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receive from the two programs. There should be funding available at the end of the
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KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014
1a STUDENT GROWTH IN MATHEMATICS

MAJOR SCHOOL IMPROVEMENT COMPONENTS

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25th percentile, ELL, FRL and Students with Disabilities. Following are
the major School Improvement Components to enable all children to meet the State’s proficient and
advanced levels of student academic achievement: (1) Our Charter's core academic curriculum and
instructional program has been strengthen and is aligned with Arizona Common Core Standards
(ACCS), (2) the Prentice Hall Reading and Math System aligned to ACCS has been implemented, (3) the
student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and
amount of learning time has been increased with an after school tutoring program (4 days a week for 2
hours each day) and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress and plan instruction and
(6) Teaching staff engage in comprehensive professional development focused on improving learning
These components are described in this section and are also described in later sections of this
improvement plan. This School Improvement Plan is described in the sections for each measure. The
major overall School Improvement Components are described in Measure 1A Math. Other aligned Major
School Improvement Components are being implemented. These other aligned School Improvement
Components are listed below and are described in the Sections / Measures listed.

Other Aligned School Improvement Components Described In Sections
Aligned Assessments and Data Driven Instruction 2A Reading
Increased Learning Time and School Leadership 2B Reading
Classroom Observation / Evaluation 2A Math
Initial Comprehensive Needs Data 2B Math
Decreased Teacher Ratio and Highly Qualified Staff 2C FRL Reading
Parents as Partners in Learning 2C FRL Reading
Using Technology 2C FRL Reading
Student Support Services & Integration of Funding 2C FRL Math
CURRICULUM

The Curriculum developed at KDLO defines clear, high standards, which will be achieved by all
KDLO students. The curriculum is aligned to the standards (Arizona Common Core Standards), and
students are assessed against the standards. A revised curriculum was developed based on the Arizona
Common Core Standards. Teachers were provided professional development in developing Curriculum
Maps, Pacing Guides, and Lesson Plans during a 12 day Summer workshop. All teachers developed
and are using Curriculum Maps that align all standards, curriculum, instruction, and assessment.
Teachers developed pacing guides using the Maps. All teachers develop weekly lesson plans based on
Arizona Common Core Standards. Assessments, and the adopted instructional materials are aligned to
Arizona Common Core Standards. (Curriculum Maps and Pacing Guides are included in the
Curriculum Binder, Sections 4 & 9. Lesson Plans are included in Section 5) Curriculum Maps
contain the academic content to be taught each week, the ACCS aligned to that content, material
lessons and page numbers, assessments, and tutoring focus.
INSTRUCTION - Lesson Plan Review, Classroom Observation

The Head Teacher and/or Principal reviews Lesson Plans weekly to monitor alignment and to
assure alignment to Curriculum Maps and Arizona Common Core Standards (ACCS). The Head
Teacher is responsible for reviewing and approving lesson plans weekly submitted by the teaching staff,
prior to them being presented to the students. Additional narrative on classroom observation and
teacher evaluation is included in Section 2A Math of this Improvement Plan. Classroom
observation focuses on monitoring implementation of ACCS in instruction. The Principal and Head
Teacher have reviewed Curriculum Maps for alignment to ACCS and have approved final curriculum
content, in keeping with Arizona Common Core Standards.
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The Prentice Hall system provides coverage of all the Common Core Arizona State Standards for
each grade. The suggested number of days for each Prentice Hall chapter is based on a traditional 45-
minute class period and a total of 150 days of instruction. We have scheduled 60 minutes daily and 183
school days of instruction for math, which significantly increases students' learning time for math. One of
the major goals of our mathematics program is to develop students' ability to solve problems in class, on
assessments, in the context of real-world situations, and outside the classroom. We use Prentice Hall
Mathematics to help support this goal by embedding problem solving strategies as found in the Student
Edition, and including sufficient problems to help students practice and reinforce problem-solving skills.
Teachers provide students an opportunity to complete more in-depth problems and applications of the
mathematical content they're learning, using the in-lesson activities and the full feature Activity Labs.
Teachers include a problem solving practice in each lesson. Additional problems are used from the end
of each book in the Extra Skill and Word Problem Practice section, to provide additional intervention for
students.

ASSESSMENT / MONITORING & DOCUMENTING PROFICIENCY

A School Wide Assessment Calendar is developed (shown in the Data Binder, Section 1).
An annual Data Retreat is scheduled to occur at the beginning of every school year. Specific student
areas of weakness and strength are noted on Assessments including AIMS, as are any student
achievement trends. This information is then used by teachers, to monitor and document learning
proficiency and to guide instruction. Throughout the school year, NWEA MAPS data, along with
Descartes information is used, quarterly, to monitor and document student learning, realign instruction
and plan instruction based on the data. Additional School Improvement assessment procedures that
are being implemented are included in Section 2A. Yearly student growth in reading and math is
monitored and documented using AIMS. Students are grouped for instruction by assessment data and
are provided instruction in small groups for reading and math (Student Grouping is shown in the Data
Binder, Section 4). (NWEA Teacher Reports are included in the Data Binder Section 3) (Detailed
Math Monitoring Data is included in the Data Binder Section 6)

PROFESSIONAL DEVELOPMENT

Intense Professional Development is provided (The Professional Development Plan is shown
in the Data Binder, Section 14). Professional Development was provided for 12 days before the school
year. Qualified external Consultants provided Professional Development and follow through which
consisted of: a) Curriculum development and alignment with Arizona Common Core Standards, b)
Development of Curriculum Maps in Reading and Math based on CCSS, c) Development of Lesson
Plans based on Curriculum Maps using CCSS, d) Analysis of student data on AIMS and NWEA.
Identification of students in the lowest 25% percentile, e) Determine Specific areas of need for students
and for students in lowest 25%ile. Instructional planning, and f) Identification of progress monitoring
including Benchmark Assessments, Unit and Chapter tests in Reading and Math.

Instructional Teams also meet for blocks of time (early release Friday days once or twice a
month). The newly adopted instructional, Prentice Hall (PH), is being implemented. Professional
development was provided on PH for 2 days in August. (See correlations of reading materials to the
Arizona Common Core Standards in the Curriculum Binder, Section 4 & 9).

DEMONSTRATION OF PROGRESS

The most compelling data showing progress in student achievement is progress-monitoring data
that was recorded and documented during the beginning of 2013-2014 School Year. This data showing
progress in student achievement is evidence that the current School Improvement Program is working
Students were administered the Prentice Hall Beginning Of the Year (BOY) Benchmark Test 1 in August
2013, which is a criterion referenced assessment that assesses students’ proficiency on Arizona
Common Core Standards. This same test was re-administered to students in October 2013 to measure
growth. Students in the 7" grade went from an average score of 66% in August 2013 to an average
score of 66% in October 2013, showing leveled performance. Students in the 8" grade went from an
average score of 46% in August 2013 to an average score of 74% in October 2013. These scores show
significant increases in Math achievement and show that students are becoming proficient in the Arizona
Common Core Standards in Math.
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1a  STUDENT GROWTH IN MATHEMATICS

Kin Dah Lichi'i Olta Charter

All 7th Grade Students Math Progress 2013-14

Comparison of Prentice Hall (a) Beginning of the Course (08/27/13) and (b) Beginning of the
Course Readministered (10/24/13)

Evidence of Increased Student Growth
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All 8th Grade Students Mathmatics Progress 2013-2014
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Score on Weekly Selection Tests (WST) Year-To-Date (YTD) to show
Evidence of Increased Student Growth
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1a STUDENT GROWTH IN READING

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

INSTRUCTION

A Structured Reading Block is being implemented. This block of time is scheduled for
teaching reading for 100 minutes daily. Teachers have been trained to use research-based instructional
strategies in reading and language arts during the Structured Reading Block. The Principal and Head
Teacher do a walk- through observation in each classroom weekly to observe for fidelity to the Structured
Reading Block, to the core instructional materials, to Prentice Hall System, and to Lesson Plans based
on Curriculum Maps and Pacing Guides based on Arizona Common Core Standards.

All teachers are using scientifically based instructional strategies in the structured reading block
as followings: All teachers use higher-level comprehension questioning based on ACCS and encourage
students' elaboration daily. During small group instruction in reading, all teachers encourage students to
paraphrase, summarize, and relate information from their own reading. All teachers encourage students
to check their own comprehension during students’ independent silent reading. All teachers engage all
students and encourage all students to participate. Students are engaged and on task.

Reading materials are used that are 50% fiction and 50% nonfiction throughout the year, and
close to students' grade level. Teachers show enthusiasm for reading. Routines stay the same during
the year. The first read is to read for understanding and enjoyment, 2nd read is for analysis and
interpretation. Approximately 6-8 students are grouped by reading ability, seated around a table with the
teacher seated with students to monitor all students. Teacher and Teaching Assistant/Special Area
Teacher each have a group. Includes the following:

The teacher conducts guided reading activities in which Students Read Silently Independently.
Students are directed to read the amount appropriate for students to read prior to each discussion or
question. Teacher Asks Comprehension Questions taken from Prentice Hall or ACSS, structuring the
discussion so that all students have practice responding. The teacher conducts Literature Discussion or
Retell activities in which all students ask and answer questions and discuss the reading. Teacher
monitors responses and gives corrective feedback or models good responses.

During the 100 minute Reading Block daily, Teacher A teaches the Intensive Group for 50 min
then teaches Strategic Group for 50min. Teacher B teaches the Strategic Group for 50 minutes, then the
Intensive Group for 50 minutes. Teacher C teaches the Benchmark students 100 min. Teacher A & B
alternate groups weekly. Teachers select from one of 3 reading selections that the Prentice Hall System
provides. Intensive Students (lowest 25th %ile) read from the Adapted Reader. Strategic Students (Tier
II) read from the Prentice Hall Story A. Benchmark Students (meet standards) read from the Prentice
Hall Story B.

Teachers use the Prentice Hall Reading System to teach Common Core State Standards and
strands including Reading (divided between Literature and Informational Text), Writing, Speaking and
Listening, and Language. Because Common Core State standards requires students to read text of
increasing complexity, teachers assign reading from Prentice Hall's variety of selections of appropriate
complexity level. Teachers use Prentice Hall end-of-selection projects and writing assignments to lead
students to extend their basic understanding of a text.

On the first reading of a selection or passages teachers guide students to understand the text on
a literal level, identifying key ideas and details. Then, on a second reading, students analyze aspects of
the writer's craft and the structure of a text. On a third reading, students integrate knowledge and ideas
to understand the text as a coherent whole and to connect it to other works, to larger issues and ideas,
and to real-world experience. Students are prompted to apply the Multi-draft Reading strategy not only
to works they encounter in the textbook, but also to complex texts they choose as independent readings.

Teachers are using a 4 day cycle for each reading selection which includes the following: During
Day 1 teachers Introduce the reading skill, introduce the Literary Analysis concept, distribute copies of
the appropriate graphic organizer for the Reading Skill, use transparencies, teach the selection
vocabulary, and introduce the Word Study skill. During Days 2-3 teachers build background with the
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Background activities, develop thematic vocabulary and thematic thinking with Writing About the Big
Question, prepare students to read with the Activating Prior Knowledge activities, monitor
comprehension while students read, and use the Reading Check questions to confirm comprehension.
During Day 4 teachers assess students' comprehension and mastery of the skills by having them answer
the critical Thinking, Reading Skill, and Literary Analysis Questions, having the students complete the
Vocabulary Practice activities, and having students complete the Word Study activities.

The PH system provides learning activities to teach to the Common Core State Standards.
Students read classic and contemporary literature and challenging informational text. Equal attention is
paid to English Language Arts courses and literacy in History/Social Studies, Science, and Technical
Subjects. The standards mandate critical types of content for all students including classic myths,
foundational U.S. documents, seminal works of American literature, and Shakespeare. Reading skills
are organized around these anchor standards: Key Ideas and details, Craft and Structure, Integration of
Knowledge and Ideas, and Range of Reading and Level of Text Complexity.

Students read and evaluate multiple texts, including online texts, regularly in the program.
Teachers use Unit-level Writing Workshops and selection level Research and Technology assignments
to give students practice in writing research reports and planning and delivering multimedia presentations
related to their reading selections. Teachers use Prentice Hall strategies for reading content-area text to
develop content-area and academic vocabulary; to develop attention to the text structures of
informational text, such as cause and effect, problem and solution; and to comprehend complex
language structures.

Teachers use the Prentice Hall Reading System to teach Common Core State Standards and
strands including Reading (divided between Literature and Informational Text), Writing, Speaking and
Listening, and Language. Because Common Core State standards requires students to read text of
increasing complexity, teachers assign reading from Prentice Hall's variety of selections of appropriate
complexity level. Teachers use Prentice Hall end-of-selection projects and writing assignments to lead
students to extend their basic understanding of a text.

PROFESIONAL DEVELOPMENT

Prentice Hall/Pearson Math Training was provided to all staff in August to meet the needs of staff and
students based on data for: ELL students, Special Education students, lowest 25%ile students, and
Benchmark. Training included Implementation of the Prentice Hall Math Instructional System including
alignment to Common Core Standards, instructional resources, differentiated instructional strategies,
resources, and aligned assessment. Additional training also included Student & Program Monitoring,
Analysis of data, program, planning based on data, and grouping for instruction provided for 3 days in
October.

DEMONSTRATION OF PROGRESS
(Additional detailed Reading monitoring data is included in Section 5 of the Data Binder)

Data on the following charts show that students are making progress in Reading during SY 2013-
14 with the implementation of the School Improvement Program.

Teachers administered the Prentice Hall (PH) Beginning Of the Year (BOY) Benchmark Test in
August as baseline data. Teachers re-administered the same BOY Benchmark Test in August to
measure growth.

Grade 7 scores went from a class average of 41% proficiency on the August BOY, to 46% on the
Beginning Of the Year Benchmark Test re-administered on October 21, 2013. Student progress
monitoring in the PH System is done weekly by administering the Weekly Selection Test. The PH
System keeps a running average of the weekly Selection Test Scores for grade 7 on the Weekly
Selection Tests. Scores for grade 7 on the Weekly Selection Test went to 56%, a significant gain in
achievement.

Grade 8 students went from a class average of 49% proficiency on the August BOY, to a class
average of 62% average proficiency on the Weekly Selection Tests in Reading. Individual student
growth scores are shown on the chart. Students have made significant gains in proficiency in the
Arizona Common Core Standards in reading.
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1a STUDENT GROWTH IN READING

Kin Dah Lichi'i Olta Charter
All 7th Grade Students Reading Progress 2013-2014
Comparison of Prentice Hall (a) Beginning of the Year Benchmark (08/07/13);
(b) Beginning of the Year Benchmark Readministered (10/21/13); (c) Average score
on Weekly Selection Test
Evidence of Increased Student Growth
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Evidence of Increased Student Growth
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1b STUDENT GROWTH IN READING FOR STUDENTS IN THE LOWEST 25%

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

INSTRUCTION

Students in the Lowest 25th Percentile were identified using their %ile scores from the Fall 2013 NWEA
assessment. In addition to the core-reading program, struggling readers in the lowest 25th percentile
work in small groups for an additional 22 minutes of intensive instruction in reading each day. This
strategic intervention provides more practice and scaffolding with the critical elements of reading
instruction. Teachers provide tutoring to students in the lowest 25th percentile in reading during the one
hour after school tutoring time Monday and Thursday for one hour each day for reading instructor.
Reading instruction is organized around problem/solution activities that make the world a more
meaningful place for students. Reading experiences, digital and print, helps students develop more
complex thinking skills as they encounter more involved texts. The online practice activities teach
higher-level thinking, reasoning and comprehension skills.

