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Ira H. Hayes Memorial Applied Learning Center - Entity ID 79062 


School: Ira H. Hayes High School 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Ira H. Hayes Memorial Applied Learning Center was required 
to submit a Performance Management Plan (PMP) as an intervention because the school operated by the 
charter holder again did not meet the academic expectations set forth by the Board. At the time Ira H. Hayes 
Memorial Applied Learning Center became eligible to apply for renewal, the charter holder did not meet the 
academic performance expectations of the Board as set forth in the Performance Framework and was required 
to submit a Demonstration of Sufficient Progress (DSP) as part of the renewal application package.  The charter 
holder was unable to demonstrate the school is making sufficient progress toward the Board’s expectations 
through the submission of the required information or evidence reviewed during or following an on-site visit. In 
the most recent fiscal year for which there is State assessment data available, Ira H. Hayes High School received 
an overall rating of “Falls Far Below” the Board’s academic standards.  


The charter holder did not meet the financial performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a financial performance response. Staff’s evaluation of the 
response resulted in three “Acceptable” and zero “Not Acceptable” determinations. The DSP indicates that 
additional resources will be committed by the charter holder to purchasing curriculum that would result in 
improved academic performance.  


The charter holder’s organizational membership on file with the Board was not consistent with the information 
on file with the Arizona Corporation Commission and the charter holder was required to submit the 
Organizational Membership portion of the Detailed Business Plan Section of the renewal application.  At the 
time of this report, the charter holder has not completed the appropriate filings to align the organizational 
membership on file with the Board and the Arizona Corporation Commission. 


The charter holder did have compliance matters, some of which continue to be monitored.  


Profile  


Ira H. Hayes Memorial Applied Learning Center operates one school serving grades 9-12 in Bapchule.  The graph 
below shows the charter holder’s actual 100th day average daily membership (ADM) for fiscal years 2010-2014.  


 
 


A dashboard representation of Ira H. Hayes High School’s academic outcomes, based upon the indicators and 
measures adopted by the Board, is provided below. 
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I.  Success of the Academic Program 


The FY2013 overall rating for the school on the Board’s academic performance measures was 25 including points 
received for the FY2013 letter grade of D as reported by the Arizona Department of Education. The FY2012 
overall rating for the school on the Board’s academic performance measures was 42.86 including points received 
for the FY2012 letter grade of D as reported by the Arizona Department of Education. 


The following is a timeline of activities that have occurred related to the academic performance of Ira H. Hayes 
Memorial Applied Learning Center: 


July, 2011: Ira H. Hayes Memorial Applied Learning Center was notified that the charter holder was required to 
submit a PMP on or before September 1, 2011 for the five-year interval review because Ira H. Hayes High 
School, a school operated by the charter holder, did not meet the academic expectations set forth by the Board. 


September, 2011:  The charter holder timely submitted a PMP (portfolio: i. Performance Management Plan). 


February, 2013: The Board released FY2012 Academic Dashboards; Ira H. Hayes Memorial Applied Learning 
Center did not meet the Board’s academic expectations and was assigned a DSP for Ira H. Hayes High School as 
part of an annual reporting requirement. 
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May, 2013: Ira H. Hayes Memorial Applied Learning Center did not timely submit the DSP for Ira H. Hayes High 
School, but submitted a DSP after the assigned deadline (portfolio: h. FY12 DSP Submission). 


September, 2013: The Board released FY2013 Academic Dashboards; Ira H. Hayes Memorial Applied Learning 
Center did not meet the Board’s academic expectations. The charter holder was not assigned a DSP for Ira H. 
Hayes High School as part of an annual reporting requirement because a final evaluation of the FY2012 DSP had 
not yet been completed and the charter holder would become eligible for renewal within the fiscal year. 


November, 2013: Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit on 
November 5, 2013 to meet with the school’s leadership. The charter holder was able to submit additional 
evidence for 48 hours after the site visit (portfolio: g. FY12 DSP Site Visit Evidence List).  


December, 2013: Board staff provided the charter holder, through its authorized representative, Wendy Ong, 
with Renewal Notification Information, which included notification of the renewal process, the date on which 
the charter holder would become eligible to apply for renewal (December 30, 2013), the deadline date on which 
the renewal application package would be due to the Board (March 30, 2014), information on the availability of 
the charter holder’s renewal application as well as instruction on how to access the renewal application, and 
notification  of the requirement to submit a Renewal DSP as a component of its renewal application because the 
school did not meet the academic performance expectations set forth by the Board. 


February, 2014:  Board staff completed a final evaluation (portfolio: f. FY2012 DSP Evaluation Instrument) of the 
charter holder’s FY2012 DSP and made the evaluation available to the charter holder. In that final evaluation of 
the FY2012 DSP, Board staff determined that the charter holder’s DSP was not sufficient in all areas. Board staff 
provided the charter holder with technical guidance. The findings contained in the final evaluation of the FY2012 
DSPs were grounded in a limited evaluation of the school’s evidence as compared to the evaluation used in 
completing final evaluation of the Renewal DSP submitted as part of the renewal application package.    


