
For the best experience, open this PDF portfolio in
Acrobat 9 or Adobe Reader 9, or later.

Get Adobe Reader Now!

http://www.adobe.com/go/reader




ASBCS, June 9, 2014                         Page 1 
 


 


 


Milestones Charter School - Entity ID 79207 


School: Milestones Charter School 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Milestones Charter School was not required to 
submit a Performance Management Plan (PMP) as an intervention because the school operated by the 
charter holder at that time met the academic expectations set forth by the Board. However, at the time 
Milestones Charter School became eligible to apply for renewal, the charter holder did not meet the 
academic performance expectations of the Board as set forth in the Performance Framework and was 
required to submit a Demonstration of Sufficient Progress (DSP) as part of the renewal application 
package.  The charter holder was unable to demonstrate the school is making sufficient progress toward 
the Board’s expectations through the submission of the required information or evidence reviewed 
during or following an on-site visit. In the most recent fiscal year for which there is State assessment 
data available, Milestones Charter School received an overall rating of “Does Not Meet” the Board’s 
academic standards.  


The charter holder did not meet the financial performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a financial performance response. Staff’s 
evaluation of the response resulted in zero “Acceptable” and four “Not Acceptable” determinations. 


The charter holder’s organizational membership on file with the Board was not consistent with the 
information on file with the Arizona Corporation Commission and the charter holder was required to 
submit the Organizational Membership portion of the Detailed Business Plan Section of the renewal 
application. At the time of this report, the charter holder has completed the appropriate filing to align 
the organizational membership on file with the Board and the Arizona Corporation Commission. 


The charter holder did have compliance matters, which were resolved. 


Profile  


Milestones Charter School operates one school serving grades K-8 in Phoenix. The graph below shows 
the charter holder’s actual 100th day average daily membership (ADM) for fiscal years 2010-2014.  
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A dashboard representation of Milestones Charter School’s academic outcomes, based upon the 
indicators and measures adopted by the Board, is provided below. 


 


I.  Success of the Academic Program 


The FY2013 overall rating for the school on the Board’s academic performance measures was 47.5 
including points received for the FY2013 letter grade of C as reported by the Arizona Department of 
Education. The FY2012 overall rating for the school on the Board’s academic performance measures was 
57.5 including points received for the FY2012 letter grade of C as reported by the Arizona Department of 
Education. 


The following is a timeline of activities that have occurred related to the academic performance of 
Milestones Charter School. 
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July, 2011: Milestones Charter School completed a five year interval review, because Milestones Charter 
School met the academic performance expectations set forth by the Board, Milestones was not required 
to submit a PMP. 


January, 2013: The Board released FY2012 Academic Dashboards; Milestones Charter School received 
an overall rating of “Does Not Meet” the Board’s academic standards and Milestones Charter School did 
not meet the Board’s academic performance expectations. The charter holder was not assigned a DSP 
for Milestones Charter School as part of an annual reporting requirement because they had not 
previously been assigned a PMP.  Only charter holders who were assigned a PMP were assigned DSPs as 
a part of an annual reporting requirement. 


September, 2013: The Board released FY2013 Academic Dashboards; Milestones Charter School 
received an overall rating of “Does Not Meet” the Board’s academic standards and Milestones Charter 
School did not meet the Board’s academic performance expectations. The charter holder was not 
assigned a DSP as part of an annual reporting requirement because the charter holder would become 
eligible for renewal within the fiscal year. 


December, 2013: Board staff provided the charter holder, through its authorized representative, Mrs. 
Tara Cabardo, with Renewal Notification Information, which included notification of the renewal 
process, the date on which the charter holder would become eligible to apply for renewal (December 
30, 2013), the deadline date on which the renewal application package would be due to the Board 
(March 30, 2014),  information on the availability of the charter holder’s renewal application as well as 
instruction on how to access the renewal application, and notification of the requirement to submit a 
Renewal DSP as a component of its renewal application package because charter holder did not meet 
the academic performance expectations set forth by the Board.  


March, 2014: A renewal application package with a Renewal DSP for Milestones Charter School was 
timely submitted by the charter representative (portfolio: e. Renewal DSP Submission). 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on April 30, 2014 to meet with 
the school’s leadership, as selected by the school, to confirm evidence of the processes described in the 
DSP and review additional evidence to be considered in the final evaluation (presented in the charter 
holder’s renewal portfolio: c. DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the 
charter holder’s DSP submission.  The following representatives of Milestones Charter School were 
present at the site visit: 


Name Role 


Donna Steadman Principal 


Frank Yanez Consultant 


John Bauer SEP Director 


Jamie Delafield Elementary Lead Teacher 


Patricia LaRue Asst. Principal/ 6,7,8 Math Teacher 


Tara Cabardo Charter Representative/Admin School Operations 


The DSP submitted for Milestones Charter School was required to address the areas (curriculum, 
monitoring instruction, assessment, and professional development) for measures for which the charter 
holder was required to provide a response. The charter holder was provided a copy of the initial 
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evaluation prior to the site visit and informed that areas initially evaluated as not acceptable could be 
addressed with additional evidence at the time of the visit. The charter holder also had 48 hours 
following the site visit to submit relevant evidence. 


After considering information in the DSP, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit, the charter holder has not provided evidence of a sustained 
improvement plan that includes implementation of a curriculum that contributes to increased student 
growth and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College 
and Career Ready (ACCR) Standards into instruction, implementation of a plan for monitoring and 
documenting increases in student growth and proficiency,  and implementation of a professional 
development plan that contributed to increased student growth and proficiency.  


The charter holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The data and analysis 
did not demonstrate improved proficiency and growth.  


Based on the findings summarized above and described below, staff determined that the charter holder 
did not demonstrate sufficient progress towards meeting the Board’s academic performance 
expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, Milestones Charter School’s DSP progress was evaluated as Approaches. The 
charter holder provided evidence of implementation of a curriculum adapted to meet the needs of 
subgroup populations, but did not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. Rather, 
the charter holder provided evidence of the beginning stages and a fragmented approach to create, 
implement, evaluate, and revise school curriculum, aligned with ACCR Standards. The approach lacks 
cohesiveness or alignment with other school improvement efforts. 


The charter holder’s DSP in the area of curriculum is not acceptable. 


 The charter holder must provide evidence of implementation of a systematic process the school 
uses to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, 
and who is involved in the curriculum adoption process. 


o The charter holder provided “email from 5th grade teacher 6-18-2013”. This document 
contains an email from a teacher to an administrator containing the teacher’s 
description of the features of the Study Island program. The document does not provide 
any additional context for the communication or a description of the process for 
selecting or evaluating supplemental curriculum resources. Without additional context, 
this document does not provide evidence of implementation of a systematic process to 
create/adopt curriculum. 


o The charter holder provided “Staff Development Agendas for 8/30/2013 and 
10/10/2013”. These documents identify that staff previewed materials for Study Island 
and participated in a webinar about using Study Island materials. The documents do not 
indicate these meeting were part of a process to adopt Study Island and no 
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documentation was provided to identify how Study Island was selected for 
consideration or use.  


o The charter holder provided a “Milestones Charter School Special Governing Board 
Meeting 10/10/2013” document. The minutes from the meeting indicate that the board 
was notified that students will begin using the online resource Edmentum (Study Island 
and Reading Eggs) as a supplemental resource for math and reading. The charter holder 
did not provide a description of the process for selecting Edmentum as a supplemental 
curriculum resource. Without additional context, this document does not provide 
evidence of implementation of a systematic process to create/adopt curriculum. 


o The charter holder provided “Teacher Evaluation” and “Teacher Self-Evaluation” 
documents.  Some of these documents indicate that in 2012-2013 teachers were 
directed to develop a “meaningful assessment plan” and to “create and implement a 5th 
grade program.” The documents from the current school year indicate that one teacher 
is “looking forward to a more unified curriculum map.” These documents indicate that 
curriculum creation is done by teachers on an individual level without any indication of a 
comprehensive school plan, system, or curriculum. The documents provide evidence of 
a fragmented approach for creating or adopting a curriculum aligned to the ACCR 
Standards. 


 The charter holder must provide evidence that the school has in place a system for 
implementing the curriculum consistently across the school.  Sufficient evidence will 
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, 
strategies, methods, and activities, and communicated expectations for the consistent use of 
these tools.   


o The charter holder provided “Milestones ACC Pacing Guide”, “Milestones Charter School 
ACCRS for Mathematics and ELA for K-8” and “Math and ELA Lesson Plans for grades K-
8”. The pacing guides, which were provided for reading and math for all grade levels, 
identify which quarter each standard is to be taught and demonstrate that all standards 
are scheduled to be taught within the school year. The ACCR Standards documents list 
each standard and for each standard identify the quarter(s) in which the standards were 
taught and curriculum resources used. The documents demonstrate a fragmented 
approach for implementing the curriculum. 


o The charter holder provided “Staff development agendas” and “staff meeting agendas.” 
The September 18, 2013 agenda indicates that teams should “review maps check for 
pacing and tracking during 1st quarter” and review 2nd quarter.  The September 25, 2013 
agenda asks if any teams have started a curriculum map review and asks for 
“revelations.” The January 8, 2013 agenda indicates that teams should “recheck map for 
pacing and tracking through 2nd quarter note any changes or suggestions for next year” 
and review 3rd quarter. The documents demonstrate a beginning stages approach for 
implementing the curriculum. 


o The charter holder provided “Meeting agendas for teachers in grades 5-8.” The 
documents identify that curriculum maps were part of the agenda for meetings that 
occurred throughout the year. The September 4, 2013 agenda indicates “teachers 
report they are still working on what standards will be covered this quarter.” The 
October 2, 2013 agenda indicates teachers “to bring curriculum maps to next meeting 
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with thoughts on what standards will be covered in the second quarter.” The December 
11, 2013 agenda notes teachers will “check to make sure you do not have any standards 
that need to be covered this semester.” The December 18, 2013 agenda directs teachers 
to “decide what standards will be covered in the third quarter” over winter break. The 
January 15, 2014 agenda directs teachers to review quarter goals and curriculum maps 
at the staff development day.” The February 26, 2014 agenda directs teachers to “check 
maps and make sure all standards for the quarter have been covered or are planned to 
be covered in the next few weeks.” The March 19, 2014 agenda directs teachers to 
review “the remaining standards on the curriculum map and have a plan for the 4th 
quarter to cover those standards.” The April 23, 2014 agenda indicates the school needs 
teachers curriculum maps to drive instruction for the next school year and directs 
teachers to “reflect on what worked and what [they] would do differently in the next 
school year.” These agendas provide evidence that demonstrates teachers do not, and 
are not expected to, consistently implement the school pacing guides/curriculum maps 
or are still in the beginning stages of creating these documents. The documents 
demonstrate a beginning stages approach for implementing the curriculum. 


o The charter holder provided “Team meeting notes for grades K-4.” The 4th grade team 
meeting on September 11, 2013 indicates they are “on track for 1st quarter, following 
map/pacing guide.” The 4th grade team meetings on October 16 and October 23, 2013 
indicate a follow-up is to “re-check curriculum map/pacing guide.” The Kindergarten 
meeting on October 16, 2013 indicates they planned to discuss 1st quarter tracking and 
pacing, 2nd quarter mapping to check pacing and tracking, and if any changes were 
necessary. The notes from the 1st grade meeting and from the 2nd/3rd grade meeting on 
October 24, 2013 indicate they planned to discuss 1st quarter tracking and pacing, make 
notes for next year, and check 2nd quarter. The 4th grade team meeting on January 29, 
2014 indicates they were to “discuss curriculum mapping for 4th grade standards-Re-
check 1st quarter skills and 2nd quarter skills.” These agendas provide evidence that 
demonstrates teachers are discussing their efforts, but does not indicate an expectation 
of what must be taught and does not indicate that teachers are to consistently 
implement the school pacing guides/curriculum maps because the school is in the 
beginning stages of creating these documents. The documents demonstrate a beginning 
stages approach for implementing the curriculum. 


o The charter holder provided “Teacher Evaluation” and “Teacher Self-Evaluation” 
documents.  These documents indicate that in 2012-2013 teachers were directed to 
develop a “meaningful assessment plan”. A comment from a teacher that is “looking 
forward to a more unified curriculum map.” supports that the process is new.  These 
documents indicate that assessment, as part of curriculum creation and 
implementation, is done by teachers on an individual level without any indication of a 
comprehensive school plan, system, or curriculum. The documents demonstrate a 
fragmented approach for implementing a curriculum aligned to the ACCR Standards. 


 The charter holder must provide evidence of implementation of a systematic process for 
evaluating and revising curriculum. Sufficient evidence will demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies 
gaps in the curriculum, and demonstrates how the school is addressing curricular gaps.  
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o The charter holder provided “Staff development agendas” and “staff meeting agendas.” 
The documents reflect regular discussions about the tracking and pacing of standards 
against the curriculum maps.  The documents also reflect requests for feedback on the 
pacing reviews. The April 18, 2014 agenda indicates that teams should “prepare for next 
year, covering the standards” and indicate they are “re-vamping math curriculum for 
2014-2015”. The April 25, 2014 agenda indicates “revamping” math curriculum is again 
an agenda item and that they are brainstorming. These documents do not indicate how 
teachers should be reviewing the maps other than for pacing, or if these reviews are 
intended to evaluate how effectively the curriculum enables students to master the 
standards, identify gaps in the curriculum, or address curricular gaps. These documents 
also provide no information about who is involved in revamping the math curriculum or 
what they should be considering during that process. Additionally, no evidence of 
actions taken based on the meetings was provided. The documents demonstrate the 
beginning stages or a fragmented approach to evaluating and revising curriculum. 


o The charter holder provided “Meeting agendas for teachers in grades 5-8” And “Team 
meeting notes for grades K-4.”  The documents reflect regular discussions about the 
tracking and pacing of standards against the curriculum maps.  The documents also 
reflect requests for feedback on the pacing reviews. The April 23, 2014 agenda indicates 
the school needs teachers curriculum maps to drive instruction for the next school year 
and directs teachers to “reflect on what worked and what [they] would do differently in 
the next school year.” These documents do not demonstrate effectively the curriculum 
enables students to master the standards, identify gaps in the curriculum, or address 
curricular gaps.  Additionally, no evidence of actions taken based on the meetings was 
provided. The document demonstrates the beginning stages or a fragmented approach 
to evaluating and revising curriculum. 


