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Kin Dah Lichi'i Olta Charter

All 7th Grade Students Reading Progress 2013-2014
Comparison of Prentice Hall (a} Beginning of the Year Benchmark (08/07/13}; {b) Beginning of the Year Benchmark Readministered
{10/21/13); (c) Average score on Weekly Selection T

0C000G6

100% T

90%

SIS S

80%

70%

60%

60% - 56%

50% 46%
41% .

40%

30%

20%

10%

0%
BegnningofYearBenchmark,08/07/13 Beginnirg of Yer Benchmark, 10/21 /13 Md-SummativeTest Avarageof Weddy Sdection Tests







KDLO CHARTER
REVOCATION HEARING

EXHIBIT 4





100%

70%

20%

10% -

0%

Kin Dah Lichi'i Olta' Charter - 7th Grade

Reading Progress for Students Below the 25th Percentile - 2013-14
Comparison of Prentice Hall ) Average Scores on Weekly Selections

58%

53%

41%

|M_|
|

§

i

t

1

]

i
—
{

|

]

|

T

Avaegeof Weelly Sdection Tests -10/25/13

Averegeof Weskly SdectionTests- 11/15/13 Avaageof Wesldy Sdaction Tests-12/1/13

Avazgeof WesklySdactionTests-1/15/14

060067






KDLO CHARTER
REVOCATION HEARING

EXHIBIT 35





Kin Dah Lichi’l Olta’ Charter 2013-14
Data Driven Instructional System Student Groupings

Groups determined after assessment to realign instruction and to teach standards identified as needed by students

7" Grade Groupings

Tier I Tier ll Tier |
Lowest 25%ile Students Nearing Proficiency Proficient/Nearing
Proficiency
BA GC SB _m
CB ife TC m,
NM PH KD _
MO BL ) _
MS ™ SW m
KS DW
8" Grade Groupings
Tier Il Tier Il Tier |
Lowest 25%ile Students Nearing Proficiency Proficient/Nearing
Proficiency
CcO LS AY
DJ KS NM
KS RB KM
KB MS
._ NM

L

NOTE: Class Groups based on Assessment Data

February 28, 2013
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NWEA RIT Scores and Determination of Improvement was made - Fall to Winter

Kin Dah Lichi'l Olta' Charter 2013-14

GRADE 8 GRADE 8
Math NWEA Reading NWEA
NWEA NWEA NWEA NWEA
Student Fall Winter | improved Student Fall | Winter Improved

1 DI, 198] 189 |No 1 T 73] 195 | ves
2 e 208 | 193 |No 2 Co | 18| 194 |ves
3 LS| 213 210 | No 3 KS | 192| 183 |No
4 S 215 | 219 | Yes 4 KS | 193] 200 |ves
5 K| 219] 216 [ no 5 RMA | 193] 204 [ves
6 S 222 | 223 | Yes 6 K3 | 194| 200 | vYes
7 24| 202 | No 7 CNM 197] 193 | No
8 RD | 228] 224 |no 8 LS| 209 208 |nNo
9 - N 233 220 [No 9] MS 213 | 218 | ves
10 KAl 236| 233 | No 10 AY 23] 226 |ves
11 . AY 239] 239 |nNo 11 KM 214] 218 |ves
12 ) M< 240] 242 | ves 12 NM 218 222 | ves

NOTE: Only 3 of the 12 students Improved on NWEA from Fall
to Winter. However, 9 out of 12 of these students made
progress on the Prentice Hall Assessments aligned to the ACCS

from Fall to Winter.

—_— - .

NOTE: S out of 12 students Improved

GOO00GS






KDLO CHARTER
REVOCATION HEARING

EXHIBIT 7





Percent Of Students
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7th-Math: NWEA- 2013-2014
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Percent Of Students

Kin Dah Lichi'i Olta’ Charter
7th- Reading: NWEA- 2013-14
Lowest 25th Percentile

120% _,
_
100%
100%
80% 1
60% 56%
44%
40%
20%
0 0% 0% 0% 0% 0% 0% 0% 0% 0%
° Fall Winter _ Spring
mBasic 100% _ 56% _ 0%
O Nearing | _
Proficient 0% n 44% Oide
@ Proficient 0% _ 0% 0%
BAdvance 0% m 0% 0%
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Percent Of Students

7th- Reading: NWEA- 2013-2014
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Percent Of Students

Kin Dah Lichi'i Olta' Charter
7th-Math: NWEA- 2013-2014
Lowest 25th Percentile

000043
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100%
100%
_
80% _
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Percent Of Students

100%

100%

Kin Dah Lichi'i Olta’ Charter

8th-Reading: NWEA- 2013-2014

Lowest 25th Percentile
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Percent Of Students

8th-Reading: NWEA- 2013-2014

70% 67% 67%
60% -
50% -
40%
1 33%
30% -
m
[») i
20% 7% 17%
10% “
o 0% 0% 0% m 0% 0% 0% 0%
° Fall Winter _ Spring
@Basic 67% 67% & 0%
O Nearing “
Proficient S fe _ 0%
O Proficient 0% 17% 0%
B Advance 0% 0% | 0%
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KDLO Math Growth for all 8th Grade Students
Beginning of the Year (Fall 2013) thru Winter 2014

0C¢004i6
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GRADE: 8

Math Assessment

Mr. Eugene Curley Fall Winter |Spring
Proficient| 234-256| 234-256 | 234-256
Nearing Proficient| 219-233 | 219-233 | 219-233 [moy
Basic| 0-218 | 0-218 | 0-218 |Gains/Losses Growth Goals at 60%tile IMet 172
NWEA NWEA INWEA F-W F-S Year RIT |1/2RIT [mMOY EQY Year Goal
Student ___|Fall Winter |Spring +/- +/- Goal Goal Goal Goal . |v/N
DY 198] 189 i 9| 198 8 201 | 204 |No
[v] 208 193 -15 -208 6 3 211 214 [No
-.|=1M 213] 210 -3 -213 6 3 216 219 |No
MT 214 214 -214 6 3 217 220 |No
IKS 215 219 4 -215 6l 3 218 221 |Yes
S 215 215 -215 6 3 218 221 [No
Total -452{  -1263 1 0
# of Students [ 6| 4] 0 4 0 6] 6] 6 6 0
><m_.mmm Gain -113| #DIV/0! 0] #DIV/0!
60% Goal Moy  {eoy
NWEA NWEA  NWEA NWEA Goals |Goals
Fall Winter |Spring EOY Met Met
l 1 ol# Yes
# of Proficient _ 0 0 0 0 5 Ol# No
# of Nearing Proficient 0 1 0 4
# of Basic 3 3 0 2|
60% Goal Moy EQY
NWEA NWEA  NWEA NWEA Goals |Goals
Fall Winter |Spring EOY Met Met
17% 0% % Yes
% of Proficient. 0% 0%| #DIv/ol 0% 83% 0% % No
% of Nearing Proficient 0% 25%| #DIV/0! 67%
% of Basic 100% 75%| #DIV/0I 33%
Gains Losses NWEA NWEA
+/- +/-
F-W F-5
-113| #DIv/0!

P

+
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Kin Dah Lichi'i Olta' Charter
NWEA 2013-2014 Reading And Math Progress

e Percentage of Students Scoring At or Near Proficiency
e Comparison of Fall (Pre Test) and Winter (Mid Year Test)
e For All Students and for the Lowest 25" Percentile Subgroup

STUDENTS READING MATH
7" Grade Fall Winter Increase Fall Winter Increase
All Students: 47% 65% 18% 59% 59% 0%
Lowest 25" %: 0% 44% 44% 0% 29% 29%
8" Grade

All Students: 33% 34% 1% 67% 59% -8%

Lowest 25" %: 0% 0% 0% 0% 25% 25%

00004158
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Kin Dah Lichi’l’ Olta — 2013-2014 Professional Development Plan

Goal: Develop literacy leader capacity and knowledge of best practice professional development activities and explicit literacy

instruction strategies.

Topics Timeline / Responsible Party Evidence of Meeting Action Evidence/Reflection
Dates Steps

Curriculum evaluation, revision, and June 24, 2013 Principal Daily Check in Log Participants engaged in

development aligned with Common through July 11 | Teachers Consultant assisted the developing KDLO

Core Standards. Development of
Curriculum Maps in Reading, Math and
Language Arts based on CCSS.

for 12 full days

Reading and Math
Coachers, Consultant

staff in developing the
Curriculum, maps. Pacing
Guides, Grouping-
Intensive, Strategic and
Benchmark.

Curriculum aligned with
Arizona Common Core
Standards and Prentice Hall
Reading and Math;
Strategies to be used in the
classroom

Data Retreat —Analyze AIMS, NWEA, June 24, 2013 Principal Daily Log of Check in AIMS scores showed that
AZELLA through July 11 | Head Teacher Certificates proficiency rates declined
Analysis of student data on AIMS and for 12 full days | Teachers Analyzed AIMS, NWEA at grade levels and showed
NWEA. Identification of students in the assessment, disaggregated | low performance due to
lowest 25% percentile. Determine by Strands, subsets, disadvantaged students.
Specific areas of need for students and identified the subgroups, Teachers monitor students
for students in lowest 25%ile, Tier One, Tier Two and Tier | with benchmark
instructional planning and identification Three assessments, Chapter Units
of progress monitoring including Test and Math topics test.
Benchmark Assessments, Unit and

Chapter tests in Reading and Math,

Grouping students for instruction.

Pearson Reading Training August 2013 Principal Sign In Sheet — how to use

To meet the needs of students based on Head Teacher the Textbook Reading

their needs: ELL students, Special Teachers system, how to implement

Education students, lowest 25%ile
students, RTI — Intensive, Strategic, and
benchmark.

reading instructional
activities for ELL students,
lowest 25%ile, RTI-
Intensive, Strategic and
Benchmark students.
Group students accordingly

0000159





to meet their needs.
Special Education students.

Pearson Math Training (Webinar) August 2013 Principal Sign in Log — how to use
To meet the needs of students based on Head Teacher the Math Textbook, how to | Math strategies are being
their needs: ELL students, Special Teachers implement math using and students are
Education students, lowest 25%ile instructional activities, targeted according to their
students, RTIl — intensive, Strategic and group students for level: Intensive, Strategic
benchmar. appropriate activities: ELL and benchmark.
students, Resource
students, meet the needs
of lowest 25%ile students,
RTI-Intensive, Strategic and
Benchmarks. Group
students accordingly to
meet their needs.
Common Core Writing October 4, Principal Attendance Log Teachers are using the
Infused Across Content Areas 2013 Teacher Writing using Six Traits
Writing strategies.
Six Traits Writing October 30-31, | Principal Attendance - Sign In Teachers are using the Six
2013 Head Teacher How to Implement Traits Writing model in the
Teachers Effective Writing Strategies | classrooms.
Across Content Areas.
Arizona Common Core Standard — How November Principal Attendance Log — Sign In Participants learn CC
to Implement Reading Webinar 2013 Head Teacher Use Common Core standard strategies, how to
Teachers Standards Rubrics to Guide | apply them in their
instruction for Student classrooms, via
Growth for each quarter demonstrated lessons,
guided practice and
reflection.
RTI Training (Webinar) December 2, Principal Attendance Sign In Log RTl is being implemented
Reading and Math Intervention to meet | 2013 Head Teacher to ensure that all students
the lowest 25™ percentile. Teachers receive academic support

and students are grouped

0

PR
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according to Tier |, Tier ll,
and Tier,

RTI Tier One: Improving Full Class December 9, Principal Attendance Sign in Log Teachers will continue with
Instruction in Reading and Math 2012 Head Teacher further training
Teachers

Student & program Monitoring: October 21, 22 | Principal Head | Attendance Log Met with Consultant and
Analysis of data, program, planning and 23, 2013 Teacher Consultant and Staff completed an follow-up on
based on data Program and Student training.

Monitoring and

Instructional Planning
Team data Analysis and data driven 9/13, 9/27, Principal Attendance Log 7" & 8" will continue to

instructional Planning, Use of Research
based strategies in Reading and Math,
Progress Monitory of subgroups

10/25, 11/8,
11/22, 12/6,
12/20, 1/17,
1/31, 2/14,
2/28, 3/14,
4/11, 4/25,

Head Teacher
Teachers
Teacher Assistant

Staff analyze student
progress on whole class
and subgroups’ data, and
record data, Analyze data,
make instructional
decisions, regroup students
based on data, use online,
Tutorials, share
instructional strategies.

meet at their Cluster
Meetings to discuss
progress of students, make
instructional decisions for
students in the low
performance.

Using Data process Work Session January 17-18, | Principal Attendance Log RTI model is being used for
2014 Head Teacher Use of RTl in Mathematic | Math in the Classroom;
Office of School Lesson and Dine’ Cultural students are grouped
Ll Integration in Math. according to their level to
Use Inquiry to Teach meet their needs.
PARCC Information
Monitoring Data and
Results
Classroom Observation and Follow-up Feb, March & Principal Observation checklist Observation checklist
Professional Development based on April, 2014 Head Teacher completed completed and needs
Consultant

Academic Staff

000021





determined need.

determined

Plan and Revise Curriculum for SY 2014-
2015

June 2, 2014 -
June 27, 2014

Principal

Head Teacher
Consultant
Academic Staff

Revise Curriculum and
Plans: identify content/
pedagogy that is being
taught that will promote
developmentally
appropriate instruction and
assessment, strategies for
formative assessment,
differentiation, and the use
of technology to address
varied learning style and
academic needs.