March, 2014: A renewal application package with the Renewal DSP for Ira H. Hayes High School was timely 
submitted by the charter representative (portfolio: e. Renewal DSP Submission). 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on May 5, 2014 to meet with the 
school’s leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
review additional evidence to be considered in the final evaluation (presented in the charter holder’s renewal 
portfolio: c. DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the charter holder’s DSP 
submission.  The following representatives of Ira H. Hayes Memorial Applied Learning Center were present at 
the site visit: 


Name Role 


Crispin Zamudio Superintendent  


Hermelina Liddell Science Teacher 


Sharon Hanscom Director Special Services 


The DSP submitted by Ira H. Hayes Memorial Applied Learning Center for Ira H. Hayes High School was required 
to address the areas (curriculum, monitoring instruction, assessment, and professional development) for the 
measures for which the charter holder was required to provide a response. The charter holder was provided a 
copy of the initial evaluation prior to the site visit and informed that areas initially evaluated as not acceptable 
could be addressed with additional evidence at the time of the visit. The charter holder also had 48 hours 
following the site visit to submit relevant evidence. 







ASBCS, June 9, 2014                         Page 4 
 


 


After considering information in the DSP and evidence provided at the time of the site visit, the charter holder 
has not provided evidence of a sustained improvement plan that includes implementation of a curriculum that 
contributes to increased student growth and proficiency, implementation of a plan for monitoring the 
integration of the Arizona’s College and Career Ready (ACCR) Standards into instruction, implementation of a 
plan for monitoring and documenting increases in student growth and proficiency,  implementation of a 
professional development plan that contributed to increased student growth and proficiency, or increasing the 
percent of entering ninth graders who graduate from high school in four years. No additional evidence was 
submitted following the site visit.  


The charter holder did not provide data and analysis that demonstrates improved academic performance based 
on data generated from valid and reliable assessment sources. The data provided demonstrates that the school 
has not seen an increase in the percentage of students passing AIMS or expected to pass AIMS. No data was 
provided to address improved student growth. The charter holder did not provide evidence of increased 
proficiency for students in the bottom 25%, free or reduced lunch (FRL), and students with disabilities 
subgroups. The charter holder stated that school currently serves no English Language Learner (ELL) students.   


Based on the findings summarized above and described below, staff determined that the charter holder did not 
demonstrate sufficient progress toward meeting the Board’s academic performance expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, Ira H. Hayes Memorial Applied Learning Center’s demonstration of sufficient progress 
was evaluated as “Falls Far Below.” The charter holder did not provide evidence of a sustained improvement 
plan that includes implementation of a curriculum that contributes to increased student growth and proficiency. 
Rather, the charter holder provided evidence of disjointed efforts to develop or address school curriculum 
aligned with ACCR Standards.  


The charter holder’s demonstration of sufficient progress in the area of curriculum is not acceptable. 


 The charter holder must provide evidence of implementation of a systematic process the school uses to 
create/adopt curriculum.  Sufficient evidence will demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum options, and who is involved in the 
curriculum adoption process. 


o The charter holder provided “Staff Meeting Notes and Sign-Ins” documents.  These notes and sign-
ins were provided to support the statement in the DSP that the school had a curriculum 
committee that met to review curriculum choices and select curriculum. These documents, dated 
from July 2013 to October 2013, identified the staff members who attended staff meetings and 
included handwritten notes about the meetings. The notes indicated that topics of discussion 
included: completing the DSP, financial issues, SPED issues, the school calendar, creating 
relationships with Central Arizona College and South Mountain Community College, offering 
Career & Technical Education courses at night, and the Principal’s schedule at and away from 
school. This document did not provide any evidence related to a process for creating or adopting 
curriculum.  


o The charter holder indicated that teachers meet weekly to collaborate on curriculum and the 
incorporation of standards throughout subject areas.  However, the charter holder was not able to 
provide any evidence of this.  
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 The charter holder must provide evidence that the school has a system in place for implementing the 
curriculum consistently across the school.  Sufficient evidence will demonstrate the school utilizes tools 
that identify what must be taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools.   


o The charter holder provided “Math and ELA Course Descriptions” documents.  These documents 
identify course policies and procedures, course grading scales, and other logistical information 
about the courses. The documents do not, however, address the curriculum or instructional 
standards.  These documents do not provide any evidence related to a system for implementing 
the curriculum consistently across the school. 


o The charter holder provided “ELA Teacher Lesson Plans” documents.  These documents 
demonstrate that there are no consistent expectations for the implementation of curriculum 
aligned to the ACCR Standards.  A mixture of ELA lesson plans were provided, some are from 
Beyond Textbooks and identify ACCR Standards, others identify the old performance objectives,  
others do not identify standards, some were submitted through taskstream, others were 
submitted in a teacher created format.  None of the lesson plans could be compared to curriculum 
maps or pacing guides because there are no curriculum maps or pacing guides available. The ELA 
lesson plans indicate that students were engaging in instructional activities substantially below 
their grade level.  The charter holder indicated that the ELA teacher was just hired in April and 
began using the Beyond Textbooks lesson plans of her own choice, no other teachers use this 
system. These documents demonstrate that the school is utilizing disjointed efforts to address 
school curriculum. 


