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Interval Report Details


Report Date: 07/03/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Kaizen Education Foundation dba South Pointe Elementary School
Charter CTDS: 07-89-99-000 Charter Entity ID: 79233


Charter Status: Open Contract Effective Date: 07/19/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 South Pointe Public Charter Elementary School: 180


Charter Grade Configuration: K-6 Contract Expiration Date: 07/18/2015


FY Charter Opened: 2001 Charter Signed: 07/22/2004


Charter Granted: — Corp. Commission Status Charter Holder is in Good Standing


Corp. Commission File # 1460625-0 Corp. Type Non Profit


Corp. Commission Status Date 07/03/2014 Charter Enrollment Cap 400


Charter Contact Information


Mailing Address: 7878 N. 16th St.
Suite 150
Phoenix, AZ 85020


Website:
http://www.leonagroup.com/southpointeelem


Phone: 602-953-2933 Fax: 602-953-0831


Mission Statement: The mission of South Pointe Elementary is to address the physical, emotional and social needs of each child. We are a multi-
cultural community of learners where mutual respect is expected. We hold ourselves and our students to high expectations
while providing programs to at risk youth. While we accept all students, including those students who may come to us behind
academically, we encourage all of our students to reach their full potential by providing a safe, nurturing, yet challenging
educational environment.
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Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mr. Theodore Frederick ted.frederick@kaizenfoundation.org —


2.) Michele Kaye michele.kaye@leonagroup.com —


Academic Performance - South Pointe Public Charter Elementary School


School Name: South Pointe Public Charter Elementary
School


School CTDS: 07-89-99-001


School Entity ID: 78851 Charter Entity ID: 79233


School Status: Open School Open Date: 08/01/2000


Physical Address: 2033 E. Southern Ave.
Phoenix, AZ 85040


Website: —


Phone: — Fax: —


Grade Levels Served: K-6 FY 2013 100th Day ADM: 330.118


Academic Performance Per Fiscal Year


South Pointe Public Charter Elementary School
2012


Alternative
Elementary School (K-5)


2013
Alternative


Elementary School (K to 5)


1. Growth Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


1a. SGP
Math 36 75 15 36.5 75 15


Reading 36 50 15 46 75 15


1b. SGP Bottom 25%
Math 38 50 10 38 50 10


Reading 46.5 50 10 54 75 10


2. Proficiency Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


2a. Percent Passing
Math 17 / 28.5 50 7.5 27.8 / 26.6 75 7.5


Reading 31 / 41.5 50 7.5 43.8 / 41.2 75 7.5


2b. Subgroup ELL
Math 9 / 16.2 50 1.67 14.3 / 16.9 50 1.67


Reading 26 / 28 50 1.67 22.9 / 20.2 75 1.67


2b. Subgroup FRL
Math 16 / 27.1 50 1.67 27.8 / 27.9 50 1.67


Reading 31 / 42.1 50 1.67 43.8 / 42.8 75 1.67


2b. Subgroup SPED
Math 0 / 16.2 50 1.67 5.6 / 11.5 50 1.67


Reading 10 / 27.8 50 1.67 5.6 / 21.6 50 1.67


3. State Accountability Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


3a. State Accountability C-ALT 50 10 D-ALT 25 10


4. Graduation Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


4b. Academic Persistence 97 100 15 94 100 15


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 100 100
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<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


61.25 69.58


Academic Performance - SEES High School


School Name: SEES High School School CTDS: 07-89-99-002


School Entity ID: 80975 Charter Entity ID: 79233


School Status: Closed School Open Date: 08/20/2003


Physical Address: 5116 East Thomas Road
Phoenix, AZ 85018


Website: —


Phone: 480-481-5051 Fax: 480-481-5047


Grade Levels Served: 7-12 FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year
There are no Academic Performance Frameworks for this school.


Financial Performance


Charter Corporate Name: Kaizen Education Foundation dba South Pointe Elementary School
Charter CTDS: 07-89-99-000 Charter Entity ID: 79233


Charter Status: Open Contract Effective Date: 07/19/2000


Financial Performance - Fiscal Year 2013 Audit


Kaizen Education Foundation dba South Pointe Elementary School


Near-Term Indicators
Going Concern No Meets


Unrestricted Days Liquidity 26.32 Does Not Meet


Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income ($28,257) Does Not Meet


Fixed Charge Coverage Ratio 1.08 Does Not Meet


Cash Flow (3-Year Cumulative) ($38,481) Does Not Meet


Cash Flow Detail by Fiscal Year FY 2013 FY 2012 FY 2011


$14,566 ($29,878) ($23,169)


Does Not Meet Board's Financial Performance Expectations
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Charter/Legal Compliance


Charter Corporate Name: Kaizen Education Foundation dba South Pointe Elementary School
Charter CTDS: 07-89-99-000 Charter Entity ID: 79233


Charter Status: Open Contract Effective Date: 07/19/2000


Timely Submission of AFR


Year Timely


2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely


2014 No
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Special Education Monitoring Detail


SPED Monitoring Date 04/30/2012 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 07/08/2012 ESS Compliance Date: 05/09/2012


Audit Compliance


Charter Corporate Name: Kaizen Education Foundation dba South Pointe Elementary School
Charter CTDS: 07-89-99-000 Charter Entity ID: 79233


Charter Status: Open Contract Effective Date: 07/19/2000


Timely Submission of Annual Audit


Year Timely


2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1


2013
2012
2011
2010 No CAP Fingerprinting
2009
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Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2009 to 2013.


© 2014  All rights reserved. v3.4.1Arizona State Board for Charter Schools
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Accountability 


 


A review of the ASBCS dashboards for the 2012 and 2013 years evidences that 


academic performance is significantly trending upward.  Although the 2012 


dashboard had an overall rating of ‘does not meet standard’, the 2013 


dashboard falls into the ‘meets standard’ category and evidences an 11 point 


increase.  This growth has occurred as the result of several strategic academic 


moves: a school leadership change, the addition of a seasoned, dedicated 


instructional coach, the supplementation of a robust, afterschool program, and 


significant framework changes and investments into to the campus RtI 


program for both math and reading.  Specifics of these changes are outlined in 


the campus PMP for reading and math, which is updated each spring and 


serves as a living document that guides focused school improvement efforts.   


When the two dashboards are compared, six of the subareas have transitioned 


from ‘does not meet standard’ to ‘meets standard’ from 2012 to 2013: SGP for 


reading, percent passing for both math and reading, FRL subgroup 


performance for both math and reading, and ELL subgroup for reading.  We 


believe that these improvements were driven by the campus’ RtI program 


which increased instructional time and paraprofessional capacity during ELA 


and math instructional periods. 


The three sub-areas that do not yet meet the Board’s standards as of 2013 


include ELL math percent passing and SPED percent passing for both math and 


reading.  In response to these areas, leadership added a dedicated ELL 


classroom for 1st and 2nd grade that is led by a highly-effective, seasoned 


teacher and a full-time paraprofessional.  The hope is that this early 


intervention will create future cohorts of 3rd graders who possess a greatly 


improved English language proficiency to better demonstrate math knowledge 


in their second language.   The classroom uses a healthy mix of direct instruction, peer-to-peer interaction, and blended learning through the Rosetta Stone 


product to accelerate language acquisition and support standards mastery of math.  Leadership also added a special education resource classroom to provide 


additional, intensive Tier 3 learning opportunities for math.  Additionally, all ELL and special education students are actively participating in the Dreambox 


blended learning program and the after-school enrichment programs to improve their math achievement.  Finally, the state accountability rating fell from a C-Alt 


to a D-Alt, removing 2.5 assigned points from the overall DSP computation.      







Using the achievement data from the 2013 year and the ASBCS dashboard, the campus PMP was revised over the summer to focus data-driven efforts on 


improving student achievement.   A summary of the PMP action steps for math and ELA for this school year have includes continued progress with: 


 Implementing and supervising the consistent use of CCRS-aligned curriculum maps across grade levels to strengthen Tier 1 instruction 


 Using a standardized lesson plan template that prompts teachers to pre-plan for formative assessments and subsequent differentiated instruction that 


strengthen Tier 1 instruction and guide Tier 2/3 interventionists 


 Providing and documenting differentiated instruction in all classrooms to improve standards mastery 


 Facilitating instructional coaching for all teachers by ELA and math specialists to strengthen Tier 1 instruction 


 Integrating blended learning enrichments through Dreambox software to provide additional Tier 2 and Tier 3 intervention time for math 


 Delivering Tier 2 paraprofessional support via push-in to provide additional support during classroom reading instructional time for all grades every day 


 Protecting weekly grade level team data dialogues and daily common planning for grade level teachers 


 Enhancing professional development opportunities to focus on effective data and curriculum product use 


 Offering targeted, Tier 2 and Tier 3 after-school tutoring for math and ELA 


As of December of 2013, we were able to mine the Galileo CBAS growth and achievement data that provides state-normed growth determinations for the grade 


levels of South Pointe Elementary School compared to the growth seen across the state (CBAS#1 administered in August; CBAS#2 administered in December).  


We were, again, able to administer the Galileo CBAS #3 benchmarks in March and cull achievement and growth data from that administration as well.  The ELA 


data from August to March (below) for 2nd through 5th grade revealed that second, third, and fourth grades were demonstrating expected growth comparatively 


(green), and 5th grade exceeded expected growth (blue).  Math data shows that 3rd through 5th grades met expected growth (green).  Note that there was a math 


testing error in 2nd grade that yielded unusable results.   


 







 


In addition to growth, we were able to look at the average test score for each test administration (#1 in August, #2 in December, and #3 in March) for both 


reading and math.  The charts below evidence the scores for each classroom for each test administration and provide a final bar that summarizes the percent of 


average improvement between the 1st and 3rd test administrations.  The reading data shows that every classroom for every grade 2-5 evidences between 5.3% 


and 33% criteria-based growth between these data points.  The overall average reading growth across 2nd and 5th grades is 13.73%.   The math data shows that 


every classroom for every grade 2-5 evidences between 3.8 and 25.2% criteria-based growth.  The overall average math growth across 2nd and 5th grades is 


13.03%.   


 







 


 


 


 


 


 


 


 







Curriculum 


All classrooms are expected to use the single, grade-level curriculum maps for ELA and math.  These maps were created collaboratively by master-level teachers 


across Leona elementary schools and are aligned to the Arizona College and Career Readiness Standards (ACCRS), although the scope and sequence of the maps 


aligned with the AIMS framework and timing.  Because schools across the system use different instructional programs, the maps were adapted at SPES to reflect 


the Tier 1 materials used at the site: HMH Storytown, Rosetta Stone and Edge (for SEI), Phonics First, and GOMath!  Additionally, the campus uses Read Naturally 


and Dreambox as instructional supplements for reading and math interventions.    


Teachers write weekly lesson plans for math and ELA that are aligned to these maps and the ACCRS.  All grade level teachers have a common planning time 


imbedded into their schedules to maximize their planning efforts.  Additionally, all teachers have three hours of common planning time during Friday’s early 


release period.  These common instructional times help keep the written instructional plans rich, coordinated, and focused.  All teachers at South Pointe use the 


same lesson plan template to ensure that in addition to standards-alignment, all standards taught are clearly assessed and that thoughtful, tailored enrichment 


opportunities are pre-planned and provided to all students who master the standards after instruction and customized intervention activities are pre-planned to 


reteach and ensure that students who fail to master the standards initially are provided additional support to do so.  These assessments, enrichments, and 


interventions are clearly articulated on all lesson plans to drive student success.  To support their facilitation of these interventions, all teachers have a 


scheduled Response to Intervention time where paraprofessionals assist with RTI small group instruction.  The campus also has before and after school tutoring 


programs to provide additional learning opportunities for struggling students. 


All teachers submit their lesson plans for ELA and math to the site instructional coach every week.  The instructional coach reviews the lesson plans to ensure 


that they contain the necessary elements described above and adhere to the primary Storytown, Phonics First, and GOMath! programs.  She also reviews them 


to identify opportunities to improve general instruction efforts and provides feedback to the teachers.  The school leader and instructional coaches for math and 


ELA conduct regular classroom walkthroughs and provide feedback when needed to ensure that live instruction matches the written lesson plans for the day.  


Teacher submissions and use of aligned lesson plans and curriculum maps are indicators on every teacher’s formal evaluation. 


On Fridays after August, December, March, and May benchmarking in Galileo, administration participates with grade level teams for grades 2-5 to analyze data 


and use that data to plan for whole group, small group, and individual instruction.  Additionally, administration participates with grade level teams for grades K-2 


to analyze DIBELS and CBM data and use it to plan for whole group, small group, and individual instruction.  Based on these meetings, collective decisions may 


be made to allow lesson plans to deviate from maps when student learning data evidences a need to revisit standards that have been covered but are not yet 


mastered.  Teams then engineer plans to return to the pacing and instruction provided by the curriculum map as soon as possible.   


In their formal evaluations, teachers are held accountable for adhering to the campus written curriculum maps, submitting and using aligned lesson plans using 


the campus template, providing differentiated learning opportunities using classroom data aligned to the RtI model, and engaging in data analysis at the year’s 


end and participating in collaborative revisions to improve instruction in their grade band. 


During the summer and fall in-service time, teachers and administrators review summative AIMS, DIBELS, and CBM data and reflect on their instructional maps.  


Again, leadership and grade level teams collaborate tightly to make determinations about permanent adjustments that need to be made to the curriculum maps 







to better meet the needs of students and improve their performance for the upcoming year.  These revised maps will then be followed by all teachers on 


campus for the entire following year until the process repeats itself. 


For the 2014-2015 school year, The Leona Group has been working with a variety of external PARCC experts in both ELA and math (Steve Leinwand, Wendi 


Anderson, Ted Coe, and Suzie Mast).  They are leveraging this counsel to redesign the scope and sequence of the 2013-2014 exemplar maps so that the best 


match the testing timing of the PARCC March and May examinations.  Because the 2013-2014 maps are already ACCRS aligned, the instruction and activities 


themselves are not changing significantly.  Rather, the order in which certain activities are being presented is altering to best prepare students for PARCC 


success.  The SPES grade level teams will meet to review these revised exemplar maps and discuss how best to operationalize them.  


EVIDENCE: 


 Curriculum map samples 


 Lesson plan samples 


 Sign/Ins and/or agendas from curriculum mapping sessions 


 www.leonaqsiele.com  


 Calendar and/or agendas and sign-ins for grade level meetings 


 Master teaching schedule evidencing common planning time 


 Coach Activity Log 


 Lesson plan submission evidence 


 Sample of lesson plan feedback 


 21st Century sign-in sheets 


 21st Century list of programs 


 Walkthrough forms 


 In-service calendar 


 Teacher/coach evaluation forms 


 


  Instruction 


The school leadership understands the importance of effective instruction that is aligned to the standards.  Because of this belief, the campus has an explicit, 


strong, formal framework for instruction that monitors the teaching and evaluation of the standards in all classrooms.  This protocol includes clear expectations 


and accountability for all teachers at South Pointe to follow standards-aligned curriculum maps clearly tied to daily written lesson plans that require planning for 


assessing student learning and both re-teaching and enriching after initial instruction.  School leadership maintains a system of lesson plan supervision, 


classroom walkthroughs, instructional coaching, and grade-level team management designed to both supervise and support teachers in their focused efforts to 



http://www.leonaqsiele.com/





drive measure achievement, act upon data, and drive student learning.  The core of the formal teacher evaluation system at the school uses a rich variety of 


artifacts to measure all of these instructional elements (see the evaluation tools). 


The primary instructional coach at the site collects all lesson plans from teachers each week to ensure that they are effective plans for student learning that 


match the instructional map and are aligned to the Arizona College and Career Readiness Standards.  Plans are reviewed to ensure that they include formative 


assessment aligned to the standard(s) of instruction articulated for the day’s lesson.  Plans also need to have clearly articulated re-teaching and enrichment 


opportunities to employ using data from the formative assessment.  The instructional coach also ensures that the materials being used for the lessons respect 


the campus’ commitment to operationalizing the core curriculum materials of Storytown, Phonics First, and GoMath! with fidelity.  The coach also looks to see 


that campus supplemental programs and resources, including Dreambox and paraprofessional support, are being utilized effectively.        


