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1   [Charter Holder Name] 
 


CONSENT AGREEMENT 


 This Consent Agreement (“Agreement”) is made by and between [Charter Holder 


Name] (“[Charter Holder Name]”) and the Arizona State Board for Charter Schools (“Board”), 


collectively referred to herein as the “Parties.”     


RECITALS 


1. Charter schools are established to provide a learning environment that will 


improve pupil achievement.  A.R.S. §§ 15-101(4) and 15-181(A).  


2. [Charter School(s) Name(s)](“the School(s)”) is/are (a) charter school(s) 


authorized to operate under the sponsorship of the Board.  The School(s) operate(s) pursuant to a 


charter between [Charter Holder Name] and the Board.          


3. The School(s) is/are currently authorized to serve students in grades [identify 


grades the school(s) is/are authorized to serve].   


4. The Board is charged by Arizona Revised Statutes (“A.R.S.”) § 15-183(R) with 


exercising oversight and administrative responsibility for the charter schools it sponsors.  


5. In implementing its oversight and administrative responsibilities, the Board 


grounds its actions in evidence of the charter holder’s performance in accordance with the 


performance framework adopted by the Board.  A.R.S. § 15-183(R).  The Academic 


Performance Framework adopted by the Board defines its academic performance expectations 


for the charter schools it sponsors.  


6. Under its Academic Performance Framework, the Board annually compiles 


Academic Dashboards for charter schools sponsored by the Board.  A school can earn an Overall 


Rating of Exceeds, Meets, Does Not Meet, or Falls Far Below the Board’s academic standard. A 


Charter Holder that operates one or more charter schools that have received an Overall Rating of 
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Does Not Meet or Falls Far Below the Board’s academic standard in the current or prior year 


does not Meet the Board’s academic performance expectations.   


7. A Charter Holder that does not Meet the Board’s academic performance 


expectations and that operates a charter school that has received an Overall Rating of Does Not 


Meet or Falls Far Below the Board’s academic standard in the current year must submit required 


information pursuant to the Board’s Academic Intervention Schedule. The Board uses this 


required information to determine whether the Charter Holder can demonstrate it is making 


sufficient progress toward the academic performance expectations set forth in the Board’s 


Academic Performance Framework.  


8. The Board may revoke a charter at any time if the Board determines that the 


charter holder has failed to meet or make sufficient progress toward the academic performance 


expectations set forth in the Board’s Academic Performance Framework.  A.R.S. § 15-


183(I)(3)(a).   


9. In [Month Year], [Charter Holder Name] was assigned a Performance 


Management Plan (“PMP”) as an academic intervention because one or more schools operated 


under its charter did not meet the Board’s level of adequate academic performance. 


10. In October 2014, the Board released the FY2014 Academic Dashboards. The 


School(s) earned an Overall Rating of Does Not Meet the Board’s academic standard for fiscal 


year (“FY”) 2014 (July 1, 2013 through June 30, 2014). In December 2014, the Charter Holder 


was notified of the requirement to submit a Demonstration of Sufficient Progress (“DSP”) as the 


required information under the Academic Intervention Schedule.     
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11. Based on the information presented during the DSP review, [Charter Holder 


Name] failed to meet or make sufficient progress toward the academic performance expectations 


set forth in the Board’s Academic Performance Framework.   


12. At its meeting on April 13, 2015, the Board determined that there is sufficient 


basis to issue a Notice of Intent to Revoke the charter of [Charter Holder Name] on the basis of 


[Charter Holder Name]’s failure to meet or make sufficient progress toward the academic 


performance expectations set forth in the Board’s Academic Performance Framework.  The 


Board, however, directed its staff to work with [Charter Holder Name] to reach a consent 


agreement prior to June 30, 2015 for the purpose of restoring the charter holder to acceptable 


performance under the terms and conditions set by the Board.   


AGREEMENT 


13. In consideration of the Parties foregoing their option to proceed with charter 


revocation proceedings, it is in the best interest of the Board and [Charter Holder Name] to 


mutually resolve this matter.   


14. In settlement of matters relating to the revocation of [Charter Holder Name]’s 


charter, the Parties have agreed to the following terms and conditions: 


A. [Charter Holder Name] amends its current charter contract to add the following 


provision:  Beginning no later than July 1, 2015, [Charter Holder Name] shall implement the 


action steps identified in the Performance Management Plan (attached at Attachment A to this 


Agreement) and any additional steps necessary to implement a comprehensive improvement plan 


(as identified in the evaluation and technical guidance provided to [Charter Holder Name] on 


February 2, 2015 and attached at Attachment B to this Agreement), and shall submit 


documentary evidence to the Board of [Charter Holder Name]’s implementation of the action 
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steps identified above in this paragraph at quarterly intervals (“quarterly report”) on the 


following dates: October 1, 2015, January 1, 2016, April 1, 2016, July 1, 2016, October 1, 2016, 


January 1, 2017, April 1, 2017, and July 1, 2017.  


B. The Charter Holder shall provide internal benchmarking data disaggregated by 


math and reading from [identify the source of the data e.g., Renaissance Learning, Galileo, 


AIMS Web, textbook based assessments, district created assessments, etc.] for the School’s 


administrations of [identify the months benchmark assessments are administered] benchmark 


assessments. All data shall be provided to the Board with the corresponding quarterly report. For 


each of these benchmark assessment administrations the Charter Holder shall provide data 


analysis and underlying support data aligned to the subject specific measures
1
 used by the Board 


in its Academic Dashboard as follows:    


(i) Student Growth Percentile (“SGP”) [1.a.]
2
 – for  all students who 


[describe any reasonable limitations on data that will be provided  - this may include 


limiting data to students who will be identified as FAY because they have been enrolled 


since the beginning of the year, or identifying that data will be disaggregated for 


“persistent” students and “non-persistent” students.  ], the data shall demonstrate 


[describe the information that will be provided from the data that speaks directly to this 


measure (i.e., the amount of growth the school gets within a school year from its 


students). In this case some examples include “the percentage of students scoring high 


growth on the Galileo Growth and Achievement Report” or “the average change in 


years of growth since the beginning of the school year” or “the median change in 


                                                           
1
 The “subject” references either Math or Reading. Each subject is considered a separate “measure” on the Board’s 


Academic Performance Dashboard.   
2
 References provided in brackets identify the subject specific measures on the Board’s Dashboard that aligns with 


the data to be provided. 
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students’ scores from the first benchmark assessment”. The data identified for this 


measure must speak directly to growth within the year.]; and 


 (ii) SGP Bottom 25% or Improvement
3
 [1.b.]  – for  all students who 


[describe any reasonable limitations on data that will be provided - this may include 


limiting data to students who will be identified as FAY because they have been enrolled 


since the beginning of the year, or identifying that data will be disaggregated for 


“persistent” students and “non-persistent” students.  In measures like this one that are 


specific to “subgroups” this should also define the subgroup. In this case some 


examples include, “all students who scored FFB on the prior year state assessment”, 


“all students who scored FFB on the first benchmark assessment”, or “all 11
th


 and 12
th


 


grade students who have not passed the AIMS”], the data shall demonstrate [describe 


the information that will be provided from the data that speaks directly to this measure 


(i.e., the amount of growth the school gets within a school year from its students). In 


this case some example may be “the percentage of students scoring high growth on the 


Galileo Growth and Achievement Report” or “the average change in years of growth 


since the beginning of the school year” or “the median change in students’ scores from 


the first benchmark assessment”. The data identified for this measure must speak 


directly to growth within the year.]; and 


 (iii) Percent Passing [2.a.] – for all students who [describe any reasonable 


limitations on data that will be provided - this may include limiting data to students 


who will be identified as FAY because they have been enrolled since the beginning of 


the year, or identifying that data will be disaggregated for “persistent” students and 


                                                           
3
 If the School is classified as an Alternative School at any point, the reporting of this data shall align to the 


“Improvement” measures in the Board’s Academic Performance Framework. 
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“non-persistent” students.  ], the data shall demonstrate [describe the information that 


will be provided from the data that speaks directly to this measure (i.e., how many 


students are meeting grade-level expectations). In this case some examples include “the 


percentage of students meets or exceeds according to the Galileo Aggregate Multi-Test 


with Benchmark Performance Level” or “the percentage of students performing at 


grade level”. The data identified for this measure must speak directly to how students 


are performing in relation to grade-level expectations.]; and 


(iv) Percent Passing ELL [2.c.] – for all students identified as English 


Language Learners (“ELL”) who [describe any reasonable limitations on data that will 


be provided-  this may include limiting data to students who will be identified as FAY 


because they have been enrolled since the beginning of the year, or identifying that 


data will be disaggregated for “persistent” students and “non-persistent” students.  In 


measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have been identified as ELLs).], the data shall demonstrate 


[identify the information that will be provided from the data that speaks directly to this 


measure (i.e., how many students are meeting grade-level expectations). In this case 


some examples include “the percentage of students meets or exceeds according to the 


Galileo Aggregate Multi-Test with Benchmark Performance Level” or “the percentage 


of students performing at grade level” or “the percentage of students reclassified as 


Fully English Proficient”. The data identified for this measure must speak directly to 


how students are performing in relation to grade-level expectations.]; and 


(v) Percent Passing FRL [2.c.] – for all students identified as free and 


reduced-price lunch (“FRL”) eligible who [describe any reasonable limitations on data 
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that will be provided - this may include limiting data to students who will be identified 


as FAY because they have been enrolled since the beginning of the year, or identifying 


that data will be disaggregated for “persistent” students and “non-persistent” students.   


In measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have been identified as Free or Reduced Lunch Eligible).], 


the data shall demonstrate [describe the information that will be provided from the data 


that speaks directly to this measure (i.e., how many students are meeting grade-level 


expectations). In this case some examples include “the percentage of students meets or 


exceeds according to the Galileo Aggregate Multi-Test with Benchmark Performance 


Level” or “the percentage of students performing at grade level”. The data identified 


for this measure must speak directly to how students are performing in relation to 


grade-level expectations.]; and 


 (vi) Percent Passing SPED [2.c.] – for  all students identified as students with 


disabilities (“SPED”) who [describe any reasonable limitations on data that will be 


provided this may include limiting data to student who will be identified as FAY 


because they have been enrolled since the beginning of the year, or identifying that 


data will be disaggregated for “persistent” students and “non-persistent students.  In 


measures like this one that are specific to “subgroups” this should also define the 


subgroup (i.e., students who have an IEP).], the data shall demonstrate [describe the 


information that will be provided from the data that speaks directly to this measure 


(i.e., how many students are meeting grade-level expectations). In this case some 


examples include “the percentage of students meets or exceeds according to the Galileo 


Aggregate Multi-Test with Benchmark Performance Level ” or “the percentage of 
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students performing at grade level” or “the percentage of students meeting their IEP 


goals” or “the median percentage of IEP goals met”. The data identified for this 


measure must speak directly to how students are performing in relation to grade-


level/student expectations.].     


C.   The internal benchmarking data identified in paragraph 14(B)(i-vi) and 


disaggregated by math and reading from [identify the source of the data e.g., Renaissance 


Learning, Galileo, AIMS Web, textbook based assessments, district created assessments, etc.]  


for the School’s administrations of [identify the months benchmark assessments are 


administered] benchmark assessments shall demonstrate improved academic performance as 


defined below: 


(i)(a) SGP Math [1.a.] – the data shall not demonstrate any decline in academic 


performance from the corresponding benchmark assessment administration in the prior 


year and the data shall demonstrate an increase of no less than 10 percentage points from 


the corresponding benchmark assessment administration in the prior year; and 


(i)(b) SGP Reading [1.a.] – the data shall not demonstrate any decline in 


academic performance from the corresponding benchmark assessment administration in 


the prior year and the data shall demonstrate an increase of no less than 10 percentage 


points from the corresponding benchmark assessment administration in the prior year; 


and 


(ii)(a) SGP Bottom 25% or Improvement Math [1.b.]  – the data shall not 


demonstrate any decline in academic performance from the corresponding benchmark 


assessment administration in the prior year and the data shall demonstrate an increase of 
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no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year; and  


(ii)(b) SGP Bottom 25% or Improvement Reading [1.b.]  –the data shall not 


demonstrate any decline in academic performance from the corresponding benchmark 


assessment administration in the prior year and the data shall demonstrate an increase of 


no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year; and 


(iii)(a) Percent Passing Math [2.a.] – the data shall not demonstrate any decline 


in academic performance from the corresponding benchmark assessment administration 


in the prior year and the data shall demonstrate an increase of no less than 10 percentage 


points from the corresponding benchmark assessment administration in the prior year; 


and  


(iii)(b) Percent Passing Reading [2.a.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(iv)(a) Percent Passing ELL Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 
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(iv)(b) Percent Passing ELL Reading [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(v)(a) Percent Passing FRL Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(v)(b) Percent Passing FRL Reading [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(vi)(a) Percent Passing SPED Math [2.c.] – the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 


10 percentage points from the corresponding benchmark assessment administration in the 


prior year; and 


(vi)(b) Percent Passing SPED Reading [2.c.] – the data shall not demonstrate 


any decline in academic performance from the corresponding benchmark assessment 


administration in the prior year and the data shall demonstrate an increase of no less than 
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10 percentage points from the corresponding benchmark assessment administration in the 


prior year. 


15.  If [Charter Holder Name] fails to timely provide the evidence identified in 


paragraph 14(A) or fails to provide the data that meets the requirements to demonstrate 


improved academic performance identified in paragraphs 14(B)(i-vi) and 14(C)(i-vi) for any of 


the schools operated under this agreement, [Charter Holder Name] shall terminate its operation 


of that school at the end of the corresponding fiscal year.  


16.   [Charter Holder Name] shall terminate its operation of the School at the end of the 


corresponding fiscal year if upon release of the FY 2015 or FY2016 Academic Dashboard for the 


School, with sufficient data and weighting to calculate an Overall Rating (Overall Rating does 


not equal NR), the School does not meet at least one of the following conditions:  


i. Receives a performance level of either Meets or Exceeds standard in the 


Composite School Comparison measure [2.b.] or Improvement measure [1.b.] 


for both subjects (reading and math); or 


ii. Receives a performance level of either Meets or Exceeds standard in the SGP 


measure [1.a.] for both subjects (reading and math); or  


iii. Shows no decline in performance level in any subject specific measure [1.a., 


1.b., 2.a., 2.b., and 2.c. for all subgroups] to Does Not Meet or Falls Far 


Below standard from the prior year’s Academic Dashboard and reflects an 


increase in the performance level for at least 50% of the subject specific 


measures containing data and that were rated Does Not Meet or Falls Far 


Below standard in the prior year’s Academic Dashboard. 
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17. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the 


School’s performance level ratings in any of the subject specific measures identified on the 


Academic Dashboard and in  paragraphs 14(B)(i-vi) and 14(C)(i-vi)  are a “Meets” or 


“Exceeds”, the [Charter Holder Name] will not be subject to the requirement to “demonstrate an 


increase of no less than 10 percentage points from the corresponding benchmark assessment 


administration in the prior year” for the subject area that “Meets” or “Exceeds.”    [Charter 


Holder Name] shall remain subject to all other terms of paragraphs 14(C)(i-vi),  including the 


requirement that “the data shall not demonstrate any decline in academic performance from the 


corresponding benchmark assessment administration in the prior year,” for all subject specific 


measures identified on the Academic Dashboard and in the subsections of paragraphs 14(B)(i-


vi).    


18.   If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the 


School’s Overall Rating is a “Meets” or “Exceeds”, the [Charter Holder Name] will not be 


subject to the requirement to “demonstrate an increase of no less than 10 percentage points from 


the corresponding benchmark assessment administration in the prior year” for the subject area 


that “Meets” or “Exceeds.”    [Charter Holder Name] shall remain subject to all other terms of 


paragraphs 14(C)(i-vi),  including the requirement that “the data shall not demonstrate any 


decline in academic performance from the corresponding benchmark assessment administration 


in the prior year,” for all subject specific measures identified on the Academic Dashboard and in 


the subsections of paragraphs 14(B)(i-vi).    


19. If the School meets the terms required under this Agreement to continue operating 


after FY2017, the School’s continuing academic performance will be monitored in accordance 


with the Board’s Academic Intervention Schedule.   
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20.  The persons executing this Agreement on behalf of the Parties hereby represent and 


guarantee that they have been authorized to do so, on behalf of themselves and the entity they 


represent.   


21.  This Agreement shall constitute the entire agreement between the Parties with 


respect to the subject matter hereof and may not be modified or amended except by written 


instrument, signed by each of the Parties hereto.   


22.  Each party is responsible for its own legal fees and costs in this matter. 


 


ARIZONA STATE BOARD FOR CHARTER SCHOOLS 


 


_________________________________ 


By: Janna Day 


President, Arizona State Board for Charter Schools 


Date: ________________ 


 


 


[CHARTER HOLDER NAME], INC   


 


___________________________ 


By:  [Charter Representative Name] 


Charter Representative, [Charter Holder Name] 


Date: _________________ 
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Demonstration of Sufficient Progress 


DSP Evaluation 
 


Charter Holder Name: Legacy Education Group  


School (s): East Valley High School 


Site Visit Date: February 24, 2015 


Purpose of Demonstration of Sufficient Progress:      


☐ Annual Monitoring  


☐ Interval Review 


 ☐ Renewal  


 ☐ Failing School  


☐ Expansion Request 


Academic Dashboard Year: 


☒ FY2013   


☒ FY2014 


 


Evaluation Overview: 
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:  


 An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment,  Data, and Graduation Rate.  
o Whether questions were sufficiently answered at the site visit 
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes 
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Area I: Data  


School Name: East Valley High School 
 


Data for All Applicable Measures and Subgroups 


1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that 
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it 
addresses. 


Measure 
No Data 
Required  


Data Required  
Comparative 


Data Provided 


Insufficient 
Comparative 


Data Provided 


Data Does 
Demonstrate 
Improvement  


Data Does Not 
Demonstrate 
Improvement 


1a. Student Median Growth Percentile (SGP) – Math ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Math ☐ ☒ ☐ ☒ ☐ ☒ 


1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2a. Percent Passing – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2a. Percent Passing – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, ELL – Math ☒ ☐     


2b. Subgroup, ELL – Reading ☒ ☐     


2b. Subgroup, FRL – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, FRL – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, students with disabilities – Math ☐ ☒ ☐ ☒ ☐ ☒ 


2b. Subgroup, students with disabilities – Reading ☐ ☒ ☐ ☒ ☐ ☒ 


4a. High School Graduation Rate ☐ ☒ ☐ ☒ ☐ ☒ 
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DATA OVERALL RATING 


Evaluation of DSP Report 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide data and analysis generated from valid and reliable assessment 
sources, sufficient comparative data and analysis for eleven required measures and has provided data that demonstrates comparatively declining 
academic performance year-over-year for the two most recent school years for one or more of the required measures.  
Data provided does not demonstrate improved academic outcomes for the following required measures:  
1a. Student Median Growth Percentile (SGP) – Math  
1a. Student Median Growth Percentile (SGP) – Reading  
1a. Student Median Growth Percentile (SGP) Bottom 25% – Math  
1a. Student Median Growth Percentile (SGP) Bottom 25% – Reading  
2a. Percent Passing – Math  
2a. Percent Passing – Reading  
2b. Subgroup, FRL – Math  
2b. Subgroup, FRL – Reading  
2b. Subgroup, students with disabilities – Math  
2b. Subgroup, students with disabilities – Reading  
4a. High School Graduation Rate  
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Area II: Curriculum 


 


Evaluating Curriculum 
1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables 


students to meet the standards? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder identify gaps in the curriculum? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adopting/Revising Curriculum 
3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. Who is involved in the process for adopting or revising curriculum? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Implementing Curriculum 


6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards 
are covered within the academic year? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. What is the expectation for consistent use of these tools? How are these expectations communicated? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Alignment of Curriculum 


10. How does the Charter Holder know the curriculum is aligned to standards? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups  
11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? 


☐ Not applicable 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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CURRICULUM OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☒ 


Falls Far Below 


☐ 


The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently 
implemented a limited curriculum approach. At the DSP site visit, the Charter Holder  sufficiently demonstrated the following components of these required 
elements:  


 addressing the curriculum needs of relevant subgroup populations 
o How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%? 
o How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students? 
o How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities? 


However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables 


students to meet the standards? 
o How does the Charter Holder identify gaps in the curriculum? 


 adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes? 
o Who is involved in the process for adopting or revising curriculum?  
o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt? 


 implementing curriculum, because the Charter Holder did not provide sufficient evidence to address: 
o What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder? 
o What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level 


standards are covered within the academic year? 
o What is the expectation for consistent use of these tools? How are these expectations communicated? 
o What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction? 


 ensuring curriculum is aligned with Arizona’s College and Career Ready Standards, because the Charter Holder did not provide sufficient evidence to 
address: 


o How does the Charter Holder know the curriculum is aligned to standards? 
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Area III: Assessment 


Assessment System 


1. What types of assessments does the Charter Holder use?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. What was the process for designing or selecting the assessment system? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the assessment system aligned to the curriculum and instructional methodology? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such as 
formative and summative assessments and common/benchmark assessments? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Analyzing Assessment Data 


5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How is the analysis used to evaluate instructional and curricular effectiveness? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?  