o The charter holder provided “Math Teacher Lesson Plans” documents.  When describing the math 
curriculum, the charter holder indicated that they use the McDougall Littell text books and digital 
text materials, but that their curriculum is based on a tutoring model. A mixture of math lesson 
plans were provided, some indicate the only resource used was Study Island and do not indicate 
the instructional activities used, others identified that the McDougall Littell text is used as the 
instructional resource and identified the instructional activities as the textbook lessons.  None of 
the lesson plans could be compared to curriculum maps or pacing guides; there were “planners” 
available for each math course for the month of December, but the planners do not include 
standards and the lesson plans do not indicate the date of instruction. There are no curriculum 
maps or pacing guides available for spring semester. These documents demonstrate that the 
school is utilizing disjointed efforts to address school curriculum. 


o The charter holder provided “Science Curriculum Maps and Lesson Plan Binders” documents.  The 
documents in these binders demonstrate that for the science classes, the teacher had created 
curriculum maps and aligned lesson plans that address the required standards. However, these 
binders exist only for science classes.  The charter representative stated that the science teacher 
was the only teacher who had created documents like these and that any curriculum 
development/implementation is done teacher by teacher and is not systematic across the school.  
These documents demonstrate that the school is utilizing disjointed efforts to address school 
curriculum. 


o The charter holder indicated that he had an email that he sent to teachers that he told teachers to 
complete curriculum maps and addressed a question about the purpose of curriculum mapping; 
however, the charter holder did not provide the email and was not able to provide curriculum 
maps for math or ELA courses. 
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 The charter holder must provide evidence of implementation of a systematic process for evaluating and 
revising curriculum.  Sufficient evidence will demonstrate how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps.  


o The charter holder provided “Staff Meeting Notes and Sign-Ins” documents.  These notes and sign-
ins were provided to support the statement in the DSP that the school had a curriculum 
committee that met to review curriculum choices and select curriculum. These documents, dated 
from July 2013 to October 2013, identify the staff members who attended staff meetings and 
included handwritten notes about the meetings. The notes indicate that topics of discussion 
included: completing the DSP, financial issues, SPED issues, the school calendar, creating 
relationships with Central Arizona College and South Mountain Community College, offering 
Career & Technical Education courses at night, and the Principal’s schedule at and away from 
school. These documents do not provide any evidence related to a process for creating or 
adopting curriculum.  


o The charter holder indicated that teachers meet weekly to collaborate on curriculum and the 
incorporation of standards throughout subject areas.  However, the charter holder was not able to 
provide any evidence of this.  


o The charter holder stated that curriculum revision had been completed by the science teacher, 
and was able to provide curriculum binders for the science teacher.  The charter holder stated 
that the science teacher was the only teacher who had revised her curriculum and such work is 
done teacher by teacher and is not systematic across the school.  


 The charter holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.  


o The charter holder provided “Math Teacher Lesson Plans” documents. These documents identify 
ACCR Standards for each lesson, but do not describe instructional activities and thus do not 
provide enough evidence to evaluate whether the curriculum is aligned to the ACCR Standards.   


o The charter holder provided “ELA Teacher Lesson Plans” documents.  These documents do not 
consistently identify ACCR Standards: some identify ACCR Standards, some identify the old 
performance objectives, and others did not identify standards. None of the lesson plans provide 
enough evidence to evaluate whether the curriculum is aligned to the ACCR Standards.   


 The charter holder must demonstrate implementation of a curriculum adapted to meet the needs of 
subgroup populations.  Sufficient evidence will demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for struggling students within the subgroups. 


o The charter holder provided “Master Flex Sheet (Wednesday Tutoring Sign Ins)” documents.  
These documents identify student names, tutoring sign in dates, and the absentee date that the 
tutoring is intended to make up. The documents demonstrate that student tutoring was provided 
from December through April, but do not indicate what activities were occurring during the 
tutoring. These documents do not provide sufficient evidence to demonstrate curriculum adapted 
to meet the needs of subgroup populations. 


o The charter holder provided “AIMS Workshops, Email Containing Workshop Schedule” 
documents.  These documents identify "workshops" offered to the students on half-day Fridays 
which were intended to prepare students for AIMS testing, identify the schedule for the 
workshops, and contain the instructional materials used during the workshops which contain 
problems that teacher/students solved together. The documents demonstrate the school has 
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implemented a curriculum approach to target students in the bottom 25% (students who have not 
passed AIMS) with additional instruction.  


o The charter holder provided “Standards based plans used to teach the math workshops, 
PowerPoints and instructional materials to teach the ELA workshops” documents.  These 
documents contain the instructional materials used during the workshops which contain problems 
that teacher/students solved together in Math workshops, and the instruction/activities used in 
the ELA workshops. The materials indicate that math instruction in the workshops was standards 
based.  These documents demonstrate the school has implemented a curriculum approach to 
target students in the bottom 25%. 


o The charter holder provided “ELA and Math Teacher Lesson Plans” documents.  The lesson plan 
format provides a space for "differentiated Instruction" but none of the lesson plans in Math have 
anything filled in, ELA lesson plans have some information filled in on instructional adaptations but 
do not have curriculum adaptations. These documents do not provide evidence of a curriculum 
adapted to meet the needs of students in the SPED subgroup.  