The school leader and instructional coaches are in classrooms daily to monitor and support instruction.  Monitoring occurs through informal and formal 


classroom walkthroughs to evidence best practices and alignment of live instruction to each teacher’s written lesson plan.   Classroom support through the 


instructional coaches includes a wide variety of coaching strategies designed to help teachers meet their professional goals and become more effective.  


Strategies include, but are not limited to, collaborative lesson planning, instructional modeling, live   team teaching, and cognitive coaching.  Coaches provide 


each teacher with systemic feedback to help them improve their craft and grow into more dynamic, impactful educators. 


All teachers collect formative assessment data using a tool that is aligned to the standard(s) covered on the daily lesson plan.  Using this data, the teacher 


determines which students are ready for more rigorous enrichment opportunities and which students require re-teaching in a different way.  The teacher then 


provides appropriate, pre-planned enrichment and re-teaching activities for the students based upon the formative data.  To assist the teacher in meeting the 


campus’ re-teaching and enrichment expectations, teachers are provided with a dedicated paraprofessional during reading instructional time and Dreambox, a 


blended learning math product, to use during math instructional time.  Teachers also collect more distributed assessment data through DIBELS, CBM, and Galileo 


to measure student learning and retention.  Teachers use this standards-based data from the CTL, ATI, and Dreambox databases to drive whole-group, small-


group, and individual instructional activities that maximize standards mastery.   


In their formal evaluations, teachers are held accountable for providing instruction that is aligned to the Arizona Common Core Standards and is reflected in 


written, aligned lesson plans.  Teachers are also evaluated on their use of data to drive instructional efforts and student learning as evidenced by student 


achievement data.  Goal setting is a portion of the formal evaluation process, and teachers are able to set instructional goals that are followed up on in the 


subsequent school year by the leadership and teacher.   


 


 


 


 


 







 







Assessment 


Assessment is used in a comprehensive, systemic fashion on the campus to prevent lapses in student growth and achievement and address standards 


deficiencies that new students bring to the campus when enrolling.  All assessments on the campus are aligned to the Arizona College and Career Readiness 


Standards and are pieces of the formalized assessment system that includes daily class assessments, periodic formatives, and year-end summatives.  Together, 


these assessment tools allow the school to protect and promote student learning, measure instructional effectiveness (including both standards mastery and 


growth), adjust curriculum and programs, and execute strong school improvement efforts. 


On a daily lesson level, all teachers identify a formative assessment tool that is aligned to the standard(s) being focused on that day.  At the end of instruction, 


the teachers provide the independent assessment and measures student mastery of the standard(s).  Using that data, the teachers provide meaningful 


enrichment opportunities for students who demonstrated mastery of the standard(s).  They also provide re-teaching opportunities for students who did not 


demonstrate mastery at the conclusion of the lesson.  Teachers use this data not only to provide this tiered, differentiated instruction, but they also use it to 


revise their written instructional plans to make them more effective in future executions.  Finally, all teachers are expected to provide ongoing, cumulative 


review of the standards to help all students retain their standards mastery over time. 


Across the campus, periodic formative assessments are administered to provide teachers and leadership with rich data that helps them champion student 


learning.  All K-1 students are given both DIBELS and CBM at the beginning of the year to gage their math and reading skills.  Based on the initial results, students 


who classify as ‘intensive’ or ‘strategic’ are regularly progress monitored by their teachers to ensure that the key building blocks for literacy and mathematics are 


put into place.  All students are benchmarked through DIBELS and CBM in January and May to measure student year-end performance and overall growth in 


reading and math.  All children in grades 2-5 are administered the Galileo CBAS #1 math and reading benchmarks in August.  Based on the August data, students 


are identified for Tier 2 and Tier 3 supplemental programming who demonstrate a need for these interventions.  Teachers and paraprofessionals use ‘class 


development profile grids’ from Galileo to provide targeted whole-group, small-group, and individual re-teaching that moves all students toward standards 


mastery.  Administration, teachers, and paraprofessionals leverage Galileo ‘growth and achievement reports’ to measure how students on the campus are 


growing compared to students across the state.  All of this data is talked about during grade-level meetings, full-staff meetings, instructional coaching sessions, 


and teacher evaluation meetings.  Additionally, stakeholders place this data on the campus data walls after administration and use the data walls to track their 


progress.  Students and parents are provided with this data so that successes can be celebrated and any needed intervention programs can be made available to 


address opportunities for improvement.  This process is repeated when the Galileo CBAS #2 math and reading benchmarks are administered in December and 


the Galileo CBAS #3 math and reading benchmarks are administered in March.  Dreambox data is looked at weekly by administration, general education 


teachers, interventionists, and paraprofessionals to ensure that Tier 3 support is being offered to students failing to progress through lessons and standards. 


At the end of the year, several summative assessments are administered to help measure student achievement and teacher/program effectiveness.  DIBELS and 


CBM are given to all K-1 students for reading and math, and Galileo’s CBAS #4 is given to all students in grades 2-5 for reading and math.  AIMS is also given to all 


children in grades 3-5  for both reading and math.  In aggregate, these scores are used to identify students in need of Tier 2 and/or Tier 3 services for the both 


summer school enrichment and the immediate August.  Grade level teams use this data to revise their curriculum maps for the upcoming school year, ensuring 


that instruction is enhanced for areas that test low.  Leadership uses this data to conduct formal evaluations of all teachers and instructional coaches.   


Additionally, they use the data to inform their revisions to their annual CIP, PMP, and Title 1 plans for the upcoming school year.  The school leader evaluation 


that is conducted over the summer by the CMO uses this summative data as one indicator to measure the effectiveness of the school leader.   







 


The AZELLA test is administered to students upon enrollment whose PHLOTE forms indicate that they may be in need of English Language Acquisition services.  


Depending on their scores, students may place into the campus ELAS program.  In addition to ELAS supports, these students are also eligible to receive before 


school and after school intervention services in math and reading to help them acquire both content and language as efficient and effectively as possible.  At the 


end of the year, ELAS students are administered AZELLA again, and the school uses the results to measure the effectiveness of its ELAS and intervention 


programming for ELL students. 


 


EVIDENCE: 


 Child Find procedure with samples of 45 day screenings and student identification processing 


 Grade-level meeting sign in sheets and agendas for data sharing 


 Growth and Achievement report sample from Galileo 


 Class Development Profile Grid report sample from Galileo 


 DIBELS and CBM report samples 


 Dreambox report sample 


 AZELLA data 







 







Professional Development 


The cycle of professional development at South Pointe is depicted by the graphic below.  This graphic demonstrates how the cycle transcends the school years, 


ties individual and school goals to the system evaluation criteria, and synthesizes efforts of individuals and the school toward improvement for common student 


achievement. 


In the spring/summer, site administration and coaches reflect on professional development survey data, student achievement data, and walkthrough data to 


determine common professional development needs across the campus.  Additionally, leadership identifies programs and/or products that are new to the 


campus and allocates time in the fall and continuing in-service schedule to provide sufficient training on those programs/products.    


In August, all educators review the professional goals that they set in May at the conclusion of their formal, comprehensive evaluation.  Using these goals, they 


craft an achievement plan that incorporates a wide variety of resources available on the campus: PLC participation, job-embedded coaching, site PD 


participation, TLG PD participation, and external professional development opportunities.  All professionals collaborate to determine what combination of tools 


will be best to help reach their goals, and they begin working toward achieving their goals.  All teachers, coaches, and leaders meet quarterly with their 


leadership to evaluate their goal progression and, if necessary, revise their strategies.  If goals are met, educators revisit their evaluation to identify additional 


opportunities for improvement and set a new, formal goal.   


In December, teachers who are new to the campus receive their first formal evaluation from the school leader.  May, all teachers and coaches on the campus 


participate in their formal evaluation from the school leader.  The process begins with the teacher/coach conducting a self-evaluation that is aligned to the 


evaluation tool itself.  Leadership then presents the formal evaluation and provides rich evidence and artifacts to substantiate the rating of each indicator.  


Additionally, leaders use an evaluation rubric so that the ratings are entirely concrete and clear to all parties.  At the end of the evaluation, the coach/teacher 


uses the process to identify new areas of professional growth that are aligned to the evaluation tool and address their lowest rated areas.  In August, the goal 


review process will commence again and the cycle begins anew. 


In June, the leadership team meets to review the disaggregated results of the AIMS and DIBELS/CBM tests.  They will also review data from the dashboard 


provided by the ASBCS and the ADE to reflect on the normed growth achieved by the campus.  This data is used to drive the annual revision of the Continuous 


Improvement Plan and PMPs and allow the team to reflect on the effectiveness of the professional development component of the plan.  Using the summative 


testing data, the leadership team will determine which pieces of the plan need to be maintained and what additional pieces need to be added to expand student 


academic achievement in the upcoming year.    


In July, the school leader receives her evaluation from the CEO and COO of The Leona Group.  This evaluation also begins with the leader conducting a self-


evaluation that is aligned to the evaluation tool itself.  Leadership then presents the formal evaluation and provides rich evidence and artifacts to substantiate 


the rating of each indicator.  At the end of the evaluation, the leader uses the process to identify new areas of professional growth that are aligned to the 


evaluation tool and address their lowest rated areas.  In August, the goal review process will commence again and the cycle begins anew. 


 


 







EVIDENCE: 


 Teacher goals 


 Teacher, coach, and leader evaluation tool 


 Quarterly Galileo meeting agendas/sign ins 


 PD session list for the year that includes the session topic, rationale, and follow-up for all PD provided 


 PD sign in sheets and agendas/materials 


 PMPs 


 Coach Activity Logs 







 







Academic Persistence 


 


For 2012 and 2013, South Pointe Elementary School has earned the maximum points possible for academic persistence.  Overwhelmingly, our students remain 


enrolled in Arizona schools year after year.  The school thrives on diversity.  We embrace the challenge of working with all children regardless of need.  We 


provide a safe, caring, accepting learning environment in which students achieve and become productive members of their community.  Because of our school’s 


alternative mission, vision, and instructional philosophies, we predominantly work with children for whom traditional schools were not effective.   Over 70% of 


our population meets one or more of Arizona’s indicators for an ‘alternative’ student, demonstrating a significant deficiency in academic achievement.   We 


strive to help all of these diverse students develop the basic learner behaviors, understandings, and attitudes necessary to be successful in school and remain 


actively pursuing their educations. 


To set a clear, positive tone for the learning environment that is preventative in nature, South Pointe operationalizes a campus-wide behavior system (PBIS) that 


explicitly teaches pro-social classroom behavior, monitor student behaviors during instruction, and provide real-time feedback to students about their learner 


behaviors.  This system is consistently used by all teachers, administrators, and support staff on the campus to create the minimum conditions necessary to 


facilitate learning for all students.  Every classroom on the campus adheres to the same PBIS system for their students to help the culture be cohesive and 


communicate high, consistent expectations about pro-social behaviors that are essential to creating a positive school culture. 


We recognize with complete clarity that the essential purpose of our school is to drive student growth and achievement.  Our focus on student achievement in 


the challenging community we serve requires that we attend to the physical, social, and emotional needs of our students and their families to maximize learning 


and achievement for all.  We attract and honor the opportunity to work with student populations that have unique learning and social-emotional needs.  As a 


campus that serves a population whose Title 1 membership averages 99%, we recognize that lagging school engagement may often be symptomatic of families 


struggling to meet basic physical and emotional needs in the home.  In anticipation of this, when students and/or parents struggle with school engagement, the 


campus has a designated counselor/social worker on site (through the ESSE Grant) to provide essential interpersonal counseling and community resources 


necessary to create minimum conditions for learning and school engagement.    We provide a full NSLP program to all students on the campus, providing 


breakfasts, snacks, and lunches necessary for students to be able to perform academically and emotionally on the campus.      In addition dinner is served to 


students who are participating in afterschool programs to ensure attendance.  The campus also participates in a weekend backpack program that provides 


weekend meals for at risk youth. 


The school measures student learning engagement a variety of ways.  The instructional coaches use engagement walkthrough tools on the campus to quantify 


student engagement in learning.  Coaches provide job-embedded support for teachers, through modeling, team teaching, collaborative planning, and cognitive 


coaching that is designed to help teachers boost their students’ engagement throughout the day.  Leadership has infused a wide variety of engagement tools 


over the past two years that include strategies from Teach like a Champion, the close reading protocol, and peer-to-peer interaction/cooperative learning.  Also, 


the campus has adopted a blended learning program for math called Dreambox to better deliver differentiated math support and engagement.  In fact, the 


campus has started to infuse Chromebooks and iPads throughout the campus to leverage the engagement that technology offers its children.  In aggregate, 


these strategies help to build classrooms in which students are active, engaged learners. 







The school practices many deliberate strategies to keep both students and parents engaged and motivated in their schooling.  Student attendance, behavior, 


and performance are carefully monitored each week by both teachers and administrators.  When attendance, behavior, or achievement data indicates that a 


student is disengaging, teachers and leadership act quickly to communicate with the home, collaborate about solutions, and put interventions in place to protect 


the student’s social, emotional, and academic progression. 


When student attendance is an issue, the counselor/social worker (mentioned above) gets involved in helping the family problem-solve supervision, 


transportation, medical, psychological, and other issues that may be impeding the student’s daily, regular attendance at the school.  The school leader is also 


actively involved in working with families to remove barriers to daily attendance.  If the leader and counselor find that situational limitations make daily 


attendance at the school impossible, they work diligently to help the family find a more workable educational placement for that child that will ensure his/her 


continued enrollment in school.  To encourage daily attendance studetns are recognized quarterly for 100% attendance with name recognition and prizes.  In 


addition during High Stakes Assesment Weeks drawings are held daily at each grade level with rewards for being at school on time.  Teachers also regularly give 


out Stars of Character reward slips and students are recognized for “responsibility”.  The Stars of Character Slips are read aloud every Friday over the PA system 


and students are rewarded with school supplies.  


When negative patterns of behavior are disconnecting the student from the learning environment, the classroom teacher and school leader act in tandem with 


the counselor, special education coordinator, resource teacher, and families to build effective behavior plans that are supported on the campus and in the 


home.  Through these plans, increased pro-social behavior boosts the students’ perceived success in their classrooms and reengages them with their education.  


 Teachers follow a descriptive referral process that provides opportunities for students to change their behavior and be rewarded for positive behavior.  If a 


student continues to struggle teachers make initial calls home and consequences are served via the classroom matrix prior to a Office Referral.  When students 


are sent to counselor “Think Sheets” are completed and “ABC Charts” are documented to look for antecedent behavior. 


Finally, the teachers, school leader, and site instructional coach monitor achievement data closely for every student through the Galileo database and campus 


data walls.  When student achievement decelerates and/or stagnates, students’ placement in Tier 2 and/or Tier 3 intervention programs are considered or 


adjusted.  Often, providing the additional instructional support helps students experience more daily academic success and engage positively with their 


classrooms and school.   Each quarter students set goals for improvement of Galileo Scores.  Teachers/Adminstration reward students for meeting Academic 


goals.  Students not meeting academic goals are placed in appropriate RTI small group intervention and if needed provided the opportunity to participate in 


additional academic support via 21st Century Afterschool Program.   


Overall, the school gets students excited about the campus and its programs!  By deliberately hosting fun campus and community events throughout the year, 


leadership and teachers strive to create an environment that is inviting to both students and stakeholders.  Academic Events are held to introduce 21st Century 


Learning to parents via Rodel Math Night, English Language Classes (to adults), Positive Parenting Classes,and  AIMS, Community Event.  In addition social events 


are held throughout the year to encourage parents to become activiely involved in the education process.  Example of events are Turkey Trot, Giving Thanks 


Turkey Basket GiveAway, Wacky Water Wednesday, Sedona Trip, Girls-On- The-Run, Students Council, Winter Performance, and Promotion Ceremonies at a 


College Facility. Unity in the Community is also an annual event that invites members of the South Phoenix Community to a Free Social Event where the school 


can provide information on educational best practices and learning opportunities.  







EVIDENCE: 


 Counseling/Social Work ESSE Reports 


 NCLB Reports 


 Attendance rate reports from SchoolMaster 


 Attendance data reports from SchoolMaster 
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NARRATIVE 


South Pointe Public Charter Elementary School (SPES) began serving students in grades 
K-6 and their families of the South Phoenix community in August of 2009.  Recently, SPES 
joined the South Pointe Learning Community (South Pointe Junior High School and South 
Pointe High School.) The South Pointe Learning Community’s mission is to nurture 
students academically, behaviorally, and emotionally in order to serve as productive and 
inspiring community members and learners of positive character.  