Approximately 6-8 students are grouped by reading ability, seated around a table with the teacher
seated with students to monitor all students. Teacher and Teaching Assistant/Special Area Teacher each
have a group. Includes the following: The teacher conducts guided reading activities in which Students
Read Silently

Independently. Students are directed to read the amount appropriate for students to read prior to
each discussion or question. Teacher Asks Comprehension Questions taken from Prentice Hall or
ACSS, structuring the discussion so that all students have practice responding. The teacher conducts
Literature Discussion or Retell activities in which all students ask and answer questions and discuss the
reading. Teacher monitors responses and gives corrective feedback or models good responses.

During the 100 minute Reading Block daily, Teacher A teaches the Intensive Group for 50 min
then teaches Strategic Group for 50min. Teacher B teaches the Strategic Group for 50 minutes, then the
Intensive Group for 50 minutes. Teacher C teaches the Benchmark students 100 min. Teacher A & B
alternate groups weekly. Teachers select from one of 3 reading selections that the Prentice Hall System
provides. Intensive Students (lowest 25th %ile) read from the Adapted Reader. Strategic Students (Tier
II) read from the Prentice Hall Story A. Benchmark Students (meet standards) read from the Prentice
Hall Story B.

The Prentice Hall Literature system provides online learning activities for teachers to use to
achieve personalized, differentiated learning for every student. Informational text is integrated into the
program. Students read a wide variety of nonfiction, including works relating to different content areas.
Instruction and questions with these selections encourage students to connect such texts to relevant
subject areas and real-world situations. Reading for information in every unit instructs students in the
application of reading skills to a variety of functional and expository texts, linked to a variety of content
areas and real-world contexts. As students engage with functional and expository texts, they learn
content-area vocabulary that will help them master texts of increasing complexity in different content
areas. Teachers use the resources for tiered intervention to address the needs of all students reading
informational texts and provide progress monitoring.

Teachers choose texts that are a good fit for students, and use the leveled selection choices.
Teachers use exemplar texts both in guided reading and independent reading. Independent Reading is
augmented with Attentive Reading questions that enable students to successfully tackle complex texts
on their own. Reading strategies focus on the Arizona Common Core Standards and provide learning
activities in Key ldeas, Craft and Structure, and Integrating Knowledge and Ideas.

Teachers use Understanding by Design to guide students in addressing open-ended Big
Questions that connects readings to other subjects and to real-world experience. Teachers use the unit
workshops to provide opportunities to integrate and evaluate content presented in diverse formats and
media. An Independent Reading activity is included with every unit to enable students to build
knowledge by reading complex literary and informational texts independently and proficiently. Time is
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allocated for independent reading during the Reading Block.

Since our students have below average vocabulary abilities, teachers use the Prentice Hall
system to emphasize a variety of vocabulary acquisition strategies daily, such as selection word banks,
workshops, and teacher notes to quiz students in mastering and applying a variety of vocabulary
acquisition strategies. These strategies and activities also guide students in mastering academic and
domain-specific vocabulary. Tier 2 and 3 words are taught which are more challenging for students to
learn and internalize because they are more sophisticated and found primarily in written text or during
domain-specific studies like biology, and mathematics. Making classrooms into "vocabulary zones";
Teachers decorate with word walls that include vocabulary so students are exposed to words every day.
They intentionally weave vocabulary into discussions and assignment language and encourage students
to use new vocabulary.

Independent reading is used to provide opportunities for students to select their own books from a
wide range of materials. These supplemental reading texts allow students to select from materials that
include a variety of levels, authors, genres, topics, and more. Teachers hold students accountable for
their reading through discussions, journaling, and other follow-up activities.

For the lowest 25 percentile student group, teachers a) practice, model, and monitor fluency in
groups or with individuals, b) support and monitor comprehension and skills development, working in
small groups or with individuals, monitor comprehension frequently with group questions and individual
instruction, c) model strategies while guiding students in completing the activities and prompts in the
Readers Notebook, as well as the graphic organizers, and d) practice skills and monitor mastery with the
Reading Kit worksheets.

Teachers use the RTI system. Response to Intervention (RTI) integrates assessment and
intervention to maximize student achievement. Based on the framework of the Arizona Common Core
State Standards, RTI is used to establish appropriate learning outcomes and activities at each tier of
intervention (Tiers I, Il, and Ill) by identifying and using the specific tasks that students need to develop
and master at each Tier in order to advance.

Teachers use the Prentice Hall instructional materials (both print and digital) to provide additional
learning for students in intervention Tiers 2 and 3 (lowest 25th percentile), to address the unmet needs of
the students after instruction has been administered. These alternative approaches are delivered to at-
risk students in small group interventions (at Tier 2); and more individualized, in-depth interventions (at
Tier 3 - lowest 25th percentile). Instruction is delivered in small groups per the daily schedule.

DEMONSTRATION OF PROGRESS
(Detailed student mastery data for students in the lowest 25% percentile is included in the
Data Binder Section 8)

Data on the following charts show that students in the lowest 25" percentile are making progress
in Reading during SY 2013-14 with the implementation of the School Improvement Program.

Teachers administered the Prentice Hall (PH) Beginning Of the Year (BOY) Benchmark Test in
August as baseline data. Teachers re-administered the same BOY Benchmark Test in August to
measure growth.

Grade 7 scores went from a class average of 36% proficiency on the August BOY, to 41% on the
Beginning Of the Year Benchmark Test re-administered on October 21, 2013. Student progress
monitoring in the PH System is done weekly by administering the Weekly Selection Test. The PH
System keeps a running average of the weekly Selection Test Scores for grade 7 on the Weekly
Selection Tests. Scores for grade 7 on the Weekly Selection Test stayed at 41%.

Grade 8 students in the lowest 25" percentile went from a class average of 37% proficiency on
the August BOY, to a class average of 60% average proficiency on the Weekly Selection Tests in
Reading. Individual student growth scores are shown on the chart. These scores show a significant
improvement in Reading for students in the lowest 25" percentile. Students have made significant gains
in proficiency in the Arizona Common Core Standards in reading.
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1b STUDENT GROWTH IN READING FOR STUDENTS IN THE LOWEST 25%

Kin Dah Lichi'i Olta Charter
7th Grade Students Below the 25th Percentile Reading Progress 2013-14
Prentice Hall (@) BOY Benchmark (08/07/13); (b) BOY Benchmark
Readministered (10/21/13); (c) Average score on Weekly Selection Tests to
Show Evidence of Increased Student Growth
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1b  STUDENT GROWTH IN MATHEMATICS FOR STUDENTS IN THE LOWEST 25%

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

ASSESSMENT

Students in the Lowest 25th Percentile were identified using their %ile scores from the Fall 2013 NWEA
assessment. Teachers continuously monitor student progress during the reading core curriculum and
interventions using objective information to determine if students are meeting goals, then use follow-up
measures to assure that the intervention was implemented as intended and lead to students' increased
learning.

Teachers work diligently with each student and maintain a portfolio to determine any areas of
weakness for reading. Teachers individualize and differentiate for each student to ensure mastery of the
standards is being achieved. This is done through individual or small group tutorials during or after
school to assist the students in mastering the standards.

MAPS/DesCartes data is used to identify students and the specific standards or skills they are
having difficulty mastering. Results of the first Benchmark assessment of the school year are used to
identify students. Obijectives are leveled to target proficiency on standards to each student’s
demonstrated prior mastery based on multiple points of data (i.e., units tests and student work).
Teachers individualize instruction, for individuals or groups, based on pre-test results to provide support
for some students and enhanced learning opportunities for others. All teachers re-teach based on post-
test results.

Teachers use differentiated assessments for each ability group. The Prentice Hall Mathematics
system provides differentiating assessments that the teachers use to monitor student progress and
inform future instruction. Three versions of each chapter test are provided: L2 for Below Level, L3 for All
Students, and L4 for Advanced Learners, which teachers tailor to students' abilities and skills in math.

INSTRUCTION

Students are grouped for instruction during the 60 minute math instructions as follows: a) Teacher
A teaches the Intensive Group (below 25th %ile) from 1015-1045 AM, b) Teacher B teaches the
Strategic Group (Tier Il) from 10:45-11:15 AM. Teacher A & B rotate daily, and c) Teacher C teaches the
Benchmark Group from 10:15-11:15. Teacher A & teacher C rotate groups weekly.

In addition to the core math program, struggling students in the lowest 25th percentile are
instructed and work in small groups for an additional 22 minutes of intensive instruction in math each
day. Individual tutoring is provided for the lowest 25th percentile students in math for 60 minutes after
school 4 days per week (Mon. - Thurs.) This strategic intervention provides more practice and
scaffolding with the critical elements of math instruction and provides a significant increase in math
learning time for the lowest 25th percentile of students.
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Prentice Hall Mathematics is a system that includes several resources for differentiation
instruction. Teachers identify and choose the appropriate resources for their lowest 25%ile students.
Each lesson has activities for learning the math skills and concepts at Below Level students, advanced
students, and ELL students.

Extended day skills-based structured tutoring program provides extended teaching time to
students who have not achieved BENCHMARK/Proficiency on NWEA MAPS, AIMS, and Prentice Hall.
Tutoring is provided 4 days a week from 3:00PM to 5:00PM for those students in the lowest 25%. One
half of the tutoring time is for academic intervention on identified skills, the other time is used for
enrichment in art, project based enjoyable activities, and recreational activities. Integrated
implementation of RTI (tiered levels of learning) for all students for 60 minutes scheduled daily.
Instructional staff has received training in differentiated instruction. RTI is being implemented to ensure
that all students are receiving the academic support they are in need of. Instructional staff attends
training in areas that they have identified as deficient. Extended learning time is given to students who
have been determined "at-risk" through data collection and analysis and support services may include
counseling, pupil services, mentoring, college and career awareness.

Prentice Hall Mathematics provides solutions for meeting the needs of all students by providing
superior teacher support materials for planning how to effectively differentiate instruction, and providing
unique resources for the various population of students. Teachers use these support materials for the
lowest 25th %tile including the following. Additional support is provided in the Teacher's Editions for
Below Level and Special Needs students. All-In-One Student Workbook Adapted Version is a resource
with adapted practice and adapted daily note taking worksheets to support below level students.
Teachers use these critical resources to be able to teach the same mathematical context with the
students, but provide a more appropriate resource for students to take notes and practice the lesson's
mathematics.

PROFESSIONAL DEVELOPMENT

Reading and Math Intervention, RTI Training, to meet the lowest 25th percentile including ELL
and Special Education. An introduction to the Response To Intervention (RTI) system. Covering: a) All
eight steps of the RTI process, b) Getting teachers on-board with RTI, ¢) Getting everyone at the school
on the same page with RTI, and d) Simplifying the intervention process to improve interventions.

RTI Tier One: Improving Full Class Instruction in Reading and Math is scheduled. Presentation
includes: a) A focus on "Tier One" or Full Class instruction, b) simple steps that Teachers can take to
increase learning and helping the most reluctant teachers to change how they teach.

DEMONSTRATION OF PROGRESS

(Detailed assessment data to monitor the progress of students in the lowest 25% is
included in the Data Binder Section 8)

The most compelling data showing progress in student achievement is progress-monitoring data
that was recorded and documented during the 2013-2014 School Year. This data showing progress in
student achievement is evidence that the current School Improvement Program is working Students n
the lowest 25™ percentile were administered the Prentice Hall Beginning Of the Year (BOY) Benchmark
Test in August 2013, a criterion referenced assessment that assesses students’ proficiency in Arizona
Common Core Standards. This same test was re-administered to students in October 2013 to measure
growth. Students in the 7" grade went from an average score of 56% in August 2013 to an average
score of 54% in October 2013, showing leveled performance

Students in the 8" grade went from an average score of 35% in August 2013 to an average score
of 63% in October 2013. These scores show significant increases in Math achievement.
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1b STUDENT GROWTH IN MATHEMATICS FOR STUDENTS IN THE LOWEST 25%
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2a PERCENT PASSING AIMS IN READING

Mitigating Factors below contributed to last years underperforming profile on the AIMS Tests.

Staffing Issues: During prior years there were no Highly Qualified teachers teaching in the Charter
School. Administration changed several times. Student to Teacher Ratio: There were 24 students in
eighth grade and 23 students in seventh grade for a student -teacher ratio of 15 to 1 Curriculum Issues:
Regarding instruction, teachers did not develop Curriculum Maps and Pacing Guides based on Common
Core Standards. There was no time in the daily classroom schedule for Reading and Math Intervention.
Professional Development was very minimal. Environmental Issues: Cold weather caused some school
closures. Attendance was an issue because some students were unable to come to school because of
impassable roads.

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

Test results from previous years have been reviewed and are used to draw comparisons of the
progress of KDLO students both internally and as a framework to measure our school against
comparable schools in Arizona.

The strategies used to accelerate growth for students include: descartes activities, grouping by
tiers, using buckle down reading and common core coach, shared reading (think, pair, share), guided
reading (provide questions on elements of reading), retell story (oral, visuals, etc.).

Baseline assessment provided all stakeholders with the information needed to identify students’
strengths and weaknesses, to effectively target instruction, and to set classroom level, and individual
student-level goals.

Following is a description of additional major School Improvement Components that are
being implemented for all measures to be aligned with School Improvements Components
described in Section 1a.

ASSESSMENT - FORMATIVE

Prentice Hall Unit pre-tests and post-tests are administered to all students in the grade level and
subject covered by the unit of instruction. Formative assessments are given to determine areas of
growth, and are used to continue to identify instructional priorities. Assessments measure instructional
effectiveness and student achievement, and are an integral part of the system. Formative assessments,
in particular, provide a systematic and regular measurement of students’ progress in the classroom, and
are the processes used to drive instructional practice. Ongoing classroom assessment includes daily
student class-work, student participation and discussions, rubrics and curriculum-based measures from
Prentice Hall including Prentice Hall online technology based assessments. Regular homework
assignments are assigned for each core subject area, which will assist students in assessing their
independent work. Teachers use Prentice Hall Reading Performance Tasks, related to the Core
framework by providing assessment opportunities for each reading standard. Formative assessments
will be given to the students at the end of each unit of study to measure mastery, which has been set at
80%.

INSTRUCTION - DATA DRIVEN

Staff use a "Data Driven" Instructional system which includes analyzing baseline data from
assessments and report cards, and then providing targeted professional development to support
teachers’ knowledge base of the research based instructional strategies to employ, that best meet the
needs of each student. Teachers have the information needed to effectively adjust instructional focus,
and employ regrouping and other differentiation strategies, to ensure that each student is making
progress towards mastery of specific skills and content. Using data-driven instruction and ongoing
assessment is a cornerstone of our program.