 The charter holder must demonstrate implementation of a curriculum aligned to the ACCR 
standards.  


o The charter holder provided “Milestones ACC Pacing Guide”, “Milestones Charter School 
ACCRS for Mathematics and ELA for K-8” and “Math and ELA Lesson Plans for grades K-
8” documents. The pacing guides, which were provided for reading and math for all 
grade levels, identify which quarter each standard is taught and demonstrates that all 
standards are scheduled to be taught within the school year. The ACCR Standards 
document lists each standard and for each standard identifies the quarter(s) taught and 
curriculum resources used. The lesson plans reviewed all demonstrate alignment with 
ACCR Standards. However, these documents in conjunction with the staff and team 
meeting minutes indicate that while the school has an ACCR Standards-aligned 
curriculum, they do not have an effective system for its implementation. These 
documents demonstrate the school has a curriculum aligned to the ACCR standards, but 
do not demonstrate the implementation of that curriculum. 


 The charter holder must demonstrate implementation of a curriculum adapted to meet the 
needs of subgroup populations.  Sufficient evidence will demonstrate there is curriculum 
intended to provide differentiated materials, activities, and/or strategies for struggling students 
within the subgroups. 


o The charter holder provided “Math Curriculum for Special Education Students” and 
“Milestones Special Education Information Sheet 2013-14.” The documents consist of a 
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narrative of the process for adapting the Math curriculum to meet the needs of students 
with disabilities and individual information sheets for students. The student information 
sheets contain academic goals and accommodations for each student. These documents 
demonstrate implementation of the school’s process for adapting curriculum to meet 
the needs of students with disabilities. 


o The charter holder provided “Individual Language Learner Plan for an 8th grade student”. 
The document includes quarterly progress reports which include formative assessment 
results, the student’s individual plan, and tracks student progress toward mastery of ELL 
standards. The documents demonstrate implementation of the school’s process for 
adapting curriculum to meet the needs of ELL students. 


o The charter holder provided “Tier II and III for 6th grade students” and “Parent Teacher 
Student Plan for K, 2nd and 5th grade students”.  The documents provide descriptions and 
evidence of students receiving additional instruction aligned to targeted areas of need. 
This includes student quarterly plans, logs of extra support time with a teacher, and 
progress toward student goals. The documents demonstrate a system for adapting 
curriculum to meet the needs of students in the bottom 25%. 


o The charter holder provided “Free & Reduced Lunch Program Student Data”, 
“Milestones Academic Intervention Program”, and “Parent Teacher Student Plan for K, 
2nd and 5th grade students”. These documents include a roster of FRL students and 
identify support services provided to each student. The documents identify whether 
students have an IEP or are placed into the Academic Intervention Program. The 
Academic Intervention Program document describes the two types of support provided 
(Tier Two and Tier Three) and identifies Reading Eggs and Study Island as resources used 
as part of the intervention programs. The Parent Teacher Student Plans provide 
descriptions and evidence of students receiving additional instruction aligned to 
targeted areas of need. These documents include student quarterly plans, logs of extra 
support time with a teacher, and progress toward student goals. These documents 
demonstrate implementation of the school’s process for adapting curriculum to meet 
the needs of FRL students. 


Monitoring Instruction:  


In the area of monitoring instruction, Milestones Charter School’s DSP was evaluated as Falls Far Below. 
The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR Standards into instruction. Rather, 
the charter holder provided evidence of the beginning stages of monitoring and evaluating standards 
and instructional practices. 


The charter holder’s DSP in the area of monitoring instruction is not acceptable. 


 The charter holder must provide evidence of implementation of a system to monitor the integration 
of ACCR Standards into instruction. Sufficient evidence will demonstrate that the school ensures all 
grade level standards are taught within the school year in all classrooms and that teachers 
implement an ACCR Standards-aligned curriculum with fidelity. 


o The charter holder provided “Teacher Observation form” documents.  In some, but not 
all, cases these documents identify the standards as a component of the observation.  In 
one case, the standards were not part of the observation, but a comment on the 
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observation indicated “Standards are too many!” and the follow-up indicated the 
observer spoke to the teacher about “assigning too many standards to one lesson” and 
“just assigning the main standards.” In another case the observation indicates that the 
lesson plans are incomplete and “ELA standards are not included for the week.”  The 
documents indicate there is some monitoring of the inclusion of standards in the lesson 
plans, but do not demonstrate a system to monitor and ensure all grade level standards 
are taught within the school year in all classrooms and that teachers implement an 
ACCR Standards-aligned curriculum with fidelity. 


o The charter holder provided “Staff development agendas,” “staff meeting agendas,” 
“Meeting agendas for teachers in grades 5-8,” and “Team meeting notes for grades K-
4.”  The documents reflect regular discussions about the tracking and pacing of 
standards against the curriculum maps.  The notes reflect that teachers are directed to 
decide which standards are to be taught in each quarter.  These notes demonstrate the 
school is in the beginning stages of implementing a system to monitor and ensure all 
grade level standards are taught within the school year in all classrooms and that 
teachers implement an ACCR Standards-aligned curriculum with fidelity. 


 The charter holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers. Sufficient evidence will demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs 
of teachers. 


o The charter holder provided “Teacher Evaluations for 2012-2013.” The 2012-2013 
evaluations purport to identify strengths, weaknesses, areas of improvement, and goals 
for the following school year; however, none of the identified strengths, weaknesses, or 
areas of improvement relate to instructional practices of teachers.  Further, none of the 
evaluations are supported by observations or evidence of observations by 
administrators or other evaluators. The evaluations include a self-evaluation completed 
by the teacher. The self-evaluations all indicate the teachers have rated themselves as 
having performance at the “highest” levels or above the middle in nearly all identified 
areas. Very few of the areas relate to instructional practices of teachers.  The 
evaluations do not provide meaningful feedback or contain meaningful observations 
related to evaluating instructional practices of teachers or identifying the strengths, 
weaknesses, and learning needs of teachers. These documents do not provide evidence 
of implementation of a system to evaluate the instructional practices of teachers. 


o The charter holder provided a completed “2013-2014 Teacher Self-Evaluation” with a 
letter about the school’s evaluation process.  The letter, dated April 15, 2014 indicates 
that the evaluation process did not begin until late in the school year.  The letter states 
that the evaluators will be conducting “visits” to complete the observation tool on April 
28th and May 9th, at the end of the school year. The timing of this evaluation process 
does not enable teachers to grow and develop their instructional effectiveness over the 
school year.  Additionally, the letter states that “self-reflection is one of the best 
evaluative measures” and “We are hoping you will assess areas of improvement and 
growth, and take the remainder of the school year to build and develop these areas.”  
These documents do not provide evidence of implementation of a system to evaluate 
the instructional practices of teachers. 
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o The charter holder provided “Teacher Observation form” documents.  In some cases, 
these observation forms identify the lesson observed, the physical environment, 
student engagement/participation, the teacher mastery of material, classroom 
management, and follow-up.  In other cases, the forms contain a “copy of lesson from 
planbook,” comments, and any follow-up.  There are no consistent expectations for 
which observers appear to be looking, very few of the observations address the 
instructional practices of teachers, and the observations do not provide meaningful 
feedback on the strengths, weaknesses, and learning needs of teachers. These 
documents do not provide evidence of implementation of a system to evaluate the 
instructional practices of teachers; rather they demonstrate a fragmented approach to 
evaluate the instructional practices of teachers. 


 The charter holder must provide evidence that school leaders conduct some analysis and 
provide some feedback to further develop the system. Sufficient evidence will demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 


o The charter holder provided “Teacher Evaluations,” “Teacher Self-Evaluations” and 
observations.  These documents provide limited direction to the teachers and indicate 
that teacher development is self-directed with very little if any administrative direction.  


 The charter holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers that addresses the needs of students with proficiency in the 
bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient evidence will 
demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of students with 
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 


o The charter holder provided “Spring Special Education Compliance document”.  This 
document is a notice of compliance with Special Education reporting requirements to 
ensure that teachers serving SPED students are in compliance. This does not 
demonstrate that the charter holder evaluates the instructional practices of teachers to 
address the needs of SPED students.   


Assessment: 


In the area of assessment, Milestones Charter School’s DSP was evaluated as Falls Far Below. The 
charter holder did not provide evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring and documenting student proficiency. Rather, the charter holder’s evidence 
demonstrated that the charter holder is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures and is not collecting data to 
monitor student growth. 


The charter holder’s DSP in the area of assessment is not acceptable. 


 The charter holder must provide evidence of the implementation of a comprehensive 
assessment system.  Sufficient evidence will demonstrate the school regularly and timely 
assesses students in a manner that is aligned with the curriculum in order to monitor student 
progress. 


o The charter holder provided “Team Meeting Agendas for 11/20/2013, 1/15/2014, and 
4/14/2014” and “Event Schedule from Planbook”. These documents include notices of 
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upcoming assessment timeframes. The November agenda identifies an upcoming ELA 
diagnostic assessment the week following the meeting. The January agenda states that 
mid-quarter assessments need to be administered. The April agenda notifies teachers to 
complete DIBELS testing. These documents identify three different assessment 
instruments, and do not provide evidence that they were administered other than the 
indicated times.  The Event Schedule document identifies due dates for assessment 
results for Study Island, DIBELS, AIMS, and Stanford 10. These assessments appear to be 
teacher administered without any evidence of a school wise plan to ensure 
implementation of a comprehensive assessment system. There is no documentation of 
the results of assessments or evidence that all assessment were administered timely.  


o The charter holder provided “Agenda Staff Development 4/18/14” and “April/May 2014 
Upcoming Events”. These documents identify the due date for End of Year DIBELS 
assessments. The staff development agenda also indicates that teachers are to continue 
progress monitoring, but provides no information about the progress monitoring 
assessment process.  


o The charter holder provided “2012-2013 Teacher Evaluations”.  These documents 
demonstrate that for at least 2 teachers their “goals for the following school year” 
include “development of meaningful assessment plan” and “create and implement an 
effective assessment plan with the input of co-workers and administration.” These 
documents demonstrate that there is no comprehensive school-wide assessment 
program and that any assessment processes are expected to be individual teacher 
created and directed. These documents demonstrate a fragmented approach to student 
assessment and progress monitoring. 


 The charter holder must provide evidence that data from these assessments is analyzed and 
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment 
data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction.  


o The charter holder provided “Teacher Memo 2/11/14”. This document notified teachers 
that they would be sharing DIBELS results and that the data would be compiled. No 
evidence that DIBELS data was collected or compiled was provided. Nor was any 
evidence provided that the school would be utilizing the data to inform instruction, or 
how teachers were expected to use the data.  


o The charter holder provided “Email sent on 2/24/2014 to teachers”.  This document 
informs teachers of a coding system to use for student performance levels when scoring 
DIBELS results. No additional information or analysis of DIBELS data was provided. Nor 
was any evidence provided that the school would be utilizing the data to inform 
instruction, or how teachers were expected to use the data.  


o The charter holder provided “Team Meeting,” “Staff Meeting” and “Staff Development” 
agendas.  These documents indicate that in September teachers were reporting 
students “seem low,” but did not indicate whether this discussion was data 
driven/based or how teachers were assessing students. These documents indicate that 
at the end of November the school was reporting that students should have all taken 
math diagnostic tests and beginning ELA diagnostic tests, and directing teachers to 
ensure their students were tested.  There is no indication that the students were tested 
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or that assessment data was used to inform instruction. In February, the agenda for staff 
development indicated a DIBELS “Tabletop” discussion about the “pro’s/con’s,” a mid-
year assessment, tabulating scores, data collection, and setting a due date for March 1. 
This agenda did not provide evidence that the meeting included analysis of assessment 
data of a discussion of how the data would be used to inform and adapt instruction. In 
March and April there were again discussions about DIBELS and Study Island testing, but 
nothing to indicate any of the discussions included data analysis or that data was used 
to inform instruction.  


 The charter holder must provide evidence of implementation of an assessment system that 
meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, 
and students with disabilities. Sufficient evidence will demonstrate how the assessment system 
assesses students within the subgroups according to their needs. 


o The charter holder did not provide any documentation of any assessments, other than 
those already identified above, which do not specifically address the assessment of 
students with proficiency in the bottom 25%, ELL students, FRL students, or students 
with disabilities. 


Professional Development: 


In the area of professional development, Milestones Charter School’s DSP was evaluated as Approaches. 
The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to increased student growth and 
proficiency. Rather, the charter holder provided evidence of an approach to professional development 
that is not comprehensive nor aligned with the curriculum and instructional practices. The professional 
development described lacks a process for implementing new procedures and processes at the school. 


The charter holder’s DSP in the area of professional development is not acceptable. 