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How is the assessment system adapted to meet the assessment needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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ASSESSMENT OVERALL RATING 


DSP Report Evaluation  


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has 
implemented no efforts or fragmented, ad hoc efforts to assess student performance on expectations for student learning, and to evaluate and adjust 
curriculum and instruction based on analysis of student assessment data. The efforts lack intentionality and/or prior planning, and are not consistently 
implemented.  


At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments, because the 
Charter Holder did not provide sufficient evidence to address: 


o What types of assessments does the Charter Holder use?   
o What was the process for designing or selecting the assessment system? 
o How is the assessment system aligned to the curriculum and instructional methodology? 


 addressing the assessment needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address:  
o How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%? 
o How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 
o How is the assessment system adapted to meet the assessment needs of students with disabilities? 


 analyzing assessment data to evaluate instructional and curricular effectiveness, because the Charter Holder did not provide sufficient evidence to 
address: 


o How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?   
o How is the analysis used to evaluate instructional and curricular effectiveness? 


 adjusting curriculum and instruction in a timely manner based on assessment results, because the Charter Holder did not provide sufficient evidence 
to address: 


o How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and 
instruction? 
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Area IV: Monitoring Instruction 


Monitoring the Integration of Standards 


1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor 
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Evaluating Instructional Practices 


3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this process identify individual strengths, weaknesses, and needs?  


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Providing Analysis and Feedback to Further Develop Instructional Quality 


5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the 
Charter Holder done in response? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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Adapted to Meet the Needs of Subgroups 


7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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MONITORING INSTRUCTION OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☒ 


Falls Far Below 


☐ 


The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder 
has consistently implemented a limited instructional monitoring approach.  


At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:  
 evaluating instructional practices 
 


However, at the DSP site visit, the Charter Holder has failed to sufficiently demonstrate the following components of these required elements:   


 monitoring the integration of Arizona’s College and Career Ready Standards into instruction, because the Charter Holder did not provide 
sufficient evidence to address: 


o What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter 
Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 


o How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?  


 providing analysis and feedback to further develop instructional quality and standards integration, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional 
practices?   


o How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What 
has the Charter Holder done in response? 


 evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students? 
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities? 
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Area IV: Professional Development 


Professional Development System 


1. What is the Charter Holder’s professional development plan? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How was the professional development plan developed?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How is the professional development plan aligned with instructional staff learning needs? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. How does this plan address areas of high importance?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Supporting High Quality Implementation 


5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?  


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


6. How does the Charter Holder provide the resources that are necessary for high quality implementation? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Monitoring Implementation 


7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in 
professional development? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


Adapted to Meet the Needs of Subgroups 


9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with proficiency in the bottom 25%? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English 
Language Learners (ELLs)? 


☒ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and 
Reduced Lunch (FRL) students? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students 
with disabilities? 


☐ Not applicable 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  
 


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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PROFESSIONAL DEVELOPMENT OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☐ 


Falls Far Below 


☒ 


The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter 
Holder has implemented no efforts or fragmented, ad hoc efforts to provide professional development that is aligned with instructional staff learning 
needs, focuses on areas of high importance, addresses the needs of relevant subgroup populations, and supports high quality implementation; and 
monitoring follow-up to support and develop implementation of the strategies learned. The efforts lack intentionality and/or prior planning, and are not 
consistently implemented.  


At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements: 


 Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the 
Charter Holder did not provide sufficient evidence to address:  


o What is the Charter Holder’s professional development plan? 
o How was the professional development plan developed? 
o How is the professional development plan aligned with instructional staff learning needs? 
o How does this plan address areas of high importance? 


 supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide 
sufficient evidence to address: 


o How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?    
o How does the Charter Holder provide the resources that are necessary for high quality implementation? 


 monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the 
Charter Holder did not provide sufficient evidence to address: 


o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 
o How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies 


learned in professional development? 


  Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder did not provide 
sufficient evidence to address:  


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of students with proficiency in the bottom 25%? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of Free and Reduced Lunch (FRL) students? 


o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs 
of students with disabilities? 
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Area VI: Graduation Rate 


 


Ensuring Students in Grades 9-12 Graduate On Time 


1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?  


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


2. How does the Charter Holder identify students that are not successfully progressing through required courses? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students? 


☒ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☐ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 


4. What data can the Charter Holder provide to demonstrate that these strategies are effective? 


☐ Documents presented serve as detailed evidence of implementation of each 
of the relevant described processes, and thus are evaluated as sufficient.  


☒ Documents presented do not demonstrate evidence of implementation of 
processes to address the required elements, and thus are evaluated as 
insufficient. 
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GRADUATION RATE OVERALL RATING 


DSP Report Evaluation 


Meets 


☐ 


Does Not Meet 


☒ 


Falls Far Below 


☐ 


The area of Graduation Rate is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has 
consistently implemented a limited approach to ensure students in grades 9-12 graduate on time.  


At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:  
 individual student plans for academic and career success which are monitored, reviewed and updated annually 


 
However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:   


 strategies to address early academic difficulty, because the Charter Holder did not provide sufficient evidence to address: 
o What data can the Charter Holder provide to demonstrate that these strategies are effective? 


 
 


Evaluation Summary 


Area Evaluation of DSP 
Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☐ ☒ ☐ 


Assessment ☐ ☐ ☒ 


Monitoring Instruction ☐ ☒ ☐ 


Professional Development ☐ ☐ ☒ 


Graduation Rate ☐ ☒ ☐ 


 






Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress

DSP Report 



Charter Holder Name: Kathy Tolman	

School(s): East Valley High School

Date Submitted: January 9, 2015

Purpose of Demonstration of Sufficient Progress (check one): 

X Annual Monitoring	

☐ Interval Review

	☐ Renewal 

	☐ Failing School

	☐ Expansion Request

Academic Dashboard Year (check all that apply): 

☐ FY2013 	

X FY2014








Area I: Data 

School Name: East Valley High School

		Dashboard Ratings for All Measures 



		Measure

		Prior Year Dashboard

		Current Year Dashboard

		Data Required for Report



		

		Meets

Exceeds

		Does Not Meet 

Falls Far Below 

No Rating

		Meets

Exceeds

		Does Not Meet 

Falls Far Below 

No Rating

		



		Student Median Growth Percentile (SGP) - Math

		☐		x		x		☐		☐

		Student Median Growth Percentile (SGP) – Reading

		☐		x		x		☐		☐

		Student Median Growth Percentile (SGP), Bottom 25%,- Math

		☐		☐		☐		☐		☐

		Student Median Growth Percentile (SGP), Bottom 25%,- Reading

		☐		    
☐		☐		☐		☐

		Improvement – Math 

(Alternative High Schools Only) 

		☐		☐		☐		☐		☐

		Improvement – Reading (Alternative High Schools Only)

		☐		☐		☐		☐		☐

		Percent Passing – Math

		☐		x		☐		x		x

		Percent Passing – Reading

		☐		x		☐		x		x

		Subgroup, ELL – Math

		☐		☐		☐		☐		☐

		Subgroup, ELL – Reading

		☐		☐		☐		      ☐

		☐

		Subgroup, FRL – Math

		☐		x		☐		x		x

		Subgroup, FRL – Reading

		☐		x		☐		x		x

		Subgroup, students with disabilities – Math

		☐		x		☐		x		x

		Subgroup, students with disabilities – Reading

		☐		x		x

		☐		☐

		High School Graduation Rate

		☐		x		☐		x		x

		Academic Persistence (Alternative Schools Only)

		☐		☐		☐		☐		☐












		Data for All Applicable Measures and Subgroups



		







Student Median Growth Percentile (SGP) 



Student Median Growth Percentile (SGP) 









Student Median Growth Percentile (SGP), Bottom 25%















Student Median Growth Percentile (SGP), Bottom 25%







Percent Passing - Math



















Percent Passing – Reading









Subgroup, FRL – Math















Subgroup, FRL – Reading







Subgroup, students with disabilities – Math















Subgroup, students with disabilities – Reading











High School Graduation Rate 

















		Valid and Reliable Data



		1. How does the Charter Holder know that the data described above is valid and reliable?



		Data was culled from state approved test and reports that were pulled from our SAIS data and end of the year reporting. Also data from the Galileo and RTI testing.







		Conclusions Drawn From Data



		2. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s academic performance expectations? What are the results from the analysis?



		The analysis that has taken place has been to examine the school population and the number of transient students and the number of students that enroll in East Valley High from neighboring schools that have a deficient amount of credits. The results of this analysis are that the school needs to put in systems to streamline and focus on these students to move them forward in the short amount of time that we have them. 











Area II: Curriculum

		Evaluating Curriculum



		1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables students to meet the standards?



		The evaluation of curriculum is done with the help of the team members and it is constantly changing to fit the needs of the student population that we have enrolled at East Valley High. 

It is reviewed at the end of the school year and if changes are needed, it will be ready for the new school year.

It is possible, that special needs of students may require additions to or modifications to the curriculum. Changes never deviate from the basic requirements of the ACCRS.

		Documents that serve as evidence of implementation of this process:



· Galileo Testing

· Student created folders

· Data Summary Report

· Structured RTI















		2. How does the Charter Holder identify gaps in the curriculum?



		Gaps in the curriculum are identified by the number of students that are failing classes and/or summative and formative evaluations that take place during class. 

		Documents that serve as evidence of implementation of this process:

· Teacher exams

· Teacher bench marks

· Teacher walkthroughs and evaluations





		Adopting/Revising Curriculum



		3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?



		The process for adopting or revising curriculum takes place in meetings that we have with the team of teachers and the evaluations that share with the group to decide if change is needed. 

		Documents that serve as evidence of implementation of this process:

· Meeting minutes

· Lesson Plans

· Curriculum Maps

· Assessments





		4. Who is involved in the process for adopting or revising curriculum?



		Due to low faculty numbers it is imperative to receive feedback from all teachers who will be responsible for delivering the curriculum as well as the Principal.  As the chief instructional leader the Principal will advise teachers to implement curriculum that meets new state standards and engages the students.  The Director also is a part of the curriculum process to ensure it serves the school’s vision and mission. 

		Documents that serve as evidence of implementation of this process:

· Meeting minutes

· Curriculum Map

· Pacing Guides

· Lesson Plans





		5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?



		Curriculum options are evaluated by the staff and by the members of the school board based on the state standards. As a participant in the ADE SIG program for the previous 5 years, ADE staff has helped in recommending and evaluating school curriculum.

		Documents that serve as evidence of implementation of this process:

· AZ State Standards

· Research by staff

· Best Practices





		Implementing Curriculum



		6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?



		Some teachers in the building are responsible for teaching all available sections of a particular course.  Thus the teacher’s plan is consistent, walk through evaluations are meant to ensure consistency in the teacher’s lesson delivery of consequent classes. 



This is a one-site charter school

		Documents that serve as evidence of implementation of this process:

· Calendar of completed walk-through

· Evidence of feedback to staff

· Graphs of trends









		7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards are covered within the academic year?



		The teachers can utilize curriculum maps and pacing guides developed when the school was completing its Turn Around Model because of the School Improvement Grant.  Quarterly checklists are used to help teachers pace their class with current standards and which standards are upcoming.  

		Documents that serve as evidence of implementation of this process: 

· Curriculum maps 

· Pacing guides

· Galileo assessments







		8. What is the expectation for consistent use of these tools? How are these expectations communicated? 



		The expectation is that the maps and guides are used on 100% basis with revisiting them often to ensure that differentiation is made when needed. It is communicated through communicating with teachers verbally and through meetings and the occasional email. 

		Documents that serve as evidence of implementation of this process:











		9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?



		Due to the nature of the evaluation systems frequent trips to the classroom demonstrate teachers are aligning instruction to a larger plan as created in the curriculum maps.  Informal meetings following observations and data talks also demonstrate teachers are working to align content to standards.

		Documents that serve as evidence of implementation of this process:

· Teacher evaluations

· Walk through forms

· Lesson plans

· Key topic displayed each day







		Alignment of Curriculum



		10. How does the Charter Holder know the curriculum is aligned to standards? 



		Continued assessment and evaluation.

Often the classroom assessments utilize a backward design, in order to assure students are demonstrating knowledge based on state standards.  Teachers also use frequent summative assessments.  Students also take quarterly benchmarks to demonstrate growth based on state standards.





		Documents that serve as evidence of implementation of this process:

· Lesson Plans

· Curriculum Plans





		Adapted to Meet the Needs of Subgroups(Address all relevant measures)



		11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students?



		Researched based materials that are aligned with AIMS testing and state standards are utilized during structured intervention and tutoring sessions. 

		Documents that serve as evidence of implementation of this process:

· Tutor forms

· RTI lesson plans







		12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?



		The school has no English Language Learners at this time. When there are ELL students, the ILLP is followed and progress is tracked.

		Documents that serve as evidence of implementation of this process:

· ILLPs

· ELL progress testing

· Galileo test results









		13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?



		Teachers have received training for incorporating multicultural experiences and real life experiences into class units. Teachers employ leveled curriculum and text books when needed for students with this socio-economic status. 

The school has a parent liaison (bi-lingual) and a Homeless liaison that help with needs outside of the school.

		Documents that serve as evidence of implementation of this process:

· Student Records

· Galileo test results

· Lesson Plans

















		14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?



		Differentiated instruction is used to make sure that the highest level of understanding is attained for the students with disabilities.

The SpEd Director is on campus daily. A pull-out schedule for IEP related services has been created. Each school year the SpEd director delivers a training for teachers in accommodating and working with exceptional learners.

		Documents that serve as evidence of implementation of this process:

· Lesson plans

· Meeting minutes

· SpEd compliance monitoring

· Yearly IEP meetings

· Achieved Meets in this Reading subgroup











Area III: Assessment

		Assessment System



		1. What types of assessments does the Charter Holder use?  



		Teachers are required to use formative assessment within daily lessons. 

Each quarter Norm Referenced tests are given through Galileo bench mark testing.

Teachers create their own Criterion Referenced tests for content units.  



		Documents that serve as evidence of implementation of this process:

· Test results

· Lesson Plans

· RTI tracking







		2. What was the process for designing or selecting the assessment system? 



		 The assessment system was developed during the time period in which the turn-around model for SIG was being utilized. It was developed during and the first year and was refined the second year. The process included ADE specialists, an educational consultant, the LEA team, teachers and parents.

		Documents that serve as evidence of implementation of this process:

· All SIG documents

· Meeting minutes

· Galileo and RTI results











		3. How is the assessment system aligned to the curriculum and instructional methodology? 



		The assessment was designed after the curriculum was chosen based on the state standards and through the 4-year SIG turn-around program. Galileo was chosen because of its alignment with state standards. 

The staff participated in a one-year training on formative assessment. There are teaching requirements built into the turn-around model.

		Documents that serve as evidence of implementation of this process:

· All SIG program documents

· Best practices research

· Classroom walkthroughs

· Teacher evaluations













		4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments? 



		Galileo Baseline testing is done at the beginning of the school year. Benchmark testing is completed quarterly. RTI testing can be weekly, bi-weekly, monthly or as needed based on the interventions being worked on. Teachers are given professional development to write the proper assessment. All teachers were/are trained to have formative assessments in each lesson. 

		Documents that serve as evidence of implementation of this process:

· Lesson Plans

· Galileo test results

· RTI test results and tracking









		Analyzing Assessment Data



		5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?  



		Galileo allows us to break down by standards, readiness levels, analysis of assessment for use by the teachers. The data coach meets with the teachers to do over data results for their students. Data is a component of the weekly staff meeting.

		Documents that serve as evidence of implementation of this process:

· RTI test results and tracking

· Staff meeting minutes

· Benchmark testing









		6. How is the analysis used to evaluate instructional and curricular effectiveness? 



		It is used to guide remediation of the material if a number of students have not achieved the desired percentages. RTI has broken the learning into individual concepts. Students must master each concept individually before they move on to the next module. 

		Documents that serve as evidence of implementation of this process:

· RTI test results and tracking

· Staff meeting minutes

· Benchmark testing

· Class grades







		7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?



		The analysis of bench mark testing and Galileo scores, which are given quarterly, drives the switching of groups every quarter. 

		Documents that serve as evidence of implementation of this process:

· RTI test results and tracking

· Staff meeting minutes

· Benchmark testing



















		Adapted to Meet the Needs of Subgroups (Address all relevant measures)



		8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students? 



		Differentiated instruction occurs continual throughout the quarter and as often as by the minute depending on the students. One on one tutoring is also offered daily. 

The RTI program was created specifically to address student learning needs and provide specific information on where the learning gaps are. 

		List documents that serve as evidence of implementation of this process:

· Tutoring schedule

· RTI schedule

· Lesson Plans

· Galileo benchmark tests







		9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?  



		The school has no English Language Learners at this time. When there are ELL students, the ILLP is followed and progress is tracked.

		Documents that serve as evidence of implementation of this process:

· ILLPs

· ELL progress testing

· Galileo test results





		10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 



		Differentiated instruction occurs continual throughout the quarter and as often as by the minute depending on the students. One on one tutoring is also offered weekly and daily.

The RTI program was created specifically to address student learning needs and provide specific information on where the learning gaps are.

		Documents that serve as evidence of implementation of this process:

· Tutoring schedule

· RTI schedule

· Lesson Plans

· Galileo benchmark tests







		11. How is the assessment system adapted to meet the assessment needs of students with disabilities?



		Differentiated instruction occurs continual throughout the quarter and as often as by the minute depending on the students. One on one tutoring is also offered daily.

IEP requirements are followed, accommodations made as specified.

		Documents that serve as evidence of implementation of this process:

· Tutoring schedule

· RTI schedule

· Lesson Plans

· IEPs

· Achieved Meets in Reading subgroup

















Area IV: Monitoring Instruction

		Monitoring the Integration of Standards



		1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 



		One way the Charter Holder can monitor integration of standards and classroom instruction is the collection of teacher lesson plans.  Also, frequent informal walkthrough evaluations allows for evaluation for the fidelity of teacher lesson plans.  



		Documents that serve as evidence of implementation of this process:

· Staff  training

· Calendar of completed walk-throughs

· Evidence of feedback to staff

· Lesson Plans











		2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?



		A prime way the Charter Holder monitors the effectiveness of standards-based instruction annually is to analyze assessment whether it be teacher criterion created or the norm-referenced quarterly benchmark.  Through data talks teachers can focus on areas related to standards that need re-teaching and strategies to achieve that goal.



Also, the RTI program allows for differentiated re-teach of state standards which affect graduation rates.  Thus there is a buy-in from the students and the staff.



Finally, teachers are evaluated on their ability to produce results based on state standards.  This can be seen in the formal and informal teacher evaluation models.





		Documents that serve as evidence of implementation of this process:

· Galileo test results

· Staff  training

· Calendar of completed walk-through

· Evidence of feedback to staff













		Evaluating Instructional Practices



		3. What is the Charter Holder’s process for evaluating instructional practices? How does this process evaluate the quality of instruction? 



		Rubrics are utilized to evaluate instructional practice.  Using numerical scales, areas of instructional practice that will need to be further developed can be more easily and quantitatively tracked.

		Documents that serve as evidence of implementation of this process:

· Staff  training

· Calendar of completed walk-through

· Evidence of feedback to staff

· Teacher evaluation rubric





		4. How does this process identify individual strengths, weaknesses, and needs?  



		The evaluation is a detailed document that easily identifies the strengths, weaknesses, and needs. 

		Documents that serve as evidence of implementation of this process:

· Teacher Evaluation Instrument

· Evaluation scores





		Providing Analysis and Feedback to Further Develop Instructional Quality



		5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?  



		Weekly, quarterly, daily meetings are held to ensure that the appropriate instructional practices are being met.

		Documents that serve as evidence of implementation of this process:

· Teacher Evaluation Instrument

· Results meeting with teacher

· One-on-one meetings

· Staff meeting minutes









		6. How does the Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the Charter Holder done in response? 



		Information is analyzed through the scores that teachers receive on their evaluations. 

		Documents that serve as evidence of implementation of this process:

· Teacher Evaluation Instrument

· Results meeting with teacher

· One-on-one meetings

· Staff meeting minutes







		Adapted to Meet the Needs of Subgroups(Address all relevant measures)



		7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient students? 



		By using Galileo testing, the school can place students who have not yet taken the state test in order to determine how the students will perform or rank based on the student’s current schema.  The data coach also has data folders for each student to track individual progress to determine either class or RTI placement. 



Another way the Charter Holder monitors instruction for the bottom 25% sub group is to place the students in a structured RTI class which focuses on a macro to micro model of state standards.



Students who are absent for during the 4-day week or who need extra tutoring are required to attend the Friday school.



		Documents that serve as evidence of implementation of this process:



· Galileo Testing

· Student created folders

· Data Summary Report

· Structured RTI

· Friday school













		8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?



		The school has no English Language Learners at this time. When there are ELL students, the ILLP is followed and progress is tracked.

		Documents that serve as evidence of implementation of this process:

· ILLPs

· ELL progress testing

· Galileo test results





		9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?



		

By using Galileo testing, the school can place students who have not yet taken the state test in order to determine how the students will perform or rank based on the student’s current schema.  The data coach also has data folders for each student to track individual progress to determine either class or RTI placement. 



Another way the Charter Holder monitors instruction for the FRL sub group is to place the students in a structured RTI which focuses on a macro to micro model of state standards.



Students who are absent for during the 4-day week or who need extra tutoring are required to attend the Friday school.



		Documents that serve as evidence of implementation of this process:



· Galileo Testing

· Student created folders

· Data Summary Report

· Structured RTI











		10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?