Student achievement data is included in each student’s file and makes year-to-year evaluation
and tracking of benchmarks more efficient. It also provides students, parents, teachers and
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administrators, information to make decisions about differentiating instruction for each student.
Teachers, based on the data, will make the decision to either move on to a new standard and begin with
a baseline assessment, or revisit the same standard through data-driven instruction, reaching students
who need remediation or acceleration through differentiated instruction.

ASSESSMENT - SUMMATIVE

Summative Assessments are an essential part of meeting academic performance objectives.
They are administered at the completion of a unit of study in order to assess the academic progress of
students in mastering standards and performance objectives in core subjects of the Common Core and
Arizona State Standards. Summative Assessments will include regular curriculum-based and standards-
aligned teacher assessments, teacher insight and feedback, and student portfolios.

KDLO will administer all state and BIE mandated testing. All 7th & 8th grade students will take
the AIMS test in the Spring and NWEA in the Fall, Winter and Spring. These tests will be used to give a
comparison of how our students are performing compared to a variety of benchmarks — both criterion-
referenced and norm-referenced. This information will enable us to measure student, class, and school
growth by these benchmarks. Data from the annual AIMS assessment are analyzed in professional
development meetings in late summer to give teachers data needed to design learning activities for the
next school year.

Learning activities and test taking techniques and activities are practiced throughout the school
year. AIMS practice activities are practiced weekly with Buckle Down series. Teachers receive timely
reports of results from standardized tests (NWEA and AIMS) and objectives-based Prentice Hall tests.

KDLO staff discusses the data from assessments with parents and students. A progress report /
report card is provided to parents at the end of each academic quarter (four times per year). These
progress reports contain the following information: the student’s grade in previous and current periods in
each subject; and specific comments if needed regarding academic achievements, suggestions for
additional school support, parent involvement if needed, or any discipline or attendance issues.

Team Data Analysis and Data Driven Instructional Planning, Use of Research-based strategies in
Reading and Math, Progress Monitoring of subgroups including lowest 25th percentile. Viewing of
discussion of Prentice Hall on-line tutorials (under the direction of the Head Teacher).

Teachers analyze AIMS annually to determine students’ level of proficiency on AIMS strands and
concepts. Teachers then provide extra instruction of strands and concepts students score low on.
(Graphs of student proficiency on AIMS strands & concepts is included in Data Binder Sec. 2)

DEMONSTRATION OF PROGRESS

Data on the following chart shows that students demonstrated progress on the AIMS assessment
in Reading.

For 7" grade the percentage of students who scored in the “Falls Far Below” category dropped
dramatically from 7% in 2011 to 0% in 2013.

For 8" grade the percentage of students who scored in the “Falls Far Below” category dropped
dramatically from 35% in 2011 to 13% in 2013.

For 7" grade the percentage of students who scored in the “Approaching” category jumped from
59% in 2011 to 64% in 2013.

For 8" grade the percentage of students who scored in the “Approaching” category jumped from
50% in 2011 to 67% in 2013.

For 7" grade the percentage of students who scored in the “Meets or Exceeds” category went
from 32% in 2011 to 35% in 2013.

For 8" grade the percentage of students who scored in the “Meets or Exceeds” category went
from 15% in 2011 to 21% in 2013. Although these were modest gains, they were gains.

There was significant growth in Reading on AIMS for all students from 2011 to 2013. We are
anticipating a very significant increase in student scores in Spring 2014 due to our implementation of this
School Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for students.
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2a PERCENT PASSING AIMS IN READING

KIN DAH LICHII OLTA 7TH GRADE AIMS READING
TEST RESULTS - SY 2011-2013

90% : '
| 80% :
70% : ; -
60% : M Falls Far Below
50% ’ ' ' Approaches
30% ’ o ‘ ® Meets
20% : 5 : M Exceeds
10% - ; ' I
2011 2012 2013

KIN DAH LICHII OLTA 8TH GRADE AIMS READING |
TEST RESULTS - SY 2011-2013

Vol e DR SR TR e
O
6Oy Laa
EQo:

67%

® Falls Far Below

| a@9, o # Approaches
30% - Meets
20% T m Exceeds

| 10% —

Page 17 of 17






KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014
2a PERCENT PASSING AIMS IN MATHEMATICS

The Curriculum, Instruction, Assessment and Professional development described in
Section 1A is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

Student assessment in math occurs often and with a variety of different measures.
Prentice Hall Mathematics provides an ongoing assessment strand that addresses assessment
for learning and assessment of learning. Teachers use the formative assessments before and
during instruction. Teachers assess students' understanding to inform future instruction. The
summative assessments after instruction document student mastery of mathematical concepts
and skills. Teachers administer these assessments at the end of each chapter, record student
progress and use the information.

The strengths and areas of needs are as follows: Student Strengths are algebra &
functions. Areas of need are Statistics & Probability. The strategies that are used to accelerate
growth for students include using Graphic Organizers: lattices, tables, graphs; Actual hands-on
activities, Real world problems and Online activities on computers, and working problems in
Buckle Down Math and Common Core Math.

To prepare students for the AIMS test, teachers us Prentice Hall Mathematics Test-
Taking Strategy lessons that focus on specific strategies necessary for test success, and use
test prep exercises, focusing on all major question types every chapter.

Following is a description of additional major School Improvement Components
that are being implemented to be aligned with School Improvement Component
described in Section 1A.

INSTRUCTION - CLASSROOM OBSERVATIONS, FORMAL EVALUATIONS,

The Principal and Head Teacher conduct informal classroom observations of teachers
giving various lessons to their students, two to three times per month. The Principal completes
a formal observation and written evaluation of teachers three times per year. Teachers are
provided with a copy of the evaluation to discuss the results and any concerns or questions they
may have. This report becomes part of the teacher’s permanent file. Observation Checklists
and Teacher Evaluations Documents are included in Curriculum Binder Section Il.

The Principal and Head Teacher review all curriculum assessments for students at the
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end of each semester and for the school as a whole at the end of each year. Results help
determine any changes in curriculum needed to reach mastery in reading. The Principal & Head
Teacher works with teachers to make these changes to improve the learning process for
students. The Principal and Head Teacher use the Prentice Hall online reporting analysis and
graphing to review student data and focus their efforts on measurable results in student
achievement.

PROFESSIONAL DEVELOPMENT

KDLO will participate in BIE provided Professional Development. The System-wide
approach to Professional Development will focus on two initiatives: 1) Framework for Teaching,
and 2) Common Core State Standards (CCSS). The Framework for Teaching is a system of
professional practice. It will focus on 4 domains: 1) Planning and preparation, 2) The
classroom environment, 3) Instruction, and 4) Professional responsibilities. Professional
Development will focus on the implementation of CCSS including: 1) Deconstruction of CCSS,
2) Developing lesson units that are aligned with CCSS, 3) Collaborating with other teachers at
the same grade level in the school clusters, and 4) Increasing the rigor of lessons and depth of
knowledge in reading and math aligned with CCSS.

DEMONSTRATION OF PROGRESS

Data on the following chart shows that students demonstrated progress on the AIMS
assessment in Math

For 7" grade the percentage of students who scored in the “Falls Far Below” category
dropped dramatically from 73% in 2011 to 55% in 2013.

For 8" grade the percentage of students who scored in the “Falls Far Below” category
dropped dramatically from 60% in 2011 to 38% in 2013.

For 7" grade the percentage of students who scored in the “Approaching” category
jumped from 73% in 2011 to 55% in 2013.

For 8" grade the percentage of students who scored in the “Approaching” category
jumped from 20% in 2011 to 33% in 2013.

For 7" grade the percentage of students who scored in the “Meets or Exceeds” category
went from 13% in 2011 to 15% in 2013.

For 8" grade the percentage of students who scored in the “Meets or Exceeds” category
went from 20% in 2011 to 30% in 2013.

There was significant growth in Math on AIMS for all students from 2011 to 2013. We are
anticipating a very significant increase in student scores on AIMS in Spring 2014 due to our
implementation of this School Improvement Plan, with our focus on providing Curriculum,
Instruction, Assessment, and Professional Development focused on increasing learning for
students.
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2a__PERCENT PASSING AIMS IN MATHEMATICS
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2b  COMPOSITE SCHOOL COMPARISON FOR READING

The Curriculum, Instruction, Assessment and Professional development described in
Section 1A is identical to that for this measure. Please see Section 1A for a through description.
The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the

major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

Following is a description of additional major School Improvement Components
that are being implemented to be aligned with School Improvement Component
described in Section 1A.

LEADERSHIP TEAM

A Leadership Team consisting of the Principal, Head Teacher, and Charter Staff meet
regularly. The Leadership Team, utilizing student-learning data, sets yearly learning goals for
the school. The Leadership Team shares in decisions pertaining to curriculum, instruction, and
professional development, based on data gathered. The Principal and Head Teacher models
and communicate the expectation of improved student learning through commitment, discipline,
and careful implementation of sound practices. The Principal and Head Teacher will spend at
least 40% time working directly with teachers and teams to improve instruction, including
classroom observations, evaluations, and student data monitoring.

CURRICULUM & INCREASED INSTRUCTIONAL TIME

The School calendar at KDLO is designed to ensure the minimum number of teaching
days per A.R.S. §15-341.01, which is met at 183 days. School days are set Monday through
Friday from 8:00 a.m. to 3:00 p.m. On certain Fridays of each month an early release occurs for
students at 12:30 p.m. The school hours at KDLO ensure the minimum number of hours taught
per week is met per A.R.S. §15-901. (See Curriculum Binder, Section 1 for School
Calendar)

The daily start and finish times for students at KDLO has been set to ensure students
receive significantly more hours of instruction per week and per year, than set in the Arizona
statutes. This way, it will allow the teachers more time with each student to optimize personal
development and success and to ensure teachers have plentiful opportunities in delivering a
rigorous and challenging program of study.

The early release for students on Fridays of each month is scheduled for teacher
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professional development and staff meetings to occur on an ongoing basis. The calendar for the
2013/2014 school year highlights the professional development days for staff training dates and
for Early Release days, which are on the last Friday of each month from 1:00 p.m. to 4:00 p.m.

CURRICULUM ADOPTION UPDATED on SCHEDULE

We update curriculum and textbook adoptions according to the school curriculum update
schedule, as well as in accordance with state and federal requirements

The process used for adopting the new Math and Reading Instructional System was
conducted by the administration and staff during the Spring and Summer of 2013. The process
included materials evaluation using defined criteria and textbook selection using the results of
the evaluation. 100% of the staff selected the Prentice Hall System (PH) as PH is aligned to
ACCS in Reading and Math.

Demonstration of Sufficient Progress

Several schools were identified as serving students similar to KDLO students, they are , Nazlini,
Chinle Junior High, and Tsehootsooi Middle School. A composite score of 7" and 8" grade
students on AIMS in 2011, 2012, and 2013 for Reading for comparable schools to KDLO was
compared to the scores for 7" and 8" grade KDLO students on AIMS Reading for the same
years. The percent of students passing the AIMS Reading for comparable schools’ went from
44% passing AIMS in 2011, to 43.4% passing AIMS in 2012, to 43.5% passing AIMS in 2013.
These composite score for comparable schools show no growth for the 3-year period.

The percent of students passing AIMS Reading for KDLO went from 24% in 2011, to 51% in
2012, to 28% in 2013. KDLO scores started significantly lower than those of comparable
schools, however KDLO scores did show an increase for the 3-year period, whereas scores for
comparable schools did not show an increase in Reading scores for the 3-year period.
Following are graphs displaying the data.
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2b COMPOSITE SCHOOL COMPARISON FOR READING
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2b COMPOSITE SCHOOL COMPARISON FOR MATHEMATICS

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

Following is a description of additional major School Improvement Components that are
being implemented to be aligned with School Improvement Component described in Section 1A.

INITIAL ASSESSMENT and PLANNING

KDLO conducted a Comprehensive Needs Assessment through its accreditation process
with North Central Association AdancEd. Information collected includes student achievement
data, student/family demographic information, specific identified community needs, school
program data and drug/alcohol use data. This information was collected through
parent/community/student and staff surveys.
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Following are the items identified by the staff and parents as most in need of improving using the
AdvancEd Survey. Next to each item is a brief statement of the Component of this School Improvement
to address each need. This needs assessment data was used in developing the components for the

School Improvement Plan.

Ranking Item Identified As Need

2013-2014 School Improvement
Component Implemented

3.5 School leadership based on beliefs
about teaching and learning

School Leadership Team implemented with
revised vision

3.2 Engagement of stakeholders effectively

Enhanced engagement of parents

supporting the school’s purpose and vision

3.4 Staff participation in continuous

Professional Development Comprehensive Staff Development

3.5 Collaborative learning community Staff Collaboration Meetings

3.5 staff supervision and evaluation
process results in student success

Staff supervision and evaluation process
enhanced and implemented

3.3 Engagement of families in meaningful

. Parents as Partners
easy to support learning

3.5 Professional Development and support
in the evaluation, interpretation and use of
data

Professional Development

3.5 Grading and reporting are based on
criteria that represent attainment of content

Assessment and reporting are aligned to Arizona
Common Core Standards

Demonstration of Sufficient Progress

A composite score of 7" and 8" grade students on AIMS in 2011, 2012, and 2013 for
Math for comparable schools to KDLO was compared to the scores for 7" and 8" grade KDLO
students on AIMS Math for the same years. The percent of students passing the AIMS Math for
comparable schools’ went from 19.4% passing AIMS in 2011, to 20.6% passing AIMS in 2012,
to 27.6% passing AIMS in 2013. These composite scores in Math for comparable schools show
modest growth for the 3-year period.

The percent of students passing AIMS Math for KDLO went from 16.5% in 2011, to 54%
in 2012, to 22% in 2013. KDLO scores started lower than those of comparable schools,
however KDLO scores did show a modest increase for the 3-year period.

KDLO and comparable schools both made similar increases in math achievement.
Following are graphs displaying the data.
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2b COMPOSITE SCHOOL COMPARISON FOR MATHEMATICS
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2c __ SUBGROUP COMPARISON FOR ELL IN READING

The Curriculum Instruction, Assessment, and Professional Development described in Section 1A is
identical for ELL students therefore the description is not repeated here.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

ASSESSMENT

KDLO follows Arizona Department of Education policy for the identification and assessment of
students identified as English Language Learners (ELL). KDLO assesses the student's English language
proficiency with Arizona's English proficiency assessment — Arizona English Language Learner
Assessment (AZELLA). Any student identified as not proficient on the English proficiency assessment is
entitled to ELL services, which KDLO provides.

INSTRUCTION

The variety of instructional methods used at KDLO will allow for differentiated instruction to meet
the needs of all of its students. Recognizing that each student learns in a unique way, the instructional
methods used are flexible and varied to account for these differing learning styles. Below are
descriptions of the instructional methods that are used at KDLO.