Data Retreat - AIMS, AZELLA, NWEA,
data from Prentice Reading and Math
assessments

June 2, 2014 -
June 27, 2014

Principal

Head Teacher
Consultant
Academic Staff

Disaggregate data to
identify performance data
level of students,
incorporate short and long
term goals for students,
adjust the direction of
ongoing professional
development for SY 2014-
2015 and based on the
needs of the participants.

000022
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Kin Dah Lichi’i’ Olta’
INSTRUCTIONAL EMPLOYEE PERFORMANCE EVALUATION
ELEMENTARY

Employee’s Name: Date: /

Position Title: Department:

Rating Period TYPE OF EVALUATION:

90 Days Probationary Period
30 Days Conditional

Mid Year
End of the Year

Performance Plan: U - Unsatisfactory B - Basic P - Proficient D - Distinguished

Planning and Preparation

U

Demonstrates knowledge of content and pedagogy: Teacher displays extensive content knowledge,
and common core standards with evidence of contributing pursuit of such knowledge. Teacher
actively builds on knowledge of prerequisite relationships when describing instruction or seeking
causes for student misunderstanding. Teacher displays continuing search for best practice and
anticipate student misconception. (Reading Street & envision - refers to Pearson.Net)

Demonstrates knowledge of students: Teacher displays knowledge of typical developmental
characteristics of age group, exceptions to the patterns, and the extent to which each student follows
patterns. Teacher uses, where appropriate, knowledge of students’ varied approaches to learning in
instructional planning. Teacher displays knowledge of students’ skill and knowledge for each student,
including those with special needs. Teacher displays knowledge of the interests or cultural heritage of
each student.

Selects instructional goals: Not only are the goals valuable, but teacher can also clearly articulate
how goals establish high expectations and relate to curriculum framework and standards. All the goals
are clear, written in the form of student learning, and permit viable methods of assessment. Goals take
into account the varying learning needs of individual students or groups. Goals reflect student
initiative in establishing important learning. Goals are written on the board.

Demonstrates knowledge of resources: In addition to being aware of school reading and math
resources, teacher actively seeks other materials to enhance instruction, for example, from
professional organizations or through the community.

Designs coherent instruction: Learning activities are highly relevant to students and instructional
goals. They process coherently, producing a unified whole and reflecting recent professional research.
All materials and resources support the instructional goals, and most engage students in meaningful
learning. There is evidence of student participation in selecting or adapting materials. Instructional
groups are varied, as appropriate to the different instructional goals. There is evidence of student
choice in selecting different patterns of instructional groups. The lesson’s or unit’s structure is clear
for different pathways according to student needs.

Assesses student learning: The proposed approach to assessment is completely congruent with the
instructional goals, both in content ad process. Assessment criteria and standards are clear and have
been clearly communicated to students. There is evidence that students contributed to the
development of the criteria and standards. Students are aware of how they are meeting the
established common core standards and participate in planning the next steps.

Comments:

The Classroom Environment

Creating an environment of respect and rapport: Teacher demonstrates genuine caring
and respect for individual students. Students exhibit respect for teacher as an individual,
beyond that for the role. Students demonstrate genuine caring for one another as individuals
and as students.

Establishing a culture for learning: Students demonstrate through their active
participation curiosity, and attendance to detail that they value the content’s importance.
Students take obvious pride in their work and initiate improvements in it, for example, by
revising drafts on their own initiative, helping peers, and ensuring that high-quality work is

0000






displayed. Both students and teacher establish and maintain through planning of learning
activities, interactions, and the classroom environment high expectations for the learning of
all students.

Managing Classroom Procedures: Groups working independently are productively engaged
at all times, with student assuming responsibility for productivity. Transitions are seamless,
with students assuming some responsibility for efficient operation. Routines for handling
materials and supplies are seamless, with students assuming some responsibility for efficient
operation. Systems for performing non-instructional duties are well established, with
students assuming considerable responsibility for efficient operation. Volunteers and
paraprofessionals make a substantive contribution to the classroom environment.

Managing Student Behavior: Standards of conduct are clear to all students and appear to
have been developed with student participation. Monitoring by teacher is subtle and
preventive. Students monitor their own and their peers’ behavior, correcting one another
respectfully. Teacher response to misbehavior is highly effective and sensitive to students’
individual needs, or student behavior is entirely appropriate. Classroom rules are posted.

Organizing Physical Space: The classroom is safe, and students adjust the furniture to
advance their own purpose of learning. Both teacher and students are physical resources
‘optimally, and students ensure that all learning is equally accessible to all students.

Comments:

Instruction

Communicating Clearly and Accurately: Teacher directions and procedures are clear to
students and anticipate possible student misunderstanding. Teacher’s spoken and written
language is correct and expressive with well-chosen vocabulary that enriches the lesson.

Using Questioning and Discussion techniques: Teacher's questions are of uniformly high
order and quality, with adequate time for students to respond. Students formulate many
questions. Students assume considerable responsibility for the success of the discussion,
initiating topics and making unsolicited contribution. Students themselves ensure that all
voices are heard in the discussions.

Engaging Students in Learning: Representation of content is appropriate and links well
with students’ knowledge and experience. Students contribute to representation of content.
All students are cognitively engaged in the activities and assignments in their exploration of
content. Initiate or adapt activities and projects to enhance understanding. Instructional
groups are productive and fully appropriate to the instructional goals of a lesson. Students
take the initiative to influence instructional groups to advance their understanding.
Instructional materials and resources are suitable to the instructional goals and engage
students mentally. Students initiate the choice, adaptation, or creation of materials to
enhance their own purposes. The lesson’s structure is highly coherent, allowing for reflection
and closure as appropriate. Pacing of the lesson is appropriate for all students.

Providing feedback to Students: Feedback is consistently high quality. Provision is made for
students to use feedback in their learning. Feedback is consistently provided in a timely
manner. Students make prompt use of the feedback in their learning.

Demonstrating Flexibility and Responsiveness: Teacher successfully makes a major
adjustment to a lesson. Teacher seizes a major opportunity to enhance learning building on a
spontaneous event. Teacher persists in seeking effective approaches for students who need
help, using an extensive repertoire of strategies and soliciting additional resources from the
school.

Comments:

Professional Responsibilities

Reflecting on Teaching: Teacher makes a thoughtful and accurate assessment of a lesson’s
effectiveness and the extent to which it achieved its goals, citing many specific examples from
the lesson and weighing the relative strength of each. Drawing on an extensive repertoire of
skills, the teacher offers specific alternative actions, complete with probable successes of
different approaches.

0(
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Maintaining Accurate Records: Teacher's system for maintaining information on student
completion of assignments is fully effective. Students participate in the maintenance of
records. Teacher’s system for maintaining information on student progress in learning is
fully effective. Students contribute information and interpretation of the records. Teacher’s
system for maintaining information on non-instructional activities is highly effective, and
students contribute to its maintenance. Instructional Lesson Plans are submitted on time.

Communicating with Families: Teacher provides frequent information to parents, as
appropriate, about the instructional program. Students participate in preparing materials for
their families. Teacher provides information to parents frequently on both positive and
negative aspects of student progress. Response to parent concerns is handled with great
sensitivity. Teacher's effort to engage families in the instructional program are frequent and
successful. Students contribute ideas for projects that will be enhanced by family
participation. Reports Cards and Deficiency Notice are shared with Parents on time.

Contributing to the School: Support and cooperation characterize relationship with
colleagues. Teacher takes initiative in assuming leadership among the faculty. Teacher
volunteers to participate in school events and projects, making a substantial contribution, and
assumes leadership roles in at least some aspect of school life. Participates in NCA, Native
Star.

Growing and developing Professionally: Teacher seeks out opportunities for professional
development and makes a systematic attempt to conduct action research in his/her
classroom. Teacher initiates important activities to contribute to the profession, such as
mentoring new teachers, writing articles for publication, and making presentations.

Showing Professionalism: Teacher is highly proactive in serving student, seeking out
resources when necessary. Teacher makes particular effort to challenge negative attitudes
and helps ensure that all students, particularly those traditionally underserved, are honored
in the school. Teacher takes a leadership role in team or departmental decision making and
helps ensure that such decisions are based on the highest professional standards. Participates
in all scheduled Professional Development.

Comments:

Overall Comments (any comments or recommendations, which might assist the employee, improve his/her
performance):

RECOMMENDATION TO THE BOARD:
I recommend to the board, the following employee:
Be offered a regular certified contract for School Year 2014-2015
Be offered a contract with the following condition(s) for School Year 2014-2015.
(Attach Improvement Plan)
Not be offered a contract for School Year 2014-2015.
(Attached justification)

I have completed this employee evaluation and have reviewed it with the employee.

Date: / /

Supervisor’s Signature

I have read and discussed the content of this evaluation. My signature does not necessarily mean that I am in
agreement with the contents.

I am attaching a response to this evaluation.

I am not attaching a response to this evaluation

Date: / /

Employee’s Signature

CC: Employee
Supervisor Q00025

Human Resource Manager
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Kin Dah Lichi’l Olta School
Academic Class Schedule — School Year 2013-2014

Teacher: Eugene Curley / Gwen Wauneka

Grade: 8
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Kin Dah Lichi'i Olta 8th Grade Charter Prentice
Hall Math

Progression for Students Below 25th Percentile

Beginning of the Year test to February 26, 2014
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Kin Dah Lichi'i Olta 8th Grade Charter Prentice Hall Reading
Progression for Students Below 25th Percentile Beginning of the
Year Test to March 13, 2014
100
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80

Kin Dah Lichi'i 8th Grade Charter Prentice Hall
Reading Progression for All Students From
Beginning of the Year to March 11,2014
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EXHIBIT 27





Kin Dah Lichi'l Ofta Charter 2013-14

NWEA RIT Scores and Determination of Improvement was Made - Fall to Winter

GRADE 7 GRADE 7
Math NWEA Reading NWEA
NWEA | NWEA NWEA NWEA
Student Fall Winter | Improved . Student __ Fall Winter | improved
1 MO 200 197 | No NM 1 181| 195 | Yes
2 MN< 207 | 209 | Yes MO 2 188 | 196 | Yes
3 > L 209 199 | No RA 3 193 | 201 | Yes
4 N M 209 | 215 | Yes CR 4 194 | 201 | Yes
5 CR> 210 | 219 | Yes KS s 196 | 201 | Yes
6 —+ M 211 | 218 | Yes PT s 202 | 211 | ves
7 B A 215 | 213 | No Rl 7 205 | 214 | Yes
8 P 216 | 213 | No CC_ 8| 206 | 211 | Yes
9 -1 C_. 218 | 212 | No SR 9 206 | 213 | Yes
10 el 220 221 | Yes SW 10 209 | 213 | Yes
11 K< 220 | 232 | Yes 11 | 210 | 217 | Yes
12 <7 223 | 227 | Yes MS 12 211| 206 | No
13 JC. 224 | 225 | Yes T 13 211 207 | No
14 KD 226 229 |Yes | T|M 14 213 | 211 | No
15 . 227 | 224 | No KD 15 214| 212 | No
16 - "DW 228 | 218 | No . 214 | 218 | Yes
17 , =S W 229 | 223 | No i 228 212 | No

NOTE: 9 of 17 students Improved (or remained at Fall RIT)

w000

240702.1 3/11/2014

NOTE: 12 out of 17 students Improved
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KDLO Curriculum and Instruction Staff Development
Based on Common Core State Standards

Agenda for Summer 2013
Developed by Theresa Serapiglia Ph.D. Staff Development Facilitator

June 24, 2813

Introduction and Welcome

Setting the Agenda for Work Session

Review Successes of prior year

Clarify wants and needs for students and teachers

MATH CURRICULUM AND INSTRUCTION

1. Study Common Core State Standards for Mathematics

2. Predict Common Core Math Standards that students may be weakest in.

3. Analyze students spring math assessment results; NWEA, AIMS, program and
classroom assessment, identify students in the lowest 25" percentile (students in Tiexs I,
II, and I, who are Intensive, Strategic, and Benchmark in math using AIMS and NWEA.

June 25, 2013

4. Determine student needs based on data. Determine which Common Core State
Standards for Math to emphasize - to spend more time on.

5. Determine which students need math intervention. Complete Performance Placement.
6. Determine specific areas of math need (based on Common Core State Standards for
Math for students needing math intervention.

7. Study correlation of math materials/Prentice Hall and Common Core State Standards
for Math.

June 26, 27 & 28, 2013
8. Develop core Math Curriculum Map and Pacing Guide.

{A) Based on Common Core State Standards in Math - specifying which Common
Core Math Standards will be taught. List CCS standards taught each week.
(B) Related to Core Math Materials (specifying units, chapters, lessons, page
numbers as needed)
(C) Emphasizing specific areas of student need based on analysis of student data.
(D) Specifying which assessments will be used and when

9. Determine number minutes of core math instruction needed daily.

July 1. 2013

10. Determine instructional delivery model for math intervention based on student math
assessment data. (number of students at each grade who need math intervention), either:
(A) all students have math intervention.
(B) all students who need math intervention are scheduled for math intervention. If
only part of class is scheduled for math intervention, determine what other students
do (social studies, science).

