
completing the steps on the wheel creates a coherent, whole story.  
This time the story should read like a narrative and not an outline.  
Teacher will identify 2 or 3 of the student stories that have multiple 
plot lines and will illustrate this by filling in the mono-myth wheel 
on the board with the parallel plot details in 2 different colors. 
 
Discuss:  Teacher will direct the students to read/share some of the 
newly written narratives and discuss how so many different stories 
can follow the same archetypal story sequencing.   
 
Discuss (reach deeper into prior knowledge):  Teacher will ask 
students to think of a person they know about, or a personal 
experience, where there was a “call to action” and the events that 
followed have parallels, even though in a much more mundane 
way that the god and goddess stories, with the mono-myth 
sequence.  Teacher may need to lead the discussion that follows 
with an example everyone would be familiar with in popular 
culture or literature, such as “A Job for Valentin”. 
 
View the film “The Hero’s Journey” (2007) with Joseph Campbell 
(approximately 1 hour), directing students to take notes on key 
ideas.  Advise them to be thinking about the upcoming writing 
assignments in which they will be re-telling traditional stories, 
using the mono-myth wheel as a guide.  Provide new copies of the 
wheel chart for them to take additional notes on. 
 
Formative assessment:  The teacher will review students’ initial 
outlines of a previously known hero’s journey story, the re-telling 
of the stories in narrative form referencing the mono-myth wheel 
and circulate during the Joseph Campbell film to check for note 
taking the indicates comprehension or lack of comprehension.  


and make additional notes on the topic. 
 
 
 
 
Students will re-write the outline (making it into a narrative) of 
their earlier example of a hero’s journey story, this time using the 
sequence and vocabulary from the mono-myth wheel, noting how 
completing the steps on the wheel creates a coherent, whole story.  
Students will write/create at least 1 mono-myth wheel that outlines 
parallel plot lines for one of those stories discussed as a class. 
 
 
Students will read/share some of their newly written narratives and 
actively participate in a discussion on how so many different 
stories can follow the same archetypal story sequencing. 
 
 
Students to think of a person they know about, or a personal 
experience, where there was a “call to action” and the events that 
followed have parallels with the mono-myth sequence.  Students 
will actively participate in the discussion about these examples, 
making connections with the mono-myth wheel. 
 
 
 
Students will view the film “The Hero’s Journey” and take notes 
on key ideas.  Students will be thinking about the upcoming 
writing assignments in which they will be re-telling traditional 
stories, using the mono-myth wheel as a guide to create a coherent, 
whole story.  Students will take additional notes on new copies of 
the wheel chart provided, as well as in their class journals. 
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Teacher will make mental note of levels of understanding of the 
mono-myth archetype and the importance of using all the steps for 
a coherent, whole story during discussions and story sharing.  
Based on these observations, teacher will plan additional review 
and/or re-teaching. 


2 
 


3 - 4 
class 


periods 
total 


 


Content Objective:  SWBAT analyze how a given traditional 
story follows the hero’s journey mono-myth cycle, and generalize 
this to their own stories to develop multiple or parallel plot lines, 
experiences, events, and characters. 
Language Objective: SWBAT write a summary of 2 out of the 3 
traditional stories provided, following the hero’s journey cycle, 
using vocabulary from it. Students will then write a parallel story, 
set in modern times, that re-tells a similar sequence of events, 
building on itself, to create a new, coherent, whole hero’s journey 
story for each of the 2. 
 
 
Review key vocabulary (see lesson 1).  
 
 
Make copies available of “The Heroic Fisherman”, “Beowulf and 
the Fire Dragon”, and “Unanana and the Elephant”.  Teacher will 
direct students to choose any 2 of the 3 to analyze and summarize 
using the mono-myth wheel to guide their writing, as well as 
vocabulary from the graphic and Joseph Campbell’s film.  Tell 
students to focus on author’s well-chosen details that clearly 
indicate when the story moves from one step to the next and to 
underline at least 3 examples of this in each story. 
 
Introduce and Discuss the concept of building on a theme or topic 
from another author’s earlier work to reinterpret and transform the 
source material into a new story.  E.g. Shakespeare’s “Macbeth” as 
reinterpreted in Akira Kurosawa’s “Throne of Blood” film. 
Teacher will lead students in brainstorming other examples of this 
technique.  Be sure at least 3 distinct story examples that most 
students are familiar with are discussed in depth. 
Write:  Teacher will ask students to write a parallel story that 
references one of the two they have just summarized, following the 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
 
 
Students will review the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add additional thoughts, 
etc. in the extra space provided between each word/term. 
 
 
 
 
Students will read any 2 of the 3 traditional stories provided and 
analyze and summarize the 2 stories chosen, using the mono-myth 
wheel to guide their writing, as well as vocabulary from the 
graphic and Joseph Campbell’s film.  Students will focus on 
author’s well-chosen details that clearly indicate when the story 
moves from one step to the next and underline at least 3 examples 
of this in each story. 
 
 
 
 
Students will actively participate in the discussion on reinterpreting 
source material into new stories, while maintaining a similar or 
parallel theme and general topic. 
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same mono-myth sequence.  Each new story should be set in 
modern times and re-told with a similar plot, using well-chosen 
details, building on itself, to create a new, coherent, whole hero’s 
journey story.  New, but similar characters, events, and experiences 
should be developed in each story. 
 
Discuss or Think/Pair/Share: Either read stories aloud with the 
class or direct students to exchange stories in pairs or small groups 
to read, discuss, and critique for relating to the hero’s journey 
mono-myth and how the re-told stories make connections to the 
original stories.  Identify examples of well-chosen details, multiple 
plot lines, and whether or not the stories are coherent and whole. 
 
Formative assessment: Teacher will review students’ mono-myth 
summaries and check for strong parallels with their new stories.  
Teacher will provide oral and written feedback to students on their 
work, focusing on event structures and sequences and how well the 
story flows and concludes into a coherent whole.  The teacher will 
informally make mental and written notes about students’ gaps in 
knowledge about the key concepts of the lessons/unit.  Teacher 
will check individual essays for evidence that students have 
acquired the necessary skills to reach mastery on the summative 
assessment and plan for time to re-teach/review as necessary. 


 
 
 
Students will write a parallel story that references one of the two 
they have just summarized, following the same mono-myth 
sequence.  Each new story should be set in modern times and re-
told with a similar plot, using well-chosen details, building on 
itself, to create a new, coherent, whole hero’s journey story.  New, 
but similar characters, events, and experiences should be 
developed in each story. 
 
Students will exchange stories in pairs or small groups to read, 
discuss, and critique for relating to the hero’s journey mono-myth 
and how the re-told stories make connections to the original 
stories.  Students will identify examples of well-chosen details, 
multiple plot lines, and whether or not the stories are coherent and 
whole 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit.  Students 
will be provided with laptop computers for research and writing.  
Students will not have access to prior notes, but will be given copies of 
the mono-wheel graphic (which they can highlight, notate, etc.) and the 
scoring rubrics shown below.  No talking and no cell phone or personal 
device use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 
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Directions: You have been provided with a list of Greek and Roman gods and goddesses.   Choose one to research so that you can understand their 
character traits, connections to the other gods and goddesses, and find at least 3 of their most famous myths (stories) to read.  Choose one or a 
combination of those stories to re-tell, set in modern times.  You have the option to be in this new story yourself, with you becoming aware that this 
god/goddess is somehow part of who you are now.  Warning:  Placing yourself in the story may make the writing trickier. 


Create a plan, write a draft, edit and revise, and complete your final draft (minimum 5 paragraphs) to turn in.  The final draft will be graded with 3 
different rubrics, for different aspects of the story.  Those rubrics are below under assessment items 1 – 3.  Read them carefully before you begin and 
note the possible points that can be earned for each aspect of your writing.  Have fun! 


 


Grading: For each assessment item (1-3), there is a unique rubric that addresses/evaluates certain aspects of the writing in the final story submitted.  Note 
at the maximum total possible score is 56, with the minimum passing grade being 39.  The essay will not receive 3 individual grades, but will receive a 
grade that is the sum of the points earned on all 3 rubrics totaled together.   


 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Write narratives to develop real or imagined experiences or events using effective techniques, well-chosen details, and well-structured event 
sequences. 


NARRATIVE 
DEVELOPMENT 


Poor -                1 point Fair -                2 points Good -                3 points Excellent -          4 points 


Imagined experiences 
and/or events 


Not enough  
experiences/events are 
present to tell a story 


Some experiences/events 
are present and begin to tell 
a story 


Several experiences/events 
are present and tell a full 
story 


Numerous 
experiences/events are 
present and tell a 
compelling, complex story 


Effective techniques Few effective story-telling 
techniques are used 


Some effective story-
telling techniques are used 


Many effective story-
telling techniques are used 
and draw the reader in 


Multiple effective story-
telling techniques are used 
and compel the reader’s 
attention 


Well-chosen details Few details support the 
main idea of the narrative 


Some details support the 
main idea of the narrative 


Many details support the 
main idea of the narrative 
and draw the reader in 


Numerous details support 
the main idea of the 
narrative and capture the 
reader’s imagination 


Well-structured 
sequences 


Sequence of events seems 
random and/or 
unintentional 


Sequence of events is 
intentional, but not well-
defined 


Sequence of events has 
intentional structure and 
good connections 


Sequence of events is well-
structured, causing the 
reader to eagerly anticipate 
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the next event 


 
Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.  


NARRATIVE 
TECHNIQUES 


Poor -                1 point Fair -                2 points Good -                3 points Excellent -          4 points 


Dialogue Dialogue is non-existent or 
emerging 


Dialogue is present and 
understandable 


Dialogue is fairly complex 
and contributes to story 
development 


Dialogue is compelling and 
supports complex character 
development and event 
interpretation 


Pacing Pacing is non-existent or 
unintentional 


Pacing is intentional and 
somewhat effective 


Pacing is well-planned and 
connects with event sequence 
and characters 


Pacing has complex 
connections with character 
and plot development 


Description Descriptions of events and 
characters are flat 


Descriptions of events and 
characters are interesting and 
consistent 


Descriptions of events and 
characters contribute to an 
interesting story overall 


Descriptions of events and 
characters are compelling and 
complex, drawing the reader 
into the story 


Reflection (does not have to 
be explicit) 


Reflection is neither explicit 
nor implicit 


Author reflection is either 
explicit or implicit to some 
degree 


Author reflection is either 
explicit or implicit and 
contributes to overall 
meaning 


Author reflection is either 
explicit or implicit and 
significantly contributes to 
the conclusion and/or 
explanation of the story 


Multiple plot lines Only a simple plot line exists More than one plot line is in 
play and sometimes relate to 
one another 


More than one plot line is in 
play and have 
comprehensible connections 


More than one plot line is in 
play and have complex 
connections, contributing to 
depth of reader 
comprehension 


Character development Character development is 
unintentional or flat 


Character development is 
intentional and somewhat 
interesting 


Character development is 
interesting and closely 
aligned with dialogue 


Character development is 
compelling, complexly 
woven with dialogue and 
events  


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):   


 


Use a variety of techniques to sequence events so that they build on one another to create a coherent whole. 
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TECHNIQUE 


 VARIETY 
Poor -                1 point Fair -                2 points Good -                3 points Excellent -          4 points 


Event parallels/connections 
to original myth 


Story events seem to have 
little or no relationship to the 
original myth 


Story events  have some 
parallels/connections to the 
original myth 


Story events  have multiple 
parallels/connections to the 
original myth and mirror the 
myth on several levels 


Story events  have complex 
parallels/connections to the 
original myth and mirror the 
myth in a fresh and 
compelling way 


Events build on one another Events seem to be random 
and disconnected  


Events are connected and 
begin to build 
interest/suspense 


Events are clearly connected 
and build interest/suspense 
that contributes to a whole 
story 


Events are cleverly build on 
one another creating intense 
interest/suspense that 
significantly contributes to a 
whole story 


Overall story coherence Overall story does not hold 
together clearly 


Overall story holds together 
clearly 


Overall story has strong 
coherence, supported by 
event sequencing 


Overall story has compelling 
coherence, supported by 
cleverly built event 
sequencing 


Character 
parallels/connections to 
original myth  


Characters seem to have little 
or no parallels/connections to 
original myth 


Characters have some 
parallels/connections to 
original myth 


Characters have some 
parallels/connections to 
original myth, with original, 
but related traits 


Characters have significant 
parallels/connections to 
original myth, with original 
and compelling related traits, 
yet fit the modern setting 


 


Scoring explanation:  Each assessment item will be scored using the rubric shown under that item. The maximum total, possible score is 56 
points.  The minimum passing score is 39. 
 
Grade:  0-38 points = incomplete;    39-44 points = C;    45-50 points = B;     51-56 points = A   Note: 70% (and above) = Mastery/passing      
 
Final Grade:  Point Total: _______/   56      
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Year 1:  Organizational Chart 


 


 


 


 


 


 


 


 


 


 


 


 


Governing Council 
(Serving as Corporate and 


Governing Body) 


(Unpaid Volunteers) 


NAS-Nonprofit 
Superintendent/CBO 


(Contracted EMO) 


Principal (1) 
(NAS-Phoenix Staff Member) 


Business Manager 
(Contracted Consultant) 


Teachers (6) + Special 


Education Teacher (1) 
 (NAS-Phoenix Staff 


Members) 


Counselor (1) 
 (NAS-Phoenix Staff 


Member) 


Support Staff (3) 
Includes:  


 Admin. Asst. (2) 


 Bookkeeper / 


Finance (1) 


(NAS-Phoenix Staff 


Members) 


Security (1.5) 
(NAS-Phoenix Staff 


Members) 


Custodial (1.5) 
(NAS-Phoenix Staff 


Members) 


 







B.1 Applicant Entity Exhibit: Organizational Chart        New America School-Phoenix      Page 2 of 3 


Year 2:  Organizational Chart 


 


                                                      


 


 


 


 


 


 


 


 


 


 


Governing Council 
(Serving as Corporate and 


Governing Body) 


(Unpaid Volunteers) 


NAS-Nonprofit 
Superintendent/CBO 


(Contracted EMO) 


Principal (1) 
(NAS-Phoenix Staff Member) 


Business Manager 
(Contracted Consultant) 


Teachers (7.5) + 


Special Education 


Teacher (1) 
 (NAS-Phoenix Staff 


Members) 


Counselor (1) 
 (NAS-Phoenix Staff 


Member) 


Support Staff (3) 
Includes:  


 Admin. Asst. (2) 


 Bookkeeper / 


Finance (1) 


(NAS-Phoenix Staff 


Members) 


Security (2) 
(NAS-Phoenix Staff 


Members) 


Custodial (2) 
(NAS-Phoenix Staff 


Members) 


 







B.1 Applicant Entity Exhibit: Organizational Chart        New America School-Phoenix      Page 3 of 3 


Year 3:  Organizational Chart 


 


 


                                                                                


 


 


 


 


 


 


 


 


 


 


 


Assistant Principal (0.5) 
Hired if Enrollment Target is 


Reached 


(NAS-Phoenix Staff Member) 


 


Governing Council 
(Serving as Corporate and 


Governing Body) 


(Unpaid Volunteers) 


NAS-Nonprofit 
Superintendent/CBO 


(Contracted EMO) 


Principal (1) 
(NAS-Phoenix Staff Member) 


Business Manager 
(Contracted Consultant) 


Teachers (8.5) + Special 


Education Teacher (1.5) 
 (NAS-Phoenix Staff Members) 


Counselor (1) 
 (NAS-Phoenix Staff 


Member) 


Support Staff (3) 
Includes:  


 Admin. Asst. (2) 


 Bookkeeper / 


Finance (1) 


(NAS-Phoenix Staff 


Members) 


Security (2) 
(NAS-Phoenix Staff 


Members) 


Custodial (2) 
(NAS-Phoenix Staff 


Members) 
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B.2 School Governing Body 


a)  Identification of School Governing Body 


The corporate board for the Applicant, the New America School-Phoenix, will act as the school 


governing body of the New America School-Phoenix and will henceforth be referred to as the Governing 


Council as indicated in the corporation’s bylaws. 


b) Responsibilities of School Governing Council 


NAS-Phoenix subscribes to the top ten characteristics of highly effective charter school governing boards 


as recommended by The High Bar:
1
 


1. Passionate, unwavering belief in the charter organization's mission and core values 


2. Clarity of collective vision – where the organization is and where it wants to be in the future 


3. A firm understanding of the charter promises and a clear, consistent way to measure them 


4. Clarity of roles and responsibilities 


a. Role of the full board 


b. Role of individual board members 


c. Roles of committees 


d. Role of the CEO 


5. Demonstration of a clear understanding of the difference between governance and management 


6. Focused on results 


7. The right structure 


a. Board size 


b. Composition 


c. Committee structure 


d. Officers 


8. Board meetings – focused on strategic questions and issues not just reporting 


9. A Superintendent who assists in the creation of effective governance 


10. A strong partnership among the Governing Council, the principal, and the Superintendent that is built 


on mutual trust and respect 


Guided by these understandings, NAS-Phoenix will be governed and managed as follows: 


Governing Council:  The Governing Council (GC) of NAS-Phoenix will govern the affairs of the school 


using a traditional model of governance. Approved bylaws will describe the powers and authority of the 


GC and otherwise describe how the GC will govern the school. Where the bylaws and the charter are 


silent, parliamentary procedures will apply. The GC will ensure that the academic quality and reliability 


of the charter school as an academic institution is maintained and will support the school leadership in the 


maintenance, promotion, and improvement of the academic standards set forth in the charter.  


The primary function of the GC will be financial oversight, strategic planning and adoption of policies for 


the charter school. The GC will not be involved in the daily management of the school.  


The GC will meet at least once per month and will conduct its business according to Arizona’s Open 


Meeting Law.  The powers and duties of the GC include: 


 Develop educational and operational policies for NAS-Phoenix 


 Adopt rules and policies pertaining to the administration of the GC and NAS-Phoenix 


                                                           


1
 For more information, visit www.thehighbar.com 
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 Employ, supervise and evaluate annually the principal of NAS-Phoenix 


 Delegate administrative and supervisory functions to the principal of the charter school when 


appropriate 


 Review, approve and monitor the implementation of the annual budget of anticipated income and 


expenditures, vote on Budget Adjustment Requests, and direct preparation of the annual financial 


audit 


 Acquire, lease and dispose of property, both real and personal to the extent permissible by laws 


applicable to public schools  


 Initiate lawsuits or take all necessary steps to protect NAS-Phoenix interests 


 Authorize the repair and maintenance of all property belonging to NAS-Phoenix or for which NAS-


Phoenix is contractually responsible to maintain and repair 


 Enter into contracts consistent with the NAS-Phoenix approved budget for any service or activity that 


is required for NAS-Phoenix to perform in order to carry out the educational program described in its 


charter 


 Accept or reject any charitable gift, grant, devise or bequest. Each particular gift, grant, devise or 


bequest accepted shall be considered an asset of the NAS-Phoenix  


 Approve amendments to the charter prior to presentation to the authorizer for approval  


 Amend the bylaws of the NAS-Phoenix GC consistent with the mission NAS-Phoenix 


 Delegate to the principal the authority to implement the approved charter and the schools’ policies 


and procedures, facilities plans, budget and such other directives and policies adopted by the GC from 


time to time. To the extent reasonable, the GC shall not be involved in the day-to-day operations of 


the school 


 Have primary responsibility for the development and review of all major policies; be a resource for 


problem resolution escalated to GC according to policies, procedures and appropriate protocols; and 


review recommendations submitted by the principal and other GC consultants and advisors  


 Promote a cooperative relationship with its charter authorizer and resolve any dispute which may 


arise between NAS-Phoenix and its authorizer to the mutual benefit of the operation of NAS-Phoenix 


and its authorizer 


 Such other powers and duties as included in the charter that are not inconsistent with federal or state 


laws or constitutions 


c)  Composition of the School Governing Council 


As stated above, the corporate board of NAS-Phoenix will serve as the Governing Council for the school; 


therefore, the two will be considered one in the same and the composition will be identical. The GC will 


be comprised of no less than three members. If the GC decides that it is in the best interest of the charter 


school to increase the number of members, it shall do so by resolution of the GC, however, in no event 


will the GC membership exceed nine (9) voting members. The GC will have the following officer 


positions: Chair, Secretary and Treasurer.  In addition, the NAS-Phoenix school principal will serve as an 


Ex Officio, non-voting member of the Governing Council. 


The goal is for the Governing Council to eventually be comprised of at least:   


 One member who is a teacher or who previously held such a license and is retired 


 One member who is (or was) a school administrator, and 


 Three members who possess knowledge and expertise in one or more of the following areas: 


Accounting; Financial services;  Law; or Human Resources 


In addition, the NAS-Phoenix GC plans to establish a number of committees that report to the GC on a 


monthly basis.  These may include, and are not limited to: 


 Finance Committee 
o Reviews planning budgets, adjusted budgets, and facility matters 
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o Prepares for the annual audits 


 Fundraising Committee 


o Ensures 100% GC giving 


o Reports on grants received and pending grants 


 Nominating Committee 


o Determines skillsets needed on the GC and finds appropriate community candidates 


that fit the mission and skill set requirements 


o Brings slate of candidates to the GC for discussion and election 


o Prepares slate of officers for the annual meeting 


 Strategic Planning Committee 


o Works with an external consultant to develop a 3-5 year strategic plan  


Each of these committees will be comprised of a minimum of two Council members and have internal 


officers including a chair and a secretary.  As such, GC members will have the opportunity to develop and 


practice the leadership skills necessary to assume leadership roles within the larger organization. 


d) Process for Filling Vacancies 


Governing Council Succession.  To ensure continuity among the school leadership, Governing Council 


terms will be staggered so that at no time will a majority of Council members leave the Council en masse. 


To accommodate this system, initial Council member terms will be for either one, two or three years. The 


initial Council members whose terms will end after one, two or three years will be determined by 


consensus or lot.  Thereafter Council member terms will be for three years. 


A standing Nominating Committee shall solicit applications, recruit potential candidates, and screen 


applicants for each vacant or non-renewing Council position. This committee will be comprised of two 


current Council members and the NAS-Phoenix principal and shall be appointed at the NAS-Phoenix 


organizing meeting and re-constituted at the annual NAS-Phoenix meeting each year thereafter. 


Candidates for positions on the GC shall first and foremost be considered based upon commitment to the 


school and its mission. With this condition met, the Nominating Committee will identify individuals who 


possess the specific experience and expertise needed to fill the vacancy in order to maintain an effective 


Governing Council.  Professional skills and areas of expertise relevant to the school and its mission 


include but are not limited to, legal, financial, real estate, education, business and workforce development. 


Potential members must also demonstrate collaborative and problem-solving skills and attitudes and an 


ability and willingness to devote substantial time and energy to serving on the GC (including chairing and 


regularly participating in the activities of at least one Council committee, and attending orienting and 


training events), and their willingness and ability to devote their time and energy to acting for the best 


interests of NAS-Phoenix as a whole, rather than the interests of any particular interest group.  School 


employees and relatives of school employees may not serve on the GC, but may serve on committees and 


are encouraged to attend GC meetings and advise the Council on relevant matters.  As much as possible, 


Governing Council members shall reflect the ethnic diversity that makes up the school community. 


The Nominating Committee will meet one-on-one with identified individuals and assess their leadership 


experience, their time constraints, their level of commitment, their experiences, and their goals and 


expectations as a potential member of the NAS-Phoenix Governing Council. During the initial meeting, a 


folder of information about the duties and responsibilities of membership is presented. The Committee 


will then nominate those individuals to the Governing Council who seem capable and willing to take up 


the challenge. 
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At the next meeting of the GC, the Council will review the qualifications of the nominee(s) to affirm that 


nominee(s) meets GC policies, charter requirements, and all state and federal statutes and regulations. If 


the GC is satisfied that the nominee(s) meets all requirements, it will officially approve, by majority vote, 


the nominee(s). 


Each new member is given a binder with information pertaining to the functions of the Council and 


documents such as the by-laws and member responsibilities. The binder also serves as a file for 


documentation received in meetings. 


For in-term vacancies, the term length shall consist of only the unexpired portion of the term of the 


member being replaced.  


Governing Council officers will be elected by the GC at the organizational meeting and, thereafter, at the 


annual meeting of the GC, the date of which will be determined by the GC.  Officer terms are one year. 


The Nominating Committee will present a recommended slate of officers to the GC, indicating which of 


the positions are to be filled.  This slate of recommended candidates will be publicly announced during 


the regularly-scheduled meeting immediately preceding the annual meeting.   


Each new member of the GC will undergo orientation training within four (4) months of approval of the 


charter application. Such orientation may include training on the laws and regulations regarding: 


 Charter Schools   


 School Personnel   


 Procurement    


 Open Meetings    


 Public School Finance    


 Roles and Responsibilities of GC Members  


 Principal/GC relationship 


All members of the GC will participate in at least five hours of training each year. These trainings may 


include but not be limited to: respecting roles and responsibilities, liabilities, ethics, school finance, 


budget process, procurement code, the open meeting act, role and relation to the  authorizer, the charter 


school landscape as well as strategic planning, the cost of which will be borne by the school.  
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A.2 Target Population 


a) Identifying Target Population 


With a proposed opening date of August 2016, The New America School-Phoenix will be a grade 9-12 


high school offering courses of study aligned with Arizona's Common Core Standards. While NAS-


Phoenix will welcome students from all over the Phoenix-Metropolitan area, the school will target 


specifically those under-served students within the Phoenix Union High School District attendance 


boundaries who need support in acquiring English language proficiency to complete credits toward 


earning a high school diploma.  The population to be served includes: 


 Young people, ages 14 and over, not currently utilizing the public school system and its resources 


through a day or night program   


 Newly-arrived immigrants including refugees lacking basic English proficiency and who may never 


have attended formal school 


 Students with limited English proficiency who may also lack basic literacy and numeracy skills 


 Students with some English proficiency, but because of interrupted education or personal 


circumstances have dropped out of the traditional school system 


NAS-Phoenix will have an enrollment cap of 450 students, which it anticipates reaching in its fifth year of 


operation.  NAS-Phoenix has a projected year one enrollment of 197, with growth expected each year 


until the cap number is reached.
1
  


Although NAS-Phoenix cannot predict the demographic breakdown of its student population, if the 


school were to follow the same enrollment patterns as the existing Colorado and New Mexico New 


America Schools we can expect that the student body will be comprised primarily of Hispanic, high-risk, 


English Language Learners (ELL) and free and reduced lunch eligible students.
2
 (see table #1).  


The school will occupy a unique niche in urban Phoenix both in terms of its curricular focus and the 


school’s instructional schedule. NAS-Phoenix will be the only public high school in the Phoenix area by 


mission explicitly dedicated to serving immigrants, English Language Learners and academically 


underserved students.   


Arizona’s demographic trends indicate that there is a large and growing population of immigrants and 


non-English proficient children, especially in the Phoenix area, and that these children are 


                                                           
1
 This expectation is supported by the growth trends of the other NAS network schools—each of which 


had the same initial enrollment projections as NAS-Phoenix and targeted a demographically similar 


population. 
2
 For example, the three NAS-Colorado schools have a combined total of 96.4% high-risk students, 


79.9% Hispanic and, depending on the campus, 70-90% free and reduced lunch eligible. 
3
 Interrupted education percentages based on 2013-14 population, as these calculations will not be finalized until 


April 2015 


 Colorado New Mexico 


Table #1: NAS Network Schools’ Enrollment 


Patterns  (Oct. 2014) 
Thornton  


Lake-


wood 
Lowry 


Albu-


querque 


Las 


Cruces 


Free & Reduced 81% 93% 85% 91% 100% 


ELA 48% 52% 69% 57% 70% 


Hispanic 93% 93% 71% 98% 94% 


Interrupted Education
3
 78% 37% 79% 32% 70% 
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disproportionately low-income and graduate from high school at a far lower rate than other Phoenix area 


students. 


Immigration, English Language Learners and related poverty statistics 


 There were 437,000 children in Arizona’s immigrant families in 2011; 167,000 of these children live 


in Phoenix
4
 


 While Arizona’s immigrants represent 13.4% of the state’s total population, Arizona’s immigrant 


children represent 27.9% of the state’s total population of children 


 Arizona ranks 11
th
 out of all states (and the District of Columbia) in the size of its foreign-born 


population (children and adults) 


 Arizona’s foreign-born population grew by 32.8% over the past decade, compared to the national 


average of 29.8% 


 The largest share of the foreign-born population in Arizona were from Latin America (65.3%, 


compared to the national figure of 52.6%) 


 Arizona ranks 9
th
 out of all states (and the District of Columbia) in terms of its foreign-born, limited 


English proficient population (LEP) 


 The percent of the foreign-born, limited English proficient population in Arizona increased by 16.7% 


over the past decade.  48.8% of Arizona’s foreign-born population were LEP 


 Arizona ranks 6
th
 out of all states (and the District of Columbia) in the size of its foreign-born 


population (children and adults) living in poverty and 3
rd


 out of 51 in terms of the percentage in 


poverty 


 40.2% of Arizona’s foreign-born full-time workers earned less than $25,000 a year 


 The size of the Arizona immigrant population living below the poverty threshold increase by 45.6% 


over the past decade, with 27.4% of the foreign-born Arizona population now living in poverty 


(compared to the national figure of 19.6%).  35.3% of Arizona’s foreign-born population with 


children live in poverty (compared to 24.6% nationally) 


 Children with one or more foreign-born parents accounted for 37.1% of all children in low-income 


families, compared to 30.5% nationally. (The general student poverty rate of the Phoenix Union High 


School District—the area from which NAS-Phoenix will draw most of its students—also exceeds that 


of the state of Arizona [35.1% v. 23% in 2010] as does the number of students enrolling in the free 


and reduced lunch program [77.7% v. 46.5%])
5
   


 Arizona ranks 8
th
 in terms of the share of foreign-born population with less than a high school 


diploma and 46
th
 in terms of those with a bachelor’s or higher degree.  The number of immigrants in 


Arizona with less than a high school diploma increased by 23.6% over the past decade, compared to 


the national percent increase of 16.3% 


 30% of Maricopa County’s 3,942,169 residents are Hispanic; 26.5% of the county’s residents speak a 


language other than English at home 


While Arizona may be a flashpoint for immigration issues with the Latino population garnering most of 


the attention, the state is also home to immigrants from other countries. According to the 2008 American 


Community Survey, Phoenix is enriched by approximately 20,000 immigrants representing an array of 


nations, including West Africa (Sierra Leone, Liberia and Nigeria) East Sudan (Somalia and Ethiopia), 


the central continent (Democratic Republic of the Congo, Rwanda and Tanzania), South Africa, and many 


other countries.  Between 2006 and 2009, according to the United States Office of Resettlement, the 


                                                           
4
 All figures unless otherwise indicated are for 2011 and were gathered from various Migration Policy 


Institute fact sheets 
5
 http://www.point2homes.com/US/Neighborhood/ AZ/Maricopa-County/Phoenix-Union-High-School-


District-Demographics.html 



http://www.point2homes.com/US/Neighborhood/%20AZ/Maricopa-County/Phoenix-Union-High-School-District-Demographics.html

http://www.point2homes.com/US/Neighborhood/%20AZ/Maricopa-County/Phoenix-Union-High-School-District-Demographics.html
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refugee population doubled to 4,237 and includes people escaping brutal conditions in multiple African 


countries, Iraq, Uzbekistan and Myanmar.  


County data reflect the continuing need to improve the academic outcomes for students identified as 


Hispanic, English Language Learners and economically disadvantaged: 


 56.7% of all dropouts
6
 in Maricopa County, 6,911 students in all, were Hispanic.  Hispanics only 


comprise 42% of the total Maricopa County student enrollment  


 The dropout rate for Hispanic students in Maricopa County was 4.4%, significantly higher than the 


dropout rate for all students in the county, which was 3.2% 


 The four year graduation
7
 rate for Hispanic students in Maricopa County was 72.7%, significantly 


lower than the graduation rate for all students in the county, which was 80% 


 The five year graduation rate for Hispanic students in Maricopa County was 77.3%, significantly 


lower than the graduation rate for all students in the county, which was 83.1% 


Achievement data from district and charter schools serving predominantly Hispanic and economically 


disadvantaged populations in urban Phoenix reflect an urgent need to improve academic outcomes for 


underserved and underrepresented students. In 2014, the state average as measured by AIMS is 61% in 


math, 79% in reading, and 75% in writing. The following is a sample of traditional district and charter 


school data confirming that young people living in Phoenix need access to high quality education:  


 77% of Camelback High School students are Hispanic. 21% are ELL. The school’s performance as 


measured by the 2014 AIMS was below the state average in reading, writing, and mathematics  


 67% of students at Central High School are Hispanic; 19% are ELL. The school’s performance as 


measured by the 2014 AIMS was below the state average in reading, writing and mathematics  


 81% of the students at Bostrom Alternative High School are Hispanic. The school serves credit-


deficient students. Only 16% of students met the standard in 2014 AIMS mathematics, 36% in 


reading, and 33% in writing 


 78% of the students attending Alhambra High School are Hispanic. In the 2014 AIMS, 32% of 


students met the standards in math, 68% in reading, and 52% in writing 


Few urban charter high schools in central Phoenix provide excellent educational opportunities for 


underserved and underrepresented students including immigrant youth, ELL and economically 


disadvantaged young people. Many students who face significant obstacles to academic success often find 


themselves at schools where academic data indicate they are unlikely to achieve their full potential. For 


example:   


 85% of students who attend Genesis Academy are Hispanic. In 2014, 26% of students met the 


standard in math, 62% in reading, and 37% in writing  


 81% of students attending Summit High School, a charter, are Hispanic. In 2014, 6% of students met 


the standard in math, 34% in reading, and 11% in writing 


 95% of students attending Arizona Call a Teen charter school are Hispanic. In 2014, 25% of students 


met the standard in math, 54% in reading, and 32% in writing
8
 


Note: The New America-Phoenix will establish its initial, internal academic performance benchmarks 


based upon an analysis of schools that roughly parallel NAS-Phoenix in several key areas: 


 A benchmark school must serve 9-12 graders 


 A benchmark school will enroll a similar number of students (approximately 100-425 students) 


                                                           
6
 http://www.azed.gov/research-evaluation/dropout-rate-study-report/ (2011 data) 


7
 http://www.azed.gov/research-evaluation/graduation-rates/ (2010 data) 


8
 Source: Arizona Department of Education 



http://www.azed.gov/research-evaluation/dropout-rate-study-report/

http://www.azed.gov/research-evaluation/graduation-rates/
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 A benchmark school will serve a similar percentage of Hispanic students (approximately 75-100%) 


 A benchmark school will serve a similar percentage of Free and Reduced lunch eligible students 


(approximately 75-100%) 


After conducting a full review of all Phoenix high schools, the following schools met these criteria: 


NAS-Phoenix Benchmark Schools 


Entity 


ID 
School Name 


Total 


Students 


% Free 


& 


Reduced 


% 


Hisp-


anic 


Median 


Math 


SGP 


Median 


Reading 


SGP 


% 


AIMS 


Math 


% 


AIMS 


Read-


ing 


% 


AIMS 


Writ-


ing 


5480 


Gateway 


Early College 


High School 


248 95 88 56.5 39.5 64.0 82.0 70.0 


5504 
Genesis 


Academy 
151 95 85 28.0 27.0 26.0 62.0 37.0 


6348 


West 


Phoenix High 


School 


436 94 92 31.0 55.0 15.0 43.0 26.0 


79570 


Premier 


Charter High 


School 


217 51 90 33.0 27.0 13.0 44.0 28.0 


79123 


RCB Medical 


Arts 


Academy 


391 60 79 48.0 57.0 31.0 66.0 35.0 


10749 


Summit High 


Sch. (Kaizen 


Education 


Foundation) 


346 83 81 34.0 50.0 9.0 42.0 22.0 


5520 


Arizona Call-


A-Teen 


Youth 


Resources 


78 93 95 50.5 34.5 25.0 54.0 32.0 


  
WEIGHTED 


AVERAGE 
n/a 80 86 39.3 46 24.8 54.9 35.7 


b)  How program of instruction meets needs of target population 


According to the 2012 Formar Report,
9
 for the millions of Hispanics in the U.S. education system, there 


are a number of disturbing trends. This has serious implications for Phoenix, given its Hispanic 


population:  


                                                           
9
 Source: Formar Foundation, “Not Only a Matter of Education,”  September 2011 
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 Hispanic students disproportionately attend lower-quality schools with large populations which 


consist of large groups of minorities 


 Hispanic students have some of the highest dropout rates 


 Hispanic education achievement levels are some of the lowest of all minorities 


 Hispanic children have low enrollment numbers in kindergarten and early education programs 


 Hispanic teachers are underrepresented in the school system 


 Hispanics have several major barriers when it comes to college education: a lack of qualification for 


four-year programs; an increased likelihood to attend community colleges or less prestigious 


undergraduate programs; and a high college dropout rate 


The report attributes the achievement gap not only to those factors outside school, including low birth 


weight, lead poisoning, hunger, parent availability, reading to young children, television watching, 


student mobility, and parent participation, but—and this is of particular relevance to NAS-Phoenix—there 


are factors at school that play a significant role: 


 Rigor of curriculum 


 Teacher experience and attendance 


 Class size 


 Technology assisted instruction 


 School safety 


 The home as an educational resource
10


 


In addition, refugees from war-affected regions and schooling environments that were often disrupted 


have specific needs and barriers that they must overcome in regards to education. Many refugees have 


had limited secondary education in refugee camps, which makes staying in school increasingly difficult. 


A study that interviewed refugees living in Phoenix, Arizona, found that the language barrier was the 


single greatest impediment to successful integration in the community and the ability to be successful in 


school.
11


 Also impacting their ability to succeed academically, refugee students may not have support at 


home. They may be separated from their families, afraid of those in authority, and placed in inappropriate 


grade levels. 


Add to the uniquely daunting economic and psychosocial challenges faced by these communities, the 


need to learn English, and one has a greater understanding of the urgent need to provide an excellent 


educational option for these students. According to Double the Work by Short & Fitzsimmons, ESL 


students are required not only to learn content, but a second language simultaneously—or twice the work 


required of native speakers.  “Adolescent ELLs are a diverse group of students whose needs overall have 


not been well served by the country’s educational system.  Most adolescent ELLs are moving towards the 


path of academic literacy, some move more slowly than others, because of certain factors such as, their 


native language literacy skills and educational backgrounds.”  NAS-Phoenix acknowledges the challenges 


facing ELL students to learn the English language and master content at the same time.   


The vision of NAS-Phoenix is to assist students to achieve their American dream.  NAS fosters a 


productive and meaningful partnership among students, teachers, and the school community that supports 


academic progress, English language development and high school completion.  NAS-Phoenix creates an 


accessible program that allows non-traditional students the opportunity to learn in an academically-


                                                           
10


Barton, P (2004) Why Does the Gap Persist? In Closing Achievement Gaps Pages 8-13 November 


2004, 62: 3  
11


“Life in the Promised Land: Resettled Refugee Youth Struggle in the U.S.” Women’s Refugee 


Commission. Accessed on August 23, 2010. 


<http://www.womensrefugeecommission.org/docs/arizona_youth_report_2009_for_web.pdf> 
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challenging and supportive environment.  We empower students to obtain the language skills, knowledge 


and confidence necessary to be productive members of their community.  We combine the best practices 


of the charter school movement with a state-of-the-art, content-based ESL curriculum.  We offer 


academic coursework that combines a complete and tested content-based ESL curriculum with a schedule 


that allows students to attend school day or night. 


NAS-Phoenix will adopt a common core curriculum aligned with Arizona standards and benchmarks.  


This curriculum will be delivered in a sheltered environment, sensitive to the academic needs of English 


Language Learners. NAS-Phoenix teachers will implement instructional strategies that include full 


language immersion, project-based learning, active learning and scaffolding, all within a sheltered 


language environment.   


Teaching methods must remain flexible to best address the needs of a unique student population.  NAS-


Phoenix will offer students a flexible, morning to evening, 9-12 charter high school within a culturally 


relevant and supportive environment. Flexible research-based methods will include the following:  


 Flexible Class Scheduling: NAS-Phoenix offers a full high school program, with classes offered from 


8:00 am-10:00 pm Monday – Thursday, four days a week for 150 days of instructional time.  The four-


day week is beneficial for students who may work or who have children. It allows students to have a 


full day of work on Friday and eliminates the need for childcare one day a week.  


 English as a second language courses that prepare students to learn the Arizona common core 


standards based curriculum. 


o ESL 1 – a four-hour English block per day.  The beginner English speakers are placed in this 


class possibly for an entire year, and begin to transition into other sheltered content and/or 


elective classes during their second semester, or at the start of the next school year. 


o ESL 2 – a two-hour English block per day.  Students receive two hours of intensive English 


instruction and also take three or four sheltered content and elective courses.  Many of the 


ESL 2 students take an additional English elective class to strengthen their English skills.  


o ESL 3 – a one-hour English class.  This class serves as a preparation and transition for 


students as they move into language arts classes.  The majority of students in ESL 3 take an 


additional English elective class to strengthen their English skills.   


 Sheltered Content Classes: All classes at New America School are sheltered instruction classes.  From 


mathematics to elective courses, NAS teachers use Sheltered Instruction Observation Protocol (SIOP) 


strategies and techniques in the classroom.  The staff participates in course work and job-embedded 


professional development that trains and strengthens sheltered classroom techniques.  


 Committed Staff: NAS teachers are fully committed to the mission of New America School.  They are 


aware of the unique needs of the student population and welcome the challenge of helping students 


overcome the obstacles they face. To continually improve their instructional capabilities, all teachers 


participate in Professional Learning Communities and monthly professional development training.   


Newcomer Center: The self-contained center is especially geared toward incoming monolingual speaking 


students.  The center provides intensive language and cultural support to these students, who are then 


mainstreamed once a baseline is established.  


Special Populations.  The New America School-Phoenix is committed to creating an inclusive learning 


environment that is responsive to each student’s needs and allows for full participation of all individuals 


in every aspect of the program. To that end, NAS-Phoenix assures that, like all public schools, it will 


comply with all applicable sections of the Individuals with Disabilities Education Act (IDEA), Section 


504 of the Rehabilitation Act of 1973 (504), the Americans with Disabilities Act of 1990 (ADA), and the 


Individuals with Disabilities Education Improvement Act of 2004 (IDEA), as amended and the IDEA 


implementing regulations, found at 34 CFR Part 300 (August 14, 2006). NAS-Phoenix will adopt Special 
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Education Policies and Procedures that ensure all children with disabilities have the right to a free 


appropriate public education (FAPE) in a least restrictive environment (LRE).  


NAS-Phoenix will offer services for exceptional students who meet eligibility criteria established by state 


and federal laws. Incoming students with IEPs will receive special education and related services as 


outlined in the current IEP until a new one is developed. To support self-determination in students and to 


help them develop the self-advocacy skills critical for a successful transition to life after high school, 


NAS-Phoenix will implement a student-led IEP program within the first year of its operation.
12


  


NAS-Phoenix will ensure necessary accommodations and curriculum modifications for all students with 


special needs.  All special education teachers and paraprofessionals will be highly qualified and with the 


appropriate certifications and endorsements required by the Arizona Department of Education. The 


school’s schedule allows time for special education teachers and aides to collaborate with regular 


education teachers to adapt core curriculum and modify instructional strategies in ways that ensure 


student success. To ensure quality and compliance in the special education program, each year all school 


staff will receive training from the designated ADE’s Exceptional Student Services monitor in Child Find, 


FAPE, FERPA, and Transition Services.  


NAS-Phoenix will use three approaches for serving special education students.  The preferred model and 


one that is nationally preferred is the Integrated Model.  In this form of support, the special education 


teacher goes into classrooms with special education students to provide additional resource support to the 


students together with the regular classroom teacher.  The special education teacher assists the regular 


classroom teacher in adapting and modifying instruction to the special education students.  The direct 


instruction is the responsibility of the regular classroom teacher.  


Another model NAS-Phoenix will use is the Resource Model.  Using this approach, students are identified 


and pulled-out of the regular classroom and join a group of special education students to receive 


instruction from a special education teacher in a small group setting.  Students are generally pulled out for 


no more than two classes per day and typically receive this support in math, science, language arts, and/or 


social studies.  We will also offer a Transitions class at NAS-Phoenix, where our special education 


students will receive direct support from our special education teacher.  In addition to supporting students 


with their academic skills, this class will prepare students for their post-secondary plans.  