		By using Galileo testing, the school can place students who have not yet taken the state test in order to determine how the students will perform or rank based on the student’s current schema.  The data coach also has data folders for each student to track individual progress to determine either class or RTI placement. 



Another way the Charter Holder monitors instruction for students with disabilities sub group is to place the students in a structured RTI which focuses on a macro to micro model of state standards.



		Documents that serve as evidence of implementation of this process:

· Tutoring schedule

· RTI schedule

· Lesson Plans

· IEPs

· Achieved Meets for the Reading subgroup














Area V: Professional Development

		Professional Development System



		1. What is the Charter Holder’s professional development plan?  



		Professional development is based on the Master Teacher PD program which is used on a weekly basis that allows for Professional Development to be tailored to the needs of the staff. 



Teachers are required to attend one-week of training prior to the start-up of school. There are planned ½ day required training during the school year as needed.



Teachers are also given the opportunity to attend ADE sponsored seminars and trainings.

		Documents that serve as evidence of implementation of this process:

· PD calendar

· Master Teacher Curriculum

· PD sign-in sheet and feedback form











		2. How was the professional development plan developed? 



		The development of the plan was based on the needs of the teachers and the students and through extensive training with the ADE staff and educational consultant along with the LEA. The teachers complete a yearly survey on PD needs.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results







		3. How is the professional development plan aligned with instructional staff learning needs? 



		The plan is aligned based on the needs of the staff and the students from survey results and from walk-throughs and formal evaluations. 

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD feedback survey results







		4. How does this professional development plan address areas of high importance?  



		We are a school that has areas of high importance everywhere so professional development is designed with that in mind.



Key areas that have been focused on included attention activities, key learning goal each day placed on the board, formative assessment and learning to use data in lesson planning.













		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results







		Supporting High Quality Implementation



		5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?   



		Principal performs walk-throughs and completes the walk-through forms upon completion.



Student satisfaction surveys are also given and a yearly parent satisfaction survey.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results

· NCA review survey





		6. How does the Charter Holder provide the resources that are necessary for high quality implementation?



		Many resources have been acquired through the School Improvement Grant.  The Charter Holder also meets with the school board to allocate funds within the budget to purchase needed resources. Other sources such as grants, Title I and SPED funds are utilized to the highest extent possible. 

		Documents that serve as evidence of implementation of this process:

· School budget





		Monitoring Implementation



		7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 



		Walk Throughs and Teacher Evaluations are conducted on a regular basis.

 Lesson Plans are submitted weekly.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results





		8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in professional development?



		Goals are measurable and identifiable and assessments are given to teachers on a quarterly basis. 

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results





		Adapted to Meet the Needs of Subgroups (Address all relevant measures)



		9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students with proficiency in the bottom 25%/non-proficient students? 



		We are a school that has areas of high importance everywhere so professional development is designed with that in mind. There are alternate learning options such as the Success Center online learning lab, Friday school, and tutoring to help students progress.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD feedback survey results





		10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English Language Learners (ELLs)?



		The school has no English Language Learners at this time. When there are ELL students, the ILLP is followed and progress is tracked.

		Documents that serve as evidence of implementation of this process:

· ILLPs

· ELL progress testing

· Galileo test results

· Completion of required SEI coursework





		

		



		11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and Reduced Lunch (FRL) students?



		We are a school that has areas of high importance everywhere so professional development is designed with that in mind. There are alternate learning options such as the Success Center online learning lab, Friday school, and tutoring to help students progress.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results





		12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students with disabilities?



		We are a school that has areas of high importance everywhere so professional development is designed with that in mind. There are alternate learning options such as the Success Center online learning lab, Friday school, and tutoring to help students progress.

The SPED director meets with the teacher of each of her students to review the IEP requirements and to help the teacher with accommodations and teaching techniques for special needs students.

		Documents that serve as evidence of implementation of this process:

· Walk through results

· Staff survey results

· PD satisfaction survey results

· Achieved Meets in this subgroup












Area VI: Graduation Rate (if applicable)

		Ensuring Students in Grades 9-12 Graduate On Time



		1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?  



		All new students upon entering the school meet with a combination of our Principal, Behavior interventionist, the director of student success, and our registrar to complete a course of study to ensure that they are on track to complete the requirements of high school. 

For those students with significant deficiencies, they are placed into the Success Center online learning lab where they are able to earn credits based on their own learning speed. 

All ninth grade students complete a 4-year course work plan to help guide them and ensure they receive their credits within the 4 years.

Students who have behavior issues, attendance issues or academic issues meet with the behavior interventionist and Principal. Parents are requested to attend a meeting with the school to address issues that may be affecting the student’s ability to stay in school and/or graduate on time. Other factors such is illness, pregnancy, family issues or legal issues are addressed on a per student basis with accommodations made to help the student to reach their graduation goals when at all possible.

		Documents that serve as evidence of implementation of this process:

· Transcripts

· Student Graduate Requirement Profile

· Registration forms





		2. How does the Charter Holder identify students that are not successfully progressing through required courses?



		We monitor students on regular and consistent basis with quarterly progress reports and daily informal reports from teachers. 



Students who have behavior issues, attendance issues or academic issues meet with the behavior interventionist and Principal. Parents are requested to attend a meeting with the school to address issues that may be affecting the student’s ability to stay in school and/or graduate on time. Other factors such is illness, pregnancy, family issues or legal issues are addressed on a per student basis with accommodations made to help the student to reach their graduation goals when at all possible.

		Documents that serve as evidence of implementation of this process:

· Progress reports

· Informal meetings with staff

· RTI program documentation

· Behavior records

· Attendance records

· Tutoring schedule

· Friday school

· Online course work





		3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students?



		Structured RTI is employed primarily for upperclassmen needing to pass state tests as part of the current graduation requirements. Tutoring is provided through a contracted agency. Friday school tutoring is also available with the teaching staff. 

As a charter high school each school year there is a large percentage of the cohort class that has enrolled for the first time at EVHS. Every effort is made to help them make-up credits, primarily through the Success Center online class which allows students to progress at their own speed. 

Unfortunately, we find that each school year it is not possible for many of these students to make up 2-3 years of lost coursework in only one school year. 

EVHS provides very low cost summer school which can help with additional makeup credits.

EVHS also puts great effort into identifying students on track to becoming a drop out. Interventions are started immediately and accommodations made where needed to keep the student in school so they do not lag behind in credits. Summer school has been used for this. Other times, students were not allowed to enroll in elective courses that were not required for graduation. Tutoring and other helps are given when needed. 



		Documents that serve as evidence of implementation of this process:

· Progress reports

· RTI program documentation

· Behavior records

· Attendance records

· Tutoring schedule

· Friday school

· Online course work

· Summer school lists



		4. What data can the Charter Holder provide to demonstrate that these strategies are effective?



		Quarterly progress reports of the students that are at risk.

As this is a long-term process, following students from freshman year forward allows the school to determine how effective it has been in keeping students in school and on track for graduation.

[bookmark: _GoBack]Enrollment records of students from 9th grade through 12th.

		Documents that serve as evidence of implementation of this process:

· Progress reports

· RTI program documentation

· Behavior records

· Attendance records

· Friday school participation

· Online course work progress records

· Summer school lists






Area VII: Academic Persistence (if applicable)

		System for Keeping Students Motivated and Engaged in School



		1. How does the Charter Holder identify students who are at risk of dropping out or failing?   



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		2. What strategies does the Charter Holder utilize to address student challenges to completing/continuing their education?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		3. How does the Charter Holder evaluate these strategies to determine effectiveness?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:



















 Bottom 25% Math

Math 2014	K. A.	K. B.	T. B.	R. H.	D. N.	T. R.	J. S.	A. S.	433	450	439	455	452	450	436	447	Math 2013	K. A.	K. B.	T. B.	R. H.	D. N.	T. R.	J. S.	A. S.	0	464	432	429	438	474	426	438	Bottom 25% Reading 

Reading 2014	K. A.	K. B.	T. B.	R. H.	A. J.	J. L.	D. L.	A. L.	D. N.	J. S.	A. S.	684	657	682	689	682	682	766	728	680	653	648	Reading 2013	K. A.	K. B.	T. B.	R. H.	A. J.	J. L.	D. L.	A. L.	D. N.	J. S.	A. S.	0	662	0	650	0	0	0	0	0	637	613	Overall Math SGP

Not Meeting	2013	2014	0.71100000000000063	0.60000000000000064	Meeting	2013	2014	0.28900000000000031	0.4	Overall Reading SGP

2013	Not Meeting	Meeting	0.5	0.5	2014	Not Meeting	Meeting	0.34500000000000008	0.65500000000000103	SUB GROUP: MATH FRL

Meeting 	2013	2014	0	6.0000000000000032E-2	Not Meeting	2013	2014	0.26	0.23	SUB GROUP: READING FRL

Meeting 	2013	2014	0.21000000000000013	0.18000000000000013	Not Meeting	2013	2014	0.16	9.0000000000000024E-2	Sub Group: SPED MATH

Meeting	2013	2014	0	0	Not Meeting	2013	2014	0.30000000000000027	0.17	Sub Group: SPED READING

Meeting	2013	2014	0.26	0	Not Meeting	2013	2014	0.21000000000000013	0.18000000000000013	Graduation Rate	2013	2014	0.42000000000000026	0.30000000000000027	Overall Math SGP

Not Meeting	2013	2014	0.71100000000000052	0.60000000000000053	Meeting	2013	2014	0.28900000000000026	0.4	Overall Reading SGP

2013	Not Meeting	Meeting	0.5	0.5	2014	Not Meeting	Meeting	0.34500000000000008	0.6550000000000008	
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ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Annual Monitoring Summary Review


Interval Report Details


Report Date: 04/01/2015 Report Type: Annual Monitoring


Charter Contract Information


Charter Corporate Name: Legacy Education Group
Charter CTDS: 07-85-07-000 Charter Entity ID: 87349


Charter Status: Open Contract Effective Date: 05/17/2005


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 East Valley High School: 180


Charter Grade Configuration: 9-12 Contract Expiration Date: 05/16/2020


FY Charter Opened: 2006 Charter Signed: 05/17/2005


Charter Granted: 01/10/2005 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 1147231-8 Corp. Type Non Profit


Corp. Commission Status
Date 04/01/2015 Charter Enrollment Cap 250


Charter Contact Information


Mailing Address: 7420 E. Main St.
Mesa, AZ 85207


Website: —


Phone: 480-981-2008 Fax: 480-641-4473


Mission Statement: To provide an educational program that challenges each student to attain his or her highest
academic and character potential through a coordinated Humanities curriculum, an integrated
performing and fine arts program, community service program and a traditional approach to
education.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Ms. Kathy Tolman ktolman@evhigh.com —


Academic Performance - East Valley High School


School Name: East Valley High School School CTDS: 07-85-07-201


School Entity ID: 87350 Charter Entity ID: 87349


School Status: Open School Open Date: 08/15/2005


Physical Address: 7420 E. Main St.
Mesa, AZ 85207


Website: —


Phone: 480-981-2008 Fax: 480-641-4473


Grade Levels Served: 9-12 FY 2014 100th Day ADM: 128.686
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Academic Performance Per Fiscal Year


East Valley High School


2012
Traditional


High School (9 to 12)


2013
Traditional


High School (9 to 12)


2014
Traditional


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math NR 0 0 44 50 15 73 100 15
Reading 71 100 30 37 50 15 59 75 15


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 41 /


51.7 50 10 37.5 /
47.4 50 10 27.1 / 48 25 10


Reading 63 /
74.4 50 10 61.3 /


72.8 25 10 71.1 /
76.9 50 10


2b. Composite School
Comparison


Math -8 50 7.5 -0.3 50 7.5 -20.9 25 7.5
Reading -8.1 50 7.5 -2.1 50 7.5 -2.3 50 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 46 /


42.7 75 7.5 33.3 /
43.1 50 3.75 15 / 43.2 25 3.75


Reading 70 /
66.8 75 7.5 61.9 / 70 50 3.75 66.7 /


71.2 50 3.75


2c. Subgroup SPED
Math NR 0 0 12.5 /


11.4 75 3.75 9.1 / 12 50 3.75


Reading NR 0 0 27.3 /
37.9 50 3.75 41.7 /


36.9 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability C 50 5 D 25 5 C 50 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation 54 25 15 54 25 15 41 25 15


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


65 100 43.44 100 53.12 100


Financial Performance


Charter Corporate Name: Legacy Education Group
Charter CTDS: 07-85-07-000 Charter Entity ID: 87349
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Charter Status: Open Contract Effective Date: 05/17/2005


Financial Performance


Legacy Education Group


Near-Term Measures
Fiscal Year 2013 Fiscal Year 2014


Going Concern Yes Falls Far
Below Yes Falls Far


Below


Unrestricted Days Liquidity 11.53 Falls Far
Below 6.07 Falls Far


Below
Default No Meets No Meets


Sustainability Measures  (Negative numbers indicated by
parentheses)


Net Income ($541,004) Does Not Meet ($553,033) Does Not Meet
Fixed Charge Coverage Ratio 0.29 Does Not Meet 0.33 Does Not Meet
Cash Flow (3-Year Cumulative) $72,157 Meets $74,984 Meets


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011 FY 2014 FY 2013 FY 2012


$58,101 $14,056 — $2,827 $58,101 $14,056


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Legacy Education Group
Charter CTDS: 07-85-07-000 Charter Entity ID: 87349


Charter Status: Open Contract Effective Date: 05/17/2005


Timely Submission of AFR


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Timely Submission of Budget


Year Timely
2015 Yes
2014 Yes
2013 No
2012 Yes
2011 Yes


Special Education Monitoring Detail


SPED Monitoring Date 10/19/2010 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 12/23/2010 ESS Compliance Date: 10/25/2010


Audit Compliance
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Hide Section Hide Section


Hide Section


Hide Section







Charter Corporate Name: Legacy Education Group
Charter CTDS: 07-85-07-000 Charter Entity ID: 87349


Charter Status: Open Contract Effective Date: 05/17/2005


Timely Submission of Annual Audit


Year Timely
2014 No
2013 No
2012 Yes
2011 Yes
2010 No


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1 Issue #2 Issue #3 Issue #4
2014 Qualified Opinion - Repeat Taxes Internal Controls
2013 Qualified Opinion Internal Controls 3rd Yr Internal Controls No CAP Taxes
2012
2011 Internal Controls - Repeat Fiscal Matters
2010 Fingerprinting Internal Controls Attendance Record Retention


Repeat Issues Identified through Audits


FY Issue #1 Issue #2
2014
2013 Repeat Accounting Records
2012 Repeat GAAP Financial Statements
2011 Repeat GAAP Financial Statements Repeat Accounting Records
2010 Repeat Accounting Records
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Academic Performance


NO PERMISSION TO EDIT


East Valley High School


2012
Traditional


High School (9 to 12)


2013
Traditional


High School (9 to 12)


2014
Traditional


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math NR 0 0 44 50 15 73 100 15
Reading 71 100 30 37 50 15 59 75 15


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 41 /


51.7 50 10 37.5 /
47.4 50 10 27.1 / 48 25 10


Reading 63 /
74.4 50 10 61.3 /


72.8 25 10 71.1 /
76.9 50 10


2b. Composite
School
Comparison


Math -8 50 7.5 -0.3 50 7.5 -20.9 25 7.5


Reading -8.1 50 7.5 -2.1 50 7.5 -2.3 50 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2c. Subgroup FRL
Math 46 /


42.7 75 7.5 33.3 /
43.1 50 3.75 15 / 43.2 25 3.75


Reading 70 /
66.8 75 7.5 61.9 / 70 50 3.75 66.7 /


71.2 50 3.75


2c. Subgroup SPED
Math NR 0 0 12.5 /


11.4 75 3.75 9.1 / 12 50 3.75


Reading NR 0 0 27.3 /
37.9 50 3.75 41.7 /


36.9 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability C 50 5 D 25 5 C 50 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation 54 25 15 54 25 15 41 25 15


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


65 100 43.44 100 53.12 100
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AGENDA ITEM: Interval Reviews – Compliance Issues  


I. Issue 


Legacy Education Group, Inc., a non-profit organization that operates East Valley High School, failed to 
demonstrate sufficient progress toward the Board’s academic performance expectations and is not in 
compliance with its charter. 


Background Information 


In accordance with A.R.S. §15-183(I), the Board is required to review charters at five-year intervals.  
A.R.S. § 15-183.R requires the Board to ground its action in evidence of the charter holder’s 
performance in accordance with the performance framework, which includes the academic 
performance expectations of the charter school and the measurement of sufficient progress toward the 
academic performance expectations. The Board’s Academic Performance Framework and Guidance 
document includes an Academic Intervention Schedule that requires the submission of a Performance 
Management Plan (PMP) or a Demonstration of Sufficient Progress (DSP) when the charter holder fails 
to meet the Board’s academic expectations.  


Charter holders subject to a Five-Year Interval Review that failed to meet the Board’s Academic 
Performance Expectations based on FY2013 and FY2014 performance data and who had previously been 
assigned a PMP at a prior Five-Year Interval Review were required to submit a Demonstration of 
Sufficient Progress (DSP) on January 7, 2015 and complete a DSP site visit. A DSP is used by the Board to 
determine whether a charter holder that fails to meet the Board’s academic expectations has 
demonstrated sufficient progress toward the academic performance expectations. Through the DSP 
Report and site visit, Legacy Education Group, Inc. has failed to demonstrate it is making sufficient 
progress toward meeting the Board’s the Academic Performance Expectations. 


 A.R.S. § 15-183.I.3 states, in part, that the Board may revoke a charter at any time if the charter school 
fails to meet or make sufficient progress toward the academic performance expectations set forth in the 
performance framework.     


II. Performance Summary 
 


Area Acceptable Not Acceptable 


Academic Framework ☐ ☒ 


Financial Framework ☐ ☒ 


Operational Framework 
Not Yet Rated 


See Section VIII 
Not Yet Rated 


See Section VIII 


During the previous five-year interval review of the charter, Legacy Education Group was required to 
submit a Performance Management Plan as an intervention because East Valley High School operated 
by the Charter Holder did not meet the academic expectations set forth by the Board. At the subsequent 
five-year interval review of the charter Legacy Education Group did not meet the Academic Performance 
Expectations of the Board as set forth in the Performance Framework and was required to submit a 
Demonstration of Sufficient Progress. In the most recent fiscal year for which there is State assessment 
data available, East Valley High School received an overall rating of “Does Not Meet” the Board’s 
academic standards. 
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The Charter Holder did not meet the Financial Performance Expectations of the Board as set forth in the 
Performance Framework and was required to submit a Financial Performance Response.  


The Charter Holder does have compliance matters, which are described in the “Adherence to the Terms 
of the Charter” section of this report. 


III. Profile  


Legacy Education Group operates one school, East Valley High School, serving grades 9-12 in Mesa.  The 
graph below shows the Charter Holder’s actual 100th day average daily membership (ADM) for fiscal 
years 2011-2015.  


The academic performance of East Valley High School is represented in the table below. The Academic 
Dashboard for the school can be seen in the portfolio: c. Academic Dashboard– East Valley High School.  


School Name Opened 
Current 


Grades Served 
2012 Overall 


Rating 


2013 Overall 
Rating 


2014 Overall 
Rating 


East Valley High School 08/15/2005 9 – 12 65 / C 43.33 / D 53.12 / C 


The Charter Holder’s stated mission is “To provide an educational program that challenges each student 
to attain his or her highest academic and character potential through a coordinated Humanities 
curriculum, an integrated performing and fine arts program, community service program and a 
traditional approach to education.” The school’s website also indicates that the school provides “Online 
Courses designed for Students who desire to complete credits at their own pace for a quicker 
graduation” and identifies the school as a “school of 2nd changes, for students who need them.” The 
school is not classified as an Alternative School by the Arizona Department of Education and has not 
submitted an application for this classification for FY2015.  


The demographic data for East Valley High School from the 2014-2015 school year is represented in the 
charts below.1  


                                                 
1
 Information provided by the Research and Evaluation Division of the ADE.  
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The percentage of students who were eligible for Free and Reduced Lunch, classified as English 


Language Learners, and classified as students with disabilities in the 2014-2015 school year is 


represented in the table below.2  


Category East Valley High School 


Free and Reduced Lunch (FRL) 44% 


English Language Learners (ELLs) * 


Special Education 18% 


 


IV. Additional School Choices 


East Valley High School is located in Mesa near E. Main Street and N. Sossaman Road. The following 
information identifies additional schools within a five mile radius of the school and the academic 
performance of those schools.  


There are nine public schools serving grades 9-12 within a five mile radius of East Valley High School. The 
table below provides a breakdown of those schools. Schools are grouped by the A - F letter grade 
assigned by the ADE. For each letter grade, the table identifies the number of schools assigned that 
letter grade, the number of those schools that are charter schools, the number of the charter schools 
that are meeting the Board’s academic performance standard for FY14, and the number of schools 
serving a comparable percentage of students (± 5%) in the identified subgroups.3 


 


East Valley High School 44% * 18% 


Letter 
Grade 


Within  
5 miles 


Charter 
Schools 


Meets Board’s 
Standard 


Comparable 
FRL (± 5%) 


Comparable 
ELL (± 5%) 


Comparable 
SPED (± 5%) 


A 5 1 1 0  0 


B 2 0  0  1 


C 2 0  0  2 


 


                                                 
2
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
3
 Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-


based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted. 
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V.  Success of the Academic Program 


The academic performance of East Valley High School has fluctuated over the past three years. In 
FY2012 the school was evaluated as “Meets” the Board’s academic performance standards and earned 
an A-F letter grade of C from ADE. In the following year the school demonstrated a dramatic decrease in 
academic performance. The Overall Rating declined by 21.56 points resulting in the school being 
evaluated as “Does Not Meet” the Board’s academic performance standards. The individual measures 
for the school in FY2013 showed that 3 of 12 measures were evaluated as Falls Far Below and only one 
evaluated as Meets. The decline in performance was reflected in the D letter grade earned by the school 
for FY2013.  