Average Daily Membership (ADM) for the 2011 fiscal year was 356.74, which includes a 
population of 46% African American and 38% Hispanic, as well as a 98% rate of 
Free/Reduced lunch. 


CURRICULUM 


2008-2009 SY:  During this school year, SPES adopted Saxon as its core math program 
and Storytown as its core language arts program.  All instructional staff attended professional 
development training on these programs by an external consultant for each program.  For 
instructional support, SPES had a shared curriculum coach (curriculum coach provided 
support to the junior high and high school as well) and the support from the Assistant 
School Leader.  The primary focus for South Pointe Elementary School's first year was to 
develop curriculum maps and pacing guides for each grade level that were aligned to the 
Arizona Academic Standards.  The teaching staff was successful in developing and 
implementing those curriculum maps and pacing guides.  In addition to the maps, the 
Assistant School Leader worked on creating a lesson plan template from teacher feedback.  
Prior to the end of the first quarter, the lesson plan template was finalized and put into 
TaskStream for teachers to use for their weekly lesson plans.  In support of the curriculum, 
SPES implemented ATI's Galileo for benchmark testing for grades 3-6 and DIBELS, also 
for benchmark testing for grades K-3, as well as quarterly progress monitoring.  At the 
Kindergarten, first, and second grades, the teachers would also utilize Spalding as a 
supplement to the core language arts program.    


2009-2010 SY:  During its second school year, all instructional support was provided by 
the Assistant School Leader.  The curriculum maps/pacing guides developed in the first year 
were used across all grade levels.  Saxon and Storytown remained as the core curriculum 
sources, and SPES continued to use Galileo and DIBELS for benchmark testing.  At the 
beginning of the school year, an intervention schedule was created to provide instructional 
support for the lower 16% (Tier 3) of students in reading within grades 3-5.  So, a reading 
specialist was hired to provide reading interventions to Tier 3 students.  These students were 
identified through the Jerry Johns Reading Inventory, which the reading specialist gave to all 
students.  After the fall benchmark, it was determined that the need existed for a math 
interventionist.  During the third quarter, a math interventionist was hired to provide 
interventions to students by teacher referral for additional instructional support.   In 
addition, grade 1-6 teachers provided after school tutoring as additional support for Tier 2 
students (identified by Galileo results.)  By the end of the school year, the core program for 
math was reviewed to assess its effectiveness to the school's student population in order to 
improve student achievement.  It was determined that the school needed to look into a new 
core curriculum program for math, or integrate supplemental resources to the current math 
program to promote student achievement.   
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2010-2011 SY:  SPES began serving grades K-5 this school year.  The curriculum coach 
duty was split half time with the Assistant School Leader position.  During its third school 
year, SPES continued to use the initial curriculum maps/pacing guides that were developed, 
along with its math and language arts adopted core programs, Galileo and DIBELS 
benchmark testing, and providing math and reading interventions to students.  In addition to 
the math and reading specialists, a reading support instructional aide was hired to assist in 
providing school-wide interventions.  The intervention schedule was revised to allow 30 
minutes in reading and math for each student.  A data review team was implemented to 
analyze data gathered from the benchmark testing.  After a review of fall benchmark testing, 
we found that math scores in particular, for grades 2-5, were below mastery level even 
though teachers began using supplemental resources for math since the beginning of the 
school year.  In early November, a pilot using GO Math began in the fifth grade classrooms 
to identify a possibility that a different core math program may be needed to increase 
student achievement.  Then in January, grade level teams began curriculum mapping for the 
Common Core State Standards for math.   By the end of the school year, Kindergarten had 
the CCSS imbedded into their curriculum maps. 


ARIZONA ACDEMIC STANDARDS 


The initial curriculum maps/pacing guides have been revised over the last three years to 
promote student achievement and have always been aligned to the Arizona Academic 
Standards.  With Arizona being one of the forty-five states to adopt the Common Core State 
Standards, our instructional staff has started incorporating the CCSS into their existing 
curriculum maps/pacing guides.  In addition, for the 2011-2012 school year, all curriculum 
maps/pacing guides will be put into an online system to track what was planned, what was 
taught, and what was learned more effectively.  With this tool, lesson plans will continue to 
be reviewed weekly to provide teachers feedback and revised accordingly to address 
weaknesses and make enhancements for differentiated learning.  Also, a more structured 
data team meeting schedule was created and will be implemented to allow an effective data 
driven instruction environment.  In these data review team meetings, the Arizona Academic 
Standards and performance objectives in which the students scored less than 80% mastery 
were identified and readdressed in the whole group classroom setting.   


Classroom observations have evolved over the last three years as well.  Beginning from 
informal observations with little to no feedback to formal classroom walkthroughs which 
have areas of focus and providing more frequent feedback to teachers based on the data 
gathered from the walkthroughs.  With SB 1040 in existence, our evaluation tool for all 
instructional staff including administrators has been revised to become a more 
comprehensive year-long system which now includes measurable student achievement 
growth, school achievement growth, student engagement, scaffolding lessons, effective 
lesson delivery, differentiated instruction, data review, physical environment, emotional 
environment, a focus on the learner, professionalism, special population compliance, and 
support of school vision, mission, and culture.   


STUDENT PROFICIENCY 


2005-2006 SY:  All data for this school year belongs to SEES High School.  (Scottsdale 
Educational Enrichment School.) 
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2006-2007 SY:  All data for this school year belongs to SEES High School.  (Scottsdale 
Educational Enrichment School.) 


2007-2008 SY:  All data for this school year belongs to SEES High School.  (Scottsdale 
Educational Enrichment School.) 


2008-2009SY:  During its inaugural year, SPES (South Pointe Elementary School) 
implemented the use of Galileo as well as DIBELS as formative assessment for tracking 
overall classroom and individual student proficiency.  The Galileo was administered twice as 
a benchmark for grades 3-6 and the DIBELS was also administered twice to grades K-2 
along with monthly progress monitoring.  After attaining the data from these benchmarks, it 
was recommended that individual teachers analyze and disaggregate the data in order to 
effectively drive their instruction.  Teachers had been trained after the first benchmark, in 
September, on how to analyze as well as disaggregate the data from Galileo and DIBELS.  
The teachers that analyzed the fall benchmark data, worked on identifying specific 
performance objectives (P.O.s) in which the majority of the students in the class had low 
proficiency in. With those POs, teachers retaught those POs as well as provided additional 
assignments that addressed those POs.  With the group of students that scored within the 
"Approaches" category on the fall benchmark, teachers provided additional tutoring.  SPES 
did meet AYP due to the AMOs for AIMS this school year. (Figures 5.a-c) 


2009-2010SY: During this school year, SPES continued to use Galileo and DIBELS as 
formative assessments.  The data was analyzed and shared with all grade level teachers 
individually.   Again, it was recommended that all grade level teachers use the data from the 
fall and spring benchmarks in order to effectively drive the instruction of their classrooms.  
Overall, there was a slight increase in the number of students that showed growth.  This 
year, SPES did not meet AYP due to the AMO levels for AIMS.  (Figures 5.a-c) 


2010-2011SY:  For this school year, the administrative team decided to take a different 
approach towards increasing student proficiency in order to meet the AYP and the AMO for 
AIMS.  The administrative team decided to implement a data review team.  The data review 
team analyzed and disaggregated the data from all four benchmark assessments administered 
that year.  Then this team met with all grade level teachers individually to share the 
benchmark results as well as to train them in how to analyze the data.  In turn, grades K-2 
teachers were required to use the DIBELS data and grades 2-5 teachers were required to use 
the Galileo data to monitor student proficiency as well as to guide teacher directed 
instruction and provide opportunity for differentiated instruction.  All teachers were required 
to reteach any performance objectives in which the students scored less than 80% 
proficiency on for both reading and math.  This also allowed for us to identify the 
intervention and targeted student groups for additional support. This year, SPES did not 
meet AYP due to the AMO levels for AIMS.  (Figures 5.a-c) 


For the 2011-2012 school year, SPES has set forth a "Growth for All" mindset, which 
will be a school-wide approach to track and monitor student proficiency of every student to 
ensure his/her maximum student achievement.  SPES will continue to use Galileo and 
DIBELS data to monitor student proficiency across all grade levels.  In addition, we will 
implement the Star Assessment tool and integrate Star reports into the student level data 
analysis.  A calendar has been developed to provide time for structured weekly Data Review 
Team meetings, by grade level, which will incorporate the 33-minute Data Dialogue method.    
Also, the structured intervention schedule has been modified for the 2011-2012 school year 
to ensure more one-on-one and smaller group interventions with students.  The data will be 
readily available to all grade level teachers, reading specialist, and math interventionist 
through the Star Assessment tool as well as Schoolmaster.  All teachers will continue to 
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identify and reteach any performance objectives in which the students scored less than 80% 
mastery on.   


 


PROFESSIONAL DEVELOPMENT 


2005-2006 SY:  No record of professional development provided to SPES this year, 
since the charter belonged to SEES High School.  (Scottsdale Educational Enrichment 
School.) 


2006-2007 SY:  No record of professional development provided to SPES this year, 
since the charter belonged to SEES High School.  (Scottsdale Educational Enrichment 
School.) 


2007-2008 SY:  No record of professional development provided to SPES this year, 
since the charter belonged to SEES High School.  (Scottsdale Educational Enrichment 
School.) 


2008-2009 SY:  During in-service week, basic operational training and Schoolmaster 
training was provided to all staff.  Galileo and DIBELS training was provided to all teaching 
staff in addition to the core curriculum programs (Storytown and Saxon Math) training.  
This was followed by a fall district-wide professional development focus on "Making 
Reading Comprehensible for All Readers."  Catherine Brown, an internationally renowned 
language expert, was brought in to provide the professional development.  She is a featured 
national consultant with the largest provider of staff development opportunities for 
educators in the United States, the Bureau of Education and Research (BER.)  Ms. Brown is 
also a frequent presenter at national conferences and consults with districts throughout the 
United States.  Through this professional development opportunity, all instructional staff 
learned to  


2009-2010 SY:  SPES started off the school year by offering a more in depth 
professional development training to the instructional staff on the adopted core curriculum 
programs (Storytown and Saxon Math) as well as Galileo and DIBELS.  From this training, 
teachers learned how to effectively use the enrichment and intervention kits that support the 
core curriculum.  In the fall, SPES attended a district-wide professional development session 
in which focused on integrating technology in education.  This professional development 
session's presenter was Dr. Tim Tyson, a national presenter on technology integration in the 
classroom.  Dr. Tyson has been called the "Pied Piper of Educational Technology" by The 
School Library Journal.  Dr. Tyson was invited to Washington, D.C. by the U.S. Department 
of Education's Office of Instructional Technology to participate in a think tank to develop a 
strategic plan and resources for principals to advance public schools' implementation of 
creative, engaging, technology-based instructional practice in the nation's classrooms.   From 
this training, teachers learned how to create free classroom blogs and websites and were 
encouraged to do so in order to give students and their parents access to classroom 
information, materials, resources, and assignments from outside of the classroom.  During 
this school year, one set of classroom response pads and two projectors were purchased for 
use in the classroom to integrate technology.   


2010-2011 SY:  For this school year, SPES started off the school year by providing 
CHAMPS (Conversation-Help-Activity-Movement-Participation-Success) training to the 
entire school staff.  This is a proactive and positive approach to classroom management 
program from Randy Sprick's Safe & Civil Schools.  This training provided professional 
development to all staff by teaching them how structure in the classroom plays a vital role 
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on student performance.  Specifically, teachers learned how to establish a structure in their 
classroom, teach their expectations regarding how to behave responsibly, how to observe 
and monitor student behavior, how to interact positively with students, and how to correct 
misbehavior fluently.  This was followed by a fall in-service which focus was on the 
importance of academic vocabulary and strategies for engagement and success in the 
classroom.  For this training, Dr. Kate Kinsella was brought in to be the presenter.  She is a 
member of the National Advisory Board for the Consortium on Reading Excellence 
(CORE) and consults nationally to school districts and state departments to increase 
instruction and achievement of K-12 struggling readers. From this training, teachers learned 
how to utilize sentence frames to promote the use of academic vocabulary in students' 
writing and engagement in the classroom.  In September, additional Galileo and DIBELS 
trainings were provided to all instructional staff as well in order to use the programs 
effectively.  The Galileo training expanded into a data training in which the teachers learned 
how to analyze the Galileo reports and create assignments from the data.  In the spring, Dr. 
Steve Leinwand was also brought in to present on the integration of the math common core 
state standards and instructional shifts that raise student engagement and achievement.  


Also during the spring, a 6-traits holistic scoring and KU writing strategies trainings were 
provided to all teaching staff of grades 3-5. In order to proactively address the needs of 
curriculum mapping, a learned-based training was provided by Kathy Scott from Scott 
Educational Consulting to help teachers understand the definition of learning and the 
different levels of assessment and how to effectively align the data from assessments to drive 
curriculum/instruction rather than basing it on a text book. Teachers were provided the 
steps to create a learn-based system; standards, curriculum, assessment, instruction, grading, 
evaluation, reporting. 


  


DATA ANALYSIS PROCESS 


We began the data analysis process by looking at the individual student growth data.  We had 
done this before in the previous years, however, it was never our focus.  We established the 
growth data as our focus beginning with the data from the 2010-2011 school year.  In order 
to analyze the data, we reviewed the individual student growth data that was provided by the 
ADE.  We looked at math and reading, and identified the overall percent of students in the 
low, medium, and high growth levels.  We looked at the student growth percentile in 
comparison to the student’s individual performance level on AIMS.  In addition, we looked 
at the student growth percentiles aligned to individual classroom teachers.  We also looked at 
the data generate by Galileo and compared the fall and spring benchmarks and also to the 
AIMS data.   


  


DATA ANALYSIS FINDINGS 


2006-2007 SY:  No record of data for SPES this year.  The charter belonged to SEES 
High School.  (Scottsdale Educational Enrichment School.) 


2007-2008 SY:  No record of data for SPES this year.  The charter belonged to SEES 
High School.  (Scottsdale Educational Enrichment School.) 


2008-2009 SY: During this school year, SPES 
2009-2010 SY: During this school year, the median SGP (student growth percentile) for 


Math was at 22, which was a drop from the previous year’s SGP of 27.  For reading 
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however, the SGP was at 33, which was an increase from the previous year’s SGP of 23.5. 
This school year was the first school year where we truly had a data review team that 
analyzed data and shared it with the teachers.  We learned quickly that we lacked in the area 
of data analysis and identified it as one of our goals for the following school year.   


2010-2011 SY: During this school year, we began to focus on structured data analysis.  
This was the first year that a school-wide data wall was created.  We looked at the AIMS 
scores for four full academic year students, AZ Learns profiles and our growth profiles.  Our 
data review team took the Galileo Fall and Spring Benchmark scores and found the 
following: 


For grade 3 in Math, 92% of the students who tested in fall and spring showed an 
increase in their scores and for Reading, 86% of the students who tested in fall and spring 
showed an increase in their scores.  For grade 4 in Math, 74% of the students who tested in 
fall and spring showed an increase in their scores, and for Reading, 90% of the students who 
tested in fall and spring showed an increase in their scores.  For grade 5 in Math, 84% of the 
students who tested in fall and spring showed an increase in their scores, and for Reading, 
86% of the students who tested in fall and spring showed an increase in their scores. In the 
representation of the findings, we included the correlation of our AIMS scores to our 
Galileo benchmark data for math only (Figures 1.a-c.)  The reading correlation was similar to 
math.  Although there was a positive correlation, we didn’t feel that the correlation was as 
strong as we anticipated.  This data led us to the decision to restructure our benchmarks in 
order for us to increase the strength in the correlation of the data. We also reviewed our 
DIBELS data as well as teacher classroom data per grade in grades K-3.      