The third approach that will be used is the Self-Contained model.  Similar to the model described above, 


these students will spend more than half their academic day in this setting.  The special education teacher 


will provide direct instruction and will collaborate with regular education teachers.  


IEP and Placement.  Individualized Education Plans (IEPs) are developed by a multidisciplinary team 


for those students who qualify for special education.  Parents and students are included in the 


development of the IEP.  NAS-Phoenix follows the IEP process established by IDEA and state law and 


regulations to ensure that all students are properly placed, and that the placement meets LRE and 


FAPE.  The plan is reviewed annually.  Individual Education Plans (IEPs) will comply with the 


requirements of 34 CFR 300.320 and be developed to assure that the student receives an appropriate 


education including any related services required by the student and stated in the student’s IEP. 


NAS-Phoenix has established supportive discipline plans in compliance with the IDEA and in 


conjunction with state policies, and establishes appropriate parent dispute procedures following all 


Federal and State regulations. 


                                                           
12


Hawbaker, B.W. (2007). Student-led IEP meetings: Planning and implementation strategies.  


TEACHING Exceptional Children Plus, 3(5) Article 4. Retrieved from 


http://escholarship.bc.edu/education/tecplus/vol3/iss5/art4 
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This continuum provides: 


 Equal access to the educational programs and services offered at the school  


 Individualized Education Plans 


 Free Appropriate Public Education (FAPE) 


 Least Restrictive Environment (LRE) 


 Due process and parental involvement 


 


Funding provided by the state will be used to provide educational services with weighted and IDEA 


funding targeted for supplemental services to address the needs of students with special needs. 


Operational funding of the special education annual budget will not be reduced unless the school should 


experience a significant reduction in the number of special needs served. Given the target population, this 


is not anticipated. 


English Language Learners.  The school will comply with Federal requirements under the Office of 


Civil Rights and No Child Left Behind regarding English language learners. The overall goal is to ensure 


that all ELL develop English proficiency and meet the same academic content and academic achievement 


standards that all Arizona students are expected to meet. 


When an English Language Learner experiences academic difficulties in school, it is extremely difficult 


to ascertain if the difficulty is the result of a language learning issue or an actual learning disability.  The 


assessments administered to native English speaking students may be administered to ELL, but the results 


are not statistically valid because the tests are normed on native English language speaking students’ 


results.  The staffing team cannot rely solely on the standard discrepancy formula.   


Using the Student Assistance Team (SAT) process described below, the school will begin the process of 


identifying the ELL population (which will include both foreign-born Spanish and other language 


speakers and non-fully proficient-in English American-born students). The SAT’s responsibilities will be 


to: 


 Develop and review Student Language Surveys to determine if a student is PHLOTE (Primary home 


language other than English)   


 Develop a procedure for identifying ELL students using State approved assessments 


 Review teacher referrals in order to identify ELL 


 Determine a student’s English language proficiency using English Language Proficiency test results  


 Plan and recommend an appropriate researched based instructional model 


 Reclassify ELL as they become proficient  


 Document all meetings and decisions  


 Collaborate within the SAT in the cross referral process 


 Participate in IEP meetings for ELL  


 Communicate results and program options to parents   


NAS-Phoenix will utilize the Arizona Common Core English Language Development Standards when 


developing lessons for students. Performance standards are provided for each category and applied to the 


framework of the Arizona Common Core Language Arts Content Standards, Benchmarks and 


Performance Standards.   


The Arizona ELD Instructional Strategies five general levels of English language proficiency, which 


range from Beginning to Advanced for reading, writing, listening and speaking will also be incorporated 


when planning for and assessing student English language proficiency levels.  Comprehension will be 


determined by analyzing reading and listening assessments.  
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The school will only hire Arizona certified (preferred) or Highly Qualified teachers who hold a Structured 


English Immersion (SEI) endorsement. As such, Sheltered Instruction will inform all NAS-Phoenix 


classroom practices. The school will adopt the scientifically-based, research-based Sheltered Instruction 


Observation Protocol (SIOP) to guide teachers’ planning and language instruction for ELL. The SIOP 


promotes reflective teaching for English language learners at all levels, informing the development of 


language and content objectives, groupings of students, strategies for vocabulary and comprehension 


instruction, and instructional pacing instruction.  For teachers of fluent English speakers (FEP), the SIOP 


supports reflection, self-evaluation, and refinement of instructional practices. Additionally, for ELL 


teachers, SIOP fosters peer analysis, collaboration, and support. For ELL reading teachers and specialists 


who work on language and English language development, the SIOP is an effective tool for lesson 


planning, self-evaluation and peer coaching. Finally, the SIOP provides a common language for the 


development and delivery of curriculum across all content areas.  


As needed, the school will consult with a SIOP trainer to instruct all teachers in this methodology. The 


trainer will help teachers embed SIOP strategies lesson planning to transcend language barriers.  


NAS-Phoenix is well suited to work with students of limited English proficiency because its teaching 


methods do not rely solely on verbal cues. Teachers provide visuals and demonstrations and use total 


body response to help communicate content and develop language skills. A student does not need to 


speak English to understand non-verbal cues, pictures, maps, models, charts and graphs.  


In addition, to assist students to grasp abstract concepts, construct complex arguments, and work with 


subject-specific vocabulary, the school will adopt instructional strategies such as modeling, language and 


using small and large group instruction and discussion groups, independent practice and application, 


graphic organizers, analogies, using manipulatives, cloze activities, word walls, Cornell note-taking, and 


use of cognates. Reading and writing strategies include reciprocal teaching, pre-reading, adaptation, 


accessing prior knowledge, jigsaw activities, character maps, open mind/brainstorming, story maps, 


dialogue journals, writer’s workshop, and inquiry. Finally, teachers make content more comprehensible 


for ELL by providing supplementary books and materials in the student’s home language. 


RTI Model.  NAS-Phoenix follows the Three-Tier Response to Intervention (RTI) to guide us in 


remediating students, making the appropriate referrals, and developing instructional plans.  The 


components of the three-tier approach include: 


 


 Tier One.  Appropriate instruction – provides appropriate classroom instruction and school-wide 


practices that support all students.  On a weekly basis, NAS teachers will meet to evaluate lessons and 


student progress.  Any lack of student progress will be discussed during bi-weekly ‘student talk’ 


meetings, where further interventions will be discussed and developed to address student 


needs.  Teachers will continue classroom based interventions to remediate learning or behavior.  If the 


student demonstrates little or no positive response to the teacher’s informal interventions, the student 


is referred to Tier Two. 


 Tier Two.  These interventions are provided in addition to Tier One instruction and are designed to 


prevent, alleviate, or accommodate challenges a student may be facing.  Interventions may be short-


term or may continue for an entire school year.  Interventions include Student Success Agreements 


(SSA); schedule modifications; and meetings with family members, counselors, behavior 


interventionist, and administration.  If a student does not demonstrate a significant and positive 


response to intervention, the student may be referred to Tier Three. 


 Tier Three.  Further evaluation of a student’s academic, behavioral, and social progress is used to 


determine the need for additional services at this level.  Improvement on SSA and class improvement 


is reviewed by administration and our Student Study Team (SST) for further student interventions, 


including family meetings, to discuss a student’s success.  If the student progresses through Tier 
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Three in regards to academic performance, then our SST will further assess his/her potential need for 


an IEP.   


The school’s SST monitors student progress through the tiered interventions and makes adjustments 


accordingly.  If a student progresses through the Three-Tier system, they may be demonstrating a need for 


an Individualized Education Plan (IEP) to accommodate and/or modify their learning or behavioral 


needs.  At this level, the SST will evaluate the student for eligibility for special education services, and if 


eligibility is determined, an IEP is developed. Further, if the school’s SST determines a student is in need 


of services under Section 504, an Accommodation Plan will be developed.  A differentiated program 


offering will also be developed for any student deemed to be gifted or talented by the school’s SST. 


c)  Class Size 


 


The NAS-Phoenix target population will be new immigrants, English Language Learners and 


academically underserved students. The NAS-Phoenix founders are confronted with the question of how 


we can best serve this population—that is, achieve the school and student performance goals as outlined 


in Section A.5—while remaining fiscally responsible and insuring that the school is financially viable for 


the long term.   


 


Based on the Arizona per Pupil Funding, to achieve cost neutrality the founders have developed a three 


year budget through which teachers will be allocated on a 32:1 basis. Within these budget constraints and 


the subsequent teacher/student ratio, NAS-Phoenix has adopted a three tiered strategy to deliver high 


quality education.  First, study after study has shown that teacher quality far outweighs class size in 


impacting student achievement.  As such, as described in Section C.3.b, NAS-Phoenix will make every 


effort to hire quality teachers who are aligned with the school’s mission and vision.     


 


Second, since numerous studies have shown that English Language Learning students and new 


immigrants may benefit from smaller class sizes
13


, the NAS-Phoenix Newcomer program (a four-hour 


intensive English block) will be staffed at a lower ratio (20:1).  This figure is in line with the NAS 


educational model, cited in Section A.1.c., the International High School at LaGuardia, whose target 


population is primarily ESL (73%) and which staffs at 20.3 students per class.   


 


Third, a fundamental teaching methodology at NAS is differentiated instruction, which allows teacher to 


utilize small student groupings and provide targeted support.  Similarly, project based learning, as 


implemented at NAS schools, breaks students into both small groups consisting of students of varying 


first languages, which requires intense use of spoken English, since students must speak English to 


accomplish their work and groups that consist of speakers of the same language, which reinforce students’ 


literacy in their first language, as well as allowing students a way to express sophisticated concepts they 


want to discuss but cannot with their limited English proficiency.  The NAS teaching methods thus, in 


practice, produce smaller learning cadres than would be indicated by the 32:1 teacher-student ratio. 


 


In addition, for students who are not meeting performance goals, the following supports will be provided: 


 Peer mentorship 


 Friday classes (augmenting the NAS four-days of instruction per week schedule) 


 Online computerized support such as Khan Academy 


 


Further, additional classroom support will be provided by the Special Education teacher in a resource 


role. 


                                                           
13


See for example, Zyngier, David.(2014). Class size and academic results, with a focus on children from 


culturally, linguistically and economically disenfranchised communities. Evidence Base, issue 1, 2014 



http://www.classsizematters.org/wp-content/uploads/2014/05/EvidenceBase2014Issue1.pdf

http://www.classsizematters.org/wp-content/uploads/2014/05/EvidenceBase2014Issue1.pdf






Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 12 Content Area Reading 


Course Title (grades 9-12 Only) Reading 12 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on the Holocaust, World War 2, genocide, and crimes against 
humanity, both from this class and a collaboration with a Social Studies class 


• Students will have already read, discussed and written about the historical significance of the Holocaust, 
including the book “The Boy in the Striped Pajamas” by John Boyne. 


• Students will have multiple prior lessons on how to identify point of view, author's purpose, various uses of  
rhetoric, and analysis of style and content as they relate to meaning and interpretation 


• Students will have already completed a unit on persuasive writing and will understand the definition of the 
terms: rhetoric, rhetorical devices, tone, and point of view, style, and content. 


Alignment to Program of Instruction 
Describe how the methods of instruction 
found in this sequence of lessons align 
to the Program of Instruction described 
in the application package. 


The sequence of lessons aligns with the Program of Instruction in multiple ways.  All new and key vocabulary is 
pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted and copied by all 
students each day, with a brief class discussion on meaning and importance. The sequence of these objectives allow 
for scaffolding to occur as increasingly difficult and complex tasks are required of students.  The students are 
actively engaged with what it may have been like to live through a genocide as they write a reflection on this from 
the point of view of someone actually experiencing it.  Project based learning occurs when students are planning, 
drafting, editing, revising, evaluating, and completing their letters to Wiesel (with an option to mail them), after they 
view Oprah Winfrey’s interview with Elie Wiesel at Auschwitz.. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


12.RI.6 


Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing 
how style and content contribute to the power, persuasiveness, or beauty of the text.  


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Copies of “Eight Stages of Genocide” by Gregory H. Stanton (1998) for Genocide Watch 
• Access to internet to view “Oprah and Elie Wiesel at Auschwitz”  
• Class set of the novel “Night” by Elie Wiesel 
• Summative assessment, with print outs of the grading rubric and Wiesel quotes 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, 
Standard (e.g., 6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
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content/skill(s) of the Required Standard/component. Standard/component. 


1 


Learning Objective:  Students will be able to (SWBAT) determine the 
purpose and meaning of the “Eight Stages of Genocide” document and 
apply the general concepts to specific genocides (or crimes against 
humanity) in history. 
Language Objective: SWBAT define the term “genocide” verbally and 
in writing as it relates to specific incidences in history, as well as be able 
to generalize to other examples. 
 
Pre-teach/review key vocabulary: These vocabulary words/terms will 
be listed and defined on a reference hand-out sheet: Holocaust, genocide, 
classification, symbolization, dehumanization, organization, polarization, 
preparation, extermination, denial, crimes against humanity, point of 
view, author’s purpose, rhetoric 
 
Access Prior Knowledge: Teacher will lead a class discussion about 
what students already know about the Holocaust, World War 2, and 
genocides around the world, encouraging students to cite examples from 
previous, related lessons. 
 
Distribute copies of the “Eight Stages of Genocide” by Gregory H. 
Stanton (1998) for Genocide Watch and read the document, out loud, as a 
class.  Teacher will pause reading after each stage for discussion with the 
class on meaning and connections to known examples in history. 
 
Write: Teacher will direct students to look back over the 8 stages and 
choose 1 to write a 1-2 paragraph reflection on, from the point of view of 
someone who may have lived through a genocide or crimes against 
humanity. 
Formative assessment:  The teacher will review students’ notations on 
the vocabulary sheets, students’ written comments on what they already 
know about the Holocaust, genocide, and other crimes against humanity.  
Reflection paragraphs will be reviewed for students’ understanding of 
point of view.  The teacher will informally make mental and written 
notes about students’ gaps in knowledge about the key concepts of the 
lessons/unit. 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
Students will go over the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, etc. in 
the extra space provided between each word/term. 
 
 
Students will write down at least one important thing they know (in their 
class journal) about genocide (any from history), the Holocaust, and 
other crimes against humanity. This will be done just before the class-
wide discussion to access prior knowledge.  Students will actively 
participate in the discussion. 
 
Students and teacher will read the “Eight Stages of Genocide”, out loud, 
as a class.  For each stage, students will share more of their notations 
and/or connections as they relate to the document and its concepts. 
 
 
Students will write a 1-2 paragraph reflection on one of the 8 stages from 
the point of view of someone who may have lived through a genocide or 
crimes against humanity.  Students will share these with the class on a 
voluntary basis and participate in a discussion about them. 
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2 
 
2 


class 
periods 


total 
 


Content Objective:  SWBAT determine the purpose and point of view 
in the film “Oprah and Elie Wiesel at Auschwitz”. 
Language Objective: SWBAT identify the film’s purpose and write a 
letter to Wiesel reflecting on his experiences there, citing examples from 
the film. 
 
Review key vocabulary (see lesson 1) 
 
Introduce:  Teacher will introduce the film, taking time to provide 
background on the various concentration camps in Germany, with a 
focus on Auschwitz.  Ask students to try to imagine being/living there 
themselves as Wiesel did. Tell students they will be asked to write a 
letter to Wiesel, empathizing with his experiences after viewing the film.  
Encourage them to take notes during the film. 
 
View “Oprah and Elie Wiesel at Auschwitz” on YouTube.com 
(approximately 1 hour) 
 
Discuss, as a class, what it must have been like to live in Auschwitz.  
Encourage students to add more notes/ideas to use in their letters.  
Teacher will direct students to write a letter to Wiesel that expresses their 
empathy for his experiences (point of view), referencing specific 
incident(s) or circumstances at the camp.  Provide examples and remind 
them that “empathy” is to be able to feel another person’s experiences or 
point of view. 
 
Formative assessment: Teacher will collect the students’ letters and 
check for accuracy of being able to take another point of view and check 
for content that contributes to the power of their ideas. 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add their own thoughts, etc. in the 
extra space provided between each word/term. 
 
 
Students will view the film and take notes on life in Auschwitz.  
 
 
Students will write a 3-5 paragraph letter to Wiesel expressing their 
empathy for his experiences (point of view), referencing specific 
incident(s) or circumstances at the camp.  Optional:  Students share the 
letters with the class, on a voluntary basis, or exchange them with 
partners and participate in a discussion about how the content contributes 
to the power/meaning of their letters. 
 
 


3 
 


5-8 
class 


periods 
total 


 
 
 


Content Objective:  SWBAT determine the purpose and point of view 
in the novel “Night”.  
Language Objective: SWBAT write at least 5 dialectical journal entries 
daily, with at least one focused on how the style and content contribute to 
the power of the narrative. 
 
Introduce the novel “Night”, reminding students that this was written by 
the man in the Oprah film about his experiences as a prisoner of war in 
Auschwitz as a teenager. 
 
Introduce/Review how to write dialectical journals.  Provide a handout 
with an example and a list of the various code types that can be used.  


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
Students will write a comment in their class notebooks about what it 
might have been like to be a teen in a WW2 concentration camp. 
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Teacher will emphasize the “comment” code and advise students that 
they are to write at least 5 journal entries for each day of reading, with at 
least one of these being a comment about how style/content contribute to 
the narrative. 
 
Distribute class set of the novel “Night” by Elie Wiesel 
Read aloud, as a class, the novel. Teacher will direct this process, 
stopping at strategic points in the story to lead a discussion on the 
significance of what is happening and how style and content are 
contributing to the power of what is being described. 
Write: Teacher will direct all students to write at least 5 dialectical 
journal entries for each day of reading, providing suggestions for entries 
at crucial points in the reading and pausing if necessary. 
 
Formative assessment:  Teacher will review dialectical journal entries 
each day to check for understanding about how style/content contribute 
to the narrative.  Re-teach these concepts as needed at the beginning of 
each subsequent class session. 


Students will practice some dialectical journal entry comments together 
after reading the first few pages of the novel. 
 
 
 
 
 
 
Students will take turns reading the novel aloud and will write at least 5 
dialectical journal entries per day, with at least 1 of them being a 
comment on how style and content are contributing to the power of what 
is being described.  Students will actively participate in the class 
discussions during the pauses in the reading directed by the teacher. 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit.  Students 
will be provided a list of quotes by Elie Wiesel and be asked to write 
about the meaning in their own words, from their point of view.  Students 
will not have access to prior notes, but will be given copies of the quotes 
to choose from and the scoring rubric shown below.  No talking and no 
cell phone or personal device use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


 


Directions: A list of quotes from Elie Wiesel is provided below.  For each assessment item (1-3) choose a quote (or 2 related quotes) to write a 2-3 
paragraph essay about the message/meaning, from your point of view and in your own words, as it relates to your world today.  Be sure to mirror the 
purpose/point of view of the quote(s) and choose wording and writing styles that contribute to the power, persuasiveness, or beauty of your original 
writing.  Write a minimum of 2-3 paragraphs for each of the 3 assessment items.   


Elie Wiesel quotes: 
 
“Writing is not like painting where you add. It is not what you put on the canvas that the reader sees. Writing is more like a sculpture where you remove, you 
eliminate in order to make the work visible. Even those pages you remove somehow remain.” 
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“The opposite of love is not hate, it's indifference. The opposite of art is not ugliness, it's indifference. The opposite of faith is not heresy, it's indifference. And the 
opposite of life is not death, it's indifference.” 
 
“Because of indifference, one dies before one actually dies.” 
 
“Indifference, to me, is the epitome of evil.” 
 
“Only one enemy is worse than despair: indifference. In every area of human creativity, indifference is the enemy; indifference of evil is worse than evil, because it 
is also sterile.” 
 
“I swore never to be silent whenever and wherever human beings endure suffering and humiliation. We must always take sides. Neutrality helps the oppressor, 
never the victim. Silence encourages the tormentor, never the tormented.” 
 
“I decided to devote my life to telling the story because I felt that having survived I owe something to the dead and anyone who does not remember betrays them 
again.” 
 
“I write to understand as much as to be understood” 
 
“There are victories of the soul and spirit. Sometimes, even if you lose, you win.” 
 
“No one is as capable of gratitude as one who has emerged from the kingdom of night.” 
 
“A destruction, an annihilation that only man can provoke, only man can prevent.” 
 
“Because I remember, I despair. Because I remember, I have the duty to reject despair.” 
 


Directions: A list of quotes from Elie Wiesel is provided above.  For each assessment item (1-3) choose a quote (or 2 related quotes) to write a 2-3 
paragraph essay about the message/meaning, from your point of view and in your own words, as it relates to your world today.  Be sure to mirror the 
purpose/point of view of the quote(s) and choose wording and writing styles that contribute to the power, persuasiveness, or beauty of your original 
writing.  Write a minimum of 2-3 paragraphs for each of the 3 assessment items.   You will be graded according to the rubric provided. 


 


 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


 Directions:  Choose a quote (or 2 related quotes) to write about and follow the detailed directions above. 


 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


 Directions:  Choose a quote (or 2 related quotes) to write about and follow the detailed directions above. 
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Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


 Directions:  Choose a quote (or 2 related quotes) to write about and follow the detailed directions above. 


 


Scoring will be based on the rubric below.  Points will be awarded for each of the 3 assessment items, with a total possible point score of 60 points total. 


Point of View Poor -              1 Point Fair -                2 points Good  -              3 points Excellent  -        4 points 


Creativity & Understanding   
Writing shows limited 
creativity, lacks detail and 
vivid description. 
Demonstrates little or no 
understanding of Point of 
View in the writing process.  


 
Writing shows moderate detail 
and has some vivid 
description. Demonstrates a 
limited understanding of Point 
of View in the writing 
process.  


 
Writing shows great detail and 
vivid description. 
Demonstrates a deep 
understanding of Point of 
View in the writing process.  


 
Writing shows outstanding 
detail, includes dialogue, and 
vivid description. Captures the 
Point of View perfectly with 
no errors.  


Rhetoric/ wording Word choice/rhetorical style 
are limited and undeveloped 


Word choice/rhetorical style 
are adequate and support the 
point of view 


Word choice/rhetorical style 
are strong, providing clear 
support of the point of view 


Word choice/rhetorical style 
are excellent and have 
powerful, clearly stated 
connections with the point of 
view 


Style / Content Style / content have limited 
relationship to the original 
quote 


Style / content have adequate 
connections and some 
references to the original quote 


Style / content have strong 
connections and clear 
references to the original quote 


Style / content have poignant 
connections and vivid 
references to the original quote 


Clear Purpose Purpose is vague and/or 
undeveloped 


Purpose is adequately 
developed and set forth in the 
thesis 


Purpose is clearly developed 
and strongly set forth in the 
thesis and somewhat 
connected to conclusion 


Purpose is powerfully set forth 
in the thesis statement and 
creatively restated in the well 
written conclusion 


Power of Message Message is uninspiring, lacks 
supporting details, and/or is 
vague 


Message is somewhat 
inspiring, with adequate 
supporting details 


Message is inspiring, with 
strong supporting details 


Message is very inspiring, 
beautiful, and/or persuasive, 
with powerful supporting 
details 


 


Scoring explanation:  Each assessment item will be scored separately, with a total possible score for each item up to 20 points and a cumulative total 
possible score of up to 60 points. 


Grade:  0-41 points = incomplete;   42-47 points = C;   48-53 points = B;   54-60 points = A   Note: 70% (and above) = Mastery/passing      


Final Grade:  Point Total: _______/   60        
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C.5 Three Year Operational Budget Assumptions 


Explanation of Revenues 


Operating Year 1 revenues come from the equalization revenue calculator. In Year 1 the $1,380,237.00 


equalization revenue is based on 185 FTE students and an 85% ELL rate (157 students) and 10 special 


education students with IEP’s. In operating Year 2, based on 225 FTE students and an 85% ELL 


percentage (191 students) and 10 special education, $1,666,524.00 is expected for equalization revenues. 


In operating Year 3 the equalization revenues are $1,843,162.00 based on 250 FTE students and an ELL 


rate of 85% (212 students) and 10 special education students. We did not increase the Special Education 


population count as our experience has been to have between 10 -15 students with IEP’s.  


Explanation of Expenditures
1
 


Salaries
2
: 


Principal: Assumes a full time FTE at a beginning salary of $95,000.00. Year 1 salary is indexed by 3% 


for Year 2 ($97,850.00) and Year 2 is indexed by 3% for Year 3 ($100,785.50). This salary is comparable 


to Phoenix Union’s principal salary schedule with a building level principal at Step 3. 


Assistant Principal: In Year 3 assuming enrollment levels are achieved a .5 assistant principal will be 


hired at $85,000.00/$42,500.00. The balance of the FTE will be charged as a teacher. The .5 assistant 


principal salaries are in line with Phoenix Union’s certified administrative salary schedule for an 


experienced assistant principal at Step 3/4. 


Teachers – Regular Education: Beginning in operating Year 1 an average teacher salary of $40,000.00 has 


been budgeted with 3% increments in each of operating years 2 and 3. Although Phoenix Union’s salary 


schedule is higher we feel the unique teaching opportunity offered by NAS-Phoenix and students that we 


serve will attract even seasoned experienced teachers who want to be part of this teaching environment. In 


Year 2 the teaching staff grows by 1.5; and in Year 3 by 1.0 as the student count grows. Total teachers in 


Year 1 – 6; Year 2 – 7.5; and Year 3 – 8.5. (Total costs:  Yr. 1-$240,000.00; Yr. 2-$309,000.00; Yr. 3-


$360,706.00) 


Teacher – Special Education: With a beginning salary of $45,000.00, which is mid-range of the Phoenix 


Union’s salary schedule and for the reasons stated above, we feel that we will attract a very qualified 


Special Education teacher. Again, the Year 1 salary will be indexed at 3% for Year 2, and so forth for 


Year 3. An additional .5 Special Education teacher is added in Year 3. (Total Costs: Yr. 1-$45,000.00; Yr. 


2-$46,350.00; Yr. 3-$71,610.75) 


Clerical: The office administrative assistant/clerical and administrative assistant/student records staff 


positions are each budgeted for $30,000.00 which are $14.42 per hour which is comparable to the 


Phoenix Union. These are 12 month positions. Indexing will be 3% per year for Year 2 and 3.  (Total 


costs: Yr. 1-$60,000.00; Yr. 2-$61,800.00; Yr. 3-$63,654.00) 


                                                           
1
 It will be the policy of NAS-Phoenix to remit payment within one week of receiving an invoice for 


services/products 
2
 At this point in time, NAS-Phoenix plans to pay employees on a monthly basis. 
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Bookkeeper/Finance: This position is budgeted for $34,000.00 for Year 1 ($16.34 per hour) indexed by 


3% for Year 2 and 3. Since the school will contract for a Business Manager, this position will function 


more technical than analytical. (Total costs: Yr. 1-$34,000.00; Yr. 2-$35,020.00; Yr. 3-$36,070.00) 


Custodial: NAS-Phoenix will have 1.5 custodians in Year 1 increasing to 2.0 in Years 2 & 3 due to 


increased student counts. Hourly rate is competitive with Phoenix Union High School District at $13.50 – 


$14.00 per hour, or $28,000 for 1 FTE.  (Total costs: Yr. 1-$42,000.00; Yr. 2-$57,680.00; Yr. 3-


$59,410.40) 


Campus Security Monitors: NAS-Phoenix will have 1.5 campus security monitors in Year 1 and 2.0 in 


Years 2 & 3. Hourly salary averages around $15.00 per hour, or $30,000 for 1 FTE. (Total costs: Yr. 1-


$45,000.00; Yr. 2-$61,800.00; Yr. 3-$63,654.00) 


Counselor: This position is budgeted for $50,000.00 which is mid-range on the Phoenix Union certified 


salary schedule. This position will be indexed by 3% in each of Year 2 and 3. (Total costs: Yr. 1-


$50,000.00; Yr. 2-$51,500.00; Yr. 3-$53,045.00) 


Stipends for Curriculum Development: $2,000.00 per year has been budgeted to support committees to 


develop and refine existing curriculum.  


Stipends for tutoring and remediation classes: $3,000.00 per year has been budgeted to support “Friday 


School.”  


Employee Benefits: NAS-Phoenix is not planning on becoming part of the Arizona Retirement System 


but will provide employer’s share of SSN and a 403b/401k Program. Social Security and Medicare 7.65% 


has been budgeted (Required Contribution) and 6% of FTE salary for a 403b and/or 401k program.  


Required Contributions have been budgeted at $47,124.00 and benefits at $21,120.00. 


Employee Insurance: NAS-Phoenix has budgeted to provide each full time employee $400.00 per month 


contribution to purchase health, dental, vision, LTD, and life insurance. Part time employees working .5 


or better will be provided a “prorate” share. Details of the employee insurance plans have not been 


finalized at this time.  Employee Insurance has been budgeted at $72,000.00, based on 100% 


participation.  


Office Supplies (Paper, Postage, etc.): Office supplies are budgeted each year. Year 1 – $4,625.00; Year 


2 – $5,625.00; and Year 3 – $6,250.00. Based on the cost of office supplies at other NAS schools of 


similar size. 


Instructional Consumables and Testing: Testing and instructional consumable materials 


(MAP/SAT/ACT) are budgeted for: Year 1 – $18,500; Year 2 – $20,000.00; Year 3 – $20,000.00 based 


on the cost of instructional consumables and testing at other NAS schools of similar size. 


Membership, Dues, Registrations, Travel: $15,000.00 are budgeted for membership dues in each of the 


first 3 years:  NAS-Network membership dues are $10,000/year and $5,000/year in additional funds are 


budgeted for dues for Arizona Charter Schools Association and others.  
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Contracted Services (SMS
3
; Bus Svcs; NAS-Network): $5,000.00 are provided for SMS support, as 


quoted by Schoolmaster; $30,000.00 for Business Services support based on a quote from the service 


provider, Michele Diamond; and $30,000.00 for NAS-Network consulting and services. This amount 


($65,000.00) increases to $75,000.00 for Years 2 and 3 to account for increased support requirements 


billed back by the contracted business manager and/or NAS-Network as the school’s equalization revenue 


increases. In Year 1 a significant number of support services are provided by the NAS-Network staff 


gratis. (Total costs: Yr. 1-$65,000.00; Yr. 2-$75,000.00; Yr. 3-$75,000.00) 


Special Education Contract Services: $15,000.00, $20,000.00 and $25,000.000, per year, respectively, 


in funding is provided to provide for outside special education services as IEP’s are developed by the 


school.  The amount increases each year as the student population increases. Bbased on the cost of special 


education contract services at other NAS schools of similar size. 


Curriculum and Resource Materials: $20,000.00 per year of which $2,000 has been allocated to 


resources for subgroups working on curriculum assessment and adjustment, based on the cost of resource 


materials at other NAS schools of similar size. 


Library Resource/Software E2020: This is budgeted to purchase E2020 concurrent seat licenses or 


other credit recovery software. The budgeted amount increases each year ($10,000.00, $15,000.00, 


$20,000.00) as the student population grows. Quoted by Cooperative Education Services. 


SMS Software:  $10,000.00 per year is allocated for SMS licenses.  Based on a quote from Schoolmaster 


and includes additional training for staff in the area of student management systems and the state’s 


student accountability systems. 


Auditor fees/Legal fees: $5,000.00 are budgeted to complete the annual audit in Year 1 based on quote 


from John Cutler, CPA; increasing to $7,500.00 in Years 2 and 3; $5,000.00 is budgeted for legal fees in 


Years 1 – 3 based on conversations with Mackenzie Woods. (Yr. 1 total auditor plus legal fees is $10,000; 


Yrs. 2 and 3: $12,500.) 


Other – Professional Development: $3,000.00 is provided for professional development for Governing 


Council and Staff (including support consultants for MAP, SIOP and differentiation training) based on 


estimate from Tracey McCormick, NAS Professional Development Coordinator.    


Operations and Maintenance (O & M) Expenditures 


Supplies: Funding is budgeted for custodial supplies (tissue paper, towels, etc.) at $5,000.00, $7,500.00 


and $10,000.00 per year, respectively. Increase of 2,500 for each of Year 2 and 3 is for increased student 


count. Based on the cost of janitorial supplies at other NAS schools of similar size. 


Marketing /Advertising: $15,000.00/$18,000.00/$20,000.00 has been budgeted for years 1 – 3, 


respectively. Pricing provided by Indra’s Net; Marc Jones Consulting; Hampden Press; and Blue Onion 


Media Team. 


Contracted Services –Technology Support:  $5,000.00 per year is budgeted for technology support.  


Estimate provided by CKS LAN, LLC. 


                                                           
3
 SMS=Student Management Software 







C.5 Three Year Operational Budget – Exhibit: Assumptions   New America School-Phoenix    Page 4 of 5 


 


Building Rent/Lease/Loan: It has been the experience of NAS that total cost of facilities for both “white 


box” leases plus TI costs is approximately 20% of available revenue. Depending on the lease 


arrangements made, the lessor may choose to do the TI and include this cost in one annual lease rate. If 


not, there will be two payments, one for the “white box” space lease and the other to a lender for TI 


improvements. Annual building rent/lease/loan payments are budgeted at $276,047.40; $333,304.80; and 


$368,632.40, respectively.  For the purposes of planning, the budget assumes the terms described above. 


Preliminary discussions with potential lenders indicate a willingness to offer a phased amortization period 


of 30 years with a 7% interest rate.  For the first three years, the cap on facility payments would be 20% 


of revenue with the remainder rolled into the remaining 27 years of the amortization period.   


Property/Casualty Insurance: The budgeted amounts, $15,000.00/$15,750.00/$16,537.50, are estimates 


based on quotes provided by the Arizona Group for Years 1, 2, 3 and are indexed by 5% in year 2 and 3.  


Liability Insurance: The budgeted amounts for Years 1, 2, 3 ($10,000.00/$10,500.00/$11,025.00) are 


based on quotes provided by the Arizona Group and are indexed by 5% in years 2 and 3.  


Utilities (electric, gas, water, waste): It is NAS’s experience that facility leases are NNN and that NAS-


Phoenix will be responsible for all utilities. The budgeted amounts, $40,000.00/$44,000.00/$48,400.00, 


are based on similar size NAS school facilities experienced utilities costs and are indexed by 10% per 


year.  


Phone/Communications/Internet Connectivity: See response above for utilities. The budgeted 


amounts, $15,000.00/$15,750.00/$16,537.00, are indexed by 5% in years 2 and 3.  


Transportation: $5,000.00 have been budgeted in Year 1 for student bus passes. Once the school opens 


the principal will determine appropriate guidelines for a student to receive a monthly bus pass. These 


guidelines are usually based on attendance and grades. Not all students will receive a bus pass and they 


must be earned monthly. Additional resources have been added in years 2 and 3 to accommodate for 


increased student counts. (Transportation expenses have been capped at budgeted amounts.) 


Student Furniture & Other Equipment: Funding has been budgeted in the planning period and 


subsequent years to provided classroom sets for up to 10 classrooms, LRC, computer labs, lunch room, 


etc. These will include student desks, teacher desks, shelves, storage, smart boards, teacher technology, 


PE equipment, etc. The total cost to provide FFE (excluding computers) to a school over a 3 year period 


is close to $90,000.00 which has been budgeted in the startup budget and Year 1 – 3. The Year 1 – 3 


budget allocations are $25,000.00, $27,000.00, and $12,000.00, respectively.  Quote provided by 


Government & Educational Furnishings Enterprises (GEFE), LLC. 


Office Furniture & Other Equipment: As above, as faculty is added and the school expands additional 


equipment items (i.e. phones, server, and routers) will need to be purchased. Year 1 will be the heaviest as 


school opening needs are determined. Years 2 and 3 should not require the same level of purchases.  The 


budget allocations are $7,500.00, $5,000.00 and $5,000.00, respectively.  Quote provided by Government 


& Educational Furnishings Enterprises (GEFE), LLC. 


Student Technology Equipment: Year 1 purchases will be a static desktop lab (25) and a mobile 


computers lab (COW – computers on wheels.) Year 2 will see an additional computer lab and possibly 
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and an additional COW. The budget allocations are $20,000.00, $15,000.00 and $15,000.00, respectively.  


Estimate provided by CKS LAN, LLC. 


Office Technology Equipment/Licenses: Funding is provided for additional laptops, PADS, etc. for 


increased staff. The budget allocations are $7,500.00 per year.  Estimate provided by CKS LAN, LLC. 


Other Leases (Copiers.): $10,000.00 is budgeted in Years 1 and 2 for copier lease and maintenance and 


$12,500.00 in Year 3.  As faculty grows the addition/lease of another copier (teacher work area) will be 


necessary. It is NAS’s experience that depending on the features and use these copiers can cost $5,000.00 


a year without paper, only lease and maintenance payments.  Based on current contracts with Leuan 


Copiers.  
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B.3 Management & Operation 


a)  Delineation of the roles and responsibilities for administering the day-to-day activities of the 


school 


The Governing Council (GC) will employ NAS-Phoenix’s principal and make decisions regarding her 


continued employment. As with a traditional school board, however, the expertise of the superintendent is 


often critical when making good staffing decisions for the educational institution. The GC’s contract with 


NAS will include a principal recruitment and screening service, a professional recommendation from 


NAS’ superintendent and input from the superintendent on development of a principal evaluation model.  


Although the GC has the authority to discharge or not renew the principal’s contract, the GC may 


consider the superintendent’s advice as to the principal’s performance and continued employment at the 


school.  


NAS educational leadership (the superintendent and CBO) will provide the NAS-Phoenix’s principal with 


ongoing counsel and mentorship in all areas of school operations. In addition, the superintendent will hold 


regular meetings with the principal to discuss operational issues, student achievement, personnel 


concerns, monitoring school improvement targets and other compliance requirements. NAS will counsel 


the principal in her recruitment of highly qualified teachers and experienced staff.   


All staff will report to the principal. The principal will employ, fix the salaries of, assign and terminate 


and discharge all employees of the charter school. NAS will assist the principal with personnel issues to 


ensure that staffing concerns are minimized and that the school maintains a professional and successful 


working environment.  


Roles and responsibilities of individuals administering the day-to-day activities of the school: 


 


The principal's duties will include: 


 Facilitating the development, implementation, and communication of the school’s mission, goals and 


objectives   


 Promoting a shared vision of learning that reflects excellence and equity for all students   


 Promoting a working and learning climate that is safe, secure and respectful of diversity  


 Evaluating progress toward achieving the school’s vision 


 Ensuring that the school meets its student and school performance objectives in the approved charter  


 Ensuring that the instructional staff implements the approved and aligned curriculum 


 Monitoring and maintaining a safe, secure, and caring school environment 


 Assuring mastery of essential knowledge and skills by every student 


 Recognizing, honoring, and celebrating success 


 Supporting the recruitment, induction, development and retention of a diverse corps of quality 


teachers and staff 


 Providing for the professional development necessary to support collaboration, empowerment, and 


high performance of all teachers and staff 


 Keeping the superintendent and Governing Council apprised of school matters 


 Preparing and maintaining accurate and complete records and reports as required by law, state 


directives, and administrative regulations 


 Sharing the responsibility for the supervision and care of inventory; proper and safe use of facilities, 


equipment and supplies; and reporting safety hazards promptly 


The principal will directly supervise the NAS-Phoenix teaching staff, whose duties will include: 


 Fostering a culture of continuous improvement focused upon teaching and learning and using 


excellent management and leadership skills 
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 Using classroom management skills, including problem solving and decision making, to assure a safe 


and supportive environment conducive to learning  


 Helping assure the implementation of the approved school curriculum 


 Guiding the learning process toward achievement of curriculum goals 


 Utilizing clear objectives for all lessons, assignments, units and projects in harmony with curriculum 


goals and communicating the objectives to students 


 Employing instructional methods and materials that are most appropriate for meeting student learning 


goals and objectives 


 Establishing and maintaining standards of appropriate student behavior and discipline to achieve a 


functional learning atmosphere in the classroom and on the school campus  


 Creating a classroom environment that is conducive to learning and appropriate to the maturity and 


interest of students 


 Meeting and instructing assigned classes in the location and at times designated 


 Working with a variety of student needs and making appropriate adjustments  


 Differentiating instruction to assure student mastery of content and language acquisition 


 Using a variety of formative and summative assessments to instruct teaching 


 Cooperating with other staff and support personnel in helping students with health, attitude, learning 


and behavioral issues 


If size dictates (student body exceeds 266) the school may hire an assistant principal who will report to 


the principal and whose duties will include: 


 Collaborating with the administration and faculty to develop a behavior management system to create 


positive student behavior in the school 


 Assisting the faculty in developing, implementing and monitoring prescribed interventions for 


individual students, including the creation and monitoring of Student Improvement Plans 


 Researching matters of discipline and well-being by conferring with students, parents, teachers, 


counselors and support service personnel 


 Coordinating the resolution of student discipline problems in a fair and just manner and maintaining 


records of action taken  


 Providing documentation and recommendations to the school principal regarding the suspension and 


expulsion of students 


 Coordinating student attendance function and making recommendations to the principal for resolution 


of chronic attendance problems 


 Assisting with the supervision of student activities, programs of student orientation and similar 


activities 


 Establishing and maintaining mentoring relationships with at-risk students 


 Meeting with parents regarding student discipline and behavior issues, and conferring with teachers, 


counselors, probation officers and other support personnel 


 Other duties as assigned 


The school will have a bookkeeper/finance on staff (as opposed to the Business Manager which is a 


contracted position) located at the school and whose duties will include: 


 Assisting and advising the principal regarding the budgetary impact of benefit rate changes, salary 


increases and the feasibility of related reporting deadlines mandated by the authorizer and other 


official agencies  


 Supervising and evaluating all finance department personnel and ensuring compliance with all 


finance operation procedures   


 Communicating with the NAS Superintendent and Chief of Business Operations, as needed   
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 Assuming responsibility for correctly classifying and accurately recording financial transactions and 


certifying the correctness of all checks, cash transfers, bank deposits and wire transfers for all 


assigned accounting sections   


 Generating all financial reports, human resources and all other reports as needed.  Maintaining all 


financial records and human resources records for school 


 Assisting with the development of the annual budget 


 Assuming primary responsibility for the development of financial system applications and system 


control procedures designed to provide the finance department with the most accurate information in 


the most efficient manner 


 Assuming primary responsibility for the planning of data processing activities including system 


analysis and programming projects and for evaluating and recommending software selection and 


hardware upgrades 


 Assisting in preparing the school’s annual budget, including completion of all salary schedules and 


other salary related reports   


 Reviewing and interpreting Federal, State and Local regulations mandated by governing agencies.  


Initiating any necessary changes to ensure full compliance with all laws 


The school will have one special education teacher whose duties will include: 


 Managing the continuum of services provided at the school which will include an integrated, resource 


and self-contained model 


 Reviewing all IEPs and determining the most appropriate form of placement  


 Leading and managing the 504 process 


 Ensuring that all Special Education requirements are being met 


 Determining and obtaining special education ancillary services to accommodate student special needs 


The responsibilities of the school counselor will include: 


 Scheduling an interview with every student at least once per quarter  


 Guiding individuals and groups of students through the development of educational and career plans 


 Counseling individuals and small groups of students with personal challenges 


 Consulting with teachers, staff and parents regarding the developmental needs of students 


 Referring students with problems to appropriate program specialists or community agencies  


 Assisting the principal in tracking student credit accrual and graduation requirements 


The responsibilities of the administrative assistant/student records will include: 


 Managing and supporting SMS requirements 


 Compiling, analyzing, synthesizing and verifying information for the preparation of state and school 


reports  


 Prepare reports for the principal and GC including attendance, student withdrawals, student 


enrollment figures 


 Manage and report on student assessment data  


 Prepare an assessment calendar for standardized state testing 


The responsibilities of the administrative assistant/clerical will include: 


 Providing and coordinating all clerical support activities for the principal 


 Acting as first contact for school visitors  


 Tracking principal’s and staff absents and vacation  


 Maintaining filing systems including personnel, student attendance, enrollment and school leavers 


 Providing information and services to students, parents, guardians, staff and the community as 


required or requested  
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b) Operational Plan 


Three Year Staffing Plan                  


NAS-Phoenix staffing projections for the first three years of operation 


Personnel Year 1 (197) Year 2 (240) Year 3 (266) 


Principal 1 1 1 


Assistant Principal 0 0 0.5 


Counselor 1 1 1 


Special Education 1 1 1.5 


Assistant Business Manager 1 1 1 


Teachers 6 7.5 8.5 


Administrative Assistant / Clerical 1 1 1 


Admin. Ass’t. / Student Records  1 1 1 


Security 1.5 2 2 


Custodial 1.5 2 2 


In Year 3, the 0.5 AP position will be combined with a 0.5 teaching load so that a full time individual can 


be hired as AP/Teacher. 