The academic dashboard for FY2014 shows mixed results. The Overall Rating improved by 9.68 points. 
However the school still “Does Not Meet” the Board’s academic performance standards and is 9.88 
points short of “Meets”. Two individual measures improved from Falls Far Below to Does Not Meet. 
However the school has 4 of 12 measures evaluated as Falls Far Below, three of which were previously 
Does Not Meet.  


The following is a timeline of activities that have occurred related to the academic performance of 
Legacy Education Group: 


July, 2010: Legacy Education Group was notified that the Charter Holder was required to submit a 
Performance Management Plan on or before September 1, 2010 for the five-year interval review 
because East Valley High School, a school operated by the Charter Holder, did not meet the Academic 
Expectations set forth by the Board. 


August, 2010: Legacy Education Group timely submitted a Performance Management Plan (portfolio: g. 
Prior Academic Intervention Submissions and Evaluations – i. PMP).  


February, 2013: The Board released FY2012 Academic Dashboards; East Valley High School received an 
overall rating of “Meets” the Board’s academic standards. In accordance with the Board’s academic 
framework intervention schedule at that time, the Charter Holder was waived from any specific 
monitoring requirements. 


September, 2013: The Board released FY2013 Academic Dashboards; East Valley High School received 
an overall rating of “Does Not Meet” the Board’s academic standards. Therefore, Legacy Education 
Group did not meet the Board’s Academic Performance Expectations.  


December, 2013: The Charter Holder was assigned a FY2014 DSP as part of an annual reporting 
requirement. (portfolio: g. Prior Academic Intervention Submissions and Evaluations – ii. FY2014 DSP). 


February, 2014: The Charter Holder submitted the FY2014 DSP two days after the due date.  


September, 2014: The Board released FY2014 Academic Dashboards; East Valley High School received 
an overall rating of “Does Not Meet” the Board’s academic standards. Therefore, Legacy Education 
Group did not meet the Board’s Academic Performance Expectations.  


December, 2014: Board staff provided the Charter Holder, through its authorized representative, Kathy 
Tolman, with notification of the Five-Year Interval Review, including the deadline date on which the 
submissions would be due to the Board, January 7, 2015, and notification of the requirement to submit 
a FY2015 DSP as a component of its Five-Year Interval Review submission because the Charter Holder 
did not meet the Academic Performance Expectations set forth by the Board.  
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January, 2015:  Board staff provided the Charter Holder with an evaluation of the FY2014 DSP. In areas 
that were evaluated as not acceptable, Board staff provided the Charter Holder with technical guidance 
(portfolio: g. Prior Academic Intervention Submissions and Evaluations – ii. FY2014 DSP).The findings 
contained in the final evaluation of the FY2014 DSP was grounded in a limited evaluation of the school’s 
submitted narrative.    


The Charter Holder failed to timely submit a FY2015 DSP report and financial performance response, as 
required for the Five-Year Interval Review. On January 8, Board staff provided the Charter Holder, 
through its authorized representative, Kathy Tolman, with notification of the failure and potential Board 
consideration if the Charter Holder did not submit the required information. The Charter Holder 
submitted a FY2015 DSP report on January 12, one day prior to the Board’s scheduled consideration of 
the Charter Holder’s non-compliance. (portfolio: f. FY2015 DSP) 


February, 2015: The Charter Holder submitted a FY2015 financial performance response on February 20, 
2015. (portfolio: i. Financial Response) 


March, 2015: On March 24, 2015, Board staff provided the Charter Holder, through its authorized 
representative, Kathy Tolman, with notification of the final requirement of its Five-Year Interval Review. 
Specifically, Board staff notified the Charter Holder that the its officers and directors as identified in 
information publicly available through the Arizona Corporation Commission do not align with its officers 
and directors as identified in the charter contract and provided instructions on how to correct this 
reporting. The Charter Holder was notified to complete the required filings, and provide copies to the 
Board, no later than April 6, 2015.  


VI. Demonstration of Sufficient Progress 


Legacy Education Group submitted a FY2015 DSP report on January 12, 2015 (portfolio: f. FY2015 DSP). 
The Charter Holder was provided a copy of the initial evaluation of the DSP Report prior to the site visit 
and informed that areas initially evaluated as not acceptable must be addressed with additional 
evidence and documentation at the time of the visit.  


Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s 
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
review additional evidence to be considered in the final evaluation of the Charter Holder’s DSP 
submission. The following representatives of Legacy Education Group were present at the site visit: 


Name Role 


Kathy Tolman Director 


Brittany Verlei Data & RTI Coordinator 


Vance L. Danzy Principal 


At the site visit, Board staff completed a document inventory for all evidence presented by the Charter 
Holder (portfolio: e. DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of the 
document inventory at the end of the site visit. Following the site visit, Board staff completed a final 
evaluation of the DSP (portfolio: d. FY2015 DSP Final Evaluation). The following is a summary of the final 
DSP Evaluation:  
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Evaluation Summary 


Area 
DSP Evaluation 


Meets Does Not Meet Falls Far Below 


Data ☐ ☐ ☒ 


Curriculum ☐ ☒ ☐ 


Assessment ☐ ☐ ☒ 


Monitoring Instruction ☐ ☒ ☐ 


Professional Development ☐ ☐ ☒ 


Graduation Rate ☐ ☒ ☐ 


After considering information in the DSP Report and evidence provided at the time of the site visit, the 
Charter Holder did not demonstrate evidence of a sustained improvement plan that includes 
implementation of a comprehensive curriculum system, a comprehensive assessment system, a 
comprehensive instructional monitoring system, a comprehensive professional development system, 
and a system for ensuring students in grades 9-12 graduate on time. Additionally, the data provided by 
the Charter Holder failed to show improvement year-over-year for the two most recent school years in 
11 out of the 11 measures required by the Board, and demonstrated declines in academic performance 
in some of those measures.  


Based on the findings summarized above and described below, staff determined that the Charter Holder 
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance 
Expectations. 


Data 


The area of Data is evaluated as Falls Far Below. As evidenced at the DSP site visit, the data provided by 
the Charter Holder failed to show improvement year-over-year for the two most recent school years in 
11 out of the 11 measures required by the Board, and demonstrated declines in academic performance 
in some of those measures. For more detailed analysis see Curriculum Inventory (portfolio: e. DSP Site 
Visit Inventory Forms, i. Site Visit Inventory – Data). 


Question 


Valid 
and 


Reliable 
Data 


Comparative 
Data provided 


for Current 
Fiscal Year 


Comparative 
Data 


Demonstrates 
Growth 


Document 
Inventory 


Item 


Student Median Growth Percentile (SGP) - Math Yes No No D1 


Student Median Growth Percentile (SGP) - Reading Yes No No D2 


Student Median Growth Percentile Bottom 25% - 
Math 


No No No D3 


Student Median Growth Percentile Bottom 25% - 
Reading 


No No No D4 


Percent Passing - Math Yes No No D5 


Percent Passing - Reading Yes No No D6 


Subgroup, ELL - Math N/A N/A N/A D7 


Subgroup, ELL - Reading N/A N/A N/A D8 


Subgroup, FRL - Math No No No D9 


Subgroup, FRL - Reading No No No D10 


Subgroup, students with disabilities - Math No No No D11 


Subgroup, students with disabilities - Reading No No No D12 


High School Graduation Rate Yes No No D13 
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Curriculum 


The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the 
DSP site visit, the Charter Holder has consistently implemented a limited curriculum approach. At the 
DSP site visit, the Charter Holder sufficiently demonstrated some of the components of these required 
elements, but failed to sufficiently demonstrate all of the components of the required elements. For 
more detailed analysis see Curriculum Inventory (portfolio: e. DSP Site Visit Inventory Forms, ii. Site Visit 
Inventory – Curriculum). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Evaluating Curriculum 


What is the Charter Holder’s process for evaluating curriculum? 
How does the Charter Holder evaluate how effectively the 
curriculum enables students to meet the standards? 


No C1 


How does the Charter Holder identify gaps in the curriculum? No C2 


Adopting/Revising Curriculum 


What is the Charter Holder’s process for adopting or revising 
curriculum based on its evaluation processes? 


No C3 


Who is involved in the process for adopting or revising 
curriculum? 


No C4 


When adopting curriculum, how does the Charter Holder evaluate 
curriculum options to determine which curriculum to adopt? 


No C5 


Implementing Curriculum 


What is the Charter Holder’s process for ensuring consistent 
implementation of the curriculum across the school(s) operated 
by the Charter Holder? 


No C6 


What tools exist that identify what must be taught and when it 
must be delivered? How does the Charter Holder ensure that all 
grade-level standards are covered within the academic year? 


No C7 


What is the expectation for consistent use of these tools? How 
are these expectations communicated? 


No C8 


What evidence is there to demonstrate usage of these tools in the 
classroom and alignment with instruction? 


No C9 


Alignment of Curriculum 


How does the Charter Holder know the curriculum is aligned to 
standards? 


No C10 


Adapted to Meet the Needs of Subgroups 


How has the Charter Holder ensured that the curriculum 
addresses the needs of students with proficiency in the bottom 
25%/non-proficient students? 


Yes C11 


How has the Charter Holder ensured that the curriculum 
addresses the needs of English Language Learners (ELLs)? 


N/A C12 


How has the Charter Holder ensured that the curriculum 
addresses the needs of Free and Reduced Lunch (FRL) students? 


Yes C13 


How has the Charter Holder ensured that the curriculum 
addresses the needs of students with disabilities? 


Yes C14 
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Assessment 


The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at 
the DSP site visit, the Charter Holder has implemented fragmented, ad hoc efforts to assess student 
performance on expectations for student learning, and to evaluate and adjust curriculum and 
instruction based on analysis of student assessment data. The efforts lack intentionality and prior 
planning, and are not consistently implemented. For more detailed analysis see Assessment Inventory 
(portfolio: e. DSP Site Visit Inventory Forms, iii. Site Visit Inventory – Assessment). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Assessment System 


What types of assessments does the Charter Holder use?   No A1 


What was the process for designing or selecting the assessment 
system? 


No A2 


How is the assessment system aligned to the curriculum and 
instructional methodology? 


No A3 


What intervals are used to assess student progress? How does the 
assessment plan include data collection from multiple 
assessments, such as formative and summative assessments and 
common/benchmark assessments? 


Yes A4 


Analyzing Assessment Data 


How does the assessment system provide for analysis of 
assessment data? What intervals are used to analyze assessment 
data?   


No A5 


How is the analysis used to evaluate instructional and curricular 
effectiveness? 


No A6 


How is the analysis used to adjust curriculum and instruction in a 
timely manner? What intervals are used to adjust curriculum and 
instruction? 


No A7 


Adapted to Meet the Needs of Subgroups 


How is the assessment system adapted to meet the assessment 
needs of students with proficiency in the bottom 25%/non-
proficient students? 


No A8 


How is the assessment system adapted to meet the assessment 
needs of English Language Learners (ELLs)?   


N/A A9 


How is the assessment system adapted to meet the assessment 
needs of Free and Reduced Lunch (FRL) students? 


No A10 


How is the assessment system adapted to meet the assessment 
needs of students with disabilities? 


No A11 
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Monitoring Instruction 


The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence 
provided at the DSP site visit, the Charter Holder has consistently implemented a limited instructional 
monitoring approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the some of the 
components of these required elements, but failed to sufficiently demonstrate all components of these 
required elements. For more detailed analysis see Monitoring Instruction Inventory (portfolio: e. DSP 
Site Visit Inventory Forms, iv. Site Visit Inventory – Monitoring Instruction). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Monitoring the Integration of Standards 


What is the Charter Holder’s process for monitoring the 
integration of standards into classroom instruction? How does the 
Charter Holder monitor whether or not instructional staff 
implements an ACCRS-aligned curriculum with fidelity? 


No M1 


How does the Charter Holder monitor the effectiveness of 
standards-based instruction throughout the year? 


No M2 


Evaluating Instructional Practices 


What is the Charter Holder’s process for evaluating the 
instructional practices? How does this process evaluate the 
quality of instruction? 


Yes M3 


How does this process identify individual strengths, weaknesses, 
and needs?   


Yes M4 


Providing Analysis and Feedback to Further Develop Instructional Quality 


How does the Charter Holder provide feedback on strengths, 
weaknesses, and learning needs based on the evaluation of 
instructional practices?   


No M5 


How does this Charter Holder analyze this information? What 
does the data about quality of instruction tell the Charter Holder? 
What has the Charter Holder done in response? 


No M6 


Adapted to Meet the Needs of Subgroups 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of students with proficiency in the bottom 
25%? 


No M7 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of English Language Learners (ELLs)? 


N/A M8 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of Free and Reduced Lunch (FRL) students? 


No M9 


How does the Charter Holder monitor instruction to ensure it is 
meeting the needs of students with disabilities? 


No M10 
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Professional Development 


The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence 
provided at the DSP site visit, the Charter Holder has implemented no efforts to provide professional 
development that is aligned with instructional staff learning needs, focuses on areas of high importance, 
addresses the needs of relevant subgroup populations, and supports high quality implementation; and 
monitoring follow-up to support and develop implementation of the strategies learned. For more 
detailed analysis see Professional Development Inventory (portfolio: e. DSP Site Visit Inventory Forms, v. 
Site Visit Inventory – Professional Development). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Professional Development System 


What is the Charter Holder’s professional development plan? No P1 


How was the professional development plan developed? No P2 


How is the professional development plan aligned with 
instructional staff learning needs? 


No P3 


How does this plan address areas of high importance? No P4 


Supporting High Quality Implementation 


How does the Charter Holder support high quality 
implementation of the strategies learned in professional 
development sessions?    


No P5 


How does the Charter Holder provide the resources that are 
necessary for high quality implementation? 


No P6 


Monitoring Implementation 


How does the Charter Holder monitor the implementation of the 
strategies learned in professional development sessions? 


No P7 


How does the Charter Holder monitor and follow-up with 
instructional staff to support and develop implementation of the 
strategies learned in professional development? 


No P8 


Adapted to Meet the Needs of Subgroups 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of students with proficiency in the bottom 25%? 


No P9 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of English Language Learners (ELLs)? 


N/A P10 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of Free and Reduced Lunch (FRL) students? 


No P11 


How does the professional development plan ensure that 
instructional staff receives the type of development required to 
meet the needs of students with disabilities? 


No P12 
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Graduation Rate 


The area of Graduation Rate is evaluated as Does Not Meet. As demonstrated by the evidence provided 
at the DSP site visit, the Charter Holder has consistently implemented a limited approach to ensure 
students in grades 9-12 graduate on time. At the DSP site visit, the Charter Holder sufficiently 
demonstrated the some of the components of these required elements, but failed to sufficiently 
demonstrate all components of the required elements. For more detailed analysis see Graduation Rate 
Inventory (portfolio: e. DSP Site Visit Inventory Forms, vi. Site Visit Inventory – Graduation Rate). 


Question 
Sufficient 
Evidence 


Document 
Inventory Item 


Ensuring Students in Grades 9-12 Graduate On Time 


How does the Charter Holder monitor and follow up on student 
progress toward completing courses to meet graduation 
requirements? 


Yes G1 


How does the Charter Holder identify students that are not 
successfully progressing through required courses? 


Yes G2 


How does the Charter Holder provide additional academic 
supports to remediate academic problems for struggling 
students? 


Yes G3 


What data can the Charter Holder provide to demonstrate that 
these strategies are effective? 


No G4 
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VII. Viability of the Organization 
The Charter Holder was required to submit a financial performance response because it did not meet 
the Board’s financial performance expectations, as reflected in the table below which includes the 
Charter Holder’s financial data and financial performance for the last three audited fiscal years. 


 


The Charter Holder’s financial performance response has been provided in the meeting materials 
(portfolio: i. Financial Response).4 Staff’s final evaluation of the financial performance response resulted 


                                                 
4
 The Charter Holder failed to submit the financial performance response by the January 7, 2015 deadline. Board staff sent 


follow-up emails to the charter representative on January 12, 2015 and January 30, 2015. Since the response had not yet been 
received, Board staff sent an email to the charter representative on February 10, 2015 stating, in part, “Charter holders that 
timely submit their financial performance response receive feedback on their responses and the opportunity to supplement 


 


Statement of Financial Position 2014 2013 2012 2011


Cash $74,984 $72,157 $14,056 $0


Unrestricted Cash $32,423 $62,019 $14,056


Other Liquidity -                  -                  


Total Assets $355,231 $341,112 $331,980


Total Liabilities $1,855,864 $1,288,712 $738,576


Current Portion of Long-Term Debt & 


Capital Leases -                  -                  -                  


Net Assets ($1,500,633) ($947,600) ($406,596)


Statement of Activities 2014 2013 2012


Revenue $1,396,395 $1,422,139 $1,376,159


Expenses $1,949,428 $1,963,143 $1,877,836


Net Income ($553,033) ($541,004) ($501,677)


Change in Net Assets ($553,033) ($541,004) ($501,677)


Financial Statements or Notes 2014 2013 2012


Depreciation & Amortization Expense $68,231 $72,103 $79,251


Interest Expense -                  -                  -                  


Lease Expense $720,978 $659,161 $659,161


2014 2013 2012 3-yr Cumulative


Going Concern Yes Yes Yes N/A


Unrestricted Days Liquidity* 6.07 11.53 2.73 N/A


Default No No No N/A


Net Income ($553,033) ($541,004) ($501,677) N/A


Cash Flow $2,827 $58,101 $14,056 $74,984


Fixed Charge Coverage Ratio 0.33 0.29 0.36 N/A


* For fiscal year 2012, the field reflects the charter holder's performance under the financial framework's


previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Sustainabi l i ty Indicators
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in zero “Acceptable” and four “Not Acceptable” determinations (portfolio: h. Financial Response 
Evaluation). An analysis of the Charter Holder’s financial performance, focusing on those measures 
where the Charter Holder failed to meet the Board’s target and using information from the Charter 
Holder’s financial performance response and related documents, is provided below. 


Going Concern 
Based on the information disclosed in the Independent Auditors’ Report, the Charter Holder received a 
“Falls Far Below” on this measure for 2014. According to the audit, the Charter Holder “suffered 
recurring significant deficits in unrestricted net assets and has a net deficiency in net assets that raise 
substantial doubt about its ability to continue as a going concern.” The 2013 audit included a similar 
disclosure. 


In its response, the Charter Holder did not explain the recurring net losses of more than $500,000 
experienced annually for the last three fiscal years or the 2014 net asset deficit of approximately $1.5 
million (see table above), which were the basis for the going concern disclosure.  The response 
addressed various significant deficiencies and material weaknesses identified in the 2013 and 2014 
audits and improvements that have been made or are in process, but the Charter Holder did not explain 
how these internal control weaknesses affected its financial performance. According to the response, 
“Management at EVHS continues to work hard at improving its financial performance.” The 2014 audit 
indicated that “Management plans to institute cost reduction programs, delay payments to vendors, and 
increase marketing to improve enrollment. Management has vowed to stand behind the operations of 
the School with continued infusions of funds as needed in the form of related party loans.” 


Unrestricted Days Liquidity 
The Charter Holder did not explain the circumstances that resulted in less than 30 days liquidity in 2014.  
For 2015, the response identified a more than $150,000 increase in state equalization assistance and a 
lower worker’s compensation contract, which is estimated to save the Charter Holder between $5,000 
and $6,000. The response did not indicate how these two items would improve the Charter Holder’s 
performance on this measure. 


Net Income 
The Charter Holder did not explain the circumstances that resulted in the net loss in 2014. The Charter 
Holder experienced a similar net loss in the prior year (see table above). In its response, the Charter 
Holder indicated that both enrollment and state funding improved in 2015. The Charter Holder 
anticipates bringing a proposal to its board reducing related party debt. If approved by the Charter 
Holder’s board, 2015 revenue would increase by over $30,000, according to the response. 


Fixed Charge Coverage Ratio (FCCR) 
The Charter Holder did not explain the circumstances that resulted in not meeting the measure’s target 
in 2014. The Charter Holder experienced a similar FCCR in the prior year (see table above). In its 
response, the Charter Holder anticipates increased enrollment, increased revenue, expense reduction, 
and debt forgiveness will improve its FCCR in 2015, but did not explain how this would be accomplished.  


  


                                                                                                                                                             
their responses should their academic performance result in them being placed on a Board agenda for consideration. Because 
you have refused to submit your financial performance response, you have forfeited your opportunity to provide any 
supplemental information.” On February 20, 2015, the Charter Holder submitted its financial performance response. 
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VIII. Adherence to the Terms of the Charter 


Does the delivery of the education program and operation reflect the essential terms of the educational 
program as described in the charter contract? 
Based on the available information in fiscal years 2013, 2014, and in the current fiscal year the Charter 
Holder’s education program, in operation, reflects the essential terms as described in the charter 
contract. 