When we looked at the SGP data in correlation to AIMS data for FY2011, we found that 
a large percentage of our students that scored in the FFB performance category of AIMS 
also fell into the low SGP category.  For math it was 36% and for reading it was 16%. 
(Figures 2.a-b) 


When we looked at our FAY students’ SGP by grade level, we identified that grade levels 
with the highest percentage of LOW growth students ranked from 4th grade being the 
highest, then 3rd, and finally 5th grade. Our 5th grade also had the highest percentage of 
HIGH growth SGP so we came to the conclusion that our 5th grade team was definitely the 
strongest out of grades three, four and five. (Figure 3.a) 


After analyzing the student growth percentile data that was provided by the ADE, we 
found that 48% of our students were in the low growth category in math and 40% of our 
students were in the low growth category in reading. (Figure 3.b) 


The next piece of SGP data that we looked at was the median SGP in Math for each 
class and grade-level.  The table (Figure 4.a) shows that the only class with a high SGP and 
large enough sample size was one of the 5th grade classes.  The two 3rd grade classes showed 
a median SGP that falls in the medium growth category, but the other four classes showed 
that their median SGP fell in the low growth SGP category.   
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REPRESENTATION OF FI NDINGS 


Figure 1.a 
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Figure 1.b


 


 


Figure 1.c
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Figure 2.a 


Math AIMS Performance Low SGP Medium SGP High SGP 


FFB 36% 9% 29% 


A 10% 9% 7% 


M/E 2% 6% 19% 


 
Figure 2.b 


Reading AIMS Performance Low SGP Medium SGP High SGP 


FFB 16% 0% 0% 


A 18% 17% 10% 


M/E 6% 14% 18% 


 


Figure 3.a 


% students by grade in SGP category 


Total number of FAY students: 


Math=124         Reading=125 


Low Medium High 


Grade 3 44% 26% 29% 


Grade 4 53% 36% 10% 


Grade 5 28% 30% 41% 


 


Figure 3.b 


% students by subject in SGP category 


Total number of FAY students: 


Math=124           Reading=125 


Math Reading 


Low  48% 40% 


Medium 24% 31% 


High 28% 18% 


 
Figure 4.a 


Math by Class SGP Sample Size Median SGP 


Grade 3 (D/J) 10 41.5 


Grade 3 (R) 18 59.5 


Grade 4 (G) 20 14.5 


Grade 4 (H) 14 10.5 


Grade 5 (A) 23 87 


Grade 5 (W) 22 35 


Grades 3-5 SEI (R) 17 7 


 


 


 


 


 


 







 


 11 


Figure 5.a 


 


Figure 5.b 


 


Figure 5.c 
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DESCRIPTION OF PLAN ALIGNMENT TO DATA ANALYSIS 
FINDINGS 


We used our data analysis findings in order to identify and develop our actions steps for 
the Performance Management Plan for reading and math.  Due to the percentages of our 
students in low growth categories, we realized that we needed to focus on an overall tiered 
instruction plan in both reading and math.  In the PMP, we addressed curriculum, 
integration of the AZ Academic standards into instruction, monitoring and documenting 
student proficiency, and professional development for reading and for math.  In order to 
address the first strategy, we felt that we needed to first and foremost establish a common 
and appropriate use of curriculum maps and pacing guides across all grade levels.  If we want 
to see an increase in student achievement, we must focus and align our instruction to the 
standards and performance objectives that will be assessed.  The additional action steps for 
Strategy I focus on improving student achievement.  By ensuring that a balanced use of 
resources is used by teachers in their instruction it will allow for optimal student learning 
through best practices.  It also includes the implementation of a strategic tutoring program 
as well as the integration of clinical intervention tools that provide support specifically to 
Tier 2 and 3 students.   


For Strategy II, we decided to have an overall focus on the implementation of the grade 
level appropriate curriculum maps across all grade levels to ensure that the Arizona 
Academic Standards are addressed in the planning of instruction.  Then in order to make 
sure that the Arizona Academic Standards are being taught, we included action steps that 
show that we will monitor the integration of the standards into the curriculum maps, lesson 
plans and down to the instruction.  We have purchased CLI (Clinical Learning Inc.,) a tool 
for us to use to monitor the integration of the standards into instruction.  Teachers use CLI 
to input their lesson plans.  In turn, CLI allows us to run reports that cross reference the 
curriculum maps to the teacher’s lesson plans to identify that the standards covered in the 
daily/weekly lesson plans align to the curriculum maps/pacing guides.   


For Strategy III, we decided to develop our action steps based on the SGP data that we 
analyzed.  Our goal was to create action steps that allowed us to develop and implement a 
plan for monitoring and document student proficiency.  In order to do this, we had to come 
up with a way of tracking our students, so we developed and implemented a structured 
progress monitoring schedule based on Tier groups.  This will allow us to provide 
interventions as needed to allow promote maximum individual SGP. We feel that in order to 
run a true Tiered instruction plan, we needed to move our students accordingly based on our 
benchmark and progress monitoring data.  Then in order to identify the students for each 
Tier group, we developed and implemented a highly structured data review team meeting 
schedule where grade level teams meet regularly to analyze data and monitor student growth. 
Data is disaggregated by grade level and individual student to identify low performing 
reading and math performance objectives to target areas for student growth.  Finally, we felt 
it necessary to include that last action step which focuses on improving attendance rates 
school wide.  If our overall goal is to monitor and document student proficiency, we must 
get our students to school every day.   We developed and implemented a rigorous attendance 
policy with strict procedures and actions steps for follow through. 


For Strategy IV, which focuses on professional development, we knew that this is the 
most important piece to the puzzle.  Based on our data, Figure 2.a and 2.b, we realized that 
the majority of our students fall in the low SGP. So we made sure to include action steps 
that would provide sufficient, yet not an abundance, of professional development 
opportunities for the entire staff of South Pointe Elementary School that support the action 
steps of the PMP and allow them to follow through with this PMP.  Those professional 
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development opportunities include workshops and training on: how to analyze data by using 
the 33-minute data dialogues that we were trained on by the Arizona Charter School 
Association, the assessment and clinical reading/math intervention tools, and the effective 
use of the language arts and math core curriculum programs.  Lastly, we made sure to 
include professional development opportunities for the administration team in order to 
ensure that we have the knowledge and expertise in the areas of school leadership, school 
effectiveness, standards-based best practices, and RTI in order to support the PMP.  


In order to ensure the implementation of our PMP, South Pointe Elementary School 
hired a curriculum coach who had previous experience in transitioning an underperforming 
elementary school into a performing-plus school.  We also replaced the math and reading 
interventionists with people that had proven experience in providing math and reading 
support to students at underperforming schools.  In addition, allocated funding to provide 
additional support to all ELL students, since the data demonstrated that a large number of 
ELLs were in the low growth category.  Teachers were tiered according to student growth in 
their classrooms and targeted for intervention and support.  The teachers that fail to 
effectively use the data, support, and follow improvement plans will be replaced within the 
first quarter of the school year.    
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
South Pointe Public Charter Elementary School  


 
INDICATOR:1  Math                DURATION OF THE PLAN2:  June 2011 to May of 2016 
 


MEASURE* METRIC* CURRENT STATUS* End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who 
score proficient on the State 
standardized assessment  


and 
Student growth percentile  
 


(Board staff will enter info here) 
State standardized assessment  
Math 22% 


and 
Student growth percentile (SGP) 
Math 22 


Meet or demonstrate sufficient progress toward 
the level of adequate academic performance as 
set and modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Implement the consistent use of grade 
level appropriate curriculum maps to plan 
instruction at all grade levels to promote 
student achievement across all grade levels 
 


August 8, 
2011 and 
consistent 
through the 
2016 FY 


 Curriculum Coach  


 K-5th grade 
teachers 


 Evidence in teachers' lesson plans 
that they are using the grade level 
appropriate curriculum maps/pacing 
guides to plan instruction 


 Evidence of an increase in both 
student academic performance and 
SGP (Student Growth Percentile) 
across all grade levels on formative 
and summative assessments 


$0.00 


2. Ensure a balanced use of resources, 
strategies, technology integration and best 
practices are used to teach during the math 
block across all grade levels.  (This includes 
the adopted core curriculum along with 
other supplemental resources.) 
 


August 9, 
2011 and 
consistent 
through the 
2016 FY  


 Curriculum Coach  


 K-5th grade 
teachers 


 Math Specialist 


 Paraprofessionals 


 Evidence in teachers' lesson plans 
that meaningful activities support 
the performance objectives, and  
provides for differentiated 
instruction 


 CWTs (Classroom Walk Through) will 
reflect  the balanced use of 
resources, strategies, technology 
integration and best practices  


 Evidence of differentiated 
instruction will lead to an increase in 


$0.00 
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overall SGP (Student Growth 
Percentile) in math for all 
classrooms across all grade levels 


3. Plan and implement a strategic tutoring 
program for all students in their individual 
targeted areas of need to improve student 
achievement and promote standards 
mastery 
 


June 14, 
2011 and 
continue 
through each 
quarter of 
the school 
year through 
the 2016 FY 


 Curriculum Coach 


 Math 
Interventionist 


 K-5th grade 
teachers  


 Sign-in sheets will show that the 
students will attend the tutoring 
sessions  


 Increase of student academic 
performance for students that 
attend tutoring sessions will be 
evident in reports for formative and 
summative assessments (Galileo, 
CBM, and Star Math) 


 Students that attend tutoring will 
demonstrate in increase in academic 
growth on AIMS Math and the 
Stanford 10 


$0.00 


4. Integrate the use of clinical as well as 
diagnostic Math intervention tools  (Star 
Math, Study Island, Renaissance Learning,  
CBM, Galileo) to provide support to all 
students to achieve Math standards mastery  
 


July 28, 2011, 
and 
continuing 
through the 
2016 FY 


 Curriculum Coach 


 Assistant School 
Leader 


 K-5th grade 
teachers 


 Math 
Interventionist 


 Evidence of student achievement on 
internal growth measures (Star 
Math, CBM, Galileo) 


 Restructuring of Tier groups (i.e. 
students advance to the next Tier 
group) 


 Mastery of the targeted 
performance objectives on 
formative and summative 
assessments (Galileo, CBM) 


$0.00 


 
 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Implementation of maps that are 
consistent across grade levels. Each grade 
level team will use the same curriculum 
map/pacing guide that includes the Arizona 
Academic Standards for Math and/or 


August 9, 
2011-
through the 
end of the 
school year 


 All K-5th grade 
teachers 


 Curriculum Coach  


 Assistant School 
Leader 


 Evidence that teachers reflect the 
appropriate AZ Academic/Common 
Core State Standards in their weekly 
lesson plans 


 Evidence from lesson plans that 


$0.00 
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Common Core State Standards for Math 
aligned to their grade level. 
 


and 
continuing 
through the 
2016 FY 


 School Leader teachers are following their grade 
appropriate curriculum maps and 
pacing guides  


 Weekly review of teachers' lesson 
plans  


 Evidence of instruction aligned to 
the AZ Academic/Common Core 
State Standards from both informal 
and formal CWTs (classroom walk 
through) 


 Evidence of student growth on 
formative and summative 
assessments that are aligned to the 
AZ Academic/Common Core State 
Standards (Galileo, AIMS, Stanford 
10) 


2. Purchase and implement the use of   
Collaborative Learning Inc. (CLI) an online 
lesson planning and curriculum mapping 
software program to ensure balanced 
instruction of the Math state standards as 
well as to allow a more effective method of 
reviewing lesson plans for monitoring 
purposes.  


June 13, 
2011 to July 
27, 2011 
(Before the 
school year 
begins) and 
continuing 
each school 
year through 
the 2016 FY 


 Assistant School 
Leader 


 Math 
Interventionist 


 Curriculum Coach 


 Teachers will attend professional 
development in August from a CLI 
representative to ensure effective 
use of the program.  


 Teachers will have access to 
curriculum maps through CLI 


 Evident in teachers' lesson plans 
that reference was made to the 
grade level curriculum maps 


 To determine balanced instruction 
across all grade levels, all lesson 
plans will be checked for proper 
correlation to the curriculum 
maps/pacing guides by pulling 
reports from CLI. 


 Evidence of student mastery of the 
Math state standards by individual 
as well as overall classroom growth 
on assessments that are aligned to 
the AZ Academic and Common Core 


$2,195.00 
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State Standards. 


3. Teachers will use CLI to develop lesson 
plans that correctly correlate to their grade-
level curriculum maps 
 


Beginning 
during 
planning 
time within 
teacher in-
service week 
and 
continuing 
throughout 
the entire 
school year 
each year 
through the 
2016 FY 


 All K-5th grade 
teachers 


 Evidence of grade level appropriate 
standards in lesson plans 


 CLI lesson plan profile reports will be 
pulled to ensure that the instruction 
aligns to the curriculum maps as 
well as the pacing guides 
 


$0.00 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Develop and implement a structured 
progress monitoring schedule that meets 
the needs of all students 
 


August 9, 
2011-May 24, 
2011 (See 
Progress 
Monitoring 
Calendar) 
Calendar to be 
developed and 
implemented 
each year 
through the 
2016 FY 


 Curriculum Coach 
with support from 
the Assistant 
School Leader and 
Math 
Interventionist 


 K-5th grade 
Teachers 


 Teachers will consistently conduct 
progress monitoring and document 
the results in their individual 
Progress Monitoring Binder 


 Teacher will allocate time for  
progress monitoring in their lesson 
plans  


 Teachers will be accountable for 
having progress monitoring data 
available and taking it with them to 
the data review meetings 


 Evidence of differentiated 
instruction based on data analysis of 
progress monitoring  
 


$0.00 


2. Develop and implement a high structured 
data review team meeting schedule to 
continuously analyze data and monitor 


Beginning 
teacher in-
service week 


 Curriculum Coach 
with support from 
Assistant School 


 Structured agendas for each data 
review team meeting will be created 
and provided 


$0.00 
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student growth to analyze 
FY2011 AIMS 
data and 
ongoing 
throughout the 
2011-2012 SY 
(Bi-weekly on 
Fridays) 
Data-review 
team meetings 
schedule to be 
created each 
school year 
through the 
2016 FY 


Leader and Math 
Interventionist 


 K-5th grade 
teachers 


 Recorded data review meeting 
minutes 


 completed 33-minute data dialogue 
worksheets 


 evidence of students attaining 
proficiency level in Math on 
formative and summative 
assessments 


 evidence of student growth on data 
walls 


3. Strategically aggregate and disaggregate  
data to identify Math standards and 
performance objectives according to grade 
level as well as individual student 
instructional needs to determine targeted 
areas of student growth. 
 


Beginning 
teacher in-
service week 
to  identify Tier 
2 and 3 targets 
and ongoing 
each school 
year through 
the 2016 FY 


 Teachers and data 
team members 
identify students 
in need of 
targeted 
assistance 


 Math 
Interventionist 
will provide 
interventions for 
individualized 
assistance and 
small groups 


 Teacher will 
develop and 
provide whole 
group 
interventions 
when necessary 


 Curriculum Coach 
and Assistant 


 Individualized and targeted 
instruction will be provided to the 
students that have not made 
adequate progress and/or met 
proficiency in Math 


 Evidence of student growth on data 
walls 


 Revisions as well as adjustments 
made to curriculum maps and 
pacing guides as necessary 


 Restructuring of intervention groups 


  Increase in overall students' and 
classrooms' academic performance 
(evident in quarterly grading 
periods) 


 Evidence of increase in number of 
students reaching proficiency and or 
exceeding on benchmark 
assessments 


$0.00 
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School Leader will 
monitor that the 
disaggregated 
data is 
strategically being 
used to identify 
students in need 
of interventions 
and that those 
interventions are 
indeed being 
given 


4. Implement a schedule to allow all grade 
level teams to meet on a weekly basis 
(during grade level prep period) in order to 
discuss, monitor and document student 
proficiency 
 


August 16, 
2011 and 
ongoing 
weekly 
throughout the 
school year 
through the 
2016 FY 


 Assistant School 
Leader with the 
support from the 
Curriculum Coach 


 Grade level teams 
(ALL instructional 
staff) 


 School Leader 


 Evidence will include adjustments 
and enhancements to lesson plans, 
instructional strategies, best 
practices, and supplemental 
resources 


 Teachers will identify student 
progress to monitor and restructure 
to differentiate instruction  as 
necessary 


 Evidence of consistent overall 
classroom growth within each grade 
level 


$0.00 


5.  Improve attendance rates school wide by 
developing and implementing a rigorous 
attendance policy with strict procedures and 
action steps for follow through 


July 1, 2001 
and ongoing 
throughout 
each school 
year through 
the 2016 FY 


 Front office staff 


 Attendance clerk 


 Assistant School 
Leader 


 School Leader 


 K-5 Teachers 


 Improvement in individual as well as 
school wide attendance rates 


 Increase in parental involvement 


 More accurate collection of data in 
progress monitoring and 
documenting of student proficiency 


 More accurate and efficient 
attendance reporting procedure 
that allows for the facilitation of 
attendance verification 


 Attendance agreement signed by 
parent/guardian in each student's 


$0.00 







Five-Year Interval Review - Approved 11/29/2010          
          


CUM file 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Provide professional development to 
instructional staff on strategic analysis of 
data. (e.g. 33-minute data dialogues, data 
analysis training, Galileo reports, 
Schoolmaster reports, AIMS reports, and 
CBM reports.)  
 