 The charter holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The charter holder provided “Milestones Charter School – School Calendar 
Modifications”, “Full school calendar for 2012-13 and 2013-14” “Back to School Staff 
Development agenda and sign-in sheets”.  The calendars identify the scheduled days for 
staff development. The calendar modifications documented describe changes that were 
made to the calendar for 2013-14 to increase the number of days of staff development. 
Sign-in sheets are provided for staff development for new teachers at the beginning of 
the school year and staff development throughout the school year. Dates on agendas 
align with the school calendar. These documents identify teacher attendance at staff 
development. A review of the staff development agendas indicates that these days are 
staff meetings focusing primarily on the day to day operations of the school and not the 
development of teacher skills and knowledge. Limited professional development 
training on the use of new curriculum resources was provided. The August 30 agenda 
identified that the session began with reminders and updates regarding attendance, 
Curriculum Night, and that lesson plans are to be updated and posted to planbook.com. 
For the remainder of the afternoon teachers were previewing supplemental materials, 
programs and resources, providing updates on their implementation of Daily Five, and 
discussing beginning of the year assessments. The October 10 agenda lists the afternoon 
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as a workshop with an Edmentum representative on the features of Reading Eggs and 
Study Island. The February 14 and March 7 agendas contain no identifiable professional 
development. The topics listed on these agendas include: after school trash on the 
playground, Read Across America day, Parent Communication and AIP’s  (follow-up), 
Spring Conference, Scholastic Book Fair, Preparing for AIMS, and Student-Led 
conferences. Instructional content included in these agendas is limited to a tabletop 
discussion of DIBELS results and compiling information for student-led conferences and 
progress reports. The April 18 agenda includes a portion of the afternoon focusing on 
curriculum resources, however the agenda indicates that the focus is on preparing for 
next year and a table top discussion of the books “Reading in the Wild” and “The Book 
Whisperer.” These documents do not demonstrate a comprehensive professional 
development plan, but rather a fragmented approach to professional development. 


o The charter holder provided “Teacher Evaluations,” “Teacher Self-Evaluations” and 
observations.  In one self-evaluation the teacher discusses how she grew professionally 
over the year, indicating she learned how to use technology resources and curriculum, 
she read a book, she researched a project-based learning program and other 
instructional materials, and she watched a webinar. The teacher further indicates it has 
been overwhelming learning all the new things the school implemented in the last year. 
In other self-evaluations the teachers mention learning through research. The 
administrator observation and evaluations include goals that direct the teachers to do 
research or create and implement plans. These documents demonstrate that teachers 
are primarily responsible for their own development and learning through self-directed 
research and activities.  These documents do not provide evidence that the 
administration has created a professional development plan or provides direction for 
teacher development. These documents demonstrate a fragmented approach to 
professional development. 


 The charter holder must provide evidence of implementation of a system that supports high 
quality implementation of the information and strategies learned through the professional 
development plan.  Sufficient evidence will demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies learned. 


o The charter holder provided “Common Core Standards and PARCC testing; Words Their 
Way Workshop; Daily Five/CAFÉ Workshop Agenda; Common Core Math; Building a 
Strong Elementary Math Program; and Milestones Special Education Overview.” These 
documents include materials provided to teachers to support implementation of the 
limited professional development offered. These documents do not demonstrate a 
system that support high quality implementation of the information and strategies 
learned through professional development. 


 The charter holder must provide evidence of implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional 
development plan.  Sufficient evidence will demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan. 


o The charter holder provided “Teacher Observation Forms”.  These documents include 
examples of observations that commented on teacher implementation of Daily 5 and 
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Common Core instruction.  Instead of feedback regarding the effectiveness of 
implementing newly learned strategies, one observation includes a statement that the 
teacher “is going to continue to look for resources that Milestone can use in all 
classrooms to help implement the deeper thinking common core standards.” These 
documents do not demonstrate a system for follow-up and monitoring of the 
implementation of strategies learned through professional development. 


 The charter holder must provide evidence of implementation of a comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how 
the professional development plan addresses teacher weaknesses and learning needs and areas 
of high importance in relation to students within the subgroups according to their needs. 


o The charter holder provided “Milestones Special Education Overview” and “Milestones 
Annual Special Education Workshop agenda”.  These documents identify professional 
development to meet the needs of students with disabilities. No other professional 
development was identified to meet the needs of students in the ELL and FRL 
subgroups. These documents demonstrate a fragmented approach to providing 
professional development in relation to students within the subgroups according to 
their needs. 


Data: 


The charter holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The data and analysis 
did not demonstrate improved proficiency and growth for reading and math.  


The charter holder’s DSP in the area of data is not acceptable. 


 The charter holder must provide evidence of the effectiveness of their systems in each of the 
areas discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate 
the school’s performance on the AIMS assessment, as reflected in the dashboard, is improving 
and will continue to improve as compared to prior years. 


o The charter holder provided “Milestones FY2013 FY2014 Growth Comparison”.  This 
document contains a comparison of the number and percentage of students meeting 
the “AIMS FY2013 ACCS Target Scores” for math and reading compared to the number 
and percentage of students meeting “Study Island FY2014 ACCS Target Scores”.  


For all students, and students in the bottom 25%, ELL, FRL, and SPED subgroups, the 
school provided graphs and tables that show the percentage of students meeting “Study 
Island FY2014 ACCS Target Scores” is greater than the percentage of students meeting 
“AIMS FY2013 ACCS Target Scores”.  


The report includes results from two separate assessments from two separate years and 
no defined relationship or correlation between the two data sets or assessments. No 
prior Study Island data was provided to demonstrate the relationship between the 
percentage of students meeting “Study Island ACCS Target Scores” and the percentage 
of students meeting the target score identified on the AIMS assessment Roster Report 
Summary as being a predictor of future success on “Arizona’s Common Core Standards” 
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assessments.  As a result, the data provided does not demonstrate improved proficiency 
or growth in math and reading.  


Overall the charter holder did not demonstrate improved student growth and 
proficiency in Reading and Math. 


II. Viability of the Organization 


The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 
2013 audit. The following table includes the charter holder’s financial data and financial performance for 
the last three audited fiscal years. 


2013 2012 2011


Statement of Financial Position 2010


Cash $70,687 $2,259 $63,003 $11,085


Unrestricted Cash $49,779 $2,259 $63,003


Other Liquidity $525


Total Assets $5,366,653 $5,677,067 $5,823,817


Total Liabilities $6,922,676 $7,109,712 $7,094,308


Current Portion of Long-Term Debt & 


Capital Leases $176,056 $171,056 $161,526


Net Assets ($1,556,023) ($1,432,645) ($1,270,491)


Statement of Activities


Revenue $2,265,202 $2,392,201 $2,526,211


Expenses $2,388,580 $2,554,355 $2,560,321


Net Income ($123,378) ($162,154) ($34,110)


Change in Net Assets ($123,378) ($162,154) ($34,110)


Financial Statements or Notes


Depreciation & Amortization Expense $226,219 $225,922 $232,950


Interest Expense $578,495 $552,307 $575,104


Lease Expense $24,210 $19,650 $28,396


2013 2012 2011 3-yr Cumulative


Going Concern Yes Yes Yes N/A


Unrestricted Days Liquidity* 7.69 0.32 8.98 N/A


Default No No No N/A


Net Income ($123,378) ($162,154) ($34,110) N/A


Cash Flow $68,428 ($60,744) $51,918 $59,602


Fixed Charge Coverage Ratio 0.91 0.86 1.05 N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Milestones Charter School
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The charter holder was required to submit a financial performance response based on the fiscal year 
2013 audit (portfolio: g. Renewal Financial Response). Staff’s evaluation of the financial performance 
response resulted in zero “Acceptable” and four “Not Acceptable” determinations (portfolio: f. Renewal 
Financial Response Evaluation).  


While the charter holder did not meet the Board’s financial performance expectations in fiscal years 
2011, 2012 and 2013, the DSP includes no indication that additional resources would be committed by 
the charter holder to developing systems that would result in improved academic performance.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


Over the past five years, there were no items to report.  


B.  Other Compliance Matters  


The fiscal year 2012 audit identified repeated audit issues involving the charter holder not conspicuously 
posting a statement on its website indicating where all public notices of meetings would be posted and 
the charter holder not posting all public meeting notices on its website. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information 
on file with the Arizona Corporation Commission, the charter holder was required to submit the charter 
holder’s Organizational Membership portion of the Detailed Business Plan Section.  In the renewal 
application package, the charter holder submitted a statement that “All documents have been 
submitted and are current.” This statement was neither correct nor sufficient. After discussion with the 
charter holder, the charter holder submitted a Charter Holder Governance Notification Request on May 
24, 2014. The charter holder has completed the appropriate filing to align the organizational 
membership on file with the Board and the Arizona Corporation Commission. 


Board Options 


Option 1: The Board may deny the renewal. Staff recommends the following language provided for 
consideration:  Having considered the statements of the representatives of the charter holder today and 
the contents of the renewal portfolio which includes the academic performance, the fiscal compliance, 
and legal and contractual compliance of the charter holder provided to the Board for consideration of 
this request for charter renewal, I move to deny the request for charter renewal and to not grant a 
renewal contract to Milestones Charter School on the bases that the charter holder failed to meet or 
make sufficient progress toward the academic performance expectations set forth in the performance 
framework as reflected in the Renewal Executive Summary and currently operates a school that has 
received an overall rating of “Does Not Meet Standard” or “Falls Far Below Standard” in both of the two 
most recent fiscal years for which there is State assessment data available. 
                                                              
Option 2: Notwithstanding staff’s recommendation to deny the renewal, the Board may determine that 
there is a basis to approve the renewal.  The following language is provided for consideration: Renewal 
is based on consideration of academic, fiscal and contractual compliance of the charter holder.  In this 
case, the charter holder did not meet the academic performance expectations set forth in the Board’s 
performance framework but was able to demonstrate sufficient progress toward the Board’s 
expectations when: [provide specific findings related to curriculum, monitoring of instruction, 
assessment, professional development, and/or data].  Additionally, the Board has adopted an academic 
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performance framework that allows for additional consideration of the charter holder throughout the 
next contract period.  There is a record of past contractual noncompliance which has been reviewed. 
With that taken into consideration, as well as having considered the statements of the representatives 
of the charter holder today and the contents of the renewal portfolio which includes the academic 
performance, the fiscal compliance, and legal and contractual compliance of the charter holder provided 
to the Board for consideration of this request for charter renewal, I move to approve the request for 
charter renewal and grant a renewal contract to Milestones Charter School. 
 








Milestones Charter School — CTDS: 07-87-91-000 | Entity ID: 79207 — Change Charter


 


ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 05/14/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Milestones Charter School
Charter CTDS: 07-87-91-000 Charter Entity ID: 79207


Charter Status: Open Contract Effective Date: 07/01/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Milestones Charter School: 180


Charter Grade Configuration: K-8 Contract Expiration Date: 06/30/2015


FY Charter Opened: — Charter Signed: 04/20/2000


Charter Granted: 09/13/1999 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 0880765-5 Corp. Type Non Profit


Corp. Commission Status
Date 05/12/2011 Charter Enrollment Cap 450


Charter Contact Information


Mailing Address: 4707 East Robert E Lee Street
Phoenix, AZ 85032


Website: —


Phone: 602-404-1009 Fax: 602-404-5456


Mission Statement: The Primary mission of Milestone is to provide an educational experience of the highest quality
while offering a safe and unique environment. The Milestones educational program features
small classes taught by involved, caring teachers who are responsive to the growing and
changing needs of children. The program is committed to challenging academic standards and
strong character development.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mrs. Tara Cabardo taracab@yahoo.com —


Academic Performance - Milestones Charter School


School Name: Milestones Charter School School CTDS: 07-87-91-101


School Entity ID: 78843 Charter Entity ID: 79207


School Status: Open School Open Date: 08/28/2003


Physical Address: 4707 East Robert E Lee Street Website: —
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Phoenix, AZ 85032
Phone: 602-404-1009 Fax: 602-404-5456


Grade Levels Served: K-8 FY 2013 100th Day ADM: 243.415


Academic Performance Per Fiscal Year


Milestones Charter School


2012
Traditional


Elementary School (K-8)


2013
Traditional


Elementary School (K to 8)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math 41 50 12.5 28 25 12.5
Reading 45.5 50 12.5 37 50 12.5


1b. SGP Bottom 25%
Math 36.5 50 12.5 26 25 12.5
Reading 48 50 12.5 35 50 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 62 / 64.3 50 7.5 58.9 / 64.3 50 7.5
Reading 83 / 76.9 75 7.5 79.5 / 78.5 75 7.5


2b. Composite School
Comparison


Math -7.6 50 7.5 -13.9 50 7.5
Reading 1.7 75 7.5 -5.8 50 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup SPED
Math 32 / 28.6 75 7.5 18.2 / 23.6 50 7.5
Reading 68 / 38.1 75 7.5 45.5 / 37.8 75 7.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability C 50 5 C 50 5


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


57.5 100 47.5 100


Financial Performance


Charter Corporate Name: Milestones Charter School
Charter CTDS: 07-87-91-000 Charter Entity ID: 79207


Charter Status: Open Contract Effective Date: 07/01/2000


Financial Performance - Fiscal Year 2013 Audit


Milestones Charter School


Near-Term Indicators


Going Concern Yes Falls Far Below
Unrestricted Days Liquidity 7.69 Falls Far Below
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Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income ($123,378) Does Not Meet
Fixed Charge Coverage Ratio 0.91 Does Not Meet
Cash Flow (3-Year Cumulative) $59,602 Meets


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011


$68,428 ($60,744) $51,918


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Milestones Charter School
Charter CTDS: 07-87-91-000 Charter Entity ID: 79207


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of AFR


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Audit Compliance


Charter Corporate Name: Milestones Charter School
Charter CTDS: 07-87-91-000 Charter Entity ID: 79207


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of Annual Audit


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


There were no CAP Issues for fiscal years 2009 to 2013.


Repeat Issues Identified through Audits


FY Issue #1 Issue #2
2013
2012 Repeat Open Meeting Law Repeat Open Meeting Law
2011
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Milestones Charter School Required for: Renewal 
School Name: Milestones Charter School Initial Evaluation Completed: April 8, 2014 
Date Submitted: March 31, 2014 Final Evaluation Completed: May 30, 2014 
Academic Dashboard: FY13/FY12 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work and data review teams. However, the 
narrative does not describe a system to create, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, and clearly defined and measureable implementation across 
the school. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Math. 
 
Data: No analysis of data was provided to demonstrate increased 
student growth in Math on Arizona's College and Career Ready 
Standards. 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math.  


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 
 


I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work and data review teams. However, the 
narrative does not describe a system to create, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, and clearly defined and measureable implementation across 
the school. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Reading. 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


 
Data: No analysis of data was provided to demonstrate increased 
student growth in Reading on Arizona's College and Career Ready 
Standards. 


proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create, evaluate, and revise 
curriculum. However, the narrative does not describe a system to 
create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready Standards, evidenced by curriculum alignment, curriculum maps, 
pacing guides, and clearly defined and measureable implementation 
across the school. The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards for 
students in the bottom 25% for Math. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Math for students 
in the bottom 25%. 
 