Cooperative Learning involves small student groups working together to solve a problem or
complete a task. All students in the group must actively participate with each student maintaining some
independence. This teaching method promotes active participation, individual accountability, students’
ability to work cooperatively and improvement of social skills. Scaffolding involves the teacher modeling
the skill and thinking for the student. As the student increases understanding, the teacher withdraws the
assistance allowing the student to take on more responsibility for the learning.

Teachers use the following ELL strategies when teaching reading: They use simple language;
focus on key vocabulary, and checking for understanding as they prepare students for the lesson. They
frontload the lesson by presenting opportunities for students to activate prior knowledge, build
background, preview text, set a purpose for reading, and make connections. They provide supports
such as visual graphics, organizers, summaries, models and more. Teachers structure opportunities for
oral practice with language and content.

The Prentice Hall Literature system incorporates a unique combination of leveled reading,
differentiated instruction, cultural sensitivity, and skills support. Teachers use the Leveled selection pairs
in the student edition, choosing the text that is appropriate for students' abilities without skipping
essential skills. Teachers use the Prentice Hall resources for tiered intervention to address the needs of
all students including English language learners, and less proficient readers in the lowest 25th percentile.
Teachers use the Reader's Notebook to customize instruction for every selection with reading support for
struggling readers and English Language Learners. Prentice Hall Literature supports culturally
responsive instruction with each selection in the anthology. Teachers use Prentice Hall online resources
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to customize instruction and assessment for ELL students and students from the lowest 25th percentile.
KDLO purchased and teachers use Leveled trade books to provide opportunities for independent reading
at various reading levels.

Teachers that ask critical thinking questions with every selection, as specified in the Teacher's
edition that require students to integrate knowledge and ideas. Teachers use Unit-Level Vocabulary
Workshops to provide many opportunities for students to evaluate and synthesize information and share
their findings with others in a variety of formats.

For ELL Students, text complexity is about accessibility and vocabulary. The ratio of different
words to the number of words in a text can cause lack of comprehension. Therefore, teachers teach new
vocabulary prior to students reading the text so that they can better comprehend.

Teachers use scaffolding and strategies to enable ELL, Special Education, and the lowest 25th
percentile students to read complex text at his or her instructional level. The Prentice Hall system has
professional development that demonstrate strategies to match students to texts so that students are
continually challenged in their reading, at each ability level. Teachers assign leveled independent
reading tasks so that students can master texts of increasing complexity.

Teachers use Prentice Hall strategies for English Language Learners which are provided in
Prentice Hall Literature including point-of-use scaffolding strategies tailored to the four proficiency levels
of English learners with every selection, and a Reader's Notebook that customizes instruction for every
selection.

PROFESSIONAL DEVELOPMENT

Professional Development is provided so that certified staffs are trained in and are certified in
Sheltered English Immersion, as required by the state of Arizona. It is an additional goal of KDLO to
engage in professional development for ELL students that allows for the integration of technology in the
classroom for staff and students, as well as specific and direct in-service training that addresses goals
outlined in individual staff development plans. KDLQO's academic staff continues training in Unwrapping
Common Core Standards. Language and culture are integrated into the core subject areas. Culturally
appropriate instructional methods are being utilized to ensure students are learning to the best of their
ability. Students, who are referred for counseling, receive a psychological assessment from a licensed
psychologist to determine the need for ongoing counseling or alternative placement.

DEMONSTRATION OF PROGRESS

There were no ELL students recorded from KDLO for 2011, 2012, and 2013 on the ADE
database. However, at KDLO we identified and considered students to be ELL each year, 2011, 2012,
and 2013. Following are their improvement scores. Data on the following chart shows that ELL Students
demonstrated progress on the AIMS assessment in Reading. The average of 7" and 8" grade students
are reported. Scores increased from an average AIMS score of 454 in Spring 2011 to an average AIMS
score of 475 in Spring 2013. We are anticipating a significant increase in ELL student scores in Spring
2014 due to our implementation of this School Improvement Plan, with our focus on providing
Curriculum, Instruction, Assessment, and Professional Development focused on increasing learning for
ELL Students.

Page 28 of 28





KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

2c _SUBGROUP COMPARISON FOR ELL IN READING

Kin Dah Lichi'i Olta Charter AIMS Scores
Comparison for English Language Learners in 7th & 8th Grades
in Reading for Years 2011, 2012 and 2013
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2c __ SUBGROUP COMPARISON FOR ELL IN MATHEMATICS

The Curriculum Instruction, Assessment, and Professional Development described in
Section 1A is identical for ELL students therefore the description is not repeated here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

INSTRUCTION

Teaching Staff use the Prentice Hall Mathematics, which is a system that includes
several resources for differentiation instruction. Teachers identify and choose the appropriate
resources for their ELL students. Each lesson in Prentice Hall has activities for learning the
math skills and concepts for at Below, Advanced and ELL students.

Teachers use differentiated assessments for each ability group. The Prentice Hall
Mathematics system provides differentiating assessments that the teachers use to monitor
student progress and inform future instruction. Three versions of each chapter test are
provided: L2 for Below Level, L3 for All Students, and L4 for Advanced Learners, which teachers
tailor to students' abilities and skills in math.

Teachers provide scaffold support in solving problems. Teachers walk students through
on how to solve one representative problem, focusing on both the reasoning and the
computation that must be done. Direct Instruction is used to help students learn concepts and
skills and can be divided into 4 sections: 1) Introduction and review, 2) Presentation of new
information, 3) Guided practice, and 4) Independent practice Demonstration involves the
teacher showing students a process or procedure such a science process, a cooking procedure
or a computer procedure. Involving students in demonstrations allow this method to be less
passive. This method can incorporate web-based lessons to show the students how to do
something.

Problem-Based Learning & Inquiry involves teacher giving the student a problem where
inquiry must be utilized to solve the problem. There are commonly four steps in this model: 1)
student receives the problem, 2) student gathers data, 3) student organizes data and attempts
an explanation to the problem, and 4) student analyzes the strategies to solve the problem.
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KDLO continues to stress the value of shared decision-making and the importance of
culture and heritage in efforts that maximize student achievement. This plan is reviewed with all
stakeholders to determine its validity, make recommendations for improvement, as well as
participate in the continuous monitoring and development of the plan. KDLO also diligently
endeavors to improve the quality and avenues of communication internally, and with the parents
and communities it serves, as well.

DEMONSTRATION OF PROGRESS

There were no ELL students recorded from KDLO for 2011, 2012, and 2013 on the ADE
database. However, at KDLO we identified and considered students to be ELL each year, 2011,
2012, and 2013. Following are their improvement scores. Data on the following chart shows
that ELL Students demonstrated progress on the AIMS assessment in Math. The average of 7"
and 8™ grade students are reported. Scores increased from an average AIMS score of 353 in
Spring 2011 to an average AIMS score of 387 in Spring 2013. Student scores in Math have
been lower each year than Students’ scores in Reading. We are anticipating a very significant
increase in ELL student scores in Spring 2014 due to our implementation of this School
Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for ELL Students.
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2c__ SUBGROUP COMPARISON FOR ELL IN MATHEMATICS

Kin Dah Lichi'i Olta Charter AIMS Scores
Comparison for English Language Learners in 7th & 8th Grades
in Mathematics for Years 2011, 2012 and 2013
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2c SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN READING

100% of students are FRL therefore all components of this School Improvement Plan are
in effect for FRL students. All KDLO students are provided free breakfasts and lunches to
assure proper nutrition.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). Al
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.
Other School Improvement Components implemented are described below.

HIGHLY QUALIFIED CERTIFIED STAFF and LOW STUDENT TEACHER RATIO

Highly qualified certified staff have been hired and retained. During the prior years
noncertified teachers taught at the charter school. KDLO is committed to retain only certified
teachers. Two certified classroom teachers, one certified Special Education teacher, and one
Teacher Assistant form the teaching team for the charter school. We reduced the student-
teacher ratio to 8 to 1; to be able to differentiate instruction targeted at students' identified
needs.

Strategies Being Used To Attract High-Quality Highly Qualified Teachers include: a
health benefit package to all employees, a 401K plan, and higher education courses are paid
for, as the budget allows. Teacher positions are advertised locally, regionally and nationally to
recruit the most qualified applicants.

TECHNOLOGY as part of the EDUCATIONAL SYSTEM

The curriculum at KDLO is rigorous and infused with technology to assist students in
succeeding. Delivering content by using technology, students develop learning skills, such as
thinking and problem-solving skills, information and communication skills, and interpersonal and
self-directional skills. The teaching of critical thinking skills is an essential factor in the overall
success of the curriculum framework at KDLO.
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KDLO has purchased new iPads for each student, which is reflected in last years
operational budget. We have moved technology into the classrooms to increase learning.
Technology at KDLO will offer unprecedented opportunities to enhance the learning process of
our students. Our program, grounded in integrity, promotes character development and
collaboration. Mental challenges in a team context offer KDLO students the opportunity to
develop leadership skills and self-confidence that will inspire them to lead productive and active
lives. By the end of their time at KDLO, students will have a wealth of learning and exceptional
technology skills on which to build for middle school success, high school success, and for life!
Technology at KDLO enhances the success of its students and helps to provide data for
analysis and accountability purposes.

A comprehensive and continuous program of Professional Development is a crucial part
of our program to improve the academic performance of KDLO students. Staff development is
provided so that the technology will be successful. At KDLO, teachers and staff members will
receive technology training to enhance technology knowledge and understanding and its use
within the school and classroom.

PARENTS as PARTNERS

The school regularly and clearly communicates with parents about its expectations of
them and the importance of the curriculum of the home. Parents receive regular communication
about learning standards, their children’s progress, and the parents’ role in their children’s
school success. The ongoing conversation between school personnel and parents is candid,
supportive, and flows in both directions. Parent trainings are identified and parents are
encouraged to attend. Monthly newsletters are mailed to the parents that include a calendar of
activities. Flyers are sent home with students, of upcoming events and changes in the school
schedule. Yearly calendar is provided to parents. KDLO has a website that has regular
updates on academic and extra-curricular event happenings. Parents are informed and invited
to all training provided on campus.

Telephone conferences are arranged to meet parent’s schedules. Teachers, Special
Education, and special area teachers make home visits as necessary. Twice a year formal
Parent Teacher Conferences are scheduled to extend until 7:00 p.m. for working parents. A
Parent Teacher Organization has been established and meets monthly. Incentives and meals
are provided to parents during PTO meetings. Parents are informed of the due process
procedure in place for parent complaints for both general education and special education
issues and concerns. The process is provided in the Policy and Procedure Manual and available
to the parents and public upon request.

DEMONSTRATION OF PROGRESS
Data appears on the following page. Note, that since 100% of our students are “Free and

Reduced Lunch” (FRL), we show the same AIMS improvement data for Section 2C FRL
students in Reading and Math as we show in Section 1A for Reading and Math.
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2c __ SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN READING

Kin Dah Lichi'i Olta Charter
All 7th Grade Students Reading Progress 2013-2014
Comparison of Prentice Hall (a) Beginning of the Year Benchmark (08/07/13),
(b) Beginning of the Year Benchmark Readministered (10/21/13); (c) Average score
on Weekly Selection Test
Evidence of Increased Student Growth
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2c _ SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN MATH

100% of students are FRL therefore all components of this School Improvement Plan are
in effect for FRL students. All KDLO students are provided free breakfasts and lunches to
assure proper nutrition.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). Al
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.
Other School Improvement Components implemented are described below.

STUDENTS SUPPORT AND INTEGRATION with OTHER SERVICES and AGENCIES

Support services are provided to students as students are identified. Comprehensive
psychoeducational testing is provided to students not only referred for special education
services, but also for those who have been referred for counseling services. A licensed child
psychologist administers all psychoeducational assessments. A counselor is contracted by
KDLO to meet the needs of its students, along with Indian Health Services.

All teachers verbally praise students and give positive feedback on their learning efforts.
All teachers interact managerially with students and teach and reinforce rules & procedures. All
teachers interact socially with students such as noticing and attending to all students, asking
about student interests and activities and inquiring about the family.

A Safe and Drug Free School has been established. Agencies and organizations such
as the local law enforcement, India Health Services and Child Protective Services work with the
school to promote and safe and drug free school.
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Funding from various Federal, State, and local programs are integrated to support the
school, including the following: a) Special Education IDEA: serves students with special needs,
b) Title IV, Part A — The Safe and Drug Free School and Communities Act: ensures that student
attend a school free from violence and drugs, c) Title Il, Part A — Improving Teacher Quality:
ensures that teachers continue to grow professionally and become more effective, d) Title I,
Part D — Enhancing Technology: ensures that KDLO students have the opportunity to integrate
technology in to their learning and development to become competitive with other students both
state and nation wide, e) Transition Programs — Special Education: assists students who have
difficulty in make successful transitions to other schools and/or programs, f) Title VIl — Summer
School: ensures that all students who have identified academic deficiencies have the
opportunity to address those deficiencies and experience academic success, g) Law
Enforcement and Indian Health Services assists by presenting crucial information to students
about a variety of subjects, h) USDA assures that students receive a nutritious breakfast and
lunch, and that the school develops and implements a Wellness Policy, and i) BIE provides
technical assistance and guidance regarding school operations

DEMONSTRATION OF PROGRESS

Data appears on the following page. Note, that since 100% of our students are “Free and
Reduced Lunch” (FRL), we show the same aims improvement data for Section 2C FRL students
in Reading and Math as we show in Section 1A for Reading and Math.
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2c __ SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN MATH

Kin Dah Lichi'i Olta Charter

All 7th Grade Students Math Progress 2013-14

Comparison of Prentice Hall (a) Beginning of the Course (08/27/13) and (b) Beginning of the
Course Readministered (10/24/13)
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2c __ SUBGROUP COMPARISON IN READING FOR STUDENTS WITH DISABILITIES

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

SPECIAL EDUCATION TEACHER as part of the CHARTER TEAM

Teachers work closely and cooperatively with the special education teacher who is a
member of the Charter Team to determine any areas of weakness in reading for identified
special education students. Modifications and accommodations are implemented to ensure that
each special education student is working towards being successful at meeting their goals in
their Individualized Education Plan.

COMPLIANCE with REQUIREMENTS for STUDENTS with DISABILITIES

Arizona law requires a charter school to comply with all federal laws prohibiting
discrimination based on disability. KDLO is accountable for complying with special education
laws and its administrative unit is responsible for ensuring that all students eligible for special
education in its school receive a free and appropriate public education (FAPE). KDLO will
ensure compliance with these laws and has identified the need for hiring 1 full-time special
education teacher. Itis the design of the program to mainstream SPED students wherever
possible and provide resource time for specific areas of weakness outside the classroom per the
student's written needs. The No Child Left Behind Act (2001) requires schools to help all
students learn and achieve. Technology will help KDLO create effective, individualized learning
environments for all its students, making education more inclusive in reaching students with
special needs.
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INSTRUCTION

Direct Instruction is used to help students learn concepts and skills and can be divided
into 4 sections: 1) Introduction and review, 2) Presentation of new information, 3) Guided
practice, and 4) Independent practice. For ELL and Special Education Students, text complexity
is about accessibility and vocabulary. The ratio of different words to the number of words in a
text can cause lack of comprehension. Therefore, teachers teach new vocabulary prior to
students reading the text so that they can better comprehend.