Beginning July 
28, 2011 thru 
August 8, 
2011 (Teacher 
in-service) and 
on-going 
throughout 
each school 
year through 
the 2016 FY 


 Leadership team 


 Curriculum coach 


 Math 
Interventionist 


 Strategic use and  implementation 
of classroom data walls 


 Evidence of overall classroom as 
well as overall individual student 
growth on Winter and Spring 
benchmark assessments 


 Evidence of student growth on 
AIMS (Grades 3, 4 and 5,)  Stanford 
10 (Grade 2,) and CBM (Grades K 
and 1)  


$0.00 


2. Schedule and hold professional 
development to instructional staff on the 
assessment and clinical Math intervention 
tools from experts. (e.g. DAZE, CBM 
progress monitoring, Galileo, Education City, 
and Star Math.)  


Beginning 
Teacher in-
service week 
and 
continuing 
through end 
of second 
quarter 
(December)for 
each school 
year through 
the 2016 FY.  


 Curriculum coach 


  Assistant School 
Leader 


  Math 
Interventionist, 


 Vendor  


 Trainers/Presenters 


 Effective use of the supplemental 
and assessment programs by the 
instructional staff.   


 Bi-weekly data review team 
meetings 


 Evidence in CWTs (Classroom Walk 
Through) 


 Evidence of student growth on 
classroom and school data walls 


$0.00 


3.  Schedule and hold professional 
development to all instructional staff on the 
effective use of language arts core 
curriculum program. (GO Math by Harcourt) 
 


Teacher in-
service week 
each school 
year through 
the 2016 FY 
July 28-August 
8, 2011  


Vendor 
representative/trainer 
(Harcourt), Curriculum 
Coach and Assistant 
School Leader 


 Teachers will have a better 
understanding of how to effectively 
use the core curriculum to teach the 
Math AZ Academic/ Math Common 
Core State Standards 


 Strategies and activities from the 
core curriculum (GO Math) are 
evident in teachers' lesson plans 


 Evidence in CWTs 


 Evidence of student growth on 


$0.00 
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classroom and school data walls 


4. School's leadership team will register for 
and attend professional development 
trainings which include but are not limited 
to:  
1)School Effectiveness-School Improvement:  
data driven assessment of professional 
development needs, planning standards-
based and differentiated professional 
development, implementation and 
evaluation 
 
2)Standards Based Best Practices:  planning, 
follow-up, and evaluation;  teaching 
methods that increase student interaction, 
guided and independent practice 
opportunities, and teaching to improve 
instructional effectiveness and student 
outcomes.  
 
3)K-12 Literacy/RTI for Administrators: 
Topics include: 
Common Core State Standards – 
Background 
Architecture of the Document 
Assessment 
Rigor 
Planning for Change 
 
4) “Growth for All” Professional 
Development provided by The Leona Group 
 
 
 
 
 
 


1-Series:  


• July 12, 2011  


• September 
15, 2011  


• November 
4, 2011  


• March 2, 
2012  


• May 8, 2012 
 


2-August 18-
19, 2011 


3-August 30, 
20011 
(Tucson) or 
October 12, 
2011 
(Flagstaff) or 
November 2, 
2011 (Tucson) 


PD dates for 
each school 
year will vary 
depending on 
what trainings 
are available. 
4-September 
16, 2011 


 School Leader 


 Assistant School 
Leader 


 Curriculum Coach 


 Effective implementation of RTI 
Model  


 Support instructional staff on 
providing interventions to Tier 
groups 


 Leadership team will align the 
school improvement model to the 
needs assessment of the school in 
leadership, instruction, assessment, 
and school culture and community.   


 Implement systems and structure to 
develop a systemic school wide 
model of academic and behavior 
support (C.H.A.M.P.S) 


 Identify key areas of need for 
ongoing teacher professional 
development 


 Allow leadership team to evaluate 
teachers' effectiveness on the use 
of best practices and provide 
feedback as well as promote the use 
of best practices as needed 


$200.00 
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Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for 
each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder 
may add years, as necessary. 
 


Year 1:    Budget Total _____________  Fiscal Year ______________ 
Year 2:    Budget Total _____________ 
Year 3:    Budget Total _____________ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
South Pointe Public Charter Elementary School  


 
INDICATOR:1 Reading                DURATION OF THE PLAN2:  June 2011 to May 2016 
 


MEASURE* METRIC* CURRENT STATUS* End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who 
score proficient on the State 
standardized assessment  


and 
Student growth percentile  
 


(Board staff will enter info here) 
State standardized assessment  
Reading 40% 


and 
Student growth percentile (SGP) 
Reading 33  
 


Meet or demonstrate sufficient progress 
toward the level of adequate academic 
performance as set and modified periodically 
by the Board. 
 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Implement the consistent use of grade 
level appropriate curriculum maps to plan 
instruction at all grade levels to promote 
student achievement across all grade levels 
 


August 8, 
2011 and 
consistent 
through the 
2016 FY 


 Curriculum Coach  


 K-5th grade 
teachers 


 Evidence in teachers' lesson plans 
that they are using the grade level 
appropriate curriculum maps/pacing 
guides to plan instruction 


 Evidence of an increase in both 
student academic performance and 
SGP (Student Growth Percentile) 
across all grade levels on formative 
and summative assessments  


$0.00 


2. Ensure a balanced use of resources, 
strategies, technology integration and best 
practices are used to teach during reading 
block across all grade levels.  (This includes 
the adopted core curriculum along with 
other supplemental resources.) 
 


August 9, 
2011 and 
consistent 
through the 
2016 FY  


 Curriculum Coach  


 K-5th grade 
teachers 


 Reading 
Specialists 
 


 Evidence in teachers' lesson plans 
that meaningful activities support 
the performance objectives, and  
provides differentiated instruction 


 CWTs (Classroom Walk Through) will 
reflect  the balanced use of 
resources, strategies, technology 
integration and best practices  


 Evidence of differentiated 
instruction will lead to an increase in 


$0.00 
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overall SGP (Student Growth 
Percentile) in Reading for all 
classrooms across all grade levels 


3. Plan and implement a strategic tutoring 
program for all students in their individual 
targeted areas of need to improve student 
achievement and promote standards 
mastery 
 


June 14, 
2011 and 
continue 
through each 
quarter of 
the school 
year through 
the 2016 FY 


 Curriculum Coach 


 Reading  
Specialists 


 K-5th grade 
teachers  


 Sign-in sheets will show that the 
students will attend the tutoring 
sessions  


 Increase of student academic 
performance for students that 
attend tutoring sessions will be 
evident in reports for formative and 
summative assessments (Galileo, 
DIBELS, and Star Reading) 


 Students that attend tutoring will 
demonstrate in increase in academic 
growth on AIMS Reading and the 
Stanford 10) 


$0.00 


4. Integrate the use of clinical as well as 
diagnostic reading intervention tools  (Star 
Reading, Renaissance Learning,  DIBELS, 
Galileo) to provide support to all students to 
achieve reading standards mastery  
 


July 28, 2011, 
and 
continuing 
through the 
2016 FY 


 Curriculum Coach 


 Assistant School 
Leader 


 K-5th grade 
teachers 


 Reading 
Specialists 


 Evidence of student achievement on 
internal growth measures (Star 
Reading, DIBELS, Galileo) 


 Restructuring of Tier groups (i.e. 
students advance to the next Tier 
group) 


 Mastery of the targeted 
performance objectives on 
formative and summative 
assessments (Galileo, DIBELS) 


$0.00 


 
 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Implementation of maps that are 
consistent across grade levels. Each grade 
level team will use the same curriculum 
map/pacing guide that includes the Arizona 
Academic Standards for Reading and/or 


August 9, 
2011-
through the 
end of the 
school year 


 All K-5th grade 
teachers 


 Curriculum Coach  


 Assistant School 
Leader 


 Evidence that teachers reflect the 
appropriate AZ Academic/Common 
Core State Standards in their weekly 
lesson plans 


 Evidence from lesson plans that 


$0.00 
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Common Core State Standards for English 
Language Arts aligned to their grade level. 
 


and 
continuing 
through the 
2016 FY 


 School Leader teachers are following their grade 
appropriate curriculum maps and 
pacing guides  


 Weekly review of teachers' lesson 
plans  


 Evidence of instruction aligned to 
the AZ Academic/Common Core 
State Standards from both informal 
and formal CWTs (classroom walk 
through) 


 Evidence of student growth on 
formative and summative 
assessments that are aligned to the 
AZ Academic/Common Core State 
Standards (Galileo, AIMS, Stanford 
10) 


2. Purchase and implement the use of   
Collaborative Learning Inc. (CLI) an online 
lesson planning and curriculum mapping 
software program to ensure balanced 
instruction of the Math state standards as 
well as to allow a more effective method of 
reviewing lesson plans for monitoring 
purposes. 


June 13, 
2011 to July 
27, 2011 
(Before the 
school year 
begins) and 
continuing 
each school 
year through 
the 2016 FY 


 Assistant School 
Leader 


 Reading 
Specialists 


 Curriculum Coach 


 Teachers will have access to 
curriculum maps through CLI 


 Evident in teachers' lesson plans 
that reference was made to the 
grade level curriculum maps 


 To determine balanced instruction 
across all grade levels, all lesson 
plans will be checked for proper 
correlation to the curriculum 
maps/pacing guides by pulling 
reports from CLI. 


 Evident of student mastery of the 
Reading state standards by 
individual as well as overall 
classroom growth on assessments 
that are aligned to the AZ Academic 
and Common Core State Standards 


$2,195.00 


3. Teachers will use CLI to develop lesson 
plans that correctly correlate to their grade-
level curriculum maps 


Beginning 
during 
planning 


 All K-5th grade 
teachers 


 Evidence of grade level appropriate 
standards in lesson plans 


 CLI  reports will be pulled to ensure 


$0.00 
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 time within 
teacher in-
service week 
and 
continuing 
throughout 
the entire 
school year 
each year 
through the 
2016 FY 


that the instruction aligns to the 
curriculum maps as well as the 
pacing guides 
 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Develop and implement a structured 
progress monitoring schedule (Tier 1-
progress monitored monthly, Tier 2-
progress monitored bi-weekly, Tier 3-
Progress monitored weekly) 
 
 


August 9, 
2011-May 24, 
2011 (See 
Progress 
Monitoring 
Calendar) 
Calendar to be 
developed and 
implemented 
each year 
through the 
2016 FY 


 Curriculum Coach 
with support from 
the Assistant 
School Leader and 
Reading  
Specialists 


 K-5th grade 
Teachers 


 Teachers will consistently conduct 
progress monitoring and document 
the results in their individual 
Progress Monitoring Binder 


 Teacher will allocate time for  
progress monitoring in their lesson 
plans  


 Teachers will be accountable for 
having progress monitoring data 
available and taking it with them to 
the data review meetings 


 Evidence of differentiated 
instruction based on data analysis of 
progress monitoring  
 


$0.00 


2. Develop and implement a high structured 
data review team meeting schedule to 
continuously analyze data and monitor 
student growth 


Beginning 
teacher in-
service week 
to analyze 
FY2011 AIMS 
data and 
ongoing 


 Curriculum Coach 
with support from 
Assistant School 
Leader and 
Intervention 
Specialists 


 K-5th grade 


 Structured agendas for each data 
review team meeting will be created 
and provided 


 Recorded data review meeting 
minutes 


 completed 33-minute data dialogue 
worksheets 


$0.00 
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throughout the 
2011-2012 SY 
(Bi-weekly on 
Fridays) 
Data-review 
team meetings 
schedule to be 
created each 
school year 
through the 
2016 FY 


teachers  evidence of students attaining 
proficiency level in reading on 
formative and summative 
assessments 


 evidence of student growth on data 
walls 


3. Strategically aggregate and disaggregate 
data to identify reading standards and 
performance objectives according to grade 
level as well as individual student 
instructional needs to determine targeted 
areas of student growth. 
 


Beginning 
teacher in-
service week 
to  identify Tier 
2 and 3 targets 
and ongoing 
each school 
year through 
the 2016 FY 


 Teachers and data 
team members 
identify students 
in need of 
targeted 
assistance 


 Reading 
Specialists will 
provide 
interventions for 
individualized 
assistance and 
small groups 


 Teacher will 
develop and 
provide whole 
group 
interventions 
when necessary 


 Curriculum Coach 
and Assistant 
School Leader will 
monitor that the 
disaggregated 
data is 


 Individualized and targeted 
instruction will be provided to the 
students that have not made 
adequate progress and/or met 
proficiency in reading  


 Evidence of student growth on data 
walls, particularly of Tier 2 and Tier 
3 students 


 Revisions as well as adjustments 
made to curriculum maps and 
pacing guides as necessary 


 Restructuring of intervention groups 
(Goal: Tier 2 and 3 students to 
advance into the next Tier) 


 Increase in overall students' and 
classrooms' academic performance 
(evident in quarterly grading 
periods) 


 Evidence of increase in number of 
students reaching proficiency and or 
exceeding on benchmark 
assessments 


$0.00 
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strategically being 
used to identify 
students in need 
of interventions 
and that those 
interventions are 
indeed being 
given 


4. Implement a schedule to allow all grade 
level teams to meet on a weekly basis 
(during grade level prep period) in order to 
discuss, monitor and document student 
proficiency 
 


August 16, 
2011 and 
ongoing 
weekly 
throughout the 
school year 
through the 
2016 FY 


 Assistant School 
Leader with the 
support from the 
Curriculum Coach 


 Grade level teams 
(ALL instructional 
staff) 


 School Leader 


 Evidence will include adjustments 
and enhancements to lesson plans, 
instructional strategies, best 
practices, and supplemental 
resources 


 Teachers will identify student 
progress to monitor and restructure 
student Tier groups as necessary 


 Evidence of consistent overall 
classroom growth within each grade 
level 


$0.00 


5.  Improve attendance rates school wide by 
developing and implementing a rigorous 
attendance policy with strict procedures and 
action steps for follow through 


July 1, 2001 
and ongoing 
throughout 
each school 
year through 
the 2016 FY 


 Front office staff 


 Attendance clerk 


 Assistant School 
Leader 


 School Leader 


 K-5 Teachers 


 Improvement in individual as well as 
school wide attendance rates 


 Increase in parental involvement 


 More accurate collection of data in 
progress monitoring and 
documenting of student proficiency 


 More accurate and efficient 
attendance reporting procedure 
that allows for the facilitation of 
attendance verification 


 Attendance agreement signed by 
parent/guardian in each student's 
CUM files 


$0.00 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Provide professional development to Beginning July  Leadership team  Strategic use and  implementation $200.00 
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instructional staff on strategic analysis of 
data. (e.g. 33-minute data dialogues, data 
analysis training, Galileo reports, 
Schoolmaster reports, AIMS reports, and 
DIBELS reports.)  
 


28, 2011 thru 
August 8, 
2011 (Teacher 
in-service) and 
on-going 
throughout 
each school 
year through 
the 2016 FY 


 Curriculum coach 


 Reading 
Specialists 


of classroom data walls 


 Evidence of overall classroom as 
well as overall individual student 
growth on Winter and Spring 
benchmark assessments 


 Evidence of student growth on AIMS 
(Grades 3, 4 and 5,)  Stanford 10 
(Grade 2,) DIBELS (Grades K and 1,) 
and AZELLA (Grades K-5th) 


2. Schedule and hold professional 
development to instructional staff on the 
assessment and clinical reading intervention 
tools from experts. (e.g. DAZE, DIBELS 
progress monitoring, Galileo, Education City, 
Star Reading, and Rosetta Stone.)  


Beginning 
Teacher in-
service week 
and 
continuing 
through end 
of second 
quarter 
(December)for 
each school 
year through 
the 2016 FY.  