Data: No analysis of data was provided to demonstrate increased 
student growth for students in the bottom 25% in Math. 


of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students in the 
bottom 25%. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading   


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create, evaluate, and revise 
curriculum. However, the narrative does not describe a system to 
create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready Standards, evidenced by curriculum alignment, curriculum maps, 
pacing guides, and clearly defined and measureable implementation 
across the school. The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


students in the bottom 25%. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Reading for 
students in the bottom 25%. 
 
Data: No analysis of data was provided to demonstrate increased 
student growth for students in the bottom 25% in Reading. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students in the 
bottom 25%.   


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented to evaluate and revise curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready Standards, evidenced by curriculum alignment, curriculum maps, 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
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Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


pacing guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math on Arizona's 
College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Math. 
 
Data: No analysis of data was provided to demonstrate increased 
student proficiency. 


beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math.  
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2b. Composite 


School 


Comparison 


(Traditional and 


Small Schools 


only)  


Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency to expected performance levels for ELL, FRL, and students 
with disabilities in Math as compared to similar schools. 
 
Instruction: This area was scored as approaches. The narrative 
describes a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by lesson plan reviews, formal 
teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. However, the narrative does 
not describe how this system is adapted to meet the needs of ELL 
students and FRL students. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring the integration of 
the Arizona’s College and Career Ready Standards into instruction in 
Math for ELL and FRL students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of ELL students 
and FRL students. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting student 
proficiency in comparison to expected performance levels in Math for 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
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ELL students and FRL students as compared to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in comparison to 
expected performance levels in Math for ELL, FRL, and students with 
disabilities as compared to similar schools. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math to expected performance levels 
for ELL, FRL, and students with disabilities as compared to similar 
schools. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math as compared to expected performance levels for 
students in the ELL, FRL, and students with disabilities subgroups. 
 
 


2b. Composite 


School 


Comparison 


(Traditional and 


Small Schools 


only)  


Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency to expected performance levels for ELL, FRL, and students 
with disabilities in Reading as compared to similar schools. 
 
Instruction: This area was scored as approaches. The narrative 
describes a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by lesson plan reviews, formal 
teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
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feedback to further develop the system. However, the narrative does 
not describe how this system is adapted to meet the needs of ELL 
students and FRL students. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring the integration of 
the Arizona’s College and Career Ready Standards into instruction in 
Reading for ELL and FRL students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of ELL students 
and FRL students. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting student 
proficiency in comparison to expected performance levels in Reading 
for ELL students and  FRL students as compared to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in comparison to 
expected performance levels in Reading for ELL, FRL, and students with 
disabilities as compared to similar schools. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading to expected performance 
levels for ELL, FRL, and students with disabilities as compared to similar 
schools. 


implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math as compared to expected performance levels in 
Reading for ELL, FRL, and students with disabilities as compared to 
similar schools. 
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2c. Subgroup 
Comparison 
(2b. for 


Alternative)  


ELL 


    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the 
school.The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for ELL students. 
 
Instruction: This area was scored as approaches. The narrative 
describes a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by lesson plan reviews, formal 
teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. However, the narrative does 
not describe how this system is adapted to meet the needs of ELL 
students. The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math for ELL 
students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of ELL students. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency in Math on Arizona's College and Career Ready 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
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Standards for ELL students. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan, specific to the needs of ELL students, that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies, focuses 
on areas of high importance, and supports high quality implementation. 
The narrative provided did not demonstrate that the school 
implemented a professional development plan that contributed to 
increased student proficiency in in Math for ELL students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in math for ELL students. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math for ELL students. 


2c. Subgroup 
Comparison 
(2b. for 


Alternative)  


ELL 


    Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for ELL students. 
 
Instruction: This area was scored as approaches. The narrative 
describes a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers evidenced by lesson plan reviews, formal 
teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. However, the narrative does 
not describe how this system is adapted to meet the needs of ELL 
students. The narrative provided did not demonstrate that the school 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
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implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading for ELL 
students 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of ELL students. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency on Arizona's College and Career Ready Standards 
for ELL students in Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan, specific to the needs of ELL students, that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies, focuses 
on areas of high importance, and supports high quality implementation. 
The narrative provided did not demonstrate that the school 
implemented a professional development plan that contributed to 
increased student proficiency in Reading for ELL students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in reading for ELL students. 


comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math for ELL students. 


2c. Subgroup 
Comparison 
(2b. for 


Alternative)  


FRL Students 


    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
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implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for FRL students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of FRL students. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency on Arizona's College and Career Ready Standards 
for FRL students in Math. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Math for FRL 
students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students. 


The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math for FRL students. 
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2c. Subgroup 
Comparison 
(2b. for 


Alternative)  


FRL Students 


    Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for FRL students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how this system is adapted to meet the needs of FRL students. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency on Arizona's College and Career Ready Standards 
for FRL students in Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Reading for 
FRL students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students. 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
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Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math for FRL students. 


2c. Subgroup 
Comparison 
(2b. for 


Alternative)  


Students with  


disabilities 


    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for students with disabilities. 
 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in math for students with disabilities. 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
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Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math for students with disabilities. 


3a. A-F Letter 
Grade  State 
Accountability 
System 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
and clearly defined and measureable implementation across the school.  
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth and proficiency in Math and Reading on Arizona's College and 
Career Ready Standards. 
 
Instruction: This area was scored as approaches. The narrative 
describes a system to evaluate the instructional practices of teachers. 
However, the narrative does not describe a system to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction, as evidenced by lesson plan reviews, formal teacher 
evaluations, informal classroom observations, standards checklists, 
data review teams, and standards-based assessments. Nor does the 
narrative describe a system that provides for some analysis and 
feedback to further develop the system. The narrative provided did not 
demonstrate that the school implemented a plan for monitoring the 
integration of the Arizona’s College and Career Ready Standards into 
instruction. 
 
Assessment: This area was scored as approaches. The narrative 


Curriculum: This area was scored as approaches.  The charter holder 
provided evidence of implementation of a curriculum adapted to meet 
the needs of subgroup populations, but did not provide evidence of a 
sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and 
proficiency. Rather, the charter holder provided evidence of the 
beginning stages and a fragmented approach to create, implement, 
evaluate, and revise school curriculum, aligned with ACCR Standards. 
The approach lacks cohesiveness or alignment with other school 
improvement efforts. 


Instruction: This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR 
Standards into instruction. Rather, the charter holder provided evidence 
of the beginning stages of monitoring and evaluating standards and 
instructional practices. 
 
Assessment: This area was scored as falls far below. The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder’s evidence demonstrated that 
the charter holder is at the beginning stages of developing a 
comprehensive assessment system based on clearly defined 
performance measures and is not collecting data to monitor student 
growth. 
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describes an assessment system. However, the narrative does not 
describe a comprehensive assessment system, specific to ELL and FRL 
students, based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data 
collection from multiple assessments, such as formative and summative 
assessments, common/benchmark assessments, and data review 
teams. The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency in Math and Reading on Arizona's College and 
Career Ready Standards for ELL and FRL students. The narrative 
provided did not demonstrate that the school implemented a plan for 
monitoring and documenting increases in student growth and 
proficiency on Arizona's College and Career Ready Standards for Math 
and Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes professional development sessions. However, the 
narrative does not describe a comprehensive professional development 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth and proficiency in 
Math and Reading. 
 
Data: No data was provided to demonstrate increased growth and 
proficiency in Math and Reading. 


Professional Development:  This area was scored as approaches.  The 
charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a professional development plan 
that contributed to increased student growth and proficiency. Rather, 
the charter holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum 
and instructional practices. The professional development described 
lacks a process for implementing new procedures and processes at the 
school. 
 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and 
analysis did not demonstrate improved proficiency and growth for 
reading and math. 


 








Charter Holder Name: Milestones Charter School


School Name: Milestones Charter School


Site Visit Date:April 30,2OL4


Required for: Renewal
Evaluation Criteria Area: Curriculum


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate implementat¡on of the
curriculum maps.


ASBCS staff reviewed guide that identifies standard and in which quarter it is taught.


A copy of this document was taken because it demonstrates a process for implementing curriculum.


Charter holder indicated the intended purpose of the document was to demonstrate evaluation of curriculum.


ASBCS staff ¡dent¡f¡es teachers meeting to discuss curriculum mapping.


A copy of this document was taken because it demonstrates a process for evaluating curriculum.


Charter holder indicated the intended purpose of the document was to demonstrate process for evaluating
curriculum.


ASBCS staff reviewed curriculum maps that identifies standard and matches to curriculum resources and when it was
taught.


A copy of this document was taken because it demonstrates a process for evaluating curriculum


Meeting Agendas for teachers in
grades 5-8
9l412Ot3
t0l212ot3
tu20l2ot3
t2lttl2ot3
tzlt8l2OL3
tltsl2oL4
212612Ot4
3lLel2OL4
4123l2Ot4


Milestones Charter School ACCRS


for Mathematics and ELA for K-8


Milestones ACC Pacing Guide
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Charter holder indicated the intended purpose of the document was to demonstrate evaluation of curriculum


ASBCS staff identifies teachers meeting to discuss curriculum mapping.


A copy of this document was taken because it demonstrates a process for evaluating curriculum.


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate evaluation of curriculum.


ASBCS staff identifies teachers meeting to discuss curriculum mapping.


A copy of this document was taken because it demonstrated a process for evaluating curriculum.


Charter holder indicated the intended purpose of the document was to demonstrate curriculum adoption process.


ASBCS staff identifies previewing materials considered for adoption of Study lsland and a presentation of Study


lsland.


A copy of this document was taken because it demonstrates a process for adopting curriculum.


Charter holder indicated the intended purpose of the document was to demonstrate curriculum adoption process.


ASBCS staff identifies the board meeting minutes include school administrative team notifying school governing


board of the adoption of the math and reading supplemental curriculum.


A copy of this document was taken because it demonstrates a process for adopting curriculum.


Team meet¡ng notes for grades


K-4


LOlt6lt3
tol24lL3


Staff development agendas


7l30l20t3
slt8/2ot3
el2sl2ot3
toltol2oL3
Ll8l2Ot4
4lL8l2Ot4
4l2sl2Ot4


Staff Development agenda


8l30l2OL3
L0ltol2oL3


Milestones Charter School
Special Governing Board
Meeting tOltOl2Ot3
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Charter holder indicated the intended purpose of the document was to demonstrate curriculum adoption process.


ASBCS staff ¡dent¡f¡es features of Study lsland that meet curriculum needs emailed by a teacher.


A copy of this document was taken because it demonstrates a process for adopting curriculum.


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate implementat¡on of curriculum.


ASBCS staff compared standards to curriculum maps and pacing guide for grades 5-8. ln the 7-8 grade math lesson
plan the 7th grade standards support the topics addressed in 8th grade standards. Standards are aligned to ACCRS.


A copy of th¡s document was taken because it demonstrates implementation of curriculum aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate implementation of curriculum.


ASBCS staff compared standards to curriculum maps and pacing guide for grades 6-8, and included ELL standards. For


the combo class of 6-7 and 7-8 have alignment of standards between grade levels. Standards aligned to ACCRS.


A copy of this document was taken because it demonstrates implementation of curriculum aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate implementat¡on of curriculum.


ASBCS staff compared standards to curriculum map and pacing guide and identified 4.NBT.5 as aligned to ACCRS. For


the EIA lesson plan identified 4NBT.1 and 4NBT.5 as aligned to ACCRS.


A copy of this document was taken because it demonstrates implementat¡on of curriculum aligned to ACCRS.


Email from 5th grade teacher 6-


ta-2013


Lesson plan for 5th grade teacher
12-9 through t3,2Ot3 for Math


Lesson plan for 5th grade teacher
3-17 through 2l,2Ot4 for ELA


Lesson plan for 6-8th grade
teacher
2-24 through 28, 2Ot4 for Math


Lesson plan for 6-8th grade
teacher
2-24 through 28,2Ot4 for ELA


Lesson plan for 4th grade teacher
10-21 through 25, 2Ot3 for ELA
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Charter holder indicated the intended purpose of the document was to demonstrate implementation of curriculum


ASBCS staff compared standards to curriculum map and pacing guide and identified 3.O4.9 as aligned to ACCRS for
Math. For lesson plans in September identified 3.NBT.1 as aligned to ACCRS. For lesson plans in Mar-April identified
3.RF.3, 3.RF.4 as aligned to ACCRS.


A copy of this document was taken because it demonstrates implementat¡on of curriculum aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate implementat¡on of curriculum.


ASBCS staff compared standards to curriculum map and pacing guide and identified 2.MD.8 as aligned to ACCRS for
Math and in EIA identified 2.Rtl and 2.R1.2 as aligned to ACCRS.


A copy of this document was taken because it demonstrates implementation of curriculum aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate implementation of curriculum.


ASBCS staff compared standards to curriculum map and pacing guide and identified 1.MD.3-4 and 1.NBT.2-4 as


aligned to ACCRS for Math and in ELA identified 1.R1.2, 1.R[.2-3, and R[.7 as aligned to ACCRS but not in alignment
with maps/pacing guide for the ELA lesson plan. For October lesson plan in ELA identified 1.R1.1-4 as aligned to ACCRS


and maps/pacing guide.


A copy of this document was taken because it demonstrates implementation of curriculum aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate implementat¡on of curriculum.


ASBCS staff compared standards to curriculum map and pacing guide and identified K.OA.1-2 and K.OA.3-4 as aligned
to ACCRS for Math and in EIA identified K.RF.2d, K.RF.3 and K.RF.3d as aligned to ACCRS and to maps/pacing guides.


A copy of this document was taken because it demonstrates implementat¡on of curriculum aligned to ACCRS.