Teachers use scaffolding and strategies to enable students with disabilities to read
complex text at his or her instructional level. The Prentice Hall system has professional
development that demonstrate strategies to match students to texts so that students are
continually challenged in their reading, at each ability level. Teachers assign leveled
independent reading tasks so that students can master texts of increasing complexity.

DEMONSTRATION OF PROGRESS

Data on the following chart shows that Students with Disabilities demonstrated progress
on the AIMS assessment in Reading. The average of the 7" and 8" grade Students with
Disabilities are reported. Scores increased from an average AIMS score of 451 in Spring 2011
to an average AIMS score of 481 in Spring 2013. We are anticipating a very significant increase
in Students with Disabilities scores in Spring 2014 due to our implementation of this School
Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for Students with Disabilities.
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2c __ SUBGROUP COMPARISON IN READING FOR STUDENTS WITH DISABILITIES

Kin Dah Lichi'i Olta Charter AIMS Scores
Comparison for Students with Disabilities in 7th & 8th Grades
in Reading for Years 2011, 2012 and 2013
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2c __ SUBGROUP COMPARISON IN MATH FOR STUDENTS WITH DISABILITIES

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

TECHNOLOGY USED for STUDENTS with DISABILITIES

The provisions of NCLB and the Individuals with Disabilities Education Act require that
schools must help students with special needs to access, participate, and progress in the
general curriculum. Technology will help KDLO fulfill these requirements and help all students
succeed. An increasing array of technologies can help personalize instruction for students with
special needs and improve learning in the general student population as well. Assistive
technologies will be used as needed to yield results for all KDLO students, making it possible for
education to be a more inclusive endeavor than ever before.

The laptops / iPads are used to improve the engagement of students with disabilities with
their school work; increasing their motivation and ability to work independently; and improving
their class participation, interaction with other students, and interaction with teachers. Special
education teachers and parents support use of the laptops / iPads to increase students’
personal organization. Special education teachers use the iPads with their special education
students to increase the quality and quantity of their writing. The laptops and iPads removed the
motor coordination challenge of writing with pen and pencil and allowed them to produce work
that is easily edited and looks as good as the work of their non-disabled peers.

Page 42 of 42





KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

ESY and SUPPORT SERVICES

Extended School Year (ESY) is provided for special education students as determined
the individual student’s IEP. Counseling is provided for students who are experiencing
discipline problems and other issues. Mental health services are provided if necessary through
the Indian Health Services. Behavior plans are developed along with the IEP team, as needed.
A counselor is available to meet with the students, parents, staff and administration during a
crisis or provide guidance with critical issues for individual students. Classroom teachers
present careers in classes throughout the school year. Students attend an annual Career Fair

Referral forms and screening protocol is reviewed with the staff at the beginning of each
school year. Students who continue to experience difficulty are referred to the Child Study
Team. The team reviews assessments, reviews the student’s performance with current teacher
and last year’s teacher for additional information and parents are contacted for further input.
The team recommends additional interventions to be provided with specific strategies if
necessary or recommend additional testing. Students who are recommended by the Child
Study Team for testing are referred for the beginning stages of the special education process.

DEMONSTRATION OF PROGRESS

Data on the following chart shows that Students with Disabilities demonstrated progress
on the AIMS assessment in Math. The average of the 7" and 8" grade Students with
Disabilities are reported. Scores increased from an average AIMS score of 379 in Spring 2011
to an average AIMS score of 414 in Spring 2013. Student scores in Math have been lower each
year than Students’ scores in Reading

We are anticipating a very significant increase in Students with Disabilities scores in
Spring 2014 due to our implementation of this School Improvement Plan, with our focus on
providing Curriculum, Instruction, Assessment, and Professional Development focused on
increasing learning for Students with Disabilities.
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2c __ SUBGROUP COMPARISON IN MATH FOR STUDENTS WITH DISABILITIES

Kin Dah Lichi'i Olta Charter AIMS Scores
Comparison for Students with Disabilities in 7th & 8th Grades
in Mathematics for Years 2011, 2012 and 2013
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Financial Performance Response Evaluation Instrument

Charter Holder Name: Kin Dah Lichii Olta Required for: Failing Schools Designation
Charter Holder Entity ID: 78840 Audit Year: 2012
Date Submitted: November 12, 2013 Evaluation Completed: November 19, 2013

Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Submission Evaluation Instrument to be used by the
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board'’s
decision regarding a charter holder’s request.

Not Not
Measure Acceptable |Acceptable |Applicable | Comments

1a. Going Concern

1b. Unrestricted Days Cash The financial performance response addresses the REAP Title VI grant awarded
to the charter holder and efforts to reduce expenses and also includes a
projection for fiscal year 2014. While the projection indicates the charter holder
will have positive net income, sufficient information was not provided to
determine whether the charter holder will meet the Board’s expectations for
this measure in fiscal year 2014. For fiscal year 2013, the charter holder
received a “Does Not Meet” on this measure, which represents an
improvement from fiscal year 2012.

The financial performance response states the charter holder has recently
engaged a financial services and accounting firm. As part of its responsibilities,
the response indicates the firm will maintain financial records and a detailed
projection that will be reviewed monthly by charter holder staff. According to
the response, “Based on these reviews, timely actions will be taken by
administrative staff to assure KDLO’s compliance with Arizona State Board for
Charter Schools’ financial requirements.”

1c. Default

Page 1 0f 3






Measure

Acceptable

Not
Acceptable

Not
Applicable

Comments

2a. Net Income

The financial performance response states, among other items, that the charter
holder has removed three staff positions from the charter school for the
balance of fiscal year 2014 and anticipates receiving the balance of its Impact
Aid funds in February 2014. Based on the fiscal year 2014 projection provided, if
the charter holder receives the Impact Aid balance prior to June 30, 2014, the
charter holder should have positive net income. For fiscal year 2013, the charter
holder “meets” on this measure.

While the response indicates there has been a staff reduction for the remainder
of fiscal year 2014, no information has been provided regarding the job
responsibilities of the three individuals. Therefore, it is unknown what effect, if
any, the staff reduction could have on the charter holder’s ability to meet the
Board’s academic performance expectations.

2b. Cash Flow

The financial performance response addresses the REAP Title VI grant awarded
to the charter holder and efforts to reduce expenses and also includes a
projection for fiscal year 2014. While the projection indicates the charter holder
will have positive net income, sufficient information was not provided to
determine whether the charter holder will meet the Board’s expectations for
this measure in fiscal year 2014. The charter holder had positive cash flow in
fiscal year 2013, but did not meet on this measure in 2013 due to its three-year
cumulative cash flow being negative.

The financial performance response states the charter holder has recently
engaged a financial services and accounting firm. As part of its responsibilities,
the response indicates the firm will maintain financial records and a detailed
projection that will be reviewed monthly by charter holder staff. According to
the response, “Based on these reviews, timely actions will be taken by
administrative staff to assure KDLO’s compliance with Arizona State Board for
Charter Schools’ financial requirements.”
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Not Not
Measure Acceptable |Acceptable |Applicable | Comments
2c. Fixed Charge Coverage Ratio The financial performance response includes similar information to what was
provided for the Net Income measure (see “Net Income” above). Because of the
charter holder’s limited fixed charges, the charter holder’s performance on this
X measure is greatly influenced by its performance on the Net Income measure.

Based on the fiscal year 2014 projection provided, if the charter holder receives
the Impact Aid balance prior to June 30, 2014, the charter holder should meet
the Board’s expectations for fiscal year 2014. For fiscal year 2013, the charter
holder “meets” on this measure.
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Kin Dah Lichi'i Olta’

Financial Performance Response 2013-2014

1a

Going Concern

KDLO Response:

1) KDLO Meets requirements

1b

Unrestricted Days Liquidity

KDLO Response:

1) KDLO was awarded $19,346.00 for REAP Title VI - Rural Education Achievement
program which will be downloaded. This is additional funding that we will be using to be in
compliance with regulations of EDGAR, 34 CFR.

2) KDLO has removed three (3) staff positions from the Charter School for the balance of
the year.

3) KDLO anticipates receiving the balance (50% - $148,000) of it's Impact Aid funds in
February, 2014.

4) KDLO has recently engaged the Financial Services and Accounting firm of Homeland
Business Service of Snowflake, Arizona to maintain accurate up-to-date financial records
for KDLO. Homeland will also prepare and maintain a detailed "Annual Financial
Projection" for KDLO. This Projection will be updated monthly with YTD actual incomes
and expenses. This financial data and the Annual Projection will be reviewed monthly by
KDLO administrative staff. Based on these reviews, timely actions will be taken by
administrative staff to assure KDLO's compliance with Arizona State Board for Charter
Schools' financial requirements.

5) KDLO’s current 2013-14 forecast shows KDLO meeting requirements (see "KDLO 2013-
14 Financial Projection Spread Sheet (11/12/13), Page 5)

1c

Default

KDLO Response:

1) KDLO Meets Requirements
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Kin Dah Lichi'i Olta’

Financial Performance Response 2013-2014

2a

Net Income

KDLO Response:

1) KDLO was awarded $19,346.00 for REAP Title VI - Rural Education Achievement
program which will be downloaded. This is additional funding that we will be using and be in
compliance with regulations of EDGAR, 34 CFR.

2) KDLO has removed three (3) staff positions from the Charter School for the balance of
the year.

3) KDLO anticipates receiving the balance (50% - $148,000) of it's Impact Aid funds in
February, 2014.

4) KDLO'’s current 2013-14 forecast shows KDLO meeting requirements (see "KDLO 2013-
14 Financial Projection Spread Sheet (11/12/13), Page 5)

2b

Cash Flow

KDLO Response:

1) KDLO was awarded $19,346.00 for REAP Title VI - Rural Education Achievement
program which will be downloaded. This is additional funding that we will be using and be in
compliance with regulations of EDGAR, 34 CFR.

2) KDLO has removed three (3) staff positions from the Charter School for the balance of
the year.

3) KDLO anticipates receiving the balance (50% - $148,000) of it's Impact Aid funds in
February, 2014.

4) KDLO has recently engaged the Financial Services and Accounting firm of Homeland
Business Service of Snowflake, Arizona to maintain accurate up-to-date financial records
for KDLO. Homeland will also prepare and maintain a detailed "Annual Financial
Projection" for KDLO. This Projection will be updated monthly with YTD actual incomes and
expenses. This financial data and the Annual Projection will be reviewed monthly by KDLO
administrative staff. Based on these reviews, timely actions will be taken by administrative
staff to assure KDLO's compliance with Arizona State Board for Charter Schools' financial
requirements.

Ref: KDLO 2013-14 Financial Projection Spread Sheet (11/12/13), Page 5
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Kin Dah Lichi'i Olta’

Financial Performance Response 2013-2014

2c | Fixed Charge Coverage Ratio

KDLO Response:

1) KDLO was awarded $19,346.00 for REAP Title VI - Rural Education Achievement
program which will be downloaded. This is additional funding that we will be using and be in
compliance with regulations of EDGAR, 34 CFR.

2) KDLO has removed three (3) staff positions from the Charter School for the balance of
the year.

3) KDLO anticipates receiving the balance (50% - $148,000) of it's Impact Aid funds in
February, 2014.

4) KDLO has recently engaged the Financial Services and Accounting firm of Homeland
Business Service of Snowflake, Arizona to maintain accurate up-to-date financial records
for KDLO. Homeland will also prepare and maintain a detailed "Annual Financial
Projection" for KDLO. This Projection will be updated monthly with YTD actual incomes
and expenses. This financial data and the Annual Projection will be reviewed monthly by
KDLO administrative staff. Based on these reviews, timely actions will be taken by
administrative staff to assure KDLO's compliance with Arizona State Board for Charter
Schools' financial requirements.

Ref: KDLO 2013-14 Financial Projection Spread Sheet (11/12/13), Page 5

SUMMARY

KDLO Charter School forecasts having sufficient funds to meet it's 2013-14 financial
requirements (see Projection, Page 5). Additionally, for the current and future years KDLO will
have it's accounting firm, Homeland Business Service, prepare and maintain an Annual
Financial Projection to assure that KDLO meets it's Cash Flow and Unrestricted Days Liquidity
requirements.
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Kin Dah Lichi'i Olta’

Financial Performance Response 2013-2014

KDLO 2013-14 Financial Projection Spread Sheet (11/12/13)

KDLO FY 2013-14 Cash Flow Projection

FY 13-14 State Equalization Calculation
FY 13-14 Impact Aid Voucher dated 10/29/13 (50%)
Balance of Expected Revenue for FY 13-14

July 2013-September 2013 current expenses

Projected expenses for FY 13-14 without Shared costs
Projected Shared Costs for FY 13-14

Reduction of 3 positions for Mid November 2013-June 2014

Projected Surplus for FY 13-14

Amount Charter owes Grant for Prior Years
Balance of Surplus and what Charter owes Grant

Additional 50% of Impact Aid

Projected FY 2013-14 Balance:
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Expenditures

($75,489.00)

($301,956.00)
($130,000.00)

Incomes

$255,401.00
$148,101.00

($431,956.00)

$58,140.63

($373,815.38)

$403,502.00

($373,815.38)

$29,686.63

($39,266.00)

($9,579.38)

$148,101.00

$138,521.63
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Arizona State Board for Charter Schools

Mailing Address:
PO Box 18328
Phoenix, Arizona 85009

Physical Address:

1616 West Adams Street, Suite 170
Phoenix, Arizona 85007

Phone: (602) 364-3080

Fax: (602) 364-3089

September 12, 2013

Kin Dah Lichii Olta

Ms. Linda Youvella, Charter Representative
P.O. Box 800

Ganado, AZ 86505

Dear Ms. Youvella,

On September 10, 2013, the Board was notified by the Arizona Department of Education that Kin Dah
Lichii Olta earned an F letter grade for the Arizona Department of Education’s A-F Letter Grade State
Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a letter
grade of F, the Board may take action to restore the charter school to acceptable performance or revoke
the charter school’s charter.

Pursuant to A.R.S. § 15-183(R), in implementing its oversight and administrative responsibilities for the
charter schools it sponsors, the Arizona State Board for Charter Schools (Board) has adopted a

~performance framework that includes the academic performance expectations of charters schools. The
Board’s performance framework identifies measures as a basis for analysis to be used by the Board in
making high-stakes decisions.

A determination by the Board of whether to restore or to revoke the charter for Kin Dah Lichii Olta will
be based on the evidence of the charter holder’s performance in accordance with the performance
framework adopted by the Board, including the charter holder’s submission of demonstration of
sufficient progress toward the Board’s expectations.