Does the Charter Holder adhere with applicable education requirements defined in state and federal 
law? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder adheres with applicable education requirements defined in state and federal law. 


Do the Charter Holder’s annual audit reporting packages reflect sound operations? 
As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules, 
regulations and provisions of the charter contract relating to the fiscal year 2014 annual audit reporting 
package (“audit”), except that: 


The Charter Holder failed to timely submit the fiscal year 2014 audit (see below). 


The audit included a qualified auditors’ opinion on the financial statements for the second year 
in a row, resulting in a repeat medium impact finding. Specifically, the auditors’ report stated 
the Charter Holder did not have adequate controls to allocate the costs that are shared between 
the Charter Holder and a related charter holder. In addition, the payable balance recorded by 
the Charter Holder does not match the receivable balance recorded by the related entity as of 
June 30, 2014. As part of a corrective action plan (CAP) submitted for the fiscal year 2013 audit, 
the Charter Holder had provided its policy for the determination of shared costs.  In 
communications with the auditor subsequent to the audit’s submission, Board staff was told 
that the Charter Holder did not implement this policy. This matter required the Charter Holder 
to submit a CAP. The CAP process has not yet been completed. 


The Charter Holder had not remitted all payroll taxes for fiscal year 2014 to the appropriate 
entities. As of June 30, 2014, the Charter Holder owed $16,449 to the Internal Revenue Service 
(IRS), $4,482 to the Arizona Department of Revenue (ADOR), and $11,940 to the Arizona 
Department of Economic Security (ADES). Subsequent to June 30, 2014, the Charter Holder paid 
the outstanding balance owed to the ADOR in full. These matters required the Charter Holder to 
submit a CAP. The CAP process has not yet been completed. 


The Charter Holder did not reconcile all of its bank accounts each month. This matter required 
the Charter Holder to submit a CAP. The CAP process has not yet been completed. 


As reported in fiscal year 2014, the Charter Holder complies with applicable laws, rules, regulations and 
provisions of the charter contract relating to the fiscal year 2013 audit, except that: 


The Charter Holder failed to timely submit the fiscal year 2013 audit (see below). 


The audit included a qualified auditors’ opinion on the financial statements. Specifically, the 
auditors’ report stated that auditors were unable to obtain complete records supporting the 
Charter Holder’s accounts payable balance and the “payable to other agencies balances” as of 
June 30, 2013. 


The audit included a serious impact finding resulting from the Charter Holder’s failure to retain 
financial records (see below). Specifically, the audit found 5 of 30 non-payroll cash 
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disbursements tested did not have supporting documentation on file and 4 of 12 bank 
statements sampled from the fiscal year were not on file. A similar issue involving failure to 
retain supporting documentation was identified in the fiscal years 2010 and 2011 audits. 


As reported in fiscal year 2013, the Charter Holder complies with applicable laws, rules, regulations and 
provisions of the charter contract relating to the fiscal year 2012 audit, except that audit included a 
minimal impact finding that has been identified in three or more consecutive audits. The minimal impact 
finding involved the Charter Holder not preparing interim financial statements that are complete, 
including note disclosures in conformity with Generally Accepted Accounting Principles. 


Is the Charter Holder administering student admission and attendance appropriately? 
Yes. Based on the available information and as reported in fiscal years 2013 and 2014 and the current 
fiscal year, the Charter Holder complies with applicable laws, rules, regulations and provisions of the 
charter contract relating to administering student admission and attendance. 


Is the Charter Holder maintaining a safe environment consistent with state and local requirements? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to maintaining a safe environment. 


Is the Charter Holder transparent in its operations?  
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to transparency of operations. 


Is the Charter Holder complying with its obligations to the Board?  
Based on the available information in the current fiscal year, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to its obligations to the 
Board, except that: 


On August 11, 2014, the Board considered the Charter Holder’s failure to comply with state 
financial record retention requirements which contributed to the Charter Holder’s fiscal year 
2013 audit, including a qualified opinion on the financial statements, and approved the terms 
and provisions of a consent agreement in lieu of issuing a Notice of Intent to Revoke the charter 
contract and withholding 10% of the Charter Holder’s monthly state aid apportionment. The 
Charter Holder approved the consent agreement and, to date, has complied with its terms and 
provisions. 


On November 21, 2014, the Board voted to issue a Notice of Intent to Revoke the charter 
contract and to withhold 10% of the Charter Holder’s monthly state aid apportionment because 
of the Charter Holder’s failure to timely submit the fiscal year 2014 audit. No withholding 
occurred as the Board’s meeting occurred after the Arizona Department of Education’s deadline 
for the December payment. The audit was submitted on November 24, 2014, which was prior to 
the deadline for the January payment. 


On January 13, 2015, the Board voted to adopt a consent agreement with the Charter Holder 
rather than proceed to a revocation hearing for the untimely submission of the fiscal year 2014 
audit. The consent agreement requires the Charter Holder to timely submit its annual audit for 
all subsequent fiscal years of operation. 
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The Charter Holder failed to timely submit the FY2015 DSP Report (see “Success of the Academic 
Program” section of this report) and financial performance response required as part of the 
Board’s Five-Year Interval Review process (see footnote 4). 


Based on the available information in fiscal year 2014, the Charter Holder complies with applicable laws, 
rules, regulations and provisions of the charter contract relating to its obligations to the Board, except 
that on November 21, 2013, the Board voted to withhold 10% of the Charter Holder’s monthly state aid 
apportionment because of the Charter Holder’s failure to timely submit the fiscal year 2013 audit. The 
withholding occurred for one month. 


Based on the available information in fiscal year 2013, the Charter Holder complies with applicable laws, 
rules, regulations and provisions of the charter contract relating to its obligations to the Board. 


Is the Charter Holder complying with reporting requirements of other entities to which the Charter 
Holder is accountable? 
Based on the available information and as reported in the current fiscal year, the Charter Holder 
complies with applicable laws, rules, regulations and provisions of the charter contract relating to the 
reporting requirements of other entities to which the Charter Holder is accountable, except that the 
fiscal year 2014 audit identified that the Charter Holder had not remitted all payroll taxes for the 
audited fiscal year to the IRS, ADOR and ADES (see above). 


Based on the available information and as reported in fiscal year 2014, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to the reporting 
requirements of other entities to which the Charter Holder is accountable, except that the fiscal year 
2013 audit identified issues of nonpayment of certain payroll taxes to the IRS and ADOR and late 
payment (subsequent to fiscal year end) of state unemployment contributions to ADES. During fiscal 
year 2013, the Charter Holder leased its employees from a related charter holder. According to the 
audit, the Charter Holder paid the full amount due to the related entity under the agreement and the 
payroll taxes (as related expenses) are the responsibility of the related entity. Therefore, the Charter 
Holder was not required to submit a CAP. 


Based on the available information and as reported in fiscal year 2013, the Charter Holder complies with 
applicable laws, rules, regulations and provisions of the charter contract relating to the reporting 
requirements of other entities to which the Charter Holder is accountable, except that the Charter 
Holder failed to timely submit its fiscal year 2013 Budget to the Arizona Department of Education. 


Is the Charter Holder complying with all other obligations? 
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the 
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract 
relating to all other obligations. 


IX. Board Options 


Option 1: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter 
contract unless the Charter Holder enters into a Consent Agreement to restore the charter to acceptable 
performance. Staff recommends the following language provided for consideration: I move that, having 
considered the statements of the representatives of the Charter Holder today and the academic 
performance, the fiscal compliance, and legal and contractual compliance of the Charter Holder, the 
Board has sufficient basis to issue a Notice of Intent to Revoke the charter of Legacy Education Group on 
the grounds that the Charter Holder failed to meet or make sufficient progress toward the Academic 
Performance Expectations set forth in the Performance Framework as reflected in the Staff Report, the 
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Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the Charter Holder 
does not demonstrate improved academic performance based on data generated from valid and reliable 
assessment sources. Additionally, the Charter Holder was unable to provide evidence that it has 
consistently implemented a sustained improvement plan that includes a comprehensive curriculum 
system, a comprehensive assessment system, a comprehensive monitoring instruction system, a 
comprehensive professional development system, and a comprehensive system for ensure students in 
grades 9-12 graduate on time. Further, the Charter Holder has an egregious record of contractual non-
compliance as is reflected in the materials provided. 


All that taken into consideration, the Board directs staff to work with Legacy Education Group to create 
a Consent Agreement for the purpose of restoring the charter to acceptable performance using the 
Consent Agreement Template contained in the portfolio. The terms of the consent agreement to be 
negotiated include only the terms concerning the data that will be reported to the board and the 
methodology used to calculate that data. All other terms contained in the template must be accepted. 
Among other terms, these terms require that the Charter Holder shall complete and submit a 
Performance Management Plan that Meets the Board’s evaluation criteria no later than June 30, 2015.  


As an additional term, the Charter Holder must agree that upon any additional instance of contractual 
non-compliance, the Board shall notify the Charter Representative of the non-compliance and the 
Charter Holder shall submit a surrender agreement to be effective at the end of the fiscal year in which 
the non-compliance occurred.  


I further move that if the terms of a Consent Agreement cannot be reached by June 30, 2015 the Board 
issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:  


 Within 48 hours of receipt of the Notice the charter operator shall notify staff and 


parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of 


Hearing and provide a school location where the copy may be reviewed;  


 Within 20 days of receipt of the Notice the charter operator shall provide copies of all 


correspondence and communications used to comply with the preceding provision; and  


 Within 20 days of receipt of the Notice the charter operator shall provide the Board with the 


names and mailing addresses of parents/guardians of all students registered with the school.  


Option 2: The Board may vote to implement heightened monitoring of this Charter Holder.  The 
following language is provided for consideration: I move that, having considered the statements of the 
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and 
legal and contractual compliance of the Charter Holder, the Board has sufficient basis to issue a Notice 
of Intent to Revoke the charter of Legacy Education Group on the grounds that the Charter Holder failed 
to meet or make sufficient progress toward the Academic Performance Expectations set forth in the 
Performance Framework as reflected in the Staff Report, the Inventory Documents, and the DSP Final 
Evaluation. Data and analysis provided by the Charter Holder does not demonstrate improved academic 
performance based on data generated from valid and reliable assessment sources. Additionally, the 
Charter Holder was unable to provide evidence that it has consistently implemented a sustained 
improvement plan that includes a comprehensive curriculum system, a comprehensive assessment 
system, a comprehensive monitoring instruction system, a comprehensive professional development 
system, and a comprehensive system for ensure students in grades 9-12 graduate on time. Further, the 
Charter Holder has an egregious record of contractual non-compliance as is reflected in the materials 
provided. 
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All that taken into consideration, the Board directs staff to implement heightened monitoring of Legacy 
Education Group. Specifically, the Charter Holder shall 1) submit a revised PMP that Meets the Board’s 
evaluation criteria no later than June 30, 2015, using a template provided by Board staff and 2) submit 
evidence of the implementation of a sustained improvement plan that includes implementation of a 
comprehensive curriculum system, a comprehensive assessment system, a comprehensive instructional 
monitoring system, a comprehensive professional development system, and a system for ensuring 
students in grades 9-12 graduate on time along with data and analysis to demonstrate changes in 
academic performance at quarterly intervals (September 15, December 15, March 15, June 15) until the 
Charter Holder’s Academic Dashboards demonstrate improved academic performance or until further 
consideration of the Charter Holder’s academic performance by this Board. If Legacy Education Group 
does not submit an acceptable PMP, does not submit evidence of the implementation of comprehensive 
systems at the quarterly monitoring, or if the academic performance of the school operated by the 
Charter Holder does not improve as reported at quarterly monitoring or through the Academic 
Dashboard, the Board will again review the performance of this Charter Holder and may impose 
disciplinary action at that time. 


Option 3: The Board may vote to continue monitoring the Charter Holder through the Academic 
Intervention Schedule as set out in the Academic Performance Framework and Guidance document.  
The following language is provided for consideration: I move that the board direct staff to continue 
monitoring Legacy Education Group through the Academic Intervention Schedule as set out in the 
Academic Performance Framework and Guidance document. If the academic performance of the school 
operated by the Charter Holder, as reported on the Academic Dashboard, does not improve, the Board 
will again review the performance of this Charter Holder and may impose disciplinary action at that 
time. 


 












































INTRODUCTORY NARRATIVE


EAST VALLEY HIGH SCHOOL


7420 E. Main Street


Mesa, AZ 85207



East Valley High School is a charter school located in far eastern Mesa, Arizona.  The school was developed as a secondary option for students transitioning from Legacy Elementary School – a charter K-8 school opened in 2001 - and for families in the community seeking a smaller, safer school setting. The founders developed East Valley High School to contrast with the large, factory-model district schools by fostering a more intimate learning environment that is better able to address the individual needs of students. East Valley High School enrolls students from the nearby school districts (Queen Creek, Apache Junction, and Mesa).  The program was developed to have a rigorous, integrated curriculum that includes humanities, the arts and opportunities for service learning for their students. 



The School is located in an older retail center in a remodeled movie theater. A church remodeled the building and the school shared space with this church until October 2008 at which time the school took over all the building. The community surrounding the school is mixed housing comprised of retirement manufactured housing parks, subsidized apartments, condominiums and some single family housing. The area also has many pockets of county islands that are primarily comprised of low income neighborhoods that historically have had high crime rates. Students from these areas attend the school and have brought with them the socio-economic challenges associated with these neighborhoods.



Founders of East Valley High School chose this location in east Mesa because there were no other charter high schools in the area that offered a traditional high school learning environment and because of its proximity to the elementary school. East Valley High School has many families with children in both the elementary and high schools.



The mission of East Valley High School is to provide an educational program that challenges each student to attain his or her highest academic and character potential through a coordinated Humanities curriculum, and integrated performing and fine arts program, community service program, and a traditional approach to education.



The vision of East Valley High School’s staff, students, and parents is to create a school community that promotes excellence in academics, the performing arts and leadership.


Demographics



East Valley High School had 162 students enrolled on their 2010 100th day count (Gr. 9 – 33; Gr. 10 – 35; Gr. 11 – 46; Gr. 12 – 48).   The overall enrollment increased 12% from the previous school year.  There is a 57/43% ratio of male to female students.  Seventy-five percent of the students return to the high school program.  Those new to East Valley transfer from nearby public school districts (58%), from other charter schools (28%) and other (14%). Data indicates that East Valley High School has a 94% attendance rate, 83% promotion rate, and 14.3% drop out rate. 



East Valley’s ethnic breakdown is 56% Caucasian, 28% Hispanic, 12% African-American, 2% American Indian, and 1% Asian.  Approximately, 64% of the schools’ population is on free and reduced lunch. Nineteen percent (19%) of the population is identified for special education services.



These statistics indicate a shift in the demographics at East Valley.  There is an increase of 18% in the number of students receiving free and reduced lunch.  The number of minority students being serviced at East Valley High School has also increased by 22%.



East Valley High School has struggled to recruit and retain Highly Qualified and experienced teachers and administrators. They have had four principals in their five years of existence. East Valley High School has 10 full-time equivalent teachers, 6 paraprofessionals 4 administrators and 3 staff. For the 2009-10 school year 47% of the teachers were new at the school and 27% of the teachers were in their second year at the school and 20% have been with the school 3 years. For administration 50% were new this school year.



There is a 65/35% ratio of male to female faculty with 30% Masters degrees and 70% Bachelors degrees. The school has 85% of Highly Qualified faculty and only two (2) faculty with full SEI endorsement. The student to teacher ratio is 16 to 1.



As a school with an arts emphasis we have developed community partnerships that provide valuable assistance to our students and program. Actors Youth Theater (AYT) is a non-profit community theater organization that provides opportunities for youth aged 8-18 to participate in stage productions. AYT gives East Valley High School students priority for audition times and provides resources and expertise for school productions. Last season a former East Valley High School student won the Zonie Award for Best Actress in a Musical – comparable to the Tony Awards on Broadway. Another community partner is LaMusique – a neighboring business that offers music, voice and dance lessons. LaMusique provides expertise and teachers for our programs. The owner of the company has served on our Governing Board.



The Duttons, a Branson, Missouri based entertainment family is a community partner. They recently donated $150,000 to the school as a grant to fund the completion of our performance facilities. The Duttons use the school facility for their winter season. While in house, they provide apprentice opportunities for East Valley High School students to participate in real, live professional productions. The Duttons also provide expertise for staging and equipment, installation expertise, have donated equipment and will provide workshops for our students during the school day.



This is our second year to have the Boy Scouts of America’s Leadership Program Learning for Life as a community partner. The BSA also developed a Career Week program for our students bringing in professionals from all career areas to talk with our students and to encourage them in choosing their future education and profession.



East Valley High School continues to look for ways to increase parent involvement. East Valley High School uses the PASS system which allows parents to access their student’s classroom progress information through our school web site. The school sends home quarterly progress reports, a quarterly newsletter, a student produced newsletter and periodic information. East Valley High School does not hold Parent-Teacher Conferences, however 92% of parents attended Open House in August 2009, and 94% of parents attended Curriculum Night in November of 2009.

Core Values of East Valley High School


· Provide a quality education for students of all ability levels where each student is challenged.


· Have a disciplined environment where academic achievement is valued.


· Offer an integrated Humanities curriculum that combines the subject areas of history, literature, geography, civics, and fine arts along with a historical timeline and based on model content standard.


· Provide a safe, civil learning environment on a small closed campus where students are encouraged to learn to their potential.


· Provide a small school atmosphere where no student “falls through the cracks.”


· Integrate character development education throughout the program, including academics, clubs, sports and personal integrity.


· Uphold high academic standards for all students regardless of background, socio-economic status, ability or disability.


· Class size at East Valley High School will not exceed 25 students per class and the campus will be limited to 500 students.  


Educational Philosophy 



The curricular philosophical basis for East Valley High School comes from the educator Dr. E.D. Hirsch. Hirsch is a proponent of teaching students a coherent curriculum that forms a base for learning. Recent research is showing that content knowledge provides the best learning partner with procedural knowledge. Hirsch believes that it is not enough that students are taught how to do something, but they must also know how it is relative to the world we live in. It is this philosophy that is seen in East Valley High School’s Humanities based curriculum that presents lesson material sequentially based on a historical time-line. It is this combination of procedural and content knowledge that the founders of East Valley High School seek to offer in their curriculum by integrating content standards in a sequenced crosswalk based on Core Knowledge philosophies.



Today, with the limited resources in Arizona and a high stakes graduation test (AIMS) that only tests reading, writing, and math, coursework that highlights history, art, music, or the development of a love of learning receives little or no attention.  Sadly, school performance and teacher pay in local public schools in Arizona are based on the AIMS graduation test which assesses students based on a 10th grade proficiency level in reading, writing, and math yet no evaluation is made of a school’s ability to produce educated citizens who have the skills, abilities, and knowledge to meet the needs of a well educated community. 


At East Valley High School courses are designed to move students beyond graduation testing requirements and instill in them an understanding of their place in the world. The curriculum is coherently planned and includes constructive coursework with consistent feedback, and opportunities for individual improvement that include both remediation and enrichment.


Strengths


The following areas of strength for East Valley High School have been identified.


· Administration and staff have a shared Mission and Vision statement that guides instructional practices for our teachers as well as continual reflection on our progress during the school year.


· A strong commitment toward school improvement


· Instructional time was increased for the 2009-10 school year


· There are strong community partnerships


· The 16/1 student to teacher ratio provides opportunity for individual learning


· A clearly defined code of conduct for student behaviors


Challenges


The following areas that are creating challenges to East Valley High School being successful have been identified.

· Parent engagement is a struggle, the needs to increase parent engagement through an enhanced website; school to home reporting; parent trainings and workshops.


· Current staff is not trained in and there is little use of data driven teaching and assessment


· The current school technology equipment and software is outdated. As an example, electronic documents distributed by the AZ Department of Education cannot be opened using the current outdated school software program.

· There is limited use of data gathering systems and assessment tools – they are either not available or not available to all teachers and students


· Teachers are not trained in use of technology and/or are not integrating its use into their classroom


· Recruitment and retention of Highly Qualified teachers brings yearly high turnover of staff


· There is no comprehensive professional development plan in place


· With the high percentage of new teachers, there is no mentoring and in-class modeling opportunities for the teachers to learn and develop their classroom skills


· AIMS scores show growth in reading, writing and math from 2007 to 2008. AIMS scores declined significantly in all areas from 2008 to 2009


· There is no system for bench marking student academic progress at intervals throughout the school year

· There is no comprehensive Math and Science curriculum aligned with state standards

· There have not been resources to allow teachers to visit other surrounding schools to observe classroom instruction and management


· Arts is not being integrated into the curriculum

· Funding sources have been reduced and will continue to be reduced – 301 funds down 60%; charter schools receive less special education per student funding, AZ state budget in fiscal crisis. Acquiring resources for use in the classroom is difficult.