Based on past experiences working with similar target populations, the number of IEP students who come 


to the school requiring Special Education services can be accommodated by one dedicated Special 


Education staff. 


The personnel to manage the oversight of the school’s key operational areas are listed below. 


Instruction 


The principal will recruit and hire quality teachers with Arizona licensure and SEI endorsement. With an 


anticipated start up enrollment of 197 students, we anticipate hiring six teachers for instructional 


purposes. The principal will be the instructional leader of the school and have as primary responsibilities 


supervision of teachers and curriculum development. Additional staff will be hired in subsequent years as 


enrollment increases using a 32:1 PTR. 


Curriculum and Assessment 


The principal together with teachers will have the responsibility to develop curriculum, monitor student 


achievement and use assessment results to provide strategic interventions to support student success. It 


will be the principal’s responsibility to report monthly to the Governing Council on available student 


performance data in the classroom and on mandated State testing.  


Staff Development 


The principal will develop an annual professional development plan as described in the Academic 


Systems Plan templates. These sessions will be held once a month from 9:00-2:30 pm. The training will 


include training in MAP, SIOP, formative assessment, teacher evaluation models, and protocols to 


examine student work. 


Financial Management 


The principal will recruit and select an assistant business manager to oversee day-to-day school financial 


operations. School finances are reviewed monthly by the Governing Council’s Finance Committee with 
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the support of a contracted Business Manager and the EMO’s Chief of Business Operations.  This 


committee’s responsibilities include overseeing the school’s revenues, expenditures, purchase orders and 


bank reconciliations. 


Contracted Services 


The Governing Council will recruit and select legal counsel and the Business Manager for the school. The 


GC will delegate day-to-day oversight of these positions to the principal. Oversight for all contracted 


school related services such as special education personnel (speech pathologist, psychologist, PT, OT) 


will be the responsibility of the principal and, where applicable, the special education teacher. The 


personnel will be hired on an as needed basis.  


Personnel 


The Governing Council will hire the principal and principal will hire all other personnel to run the school. 


The principal will recruit, select and hire personnel and conduct due diligence in respect to approved 


hiring practices such as background checks, licensure, endorsements, and reference checks. All personnel 


files will be the responsibility of the principal’s administrative assistant. 


Grants Management 


The principal is responsible for overseeing the programmatic implementation of all grants including Title 


funding, state funding or philanthropic fundraising. The Business Manager is responsible for fiscal 


management of all grants received. Both the principal and Business Manager will be responsible for 


ensuring that all reports are filed in a timely manner.  


Student Management Software (SMS) 


The administrative assistant/student records will manage the student information system with oversight of 


the principal. 


c)  Critical skill or experience that will indicate sufficient qualification for fulfillment of those 


responsibilities 


New America Schools select and develop the leaders and teachers needed to ensure improved academic 


achievement for every student. An understanding of the powerful impact of instructional leadership on 


student performance drives the recruitment and selection of school principals.  


Principal. The Governing Council of NAS-Phoenix relied upon the expertise of NAS to recruit and select 


a principal that has a proven track record for outstanding student performance outcomes.  Required 


critical skills included: 


 Alignment with the New America School vision and mission 


 Required qualifications include a Master’s Degree, a valid Arizona administration license, an SEI 


endorsement and a minimum of five years teaching experience 


 Demonstration as a master teacher 


 Knowledge of instructional methodologies (in particular SIOP, scaffolding, and differentiated 


instruction) 


 Cultural sensitivity and sensitivity to the needs of traditionally underserved students  


 A proven leader in areas of curriculum development and implementation, instruction, and assessment 


practices 


 Knowledgeable in English Language Acquisition methodology 


 The ability to develop a school improvement plan to address improving student achievement  
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 Financial and operational management experience  


 Knowledge of SMS (Student Management Software) and the state’s student accountability 


information system 


 Excellent written and oral communication skills 


 Valid fingerprint clearance card 


Required critical skills of other staff will include: 


 


Assistant Principal 


 Alignment with the New America School vision and mission 


 Valid administration license and SEI endorsement 


 Knowledge of instructional methodologies (in particular SIOP, scaffolding, and differentiated 


instruction) 


 Cultural sensitivity and sensitivity to the needs of traditionally underserved students  


 A proven leader in areas of curriculum development and implementation, instruction, and assessment 


practices 


 Knowledgeable in English Language Acquisition methodology 


 Excellent written and oral communication skills 


 Valid fingerprint clearance card 


Counselor 


 Alignment with the New America School vision and mission 


 Valid school counselor licensure and SEI endorsement 


 Knowledge of counseling theory and techniques 


 Knowledge of adolescent development 


 Demonstrates knowledge of state and federal regulations and of resources both within and beyond the 


school  


 Manages routines and procedures 


 Ability to assess student needs and direct if necessary to outside resources 


 Valid fingerprint clearance card 


Special Education Teacher 


 Alignment with the New America School vision and mission 


 Valid special education certification and SEI endorsement  


 Knowledgeable of state and federal special education laws and regulations 


 Knowledgeable in the current best practices in providing a range of services to students with special 


needs 


 Experience in writing IEPs and 504 plans 


 Ability to interpret student data and identify special education needs 


 Excellent oral and written communication skills 


 Ability to work with teachers in a variety of settings including team teaching 


 Valid fingerprint clearance card 


Teacher 


 Alignment with the New America School vision and mission 


 Valid Arizona teaching license and SEI endorsement 


 Excellent written and oral communication skills 


 Ability to prepare short and long range plans 


 Ability to prepare relevant and engaging lesson plans 
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 Classroom management and time management skills 


 Ability to develop a variety of formative and summative assessment instruments 


 Valid fingerprint clearance card 


Bookkeeper/Finance 


 Alignment with the New America School vision and mission 


 Excellent written and oral communication skills 


 Excellent computer skills especially Excel and other finance management software package 


 Knowledge of school finance, budget planning, and purchase ordering 


 Excellent organizational and time-management skills 


 The ability to work under pressure and prioritize workload  


 Knowledge of SMS 


 Valid fingerprint clearance card 


Administrative Assistant/Student Records 


 Alignment with the New America School vision and mission 


 Knowledge of SMS (Student Management Software) and the state’s student accountability 


information system 


 Excellent written and oral communication skills 


 Strong customer service and public relations skills   


 Excellent computer skills especially working with large databases in Excel 


 Ability to present complex data reports in a user friendly manner 


 Ability to maintain confidentiality in all aspects of the job  


 Ability to manage multiple tasks with frequent interruptions   


 Ability to diffuse and manage volatile and stressful situations 


 Valid fingerprint clearance card 


Administrative Assistant/Clerical 


 Alignment with the New America School vision and mission 


 Excellent written and oral communication skills 


 Strong customer service and public relations skills   


 Excellent computer skills 


 Ability to maintain confidentiality in all aspects of the job  


 Ability to manage multiple tasks with frequent interruptions   


 Valid fingerprint clearance card 


d) Proposed fair and equitable enrollment procedures  


Our student recruitment policies will follow the rules of our chartering authorizer.  All students who meet 


Arizona’s eligibility requirements for attending a public school in the grade levels served will be allowed 


to apply for admission to NAS-Phoenix. The school will not discriminate among applicants on the basis 


of age, disability, gender, ethnic or national origin, religion, or academic standing. NAS-Phoenix is an 


Arizona non-sectarian, non-home school based public school that does not charge tuition.  


The NAS-Phoenix will adhere to state laws and regulations and require the following documents when 


enrolling students:  


 New America School Student Enrollment Form/Registration Form 


 Home Language Survey 


 Consent for Medical/Dental Emergency Treatment and Medical Information 


 Request For Release of Student Records  
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 Internet Use Policy 


 Arizona Immunization Card 


 McKinney-Vento Eligibility Questionnaire 


 McKinney-Vento Regulations 


 Consent for Off Campus Activities 


 Physical Activity Consent Form 


 Parent School Contract (School Specific) 


 Free and Reduced School Meals Family Application 


 Proof of Age 


 Special Education Information (if appropriate) 


 Emergency Contact Information 


 Emergency Medical Authorization 


 Health Insurance Information 


 Authorization for Release of Information Form 


 Media Release 


Approaching our first year of operation, NAS-Phoenix will establish and advertise an enrollment window 


from May 1 to July 17, 2015 during which it will accept applications. The enrollment period for 


subsequent years will take place during the analogous time period.  We will publicly announce and 


advertise the opening and closing dates of the window to the greater-Phoenix community.  The following 


are key points regarding how we will manage the enrollment window and select and enroll pupils from 


NAS-Phoenix’s enrollment waiting list:  


1. If the number of applicant during an enrollment window does not exceed the number of spaces 


available, including by grade, all pupils who applied shall be enrolled in NAS-Phoenix.   


2. If the number of applications received during the window exceeds the number of spaces available, 


including by grade, all enrollment applications received during the window will be subject to the 


lottery. The lottery will be conducted immediately after the close of the enrollment window. 


3. Pupils whose applications are not selected by the lottery, if they wish, will be placed on an enrollment 


waiting list in the order determined by the lottery.   


4. Pupils who seek enrollment after the lottery in 2 and 3 above is conducted (after the window closes) 


will be added to the end of the enrollment waiting list on a first-come-first served basis and will be 


enrolled when spaces become available.  


5. An enrolled pupil will not be required to re-enroll.  That is, once a pupil has been enrolled, they will 


be able to continue their schooling at the school.  NAS-Phoenix may ask for some sort of assurance 


from a pupil that the pupil intends to return to the school for the next grade, but pupils will not be 


denied the opportunity to return to NAS-Phoenix for the next grade level, once enrolled in the school.  


6. Any pupil seeking enrollment but denied enrollment due to lack of space will be offered the 


opportunity to be added to an enrollment waiting list. 


7. As space becomes available, pupils from the waiting list will be enrolled in the school. 


8. The waiting list enrollment order will be determined by lottery.  


9. A pupil seeking enrollment in a grade that is not full shall be enrolled immediately; the pupil’s 


enrollment will not be delayed until some future time, including until a semester break or the next 


school year.   


10. A pupil who is the first on a waiting list shall be enrolled immediately upon the creation of space in 


the pupil’s grade; the pupil’s enrollment may not be delayed until some future time, including until a 


semester break or the next school year.   


NAS-Phoenix will not “close enrollment.”  Enrollment is always “open” in that NAS-Phoenix will always 


accept enrollment applications.  Applications received after an enrollment window closes are placed on an 
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enrollment waiting list if the school or grade is “full.” Pupils will be chosen for enrollment from the 


waiting list as described above. 
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Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 9 Content Area English 


Course Title (grades 9-12 Only) Reading 9 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on reading complex texts using words with multiple 
meanings/connotations 


• Students will have already read, discussed and written about the use of figurative language for impact on 
meaning and tone 


• Students will have multiple prior lessons on how to determine the multiple meanings of words and phrases 
depending upon context and/or application, including connotative and technical 


• Students will be able to identify all the types of figurative language with 70% (or better) accuracy. 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons align with the Program of Instruction in multiple ways.  All new and key 
vocabulary is pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted 
and copied by all students each day, with a brief class discussion on meaning and importance. The 
sequence of these objectives allow for scaffolding to occur as increasingly difficult and complex tasks are 
required of students.  The students are actively engaged in working with texts that have words with 
multiple/complex meanings when they read, write about and manipulate the words to create new/different 
meanings. Project based learning occurs when students are working with partners and re-writing recipes 
from the point of view of a chemist. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


9.RI.4 


Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 
and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone 
(e.g., how the language of a court opinion differs from that of a newspaper).  


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Copies of the poem “I Am Offering This Poem to You” by Jimmy Santiago Baca 
• Copies of “Son of the Morning Star: Custer and the Little Bighorn” by Evan S. Connell.  Read excerpt on 


Sitting Bull and Connell’s analysis of the meaning of his name. 
• Copies of “Classifying the Stars” by Annie J. Cannon 


Summative assessment, with print outs of the directions and how it will be graded. Copies of “Experimental Art: The 
First Half of the Twentieth Century”, “Composition through the Ages”, and “Longitude Prize”. 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
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alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


1 - 2 
class 


periods 
total 


Learning Objective:  Students will be able to (SWBAT) identify 
figurative language in a poem and analyze the cumulative impact 
on meaning and tone. 
Language Objective: SWBAT write about and discuss various 
definitions of “love” and write a poem about love using figurative 
language at least 4 times to achieve their desired meaning and tone. 
Pre-teach/review key vocabulary: These vocabulary words/terms 
will be listed and defined on a reference hand-out sheet, with space 
for students to add notes/examples:  figurative, simile, metaphor, 
voice, author’s purpose, tone, hogan, and love. 
Access Prior Knowledge: Teacher will ask students to write down 
their definition of love (in a broad sense) and a brief example of a 
very loving act they experienced or know about.  After students 
have had a chance to write, teacher will ask them to look at their 
writing and underline at least 4 words that have been used 
figuratively.  Teacher will then lead a class discussion about what 
students’ definitions of love are, encouraging students to cite their 
examples.  Teacher will assign a student to write words on the 
board that come up in the discussion that have figurative meaning. 
Distribute copies of the poem “I Am Offering This Poem to You” 
by Jimmy Santiago Baca 
Read “I Am Offering This Poem to You” together, as a class. 
Discuss the overall meaning of the text and cite examples of 
Baca’s use of simile, metaphor, and any other figurative language, 
especially as it relates to what love means and how these impact 
meaning and tone. Discuss the cumulative effect of figurative 
language use on overall meaning and tone in the poem.  Point out 
how meaning/tone are interpreted at the point of just reading the 
first example and how subsequent uses of figurative language add 
layers of complexity with the addition of each one. 
Write: Teacher will direct students to write their own poem about 
love, possibly basing it on their example written earlier.  Direct 
students to include at least 4 examples of figurative language in 
their poems and to be intentional about using these to convey 
meaning and tone.  When they have completed their poem, tell 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
Students will go over the vocabulary words/terms listed on the 
class hand-out.  Students will be encouraged to add their own 
thoughts, etc. in the extra space provided between each word/term. 
 
 
Students will write down their definition of love (in a broad sense) 
and a brief example of a very loving act they experienced or know 
about.  After students have had a chance to write, they will 
underline at least 4 words that have been used figuratively.  This 
will be done just before the class-wide discussion to access prior 
knowledge.  Students will actively participate in the discussion and 
make additional notes.  One student will write words on the board 
that come up in the discussion that have figurative meaning. 
 
Students and teacher will read “I Am Offering This Poem to You” 
out loud, as a class.  Students will make notes on their definition 
sheets during and after the reading, citing examples of the various 
ways that the word “love” is used and how these impact meaning 
and tone.  Students will actively participate in the discussion of the 
overall meaning of the poem and make additional notes on possible 
definitions, focusing on figurative language. Students will discuss 
the cumulative effect of figurative language use on overall 
meaning and tone in the poem.  They will identify examples of 
how meaning/tone are interpreted at the point of just reading the 
first example and how subsequent uses of figurative language add 
layers of complexity with the addition of each one. 
 
Students will write a poem about love, possibly basing it on their 
example written earlier.  Students will include at least 4 examples 
of figurative language in their poems and will be intentional about 
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students to underline all examples of figurative language, re-copy 
them on a separate sheet of paper, and describe their cumulative 
impact on meaning and tone in different words. 
Read/discuss:  Teacher will direct some of the students to read 
their poems and identify the various types of figurative language 
used.  Teacher will lead a class discussion after each poem and 
solicit feedback on particularly powerful examples of figurative 
language and their cumulative impact on tone and meaning.   
Formative assessment:  The teacher will read student definitions 
of love and the related examples.  Teacher will read students’ 
poems, check for correct identification of figurative language, and 
understanding of how these relate to cumulative impact on tone 
and meaning.   The teacher will informally make mental and 
written notes about students’ gaps in knowledge about the key 
concepts of the lessons/unit and plan for review or re-teaching as 
necessary. 


using these to convey meaning and tone.  When they have 
completed their poem, students will underline all examples of 
figurative language, re-copy them on a separate sheet of paper, and 
describe their cumulative impact on meaning and tone in different 
words. 
 
Students will read some of their poems and identify the various 
types of figurative language used.  Students will actively 
participate in a class discussion after each poem and give feedback 
on particularly powerful examples of figurative language and their 
cumulative impact on tone and meaning.   
 
 
 


2 
 


2 - 3 
class 


periods 
total 


 


Learning Objective:  SWBAT identify connotative language in a 
text and determine the cumulative impact on meaning and tone. 
Language Objective: SWBAT write about and discuss the use of 
names/descriptors for people that can have very different 
connotative meanings and perceived tone depending on the point 
of view of the observer. 
Introduce/Review key vocabulary (see lesson 1). These 
vocabulary words/terms will be listed and defined on a reference 
hand-out sheet: connotative, denotative, Sioux, distinguish, absurd, 
allude, equivocation, omnipresent, reside, and signify. 
Introduce:  Teacher will introduce the use of connotative meaning 
in writing and how it can be a powerful tool to communicate and 
influence meaning and tone.  
Build background: Ask students to write a sentence using each of 
the following words: chatty, childlike, cheap, and egotistical.  Next 
tell them to substitute (in order) the following words in the same 
sentence: conversational, youthful, economical, and proud.  Lead a 
class discussion on how words that have very similar denotative 
meanings can have very different connotative meanings for a 
reader/listener because of how emotionally charged perceptions 
can be based on past experiences with the terms. 
Before reading: Advise students that they will be reading about 2 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
Students will review the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, 
etc. in the extra space provided between each word/term. 
 
 
Students will write a sentence using each of the following words: 
chatty, childlike, cheap, and egotistical.  Next students will 
substitute (in order) the following words in the same sentence: 
conversational, youthful, economical, and proud.  Students will 
actively participate in a class discussion on how words that have 
very similar denotative meanings can have very different 
connotative meanings for a reader/listener because of how 
emotionally charged perceptions can be based on past experiences 
with the terms. 
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different cultural points of view on the meaning of the name of a 
famous native American, Sitting Bull.  Tell them that after reading 
it, they will be asked to complete a Venn diagram showing 
similarities and differences in the 2 points of view.                   
Read the excerpt on Sitting Bull, and Connell’s analysis of the 
meaning of his name, from “Son of the Morning Star: Custer and 
the Little Bighorn” by Evan S. Connell.    
Write:  Teacher will ask students to complete a Venn diagram 
showing similarities and difference in the 2 points of view.  Ask 
students to write, below each of the side’s differences, at least 3 
examples of that culture’s connotative interpretations that 
influenced the perception of the meaning of Sitting Bull’s name 
and cumulative ideas about who he was as a person.  
Formative assessment: Teacher will review students’ notations on 
the vocabulary sheets and discussions, as well as students’ 
sentences using the list of words provided and substitution words 
provided.  Teacher will read students’ examples of a person’s 
nickname and various perceptions of connotative meaning for it.  
The teacher will informally make mental and written notes about 
students’ gaps in knowledge about the key concepts of the 
lessons/unit and plan for review or re-teaching as necessary. 


 
 
Students will read the excerpt on Sitting Bull, and Connell’s 
analysis of the meaning of his name, from “Son of the Morning 
Star: Custer and the Little Bighorn” by Evan S. Connell. 
 
Students will complete a Venn diagram showing similarities and 
differences in the 2 points of view Students will write, below each 
of the side’s differences, at least 3 examples of that culture’s 
connotative interpretations that influenced the perception of the 
meaning of Sitting Bull’s name and cumulative ideas about who he 
was as a person. 
 
 
 
 
 
 


3 
 


2-3 
class 


periods 
total 


 
 
 


Content Objective:  SWBAT identify technical words/terms in a 
text and determine their meaning and analyze their cumulative 
impact on overall meaning and tone. 
Language Objective: SWBAT write about and discuss the use of 
technical words/terms that can have very different meanings when 
used in another context. 
Introduce/Review key vocabulary (see lessons 1 & 2 above).  
These vocabulary words/terms will be listed and defined on a 
reference hand-out sheet: transform, waves, disperse, spectrum, 
grating, prism, optician, and ting.   
Build background: Teacher will ask students to think about one 
of their favorite family dishes and to try to recall how their family 
member (mom, dad, grandmother, etc.) prepared it.  Tell them to 
write a brief description of the process.  Next, ask students to work 
in pairs, choose one of the recipes, and think of this same 
preparation process from the point of view of a chemist.  Tell them 
to re-write the same description using technical language that 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
Students will review the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, 
etc. in the extra space provided between each word/term. 
 
 
 
Students will think about one of their favorite family dishes and try 
to recall how their family member (mom, dad, grandmother, etc.) 
prepared it.  Tell them to write a brief description of the process.  
Next, students will get into pairs, choose one of the recipes, and 
think of this same preparation process from the point of view of a 
chemist.  Student pairs will re-write the same description using 
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precisely describes how to create the same dish.  For example they 
might substitute “160 degrees Fahrenheit” for “medium heat”.  
Discuss:  Teacher will lead a discussion on how it is possible for 
there to be 2 very different ways to describe a process.  Point out 
that it is appropriate to explain/describe any number of things 
either informally or technically, depending on the purpose and the 
audience.  Discuss other examples. 
Before reading: Teacher will advise students that they will be 
reading a short, technical article about stars.  Tell students they will 
be underlining words that are being used in a technical way.   
Read: “Classifying the Stars” by Annie J. Cannon together as a 
class. 
Write and discuss: After reading, teacher will ask students to take 
a few minutes to go back over the article and underline all the 
words that were being used in a technical way.  Then, tell students 
to make a list of these words in a column on a new sheet of paper.  
Ask them to write a sentence beside at least 5 of the words that 
uses the same word in a non-technical way (possibly as a 
metaphor).  Teacher will lead a discussion on how the cumulative 
impact on tone and meanings of words can radically change, 
depending on the context of their use. 
Formative assessment:  Teacher will review students’ 2 
descriptions of food preparation and check underlined words and 
re-use of them for comprehension and look for evidence that 
students have acquired the necessary skills to reach mastery on the 
summative assessment and plan for time to re-teach/review as 
necessary. 


technical language that precisely describes how to create the same 
dish. 
 
Students will share what they wrote on how to prepare a dish, both 
from their own perspective and from that of a chemist.  Students 
will participate in a discussion on how it is possible for there to be 
2 very different ways to describe a process.  Students will come up 
with other examples in the discussion. 
 
Students will read “Classifying the Stars” together as a class. 
 
After reading, students will take a few minutes to go back over the 
article and underline all the words that were being used in a 
technical way.  Then, students will make a list of these words in a 
column on a new sheet of paper and write a sentence beside at least 
5 of the words that uses the same word in a non-technical way 
(possibly as a metaphor).  Students will actively participate in a 
discussion on how the cumulative impact on tone and meanings of 
words can radically change, depending on the context of their use. 
 
 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit.  Students 
will be provided with copies of 3 different texts and be asked to analyze 
underlined words and phrases that have been used figuratively, 
connotatively, and/or technically as they relate to the overall meaning 
and tone.  Students will not have access to prior notes, but will be given 
copies of the text (which they can highlight, notate, etc.).  No talking and 
no cell phone or personal device use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
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scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Directions: You have been provided with copies of 3 texts (some excerpts).  For each assessment item (1-3), you will read the associated text and analyze 
each using the same criteria listed below. Your writing will be graded based on accuracy and completeness of responses. 


Read and analyze each text, paying attention to the 5 underlined words/terms and do the following for each word/term underlined: 1) write a definition of 
the word/term  2) cite evidence from the text that leads you to this definition  3) determine if it has figurative, connotative, or technical meaning                 
4) describe the cumulative impact of the specific word/term choice on the overall meaning of the text  5) describe the cumulative impact of the specific 
word/term choice on the overall tone of the text.   


Answer each of these 5 items for each of the 5 words/terms underlined in each of the 3 texts provided.  Each item is worth 1 point for a total of 25 points 
possible for each text and a total possible cumulative score of 75 points. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): Read the text below and follow the directions above. 


Gombrich, E. H. The Story of Art, 16th Edition. London: Phaidon, 1995. (1995) From Chapter 27: “Experimental Art: The First Half of the Twentieth 
Century”  


In one of his letters to a young painter, Cézanne had advised him to look at nature in terms of spheres, cones and cylinders. He presumably meant that he should 
always keep these basic solid shapes in mind when organizing his pictures. But Picasso and his friends decided to take this advice literally. I suppose that they 
reasoned somewhat like this: ‘We have long given up claiming that we represent things as they appear to our eyes. That was a will-o’-the-wisp which it is useless 
to pursue. We do not want to fix on the canvas the imaginary impression of a fleeting moment. Let us follow Cézanne’s example, and build up the picture of our 
motifs as solidly and enduringly as we can. Why not be consistent and accept the fact that our real aim is rather to construct something, rather than to copy 
something? If we think of an object, let us say a violin, it does not appear before the eye of our mind the way it would appear before our bodily eyes. We can, and 
in fact do, think of its various aspects at the same time. Some of them stand out so clearly that we feel we can touch them and handle them; others are somehow 
blurred. And this strange medley of images represents more of the “real” violin than any single snapshot or meticulous painting could ever contain.’ This, I 
suppose, was the reasoning which led to such paintings as Picasso’s still life of a violin, figure 374. In some respects, it represents a return to what we have 
called Egyptian principles, in which an object was drawn from the angle from which its characteristic form came out most clearly. 


Answer Key: Nature – 1) the elements of the natural world, as mountains, trees, animals, or rivers  2) the article is talking about Impressionist artists that often 
painted things in nature  3) connotative  4) it helps to inform the reader about one of the typical subjects that artists paint 5) Because it specifically references a 
common, well-known subject, it lends to the serious, analytical tone of the article. 
Represent – 1) to serve to express, designate, stand for, or denote, as a word, symbol, or the like does; symbolize  2) In explaining this, Gombrich refers back to 
this as copying something.  3) technical  4) The way this term is explained, as it is different than constructing an image, helps the reader understand how the 
Impressionists’ creative process occurred.  5) This word choice also lends to the serious, analytical tone of the article. 
Construct – 1) to build or form by putting together parts; frame; devise  2) Gombrich contrasts this approach to creating art to copying or representing.  3) 
figurative  4) Construct causes the reader to think of the artist’s process as one that has a number of separate steps to it, as opposed to just copying something 
without thinking about it.  5) Again, this word choice also lends to the serious, analytical tone of the article. 
Eye of our mind – 1) refers to the way our mind recreates, with distinct differences, the image that has been conveyed to it from the eyes  2) In the same sentence 
Gombrich refers to how this image contrasts with what the “bodily eye” sees.    3) figurative   4) These two contrasting ways of human perception are central to the 
overall meaning of the text.  5) Again, this word choice also lends to the serious, analytical tone of the article. 
Egyptian principles – 1) refers to the way Egyptian artists depicted people, nature and objects as essentially 2 dimensional, and from the perspective that they 
might be most easily recognized (e.g. in profile)  2) This is explained in the same sentence with the words “in which an object was drawn from the angle from 


A. 6 Curriculum Samples-English Language Arts–Reading (9)-REVISED              New America School-Phoenix  Page 6 of 8 







which its characteristic form came out most clearly”.  4) This term connects Impressionist art to a much older form of art and helps make connections across time 
with many other genres in art.  5) Again, this word choice also lends to the serious, analytical tone of the article. 
 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): Read the text below and follow the directions above. 


Thompson, Wendy. The Illustrated Book of Great Composers. London: Anness, 2004. (2004) From “Composition through the Ages”     Music as 
a language is the most mysterious of all art forms. People who can easily come to terms with a work of literature or a painting are still often baffled by the process 
by which a piece of music – appearing in material form as notation – must then be translated back into sound through the medium of a third party – the performer. 
Unlike a painting, a musical composition cannot be owned (except by its creator); and although a score may be published, like a book, it may remain 
incomprehensible to the general public until it is performed. Although a piece may be played thousands of times each repetition is entirely individual, 
and interpretations by different players may vary widely. The earliest musical compositions were circumscribed by the range of the human voice. People from all 
cultures have always sung, or used primitive instruments to make sounds. Notation, or the writing down of music, developed to enable performers to remember 
what they had improvised, to preserve what they had created, and to facilitate interaction between more than one performer.  


Answer Key: Language – 1) communication of meaning in any way; medium that is expressive, significant, etc.  2) This is explained by Gombrich when he 
states “…music – appearing in material form as notation – must then be translated back into sound through the medium of a third party – the performer.” 3) 
figurative  4) Referring to music as a “language” helps the reader to know that it is intended to convey meaning.  5) The tone of the article is somewhat mysterious 
and using “language” in a figurative way lends to this. 
Notation – 1) a system of graphic symbols for a specialized use, other than ordinary writing 2) Gombrich talks about “notation” as something that appears in 
material form.  3) technical  4) This is a very specific and accurate word choice that helps to inform the reader about exact meaning.  5) It lends to the serious, 
informative tone of the article. 
Interpretations – 1) an explanation of the meaning of another's artistic or creative work; an elucidation  2) This is explained in the preceding part of the sentence, 
“Although a piece may be played thousands of times each repetition is entirely individual”.  3) technical  4) This is a very specific and accurate word choice that 
helps to inform the reader about exact meaning.  5) It lends to the serious, informative, and complex tone of the article. 
Range – 1) the extent to which or the limits between which variation is possible 2) Gombrich uses the word to describe the human voice which has upper and 
lower limits.  3) technical   4) This is a very specific and accurate word choice that helps to inform the reader about exact meaning.  5) It lends to the serious, 
informative, and complex tone of the article. 
Primitive – 1) being the first or earliest of the kind or in existence, especially in an early age of the world  2) Gombrich is referring to early instruments used by 
humans.  3) connotative  4) This is a very specific and accurate word choice that helps to inform the reader about exact meaning.  5) It lends to the serious, 
informative, and complex tone of the article. 
Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): Read the text below and follow the 
directions above. 


Dash, Joan. The Longitude Prize. New York: Farrar, Straus and Giroux, 2000. (2000) From Chapter 1:                                                            “A Most 
Terrible Sea” At six in the morning I was awaked by a great shock, and a confused noise of the men on deck. I ran up, thinking some ship had run foul of us, for by 
my own reckoning, and that of every other person in the ship, we were at least thirty-five leagues distant from land; but, before I could reach the quarter-deck, the 
ship gave a great stroke upon the ground, and the sea broke over her. Just after this I could perceive the land, rocky, rugged and uneven, about two cables’ length 
from us…the masts soon went overboard, carrying some men with them… notwithstanding a most terrible sea, one of the [lifeboats] was launched, and eight of the 
best men jumped into her; but she had scarcely got to the ship’s stern when she was hurled to the bottom, and every soul in her perished. The rest of the boats were 
soon washed to pieces on the deck. We then made a raft…and waited with resignation for Providence to assist us. —From an account of the wreck of HMS 
Litchfield off the coast of North Africa, 1758              
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The Litchfield came to grief because no one aboard knew where they were. As the narrator tells us, by his own reckoning and that of everyone else they were 
supposed to be thirty-five leagues, about a hundred miles, from land. The word “reckoning” was short for “dead reckoning”—the system used by ships at sea to 
keep track of their position, meaning their longitude and latitude. It was an intricate system, a craft, and like every other craft involved the mastery of certain tools, 
in this case such instruments as compass, hourglass, and quadrant. It was an art as well. Latitude, the north-south position, had always been the navigator’s faithful 
guide. Even in ancient times, a Greek or Roman sailor could tell how far north of the equator he was by observing the North Star’s height above the horizon, or the 
sun’s at noon. This could be done without instruments, trusting in experience and the naked eye, although it is believed that an ancestor of the quadrant called the 
astrolabe—”star-measurer”—was known to the ancients, and used by them to measure the angular height of the sun or a star above the horizon. Phoenicians, 
Greeks, and Romans tended to sail along the coasts and were rarely out of sight of land. As later navigators left the safety of the Mediterranean to plunge into the 
vast Atlantic—far from shore, and from the shorebirds that led them to it—they still had the sun and the North Star. And these enabled them to follow imagined 
parallel lines of latitude that circle the globe. Following a line of latitude—”sailing the parallel”—kept a ship on a steady east-west course. Christopher Columbus, 
who sailed the parallel in 1492, held his ships on such a safe course, west and west again, straight on toward Asia. When they came across an island off the coast of 
what would later be called America, Columbus compelled his crew to sign an affidavit stating that this island was no island but mainland Asia. 


Answer Key: Grief – 1) to suffer disappointment, misfortune, or other trouble; fail  2) Dash is using the term to refer to the wreck of the Litchfield 3) connotative  
4) Using “grief” causes the reader to see what happened to the ship’s crew as having emotional injury and not just physical.  5)  It lends to the tone of the article 
because it brings up sympathetic emotions from the reader. 
Reckoning – 1) count; computation; calculation  2) Dash defines it in the next sentence, “the system used by ships at sea to keep track of their position, meaning 
their longitude and latitude”. 3) technical  4) It refers to a very intricate system that uses instruments, etc., so it is a central concept that helps to explain what the 
thesis of the article is about.  5)  It lends to the serious, informative tone of the article. 
Leagues – 1) a unit of distance, varying at different periods and in different countries, in English-speaking countries usually estimated roughly at 3 miles  2) Dash 
implies the definition by translating leagues into miles.  3) technical  4) It contributes to the understanding of the circumstances the ship and crew were in.  5) It 
lends to the serious, informative tone of the article. 
Faithful – 1) adhering or true to fact, a standard, or an original; accurate  2) Dash uses this word to discuss a method that was consistently reliable  3) figurative  4) 
This lends to meaning because it implies a method that was regularly and reliably used.  5) It lends to the serious, informative tone of the article. 
Ancestor – 1) an object, idea, style, or occurrence serving as a prototype, forerunner, or inspiration to a later one  2) Dash states, “an ancestor of the quadrant called 
the astrolabe—”star-measurer”—was known to the ancients”, which is clearly talking about an instrument used in earlier times that was related to a later one.  3) 
connotative  4) This lends to the meaning because it causes the reader to think of the use of these various instruments as something that evolved vs. seeing them as 
separate, isolated inventions.  5) It lends to the tone because it describes a scientific object as having complex, human qualities. 
Note:  Most definitions were taken directly from dictionary.com.   
 
Scoring explanation:  Each of the 3 assessment items has a related text that has 5 underlined words/terms.  Each word/term will need to be analyzed using 
the 5 criteria listed in the directions above.  Each assessment item will be scored separately, with a total possible score for each item up to 25 points and a 
cumulative total possible score of up to 75 points.   


Grade:  0-52 points = incomplete;   53-59 points = C;   60-67 points = B;   68-75 points = A   Note: 70% (and above) = Mastery/passing      


 


Final Grade:  Point Total: _______/   75      
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        Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 10 Content Area English 


Course Title (grades 9-12 Only) Writing 10 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


 


• Students will have background knowledge on reading and writing various types of narratives. 
• Students will have already read, discussed and written examples of the main genres of writing, including 


narratives. 
• Students will have already learned about the various types of conflict that are found in literature (human vs. 


human, human vs. self, human vs. nature, etc.). 
• Students will have multiple prior lessons on how to analyze or write a piece of literature that contains one or 


multiple points of view.  
• Students will have already read “A Raison in the Sun” by Lorraine Hansberry and analyzed it for historical 


context and multiple points of view. 
• Students will have already read “The Absolute True Diary of a Part Time Indian” by Sherman Alexie and 


analyzed it for effective details and event sequencing. 
• Students will have already read “Mother Tongue” The Opposite of Fate: Memories of a Writing Life by 


Amy Tan. 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons align with the Program of Instruction in multiple ways.  All new and key vocabulary is pre-
taught and/or reviewed prior to each lesson.  Content and language objectives are posted and copied by all students 
each day, with a brief class discussion on meaning and importance. The sequence of these objectives allow for 
scaffolding to occur as increasingly difficult and complex tasks are required of students.  The students are actively 
engaged in learning, thinking and writing about the issues of “identity” in compelling narratives. Project based 
learning occurs when students are engaged in planning, drafting, editing, and revising their own original narrative 
stories, centered on the theme of identity, that are full of rich details, and complex characters that must be able to 
take on multiple points of view (and even personality traits) because of the mix of cultures, languages, socio-
economic and political circumstances present, and/or family values they must regularly contend with.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


11.W.3.a.e. 


3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 
and well-structured event sequences. 


a. Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple 
point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or 
events. 
e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the 
course of the narrative. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 


• Lap-top cart with a computer for each student 
• Class set of copies of the play “Master Harold”… and the boys, by Athol Fugard 
• Class set of copies of  the book “Dreaming in Cuban” by Cristina Garcia 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


3-5 
class 


periods 
total 


Learning Objective:  Students will be able to (SWBAT) identify the 
type of set-up (problem, situation, and/or observation) presented by the 
author and relate it to one or multiple point(s) of view, relating the 
conclusion back to what was experienced, observed or resolved over the 
course of the narrative. 
Language Objective: SWBAT write about and discuss examples of how 
setting contributes to one or multiple point(s) of view from a memory 
and in the play (“Master Harold”). 
Pre-teach/review key vocabulary: These vocabulary words/terms will 
be listed and defined on a reference hand-out sheet, with space for 
students to add notes/examples: apartheid, institutionalized racism, 
segregation, bigotry, Afrikaner, tyrannical, forced removal, subservient, 
disenfranchise, reconciliation 
Access Prior Knowledge: Teacher will ask students to write down an 
example of a situation when 2 or more people come in contact with each 
other and a great disparity exists within each party with regard to their 
perception of themselves and the other(s).  Ask them to write a brief, 
summary conclusion of that incident, making note of how what was 
experienced, observed or resolved influenced the outcome.  Provide an 
example from “A Raison in the Sun” (recently read by the whole class) 
where the general sense of the white people in the suburbs see the black 
family as a real threat and the black family sees the white suburbanites as 
being hateful and racist. Teacher will then lead a class discussion about 
students’ examples. 
Option: Read, together as a class, “Little Things are Big” by Jesus Colon 
(circa 1950) about a Puerto Rican/negro (term used in that story) man 
who chooses not to help a white lady and her children because he feared 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will go over the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, etc. in 
the extra space provided between each word/term. 
 
 
Students will write down an example of a situation when 2 or more 
people come in contact with each other and a great disparity exists within 
each party with regard to their perception of themselves and the other(s). 
Students will also write a brief, summary conclusion of that incident, 
making note of how what was experienced, observed or resolved 
influenced the outcome. Before writing, students will participate in a 
discussion on an example from “A Raison in the Sun” (recently read by 
the whole class) where the general sense of the white people in the 
suburbs see the black family as a real threat and the black family sees the 
white suburbanites as being hateful and racist. This will be done just 
before the class-wide discussion to access prior knowledge.  Students 
will actively participate in the discussion and make additional notes. 
 
 
Students will read “Master Harold”…and the boys, together as a class, 


instruction (excluding common 
consumables) 


• Internet access and a computer connected to a projector to view “Three Ways to Speak English” by the 
spoken word poet Jamila Lyiscott 


• Summative assessment directions/requirements, with print outs of the grading rubrics 
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her possible racism and/or her own fear of him. Pause in the story at the 
point of his hesitation (about half way through) and ask students to 
predict the points of view of both the lady and the man and the possible 
outcome.  Complete reading.  Discuss his ultimate change in his point of 
view on his identity as a result of the experience.   
Introduce how an author can engage and orient the reader by setting out 
a problem, situation, and can develop a narrative, using real or imagined 
experiences, by intentional event sequencing and well-chosen details to 
create a smooth progression of experiences and/or events.  Refer back to 
“A Raison in the Sun” and other stories/novels read in the class. Ask 
students to consider these techniques while reading “Master 
Harold”…and the boys. 
Advise students that the final project (which will be the Summative 
Assessment) will be to write a narrative story on confusing and 
conflicting perceptions of identity from the point(s) of view of an 
individual or group of people.  Encourage students to be thinking about 
their upcoming writing assignment as the lessons progress. 
Write: Direct students to take notes on at least 3 important places in the 
text of “Master Harold” when point(s) of view shifts in the play and how 
event sequencing supports establishing what the essential conflicts are in 
the play’s historical setting.  Specifically ask students to consider and 
make note of how the point(s) of view shifts influence the perception of 
the characters’ identities (both within the character and as seen from the 
outside by the reader). Teacher will direct intentional pauses at strategic 
points to allow students time to make notes. 
Read “Master Harold”…and the boys, aloud, as a class. 
Discuss the play, beginning with how setting out a problem (apartheid), 
situation (South Africa in the 1950’s) or observation brings the audience 
right to where the action is.  Focus the discussion on shifting points of 
view and intentional event sequencing, as other students share the 
connections they wrote down.  Talk about how all of these add up to a 
smooth progression of experiences and/or events while reading the play.  
Teacher will be sure that a good part of the discussion focuses on how 
identity perceptions shift as point(s) of view shift. 
Formative assessment:  The teacher will review students’ initial 
notes/examples of a situation when 2 or more people come in contact 
with each other and a great disparity exists within each party with regard 
to their perception of themselves and the other(s).  Teacher will read 
students’ notes written about the play and check for comprehension of 
shifting points of view and intentional event sequencing.  Based on these 
observations, teacher will plan additional review and/or re-teaching. 


and take notes on at least 3 important places when point(s) of view shifts 
in the play and how event sequencing supports establishing what the 
essential conflicts are in the play’s historical setting.  Specifically, 
students will consider and make note of how the point(s) of view shifts 
influence the perception of the characters’ identities (both within the 
character and as seen from the outside by the reader). 
  
 
 
 
Students will actively participate in the discussion on the play, beginning 
with how setting out a problem (apartheid), situation (South Africa in the 
1950’s) or observation brings the audience right to where the action is.  
Students will cite examples from the play. The discussion will focus on 
shifting points of view and intentional event sequencing, as other 
students share the connections they wrote down.  Students will point out 
examples of how all of these add up to a smooth progression of 
experiences and/or events while reading the play.  A good part of the 
discussion will focus on how identity perceptions shift as point(s) of 
view shift. 
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2 
 


1 - 2 
class 


periods 
total 


Content Objective:  SWBAT analyze how details and event sequencing 
build on one another to create a compelling story and conclusion that 
reflects on what is experienced, observed, or resolved over the course of 
the story. 
Language Objective: SWBAT discuss and write about examples of 
well-chosen details that support the intentional event sequencing that is 
reflected in the conclusion of the story being read. 
Introduce/Review key vocabulary to include: matriarch, cross-
generational, bi-cultural, stereotype, abuela (grandmother), exile, ex-
patriot, linear sequence 
Build background, Introduce and Discuss how well-chosen details and 
event sequencing can be manipulated to build on one another to create a 
compelling story and a powerful conclusion that reflects story elements.  
Refer back to the recently read book “The Absolute True Diary of a Part 
Time Indian” and ask students to cite examples from it.  Ask students to 
write down an example from that story, or from another and be ready to 
share it with the class.  During the discussion that follows, teacher will be 
sure at least 3 distinct examples of skillful use of details and sequencing 
that contributed to the quality of the story and its conclusion are clearly 
identified and discussed in depth. 
Write:  Before reading “Dreaming in Cuban” the teacher will let 
students know that they are to write about any 3 examples from the story 
when well-chosen details and sequencing made the story more 
compelling/interesting and write about one example of how the 
conclusion reflects on what is experienced, observed, or resolved over 
the course of the story.  Specifically ask students to consider and make 
note of how these details and event sequencing influence the perception 
of the characters’ identities (both within the character and as seen from 
the outside by the reader). Teacher will direct intentional pauses at 
strategic points to allow students time to make notes, 
Read “Dreaming in Cuban” by Cristina Garcia, together as a class. 
Pair, Share, Discuss: Teacher will ask students to get into pairs and/or 
groups of 3-4 students to exchange their examples of well-chosen details 
and sequencing that made the story more compelling/interesting, 
focusing specifically on how these influenced the perception of 
characters’ identities.  Tell them to check each other for accuracy and 
ideas.  Teacher will direct students to add to and edit their summaries 
before turning them in for a grade. 
Formative assessment: Teacher will collect the students’ brief examples 
of a story’s details and event sequencing that contributed to a compelling 
story line and review for accuracy and topic comprehension. Teacher will 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
Students will write a brief example of a time in their own lives when they 
had to choose between 2 difficult responses in a particular situation, 
especially one that involved inner ethical conflict. During the discussion 
that follows, students will make note of at least 3 distinct examples of 
conflict types that come up.  The discussion will refer back to the 
recently read book “The Absolute True Diary of a Part Time Indian” and 
students will cite examples from it.  Students will write down an example 
from that story, or from another and be ready to share it with the class.  
During the discussion that follows, at least 3 distinct examples of skillful 
use of details and sequencing that contributed to the quality of the story 
and its conclusion are clearly identified and discussed in depth.  A 
volunteer student can create an outline of the discussion on the board as 
it progresses. Students will discuss how well-chosen details and event 
sequencing can be manipulated to build on one another to create a 
compelling story and a powerful conclusion that reflects story elements.   
 