Lesson plan for 3'd grade teacher
3-3l through 4-t,2Ot4 for Math
and ELA


9-23 through 9-27 , 2OL3 for Math


Lesson plan for 2nd grade teacher
10-21 through 25,2OL3 for Math
and ELA


Lesson plan for 1't grade teacher
9-16 through 20,20L3 for Math
and EIA


Lesson plan for l't grade teacher
10-21 through 25, 2OL3 for ELA


Lesson plan for K grade teacher
2-3 through 7,2014 for Math and


EtA
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Charter holder indicated the ¡ntended purpose of the document was to demonstrate implementation of curriculum
for students with disabilities.


ASBCS staff reviewed individual information sheets for students and verified that they include academic goals and
accommodations for each student. These sheets were provided to the classroom teacher by the SPED teacher.


A copv of this document was not taken because they have student identified information.
Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate implementation of curriculum
for students with disabilities.


ASBCS staff identified the process for creating, evaluating, revising and implementing math curriculum for SPED


students.


A copy of this document was taken because they demonstrate a process for creating, revising, evaluating and
implementing curriculum for students with disabilities.
Charter holder indicated the intended purpose of the document was to demonstrate implementation of curriculum
for ELL students.


ASBCS staff reviewed l[[P document that includes student progress reports and documentation of EIL standards.


A copy of this document was taken because they demonstrate a process for implementing curriculum for ELI


students and student information has been redacted.


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate implementation of curriculum
for students in the bottom 25%.


ASBCS staff reviewed documentation of students in the bottom 25Yo and the academic services they are receiving
(Academic Club and Study lsland).


A copy of this document was taken because they demonstrate a process for implementing curriculum for students in
the bottom 25%.


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate implementat¡on curriculum for
students in the bottom 25%.


ASBCS staff reviewed plan that includes recommended support, observations and quarterly updates. For the K and
2nd grade plan it also includes a Schedule of Extra Support.


A copy of this document was taken because they demonstrate a process for implementing curriculum for students in
the bottom 25%and student information has been redacted.


Milestones Special Education
lnformation Sheet 2013-14


Math Curriculum for Special


Education Students


lndividual Language Learner Plan
for an 8th grade student


Tier ll and lll for 6th grade
students


Parent Teacher Student Plan for
lÇ 2nd and 5th grade students
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Charter holder indicated the intended purpose of the document was to demonstrate implementation curriculum for s


FRL students.


ASBCS staff reviewed a roster and analysis of FRI students and the type of academic support services they are
receiving.


A copy of this document was taken because they demonstrate a process for implementing curriculum for FRL


students and student information has been redacted.


Free & Reduced Lunch Program
Student Data


t,


by the Arizona State Board of Charter Schools on April 30,2OL4


d-'f¿4-


conducted by the Arizona State Board of Charter Schools on Apr¡l 30,2OL4


compl is Site Vi lnventory during the site visit conducted


rece¡ved a co document at the end of the site visit


a"¡l'r¿ l,lOtntg*F


t,
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a.


Charter Holder Name: Milestones Charter School


School Name: Milestones Charter School


Site Visit Date: April 30,2OL4


Required for: Renewal
Evaluation Criteria Area: lnstruction


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate monitoring effectiveness of
instruction.


ASBCS staff identified discussions of implementing Daily 5 for part of instruction and follow-up monitoring of
implementation of Daily 5


A copy of this document was taken because it demonstrates monitoring of instruction and follow-up.


Charter holder indicated the intended purpose of the document was to demonstrate monitoring of instruction
aligned to ACCRS.


ASBCS staff identified the observer is looking for standards, reviews lesson plans, and documents follow up with
teacher.


A copy of this document was taken because it demonstrates monitoring of instruction aligned to ACCRS.


Charter holder indicated the intended purpose of the document was to demonstrate monitoring and follow-up of
instruction aligned to ACCRS


ASBCS staff identified the observer is reviewing lesson plans and follow up documentation addresses issues identified
w¡th lesson plans. Agendafo¡ 2lt9 identified follow-up with teachers regarding keeping lesson plans up to date.


A copy of this document was taken because it demonstrates monitoring of instruction and follow up, aligned to
ACCRS.


Charter holder indicated the ¡ntended purpose of the document was to demonstrate monitoring and follow-up of
instruction aligned to ACCRS.


ASBCS staff identified the observer is identifying the effectiveness of instruction and follow up documentation
demonstrates follow up monitoring w¡th t¡me on task.


A copy of this document was taken because ¡t demonstrates monitoring of instruction and follow-up, aligned to
ACCRS.


Staff Meeting agendas for
el2sl2oL3
tl2el2oL4


Teacher Observation form for 5th


grade teacher on LL|T 120t3


Teacher Observation form for 4th


grade teache¡ on tl28l20t4


Team Meeting for 4th grade on
tl29l20t4
Staff MeetinC2ltglz0ß


Teacher Observation form for
MS ELA teacher ontOlt6l20t3
and ttl60t3
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Charter holder indicated the ¡ntended purpose of the document was to demonstrate monitoring effectiveness of
instruction.


ASBCS staff identified discussions of implement¡ng Da¡ly 5 for part of instruction and follow-up monitoring of
implementation of Daily 5


A copy of this document was taken because it demonstrates mon¡tor¡ng of instruction and follow-up.


Charter holder ind¡cated the intended purpose of the document was to demonstrate evaluation of instructional
practices of teachers.


ASBCS staff identified performance areas that include: overall professionalism, curriculum, classroom management,
classroom procedures, and Milestones philosophy. lt also includes a narrative response about their professional
growth and accomplishment/challenge.


A copy of this document was taken because it demonstrates the evaluation of instructional practices of teachers.


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate the observation of Special


Education compliance for teachers.


ASBCS staff ¡dentif¡ed the document is used to monitor compliance with Special Education reporting requirements to
ensure that teachers serving SPED students are in compliance.


A copy of this document was not taken because it has student identifiable information.


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate evaluat¡on of instructional
practices of teachers.


ASBCS staff identifies the document addresses strengths, weaknesses and areas of improvement based on the
total¡ty of reviewing classroom observations and leadership team discussions.


A copy of this document was taken because it documents a system in place for evaluating teachers.


Team meetings for 2-3 grades


8l22l2Ot3
812el2Ot3
9lLzl2Ot3


Milestones Teacher Self-
Evaluation 2Ùt3-2Ût4for a 5th


grade teacher


Spring Special Education
Compliance document


Teacher Evaluations for 2Ot2-
2013


by the Arizona State Board of Charter Schools on Apr¡l 30,20


ODe{Þ


compl th is Visit lnventory dur¡ng the site visit conducted


rece¡ved a of this document at the end of the site visit


t,


t,


+ðr€. €¡ruoE¡æ


\ e* o-


conducted by the Arizona State Board of Charter Schools on April 30,2OL4
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Charter Holder Name: Milestones Charter School


School Name: Milestones Charter School


Site Visit Date: April 30,201,4


Required for: Renewal
Evaluation Criteria Area: Assessment


comp ed hi Visit lnventory during the site visit conducted


received th ment at the end of the site visit


t, S..t Arg S Fn-mÉ¡,15


t,


by the Arizona State Board of Charter Schools on April 30, 20L4


6-( æ Oio-rÞ
conducted by the Arizona State Board of Charter Schools on April 30,2OL4


Charter holder indicated the intended purpose of the document was to demonstrate an assessment plan.


ASBCS staff ¡dent¡f¡ed that the November agenda states that math and EIA diagnostics should be given the following
week, the January agenda states the mid-quarter assessments need to be given, and the April agenda states to have


DIBEtS testing completed.


A copv of this document was taken because it demonstrates the beginning stages of an assessment schedule.


Charter holder indicated the intended purpose of the document was to demonstrate an assessment plan.


ASBCS staff identified that teachers were notified to have their DIBELS scores reported in a specific manner


A copy of this document was taken because it demonstrates the beginning stages of an assessment schedule.


Team Meeting Agenda
tu20l20t3
tltsl20t4
4lt4l2tO4


Email sent on 2l24l2Ùt4 to
teachers
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Charter Holder Name: Milestones Charter School


School Name: Milestones Charter School


Site Visit Date:April 30,2OL4


Required for: Renewal
Eva I uation Crite ria Area : Professio na I Develo pme nt


Charter holder indicated the intended purpose of the document was to demonstrate the necessary resources to
implement PD.


ASBCS staff identified materials utilized during PD sessions.


A copy of this document Choose an item. taken because:


Charter holder indicated the intended purpose of the document was to demonstrate implementat¡on of a PD plan.


ASBCS staff identified summary of the 2012-13 and 2013-14 calendars and changes made in 2OL3-t4.


A copy of this document was taken because it demonstrates implementat¡on of a PD plan.


Charter holder indicated the intended purpose of the document was to demonstrate implementat¡on of PD aligned
to areas of high importance.


A copy of this document was taken because they demonstrate implementat¡on of PD aligned to areas of high


importance.


ASBCS staff identified PD sessions of high importance


Milestones Charter School -
School Calendar Modifi cations


Full school calendar lor 2OL2-L3


and20t3-t4
Back to School Staff
Development sign in sheets
7l2el20t3
8ltl20t3
8l212Ot3
8lsl2ot3
t0l2l2ot3


Common Core Standards and
PARCC test¡ng
Words Their Way Workshop*
Daily Five/CAFÉ Workshop*
Agenda
Common Core Math
Building a Strong Elementary
Math Program
Milestones Special Education
Overview
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Charter holder indicated the intended purpose of the document was to demonstrate a PD plan aligned with teacher


learning needs.


ASBCS staff identified topics that addressed teacher learning needs and follow-up to previous sessions.


A copy of this document was taken because it demonstrates a PD aligned with teacher learning needs.


Charter holder indicated the ¡ntended purpose of the document was to demonstrate evidence of monitoring and
follow-up of PD.


ASBCS staff ¡dent¡f¡ed that Daily 5 and Common Core is monitored and observed in the classroom.


A copy of this document was taken because it demonstrates evidence of monitoring and follow-up of PD.


Staff Development agendas


8l30l2Ot3
elt8l2ot3
sl2sl20L3
toltol2ot3
tl8120t4
2lt4l2Ot4
317l2Ot4
4lt8l2Ot4
4l2sl2Ot4


Teacher Observation Forms


St\ cn=wÈS
by the Arizona State Board of Charter Schools on April 30, 201,4


â4---(>- -L
conducted by the Arizona State Board of Charter Schools on Apr¡l 30,2014


compl Site Visit lnventory during the site visit conducted


, rece¡ved a copv sd nt at of the site visit
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Charter Holder Name: Milestones Charter School


School Name: Milestones Charter School


Site Visit Date: April 30,2Ot4


by the Arizona State Board of Charter Schools on April 30,20


Required for: Renewal
Evaluation Criteria Area: Data


com d this Visit lnventory during the site visit conducted


received this document at the end of the site visit


t,


t,


<ì rrær.E lnrrtntn*


e{
conducted by the Arizona State Board of Charter Schools on April 30,2OL4


Charter holder indicated the intended purpose of the document was to demonstrate:


A copy of this document Choose an item. taken because:


ASBCS staff:


No documentation received.
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 Section 1: Introduction 


 


Milestones Charter School was established in 1999 to provide preschool 


through school age children a safe and unique educational experience.  Our 


first year as a charter school, under the Peach Springs Unified School 


District, Milestones opened in modular units on a North Phoenix 


neighborhood church's property with 45 preschool through third grade 


students.  Milestones was granted both a Charter from the Arizona State 


Board of Charter Schools and a Federal Stimulus Grant for the 2000-2001 


School Year.  Achieving both of these feats allowed Milestones the support 


to continue to grow and make connections with more families in our 


community.   


 


Within a few years, student growth required Milestones to look for a more 


permanent campus.  Through The Industrial Development Authority of Pima 


County, Arizona and many supportive community members, Milestones was 


granted its first Educational Facility Revenue Bond.  Milestones purchased a 


5 acre vacant lot near Tatum Boulevard and Bell Road in Northeast Phoenix.  


Two buildings, equaling 23,000 square feet and surrounded by outdoor play 


areas, were constructed and opened to educate approximately 200 infant 


through sixth grade students in the fall of 2003.  In 2005, through the 


support of our families, and an additional Educational Facility Revenue 


Bond, a middle school was constructed and opened. This new addition 


included a 20,000 square foot building; that housed middle school 


classrooms as well as a gymnasium, library, computer lab, and art room.  


Milestones is currently home to 350 students, and their families. Our 


students range from age one through eighth grade.  The Milestones campus 


has become part of the community.  Community organizations such as the 


YMCA, National Youth Sports, neighborhood home associations, and other 


non-profit groups, have all utilized our space after school hours. 
 


The primary mission of Milestones is to provide an educational experience 


of the highest quality while offering a safe and unique environment to all 


students.  The Milestones education program features small classes taught by 


involved, caring teachers who are responsive to the growing and changing 


needs of students.  The program is committed to challenging academic 


standards and strong character development.   


 


Milestones Charter School believes that individual connections made by the 


learner results in growth of knowledge. We believe that complex and 
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concrete experiences are essential for meaningful learning and teaching to 


occur.  Using the Arizona College & Career Ready Standards (ACCRS) as a 


base, the core of Milestones’ curriculum centers on children "making 


connections".  By using this approach, children can build upon previous 


knowledge to construct new meaning. Lessons and activities are engaging 


and thought provoking, providing students with the opportunity to utilize 


problem solving, logical reasoning and analytical skills.  Milestones believes 


that a variety of programs and resources are required to meet the needs of 


our students.    


 


Milestones is committed to challenging academic standards and strong 


character development. The Milestones educational programs provide 


children with an environment for holistic learning, daily skills practice, 


hands-on experiences, technological awareness, and strong character 


development. The Milestones education program is designed to address, 


foster and support student responsibility. 


 


Milestones is located in North Phoenix and has 27 district or charter schools 


within an approximate five mile radius. Nine of these schools opened in the 


last six years.  Milestones is located within the Paradise Valley Unified 


School District and seven of the schools within our community have recently 


changed from traditional public schools to charter schools.  This increase of 


educational choice for families has caused our student demographics to 


change.  