Monitoring Instruction:  


In the area of monitoring instruction, Ira H. Hayes Memorial Applied Learning Center’s DSP was evaluated as 
“Approaches.” The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the ACCR Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers.  


The charter holder’s demonstration of sufficient progress in the area of monitoring instruction is not acceptable. 


 The charter holder must provide evidence of implementation of a system to monitor the integration of 
ACCR Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade 
level standards are taught within the school year in all classrooms and that teachers teach the 
curriculum with fidelity. 


o The charter holder provided an “Email Containing Workshop Schedule” document.  This document 
identifies that the instructional leader has set the expectation that teachers turn lesson plans in on 
Mondays, however the charter holder provided no evidence that the instructional leader reviews 
the lesson plans or that through a lesson plan review he monitors the integration of the standards. 
He stated that he reviews the lesson plans before visiting a classroom to determine whether there 
is an objective identified, whether the teacher uses diversity of activities, how the teacher makes 
the lesson relevant, and to identify what he should see in the classroom.  Because many of the ELA 
lesson plans identify the old archived state standards, it is clear the instructional leader is not 
monitoring the integration of the standards through lesson plan reviews. This document 
demonstrates the instructional leader receives lesson plans and has an approach, but not a 
system, to monitor the integration of ACCR Standards into instruction. 


 The charter holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers. 


o The charter holder provided “Walk Through Observations” documents.  These documents 
demonstrate that the instructional leader is monitoring instruction, evaluating instructional 
practices of teachers, and providing comments/feedback to the teachers.  This document 
demonstrates an approach to evaluate the instructional practices of teachers. 
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o The charter holder provided “Ira H. Hayes High School Certified Staff Performance Evaluation” 
documents.  These documents identify the teacher, evaluation date, and length of observation. 
The evaluation focuses on instructional skills, learning environment, planning skills, competency in 
subject matter, and school/community relations.  These documents demonstrate an approach to 
evaluate the instructional practices of teachers. 


 The charter holder must provide evidence that school leaders conduct some analysis and provide some 
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, 
and/or the school ensures teacher development is ongoing. 


o The charter holder provided “Walk Through Observations” documents.  These documents 
demonstrate that the instructional leader is monitoring instruction, evaluating instructional 
practices of teachers, and providing comments/feedback to the teachers.  This document 
demonstrates an approach to provide some feedback to teachers on their instructional practices. 


o The charter holder provided “Ira H. Hayes High School Certified Staff Performance Evaluation” 
documents. The evaluation document demonstrates that teachers receive a copy of the 
completed evaluation, which is evidenced by the teacher signature at the end of the document.  
The evaluation document provides a space for creation of a professional development plan based 
on the evaluation, but none of the professional development plans were completed.  This 
document demonstrates an approach to provide some feedback to teachers on their instructional 
practices, but does not demonstrate that the school ensures teacher development is ongoing. 


 The charter holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. 


o The charter holder provided “Ira H. Hayes High School Certified Staff Performance Evaluation” 
documents. The evaluation identifies instructional differentiation for subgroup students as an area 
of monitoring. This document demonstrated an approach to evaluating the quality of instruction 
in relation to meeting the needs of subgroup students. 


Assessment: 


In the area of assessment, Ira H. Hayes Memorial Applied Learning Center’s DSP was evaluated as “Approaches.” 
The charter holder did not provide evidence of a sustained improvement plan that includes implementation of a 
plan for monitoring and documenting student proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the curriculum and instructional practices. The 
evidence demonstrated that little data is collected and data is not used to make instructional decisions.  


The charter holder’s DSP in the area of assessment is not acceptable. 


 The charter holder must provide evidence of the implementation of a comprehensive assessment 
system.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a 
manner that is aligned with the curriculum in order to monitor student progress. 
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o The charter holder provided a “Development Profile Report” and “Class Development Profile Grid” 
documents.  These documents indicate that the school is using Galileo and is obtaining data 
reports from Galileo.  These documents demonstrate evidence of an assessment approach.  


 The charter holder must provide evidence that data from these assessments is analyzed and utilized. 
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what findings 
the school makes from assessment data, who is involved in the analysis of assessment data, and how 
that analysis is used to inform and adapt instruction.  


o The charter holder did not provide any evidence that data from the Galileo assessments is 
analyzed and utilized. 