Data Analysis


		

		2007

		2008

		2009



		Graduation rate

		52%

		66%

		48%



		Dropout rate

		11.5%

		3.2%

		14.3%



		Student attendance rate

		97%

		94%

		92%






Snapshot View
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The East Valley High School graduation rate increased 14% from Spring 2007 to Spring 2008; however the following year showed an 18% decrease down to 48%. An analysis of the subgroups reveal that sharp drops in graduation were noticed in every area except SPED (increased from 67% to 80%) and ELL (increased from 0% participants to 100%). All ethnic and gender groups declined 15-20% in graduation rates, with African-American students decreasing the most from 75% in 2008 to 14% in 2009. The Hispanic graduation rate decreased from 60% to 43%; Whites decreased from 67% to 57%. The graduation rate for males fell from 67% to 47% while the female rate was 65% to 50%. The LEA, through a thorough needs analysis, has determined the most likely cause for that decrease is that the school experienced a large increase in first year students who, at time of enrollment, were already one or more years behind in high school credits. There is a direct correlation between the drop out rate from 2007 and 2009. This could be attributed to the school participation in the School Resource Officer grant program. Funding for the program was discontinued for 2009. 
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10th Grade AIMS results


The analysis for 10th grade AIMS testing between 2007 and 2009 indicates some growth in reading and writing and a sharp downward trend in Math for 2009. The Math scores were most likely due to the lack of rigor in the Math curriculum, need for higher expectations of students, need for higher order questioning and inexperienced staff that did not follow the curriculum with fidelity. Reading and Writing remained level over the three year period. This was due to inexperienced teachers who did not follow the curriculum with fidelity and did not implement a reading intervention program. These scores do not show growth and remain below state averages. The number of students passing each of the subtests is unacceptable based on our Mission. 
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For the years 2007 through 2009 the school attendance rate has shown a gradual decline from 97% in 2007 to 92% in 2009. Anticipated causes of this include lack of professionalism on the part of teachers in taking attendance, students’ belief that there was little accountability for attendance at the classroom or administrative level and inadequate lines of communication between classroom teachers, administration and the home. The school had two ELL students for the 2010 school year. Both students withdrew before the end of the year; one moved to Mexico and the other was withdrawn due to truancy.



Likewise, the drop-out rates increased from 2008-2009 . Males and females dropped out in 2008 at 2.2% and 4.3% respectively and in 2009 the drop-out rate increased to 14.3% and 14.4% respectively. The Hispanic drop-out rate increased from 21% to 69%. The ELL drop-out rate went from 0 in 2008 to 9.17% in 2009. African Americans, Whites, and the SPED subgroups had decreased rates in dropping out from 2008-2009. African-Americans went from 21% drop-out in 2008 to 0 in 2009; Whites dropped out at a rate of 9% in 2008 to 2% in 2009; and SPED students decreased from 5.7% in 2008 to 3.7& in 2009.



These rates could reflect a more diverse population enrolling in 2009 as well as an inability to adapt to the growing needs of our population

Staff Satisfaction

The results from staff surveys administered in the Spring of 2008 to the Spring of 2010 indicate a vast downward turn in satisfaction related to many areas of employee relations. The areas that significantly declined (drops of 35 percentage points or more) based upon comparative trend data were as follows: full utilization of teacher talents (83% agree in 2008 to 35% in 2010); co-worker integrity (100% agree in 2008 to 53% in 2010); clearly see importance of teacher contributions (100% agree in 2008 to 59% in 2010); passion for students (100% agree in 2008 to 65% in 2009); teacher opinion valued (100% agree in 2008 to 65% in 2010).



The lowest overall scores in 2010 related to teacher satisfaction were as follows: principal gives teachers opportunities to develop and improve skills (18%); principal treats all employees in a fair and consistent manner (18%); school leadership encourages communication without fear of retribution (12%); school offers fair compensation (12%). In both 2008 and 2010, teachers believed that they were not given the tools and resources necessary to do their job with excellence (0% agree in both 2008 and 2010).



The overall approval score dropped from a 55% satisfaction level in 2008 to a 40% satisfaction level in 2010. The category with the lowest ratings was school leadership with a 22% satisfaction level among teachers. The data would indicate a strong need to provide new school leadership (principal) at East Valley High School, and assistance (training and consulting) to help the new principal succeed.


Needs Analaysis


1. Graduation rate – An analysis of the subgroups reveal there were sharp drops in graduation rates in every subgroup except SPED which increased from 67% to 80% and ELL increased from 0% to 100%. All ethnic and gender groups declined 15-20% in graduation rates, with African-American students decreasing the most from 75% in 2008 to 14% in 2009. The Hispanic graduation rate decreased from 60% to 43%; Whites decreased from 67% to 57%. The graduation rate for males fell from 67% to 47% while the female rate was slightly better at 65% to 50%. The most likely cause for the decrease is that the school experienced a large increase in first-year students who, at time of enrollment, were already one or more years behind in high school credits. The SIG Team concluded there is evidence to support the hypothesis that a large percentage of current East Valley High School students fail to acquire adequate yearly credits to remain on track for timely graduation. There is a systemic lack of academic planning for high school course work and for transition into college or career paths. 


2. Drop out – Data on Drop-Out rates indicates an increase from 2008 to 2009. Males and Females dropped out in 2008 at 2.2% and 4.3% respectively and in 2009 the Drop-Out rate increased again to 14.3% and 14.4% respectively. The Hispanic drop-out rate increased from 21% to 69%. The ELL drop-out rate went from 0% in 2008 to 9.17% in 2009. There was a decrease in drop-out rates for 3 sub-groups. African-Americans went from 21% to 0% in 2009; Whites went from 9% to 2%; and SPED went from 5.7% to 3.7%. The overall rate increase reflects a more diverse population enrolling in 2009 as well as an inability to differentiate for the changing needs of our population. Analysis also identified a direct correlation between the 2008 to 2009 drop-out rate and participation in the School Resource Officer Grant program. Aggressive enforcement of school disciplinary procedures caused many at-risk students to drop out of the school due to discipline consequences. Arizona State funding for the School Resource Officer Grant was discontinued after the 2009 school year. To address the problem of students who demonstrated unacceptable classroom behaviors, the school piloted a self-contained, individualized online learning system that preliminary data indicates will help improve school-wide drop-out rates. This program will be expanded for the 2010-11 school year. The school is need of a process that closely tracks and monitors students who are at risk of dropping out of school.

3. Principal Capacity for School Improvement – Based on results from the Principal’s Inventory Survey and thoroughly engaged SIG Team dialogue about the rationale for the ratings, it was determined the current school principal was in need of the following components related to educational leadership: Core commitments; Meeting Norms; Instructional Calendar; Effective Instruction; Common Assessments; Data Charts; Data and Dialogue; Meeting Room; Instructional Teams; Re-teach/Re-test; Professional Development; Leadership Team. There were areas that were determined to be gaining momentum, however improvement in capacity for the following areas is needed: School Vision; Academic Mission; Faculty Meeting Dialogue related to data analysis and instructional strategies.  The results from staff surveys administered in the Spring of 2008 to the Spring of 2010 indicate overall teacher dissatisfaction with the administrative leadership. The lowest overall scores in 2010 related to teacher satisfaction were as follows: principal gives teachers opportunities to develop and improve skills (18%); principal treats all employees in a fair and consistent manner (18%); school leadership encourages communication without fear of retribution (12%); school offers fair compensation (12%). In both 2008 and 2010, teachers believed that they were not given the tools and resources necessary to do their job with excellence (0% agree in both 2008 and 2010). The overall approval score dropped from a 55% satisfaction level in 2008 to a 40% satisfaction level in 2010. The category with the lowest ratings was school leadership with a 22% satisfaction level among teachers. The data would indicate a strong need to provide new school leadership (principal) at East Valley High School, and assistance (training and consulting) to help the new principal succeed.

4. Lack of a comprehensive recruitment and retention plan to lure and retain experienced, highly qualified teachers - East Valley High School has struggled to recruit and retain Highly Qualified and experienced teachers and administrators. They have had four principals in their five years of existence. East Valley High School has 10 full-time equivalent teachers, 6 paraprofessionals 4 administrators and 3 staff. For the 2009-10 school year 47% of the teachers were new at the school and 27% of the teachers were in their second year at the school and 20% have been with the school 3 years. For administration 50% were new this school year. The results from staff surveys administered in the Spring of 2008 to the Spring of 2010 indicate a vast downward turn in satisfaction related to many areas of employee relations. The areas that significantly declined (drops of 35 percentage points or more) based upon comparative trend data were as follows: full utilization of teacher talents (83% agree in 2008 to 35% in 2010); co-worker integrity (100% agree in 2008 to 53% in 2010); clearly see importance of teacher contributions (100% agree in 2008 to 59% in 2010); passion for students (100% agree in 2008 to 65% in 2009); teacher opinion valued (100% agree in 2008 to 65% in 2010). The LEA SIG Team concluded that this is a direct result in the high staff turnover rates. The team has determined there needs to be a focused effort to develop a process to recruit and retain experienced and qualified teachers. 


5. Inadequate and outdated gathering and use of data - There is no systemic data gathering process, teachers have received no professional development in the use of data driven instruction, lesson planning is not based on student learning needs, and data entry has been inconsistent and inaccurate. Classroom observations, Arizona Department of Education School Improvement site visit, NCA CASI site visit, and LEA SIG Team observations all mentioned that there was a noticeable lack of technology being used in the classroom. The school currently does not have a person on staff that is trained in the collection or use of data. Students are not receiving in organized instruction in the use of technology. The AZ State Technology plan has expired and the school does not have the resources to create a new Technology Plan. This has prohibited the school from participating in applying for technology-based grant funds and in the e-Rate reimbursement program. In determining existing school capacity in data and its use in an educational setting, it was apparent to the Team that the school is not adequately meeting any stakeholders technology needs – administration, teachers or students. The SIG Team has concluded that in order to meet the 21st Century technology requirements for students and staff, the school needs a comprehensive Technology Plan which addresses each area of need. The school needs a Data Coach/Technology Specialist that has the education and experience necessary to accomplish this.

6. Lack of comprehensive, job-embedded professional development plan - The LEA Combined Team Observation Analysis determined there were some components of quality teaching taking place. In the area of learning environment, strengths indicate that behavior expectations and classroom rules are posted, and that cooperative learning strategies are implemented. However, transitions between activities is slow, which prohibits maximization of instructional time, and although cooperative learning is taking place, teachers are not effectively monitoring the progress of the groups. Teachers appear to establish a clear purpose for learning and provide review activities to check for prior knowledge; however, proper instructional scaffolding is limited. Better teacher modeling needs to occur as the first step in scaffolding prior to students working in collaborative groups. Student engagement is sporadic and should be mandatory throughout the lesson, and a focus should be geared toward asking questions from the higher levels of Bloom’s Taxonomy. Formal teacher evaluations from 1st semester 2009 indicate all teachers are at a proficiency level. However, classroom walk-throughs and informal observations during the second semester indicate that rigor is minimal. An analysis of 2nd semester walk-throughs and informal observations reflect a decline in teacher performance, which could be attributed a break from accreditation and school improvement reviews. Analysis of the teacher evaluations, walk-throughs, and student academic performance from the previous three years indicate inconsistencies between written formal evaluations and work performance. These inconsistencies could be attributed to several factors, such as a change in administration, limited yearlong observations, inconsistent accountability and poor evaluation tools. The LEA SIG Team concluded that the teacher evaluation process needs improvement that could effectively drive rigorous instruction. A comprehensive, job-embedded professional development plan, based on student needs, should be developed and implemented.

7. Lack of mentoring or in-class modeling opportunities for the beginning teachers to learn and develop instructional skills – For the 2010 school year 47% of the teachers were new at the school, 27% of the teachers are in their second year with the school and 20% have been at the school three years or more. Classroom observations indicate the rigor within the classroom is low as are student engagement activities. Results from the staff survey indicate18% responded that they are regularly given opportunity to improve skills, 0% believes they have the tools and resources needed to do their job, 35% responded that their talents and abilities are being fully used and 47% believe they have the authority to do their job to the best of their ability. The LEA team has concluded that even with continual professional development related to classroom teaching skills, the beginning teachers must have mentor master teachers that can model and monitor instructional strategies and skills. This would improve the results from professional development activities that are conducted with the teachers.

8. Lack of school wide comprehensive curriculum aligned with state standards and inadequate classroom resources – The analysis for 10th grade AIMS testing between 2007 and 2009 indicates some growth in Reading and Writing and a sharp downward trend in Math for 2009. The Math scores were most likely due to the lack of rigor in Math curriculum, need for higher expectations of students, need for higher order questioning and inexperienced staff that did not follow the state standards with fidelity. Reading and Writing remained level over the 3-year period. These scores do not show growth and remain below state averages. This was due to inexperienced teachers who did not follow the school’s integrated curriculum with fidelity and did not implement a reading intervention program. The number of students passing each of the subtests is unacceptable based on our Mission. According to results from the 3-year staff survey 0% of teachers believe they have adequate resources to teach effectively. The NCA CASI site team visit report indicated there was little evidence of cross-curricular integration of the arts. As an arts-based school, they recommended this is included in the school wide curriculum. The LEA SIG Team concluded there is a great need for a school wide process to develop and implement curriculum mapping and pacing guides for all school curriculum and to obtain classroom resources and materials. 

9. Lack of services and support for students and families – East Valley High School uses a few communication strategies for school to home communication. These include the PASS system which allows parents to access their student’s classroom progress information through the school web site. The school sends home quarterly progress reports, a quarterly student produced newsletter and periodic information. East Valley High does not hold Parent-Teacher conferences; however Curriculum Night and Back to School Night had very high participation by the parents. The required Leadership class curriculum has not been used with fidelity and there has been a lack of accountability for the entire leadership building component of the school Mission. There is limited post high school information and planning for the students as evidenced by the 8% 2010 College Enrollment rate. The school needs to have a Parent Engagement specialist that can create and implement a comprehensive strategy to prepare students for personal, economic and civic success for the 21st Century.
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PERFORMANCE MANAGEMENT PLAN

EAST VALLEY HIGH SCHOOL

INDICATOR:  (Academic Area)  Mathematics     DURATION OF THE PLAN:  Begins Sept. 1,  2010  to  June 30 , 2012  


		MEASURE

		METRIC

		TARGET



		Mathematics Proficiency




		Percent of students scoring meets or exceeds in Math on AIMS.




		By the end of the 2010-11 school year, 75% of all 10th grade students will pass Mathematics on the Spring 2011 AIMS.


By the end of 2011-12 school year, 85% of all 10th grade students will pass Mathematics on the Spring 2012 AIMS.







STRATEGY I: Provide and implement a mathematics curriculum that improves student achievement. 

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Develop and implement a mathematics curriculum that is aligned with state standards. This curriculum map will include pacing guides.

		August 2010 – June 2011

		Principal, Academic Coach

		East Valley High School curriculum map

		NA



		2. Implement a systemic data collection assessment program that: is aligned to state standards; provides professional development on how to gather and analyze student assessment data to align with daily lesson objectives; is used to determine teaching strategies and interventions and create formative assessments.

		September 2010 obtain assessment program and begin implementation.


September 2010 train teachers in the use of reading intervention program




		School Director and business office; Principal; Data Coach; Academic Coach; Teachers

		Data collection assessment program is obtained;

Dates scheduled for training;


Data documentation from assessment program



		NA



		3. Implement a systemic mathematics intervention program using the RTI model.



		August 2010 benchmark testing is completed


Sept 2010 begin intervention Sept 2010 progress monitoring data gathered weekly



		Principal; Data Coach; Academic Coach; Teachers

		Benchmark reports from testing;


Participating student list and intervention schedule; Quarterly progress monitoring data reports

		NA



		4. Create a Mathematics data wall project. Provide scheduled meeting times for teams to work with the standards listed and to put in core material. This will show the correlation of standards and identify gaps.       

		Sept. 2010 - October 2010

		Data Coach, Teachers, Principal

		Notes from data meetings


The data wall




		$100



		5. Use the core curriculum data wall project to assist in creating a comprehensive curriculum map which includes alignment with State Standards, the integrated humanities curriculum, benchmark assessments and other assessments as indicated.

		September 2010 – May 2011



		Classroom teachers, Principal, Academic Coach, Data Coach

		East Valley High School Curriculum Map


Timeline of due dates with staff checklist of when grade level teams have turned in portions of project to administration.

		NA



		6. Observe teachers using the core curriculum data to ensure that all areas are being taught with fidelity.


Provide effective feedback using the Observation Protocol.

		August 4, 2010 – May 27, 2011

		Principal, Data Coach, Academic Coach, Teachers

		Observation Data Sheets

		NA



		7. Review AIMS Blueprint along with data wall project to determine which Strand and Concept data performance objectives need more time spent to ensure mastery. 

		October, 2010 – June 30, 2011

		Classroom teachers, Assistant Site Administrator, Site Administrator

		East Valley High School Curriculum Map


Timeline of due dates with staff; checklist of when teams have turned in portions of project to administration.

		NA





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standard for Mathematics into instruction.

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Require all teachers to submit weekly lesson plans in mathematics that indicate the AZ mathematics standards.

		Weekly

		Classroom teachers

		Lessons will be copied and reviewed for standards.

		NA



		2. Review the weekly lesson plans and provide feedback. 


Observe every classroom weekly using the Observation Protocol 

		Weekly

		Principal, Data Coach, Academic Coach, Teachers

		Observation Data Sheets


Feedback forms

		NA



		3. Require all teachers to post the Performance Objectives in their classroom and to review them with their students.

		Weekly

		Classroom teachers

		As noted in the observation protocol.

		NA





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency in mathematics.


		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. All students will be given benchmark testing using AIMSweb Mathematics and ALS assessments three times per year.

		August 2010, January 2011, May 2011

		Principal, Data Coach, Academic Coach

		Data reports

		$750



		2. All student data will be presented on a data wall.  In addition, after each benchmark, all data will be presented and disaggregated by teams to guide intervention planning and classroom instruction. 

		August 2010, January 2011, May 2011

		Principal, Data Coach, Academic Coach, Teachers

		Data wall

		$50



		3. Those students who are not at grade level in mathematics will receive Tier II and Tier III interventions (based on data) as indicated by the RTI model.

		Duration of the school year

		Principal, Data Coach, Academic Coach, Intervention specialists, Teachers

		Intervention snapshots

		$8,168



		4. Students receiving Tier II and Tier III interventions will be progress monitored to check for mastery of the standards.

		Duration of the school year

		Teachers, Data Coach

		Progress monitoring reports

		NA



		5. The Math Intervention team will meet with the teachers to review teaching strategies, data and to move students to new intervention groups as skills are mastered.

		Monthly

		Principal, Data Coach, Academic Coach, Intervention specialists; Teachers

		Agendas and minutes data meetings.  Lists of students in intervention groups.

		NA



		6. Prepare individual student reports to present to parents at the end of each quarter (for those students in Tier II or Tier III).

		Quarterly

		Data Coach, Office assistant

		AIMSweb reports

		NA



		7. Review 2010 AIMS student data to plan instruction and intervention.

		August to October 30, 2010

		Principal, Data Coach, Academic Coach, Teachers

		Graph and data analysis summary.

		NA



		8. Purchase a comprehensive data management system that allows for the collection of student data down to the individual student level.  

		Duration of the school year

		Principal, Data Coach, Academic Coach, Teachers, Director

		Spiral Universe Data Reports

		$4,070



		9. Develop a plan to monitor and evaluate the effectiveness of the data management system to ensure that it is being used to support systemic, programmatic and instructional decisions and that it is a part of the core work of the school

		Duration of the school year

		Data Coach, Principal

		Evaluation plan and data reports

		NA





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the mathematics curriculum.

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Staff will be offered the opportunity to attend PD events during the school day. Substitute teachers will be provided to cover classes for teachers while attending the event. Stipends will be paid to teachers for attending PD events during intersession days.

		Throughout the year

		Principal, Data Coach, Academic Coach, Teachers, Director

		PD Plan


 

		$3,645



		2. Develop a comprehensive job-embedded PD plan for teachers based on low score areas by AIMS Strand and Concept data from the 2010 test results, from classroom observations and from data results. 

		Target of October 2010


Ongoing revisions as needed

		Principal, Data Coach, Academic Coach, Teachers, Director

		Spreadsheets and graphs with data

Minutes from data meetings


Observation data sheets




		NA



		3.  Four times throughout the school year staff will attend ½ day collaborative meetings during the school day to review data and plan and implement teaching strategies.

		Quarterly

		Principal, Data Coach, Academic Coach, Teachers, Director

		Reports from AIMSweb

Classroom data




		NA



		4. Use highly effective teachers to model successful teaching practices.

		Ongoing

		Classroom teachers

		Observations and reports back to Administration

		NA



		5. The principal will meet with each teacher and establish academic goals for the school year. Teachers will be offered performance-based stipends for achievement of their goals.

		August 2010


Quarterly

		Principal, Teachers, Director

		List of teachers’ goals and documented progress

		$10,000



		6. The Academic Coach will provide ongoing professional development and coaching sessions for staff based on observations and the different forms of student, team and school-wide data. 

		Ongoing

		Academic Coach, Principal, Teachers

		PD Plan

Provide agendas and notes taken during PD. 

		NA





ANNUAL BENCHMARK TARGETS:  

		Baseline

		Year 1

		Year 2

		Target For This Plan



		

		75% pass AIMS

		85% pass AIMS

		By the 2011-12 school year 85% of 10th grade students will pass AIMS
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PERFORMANCE MANAGEMENT PLAN

EAST VALLEY HIGH SCHOOL

INDICATOR:  (Academic Area)   Reading           DURATION OF THE PLAN:  Begins _Sept. 1  , 2010 to June 30_ , 2012  


		MEASURE

		METRIC

		TARGET



		Reading Proficiency



		AIMS scores



		By the end of school year 2010-11, 75% of all 10th grade students will pass Reading AIMS based on Spring 2011 AIMS testing.