A dashboard representation of Kin Dah Lichii Olta’s academic outcomes, based upon the indicators and
measures adopted by the Board, is located at ASBCS Online. Directions for accessing dashboards are as
follows:

* Log onto ASBCS Online

¢ Select “School(s)” link under the Charter Holder heading

* Choose a school name if your charter has more than one school site

e Select the “Academic Performance” tab

The overall rating for Kin Dah Lichii Olta is 38.75 out of a possible 100 and falls far below the standard
as set by the Board. A school with an overall rating that does not meet or falls far below the Board’s
academic performance expectations may demonstrate sufficient progress toward the academic
performance expectations set forth in the academic framework by documenting success of an
implemented improvement plan aligned with the academic framework.

“To improve public education in Arizona by sponsoring charter schools that provide quality educational choices.”





Accordingly, Kin Dah Lichii Olta must submit a Demonstration of Sufficient Progress for Kin Dah Lichii
Olta that is described in Appendix D of the Academic Framework and Guidance document for all
measures that did not meet or fell far below the Board’s academic performance expectations as well as
measures that were not rated and received an NR.

The Academic Performance Framework and Guidance document, specifically Appendix D, details the
requirements for Demonstration of Sufficient Progress, including guidelines for preparing the
Demonstration of Sufficient Progress, and the criteria that will be used to evaluate the submitted
Demonstration of Sufficient Progress.

Additionally, under the revised financial performance framework approved on September 9, 2013, the
Board reviews a charter holder’s financial performance when one of a charter holder’s schools receives
a failing school designation. Based on the fiscal year 2012 audit, Kin Dah Lichii Olta does not meet the
Board’s financial performance expectations and therefore must submit a financial performance
response to the Board. The charter holder’s financial performance may be found in the dashboard
below. For more information on preparing the financial performance response, please see Appendix C of
the Board'’s Financial Performance Framework and Guidance.

Kin Dah Lichii Olta

Going Concern Meets

Unrestricted Days Cash . 000 Falls FarBelow.

Default No Meets

Net Income (5107,673) Does Not Meet

Fixed Charge Coverage Ratio (12.18) Does Not Meet
Cash Flow (3-Year Cumulative) (5158,280) Does Not Meet
Cash Flow Measure Detail $15,193 [FY12] (153,511} [FY11] (619,962) [FY10]

Note: Negative numbers are indicated by parentheses.

Please have prepared and submitted the requested information no later than November 12, 2013. |
may be contacted at 602.364.3083 or by email if you have questions regarding these requirements.

Yours truly,

Martha Morgaw

Director of Charter Accountability






Arizona State Board for Charter Schools

Physical Address:

1616 West Adams Street, Suite 170
Phoenix, Arizona 85007

Phone: (602) 364-3080

Fax: (602) 364-3089

Mailing Address:
PO Box 18328
Phoenix, Arizona 85009

October 17, 2013

Kin Dah Lichii Olta

Ms. Linda Youvella, Charter Representative
P. 0. Box 800

Ganado, AZ 86505

Sent via email: layne414@yahoo.com
Dear Ms. Linda Youvella,

Kin Dah Lichii Olta earned an F letter grade for the Arizona Department of Education’s A-F Letter Grade
State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a
letter grade of F, the Arizona State Board for Charter Schools may take action to restore the charter
school to acceptable performance or revoke the charter school’s charter. A determination by the Board
of whether to restore or revoke the charter for Kin Dah Lichii Olta will be based upon the evidence of
the charter holder’s performance in accordance with the performance framework adopted by the
Board, including the charter holder’s submission of demonstration of sufficient progress toward the
Board’s expectations.

On September 12, 2013, Kin Dah Lichii Olta was notified by the Board of its requirement to submit a
Demonstration of Sufficient Progress (DSP), as outlined in Appendix D of the Academic Performance
Framework and Guidance document, by November 12, 2013. Board staff will do an initial evaluation of
the submitted materials, provide the evaluation to the charter representative in an email, and then
conduct a site visit to the school to confirm information included in the submitted DSP as well as, for
areas deemed “Not Acceptable” in the initial evaluation, provide an opportunity for the charter holder
to submit additional evidence that demonstrates the school is making sufficient progress toward
meeting the Board’s academic expectations.

Lisa Weisberg, Steve Sarmento and | will conduct a site visit to Kin Dah Lichii Olta on Thursday,
November 21, 2013, at 10:00 a.m., to meet with the school’s leadership team for the purpose of
discussing the evaluation of the school’s Demonstration of Sufficient Progress. At the time of the site
visit, in addition to the leadership team interview, we will verify information included in the
Demonstration of Sufficient Progress submitted by the charter holder and review additional
documentation the school provides related to the DSP.

Yours truly,

Martha Morgan
Director of Charter Accountability

“To improve public education in Arizona by sponsoring charter schools that provide quality educational choices.”





Steve Sarmento

From: Steve Sarmento

Sent: Thursday, November 14, 2013 3:59 PM

To: 'layne414@yahoo.com'

Cc: Martha Morgan

Subject: Failing School Site Visit - Kin Dah Lichii Olta

Attachments: DSP Initial Evaluation KDLO.pdf

Tracking: Recipient Delivery
'layne414@yahoo.com’
Martha Morgan Delivered: 11/14/2013 3:59 PM

Arizona State Board for Charter Schools

Physical Address: Mailing Address:
1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

(602) 364-3080

Kin Dah Lichii Olta

Ms. Linda Youvella, Charter Representative
PO Box 800

Ganado, AZ 86505

Dear Ms. Linda Youvella,

Kin Dah Lichii Olta earned an F letter grade for the Arizona Department of Education’s A-F Letter Grade State
Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a letter grade of F, the
Arizona State Board for Charter Schools may take action to restore the charter school to acceptable performance or
revoke the charter school’s charter. A determination by the Board of whether to restore or revoke the charter for Kin
Dah Lichii Olta will be based upon the evidence of the charter holder’s performance in accordance with the performance
framework adopted by the Board, including the charter holder’s demonstration of sufficient progress toward the Board'’s
expectations.

Board staff has evaluated the submitted Demonstration of Sufficient Progress (DSP) and will conduct a site visit to Kin
Dah Lichii Olta on Thursday, November 21, 2013, at 10:00 a.m. to meet with the school’s leadership team for the
purpose of discussing the evaluation of the school’s Demonstration of Sufficient Progress. At the time of the site visit, in
addition to the leadership team interview, we will verify information included in the Demonstration of Sufficient
Progress submitted by the charter holder and review additional documentation the school provides related to the DSP.

| have attached the initial evaluation of the DSP. On the site visit, we will confirm the information in the Demonstration
of Sufficient Progress. For areas that were deemed “Not Acceptable” in the initial evaluation, the charter holder may
provide additional evidence that demonstrates the school is making sufficient progress toward meeting the Board’s
academic expectations.





Please have the following information, identified in the DSP, available for review at the time of the visit.
e  Curriculum Maps
e Pacing Guides
e Student grouping documentation
e Observation Checklists
e Teacher Evaluation documents
e Curriculum Update documentation
e Benchmark assessment
o  Weekly Selection Tests
e Tutoring documentation
e Highly qualified and certified teacher documentation
Evidence of stakeholder review of plan
Extended school year documentation
Data Retreat documentation
Professional Development sign-in logs

Please contact me if you have questions regarding the information in this email. Martha Morgan, Lisa Weisberg and |
look forward to seeing you on November 21%.

Yours truly,

Steve Sarmento

Program and Project Specialist

Arizona State Board for Charter Schools
1616 W. Adams Street, Suite 170
Phoenix, AZ 85007

Phone: (602) 364-3086

Fax: (602) 364-3089

http://asbcs.az.gov











From: Gray, Robert [mailto:Robert.Gray@azed.gov]

Sent: Monday, September 09, 2013 11:10 AM

To: Martha Morgan

Cc: Deanna Rowe

Subject: RE: Notification of Charter Schools with F Letter Grade Status

Martha,
Here are the official email notifications for each of the other charters with confirmed F labels. Let me know if you need
anything else.

Enjoy the rain!!

Robert Gray 111

Director of Operations, LEA and School Improvement
Arizona Department of Education

School Improvement & Intervention

1535 W. Jefferson. St., Bin #10

Phoenix, AZ 85007

Phone: (602) 364-2202

Fax: (602) 364-0556

From: Martha Morgan [mailto:Martha.Morgan@asbcs.az.gov]
Sent: Friday, September 06, 2013 2:37 PM

To: Gray, Robert

Cc: Deanna Rowe

Subject: Notification of Charter Schools with F Letter Grade Status

Hi, Robert,

We need something official from the Department that serves as the Board’s notification of charter schools that have F
letter grade status. Would you either send DeAnna a letter that identifies the schools that earned an F and when they
were notified or forward the emails to DeAnna that you sent to the schools informing them of their status? Since you
already forwarded Allsport’s, she would just need the remaining three.

Thanks,
Martha

Martha Morgan, Ed. S.
Director of Charter Accountability





Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3083

http://asbcs.az.gov

Working to improve public education in Arizona by sponsoring charter schools that provide quality educational choices.

NOTICE: This e-mail (and any attachments) may contain PRIVILEGED OR CONFIDENTIAL information and is intended only for the use of the specific
individual(s) to whom it is addressed. It may contain information that is privileged and confidential under state and federal law. This information may be used or
disclosed only in accordance with law, and you may be subject to penalties under law for improper use or further disclosure of the information in this e-mail and its
attachments. If you have received this e-mail in error, please immediately notify the person named above by reply e-mail, and then delete the original e-mail.
Thank you.





From: Gray, Robert <Robert.Gray@azed.gov>

Sent: Friday, August 30, 2013 3:59 PM
To: James, Ora
Subject: Notification of Potential F Review Committee Result

Dear Ms. Ora James:

On Tuesday, August 27", 2013, the Potential F Review Committee met to consider the information you submitted in the
School Improvement Plan Questionnaire along with information gathered during the Review Conference Call held with
you on August 21%. As a result of the committee’s deliberation, Kin Dah Lichii Olta’ Charter School will now have the
state accountability label of “F”. The label will be changed in Common Log On September 3" 2013.

The Review Committee determined that while significant changes were made at the school, the evidence as a whole was
not compelling enough to overturn the third consecutive improvement label this year. The rubric that the committee
used to review the school’s work and situation was shared with you in a previous email. A.R.S. §15-241 (A-F Letter
Grades) requires the schools with three consecutive improvement labels to have that third label become an F.

There are a few other requirements listed in the statute. You will need to notify your community of the label and
provide information regarding a public meeting that will be held regarding the label. The public meeting must be held
on or before November 4™. Continuous School Improvement Plans for the school must be submitted by December 3",
2013. Another meeting must be held within 30 days of submitting the plan. | highly recommend you read the statute, if
you are not already familiar with it.

The year ahead promises to be challenging for us all, so let’s work together to raise student learning to the greatest heights
possible.

Sincerely,

Robert Gray 111

Director of Operations, LEA and School Improvement
Arizona Department of Education

School Improvement & Intervention

1535 W. Jefferson. St., Bin #10

Phoenix, AZ 85007

Phone: (602) 364-2202

Fax: (602) 364-0556






Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Kin Dah Lichii Olta Required for: Failing School
School Name: Kin Dah Lichii Olta
Date Submitted: 11/9/2013 Evaluation Completed: 11/14/2013; 11/29/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable
1a. Student Median Growth Percentile Curriculum: The narrative describes an approach to create and implement
(SGP) curriculum, but this approach does not evaluate and revise school curriculum. At the
Math site visit additional documentation, including the academic class schedule,

curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student growth in Math was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the

I/s professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student growth in Math was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student growth in Math. At the site visit current and historical data was
reviewed and the assessments used by the school were discussed. Graphs of AIMS
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Measure

Acceptable

Not
Acceptable

Comments

results, benchmark assessment results, lesson quizzes, and NWEA assessment
results were provided, but no analysis was provided to identify data that
demonstrated increased student growth in Math.

1a. Student Median Growth Percentile
(SGP)
Reading

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student growth in Reading was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student growth in Reading was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student growth in Reading. At the site visit current and historical data was
reviewed and the assessments used by the school were discussed. Graphs of AIMS
results, benchmark assessment results, weekly selection test results, and NWEA
assessment results were provided, but no analysis was provided to identify data
that demonstrated increased student growth in Reading.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

I/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student growth in Math for students with growth percentiles in the
bottom 25% in Math was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student growth in Math for students with growth percentiles in the bottom 25% in
Math was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student growth for students with growth percentiles in the lowest 25% in
Math. At the site visit current and historical data was reviewed and the assessments
used by the school were discussed. Graphs of AIMS results, benchmark assessment
results, lesson quizzes, and NWEA assessment results were provided, but no
analysis was provided to identify data that demonstrated increased student growth
in Math for students with growth percentiles in the bottom 25% in Math.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

I/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student growth for students with growth percentiles in the
bottom 25% in Reading was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student growth in Reading for students with growth percentiles in the bottom 25%
in Reading was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student growth for students with growth percentiles in the lowest 25% in
Reading. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, weekly selection test results, and NWEA assessment results
were provided, but no analysis was provided to identify data that demonstrated
increased student growth in Reading for students with growth percentiles in the
bottom 25% in Reading.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing
Math

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student proficiency in Math was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Math was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documented a decrease in proficiency on AIMS from 2012 to 2013
and provided no additional data to demonstrate improved student proficiency after
2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, lesson quizzes, and NWEA assessment results were provided,
but no analysis was provided to identify data that demonstrated improved student
proficiency in Math.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing
Reading

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student proficiency in Reading was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Reading was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documented a decrease in proficiency on AIMS from 2012 to 2013
and provided no additional data to demonstrate improved student proficiency after
2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, weekly selection test results, and NWEA assessment results
were provided, but no analysis was provided to identify data that demonstrated
improved student proficiency in Reading.
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Measure Not Comments
Acceptable |Acceptable

2b. Composite School Comparison Curriculum: The narrative describes an approach to create and implement

Math curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student proficiency in comparison to expected performance levels in
Math was provided.
Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the

s professional learning workshop of curriculum alignment to Arizona Common Core

State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in comparison to expected performance levels in Math was
provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documented a decrease in proficiency on AIMS from 2012 to 2013
and provided no additional data to demonstrate improved student proficiency after
2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, lesson quizzes, and NWEA assessment results were provided,
but no analysis was provided to identify data that demonstrated improved student
proficiency in Math in comparison to expected performance levels.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Composite School Comparison
Reading

I/s

Curriculum: The narrative describes an approach to create and implement
curriculum. The narrative states that there is a process for evaluating materials, but
no description of the evaluation or review process was provided. At the site visit
additional documentation, including the academic class schedule, curriculum maps,
pacing guides, correlations to Common Core State Standards, weekly lesson plans,
student groupings for Reading were provided. No documentation or evidence of
ongoing evaluation and revision of the implemented curriculum was provided. No
evidence that the newly implemented curriculum has resulted in improved student
proficiency in comparison to expected performance levels in Reading was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in comparison to expected performance levels in Reading was
provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documented a decrease in proficiency on AIMS from 2012 to 2013
and provided no additional data to demonstrate improved student proficiency after
2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, weekly selection test results, and NWEA assessment results
were provided, but no analysis was provided to identify data that demonstrated
improved student proficiency in Reading in comparison to expected performance
levels.
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Measure Not Comments
Acceptable |Acceptable
2c. Subgroup Comparison Curriculum: The narrative describes an approach to create and implement
ELL curriculum, but this approach does not evaluate and revise school curriculum. At the
Math site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student proficiency in comparison to expected performance levels in
Math for ELL students was provided.
Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
I/S professional learning workshop of curriculum alignment to Arizona Common Core