 The charter holder must provide evidence of implementation of an assessment system that meets the 
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with 
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within 
the subgroups according to their needs. 


o The charter holder did not provide any evidence that the school utilizes an assessment system 
that assesses students within the subgroups according to their needs. 


Professional Development: 


In the area of professional development, Ira H. Hayes Memorial Applied Learning Center’s DSP was evaluated as 
“Approaches.” The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to increased student growth and 
proficiency. Rather, the charter holder’s evidence demonstrated that the charter holder is at the beginning 
stages of developing a professional development plan based on identified teacher learning needs. Professional 
development is usually external and determined without regard to an overall school plan.  


The charter holder’s DSP in the area of professional development is not acceptable. 


 The charter holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address teacher 
learning needs and areas of high importance. 


o The charter holder provided “Professional Development Certificates” documents.  These 
documents indicate that teachers have completed outside professional development that has 
been self-selected by teachers. Teachers were also required to complete training on the use of 
Galileo and A+ training, and a “strategic planning training” session in which they created a 
behavior management plan for the school.  This document demonstrates that Professional 
development is usually external and determined without regard to an overall school plan. 


o The charter holder provided “Ira H. Hayes High School Certified Staff Performance Evaluation” 
documents.  The evaluation document provides a space for creation of a professional 
development plan based on the evaluation, but none of the professional development plans were 
completed.  This document demonstrated the charter holder is at the beginning stages of 
developing a professional development plan based on identified teacher learning needs. 


 The charter holder must provide evidence of implementation of a system that supports high quality 
implementation of the information and strategies learned through the professional development plan.  
Sufficient evidence will demonstrate how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to and 
implementing the information and strategies. 







ASBCS, June 9, 2014                         Page 10 
 


 


o The charter holder did not provide any evidence that there is a system to support high quality 
implementation of information and strategies learned through professional development. 


 The charter holder must provide evidence of implementation of a system to follow-up on and monitor 
the implementation of the strategies and information learned through the professional development 
plan.  Sufficient evidence will demonstrate how implementation is observed and evaluated and how the 
school ensures teacher development is ongoing in relation to the information and strategies learned 
through the professional development plan. 


o The charter holder provided “Ira H. Hayes High School Certified Staff Performance Evaluation” 
documents.   The evaluation form criteria rates teachers on whether they attend classes/PD, but 
does not evaluate/monitor/follow-up on implementation of the PD. The instructional leader did 
not identify implementation of PD as an area that was monitored to support the findings in these 
evaluation criteria.  This document demonstrated there is not a system to follow-up on and 
monitor the implementation of the strategies and information learned through professional 
development. 


 The charter holder must provide evidence of implementation of comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students, 
FRL students, and students with disabilities. Sufficient evidence will demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students within the subgroups according to their needs. 


o The charter holder did not provide any evidence that Professional Development is provided to 
ensure teachers have the skills necessary to meet the needs of subgroup students. 


Data: 


The charter holder did not provide data and analysis that demonstrates improved academic performance based 
on data generated from valid and reliable assessment sources. The data provided demonstrates that the school 
has not seen an increase in the percentage of students passing AIMS or expected to pass AIMS. No data was 
provided to address improved student growth. The charter holder did not provide evidence of increased 
proficiency for students in the bottom 25%, FRL, and students with disabilities subgroups. 


The charter holder’s DSP in the area of data is not acceptable. 


 The charter holder must provide evidence of the effectiveness of their systems in each of the areas 
discussed above through the presentation of valid and reliable data and data analysis that demonstrates 
improved student growth and proficiency.  Sufficient evidence will demonstrate the school’s 
performance on the AIMS assessment, as reflected in the dashboard, is and will continue to improve as 
compared to prior years. 


o The charter holder provided Spring AIMS Reading Data for 2013 and 2014 that demonstrates that 
in the Spring 2013 AIMS administration 27% of 10th grade students obtained a “Passing Score,” but 
in the Spring 2014 AIMS administration only 23% of 10th grade students obtained a “Passing 
Score.” The data does demonstrate an improvement in the percentage of 10th grade students who 
obtained an “Approaches” score from 45% in 2013 to 62% in 2014.  Without the data that 
indicates whether the increase carries through to a passing score in a subsequent AIMS 
administration, this data, in and of itself, does not demonstrate that the school has seen an 
increase in the percentage of students passing AIMS. 
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o The charter holder provided AIMS Reading Data for all AIMS administrations from Spring 2013 
through Spring 2014 for the 2013, 2014, and 2015 cohorts that demonstrates that in the Spring 
2013 AIMS administration 21% of the tested FAY students in these cohorts obtained a “Passing 
Score,” in the Fall 2013 AIMS administration 10% of the tested FAY students in these cohorts 
obtained a “Passing Score,” and in the Spring 2014 AIMS administration 0% of the tested FAY 
students in these cohorts obtained a “Passing Score.”  This data demonstrates that the school has 
not seen an increase in the percentage of FAY students passing AIMS. 