11. Determine what staff are available for core math and math intervention, Determine
roles of stall.

Page 1 of 3 000039





KDLO Curriculum and Instruction Staff Development
Based on Common Core State Standards

Agenda for Summer 2013
Developed by Theresa Serapiglia Ph.D. Staff Development Facilitator

12. Develop Math Intervention Curriculum Map and Pacing Guide
(A) Based on Common Core State Standards in Math - specifying which Common
Core State Standards in Math will be taught.
(B) Related to Core Math Materials (specifying units, chapters, lessons, and page
numbers as needed),
(C) Emphasizing specific areas of student need based on analysis of student data.
(D) Specifying which assessments will be used and when.

July 1 and 2. 2013
LANGUAGE ARTS (Reading & Writing) CURRICULUM AND INSTRUCTION
1. Study Common Core State Standards for Language Arts.

2. Predict Common Core State Standards for Language Arts students may be weakest in.

3. Analyze students’ spring Reading & Writing assessment results: NWEA, AIMS,
Voyager, DIBELS, program and classroom assessment, etc.

4. Determine student needs based on data. Determine which Common Core Language
Arts Standards to emphasize - to spend more time on.

5. Determine which students need Reading & Writing intervention.
Identify students in the lowest 25™ percentile (students in Tiers I, I1, and III, who are
Intensive, Strategic, and Benchmark in math AIMS and NWEA,

6. Determine specific areas of Reading & Writing need (based on Common Core State
Standards) for students needing Language Arts intervention.

7. Study correlation of Reading & Writing materials and Common Core State Standards
in Language Arts.

July 2, 3 and 8, 2013
8. Develop core Reading & Writing Curriculum Map and Pacing Guide.

(A) Based on Common Core State Standards in Language Arts.

(B) Related to Core Language Arts Materials (specifying units, chapters, lessons,
and page numbers as needed).

(C) Emphasizing specific areas of student need based on analysis of student data.
(D) Specifying which assessments will be used and when.

9. Determine number minutes of core Reading & Writing instruction is needed daily.

Page 2 of 3 0000450





KDLO Curriculum and Instruction Staff Development
Based on Common Core State Standards

Agenda for Summer 2013
Developed by Theresa Serapiglia Ph.D. Staff Development Facilitator

10. Determine instructional delivery model for Reading & Writing Intervention based on
student Reading & Writing assessment data. (Number of students at each grade who need
Reading & Writing intervention). Select either model for Intervention below:

{A) All students have Language Arts intervention.

(B) Only those students who need Language Arts Intervention are scheduled for
Language Arts Intervention. If only part of class is scheduled for Language Arts
Intervention, determine what other students do (social studies, science).

11. Determine what staff are available for (a) core Reading & Writing and (b) Reading &
Writing Intervention. Determine roles of staff.

July 8, 2013
12. Develop Reading & Writing Intervention Curriculum Maps and Pacing Guide.

(A) Based on Common Core Standards in Reading & Writing - specifying which
Common Core Reading & Writing Standards will be taught.

(B) Related to Core Reading & Writing Materials (specifying units, chapters,
lessons, and page numbers as needed).

(C) Emphasizing specific areas of student need based on analysis of student data.
(D) Specifying which assessments will be used and when.

SCHEDULE and INSTRUCTIONAL UNITS

July 9, 2013

1. Develop classroom instructional schedule to provide sufficient time for math, reading,
writing, and integration with other content.

July 10 & 11, 2013
2. Develop Lesson Plans based on Common Core State Standards. Develop Instructional
Units that integrate content areas including Math, Reading, Writing, Social Studies,
Science, Art, Music, Navajo Language and or PE (based on Common Core State
Standards).
3. Determine what additional instructional materials for core and intervention are needed.
Determine what supplies are needed. Make list of materials and supplies needed.
4. Organize and prepare instructional materials for greater efficiency and effectiveness
next year.
5. Complete Curriculum Binders
6. Put Curriculum Maps on Memory Sticks and submit to Ora James.
Note: All Curriculum Binders must be completed by end of Work Session.

All Curriculum Maps must be completed by end of Work Session and submitted

Page 3 0f 3
000044






KDLO CHARTER
REVOCATION HEARING

EXHIBIT 29





REPORT ON THE PROFESSIONAL LEARNING WORKSHOP

Curriculum Alignment to Arizona Common Core State Standards
Facilitated by Theresa Serapiglia Ph.D. June 24 through July 11, 2013

PROFESSIONAL LEARNING AND COLLABORATION

All classroom teachers K to 8" grade and one special education teacher participated in a
Professional Learning Workshop for 12 days. All teachers attended all days with no
absences. The Workshop was aligned to the school’s purpose and direction and was
developed to build capacity among teachers. Teachers collaborated among each other to
improve curriculum, instruction, and student learning. Teachers received a Professional
Learning Certificate for their participation in the Workshop.

ARIZONA COMMON CORE STATE STANDARDS

The facilitator distributed Arizona Common Core State Standards (CCSS) in Math,
Reading, and Writing/Language/Speaking/Listening to be used as a basis for creating
curriculum that is equitable and challenging and that provides opportunities for students
to develop thinking and life skills.

Teachers studied the Common Core State Standards for Mathematics, Reading, and
Writing/Language/Speaking/Listening. They studied the horizontal and vertical
alignment of standards among grade levels. Teachers participated in a process (o ensure
alignment of curriculum, instruction, malerials, and assessment based on the CCSS.

CURRICULUM MAPS FOR MATH, READING, AND WRITING

_Fach prade level developed 3 curriculum maps, one for Reading, Math, and
Writing/Language. Each map is based on Common Core State Standards - specifying
which Common Core State Standards will be taught each week in each subject area,
Curriculum Maps will be used by staff to ensure that all CCSS are taught at each grade.
Each Map is related to KDLO’s core adopted materials specifying the topics and content
that will be taught each week.

The Principal will monitor classroom instructional practices to ensure that instruction is
aligned to Curriculum Maps and CCSS, that teachers are teaching the approved
curriculum, and that teachers use content-specific standards (CCSS).

STUDENT ASSESSMENT

Curriculum Maps list the formative and summative assessments that will be administered
at each grade level to monitor student progress. Data from the assessments will be used
to plan instruction based on identified student need.

Page 1 0f 2 0000472





ANALYSIS OF STUDENT DATA AND GROUPING STUDENTS INTO TIERS
All teachers analyzed students’ Reading, Writing, and Math assessment results including
NWEA, AIMS, SAT 10, and DIBELS. Teachers determined student needs based on the
multiple assessment data and determined Tier I, II and III Groups, listing which students
are in the Intensive, Strategic, and Benchmark Groups and which students need Reading
& Math intervention.

SCHEDULE

The Facilitator and Principal developed the classroom instructional schedule. The
schedule provides sufficient time for teaching Math (80 — 90 minutes daily), Reading (90
minutes daily), and Writing/Language (40 - 60 minutes daily). The schedule also
provides time for Reading Intervention and Enrichment and Math Intervention and
Enrichment (30 — 60 minutes daily). In addition, the schedule also includes computer
instruction, library, Dine’ Studies, and PE/Health for each grade.

Special areas teachers (Dine’ Studies, PE, and Special Education) are assigned to team
with teachers in grades 3 to 8 to teach smaller groups in Reading and Math daily to
provide instruction to students in need.

INSTRUCTIONAL UNITS and INSTRUCTIONAL MATERIALS

Teachers evaluated instructional materials and selected the best Math and Reading
Programs for KDLO students, which are enVision Math K-6, Reading Streets K-6, and
Prentice Hall for Literature and Math Grades 7 and 8. The Math and Reading Coach
prepared requisitions so the materials can be purchased in time for students to use the
materials at the beginning of the school year. Teachers studied their newly adopted
instructional materials for greater efficiency and effectiveness next year. Teachers studied
the correlation of newly adopted reading and math materials with the Common Core
State Standards. We scheduled training on the new reading and math materials for 2 days
during orientation week. Teachers can also use online tutorials for reading and math
material on an individual basis.

Teachers collaborated and agreed to use the Instructional Unit Framework/ Lesson Plan
Template for developing Instructional Unit Frameworks and Lesson Plans. Teacher
developed Instructional Unit Frameworks/Lesson Plans based on the Curriculum Maps.
Materials from Curriculum Maps can be used in the Instructional Unit Framework.

CURRICULUM BINDERS

All teachers completed a Curriculum Binder, which includes the Arizona Common Core
State Standards, Curriculum Maps in Reading, Math, and
Language/Writing/Speaking/Listening. Curriculum Binders also include Student Tier I, II
and III groupings. All Curriculum Binders were completed by the end of Workshop.
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Kin Dah Lichi'i Olta' Charter School 2013-14
School Improvement Systems

Following are our five School Improvement Systems which are part of our School Improvement
Plan (SIP) to enable all children to meet the Arizona Common Core Standards. KDLO School
Improvement Systems are identical for both Reading and Math for all students including the lowest
25" percentile, ELL, FRL, and Students with Disabilities.

SYSTEM #1 COMPREHENSIVE PROFESSIONAL DEVELOPMENT SYSTEM

We developed a Comprehensive Professional Development System to provide training for all
staff in the 5 new School Improvement Systems (see Professional Development Plan).

100% of teaching staff and administration are engaged in a comprehensive professional
development system focused on improving learning in reading and math for all students, based on
Staff needs. Follow-up Classroom Observation and teacher evaluation focuses on monitoring
implementation of ACCS and specific classroom practices in instruction (see Observation &
Evaluation Documents).

SYSTEM #2 CURRICULUM REVISION SYSTEM

Qur Curriculum Revision System is implemented. Curriculum Revision is planned for an
annual revision each June to revise curricuium based on student proficiency, adding objectives and
standards for instruction as evidenced by data. Data is analyzed in the annual June data retreat to
use for curriculum revision.

Our Reading and Math Curriculum has been revised and strengthened in June 2013 during a 2
week (12 day) June professional development. It is 100% aligned with Arizona Common Core
Standards (ACCS).

Each grade level 7" and 8" developed Curriculum Maps for Reading and Math 100% aligned
with ACCS including a Pacing Guide showing which standards are taught each week (see sample
Curriculum Maps).

Our Instructional Revision and Realignment based on data is described in System #4.

SYSTEM #3 COMPREHENSIVE STUDENT ASSESSMENT SYSTEM

A Yearly Comprehensive Student Assessment Plan System specifies dates of multiple
reading and math ongoing benchmark and annual assessments. All assessments are aligned to
the ACCS and the performance measures in the Instructional program {see Comprehensive
Assassment).

The Prentice Hall Instructional System includes specific defined performance assessment
measures aligned with the instruction and ACCS.

Periodic assessment and progress monitoring is done according to the Assessment Plan and
Schedule to monitor student progress of all students and subgroups in meeting ACCS.
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SYSTEM #4 INSTRUCTIONAL SYSTEM

The Instructional Systems, Prentice Hall Reading and Prentice Hall Math have been adopted,
purchased and implemented. The Prentice Hall Instructional System is aligned to ACCS and the
school Curriculum.

An Instructional Schedule has been implemented in which all students receive 105 minutes of
Reading instruction daily and 60 minutes of math instruction daily. The quality and amount of
learning time for targeted intervention for subgroups has been increased with 45 minutes daily
of intervention program during the school day for students in the lowest 25" percentile, ELL, and
Students with Disabilities (see Academic Schedule).

Highly Qualified certified teaching staff teach in the charter program. The student teacher ratio
is reduced to 8:1 for proficient students and 4:1 for the lowest 25" percentile, ELL, and Students
with Disabilities.

All teachers develop weekly lesson plans based on ACCS and the Curriculum Maps to guide
instruction. The Head Teacher and/or Principal reviews Lesson Plans weekly 1o monitor
instructional planning to assure alignment of instruction to Curriculum Maps and ACCS.

SYSTEM #5. DATA ANALYSIS, DATA DRIVEN INSTRUCTION & REALIGNMENT SYSTEM

The Prentice Hall Instructional System includes specific defined performance assessment
measures aligned with the instruction and ACCS.

Periodic assessment and progress monitoring is done according to the Assessment Plan and
Schedule to monitor student progress of all students and subgroups in meeting ACCS.

Assessment data is analyzed by staff teams after each assessment, using item analysis to
determine which standards students are not proficient in and to realign instruction. Teachers
analyze both reading and math data using item analysis 1o realign instruction.

Teachers chart progress for all students, for students in the lowest 24°" percentile and ELL
and Students with Disabilities.

Teachers specify which standards to teach students based on assessment data. Teachers
select intervention program materials to teach targeted standards as part of the realignment of
instruction. Student groupings change based on the data showing which standards are needed by
the students.