 


Over the past three years, our student demographics have changed 


dramatically. To better support our changing population, our administration 


and faculty have established a tiered system to meet the needs of all of our 


students. Those students who demonstrate proficiency in academics through 


numerous assessments and teacher recommendations are considered Tier I 


students.  Students who approach the standards and are able to demonstrate 


proficiency with some support are considered Tier II students.  Tier III 


students fall far below their grade level standards and are in need of multiple 


accommodations, modifications, and resources. 
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During the FY2012 and FY2013 our enrollment dropped by 16%. At the 


same time that our student enrollment decreased, our Special Education 


population increased by 4.2%, and our English Language Learner population 


increased by 5%.     


 


 
 


At the same time, Milestones experienced an increase in Tier II and Tier III 


population.  A majority of these children were not successful attending 


larger sized classrooms found in traditional public schools. These students 


sought out Milestones due to our philosophy and reputation for supporting 


individual learners.   
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In addressing the many possible needs of Tier II and Tier III students, 


Milestones considers all options available including accommodations, 


modifications, additional instruction, and referral for possible special 


education eligibility. Even though the Multidisciplinary Evaluation Team 


considers all possible categories, many of these students do not meet special 


education eligibility requirements. During the current school year, for 


example, we evaluated ten Tier III students and only one student met 


requirements for consideration of special education services.  


 


 
 


Also during this same critical period, ADE made the decision to discontinue 


AIMS and began to change their standards and testing to the ACCRS Model. 


Milestones student body is composed of students from diverse backgrounds, 


both socio-economic and academic. With these new factors identified, we 


redesigned our curriculum to promote academic persistence, self-efficacy, 


and stamina in our present population. 


 


Section 2.1:  Procedure Implementation                   


 


The recent years have catapulted Milestones onto a path of academic growth 


and cultural change.  Data analysis clearly indicated necessary change in 


many areas in order to ensure continued positive development of Milestones.  


Areas of growth potential included implementation of definitive professional 


development in lesson planning and teaching, administrative monitoring of 


assessments and lesson plans as well as collaboration of ideas among 
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teachers and administration, and increased involvement of parents as 


partners in education.   


 


Milestones Charter School has created a comprehensive system of planning, 


implementing, and measuring the effectiveness of curriculum to specifically 


enhance student growth and increase the percentage of learners meeting the 


standard. Initially, annual test results were studied. Data was disaggregated 


to expose trends to drive improvement. The Academic Intervention Program 


(AIP) at Milestones is similar in scope to a traditional Response to 


Intervention (RTI) model. As part of AIP, teachers and administrators meet 


to discuss and plan Tier I, II and III strategies based on students’ strengths 


and needs. The new ACCRS and PARCC guidelines are also considered in 


these discussions. A timeline is established for collecting data using 


screening and benchmark assessments, determining strategic interventions 


and setting measurable goals to be used in whole class and small group 


instruction. Based this data, students (including these sub-groups; Bottom 


25%, English Language Learners, and Special education) were identified. If 


a student does not show sufficient progress in Tier II, strategies are adjusted. 


For some students, a simple strategy adjustment may not be effective. In 


these instances, referral to the Multidisciplinary Evaluation Team for the 


purpose of determining eligibility for Special Education may be the next 


step. 


 


Progress monitoring of assessment data is collected and discussed every two 


weeks. Lesson planning, teaching strategies and student groupings are 


adjusted to maximize potential for student growth. Teachers re-evaluate 


curriculum maps, student pacing and classroom resources at all grade levels 


to adjust for the more rigorous ACCR teams and administrators are required 


to ensure that academic strengths and remedial needs are addressed thus 


ensuring consistent educational experiences across grade levels. 


 


Teachers possess a variety of instructional materials for use in planning and 


implementing the curriculum.  In the area of Mathematics, teachers utilize 


Houghton Mifflin Harcourt (HMH), AIMS (Activities Integrating Math and 


Science), Creative Mathematics, Study Island, Excel Math Program and 


Daily 5 Math to provide instruction within the general curriculum. In the 


area of Language Arts, grades Kindergarten through two implement 


Trophies, SuperKids, Edmentum, Words Their Way and Daily 5 to anchor 


instruction in phonics, decoding, comprehension, writing and grammar. In 


grades three through eight, Trophies, Words Their Way, Edmentum, and 
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Daily 5 are implemented to teach literacy skills and writing and grammar 


with an emphasis on non-fiction text. 


 


In addition to curriculum planning, professional development continues 


throughout summer break.  During the most recent summer break, Teachers 


were required to read The Book Whisperer by Donalyn Miller and The 


Reading Zone by Nancy Atwell.  The Pre-Service training was extended to 


ten days to ensure adequate time for meaningful discussion of these works. 


Pre-Service sessions included Daily 5, book discussions on our summer 


reading, Words Their Way, Creative Mathematics, ACCRS Mathematical 


Practices, Planbook.com implementation, Microsoft Surface technology, 


Synergy, Donors Choose, Love and Logic, ACCRS and PARCC updates, 


benchmark assessments, ADE workshops, and Special Education Overview. 


Professional development continues throughout the school year with 


workshops covering Study Island, Reading Eggs, DIBELS, smart board 


technology, ADE workshops, and on-going discussions during our weekly 


individual, small group, and whole staff meetings. 


All teachers are required to post lesson plans on Planbook.com. This allows 


administration to review each lesson plan online. Through this online 


environment, administrators and teachers communicate effectively and 


update lessons for maximum student impact. Planbook.com gives teachers 


the ability to easily locate and apply the appropriate standard(s) to each 


lesson.  Teachers and administrators also monitor standards taught and 


assess where additional instruction is needed in order to improve student 


mastery of certain standards.  Administrators meet with grade level teams 


weekly to discuss lessons, students and concerns. 


Teachers employ a variety of instructional strategies to implement lesson 


plans including direct instruction, cooperative learning, inquiry-based 


learning, informal instruction, computer and tablet technology, small group 


interventions, and individual conferencing. Teachers utilize data gathered 


from weekly planning sessions to guide instruction. This data is also used to 


make adjustments to curriculum maps, pacing guides, and tutoring groups 


based on performance objectives. Administrators participate in weekly 


meetings, monitor and review lesson plans and assessment data, conduct 


formal and informal teacher observations, and also conduct formal 


evaluations. Discoveries made during the monitoring process drive 


professional development planning for teachers, both individually and as a 


whole. 
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As part of our technology update, each classroom has the use of a Microsoft 


Surface Tablet as well as desktop computers for easy student access to 


online cross-curricular resources.  The Milestones Technology Lab currently 


has 25 student computers.  Students participate in two 45 minute technology 


classes each week during which instruction is provided in the areas of 


internet navigation and safety, keyboarding, composition of documents, 


research techniques, and PowerPoint creation and presentation.  Students 


also use this time to access individualized activities and lessons available on 


Study Island, Reading Eggs, and Spelling City. 


 


As part of our curriculum update, we implemented Study Island as an 


integral part of our lesson planning. Study Island affords us a systematic and 


formalized process for data collection and assessment.  This program also 


has a component which allows students to practice the ACCRS in both 


Reading and Math.  
 


Study Island’s programs are designed to help students master the content 


specified in ACCRS. Study Island provides rigorous content for math and 


English language arts in grades Kindergarten through eight, PARCC aligned 


item types, diagnostic pretests, and benchmark tests built specifically from 


the ACCRS.  Teachers can easily pinpoint academic strengths and 


weaknesses through test results, and then automatically target these areas 


with Study Island’s rigorous, standards-based content.  Each student receives 


a unique learning path within Study Island based on their individual 


achievements. Study Island pinpoints areas of mastery and targets areas 


where help is needed. 


 


Study Island diagnostics are very promising as they reflect marked growth 


this year and forecast a healthy increase in the percent of student who will 


meet or exceed the standard on the 2014 AIMS assessment.  Below is a 


graph depicting student scores in math and language arts compared to other 


Arizona students utilizing Study Island. Milestones students consistently 


outperform other students across the state.  
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Milestones believes that parent communication is an integral aspect in the 


academic and social development of each and every student.  Parents of all 


elementary students are required to sign their children into and out of school 


each day.  The sign-in kiosk provides an opportunity for daily contact and 


communication between teachers and parents.  Each teacher emails a weekly 


newsletter outlining upcoming events, classroom curriculum updates and 


other important information.  Parents of students in grades fifth through 


eighth have electronic access to their child’s grades and progress, and are 


encouraged to monitor their child’s progress weekly.  Teachers 


communicate as needed through email regarding upcoming assignments. 


Teachers inform parents electronically if their child has not completed an 


assignment.  There are two student-led conferences each year. Teachers 


and/or parents are encouraged to schedule meetings if ever a concern arises.   


Parents of students who are in our Tier II or Tier III category meet with 


teachers twice each month to monitor goals.   The graphs below outline the 


results from a parent survey on parent’s viewpoints on communication with 


Milestones faculty and staff.  
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Section 2.2- Student intervention grouping  


 


At the end of each school year, through careful consideration of teacher 


recommendation, parent conferences, yearlong assessments, and test scores 


Milestones establishes classrooms for the coming school year. Teachers then 
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meet to review data and curriculum maps.  After working with individual 


students during the first weeks of school, together, teachers and students 


review results of benchmark testing to create specific plans that set 


measurable goals.  


 


Tier I students in kindergarten through eighth were placed in a strong 


comprehensive instructional program called Milestones Accelerated 


Program for Enrichment (MAPE). MAPE provides a demanding, faster 


paced learning environment for students that are ready for curriculum 


extensions, increased work load and innovative projects.  MAPE classrooms 


challenge students thinking strategies and problem solving skills while also 


providing opportunities for creative expression and growth. 


  


Students identified as requiring Tier II & Tier III intervention in grades first 


through third, are placed in a setting with a lower student teacher ratio (1 to 


10).  Students in grades fifth through eighth identified as Tier II and Tier III 


were also placed in classrooms with a lower student teacher ratio (1 to 15).  


Additionally, teachers in fifth through eighth grade focus on specific 


subjects.  The chart below outlines Tier II and Tier III students in reading 


and math for the FY2014 school year. 
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Tier II and Tier III students receive additional support in Math and English 


Language Arts through a variety of methods such as placement in leveled 


classrooms, Academic Intervention Learning Plans (AILP), and smaller 


teacher student ratio. Utilizing these methods, teachers are able to focus on 


areas of concern both for individuals and for small groups.    


 


Subject Focused Teachers 


While making a conscious effort to maintain a smaller student/teacher ratio 


for lower skilled students, Milestones also decided to have our teachers 


become subject focused.  In fifth through eighth grade, teachers focus on one 


or two similar subjects.  This allows teachers to have more time to create 


quality lessons and understand each student’s specific needs in a specific 


subject. For example, a single teacher provides math and science instruction 


for both groups of fifth graders while another fifth grade teacher instructs the 


same two groups in Social Studies and Language Arts.  


 


Academic Intervention Program (AIP) 


The AIP program was developed to better support Tier II and Tier III 


students who do not necessarily qualify for Special Education services, or 


for students who are being closely monitored as a precursor for possible 


further evaluation.  Students are identified for AIP based upon AIMS scores, 


classroom assessments, DIBELS, Study Island, Excel, progress reports, 


teacher recommendation, and even parent requests.  In addition, teachers 


conduct 45 Day Screenings for all kindergarten through eighth grade 


students including returning students. 45 Day Screenings assist with early 
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identification and intervention.  After analyzing results of these assessments, 


specific skill areas are targeted for each student.  Targeted areas of need are 


then used to compose AIP goals in math and/or language arts. AIP goals are 


based on ACCRS standards within an Academic Intervention Learning Plan 


(ALIP).  Lesson plans are geared to target these goals throughout the year 


and are modified quarterly as students meet the goals.  In addition to 


quarterly reports cards, parents received quarterly progress reports outlining 


improvement made for each AIP goal. 


 


Section 2.3: Proficiency: Math Tier II and Tier III  


 


Methodical steps established for raising student proficiency in our lower 


25% include concept assessments, analyzing test data to identify deficiencies 


in specific skill areas, creating smaller classes, creating opportunities for 


small group instruction, and offering additional tutoring and opportunities of 


exposure to math concepts for students in need. 
 


After analyzing test data as well as teacher input, we found that a 


meaningful number of students underperforming in math are missing key 


understanding of concepts in basic number sense, problem solving skills, 


and connections of purpose to the development of math concepts. By 


thoroughly dissecting assessment data test scores, student demographics, and 


parental involvement, Milestones is striving to change our math fluency as 


we continue to increase the number of students who meet the standard in 


math. 


 


Classroom Implementation 


 


Daily 5 Math Model 


The Daily 5 Math Model is implemented in Milestones classrooms.  This 


process involves cooperative learning, provides for more hands-on 


opportunities, and also provides teachers opportunities for differentiation by 


learning styles and abilities.  Daily 5 enables teachers to meet with small 


groups of students to work on and assess student understanding.  Students 


also have an opportunity to work on basic math facts and real world 


applications independently, with peers, and during meaningful and focused 


mini-lessons. 
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Circle Time or DART (Daily Academic Review Time) 


Classrooms meet daily to review math standards focusing on those which 


require daily practice to reach full understanding.  Using Creative 


Mathematic concepts, teachers use hands-on activities and tools such as 


hundreds charts, number lines, graphing, arrays, and input/output tables to 


teach more abstract math concepts.  The process produces a non-threatening 


environment in which teachers can introduce mini-lessons and serves as a 


continual review for struggling students as well as extensions for excelling 


students.  Teachers take quick anecdotal assessments of student content 


knowledge within all skill areas during this time and adjust their lesson plans 


accordingly. 


 


Excel Math Program (4
th


-6
th


) 


The Excel Math Program was chosen because it employs strategically placed 


repetition of ACCR math standards.  Excel Math gives teachers a resource to 


teach math concepts for long-term retention using a spiraling strategy. Excel 


allows teachers to present material in short mini-lessons and encourages 


critical thinking and math literacy.  Students are exposed to and practice 


multi-skilled key concepts continually to ensure that there is ample practice 


and retained understanding of standards.  Excel benchmark assessments are 


administered to students and results are analyzed.  Below is a chart showing 


the growth made by Tier II and Tier III students on September and January 


Excel Benchmark assessments. 
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AIMS Foundation (Activities Integrating Math and Science)  


This program involves an invaluable resource of activity filled books and 


internet lesson plans.  AIMS assists teachers in introducing ACCRS in 


greater depth with a more hands-on, real world approach. The activities 


engage students and build conceptual understanding.  Students are given an 


opportunity to talk and write about math. The activities encourage students 


to learn standards as well as gain techniques on how to work effectively in a 


group setting. 