o The charter holder provided AIMS Math for AIMS administrations from Spring 2013 and Fall 2013 
for the 2013, 2014, and 2015 cohorts that demonstrates that in the Spring 2013 AIMS 
administration 0% of the tested FAY students in these cohorts obtained a “Passing Score,” in the 
Fall 2013 AIMS administration 0% of the tested FAY students in these cohorts obtained a “Passing 
Score.” This data demonstrates that the school has not seen an increase in the percentage of FAY 
students passing AIMS. 


o The charter holder provided Galileo math data from two test administrations in 2013-2014. No 
comparative data was provided for the 2012-2013 school year.  The data demonstrates that on 
the Galileo math tests from the first to the second test 14% of students declined a performance 
level, 67% of students maintained their performance level, and 19% of students improved a 
performance level.  The data also demonstrates that on the second test, 2% of students received a 
score that put them in the “Meets Benchmark Goals” performance level, 33% of students received 
a score that put them in the “Approaches Benchmark Goals” performance level, and 65% of 
students received a score that put them in the “Falls Far Below Benchmark Goals” performance 
level. This data, when compared to the school’s prior year AIMS data, demonstrates that the 
school has not seen a sufficient increase in the percentage of students expected to pass AIMS. 


o The charter holder provided Galileo reading data from two test administrations in 2013-2014. No 
comparative data was provided for the 2012-2013 school year.  The data demonstrates that on 
the Galileo math tests from the first to the second test the percentage of students who received a 
score that put them in the “Meets Benchmark Goals” increased slightly from 18% of students to 
19% of students.  The data demonstrates that on the second test, 3% of students received a score 
that put them in the “Exceeds Benchmark Goals” performance level, 19% of students received a 
score that put them in the “Meets Benchmark Goals” performance level, 38% of students received 
a score that put them in the “Approaches Benchmark Goals” performance level, and 41% of 
students received a score that put them in the “Falls Far Below Benchmark Goals” performance 
level. This data, when compared to the school’s prior year AIMS data, demonstrates that the 
school has not seen a sufficient increase in the percentage of students expected to pass AIMS. 


o The charter holder provided Galileo reading and math data broken out by the old archived state 
standards, not by the current ACCR Standards, for the spring benchmark administration. No 
analysis of this data was provided, nor are we able to conduct an analysis of this data as no 
comparative data was provided. 


Increasing Graduation Rate: 


In the area of increasing graduation rate, Ira H. Hayes Memorial Applied Learning Center’s demonstration of 
sufficient progress was evaluated as “Approaches.” The charter holder did not provide evidence of a sustained 
improvement plan that includes increasing the percent of entering ninth graders who graduate from high school 
in four years. While the charter holder’s evidence demonstrates that the charter holder has implemented 
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strategies to ensure students in grades 9-12 graduate on time, the school did not present data that 
demonstrates success in ensuring students graduate on time.  


The charter holder’s DSP in the area of increasing graduation rate is not acceptable. 


 The charter holder must provide evidence of strategies the school uses to ensure students in grades 9-
12 graduate on time. These strategies should ensure that students have a plan to direct them in meeting 
graduation requirements that is kept up-to-date, and should include practices to address early academic 
difficulty. 


o The charter holder provided an “AIMS Augmentation Calculation for School Years” document.  The 
document reflects the statutory guidelines for the AIMS augmentation alternative method for 
graduation. This does not demonstrate strategies to ensure students in grades 9-12 graduate on 
time. 


o The charter holder provided an “Ira H. Hayes High School Program of Study Graduation 
Requirements” and an “Ira. H. Hayes master schedule for S2” document.  The documents 
demonstrate the school tracked students’ course completion and enrollment and used the tracker 
to determine the school master schedule for the Spring to ensure they offered courses needed for 
students who were in this year's graduation cohort. These documents demonstrate strategies the 
school uses to ensure students in grades 9-12 graduate on time. 


o The charter holder provided a “Cohort tracking sheet” document.  The document demonstrates 
the school tracked students' credits and the credits needed to graduate. The document was used 
by the school to track graduation progress including credits students earned using A+ as a method 
for recovering credits. This document demonstrates strategies the school uses to ensure students 
in grades 9-12 graduate on time. 


o The charter holder provided “Communications to Parents/community” documents.  The 
documents include letters to parents and community members regarding truancy, attendance, 
augmentation, graduation requirements, make-up days, AIMS workshops, and incentive 
programs. These documents demonstrate strategies the school is using to ensure students in 
grades 9-12 graduate on time through practices to address early academic difficulty. 


o The charter holder provided a “Summary from December 2nd to the Present” document.  The 
document is a summary created by the instructional leader of the steps they have taken and the 
strategies they have implemented to increase graduation rate. These documents demonstrate 
strategies the school is using to ensure students in grades 9-12 graduate on time through practices 
to address early academic difficulty. 


o The charter holder provided an “AIMS Workshops, Email Containing Workshop Schedule” 
document.  The document identifies "workshops" offered to the students on half-day Fridays 
which were intended to prepare students for AIMS testing and help seniors who had not yet 
passed AIMS. This document demonstrates strategies the school is using to ensure students in 
grades 9-12 graduate on time through practices to address early academic difficulty. 