 
 
Students will actively participate in the discussion about moments of 
truth when people have to make a moral/ethical decision in the moment, 
sharing what they have written and talking about how sometimes there is 
not a desirable/easy choice available. 
 
 
Students will read the story and write about any 3 examples from the 
story when well-chosen details and sequencing made the story more 
compelling/interesting and write about one example of how the 
conclusion reflects on what is experienced, observed, or resolved over 
the course of the story.  Students will consider and make note of how 
these details and event sequencing influence the perception of the 
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read students’ notes written about the story and check for comprehension 
of the significance of details and event sequencing.  Based on these 
observations, the teacher will informally make mental and written notes 
about students’ gaps in knowledge about the key concepts of the 
lessons/unit and plan for time to re-teach/review as necessary. 


characters’ identities (both within the character and as seen from the 
outside by the reader). 
 
 
Students will exchange their cited examples in pairs or small groups and 
critique for accuracy and full details.  Students will add to and edit their 
writing before turning it in for a grade. 
 


3 
 
 


1 - 2 
class 


periods 
total 


Content Objective:  SWBAT identify how the conclusion of a story 
relates to what was observed, experienced, and/or resolved over the 
course of that story. 
Language Objective: SWBAT write a summary of the connections 
between the observations, experiences, and/or resolutions of a story and 
how it concludes.  
Introduce/Review key vocabulary to include: articulate, code-
switching, tri-lingual, enunciation, diction, elocution, dialect, orator, 
linguistic, and Euro-centric 
Introduce/ Review, Write and Discuss the importance of how an author 
intentionally brings in observations, experiences, and/or resolutions to 
issues within the context of a story so that they skillfully support the 
conclusion.  Ask students to think back to “Mother Tongue” by Amy 
Tan, recently read by the whole class.  Tell them to think about Tan’s 
observations about her identity as a writer, daughter, wife, etc. and how 
she brought these to life through explanations of a multitude of 
experiences and sorting out resolutions to various conflicts.  Ask students 
to recall a particular experience that Tan had in the book and to re-write 
it, incorporating a smooth progression of experiences/events, to achieve a 
very different outcome (conclusion).  Provide time for this writing. 
Then, ask students to share their examples and, after each one, discuss 
how this change would lead to changes in the book’s conclusion, as well 
as the author’s sense of her own identity.  Make sure that at least 3 of the 
best examples are discussed in depth. 
Introduce, View, Write and Discuss the importance of how writers 
reveal characters’ sense of identity through experiences, observations, 
etc. and how this can be manipulated through a shifting point of view.  
Tell them they will be watching the video “Three Ways to Speak 
English” by the spoken word poet, Jamila Lyiscott.  Tell students to 
make note of at least 3 identity parallels between Lyiscott and Tan.  
Discuss:  Teacher will ask students to share their identity parallels, with 
a brief discussion and comment session after each one, making sure that 
experiences, observations, and resolutions are referenced as they relate to 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
 
 
 
Students will actively participate in the discussion on the importance of 
how an author intentionally brings in observations, experiences, and/or 
resolutions to issues within the context of a story so that they skillfully 
support the conclusion.  Students will think back to “Mother Tongue” by 
Amy Tan and think about Tan’s observations about her identity as a 
writer, daughter, wife, etc. and how she brought these to life through 
explanations of a multitude of experiences and sorting out resolutions to 
various conflicts.  Students will recall a particular experience that Tan 
had in the book and re-write it, incorporating a smooth progression of 
experiences/events, to achieve a very different outcome (conclusion). 
Then, students will share their examples and, after each one, discuss how 
this change would lead to changes in the book’s conclusion, as well as 
the author’s sense of her own identity.  Students will actively participate 
in a class discussion on the examples cited. 
 
Students will continue to be thinking about their upcoming writing 
assignment (Summative Assessment) as the final lesson progresses. 
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the examples. 
Formative assessment: Teacher will read students’ re-written 
experiences from Tan’s book and how they said it would change the 
book’s conclusion and review for accuracy and comprehension.  Teacher 
will review the identity parallels between Lyiscott and Tan, written by 
students, checking for depth of insight.  The teacher will informally make 
mental and written notes about student’s gaps in knowledge about the 
key concepts of the lessons/unit and plan as needed for re-teaching and 
review.  


Students will view “Three Ways to Speak English” by the spoken word 
poet, Jamila Lyiscott.  Students will make note of at least 3 identity 
parallels between Lyiscott and Tan. Students will share their identity 
parallels, with a brief discussion and comment session after each one, 
making connections with experiences, observations, and resolutions as 
they relate to the examples. 
 
 
 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit, which will 
be to write an original narrative story on confusing and conflicting 
perceptions of identity from the point(s) of view of an individual or 
group of people.  The story’s conclusion will need to have clear 
connections with experiences, observations, and resolutions in the story.   
Students will be provided with laptop computers for writing.  Students 
will not have access to prior notes, but will be given copies of 
directions/requirements for the summative assessment and the scoring 
rubrics shown below.  No talking and no cell phone or personal device 
use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Directions: You will have 3 one hour class periods (with computer access) to plan, draft, and write a narrative story on confusing and conflicting 
perceptions of identity from the point(s) of view of an individual or group of people.  The story’s conclusion will need to have clear connections with 
experiences, observations, and resolutions in the story.  Your story can be either real or imagined and should use highly effective literary techniques, 
well-chosen details, and well-structured event sequences.  Create a compelling set-up for your story, establish clear point(s) of view, and intentionally 
introduce the narrator and/or characters in a well thought out sequence.  The final essay will need to be a minimum of 10 paragraphs.   


Your essay will be scored based on the 3 summative assessment item descriptions and the associated rubrics that have been provided.  There are a total of 
40 points possible, with a minimum of 28 points necessary to pass. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score):  Write narratives to develop real or imagined experiences 
or events using effective technique, well-chosen details, and well-structured event sequences. 


Develop real or imagined 
experiences or events 


Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Effective literary techniques Literary techniques are not 
present or are not effective 


Literary techniques are 
present and somewhat 


Literary techniques are 
effective and contribute to the 


Very effective literary 
techniques are used and 


A.6 Curriculum Samples-English Language Arts-Writing (10)-REVISED                         New America School-Phoenix Page 6 of 8 







effective story support a compelling story 


Well-chosen details Details are few and not very 
interesting 


Details are somewhat 
interesting and have some 
connections to the overall 
story 


Details are interesting and 
connect to the experiences 
and events in the story 


Details are very interesting 
and make strong connections 
to the experiences and events 
in the story 


Well-structured event 
sequences 


Event sequencing seems 
random and unplanned 


Event sequencing is 
intentional and 
understandable 


Event sequencing is 
intentional and builds reader 
interest 


Event sequencing is very 
effective, creative,  and 
compels reader interest 


 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score):  Engage and orient the reader by setting out a 
problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a 
smooth progression of experiences or events. 
Engage and orient the 
reader 


Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Set out a compelling 
problem, situation, or 
observation 


Story set-up is not clear or 
interesting 


Story set-up is clear, defining 
a problem, situation, and/or 
observation 


Story set-up is interesting, 
uniquely defining a problem, 
situation, and/or observation 


Story set-up is very 
interesting, uniquely defining 
a compelling problem, 
situation, and/or observation 


Establish one or multiple 
point(s) of view 


Point(s) of view are not clear 
or confusing 


Point(s) of view are clearly 
established 


Point(s) of view are clearly 
established and lend support 
to the overall narrative 


Point(s) of view are very 
clearly established and lend 
substantially to the overall 
narrative 


Introduce an  interesting 
narrator and/or characters 


Narrator and/or characters are 
not well established 


Narrator and/or characters are 
clearly introduced and 
established 


Narrator and/or characters are 
clearly introduced and 
established and lend support 
to the overall narrative 


Narrator and/or characters are 
very interesting, clearly 
established and lend 
substantial support to the 
overall narrative 


Create a smooth 
progression of experiences 
and/or events 


Progression of 
experiences/events seems 
random and unplanned 


Progression of 
experiences/events is orderly 
and understandable 


Progression of 
experiences/events is smooth 
and interesting 


Progression of 
experiences/events is very 
smooth and engages and 
orients the reader in 
imaginative ways 


 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  Provide a conclusion that follows from and reflects on 
what is experienced, observed, or resolved over the course of the narrative. 
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Conclusion Quality Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Follows from and reflects 
on narrative experiences 


Narrative experiences do not 
seem related to the story’s 
conclusion 


Narrative experiences are 
somewhat related to the 
story’s conclusion 


Narrative experiences are 
clearly related to the story’s 
conclusion in interesting 
ways 


Narrative experiences are 
closely related to the story’s 
conclusion in compelling 
ways 


Follows from and reflects 
on narrative observations 


Narrative observations do not 
seem related to the story’s 
conclusion 


Narrative observations are 
somewhat related to the 
story’s conclusion 


Narrative observations are 
clearly related to the story’s 
conclusion in interesting 
ways 


Narrative observations are 
closely related to the story’s 
conclusion in compelling 
ways 


Follows from and reflects 
on narrative resolutions 


Narrative resolutions do not 
seem related to the story’s 
conclusion 


Narrative resolutions are 
somewhat related to the 
story’s conclusion 


Narrative resolutions are 
clearly related to the story’s 
conclusion in interesting 
ways 


Narrative resolutions are 
closely related to the story’s 
conclusion in compelling 
ways 


 


Scoring explanation:  Each assessment item will be scored using the rubric shown under that item. The maximum total, possible score is 40 
points.  Minimum passing score is 28. 
Grade:  0-27 points = incomplete;    28-32 points = C;    33-36 points = B;     37-40 points = A   Note: 70% (28 and above) = 
Mastery/passing      
Final Grade:  Point Total: _______/   40    
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C.4 Start-Up Budget - 2016-2017 Cycle - REVISED
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A B C D E F


2016-2017 Cycle


Provide Assumptions by Line


START-UP REVENUE Total $ Timeframe for Acquisition


Secured Funds - Private Donations 50,000.00$                  Fall, 2015


Secured Funds - Loans


Secured Funds - Other 200,000.00$                Jan, 2016 CSP grant 


     Total Start-up Revenue $250,000


Administration, Instruction, & Support (AIS) 


EXPENDITURES (add lines as necessary)


# of FTE 


Staff
@ Salary


Required Employer 


Contributions per FTE
Total $ Timeframe for Acquisition


Salaries 


       Director/Principal 1.00            31,666.68$   2,422.50$           34,089.18$                  Apr, 2016 - July, 2016


       Teacher-Regular Education 2.00            11,250.00$   1,721.25$           24,221.25$                  May, 2016 - July, 2016


       Teacher-Special Education -$                            


       Clerical 1.00            10,000.00$   765.00$              10,765.00$                  Apr, 2016 - July, 2016


       Bookkeeper/Finance 1.00            11,332.00$   866.90$              12,198.90$                  Apr, 2016 - July, 2016


       Custodial/Maintenance -$                            


       Other  (Registrar) -$                    -$                            


Employee Benefits  3,854.92$                    Apr, 2016 - July, 2016 @ MAX 6% matching 403b


Employee Insurance (if providing) 6,000.00$                    Approx 400.00 per month per employee for medical, dental, vision, LTD, and Life insurance May, 2016 -Jul, 2016


Office Supplies (Paper, Postage, etc.) 2,800.00$                    700.00 per month x 4 months Apr, 2016 - Jul, 2016


Instructional Consumables 6,500.00$                    Jun, 2016 - Jul, 2016


Membership Dues, Registrations, & Travel 3,500.00$                    AZ Charter School Alliance Membership Jul 2016


Contracted Services: 45,000.00$                  Legal/Bus Svc/NAS-Network /Professional Development MAPs


Contracted Services: Special Education 5,000.00$                    Consulting Specialist for IEP reviews of incoming students Jun, 2016 - Jul, 2016


Curriculum & Resource Materials 7,500.00$                    MAP/ELL testing materials for incoming students Jun, 2016 - Jul, 2016


Library Resources/Software


SAIS Software 12,500.00$                  Student Records system license and setup/training May, 2016 - Jul, 2016


Other


     Total Administration, Instruction, & Support 173,929.25$                


Operations & Maintenance (O&M) 


EXPENDITURES  (add lines as necessary)
Total $ Timeframe for Acquisition


Supplies 1,000 Apr, 2016 - Jul, 2016


Marketing/Advertising 10000 Apr, 2016 - Jul, 2016


Contracted Services: O&M


Building Rent/Lease/Loan 5000 Apr, 2016 - Jul, 2016 temporary office space w/utilities


Building & Improvements 


Land & Improvements 


Fees/Permits 


Property/Casualty Insurance 3500 D&O, Apr, 2016


Liability Insurance 4500  Workers Comp and PCL for sartup period


Utilities (Electric, Gas, Water, Waste)


Phone/Communications/Internet Connectivity 4000 Internect connective and phones Apr, 2016 - Jul, 2016


Student Furniture & Equipment 25000 Classroom sets May, 2016 


Office Furniture & Equipment 4500 Office furniture Apr, 2016


Student Technology Equipment 


Office Technology Equipment 4000 Desktopos/Laptops Apr, 2016


Other Leases (Security, Copiers, etc.) 7500 Copier Lease Apr, 2016


Loan Repayment 


Other 


New America School - AZ (Phoenix) 


Inception to August 1 of Opening Year
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C.4 Start-Up Budget - 2016-2017 Cycle - REVISED


52


53


54


55


56


57


A B C D E F


     Total Operations & Maintenance 69,000.00$                  


Total Expenditures 242,929.25$                


Total Start-up Revenues 250,000.00$                


Budget Balance (= Revenues - Expenditures) 7,070.75$                    
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A.3.2 Course Offerings and Graduation Requirements 


a) Graduation Requirements 


The below table summarizes the minimum credit requirements for high school graduation in Arizona for 


the graduating class of 2013 and beyond. NAS-Phoenix will not require any additional credits for 


graduation. 


Subject Arizona requirement NAS-Phoenix 


English 4 4 


Mathematics 4 4 


Science 3 3 


Social Studies 3 3 


CTE/Fine Arts 1 1 


Electives 7 7 


Totals 22 22 


Mathematics courses shall consist of Algebra I, Geometry, Algebra II (or its equivalent), Pre-Calculus or 


an additional course with significant math content as determined by NAS-Phoenix Governing Council. 


Students who have not earned formal credit in Algebra I and Geometry but who have covered the course 


content described in State Board of Education administrative rule R7-2-302 will be deemed to have met 


the requirement for graduation. The Algebra II requirement may be modified using a Personal Curriculum 


as outlined in R7-2-302.03.  


Three credits of science in preparation for proficiency at the high school level on the Arizona’s 


Instrument to Measure Standards (AIMS) or other equivalent test are required. Students will select three 


courses from Earth Science, Biology, Physical Science, Chemistry and Physics. 


Social Studies shall consist of one credit of American History, one credit of World History/Geography, 


one-half credit of government and one-half credit of economics. 


b) Awarding Course Credit 


NAS-Phoenix will operate on a quarterly schedule. All students will take a minimum of 6 courses 


throughout the school year. Since NAS-Phoenix will enroll students four times per year, credits will be 


awarded at the end of each quarter and will have a value of 0.25 per quarter per course.  


Formative assessment will occur on a daily basis and will include classroom participation, homework 


assigned, quizzes, board work, small and large group observations, unit tests, and a daily exit ticket (a 


short problem to ensure understanding of learned content objectives). These assessment instruments will 


compromise 80% of the quarter’s final grade. The final end of quarter exam will have a weighted value of 


20%. These two component grades will determine a final end of quarter grade. Although the school will 


only use a numerical grade, the equivalent letter grade will be: A=90-100%, B=80-89%, C=70-79%, 


D=60-69%.  


The minimum grade to award a credit will be a “C”. If a “C” is not achieved, students are afforded the 


opportunity to participate in a credit recovery program that enables them to demonstrate proficiency in 


missed standards for the quarter. 


Each quarter’s grade will be independent of other quarters. This ensures that if a student leaves school 


earned quarter credits will not be lost. 



http://www.azed.gov/state-board-education/files/2013/07/aim-augmentation-rule.pdf

http://www.azed.gov/wp-content/uploads/2013/04/personal-curriculum.pdf
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NAS-Phoenix believes that grades should be: 


Accurate – The same piece of student work receives the same grade regardless of who the teacher is.  


Fair – Differences in grades should reflect variations in the quality of work, not differences in gender, 


ethnicity, or social class. 


Timely – Students and parents should be told about grades early enough to correct problems.  


Specific – Students should get detailed information about how to improve, not just a summative grade or 


comment.  


NAS-Phoenix monitors academic progress very closely. Students at risk of failing to master standards 


will be provided ample opportunities for re-teaching and intervention to ensure learning. Further, a 


counselor will meet with each student at least once per quarter. This gives the counselor an opportunity to 


intervene with the student and parents to ensure proper supports are in place to maximize student success. 


c)  Consistency with Area II of the Academic Systems Plan.   


Assessment principles outlined in Area II of the ASP, including but not limited to the use of multiple 


assessments, formative and summative assessments, assessments that differentiate between student 


subgroups to inform and adjust instruction and to evaluate student growth will be applied in each course 


described below, with school administrators conducting regular evaluation of instructors to insure fidelity 


to these principles. 


d) Menu of Course Offerings
1
 


Grades 9 10 11 12 


 Algebra I Geometry Algebra II Pre-Calculus 


 English 9 English 10 English 11 English 12 


 Earth Science Biology Chemistry Physics 


 Government US / Arizona History Public Speaking 


(Elective) 


World History/Geography 


 Economics Health Spanish 2 


(Elective) 


Creative Writing (Elective) 


 Physical 


Education 


Spanish 1 Elective Fine Arts 


 Principles of 


Mathematics 


Introduction to 


Technology (Elective) 


Elective   


 Elective Business Mathematics   


 


 ESL (1-3) ESL (1-3) ESL (1-3)  


 


  


                                                           
1
 Upper schedule only applies to students who are not placed into the four-hour intensive English 


Newcomer program.  These students are gradually integrated into mainstream content courses as their 


English proficiency improves. 
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ESL PROGRAM 


 


Because NAS-Phoenix anticipates that a great number of our students will either be immigrants, recent 


immigrants or students who lack English language proficiency, the ESL program is a necessary and vital 


component of our program of instruction.  


 


New immigrants and other students who lack proficiency in the English language are placed in a four 


hour intensive English as a Second Language program in order to prepare them for full participation in 


our standards based curriculum.  As students become more efficient in the English language, the number 


of hours per day in the program is reduced and the students are gradually integrated into the core subject 


areas.  Students can received a maximum of four credits for this program as described below: 


 


 ESL 1 – a four hour English block per day.  The beginner English speakers are placed in this class for 


an entire year, and then begin to transition into other sheltered content and/or elective classes during 


their second semester, or at the start of the next school year.  


 ESL 2 – a two hour English block per day.  Students have two hours of intensive English instruction, 


as well as take three or four sheltered content and elective courses.  Many of the ESL 2 students take 


an additional English elective class to strengthen their English skills.  


 ESL 3 – a one hour English class.  This class serves as a preparation and transition for students as 


they move into language arts classes.  The majority of students in ESL 3 take an additional English 


elective class to strengthen their English skills.   


 


Also, given the population that we will be serving, all classes (listed in the menu below)—both ESL and 


mainstream content courses; and core subject matter courses and electives—are informed by Sheltered 


Instruction, a proven research-based pedagogy. Sheltered Instruction’s two inter-related goals are: to 


provide access to mainstream, grade-level content and to simultaneously promote the development of 


English language proficiency.
2
 


 


ENGLISH 9.  English 9 builds upon 8th grade reading, writing, listening, speaking and critical thinking.  


Thematic literature collections are related to personal experiences.  Reading comprehension strategies and 


control of the six traits of writing are emphasized.  Active listening and speaking are practiced in formal 


and informal situations.  A variety of media presentations is evaluated for social and cultural messages. 


ENGLISH 10.  This course continues to refine and expand skills developed in English 9.  Thematic 


collections of world literature, with an emphasis on universal themes, are presented.  The six traits of 


writing are further refined in the context of narrative and expository writing.  MLA guidelines are 


introduced.  The political and economic consequences of media forms are investigated. 


ENGLISH 11.  English 11 continues the study of structural elements of fiction and nonfiction through 


the analysis of literary periods and their subsequent social values.  The literature of the United States and 


the Americas is emphasized.  The six traits of writing are refined in the context of analytical and 


persuasive writing.  Students engage in self-evaluation and respond to audience feedback on their 


speaking and listening skills.  Media forms are examined for their impact on all aspects of society. 


                                                           
2
 In addition to helping English Language Learners develop both content and language proficiency, 


Sheltered Instruction has been proven effective with underperforming students (another segment of our 


target population) as in Sheltered classes, teachers use clear, direct, simple English and a wide range of 


scaffolding strategies to communicate meaningful input in the content area to students.  Learning 


activities connect new content to students’ prior knowledge, require collaboration among students, and 


spiral through curriculum material. 
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ENGLISH 12.  English 12 is the final course in the series of required English courses.  The curriculum 


uses international classics, with emphasis on British literature, to provide a world view of mankind 


throughout the centuries and across the regions of the world.  Proficiency in all six traits of writing is 


expected in all writing forms.  Research findings are presented using MLA style in a research paper.  A 


comparison of the impact of multiple media forms on society is studied. 


CREATIVE WRITING. Creative writing is for those who wish to express themselves creatively and 


imaginatively in such literary forms as the short story, poem and one-act play.  Individual interest and 


talent will determine the writer’s field, but emphasis will be given to writing the short story. 


PUBLIC SPEAKING.  This course encourages students to use the experience and knowledge they have 


about communicating with others and to build new communication skills.  Students will learn to 


recognize and utilize research, organization, composition, delivery and evaluation.  These goals will be 


accomplished through individual and group speaking experiences. 


PRINCIPLES OF MATHEMATICS. The Principles of Mathematics course is designed to strengthen 


students’ algebraic skills and will provide a strong foundation for Algebra 1.  Principles of Mathematics 


concept units include number sense, integers, graphing and solving linear functions, proportions, 


probability and data analysis. This course will count as an elective credit and not one of the compulsory 


math credits towards graduation. 


ALGEBRA I.  This course is designed to prepare students to meet the state graduation requirement and 


provide students with the mathematical background necessary to meet college entrance requirements.  


Concept units include solving, graphing and writing linear functions, system of equations, exponents, 


radicals, polynomials, quadratics and data analysis.   


ALGEBRA II.  This course is designed to provide students with the mathematical background necessary 


to meet college entrance requirements and is aligned with the Arizona College and Career Readiness 


Mathematics Standards.  Concept units include systems of linear equations and inequalities, quadratics 


functions, properties of exponents, polynomial functions, power roots and radicals, exponential and 


logarithmic functions, rational equations and functions, and trigonometric ratios and functions.   


GEOMETRY.  This course is designed to prepare students to meet the state graduation requirement, and 


provide students with the mathematical background necessary to meet college entrance requirements.  


Concept units include coordinate geometry, perpendicular and parallel lines, logical reasoning, properties 


of triangles and quadrilaterals, transformations, quadratic relations, right triangle trigonometry, similar 


and congruent figures, two and three dimensional figures, circles and data analysis. 


PRE-CALCULUS. This course is designed to prepare students to meet the state graduation requirement, 


and provide students with the mathematical background necessary to meet college entrance requirements. 


Concept units include functions and graphs, relations, inverses, conics, rational functions, exponential and 


log functions, base 2 and e, trig functions, identities and applications. 


BIOLOGY.  Biology is a laboratory science course designed to meet the Arizona and national standards 


for the inquiry process, history and nature of science, science in personal and social perspectives, and life 


science.  Students will engage in scientific inquiry to uncover concepts related to cellular processes, 


interdependence of organisms and the environmental system, genetics, and the molecular basis of 


heredity, and the scientific principles and processes involved in biological evolution.   


CHEMISTRY.  Chemistry is a laboratory science course designed to explore matter and composition of 


the world.  The major instructional areas are: identifying consistencies in experimental data, structure of 


matter as a key to chemical and physical properties, mole concept, and energy changes in matter, 
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conservation of energy, equilibrium systems and stoichiometric relationships.  Laboratory work and 


scientific method are emphasized. 


EARTH SCIENCE.  Earth Science is a laboratory science course focusing on scientific inquiry, as it 


applies to the study of the earth and earth systems.  Students will learn about the physical world in which 


we live and the manner in which the world is studied through critical thinking skills. 


PHYSICAL SCIENCE.  Physical Science includes the study of the basic concepts of chemistry and 


physics, as well as mathematical applications.  Using problem-solving strategies, the scientific method, 


hands-on experiences and cooperative learning strategies, students acquire the abilities to do scientific 


inquiry and gain a knowledge base to support those inquiries.   


PHYSICS.  Topics include: motion, forces, energy, waves, light, electricity, magnetism, radioactivity, 


mechanical energy, nuclear physics and alternative energy sources.  Major concepts are introduced 


through laboratory experiences. 


GOVERNMENT.  This course deals with national and state governments and describes how groups in 


our country give power to political institutions to make binding decisions for the good of society.  The 


course analyzes civic life, politics and the basic forms of government; what the basic foundations of the 


American political system constitute; how government established by a constitution embodies the 


purposes, values and principles of American democracy.  America’s role in the world with other nations 


and the matters of world affairs are discussed.  The concepts explored in this course will continue to 


prepare and empower students to make choices as responsible participants in society.   


US / ARIZONA HISTORY.  This course examines American culture, politics, environment and 


economy from the 1860s to the present day.  The course’s intent is to help students better understand the 


themes of history which shaped and continue to impact our lives.  The concepts explored in this course 


will continue to prepare and empower students to make choices as responsible participants in society.   


WORLD HISTORY / GEOGRAPHY.  This course is designed to provide students with the skills and 


knowledge to understand the major concepts, characteristics, events and people of modern history (1500 - 


present).  The course will include an overview of Western Civilization.  Economic and political 


developments, geographic concepts, belief systems and cultural contributions are integrated into the 


curriculum.   


PHYSICAL EDUCATION.  In this course students learn basic and advanced skills.  Specialized 


physical education activities are also offered at upper grade levels. 


HEALTH.  This course covers a variety of topics including safety education, environment, foods, drugs, 


exercise, accidents, diseases, immunization, nutrition and body care. 


INTRODUCTION TO TECHNOLOGY.  This course is designed to prepare students to use technology 


effectively.  Topics include word processing, spreadsheet, presentation software, and desktop publishing.  


This course takes an integrated approach to teaching and learning to equip students with enhanced 


technical knowledge and skills associated with functions within the world of work. 


ECONOMICS.  This course is an introduction to the foundations and methods of economics. The course 


will examine the characteristics of different economic systems, the essential component of private 


property in a free-market environment, the role of government in the economy of the United States and 


the effects of international trade and development on our lives.   
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SPANISH 1 and 2.  In the introductory course, emphasis is placed on the fundamentals of speaking and 


understanding basic Spanish.  Reading about and discussing contemporary life in the Spanish-speaking 


world is a part of each lesson. Spanish 2 will provide students with opportunities to further develop Spanish 


literacy skills including writing, reading, listening, and speaking in complex situations. 


In addition, each NAS student is required to perform six hours of service per year (non-credit bearing) as 


a condition of graduation. NAS believes that social service is a valuable aspect of a complete education. 


Working to develop a sense of community helps students realize the power that individuals have to 


contribute to the common good. In addition to providing students with a way to use their skills in a 


practical, purposeful manner, performing service to others reinforces for them the idea that education and 


responsibility go hand in hand. Moreover, this service requirement meets the needs of a large segment of 


our target population: new immigrants.  These individuals will come to NAS both needing to learn core 


academic competencies and wanting to learn about American life and culture. 


 


e.  Consistency with Program of Instruction and alignment with Business Plan.   


Instructional methodologies and assessment principles and mechanisms outlined in section A. 3 Program 


of Instruction will be applied in each course described above and each course will be designed to be in 


alignment with the Arizona College and Career Ready Standards per the NAS Curriculum Framework as 


described in said section.     


Further, this Sheltered Instruction-informed program of instruction—designed to meet the needs of a 


population of new immigrants, English Language Learners and academically underserved students—is 


aligned with the Business Plan in that, as stated in the Business Plan (section C.3. Personnel): 


It is the intent of NAS to hire a faculty and staff that is aligned with the mission and 


vision of the school. NAS-Phoenix will recruit and hire employees who hold appropriate 


Arizona licensure and SEI endorsement…  Every effort will be made through advertising 


and community outreach to attract ethnic minorities, especially bilingual English/Spanish 


speakers…  


In addition, to best serve its students, NAS-Phoenix will employ professionals whose 


background and teaching experience are relevant to English language acquisition and 


second-language learners.   


 








Year 1 Year 2 Year 3


Kinder


Grades 1-3


Grades 4-8


Grades 9-12 185 225 250


Total 185 225 250


No No No


C. Enter Estimated Student Count Add-On Numbers*


157 191 212


10 10 10


1,380,237$               1,666,524$             1,843,162$               


Instructions:


Moderate Intellectual Disability


Visual Impairment


1. Enter the estimated student counts (budget based on, not full enrollment) used in the Three Year Operational Budget, separated by grade level. 


Kindergarten students should be entered as a head count figure - the worksheet will automatically divide by two for Section A.


5. Enter the Estimated Equalization Revenue figures from line D  into line 12 of C.5 Three Year Operational Budget.


3. If you will be operating with a 200 day calendar, change the 'No' in line B to 'Yes.'


2. Confirm that the numbers align with the figures provided in the narrative for C.2 Advertising & Promotion.


4. If you choose to enter estimated counts for student count add-ons, enther whole numbers in Section C. Numbers for Kindergarten students 


should be divided by 2 for Section C only. These numbers are not required, and if used must be supported in the assumptions and be consistent 


with the Target Population described in Section A.2. The add-ons for K-3 and K-3 Reading are automatically included in the Estimated Equalization 


Revenue.


2016-2017 Application for New Charter
Arizona State Board for Charter Schools


Projected Revenue Calculator


6. Upload this complete Excel file or a PDF copy of the completed "Enter Data Here" sheet only, into C.5 Three Year Operation Budget section of 


the online application wizard.


D. Estimated Equalization Revenue


A. Enter Estimated Student Counts


B. Will you have a 200 Day Calendar?


Hearing Impairment


ELL (English Learners)


MD-R, A-R, and SID-R


MD-SC, A-SC, and SID-SC


Multiple Disabilities Severe Sensory Impairment


Orthopedic Impairment (Resource)


Orthopedic Impairment (Self-Contained)


DD, ED, MIID, SLD, SLI, and OHI


Emotionally Disabled (Private)
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Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 9 Content Area Mathematics 


Course Title (grades 9-12 Only) Algebra 1 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


Students will already be able to: 
• Multiply, divide, and reduce fractions (4.NF.1)(4.NF.4)(5.NF.4)(5.NF.7) 
• Calculate unit rates (7.RP.1) 
• Graph proportional relationships, compare proportional relationships, and relate unit rates to slope (8.EE.5) 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


In this lesson students are required to apply the math concepts learned to real world situations and utilize them in a 
project that mirrors real world uses for the math. Students will be actively engaged in their learning by participating 
in classroom and group discussion about the content and describing how and why they solved problems the way they 
did. Vocabulary will be pre taught to ensure that the words used are not the reason for not understanding the content. 
Students will be supported in the beginning of the lessons and gradually released to do the tasks on their own. 
Sheltering techniques that include a language component in leach lesson and clearly stating the learning objective to 
students are included. Prior knowledge is activated early in the unit to help students understand the new content.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


N-Q.A.1 - Use units as a way to understand problems and to guide the solution of multi-step problems; choose and 
interpret units consistently in formulas; choose and interpret the scale and the origin in graphs and data displays. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Their personal academic glossary – a document carried around by all students to all classes where they enter 
their own words  


• Their math journal – a notebook where they take notes daily in a standard form.  
 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 
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Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


1. Introduce unit and project – Teacher will introduce the unit by 
posing the questions: “You want to plan and give a birthday party for 
your friend. You talk to your other friends and they say they would be 
happy to split the cost, if you will do the planning. What information will 
you need to make the party a success? How could you know how much 
money to charge each person?” Discussion follows. Teacher then 
introduces the project they will be working on as they will be planning a 
party and dividing the cost among the guests.  
2. Pre-teach vocabulary – Teacher gives students the words: unit, rate, 
dimension, analysis, per (as rate and division), by (as multiplication), of 
(as multiplication),  
3. Access Prior Knowledge – Teacher reviews Multiplication and 
division of fractions, rates, common units, metric units and prefixes, and 
factoring out fractions to cancel out common factors. Does examples of 
each, and has students practice.  


1. Students discuss in small groups the question, and give their best 
answers 
 
2. Students enter vocabulary words into their Personal Academic 
Glossary 
 
3. Students take notes and do practice problems. 
 
Alignment to content/skills of Required Standard: 
This lesson will give students the foundational skills necessary to 
understand how to use units to guide their problem solving. It will give 
them the necessary vocabulary background to understand the concepts of 
units and dimensional analysis.  


2 


1. Anticipatory Set – Question on board: “If you are travelling 40 miles 
per hour, and you drive for 2 hours, how far did you drive?” 
Teacher then gives the answer (80 mi) and asks a student how they got 
the answer.  
2. Learning Objective – SWBAT understand units as a factor and 
preform multiplication and division on quantities that include units.  
3. Instructional Input – Teacher introduces the idea of a unit as a factor 
of a number. (Just like the expression 3x means that there are three of the 
quantity x, 3 mi means that there are three of the distance called a mile.) 
Because units are factors of a number they can be multiplied, divided, 
and canceled out in fractions like numerical or variable factors. Teacher 
will also give students some common conversions to put in their notes in 
anticipation for the next day.  
4. Modeling/Check for Understanding – Teacher will do one problem 
to model how to do them, then do some problems and cold call students 
for next steps. For example: 2 m * 3 m = 6 m2 ; 25 mi ÷ .5 h = 50 mi/h; 
45 mi/h * 3 h = 135 mi 
5. Guided Practice – Teacher will give some problems for students to 
work out for students to practice multiplying, dividing, and canceling 
units out and will circulate the room to monitor progress.  
6. Independent Practice – Teacher gives students a set of problems to 


1. Students solve the problem and explain their solution when called on.  
 
2. Students write date and learning objective in their notes.  
 
3. Students take notes and ask questions about the ideas and copy 
common conversions in their notes.  
 
4.  Students will work out problems in their notes and ask questions to 
gain understanding. Students will show understanding by being able to 
answer questions when called upon.   
 
5. Students work problems out as teacher works them out on the board in 
their notes.  
 
6. Students work out problems individually and turn in as exit ticket.  
 
Alignment to content/skills of Required Standard: 
Understanding units as a factor and being able to perform operations on 
them is fundamental to being able to use units to solve multi-step 
problems involving units.  
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work out that are similar to the guided practice to work on independently 
and be turned in as an exit ticket and formative assessment. 


3 


1. Anticipatory Set – Question on board: “How many minutes are in a 
year?” Teacher then plays the song Seasons of Love from the musical 
Rent which gives the answer (525,600 min) and asks a student how they 
got the answer.  
2. Learning Objective – SWBAT use conversion factors to convert 
between units and use multiple conversion factors to solve problems.   
3. Instructional Input – Teacher introduces the idea that equivalent 
quantities in different units can be put in rational form to make a 
conversion factor equal to 1 and prove this by setting up an equation and 
solving it in both direction. (Example: 60 min = 1 hour; Divide both 
sides by 60 min to get 1 = 1 hour/60 min; then separately divide both 
sides by 1 hour to get 60 min/1 hour = 1) Teacher then demonstrates how 
to use a conversion factor to convert from one unit to another and how 
multiple conversion factors can be strung together and multiplied though 
to make more complicated conversions (Like figuring out how many 
minutes are in a year or how many ft/s are 45 mi/h.) Teacher explains 
that rates can be thought of as conversion factors. ($15/h means that that 
individual can exchange one hour of work for $15, or mathematically 
speaking, $15 = 1 hour of work.)  
4. Modeling/Check for Understanding – Teacher will do one problem 
to model how to do them, then do some problems and cold call students 
for next steps. For example: Work out how many minutes are in a year; 
how much money it will cost to drive to Albuquerque given a car’s gas 
mileage, the cost of gas, and the miles from Phoenix to Albuquerque, 
NM. 5. Guided Practice – Teacher will give some problems for students 
to work out for students to practice using dimensional analysis and will 
circulate the room to monitor student progress.  
6. Independent Practice – Teacher tells the students to look up their 
favorite pizza shop on their phone, and find out how much a large pizza 
is. Then asks each student to calculate how much money the pizzas will 
cost based on how many friends they invite and how many pieces on 
average each person will eat. Students show this work out the door as an 
exit ticket. 


1. Students solve the problem and explain their solution when called on.  
 
2. Students write date and learning objective in their notes.  
 
3. Students take notes and ask questions about the ideas.  
 
4. Students will work out problems in their notes and ask questions to 
gain understanding.  Students will show understanding by being able to 
answer questions when called upon. 
 
5. Students work problems out as teacher walks around the room to 
monitor progress.  
 
6. Students work out how much the pizzas will cost individually and 
show it on the way out the door as an exit ticket. 
 
 
Alignment to content/skills of Required Standard: 
Being able to convert from one unit to another and perform dimensional 
analysis satisfies the first part of the standard: “Use units as a way to 
understand problems and to guide the solution of multi-step problems.” 
 


4 


1. Anticipatory Set – Question on board: “Look up how much money 
you will spend based on the number of friends you invite from yesterday. 
Graph the information as a point on the coordinate plane where the 
number of people you invite is on the x-axis, and the cost in dollars in on 
the y-axis. Draw a line from the point (0,0) to your (people, cost) point. 
What do you think the slope of that line represents?” Teacher then gives 


1. Students will create the graph and answer the question. Then students 
will discuss their answers.  
 
2. Students write date and learning objective in their notes.  
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the answer (The cost per person for pizza.) and asks a student how they 
got the answer and why they think it’s right.  
2. Learning Objective – SWBAT choose and interpret units consistently 
in formulas and use units in a graph to interpret the rate (slope) of the 
graph.  
 
3. Instructional Input – After going over the Anticipatory Set, the 
teacher will show students how slope is the same as rate, and how we can 
graph the relationship between two quantities by graphing them. For 
example: By graphing the distance a car moving at constant speed has 
traveled over time, we can derive the car’s speed by finding the slope. 
The teacher will then show the students how by tracking their units 
consistently, they can know if they are correct in their math when using 
formulas. For example: If when trying to calculate the time it will take to 
travel 150 miles at 60 miles/hour, and you multiply distance*rate versus 
dividing distance/rate, you will end up with miles2/hour which is not the 
unit you were looking for, so you know something went wrong. So, by 
consistently tracking units, you can derive the way to solve many 
problems, even if there isn’t a specified formula. 
4. Modeling/Check for Understanding – Teacher will work out some 
examples on the board first by showing how slope, rate, and conversion 
factors are related, and can be graphed. Then shows how by being 
consistent and deliberate with units you can figure out many things and 
also detect errors. Then the teacher does some problems and cold calls on 
students for the next steps. For example: graph miles per gallon of a car, 
or wages earned over time, show how chemistry problems (that they 
presumably don’t know yet) can be solved using dimensional analysis if 
they check that their units are consistent.  
5. Guided Practice – Teacher will give students several problems to 
graph and others to figure out complicated conversions. Teacher will 
circulate the room to monitor progress.  
6. Independent Practice – Teacher will ask students to calculate the cost 
for whatever food and drink they will buy for the party and calculate the 
cost per person using dimensional analysis, then make a graph that shows 
the money received as a function of the number of people who pitch in.  
The teacher will check the work on the way out of the door as an exit 
ticket. 


Alignment to content/skills of Required Standard: 
Being able to check their work by analyzing their units, and to interpret 
slope in a graph as a rate or conversion factor satisfies the second part of 
the standard: “choose and interpret units consistently in formulas.” 
 
 
3. Students take notes and ask questions about the ideas.  
 
4. Students will work out problems in their notes and ask questions to 
gain understanding.  Students will show understanding by being able to 
answer questions when called upon. 
 
5. Students work problems out as teacher walks around the room to 
monitor progress.  
 
6. Students work out how much the food and drinks will cost at the party 
and create a graph the shows how much money will be collected as a 
function of how many people pitch in. 


5 
1. Anticipatory Set – Question on board: “Graph the point (150, 6) on 
the coordinate plane. How many pieces of graph paper does it take?” Ask 
several students to share their answer. Discuss the differences.  


1. Students will attempt to plot the point and participate in the discussion 
of why it doesn’t work out very well with a 1:1 scale.  
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2. Learning Objective – SWBAT choose and interpret the scale and the 
origin in graphs and data displays. 
3. Instructional Input – Continue the discussion by revealing that it 
could have been done on one piece of graph paper by scaling the y axis 
to 10 units per box. The teacher will explain that it is usually best to 
create a graph that falls within 15 or so units on the x and y axis. The 
teacher will explain how it is perfectly acceptable, and encouraged for 
them to scale a graph so that it’s easy to read. The y-intercept of most 
graphs is called its origin, and is important because it shows some 
constant quantity if there is one. For example, most rental schemes have 
a base or membership fee, then a rental rate that’s a function of the time 
you have the thing rented.  
4. Modeling/Check for Understanding – Teacher will show how some 
graphs become unmanageable if they aren’t scaled. For example: The US 
Dollar v. the Colombian Peso graph would be useless without scaling (1 
USD = ~2000 COP). A graph that had the COP side scaled so that 1 tick 
was 2000 COP would be much easier to read. At the same time, the 
teacher will mention how that particular graph has the origin of the graph 
at the point (0,0) because 0 USD is equal to 0 COP. The teacher will then 
model how the origin on many graphs is a telling point. For example: A 
graph that shows a car driving at constant speed with an origin other than 
d=0 shows that the graph starts some distance away from the place where 
distance is being measured from. Or a rental rate graph will show the 
cleaning fee or the membership fee if the graph starts at a point other 
than $=0. The teacher will cold call students for next steps and to check 
for understanding.  
5. Guided Practice – The teacher will give some equations to be 
graphed that need to be scaled to be legible and some pre-made graphs 
from real world situations and ask students to interpret the origin of the 
graph. Teacher will circulate around the room to monitor student 
progress.  
6. Independent Practice – The teacher will ask students to graph the 
same graph as the day before and make sure that the scale is appropriate. 
This will be turned in.   


2. Students will write the date and Learning Objective in their notes. 
  
3. Students will take notes and ask clarifying questions in their notebook.  
 
 
 
 
 
4. Students will take notes on the examples modeled, and ask questions 
to clarify the concepts. Students will show understanding by being able 
to answer questions when called upon.  
 
 
5. Students work problems out as teacher walks around the room to 
monitor progress.  
 
6. Students will work independently on scaling their party planning graph 
and turn in their calculations and graph as a formative assessment. 
 