Page 2 of 2 000045






KDILO CHARTER
REVOCATION HEARING

EXHIBIT 31






Kin Dah Lichi'i Olta’

Charter School

Demonstration of Sufficient Progress and School Improvement Plan
2013-2014

P.O. BOX 800
GANADO, ARIZONA 86505
PHONE: 928-755-3430/3439

FAX: 928-755-3448
UPS Delivery Address
HWY 264, 5mi E of Ganado
P.0. BOX 800
Ganado, AZ 86505

hitp://kindahlichii.org/

000046






KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

Table Of Contents

Section

1a
1a
1b
1b
2a
2a
2b
2b
2c
2c
2c
2c
2c
2c

Student Growth In Mathematics

Student Growth In Reading

Student Growth In Reading For Students In The Lowest 25%
Student Growth In Mathematics For Students In The Lowest 25%
Percent Passing Aims In Reading

Percent Passing Aims In Mathematics

Composite School Comparison For Reading

Composite School Comparison For Mathematics

Subgroup Comparison For ELL In Reading

'Subgroup Comparison For ELL In Mathematics

Subgroup Comparison For Free & Reduced Lunch (FRL) In Reading
Subgroup Comparison For Free & Reduced Lunch (FRL) In Math
Subgroup Comparison In Reading For Students With Disabilities
Subgroup Comparison In Math For Students With Disabilities

Page 2 of 2

Page #

12
15
18
21
24
27
30

36
39
42

000047/






KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014
1a__STUDENT GROWTH IN MATHEMATICS

MAJOR SCHOOL IMPROVEMENT COMPONENTS

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25th percentile, ELL, FRL and Students with Disabilities. Following are
the major School Improvement Components to enable all children to meet the State's proficient and
advanced levels of student academic achievement: (1) Our Charter's core academic curriculum and
instructional program has been strengthen and is aligned with Arizona Common Core Standards
(ACCS), (2) the Prentice Hall Reading and Math System aligned to ACCS has been implemented, (3) the
student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and
amount of learning time has been increased with an after school tutoring program (4 days a week for 2
hours each day) and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress and plan instruction and
(6) Teaching staff engage in comprehensive professional development focused on improving learning
These components are described in this section and are also described in later sections of this
improvement plan. This School Improvement Plan is described in the sections for each measure. The
major overall School Improvement Components are described in Measure 1A Math. Other aligned Major
School Improvement Components are being implemented. These other aligned School Improvement
Components are listed below and are described in the Sections / Measures listed.

Other Aligned School Improvement Components Described In Sections
Aligned Assessments and Data Driven Instruction 2A Reading
Increased Learning Time and School Leadership 2B Reading
Classroom Observation / Evaluation 2A Math
Initial Comprehensive Needs Data 2B Math
Decreased Teacher Ratio and Highly Qualified Staff 2C FRL Reading
Parents as Partners in Learning 2C FRL Reading
Using Technology 2C FRL Reading
Student Support Services & Integration of Funding 2C FRL Math
CURRICULUM

The Curriculum developed at KDLO defines clear, high standards, which will be achieved by all
KDLO students. The curriculum is aligned to the standards (Arizona Common Core Standards), and
students are assessed against the standards. A revised curriculum was developed based on the Arizona
Common Core Standards. Teachers were provided professional development in developing Curriculum
Maps, Pacing Guides, and Lesson Plans during a 12 day Summer workshop. All teachers developed
and are using Curriculum Maps that align all standards, curriculum, instruction, and assessment.
Teachers developed pacing guides using the Maps. All teachers develop weekly lesson plans based on
Arizona Common Core Standards. Assessments, and the adopted instructional materials are aligned to
Arizona Common Core Standards. (Curriculum Maps and Pacing Guides are included in the
Curriculum Binder, Sections 4 & 9. Lesson Plans are included in Section 5) Curriculum Maps
contain the academic content to be taught each week, the ACCS aligned to that content, material
lessons and page numbers, assessments, and tutoring focus.
INSTRUCTION - Lesson Plan Review, Classroom Observation

The Head Teacher and/or Principal reviews Lesson Plans weekly to monitor alignment and to
assure alignment to Curriculum Maps and Arizona Common Core Standards (ACCS). The Head
Teacher is responsible for reviewing and approving lesson plans weekly submitted by the teaching staff,
prior to them being presented to the students. Additional narrative on classroom observation and
teacher evaluation is included in Section 2A Math of this Improvement Plan. Classroom
observation focuses on monitoring implementation of ACCS in instruction. The Principal and Head
Teacher have reviewed Curriculum Maps for alignment to ACCS and have approved final curriculum
content, in keeping with Arizona Common Core Standards.
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KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

The Prentice Hall system provides coverage of all the Common Core Arizona State Standards for
each grade. The suggested number of days for each Prentice Hall chapter is based on a traditional 45-
minule class period and a tolal of 150 days of instruction. We have scheduled 60 minutes daily and 183
school days of instruction for math, which significantly increases students' learning time for math. One of .
the major goals of our mathematics program is to develop students' ability to solve problems in class, on .
assessments, in the context of real-world situations, and outside the classroom. We use Prentice Hall
Mathematics to help support this goal by embedding problem solving strategies as found in the Student
Edition, and including sufficient problems to help students practice and reinforce problem-solving skills.
Teachers provide students an opportunity to complete more in-depth problems and applications of the
mathematical content they're learning, using the in-lesson activilies and the full feature Activily Labs.
Teachers include a problem solving practice in each lesson. Additional problems are used from the end
of each book in the Extra Skill and Word Problem Practice section, to provide additional intervention for
students.

ASSESSMENT / MONITORING & DOCUMENTING PROFICIENCY

A School Wide Assessment Calendar is developed (shown in the Data Binder, Section 1).
An annual Data Retreat is scheduled to occur at the beginning of every school year. Specific student
areas of weakness and strength are noted on Assessments including AIMS, as are any student
achievement trends. This information is then used by teachers, to monitor and document learning
proficiency and to guide insfruction. Throughout the school year, NWEA MAPS data, along with
Descartes information is used, quarterly, to monitor and document student learning, realign instruction
and plan instruction based on the data. Additional School Improvement assessment procedures that
are being implemented are included in Section 2A. Yearly student growth in reading and math is
monitored and documented using AIMS. Students are grouped for instruction by assessment data and
are provided instruction in small groups for reading and math (Student Grouping is shown in the Data
Binder, Section 4). (NWEA Teacher Reports are included in the Data Binder Section 3) (Detailed
Math Monitoring Data is included in the Data Binder Section 6)

PROFESSIONAL DEVELOPMENT

Intense Professional Development is provided (The Professional Development Plan is shown
in the Data Binder, Section 14). Professional Development was provided for 12 days before the school
year. Qualified external Consultants provided Professional Development and follow through which
consisted of: a) Curriculum development and alignment with Arizona Common Core Standards, b)
Development of Curriculum Maps in Reading and Math based on CCSS, c¢) Development of Lesson
Plans based on Curriculum Maps using CCSS, d) Analysis of student data on AIMS and NWEA,
Identification of students in the lowest 25% percentile, e) Determine Specific areas of need for students
and for students in lowest 25%ile. Instructional planning, and f} Identification of progress monitoring
including Benchmark Assessments, Unit and Chapter tests in Reading and Math.

Instructional Teams also meet for blocks of time (early release Friday days once or twice a
month). The newly adopted instructional, Prentice Hall (PH), is being implemented. Professional
development was provided on PH for 2 days in August. (See correlations of reading materials to the
Arizona Common Core Standards in the Curriculum Binder, Section 4 & 9).

DEMONSTRATION OF PROGRESS

The most compelling data showing progress in student achievement is progress-monitoring data
that was recorded and documented during the beginning of 2013-2014 School Year. This data showing
progress in student achievement is evidence that the current School Improvement Program is working
Students were administered the Prentice Hall Beginning Of the Year (BOY) Benchmark Test 1 in August
2013, which is a criterion referenced assessment that assesses students’ proficiency on Arizona
Common Core Standards. This same test was re-administered to students in October 2013 to measure
growth. Students in the 7™ grade went from an average score of 66% in August 2013 to an average
score of 66% in October 2013, showing leveled performance. Students in the 8" grade went from an
average score of 46% In August 2013 to an average score of 74% In October 2013. These scores show
significant increases in Math achievement and show that students are becoming proficient in the Arizona
Common Core Standards in Math.
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1a_ STUDENT GROWTH IN MATHEMATICS

Kin Dah Lichi'i Olta Charter
All 7th Grade Students Math Progress 2013-14

Course Readministered (10/24/13)
Evidence of Increased Student Growth
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1a__STUDENT GROWTH IN READING

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Seclion 1A for a through description.

INSTRUCTION

A Structured Reading Block is being implemented. This block of time is scheduled for
teaching reading for 100 minutes daily. Teachers have been trained to use research-based instructional
strategies in reading and language arts during the Structured Reading Block. The Principal and Head
Teacher do a walk- through observation in each classroom weekly to observe for fidelity to the Structured
Reading Block, to the core instructional materials, to Prentice Hall System, and to Lesson Plans based
on Curriculum Maps and Pacing Guides based on Arizona Common Core Standards.

All teachers are using scientifically based instructional strategies in the structured reading block
as followings: All teachers use higher-level comprehension questioning based on ACCS and encourage
students' elaboration daily. During small group instruction in reading, all teachers encourage students to
paraphrase, summarize, and relate information from their own reading. All teachers encourage students
to check their own comprehension during students' independent silent reading. All teachers engage all
students and encourage all students to participate. Students are engaged and on task.

Reading materials are used that are 50% fiction and 50% nonfiction throughout the year, and
close to students' grade level. Teachers show enthusiasm for reading. Routines stay the same during
the year. The first read is to read for understanding and enjoyment, 2nd read is for analysis and
interpretation. Approximately 6-8 students are grouped by reading ability, seated around a table with the
teacher seated with students to monitor all students. Teacher and Teaching Assistant/Special Area
Teacher each have a group. Includes the following:

The teacher conducts guided reading activities in which Students Read Silently Independently.
Students are directed to read the amount appropriate for students to read prior to each discussion or
queslion. Teacher Asks Comprehension Questions taken from Prentice Hall or ACSS, structuring the
discussion so that all students have practice responding. The teacher conducts Literature Discussion or
Retell activities in which all students ask and answer questions and discuss the reading. Teacher
monitors responses and gives corrective feedback or models good responses.

During the 100 minute Reading Block daily, Teacher A teaches the Intensive Group for 50 min
then teaches Strategic Group for 50min. Teacher B teaches the Strategic Group for 50 minutes, then the
Intensive Group for 50 minutes. Teacher C teaches the Benchmark students 100 min. Teacher A & B
alternate groups weekly. Teachers select from one of 3 reading selections that the Prentice Hall System
provides. Intensive Students (lowest 25th %ile) read from the Adapted Reader. Stralegic Students (Tier
[} read from the Prentice Hall Story A. Benchmark Students (meet standards) read from the Prentice
Hall Story B.

Teachers use the Prentice Hall Reading System to teach Common Core State Standards and
strands including Reading (divided between Literature and Informational Text), Wriling, Speaking and
Listening, and Language. Because Common Core State standards requires students to read text of
increasing complexity, teachers assign reading from Prentice Hall's variety of selections of appropriate
complexity level. Teachers use Prentice Hall end-of-selection projects and writing assignments to lead
students to extend their basic understanding of a text.

On the first reading of a selection or passages teachers guide students to understand the text on
a literal level, identifying key ideas and details. Then, on a second reading, students analyze aspects of
the writer's craft and the structure of a text. On a third reading, students integrate knowledge and ideas
to understand the text as a coherent whole and to connect it to other works, to larger issues and ideas,
and to real-world experience. Students are prompted to apply the Multi-draft Reading strategy not only
fo works they encounter in the textbook, but also to complex texts they choose as independent readings.

Teachers are using a 4 day cycle for each reading selection which includes the following: During
Day 1 teachers Introduce the reading skill, introduce the Literary Analysis concept, distribute copies of
the appropriate graphic organizer for the Reading Skill, use transparencies, teach the selection
vocabhulary, and introduce the Word Study skill. During Days 2-3 teachers build background with the

Page 6 of 6
000051.
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Background activities, develop thematic vocabulary and thematic thinking with Writing About the Big
Question, prepare students to read with the Activating Prior Knowledge activities, monitor
comprehension while students read, and use the Reading Check questions to confirm comprehension.
During Day 4 teachers assess students' comprehension and mastery of the skills by having them answer
the critical Thinking, Reading Skill, and Literary Analysis Questions, having the students complete the
Vocabulary Practice activities, and having students complete the Word Study activities.

The PH system provides learning activities to teach to the Common Core State Standards.
Students read classic and contemporary literature and challenging informational text. Equal attention is
paid to English Language Arts courses and literacy in History/Social Studies, Science, and Technical
Subjects. The standards mandate critical types of content for all students including classic myths,
foundational U.S. documents, seminal works of American literature, and Shakespeare. Reading skills
are organized around these anchor standards: Key Ideas and details, Craft and Structure, Integration of
Knowledge and |deas, and Range of Reading and Level of Text Complexity.

Students read and evaluate multiple texts, including online texts, regularly in the program.
Teachers use Unit-level Writing Workshops and selection level Research and Technology assignments
to give students practice in writing research reports and planning and delivering multimedia presentations
related to thelir reading selections. Teachers use Prentice Hall strategies for reading content-area text to
develop content-area and academic vocabulary; to develop attention to the text structures of
informational text, such as cause and effect, problem and solution; and to comprehend complex
language structures.

Teachers use the Prentice Hall Reading System to teach Common Core State Standards and
strands including Reading (divided between Literature and Informational Text), Wriling, Speaking and
Listening, and Language. Because Common Core State standards requires students to read text of
increasing complexily, teachers assign reading from Prentice Hall's variety of selections of appropriate
complexity level. Teachers use Prentice Hall end-of-selection projects and writing assignments to lead
students to extend their basic understanding of a text.

PROFESIONAL DEVELOPMENT

Prentice Hall/Pearson Math Training was provided to all staff in August to meet the needs of staff and
students based on data for: ELL students, Special Education students, lowest 25%ile students, and
Benchmark. Training included implementation of the Prentice Hall Math Instructional System including
alignment to Common Core Standards, instructional resources, differentiated instructional strategies,
resources, and aligned assessment. Additional training also included Student & Program Monitoring,
Analysis of data, program, planning based on data, and grouping for instruction provided for 3 days in
October.