State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Math for ELL students was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documents an increase in scale scores on AIMS from 2012 to 2013.
No additional data was provided to demonstrate improved student proficiency after
2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, lesson quizzes, and NWEA assessment results were provided,
but no analysis was provided to identify data that demonstrated improved student
proficiency in Math for ELL students.
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Measure Not Comments
Acceptable |Acceptable
2c. Subgroup Comparison Curriculum: The narrative describes an approach to create and implement
ELL curriculum, but this approach does not evaluate and revise school curriculum. At the
Reading site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student proficiency Reading for ELL students was provided.
Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
/s State Standards was provided. No documentation or evidence of follow-up or

monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Reading for ELL students was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided documented an increase in scale scores on AIMS from 2012 to
2013 and provided no additional data to demonstrate improved student proficiency
after 2013 AIMS. At the site visit current and historical data was reviewed and the
assessments used by the school were discussed. Graphs of AIMS results, benchmark
assessment results, weekly selection test results, and NWEA assessment results
were provided, but no analysis was provided to identify data that demonstrated
improved student proficiency in Reading for ELL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
FRL

Math

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student proficiency in Math for FRL students was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Math for FRL students was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student proficiency in Math for FRL students. At the site visit current and
historical data was reviewed and the assessments used by the school were
discussed. Graphs of AIMS results, benchmark assessment results, lesson quizzes,
and NWEA assessment results were provided, but no analysis was provided to
identify data that demonstrated improved student proficiency in Math for FRL
students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
FRL

Reading

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student proficiency in Reading for FRL students was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Reading for FRL students was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student proficiency in Reading for FRL students. At the site visit current
and historical data was reviewed and the assessments used by the school were
discussed. Graphs of AIMS results, benchmark assessment results, weekly selection
test results, and NWEA assessment results were provided, but no analysis was
provided to identify data that demonstrated improved student proficiency in
Reading for FRL students.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
Students with disabilities

Math

/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Math were provided. No documentation
or evidence of ongoing evaluation and revision of the implemented curriculum was
provided. No evidence that the newly implemented curriculum has resulted in
improved student proficiency in Math for students with disabilities was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Math for students with disabilities was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student proficiency in Math for students with disabilities. At the site visit
current and historical data was reviewed and the assessments used by the school
were discussed. Graphs of AIMS results, benchmark assessment results, lesson
quizzes, and NWEA assessment results were provided, but no analysis was provided
to identify data that demonstrated improved student proficiency in Math for
students with disabilities.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
Students with disabilities

Reading

I/s

Curriculum: The narrative describes an approach to create and implement
curriculum, but this approach does not evaluate and revise school curriculum. At the
site visit additional documentation, including the academic class schedule,
curriculum maps, pacing guides, correlations to Common Core State Standards,
weekly lesson plans, student groupings for Reading were provided. No
documentation or evidence of ongoing evaluation and revision of the implemented
curriculum was provided. No evidence that the newly implemented curriculum has
resulted in improved student proficiency in Reading for Students with disabilities
was provided.

Professional Development: The narrative describes a professional development
approach that lacks follow-up and monitoring strategies. At the site visit additional
documentation, including the Kin Dah Lichii Olta 2013-2014 Professional
Development Plan, Summer Curriculum Map sign-in sheets, Curriculum and
Instruction Staff Development agenda for Summer 2013, and report on the
professional learning workshop of curriculum alignment to Arizona Common Core
State Standards was provided. No documentation or evidence of follow-up or
monitoring strategies as part of the professional development plan was provided.
No evidence that the professional development plan has resulted in improved
student proficiency in Reading for students with disabilities was provided.

Assessment: The narrative described data review teams using data to make
instructional decisions. At the site visit no evidence of analysis of data or
realignment of instruction based on data was provided.

The data provided included comparison of results from the same benchmark test
administered in August and October and a comparison of benchmark assessment
results to an average score on a weekly test. The data provided did not demonstrate
improved student proficiency in Reading for students with disabilities. At the site visit
current and historical data was reviewed and the assessments used by the school
were discussed. Graphs of AIMS results, benchmark assessment results, weekly
selection test results, and NWEA assessment results were provided, but no analysis
was provided to identify data that demonstrated improved student proficiency in
Reading for students with disabilities.

3a. A-F Letter Grade State Accountability
System

1/S

The narrative provided did not include additional information to address this
measure. At the site visit no additional documentation or data specific to meeting
targets as described in the A-F letter grade model were provided.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Kin Dah Lichii Olta

Charter/School Name: Kin Dah Lichii Olta Charter Representatives: Linda Youvella and Ronald Arias

Date: 11/21/13 Leadership members present: Eugene Curley, Anna D’Alesandro, Ora James, Steven Kee,
Eduardo Valles, Lucinda Wauneka

Staff: Steve Sarmento, Martha Morgan, Lisa Weisberg, Katie Poulos

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were confirmed on site for Kin Dah Lichii Olta

Evidence Requested Reviewed at Site Visit

Curriculum Maps 7" and 8™ grade Math curriculum maps, 7" and 8™ grade Reading curriculum maps

Pacing Guides 7" and 8" grade Math pacing guides, 7" and 8" grade Reading pacing guides

Student Grouping e Rosters of student groups by tier for Math and Reading, color coded assessment results identifying student grouping
Documentation

Observation Checklists e Navajo-BIE Classroom Observation Walk Through Form
e  Completed classroom observation walk through forms and observation notes

Teacher Evaluation e Instructional Employee Performance Evaluation form
Documents e Completed teacher evaluations were not scheduled to be completed until the week following the site visit.
Curriculum Update e Professional development agendas for new curriculum

Documentation






Evidence Requested

Reviewed at Site Visit

Benchmark Assessments

Benchmark assessment report by grade level, content area, and individual student

Weekly Selection Tests

Weekly selection test results by student

Tutoring Documentation

No documentation available. Tutoring has not yet started.

Highly qualified and
certified teacher
documentation

Certification for 7" grade teacher was available during site visit. g™ grade teacher highly qualified information was provided
by ADE Highly Qualified Teacher Report

Evidence of stakeholder
review of plan

Agenda for Parent Meeting November 18, 2013
Parent sign-in sheet for November 18, 2013

Extended school year
documentation

School calendar

Data Retreat
documentation

Agenda and sign-in sheets for professional development days

Professional Development
sign-in logs

Sign-in sheets






Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress. The table below identifies documents provided

for those areas.

Measure Evidence Evidence Provided
Requested

SGP Math Curriculum Academic Class Schedule — School Year 2013-2014
7" Grade Math Curriculum Map

SGP Bottom Pacing guide for 7" grade Math

25% Math Correlation of Prentice Hall Mathematics Common Core, Courses 1-3 to the Common Core State Standards for Mathematics
grade 7

Percent

Passing Math

Weekly lesson plans from week of August 5™ — week of October 7" for Reading and Math
List of textbooks and instructional materials for 2013-2014
g™ grade Math Curriculum Map

Composite Pacing guide for 8" grade Math
School . Correlation of Prentice Hall Mathematics Common Core, Courses 1-3 to the Common Core State Standards for Mathematics
Comparison grade 8
Math 7" grade class groupings for Reading, Mathematics, and Writing
ELL Math g™ grade grouping for Reading and Mathematics
Special Education Roster for Math
FRL Math -
Professional KDLO Curriculum and Instruction Staff Development Based on Common Core State Standards Agenda for Summer 2013
SPED Math Development Report on the professional learning workshop Curriculum Alignment to Arizona Common Core State Standards facilitated by
Theresa Serapiglia Ph.D
Summer Curriculum Maps sign-in sheet (June 25-28, July 1-3, July 8-11)
Kin Dah Lichi’l’ Olta 2013-2014 Professional Development Plan
SGP Reading Curriculum Academic Class Schedule — School Year 2013-2014
Weekly lesson plans from week of August 5" — week of October 7 for Reading and Math
SGP Bottom 7" Grade Reading Curriculum Map

25% Reading
Percent
Passing
Reading
Composite
School
Comparison
Reading

ELL Reading
FRL Reading

SPED Reading

Correlation of Prentice Hall Literature Common Core Edition to the Common Core State Standards for English Language Arts
Grade 7

7" Grade Writing, Language Conventions, Speaking & Listening Curriculum Map

List of textbooks and instructional materials for 2013-2014

8" Grade Reading Curriculum Map

8" Grade Writing, Lang. Conventions, Speaking and Listening Curriculum Map

7 grade class groupings for Reading, Mathematics, and Writing

g™ grade grouping for Reading and Mathematics

Professional
Development

KDLO Curriculum and Instruction Staff Development Based on Common Core State Standards Agenda for Summer 2013
Report on the professional learning workshop Curriculum Alignment to Arizona Common Core State Standards facilitated by
Theresa Serapiglia Ph.D

Summer Curriculum Maps sign-in sheet (June 25-28, July 1-3, July 8-11)

Kin Dah Lichi’l’ Olta 2013-2014 Professional Development Plan






Measure Evidence Evidence Provided
Requested
State e  No documentation or evidence was provided.
Accountability
Math and Data Evidence listed in order presented in data binder, some documents appear multiple times.
Reading

7t grade NWEA Teacher Report — Mathematics Fall 2013 (individual student scores with groups highlighted by color)
7t grade NWEA Teacher Report — Reading Fall 2013 (individual student scores with groups highlighted by color)

7" grade NWEA Teacher Report — Language Usage Fall 2013 (individual student scores with groups highlighted by color)
7" grade NWEA Fall Reading benchmark results table

7 grade Reading NWEA 2012-2013 Fall results by proficiency category (bar graph)

7t grade NWEA Fall Mathematics benchmark results table

7 grade Math NWEA 2013-2014 Fall results by proficiency category (bar graph)

A grade Language benchmark results table

A grade Language NWEA 2013-2014 Fall results by proficiency category (bar graph)

NWEA Individual Student Progress Reports — 7" grade

7™ Grade Student Reading Progress 2013-2014 (comparison of BOY Benchmark 8/7/13, BOY Benchmark re-administered
10/21/13, average score on weekly selection test)

7" grade BOY benchmark assessments (8/7/3 and 10/21/13)

7" grade Units Benchmark Assessment Unit 1 (9/9/13 and 9/27/13)

Student list % Mastered (dated 10/31/13)

Student list % Mastered (dated 11/7/13)

Classroom Test Reports — Test Mastery 7" grade Reading PHLitlonline!

7" Grade Prentice Hall Literature Unit 1 Selection Test Results — Tier |

7™ Grade Prentice Hall Literature Unit 1 Selection Test Results — Tier Il

7™ Grade Prentice Hall Literature Unit 1 Selection Test Results — Tier Il

7" Grade Mathematics Averages Prentice Hall (Beginning of Course, Chapter 1 Unit Test, Chapter 2 Pre Test)

Classroom Test Reports — Test Scores 7" Grade Math

7" Grade Student Math Progress 2013-2014 (comparison of BOY Benchmark 8/27/13, BOY Benchmark re-administered
10/24/13)

7" Grade Prentice Hall Mathematics Lesson Quizzes results (Unit 1)

7" Grade Unit 1 Writing Process/ Writing Workshops based on 6-point Rubric

Students below 25" Percentile Reading Progress 2013-2014 (comparison of BOY Benchmark 8/7/13, BOY Benchmark re-
administered 10/21/13, average score on weekly selection test)

Students below 25™ Percentile Math Progress 2013-2014 (comparison of BOY Benchmark 8/27/13, BOY Benchmark re-
administered 10/24/13)






Measure

Evidence
Requested

Evidence Provided

2012-13 AIMS Results 7™ grade (Reading, Math, Writing)
2012-13 Reading Results 7" grade (by gender)

2012-13 Math AIMS Results 7™ grade (by gender)
2012-13 Writing Results 7" grade (by gender)

2012-13 AIMS Results 8™ grade (Reading, Math, Writing)
2012-13 Reading AIMS Results gt grade (by gender)

2012-13 Science AIMS Results 8™ grade (by gender)

2012-13 Math AIMS Results 8™ grade (by gender)

2012-13 AIMS Results 8™ grade Mathematics Strand/Concept
2012-13 AIMS Results 8™ grade Reading Strand/Concept

2012-13 AIMS Results 8™ grade Science Strand/Concept

Comparison for Students with Disabilities in 7" & 8" Grades in Mathematics for Years 2011, 2012, and 2013

AIMS Roster Report Detail 2013

Individual Student Reports AIMS 2013 (7™ grade)
Fall NWEA Reading scores (8th grade)

Fall NWEA Math scores (8" grade)

Fall NWEA Language scores (8th grade)

Fall/Winter/Spring NWEA Reading scores (8th grade)
Fall/Winter/Spring NWEA Math scores (8th grade)

NWEA Teacher Report — Reading Fall 2013 (8th grade)

NWEA Teacher Report — Mathematics Fall 2013 (8th grade)
NWEA Teacher Report — Language Usage Fall 2013 (8th grade)






Measure

Evidence
Requested

Evidence Provided

8" — Reading NWEA 2012-2013 (fall)
8" — Math NWEA 2012-2013 (fall)
8" — Math NWEA 2012-2013(fall and winter)

th

8" — Language NWEA 2012-2013 (fall)

th

8" — Language NWEA — BOY-MOY-EOY — Student Projection of Goals 2012-2013

8" — Reading NWEA 2012-2013 (fall and winter)

77— Language NWEA 2012-2013 (fall, winter, spring)

e  2012-2013 AIMS Results — 7" Grade

e Benchmark 1 and Benchmark 2 — Reading 9/1013 to 10/15/13 (by student)
Unit 1 Stories — Reading (by story)

7" - Reading NWEA BOY-MOY-EQY Student Projection of Goals 2012-2013 (fall, winter, spring)

7" — Math NWEA BOY-MOY-EOY Student Projection of Goals 2012-2013 (fall, winter, spring)
o 7™ KDLO NWEA Results SY 2012-2013 (Reading, Math, Language Arts)

e  Kin Dah Lichii Olta Performance Placement for 2013-2014 (8th grade Reading and Math) based on NWEA






Measure

Evidence
Requested

Evidence Provided

Kin Dah Lichii Olta Performance Placement for 2013-2014 (8th grade Reading and Math) based on AIMS
Reading 8/16/13 and 10/22/13 (by student)

Al 8™ grade students Reading progress 2013-2014 Beginning of the year benchmark with average score on weekly selection test
to show evidence of student growth

Students below the 25™ percentile Reading progress 2013-14

Students below the 25™ percentile Math progress 2013-14

Comparison for English Language Learners in 7" & 8" grades in Reading for years 2011, 2012, and 2013
Comparison for English Language Learners in 7" & 8" grades in Math for years 2011, 2012, and 2013
Comparison for Students with Disabilities in 7" & 8" grades in Reading for years 2011, 2013, and 2013
Comparison for Students with Disabilities in 7" & 8" grades in Math for years 2011, 2013, and 2013
KDLO Visitor Sign-in/Sign-out data School Year 2012-2013

Parent Involvement School Year 2012 (by month Aug — Dec)

Parent Involvement School Year 2012 (Jan-May)

Total Parent Involvement 2012-2013 (by year)







AGENDA ITEM: Consideration of Revocation or Restoration of a Charter of a Charter Holder Operating
an F School

Issue

Kin Dah Lichii Olta (school) operated by Kin Dah Lichii Olta was assigned an F letter grade by the Arizona
Department of Education based on its academic performance during the 2012-2013 school year. The
Board must determine whether to restore the charter to acceptable performance or to revoke the
charter.