Alignment to content/skills of Required Standard: 
Being able to choose a scale for a graph and interpret the origin satisfies 
the last part of this standard. “Choose and interpret the scale and the 
origin in graphs and data displays.” 
 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 


An optional review period may be conducted before the end of unit test. 
Students will take an end of unit test immediately following the unit. The 
test will be free response and taken individually and take about 1 class 
period. Students will have the use of a scientific calculator: either their 
own, or one provided to them. Smart phones will not be allowed to be 
used as a calculator. It will be a closed note test. The skills addressed in 
the standard will be assessed a second time (at least) in a Quarterly 
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Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Shelly wants to plan a trip to Los Angeles. The distance from Phoenix to L.A. is 372 Miles, The price of gas is $2.15 per gallon, and her car gets 30 miles per gallon. 
Calculate the cost of gas for the trip, and show all your work.  


 


KEY: 


The set up should look like: 


 
372 𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚


1
×


1 𝑔𝑔𝑔𝑔𝑚𝑚
30 𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚


×
$2.15
1 𝑔𝑔𝑔𝑔𝑚𝑚


= $26.66 


 


Scoring:  


 3 Points – Setting up the calculation correctly (in any order that works).  


 Partial credit may be awarded. Subtract 1 point for each occurrence of: missing unit(s), incorrect term(s) 


1 point – Calculating the correct answer (with unit).   
 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


The Ideal Gas Law is represented by the equation PV=nRT; where P = Pressure, V = volume, n = the number of moles of gas, T = temperature, and R= the universal 
gas constant which is: 82 𝑚𝑚𝑚𝑚 ∙ 𝑎𝑎𝑎𝑎𝑚𝑚


𝑚𝑚𝑚𝑚𝑚𝑚 ∙𝐾𝐾
 


  
Calculate the pressure (in atm) of 5 mol of gas in a 3 L container at a temperature of 273 K. 
 
 
 
 
 


administered. Common Assessment at the end of the quarter.  
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KEY:  
Students should rearrange the equation to be 𝑃𝑃 = 𝑛𝑛𝑛𝑛𝑛𝑛


𝑉𝑉
. 


 
Then the set up should look like this:  
 
5 𝑚𝑚𝑚𝑚𝑚𝑚
1


× 273 𝐾𝐾
1


× 82 𝑚𝑚𝑚𝑚∙𝑎𝑎𝑎𝑎𝑚𝑚
𝑚𝑚𝑚𝑚𝑚𝑚∙𝐾𝐾


× 1
3 𝑚𝑚


× 1 𝑚𝑚
1000 𝑚𝑚𝑚𝑚


= 14.924 𝑔𝑔𝑎𝑎𝑚𝑚  (Rounding to 15 atm is acceptable.) 


 
Scoring:  


 3 Points – Setting up the calculation correctly (in any order that works).  


 Partial credit may be awarded. Subtract 1 point for each occurrence of: missing unit(s), incorrect term(s) 


1 point – Calculating the correct answer (with unit).   
 


 


 


 


 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


The exchange rate between the US Dollar (USD) and the Japanese Yen (JPY) is 120 JPY per 1 USD.  
 


a) Graph the relationship with USD on the x-axis and JPY on the y-axis on the graph paper provided.  
 


b) Write one complete sentence explaining why you chose the scale that you did.  
 


c) Could you graph the same relationship with JPY on the x-axis and USD on the y-axis? Explain your answer.  
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KEY:  
 
a) Correct if slope is correct (m=120) and graph is scaled to fit on one sheet of paper 
such that the graph can be read to see 10 USD = 1200 JPY. (Graph is shown at right.) 
 
b) Correct if students uses a complete sentence to explain that they chose the scale so 
the graph would fit on one page and be legible for multiple values of USD.  
 
c) Yes because the proportion is a conversion factor and since 1 USD = 120 JPY the 
slope (or rate) can be flipped and therefore so can the axes.  
 
Scoring:  


2 points for part a) 
 
Partial credit may be awarded. Subtract 1 point for each occurrence of: missing 


unit(s), incorrect term(s) 
 
1 point each for parts b) and c)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
12 Points Total, mastery = 9 points or better.  


 





		Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample)






K‐12 STUDENT COUNT K‐8 9‐12


Student Count Grades 1‐12 0 250


Student Count Kinder 0


Adjusted Student Count = 0 = 250


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K‐8 9‐12


Adjusted Student Count 0.001‐99.999 


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000‐499.999


Student Count Constant 500.000 500.000


Adjusted Student Count ‐ 0 ‐ 250


Difference = 0.000 = 250.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.1


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.498


Adjusted Student Count 500.000‐599.999


Student Count Constant 600.000 600.000


Adjusted Student Count ‐ 0 ‐ 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More


    Support Level Weight 1.158 1.268
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C.4 Start-Up Budget Assumptions  


New America School-Phoenix created its start-up budget/ “planning period” , in effect from April, 2016 


through July, 2016, based on the following budget assumptions: 


Explanation of Start-Up Revenues 


Start-up revenues are based upon $200,000.00 available remaining CSP Planning grant (conditionally 


awarded by the Arizona Board of Education on February 14, 2014 pending charter approval) and 


$50,000.00 from the Jared Polis Foundation (letter attached).  


Explanation of Expenses 


Administration, Instruction & Support (AIS) Expenditures 


Salaries 


 Principal: Assumes the NAS-Phoenix founding principal will be paid a salary beginning April, 2016 


through July, 2016 (planning period) at which time the salary will become part of the first year 


operating budget. The salary will be $7,916.67.00 per month for a total 4 month planning year salary 


of $31,666.68. The annual salary beginning FY16/17 will be $95,000.00 which will be part of the 


first year operating budget. The total budgeted expense of $34,089.18 includes the required employer 


contributions to FICA of $2,422.60 plus the salary of $31,666.68 for the period of April 16 thru July 


16.  


 Teacher/Regular Education: Assumes that NAS-Phoenix will hire 2 teachers beginning in May, 


2016 through July, 2016 to assist the principal in curriculum development, student recruitment 


management, ELL and Spec Ed testing and development, at a monthly salary of $3,750.00 for 3 


months each. Total planning period salary $22,500.00. These teachers will become part of the teacher 


FTE beginning 1 August 2015. The total budgeted expense of $24,221.25 includes the salary for two 


(2) teachers/regular education from May 16 – July 16 at $11,250.00 each plus the required employer 


contributions to FICA for both of $1,721.25. ($22,500.00 + $1,721.25 = $24,221.25.)  


 Clerical: Assumes that a lead office staff/student records manager will be hired beginning April, 


2016 for 4 months out of the planning period funding at a salary of $2,500.00 per month for a total 


salary of $10,000.00. At the beginning of the operating school year, 1 August 2015, this person will 


become a full time student records/SAIS manager. The total budgeted expense of $10,765.00 for the 


period April 16 – Jul 16 includes $2,500.00 per month salary plus the employer portion of FICA taxes 


of $765.00. ($10,000.00 + $765.00 = $10,765.00.)  


 Assistant Business Manager/Bookkeeper/Finance: Assumes that Assistant Business Manager will 


be hired beginning April, 2016 for 4 months out of planning period funding at a salary of $2,833.00 


for a total salary cost of $11,332.00. Beginning in August, 2016 the Assistant Business Manager will 


be paid from the first year operating budget. The total budget expense of $12,198.90 includes 4 


months of salary $11,332.00 plus the employer’s share of FICA taxes of $866.90 ($11,332.00 + 


$866.90 = $12,198.90.) 
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Employee Benefits: Assumes that NAS-Phoenix does not join the Arizona retirement system in its first 


years of operation. NAS will invest in a 403B program for retirement for its employees (up to 6.0 %). At 


some time discussions will be brought to the Governing Council with regards to joining the Arizona 


retirement system. This item is calculated at a total of $3,854.92 during the start-up planning period.  


Required Contributions: NAS-Phoenix will pay FICA @ 7.65% of salaries for a total cost of $5,093.53 


and is reflected in the startup budget in the “required employer contributions” box.  


Employee Insurance: Assumes that each employee will cost $400.00 a month for health , dental, vision, 


life insurance, and LTD insurance for the period of employment beginning the first of the month after 


month of employment. This item is calculated at a total of $6,000.00 during the start-up period assuming 


all employees are on board before May 1, 2016.  


Office Supplies: Assumes start-up supplies, postage, etc. for the period April, 2016 through July, 2016 


estimated at $700.00 per month, or a total of $2,800.00.  A “basic load” of all types of office supplies be 


available especially during the first few months of the school opening.  


Instructional Consumables: Assumes instructional materials and supplies be “on-hand” at the beginning 


of the school year for faculty and staff. This item is estimated at $6,500.00 


Membership, Dues, and Travel: Assumes that the Principal will travel to the National Charter School 


Conference and AZ Alliance support conference and training. This item is estimated at $3,500.00. 


Contracted Services: Assumes legal services with Ellis Carter for $5,250.00; accounting services with 


Diamond Financial Solutions $18,000; NAS-Network consulting on curriculum, facilities, HR, school 


operations for 4 months NTE $17,750.00. Professional Development Trainer for MAP’s $4,000.  The 


total budget for this line is $45,000.00.  


Curriculum & Resource Materials: $7,500 is allocated for MAP and ELL testing materials that need to 


be “on-hand” at the beginning of the school year. 


SAIS Software: Student Records System implementation, training, and lease at $12,500.00. 


Operations and Maintenance (O&M) 


Supplies: Assumes $1,000.00 for janitorial supplies for temporary office space for 4 months. 


Marketing/Advertising: Assumes radio, television and digital advertising, flyers, and temporary 


contracted staff for promotional events for the 4 month period prior to 1 August 16 at $10,000.00. 


Building Rent/Lease: Temporary office space (including utilities) for 4 month at $5,000.00. 


Property/Casualty Insurance: E&O insurance premium estimate for 4 months at $3,500.00, provided by 


Arizona Group. 


Liability/Worker’s Compensation Insurance:  PLC insurance premium estimate for 4 months at 


$2,500.00, provided by Arizona Group. Worker’s Compensation Insurance at $2,000.00. The total for this 


line item is $4,500.00. 
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Phone/Communications/Internet Connectivity: $1,000.00 for 4 months or $4,000.00 total for 


providing connectivity to temporary office space. 


Student Furniture & Equipment: $5,000.00 for 5 classrooms or a total of $25,000.00. Included in this 


purchase are desk, chairs, smart boards, teacher desk. Estimate based on previous purchases for other 


NAS schools and a preliminary quote provided by Government & Educational Furnishings Enterprises 


(GEFE), LLC.  


Office Furniture & Equipment: $4,500.00 for office furniture for principal, assistant business manager, 


clerical, and 2 staff. Quote provided by GEFE, LLC 


Office Technology Equipment: 4 desktop computers at $500.00; 2 laptops computers at $800.00; 


software licenses at $4,000.00 for a line item total of $4,000.00. Quote provided by CKS LAN, LLC.  


Other leases (copier): Copier lease for 4 months at $7,500.00 total.  Based on current contracts.  


 


 


 


  


 


  


 


 


 


 








Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 10 Content Area Reading 


Course Title (grades 9-12 Only) Reading 10 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on the Civil Rights Movement and Martin Luther King's key 
roles in it. 


• Students will have multiple prior lessons on how to identify point of view and author's purpose, including at 
least 2 other documents written by King. 


• S’s will have already substantially completed a full unit on persuasive writing and will understand the 
definition of the terms: rhetoric, rhetorical devices, tone, and point of view. 


• Students will have already read, discussed and written about the historical significance of the 
Supreme Court decision, Brown v. Board of Education. 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons align with the Program of Instruction in multiple ways.  All new and key 
vocabulary is pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted 
and copied by all students each day, with a brief class discussion on meaning and importance. The 
sequence of these objectives allow for scaffolding to occur as increasingly difficult and complex tasks are 
required of students.  The students are actively engaged with King’s “Dream” speech through multi-media 
exposure to the text (written document and live historic video footage) so that they can also hear the 
emotional delivery of the speech as it is used to advance the purpose.  Project based learning occurs when 
students are planning, drafting, editing, revising, evaluating, completing and delivering their own “dream” 
speeches. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


10.RI.6 


 Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to 
advance that point of view or purpose. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• King, Jr., Martin Luther. “I Have a Dream” address delivered at the March on Washington, D.C., 
for Civil Rights on August 28, 1963.” (1963).  Historic video footage of the march and speech 


• Rubrics: Oral Presentation Rubric (OPR) and Author’s Purpose Rubric 
• Print out of full text of speech with 50th anniversary article from U.S. Constitution Online 
• Analysis worksheet to be completed as the article and speech are read and viewed in the class 
• Class set of copies of the 3 speeches for the summative assessment: “Tribute to Dogs” by George 


Graham Vest, President Franklin Roosevelt’s January 6, 1941 State of the Union address, and Chief 
Joseph’s 1879 speech to Congress 


• Summative assessment, with print outs of the analysis rubric and the 3 speeches to be analyzed 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


Content Objective:  Students will be able to (SWBAT) determine 
the purpose and point of view in Martin Luther King, Jr.’s, “I Have 
a Dream” speech and analyze how King uses rhetoric to advance 
his position.  
Language Objective: SWBAT define the terms "rhetoric" and 
"point of view" verbally and in writing as it relates to King’s 
speech, as well as be able to generalize to other texts. 
 
Pre-teach/review key vocabulary: These vocabulary words/terms 
will be listed and defined on a reference hand-out sheet: 
Declaration of Independence, Civil Rights Movement, equal rights, 
peaceful demonstration, activism, segregation, point of view, 
author’s purpose, and rhetoric. 
 


Access Prior Knowledge: Teacher will direct students to write 
down at least one important thing they know (in their class journal) 
about the Civil Rights Movement and/or Martin Luther King.  
Teacher will then lead a class discussion about what students 
already know about these issues.  Specifically, ask what they 
remember from the other pieces read before that were written by 
King (see Expected Prior Knowledge). 
 
Distribute copies of the full text of speech with 50th anniversary 
article from U.S. Constitution Online. 
Read the article out loud, as a class. 
 
View historic video footage of the march and speech. Be sure to 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will go over the vocabulary words/terms listed on the 
class hand-out.  Students will be encouraged to add their own 
thoughts, etc. in the extra space provided between each word/term. 
 
 
 
Students will write down at least one important thing they know (in 
their class journal) about the Civil Rights Movement and/or Martin 
Luther King. This will be done just before the class-wide 
discussion to access prior knowledge.  Students will provide 
written and oral examples from previous, related lessons. 
 
 
Students and teacher will read the short U.S. Constitution Online 
article about the 50th anniversary of King's speech together, out 
loud, as a class.  Students will be asked to share more of their 
notations and/or memories as they relate to the article/speech. 
 
 
After viewing the speech, students will write 2-3 comments about 
King's purpose and point of view, identifying the part of the text 
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show it with English subtitles as a scaffolding tool for language 
learners and for others who learn/remember more easily with 
written words than from spoken words.  Immediately after viewing 
the video, lead a class discussion on King’s purpose and point of 
view and why he was so passionate about his “dream”. 
Write:  Teacher will direct students to write 2-3 comments about 
King's purpose and point of view, identifying the part of the text 
being referenced.  An outline worksheet could be provided to guide 
student responses.  Lead a class-wide discussion on their written 
comments.  Offer to read a comment anonymously for language 
learners or others reluctant to share.  Encourage students to 
agree/disagree and add multiple perspectives, always with 
supporting evidence. Relate comments provided to ways that 
rhetoric is being used to advance the author’s point of view and 
purpose and ask students to write their own analysis of this for one 
of their comments.  Advise them that it is essential to include 
evidence of that rhetoric from the text. 
Formative assessment:  The teacher will review students’ 
notations on the vocabulary sheets, students’ written comments on 
what they already know about the Civil Rights Movement and/or 
King’s speech, and students’ comments on King’s purpose and 
point of view.  The teacher will informally make mental and 
written notes about students’ gaps in knowledge about the key 
concepts of the lessons/unit. 


being referenced.  An outline worksheet could be provided to guide 
student responses.  Students will actively participate in a class-
wide discussion on their written comments.  Other students or the 
teacher may offer to read a comment anonymously for language 
learners or others reluctant to share.  Students may agree/disagree 
and add multiple perspectives, always providing supporting 
evidence.  Students will relate comments provided to ways that 
rhetoric is being used to advance the author’s point of view and 
purpose.  Students will then write their own analysis of this for one 
of their comments.  The analysis will include evidence of that 
rhetoric from the text. 
 


   


2 


Content Objective:  SWBAT determine their own purpose and 
point of view in an original speech that they plan and write and be 
able to analyze how the use of rhetoric can advance their position.  
Language Objective: SWBAT write a clear thesis statement that 
clearly sets forth their purpose and point of view. 
 
Brainstorm, as a class, for possible “dream” speech topics and 
write them on the board.  Take 1 or 2 of the best and model writing 
a speech outline and thesis statement.  Discuss ways to be sure that 
the thesis statement clearly set forth purpose and point of view and 
include these. 
Distribute speech outline worksheets and direct students to 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will actively participate in the brainstorming and 
outlining exercises.  Student volunteers can track the discussion on 
the board (or otherwise visually) for the class. 
 
 


A. 6 Curriculum Samples: English Language Arts-Reading (10)-REVISED                New America School-Phoenix  Page 3 of 8 
 







brainstorm their own speech on it.  Note that the length of the 
speech should be no longer than 5 paragraphs and should take no 
longer to present than 3 minutes.  There should be sections in 
which students are asked to specifically identify their purpose, 
point of view, and thesis statement. 
  
Introduce and distribute the Oral Presentation Rubric (OPR) and 
discuss all the terms used in it, in particular what the term 
“elocution” means, and then use it to evaluate King’s dream 
speech.  Relate the categories of the rubric, Enthusiasm, Subject 
Knowledge, and Organization to examples of the use of rhetoric in 
King’s speech to advance his purpose and point of view. Advise 
students to keep all the OPR categories in mind as they begin to 
write and revise their own speeches. 
 
Re-visit outlines already created and edit/revise with all the 
categories of the OPR in mind.  Direct students to pair up and 
exchange their speech ideas with each other and check for clear 
thesis statements, supporting ideas, and effective use of rhetoric to 
convey clear purpose and point of view. 
 
Formative assessment:  Teacher will check in with students at 
each phase of the speech outlining process and note 
changes/improvements students make after each step is completed.  
Identify and prioritize student gaps in understanding that need 
additional instruction/support. 


Students will choose a “dream” topic of choice that they feel 
passionate about and identify their purpose and point of view first.  
Then, students will brainstorm through their outline and write their 
thesis statement last, checking to be sure the outline content 
supports their thesis, purpose, and point of view. 
 
 
 
Students will evaluate King’s dream speech by writing “MLK” in 
the score box of choice, rating all aspects listed on the Oral 
Presentation Rubric (OPR).   
 
 
 
Students will use the rubric to evaluate, edit and revise their 
outline.  Then they will work in pairs to exchange their speech 
ideas with each other, rating them on OPR forms, and provide 
feedback for further editing.  They will check for clear thesis 
statements, supporting ideas, and effective use of rhetoric to 
convey clear purpose and point of view. 
 


3 


Content Objective:  SWBAT determine their own purpose and 
point of view in an original speech that they plan and write and be 
able to analyze how the use of rhetoric can advance their position.  
Language Objective: SWBAT evaluate their thesis statement to 
determine if it clearly sets forth their purpose and point of view 
and then draft, edit, revise, polish and write a final draft of the 
speech. 
 
Review the OPR and direct students to use it to evaluate their 
outlines.  Tell them to check to see if they have any 
thoughts/revisions to include before beginning the first draft of 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
 
Students will review their outlines using the OPR and make 
additional evidence/revisions before beginning their first draft of 
their speech.  Students will pay particular attention to how the 


A. 6 Curriculum Samples: English Language Arts-Reading (10)-REVISED                New America School-Phoenix  Page 4 of 8 
 







their speeches.  Tell them to pay particular attention to how the 
categories of the rubric, Enthusiasm, Subject Knowledge, and 
Organization are measuring whether or not their speech effectively 
uses rhetoric to advance purpose and point of view 
 
Direct students to write the first draft of the speech, pair up and 
critique using the OPR checking for effective use of rhetoric to 
promote clear purpose and point of view.  Then, direct them to 
revise, edit and write the final draft. 
 
Formative assessment:  Teacher will be sure to check in with all 
students as they write their drafts, make revisions, and write the 
final speech.  Teacher will provide feedback and suggestions while 
referencing the point being made on the OPR 


categories of the rubric, Enthusiasm, Subject Knowledge, and 
Organization are measuring whether or not their speech effectively 
uses rhetoric to advance purpose and point of view 
 
 
 
 
Students write the first draft of their speech, then pair up to critique 
the draft using the OPR, checking for effective use of rhetoric to 
promote clear purpose and point of view.  Then, write the final 
draft of the speech. 
 


4 


Content Objective:  SWBAT determine their own purpose and 
point of view in an original speech that they plan and write and be 
able to analyze how the use of rhetoric can advance their position.  
Language Objective: SWBAT orally present their “dream” 
speech to the class and receive an average of 70% or greater scores 
(averaged), as rated by all the other students. 
 
Review the OPR and direct students to write the initials of the 
presenter in the score box level they perform at for each of the 
aspects listed.  Tell them that these scores will be averaged (along 
with teacher scores) to award a grade for the presentations given. 
 
Direct students to practice their speech with a small group or 
partner.  Tell them provide feedback for improvement in delivery 
using aspects from the OPR. 
 
Create a sign-up sheet for students to choose their placement in 
order of performances and direct students to take their turn (one-
by-one) to deliver their “dream” speech to the class.  Remind them 
to place student performer initials in the score box being awarded 
for the various aspects of the speech.  At the end of each speech, 
lead a brief class discussion and ask for peer comments on relative 
strengths and areas for improvement based on the OPR. 


Students will copy the learning and language objectives from the 
board into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
Students will become very familiar with all the aspects of the OPR 
and be able to accurately assign a score for any of the aspects to 
themselves or to other speakers. 
 
Students will practice delivering their speech with partners or small 
groups and critique each other using the aspects on the OPR. 
 
 
Students will take turns presenting their speeches.  All students 
will evaluate all speakers (including themselves) using the OPR.  
Students will actively participate in a discussion on speaker 
strengths and areas for improvement, being as objective as 
possible, right after each speech. 
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Formative assessment:  Averaged scores submitted by all 
students and teacher.  Convert scores to a percentage grade, with 
passing being 70% or greater. 


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit and students 
will be given copies of other well-known speeches (some excerpts) and 
be asked to analyze them for author’s purpose and to consider how 
rhetoric is used to advance it. Students will not have access to prior 
notes, but will be given copies of the scoring rubric shown below, along 
with copies of the speeches to be evaluated.  No talking and no cell 
phone or personal device use will be allowed as they write. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Directions:  Provide students with a copy of each of the 3 speeches below, along with a copy of the scoring rubric.  Explain the rubric and let them know it 
will be used to score each of the 3 written products produced, for a possible score of up to 16 points for each speech summarized, or 48 total points 
possible.  Passing scores must be 35 points total or higher.  Ask students to prepare a summary of each narrative, retelling the main ideas in sequence and 
identifying the author’s purpose/main idea.  For each speech analyzed, students must provide at least one example of the effective use of rhetoric 
to advance that point of view or purpose, citing evidence from the text. 
Author’s Purpose Analysis – Essay Scoring Rubric 
  Level 4          4 pts. Level 3          3 pts. Level 2          2 pts. Level 1          1 pts.  
Retells the important ideas 
of a story/speech  
 


Level 4 
Retells the important ideas that 


are precise, specific and 
relevant  


Level 3 
Retells the important ideas that 


are generally specific and 
relevant, but may be somewhat 


predictable  


Level 2 
Retells the important ideas that 


are general, but sometimes 
repetitive  


Level 1 
Retelling of important ideas has 
little to do with the actual text   


 
Sequencing 


            Level 4 
Puts all the ideas in a logical, 
sequential order  


Level 3 
Puts most of the ideas in a 
logical, sequential order  


Level 2 
Puts some the ideas in a 
logical, sequential order  


Level 1 
Ideas are not relevant or 


ordered   


 
States the main 
idea/author's purpose 


Level 4 
 
States the main idea/author's 
purpose in a clear and concise 
way  


Level 3 
 
States the main idea/author's 
purpose  


Level 2 
 
States the main idea/author's 
purpose, but not clearly  


Level 1 
 
States an idea, but it is not the 
main idea/author's purpose  


 


 Level 4 Level 3 Level 2 Level 1  
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Provides example of use of 
rhetoric to advance point of 
view or purpose, citing 
evidence 


Clear example provided of use 
of rhetoric to advance purpose 
and point of view, with 
accurate reference to evidence 
in text 


General example provided of 
use of rhetoric to advance 
purpose and point of view, with 
some reference to evidence in 
text 


Vague example provided of use 
of rhetoric to advance purpose 
and point of view, with vague 
reference to evidence in text 


Inaccurate or no example 
provided of use of rhetoric to 
advance purpose and point of 
view, with inaccurate or no 
reference to evidence in text 


Scoring explanation: The above rubric will be used to score each of the 3 summaries to be written for each of the 3 speeches below.   
Grade:   0-34 points = incomplete;    35-38 points = C;   39-43 points = B;   44-48 points = A       Note: 70% (35 and above) = Mastery/passing
     Final Grade:  Point Total: _______/48           
Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


George Graham Vest Speech - Tribute to Dogs    (c. 1855) after winning a case against a man who killed a dog 


Gentlemen of the Jury: The best friend a man has in the world may turn against him and become his enemy. His son or daughter that he has reared with loving care 
may prove ungrateful. Those who are nearest and dearest to us, those whom we trust with our happiness and our good name may become traitors to their faith. The 
money that a man has, he may lose. It flies away from him, perhaps when he needs it most. A man's reputation may be sacrificed in a moment of ill-considered 
action. The people who are prone to fall on their knees to do us honor when success is with us, may be the first to throw the stone of malice when failure settles its 
cloud upon our heads.  
 
The one absolutely unselfish friend that man can have in this selfish world, the one that never deserts him, the one that never proves ungrateful or treacherous is his 
dog. A man's dog stands by him in prosperity and in poverty, in health and in sickness. He will sleep on the cold ground, where the wintry winds blow and the 
snow drives fiercely, if only he may be near his master's side. He will kiss the hand that has no food to offer. He will lick the wounds and sores that come in 
encounters with the roughness of the world. He guards the sleep of his pauper master as if he were a prince. When all other friends desert, he remains. When riches 
take wings, and reputation falls to pieces, he is as constant in his love as the sun in its journey through the heavens.  
 
If fortune drives the master forth, an outcast in the world, friendless and homeless, the faithful dog asks no higher privilege than that of accompanying him, to 
guard him against danger, to fight against his enemies. And when the last scene of all comes, and death takes his master in its embrace and his body is laid away in 
the cold ground, no matter if all other friends pursue their way, there by the graveside will the noble dog be found, his head between his paws, his eyes sad, but 
open in alert watchfulness, faithful and true even in death.  


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


President Franklin Roosevelt’s January 6, 1941 State of the Union address is better known as the “Four Freedoms” speech because of its closing 
words, which are excerpted here.  The goals Roosevelt outlined were later incorporated into the United Nations Declaration of Human Rights. 


In the future days, which we seek to make secure, we look forward to a world founded upon four essential human freedoms. The first is freedom of speech and 
expression -- everywhere in the world.  The second is freedom of every person to worship God in his own way -- everywhere in the world.  The third is freedom 
from want, which, translated into world terms, means economic understandings which will secure to every nation a healthy peacetime life for its inhabitants -- 
everywhere in the world.  The fourth is freedom from fear, which, translated into world terms, means a world-wide reduction of armaments to such a point and in 
such a thorough fashion that no nation will be in a position to commit an act of physical aggression against any neighbor -- anywhere in the world. 
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That is no vision of a distant millennium. It is a definite basis for a kind of world attainable in our own time and generation. That kind of world is the very 
antithesis of the so-called “new order” of tyranny which the dictators seek to create with the crash of a bomb.  To that new order we oppose the greater conception 
-- the moral order. A good society is able to face schemes of world domination and foreign revolutions alike without fear. 


Since the beginning of our American history we have been engaged in change, in a perpetual, peaceful revolution, a revolution which goes on steadily, quietly, 
adjusting itself to changing conditions without the concentration camp or the quicklime in the ditch. The world order which we seek is the cooperation of free 
countries, working together in a friendly, civilized society. 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as needed): 


Native American Chief Joseph’s Speech                 1879, Washington D.C.  


Chief Joseph, originally known as Hin-mah-too-yah-lat-kekt, was the leader of a Native American tribe in Oregon, USA who became famous as the voice of his 
people. For centuries, the United States Government and white Europeans before them had been forcibly and violently taking away land from the people to whom 
it belonged – the Native Americans who had lived there for thousands of years. On a visit to the country’s capital, Chief Joseph spoke about his tribe’s plight and 
equality for all men, irrespective of the colour of their skin. 
 
 “At last I was granted permission to come to Washington. I am glad I came. I have shaken hands with a good many friends, but there are some things I want to 
know which no one seems able to explain. I cannot understand how the Government sends a man out to fight us, as it did General Miles, and then breaks his word. 
Such a government has something wrong about it. I cannot understand why so many chiefs are allowed to talk so many different ways, and promise so many 
different things. I have seen the Great Father Chief (President); the Next Great Chief (Secretary of the Interior); the Commissioner Chief; the Law Chief; and many 
other law chiefs [Congressmen] and they all say they are my friends, and that I shall have justice, but while all their mouths talk right I do not understand why 
nothing is done for my people. I have heard talk and talk but nothing is done. Good words do not last long unless they amount to something. Words do not pay for 
my dead people. They do not pay for my country now overrun by white men. They do not protect my father’s grave. They do not pay for my horses and cattle. 
Good words will not give my people a home where they can live in peace and take care of themselves. 


All men were made by the same Great Spirit Chief. They are all brothers. The earth is the mother of all people, and all people should have equal rights upon it. 
When I think of our condition, my heart is heavy. I see men of my own race treated as outlaws and driven from country to country, or shot down like animals. 


I know that my race must change. We cannot hold our own with the white men as we are. We only ask an even chance to live as other men live. We ask to be 
recognized as men. We ask that the same law shall work alike on all men. Let me be a free man, free to travel, free to stop, free to work, free to trade where I 
choose, free to choose my own teachers, free to follow the religion of my fathers, free to talk, think and act for myself.” 
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C.1 Facility Acquisition 


a)  Facility description, location, square footage, number of classrooms and layout 


The New America School-Phoenix will most likely be located in a remodel of an existing facility or in a 


facility remodel with some new construction.  Renovating an existing “other-use” facility will be far less 


expensive than building a new facility from the ground up.  (Given our students’ specialized needs, it is 


critical that NAS-Phoenix devote all possible funds to providing educational and school-based services to 


our students, as opposed to creating a debt service load that would negatively impact the educational 


services that the school can provide.) 


NAS-Phoenix will require a building which can be remodeled to accommodate up to 450
1
 students (and 


associated staff) divided into a day and a night cohort of approximately 225 students each
2
  and which can 


house at least 11 classrooms; a student commons; a learning resource center; a multi-purpose room that 


can serve as a cafeteria, assembly room and location for athletic activities; a heat and serve kitchen; 


administrative offices for a principal, assistant principal, counselors, security and reception; and support 


facilities such as restrooms, storage, files/copying, teacher work area, conference room and staff lounge. 


The 11 classrooms will be broken down as follows: 


 General Purpose Classrooms [English, Math, Social Science, Electives] – 7 


 Multi-Purpose Classrooms [Science] – 1 


 Multi-Purpose Classrooms [Art] – 1 


 Computer Classrooms – 2 


These facilities will follow the New America School Facilities Guidelines and Specifications with respect 


to desired areas and technical specifications.  The cover of our Facilities Guidelines is provided as 


Appendix 2; the complete guidelines are available upon request.  Though NAS has a preferred facility, it 


has not yet made a final selection of a site for a facility remodel with some potential new construction. 


The facility selected will be a minimum of 25,000 SF.  Depending on the selected existing facility and 


site, the completed facility could exceed 30,000 SF.  The desired school areas are: general purpose 


classrooms – 850 to 900 square feet (SF); multi-purpose science and art classrooms – 900 to 1,000 SF; 


computer classrooms – approximately 750 SF, but may be reduced if the LRC is also used as a computer 


classroom; multi-purpose room [to include a heat and serve kitchen] – 2,000 to 4,000 SF; student 


commons – 1,500 SF to 2,000 SF or more; and learning resource center – 1,100 SF or more.  Support 


areas should include a principal’s office at least 175 SF; individual offices of at least 100 SF; a conference 


room of at least 250 SF; a teachers’ lounge; and a teachers’ breakout work area.  The administrative 


offices must be centrally located to monitor and allow access into the school and must be provided with 


security cameras and alarms systems to safeguard students and staff.  


The school’s layout will likely be similar to that utilized for the floor plans of the newly remodeled NAS-


Lakewood school or Las Cruces School. (See Appendix 6: concept floor plan; the covers of the facilities 


brochure for the NAS-Lakewood school and the NAS-Las Cruces school are also provided as Appendices 


3 and 4; the complete brochures, which include floor plans, are available upon request.) This facility 


layout allows for excellent security, controlled access, and convenient traffic flow between academic 


                                                           
1
 NAS-Phoenix anticipates reaching this enrollment cap by our fifth year of operation, steadily growing 


enrollment each year from our first year projections of 185 FTE. 
2
 The NAS-Phoenix full day/night class schedule not only allows our working students to attend school, 


but allows NAS to construct its school facilities far more economically than traditionally-scheduled 


schools with a similar sized student body. 







 


C.1 Facilities Acquisition                  New America School-Phoenix               Page 2 of 15 


areas, administrative areas and commons areas:  After entering the school, students and visitors first 


encounter an administrative reception area and offices. Passed the administrative offices, visitors will 


access the student commons.  This is a gathering place for NAS students to meet during breaks and is 


furnished with computer kiosks, informal displays, flat screens and comfortable furniture.  Off the student 


commons, in a separate area, the general purpose, science, art and computer classrooms are located.  This 


minimizes traffic and noise disruptions, and allows for easy access between classrooms.  Also off the 


student commons are general use facilities for students and staff.  These include:   


 The Learning Resource Center [LRC].  The LRC contains hard and electronic copies of resource 


materials to support the NAS curriculum.  The LRC may also be used as an additional computer 


classroom.   


 Multi-Purpose Room.  The multi-purpose room functions as a cafeteria and as such has a heat and 


serve kitchen and an area for students to eat breakfasts and lunches.  The room also serves as an area 


for large assemblies and meetings.  Additionally, the multi-purpose room is used for athletic activities 


such as basketball, volleyball, weight training, etc. – although it is not normally sized for regulation 


athletic competitions.  If a regulation high school basketball court is provided, the size of the multi-


purpose room will be increased by several thousand square feet. 


 Conference Room.  This is used for staff and students for small meetings, to plan events and to work 


on student and staff projects. 


 Staff Lounge and Teacher Breakout Work Area.  The staff lounge is equipped with a refrigerator, 


microwave, and sink/wash area for staff to take breaks and to have their meals [note:  the NAS 


schedule allows for two daily teaching schedules].  The teacher breakout area allows for teachers to 


work on plans and projects outside of their classroom and provides copiers and supplies to support 


these activities. 


b) Available facilities within target location 


The New America School-Phoenix will be a destination school, attracting under-served students from 


throughout the Phoenix Union High School District attendance boundaries who need support in acquiring 


English language proficiency to complete credits toward earning a high school diploma.  NAS-Phoenix 


will look to locate its facility within these boundaries in an area in which a high concentration of our 


target population resides.   


Exhaustive research will inform this decision.  For example, after researching the boundaries of the 


Phoenix Union High School District, pulling economic data on the zip codes that are located within the 


district and analyzing both charter and public schools serving predominantly the 9‐12 grade levels within 


the surrounding area, the East Camelback/East Village/Celebrity Theater area of East Phoenix (within the 


boundaries of the Phoenix Union High School District) has been identified as a potential location for the 


new campus. The specific “targeted area” within this area would include the following zip codes:  85006, 


85008, 85016, 85018, and 85034.  Although we would seek students from within the entire Phoenix 


Union High School District,  the  search  area  of the  potential  school  location includes the following:  


E. Osborn Road just South of East Indian School Road to the North; North 48
th
 Street to the East; E. 


Washington Street to the South; and North 3
rd


 Street to the West (see Appendix 5).  


East Phoenix is comprised of 45.93 square miles, with a population of 157,430. The population density in 


this area is 3,427.61people per square mile, as compared to the City of Phoenix as a whole with 3,095 


people per square mile. 25.4% of the population within this area has less than a high school level 


education, as compared to Phoenix as a whole, with approximately 20%. An estimated 18% or 28,350 


people, ages 3 years and older, are enrolled in K‐12 schools. 40.76% percent of the population is living 


below the poverty level, compared to 23% of all Phoenix residents.  There is no Phoenix Union High 


School in the target area and high school age students are served by North High, Camelback High, and 







 


C.1 Facilities Acquisition                  New America School-Phoenix               Page 3 of 15 


Central High schools.  There are 3 elementary districts: Creighton, Balsz, and Wilson. These districts 


serve a total enrollment of 10,077 students. The schools that serve only the high school grade‐levels enroll 


6,755 students. These same schools have a Hispanic enrollment of 74.72%, as compared to the City of 


Phoenix percentage of 42%.  


The East Phoenix/Camelback option meets another of the NAS-Phoenix site selection criteria:  The 


location should afford students and staff easy access to Phoenix’s public transportation system (a 


projected population of 75% or greater free and reduced lunch eligible students correlates highly with a 


need for access to public transportation). The Valley Metro public transportation system has a number of 


bus routes that intersect the targeted area that run North, South, East, and West and stretch far beyond the 


boundaries of the Phoenix Union High School District and the targeted area. 


The East Phoenix school site is by no means the only potential location within the Phoenix Union High 


School District attendance boundaries for the New America School-Phoenix campus.  Other promising 


areas include but are not limited to the areas falling within the boundaries of the Balsz and Wilson 


Elementary School Districts. Also the neighborhoods near 44th Street and McDowell, for example, are 


home to many African and Burmese refugees. NAS-Phoenix will conduct similar research into these and 


other locations before determining a final location for the school. 


The New America School has had extensive recent experience obtaining and remodeling facilities to meet 


our Facilities Guidelines and Specifications.  These include the NAS-Lakewood, Colorado school in July, 


2011; the NAS-Las Cruces, New Mexico school in July, 2012; and the NAS-Thornton, Colorado school 


in December, 2013.   


The NAS-Phoenix Governing Council has engaged a very reputable real estate broker who has worked 


with many charter schools to identify and secure school facilities to help locate a suitable site within the 


targeted geographic location.  He has developed a preliminary list of sites that meet the square-footage 


requirements and which can be remodeled according to the New America School Facilities Guidelines 


and Specifications and will be developing site lists for other potential locations.  The preliminary  


list includes the following sites (see Appendix 5): 


 


 3024 East Fillmore Street – this is a 2.26 acre site with two 2010 buildings – 4,300 SF Administration 


and 14,000 SF Multipurpose buildings.  It was a former charter school constructed in 2010 and should 


be current in all codes.  The administration building provides all desired administrative requirements 


without any remodel.  The multi-purpose building provides a regulation high school gymnasium 


court, a heat and service kitchen, a cafeteria area [after very minimum remodel], ample restroom 


facilities for the school, and an unfinished second floor which could accommodate a Phase II 


classroom expansion.  New construction of classrooms, commons and LRC [approximately 14,540 


SF] could efficiently connect the existing two buildings.  This would result in a facility of 32,840 SF. 


This facility site currently is the NAS-Phoenix’s preferred site and a concept floor plan for our 


proposed school, following our guidelines as much as practicable, is attached as Appendix 6.  The 


asking price for this facility is $1,400,000.00. 


 3644 East McDowell Road – the 2-story facility is 25,242 SF.  The facility was constructed in 1975 


and has several code issues to include no fire alarm system, no fire protection sprinkler system, ADA 


compliance [no elevator and access issues], non-compliant stairways, potential asbestos and mold 


issues, and other issues.  It has three Valley Metro Bus stops within walking distance, including 


connection to light rail.  It would require fairly extensive interior demolition to accommodate a 


school.  If the NAS preferred site is not available when we are ready to secure a facility, this facility 


site has potential for NAS-Phoenix.  A concept floor plan for our proposed school, following our 


guidelines as much as practicable, is attached as Appendix 8.  The asking price for this facility is 


$1,520,000.00. 
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 2500 North 24
th
 Street – the facility is 2-story with a ground floor of 28,054 SF with 22 covered 


parking spaces and more exterior spaces should be available.  It is located on a bus route and next to 


four major freeways.  It would require fairly extensive interior demolition to accommodate a school.  


The asking price for this facility is $2,805,400.00.  


 4410 East McDowell Road – the facility is located in a shopping center.  It is one-floor with 29,995 


SF available and a total parking area of 405 free surface parking spaces.  It is located on a bus line.  


The published lease rate is $435,800 annually.  


 1500 East Thomas Road – the facility is a one/two-story Class C Office type.  It has 43,751 SF 


available and 198 free surface parking spaces.  The published lease rate is $331,100 annually. 


 800 West Adams – this is an office building and complex with ample area available for rent, 28,340 


SF.  Additionally it has ample parking to meet NAS requirements.  It has direct access to the light rail 


system.  The published lease rate is $585,000 annually. 


 


c) Timeframe for securing an appropriate facility 


The New America School-Phoenix has been actively searching for a site which facility[s] can be 


remodeled and/or support new construction to meet the NAS facility requirements.  As noted in 


subsection b) we have a preferred site and another potential site if the preferred site is not available when 


we are ready to secure a facility.  As shown in the project schedule, if both facilities should become 


unavailable, based on our experience of building four other schools we will have time to identify another 


facility.  Prior to obtaining a facility, it should then take no more than six weeks to perform due diligence.  


Then it should take no more than four weeks to negotiate a contract.  Approximately four weeks prior to 


the expected signing of a lease or purchase agreement, discussions and negotiations with a design and a 


construction firm would occur.  The purchase of the property (or signing the facility lease), the signing of 


the design contract and the signing of the construction contract cannot occur until the charter is approved 


in mid-December.  Working with the landlord or acting as the new owner, the New America School-


Phoenix would have the construction firm provide pre-construction support to the design firm.  The 


design should take no more than eight weeks.  After obtaining required permits, actual construction 


activities would begin and should take approximately three months.  This would allow the school to have 


a minimum of three weeks to occupy the facility and be ready for classes on August 1, 2016.   A copy of 


the project schedule is attached as Appendix 1. 


d)  Cost associated with securing a facility 


The NAS operational consultants who are working with the NAS-Phoenix Governing Council facility 


committee are very familiar with the costs associated with securing and remodeling school facilities to 


bring them to E occupancy standards.  Having remodeled buildings for four NAS school facilities located 


in Colorado and New Mexico, NAS has relied on ensuring that each school facility not only follows the 


Educational Specifications outlined by NAS but also those required by State facility fire/life/safety and 


educational specifications.  NAS provides detailed project management as the “owner’s representative” to 


the contractor selected by the building’s owner to complete the necessary Tenant Improvements to receive 


a Certificate of Occupancy the meets E occupancy requirements.   