Interactive Notebooks 


All students in grades five through eight create an Interactive Math 


Notebook.  The interactive notebook becomes a portfolio of student work 


throughout the school year. It serves as both a formative and summative 


assessment which promotes writing, thinking, and organization. The ability 


to thoroughly document and to maintain clear, understandable records is a 


key skill that the mathematician must develop. In the classroom, the 


notebook is used to assess students’ progress toward this objective.  The goal 


is to help students construct knowledge and cultivate critical thinking skills. 


Students use this notebook as a reference for continued learning.  Students 


also learn how to write about math which enables students to increase 


metacognition to build effective problem solving skills.  This notebook also 


serves as a communication tool between student and teacher.  Teachers are 


able to easily assess if students are able to apply and communicate their 


understanding of concepts.     


 


Common Core Mathematical Practices 


Milestones Administration and staff participated in a workshop regarding the 


development of process standards of Mathematical Practices for students.  


The common core mathematical practices are on display and taught in each 


classroom.  Each lesson focuses on one or two mathematical practices. 


These practices are continually referred to during lessons. Once a 


Mathematical Practice is taught, it becomes part of each student’s interactive 


notebook and is continually referred to and applied in the demonstration of 


understanding math standards. 


 


ACCRS/Goals Focus 


As new standards are covered, the instructor presents the standard as well as 


the accompanying individual and class wide goals through both visual and 


auditory pedagogy.  Students are encouraged to apply understanding of these 


standards and their real world applications. 
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Technology 


Technology is used to enhance instruction in math.  Across all grades, 


students are exposed to math concepts by exploring online lessons in Study 


Island and Khan Academy.  Study Island allows teachers the ability to 


comprehend individual student understanding of each standard.  Teachers 


are able to gather this data and to quickly apply support when and where 


needed.   


 


Below is a table that measures Milestones students’ Study Island math 


scores compared to other Arizona students using the same program.  This 


data was collect in March 2014. 


 


 
 


In effort to obtain the best insight of student mastery of math concepts and 


specific areas of need, all students complete a baseline diagnostic test in 


math.  This test is administered using Study Island in the fall and spring.  


Teachers review a report of each student’s specific level of mastery under 


each grade level standard.  This information directs the teacher’s lesson 


plans and goal development.  The following table demonstrates an increase 


in student knowledge of ACCR standards in grades third through eighth. 
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Section 2.4: Proficiency English Language Arts: Tier II and Tier III  


 


 “Children who become avid readers outperform their peers who are not.” 


(Miller, Donalyn, Reading in the Wild).    The systematic procedures 


established for increasing student proficiency in our lower 25% include 


comprehensive reading fluency and comprehension assessments, analyzing 


test data to identify the deficiencies in specific skill areas, creating smaller 


classes, creating opportunities for small group instruction, and offering 


additional tutoring to students in need. 
 


Furthermore, data analysis indicates that a significant percentage of students 


who underperformed in reading could be identified as poor or reluctant 


readers.  Milestones systematically disaggregates curriculum, instruction and 


resources in order to change the culture of reading, enhance student learning, 


and increase the percentage of students who meet or exceed the standard in 


the area of reading.  


 


As a school, we strongly agree that children who read the most will outpace 


those who do not read on a regular basis. To this end, we adopted the Daily 


5 Teaching Model, which enables teachers to manage instructional time in 


ways that include whole group instruction in the form of mini- lessons, 


individual conferencing, and small group instruction. 
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Classroom Implementation 


 


The Daily Five 


Milestones adopted The Daily Five as a classroom management system for 


the teaching of literacy in grades kindergarten through eight.  The Daily Five 


is a structure in which students develop daily habits of reading, writing, and 


working with peers. These habits lead to a lifetime of independent literacy.  


Within the Daily Five, students participate in daily activities of Read to Self, 


Read to Someone, Listen to Reading, Work on Writing, and Word Work.  


Mini-lessons focus on specific standards-based learning goals which are 


integrated within these activities. Students are then given opportunities to 


work independently on activities in an order chosen by the learner.  This 


model gives classroom teachers the opportunity to teach small groups of 


students or individual students for focused reading instruction.    


 Read to Self - According to Donalyn Miller, author of The Book 


Whisperer and Reading in the Wild, students will read if we give them 


the books, the time, and the enthusiastic encouragement to do so.  To 


keep our students reading, we have to let them.  During Read to Self, 


students are taught to choose books based on their liking, understand 


various genres, and build reading stamina.  Here, we start to build the 


foundation of the enjoyment of reading for understanding.   


 Read to Someone - This portion allows more time for students to 


practice reading strategies, helps to build fluency, and gives time to 


share reading and check for understanding.  During this time, students 


may read to a peer or teacher, practice listening to their peer, 


responding to what has been read, and practice reading fluency skills.   


 Listen to Reading - Teachers use this time for “read-a-louds” of text in 


varied genres.  Milestones has seen marked growth in the reading 


skills of students who hear examples of literature and fluent reading. 


This activity builds vocabulary and models fluent and expressive 


reading. 


 Work on Writing - Milestones believes the best way to become a 


better writer is by practicing writing every day.  For this choice, 


students may compose narrative of their choice in varied genres, 


including creative writing, personal narratives, poetry, letters and 


notes, reading responses, persuasive writing, non-fiction writing, 


summaries, reports, journals, and expository essays.  Students also 


frequently take part in an activity called “Author’s Chair”, in which 


they present a piece of their own work to peers. Peers are given the 


opportunity to respond.  During Work on Writing, students engage in 







Milestones Charter School 


18 


 


the Writing Process by following these steps: pre-writing, drafting, 


editing, revising, and publishing.  Students also participate in peer 


editing and teacher conferencing. 


 Word Work - For this portion of the Daily Five, student goals include 


active teaching and study of vocabulary, spelling patterns, and 


phonetic skills.  The curriculum chosen to target these skills includes 


Words Their Way, giving students skills to gain fast, accurate 


recognition of words and their meanings in texts, and fast, accurate 


production of words in writing so that readers and writers can focus 


their attention on deriving meaning. 


 


Reading Curriculum 


Based on the Daily 5 model, Milestones makes a variety of reading 


resources available to teachers and students as to foster reading opportunities 


and to boost reading scores. Milestones has built its own comprehensive 


program which includes the teaching of reading fluency, comprehension, 


phonics, spelling patterns and vocabulary to build connections between these 


skills and create overall fluent readers. This is accomplished through small 


group and individual instruction. Reading activities include but are not 


limited to Harcourt Trophies Reading activities and lessons, Superkids 


(Rowland Reading Foundation) activities and lessons, read-a-louds, Guided 


Reading, the Daily Five, small group and individual reading instruction, 


literary elements, reading response and strategies, fluency instruction, author 


studies, and comprehension instruction.   


 


Classroom Libraries 


According to the 2005 National Assessment of Education Progress Report, 


students in classrooms with well stocked and designed classroom libraries 


interact more with books, spend more time reading, demonstrate more 


positive attitudes towards reading, and exhibit higher levels toward reading 


achievement.  Therefore, Milestones has created extensive libraries in each 


classroom.  There are over 500 books in each classroom. The association 


between Scholastic Book Fairs and Milestones allows us to update our 


classroom literature inventory several times each year.  Teachers use books 


in their classroom libraries to discuss elements of genre, explore titles and 


authors and research cross curricular topics that expand student knowledge. 


 


Teacher/Student conferencing 


The Daily Five as a management system allows teachers the opportunity to 


conference with individual students and small groups on a daily basis.  We 
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have found that conferencing is the most optimal method of meeting 


students’ individual needs including the needs of Tier II and Tier III 


students.  Teachers are able to focus on specific goals outlined in students’ 


Academic Intervention Learning Plans and Individualized Language Learner 


Plans. 


 


DIBELS 


The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) was 


chosen as our research-based measures for assessing the acquisition of early 


literacy skills from Kindergarten through sixth grade.  DIBELS is 


specifically designed to provide fluency and comprehension measures used 


to monitor the development of early reading skills. Incorporating DIBELS 


into our instruction allows us to identify children in danger of not meeting 


grade-level reading standards. DIBELS supports targeting teaching.  


DIBELS assessments take place at the beginning of the school year, during 


the 3
rd


 quarter (middle of the year), and at the end of the school year.  


Regular progress monitoring and classroom assessments take place during 


the intervals between DIBELS assessments.  Student DIBELS scores from 


the current school year are encouraging. Tier II and Tier III students have 


shown an average increase of 30 points growth in composite scores from 


beginning of the year to mid-year assessments across grade level as outlined 


in the graph below. 
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Technology 


Technology is used to enhance instruction in Reading. In lower grades, 


students receive additional practice through internet access to Reading Eggs, 


Spelling City, and Study Island. Below is a graph outlining Milestones 


student performance in ELA standards compared to other Arizona students. 


 


 


 
 


Section 2.5: Additional Academic Interventions Tier II and Tier III 


 


Tier II and Tier III students are offered before and after school tutoring and 


frequent monitoring.  Parents are encouraged to participate through frequent 


parent teacher conferences either in person, by email, or by phone.  All 


students who have been identified at Tier II or Tier III, receive additional 


support either through after school academic clubs, and/or individual/small 


group tutoring. Students are placed on an individual student plan with bi-


weekly meetings involving parents, teachers and administration.    
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Before/After School 


All teachers are available before and after school for students.  Students are 


encouraged and sometimes required to make use of this time with their 


teacher to receive small group or individual instruction and clarification on 


subjects taught.  Students who have trouble completing homework are 


required to attend during this time to ensure completion of essential practice 


activities. 


 


Academic Clubs 


A majority of Tier II and Tier III students are involved in an after school 


math club.  Grades first through fifth offer a Math club in which students 


work on individual assignments focused on number sense.  Students also 


focus on understanding of numbers and memorization of basic math facts.  


GEMS (Girls Excelling in Math and Science) and BROS (Boys Rock 


Outrageous Science/Math) club are geared towards our middle school Tier II 


and Tier III students.  These after school clubs are focus primarily on 


problem solving and making connections between math and science 


concepts. 


 


PTS Plans (Parent/Teacher/Student) 


PTS plans are created together with Parents and Teachers and sometimes 


utilize student collaboration.  This is to ensure that all participants are 


working together with the sole purpose of academic growth.  Goals are set 
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during the creation of this plan and then new meetings are held every other 


week to evaluate the progress towards completion of the goals. 
 


Small Groups/Individual 


Teacher dedicate time before and after school or during school hours to 


reach Tier II and Tier III students individually or in small groups.   


 


English Language Learners/Special Education Students 


Students identified as English Language Learners or that require Special 


Education services that fall within this model have either an Individual 


Language Learner Plan (ILLP) or an Individual Education Plan (IEP), 


teachers work together with the English Language Learner Supervisor and 


the Special Education Department to ensure that all modifications, and 


accommodations are implemented so that goals are met.  These students 


either receive services outside the classroom in small groups or individually, 


or within the classroom as outlined in their individual plans. 


 


Section 2.6:  Special Education Math & Reading 
 


The number of Special Education students attending Milestones increased 


from 7% to 12% of the total population going into the 2011/2012 school 


year.  This increase included students entering Milestones with existing 


Individual Education Plans (IEPs) as well as students identified by the 


Milestones Multidisciplinary Evaluation Team. Special Education staffing 


has adapted to meet the needs of a changing student population. With these 


adaptations, changes in staff have also occurred. During the previous five 


school years, Milestones has employed four special education teachers and 


four Speech Therapists. To be sure, there was never a midyear change in 


staff. However, consistency in staff can be an important factor in continued 


student growth.  
 


Milestones currently employs a part time certified Special Education 


teacher, a Director of Special Education, a Speech/Language Therapist, a 


Speech/Language Assistant, an Occupational Therapist, and a School 


Psychologist. These professionals are contracted and are on campus 


throughout each week to plan, create and implement all the services required 


by each student's IEP. Students with a wide variety of disabilities are served 


both inside (push in) and outside (pull out) the regular classroom. We have 


been able to serve all categories of eligibility including Speech and 


Language Impairment, Specific Learning Disabilities, Autism and Emotional 
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Disabilities. We also serve students with 504 Accommodation Plans and 


those who have physical disabilities. 
 


Upon admission to school and before the 45
th


 day of enrollment, teachers 


complete a 45 Day screening for all students. This screening targets specific 


areas of reading, math, written expression, vision, hearing, communication 


(articulation and language), behavioral/emotional, fine and gross motor, and 


adaptive development (self-care, social skills, understanding directions, 


coping behaviors) to determine any possible special needs that student may 


have. If students fail to make sufficient progress while receiving classroom 


interventions over several weeks, teachers may initiate a referral to our Child 


Study Team (CST). This is an opportunity for teachers, (and possibly 


parents, special education staff and any other related providers) to meet and 


discuss the child's areas of strength and needs. The team designs a specific, 


documented plan of intervention to measure the student's progress for a 


reasonable period of time. When the team reconvenes, if sufficient progress 


is not evident, the child may be referred to the Special Education 


Department. At this stage, the Multidisciplinary Team (MET) is convened to 


discuss the need for possible further evaluation (which may include the 


collection of formal data). If the MET determines further testing is necessary 


to determine the student's present levels and possible eligibility, testing is 


carried out within the timeframe required by state and federal guidelines. 


Further testing may include Speech and Language or Psycho-Educational 


(academic, cognitive, behavioral). The MET then determines if the child is 


eligible for Special Education Services and under which eligibility category. 


A specific plan is created to meet the student's needs. Students who qualify 


may receive specialized instruction within the Resource Room in carefully 


designed small groups based on area(s) of need. Students may also receive 


specialized instruction within the general education classroom.  
 