Background Information

In FY2011, Kin Dah Lichii Olta (school) received an achievement profile of Underperforming. For FY2012,
the school received a letter grade of D. In FY2013, the school was assigned an F letter grade. On
September 9, 2013, the Arizona Department of Education (ADE) notified the Board of the F letter grade
status (failing level of performance) of Kin Dah Lichii Olta (school) (portfolio: b. Letter Grade
Notification). Pursuant to A.R.S. § 15-241(V), if a charter school is assigned a letter grade of F the ADE
shall immediately notify the charter school's sponsor. The charter school's sponsor shall either take
action to restore the charter school to acceptable performance or revoke the charter school's charter.

Kin Dah Lichii Olta operates one school serving grades 7-8. The graph below shows the charter holder’s
actual 100" day average daily membership (ADM) for fiscal years 2009-2013 and 40" day ADM for 2014.
The charter has an enrollment cap of 38.

Kin Dah Lichii Olta
Historical ADM for FY 2009 - 2014

50

40 46.550

20 7.222 A‘lg 36.825
/ 29.184
20

[ 4
18.03

10

FY2009 FY2010 FY2011 FY2012 FY2013 FY2014

Kin Dah Lichii Olta was a small school in FY12 (dashboard contains three years of pooled data). With the
State Board of Education’s and the Board’s changes to the small school definition, the school is now
classified as a traditional school for FY13 (dashboard represents academic data for FY13). A dashboard
representation of Kin Dah Lichii Olta’s academic outcomes, based upon the indicators and measures
adopted by the Board, is provided below.
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Kin Dah Lichii Olta

1. Growth
1a. SGP
1b. SGP Bottom 25%

2. Proficiency
2a. Percent Passing

2b. Composite School
Comparison

2c. Subgroup ELL
2c. Subgroup FRL

2c. Subgroup SPED

Math
Reading
Math
Reading

Math
Reading
Math
Reading
Math
Reading
Math
Reading
Math
Reading

3. State Accountability

3a. State Accountability

Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard

<89, but > or = to 63: Meets Standard

<63, but > or = to 39: Does Not Meet Standard

Less than 39: Falls Far Below Standard
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2012
Small
Elementary School (7-8)
Measure Aggig‘:: d Weight
o R
42 50 25
NR 0 0
NR 0 0
Measure AFs’:i:‘nt: d Weight

35/ 43 50 7.5
44 / 69.2 50 1.5
-6.5 50 7:5
NR 0 0
NR 0 0
35/ 36.4 50 7.5
44 / 64.8 50 75

NR 0 0
NR 0 0
Points .

Measure Assigned Weight

I C I

Overall Rating

59.38 100

2013
Traditional
Elementary School (7-8)
Measure Azgiig:‘nt: d Weight
39 50 25
I
NR 0 0
NR 0 0
Points :
Measure Assigned Weight

22 / 61.1 50 7.5
2T 50 75

7:5
7.:5
0
0
22 / 50.5 50 7.5
27 1 71 50 /5
NR 0 0
NR 0 0
Measure Az;;t: d Weight
L [
Overall Rating
100
2






The following is a timeline of activities that have occurred related to the academic performance of Kin

Dah Lichii Olta:

June 12, 2006

April 2009

November 23, 2011

December 27, 2012

May 21, 2013

June 10, 2013

September 9, 2013

September 12, 2013,

October 17, 2013

November 12, 2013

The Board approved the transfer application package for Kin Dah Lichii Olta to
transfer the charter contract from Peach Springs Unified School District #08 to
the Board. At the time of the transfer, Virgil Holmes was the charter
representative.

The ten-year review of the charter was conducted. At that time, the school was
rated as Performing. The Performance Management Plan was not yet part of the
Five-Year Interval Review process.

The Board was notified that the charter representatives had been changed from
Steven Kee and Virgil Holmes to Ronald Arias and Linda Youvella.

Kin Dah Lichii Olta was notified of the requirement to submit a Demonstration
of Sufficient Progress (DSP) as a component of its renewal application because
the school did not meet the academic performance expectations set forth by
the Board.

Board staff conducted a site visit to meet with the school leadership team,
review the documentation presented in the DSP, and review additional
information to be considered in the final evaluation of the DSP submission.

The Board approved the renewal application package for Kin Dah Lichii Olta.
ADE notified the Board of the F letter grade status for Kin Dah Lichii Olta.

In accordance with the Board’s processes, the charter holder was notified in an
email (portfolio: c. DSP Notification Letter) of its requirement to submit a DSP
and Financial Performance Response as a requirement for a failing school that
does not meet the Board’s academic performance expectations. In the letter,
the charter holder was also told that the determination by the Board of whether
to restore or to revoke the charter for Kin Dah Lichii Olta would be based on the
evidence of the charter holder’s academic performance in accordance with the
performance framework adopted by the Board, including the charter holder’s
demonstration of sufficient progress toward the academic performance
expectations of the Board.

In accordance with the Board’s processes, the charter holder was notified
(portfolio: d. Site Visit Notifications) that Board staff would conduct a site visit
on November 21, 2013 and that Board staff would verify information included in
the DSP.

The charter holder submitted the DSP (portfolio: e. Demonstration of Sufficient
Progress) and the Financial Performance Response timely.
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November 14, 2013 Board staff sent an email to the charter representative, which confirmed the
site visit date, identified items to be reviewed on site, and provided the initial
evaluation of the DSP (portfolio: f. DSP Evaluation Instrument) submitted on
November 12, 2013.

November 21, 2013 Board staff conducted a site visit to meet with the leadership team (Ora James,
Principal, Eugene Curley, 8" grade teacher, Anna D’Alesandro, Special Education
teacher, Lucinda Wauneka, 7™ grade teacher, Eduardo Valles, acting head
teacher, and Steven Kee, board member) to verify information presented in the
DSP and review additional documentation to be considered in the final
evaluation of the charter holder’s DSP submission.

Demonstration of Sufficient Progress

The DSP submitted by Kin Dah Lichii Olta included data that does not demonstrate improved student
achievement; the narrative to address the required areas (curriculum, monitoring instruction,
assessment, and professional development) for measures for which the charter holder was required to
provide a response was scored as not acceptable in the areas of curriculum and professional
development for each measure. The charter holder was provided a copy of the initial evaluation prior to
the site visit and informed that areas initially evaluated as not acceptable could be addressed with
additional evidence and documentation at the time of the visit. The charter holder also had 48 hours
following the site visit to submit relevant documentation.

After considering information in the DSP, evidence and documentation provided at the time of the site
visit, and additional documentation submitted following the site visit, the charter holder failed to
provide evidence of an implemented process for ongoing review and evaluation of curriculum, failed to
provide evidence of an implemented process for ongoing follow-up and monitoring of professional
development, and failed to provide data and analysis that demonstrates improved student achievement.
A summary of findings for each required area as evaluated is provided below:

Curriculum:

The DSP described the creation and implementation of new curriculum for reading and math for FY14
(Pg. 3, Par. 2) and (Pg. 22, Par. 2), but lacked a process for ongoing evaluation and revision of curriculum.
At the site visit, curriculum documentation was provided that documents the beginning stages of a
curriculum aligned to Arizona’s College and Career Readiness Standards. The documentation included
curriculum maps, pacing guides, lesson plans, and the agenda for summer professional development,
which focused on the initial implementation of the math curriculum and reading curriculum. No
description or documentation of ongoing evaluation and revision to curriculum was provided. No
evidence was provided to demonstrate that the new reading curriculum and new math curriculum are
resulting in improved pupil achievement in reading and math.

Instruction:

The DSP described weekly review of lesson plans (Pg. 3 Par. 3) informal classroom observations, formal
observations and written evaluation of teachers (Pg. 18 Par.7). The charter holder provided
documentation of completed classroom observation forms, handwritten notes from classroom
observations, completed lesson plan check forms, and the template for the teacher performance
evaluation form. No completed teacher performance evaluation forms were provided. The principal
stated that the classroom performance evaluations were not due until the week following the site visit.
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Assessment:
The DSP described an annual data retreat, student grouping for instruction based on assessment data,
and stated that assessment data is used quarterly to monitor and document student learning, realign
instruction, and plan instruction based on data (Pg. 4 Par. 2), which included Prentice Hall Unit pre-tests
and post-tests, unit summative assessments, benchmark testing in the Fall, Winter, and Spring, and
annual analysis of AIMS data. At the site visit, the charter holder provided professional development
agendas and sign-in sheets for summer professional development. The agenda included analysis of AIMS
data, and time allocated for identifying students for math, reading, and writing intervention. Benchmark
assessment data for 2012 (fall, winter, spring) and 2013 (fall), and rosters of student groups by tier for
math and reading were provided. At the site visit, graphs and data (portfolio g: Evidence and
Documentation) including AIMS data, benchmark assessment results, and weekly selection test results
were provided. Other types of data provided included:

e Assessment results prior to 2013 (highlighted green)

e Assessment results for 6 grade, which is served by a Bureau of Indian Education school, not the

charter school (highlighted red)
e Data not described in the DSP (highlighted yellow)
e Duplicates of graphs and data (highlighted blue)

No evidence of realignment of instruction based on data was provided. No analysis of the data was
included to identify how the data and graphs provided demonstrate improved student achievement.

Professional Development:

The DSP described a professional development plan (Pg. 4, Par. 3; Pg. 7, Par. 5; Pg. 13, Par. 4; Pg. 19, Par.
2; Pg. 28, Par. 6) that lacks follow-up and monitoring strategies. At the site visit, additional
documentation provided included a professional development schedule for 2013-14, and agendas and
sign-in sheets for professional development sessions during the summer. Classroom observation notes
and lesson plan review documentation were submitted within the 48-hour period after the site visit and
demonstrate a process for monitoring classroom instruction, but do not demonstrate follow-up and
monitoring specific to professional development topics. No evidence was provided to demonstrate that
the professional development plan is resulting in improved pupil achievement in reading and math.

Financial Performance

The charter holder did not meet the Board’s financial performance expectations based on the fiscal year
2012 audit. The following table includes the charter holder’s financial data and financial performance for
the last three audited fiscal years.
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Kin Dah Lichii Olta

2013 2012 2011
Cash $89,218 $43,213 $28,020 $181,531
Unrestricted Cash $25,895 SO $28,020
Other Liquidity -
Total Assets $231,500 $199,202 $437,393
Total Liabilities $39,266 $13,909 $144,427
Current Portion of Long-Term Debt &
Capital Leases - - -
Net Assets $192,234 $185,293 $292,966
Revenue $570,412 $374,826 $437,817
Expenses $563,471 $482,499 $373,869
Net Income $6,941 ($107,673) $63,948
Change in Net Assets $6,941 ($107,673) $63,948
Depreciation & Amortization Expense $21,744 $28,128 $28,128
Interest Expense - - $1,739
Lease Expense $4,599 $6,037 $2,707

2013 2012 2011 3-yr Cumulative
Going Concern No No No N/A
Unrestricted Days Liquidity* 16.77 27.36 N/A
Default No No No N/A
Net Income $6,941 ($107,673) $63,948 N/A
Cash Flow $46,005 $15,193 ($153,511) ($92,313)
Fixed Charge Coverage Ratio 7.24 (12.18) 21.71 N/A

*Forfiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial
framework's previous "Unrestricted Days Cash" measure.

The charter holder was required to submit a financial performance response based on the fiscal year
2012 audit (portfolio: h. Financial Evaluation and Response). Staff’s evaluation of the initial financial
performance response resulted in two “Acceptable” and two “Not Acceptable” determinations
(portfolio: h. Financial Evaluation and Response). On November 21, 2013, the charter holder was
provided the opportunity to provide additional information within 48 hours. On November 25, 2013, the
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charter holder submitted a revised financial performance response (portfolio: i. Additional Financial
Information).

While the charter holder did not meet the Board’s financial performance expectations in fiscal years
2012 and 2013, the Demonstration of Sufficient Progress includes no indication that additional
resources would be committed by the charter holder to developing systems that would result in
improved academic performance.

Board Options

Option 1: The Board may vote to issue a Notice of Intent to Revoke the charter holder’s charter
contract. Staff recommends the following language for consideration: | move that the Board issue a
Notice of Intent to Revoke the charter of Kin Dah Lichii Olta on the basis of its designation as an F school
for FY 2013 and its failure to meet or demonstrate sufficient progress toward the Board’s academic
expectations as set forth in the performance framework. The charter holder failed to provide evidence
of a system to evaluate and revise curriculum aligned with Arizona College and Career Ready Standards,
failed to provide a comprehensive assessment system based upon clearly defined performance
measures aligned with the curriculum, and failed to provide a comprehensive professional development
plan that was aligned to teacher needs, provides for monitoring and follow-up strategies and is
supported by data and analysis.

| further move that:

e  Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 2: The Board may vote to restore the charter to acceptable performance. The following
language is provided for consideration: | move to direct staff to work with Kin Dah Lichii Olta to create a
Consent Agreement for the purpose of restoring the charter to acceptable performance in accordance
with A.R.S. § 15-241(U) that would minimally include quarterly progress reports that demonstrate
evidence of a system to, evaluate, and revise curriculum aligned with Arizona College and Career Ready
Standards supported by data and analysis, evidence of a comprehensive assessment system based upon
clearly defined performance measures aligned with the curriculum supported by data and analysis, and
evidence of a comprehensive professional development plan that is aligned to teacher needs and
provides for monitoring and follow-up strategies supported by data and analysis, which

collectively improves student achievement as supported by data.

| further move that if the terms of a consent agreement cannot be reached by the January Board
meeting that the Board issue a Notice of Intent to Revoke the charter of Kin Dah Lichii Olta on the basis
of its designation as an F school for FY 2013 and its failure to meet or demonstrate sufficient progress
toward the Board’s academic expectations as set forth in the performance framework. The charter
holder failed to provide evidence of a system to evaluate and revise curriculum aligned with Arizona
College and Career Ready Standards, failed to provide a comprehensive assessment system based upon
clearly defined performance measures aligned with the curriculum, and failed to provide a
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comprehensive professional development plan that was aligned to teacher needs, provides for
monitoring and follow-up strategies and is supported by data and analysis.

| further move that:

e  Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e  Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e  Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.
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