Curriculum coach, 
Assistant School 
Leader, Reading  
Specialists, Vendor 
Trainers/Presenters 


 Effective use of the supplemental 
and assessment programs by the 
instructional staff.   


 Bi-weekly data review team 
meetings 


 Evidence in CWTs (Classroom Walk 
Through) 


 Evidence of student growth on 
classroom and school data walls 


$0.00 


3.  Schedule and hold professional 
development to all instructional staff on the 
effective use of language arts core 
curriculum program. (Storytown by 
Harcourt) 
 


Teacher in-
service week 
each school 
year through 
the 2016 FY 
July 28-August 
8, 2011  


 Vendor 
representative/tra
iner (Harcourt) 


 Curriculum Coach 
and Assistant 
School Leader 


 Teachers will have a better 
understanding of how to effectively 
use the core curriculum to teach the 
Reading AZ Academic/ ELA Common 
Core State Standards 


 Strategies and activities from the 
core curriculum (Storytown) are 
evident in teachers' lesson plans 


 Evidence in CWTs 


 Evidence of student growth on 
classroom and school data walls 


$0.00 


4. School's leadership team will register for 
and attend professional development 
trainings which include but are not limited 
to:  


1-Series:  


• July 12, 2011  


• September 


 School Leader 


 Assistant School 
Leader 


 Curriculum Coach 


 Effective implementation of RTI 
Model  


 Support instructional staff on 
providing interventions to Tier 


$0.00 
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1)School Effectiveness-School Improvement:  
data driven assessment of professional 
development needs, planning standards-
based and differentiated professional 
development, implementation and 
evaluation 
 
2)Standards Based Best Practices:  planning, 
follow-up, and evaluation;  teaching 
methods that increase student interaction, 
guided and independent practice 
opportunities, and teaching to improve 
instructional effectiveness and student 
outcomes.  
 
3)K-12 Literacy/RTI for Administrators: 
Topics include: 
Common Core State Standards – Background 
Architecture of the Document 
Assessment 
Rigor 
Planning for Change 
 
4)”Growth for All” professional development 
offered by The Leona Group 
 


15, 2011  


• November 
4, 2011  


• March 2, 
2012  


• May 8, 2012 
 


2-August 18-
19, 2011 


3-August 30, 
20011 
(Tucson) or 
October 12, 
2011 
(Flagstaff) or 
November 2, 
2011 (Tucson) 


4-September 
16, 2011 


PD dates for 
each school 
year will vary 
depending on 
what trainings 
are available. 


groups 


 Leadership team will align the school 
improvement model to the needs 
assessment of the school in the four 
areas.   


 Implement systems and structure to 
develop a systemic school wide 
model of academic and behavior 
support  


 Identify key areas of need for 
ongoing teacher professional 
development 


 Allow leadership team to evaluate 
teachers' effectiveness on the use of 
best practices and provide feedback 
as well as promote the use of best 
practices as needed 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for 
each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder 
may add years, as necessary. 
 


Year 1:    Budget Total _$2,395.00____  Fiscal Year ____2012__________ 
Year 2:    Budget Total _$2,395.00__________ 
Year 3:    Budget Total _$2,395.00____________ 
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Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Kaizen Education Foundation dba South 
Pointe Elementary School                       
Charter Holder Entity ID: 79233 
Date Submitted: April 18, 2014 


Required for: Renewal 
 
Audit Year: 2013 
Evaluation Completed: May 29, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


  X 


 


 
1b. Unrestricted Days Liquidity 


 X  


 
The financial performance response indicates the charter holder has access to a 
non-revolving line of credit to cover operating expenses and includes 
information from the charter holder's fiscal year 2013 audit. The charter 
holder’s fiscal year 2013 performance of 26.32 days includes the $210,000 from 
the non-revolving line of credit. The response does not explain the reason(s) for 
the charter holder having fewer than 30 days of cash or other liquidity in fiscal 
year 2013 or the charter holder’s efforts to improve in this area. 
 


 
1c. Default 


  X 


 


 
2a. Net Income   


 X  


 
The financial performance response indicates the charter holder performed 
“about break-even” in 2011 and 2012 and had a net loss in 2013 which lead to a 
fixed charge coverage ratio of less than 1.1. The response also indicates the 
negative three-year cumulative cash flow was the result of the management 
company collecting amounts that it had covered during the prior years. 
Generally, the charter holder’s audits support the effect the management 
company “collecting amounts that it had covered during the prior years” had on 
net income and cash flow in fiscal year 2013.  
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
The financial performance response states, “The school is projected to end the 
2014 year with positive net income and positive net assets overall. This was 
accomplished through intensive monitoring of expenses as well as tight 
budgetary controls. We feel that the school is now on a strong financial track.” 
The charter holder’s response does not include support for these statements. 
 


 
2b. Cash Flow 
  X  


 
The financial performance response includes the same information for this 
measure as was included for the Net Income measure (see Net Income). 


 
2c. Fixed Charge Coverage Ratio 


 X  


 
The financial performance response includes the same information for this 
measure as was included for the Net Income measure (see Net Income). 


 








 


 


 


 


 


Kaizen Education Foundation dba South Pointe Elementary School  


 


Unrestricted Days Liquidity:  Kaizen Education Foundation dba South Pointe Elementary School 


has access to a non-revolving line of credit to cover operating expenses.  This line of credit is 


referenced in Note 2 of their annual audited financial statements, which is attached.   


 


Net Income, Fixed Charge Coverage Ratio and Cash Flow (3-Year Cumulative):  The school 


performed about break-even in 2011 and 2012 and had a net loss in 2013 which lead to a fixed 


charge coverage ratio of less than 1.1.  The negative 3-Year Cumulative cash flow was the result 


of the management company collecting amounts that it had covered during the prior years.  The 


school is projected to end the 2014 year with positive net income and positive net assets overall.  


This was accomplished through intensive monitoring of expenses as well as tight budgetary 


controls.  We feel that the school is now on a strong financial track. 


 









		financial_sustainability2012_spes-renewal-finance-letter-lh1397854525

		financial_sustainability2012_financial-notes1397837982
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Kaizen Education Foundation dba South Pointe Elementary School - Entity ID 79233 


School: South Pointe Elementary School 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Kaizen Education Foundation dba South Pointe 
Elementary School was required to submit a Performance Management Plan as an intervention because 
the school operated by the Charter Holder did not meet the academic expectations set forth by the 
Board. At the time Kaizen Education Foundation dba South Pointe Elementary School became eligible to 
apply for renewal, the Charter Holder again did not meet the academic performance expectations of the 
Board as set forth in the Performance Framework and was required to submit a Demonstration of 
Sufficient Progress as part of the renewal application package. The Charter Holder was able to 
demonstrate the school is making sufficient progress toward the Board’s expectations through the 
submission of the required information or evidence reviewed during an on-site visit. In the most recent 
fiscal year for which there is State assessment data available, South Pointe Elementary School received 
an overall rating of “Meets” the Board’s academic standards. 


The Charter Holder did not meet the financial performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a financial performance response. Staff’s 
evaluation of the response resulted in zero “Acceptable” and three “Not Acceptable” determinations.  


The Charter Holder did have compliance matters, which have been resolved. 


The Charter Holder’s organizational membership on file with the Board was not consistent with the 
information on file with the Arizona Corporation Commission and the Charter Holder was required to 
submit the Organizational Membership portion of the Detailed Business Plan Section of the renewal 
application.  The renewal application package submitted by the Charter Holder provides evidence of 
organizational membership alignment as required in the application. 


Profile  


Kaizen Education Foundation dba South Pointe Elementary School operates one school serving grades K-
5 in Phoenix. South Pointe Elementary School is designated as an alternative school.  The graph below 
shows the Charter Holder’s actual 100th day average daily membership (ADM) for fiscal years 2010-2014.  
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A dashboard representation of South Pointe Elementary School’s academic outcomes, based upon the 
indicators and measures adopted by the Board, is provided below. 


 


 


 


I.  Success of the Academic Program 


The FY2013 overall rating for the school on the Board’s academic performance measures was 69.58 
including points received for the FY2013 letter grade of D-ALT as reported by the Arizona Department of 
Education. The FY2012 overall rating for the school on the Board’s academic performance measures was 
61.25 including points received for the FY2012 letter grade of C-ALT as reported by the Arizona 
Department of Education. 
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The following is a timeline of activities that have occurred related to the academic performance of 
Kaizen Education Foundation dba South Pointe Elementary School: 


July, 2011: Kaizen Education Foundation dba South Pointe Elementary School was notified that the 
Charter Holder was required to submit a Performance Management Plan on or before September 1, 
2011 for the five-year interval review because South Pointe Elementary School, a school operated by the 
Charter Holder, did not meet the academic expectations set forth by the Board. 


August, 2011: Kaizen Education Foundation dba South Pointe Elementary School timely submitted a 
Performance Management Plan (portfolio: f. Performance Management Plan).  


January, 2013: The Board released FY2012 Academic Dashboards; South Pointe Elementary School 
initially received an overall rating of “Meets” the Board’s academic standards. In accordance with Board 
policy at the time, the Charter Holder was waived from any specific monitoring requirements. 
Subsequent corrections to the dashboard calculations resulted in South Pointe Elementary School 
receiving a final overall rating of “Does Not Meet” the Board’s academic standards. As a result, Kaizen 
Education Foundation dba South Pointe Elementary School did not meet the Board’s academic 
performance expectations. 


September, 2013: The Board released FY2013 Academic Dashboards; South Pointe Elementary School 
received an overall rating of “Meets” the Board’s academic standards. In accordance with the Board’s 
academic framework intervention schedule at that time, the Charter Holder was waived from any 
specific monitoring requirements. 


January, 2014: Board staff provided the Charter Holder, through its authorized representatives, Michele 
Kaye and Theodore Frederick, with Renewal Notification Information, which included notification of the 
renewal process, the date on which the Charter Holder would become eligible to apply for renewal 
(January 18, 2014), the deadline date on which the renewal application package would be due to the 
Board (April 18, 2014), information on the availability of the Charter Holder’s renewal application as well 
as instruction on how to access the renewal application, and notification of the requirement to submit a 
DSP as a component of its renewal application package because the Charter Holder did not meet the 
academic performance expectations set forth by the Board.  


April, 2014: A renewal application package with a Renewal DSP for South Pointe Elementary School 
(portfolio: e. Renewal DSP Submission) was timely submitted by the charter representative. 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on June 26, 2014 to meet with 
the school’s leadership, as selected by the school, to confirm evidence of the processes described in the 
DSP and review additional evidence to be considered in the final evaluation (presented in the Charter 
Holder’s renewal portfolio: c. Renewal DSP Evaluation Instrument and d. Renewal DSP Site Visit 
Inventory) of the Charter Holder’s Demonstration of Sufficient Progress submission.  The following 
representatives of Kaizen Education Foundation dba South Pointe Elementary School were present at 
the site visit: 


Name Role 


Abigail Broderick ELAS Director 


Nadine Taylor Campus School Leader 


Peggy Steinhagen Curriculum Coach 


Christina Hertneky Math Coach 


Emily Britton Director of QSI 
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Mary Berg Vice President of Academic Support Services 


Michele Kaye C.O.O. 


Abelardo Batista School Leader – Vista Grove Preparatory Academy 


Gary Bae Regulatory Affairs Officer 


The DSP submitted by Kaizen Education Foundation dba South Pointe Elementary School for South 
Pointe Elementary School was required to address the areas (curriculum, monitoring instruction, 
assessment, and professional development) for the measures for which the Charter Holder was required 
to provide a response. The Charter Holder was provided a copy of the initial evaluation prior to the site 
visit and informed that areas initially evaluated as not acceptable could be addressed with additional 
evidence at the time of the visit. The Charter Holder also had 48 hours following the site visit to submit 
relevant evidence. 


After considering information in the DSP, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit, the Charter Holder demonstrated evidence of a sustained 
improvement plan that includes implementation of a curriculum that contributes to increased student 
growth and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College 
and Career Ready Standards (ACCRS) into instruction, implementation of a plan for monitoring and 
documenting increases in student growth and proficiency, and implementation of a professional 
development plan that contributed to increased student growth and proficiency. 


Data and analysis provided demonstrates improved or maintained academic performance based on data 
generated from valid and reliable assessment sources. The data and analysis demonstrates improved or 
maintained growth and proficiency in Math and Reading in the whole school population, though results 
varied by grade level. No disaggregated data or analysis of data was presented to demonstrate 
increased proficiency or growth in Math and Reading for students in the subgroups.  


Based on the findings summarized above and described below, staff determined that the Charter Holder 
demonstrated sufficient progress towards meeting the Board’s academic performance expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, Kaizen Education Foundation dba South Pointe Elementary School’s 
demonstration of sufficient progress was evaluated as Meets. The Charter Holder provided evidence of a 
sustained improvement plan that includes implementation of a curriculum that contributes to increased 
student growth and proficiency. Specifically, the Charter Holder provided evidence of a system to 
create, implement, evaluate and revise curriculum aligned with Arizona’s College and Career Ready 
Standards with clearly defined and measurable implementation across the school.  


The Charter Holder’s demonstration of sufficient progress in the area of curriculum is acceptable. 


 The Charter Holder must provide evidence of implementation of a systematic process the school 
uses to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, 
and who is involved in the curriculum adoption process. 


o The Charter Holder provided “Curriculum Monitoring, Review, Development, and 
Adoption Process”.  This document identifies the policies and process for 
creating/adopting curriculum, including internal and external resource reviews and 
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continuous monitoring of curricular effectiveness through data evaluation. This 
document describes a formalized system to create/adopt curriculum. 


o The Charter Holder provided “Email re: “’checking in!’”; “Email re: ‘Proposals for 
envision and Connected Math’”; “Assessment system documentation”; “Email re: 
‘Summary of ELE math meeting notes from VGPA 7/11/12’”; “Steve Leinwand 
consultancy services summary”; and “SSRI results for 2012, 2013, and 2014”. These 
documents provide evidence of the implementation of the steps of the school’s process 
for creating and adopting curriculum, including reviews of resources, analysis of data to 
inform curriculum adoption decisions, and piloting potential curriculum resource 
materials. The documents include meeting agendas and notes and completed charts 
containing findings from resource reviews. These documents demonstrate evidence of a 
system to create/adopt curriculum. 


 The Charter Holder must provide evidence that the school has in place a system for 
implementing the curriculum consistently across the school.  Sufficient evidence will 
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, 
strategies, methods, and activities, and communicated expectations for the consistent use of 
these tools.   


o The Charter Holder provided “Curriculum Cycle- Instructional Cycle”.  This document 
identifies the steps of the school’s formalized process for implementing curriculum and 
monitoring the implementation of the curriculum.  This document demonstrates a 
system for implementing curriculum. 


o The Charter Holder provided “Leona Group ELA Pacing Guides, Curriculum Maps Math, 
and Lesson Plans”; “Coaching Activity Tracking, Common Core Math Mapping, ELA 
Mapping Powerpoint, and emails re: ‘Mapping Session Wednesday’ and ‘Mapping 
Session’”; and “Lesson Plan checklist and Lesson Plan review”. These documents identify 
consistent implementation of a curriculum with curriculum maps for all grade levels and 
reviews of lesson plans to ensure alignment to the curriculum maps. Curriculum maps 
identify the ACCR Standards paced by quarter for introduction and reinforcement, and 
included practices to be taught, vocabulary, essential questions, and activities and 
resources.  A review of sample lesson plans provided demonstrates alignment to the 
corresponding curriculum maps and planning at the appropriate rigor level. These 
documents provide evidence of a system for implementing curriculum consistently 
across the school. 


 The Charter Holder must provide evidence of implementation of a systematic process for 
evaluating and revising curriculum.  Sufficient evidence will demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies 
gaps in the curriculum, and demonstrates how the school is addressing curricular gaps.  


o The Charter Holder provided “Curriculum Monitoring, Review, Development, and 
Adoption Process”. This document identifies the policies and process for evaluating and 
revising curriculum, including internal and external resource reviews and continuous 
monitoring of curricular effectiveness. This document describes a formalized process to 
evaluate and revise curriculum. 


o The Charter Holder provided “Coaching Activity Tracking, Common Core Math Mapping, 
ELA Mapping Powerpoint, and emails re: ‘Mapping Session Wednesday’ and ‘Mapping 
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Session’” and “SSRI results for 2012, 2013, and 2014”. These documents identify 
coaching activities that took place to evaluate and revise curriculum maps, identify 
curriculum resource gaps, and fill said resource gaps, as well as feedback solicited from 
teachers on curricular effectiveness and future needs.  These documents demonstrate 
implementation of the school’s system to evaluate and revise curriculum. 