By the end of the school year 2011-12, 85% of all 10th grade students will pass Reading AIMS based on Spring 2012 AIMS testing.

 





STRATEGY I:  Provide and implement a reading curriculum that improves student achievement. 

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Develop and implement a reading curriculum that is aligned with state standards and the integrated humanities curriculum. This curriculum map will include pacing guides.

		August 2010 – June 2011

		Principal, Academic Coach

		East Valley High School curriculum map

		NA



		2. Implement a systemic data collection assessment program that: is aligned to state standards; provides professional development on how to gather and analyze student assessment data to align with daily lesson objectives; is used to determine teaching strategies and interventions and create formative assessments.

		September 2010 obtain assessment program and begin implementation.

September 2010 train teachers in the use of reading intervention program




		School Director and business office; Principal; Data Coach; Academic Coach; Teachers

		Data collection assessment program is obtained;

Dates scheduled for training;


Data documentation from assessment program



		NA



		3. Implement a systemic reading intervention program using the RTI model.



		August 2010 benchmark testing is completed


Sept 2010 begin intervention Sept 2010 progress monitoring data gathered weekly



		Principal; Data Coach; Academic Coach; Teachers

		Benchmark reports from testing;

Participating student list and intervention schedule; Quarterly progress monitoring data reports

		NA



		4. Create a Reading data wall project. Provide scheduled meeting times for teams to work with the standards listed and to put in core material. This will show the correlation of standards and identify gaps.       

		Sept. 2010 - October 2010

		Data Coach, Teachers, Principal

		Notes from data meetings

The data wall




		$100



		5. Use the core curriculum data wall project to assist in creating a comprehensive curriculum map which includes alignment with State Standards, the integrated humanities curriculum, benchmark assessments and other assessments as indicated.

		September 2010 – May 2011



		Classroom teachers, Principal, Academic Coach, Data Coach

		East Valley High School Curriculum Map


Timeline of due dates with staff checklist of when grade level teams have turned in portions of project to administration.

		NA



		6. Observe teachers using the core curriculum data to ensure that all areas are being taught with fidelity.


Provide effective feedback using the Observation Protocol.

		August 4, 2010 – May 27, 2011

		Principal, Data Coach, Academic Coach, Teachers

		Observation Data Sheets

		NA



		7. Review AIMS Blueprint along with data wall project to determine which Strand and Concept data performance objectives need more time spent to ensure mastery. 

		October, 2010 – June 30, 2011

		Classroom teachers, Assistant Site Administrator, Site Administrator

		East Valley High School Curriculum Map


Timeline of due dates with staff; checklist of when teams have turned in portions of project to administration.

		NA





STRATEGY II:  Develop and implement a plan for monitoring the integration of the Arizona Academic Standard for Reading into instruction.

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Require all teachers to submit weekly lesson plans in reading that indicate the reading standards.

		Weekly

		Classroom teachers

		Lessons will be copied and reviewed for standards.

		NA



		2. Review the weekly lesson plans and provide feedback. 


Observe every classroom weekly using the Observation Protocol 

		Weekly

		Principal, Data Coach, Academic Coach, Teachers

		Observation Data Sheets


Feedback forms

		NA



		3. Require all teachers to post the Performance Objectives in their classroom and to review them with their students.

		Weekly

		Classroom teachers

		As noted in the observation protocol.

		NA





STRATEGY III: Develop and implement a plan for monitoring and documenting student proficiency in reading.

		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. All students will be given benchmark testing using AIMSweb Reading and ALS assessments three times per year.

		August 2010, January 2011, May 2011

		Principal, Data Coach, Academic Coach

		Data reports

		$750



		2. All student data will be presented on a data wall.  In addition, after each benchmark, all data will be presented and disaggregated by teams to guide intervention planning and classroom instruction. 

		August 2010, January 2011, May 2011

		Principal, Data Coach, Academic Coach, Teachers

		Data wall

		$50



		3. Those students who are not at grade level in reading will receive Tier II and Tier III interventions (based on data) as indicated by the RTI model.

		Duration of the school year

		Principal, Data Coach, Academic Coach, Intervention specialists, Teachers

		Intervention snapshots

		$8,167



		4. Students receiving Tier II and Tier III interventions will be progress monitored to check for mastery of the standards.

		Duration of the school year

		Teachers, Data Coach

		Progress monitoring reports

		NA



		5. The Reading Intervention team will meet with the teachers to review teaching strategies, data and to move students to new intervention groups as skills are mastered.

		Monthly

		Principal, Data Coach, Academic Coach, Intervention specialists; Teachers

		Agendas and minutes data meetings.  Lists of students in intervention groups.

		NA



		6. Prepare individual student reports to present to parents at the end of each quarter (for those students in Tier II or Tier III).

		Quarterly

		Data Coach, Office assistant

		AIMSweb reports

		NA



		7. Review 2010 AIMS student data to plan instruction and intervention.

		August to October 30, 2010

		Principal, Data Coach, Academic Coach, Teachers

		Graph and data analysis summary.

		NA



		8. Purchase a comprehensive data management system that allows for the collection of student data down to the individual student level.  

		Duration of the school year

		Principal, Data Coach, Academic Coach, Teachers, Director

		Spiral Universe Data Reports

		$4,070



		9. Develop a plan to monitor and evaluate the effectiveness of the data management system to ensure that it is being used to support systemic, programmatic and instructional decisions and that it is a part of the core work of the school

		Duration of the school year

		Data Coach, Principal

		Evaluation plan and data reports

		NA





STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the reading curriculum.


		Action Steps

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Staff will be offered the opportunity to attend PD events during the school day. Substitute teachers will be provided to cover classes for teacher while attending the event. Stipends will be paid to teachers for attending PD events during intersession days.

		Throughout the year

		Principal, Data Coach, Academic Coach, Teachers, Director

		PD Plan


 

		$3,645



		2. Develop a comprehensive job-embedded PD plan for teachers based on low score areas by AIMS Strand and Concept data from the 2010 test results, from classroom observations and from data results. 

		Target of October 2010

Ongoing revisions as needed

		Principal, Data Coach, Academic Coach, Teachers, Director

		Spreadsheets and graphs with data

Minutes from data meetings


Observation data sheets




		NA



		3.  Four times throughout the school year staff will attend ½ day collaborative meetings during the school day to review data and plan and implement teaching strategies.

		Quarterly

		Principal, Data Coach, Academic Coach, Teachers, Director

		Reports from AIMSweb

Classroom data




		NA



		4. Use highly effective teachers to model successful teaching practices.

		Ongoing

		Classroom teachers

		Observations and reports back to Administration

		NA



		5. The principal will meet with each teacher and establish academic goals for the school year. Teachers will be offered performance-based stipends for achievement of their goals.

		August 2010

Quarterly

		Principal, Teachers, Director

		List of teachers’ goals and documented progress

		$10,000



		6. The Academic Coach will provide ongoing professional development and coaching sessions for staff based on observations and the different forms of student, team and school-wide data. 

		Ongoing

		Academic Coach, Principal, Teachers

		PD Plan

Provide agendas and notes taken during PD. 

		NA





ANNUAL BENCHMARK TARGETS:  

		Baseline

		Year 1

		Year 2

		Target For This Plan



		

		75% pass AIMS

		85% pass AIMS

		By the 2011-12 school year 85 % of 10th grade students will pass AIMS
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Legacy Education Group                       
Charter Holder Entity ID: 87349 


Required for: Interval Review 
Audit Year: 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument for the Board in its 
consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s decision regarding 
a charter holder’s request. 


 
 
Measure 


 
Reason(s) for “Not Acceptable” Rating 


 
1a. Going Concern 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 


The charter holder states, “Management implemented policies and processes in the fiscal year ended June 30, 2014 
which improved overall operations, internal controls, and financial performance.” The audit does not support that 
the charter holder’s financial performance improved in 2014. The audit shows a larger net loss ($553,033) and an 
increase in the charter holder’s net asset deficit ($1,500,633) in the audited fiscal year as compared to 2013, which is 
consistent with the basis for the going concern disclosure.  Additionally, while the response addresses various 
significant deficiencies and material weaknesses identified in the 2013 and 2014 audits and improvements that have 
been made or are in process, the charter holder does not explain how these internal control weaknesses affected its 
financial performance. Had the charter holder explained and supported the reasons for its recurring net losses and 
its net asset deficit and its efforts to improve in each of these two areas, this information would have been 
considered in Board staff’s evaluation. 
 
The charter holder states that “cash and cash equivalents at the beginning of the year increased from $14,056 at 
June 30, 2013 to $72,157 at June 30, 2014. The increase of $58,101 is an improvement of over 400% and increases 
EVHS’ unrestricted days liquidity as well as its ability to meet financial obligations.” The beginning year cash balances 
are a point of reference on the cash flow statement and do not, by themselves, determine an entity’s ability to meet 
financial obligations in the audited fiscal year. The $14,056 represents cash at the end of fiscal year 2012 used to 
combine with the amount of cash generated from operations in 2013 ($58,101) to arrive at the end of year 2013 
cash balance ($72,157). The charter holder’s reference to 400% improvement represents the improvement in cash 
balances in 2013 which factors into the 2013 cash flow and unrestricted days liquidity calculations, but does not 
directly impact the going concern measure in the audited fiscal year. 
 


 
1b. Unrestricted Days Liquidity 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 


The charter holder does not explain the reason it did not meet the Board’s target on this measure in the audited 
fiscal year.  
 
The charter holder states “EVHS searched for a new Worker’s Compensation Policy and negotiated a lower cost 
contract on January 10, 2015, which will save the school $5-6,000 in the current fiscal year.” The charter holder does 
not support the lower cost contract or how this, along with the increased revenues referenced in the response, will 
improve the charter holder’s performance on this measure. Had the charter holder provided internal management 
reports or interim financial statements, these would have been considered in Board staff’s evaluation. 
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Measure 


 
Reason(s) for “Not Acceptable” Rating 


 
1c. Default 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 
 


 


 
2a. Net Income 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 


The charter holder does not explain the reason it did not meet the Board’s target on this measure in the audited 
fiscal year.  
 
The charter holder asserts that “Management will bring to the EVHS Board a proposal to forgive debt owed to 
related party Legacy (elementary) Schools, up to the total amount that Legacy Schools owes EVHS. It is estimated 
that this will save EVHS over $30,000 in the current fiscal year.”  The charter holder does not support that the 
$30,000 debt forgiveness will significantly improve the trend of net losses of about $500,000 each year since 2012. 
Had the charter holder provided internal management reports or interim financial statements, these would have 
been considered in Board staff’s evaluation. 


 
2b. Cash Flow 


 Acceptable ☐ 


 Not Acceptable ☐ 


 Not Applicable ☒ 
 
 


 


 
2c. Fixed Charge Coverage Ratio 


 Acceptable ☐ 


 Not Acceptable ☒ 


 Not Applicable ☐ 
 


The charter holder does not explain the reason it did not meet the Board’s target on this measure in the audited 
fiscal year.  
 
The charter holder asserts, but does not support, “The combination of increased enrollment, increased revenue, 
expense reduction, and debt forgiveness is projected to increase EVHS’ Fixed Charge Coverage Ration in fiscal year 
2014-15.” Had the charter holder provided internal management reports or interim financial statements, these 
would have been considered in Board staff’s evaluation.  
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Demonstration of Sufficient Progress Evaluation Instrument 
Charter Holder Name: Legacy Education Group  Required for: Annual Report 
School Name: East Valley High School  Evaluation of DSP Narrative Completed: August 7, 2014 
Date Submitted: February 8, 2014    
Academic Dashboard: FY2013 
 
I  = Result after evaluation of DSP Narrative 
 


    Initial Evaluation
Measure  Acceptable  Not 


Acceptable  Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


  I 


Curriculum: This area is initially scored as falls far below. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student growth in Math on ACCR Standards because the narrative does not describe a system that includes processes to 
create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, committee 
work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and when the school 
evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the school 
utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these 
tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, and provide some analysis and feedback to 
further develop the system. Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all classrooms and 
that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student growth on ACCR Standards for Math because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple assessments, and 
data review teams.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Math because the narrative does not describe a comprehensive plan that is aligned 
with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high quality implementation.  Sufficient 
evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the charter holder provides 
access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; 
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and demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan.   


Data: Limited data and analysis of data was provided to demonstrate increased student growth in Math. Data was not comparative to prior years and data discussed did 
not include a breakdown of the performance categories and how each compared to the previous year.  Data must demonstrate improvement as compared to prior years. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


  I 


Curriculum: This area is initially scored as falls far below. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student growth in Reading on ACCR Standards because the narrative does not describe a system that includes processes 
to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, committee 
work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and when the school 
evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the school 
utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these 
tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all 
classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student growth on ACCR Standards for Reading because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple assessments, and 
data review teams.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading because the narrative does not describe a comprehensive plan that is aligned 
with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high quality implementation.  Sufficient 
evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the charter holder provides 
access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; 
and demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan.   


Data: Limited data and analysis of data was provided to demonstrate increased student growth in Reading. Data was not comparative to prior years and data discussed did 
not include a breakdown of the performance categories and how each compared to the previous year.  Data must demonstrate improvement as compared to prior years. 







Page 3 of 14   
 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


  I 


Curriculum: This area is initially scored as approaches.  The narrative describes processes to implement curriculum, including supplemental curriculum, that is adapted to 
meet the needs of students in the bottom 25%. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth in Math on ACCR Standards for students in the bottom 25% because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math  for students in the bottom 25% because the narrative does not 
describe a system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will demonstrate that the 
school ensures all grade level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is 
ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of students with proficiency in the bottom 25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student growth on ACCR Standards for Math for students in the bottom 25% because the narrative 
does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from 
multiple assessments, data review teams, and that is adapted to meet the needs of students in the bottom 25%.  Sufficient evidence will demonstrate the school regularly 
and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and 
adapt instruction;  demonstrate how the assessment system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Math for students in the bottom 25% because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high 
quality implementation.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate 
how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to 
the information and strategies learned through the professional development plan; and demonstrate how the professional development plan addresses teacher 
weaknesses and learning needs and areas of high importance in relation to students in the bottom 25% according to their needs.   


Data: Limited data and analysis of data was provided to demonstrate increased student growth in Math. Data was not comparative to prior years and data discussed did 
not include a breakdown of the performance categories and how each compared to the previous year.  Data must demonstrate improvement as compared to prior years. 
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1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading  


  I 


Curriculum: This area is initially scored as approaches.  The narrative describes processes to implement curriculum, including supplemental curriculum, that is adapted to 
meet the needs of students in the bottom 25%. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth in Reading on ACCR Standards for students in the bottom 25% because the narrative does not describe a system 
that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and 
when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading  for students in the bottom 25% because the narrative does 
not describe a system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide 
some analysis and feedback to further develop the system and that is adapted to meet the needs of students in the bottom 25%. Sufficient evidence will demonstrate that 
the school ensures all grade level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is 
ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of students with proficiency in the bottom 25%. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student growth on ACCR Standards for Reading for students in the bottom 25% because the 
narrative does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data 
collection from multiple assessments, data review teams, and that is adapted to meet the needs of students in the bottom 25%.  Sufficient evidence will demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school 
analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to 
inform and adapt instruction;  demonstrate how the assessment system assesses students in the bottom 25% according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth in Reading for students in the bottom 25% because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high 
quality implementation.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate 
how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to 
the information and strategies learned through the professional development plan; and demonstrate how the professional development plan addresses teacher 
weaknesses and learning needs and areas of high importance in relation to students in the bottom 25% according to their needs.   


Data: Limited data and analysis of data was provided to demonstrate increased student growth in Reading. Data was not comparative to prior years and data discussed did 
not include a breakdown of the performance categories and how each compared to the previous year.  Data must demonstrate improvement as compared to prior years. 
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2a. Percent 
Passing 
Math 


  I 


Curriculum: This area is initially scored as falls far below. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Math on ACCR Standards because the narrative does not describe a system that includes processes 
to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, committee 
work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and when the school 
evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the school 
utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these 
tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates 
how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, and provide some analysis and feedback to 
further develop the system. Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all classrooms and 
that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Math because the narrative does not describe a system 
based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple assessments, and 
data review teams.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to 
monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math because the narrative does not describe a comprehensive plan that is 
aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high quality implementation.  
Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the charter holder 
provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; and demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.   


Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Math. Math proficiency data described a decrease in 10th grade from 
41% to 25%. Data must demonstrate improvement as compared to prior years. 


2a. Percent 
Passing 
Reading 


  I 


Curriculum: This area is initially scored as falls far below. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards because the narrative does not describe a system that includes 
processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, 
committee work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the 
school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of 
these tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and 
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demonstrates how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading because the narrative does not describe a system that 
includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all 
classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Reading because the narrative does not describe a 
system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, and data review teams.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the 
curriculum in order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment 
data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading because the narrative does not describe a comprehensive plan that is 
aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high quality implementation.  
Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the charter holder 
provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies; and demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.   


Data: Limited data and analysis of data was provided to demonstrate increased student proficiency in Reading. Reading proficiency data described a decrease from 70% to 
67% across years. Data must demonstrate improvement as compared to prior years. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools only)  
Math 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Math on ACCR Standards for  ELL students and FRL students because the narrative does not 
describe a system that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, 
instructional material adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the 
needs of ELL students and FRL students. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected 
pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate 
implementation of a curriculum aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or 
strategies for ELL students and FRL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math  for  ELL students and FRL students because the narrative does 
not describe a system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide 
some analysis and feedback to further develop the system and that is adapted to meet the needs of  ELL students and FRL students Sufficient evidence will demonstrate 
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that the school ensures all grade level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is 
ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of  ELL students and FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Math for  ELL students and FRL students because the 
narrative does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data 
collection from multiple assessments, data review teams, and that is adapted to meet the needs of  ELL students and FRL students.  Sufficient evidence will demonstrate 
the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the 
school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used 
to inform and adapt instruction;  demonstrate how the assessment system assesses  ELL students and FRL students  according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for  ELL students and FRL students because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality 
implementation and that is adapted to meet the needs of  ELL students and FRL students.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and 
how the school ensures teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to  ELL students and FRL 
students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students and FRL students. Data must demonstrate 
improvement as compared to prior years. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools only)  
Reading 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards for  ELL students, students with disabilities and FRL students because 
the narrative does not describe a system that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is 
adapted to meet the needs of ELL students, students with disabilities  and FRL students. Sufficient evidence will demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  demonstrate the school utilizes 
tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, and demonstrates how 
the school is addressing curricular gaps; demonstrate implementation of a curriculum aligned to the ACCR standards; and demonstrate there is curriculum intended to 
provide differentiated materials, activities, and/or strategies for ELL students, students with disabilities  and FRL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading for ELL students, students with disabilities  and FRL students 
because the narrative does not describe a system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional 
practices of the teachers, provide some analysis and feedback to further develop the system and that is adapted to meet the needs of  ELL students, students with 
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disabilities  and FRL students Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all classrooms and 
that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of  ELL students, students with disabilities  and FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Reading for ELL students, students with disabilities  and 
FRL students because the narrative does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments, data review teams, and that is adapted to meet the needs of  ELL students, students with disabilities  and FRL 
students.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor 
student progress; demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis 
of assessment data, and how that analysis is used to inform and adapt instruction;  demonstrate how the assessment system assesses  ELL students, students with 
disabilities  and FRL students  according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for  ELL students, students with disabilities  and FRL students because the 
narrative does not describe a comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high 
importance, supports high quality implementation and that is adapted to meet the needs of  ELL students, students with disabilities  and FRL students.  Sufficient evidence 
will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement the information and strategies; 
demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrate how the professional development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to  ELL students, students with disabilities  and FRL students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students, students with disabilities and FRL students. 
Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Math on ACCR Standards for ELL students because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the needs of ELL 
students. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate implementation of a curriculum 
aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some analysis 
and feedback to further develop the system and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate that the school ensures all grade 
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level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of  ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Math for  ELL students because the narrative does not 
describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, data review teams, and that is adapted to meet the needs of  ELL students.  Sufficient evidence will demonstrate the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; 
demonstrate how the assessment system assesses ELL students according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for ELL students because the narrative does not describe a comprehensive 
plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality implementation 
and that is adapted to meet the needs of ELL students.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of 
high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for ELL students. Data must demonstrate improvement as 
compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards for ELL students because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the needs of ELL 
students. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate implementation of a curriculum 
aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for ELL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading for ELL students because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some analysis 
and feedback to further develop the system and that is adapted to meet the needs of  ELL students. Sufficient evidence will demonstrate that the school ensures all grade 
level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
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the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of  ELL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Reading for ELL students because the narrative does 
not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from 
multiple assessments, data review teams, and that is adapted to meet the needs of  ELL students.  Sufficient evidence will demonstrate the school regularly and timely 
assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; 
demonstrate how the assessment system assesses ELL students according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for ELL students because the narrative does not describe a comprehensive 
plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality implementation 
and that is adapted to meet the needs of ELL students.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of 
high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to ELL students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for ELL students. Data must demonstrate improvement as 
compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Math on ACCR Standards for FRL students because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the needs of  FRL 
students. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate implementation of a curriculum 
aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for  FRL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math for ELL students because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some analysis 
and feedback to further develop the system and that is adapted to meet the needs of FRL students. Sufficient evidence will demonstrate that the school ensures all grade 
level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
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school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Math for FRL students because the narrative does not 
describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from multiple 
assessments, data review teams, and that is adapted to meet the needs of FRL students.  Sufficient evidence will demonstrate the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; 
demonstrate how the assessment system assesses   FRL students according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Math for FRL students because the narrative does not describe a comprehensive 
plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality implementation 
and that is adapted to meet the needs of   FRL students.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of 
high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to  FRL students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Math for FRL students. Data must demonstrate improvement as 
compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards for FRL students because the narrative does not describe a system 
that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the needs of  FRL 
students. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate implementation of a curriculum 
aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for  FRL students. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading for FRL students because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some analysis 
and feedback to further develop the system and that is adapted to meet the needs of FRL students. Sufficient evidence will demonstrate that the school ensures all grade 
level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is ongoing; and demonstrate that 
the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of FRL students. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Reading for FRL students because the narrative does 
not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from 
multiple assessments, data review teams, and that is adapted to meet the needs of FRL students.  Sufficient evidence will demonstrate the school regularly and timely 
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assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction; 
demonstrate how the assessment system assesses   FRL students according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for FRL students because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality 
implementation and that is adapted to meet the needs of   FRL students.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning 
needs and areas of high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how the 
professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to  FRL students according to their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for FRL students. Data must demonstrate improvement as 
compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