A Specialized Reading Curriculum is developed using multiple programs 


and resources specifically designed for remediation. These instructional 


plans are aligned with materials and methods used in regular classrooms, 


thus providing consistency for students. However, specialized instruction is 


completely tailored to individual deficits and learning challenges. Intensive 


phonics is emphasized to improve students' understanding of language 


mechanics. The phonics-based Wilson Reading System is employed to build 


vocabulary. The Rewards Reading System is used to build comprehension 


and fluency. Read Naturally activities and Evan Moor workbooks are 


utilized to improve reading performance. 
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Remedial Math instruction is also closely aligned with programs used in 


regular classrooms. Special Education students may be working at an 


adjusted pace with more time to review concepts and apply these skills to 


new problems. Materials including Touchmath and Evan Moor are utilized 


to augment math curricula entering the resource room from the general 


education classroom. Technology is used for self-paced math instruction 


using Study Island and other online resources. Hands-on demonstrations are 


utilized for math instruction, including cognitive task-specific graphic 


organizers and manipulatives. Students are encouraged to be actively 


engaged in curriculum content to acquire key concepts using meta-cognitive, 


goal setting and self-monitoring techniques to support academic growth. 


Students are encouraged to be independent and confident as they measure 


the increase in their abilities. 
 


Progress toward annual IEP goals is monitored frequently by the Special 


Education staff using internally created cumulative assessments. The Special 


Education staff utilizes a variety of educational resources when preparing 


these assessments that include Study Island and the Common Core materials.  
 


The Special Education Director and service providers meet regularly 


(formally and informally) with classroom teachers, lead teachers, and school 


administrators to ensure that attention is given to any modifications and/or 


accommodations required in regular classroom settings so that students are 


able to access the general curriculum with the appropriate supports as 


determined by each student’s IEP team. At the beginning of each school year 


(and as necessary when students enroll midyear) general education teachers 


are provided with relevant sections of each student’s IEP. Relevant sections 


include present levels, accommodations/modifications (for instruction and 


testing), and goals. Students with special needs have access to computers, 


tablets, and other electronic devices for instruction in the resource room and 


are included in all regular classes and extra-curricular activities. 
 


In order for our staff to continue to be well-informed and up-to-date on 


Special Education laws, methodologies and instructional practices, Special 


Education staff attends the ADE Directors Institute at the beginning of each 


school year. They receive 18 credit hours in the area of Special Education 


and receive training on developing successful Individual Education Plans, 


meaningful goal writing, and differentiated classroom management. Updates 


on laws and regulations, most current research-based curriculum, adaptive 
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resources, and guidance to support building productive parent-teacher 


relationships are all aspects of Special Education professional development. 


Throughout the year, teachers and therapists attend conferences/workshops 


to improve their practices. 
 


After attending trainings, the Special Education Director meets with the staff 


on a regular basis to go over best instructional practices to use in the 


classroom with students who have disabilities. Teachers learn ways of 


incorporating differentiated instruction with assistive technology, as well as 


how to vary curricular content, the learning environment and activities, 


based on student readiness, interest, or their learning profile. Teachers are 


provided with tools to create instruction that focus on ensuring students learn 


curricular concepts and principles when modifying lessons and 


individualized assessments. Teachers meet with the Special Education 


Director and other special education staff regularly to discuss each student's 


progress and review the current IEP goals to further develop strategies to 


facilitate student growth. 
 


Section 3: Conclusion 


 


During the current school year, Milestones enrollment stabilized from the 


decrease experienced during the previous two years.  Stabilization in student 


population allows us the opportunity to work with students for multiple 


years, building their foundational skills and reducing the achievement gap. 


The graph below outlines FY2014 enrollment as compared to the previous 


four years. 
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As of March 2014, Milestones has 70 new student applications. An 


approximate 15% rate of attrition is expected.  During the previous 15 years, 


Milestones has not budgeted funding for marketing. New enrollments are the 


result of family and community connections.  Also this year an area charter 


school is closing and encouraging their families to consider Milestones as 


their new home. Taking this into account Milestones should see a slight 


growth in enrollment numbers for the next school year. 
 


 


Between the 2011-2012 school year and the current school year, the 


Milestones Special Education population dropped from 12% to 7% of the 


total population. This decrease has allowed our Special Education 


department to place a greater focus on the goals of their current students.  


We are expecting our Special Education population remain stable for the 


upcoming school year. 
  


 
 


 


Our current indicators reflect a significant decrease in our Tier II and Tier III 


students from the previous school years.   
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Using current data as indicators, Milestones concludes that Tier II and Tier 


III students are demonstrating adequate growth, indicating that interventions 


are working.  We conclude that with continued interventions, Tier II and 


Tier III population will continue to decrease. 
 


 


 
 


 


Our FY2011 and FY2012 Arizona Departments of Education A through F 


accountability ratings were Cs. Based on data as well as the effective and 


systemic structures in curriculum, instruction, assessment, and professional 


development detailed throughout this document, Milestones is confident that 
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we are on track to continue providing an educational community and 


environment conducive to student learning, growth, and success. This in turn 


will certainly improve the rating of our school.  
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Milestones Charter School                       
Charter Holder Entity ID: 79207 
Date Submitted: March 31, 2014 


Required for: Renewal 
Audit Year: 2013 
Evaluation Completed: May 14, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


 X  


 
According to the Independent Auditor’s Report, the fiscal year 2013 financial 
statements were prepared assuming the charter holder will continue as a going 
concern. The notes to the financial statements cite as the basis for the going 
concern that: a) the charter holder has incurred significant decreases in 
unrestricted net assets such that the charter holder has a deficit in net assets of 
$1,556,023 as of June 30, 2013; and b) the charter holder’s current liabilities 
exceeded current assets by $186,810 as of June 30, 2013. In its financial 
performance response, the charter holder mentions it has had a going concern 
cited in the audit for “the past few years”. 
 
The financial performance response indicates the charter holder has “worked 
over the past few years” to address the going concern. According to the 
response, “While we have made some progress in addressing the current assets 
vs. current liabilities we have not been able to improve them enough to remove 
the going concern.” Board staff reviewed the charter holder’s fiscal years 2009 
through 2013 audits. While the audits shows that the charter holder’s current 
liabilities exceeded its current assets in all five years, the charter holder’s 
current ratio (current assets divided by current liabilities) improved between 
fiscal years 2010 and 2012. This improvement did not continue for fiscal year 
2013.  In fiscal year 2013, the charter holder’s current ratio was 0.31 
($85,593/$272,403), which was down from its current ratio high of 0.63 
($169,788/$270,049) in fiscal year 2012. 
 
The financial performance response states, “We have made a big effort in 
enrollment for fiscal year 2014-2015 that will hopefully bring a higher ratio of 
current assets to liabilities. This is the main criteria for the going concern in the 
audit. Milestones has made improvements over the last two years and the 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


current year is on track to do the same. We feel that with higher enrollment this 
will increase revenue and cash on hand for a better ratio.” The charter holder’s 
response does not include any support for these statements. Please also see 
the preceding paragraph. 
 
The financial performance response does not explain the reason(s) for the going 
concern designation identified in the fiscal year 2013 audit. 
 


 
1b. Unrestricted Days Liquidity 


 X  


 
The financial performance response indicates that having a higher level of 
liquidity is an issue the charter holder has addressed over the last few years and 
that the audit has shown a slight increase last year from prior years. According 
to the table included in the Renewal Executive Summary, the charter holder’s 
total cash increased from fiscal year 2012 to fiscal year 2013. The Renewal 
Executive Summary table also shows the charter holder’s total cash has 
fluctuated up and down between fiscal years 2010 and fiscal years 2013. 
Further, the response states, “The efforts to bring in more enrollment will add 
more cash to the bank balance and offer a higher level of liquidity.…We feel the 
efforts we are making this year for next year will allow for a higher cash balance 
in the future.” The charter holder’s response does not include any support for 
these statements. 
 
The financial performance response does not explain the reason(s) for the 
charter holder having fewer than 30 days of cash or other liquidity in fiscal year 
2013. 
 


 
1c. Default 


  X 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
2a. Net Income   


 X  


 
The financial performance response states, “Milestones has worked to lower 
costs and tighten the level of spending during the current year. This will bring a 
higher net income for the fiscal year and it has provided for a strong base to 
enter into the next fiscal year. With higher enrollment and the projection of not 
having to hire more teachers this will greatly improve the net income of the 
school.” The charter holder’s response does not include any support for these 
statements. 
 
The financial performance response does not explain the reason(s) for the 
charter holder having negative net income in fiscal year 2013. 
 


 
2b. Cash Flow 
   X 


 


 
2c. Fixed Charge Coverage Ratio 


 X  


 
The financial performance response indicates the charter holder entered into a 
bond in 2003, which is supported by the charter holder’s fiscal year 2013 audit. 
The response also mentions that while the charter holder saw growth for many 
years, the charter holder did see a decline in enrollment over the last few years. 
This statement is supported by Arizona Department of Education (ADE) reports. 
ADE reports show the charter holder’s average daily membership (ADM) 
increased annually between fiscal year 2009 and fiscal year 2011. Between 
fiscal year 2011 and fiscal year 2014 (as of May 13, 2014), the charter holder’s 
ADM declined from 286.439 to 241.941. 
 
The financial performance response states, “We have strengthened our efforts 
and are back to increasing enrollment. This scenario lead to a smaller revenue 
stream and affected our fixed charge cost coverage. With the efforts of 
enrollment for next year and the small increase this year we will be seeing an 
increase in this ratio. We are confident that the efforts we are making will show 
and increase to this ratio in years to come.” The charter holder’s response does 
not include any support for these statements. 
 


 








 


 
 


 


Milestones Charter School was established in 1999 to provide preschool through school age children a 


safe and unique educational experience.  Our first year as a charter school, under the Peach Springs 


Unified School District, Milestones opened in modular units on a North Phoenix neighborhood church's 


property with 45 preschool - third grade students.  Milestones was fortunate to be granted both a Charter 


from the Arizona State Board of Charter Schools for the 2000-2001 School Year and a Federal Stimulus 


Charter School Grant for the 2000-2001 School Year.   Achieving both of these feats allowed Milestones 


the support to continue to grow and make connections with more families in our community.   


 


Within a few years, student growth required Milestones to look for a more permanent campus.  Through 


The Industrial Development Authority of Pima County, Arizona and many supportive community 


members, Milestones was granted their first Educational Facility Revenue Bond.  Milestones purchased 


vacant lot near Tatum Boulevard and Bell Road in Northeast Phoenix.  Two buildings, equaling 23,000 


square feet was open to education our now infant through sixth grade students in the fall of 2003.  


Through our families' support and an additional Educational Facility Revenue Bond, we opened a middle 


school in an additional building that also housed a gymnasium, library and art room, in 2005.  Milestones 


is currently home to 350 students ranging from age one through eighth grade and their families.  


Milestones and our facility has become part of the community.  Youth and sport organizations, YMCA 


and National Youth Sports, neighborhood home associations and other non-profit groups, have utilized 


our space. 


 


The primary mission of Milestones is to provide an educational experience of the highest quality, while 


offering a safe and unique environment.  The Milestones education program features small classes taught 


by involved, caring teachers who are responsive to the growing and changing needs of students. The 


program is committed to challenging academic standards and strong character development.  
 


Milestones Charter School believes that the growth of knowledge is the result of individual connections 


made by the learner.  We believe that complex and concrete experiences are essential for meaningful 


learning and teaching to occur.  Milestones uses the Arizona College & Career ready Standards as a base, 


the core of Milestones curriculum centers on children "making connections".  By using this approach, 


children can build upon previous knowledge to construct new meaning. Lessons and activities are 


engaging and thought provoking, providing students with the opportunity to utilize problem solving, logic 


and analytical skills.  Milestones believes that a variety of programs and resources are required to meet 


the needs of our students.    
 


The program is committed to challenging academic standards and strong character development. 


Milestones' programs provide children with an environment for holistic learning, daily practice of skills, 


hands on experiences, technological awareness, and strong character development, these programs are 


designed to address, foster and support student responsibility.  
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The financial performance framework that Milestones is required to respond to addresses four areas of 


concern. The first area is the Going Concern cited in the audit. Milestones has had a going concern cited 


in the audit for the past few years. We have worked over the past few years to address this citing. While 


we have made some progress in addressing the current assets vs. current liabilities we have not been able 


to improve them enough to remove the going concern. We have made a big effort in enrollment for fiscal 


year 2014-2015 that will hopefully bring a higher ratio of current assets to liabilities. This is the main 


criteria for the going concern in the audit. Milestones has made improvements over the last two years and 


the current year is on track to do the same. We feel that with higher enrollment this will increase revenue 


and cash on hand for a better ratio. 


 


The second area is in Unrestricted Days Liquidity to address. The efforts to bring in more enrollment will 


add more cash to the bank balance and offer a higher level of liquidity. It has been an issue we have 


addressed over the last few years and the audit has shown a slight increase last year from prior years. We 


feel the efforts we are making this year for next year will allow for a higher cash balance in the future.  


 


The area of Net Income ties into the other two areas. Milestones has worked to lower costs and tighten the 


level of spending during the current year. This will bring a higher net income for the fiscal year and it has 


provided for a strong base to enter into next fiscal year. With higher enrollment and the projection of not 


having to hire more teachers this will greatly improve the net income of the school. 


 


The area of Fixed Coverage is the final area to address. Milestones entered into a bond in 2003. While the 


school saw growth for many years we did see a decline in enrollment over the last few years. We have 


strengthened our efforts and are back to increasing enrollment. This scenario lead to a smaller revenue 


stream and affected our fixed cost coverage. With the efforts of enrollment for next year and the small 


increase this year we will be seeing an increase in this ratio. We are confident that the efforts we are 


making will show and increase to this ratio in years to come.  


 


 


Thank you for your continued support of Arizona Charter Schools. 


 


 


Professionally  


 


 


Tara Cabardo 


Charter Holder  
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All documents have been submitted and are current. 
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