DEMONSTRATION OF PROGRESS
(Additional detailed Reading monitoring data is included in Section 5 of the Data Binder)

Data on the following charts show that students are making progress in Reading during SY 2013-
14 with the implementation of the School Improvement Program.

Teachers administered the Prentice Hall (PH) Beginning Of the Year (BOY) Benchmark Test in
August as baseline data. Teachers re-administered the same BOY Benchmark Test in August to
measure growth.

Grade 7 scores went from a class average of 41% proficiency on the August BOY, to 46% on the
Beginning Of the Year Benchmark Test re-administered on October 21, 2013. Student progress
monitoring in the PH System is done weekly by administering the Weekly Selection Test. The PH
System keeps a running average of the weekly Selection Test Scores for grade 7 on the Weekly
Selection Tests. Scores for grade 7 on the Weekly Selection Test went to 56%, a significant gain in
achievement,

Grade 8 students went from a class average of 49% proficiency on the August BOY, to a class
average of 62% average proficiency on the Weekly Selection Tests in Reading. Individual student
growth scores are shown on the chart. Students have made significant gains in proficiency in the
Arizona Common Core Standards in reading.
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1a_ STUDENT GROWTH IN READING
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1b _STUDENT GROWTH IN READING FOR STUDENTS IN THE LOWEST 25%

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure, Please see Section 1A for a through description.

INSTRUCTION

Students in the Lowest 25th Percentile were identified using their %ile scores from the Fall 2013 NWEA
assessment. In addition to the core-reading program, struggling readers in the lowest 25th percentile
work in small groups for an additional 22 minutes of intensive instruction in reading each day. This
strategic intervention provides more practice and scaffolding with the critical elements of reading
instruction. Teachers provide tutoring to students in the lowest 25th percentile in reading during the one
hour after school tutoring time Monday and Thursday for one hour each day for reading instructor.
Reading instruction is organized around problem/solution activities that make the world a more
meaningful place for students. Reading experiences, digital and print, helps students develop more
complex thinking skills as they encounter more involved texts. The online practice activities teach
higher-level thinking, reasoning and comprehension skills.

Approximately 6-8 students are grouped by reading ability, seated around a table with the teacher
seated with students to monitor all students. Teacher and Teaching Assistant/Special Area Teacher each
have a group. Includes the following: The teacher conducts guided reading activities in which Students
Read Silently

Independently. Students are directed to read the amount appropriate for students to read prior to
each discussion or question. Teacher Asks Comprehension Questions taken from Prentice Hall or
ACSS, structuring the discussion so that all students have practice responding. The teacher conducts
Literature Discussion or Retell activities in which all students ask and answer questions and discuss the
reading. Teacher monitors responses and gives corrective feedback or models good responses.

During the 100 minute Reading Block daily, Teacher A teaches the Intensive Group for 50 min
then teaches Strategic Group for 50min. Teacher B teaches the Strategic Group for 50 minutes, then the
Intensive Group for 50 minutes. Teacher C teaches the Benchmark students 100 min. Teacher A & B
alternate groups weekly. Teachers select from one of 3 reading selections that the Prentice Hall System
provides. Intensive Students (lowest 25th %ile) read from the Adapted Reader. Strategic Students (Tier
i) read from the Prentice Hall Story A. Benchmark Students (meet standards) read from the Prentice
Hall Story B.

The Prentice Hall Literature system provides online learning activities for teachers fo use to
achieve personalized, differentiated learning for every student. Informational text is integrated into the
program. Students read a wide variety of nonfiction, including works relating to different content areas.
Instruction and questions with these selections encourage students to connect such texts to relevant
subject areas and real-world situations. Reading for information in every unit instructs students in the
application of reading skills to a variety of functional and expository texts, linked to a variety of content
areas and real-world contexts. As students engage with functional and expository texts, they learn
content-area vocabulary that will help them master texts of increasing complexity in different content
areas. Teachers use the resources for tiered intervention to address the needs of all students reading
informational texts and provide progress monitoring.

Teachers choose texts that are a good fit for students, and use the leveled selection choices.
Teachers use exemplar texts both in guided reading and independent reading. Independent Reading is
augmented with Attentive Reading questions that enable students to successfully tackle complex texts
on their own. Reading strategies focus on the Arizona Common Core Standards and provide learning
activities in Key Ideas, Craft and Structure, and Integrating Knowledge and ldeas.

Teachers use Understanding by Design to guide students in addressing open-ended Big
Questions that connects readings to other subjects and to real-world experience. Teachers use the unit
workshops to provide opportunities to integrate and evaluate content presented in diverse formats and
media. An Independent Reading activity is included with every unit to enable students to build
knowledge by reading complex literary and informational texts independently and proficiently. Time is
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allocated for independent reading during the Reading Block.

Since our students have below average vocabulary abilities, teachers use the Prentice Hall
system to emphasize a variety of vocabulary acquisition strategies daily, such as selection word banks,
workshops, and teacher notes to quiz students in mastering and applying a variety of vocabulary
acquisition strategies. These strategies and activities also guide students in mastering academic and
domain-specific vocabulary. Tier 2 and 3 words are taught which are more challenging for students to
learn and internalize because they are more sophisticated and found primarily in written text or during
domain-specific studies like biology, and mathematics. Making classrooms into "vocabulary zones";
Teachers decorate with word walls that include vocabulary so students are exposed to words every day.
They intentionally weave vocabulary into discussions and assignment language and encourage students
to use new vocabulary. '

Independent reading is used to provide opportunities for students to select their own books from a
wide range of materials. These supplemental reading texts allow students to select from materials that
include a variety of levels, authors, genres, topics, and more. Teachers hold students accountable for
their reading through discussions, journaling, and other follow-up activities.

For the lowest 25 percentile student group, teachers a) practice, model, and monitor fluency in
groups or with individuals, b) support and monitor comprehension and skills development, working in
small groups or with individuals, monitor comprehension frequently with group questions and individual
instruction, ¢) model strategies while guiding students in completing the activities and prompts in the
Readers Notebook, as well as the graphic organizers, and d) practice skills and monitor mastery with the
Reading Kit worksheets.

Teachers use the RTI system. Response to Intervention (RTI) integrates assessment and
intervention to maximize student achievement. Based on the framework of the Arizona Common Core
State Standards, RTI is used to establish appropriate learning outcomes and activities at each tier of
intervention (Tiers |, Il, and Ill) by identifying and using the specific tasks that students need to develop
and master at each Tier in order to advance.

Teachers use the Prentice Hall instructional malerials (both print and digital) to provide additional
learning for students in intervention Tiers 2 and 3 (lowest 25th percentile), to address the unmet needs of
the students after instruction has been administered. These alternative approaches are delivered to at-
risk students in small group interventions (at Tier 2); and more individualized, in-depth interventions (at
Tier 3 - lowest 25th percentile). Instruction is delivered in small groups per the daily schedule.

DEMONSTRATION OF PROGRESS
(Detailed student mastery data for students in the lowest 25% percentile is included in the
Data Binder Section 8)

Dala on the following charts show that students in the lowest 25" percentile are making progress
in Reading during SY 2013-14 with the implementation of the School Improvement Program.

Teachers administered the Prentice Hall (PH) Beginning Of the Year (BOY) Benchmark Test in
August as baseline data. Teachers re-administered the same BOY Benchmark Test in August to
measure growth.

Grade 7 scores went from a class average of 36% proficiency on the August BOY, to 41% on the
Beginning Of the Year Benchmark Test re-administered on October 21, 2013. Student progress
monitoring in the PH System is done weekly by administering the Weekly Selection Test. The PH
System keeps a running average of the weekly Selection Test Scores for grade 7 on the Weekly
Selection Tests. Scores for grade 7 on the Weekly Selection Test stayed at 41%.

Grade 8 students in the lowest 25" percentile went from a class average of 37% proficiency on
the August BOY, to a class average of 60% average proficiency on the Weekly Selection Tests in
Reading. Individual student growth scores are shown on the chart. These scores show a significant
improvement in Reading for students in the lowest 25" percentile. Students have made significant gains
in proficiency in the Arizona Common Core Standards in reading.
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1b STUDENT GROWTH IN READING FOR STUDENTS IN THE LOWEST 25%
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1b__STUDENT GROWTH IN MATHEMATICS FOR STUDENTS IN THE LOWEST 25%

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

ASSESSMENT

Students in the Lowest 25th Percentile were identified using their %ile scores from the Fall 2013 NWEA
assessment. Teachers continuously monitor student progress during the reading core curriculum and
interventions using objective information to determine if students are meeting goals, then use follow-up
measures to assure that the intervention was implemented as intended and lead to students' increased
learning.

Teachers work diligently with each student and maintain a portfolio to determine any areas of
weakness for reading. Teachers individualize and differentiate for each student to ensure mastery of the
standards is being achieved. This is done through individual or small group tutorials during or after
school to assist the students in mastering the standards.

MAPS/DesCartes dala is used to identify students and the specific standards or skills they are
having difficulty mastering. Results of the first Benchmark assessment of the school year are used to
idenlify students. Objectives are leveled to target proficiency on standards to each student's
demonstrated prior mastery based on multiple points of data (i.e., units tests and student work).
Teachers individualize instruction, for individuals or groups, based on pre-test results to provide support
for some students and enhanced learning opportunities for others. All teachers re-teach based on post-
test results.

Teachers use differentiated assessments for each ability group. The Prentice Hall Mathematics
system provides differentiating assessments that the teachers use to monitor student progress and
inform future instruction. Three versions of each chapter test are provided: L2 for Below Level, L3 for All
Students, and L4 for Advanced Learners, which teachers tailor to students' abilities and skills in math.

INSTRUCTION

Students are grouped for instruction during the 60 minute math instructions as follows: a) Teacher
A teaches the Intensive Group (below 25th %ile) from 1015-1045 AM, b) Teacher B teaches the
Strategic Group (Tier Il) from 10:45-11:15 AM. Teacher A & B rotate daily, and c) Teacher C teaches the
Benchmark Group from 10:15-11:15. Teacher A & teacher C rotate groups weekly.

In addition to the core math program, struggling students in the lowest 25th percentile are
instructed and work in small groups for an additional 22 minutes of intensive instruction in math each
day. Individual tutoring is provided for the lowest 25th percentile students in math for 60 minutes after
school 4 days per week (Mon. - Thurs.) This strategic intervention provides more practice and
scaffolding with the critical elements of math instruction and provides a significant increase in math
learning time for the lowest 25th percentile of students.
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Prentice Hall Mathematics is a system that includes several resources for differentiation
instruction. Teachers identify and choose the appropriate resources for their lowest 256%ile students.
Each lesson has activities for learning the math skills and concepts at Below Level students, advanced
students, and ELL students.

Extended day skills-based structured tutoring program provides extended teaching time to
students who have not achieved BENCHMARK/Proficiency on NWEA MAPS, AIMS, and Prentice Hall.
Tutoring Is provided 4 days a week from 3:00PM to 5:00PM for those students in the lowest 25%. One
half of the tutoring time is for academic intervention on identified skills, the other time is used for
enrichment in art, project based enjoyable activities, and recreational activities. Integrated
implementation of RTI (tiered levels of learning) for all students for 60 minutes scheduled daily.
Instructional staff has received training in differentiated instruction. RTI is being implemented to ensure
that all students are receiving the academic support they are in need of. Instructional staff attends
training in areas that they have identified as deficient. Extended learning time is given to students who
have been determined "at-risk" through data collection and analysis and support services may include
counseling, pupil services, mentoring, college and career awareness.

Prentice Hall Mathematics provides solutions for meeting the needs of all students by providing
superior teacher support materials for planning how to effectively differentiate instruction, and providing
unique resources for the various population of students. Teachers use these support materials for the
lowest 25th %tile including the following. Additional support is provided in the Teacher's Editions for
Below Level and Special Needs students. All-In-One Student Workbook Adapted Version is a resource
with adapted practice and adapted daily note taking worksheets to support below level students.
Teachers use these critical resources to be able to teach the same mathematical context with the
students, but provide a more appropriate resource for students to take notes and practice the lesson's
mathematics.

PROFESSIONAL DEVELOPMENT

Reading and Math Intervention, RTI Training, to meet the lowest 25th percentile including ELL
and Special Education. An introduction to the Response To Intervention (RTI) system. Covering: a) All
eight steps of the RTI process, b) Getting teachers on-board with RTI, ¢) Getting everyone at the school
on the same page with RTI, and d) Simplifying the intervention process to improve interventions.

RTI Tier One: Improving Full Class Instruction in Reading and Math is scheduled. Presentation
includes: a) A focus on "Tier One" or Full Class instruction, b) simple steps that Teachers can take to
increase learning and helping the most reluctant teachers to change how they teach.