  I 


Curriculum: This area is initially scored as falls far below.  The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student proficiency in Reading on ACCR Standards for students with disabilities because the narrative does not describe a 
system that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional 
material adoptions, committee work, data review teams, clearly defined and measureable implementation across the school, and that is adapted to meet the needs of 
students with disabilities. Sufficient evidence will demonstrate how and when the school evaluates curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process;  demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, 
methods, and activities, and communicated expectations for the consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular gaps; demonstrate implementation 
of a curriculum aligned to the ACCR standards; and demonstrate there is curriculum intended to provide differentiated materials, activities, and/or strategies for students 
with disabilities. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Reading for  students with disabilities because the narrative does not 
describe a system that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system and that is adapted to meet the needs of  students with disabilities. Sufficient evidence will demonstrate that the 
school ensures all grade level standards are taught within the school year in all classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher development is 
ongoing; and demonstrate that the school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of students with disabilities. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student proficiency on ACCR Standards for Reading for students with disabilities because the 
narrative does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data 
collection from multiple assessments, data review teams, and that is adapted to meet the needs of  students with disabilities.  Sufficient evidence will demonstrate the 
school regularly and timely assesses students in a manner that is aligned with the curriculum in order to monitor student progress; demonstrate how and when the school 
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analyzes assessment data, what findings the school makes from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to 
inform and adapt instruction;  demonstrate how the assessment system assesses students with disabilities according to their needs. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student proficiency in Reading for students with disabilities because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, supports high quality 
implementation and that is adapted to meet the needs of  students with disabilities.  Sufficient evidence will demonstrate that the plan was developed to address teacher 
learning needs and areas of high importance; demonstrate how the charter holder provides access to resources necessary to implement the information and strategies, 
and/or otherwise supports teachers in planning to implement the information and strategies; demonstrate how implementation is observed and evaluated and how the 
school ensures teacher development is ongoing in relation to the information and strategies learned through the professional development plan; and demonstrate how 
the professional development plan addresses teacher weaknesses and learning needs and areas of high importance in relation to students with disabilities according to 
their needs.   


Data: No data and analysis of data was provided to demonstrate increased student proficiency in Reading for students with disabilities. Data must demonstrate 
improvement as compared to prior years. 


3a. A‐F Letter 
Grade State 
Accountability 
System 


  I 


Curriculum: This area is initially scored as falls far below. The narrative provided describes processes that, even if supported by evidence, cannot demonstrate that the 
school has implemented a curriculum to increase student growth and proficiency in Math and Reading on ACCR Standards because the narrative does not describe a 
system that includes processes to create, implement, evaluate, and revise curriculum, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional 
material adoptions, committee work, data review teams, and clearly defined and measureable implementation across the school. Sufficient evidence will demonstrate 
how and when the school evaluates curriculum options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrate how the school evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps; and demonstrate implementation of a curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The narrative provided describes approaches that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring the integration of the ACCR Standards into instruction in Math and Reading because the narrative does not describe a system 
that includes processes to monitor the integration of ACCR Standards into instruction, evaluate the instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence will demonstrate that the school ensures all grade level standards are taught within the school year in all 
classrooms and that teachers implement an ACCRS‐aligned curriculum with fidelity;  demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers; and demonstrate that teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as falls far below. The narrative provided describes an approach that, even if supported by evidence, cannot demonstrate that the 
school implemented a plan for monitoring and documenting changes in student growth and proficiency on ACCR Standards for Math and Reading because the narrative 
does not describe a system based on clearly defined performance measures aligned with the curriculum and instructional methodology and includes data collection from 
multiple assessments, and data review teams.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is aligned with the 
curriculum in order to monitor student progress; and demonstrate how and when the school analyzes assessment data, what findings the school makes from assessment 
data, who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt instruction. 


Professional Development: This area is initially scored as falls far below. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the 
school implemented a professional development plan to increase student growth and proficiency in Math and Reading because the narrative does not describe a 
comprehensive plan that is aligned with teacher learning needs, includes follow‐up and monitoring strategies, focuses on areas of high importance, and supports high 
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quality implementation.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of high importance; demonstrate 
how the charter holder provides access to resources necessary to implement the information and strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; and demonstrate how implementation is observed and evaluated and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional development plan.   


Data: Limited data and analysis of data was provided to demonstrate increased student growth and proficiency in Math and Reading. Data was not comparative to prior 
years and data discussed did not include a breakdown of the performance categories and how each compared to the previous year.  Data must demonstrate improvement 
as compared to prior years. 


4a. High School 
Graduation Rate 
(Traditional and 
Small Schools) 


  I 


This area is initially scored as approaches. The narrative describes strategies the school uses to ensure students in grades 9‐12 graduate on time, including individual 
student plans for academic and career success. The narrative describes a plan that, even if supported by evidence, cannot demonstrate that the school implemented a 
plan for increasing the percent of entering ninth graders who graduate from high school in four years because  the narrative does not describe strategies the school uses 
to ensure students in grades 9‐12 graduate on time,  including individual student plans for academic and career success which are monitored, reviewed and updated 
annually and/or highly effective practices the school uses for addressing early academic difficulty.  
 
Data presented does not demonstrate success in ensuring students graduate on time. According to the narrative, in the current year, the graduation rate is anticipated as 
between 37% and 59% but does not describe comparative data to the prior year. Sufficient evidence will have identified how the school monitors and follows up on 
student progress toward completing courses to meet graduation requirements, demonstrated how the school identifies students that are not successfully progressing 
through required courses, and described how the school provides additional academic supports to remediate academic problems for struggling students. 
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Technical Guidance for Demonstration of Sufficient Progress 
 
The following questions are utilized by Board staff to evaluate school processes in the areas of 
curriculum, monitoring instruction, assessment, professional development, data, graduation rate (if 
applicable) and academic persistence (if applicable).  The table highlights the questions that were not 
sufficiently addressed in the most recent Demonstration of Sufficient Progress submitted by the Charter 
Holder, and are given as technical guidance should the Charter Holder be required to submit a 
Demonstration of Sufficient Progress in the future. In addition, as shown below, documentation of 
implementation will be required as evidence for each question at any accompanying site visits.  
 
I. Curriculum 
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. What is the school’s process for creating or 
adopting curriculum? 


X  X 


2. Who is involved in the process for 
creating/adopting curriculum? 


X  X 


3. How does the school evaluate the curriculum 
options to determine which curriculum to adopt? 


X  X 


4. What is your process for ensuring consistent 
implementation of the curriculum across the 
school? 


X  X 


5. What tools exist that identify what must be taught 
and when it must be delivered? How do you 
ensure that all grade‐level standards are covered 
within the academic year according to this plan? 


X  X 


6. What is the expectation for consistent teacher use 
of these tools? How are these expectations 
communicated to teachers? 


X  X 


7. What evidence is there to demonstrate usage of 
these tools in the classroom and alignment with 
instruction? 


X  X 


8. What is the school’s process for evaluating and 
revising curriculum?  How does the school 
evaluate how effectively the curriculum enables 
students to meet the standards? 


X  X 


9. How does the school identify gaps in the 
curriculum? 


X  X 


10. How does the school address the gaps that are 
identified?   


X  X 


11. How does the school know the curriculum is 
aligned to standards? 


X  X 


12. How is the curriculum adapted to meet the needs 
of students with proficiency in the bottom 25%? 
ELL students? FRL students? Students with 
disabilities? 


X  
For ELL students, 
FRL students and 
students with 
disabilities 


X 
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II. Monitoring Instruction  
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. What is your process for monitoring the 
integration of standards into classroom 
instruction? How do you monitor whether or not 
teachers implement an ACCRS‐aligned curriculum 
with fidelity? 


X  X 


2. How does the school monitor the effectiveness of 
standards‐based instruction throughout the year? 


X  X 


3. What is the school’s process for evaluating the 
instructional practices of teachers? How does this 
process evaluate the quality of instruction? 


X  X 


4. How does this process identify individual teacher 
strengths, weaknesses, and needs?   


X  X 


5. How do you follow up on evaluating the 
instructional practices of teachers?   


X  X 


6. How do you analyze this information? What does 
the data about quality of instruction tell you? 
What have you done in response? 


X  X 


7. How are these processes adapted to meet the 
needs of students with proficiency in the bottom 
25%? ELL students? FRL students? Students with 
disabilities?  


X  
For students in the 
bottom 25%, ELL 
students, FRL 
students and 
students with 
disabilities 


X 
 


 
 
III. Assessment   
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. What is the school’s comprehensive assessment 
system? How is the system aligned with the 
curriculum and curriculum tools? What was the 
process for designing the assessment system?  


X  X 


2. How is the data from these assessments evaluated 
and analyzed? How is that analysis used to inform 
and adapt instruction?  


X  X 


3. How is the assessment system adapted to meet 
the needs of students with proficiency in the 
bottom 25%? ELL students? FRL students? 
Students with disabilities?  


X 
For students in the 
bottom 25%, ELL 
students, FRL 
students and 
students with 
disabilities 


X 
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IV. Professional Development  
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. What is the school’s professional development 
plan?  


X  X 


2. How was this plan developed?   X  X 


3. How is this plan aligned with teacher learning 
needs as identified during the monitoring and 
evaluation of instructional practices?  


X 
X 
 


4. How does this plan address areas of high 
importance?  


X  X 


5. How does the school support high‐quality 
implementation of the strategies and ideas 
learned in the professional development session? 
What resources are available for teachers to 
support high quality implementation? 


X  X 


6. How does the school monitor, evaluate, and follow 
up on the implementation of the strategies and 
ideas learned in the professional development 
sessions?  


X  X 


7. How is the school’s professional development plan 
adapted to meet the needs of students with 
proficiency in the bottom 25%? ELL students? FRL 
students? Students with disabilities?  


X  
For students in the 
bottom 25%, ELL 
students, FRL 
students and 
students with 
disabilities 


X 
 


 
V. Data  
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. What comparative (year‐over‐year) data proves 
that the school’s academic performance has 
improved this year in comparison to last year in 
terms of student proficiency in Math and Reading? 
Student growth in Math and Reading? Describe 
and provide data disaggregated by students in the 
various subgroups.  


X  X 


2. How does the school know that this data is a valid 
and reliable predictor of state assessment results?  


X  X 


3. What conclusions has the school gained from 
analyzing this data? What has the school done 
with the data?  


X 
X 
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VI. Graduation Rate  
 


Guiding Question 
Not Sufficiently 
Addressed in DSP 


Documentation/ 
Evidence Required? 


1. How does the school monitor and follow up on 
student progress toward completing courses to 
meet graduation requirements?   


X  X 


2. How does the school identify students that are not 
successfully progressing through required courses? 


X  X 


3. How does the school provide additional academic 
supports to remediate academic problems for 
struggling students?  


X  X 


4. What data can the school provide to demonstrate 
that these strategies are effective?  


X 
X 
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Demonstration of Sufficient Progress

Legacy Education Group (East Valley High School)

7420 E. Main St., Mesa, AZ 85207

CTDS: 078507000



February 6, 2014



East Valley High School is a charter school located in far eastern Mesa, Arizona.  The school was developed as a secondary option for students transitioning from Legacy Elementary School – a charter K-8 school opened in 2001 - and for families in the community seeking a smaller, safer school setting. The founders developed East Valley High School to contrast with the large, factory-model district schools by fostering a more intimate learning environment that is better able to address the individual needs of students. East Valley High School enrolls students from the nearby school districts (Queen Creek, Apache Junction, and Mesa).  The program was developed with an integrated curriculum that includes humanities, the arts and opportunities for service learning for the students. The school also has a performing arts program.

The School is located in an older retail center in a remodeled movie theater. A church remodeled the building and the school shared space with this church until October 2008 at which time the school took over all the building. The community surrounding the school is mixed housing comprised of retirement manufactured housing parks, subsidized apartments, condominiums and some single family housing. The area also has many pockets of county islands that are primarily comprised of low income neighborhoods that historically have had high crime rates. Students from these areas attend the school and have brought with them the socio-economic challenges associated with these neighborhoods.

Founders of East Valley High School chose this location in east Mesa because there were no other charter high schools in the area that offered a traditional high school learning environment and because of its proximity to the elementary school. East Valley High School has many families with children in both the elementary and high schools.

The vision of East Valley High School’s staff, students, and parents is to create a school community that promotes excellence in academics, the performing arts and leadership.

East Valley High School had 147 students enrolled on their 2014 40th day count (Gr. 9 – 29; Gr. 10 – 29; Gr. 11 – 41; Gr. 12 – 48).   The overall enrollment remained equal to the previous school year.  There is a 54/46% ratio of male to female students.  Seventy-five percent of the students return to the high school program.  Those new to East Valley transfer from nearby public school districts (58%), from other charter schools (28%) and other (14%). East Valley High School has a 94% attendance rate.

East Valley’s ethnic breakdown is 61% Caucasian, 27% Hispanic, 5% African-American, 1% American Indian, and 6% Mixed.  After a 22% increase from 2005 – 2010, the number of minority students being serviced at East Valley High School has remained about the same. Approximately, 56% of the schools’ population is on free and reduced lunch. Fifteen percent (15%) of the population is identified for special education services. 

East Valley High School has 8 full-time equivalent teachers, 1 paraprofessional, 3 administrators and 3 staff. For the 2013-14 school year 2 of the teachers are new at the school, 1.5 teachers are in their second year and the remainder have been with the school 4+ years. The Principal is new this school year.

There is a 62/38% ratio of male to female faculty. The school has 100% Highly Qualified faculty. The student to teacher ratio is 16 to 1. 

Beginning the 2010-11 school year, East Valley HS was a participant in the School Improvement Grant through the Arizona Department of Education. The school qualified for this grant program because it was identified as a bottom 5% worst performing school in the state. This 3-5 year grant program used the Turnaround model to make dramatic change to the school leadership, staff and educational program. The school has shown improvement in all areas (except graduation rate as noted below).

Growth

The total number of students participating in the 2013 Spring testing was 51 in Math and 35 in Reading. If those are broken out into Cohort years for Math there were 24 (2015), 15 (2014), 11 (2013) and 1 (2012). The 2014 cohort year had a 60% pass score, much higher than the state average. When analyzing the Cohort 2015 scores we looked at student demographics. Of the 24 Cohort 15 students who participated, 38% were designated as special education, and 25% had enrolled at EVHS within a few weeks of taking the AIMS test. Eight of the nine special education students were in the FFB category, one-half of the number in that category. These students are not required to pass AIMS to graduate and it can be argued that there is little if any motivation to perform well on a rigorous test such as AIMS.  It is difficult to obtain one year’s growth on students that had only been taught by our teachers for a couple of weeks. It is likewise difficult to determine if the low scores were because of ineffective teaching.

It would, however, seem important to note that given the poor performance of the 10th grade students, EVHS has demonstrated success with an additional year of effective teaching that can be seen in the 60% pass rate for the 11th grade students.

East Valley HS uses the RTI model (see Attachment A) for intervention. Performance level is assessed for each student at the beginning of the year (or upon enrollment). Based on the results, each student is placed in a Tier group for targeted intervention. As part of the changes implemented with the Turnaround process, the school added a 40 minute block each school day for intervention. Additionally the school 4-day-week was lengthened adding a half-day on Friday. The interventions focus on building specific skills with the goal of increasing overall proficiency. Benchmark testing occurs every two weeks to determine continued need. The dedicated and effective teachers put great effort into helping each student, even knowing that there are always new faces in their classroom.

[bookmark: _GoBack]All EVHS teachers have been trained in the Madeleine Hunter EEI (Educational Elements of Instruction) model as well as Formative Assessment in the classroom. They are observed 8 times per semester and have one formal observation each semester. 

Proficiency

The proficiency levels for Reading from the previous year show only a slight decline. The 10th grade score in Reading was 67% compared to 70% from the previous year. The Math 10th grade proficiency scores were disappointing. The 2013 results of 25% Pass was significantly lower than the 2012 41% Pass score. Changes made this year include increasing the intervention time for the bottom 25% based on the baseline assessment scores and reducing the group size for more individual instruction. Friday school is mandatory for the bottom 25% students. Even though the scores may be below the state averages, both of these scores show significant improvement from the 2011 scores. Based on these performance results, the ADE school improvement grant was continued for a fourth year. 

The composite comparison, even though it is not in the acceptable range, did show improvement over the previous year. The school will continue with the RTI program as it has proven to be effective. 

The FRL subgroup score is reflective of the overall school scores. With over one-half of the school qualifying for free or reduced lunch program, the measure just below the composite score for the school. These students participate in the RTI program.

The SpEd subgroup shows the Math scores above the state average and the Reading scores well below the state average. For the current school year, the special education teacher will focus on strand specific tutoring.

State Accountability

The school reviewed the state accountability scores to identify areas of weakness that would need to be improved. As a small school the data is averaged over three years. A year with a low score in any given area will have that score averaged in for the following two years. That puts extra credit on the school to perform with a high score to compensate for the lower score. Areas that brought down the grade were the academic and growth scores, the percent tested, drop-out rate and graduation rate. 

The school has renewed their efforts in the RTI program to increase the academic and growth scores. The percent tested was a data mistake through the student data system that was listing student cohort based on credits earned versus first year of enrollment in the Ninth grade. This has been corrected and will not be an issue again. Drop-out rate was also a data issue from the student data system. Records of withdrawals are now managed to ensure that withdrawal codes correctly list the status of withdrawn students. For this school year, to date there is only one student that has not re-enrolled in another school following withdrawal from EVHS. That one student was over the age of 18 and the parent stated that the student would not be continuing school but would be going to work. The 3-year average may cause residual effect on the grade.

Graduation is an issue that many charter high schools contend with. EVHS is no different. To use this school year as an example, there are 37 Seniors enrolled this year. Of that number 5 students have been with EVHS for all 4 years. Three students graduated early and the other two will graduate this May. One is the Valedictorian.  Two students have been with EVHS for 3 years. One of those is on track to graduate this May and one will be short credits to graduate this May. Nine of the Seniors are in the 2013 or earlier cohort years and attended EVHS last school year. Five will graduate this May, three may graduate and one still has too few credits to graduate. Twenty-one of the Seniors are first-time enrollees at EVHS. They enrolled as cohort 2014 Seniors with many credits to make up. Of the 21, one is on track to graduate in May, six and possibly seven could graduate this year if they earn all their credits this semester and/or attend summer school for the remaining 1 or 2 credits. The remainder are too far behind in credits to graduate this year. 

Charter schools are obligated to accept all students who ask to enroll. As part of the EVHS philosophy, we believe that students should be given the opportunity to earn their high school diploma. The school does not practice any “counseling out” of non-graduating Seniors as other high schools do to keep their graduation rate at or above the state average. As you can determine from the above information, EVHS does a commendable job educating students who are with the school for the four years of their high school education. But we also have a good track record of graduating students who have returned to school and are seeking a high school diploma. The school will continue to follow the requirement to enroll all students who come to us and to provide a top-quality education so that a high school diploma will be earned by all those willing to put in the effort and time. EVHS has a Student Program Coordinator that meets with each student upon enrollment to determine earned credits and then develop a program of study for the student to earn their diploma in the most efficient and timely route possible. The school also has a Behavior Interventionist who is on campus daily to work with students who may be acting out, involved in non-acceptable behaviors or need a cool-off place. He also works to prevent behaviors such as fighting and bullying. This has resulted in a dramatic drop in referable behaviors or calls to law enforcement. This school year to date there has only been one reportable incident. Additionally, the school does not use out of school suspension for punishment, only in-school detention in the BI room. 

These two positions have worked together to create an atmosphere of acceptance and learning for all students to succeed. The school’s Graduation rate may not meet the state standard, but the school’s own graduation rate shows that most students can successfully earn a high school diploma. Without manipulation of the requirements, Graduation rate goal requirements will remain a challenge to meet (if not unattainable for small high schools).

EVHS is confident that with renewed effort using the RTI program, focusing on increasing the one-year growth rate, and with the improved record keeping for drop-out rate and percentage tested, the school will show improvement in the proficiency scores and in the State Accountability grade. Given the current situation with students enrolling with insufficient credits toward graduation, the school is not confident that there will be an improvement in graduation rate.