Our currently preferred site is 3024 East Fillmore Street.  While the facility may not be available at the 


time we are ready to secure a facility; it represents the current market environment in our target area and 


as such, will be used for budgeting purposes for this application.  Our analysis and initial cost estimates to 


ready this facility for our occupancy is approximately $4,200,000. This is based on our experience, 


discussions with construction contractors, our architect and RS Means 2015, the nationally recognized 


publication for construction cost estimating. Included in this cost are purchase of the property, design, 


construction management, actual facility construction/renovation, required exterior improvements 


[drainage, parking, lighting, landscaping], IT and security wiring and infrastructure, all required permits 
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and jurisdiction and third party inspections. If our preferred facility becomes unavailable, and another 


facility is selected, we will use the same methodology to determine our cost.  Attachment 7 provides our 


initial cost estimate for this site.     


e)  Financial arrangements that have been made for securing a facility 


NAS has worked with and received leases from several national charter school facility funding 


corporations that included the costs of tenant improvements (TI).  Organizations such as RAZA, Charter 


School Development Corporation, Resources for Children and Youth, Charter Stone Capital have all 


funded NAS schools by purchasing the building, performing necessary TI, and then leasing back the 


facility over 15 to 30 year operating leases.  These organizations have expressed interest in investing in 


the NAS school in Phoenix and this is NAS’ preferred approach to facility financing.  As such, for the 


purposes of planning, the budget assumes the terms described above. Preliminary discussions with 


potential lenders indicate a willingness to offer a phased amortization period of 30 years with a 7% 


interest rate.  For the first three years, the cap on facility payments would be 20% of revenue with the 


remainder rolled into the remaining 27 years of the amortization period.   


Appendices: 


1. NAS-Phoenix Initial Schedule 


2. Cover - New America School Facilities Guidelines and Specifications 


3. Cover - The New America School Lakewood Campus Brochure 


4. Cover – The New America School Las Cruces Campus Brochure 


5. Map of NAS Phoenix Area of Interest – School Sites 


6. Concept Floor Plan – 3024 East Fillmore Street 


7. Initial Facility Cost Estimate – 3024 East Fillmore Street 


8. Concept Floor Plan - 3644 East McDowell Road 
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A.4 School Calendar and Weekly Schedule 


a) Compliance with Required Instructional Time 


The school will use an alternative calendar, consisting of 150 instructional days; four days a week from 


Monday to Thursday, from 7:30 AM to 10:00 PM (see bell schedule below). This will offer students an 


opportunity for 1,650 hours of instructional time, far in excess of the minimum requirement.  Also, the 


flexible schedule affords young parents the opportunity to avoid childcare expenses for 20% of the week. 


Furthermore, the many students who come to us with an interruption in their education are provided an 


opportunity to take six or more courses to catch up and graduate in a timely manner. Our older population 


may attend school at the end of their work day and obtain the high school diploma that they may not 


otherwise have attained in a more traditional daytime setting. The Monday-Thursday core instruction 


schedule offers time for the school to provide supplemental remediation on Fridays. 


It is expected that all students will take a minimum of six courses per quarter per year, or a total of 900 


instructional hours for the year. 


b) Rationale 


Given that students within the NAS-Phoenix target population will most likely bring to school significant 


personal challenges, the school offers a flexible schedule that includes additional instructional time.  


Many students need to work, and the school anticipates that approximately 20% will be either young 


parents or pregnant moms. Offering students a flexible schedule allows them to build education and work 


into their lives. As such, NAS-Phoenix will apply for a waiver to the traditional school year calendar.  


New America School – Phoenix- Bell Schedule 2016-2017 


7:30 – 8:15 Period 0 – Credit Recovery (unscheduled) 


8:20 - 9:20 Period 1 


9:23 - 10:23 Period 2 


10:26 - 11:26 Period 3 


11:30 - 12:05 Lunch 


12:10 - 1:10 Period 4 


1:13 - 2:13 Period 5 


2:16 - 3:16 Period 6 


3:20 - 4:20 Professional Learning Communities (PLC)/ Common Planning Time 


4:24 - 5:24 Period 7 


5:27 - 6:27 Period 8 


6:30 - 7:30 Period 9 


7:35 - 7:55 Dinner 


7:57 - 8:57 Period 10 


9:00 - 10:00 Period 11 


Of the above schedule, a student will receive in Year 1 a minimum of 360 minutes of instruction per day. 


This will include the core subjects of Mathematics, Science, English and Social Studies and option 


courses. Each class will be 60 minutes in duration.  
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School Calendar 2016-2017 


 


JULY 2016   AUGUST 2016 


2-5 All Staff Training 


8 First Day of School  


S M T W T F S   S M T W T F S 


  1 2     1 2 3 4 5 6 


3 4 5 6 7 8 9   7 8 9 10 11 12 13 


10 11 12 13 14 15 16   14 15 16 17 18 19 20 


17 18 19 20 21 22 23   21 22 23 24 25 26 27 


24 25 26 27 28 29 30   28 29 30 31   


31                   
  


  
                              


  


5 No School (Labor Day) 
9 Staff PD 


SEPTEMBER 2016   OCTOBER 2016 


7 Staff PD 


13 Last Day of Quarter I 
17 Second Quarter 
Begins  


S M T W T F S   S M T W T F S 


  1 2 3     1 


4 5 6 7 8 9 10   2 3 4 5 6 7 8 


11 12 13 14 15 16 17   9 10 11 12 13 14 15 


18 19 20 21 22 23 24   16 17 18 19 20 21 22 


25 26 27 28 29 30     23 24 25 26 27 28 29 


  
                30 31   


  
                              


  


4  Parent/Teacher  
Conferences  
11 No School (Veteran’s 
Day) 
18 Staff PD 
23-25  No School 
(Thanksgiving) 


NOVEMBER 2016   DECEMBER 2016 


2 Staff PD 
19-30  No School (Winter 
Break)  


S M T W T F S   S M T W T F S 


  1 2 3 4 5     1 2 3 


6 7 8 9 10 11 12   4 5 6 7 8 9 10 


13 14 15 16 17 18 19   11 12 13 14 15 16 17 


20 21 22 23 24 25 26   18 19 20 21 22 23 24 


27 28 29 30     25 26 27 28 29 30 31 


  
               


  


2 No School (Winter 
Break) 
5 Last Day of Quarter II 
6 Staff PD 


9 Third Quarter Begins 


16 No School (MLK, Jr. 
Day) 


JANUARY 2017   FEBRUARY 2017 


3 Staff PD 


10 Parent/Teacher 
Conferences 


20 No School (President’s 
Day)  


S M T W T F S   S M T W T F S 


1 2 3 4 5 6 7     1 2 3 4 


8 9 10 11 12 13 14   5 6 7 8 9 10 11 


15 16 17 18 19 20 21   12 13 14 15 16 17 18 


22 23 24 25 26 27 28   19 20 21 22 23 24 25 


29 30 31   


 


26 27 28   


  
                              


  


3 Staff PD 


13-17  No School (Spring 
Break)  
23 Last Day of Quarter III 
27 Fourth Quarter Begins 
31 No School (Cesar 
Chavez Holiday 


MARCH 2017   APRIL 2017 


14 Staff PD  


S M T W T F S   S M T W T F S 


  1 2 3 4     1 


5 6 7 8 9 10 11   2 3 4 5 6 7 8 


12 13 14 15 16 17 18   9 10 11 12 13 14 15 


19 20 21 22 23 24 25   16 17 18 19 20 21 22 


26 27 28 29 30 31     23 24 25 26 27 28 29 


  
                30   


  
                              


  


5 Staff PD 


25 Last Day of School 
26 Graduation (staff 
service day) 
29 No School (Memorial 
Day) 
 


MAY 2017   JUNE 2017 


  
1-30  No School (Summer 
Break) 


S M T W T F S   S M T W T F S 


  1 2 3 4 5 6     1 2 3 


7 8 9 10 11 12 13   4 5 6 7 8 9 10 


14 15 16 17 18 19 20   11 12 13 14 15 16 17 


21 22 23 24 25 26 27   18 19 20 21 22 23 24 


28 29 30 31     25 26 27 28 29 30   
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Annual Calendar 


MONTH STUDENT 


INSTRUCTIONAL 


DAYS 


TEACHER 


SERVICE 


DAYS 


August 15 19 


September 16 17 


October 17 18 


November 16 18 


December 9 10 


January 16 17 


February 15 17 


March 14 15 


April 16 17 


May 16 18 


June 0 0 


TOTAL 150 166 


 


c) In addition to instructional days, once a month on Friday, staff will take part in a planned professional 


development program focused on curriculum planning, assessment, SIOP training, Model Performance 


Indicators, MAP training, using data to inform instruction, classroom management, cultural sensitivity 


building, differentiation of instruction and other best practices that address our student population. 


 


The structure for the day will include a morning session (9:00- noon) where a key topic (listed) above will 


be presented, and an afternoon Professional Learning Community (PLC) session (12:30-4:00) that will 


focus primarily on curriculum development, developing assessment instruments, and monitoring student 


progress. 


 


2016-2017 School Calendar Legend 


 Professional Development Day 


 First Day / Last Day of Quarter 


 Parent / Teacher Conference 


 Holiday 


 Graduation 








     ABIGAIL DUARTE-ZARAGOZA 


                        


                (


 


SUMMARY 


 


Accomplished entrepreneur, public relations and community outreach expert with substantial experience 


in all aspects of high-stakes organizing, community outreach, business and marketing campaigns.  Service 


and quality-results-oriented, strong relationship and coordination builder as well as team builder with 


proven expertise in new markets expansion.  High energy self starter frequently recognized for 


outstanding community leadership performance, and program implementation. Excellent communication 


skills.  Comfortable and successful in working with different political, religious, community and ethnic 


groups. Solid academic achievements and proficient in developing social and community relations with 


individuals and organizations. Recently received the 40 Hispanic Leaders under 40 award by Univision 


Radio and Valle del Sol. 


 


PROFESSIONAL EXPERIENCE 


 


ITZAMNA TRANSLATIONS COMPANY        2007-Present 


Phoenix, Arizona  


Founder / Executive Director 


 


TORRES MARQUEZ COMMUNICATION    January 2013-October 2013 


Phoenix, Arizona 


Account Executive 


   


CARMONA FOR ARIZONA         July 2012-November 2012 


Phoenix, Arizona. 


Spanish Media and Outreach Director 


 


MI FAMILIA VOTA CONSULTANT         2008-2012 


 


DELICHURROS (MULTINACIONAL FRANCHISE)                2006 


Chihuahua, Mexico.   


 Franchisee 


 


DELICHURROS                        


Chihuahua, Mexico 


General Manager 


 


Law firm of Lic. Martín Eugenio Vázquez          2002-2003 


Attorney 


 


Attorney General’s Office. Child Services Division        2001-2002 


Chihuahua Mexico 


Sub-Director’s Assistant 


 


  







INTERNSHIPS 


 


 


UNIVERSITY OF CHIHUAHUA, Mexico 


Research Assistant, School of Psychology      2004-2006 


 


UNIVERSITY OF CHIHUAHUA, Mexico                  2003-2004  


Research Assistant, School of Psychology        


Teaching Assistant 


 


PROCURADURIA DE LA DEFENSA DEL MENOR                             2000-2001 


 


Ford Motor Company          1996 
Chihuahua, Mexico 


Human/Labor Resources Specialist 


 


 


EDUCATION 


 


UNIVERSITY OF CHIHUAHUA, Chihuahua, Mexico    


Master of Arts - Social and Organizational Psychology, Special Mention.   


Bachelor of Humanities  – Law School.       


 


COMMUNITY SERVICE 


 


Interfaith Justice Workers of Arizona. Board Member. Non-profit that focuses   2009 


on leadership training to faith communities that advocate for worker and immigrant rights.  


Costa Rican Humanitarian Foundation. Costa Rica. Volunteer.  Participated in research 2004 


activities and program implementation for former street kids, with addiction problems. 


Coordinated Berea University students. Outreached community members and organizations  


to work with the Foundation.  


PRI. Institutional Revolutionary P arty. Volunteer to GOTV for present Chihuahua State 2004 


Governor Reyes Baeza. Coordinated volunteers for canvassing through out Chihuahua City. 


Valley Interfaith Project. Arizona. Volunteer. Participated in leadership development   2001 


program through advocacy campaign at the legislature 


Center for the Study of Blind Children (CEIAC). Mexico. Volunteer.  Taught  classes.      2000 


University Of Chihuahua. Volunteer Organizer. Organizer in the Summit for Human Rights,     1999 


Responsible for schedule of events and conferences and coordinating volunteers.   


Teleton Mexico. Volunteer. Coordinated volunteers to collect donations for rehab centers 1997 


           


LANGUAGES 
 


Native Spanish speaker and Fluent in English 


 


TECHNICAL SKILLS 


 


Proficient in statistical programs SAS and SPSS, and political, financial, and organizing database and 


word processing programs including but not limited to Organizers Toolbox, Voter Activation Network 


(VAN), Word, Word Perfect, Access, Excel, and Power Point. 


 


 












K‐12 STUDENT COUNT K‐8 9‐12


Student Count Grades 1‐12 0 185


Student Count Kinder 0


Adjusted Student Count = 0 = 185


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K‐8 9‐12


Adjusted Student Count 0.001‐99.999 


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000‐499.999


Student Count Constant 500.000 500.000


Adjusted Student Count ‐ 0 ‐ 185


Difference = 0.000 = 315.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.126


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.524


Adjusted Student Count 500.000‐599.999


Student Count Constant 600.000 600.000


Adjusted Student Count ‐ 0 ‐ 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More


    Support Level Weight 1.158 1.268








 
CURRICULUM VITAE 


 


YVONNE WATTERSON 
 


      
 


 


PROFESSIONAL PROFILE 
 


 


• Goal-focused educator seeking to grow in the field of P-20, continuing a highly successful career in 
public education.  


• Seasoned and dynamic communicator with exceptional teaching, coaching, mentoring, relationship-
building, and problem-solving abilities. 


 
EDUCATION 


 
 


Master of Arts in Educational Administration and Supervision, University of Phoenix, Phx, AZ, 1995 
Master of Arts in Adult Education, University of Phoenix, Phx, AZ, 1995 
Bachelor of Education with honors in English, Stranmillis University College: A College of the 
Queen’s University, Belfast, Northern Ireland, 1985 
 
CERTIFICATES HELD 


 
United Kingdom & Northern Ireland 
 
Teacher’s Certificate: 
(K- Post-secondary), Major: English 
 
 
 
 
 


Arizona: 
 
Principal’s Certificate (K – 12) 
Standard Secondary, Major: English  
Standard Elementary (K – 8) 
Community College, Specialties: English, 
Educational Administration 
Endorsements: S.E.I., Gifted Education, 
Adult Basic Education  


AWARDS 
 


• 2010 YWCA Tribute to Women “Racial Justice Leader Award” 
• 2009 ASU Los Diablos “Horquilla Award” 
• 2008 City of Phoenix Martin Luther King Living the Dream Award 
• 2008 Hispanic Administrators Association Principal’s Courage Award 
• 2008 Girls for a Change “It Girl Award” 
• Arizona Department of Education Annual Director’s Institute Award for Leadership in Special 


Education 2005  
 
ADMINISTRATIVE EXPERIENCE 


 
 


I have been actively involved in Arizona’s charter movement since 1995, serving as a charter school 
administrator since 2002. In this capacity, I directed and coordinated all educational, administrative, and 
counseling activities of the following charter schools to ensure compliance with Arizona and federal 
standards: and, most importantly, improved student achievement:  
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Girls Leadership Academy of Arizona, Phoenix, AZ   2010 – 2013 
 
Alhambra College Prep High School, Phoenix AZ     2009 – 2010  
 
Maricopa County Community Colleges District, Phoenix AZ  2003 - 2009 
 
Director, Ventana Academy, Cave Creek, AZ 2002 – 2003 
 
Assistant Principal, Cesar E. Chavez Community School, Roosevelt School District, Phoenix, AZ, 
2002-2003 academic year 
 
K – 12 TEACHING EXPERIENCE 


 
 


• Secondary English and Humanities Instructor, Genesis Academy, Phoenix, AZ, 2000 – 2001 
academic year 


• Administrative Intern and Teacher, Paradise Valley USD, Phoenix, AZ, 1996 – 1998 
• Gifted Program teacher, Madison School District, Phoenix, AZ, 1991 – 1995 
• Interim Junior High Reading Seminar Teacher, Washington SD, Phoenix, AZ, 1990-1991 
• Secondary Reading Teacher, Ombudsman Ed. Services, Peoria, AZ, 1989 – 1990 
• Secondary English Teacher, North Eastern Education & Library Board, Northern Ireland at Ballee 


Community High School, Ardnaveigh High School 1985 - 1989 
 
FUNDED COMPETITIVE GRANTS 


 
Proposal: Arizona Charter School Incentive Program (AZCSIP) 
  Funded by State Board of Education on behalf of US Dept. of Education 
  Amount: $230,000 a year for three years 
  Awarded: 2009 
Proposal:  Tech Prep Demonstration Program  


  Funded by: Carl D. Perkins Vocational and Technical Education Act of 1998 
  Amount: $699,712 over 5 years 
  Awarded: September 2003 


Proposal: Redesign of GateWay Community High School Early College   
  Funded by: Middle College National Consortium (intermediary of the Bill and  
   Melinda Gates Foundation) 
  Amount: $195,000 over 4 years 
  Awarded: January 2004 
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SERVICES AGREEMENT 


 THIS AGREEMENT, with all appendices hereto (“Agreement”) is made this _____ day of 


________________, 20__ by and between The New America Schools Network, a Colorado corporation 


(“The Network”) and <<name of School, a ___________________ >> (“School”), dated effective 


__________________, 20___ (“Effective Date”).  


RECITALS 


 WHEREAS, the School’s charter was approved by _________________[name of authorizer] on 


[date]; and 


 WHEREAS, The Network was established to “create a network of public charter Schools with 


the mission to empower new immigrants, English Language Learners and academically underserved 


students with the educational tools and support they need to maximize their potential, succeed and live 


the American dream” (“Mission”); and 


 WHEREAS, the School’s charter provides for a contractual arrangement with The Network for 


the purpose of ensuring that the School’s mission and vision as described in the charter is implemented 


successfully, and that all financial and business operations of the School are conducted in compliance 


with applicable laws and the charter; and 


 WHEREAS, The Network employs highly successful, experienced educational and financial 


leaders who were instrumental in the development of the New America School Model™; and 


 WHEREAS, the School seeks to contract with The Network to advise, assist with oversight, 


guide, train and support the School and its governing body as well as the School’s leadership and 


teachers.  Said contract shall comply with [state’s] procurement of services contracting as applicable to 


the School. 


 NOW, THEREFORE, in consideration for the mutual promises, agreements and covenants 


contained herein, IT IS MUTUALLY AGREED BETWEEN the PARTIES: 


1. Scope of Work.   


The Network shall provide experienced and professional management consulting services 


(“Scope of Work”) to the School as described in Appendix A attached hereto. 


The Network shall at all times adhere to Arizona law and the School’s charter provisions in 


carrying out the Scope of Work.  The primary parties responsible for the Scope of Work are 


Dominic DiFelice, or his/her successor who shall act as Superintendent, and Craig Cook or 


his/her successor, who shall be responsible for facilities and business/financial matters.  The 


Network may utilize other personnel as appropriate and necessary. 


2. Deliverables.   


The Network shall demonstrate compliance with the terms of this agreement according to the 


deliverables described in Appendix A.  


3. Compensation. 


A. Hourly rate.  The School shall pay The Network in full payment for consultant services 


satisfactorily performed pursuant to the Scope of Work, at the rate of $85.00 per hour, 
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plus applicable sales taxes. This rate may be modified from time to time by written 


agreement of the parties. 


B. Reimbursable Expenses.  The School shall reimburse expenses including airfare (coach 


class) and printing of materials and postage, if required. Mileage shall be reimbursed 


according to the Internal Revenue Services’ standard mileage set on January 1 of the 


previous year, meals and incidentals up to $49/day and $110/night for lodging, and rental 


car at actual rate.  If a rental car is used, reimbursement for actual fuel charges only will 


be allowed. The total amount payable to The Network pursuant to this Agreement, 


including reimbursable expenses, shall not exceed $TBD, excluding applicable taxes. 


C. The Network shall invoice the School monthly for services performed.  The School shall 


pay The Network upon receipt of a detailed statement of accounting for services 


performed and expenses incurred hereunder, that has been approved by appropriate 


School personnel. 


D. Within fifteen (15) days after the date that the School receives written notice from The 


Network that payment is requested for services, the School shall issue a written 


certification of complete or partial acceptance or rejection of the services.  If the School 


finds that the services are not acceptable, it shall, within thirty (30) days after the receipt 


of written notice from The Network that payment is requested, provide to The Network a 


letter of exception explaining the objection to the services along with details of how The 


Network may proceed to provide remedial action.  Upon certification by the School that 


the services have been received and accepted, payment shall be tendered to The Network 


within thirty (30) days after the date of certification.  If payment is made by mail, the 


payment shall be deemed tendered on the date it is postmarked.  After the thirtieth day 


from the date that written certification of acceptance is issued, late payment charges shall 


be paid on the unpaid balance due on the contract to The Network at the rate of 1.5% per 


month. 


4. Term. 


THIS AGREEMENT SHALL NOT BECOME EFFECTIVE UNTIL APPROVED BY the 


SCHOOL’s GOVERNING BODY.  This Agreement shall terminate on the last day of the 


School’s fiscal year, unless terminated pursuant to paragraph 5, infra, or paragraph 6.  Upon 


agreement of both parties, and contingent upon fiscal funding, this Agreement may be renewed 


for up to three [(3), in Arizona] additional one-year terms if such renewal is found to be in the 


best interests of the School. The term of any said extension shall be co-extensive with the 


School’s fiscal year.   Any such extensions shall be voted upon by the School and communicated 


in a written document memorializing the extension, signed by both parties. 


5. Termination. 


A. Termination. 


 This Agreement may be terminated by either of the parties hereto upon written notice 


delivered to the other party at least ten (10) business days prior to the intended date of 


termination.  By such termination, neither party may nullify obligations already incurred for 


performance or failure to perform prior to the date of termination.  This Agreement may be 


terminated immediately with written notice to The Network, if The Network becomes unable 


to perform the services contracted for, as determined by the School or if, during the term of 


this Agreement, The Network or any of its officers, employees or agents is indicted for fraud, 
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embezzlement or other crime due to misuse of state funds or due to the Appropriations 


paragraph herein.  THIS PROVISION IS NOT EXCLUSIVE AND DOES NOT WAIVE 


EITHER PARTY’S OTHER LEGAL RIGHTS AND REMEDIES CAUSED BY THE 


OTHER PARTY’S DEFAULT/BREACH OF THIS AGREEMENT. 


 B. Termination Management . 


  Immediately upon receipt by either the School or The Network of notice of termination of 


this Agreement, The Network shall: 1) not incur any further obligations for salaries, services 


or any other expenditure of funds under this Agreement without written approval of the 


School; 2) comply with all directives issued by the School in the notice of termination as to 


the performance of work under this Agreement; and 3) take such action the School shall 


direct for the protection, preservation, retention or transfer of all property titled to the School 


and client records generated under this Agreement and any non-expendable personal property 


or equipment purchased by The Network with contract funds shall become property of the 


School upon termination.  On the date the notice of termination is received, The Network 


shall furnish to the School a complete, detailed inventory of non-expendable personal 


property purchased with funds provided under the existing and previous School agreements 


with The Network, the property listed in the inventory report including client records, and a 


final closing of the financial records and books of accounts which were required to be kept by 


The Network under the paragraph of this Agreement regarding financial records. 


6. Appropriations. 


The terms of this Agreement are contingent upon sufficient public or private appropriations and 


authorizations being made to the School for the performance of this Agreement.  If sufficient 


appropriations and authorizations are not made by the funding entity(ies) and/or the School, this 


Agreement shall terminate immediately upon written notice being given by the School to The 


Network.  The School’s decision as to whether sufficient appropriations are available shall be 


accepted by The Network and shall be final.  If the School proposes an amendment to the 


Agreement to unilaterally reduce the total amount of this Agreement, The Network shall have the 


option to terminate the Agreement or agree to the reduced funding, within thirty (30) days of 


receipt of the proposed amendment. 


7. Status of The Network. 


The Network and its agents and employees are independent contractors performing professional 


services for the School and are not employees of the School, its governing body, the School’s 


authorizer or the State of Arizona.  The Network and its agents and employees shall not accrue 


leave, retirement, insurance, bonding, use of the School’s vehicles, or any other benefits afforded 


to employees of the School or the State of Arizona as a result of this Agreement.  The Network 


acknowledges that all sums received hereunder are personally reportable by it for income tax 


purposes as self-employment or business income and are reportable for self-employment tax. 


8. Assignment. 


The Network shall not assign or transfer any interest in this Agreement or assign any claims for 


money due or to become due under this Agreement without the prior written approval of the 


School. 
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9. Subcontracting. 


The Network shall not subcontract any portion of the services to be performed under this 


Agreement without the prior written approval of the School. 


10. Release. 


The Network’s acceptance of final payment of the amount due under this Agreement shall operate 


as a result of the School, its officers and employees, and the State of Arizona from all liabilities, 


claims and obligations whatsoever arising from or under this Agreement.  The Network agrees 


not to purport to bind the School or the State of Arizona unless The Network has express written 


authority to do so, and then only within the strict limits of that authority. 


11. Confidentiality. 


Any confidential information provided to or developed by The Network in the performance of 


this Agreement shall be kept confidential and shall not be made available to any individual or 


organization by The Network without the prior written approval of the School.  The Network 


agrees to comply with all federal and state privacy laws relating to records and information 


maintained by the School, including but not limited to FERPA. 


12. Products of Service – Copyright. 


Ownership of all materials developed or acquired by The Network under this Agreement shall be 


determined pursuant to the Licensing Agreement between The Network and the School, unless 


otherwise contrary to law.   


13. Conflict of Interest. 


The Network warrants that it presently has no interest and shall not acquire any interest, direct or 


indirect, which would conflict in any manner or degree with the performance or services required 


under the Agreement or that would result in a violation of any applicable conflict of interest 


provision of state or federal law or regulation.   


14. Amendment. 


This Agreement shall not be altered, changed or amended except by instrument in writing 


executed by the parties hereto. 


15. Merger. 


This Agreement incorporates all the agreements, covenants and understandings between the 


parties hereto concerning the subject matter hereof, and all such covenants, agreements and 


understandings have been merged into this written Agreement.  No prior agreement or 


understanding, oral or otherwise, of the parties or their agents shall be valid or enforceable unless 


embodied in this Agreement. 


16. Penalties. 


The Network certifies that it is aware that certain states may have provisions of law applicable to 


this Agreement that result in imposition of civil and criminal penalties for their violation.  In 


addition, The Network certifies that it is cognizant of applicable state laws prohibiting illegal 


bribes, gratuities and kickbacks and shall comply with all such laws. 
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17. Equal Opportunity Compliance. 


The Network agrees to abide by all applicable federal and state laws and rules and regulations, 


and the executive orders pertaining to equal employment opportunity.  In accordance with all 


such laws, The Network agrees to assure that no person in the United States shall, on the grounds 


of race, religion, color, national origin, ancestry, sex, age or handicap, be excluded from 


employment with or participation in, be denied the benefits of, or be otherwise subjected to, 


discrimination under any program or activity performed under this Agreement.  If The Network is 


found not to be in compliance with these requirements during the life of this Agreement, The 


Network agrees to take appropriate steps to correct these deficiencies. 


18. Applicable Law. 


The laws of the [insert state] shall govern this Agreement. 


19. Workers Compensation. 


To the extent required by law, The Network agrees to comply with state laws and rules applicable 


to workers compensation benefits for its employees.  Failure to comply with said applicable laws 


shall constitute grounds for Termination after reasonable notice and an opportunity to cure. 


20. Records and Financial Audit.   


The Network shall maintain detailed time and expenditure records that indicate the date; time, 


nature and cost of services rendered during the Agreement’s term and effect and retain them for a 


period of three (3) years from the date of final payment under this Agreement.  The detailed time 


and expenditure records shall be subject to inspection by the School or any entity to which the 


School is required by law to submit to inspection of its records. The School shall have the right to 


audit billings both before and after payment.  Payment under this Agreement shall not foreclose 


the right of the School to recover excessive or illegal payments. 


21. Indemnification. 


(a)  Each party (an “Indemnifying Party”) agrees, to the fullest extent permitted by law, to jointly 


and severally indemnify and hold harmless the other party, its officers, directors, employees and 


agents (an “Indemnified Party”) from and against any liabilities, damages and costs (including 


reasonable attorneys’ fees and costs of defense) (collectively, “Damages”) resulting from any 


claim or judgment against it arising from a breach of this Agreement by the Indemnifying Party, 


unless such claims arose by reason of the negligence or malfeasance of the Indemnified Party, or 


resulting from any act, omission, misrepresentation, or violation of law by the Indemnifying Party 


or its officers, directors, members, employees or agents in the course of any activity of 


Indemnifying Party, except to the extent such Damages are caused by any act, omission, 


misrepresentation, or violation of law by Indemnified Party, or its officers, directors, trustees, 


shareholders, members, employees or agents  The indemnity obligations set forth in this Section 9 


shall survive the termination of this Agreement.   


(b)  In the event that a third party claim is made or filed against the Indemnified Party, the 


Indemnified Party shall promptly (but not later than ten (10) days after its receipt or becoming 


aware of such claim) provide written notice to the Indemnifying Party of the same in writing. The 


Indemnifying Party shall not compromise and/or settle any claims from third parties without 
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written approval of the Indemnified Party.  The Indemnified Party shall cooperate with the 


Indemnifying Party in its defense, compromise or settlement of any such claims and may 


participate therein and retain counsel at its own expense.   


(c)  Any action for indemnification by either party under this paragraph 21 shall not operate as a 


waiver or abrogate any of  either party’s claims of governmental immunity under applicable law.  


22. Notices.   


All notices, consents or other instruments or communications provided for under this Agreement 


shall be in writing, signed by the party giving the same, and shall be deemed properly given and 


received when actually delivered and received, or three (3) business days after mailing, if sent by 


registered or certified mail, postage prepaid, to the following address, or to such other address as 


a party may designate by written notice to the other party: 


If to The Network: Name:        


Attention:        


Address:        


Facsimile:       


Email:        


If to School: Name:        


Attention:        


Address:        


Facsimile:       


Email:        


23. Disclosures.   


The Network agrees to comply with the state’s campaign contribution disclosure requirements, if 


any. 


24. Authority. 


Each party signing below represents that he/she has all required authority to represent his/her 


respective organization/entity, and to execute this Agreement on behalf of that 


organization/entity. 


IN WITNESS WHEREOF, parties have executed this Agreement as of the date of signature by 


the School as stated below. 


THE NEW AMERICA SCHOOL NETWORK, a 


Colorado nonprofit corporation 


 


Name (printed): _________________________ 


Title: _________________________________ 


Signature:  _____________________________ 


Date: _________________________________ 


 


AND 
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_______________________, a <<state>> <ENTITY 


TYPE> 


 


 


Name (printed): _________________________ 


Title: _________________________________ 


Signature:  _____________________________ 


Date: _________________________________ 


APPENDIX A 
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SCHEDULE OF FEES FOR SERVICES AND MATERIALS 


The Network will provide the School the Professional Educational and Management Services 


described below.   


PROFESSIONAL EDUCATIONAL AND MANAGEMENT SERVICES/ 


DELIVERABLES 


 


I.  GOVERNING COUNCIL (“GC’)  


CONSULTING SERVICES & DELIVERABLES: FREQUENCY/HOURS 


A. GC Support.  


1)  Superintendent/designee will attend periodic GC 


meetings; deliver reports on status of contract obligations; 


2)  Train and oversee School personnel in their support of 


the GC functions:  preparation for board meetings, 


compliance with Open Meetings Act requirements, 


document retention, and other administerial functions as 


needed. 


 


B. Administrator Selection. 


1)  Conduct recruiting services for School Principal, 


screen candidates and make recommendations to the GC.  


 


C. Administrator Oversight. 


1)  Develop/revise Principal evaluation model for GC 


review and adoption; 


2)  Superintendent will observe and evaluate Principal’s 


educational administrative competency and provide 


his/her evaluation to the GC; [recommend deadline for 


this function] 


3)  Assist GC in completing Principal’s annual evaluation; 


and [insert “on or before date”]  


4)  Superintendent makes recommendation to GC 


regarding Principal’s contract [on or before date]. 


 


D. Strategic Planning. 


Guide and assist GC in developing long and short term 


strategic plan and assist GC in reviewing strategic plan 


goals and make recommendations accordingly. 


 


E. Policy Development. 


Consult and advise on governing policies for School 


operations on as needed basis. 
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F. Networking Opportunities.  


Offer informal network of support amongst governing 


bodies of the NAS Schools regarding similar and common 


issues. 


 


II.  ADMINISTRATION  


CONSULTING SERVICES/DELIVERABLES:  


A. Principal. 


1)  Superintendent or designee will meet bi-weekly with 


the Principal to discuss operational issues, student 


achievement, student discipline, personnel matters, to 


monitor School improvement targets, and to address other 


compliance issues.  Meetings may be telephonic or in 


person.  [????Superintendent shall make at least ___ in-


person observations of the Principal each School-year.] 


 2)  Staff/Teacher Selection: 


 Superintendent/designee will assist Principal in 


developing processes for recruiting, screening and 


hiring staff and licensed personnel. 


 Superintendent/designee will consult with 


Principal prior to hiring licensed personnel.  


3)  Mentor Principal in ongoing operational and 


compliance issues including student and personnel 


matters. 


4)  Assist in the implementation and adoption of School 


procedures as needed. 


5)  Oversee Principal’s annual evaluation process of 


School licensed instructors.  Advise Principal on 


evaluation methods, use of adopted evaluation tools and 


concerning professional improvement. 


6)  Make recommendations regarding annual professional 


development for both the Principal and licensed staff.   


7)  Guide Principal and Teachers in curriculum 


development and implementation consistent with the 


charter’s mission and vision.  


 


B. Teachers/Staff. 


1)  NAS shall provide teacher training in NAS educational 


model. 


 


III.  ACADEMICS  


CONSULTING SERVICES/DELIVERABLES  
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 Academic monitoring. 


1)  Consult with academic staff in developing, 


implementing, and analyzing assessments for School 


performance. 


2)  Guide Principal in directing academic improvement 


based on assessment. 


 


IV.  FINANCIAL MONITORING  


           CONSULTING SERVICES/DELIVERABLES  


 Financial Monitoring. 


1)  Advise, consult with and train GC on financial 


management and accounting matters and monitor 


School’s contract Business Manager’s contract 


performance for purposes of ensuring compliance with all 


applicable finance laws and regulations;  


2)  Advise GC and Business Manager on review and 


development of financial policies and procedures; and  


3)  Advise School personnel on daily financial 


management of School’s budget. 


 


V.  FACILITIES  


           CONSULTING SERVICES/DELIVERABLES  


 Facilities Oversight. 


1)  Assist School in completing FY2013 facility project; 


2)  Provide advice and oversight on implementation of 


Five Year Facility Plan; and 


3)  Provide ongoing monitoring of School’s facility lease 


and matters related to the School’s facility operations. 
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B.3.1 Education Service Providers 


a)  Detailed explanation of how contracting with the ESP meets the needs of the target population  


Education Service Provider: NAS-Phoenix plans to partner with the New America School (NAS), a 


501(c)3 nonprofit education management organization headquartered in Denver, Colorado, to accomplish 


the mission and vision as described in the strategic plan and, ultimately, an approved charter; ensure that 


the highest quality of teaching and learning occurs; and to make certain that all financial and business 


operations of the school are conducted in compliance with applicable laws and, when approved, the 


charter. NAS will formalize its partnership by contracting with the NAS-Phoenix Governing Council to 


provide services to the school’s GC, the school’s principal and staff. Because the GC will at all times 


have the authority to terminate the contract pursuant to its terms, there will remain checks and balances 


between the GC and its contractor, NAS. The services provided will include assistance with oversight, 


experienced guidance on all matters of administration of a public school, training in areas of 


administration, curriculum, personnel and such other matters necessary for the principal to successfully 


implement the charter.   


Although the Governing Council intends to contract for management services with NAS, the Governing 


Council will at all times have control over the governance of the school. NAS-Phoenix’s Governing 


Council members will not be members or employees of NAS and Governing Council members will at all 


times remain independent from NAS so as to avoid all instances and appearances of a conflict of interest.  


NAS employs a superintendent and a chief of business operations to oversee all five of the charter schools 


under the NAS umbrella and the NAS-Phoenix GC will, through the contract with NAS, have the benefit 


of this experienced oversight for NAS-Phoenix. The GC will also have the benefit of tapping into the 


experience and expertise of the other governing bodies of NAS schools in Colorado and New Mexico. 


However, the governance of any one school will have no direct authority over the other; rather, the idea is 


to offer an informal network of support among the governing bodies who oversee schools with similar 


issues from academic matters to personnel and student interests. 


Evidence of meeting the needs of target population.  NAS has oversight responsibilities for five schools 


in two states.  Each of these five schools has a similar target population as the anticipated demographics 


of the NAS-Phoenix school, which will consist of new immigrants, English Language Learners and 


academically underserved or unserved students. 


 


Each school has a detailed school and student performance matrix that outlines a number of measures, 


indicators, metrics and targets for the students in each school. Given an extremely challenging student 


population, the schools under NAS nonprofit’s oversight have demonstrated some impressive data in the 


areas of student growth and post-secondary readiness. The pupil achievement of our students when 


compared to their achievement while attending a traditional school demonstrates NAS’ strong history of 


meeting the needs of our target population: 


 NAS students have a lower dropout rate and a higher attendance rate at NAS than at the previous 


schools from which the students came 


 More than 25% of our students have had a history of repeated suspensions or expulsion but in 


each of the NAS schools the suspension and expulsion rate is less than 5% 


 Our cohort graduation rate for seniors is 62% 


 65% of our students earn four or more credits per year 


 67% of students who have previously dropped out stay at NAS schools and earn a diploma 


 NAS enrolls students each quarter and of those students who enroll in quarters 2-4, nearly 50% 


stay until the end of the school year and earn credits  
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In addition, NAS-Colorado utilizes the nationally recognized, Northwest Evaluation Association’s Virtual 


Comparison Group (VCG) analysis to gauge our relative performance as a school system. Rather than 


compare one school to another, VCGs compare similar students. To clarify, each NAS student is 


categorized by his or her demographic characteristics and fall Measures of Academic Progress (MAP) 


score. NWEA then compares each NAS student’s individual growth—fall to spring—to students across 


the country who are similar demographically and at a similar beginning academic level. VCG data 


released by NWEA in July 2012, 2013 and 2014 show that NAS-Colorado
1
 students perform substantially 


better than their Virtual Comparison Group (in other words, the performance of the NAS target 


population of new immigrants, English Language Learners, and underserved or unserved students while 


attending NAS exceeds that of new immigrants, English Language Learners, and underserved students 


while attending other schools): 


 NAS students achieve greater growth than similar students at other schools: the NAS student 


population advance more grade levels fall to spring than demographically similar students who start 


the year at the same academic level. 


 A greater percentage of students achieve growth at NAS than similar students. To clarify, if 10 NAS 


students and 10 similar random students were tested, a greater number of the ten NAS students would 


grow academically than the 10 similar students. 


 NAS students achieve greater growth than similar students regardless of the students’ skill levels 


upon entering NAS. Both the students entering NAS with the lowest skill levels and the students at 


higher skill levels exhibit greater growth than similar students. 


 On average, students in every subject at every NAS-Colorado campus grew academically. 


Meeting the academic needs of our target population directly correlates with meeting the post-graduation 


needs of this population.  According to the Bureau of Labor statistics (2015) a high school graduate earns 


$9,369 per year more than someone who didn’t finish high school.  In lifetime earnings, U.S. census data 


shows that this translates to a high school dropout earning $435,000 less than someone who graduated 


high school (and didn’t continue their education past high school).  Our target population, if it follows the 


demographic patterns of the five other NAS schools (as expected), will be comprised of approximately 


60-70% of students with a history of interrupted education; as such, once our maximum attendance 


expectations are realized, each year the NAS-Phoenix student population will be comprised of 270-315 


former dropouts who now have a chance to realize significantly increased annual and lifetime earnings. 


As further external validation of NAS’ ability to meet the needs of our target population, the NAS school 


in Albuquerque, New Mexico was honored by the New Mexico Coalition for Charter Schools as New 


Mexico’s Charter School of the Year (2012).   


b) Description of the services to be provided by the ESP consistent with the service agreement 


In addition to the services described in (a) above, and more specifically, NAS will provide as needed: 


Governing Council Support 


 Superintendent/designee will attend all GC meetings; deliver reports on status of contract obligations 


 Train and oversee school personnel in their support of the GC functions:  preparation for board 


meetings, compliance with Open Meetings Law requirements, document retention, and other 


administrative functions as needed 


Strategic Planning 


                                                           


1
 Data only available for Colorado schools   
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 Guide and assist GC in developing long and short term strategic plans and assist GC in reviewing 


strategic plan goals and make recommendations accordingly  


Policy Development 


 Consult and advise on governing policies for school operations on as needed basis  


 Develop and monitor comprehensive personnel and human resource guidelines including employee 


handbook, payroll and salary procedures, employee benefit program descriptions and retirement 


planning 


 Provide policies and procedures that have been highly effective with our target population via 


attendance/tardy and school code of behavior 


 Develop and monitor risk management, workers compensation and property, casualty, liability 


insurance programs and plans  


 The Governing Council of NAS-Phoenix will ultimately approve and enforce all policies 


Administrator Selection 


 Conduct recruiting services for school principal, screen candidates and make recommendations to the 


GC 


Administrator Oversight 


 Develop/revise principal evaluation model for GC review and adoption 


 Superintendent will observe and evaluate principal’s educational administrative competency and 


provide her evaluation to the GC 


 Assist GC in completing principal’s annual evaluation  


 Superintendent makes recommendation to GC regarding the principal’s contract before June 30 of 


each year 


 At the direction of the Governing Council, general oversight of principal, including but not limited to 


addressing principal questions and concerns, principal leave requests and placing principal on 


administrative leave in emergent situations, if and as necessary 


Administrator Advising 


 Provide ongoing counsel and mentorship to the principal  


 Superintendent or designee will meet as needed with the principal to discuss operational issues, 


student achievement, student discipline, personnel matters, to monitor school improvement targets, 


and to address other compliance issues.  Meetings may be telephonic or in person   


 Staff/Teacher Selection: 


o Superintendent/designee will assist principal in developing processes for recruiting, screening 


and hiring staff and licensed personnel 


o Superintendent/designee will consult with principal prior to hiring licensed personnel  


 Mentor principal in ongoing operational and compliance issues including student and personnel 


matters 


 Assist in the implementation and adoption of school procedures as needed 


 Provide a highly effective teacher evaluation process. Oversee principal’s annual evaluation process 


of school licensed instructors.  Advise principal on evaluation methods, use of adopted evaluation 


tools and concerning professional improvement  


 Make recommendations regarding annual professional development for both the principal and 


licensed staff   


 Guide principal and teachers in curriculum development and implementation consistent with the 


charter’s mission and vision  


 Review and monitor behavioral management issues 


 Provide strategies and resources to recruit and retain students 
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Academic Instruction 


 Assist in the development of a common curriculum aligned with the state standards and benchmarks  


 Provide a pyramid of support resources to identify, monitor, and provide strategic intervention to 


students at risk 


Academic Monitoring/Assessment 


 Provide a model of school and student performance measures/indicators/metrics/ targets to measure 


school success 


 Consult with academic staff in developing, implementing, and analyzing assessments for school 


performance 


 Assist in establishing data gathering mechanisms to track and monitor student growth 


 Assist in developing annual satisfaction surveys of students, staff and parents 


 Guide principal in directing academic improvement based on assessment  


Professional Development 


 Provide teacher training in the NAS educational model  


 Provide a professional development plan that aligns with best practices in the area of English 


Language Acquisition 


 Provide a model for Professional Learning Communities 


Financial Monitoring 


 Advise, consult with and train GC on financial management and accounting matters and monitor 


Business Manager’s contract performance for purposes of ensuring compliance with all applicable 


finance laws and regulations  


 Advise GC and Business Manager on review and development of financial policies and procedures  


 Advise school personnel on daily financial management of school’s budget  


 Develop and monitor comprehensive financial management, accounting, and budget management 


guidelines and procedures including general ledger accounting, accounts payable, procurement, cash 


management, and banking; ensuring that they meet State and Federal standards and audit 


requirements 


 Develop and monitor a comprehensive internal control system for accounts payable and payroll that 


provides strict oversight for all payments to vendors and employees 


Facilities Oversight 


 Assist GC in locating a school site 


 Provide ongoing monitoring of school’s facility lease and matters related to the school’s facility 


operations  


 Develop and monitor facility management and maintenance management programs/plans  


Compliance 


 Provide a model for school improvement planning 


 Ensure the completion of a certified annual audit report by selecting, by RFP, an approved auditing 


firm  


 Monitor and manage all required reporting to ADE and ASBCS on financial, budgeting, human 


resources, facilities, benefits and risk management issues 


 Ensure compliance with Arizona state employment laws and regulations 


Networking Opportunities 


 Offer informal network of support amongst governing bodies of the NAS schools regarding similar 


and common issues 
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d) Reasons for Contracting with EMO 


 


In early 2013, Scottsdale, Arizona resident, the Hon. Frank Riggs, approached the NAS Network 


superintendent, Dominic DiFelice, expressing interest in opening a school in the Phoenix area that would 


target new immigrants, English Language Learners, and academically underserved students.  Riggs 


approached NAS because (1) he had previously visited NAS schools in Denver and New Mexico and saw 


the value that these school were providing to a disadvantaged student population—a population that 


Riggs knew to be underserved in Phoenix; and (2) to the best of his knowledge, NAS is the only ESP that 


expressly and by mission seeks to serve the target population of new immigrants, English Language 


Learners and academically underserved students. 