 The charter holder must provide evidence that demonstrates success in ensuring students graduate on 
time. 


o The charter holder did not provide any evidence to demonstrate the effectiveness of the 
strategies they are using to ensure students in grades 9-12 graduate on time. 
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II. Viability of the Organization 


The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 2013 
audit. The following table includes the charter holder’s financial data and financial performance for the last 
three audited fiscal years. 


 


2013 2012 2011


Statement of Financial Position 2010


Cash $619,665 $438,223 $498,903 $853,161


Unrestricted Cash $533,859 $305,736 $226,619


Other Liquidity -                  


Total Assets $3,036,977 $2,979,107 $3,179,290


Total Liabilities $2,598,121 $2,508,459 $2,455,945


Current Portion of Long-Term Debt & 


Capital Leases $153,533 $118,530 $80,586


Net Assets $438,856 $470,648 $724,345


Statement of Activities


Revenue $1,122,095 $909,577 $1,146,255


Expenses $1,153,886 $1,163,274 $1,565,072


Net Income ($31,791) ($253,697) ($418,817)


Change in Net Assets ($31,791) ($253,697) ($418,817)


Financial Statements or Notes


Depreciation & Amortization Expense $140,144 $140,313 $138,347


Interest Expense $98,910 $178,639 $192,993


Lease Expense $2,324 $2,451 $2,188


2013 2012 2011 3-yr Cumulative


Going Concern No No Yes N/A


Unrestricted Days Liquidity* 168.87 95.93 52.85 N/A


Default No No No N/A


Net Income ($31,791) ($253,697) ($418,817) N/A


Cash Flow $181,442 ($60,680) ($354,258) ($233,496)


Fixed Charge Coverage Ratio 0.82 0.23 (0.31) N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Ira H. Hayes Memorial Applied Learning Center
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The charter holder was required to submit a financial performance response based on the fiscal year 2013 audit 
(portfolio: k. Financial Response). Staff’s evaluation of the financial performance response resulted in three 
“Acceptable” and zero “Not Acceptable” determinations (portfolio: j. Financial Response Evaluation).  


The DSP indicates that additional resources will be committed by the charter holder to purchasing curriculum 
that would result in improved academic performance.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


Over the past five years, there were no items to report.  


B.  Other Compliance Matters  


In February 2009, ADE Exceptional Student Services notified the charter holder of non-compliance in all areas 
with regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and the Arizona 
Revised Statutes.  The compliance issues were reported by ADE as resolved in April 2009. 


In April 2010, the results of an on-site review of the Elementary and Secondary Education Act (ESEA) programs, 
State Johnson-O-Malley (JOM), Migrant, and Neglected or Delinquent programs identified deficiencies in some 
areas.  The deficiencies were required to be corrected by September 2010. The deficiencies were reported by 
ADE as resolved in February 2011. 


The fiscal year 2012 audit identified an issue that required a corrective action plan (CAP). Specifically, the audit 
indicated that one returning teacher had a fingerprint clearance card (FCC) that expired on August 16, 2012. The 
application to renew the FCC was not submitted until September 20, 2012. Additionally, the fiscal year 2009 
audit identified an issue related to fingerprinting. Specifically, the fiscal year 2009 audit indicated the charter 
holder did not follow all statutory requirements for hiring a teacher prior to the teacher receiving a FCC because 
the FCC application had not been received by the Arizona Department of Public Safety prior to the hire date and 
the charter holder had not obtained statewide criminal history information on the individual. The charter holder 
submitted satisfactory CAPs. 


The fiscal year 2011 audit identified an issue that required a CAP. Specifically, the audit indicated the charter 
holder suffered a catastrophic server failure and was unable to provide a usable backup of the computerized 
attendance system for comparison. The charter holder submitted a satisfactory CAP. 


The fiscal year 2010 audit identified an issue that required a CAP. Specifically, the audit indicated the same 
individual was responsible for the preparation and posting of accounts payable and payroll transactions and 
reconciles the bank accounts. The charter holder submitted a satisfactory CAP. 


Four of the five audits identified a repeated audit issue that had not been corrected from the prior year’s audit. 
The fiscal year 2013 audit’s issue involved the charter holder not maintaining fingerprints for one board member 
as of the testing date. The fiscal year 2012 audit’s issue involved the charter holder not posting a statement on 
its website indicating where all public notices of meetings would be posted and not posting all public meeting 
notices on its website. The fiscal years 2010 and 2009 audits’ issue involved charter holder management 
requesting that the auditors prepare draft financial statements and related note disclosures to the financial 
statements. The fiscal year 2009 audit also identified a repeated audit issue involving the charter holder not 
following proper procurement procedures for 1 of 1 purchases requiring competitive sealed bidding. 
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C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information on file 
with the Arizona Corporation Commission, the charter holder was required to submit the charter holder’s 
Organizational Membership portion of the Detailed Business Plan Section.  