 The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR 
standards.  


o The Charter Holder provided “Curriculum Mapping Team and Curriculum Alignment – 
Core Template” and “Steve Leinwand consultancy services summary”.   These 
documents identify various internal and external reviews that evaluated curriculum 
options as well as the chosen curriculum to ensure the curriculum addressed the ACCR 
standards and that no gaps remained. These documents demonstrate that the school 
evaluated curriculum against the ACCR standards to ensure alignment. 


o The Charter Holder provided “Leona Group ELA Pacing Guides, Curriculum Maps Math, 
and Lesson Plans”. This document identifies for each grade level when and in what order 
ACCR standards will be taught, as well as the corresponding activities and resources. 
This document demonstrates the implementation of a curriculum that is aligned with 
ACCR standards. 


 The Charter Holder must demonstrate implementation of a curriculum adapted to meet the 
needs of subgroup populations.  Sufficient evidence will demonstrate there is curriculum 
intended to provide differentiated materials, activities, and/or strategies for struggling students 
within the subgroups. 


o The Charter Holder provided “Elementary ELD lesson plan”; “RTI Tiered Instruction 
Processes and Programs”; “Lesson Planning Reflections”; “List of IEP student goals”; and 
“List of students participating in afterschool 21st century tutoring, Friday RTI Schedule, 
Morning Duty Schedule, and Summary of Classes”.  These documents identify a system 
for adapting and supplementing the curriculum to meet the needs of students from the 
various subgroups, as well as evidence of various elements of this system.  These 
documents demonstrate the implementation of a system to adapt and supplement 
curriculum to meet the needs of subgroup students. 


Monitoring Instruction:  


In the area of monitoring instruction, Kaizen Education Foundation dba South Pointe Elementary 
School’s demonstration of sufficient progress was evaluated as Meets. 


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of 
a plan for monitoring the integration of the Arizona’s College and Career Ready Standards into 
instruction.  Specifically, the Charter Holder provided evidence of a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the instructional practices of 
the teachers. The system provides for some analysis and feedback to further develop the system. 


The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is 
acceptable. 


 The Charter Holder must provide evidence of implementation of a system to monitor the integration 
of ACCRS into instruction. Sufficient evidence will demonstrate that the school ensures all grade level 
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standards are taught within the school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity. 


o The Charter Holder provided “Lesson Plan Checklist and Lesson Plan Review”.  This 
document identifies that the school conducted quarterly reviews of teacher lesson plans 
to ensure alignment to curriculum maps and coverage of the standards, as well as a 
review of the effectiveness of instruction based on student achievement data.  This 
document demonstrates a system for monitoring the implementation of an ACCRS-
aligned curriculum with fidelity. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers. Sufficient evidence will demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs 
of teachers. 


o The Charter Holder provided “Compliance Engagement and Checking for Understanding 
Classroom Walk-Through Observations; CWT Feedback; and coaching calendar” and 
“Coaching Activity Tracking, Peer Observation Forms”.  These documents identify 
findings from administrator observation walk-throughs, a summary of the results and 
feedback given to teachers, planned walkthrough observations, and concerns or 
questions for follow-up with the teachers in questions. The second collection of 
documents identifies teacher-identified strengths and learning needs.  These documents 
demonstrate the implementation of several systems to evaluate the quality of 
instruction and identify teacher strengths and weaknesses. 


o The Charter Holder provided “Teacher evaluation tool and rubric, completed evaluation, 
performance warning, and termination”. This document identifies evidence, documents, 
and artifacts to support evaluation findings. Evaluation areas include engagement, 
collaboration, planning, delivery, use of data, differentiating instruction, etc. The 
evaluations incorporate student survey and student assessment data. Evaluations are 
completed once a semester. Completed evaluations for both a struggling and proficient 
teachers are supported by relevant evidence. This collection of documents 
demonstrates implementation of a system for evaluating the instructional practice of 
teachers. 


 The Charter Holder must provide evidence that school leaders conduct some analysis and 
provide some feedback to further develop the system. Sufficient evidence will demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 


o The Charter Holder provided “Compliance Engagement and Checking for Understanding 
Classroom Walk-Through Observations; CWT Feedback; and coaching calendar” and 
“Coaching Activity Tracking, Peer Observation Forms”.  These documents identify 
findings from administrator observation walk-throughs, a summary of the results and 
feedback given to teachers, and concerns or questions for follow-up with the teachers in 
questions. The second collection of documents identifies administrator-assigned dates 
of team teaching, modeling of effective instructional practices, and cognitive coaching 
activities to address teacher learning needs.  These documents demonstrate the 
implementation of a system for providing analysis and feedback to further develop the 
system, as well as ensuring ongoing development of teachers. 
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o The Charter Holder provided “Teacher evaluation tool and rubric, completed evaluation, 
performance warning, and termination”. The evaluations set improvement goals and 
strategies for achieving said goals. Goals are reviewed with the staff member and signed 
by the staff member after the review. Completed evaluations for a struggling teacher 
are supported by relevant evidence and identify that the struggling teacher received 
feedback, coaching, and follow-up before being terminated for continued failure to 
improve. This collection of documents demonstrates implementation of a system for 
providing analysis and feedback of instructional practices to further develop the system, 
as well as ensuring ongoing development of teachers. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers that addresses the needs of students with proficiency in the 
bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient evidence will 
demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of students with 
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 


o The Charter Holder provided “Teacher evaluation tool and rubric, completed evaluation, 
performance warning, and termination”. The evaluation tool includes specific criteria 
and specialized tools for the evaluation of SPED and ELL compliance and relevant 
instructors of students in the subgroups. Specialized ELL and SPED evaluation tools are 
completed on a quarterly basis for teachers with students in these subgroups. This 
collection of documents demonstrates implementation of a system to evaluate the 
instruction practices of teachers that addresses the needs of students in the various 
subgroups. 


Assessment: 


In the area of assessment, Kaizen Education Foundation dba South Pointe Elementary School’s 
demonstration of sufficient progress was evaluated as Meets.  


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of 
a plan for monitoring and documenting student proficiency. Specifically, the Charter Holder provided 
evidence of a comprehensive assessment system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology that includes data collection from multiple 
assessments, and data review teams. 


The Charter Holder’s demonstration of sufficient progress in the area of assessment is acceptable. 


 The Charter Holder must provide evidence of the implementation of a comprehensive 
assessment system.  Sufficient evidence will demonstrate the school regularly and timely 
assesses students in a manner that is aligned with the curriculum in order to monitor student 
progress. 


o The Charter Holder provided “K-8 Assessment Flow Chart and Galileo Reminders”.  This 
document identifies testing dates for different assessments used, including formative 
assessments administered as part of daily classroom work. School-wide comprehensive 
assessments included Galileo benchmarks, tests for ELL students, DIBELS assessments, 
and formative assessments aligned with the curriculum. This document demonstrates a 
comprehensive assessment system with regular administration and alignment to 
curriculum. 
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 The Charter Holder must provide evidence that data from these assessments is analyzed and 
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment 
data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction.  


o The Charter Holder provided “Lesson Plan Review”; “Goal Setting Record, Student Goal 
Sheets, and Exit Tickets”; and “Galileo Student Reports, Class Reports, Lego Charts”.  
These documents identify multiple instances in which teachers and administrators 
analyzed data. The documents provide evidence that the data was used to understand 
student performance, adapt instruction, and assign students to RTI tiers. Specifically, the 
Lesson Plan Reviews, completed after the results are received for benchmark 
assessments, identify the concept/PO tested, the number of times each concept was 
addressed in lesson plans, the student assessment results on those concepts, and any 
notes concerning resources used or adaptations necessary. These documents 
demonstrate evidence that assessment data is analyzed and utilized to inform and adapt 
instruction. 


 The Charter Holder must provide evidence of implementation of an assessment system that 
meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, 
and students with disabilities. Sufficient evidence will demonstrate how the assessment system 
assesses students within the subgroups according to their needs. 


o The Charter Holder provided “K-8 Assessment Flow Chart and Galileo Reminders”.  
Adaptations include testing for ELL students and adjusted DIBELS assessments based on 
performance level for students in the bottom 25%. This document demonstrates an 
assessment system that meets the needs of students in the subgroups. 


o The Charter Holder provided “Rosetta Stone Assessment Results Report”. This 
document identified reports for ELL students completing English language development 
work through Rosetta Stone. This document demonstrates adaptation of the 
assessment system to meet the needs of ELL students. 


o The Charter Holder provided “Goal Setting Record, Student Goal Sheets, and Exit 
Tickets”. These documents identify that assessment data for students in the various 
subgroups is monitored to inform student goal setting and instruction. The goal setting 
records are used to track assessment data for ELL, students with disabilities, students 
who qualify as FRL, and students in the bottom 25%. Teachers complete these data 
tracking sheets to identify student needs for RTI and additional supports, and to 
communicate with students about these assessment results to create student goal 
sheets. These documents demonstrate evidence of an assessment system to meet the 
needs of students from the subgroups. 


Professional Development: 


In the area of professional development, Kaizen Education Foundation dba South Pointe Elementary 
School’s demonstration of sufficient progress was evaluated as Meets.  


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of 
a professional development plan that contributed to increased student growth and proficiency. 
Specifically, the Charter Holder provided evidence of comprehensive professional development plan 
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that is aligned with teacher learning needs. The plan includes follow-up and monitoring strategies. The 
plan focuses on areas of high importance and supports high quality implementation. 


The Charter Holder’s demonstration of sufficient progress in the area of professional development is 
acceptable. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The Charter Holder provided “Instructional Coaching Tools and completed data 
collection tools”; “Coaching Activity Tracker”; Leonaqsicoach.com yearlong professional 
development log and mid-year retreat information and new teacher academy”; and PD 
Schedule, agendas, sign-in sheets, and May 2014 PD survey”.  These documents identify 
the school’s professional development plan and provide evidence that the plan is 
designed to address teacher learning needs and areas of high importance based on 
teacher feedback, observations, and student assessment data. Sign-in sheets and 
agendas provide evidence of the consistent implementation of the professional 
development plan. These documents demonstrate a comprehensive professional 
development plan developed to address teacher learning needs and areas of high 
importance. 


 The Charter Holder must provide evidence of implementation of a system that supports high 
quality implementation of the information and strategies learned through the professional 
development plan.  Sufficient evidence will demonstrate how the Charter Holder provides 
access to resources necessary to implement the information and strategies, and/or otherwise 
supports teachers in planning to implement the information and strategies. 


o The Charter Holder provided “Instructional Coaching Tools and completed data 
collection tools”; “Coaching Activity Tracker”; and Leonaqsicoach.com yearlong 
professional development log and mid-year retreat information and new teacher 
academy”. These documents identify various resources and follow-up sessions designed 
to support the high quality implementation of strategies learned through professional 
development. Evidence includes resources for all professional development sessions 
that are continuously available online for teachers to access, including relevant videos 
and handouts. Additionally, coaching activities describe individualized sessions designed 
to develop specific skills through modeling and cognitive coaching. These documents 
demonstrate a system for supporting the high quality implementation of information 
and strategies learned in professional development sessions. 


 The Charter Holder must provide evidence of implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional 
development plan.  Sufficient evidence will demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan. 


o The Charter Holder provided “Instructional Coaching Tools and completed data 
collection tools” and “Coaching Activity Tracker”.  These documents provide evidence 
for the continued monitoring of implementation of strategies learned through the 
professional development plan through the use reflection sheets, observation notes 
related to specific areas of high importance, individualized coaching, and follow-up to 
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coaching sessions. These documents included completed copies of forms.  These 
documents demonstrate the implementation of a system to follow up on and monitor 
the implementation of strategies and information learned in professional development 
sessions. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how 
the professional development plan addresses teacher weaknesses and learning needs and areas 
of high importance in relation to students within the subgroups according to their needs. 


o The Charter Holder provided “Instructional Coaching Tools and completed data 
collection tools”; Leonaqsicoach.com yearlong professional development log and mid-
year retreat information and new teacher academy”; and “PD Schedule, agendas, sign-in 
sheets, and May 2014 PD Survey”.  These documents identify the administration of 
multiple professional development sessions/teacher trainings specifically designed to 
meet the needs of ELL students, students with disabilities, and FRL/bottom 25% 
students. The documents also identify specific reflection on special education and ELL 
data collection and services and provide evidence of continuously accessible resources 
supporting the implementation of strategies learned during these sessions.  These 
documents demonstrate the implementation of a professional development plan that 
meets the needs of students from the various subgroups. 


Data: 


South Pointe Elementary School received an overall rating of “Meets” regarding its academic 
performance in relation to the Board’s framework in FY2013. Data and analysis provided demonstrates 
improved or maintained academic performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved or maintained growth and 
proficiency in Math and Reading in the whole school population. 


The Charter Holder’s demonstration of sufficient progress in the area of data is acceptable. 


 Kaizen Education Foundation dba South Pointe Elementary School successfully demonstrated improved 
or maintained academic performance based on data generated from valid and reliable assessment 
sources, but did not provide evidence of increased proficiency for students in the subgroups. 


 The Charter Holder must provide evidence of the effectiveness of their systems in each of the 
areas discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate a 
correlation between the school’s performance on the AIMS assessment, as reflected in the 
dashboard, and benchmark assessments that demonstrates improvement compared to prior 
years. 


o The Charter Holder provided “Stanine % Data Charts for grade 2”.  This document 
identifies that there is a decrease in the percentage of students falling in the bottom 
10%-20% over time and that the percentage of students falling in the 30th to 70th 
percentiles is increasing. Data provided a year-over-year comparison for 2012-2014.  
This document demonstrates improved academic performance for 2nd grade students. 


o The Charter Holder provided “SPES % passing (Math and Reading)”. This document 
provides a year-over-year comparison (2012-2014) for the percent of FAY students in 
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grades 3-5 passing AIMS in reading and math, respectively. This document demonstrates 
improved proficiency for 3rd grade reading students over time, but no substantial 
change from 2013 to 2014 in other grade levels and subjects. This document 
demonstrates either improved or maintained proficiency in math and reading for the 
whole-school population, and demonstrates that academic performance is not 
declining. 


o The Charter Holder provided “SPES SGP” and “Galileo Growth 2014”. These documents 
identify grade-level student growth in Math and Reading based on AIMS results in 2012 
and 2013 and AIMS-aligned Galileo benchmark growth in 2014. The data groups student 
and grade-level performance into categories of high, medium, and low growth. Taken 
together, these documents demonstrate at a minimum maintained growth in math and 
reading and may demonstrate improved growth in math and reading for some grade 
levels. 


o The Charter Holder provided “MSG Chart for 2012-2014”. This document identifies the 
median student growth percentile for students in both math and reading. Data was 
based on AIMS results in 2012 and 2013, as well as provisional AIMS results in 2014. 
While 2014 data may change, current evidence provided indicates improved or 
maintained student growth in 4th and 5th grade and declining student growth in 3rd 
grade. This demonstrates improved or maintained academic growth in math and 
reading. 
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II. Viability of the Organization 


The Charter Holder did not meet the Board’s financial performance expectations based on the fiscal year 
2013 audit. The following table includes the Charter Holder’s financial data and financial performance 
for the last three audited fiscal years. 