DEMONSTRATION OF PROGRESS

(Detailed assessment data to monitor the progress of students in the lowest 25% is
included in the Data Binder Section 8)

The most compelling data showing progress in student achievement is progress-monitoring data
that was recorded and documented during the 2013-2014 School Year. This data showing progress in
student achievement is evidence that the current School Improvement Program is working Students n
the lowest 25™ percentile were administered the Prentice Hall Beginning Of the Year (BOY) Benchmark
Test in August 2013, a criterion referenced assessment that assesses students’ proficiency in Arizona
Common Core Standards. This same test was re-administered to students in October 2013 to measure
growth. Students in the 7™ grade went from an average score of 56% in August 2013 to an average
score of 54% in October 2013, showing leveled performance

Students in the 8™ grade went from an average score of 35% in August 2013 to an average score
of 63% In October 2013. These scores show significant increases in Math achievement.
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1b  STUDENT GROWTH IN MATHEMATICS FOR STUDENTS IN THE LOWEST 25%
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2a__PERCENT PASSING AIMS IN READING

Mitigating Factors below contributed to last years underperforming profile on the AIMS Tests.

Staffing Issues: During prior years there were no Highly Qualified teachers teaching in the Charter
School. Administration changed several times. Student to Teacher Ratio: There were 24 students in
eighth grade and 23 students in seventh grade for a student -teacher ratio of 15 to 1 Curriculum Issues:
Regarding instruction, teachers did not develop Curriculum Maps and Pacing Guides based on Common
Core Standards. There was no time in the daily classroom schedule for Reading and Math Intervention.
Professional Development was very minimal. Environmental Issues: Cold weather caused some school
closures. Attendance was an issue because some students were unable to come to school because of
impassable roads.

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

Test results from previous years have been reviewed and are used to draw comparisons of the
progress of KDLO students both internally and as a framework to measure our school against
comparable schoals in Arizona.

The strategies used to accelerate growth for students include: descartes activities, grouping by
tiers, using buckle down reading and common core coach, shared reading (think, pair, share), guided
reading (provide questions on elements of reading), retell story (oral, visuals, efc.).

Baseline assessment provided all stakeholders with the information needed to identify students’
strengths and weaknesses, lo effectively target instruction, and to set classroom level, and individual
student-level goals.

Following is a description of additional major School Improvement Components that are
being implemented for all measures to be aligned with School Improvements Components
described in Section 1a.

ASSESSMENT - FORMATIVE

Prentice Hall Unit pre-tests and post-tests are administered to all students in the grade level and
subject covered by the unit of instruction. Formative assessments are given to determine areas of
growth, and are used to continue to identify instructional priorities. Assessments measure instructional
effectiveness and student achievement, and are an integral part of the system. Formative assessments,
in particular, provide a systematic and regular measurement of students’ progress in the classroom, and
are the processes used to drive instructional practice. Ongoing classroom assessment includes daily
student class-work, student participation and discussions, rubrics and curriculum-based measures from
Prentice Hall including Prentice Hall online technology based assessments. Regular homework
assignments are assigned for each core subject area, which will assist students in assessing their
independent work. Teachers use Prentice Hall Reading Performance Tasks, related to the Core
framework by providing assessment opportunities for each reading standard. Formative assessments
will be given to the students at the end of each unit of study to measure mastery, which has been set at
80%.

INSTRUCTION - DATA DRIVEN

Staff use a "Data Driven" Instructional system which includes analyzing baseline data from
assessments and report cards, and then providing targeted professional development to support
teachers' knowledge base of the research based instructional strategies to employ, that best meet the
needs of each student. Teachers have the information needed to effectively adjust instructional focus,
and employ regrouping and other differentiation strategles, to ensure that each student is making
progress towards mastery of specific skills and content. Using data-driven instruction and ongoing
assessment is a cornerstone of our program.

Student achievement data Is included in each student's file and makes year-to-year evaluation
and tracking of benchmarks more efficient. It also provides students, parents, teachers and
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administrators, information to make decisions about differentiating instruction for each student.
Teachers, based on the data, will make the decision to either move on to a new standard and begin with
a baseline assessment, or revisit the same standard through data-driven instruction, reaching students
who need remediation or acceleration through differentiated instruction.

ASSESSMENT - SUMMATIVE

Summative Assessments are an essential part of meeting academic performance objectives.
They are administered at the completion of a unit of study in order to assess the academic progress of
students in mastering standards and performance objectives in core subjects of the Common Core and
Arizona State Standards. Summative Assessments will include regular curriculum-based and standards-
aligned teacher assessments, teacher insight and feedback, and student portfolios.

KDLO will administer all state and BIE mandated testing. All 7th & 8th grade students will take
the AIMS test in the Spring and NWEA in the Fall, Winter and Spring. These tests will be used o give a
comparison of how our students are performing compared to a variety of benchmarks — both criterion-
referenced and norm-referenced. This information will enable us to measure student, class, and school
growth by these benchmarks. Data from the annual AIMS assessment are analyzed in professional
development meetings in late summer to give teachers data needed to design learning activities for the
next school year.

Learning activities and test taking techniques and activities are practiced throughout the school
year. AIMS practice activities are practiced weekly with Buckle Down series. Teachers receive timely
reports of results from standardized tests (NWEA and AIMS) and objectives-based Prentice Hall tests.

KDLO staff discusses the data from assessments with parents and students. A progress report /
report card is provided to parents at the end of each academic quarter (four times per year). These
progress reports contain the following information: the student's grade in previous and current periods in
each subject; and specific comments if needed regarding academic achievements, suggestions for
additional school support, parent involvement if needed, or any discipline or attendance issues.

Team Data Analysis and Data Driven Instructional Planning, Use of Research-based strategies in
Reading and Math, Progress Monitoring of subgroups including lowest 25th percentile. Viewing of
discussion of Prentice Hall on-line tutorials (under the direction of the Head Teacher).

Teachers analyze AIMS annually to determine students' level of proficiency on AIMS strands and
concepts. Teachers then provide exlra instruction of strands and concepts students score low on.
(Graphs of student proficiency on AIMS strands & concepts is included in Data Binder Sec. 2)

DEMONSTRATION OF PROGRESS

Data on the following chart shows that students demonstrated progress on the AIMS assessment
in Reading.

For 7™ grade the percentage of students who scored in the “Falls Far Below" category dropped
dramatically from 7% in 2011 to 0% in 2013.

For 8" grade the percentage of students who scored in the “Falls Far Below” category dropped
dramatically from 35% in 2011 to 13% in 2013.

For 7™ grade the percentage of students who scored in the “Approaching” category jumped from
59% in 2011 to 64% in 2013.

For 8" grade the percentage of students who scored in the “Approaching” category jumped from
50% in 2011 to 67% in 2013.

For 7" grade the percentage of students who scored in the "Meets or Exceeds” category went
from 32% in 2011 to 35% in 2013.

For 8" grade the percentage of students who scored in the “Meets or Exceeds” category went
from 15% in 2011 to 21% in 2013. Although these were modest gains, they were gains.

There was significant growth in Reading on AIMS for all students from 2011 to 2013. We are
anticipating a very significant increase in student scores in Spring 2014 due to our implementation of this
School Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for students.
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2a PERCENT PASSING AIMS IN READING
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2a  PERCENT PASSING AIMS IN MATHEMATICS

The Curriculum, Instruction, Assessment and Professional development described in
Section 1A is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

Student assessment in math occurs often and with a variety of different measures.
Prentice Hall Mathematics provides an ongoing assessment strand that addresses assessment
for learning and assessment of learning. Teachers use the formative assessments before and
during instruction. Teachers assess students' understanding to inform future instruction. The
summative assessments after instruction document student mastery of mathematical concepts
and skills. Teachers administer these assessments at the end of each chapter, record student
progress and use the information.

The strengths and areas of needs are as follows: Student Strengths are algebra &
functions. Areas of need are Statistics & Probability. The strategies that are used to accelerate
growth for students include using Graphic Organizers: lattices, tables, graphs; Actual hands-on
activities, Real world problems and Online activities on computers, and working problems in
Buckle Down Math and Common Core Math.

To prepare students for the AIMS test, teachers us Prentice Hall Mathematics Test-
Taking Strategy lessons that focus on specific strategies necessary for test success, and use
test prep exercises, focusing on all major question types every chapter.

Following is a description of additional major School Improvement Components
that are being implemented to be aligned with School Improvement Component
described in Section 1A.

INSTRUCTION - CLASSROOM OBSERVATIONS, FORMAL EVALUATIONS,

The Principal and Head Teacher conduct informal classroom observations of teachers
giving various lessons to their students, two to three times per month. The Principal completes
a formal observation and written evaluation of teachers three times per year. Teachers are
provided with a copy of the evaluation to discuss the results and any concerns or questions they
may have. This report becomes part of the teacher's permanent file. Observation Checklists
and Teacher Evaluations Documents are included in Curriculum Binder Section II.

The Principal and Head Teacher review all curriculum assessments for students at the
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end of each semester and for the school as a whole at the end of each year. Results help
determine any changes in curriculum needed to reach mastery in reading. The Principal & Head
Teacher works with teachers to make these changes to improve the learning process for
students. The Principal and Head Teacher use the Prentice Hall online reporting analysis and
graphing to review student data and focus their efforts on measurable results in student
achievement.

PROFESSIONAL DEVELOPMENT

KDLO will participate in BIE provided Professional Development. The System-wide
approach to Professional Development will focus on two initiatives: 1) Framework for Teaching,
and 2) Common Core State Standards (CCSS). The Framework for Teaching is a system of
professional practice. It will focus on 4 domains: 1) Planning and preparation, 2) The
classroom environment, 3) Instruction, and 4) Professional responsibilities. Professional
Development will focus on the implementation of CCSS including: 1) Deconstruction of CCSS,
2) Developing lesson units that are aligned with CCSS, 3) Collaborating with other teachers at
the same grade level in the school clusters, and 4) Increasing the rigor of lessons and depth of
knowledge in reading and math aligned with CCSS.

DEMONSTRATION OF PROGRESS

Data on the following chart shows that students demonstrated progress on the AIMS
assessment in Math

For 7™ grade the percentage of students who scored in the “Falls Far Below" category
dropped dramatically from 73% in 2011 to 55% in 2013.

For 8" grade the percentage of students who scored in the “Falls Far Below" category
dropped dramatically from 60% in 2011 to 38% in 2013.

For 7" grade the percentage of students who scored in the “Approaching” category
jumped from 73% in 2011 to 55% in 2013.

For 8" grade the percentage of students who scored in the “Approaching” category
jumped from 20% in 2011 to 33% in 2013.

For 7" grade the percentage of students who scored in the “Meets or Exceeds” category
went from 13% in 2011 to 15% in 2013.

For 8" grade the percentage of students who scored in the "Meets or Exceeds” category
went from 20% in 2011 to 30% in 2013.

There was significant growth in Math on AIMS for all students from 2011 to 2013. We are
anticipating a very significant increase in student scores on AIMS in Spring 2014 due to our
implementation of this School Improvement Plan, with our focus on providing Curriculum,
Instruction, Assessment, and Professional Development focused on increasing learning for
students.
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2b COMPOSITE SCHOOL COMPARISON FOR READING

The Curriculum, Instruction, Assessment and Professional development described in
Section 1A is identical to that for this measure. Please see Section 1A for a through description.
The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the

major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom-observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

Following is a description of additional major School Improvement Components
that are being implemented to be aligned with School Improvement Component
described in Section 1A.

LEADERSHIP TEAM

A Leadership Team consisting of the Principal, Head Teacher, and Charter Staff meet
regularly. The Leadership Team, utilizing student-learning data, sets yearly learning goals for
the school. The Leadership Team shares in decisions pertaining to curriculum, instruction, and
professional development, based on data gathered. The Principal and Head Teacher models
and communicate the expectation of improved student learning through commitment, discipline,
and careful implementation of sound practices. The Principal and Head Teacher will spend at
least 40% time working directly with teachers and teams to improve instruction, including
classroom observations, evaluations, and student data monitoring.

CURRICULUM & INCREASED INSTRUCTIONAL TIME

The School calendar at KDLO is designed to ensure the minimum number of teaching
days per A.R.S. §15-341.01, which is met at 183 days. School days are set Monday through
Friday from 8:00 a.m. to 3:00 p.m. On certain Fridays of each month an early release occurs for
students at 12:30 p.m. The school hours at KDLO ensure the minimum number of hours taught
per week is met per A.R.S. §15-901. (See Curriculum Binder, Section 1 for School
Calendar)

The daily start and finish times for students at KDLO has been set to ensure students
receive significantly more hours of instruction per week and per year, than set in the Arizona
statutes. This way, it will allow the teachers more time with each student to optimize personal
development and success and to ensure teachers have plentiful opportunities in delivering a
rigorous and challenging program of study.

The early release for students on Fridays of each month is scheduled for teacher
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professional development and staff meetings to occur on an ongoing basis. The calendar for the
2013/2014 school year highlights the professional development days for staff training dates and
for Early Release days, which are on the last Friday of each month from 1:00 p.m. to 4:00 p.m.

CURRICULUM ADOPTION UPDATED on SCHEDULE

We update curriculum and textbook adoptions according to the school curriculum update
schedule, as well as in accordance with state and federal requirements

The process used for adopting the new Math and Reading Instructional System was
conducted by the administration and staff during the Spring and Summer of 2013. The process
included materials evaluation using defined criteria and textbook selection using the results of
the evaluation. 100% of the staff selected the Prentice Hall System (PH) as PH is aligned to
ACCS in Reading and Math.

Demonstration of Sufficient Progress

Several schools were identified as serving students similar to KDLO students, they are , Nazlini,
Chinle Junior High, and Tsehootsooi Middle School. A composite score of 7" and 8" grade
students on AIMS in 2011, 2012, and 2013 for Reading for comparable schools to KDLO was
compared to the scores for 7" and 8" grade KDLO students on AIMS Reading for the same
years. The percent of students passing the AIMS Reading for comparable schools’ went from
44% passing AIMS in 2011, to 43.4% passing AIMS in 2012, to 43.5% passing AIMS in 2013.
These composite score for comparable schools show no growth for the 3-year period.