 


Since then, NAS has amply proved its worth and commitment to the success of NAS-Phoenix.  During 


the school’s formation process, the NAS nonprofit used Network dollars to finance the initial costs to 


investigate the establishment of a school in the Phoenix area, including travel lodging and staff time to 


accomplish the necessary steps for a successful start-up.  


 


Some of the services provided by NAS to NAS-Phoenix to date include: 


 Assisting in writing the AZCSP start-up grant 


 Establishing sound relationships with key educational stakeholders such as the Arizona Charter 


Schools Association and The Arizona Department of Education 


 Assisting in writing the charter school application 


 Financing the costs of the charter application review by the charter association 


 Securing a well-known charter school lawyer 


 Securing a well-known business manager 


 Planning an organizational meeting of the Governing Council 


 Identifying an exemplary principal 


 Maintaining a high level of communication with the GC chair and other Governing Council members 


 Establishing a school website 


 Employing a local broker to seek out suitable properties for the school building 


 


The Governing Council has decided that once NAS-Phoenix is established, it will continue to contract 


with an ESP in general and NAS in particular.  Although the GC is comprised of individuals with a 


wealth of educational expertise, we feel that support is needed in overseeing and advising the daily 


operations of the school.  The school will not be large enough to justify employing full-time staff to 


supervise the financial operations, human resources and academic support services that will be critical to 


the ongoing operation of the school.  The GC feels that by contracting with an ESP the school will be able 


to dedicate more resources to education of students.  Contracting with the NAS nonprofit as the ESP will 


bring a successful track record to providing these services to a school whose target population is an 


academically underserved and ELL population.  


 


Moreover, NAS in the course of establishing and maintaining five charter schools dedicated to serving 


our target population has already developed much of the supporting materials and procedures that NAS-


Phoenix will need to operate.  Building from templates already developed by NAS will mitigate the need 


for NAS-Phoenix to expend scarce resources (time and money) developing these materials from scratch.  


Included will be: 


 Templates for school policies and procedures 


 Employee and student handbooks aligned with state laws and regulations 


 Plans and materials for marketing and recruitment of students 


 A school website 


 Curriculum that  aligns to state standards 
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 A successful teacher evaluation model 


 A proven assessment framework for the target population 


 


Finally, NAS has demonstrated experience finding a school location that can be converted to a school site 


within a limited budget and has extensive experience overseeing the school build or Tenant Improvements 


to an existing facility.  Moreover, NAS has experience building/refurbishing school sites that fit the NAS-


Phoenix educational model (day and night classes). 


 


e) Applicants Performance Expectations 


 


Once the school is operational the applicant will enter into a contracting agreement with the ESP to 


provide the services outline in section (b) above.  The services will also be delineated in the signed 


Service Agreement entered into by NAS-Phoenix and the ESP (the working draft service agreement, in 


which this scope of work and the expectations of the ESP are listed as Appendix A, is attached).  


 


A termination clause is in place for the GC to sever relationships with the ESP if expectations are not met:  


“this Agreement may be terminated immediately with written notice to The Network, if The Network 


becomes unable to perform the services contracted for, as determined by the School…” 


 


To determine whether the ESP is providing the above services in a manner adequate to the establishment 


and maintenance of a high-quality charter school program, the NAS-Phoenix GC will conduct both 


formative and summative evaluation. 


 


These evaluations consider: 


 


 The quality of service provided, to include timeliness, comprehensiveness, accuracy and usefulness 


 Performance, to include management, teamwork and communications, analysis and decision-making, 


leadership, use of resources, relationships with others, and technical performance 


 Compliance with the Scope of Work as delineated in the Service Agreement  


 Performance of the ESP lead personnel, including the superintendent and chief of business operations 


 


The GC will base its evaluation upon personal observations of and communications with ESP staff, 


reports from school staff and artifacts such as written reports, written evaluations of school staff, prepared 


budgets and budget revisions, and meeting documents. 


 


If the GC finds that the ESP has either failed to meet or has met unsatisfactorily any of the expectations 


enumerated in section (b) above (and in the Service Agreement), the Governing Council shall notify the 


ESP within 30 days of this finding.  The GC shall request a response from the ESP regarding the specific 


expectation.  Based upon the ESP’s response, the Governing Council will determine whether or not to 


pursue a continued affiliation with the ESP. 


 


Summative evaluation.  ESP contract with NAS-Phoenix is reviewed annually by the Governing Council, 


along with the Attorney for the Governing Council, with input from the school Principal and other school 


administrators (if applicable) at the May Governing Council meeting.  During that meeting the ESP’s 


performance for the past year is assessed and if the Governing Council decides to renew the contract a 


new Scope of Work for the following year (July 1-June 30) is presented. 


 


Formative evaluation. ESP staff participates in monthly Governing Council meetings during which school 


performance, progress and financial status are discussed.  To prepare for such meetings, extensive two 


way communication occurs between the ESP staff, school staff and GC members. These meetings, reports 
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and discussions will provide the GC with data to assess the ESP’s performance, which will in turn be 


utilized to inform the summative evaluation. 


 


f) ESP’s Roles and Responsibilities  


 


The day-to-day operations of the school are under the purview of the principal. The ESP will provide 


support (as defined in [b] above) when requested and will meet with the school principal monthly to 


ensure that fidelity to the NAS model is being exercised and to report back to the GC if there is cause for 


concern. The ESP employs a superintendent and a chief of business operations both with a multitude of 


expertise to ensure that the necessary oversight services are provided to the principal and the Governing 


Council. Although the ESP has no direct authority for the school, their feedback to the GC will be used to 


monitor the principal’s performance and if necessary make necessary adjustments to ensure the highest 


student achievement. If there are disagreements between the principal and the ESP, it will be the GC who 


will determine the most appropriate course of action. 








Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 12 Content Area English 


Course Title (grades 9-12 Only) Writing 12 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on reading and writing various types of expository texts 
• Students will have already read, discussed and written examples of the main genres of writing, including 


expository 
• Students will have multiple prior lessons on researching and writing about a variety of topics 
• Students will already be able to locate relevant source materials and are developing being able to select the 


most reliable, significant, and appropriate materials to support their chosen thesis 
• Students will already know how to cite resources in APA Style 
• Students will have already written some research papers that contain concrete details, quotations, and other 


information examples, but are still developing the use of complexly varied transitions and syntax to create a 
more coherent finished product 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons aligns with the Program of Instruction in multiple ways.  All new and key vocabulary is 
pre-taught and/or reviewed prior to each lesson.  Content and language objectives are posted and copied by all 
students each day, with a brief class discussion on meaning and importance. The sequence of these objectives allow 
for scaffolding to occur as increasingly difficult and complex tasks are required of students.  The students are 
actively engaged in learning, thinking and writing about teacher provided examples of communication in other life 
forms, and then summarize the examples in short essays. Project based learning occurs when students are 
researching, planning, drafting, editing, revising, evaluating, and completing their original essays on communication 
in another life form of choice. 


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


12.W.2.b.c. 


2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and 
accurately through the effective selection, organization, and analysis of content.                                                                                                                          


b. Develop topic thoroughly by selecting the most significant and relevant facts, extended definitions,       concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic. 


c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Access to internet connected to a projector to view “How Smart are Animals?” on pbs.org, NOVA Science 


Now, with Neil deGrasse Tyson 
• Access to internet connected to a projector to view “Love in the Animal Kingdom” on pbs.org, NOVA  
• Access to internet connected to a projector to view “Talk to the Animals”, episode 2 (animal communication 


with their friends and enemies) on bbc.co.uk, with zoologist Lucy Cooke 
• Summative assessment directions/requirements, with print outs of the grading rubrics 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


2 class 
periods 


total 


Learning Objective:  Students will be able to (SWBAT) define the 
general meaning of communication and apply that to examples of 
communication in other animals. 
Language Objective: SWBAT write about and discuss examples of 
communication in various animals from personal experience and those 
portrayed in the NOVA Science Now film. 
Pre-teach/review key vocabulary: These vocabulary words/terms will 
be listed and defined on a reference hand-out sheet, with space for 
students to add notes/examples: communication, species, body language, 
facial expressions, hand gestures, telepathy, and sign language. 
Access Prior Knowledge: Teacher will ask students to write down an 
example of some type of animal communication from their own 
experience.  Teacher will then lead a class discussion about students’ 
examples. 
Introduce communication in animals as studied by scientists over the 
years.  Advise students that the final project (which will be the 
Summative Assessment) will be a research paper on communication used 
by some animal.  Encourage students to be thinking about their animal of 
choice as the lessons progress. 
Write: Direct students to take notes on at least 3 of the animal subjects in 
the film “How Smart are Animals?” noting at least 5 communication 
strategies for each animal chosen. 
View “How Smart are Animals?” on pbs.org, NOVA. 
Discuss the film, making connections back to personal experiences, and 
ask students to think about and share some of their research subject ideas 
so far. 
Formative assessment:  The teacher will review students’ initial 
notes/examples of previously known/experienced animal communication 
examples and check for film note taking that indicates comprehension or 
lack of comprehension of the subject.  Teacher will make mental note of 
levels of understanding of the essence/nature of communication.  Based 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will go over the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, etc. in 
the extra space provided between each word/term. 
 
 
Students will write down an example of some type of animal 
communication from their own experience.  This will be done just before 
the class-wide discussion to access prior knowledge.  Students will 
actively participate in the discussion and make additional notes. 
 
 
Students will view “How Smart are Animals?” and take notes on at least 
3 of the animal subjects in the film, noting at least 5 communication 
strategies for each animal. 
 
  
 
 
 
Students will actively participate in the discussion on animal 
communication, providing examples from the film and personal 
experiences and make additional notes on the topic. 
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on these observations, teacher will plan additional review and/or re-
teaching. 


 


2 
 


2 class 
periods 


total 


Content Objective:  SWBAT analyze how various animal courting 
behavior is similar to and different from that of humans. 
Language Objective: SWBAT discuss and write a summary of how at 
least 2 different animals communicate with potential partners to woo 
their attentions and draw parallels between other animals and human 
behavior. 
Introduce/Review key vocabulary (see lesson 1) and add: courting, 
pheromones, hormones, mating rituals/dances, monogamy, and 
polygamy. 
Introduce and Discuss the concept of mating rituals/dances in humans 
and other animals. Teacher will ask students to write a brief example of 
an animal’s courting behavior that they have witnessed before or been 
aware of. During the discussion that follows, teacher will be sure at least 
3 distinct animal courting examples, that most S’s are familiar with, are 
discussed in depth. 
View “Love in the Animal Kingdom” film on pbs.org, a NOVA program 
on mating rituals/dances  
Write:  Teacher will ask students to write about any 4 of the animals 
portrayed in the film, making sure to note the following: name of the 
animal, description of the courting behaviors to include movements, 
sounds, and other species specific characteristics for both the male and 
the female, and a description of how the courting behaviors are similar to 
and/or different from those of humans. 
Share, revise, edit, and discuss: Teacher will ask students to get into 
pairs and/or groups of 3-4 students to exchange their summaries of the 
various animals and tell them to check each other for accuracy and full 
details.  Teacher will direct students to add to and edit their summaries 
before turning them in for a grade. 
Formative assessment: Teacher will collect the students’ brief examples 
and their film summaries of animal courting behaviors and review for 
accuracy and full details. The teacher will informally make mental and 
written notes about students’ gaps in knowledge about the key concepts 
of the lessons/unit and plan for time to re-teach/review as necessary. 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
 
 
Students will actively participate in the discussion on  the concept of 
mating rituals/dances in humans and other animals.  Students will take a 
few minutes to write a brief example of an animal’s courting behavior 
that they have witnessed before or been aware of.  Students will 
participate in an in depth discussion on at least 3 distinct animal courting 
examples. 
 
 
 
Students will view the film and write about any 4 of the animals 
portrayed in the film, making sure to note the following: name of the 
animal, description of the courting behaviors to include movements, 
sounds, and other species specific characteristics for both the male and 
the female, and a description of how the courting behaviors are similar to 
and/or different from those of humans. 
 
 
Students will exchange summaries in pairs or small groups to read, 
discuss, and critique for accuracy and full details.  Students will add to 
and edit their summaries before turning them in for a grade. 
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3 
 
 


2 class 
periods 


total 


Content Objective:  SWBAT analyze how various animal 
communication techniques function, citing the most significant scientific 
findings on the topic. 
Language Objective: SWBAT discuss and write a summary of the way 
at least one animal communicates, citing relevant facts and concrete 
details from the film or earlier lessons. 
 
Introduce/Review key vocabulary (see lesson 1) and add: inter-species, 
intra-species, articulate, predator, prey, low and high frequency, audible. 
Introduce and Discuss the concept of communication, with and about 
friends and enemies, in humans and other animals. Teacher will ask 
students to write a brief description of animal communication as related 
to an encounter with a potential enemy or prey (either inter-species or 
intra-species) and be ready to share it with the class. Teacher will lead a 
class discussion on the examples cited, making sure that at least 2 distinct 
animal communication examples, that most S’s are familiar with, are 
discussed in depth. 
Set up:  Teacher will advise students that their summative assessment 
will be to write a well-researched essay on communication in an animal 
of choice.  Encourage students to take additional notes on potential 
research subjects as they view the film. 
Write:  Teacher will ask students to write a short, fictional story about 
observing one of the types of animals portrayed in the film, while in the 
role of being a researcher in the field or being an animal trainer.  Teacher 
will advise students that they must use specific communication examples 
from the film in their stories.  
View “Talk to the Animals”, episode 2 on animal communication with 
their friends and enemies.  
Share, revise, edit, and discuss:  Teacher will direct students to pair up 
or work in groups of 3 to share their stories with each other, make 
revisions, and edit.  Then, teacher will ask some class members to share 
their stories, with a brief discussion and comment session after each 
story. 
Formative assessment: Teacher will read the brief descriptions and 
longer stories about animal communication written by the students, 
checking for depth of understanding and accuracy of details.  The teacher 
will informally make mental and written notes about S’s gaps in 
knowledge about the key concepts of the lessons/unit.   


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
 
 
 
S’s will actively participate in the discussion on  the concept of 
communication, with and about friends and enemies, in humans and 
other animals.  Students will then write a brief description of animal 
communication, as related to an encounter with a potential enemy or prey 
(either inter-species or intra-species) and be ready to share it with the 
class. Students will actively participate in a class discussion on the 
examples cited. 
 
Students will begin to think about their research animal of choice and 
take extra notes on potential research subjects as they view the film. 
Students will view the film while taking notes. 
 
Students will write a short, fictional story about observing one of the 
types of animals portrayed in the film, while in the role of being a 
researcher in the field or being an animal trainer.  Students will use 
specific communication examples from the film in their stories. 
 
Students will share their stories in pairs or small groups, making 
revisions and editing to improve them.  Then, some class members will 
share their stories, and everyone will actively participate in a brief 
discussion and comment session after each story. 
 


S.A. 
Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 


A summative assessment will be given at the end of this unit.  S’s will be 
provided with laptop computers for research and writing.  S’s will not 
have access to prior notes, but will be given copies of the 
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independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


directions/requirements for the summative assessment and the scoring 
rubrics shown below.  No talking and no cell phone or personal device 
use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Directions: You will have 4 one hour class periods (with computer access) to research, plan, draft, and write an essay about how a particular animal (non-
human) communicates.  The final essay will need to be a minimum of 7 paragraphs, with a minimum of 3 scientifically sound and significant sources cited 
in APA Style.  Note:  All research articles used and/or cited must be from a legitimate scientific source and not from a source such as Wikipedia, etc.  If in 
doubt, check with the teacher. 


Your essay will be scored based on the 3 summative assessment item descriptions and the associated rubrics that have been provided.  There are a total of 
52 points possible, with a minimum of 36 points necessary to pass. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score):  Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 


Informative/explanatory 
Texts 


Poor -                    1 point Fair -                    2 points Good -                  3 points Excellent -            4 points 


Examine ideas, concepts 
and information clearly and 
accurately 


Ideas, concepts and 
information examined are not 
clear or accurate 


Ideas, concepts and 
information examined are 
somewhat clear and accurate 


Ideas, concepts and 
information examined are 
clear, accurate and relevant to 
the essay 


Ideas, concepts and 
information examined are 
very clear and accurate, 
providing compelling 
information for the story 


Convey ideas, concepts and 
information clearly and 
accurately 


Ideas, concepts and 
information are not explained 
clearly or accurately 


Ideas, concepts and 
information are explained 
somewhat clearly and 
accurately 


Ideas, concepts and 
information are explained 
clearly and accurately and are 
relevant to the essay 


Ideas, concepts and 
information are explained 
very clearly and accurately, 
engaging the reader in a 
lively essay 


Effective selection of 
content 


Content has been poorly 
and/or randomly chosen 


Content has been chosen 
intentionally and from mostly 
credible sources 


Content has been chosen 
carefully and intentionally, all 
from credible sources 


Content has been chosen 
from among the best, recent, 
credible sources 


Effective organization of 
content 


Content is not well organized Content is fairly well 
organized 


Content is well organized and 
interesting for the reader 


Content is very well 
organized and compelling for 
the reader 


Effective analysis of content Content is not well analyzed Content is fairly well Content is well analyzed and Content is very well analyzed 
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analyzed interesting for the reader and compelling for the reader 


 
Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score):  Develop topic thoroughly by selecting the most significant 
and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the 
topic. 


Develop essay topic 
thoroughly by selecting the 
most significant and 
relevant: 


Poor -                     1 point Fair -                     2 points Good -                  3 points Excellent -            4 points 


Facts Facts do not exist or are not 
significant and/or relevant 


Facts used are somewhat 
significant and/or relevant 


Facts used are significant 
and/or relevant 


Facts used are very 
significant and/or relevant 
and substantially contribute to 
the quality of the essay 


Extended definitions Extended definitions do not 
exist or are not significant 
and/or relevant 


Extended definitions are 
somewhat significant and/or 
relevant 


Extended definitions are 
significant and/or relevant 


Extended definitions are very 
significant and/or relevant 
and substantially contribute to 
the quality of the essay 


Concrete details Concrete details do not exist 
or are not significant and/or 
relevant 


Concrete details are 
somewhat significant and/or 
relevant 


Concrete details are 
significant and/or relevant 


Concrete details are 
significant and/or relevant 
and substantially contribute to 
the quality of the essay 


Quotations and other 
information 


Quotations and other 
supporting information do not 
exist or are not significant 
and/or relevant 


Quotations and other 
supporting information are 
somewhat significant and/or 
relevant 


Quotations and other 
supporting information are 
significant and/or relevant 


Quotations and other 
supporting information are 
very significant and/or 
relevant and substantially 
contribute to the quality of 
the essay 


Appropriate examples Appropriate examples do not 
exist or are not significant 
and/or relevant 


Appropriate examples are 
somewhat significant and/or 
relevant 


Appropriate examples are 
significant and/or relevant 


Appropriate examples are 
very significant and/or 
relevant and substantially 
contribute to the quality of 
the essay 


 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  Use appropriate and varied transitions and syntax to link 
the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts. 
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Use appropriate and varied 
transitions and syntax to: 


Poor -                      1 point Fair -                     2 points Good -                   3 points Excellent -            4 points 


Link major sections of the 
text 


Major sections of the text are 
poorly linked or not linked at 
all 


Major sections of the text are 
adequately linked 


Major sections of the text are 
clearly linked 


Major sections of the text are 
very clearly linked and 
substantially contribute to the 
quality of the essay 


Cohesion Text cohesion does not exist 
or is poorly executed 


Text cohesion is adequate Text cohesion is evident and 
easy to follow 


Text cohesion is very evident, 
compelling and substantially 
contribute to the quality of 
the essay 


Clarify relationships among 
complex ideas and concepts 


Relationships among 
complex ideas and concepts 
are non-existent or unclear 


Relationships among 
complex ideas and concepts 
are adequate 


Relationships among 
complex ideas and concepts 
are clear and interesting 


Relationships among 
complex ideas and concepts 
are very clear and 
substantially contribute to the 
quality of the essay 


 


Scoring explanation:  Each assessment item will be scored using the rubric shown under that item. The maximum total, possible score is 52 
points.  Minimum passing score is 37. 
Grade:  0-36 points = incomplete;    37-41 points = C;    42-46 points = B;     47-52 points = A   Note: 70% (37 and above) = 
Mastery/passing      
Final Grade:  Point Total: _______/   52     
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B.3.1 Education Service Providers - Exhibit:  School List 


NAS-Lakewood 


5806 W. Alameda Ave. 


Lakewood, CO, 80226 


303.894.3171 


Fax: 303.237.4119 


nas-lakewood-info@newamericaschool.org 


http://colorado.newamericaschool.org/ 


Principal:  Jon Berninzoni 


 


Authorizer: Jefferson County District School 


Board 


Jeffco Public Schools 


1829 Denver West Drive #27 


Golden, Colorado 80401 


303.982.6500 


 


NAS-Lowry (Aurora) 


Community College of Aurora at Lowry 


9125 E. 7th Pl., Bldg. 905 


Denver, CO 80230 


303.320.9854 


Fax: 303.363.8083 


nas-lowry-info@newamericaschool.org 


http://colorado.newamericaschool.org/ 


Principal:  Annie Trujillo 


 


Authorizer:  Charter School Institute 


1580 Logan Street Suite 210 


Denver Colorado 80203  


303-866-3299 


Fax: 303-866-2530 


Email: csi_info@csi.state.co.us 


 


NAS-Thornton 


8978 Washington St. 


Thornton, CO 80229 


303.991.0130 


Fax:303.252.9254 


nas-denver-info@newamericaschool.org 


http://colorado.newamericaschool.org/ 


Principal: Michael Epke 


 


Authorizer:  Charter School Institute 


1580 Logan Street Suite 210 


Denver Colorado 80203  


303-866-3299 


Fax: 303-866-2530 


Email:  csi_info@csi.state.co.us  


 


NAS-New Mexico (Albuquerque) 


1734 Isleta Blvd SW  


Albuquerque, NM 87105 


505.222.4360 


Fax: 505.873.2602 


NAS-Albuquerque-info@newamericaschool.org 


http://newamericaschool.org/newmexico/campus


es-albuquerque/ 


Principal:  LaTricia Mathis 


 


Authorizer:  Public Education Department New 


Mexico 


Jerry Apodaca Education Building  


300 Don Gaspar 


Santa Fe, NM 87501 


505.827.5800 


 


NAS-Las Cruces 


207 S. Main St. 


Las Cruces, NM 88001 


505.527.9085 


Fax: 505.527.9153 


NAS-LasCruces-info@newamericaschool.org 


http://newamericaschool.org/newmexico/campus


es-lascruces/ 


Principal:  Margarita Porter 


 


Authorizer:  Public Education Department New 


Mexico 


Jerry Apodaca Education Building  


300 Don Gaspar 


Santa Fe, NM 87501 


505.827.5800 


 


NAS-Phoenix  


Charter Application Pending 


NAS-Phoenix-info@newamericaschool.org 


http://newamericaschool.org/arizona/campuses-


phoenix/ 


Principal:  Yvonne Watterson 


(ycwatterson@gmail.com)
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Grade Level 10 Content Area Mathematics 


Course Title (grades 9-12 Only) Geometry 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


Students will already be able to: 
• Understand and apply the Pythagorean Theorem (8.G.7)(8.G.8) 
• Prove that all circles are similar (G-C.A.1) 
• Know precise definitions of angle, circle, perpendicular line, parallel line, and line segment, based on the 


undefined notions of point, line, distance along a line, and distance around a circular arc.  (G-CO.A.1) 
• Choose and produce an equivalent form of an expression to reveal and explain properties of the quantity 


represented by the expression. (A-SSE.B.3) 
b. Complete the square in a quadratic expression to reveal the maximum or minimum value of the 
function it defines. 


• Use coordinates to compute perimeters of polygons and areas of triangles and rectangles, e.g., using the 
distance formula. (G-GPE.B.7) 


Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


This lesson features Sheltered Instructional Observation Protocol (SIOP) techniques, including activating prior 
knowledge, pre-teaching vocabulary, strategic grouping, differentiation (during the guided practice phase of 
lessons,) and the use of clear content objectives (see the various publications from Echevarria, Voght, & Short on the 
SIOP model.) Scaffolding techniques include:  the teacher giving students a fully worked out and correct model of 
the skills required as an exemplar, and giving students an opportunity to feel highly competent with one concept 
before introducing a more complicated additional task, circulating around the room to determine students who need 
additional help or a different way of explaining the concept or skill, and giving students opportunities to work in 
groups to give them the opportunity to interact over a common problem.   


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


G-GPE.A.1 - Derive the equation of a circle of given center and radius using the Pythagorean Theorem; complete 
the square to find the center and radius of a circle given by an equation. 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


Compasses (including one for use on a white board/chalk board.) 
Student’s Glossary 
Student’s Math Journal 
Overhead or Document Camera 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


 


A. 6  Curriculum Samples:  Geometry                                         New America School-Phoenix Page 1 of 8 







Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 


1. Anticipatory Set – Question on board: “Using complete sentences, 
answer the question: What is a circle?” Teacher gives several minutes to 
answer and then asks students randomly for their answers.  
2. Learning Objective – SWBAT draw a circle on graph paper using a 
compass and use the words “center” and “radius” to describe the parts of 
the circle.  
3. Instructional Input – Using the data from the Anticipatory Set, the 
teacher will instruct students to put the words “equidistant,” “circle,” 
“compass,” and “radius” in their glossary. The teacher will then ask 
students to imagine what equidistant might mean by breaking it into parts 
and asking what the prefix “equi-“ probably means, and then applying it 
to distance. The teacher will lead a discussion on the meaning of 
equidistant, making sure that all students have the definition of 
equidistant in their glossary as: “equal distances” and an example or 
picture. The teacher will then make sure that everyone has the definition 
of a circle as “the set of all points that are equidistant from a center 
point,” and that they have an example or picture in their glossary. The 
teacher will then demonstrate using a meter stick on the board. After 
drawing several (10) points around the center point the image of a circle 
will become apparent. The teacher will then introduce the compass to the 
class, and show them how to use one to draw a circle, and asks the 
students to write the definition and a picture or example of a compass in 
their glossary. The teacher will then explain to students that the distance 
that all points on a circle are from the center is called the radius of the 
circle. The teacher will then instruct the students to put the definition and 
an example of radius in their glossary.  
4. Modeling/Check for Understanding – The teacher will then model 
using an overhead or document camera how to use a standard sized 
compass on graph paper to draw a circle 
5. Guided Practice – The teacher will then ask the students to draw a 
circle centered at the point (3,4) with radius 5. The teacher will circulate 
the room and assess whether students can do that, and help students who 
need it.  
 
 


1. Students will use complete sentences to describe a circle and share 
when called upon.  
 
2. Students will write the learning objective with the date in their notes.  
 
3. Students will take notes in their math journal, ask questions to clarify, 
and add words to their Glossary. 
 
4. Students will observe teacher use the compass, take notes, and ask 
questions to clarify. 
 
5. Students will attempt to draw the specified circle on graph paper on 
their own with teacher assistance as necessary.  
 
6. Students will draw seven more circles of their choice (within the 
parameters) and show the teacher as a formative assessment.  
 
 
Alignment to content/skills of Required Standard: 
This lesson will give students the foundational skills necessary to 
understand what a circle is and why it has the equation it does. By the 
end of this lesson students will be prepared to derive the equation of a 
circle using the Pythagorean Theorem.  
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6. Independent Practice – The teacher will instruct students to draw 
seven additional circle using their compass with center that is not the 
origin, and radius between 2 and 7. The teacher will instruct students to 
keep these circles for the next lesson and show their work as an exit 
ticket.  


2 


1. Anticipatory Set – Question on board: “Use the Pythagorean 
Theorem to calculate the length of the hypotenuse,  𝐴𝐴𝐴𝐴����, for right triangle 
⊿𝐴𝐴𝐴𝐴𝐴𝐴 if  𝐴𝐴𝐴𝐴���� = 18 and 𝐴𝐴𝐴𝐴���� = 24. (The right triangle will also be drawn 
on the board.) Answer = 30 
2. Learning Objective – SWBAT derive the equation of a circle using 
the Pythagorean Theorem by using the radius of a circle as the 
hypotenuse of a right triangle.  
3. Instructional Input – The teacher will demonstrate, using a 
generalized circle with center (h, k), radius r, and an arbitrary point (x, y) 
that the horizontal 
distance from the center 
of the circle to the x-value 
of the point, B, is |𝑥𝑥 − ℎ|, 
and that the vertical 
distance from the center 
to the y-value of the 
point, B, is |𝑦𝑦 − 𝑘𝑘|, and 
that because we can prove 
that 𝑂𝑂𝐴𝐴���� is perpendicular 
to 𝐴𝐴𝐴𝐴����, that a right triangle 
is formed with the points 
A, B, and O. The 
hypotenuse, 𝑂𝑂𝐴𝐴����, is the 
radius of the 
circle.(Shown to the 
right.) The teacher then 
shows how it follows that we can use the Pythagorean Theorem to show 
that: |𝑥𝑥 − ℎ|2 + |𝑦𝑦 − 𝑘𝑘|2 = 𝑟𝑟2, which is the equation for any point r 
units from the center point (h, k), or in other words, the equation of a 
circle centered at (h, k) with radius r. The teacher will also explain that 
because absolute value bars are grouping symbols also, and because 
everything squared is positive, the absolute value bars can be replaced 
with parentheses. So we write the equation of a circle in the form : 
(𝑥𝑥 − ℎ)2 + (𝑦𝑦 − 𝑘𝑘)2 = 𝑟𝑟2. 
 
 


1. Students will use the Pythagorean Theorem to find the hypotenuse of 
the circle and share when called upon.  
 
2. Students will write the learning objective with the date in their notes.  
 
3. Students will take notes in their math journal, ask questions to clarify, 
and add words to their Glossary.  
 
4. Students will observe teacher model the problem and respond with 
next steps when called upon. 
 
5. Students will attempt to derive the equation of the circle using the 
Pythagorean Theorem and ask questions if necessary.  
 
6. Students will derive the equation for the seven other circles they drew 
and turn them into the teacher as a formative assessment.  
 
 
Alignment to content/skills of Required Standard: 
This lesson aligns with the standard by teaching students how to derive 
the equation of a circle with any radius and center by using the 
Pythagorean Theorem.  
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4. Modeling/Check for Understanding – The teacher will then use an 
overhead or document camera to show how the process works with a 
specific circle and cold calls students to show her the next steps.  
5. Guided Practice – The teacher will have the students derive the 
equation for the first circle they drew in the previous lesson with center 
at the point (3,4) and radius 5 using the Pythagorean Theorem and will 
walk around the room checking student progress and answering 
questions.  
6. Independent Practice – The teacher will have the students derive the 
equations for the remaining seven circles that they drew in the previous 
lesson using the Pythagorean Theorem. Students will turn this work in to 
be graded as an assignment and as formative assessment.  


3 


1. Anticipatory Set – Question on board:    “Graph the circle (x+4)2 + 
(y-2)2 = 16” The teacher will call on one student to come up to the board 
to show the answer. The teacher will ask the students to assist the student 
as necessary.  
2. Learning Objective – SWBAT graph a circle given its factored 
equation and give the factored equation of a circle given its graph. 
(The point of today’s lesson is to allow students to become very 
comfortable with the equation of a circle in anticipation of the next 
lesson.)  
3. Instructional Input – The teacher will instruct students to add 
“factored form of equation of circle” to their glossary, and give them the 
definition as: “The form of the equation of a circle which reveals the 
center and radius of the circle.” Then the teacher will give them the 
equation form (𝑥𝑥 − ℎ)2 + (𝑦𝑦 − 𝑘𝑘)2 = 𝑟𝑟2 to put in the example/picture 
box. The teacher will then review how to graph a circle given its 
equation, and how to write the equation of a circle given its graph. The 
teacher will then explain to students how they can use their prior 
knowledge of the Midpoint Formula and Distance Formula to calculate 
the center of the circle and the radius of the circle if given other 
information about the circle, like the endpoints of its diameter.(For the 
purposes of this lesson, all radii with be positive integer squares.) 
4. Independent Practice – The teacher will give students 10 graphed 
circles (integer coordinates for center, positive integer square for radii) to 
practice writing the equation of the circle, 5 equations of a circle (integer 
coordinates for center, positive integer square for radii) to practice 
graphing a circle given an equation, and 5 problems that give them the 
endpoints of the diameter to practice integrating their skills.  
 


1. Students will graph the circle and be prepared to show their answer if 
called or assist if necessary.  
 
2. Students will write the date and learning objective in their math 
journal.  
 
3. Students will take notes in their math journal, ask questions to clarify, 
and add words to their Glossary.  
 
4. Students will give the equations of the circles and graph the circles 
whose equations or diameter endpoints are given. Students will turn this 
in to the teacher as a formative assessment grade.  
 
Alignment to content/skills of Required Standard: 
This lesson focuses on getting students comfortable with the factored 
form of the equation of a circle so they are well prepared to perform the 
skills required for the second part of the standard: complete the square to 
find the center and radius of a circle given by an equation. 
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4 


1. Anticipatory Set – Question on board: “Review: Collaborate with 
your neighbors and make sure everyone at your table remembers how to 
to solve the quadratic equation by completing the square. 𝑥𝑥2 + 8𝑥𝑥 = 9. 
The teacher will then ask several students to come up to the board and 
write their work and the answer (x= 1and -9). The teacher will ensure 
that the students remember how to complete the square.  
2. Learning Objective – SWBAT complete the square on the equation 
of a circle to write it in a factored form that reveals the center and radius 
of the circle.  
3. Instructional Input – The teacher will demonstrate how the 
procedure of completing the square is the same on the equation of a 
circle, the only difference is that they need to do it twice; once for x and 
again for y. The teacher will show how once the complete squares have 
been found for x and y the equation of the circle becomes exactly what 
they are used to.  
4. Modeling/Check for Understanding – The teacher will model how to 
complete the square on the equation of the circle 𝑥𝑥2 + 𝑦𝑦2 + 2𝑥𝑥 + 10𝑦𝑦 +
10 = 0 and ask students at random for next steps and answer students 
questions as they come up.   
5. Guided Practice – The teacher will have the table groups do another 
one on their own while circulating the room answering questions.  
6. Independent Practice – The teacher will give the students 10 
equations of a circle in non-factored form with integer coordinates for 
center, positive integer square for radii to practice completing the square 
to reveal the center and radius of the circles, then graph them.  


1. Students will work in groups to complete the square to solve the 
quadratic equation. Some students will go up to the board to work out 
their answer. Students will help out the students at the board and ask 
questions they have.   
 
2. Students will write the learning objective with the date in their notes.  
 
3. Students will take notes in their math journal, and ask questions to 
clarify. 
 
4. Students will observe the teacher model the problem and respond with 
next steps when called upon. 
 
5. Students will work in groups to complete the square on a non-factored 
equation of a circle and ask questions they have of the teacher and 
classmates.  
 
6. Students will work independently to complete the squares of the given 
problems to reveal the center and radius of the circles, and turn in the 
work as a formative assessment grade.   
 
Alignment to content/skills of Required Standard: 
This lesson aligns with the standard by teaching students how to 
complete the square of a non-factored equation of a circle to find the 
center and radius of the circle.  


S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


An optional review period may be conducted before the end of unit test. 
Students will take an end of unit test immediately following the unit. The 
test will be free response and taken individually and take about 1 class 
period. Students will have the use of a scientific calculator: either their 
own, or one provided to them. Smart phones will not be allowed to be 
used as a calculator. It will a closed note test. The skills addressed in the 
standard will be assessed a second time (at least) in a Quarterly Common 
Assessment at the end of the quarter. 
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Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


 


 


 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score): 


Find the equation of the circle whose diameter has endpoints at ( -7, -1) and (1, 5). 
Show all steps and work. You may use the graph paper to the right.     
 


 


 


 


KEY: 


The center of the circle is the midpoint of the diameter. So, the x-coordinate of the center is: −7+1
2


= −3, 


and the y-coordinate is −1+5
2


= 2 


The center of the circle is (-3, 2)……………………………(1 point) 


The radius of the circle is the distance from the center to a point on the circle.  So, 
�(−7 − (−3))2 + (−1− 2)2 = 5. 


The radius of the circle is 5…………………………………(2 points) 


The equation of the circle is (𝑥𝑥 + 3)2 + (𝑦𝑦 − 2)2 = 52……(1 point) 


 


 


Scoring Guide: 


The question is worth 4 Points.  


 Partial credit may be given. Subtract 1 point per mistake in the equation or graph.  


 


3 out of 4 indicates Mastery 







A. 6  Curriculum Samples:  Geometry                                         New America School-Phoenix Page 7 of 8 


Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score): 


Use the Pythagorean Theorem to find the equation of the circle graphed to the right.  


Show all steps and work. 


 


 


 


 


 


KEY 


1) 𝑂𝑂𝐴𝐴���� =  |𝑥𝑥 − 1.8| ,  𝐴𝐴𝐴𝐴���� = |𝑦𝑦 − 3.3|, and 𝑂𝑂𝐴𝐴���� = 2.7…………………………………(2 points) 


2) Δ𝐴𝐴𝐴𝐴𝑂𝑂 is a right triangle so 𝑂𝑂𝐴𝐴����2 + 𝐴𝐴𝐴𝐴����2 = 𝑂𝑂𝐴𝐴����2……………………………………( 1 point) 


3) So, (𝑥𝑥 − 1.8)2 + (𝑦𝑦 − 3.3)2 = 2.72 = 7.29, which is the equation of the circle…( 1 point) 


  


Scoring Guide: 


The question is worth 4 Points.  


 Partial credit may be given. Subtract 1 point per mistake in the equation or graph.  


 


3 out of 4 indicates Mastery 
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Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  (add as 
needed): 


Write the following equation for a circle in factored form and graph it on the coordinates provided using a 
compass. 


Show all work. 


𝑥𝑥2 + 𝑦𝑦2 − 4𝑥𝑥 − 8𝑦𝑦 + 11 = 0 


 


KEY: 


Students need to complete the square in order to write the equation in factored form:  


 (𝑥𝑥2 − 4x + 4) + (𝑦𝑦2 − 8y + 16) + 11 = 20………………..(2 points) 


Then equation of the circle is: 


 (𝑥𝑥 − 2)2 + (𝑦𝑦 − 4)2 = 9 = 32………………………….……(1 point)  


Correct graph of the circle (see figure labeled KEY to the right)……..(1 point) 


 
 


 


Scoring Guide:  


The question is worth 4 Points.  


 Partial credit may be given. Subtract 1 point per mistake in the equation or graph.  


 


3 out of 4 indicates Mastery 


 


 


Total Summative Assessment Points: 12 


Mastery at: 9/12 


KEY 





		Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample)
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C.3. Personnel 


 


a) Staffing plan  


 


NAS-Phoenix will be a grade 9-12 high school offering courses of study aligned with Arizona state 


standards.  Given the target population of the school, along with the experience of other NAS Network 


schools, we project that the majority of our students will be over-age and under-credit.  As such, 


projecting enrollment numbers based on grade-level will not provide an accurate picture of our 


population:  most students by virtue of their age or high school start date will be classified as seniors, 


even though they are likely to need more than one year to graduate and NAS expects to retain them for 


more than one year.  Instead, NAS-Phoenix enrollment projections are based on the experience of other 


NAS schools with similar target populations and located in similar “high need-locations.” 


 


 


 


With an anticipated first year enrollment of 197 students, and using a 32:1 ratio, we plan to hire one 


principal, one counselor, one special education teacher, one bookkeeper / finance, two administrative 


assistants and six teachers. The school will also hire a 1.5 FTE campus security monitor and a 1.5 FTE 


custodian. It is anticipated that enrollment will increase by 25-50 students per year before the school goal 


of 450 is reached. Teaching staff will be augmented to maintain a 32:1 ratio. When the school reaches 


250-275 students, a 0.5 FTE assistant-principal may be hired for night supervision.  