 


2013 2012 2011


Statement of Financial Position 2010


Cash $70,668 $56,102 $85,980 $109,149


Unrestricted Cash $10,539 $23,146 $89,980


Other Liquidity $210,000


Total Assets $393,466 $257,018 $323,459


Total Liabilities $426,931 $262,226 $352,756


Current Portion of Long-Term Debt & 


Capital Leases -                  -                  -                  


Net Assets ($33,465) ($5,208) ($29,297)


Statement of Activities


Revenue $3,030,598 $2,884,444 $3,016,839


Expenses $3,058,855 $2,860,355 $3,004,061


Net Income ($28,257) $24,089 $12,778


Change in Net Assets ($28,257) $24,089 $12,778


Financial Statements or Notes


Depreciation & Amortization Expense $44,529 $36,562 $32,604


Interest Expense -                  -                  -                  


Lease Expense $200,000 $200,000 $200,000


2013 2012 2011 3-yr Cumulative


Going Concern No No No N/A


Unrestricted Days Liquidity* 26.32 2.95 10.93 N/A


Default No No No N/A


Net Income ($28,257) $24,089 $12,778 N/A


Cash Flow $14,566 ($29,878) ($23,169) ($38,481)


Fixed Charge Coverage Ratio 1.08 1.30 1.23 N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Kaizen Education Foundation dba South Pointe Elementary School
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The Charter Holder was required to submit a financial performance response based on the fiscal year 
2013 audit (portfolio: g. Financial Response). Staff’s evaluation of the financial performance response 
resulted in zero “Acceptable” and three “Not Acceptable” determinations (portfolio: f. Financial 
Response Evaluation).  


While the Charter Holder did not meet the Board’s financial performance expectations in fiscal years 
2011, 2012 and 2013, the Demonstration of Sufficient Progress includes no indication that additional 
resources would be committed by the Charter Holder to developing systems that would result in 
improved academic performance.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


Over the past five years, there were no items to report.  


B.  Other Compliance Matters  


In May 2012, Exceptional Student Services notified the Charter Holder of partial compliance in some 
areas with regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and 
the Arizona Revised Statutes. The Charter Holder was required to submit a corrective action plan. The 
Charter Holder was notified by Exceptional Student Services that the corrective action plan was 
completed in April 2013. 


The fiscal year 2010 audit indicated one teacher’s fingerprint clearance card expired prior to her last day 
of employment. Since the individual was no longer employed by the Charter Holder, a corrective action 
plan was not required. 


In the previous five fiscal years, the Charter Holder failed to timely submit the fiscal year 2014 Budget. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information 
on file with the Arizona Corporation Commission, the Charter Holder was required to submit the Charter 
Holder’s Organizational Membership portion of the Detailed Business Plan Section.  The Charter Holder 
provided evidence of the appropriate filing that aligns organizational membership on file with the Board 
and the Arizona Corporation Commission. 


Board Options 


Option 1: The Board may approve the renewal.  Staff recommends the following language provided for 
consideration:  Renewal is based on consideration of academic, fiscal and contractual compliance of the 
Charter Holder.  In this case, the Charter Holder did not meet the academic performance expectations 
set forth in the Board’s performance framework but was able to demonstrate sufficient progress toward 
the Board’s expectations.  Additionally, the Board has adopted an academic performance framework 
that allows for additional consideration of the Charter Holder throughout the next contract period.  
There is a record of past contractual noncompliance which has been reviewed.  With that taken into 
consideration, as well as having considered the statements of the representatives of the Charter Holder 
today and the contents of the renewal portfolio which includes the academic performance, the fiscal 
compliance, and legal and contractual compliance of the Charter Holder provided to the Board for 
consideration of this request for charter renewal, I move to approve the request for charter renewal and 
grant a renewal contract to Kaizen Education Foundation dba South Pointe Elementary School. 
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Option 2: Notwithstanding staff’s recommendation to approve the renewal, the Board may determine 
that there is a basis to deny the renewal. The following language is provided for consideration:  Having 
considered the statements of the representatives of the Charter Holder today and the contents of the 
renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
contractual compliance of the Charter Holder provided to the Board for consideration of this request for 
charter renewal, I move to deny the request for charter renewal and to not grant a renewal contract for 
Kaizen Education Foundation dba South Pointe Elementary School on the basis that Charter Holder 
failed to: 1) meet or make sufficient progress toward the academic performance expectations set forth 
in the performance framework when: [provide specific findings related to curriculum, monitoring of 
instruction, assessment, professional development, and/or data]; AND/OR  2) complete the obligations 
of the contract when: [provide specific material findings related to obligations of the contract]; AND/OR 
3) comply with Arizona charter school statutes or any provision of law from which the charter school is 
not exempt when: [provide specific violations related to provisions of law].   
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Kaizen Education Foundation Required for: Renewal 
 dba South Pointe Elementary School 
School Name: South Pointe Elementary School Initial Evaluation Completed: June 16, 2014 
Date Submitted: April 18, 2014 Final Evaluation Completed: July 3, 2014 
Academic Dashboard: FY12/FY13 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, committee work, data review teams, and clearly 
defined and measureable implementation across the school. The 
narrative provided describes processes that, even if supported by 
evidence, cannot demonstrate that the school implemented a curriculum 
to increase student growth in Reading on ACCR Standards because the 
narrative does not describe a system that includes processes to create 
and revise curriculum which would have demonstrated how and when 
the school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process; and demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps. 


Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
growth in Reading on ACCR Standards.  


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
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the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading. 


Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Reading. 


Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
describes a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student growth in Reading because the narrative does 
not describe how the school supports high quality implementation of the 
strategies and information learned which would have demonstrated how 
the charter holder provides access to resources necessary to implement 
the information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. Data must demonstrate 
improvement as compared to prior years. 


assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth on ACCR Standards for 
Reading.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student growth in Reading.  


Data: The data provided indicates improved or maintained academic 
growth in reading.  


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student growth in Math on ACCR 
Standards for students in the bottom 25% because the narrative does not 
describe a system that includes processes to create and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; and 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of students in the bottom 25%. The DSP provides evidence of a system 
that demonstrates the school implemented a curriculum to increase 
student growth in Math on ACCR Standards for students in the bottom 
25%. 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
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demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math for students in the bottom 25%. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Math for students in the bottom 25%. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student growth in Math for students in the bottom 25% 
because the narrative does not describe how the school supports high 
quality implementation of the strategies and information learned, and 
does not describe how the plan addresses the needs of students with 
proficiency in the bottom 25%, which would have demonstrated how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and how the plan 
is adapted to meet the needs of students in the bottom 25%. 


Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system and that is adapted to meet the needs of students in the 
bottom 25%. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration ACCR 
Standards into instruction in Math for students in the bottom 25%.  
 


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
students in the bottom 25%. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student growth in Math on ACCR Standards for students in 
the bottom 25%. 


Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of students in the bottom 25%. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth on ACCR Standards for 
Math for students in the bottom 25%.  


Data: Data provided demonstrates increased student growth in Math for 
students in the bottom 25%.  
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Data: Limited data and analysis of data was provided to demonstrate 
increased student growth for students in the bottom 25% in Math. Data 
must demonstrate improvement as compared to prior years. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading  


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student growth in Reading on 
ACCR Standards for students in the bottom 25% because the narrative 
does not describe a system that includes processes to create and revise 
curriculum which would have demonstrated how and when the school 
evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption 
process; and demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading for students in the bottom 
25%. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of students in the bottom 25%. The DSP provides evidence of a system 
that demonstrates the school implemented a curriculum to increase 
student growth in Reading on ACCR Standards for students in the bottom 
25%. 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system and that is adapted to meet the needs of students in the 
bottom 25%. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration ACCR 
Standards into instruction in Reading for students in the bottom 25%.  
 


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
students in the bottom 25%. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student growth in Reading on ACCR Standards for students in 
the bottom 25%. 


Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
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system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Reading for students in the bottom 25%. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student growth in Reading for students in the bottom 
25% because the narrative does not describe how the school supports 
high quality implementation of the strategies and information learned, 
and does not describe how the plan addresses the needs of students 
with proficiency in the bottom 25%, which would have demonstrated 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and 
how the plan is adapted to meet the needs of students in the bottom 
25%. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth for students in the bottom 25% in Reading. 
Data must demonstrate improvement as compared to prior years. 


methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of students in the bottom 25%. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth on ACCR Standards for 
Reading for students in the bottom 25%.  


Data: Data provided demonstrates increased student growth in Reading 
for students in the bottom 25%.. 


2a. Percent 
Passing 
Math 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Math on ACCR Standards.  


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
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Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Math. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Math because the narrative does 
not describe how the school supports high quality implementation of the 
strategies and information learned which would have demonstrated how 
the charter holder provides access to resources necessary to implement 
the information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. Data must demonstrate 
improvement as compared to prior years. 


the system. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Math.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student proficiency in Math.  


Data: The data provided indicates maintained proficiency in Math. 
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2a. Percent 
Passing 
Reading 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Reading on ACCR Standards.  


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Reading.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student proficiency in Reading.  


Data: The data provided indicates maintained proficiency in Reading.  
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strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Reading because the narrative 
does not describe how the school supports high quality implementation 
of the strategies and information learned which would have 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. Data must demonstrate 
improvement as compared to prior years.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Math for 
ELL students because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of ELL students. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Math on ACCR Standards for ELL students 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system, and that is adapted to meet the needs of ELL students. The 
DSP provides evidence of a system that demonstrates the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math for ELL students. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
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ACCR Standards into instruction in Math for ELL students. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Math for ELL students. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Math for ELL students as 
compared to similar schools because the narrative does not describe 
how the school supports high quality implementation of the strategies 
and information learned, and does not describe how the plan addresses 
the needs of ELL students, which would have demonstrated how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and how the plan 
is adapted to meet the needs of ELL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for ELL 
students in Math. Data must demonstrate improvement as compared to 
prior years. 


such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of ELL students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
for ELL students.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
ELL students]. The DSP provides evidence of a system that demonstrates 
the school implemented a professional development plan to increase 
student proficiency in Math for ELL students.  


Data: The data provided indicates maintained proficiency in Math.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Reading for 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of ELL students. The DSP provides evidence of a system that 
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ELL students because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading for ELL students. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Reading for ELL students. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Reading for ELL students as 
compared to similar schools because the narrative does not describe 
how the school supports high quality implementation of the strategies 
and information learned, and does not describe how the plan addresses 
the needs of ELL students, which would have demonstrated how the 


demonstrates the school implemented a curriculum to increase student 
proficiency in Reading on ACCR Standards for ELL students 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system, and that is adapted to meet the needs of ELL students. The 
DSP provides evidence of a system that demonstrates the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for ELL students. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of ELL students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading for ELL students.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
ELL students. The DSP provides evidence of a system that demonstrates 
the school implemented a professional development plan to increase 
student proficiency in Reading for ELL students.  


Data: The data provided indicates maintained proficiency in Reading.  
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charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and how the plan 
is adapted to meet the needs of ELL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for ELL 
students in Reading. Data must demonstrate improvement as compared 
to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Math for 
FRL students because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math for FRL students. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of FRL students. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Math on ACCR Standards for FRL students 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system, and that is adapted to meet the needs of FRL students. The 
DSP provides evidence of a system that demonstrates the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math for FRL students. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of FRL students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
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methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Math for FRL students. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Math for FRL students as 
compared to similar schools because the narrative does not describe 
how the school supports high quality implementation of the strategies 
and information learned, and does not describe how the plan addresses 
the needs of FRL students, which would have demonstrated how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and how the plan 
is adapted to meet the needs of FRL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for FRL 
students in Math. Data must demonstrate improvement as compared to 
prior years. 


for FRL students.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
FRL students. The DSP provides evidence of a system that demonstrates 
the school implemented a professional development plan to increase 
student proficiency in Math for FRL students.  


Data: The data provided indicates maintained proficiency in Math. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Reading for 
FRL students because the narrative does not describe a system that 
includes processes to create and revise curriculum which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; and demonstrated how the 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of FRL students. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Reading on ACCR Standards for FRL students 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
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school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading for FRL students. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Reading for FRL students. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Reading for FRL students as 
compared to similar schools because the narrative does not describe 
how the school supports high quality implementation of the strategies 
and information learned, and does not describe how the plan addresses 
the needs of FRL students, which would have demonstrated how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and how the plan 
is adapted to meet the needs of FRL students. 
 


teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system, and that is adapted to meet the needs of FRL students. The 
DSP provides evidence of a system that demonstrates the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for FRL students. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of FRL students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading for FRL students.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
FRL students. The DSP provides evidence of a system that demonstrates 
the school implemented a professional development plan to increase 
student proficiency in Reading for FRL students.  


Data: The data provided indicates maintained proficiency in Reading. 
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Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for FRL 
students in Reading. Data must demonstrate improvement as compared 
to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Math for 
students with disabilities because the narrative does not describe a 
system that includes processes to create and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math for students with disabilities. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of students with disabilities. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Math on ACCR Standards for students with disabilities. 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system, and that is adapted to meet the needs of students with 
disabilities. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math for students with disabilities. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of students with disabilities. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Math for students with disabilities.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
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implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Math for students with disabilities. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Math for students with disabilities 
as compared to similar schools because the narrative does not describe 
how the school supports high quality implementation of the strategies 
and information learned, and does not describe how the plan addresses 
the needs of students with disabilities, which would have demonstrated 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies; and 
how the plan is adapted to meet the needs of students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for 
students with disabilities in Math. Data must demonstrate improvement 
as compared to prior years. 


monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
students with disabilities. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student proficiency in Math for students with disabilities.  


Data: The data provided indicates maintained proficiency in Math. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student proficiency in Reading for 
students with disabilities because the narrative does not describe a 
system that includes processes to create and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of students with disabilities. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
proficiency in Reading on ACCR Standards for students with disabilities. 


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
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Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading for students with disabilities. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards in Reading for students with disabilities. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student proficiency in Reading for students with 
disabilities as compared to similar schools because the narrative does not 
describe how the school supports high quality implementation of the 
strategies and information learned, and does not describe how the plan 
addresses the needs of students with disabilities, which would have 
demonstrated how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; and how the plan is adapted to meet the needs of 
students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency to expected performance levels for 


the system, and that is adapted to meet the needs of students with 
disabilities. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading for students with disabilities. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams, and that is adapted to meet the 
needs of students with disabilities. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Reading for students with disabilities.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation, and that is adapted to meet the needs of 
students with disabilities. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
to increase student proficiency in Reading for students with disabilities.  


Data: The data provided indicates maintained proficiency in Reading. 







Page 17 of 18  
 


students with disabilities in Reading. Data must demonstrate 
improvement as compared to prior years. 


3a. A-F Letter 
Grade State 
Accountability 
System 


S I 


Curriculum: This area is initially scored as Approaches. The narrative 
describes processes to implement and evaluate curriculum, including 
supplemental curriculum, aligned with ACCR Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school 
implemented a curriculum to increase student growth and proficiency in 
Math and Reading on ACCR Standards because the narrative does not 
describe a system that includes processes to create and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; and 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as Meets. The narrative describes 
a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by 
lesson plan reviews, formal teacher evaluations, informal classroom 
observations, data review teams, and standards-based assessments. The 
narrative describes a system that provides for some analysis and 
feedback to further develop the system. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction. 
 
Assessment: This area is initially scored as Meets. The narrative describe 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 


Curriculum: This area is scored as Meets. The DSP provides evidence of a 
system to create, implement, evaluate, and revise curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The DSP provides evidence of a system that 
demonstrates the school implemented a curriculum to increase student 
growth and proficiency in Math and Reading on ACCR Standards.  


Instruction: This area is scored as Meets. The DSP provides evidence of a 
system to monitor the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluate the instructional practices of the 
teachers evidenced by lesson plan reviews, formal teacher evaluations, 
informal classroom observations, standards checklists, data review 
teams, and standards-based assessments. The DSP provides evidence of 
a system that provides for some analysis and feedback to further develop 
the system. The DSP provides evidence of a system that demonstrates 
the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math and Reading. 


 
Assessment: This area is scored as Meets. The DSP provides evidence of 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth and proficiency on ACCR 
Standards for Math and Reading.  


Professional Development: This area is scored as Meets. The DSP 
provides evidence of a comprehensive professional development plan 
that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation. The DSP provides evidence of a system that 
demonstrates the school implemented a professional development plan 
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 implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Math and Reading. 
 
Professional Development: This area is initially scored as Approaches. 
The narrative describes a professional development plan that is aligned 
with teacher learning needs, includes follow-up and monitoring 
strategies, and focuses on areas of high importance. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school implemented a professional development 
plan to increase student growth and proficiency in Math and Reading 
because the narrative does not describe how the school supports high 
quality implementation of the strategies and information learned which 
would have demonstrated how the charter holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. Data 
must demonstrate improvement as compared to prior years. 


to increase student growth and proficiency in Math and Reading on ACCR 
Standards. 


Data: The data provided indicates improved or maintained academic 
growth and proficiency in Math and Reading. 