The percent of students passing AIMS Reading for KDLO went from 24% in 2011, to 51% in
2012, to 28% in 2013. KDLO scores started significantly lower than those of comparable
schools, however KDLO scores did show an increase for the 3-year period, whereas scores for
comparable schools did not show an increase in Reading scores for the 3-year period.
Following are graphs displaying the data.
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2b COMPOSITE SCHOOL COMPARISON FOR READING
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2b COMPOSITE SCHOOL COMPARISON FOR MATHEMATICS

The Curriculum, Instruction, Assessment and Professional development described in Section 1A
is identical to that for this measure. Please see Section 1A for a through description.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeting
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

Following is a description of additional major School Improvement Components that are
being implemented to he aligned with School Improvement Component described in Section 1A.

INITIAL ASSESSMENT and PLANNING

KDLO conducted a Comprehensive Needs Assessment through its accreditation process
with North Central Association AdancEd. Information collected includes student achievement
data, student/family demographic information, specific identified community needs, school
program data and drug/alcohol use data. This information was collected through
parent/community/student and staff surveys.
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Following are the items identified by the staff and parents as most in need of improving using the
AdvancEd Survey. Next to each item is a brief statement of the Component of this School Improvement
to address each need. This needs assessment data was used in developing the components for the
School Improvement Plan.

"~ 2013-2014 School Improvement

Ranking Item Identified As Need Component Implemented B
3.5 School leadership based on beliefs School Leadership Team implemented with
about teaching and learning revised vision

3.2 Engagement of stakeholders effectively

supporting the school's purpose and vision Eniianead Brgogemental pareHks

3.4 Staff participation in continuous

Professional Development Comprehensive Staff Development

3.5 Collaborative learning community Staff Collaboration Meetings
3.5 staff supervision and evaluation Staff supervision and evaluation process
process results in student success enhanced and implemented

3.3 Engagement of families in meaningful

easy lo support learning Parents as Partners

3.5 Professional Development and support
in the evaluation, interpretation and use of | Professional Development
data

3.5 Grading and reporting are based on Assessment and reporting are aligned to Arizona
criteria that represent attainment of content | Common Core Standards

Demonstration of Sufficient Progress

A composite score of 7" and 8" grade students on AIMS in 2011, 2012, and 2013 for
Math for comparable schools to KDLO was compared to the scores for 7" and 8" grade KDLO
students on AIMS Math for the same years. The percent of students passing the AIMS Math for
comparable schools’ went from 19.4% passing AIMS in 2011, to 20.6% passing AIMS in 2012,
to 27.6% passing AIMS in 2013. These composite scores in Math for comparable schools show
modest growth for the 3-year period.

The percent of students passing AIMS Math for KDLO went from 16.5% in 2011, to 54%
in 2012, to 22% in 2013. KDLO scores started lower than those of comparable schools,
however KDLO scores did show a modest increase for the 3-year period.

KDLO and comparable schools both made similar increases in math achievement.
Following are graphs displaying the data.
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2b COMPOSITE SCHOOL COMPARISON FOR MATHEMATICS
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2c_SUBGROUP COMPARISON FOR ELL IN READING

The Curriculum Instruction, Assessment, and Professional Development described in Section 1A is
identical for ELL students therefore the description is not repeated here.

The major School Improvement Components are identical for both reading and math for all
students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities. Following are the
major School Improvement Components to enable all children to meet the Arizona Common Core
Standards: (1) Our Charter's core academic curriculum and instructional program has been strengthen
and is aligned with Arizona Common Core Standards (ACCS). All teachers develop weekly lesson plans
based on ACCS. Assessments, and the adopted instructional materials are aligned to ACCS. The Head
Teacher and/or Principal reviews Lesson Plans weekly to monitor to assure alignment to Curriculum
Maps and ACCS. (2) the Prentice Hall Reading and Math System aligned to ACCS has been
implemented, (3) the student teacher ratio is reduced to 8:1 with Highly Qualified certified teaching staff,
4) the quality and amount of learning time has been increased with an after school tutoring program for 4
days a week for 2 hours each day, and 45 minutes daily of intervention program during the school day,
(5) periodic assessment and progress monitoring data is done to monitor student progress in meeling
ACCS and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom observation
and teacher evaluation focuses on monitoring implementation of ACCS in instruction.

ASSESSMENT

KDLO follows Arizona Department of Education policy for the identification and assessment of
students identified as English Language Learners (ELL). KDLO assesses the student's English language
proficiency with Arizona's English proficiency assessment — Arizona English Language Learner
Assessment (AZELLA). Any student identified as not proficient on the English proficiency assessment is
entitled to ELL services, which KDLO provides.

INSTRUCTION

The variety of instructional methods used at KDLO will allow for differentiated instruction to meet
the needs of all of its students. Recognizing that each student learns in a unique way, the instructional
methods used are flexible and varied to account for these differing learning styles. Below are
descriptions of the instructional methods that are used at KDLO.

Cooperative Learning involves small student groups working together to solve a problem or
complete a task. All students in the group must actively participate with each student maintaining some
independence. This teaching method promotes active participation, individual accountability, students'
ability to work cooperatively and improvement of social skills. Scaffolding involves the teacher modeling
the skill and thinking for the student. As the student increases understanding, the teacher withdraws the
assistance allowing the student to take on more responsibility for the learning.

Teachers use the following ELL strategies when teaching reading: They use simple language;
focus on key vocabulary, and checking for understanding as they prepare students for the lesson. They
frontload the lesson by presenting opportunities for students to activate prior knowledge, build
background, preview text, set a purpose for reading, and make connections. They provide supports
such as visual graphics, organizers, summaries, models and more. Teachers structure opportunities for
oral practice with language and content.

The Prentice Hall Literature system incorporates a unique combination of leveled reading,
differentiated Instruction, cultural sensitivity, and skills support. Teachers use the Leveled selection pairs
in the student edition, choosing the text that is appropriate for students' abilities without skipping
essential skills. Teachers use the Prentice Hall resources for tiered intervention to address the needs of
all students including English language learners, and less proficient readers in the lowest 25th percentile.
Teachers use the Reader's Notebook to customize instruction for every selection with reading support for
struggling readers and English Language Learners. Prentice Hall Literature supports culturally
responsive instruction with each selection in the anthology. Teachers use Prentice Hall online resources
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to customize instruction and assessment for ELL students and students from the lowest 25th percentile.
KDLO purchased and teachers use Leveled trade books to provide opportunities for independent reading
at various reading levels.

Teachers that ask critical thinking questions with every selection, as specified in the Teacher's
edition that require students to integrate knowledge and ideas. Teachers use Unit-Level Vocabulary
Workshops to provide many opportunities for students to evaluate and synthesize information and share
their findings with others in a variety of formats.

For ELL Students, text complexily is about accessibility and vocabulary. The ratio of different
words to the number of words in a text can cause lack of comprehension. Therefore, teachers teach new
vocabulary prior to students reading the text so that they can better comprehend.

Teachers use scaffolding and strategies to enable ELL, Special Education, and the lowest 25th
percentile students to read complex text at his or her instructional level. The Prenlice Hall system has
professional development that demonstrate strategies to match students to texts so that students are
continually challenged in their reading, at each ability level. Teachers assign leveled independent
reading tasks so that students can master texts of increasing complexity.

Teachers use Prentice Hall strategies for English Language Learners which are provided in
Prentice Hall Literature including point-of-use scaffolding strategies tailored to the four proficiency levels
of English learners with every selection, and a Reader's Notebook that customizes instruction for every
selection.

PROFESSIONAL DEVELOPMENT

Professional Development is provided so that certified staffs are trained in and are certified in
Sheltered English Immersion, as required by the state of Arizona. It is an additional goal of KDLO to
engage in professional development for ELL students that allows for the integration of technology in the
classroom for staff and students, as well as specific and direct in-service training that addresses goals
outlined in individual staff development plans. KDLO's academic staff continues training in Unwrapping
Common Core Standards. Language and culture are integrated into the core subject areas. Culturally
appropriate instructional methods are being utilized to ensure students are learning to the best of their
ability. Students, who are referred for counseling, receive a psychological assessment from a licensed
psychologist to determine the need for ongoing counseling or alternative placement.

DEMONSTRATION OF PROGRESS

There were no ELL students recorded from KDLO for 2011, 2012, and 2013 on the ADE
database. However, at KDLO we identified and considered students to be ELL each year, 2011, 2012,
and 2013. Following are their Iimprovement scores. Data on the following chart shows that ELL Students
demonstrated progress on the AIMS assessment in Reading. The average of 7" and 8" grade students
are reported. Scores increased from an average AIMS score of 464 in Spring 2011 to an average AIMS
score of 475 in Spring 2013. We are anticipating a significant increase in ELL student scores in Spring
2014 due to our implementation of this School Improvement Plan, with our focus on providing
Curriculum, Instruction, Assessment, and Professional Development focused on increasing learning for
ELL Students.
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2c_ SUBGROUP COMPARISON FOR ELL IN READING

Kin Dah Lichi'i Olta Charter AIMS Scores

Comparison for English Language Learners in 7th & 8th Grades

in Reading for Years 2011, 2012 and 2013
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2c_ SUBGROUP COMPARISON FOR ELL IN MATHEMATICS

The Curriculum Instruction, Assessment, and Professional Development described in
Section 1A is identical for ELL students therefore the description is not repeated here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25™ percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

INSTRUCTION

Teaching Staff use the Prentice Hall Mathematics, which is a system that includes
several resources for differentiation instruction. Teachers identify and choose the appropriate
resources for their ELL students. Each lesson in Prentice Hall has activities for learning the
math skills and concepts for at Below, Advanced and ELL students.

Teachers use differentiated assessments for each ability group. The Prentice Hall
Mathematics system provides differentiating assessments that the teachers use to monitor
student progress and inform future instruction. Three versions of each chapter test are
provided: L2 for Below Level, L3 for All Students, and L4 for Advanced Learners, which teachers
tailor to students' abilities and skills in math.

Teachers provide scaffold support in solving problems. Teachers walk students through
on how to solve one representative problem, focusing on both the reasoning and the
computation that must be done. Direct Instruction is used to help students learn concepts and
skills and can be divided into 4 sections: 1) Introduction and review, 2) Presentation of new
information, 3) Guided practice, and 4) Independent practice Demonstration involves the
teacher showing students a process or procedure such a science process, a cooking procedure
or a computer procedure. Involving students in demonstrations allow this method to be less
passive. This method can incorporate web-based lessons to show the students how to do
something.

Problem-Based Learning & Inquiry involves teacher giving the student a problem where
inquiry must be utilized to solve the problem. There are commonly four steps in this model: 1)
student receives the problem, 2) student gathers data, 3) student organizes data and attempts
an explanation to the problem, and 4) student analyzes the strategies to solve the problem.

f
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KDLO continues to stress the value of shared decision-making and the importance of
culture and heritage in efforts that maximize student achievement. This plan is reviewed with all
stakeholders to determine its validity, make recommendations for improvement, as well as
participate in the continuous monitoring and development of the plan. KDLO also diligently
endeavors to improve the quality and avenues of communication internally, and with the parents
and communities it serves, as well.

DEMONSTRATION OF PROGRESS

There were no ELL students recorded from KDLO for 2011, 2012, and 2013 on the ADE
database. However, at KDLO we identified and considered students to be ELL each year, 2011,
2012, and 2013. Following are their improvement scores. Data on the following chart shows
that ELL Students demonstrated progress on the AIMS assessment in Math. The average of 7"
and 8" grade students are reported. Scores increased from an average AIMS score of 353 in
Spring 2011 to an average AIMS score of 387 in Spring 2013. Student scores in Math have
been lower each year than Students' scores in Reading. We are anticipating a very significant
increase in ELL student scores in Spring 2014 due to our implementation of this School
Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for ELL Students.
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AIMS Score

2¢c__SUBGROUP COMPARISON FOR ELL IN MATHEMATICS
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2¢ SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN READING

100% of students are FRL therefore all components of this School Improvement Plan are
in effect for FRL students. All KDLO students are provided free breakfasts and lunches to
assure proper nutrition.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.
* Other School Improvement Components implemented are described below.

HIGHLY QUALIFIED CERTIFIED STAFF and LOW STUDENT TEACHER RATIO

Highly qualified certified staff have been hired and retained. During the prior years
noncertified teachers taught at the charter school. KDLO is committed to retain only certified
teachers. Two certified classroom teachers, one certified Special Education teacher, and one
Teacher Assistant form the teaching team for the charter school. We reduced the student-
teacher ratio to 8 to 1; to be able to differentiate instruction targeted at students' identified
needs.

Strategies Being Used To Attract High-Quality Highly Qualified Teachers include: a
health benefit package to all employees, a 401K plan, and higher education courses are paid
for, as the budget allows. Teacher positions are advertised locally, regionally and nationally to
recruit the most qualified applicants.