NAS-Phoenix staffing projections for the first three years of operation 


Personnel Year 1 (197) Year 2 (240) Year 3 (266) 


Principal
2
 1 1 1 


Assistant Principal 0 0 0.5 


Counselor
3
 1 1 1 


Teachers 6
4
 7.5 8.5 


Special Education
5
 1 1 1.5 


Bookkeeper / Finance 1 1 1 


Administrative Assistant / Clerical 1 1 1 


Administrative Assistant / Student Records  1 1 1 


Security Monitors 1.5 2 2 


Custodial 1.5 2 2 


                                                           


1
 These figures are projections.  If enrollments exceed projections in any given year, NAS-Phoenix will 


continue to enroll students until the enrollment cap of 450 students is reached, at which point lottery 


protocols described in section B.3 will be initiated. 
2
 During Years 1 and 2, the principal will hire a lead teacher to manage administrative and supervisory 


responsibilities in the evening.  The lead teacher is counted in this chart in the “Teachers” category.  This 


lead teacher will be assigned a reduced teaching load in lieu of monetary compensation.  
3
 Counselor’s time will bridge day/night shifts based on student enrollment, but majority of time will 


likely fall during day shift. 
4
 The allocation of day to night teachers will be determined by factors such as day/night enrollment and 


availability of teachers to bridge day and night teaching shifts. 
5 Instructional staff are in bold italics 


NAS-Phoenix Enrollment (Projected)
1
 


Year 1 197 (headcount)  


Year 2 240 (headcount) 


Year 3 266 (headcount) 
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Principal: Starting salary - $95,000.00 


 


The principal's duties will include: 


 Facilitating the development, implementation, and communication of the school’s mission, goals and 


objectives   


 Promoting a shared vision of learning that reflects excellence and equity for all students   


 Promoting a working and learning climate that is safe, secure and respectful of diversity  


 Evaluating progress toward achieving the school’s vision 


 Ensuring that the school meets its student and school performance objectives in the approved charter  


 Ensuring that the instructional staff implements the approved and aligned curriculum 


 Monitoring and maintaining a safe, secure, and caring school environment 


 Assuring mastery of essential knowledge and skills by every student 


 Recognizing, honoring, and celebrating success 


 Supporting the recruitment, induction, development and retention of a diverse corps of quality 


teachers and staff 


 Providing for the professional development necessary to support collaboration, empowerment, and 


high performance of all teachers and staff 


 Keeping the superintendent and Governing Council apprised of school matters 


 Preparing and maintaining accurate and complete records and reports as required by law, state 


directives, and administrative regulations 


 Sharing the responsibility for the supervision and care of inventory; proper and safe use of facilities, 


equipment and supplies; and reporting safety hazards promptly 


The principal’s qualifications will include: 


 Alignment with the New America School vision and mission 


 Required qualifications include a Master’s Degree, a valid Arizona administration license, an SEI 


endorsement and a minimum of five years teaching experience 


 Demonstration as a master teacher 


 Knowledge of instructional methodologies (in particular SIOP, scaffolding, and differentiated 


instruction) 


 Cultural sensitivity and sensitivity to the needs of traditionally underserved students  


 A proven leader in areas of curriculum development and implementation, instruction, and assessment 


practices 


 Knowledgeable in English Language Acquisition methodology 


 The ability to develop a school improvement plan to address improving student achievement  


 Financial and operational management experience  


 Excellent written and oral communication skills 


 Valid fingerprint clearance card 


 


Assistant Principal: Starting salary - $85,000.00 (prorated to $42,500 half-time) 


The assistant principal’s duties will include: 


 Collaborating with the administration and faculty to develop a behavior management system to create 


positive student behavior in the school 


 Assisting the faculty in developing, implementing and monitoring prescribed interventions for 


individual students, including the creation and monitoring of Student Improvement Plans 


 Researching matters of discipline and well-being by conferring with students, parents, teachers, 


counselors and support service personnel 
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 Coordinating the resolution of student discipline problems in a fair and just manner and maintaining 


records of action taken  


 Providing documentation and recommendations to the school principal regarding the suspension and 


expulsion of students 


 Coordinating student attendance function and making recommendations to the principal for resolution 


of chronic attendance problems 


 Assisting with the supervision of student activities, programs of student orientation and similar 


activities 


 Establishing and maintaining mentoring relationships with at-risk students 


 Meeting with parents regarding student discipline and behavior issues, and conferring with teachers, 


counselors, probation officers and other support personnel 


 Other duties as assigned 


The assistant principal’s qualifications will include: 


 Alignment with the New America School vision and mission 


 Valid administration license and SEI endorsement 


 Knowledge of instructional methodologies (in particular SIOP, scaffolding, and differentiated 


instruction) 


 Cultural sensitivity and sensitivity to the needs of traditionally underserved students  


 A proven leader in areas of curriculum development and implementation, instruction, and assessment 


practices 


 Knowledgeable in English Language Acquisition methodology 


 Excellent written and oral communication skills 


Valid fingerprint clearance card 


 


Counselor: Starting salary - $50,000 


The counselor’s duties will include: 


 Scheduling an interview with every student at least once per quarter  


 Guiding individuals and groups of students through the development of educational and career plans 


 Counseling individuals and small groups of students with personal challenges 


 Consulting with teachers, staff and parents regarding the developmental needs of students 


 Referring students with problems to appropriate program specialists or community agencies  


 Assisting the principal in tracking student credit accrual and graduation requirements 


The counselor’s qualifications will include 


 Alignment with the New America School vision and mission 


 Valid school counselor licensure and SEI endorsement 


 Knowledge of counseling theory and techniques 


 Knowledge of adolescent development 


 Demonstrates knowledge of state and federal regulations and of resources both within and beyond the 


school  


 Manages routines and procedures 


 Ability to assess student needs and direct if necessary to outside resources 


 Valid fingerprint clearance card 


Teachers:  Average starting salary - $40,000 


 


Teachers’ duties will include: 
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 Fostering a culture of continuous improvement focused upon teaching and learning and using 


excellent management and leadership skills 


 Using classroom management skills, including problem solving and decision making, to assure a safe 


and supportive environment conducive to learning  


 Helping assure the implementation of the approved school curriculum 


 Guiding the learning process toward achievement of curriculum goals 


 Utilizing clear objectives for all lessons, assignments, units and projects in harmony with curriculum 


goals and communicating the objectives to students 


 Employing instructional methods and materials that are most appropriate for meeting student learning 


goals and objectives 


 Establishing and maintaining standards of appropriate student behavior and discipline to achieve a 


functional learning atmosphere in the classroom and on the school campus  


 Creating a classroom environment that is conducive to learning and appropriate to the maturity and 


interest of students 


 Meeting and instructing assigned classes in the location and at times designated 


 Working with a variety of student needs and making appropriate adjustments  


 Differentiating instruction to assure student mastery of content and language acquisition 


 Using a variety of formative and summative assessments to instruct teaching 


 Cooperating with other staff and support personnel in helping students with health, attitude, learning 


and behavioral issues 


Teachers’ qualifications will include: 


 Alignment with the New America School vision and mission 


 Valid Arizona teaching license and SEI endorsement 


 Excellent written and oral communication skills 


 Ability to prepare short and long range plans 


 Ability to prepare relevant and engaging lesson plans 


 Classroom management and time management skills 


 Ability to develop a variety of formative and summative assessment instruments 


 Valid fingerprint clearance card 


 


Special Education Teacher: Starting salary - $45,000 


The special education teacher’s duties will include: 


 Managing the continuum of services provided at the school which will include an integrated, resource 


and self-contained model 


 Reviewing all IEPs and determining the most appropriate form of placement  


 Leading and managing the 504 process 


 Ensuring that all Special Education requirements are being met 


 Determining and obtaining special education ancillary services to accommodate student special needs 


The special education teacher’s qualifications will include: 


 Alignment with the New America School vision and mission 


 Valid special education certification and SEI endorsement  


 Knowledgeable of state and federal special education laws and regulations 


 Knowledgeable in the current best practices in providing a range of services to students with special 


needs 


 Experience in writing IEPs and 504 plans 


 Ability to interpret student data and identify special education needs 
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 Excellent oral and written communication skills 


 Ability to work with teachers in a variety of settings including team teaching 


 Valid fingerprint clearance card 


 


Bookkeeper/Finance:  Starting salary - $34,000.00 


The bookkeeper/finance’s duties will include: 


 Assisting and advising the principal regarding the budgetary impact of benefit rate changes, salary 


increases and the feasibility of related reporting deadlines mandated by the authorizer and other 


official agencies  


 Supervising and evaluating all finance department personnel and ensuring compliance with all 


finance operation procedures   


 Communicating with the NAS Superintendent and Chief of Business Operations, as needed   


 Assuming responsibility for correctly classifying and accurately recording financial transactions and 


certifying the correctness of all checks, cash transfers, bank deposits and wire transfers for all 


assigned accounting sections   


 Generating all financial reports, human resources and all other reports as needed.  Maintaining all 


financial records and human resources records for school 


 Assisting with the development of the annual budget 


 Assuming primary responsibility for the development of financial system applications and system 


control procedures designed to provide the finance department with the most accurate information in 


the most efficient manner 


 Assuming primary responsibility for the planning of data processing activities including system 


analysis and programming projects and for evaluating and recommending software selection and 


hardware upgrades 


 Assisting in preparing the school’s annual budget, including completion of all salary schedules and 


other salary related reports   


 Reviewing and interpreting Federal, State and Local regulations mandated by governing agencies.  


Initiating any necessary changes to ensure full compliance with all laws 


The bookkeeper/finance’s qualifications will include: 


 Alignment with the New America School vision and mission 


 Excellent written and oral communication skills 


 Excellent computer skills especially Excel and other finance management software package 


 Knowledge of school finance, budget planning, and purchase ordering 


 Excellent organizational and time-management skills 


 The ability to work under pressure and prioritize workload  


 Knowledge of SMS 


 Valid fingerprint clearance card 


 


Administrative Assistant/Clerical:  Starting salary - $30,000.00 


The administrative assistant/clerical’s duties will include: 


 Providing and coordinating all clerical support activities for the principal 


 Acting as first contact for school visitors  


 Tracking principal’s and staff absents and vacation  


 Maintaining filing systems including personnel, student attendance, enrollment and school leavers 


 Providing information and services to students, parents, guardians, staff and the community as 


required or requested  
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The administrative assistant/clerical’s qualifications will include: 


 Alignment with the New America School vision and mission 


 Excellent written and oral communication skills 


 Strong customer service and public relations skills   


 Excellent computer skills 


 Ability to maintain confidentiality in all aspects of the job  


 Ability to manage multiple tasks with frequent interruptions   


 Valid fingerprint clearance card 


 


Administrative Assistant/Student Records:  Starting salary - $30,000.00 


The administrative assistant/student records’ duties will include: 


 Managing and supporting SMS requirements 


 Compiling, analyzing, synthesizing and verifying information for the preparation of state and school 


reports  


 Prepare reports for the principal and GC including attendance, student withdrawals, student 


enrollment figures 


 Manage and report on student assessment data  


 Prepare an assessment calendar for standardized state testing 


The administrative assistant/student records’ qualifications will include: 


 Alignment with the New America School vision and mission 


 Excellent written and oral communication skills 


 Strong customer service and public relations skills   


 Excellent computer skills especially working with large databases in Excel 


 Ability to present complex data reports in a user friendly manner 


 Ability to maintain confidentiality in all aspects of the job  


 Ability to manage multiple tasks with frequent interruptions   


 Ability to diffuse and manage volatile and stressful situations 


 Valid fingerprint clearance card 


Security Monitors: Starting salary - $30,000.00 


Custodial: Starting salary - $28,000 


b)  Plan to recruit, hire, and train instructional staff consistent with the start-up of the school 


All employment contracts with staff will adhere to state regulations. Recruitment will be conducted 


through an open process. Ads will be placed on Craigslist, Career Builder, Indeed, LinkedIn, the NAS 


website, and other to-be-determined local websites for teachers and other support staff. In addition it is 


also our intent to visit local job fairs to recruit quality teachers. 


It is the intent of NAS to hire a faculty and staff that is aligned with the mission and vision of the school. 


NAS-Phoenix will recruit and hire employees who hold appropriate Arizona licensure and SEI 


endorsement. NAS-Phoenix will be an equal opportunity employer. Every effort will be made through 


advertising and community outreach to attract ethnic minorities, especially bilingual English/Spanish 


speakers. It is particularly important for NAS-Phoenix to hire bilingual office staff to better communicate 


with students and their families.  
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As required by the Arizona Department of Education, we also require all teachers to hold a Structured 


English Immersion (SEI) endorsement or an English as a Second Language (ESL) endorsement.  Due to 


the nature of the NAS-Phoenix clientele, the school will seek experienced candidates and will compensate 


recruits according to their experience. 


In addition, to best serve its students, NAS-Phoenix will employ professionals whose background and 


teaching experience are relevant to English language acquisition and second-language learners.  Only 


those candidates with strong communication skills, creativity, flexibility and an appreciation of the 


knowledge and language skills that each individual brings to the classroom will be chosen to work in and 


help create the unique environment of NAS-Phoenix.  Further, since NAS-Phoenix will enroll students 


from all over the world, a major part of our philosophy is to value every student’s culture in the 


classroom. Therefore, NAS-Phoenix will seek a diverse faculty and staff that is representative of our 


students’ cultures. 


Once the recruitment process is completed, the principal will review resumes and based on qualifications, 


mission fit, and experience she will short list 3-5 candidates for the position. Selection will be based on a 


face-to-face interview with the principal where a more thorough examination of the candidate’s 


experiences and fit for the school will be explored. It is the practice of NAS to have authentic assessment 


of candidates and this is best done by the candidate conducting a one hour lesson to a class while the 


principal and other invited staff observe. Based on the principal’s and teachers’ observations and 


feedback from students, the principal will have additional information to make a more informed decision. 


If classes are not in session, a model lesson can be conducted in front of the principal and other teachers.   


To ensure that high quality educators and staff are attracted to NAS-Phoenix, the school will offer 


competitive salaries and a full benefits package including medical, dental, vision, life and short-term 


disability insurance.   In lieu of participation in the Arizona State Retirement System, employees will 


participate in an NAS-Phoenix 403b program, in which contributions could reach 6.0%.  Moreover, NAS-


Phoenix anticipates that many highly motivated, passionate individuals will be attracted to teach at the 


school due to their shared commitment to our mission. 


As described above NAS has established a clearly defined set of skills for each instructional position to 


ensure that the school recruits staff consistent with our educational aspirations. 


To support the recruitment and retention of highly effective teachers, NAS-Phoenix will offer an intensive 


induction and mentoring program, including an annual week-long series of orientation workshops and 


trainings. 


To ensure that instructional staff receives the continual professional development and training necessary 


to foster the academic growth of our challenging target population, teachers will be required to attend a 


full-day school-based professional activity session one Friday per month as part of their work-load 


obligations. Possible topics include gang awareness, multicultural learners, MAP training, Sheltered 


Instruction Observation Protocol  (SIOP), data driven instructional practices, differentiation techniques, 


scaffolded instruction, language acquisition stages and Bloom’s Taxonomies. These sessions will be 


facilitated by the principal or by third party professional development experts in the topics selected for the 


day. 


Additionally, teachers will work in Professional Learning Communities (PLCs) to discuss students, 


monitor their goals, success and achievement on regular basis.  This allows teachers to learn from each 


other, support each other’s work, and to establish joint strategic intervention plans to preempt credit 


failure or student dropout, thus resulting in improved educational performance. A minimum of 90 minutes 


per month is built into the school schedule for PLC work. 








K‐12 STUDENT COUNT K‐8 9‐12


Student Count Grades 1‐12 0 225


Student Count Kinder 0


Adjusted Student Count = 0 = 225


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K‐8 9‐12


Adjusted Student Count 0.001‐99.999 


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000‐499.999


Student Count Constant 500.000 500.000


Adjusted Student Count ‐ 0 ‐ 225


Difference = 0.000 = 275.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0.11


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 1.508


Adjusted Student Count 500.000‐599.999


Student Count Constant 600.000 600.000


Adjusted Student Count ‐ 0 ‐ 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More


    Support Level Weight 1.158 1.268
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B.3.2 Contracted Services 


 


a)  Areas which may require the Applicant to seek outside expertise 


Several key leadership functions for NAS-Phoenix will be filled by external consultants, specifically the 


New America School nonprofit, the school attorney and the school business manager. Each such 


contractor’s performance is reviewed annually and, if its performance merits, renewed.  If necessary and a 


new contractor is required, the Governing Council will issue an RFP and undergo an extensive search 


process for a suitable replacement. 


Financial Management:  The Governing Council of NAS-Phoenix recognizes it is ultimately responsible 


for the fiscal oversight and compliance of the school. The GC intends to contract with an Arizona school 


business manager, who will report to the principal, to complete employee payroll services and financial 


reporting.  


NAS will, in consultation with the NAS-Phoenix GC and the school business manager, develop policies 


and procedures for a comprehensive financial management and accounting system tailored to Arizona 


public school finance laws. NAS employs experienced public school accountants who will assist the GC 


in understanding public school finance laws and rules so that the GC will be competently prepared to 


employ the necessary level of scrutiny to all school business transactions.   


The Governing Council will consider in a timely manner all requests for budget adjustment requests by 


the business manager. They will help prepare, review and approve the school’s budget. The Governing 


Council will approve a policy stating that the principal will immediately report to the Governing Council 


any notices from the sponsor or the Arizona Department of Education should the school fail to follow 


reporting requirements or violations of any procedure or rules that may potentially affect the school’s 


good standing.   


The Governing Council will also seek out the necessary training to understand public school finances, the 


school budgeting process and applicable laws and rules. As part of its oversight responsibilities, the 


Governing Council will require the business manager or his/her designee to attend regular Governing 


Council meetings to report out on the status of the school's financial affairs. The business manager will be 


required to prepare regular monthly reports and to review those reports at the regular meetings. The 


treasurer of the Governing Council will chair the Governing Council’s Finance Committee and be 


designated to meet with the business manager to prepare appropriate financial reports.  The treasurer will 


also chair the Finance Audit Committee. 


The business manager's duties will include: 


 Assisting and advising the principal on the budgetary impact of benefit rate changes, salary increases 


and the feasibility of related reporting deadlines mandated by the sponsor and other official agencies  


 Supervising and evaluating all finance department personnel and ensuring compliance with all 


finance operation procedures 


 Communicating with the superintendent and CBO as needed   


 Assuming responsibility for correctly classifying and accurately recording financial transactions and 


certifying the correctness of all checks, cash and wire transfers, and bank deposits for all assigned 


accounting sections   


 Generating all financial and human resources reports and all other reports as needed   


 Maintaining all financial records and human resources records for school 


 Assisting with the development of the annual budget 
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 Assuming primary responsibility for the development of financial system applications and system 


control procedures designed to provide the finance department with the most accurate information in 


the most efficient manner 


 Assuming primary responsibility for planning data processing activities including system analysis and 


programming projects; evaluating and recommending software selection and hardware upgrades 


 Preparing the school’s annual budget, including completion of all salary schedules and other salary 


related reports required by the state  


 Reviewing and interpreting Federal, State and Local regulations mandated by governing agencies 


including the Internal Revenue Service, Social Security Administration, Arizona Taxation and 


Revenue Department, Arizona Employee Retirement Board and Arizona Public School Insurance 


Authority.  Initiating any necessary changes to ensure full compliance with all laws. 


NAS will, in consultation with the NAS-Phoenix GC and the school business manager, develop policies 


and procedures for a comprehensive financial management and accounting system tailored to Arizona 


public school finance laws.  These policies will address the following aspects of the school business: 


 Procurement  


 Budget policies: fiscal year, budget preparation, budget maintenance standards; budget adjustment 


requests  


 Segregation of duties; anti-nepotism policies  


 Internal controls  


 Cash management program to safeguard cash in custody  


 Procedures for expenditure projections to identify school staffing and equipment needs  


 Receipt of funds  


 Cash disbursement  


 Procedures for Bank Reconciliation (monthly review and reconciliation); personnel and payroll 


policies (contracts, personnel/payroll action forms, certification records, employment eligibility, 


federal/state withholding, pay deduction authorizations, Educational Retirement Act plan and direct 


deposit authorizations)  


 Compliance with the annual school audit  


 Conflict of interest disclosure statement and policy  


 Policy defining the relationship to the charter authorizer 


 Charter amendment procedure 


 Such other policies necessary to implement the charter 


 


The three-year budget approximates expenses for this contract at $30,000 per year
1
 based on a quote from 


the service provider, Michele Diamond.  


Legal Counsel.  The Governing Council will also seek support from legal counsel on a variety of school 


related matters and as such may request that legal counsel attend the monthly GC meetings on a regular 


basis.  


The Legal Counsel’s duties will include: 


 Preparation for, documentation of, and if necessary attendance at Governing Council meetings 


 Governing Council and staff trainings 


 Compliance with Arizona education law 


 Compliance with State Board for Charter Schools rules and regulations 


                                                           
1
 The budget accounts for increased support requirements billed back by the contracted business manager 


in Year 2 and 3. 
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 Compliance with Arizona Open Meeting Law 


 Compliance with Arizona corporate law including tracking and filing annual reports 


 Review and counsel regarding agreements with independent contractors, employees, vendors, 


consultants, service providers, licenses, lessors, lessees, financing etc. 


 Advice and counsel regarding Governing Council/staff relationships, responsibilities, and delegation 


of authority 


 Corporate structure and the formation of affiliated entities 


 Strategic alliances, public/private partnerships, affiliations and collaborations 


 Reviews of Forms 990 and 990-T 


 Executive compensation and the avoidance and correction of intermediate sanction penalties 


 Unrelated business income issues 


 Referrals to trusted professionals for legal matters outside are sphere of expertise and assistance in 


managing those relationships 


 Advice and counsel with respect to policies and procedures including policies regarding the 


following: 


o Signature Authority Policy 


o Compensation 


o Fundraising and Gift Acceptance 


o Parent Teacher Organizations 


o Travel and Expense Reimbursement 


o Conflict of Interest 


o Record Retention 


o Whistleblower 


o Student Enrollment Procedures 


o Conflict of Interest 


o Student Handbooks 


o Student Discipline  


 


The three-year budget estimates that expenses for this item will be $5,000 per year for years 1-3. This 


estimate was arrived at through conversations with Mackenzie Woods of Carter Law Group, P.C.  


 


Other contract services.  The three-year budget includes $3,000.00 in expenditures per year for 


Professional Development (including MAP, SIOP and differentiation training) for staff and the Governing 


Council based on conversations with Tracey McCormick, NAS Professional Development Coordinator. 


However, NAS-Phoenix anticipates being able to leverage the in-house expertise of school staff and of 


the NAS nonprofit to provide additional, non-expensed Professional Development.   Other areas that will 


require contracted services include ancillary special education services such as OT/PT, speech 


pathologists, and psychological services (estimated in the three-year budget at $15,000, $20,000 and 


$25,000 per year based on contracted services costs from five other NAS schools for these services) and 


auditor services budgeted at $5,000, $7,500 and $7,500 per year as quoted by John Cutler, CPA. In 


addition, each year $5,000.00 are provided for Student Management Software (SMS) support a quoted by 


Schoolmaster, $5,000.00 for technology support (as quoted by CKS LAN, LLC) and $30,000.00 for 


NAS-Network consulting and services. 


 


b)  Professional qualifications  


Qualifications of Business Manager 


 Alignment with the New America School vision and mission 


 Excellent oral and communications skills 


 Minimum of a Bachelor’s of Accounting degree 
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 Experience in working with charter school financing and accounting management 


 Availability to attend monthly Governing Council and GC Finance Committee meetings 


 Competitive costs 


 Valid fingerprint clearance card 


 


The Governing Council has been working with a firm that meets these qualifications, Diamond Financial 


Solutions, an organization that provides school finance and business services to Arizona charter schools. 


The individual with whom the board has worked with most closely is:  


 Michele Diamond, founder, who worked for five years as the Director of Finance for the Arizona 


Charter School Board and was responsible for overseeing the financial accountability and compliance 


of charter schools. She assisted in the development of Charter Board policy, and provided technical 


assistance to charter schools regarding the Uniform System of Financial Records for charter 


schools (USFRCS), generally accepted accounting principles (GAAP) and state procurement laws.  


Diamond also served for eight years as the Senior Performance Auditor for the Arizona Office of the 


Auditor General. 


 


Qualifications of Legal Counsel 


 Alignment with the New America School vision and mission 


 Member in good standing with the Arizona Bar Association 


 Experience in working with charter schools 


 Knowledgeable of charter school laws and regulations 


 Competitive costs 


 Valid fingerprint clearance card 


 


The Governing Council has been working with a firm that meets these qualifications, Carter Law Group, 


P.C. The individuals with whom the board has worked with most closely are:  


 Ellis McGehee Carter, J.D., LL.M. in Taxation, is the founder and managing partner of Carter Law 


Group P.C., in Phoenix, Arizona. Carter Law Group exclusively represents tax-exempt organizations, 


including approximately 50 charter schools, with respect to corporate, regulatory and tax needs. Ellis 


spent 13 years practicing with large firms, forming Carter Law Group in 2010. Ellis has been selected 


by her peers for inclusion in Best Lawyers in America, Nonprofit/Charities law (2007-2014) and is 


peer rated “AV Preeminent” (the highest rating available) by Martindale Hubbell. Carter Law Group 


has been named a “first tier firm” for Nonprofit/Charities law by U.S. News/Best Lawyers.® Ellis is 


also the publisher and primary contributor to the blog, CharityLawyer, where she demystifies 


nonprofit law one post at a time. Ellis has also been named by Phoenix Magazine as a Top Lawyer for 


Nonprofit-Charities Law and named Non-Profit Advocate of the Year by Arizona’s Volunteer 


Lawyers Program. 


 Ellis is assisted by Mackenzie Woods, a 2014 graduate of the Sandra Day O’ Connor College of Law at 


Arizona State University who will sit for the bar in the fall of 2014. Before law school, Mackenzie began 


his career in education reform as an eighth grade science teacher with Teach for America. During his 


second year of law school, Mackenzie was selected as an Aspiring Leaders Fellow by the Arizona Charter 


Schools Association where he and his cohort visited top-performing charter schools across the nation and 


distilled the key levers necessary to creating sustainable, high-achieving schools. He further applied his 


knowledge of what it takes to reform urban education by working with Building Excellent Schools during 


the summer of 2013 where he analyzed high-performing schools in Boston, MA and completed an 


intensive leadership residency with a start-up charter school in Phoenix, AZ. Mackenzie then worked as 


an extern, assisting the compliance office of the Arizona State Board for Charter Schools to draft new 


rules and regulations for the charters they authorize. His work focuses on charter school compliance, 


entity selection, corporate governance, education law and policy, and maintenance of tax-exempt status. 








Curriculum Sample Template – 8 Pages Max. (12 pages for integrated ELA sample) 


Grade Level 11 Content Area English 


Course Title (grades 9-12 Only) Writing 11 


Expected Prior Knowledge 
List the knowledge/skills mastered 
earlier in the year that are foundational 
to the mastery of the Required 
Standard(s).  


• Students will have background knowledge on reading and writing various types of narratives. 
• Students will have already read, discussed and written examples of the main genres of writing, including 


narratives. 
• Students will have already learned about the various types of conflict that are found in literature (human vs. 


human, human vs. self, human vs. nature, etc.). 
• Students will have multiple prior lessons on how to analyze and/or plan and develop a plot. 
• Students will have already read “The Scarlet Letter” by Nathaniel Hawthorne and have analyzed the plot for 


effective technique, details, and multiple points of view. 
• Students will have already read “As I Lay Dying” by William Faulkner and have analyzed the plot for event 


sequencing that builds toward a particular tone and outcome. 
Alignment to Program of Instruction 
Describe how the methods of 
instruction found in this sequence of 
lessons align to the Program of 
Instruction described in the application 
package. 


The sequence of lessons align with the Program of Instruction in multiple ways.  All new and key vocabulary is pre-
taught and/or reviewed prior to each lesson.  Content and language objectives are posted and copied by all students 
each day, with a brief class discussion on meaning and importance. The sequence of these objectives allow for 
scaffolding to occur as increasingly difficult and complex tasks are required of students.  The students are actively 
engaged in learning, thinking and writing about compelling narratives. Project based learning occurs when students 
are engaged in planning, drafting, editing, and revising their own original narrative stories that are full of rich details, 
interesting characters, and suspense (possibly mystery) that resolve in unexpected/interesting ways.  


Standard Number* and Description  
The standard number and description of 
the Required Standard(s) being 
instructed and assessed to mastery in 
the curriculum sample.  


11.W.3.a.c. 


3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 
and well-structured event sequences. 


a. Engage and orient the reader by setting out a problem, situation, or observation and its significance, 
establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events. 
c. Use a variety of techniques to sequence events so that they build on one another to create a coherent 


whole and build toward a particular tone and outcome (e.g. a sense of mystery, suspense, growth, or 
resolution). 


Materials/Resources Needed 
List all items the teacher and students 
will need for the entire sequence of 
instruction (excluding common 
consumables) 


• Lap-top cart with a computer for each student 
• Class set of copies of Edgar Allen Poe’s short story “The Tell-Tale Heart” 
• Class set of Hernando Tellez’s short story “Just Lather, That’s All” 
• Class set of O. Henry’s short story “The Gift of the Magi” 
• Summative assessment directions/requirements, with print outs of the grading rubrics 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Cluster, Standard (e.g., 
6.EE.B.7). For HS Math, use Conceptual Category-Domain, Cluster, Standard (e.g., A-REI.C.6). 


 


Lesson 
(add as 
needed) 


Instructional Strategies - List and describe teacher actions, lesson by 
lesson, which will provide students with opportunities to engage the 
grade-level rigor defined by the Required Standard(s). Indicate 
alignment of instructional strategies to specific component(s) or 
content/skill(s) of the Required Standard/component. 


Student Activities - Describe the activities, lesson by lesson, in which 
students will engage to allow them to master the grade-level rigor 
defined by the Required Standard(s). Indicate alignment of student 
activities to specific component(s) or content/skill(s) of the Required 
Standard/component. 


1 
 


1 -2 
class 


periods 
total 


Learning Objective:  Students will be able to (SWBAT) define and 
identify techniques used by an author to build suspense in a story. 
Language Objective: SWBAT write about and discuss examples of 
Poe’s use of suspense in “The Tell-Tale Heart”. 
Pre-teach/review key vocabulary: These vocabulary words/terms will 
be listed and defined on a reference hand-out sheet, with space for 
students to add notes/examples: suspense, dread, ominous, ponder, 
burden, prophet, suspect, and relevance. 
Access Prior Knowledge: Teacher will ask students to write down an 
example of a time when they felt they could not trust a person that was 
relating a scary and/or strange story, from their own experience.  Teacher 
will tell students to identify the clues/hints that led them to mistrust the 
story teller. Teacher will then lead a class discussion about students’ 
examples. 
Introduce an author’s use of suspense building in a story as a literary 
technique to grip the attention of the reader.  Refer back to earlier 
stories/novels read in the class and the examples just provided by 
students to show how an author can raise questions in the reader’s mind, 
slow down or speed up action in a story, place characters in dangerous 
situations, and/or use unreliable narrators to build interest and/or 
suspense.    
Advise students that the final project (which will be the Summative 
Assessment) will be to write a narrative story that has elements of 
suspense, mystery, and/or uncertainty.  They will need to engage the 
reader by setting out a problem, situation, or observation and make its 
significance clear. Encourage students to be thinking about their 
upcoming writing assignment as the lessons progress. 
Write: Direct students to take notes on at least 3 important places in the 
text of “The Tell-Tale Heart” when suspense is being built, note a 
personal connection to each, and write how their connection helps them 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will go over the vocabulary words/terms listed on the class 
hand-out.  Students will be encouraged to add their own thoughts, etc. in 
the extra space provided between each word/term. 
 
 
Students will write down an example of a time when they felt they could 
not trust a person that was relating a scary and/or strange story, from 
their own experience.  Teacher will tell students to identify the 
clues/hints that led them to mistrust the story teller. This will be done just 
before the class-wide discussion to access prior knowledge.  Students 
will cite examples of how an author can raise questions in the reader’s 
mind, slow down or speed up action in a story, place characters in 
dangerous situations, and/or use unreliable narrators to build interest 
and/or suspense.  Students will actively participate in the discussion and 
make additional notes. 
 
 
Students will read “The Tell-Tale Heart”, together as a class, and take 
notes on at least 3 important places in the text, when suspense is being 
built, note a personal connection to each, and write how their connection 
helps them to understand what may be happening in the story. 
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to understand what may be happening in the story.  Teacher will direct 
intentional pauses at strategic points to allow students time to make 
notes. 
Read “The Tell-Tale Heart” aloud, as a class. 
Discuss the story, with a focus on the suspenseful moments, as students 
share the connections they wrote down.  Talk about how all of these add 
up to an overall growing sense of suspense. 
Formative assessment:  The teacher will review students’ initial 
notes/examples of prior experiences with an unreliable story teller. 
Teacher will read students’ notes written about the story and check for 
comprehension of techniques that build suspense.  Based on these 
observations, teacher will plan additional review and/or re-teaching. 


 
 
Students will actively participate in the discussion on the suspenseful 
moments, sharing the connections they wrote down and  talk about how 
all of these add up to an overall growing sense of suspense. 
 
 
 


2 
 


1 - 2 
class 


periods 
total 


Content Objective:  SWBAT analyze how details and event sequencing 
build on one another to create a compelling story. 
Language Objective: SWBAT discuss and write about examples of 
well-chosen details that support the intentional event sequencing in the 
story being read. 
Introduce/Review key vocabulary to include: La Violencia (common 
name that refers to the time period in Columbia when this story takes 
place), regime, indifference, destiny, virtue, indelible, poised, and 
inflexible. 
Introduce and Discuss the time in Columbia’s history called “La 
Violencia”, providing the historical context and a brief description of the 
regime that perpetrated the violence and their motivations.  Show 
pictures of the destruction in Bogota and provide statistics on the death 
toll for citizens. Teacher will ask students to write a brief example of a 
time in their own lives when they had to choose between 2 difficult 
responses in a particular situation, especially one that involved inner 
ethical conflict. Ask them to set up their story by writing 1-2 sentences 
that clearly describes the problem, situation, and/or observation that is at 
the core and write 1-2 sentences about why this is significant.  During the 
discussion that follows, teacher will be sure at least 3 distinct examples 
of conflict types are clearly identified and discussed in depth. 
Option:  Ask students to write an alternative set up to the problem, 
situation, or observation that would dramatically change the significance 
and possible outcome of their story.  Discuss the significance of how an 
author sets up a story, establishes point(s) of view, and introduces the 
narrator and characters as this relates to some of the student examples. 
Remind:  Teacher will remind students that the final project (which will 
be the Summative Assessment) will be to write a narrative story that has 
elements of suspense, mystery, and/or uncertainty. They will need to 


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
Students will write a brief example of a time in their own lives when they 
had to choose between 2 difficult responses in a particular situation, 
especially one that involved inner ethical conflict. They will set up their 
story by writing 1-2 sentences that clearly describes the problem, 
situation, and/or observation that is at the core and write 1-2 sentences 
about why this is significant.  During the discussion that follows, 
students will make note of at least 3 distinct examples of conflict types 
that come up. 
Option: Students may write an alternative set up to the problem, 
situation, or observation that would dramatically change the significance 
and possible outcome of their story.  Discuss the significance of how an 
author sets up a story, establishes point(s) of view, and introduces the 
narrator and characters as this relates to some of the student examples. 
 
Students will actively participate in the discussion about moments of 
truth when people have to make a moral/ethical decision in the moment, 
sharing what they have written and talking about how sometimes there is 
not a desirable/easy choice available. 
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engage the reader by setting out a problem, situation, or observation and 
make its significance clear. Encourage students to be thinking about their 
upcoming writing assignment as the lessons progress. 
 
Discuss:  Teacher will lead the students in a discussion about moments 
of truth when people have to make a moral/ethical decision in the 
moment, encouraging students to share what they have written and talk 
about how sometimes there is not a desirable/easy choice available. 
Write:  Before reading “Just Lather, That’s All” the teacher will let 
students know that they are to write a description of how the author sets 
out the problem/situation and establishes its significance.  They will also 
write about any 4 examples from the story when well-chosen details and 
sequencing made the story more compelling/interesting. 
Read “Just Lather, That’s All” by Hernando Tellez, together as a class. 
Pair, Share, Discuss: Teacher will ask students to get into pairs and/or 
groups of 3-4 students to exchange their examples of well-chosen details 
and sequencing that made the story more compelling/interesting.  Tell 
them to check each other for accuracy and ideas.  Teacher will direct 
students to add to and edit their summaries before turning them in for a 
grade. 
Formative assessment: Teacher will collect the students’ brief examples 
of their experiences with moral/ethical conflict and the types of conflicts 
identified, then review for accuracy and topic comprehension. The 
teacher will informally make mental and written notes about students’ 
gaps in knowledge about the key concepts of the lessons/unit and plan for 
time to re-teach/review as necessary. 


 
 
 
 
Students will read the story and write a description of how the author sets 
out the problem/situation and establishes its significance.  They will also 
write about any 4 examples from the story when well-chosen details and 
sequencing made the story more compelling/interesting. 
 
 
Students will exchange their cited examples in pairs or small groups and 
critique for accuracy and full details.  Students will add to and edit their 
summaries before turning them in for a grade. 
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3 
 
 


1 - 2 
class 


periods 
total 


Content Objective:  SWBAT identify the set-up in a story (problem, 
situation, or observation) and its significance and make connections to 
how this relates to the tone, outcome and resolution. 
Language Objective: SWBAT write a summary of the set-up in the 
story being read, and write a prediction about what will happen (before 
the reading is complete). 
Introduce/Review key vocabulary to include: magi, imputation, 
parsimony, vestibule, pier-glass, depreciate, ransacking, meretricious, 
and inconsequential. 
Introduce/ Review, Write and Discuss the skillful use of “set-up” 
(author engages the reader by describing a compelling problem, situation, 
or observation and establishes its significance) when planning/writing a 
story and connecting this to the rising action, tone, climax and resolution. 
Teacher will ask students to think of a favorite story and write a 
summary of its set-up, then identify how this ended up connecting with 
the story’s outcome/resolution. Teacher will lead a class discussion on 
the examples cited, making sure that at least 3 of the best story examples 
are discussed in depth. 
Remind:  Teacher will remind students that the final project (which will 
be the Summative Assessment) will be to write a narrative story that has 
elements of suspense, mystery, and/or uncertainty. . They will need to 
engage the reader by setting out a problem, situation, or observation and 
make its significance clear. Encourage students to be thinking about their 
upcoming writing assignment as the final lesson progresses. 
 
Read “The Gift of the Magi” by O. Henry, aloud as a class.  Teacher will 
stop the reading after the set-up and ask the class to write a summary of it 
and to predict 2 possible outcomes/resolutions.  Provide time for this 
writing and then finish reading the story. 
Discuss:  Teacher will ask students to share their set-up summaries and 
predictions, with a brief discussion and comment session after each one, 
making sure that rising action, tone suspense, and event sequencing are 
referenced as they relate to the examples. 
Formative assessment: Teacher will read the first set-up summaries and 
their connections to the story’s outcome/resolution and check for 
accuracy and comprehension.  Teacher will review the Magi set-up 
summaries and predictions, checking for depth of insight and connections 
to what is already known about the characters and plot.  The teacher will 
informally make mental and written notes about student’s gaps in 
knowledge about the key concepts of the lessons/unit and plan as needed 
for re-teaching and review.  


Students will copy the learning and language objectives from the board 
into their class journals as teacher reads them out loud and 
explains/discusses their meaning and significance. 
 
 
 
 
Students will review the vocabulary words/terms listed on the class hand-
out.  Students will be encouraged to add additional thoughts, etc. in the 
extra space provided between each word/term. 
 
 
 
 
 
S’s will actively participate in the discussion on the skillful use of “set-
up” (author engages the reader by describing a compelling problem, 
situation, or observation and establishes its significance) when 
planning/writing a story and connecting this to the rising action, tone, 
climax and resolution. Students will think of a favorite story and write a 
summary of its set-up, then identify how this ended up connecting with 
the story’s outcome/resolution. Students will actively participate in a 
class discussion on the examples cited. 
 
Students will continue to be thinking about their upcoming writing 
assignment (Summative Assessment) as the final lesson progresses. 
 
Students will read “The Gift of the Magi” by O. Henry, aloud as a class.  
When the teacher stops the reading, after the set-up, students will write a 
summary of it and predict 2 possible outcomes/resolutions.  Then they 
will finish reading the story. 
 
Students will share their set-up summaries and predictions, with a brief 
discussion and comment session after each one, including examples of 
rising action, tone suspense, and event sequencing as they relate to the 
examples. 
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S.A. 


Provide an opportunity for the student to complete the summative 
assessment items which is clearly separate from instruction and guided 
or independent practice, and in which the student is assessed 
independently. In the Student Activities column, provide a brief 
description of the summative assessment (S.A.) items that will allow 
students to demonstrate mastery of the rigor of the Required 
Standard(s)/components, and the context in which the items will be 
administered. 


A summative assessment will be given at the end of this unit, which will 
be to write an original narrative story that has elements of suspense, 
mystery, and/or uncertainty.  Students will be provided with laptop 
computers for writing.  Students will not have access to prior notes, but 
will be given copies of the directions/requirements for the summative 
assessment and the scoring rubrics shown below.  No talking and no cell 
phone or personal device use will be allowed. 


Summative Assessment Items and Scoring: Below, provide at least three Summative Assessment Items that together accurately measure student mastery of the 
application of the content and/or skills as defined by the grade-level rigor in the Required Standard(s). For each assessment item, provide an answer key or 
scoring rubric which clearly describes how assessment items are to be scored and how points will be awarded, such that mastery of the application of the content 
and/or skills as defined by the grade-level rigor in the Required Standard is clearly demonstrated by an acceptable score. 


Directions: You will have 3 one hour class periods (with computer access) to plan, draft, and write a narrative story that uses a variety of techniques to 
sequence events so that they build on one another to create a compelling, coherent whole and build toward an intentional tone and outcome.  You will 
need to develop a sense of mystery, suspense, growth, and/or revelations with regard to the characters and settings.  Your story can be either real or 
imagined and should use highly effective literary techniques, well-chosen details, and well-structured event sequences.  Create a compelling set-up for 
your story (engaging the reader by setting out a significant problem, situation, or observation), establish clear point(s) of view, and intentionally 
introduce the narrator and/or characters in a well thought out sequence.  The final essay will need to be a minimum of 10 paragraphs.   


Your story will be scored based on the 3 summative assessment item descriptions and the associated rubrics that have been provided.  There are a total of 
44 points possible, with a minimum of 31 points necessary to pass. 


Summative Assessment Item 1 (clearly identify answer key/scoring rubric, and acceptable score):  Write narratives to develop real or imagined experiences 
or events using effective technique, well-chosen details, and well-structured event sequences. 


Develop real or imagined 
experiences or events 


Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Effective literary techniques Literary techniques are not 
present or are not effective 


Literary techniques are 
present and somewhat 
effective 


Literary techniques are 
effective and contribute to the 
story 


Very effective literary 
techniques are used and 
support a compelling story 


Well-chosen details Details are few and not very 
interesting 


Details are somewhat 
interesting and have some 
connections to the overall 
story 


Details are interesting and 
connect to the experiences 
and events in the story 


Details are very interesting 
and make strong connections 
to the experiences and events 
in the story 


Well-structured event 
sequences 


Event sequencing seems 
random and unplanned 


Event sequencing is 
intentional and 
understandable 


Event sequencing is 
intentional and builds reader 
interest 


Event sequencing is very 
effective, creative,  and 
compels reader interest 
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Summative Assessment Item 2 (clearly identify answer key/scoring rubric, and acceptable score):  Engage and orient the reader by setting out a 
problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or 
characters; create a smooth progression of experiences or events. 
Engage and orient the 
reader 


Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Set out a compelling 
problem, situation, or 
observation 


Story set-up is not clear or 
interesting 


Story set-up is clear, defining 
a problem, situation, and/or 
observation 


Story set-up is interesting, 
uniquely defining a problem, 
situation, and/or observation 


Story set-up is very 
interesting, uniquely defining 
a compelling problem, 
situation, and/or observation 


Establish significance Story significance is not well 
established 


Story significance is clearly 
established 


Story significance is clearly 
established and related to the 
set-up 


Story significance is very 
well established and has 
strong threads throughout the 
narrative 


Establish one or multiple 
point(s) of view 


Point(s) of view are not clear 
or confusing 


Point(s) of view are clearly 
established 


Point(s) of view are clearly 
established and lend support 
to the overall narrative 


Point(s) of view are very 
clearly established and lend 
substantially to the overall 
narrative 


Introduce an  interesting 
narrator and/or characters 


Narrator and/or characters are 
not well established 


Narrator and/or characters are 
clearly introduced and 
established 


Narrator and/or characters are 
clearly introduced and 
established and lend support 
to the overall narrative 


Narrator and/or characters are 
very interesting, clearly 
established and lend 
substantial support to the 
overall narrative 


Create a smooth 
progression of experiences 
and/or events 


Progression of 
experiences/events seems 
random and unplanned 


Progression of 
experiences/events is orderly 
and understandable 


Progression of 
experiences/events is smooth 
and interesting 


Progression of 
experiences/events is very 
smooth and engages and 
orients the reader in 
imaginative ways 


 


Summative Assessment Item 3 (clearly identify answer key/scoring rubric, and acceptable score):  Use a variety of techniques to sequence events so that 
they build on one another to create a coherent whole and build toward a particular tone and outcome (e.g. a sense of mystery, suspense, 
growth, or resolution). 
Use a variety of techniques 
to sequence events 


Poor -                               1 
point 


Fair -                              2 
points 


Good -                           3 
points 


Excellent -                4 points 


Events build on one another 
to create a coherent whole 


Events seem unrelated and 
disconnected 


Events somewhat build on 
one another and create an 


Events build on one another 
and create a somewhat 


Events build on one another 
in very compelling ways and 
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understandable whole coherent whole create an interesting,  
coherent whole 


Events build toward an 
intentional tone and 
outcome/resolution 


Tone and outcome/resolution 
seem unrelated to event 
sequencing 


Event sequencing is 
somewhat intentional with 
regard to tone and 
outcome/resolution 


Event sequencing is 
intentional with regard to 
tone and outcome/resolution 


Event sequencing is 
intentional with regard to 
tone and outcome/resolution 


Writing creates/describes a 
sense of mystery, suspense, 
growth, and/or revelations 
with regard to characters 
and/or settings 


Story lacks a sense of 
mystery, suspense, growth, 
and/or revelations with regard 
to characters and/or settings 


Story has a basic sense of 
mystery, suspense, growth, 
and/or revelations with regard 
to characters and/or settings 


Story has a sense of mystery, 
suspense, growth, and/or 
revelations with regard to 
characters and/or settings 


Story has a compelling sense 
of mystery, suspense, growth, 
and/or revelations and has 
strong connections  with 
characters and/or settings 


 


Scoring explanation:  Each assessment item will be scored using the rubric shown under that item. The maximum total, possible score is 44 
points.  Minimum passing score is 31. 
Grade:  0-30 points = incomplete;    31-35 points = C;    36-39 points = B;     40-44 points = A   Note: 70% (31 and above) = 
Mastery/passing      
Final Grade:  Point Total: _______/   44     
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