TECHNOLOGY as part of the EDUCATIONAL SYSTEM

The curriculum at KDLO is rigorous and infused with technology to assist students in
succeeding. Delivering content by using technology, students develop learning skills, such as
thinking and problem-solving skills, information and communication skills, and interpersonal and
self-directional skills. The teaching of critical thinking skills is an essential factor in the overall
success of the curriculum framework at KDLO.
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KDL.O has purchased new iPads for each student, which is reflected in last years
operational budget. We have moved technology into the classrooms to increase learning.
Technology at KDLO will offer unprecedented opportunities to enhance the learning process of
our students. Our program, grounded in integrity, promotes character development and
collaboration. Mental challenges in a team context offer KDLO students the opportunity to
develop leadership skills and self-confidence that will inspire them to lead productive and active
lives. By the end of their time at KDLO, students will have a wealth of learning and exceptional
technology skills on which to build for middle school success, high school success, and for life!
Technology at KDLO enhances the success of its students and helps to provide data for
analysis and accountability purposes.

A comprehensive and continuous program of Professional Development is a crucial part
of our program to improve the academic performance of KDLO students. Staff development is
provided so that the technology will be successful. At KDLO, teachers and staff members will
receive technology training to enhance technology knowledge and understanding and its use
within the school and classroom.

PARENTS as PARTNERS

The school regularly and clearly communicates with parents about its expectations of
them and the importance of the curriculum of the home. Parents receive regular communication
about learning standards, their children's progress, and the parents’ role in their children's
school success. The ongoing conversation between school personnel and parents is candid,
supportive, and flows in both directions. Parent trainings are identified and parents are
encouraged to attend. Monthly newsletters are mailed to the parents that include a calendar of
activities. Flyers are sent home with students, of upcoming events and changes in the school
schedule. Yearly calendar is provided to parents. KDLO has a website that has regular
updates on academic and extra-curricular event happenings. Parents are informed and invited
to all training provided on campus.

Telephone conferences are arranged to meet parent's schedules. Teachers, Special
Education, and special area teachers make home visits as necessary. Twice a year formal
Parent Teacher Conferences are scheduled to extend until 7:00 p.m. for working parents. A
Parent Teacher Organization has been established and meets monthly. Incentives and meals
are provided to parents during PTO meetings. Parents are informed of the due process
procedure in place for parent complaints for both general education and special education
issues and concerns. The process is provided in the Policy and Procedure Manual and available
to the parents and public upon request.

DEMONSTRATION OF PROGRESS
Data appears on the following page. Note, that since 100% of our students are “Free and

Reduced Lunch” (FRL), we show the same AIMS improvement data for Section 2C FRL
students in Reading and Math as we show in Section 1A for Reading and Math.
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2c SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN READING
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2c__SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN MATH

100% of students are FRL therefore all components of this School Improvement Plan are
in effect for FRL students. All KDLO students are provided free breakfasts and lunches to
assure proper nutrition.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25" percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.
Other School Improvement Components implemented are described below.

STUDENTS SUPPORT AND INTEGRATION with OTHER SERVICES and AGENCIES

Support services are provided to students as students are identified. Comprehensive
psychoeducational testing is provided to students not only referred for special education
services, but also for those who have been referred for counseling services. A licensed child
psychologist administers all psychoeducational assessments. A counselor is contracted by
KDLO to meet the needs of its students, along with Indian Health Services.

All teachers verbally praise students and give positive feedback on their learning efforts.
All teachers interact managerially with students and teach and reinforce rules & procedures. All
teachers interact socially with students such as noticing and attending to all students, asking
about student interests and activities and inquiring about the family.

A Safe and Drug Free School has been established. Agencies and organizations such
as the local law enforcement, India Health Services and Child Protective Services work with the
school to promote and safe and drug free school.
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Funding from various Federal, State, and local programs are integrated to support the
school, including the following: a) Special Education IDEA: serves students with special needs,
b) Title IV, Part A — The Safe and Drug Free School and Communities Act: ensures that student
attend a school free from violence and drugs, c) Title Il, Part A — Improving Teacher Quality:
ensures that teachers continue to grow professionally and become more effective, d) Title II,
Part D — Enhancing Technology: ensures that KDLO students have the opportunity to integrate
technology in to their learning and development to become competitive with other students both
state and nation wide, e) Transition Programs — Special Education: assists students who have
difficulty in make successful transitions to other schools and/or programs, f) Title VIl — Summer
School: ensures that all students who have identified academic deficiencies have the
opportunity to address those deficiencies and experience academic success, g) Law
Enforcement and Indian Health Services assists by presenting crucial information to students
about a variety of subjects, h) USDA assures that students receive a nutritious breakfast and
lunch, and that the school develops and implements a Wellness Policy, and i) BIE provides
technical assistance and guidance regarding school operations

DEMONSTRATION OF PROGRESS
Data appears on the following page. Note, that since 100% of our students are “Free and

Reduced Lunch” (FRL), we show the same aims improvement data for Section 2C FRL students
in Reading and Math as we show in Section 1A for Reading and Math.
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2¢c__SUBGROUP COMPARISON FOR FREE & REDUCED LUNCH (FRL) IN MATH

Kin Dah Lichi'i Olta Charter
All 7th Grade Students Math Progress 2013-14
Comparison of Prentice Hall {a) Beginning of the Course (08/27/13) and (b) Beginning of the
Course Readministered (10/24/13)
Evidence of Increased Student Growth
100% e ot e
980 = =
g - S .
60% {— —— e
50%
40% | : =i :
30% |
20% - : s
10% | —
0% + e 20 a
Beginning of the Course Assessment Beginning of the Course Assessment
08/27/13 Reassessed 10/24/13
Kin Dah Lichi'i Olta
All 8th Grade Students Mathmatics Progress 2013-2014
Beginning of the Year (BOY) Prentice Hall Benchmark Test with the Average
Score on Weekly Selection Tests (WST) Year-To-Date (YTD) to show
Evidence of Increased Student Growth
160

0 BOY Bencrriah

£ g WS YIG
o 24

j
%
']
t

Stedent Stusent StaZent Student Student Studert Studant Student Studast Mudeat Studsqt Studant Stedent Average
1 2 3 4 5 & 7 8 9 10 i1 12 13

Page 38 of 38 000083






KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

2¢__SUBGROUP COMPARISON IN READING FOR STUDENTS WITH DISABILITIES

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25! percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction

SPECIAL EDUCATION TEACHER as part of the CHARTER TEAM

Teachers work closely and cooperatively with the special education teacher who is a
member of the Charter Team to determine any areas of weakness in reading for identified
special education students. Modifications and accommodations are implemented to ensure that
each special education student is working towards being successful at meeting their goals in
their Individualized Education Plan.

COMPLIANCE with REQUIREMENTS for STUDENTS with DISABILITIES

Arizona law requires a charter school to comply with all federal laws prohibiting
discrimination based on disability. KDLO is accountable for complying with special education
laws and its administrative unit is responsible for ensuring that all students eligible for special
education in its school receive a free and appropriate public education (FAPE). KDLO will
ensure compliance with these laws and has identified the need for hiring 1 full-time special
education teacher. It is the design of the program to mainstream SPED students wherever
possible and provide resource time for specific areas of weakness outside the classroom per the
student's written needs. The No Child Left Behind Act (2001) requires schools to help all
students learn and achieve. Technology will help KDLO create effective, individualized learning
environments for all its students, making education more inclusive in reaching students with
special needs.
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INSTRUCTION

Direct Instruction is used to help students learn concepts and skills and can be divided
into 4 sections: 1) Introduction and review, 2) Presentation of new information, 3) Guided
practice, and 4) Independent practice. For ELL and Special Education Students, text complexity
is about accessibility and vocabulary. The ratio of different words to the number of words in a
text can cause lack of comprehension. Therefore, teachers teach new vocabulary prior to
students reading the text so that they can better comprehend.

Teachers use scaffolding and strategies to enable students with disabilities to read
complex text at his or her instructional level. The Prentice Hall system has professional
development that demonstrate strategies to match students to texts so that students are
continually challenged in their reading, at each ability level. Teachers assign leveled
independent reading tasks so that students can master texts of increasing complexity.

DENMONSTRATION OF PROGRESS

Data on the following chart shows that Students with Disabilities demonstrated progress
on the AIMS assessment in Reading. The average of the 7" and 8" grade Students with
Disabilities are reported. Scores increased from an average AIMS score of 451 in Spring 2011
to an average AIMS score of 481 in Spring 2013. We are anticipating a very significant increase
in Students with Disabilities scores in Spring 2014 due to our implementation of this School
Improvement Plan, with our focus on providing Curriculum, Instruction, Assessment, and
Professional Development focused on increasing learning for Students with Disabilities.
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2c __SUBGROUP COMPARISON IN READING FOR STUDENTS WITH DISABILITIES

Kin Dah Lichi'i Olta Charter AIMS Scores
Comparison for Students with Disabilities in 7th & 8th Grades
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2c__ SUBGROUP COMPARISON IN MATH FOR STUDENTS WITH DISABILITIES

Curriculum, Instruction, Assessments and Professional Development described
previously also apply here.

The major School Improvement Components are identical for both reading and math for
all students including the lowest 25™ percentile, ELL, FRL, and Students with Disabilities.
Following are the major School Improvement Components to enable all children to meet the
Arizona Common Core Standards: (1) Our Charter's core academic curriculum and instructional
program has been strengthen and is aligned with Arizona Common Core Standards (ACCS). All
teachers develop weekly lesson plans based on ACCS. Assessments, and the adopted
instructional materials are aligned to ACCS. The Head Teacher and/or Principal reviews Lesson
Plans weekly to monitor to assure alignment to Curriculum Maps and ACCS. (2) the Prentice
Hall Reading and Math System aligned to ACCS has been implemented, (3) the student teacher
ratio is reduced to 8:1 with Highly Qualified certified teaching staff, 4) the quality and amount of
learning time has been increased with an after school tutoring program for 4 days a week for 2
hours each day, and 45 minutes daily of intervention program during the school day, (5) periodic
assessment and progress monitoring data is done to monitor student progress in meeting ACCS
and to plan instruction, and (6) Teaching staff engage in comprehensive professional
development focused on improving learning in reading and math for all students. Classroom
observation and teacher evaluation focuses on monitoring implementation of ACCS in
instruction.

TECHNOLOGY USED for STUDENTS with DISABILITIES

The provisions of NCLB and the Individuals with Disabilities Education Act require that
schools must help students with special needs to access, participate, and progress in the
general curriculum. Technology will help KDLO fuffill these requirements and help all students
succeed. An increasing array of technologies can help personalize instruction for students with
special needs and improve learning in the general student population as well. Assistive
technologies will be used as needed to yield results for all KDLO students, making it possible for
education to be a more inclusive endeavor than ever before.

The laptops / iPads are used to improve the engagement of students with disabilities with
their school work; increasing their motivation and ability to work independently; and improving
their class participation, interaction with other students, and interaction with teachers. Special
education teachers and parents support use of the laptops / iPads to increase students’
personal organization. Special education teachers use the iPads with their special education
students to increase the quality and quantity of their writing. The laptops and iPads removed the
motor coordination challenge of writing with pen and pencil and allowed them to produce work
that is easily edited and looks as good as the work of their non-disabled peers.

Page 42 of 42 000087





KDLO Demonstration of Sufficient Progress and School Improvement Plan 2013-2014

ESY and SUPPORT SERVICES

Extended School Year (ESY) is provided for special education students as determined
the individual student’s IEP. Counseling is provided for students who are experiencing
discipline problems and other issues. Mental health services are provided if necessary through
the Indian Health Services. Behavior plans are developed along with the IEP team, as needed.
A counselor is available to meet with the students, parents, staff and administration during a
crisis or provide guidance with critical issues for individual students. Classroom teachers
present careers in classes throughout the school year. Students attend an annual Career Fair

Referral forms and screening protocol is reviewed with the staff at the beginning of each
school year. Students who continue to experience difficulty are referred to the Child Study
Team. The team reviews assessments, reviews the student’s performance with current teacher
and last year's teacher for additional information and parents are contacted for further input.
The team recommends additional interventions to be provided with specific strategies if
necessary or recommend additional testing. Students who are recommended by the Child
Study Team for testing are referred for the beginning stages of the special education process.

DEMONSTRATION OF PROGRESS

Data on the following chart shows that Students with Disabilities demonstrated progress
on the AIMS assessment in Math. The average of the 7" and 8" grade Students with
Disabilities are reported. Scores increased from an average AIMS score of 379 in Spring 2011
to an average AIMS score of 414 in Spring 2013. Student scores in Math have been lower each
year than Students’ scores in Reading

We are anticipating a very significant increase in Students with Disabilities scores in
Spring 2014 due to our implementation of this School Improvement Plan, with our focus on
providing Curriculum, Instruction, Assessment, and Professional Development focused on
increasing learning for Students with Disabilities.
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2c__SUBGROUP COMPARISON IN MATH FOR STUDENTS WITH DISABILITIES
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KDLO?’s Notice of Errata to
List of Witnesses and Exhibits
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Item Analysis Report

Class : 7th Grade Reading ; # Questions: 14
PHLitOnline! Grade 7
Test : Papa's Parrot Point Value: 14
Selection Test A without
Essays
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Question number: 2

Test: Papa's Parrot Selection Test A without Essays

Test skill: Read fiction

Question number: 11

Test: Papa's Parrot Selection Test A without Essays

Test skill: Draw conclusions

Question number: 12

Test: Papa's Parrot Selection Test A without Essays

Test skill: Distinguish denotative meanings

Question number: 14

Test: Papa's Parrot Selection Test A without Essays

Test skill: Use nouns correctly