 In the renewal application package, the charter holder submitted evidence of the appropriate filings to align the 
organizational membership, which was made on March 21, 2014. However, the request was deemed 
Substantively Incomplete because additional information was required to be provided by April 14, 2014 and the 
information was not provided. On May 23, 2014 the charter representative was reminded of the status of the 
organizational alignment and the problems with the March 21, 2014 submission. On May 27, 2014 the charter 
representative submitted an additional request, which was not the appropriate request.  After further discussion 
with the charter representative, the charter representative submitted two additional requests on May 27, 2014.  
One request, to remove an old Board member, was approved; the second request, to add an additional Board 
member has been deemed Substantively Incomplete for the same reason that the March 21, 2014 filing was 
deemed Substantively Incomplete.  The request could not be processed without the submission of additional 
information.  After further communication with the charter representative, the charter holder has submitted 
additional information for review and appears to be making progress toward alignment.    


Board Options 


Option 1: The Board may deny the renewal. Staff recommends the following language provided for 
consideration:  Having considered the statements of the representatives of the charter holder today and the 
contents of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
contractual compliance of the charter holder provided to the Board for consideration of this request for charter 
renewal, I move to deny the request for charter renewal and to not grant a renewal contract to Ira H. Hayes 
Memorial Applied Learning Center on the bases that the charter holder failed to meet or make sufficient 
progress toward the academic performance expectations set forth in the performance framework  as reflected 
in the Renewal Executive Summary and currently operates a school that has received an overall rating of “Does 
Not Meet Standard” or “Falls Far Below Standard” in both of the two most recent fiscal years for which there is 
State assessment data available.  


Option 2: Notwithstanding staff’s recommendation to deny the renewal, the Board may determine that there is 
a basis to approve the renewal.  The following language is provided for consideration: Renewal is based on 
consideration of academic, fiscal and contractual compliance of the charter holder.  In this case, the charter 
holder did not meet the academic performance expectations set forth in the Board’s performance framework 
but was able to demonstrate sufficient progress toward the Board’s expectations when: [provide specific 
findings related to curriculum, monitoring of instruction, assessment, professional development, and/or data].  
Additionally, the Board has adopted an academic performance framework that allows for additional 
consideration of the charter holder throughout the next contract period.  There is a record of past contractual 
noncompliance which has been reviewed. The charter holder is currently not in compliance with regard to 
organizational membership for the reason that it made changes to its organizational membership prior to 
seeking approval of the Board, but the charter holder has taken steps to remediate the noncompliance and the 
Board is not precluded from taking disciplinary action if the noncompliance is not corrected. With that taken 
into consideration, as well as having considered the statements of the representatives of the charter holder 
today and the contents of the renewal portfolio which includes the academic performance, the fiscal 
compliance, and legal and contractual compliance of the charter holder provided to the Board for consideration 
of this request for charter renewal, I move to approve the request for charter renewal and grant a renewal 
contract to Ira H. Hayes Memorial Applied Learning Center. 
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ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 05/14/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Ira H. Hayes Memorial Applied Learning Center
Charter CTDS: 11-87-02-000 Charter Entity ID: 79062


Charter Status: Open Contract Effective Date: 07/01/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Ira H. Hayes High School: 180


Charter Grade Configuration: 9-12 Contract Expiration Date: 06/30/2015


FY Charter Opened: — Charter Signed: 05/04/2000


Charter Granted: 09/13/1999 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 0886863-8 Corp. Type Non Profit


Corp. Commission Status
Date 10/20/2010 Charter Enrollment Cap 400


Charter Contact Information


Mailing Address: P.O. Box 10899
Bapchule, AZ 85221


Website: —


Phone: 520-315-5100 Fax: 520-315-5115


Mission Statement: It shall be the mission of Ira H. Hayes Memorial Applied Learning Center to allow students to
learn and to teach them the things they need in order to graduate and to successfully complete
in the world.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mr. Crispin Zamudio crispin.zamudio@irahayes.org —


Academic Performance - Ira H. Hayes High School


School Name: Ira H. Hayes High School School CTDS: 11-87-02-201


School Entity ID: 79114 Charter Entity ID: 79062


School Status: Open School Open Date: 09/01/2001


Physical Address: 2.5 mi  W of Exit 175, I-
10, on Casa Blanca Rd.
Bapchule, AZ 85221


Website:
—
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Phone: 520-315-5100 Fax: 520-315-5115


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 71.215


Academic Performance Per Fiscal Year


Ira H. Hayes High School


2012
Small


High School (9-12)


2013
Traditional


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 21 / 31.1 50 10 0 / 46.3 25 10
Reading 52 / 57.9 50 10 31.8 / 71.9 25 10


2b. Composite School
Comparison


Math -9.1 50 7.5 -41.6 25 7.5
Reading -4.3 50 7.5 -35.2 25 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math 23 / 30.3 50 3.75 0 / 43.3 25 7.5
Reading 51 / 57.2 50 3.75 35.7 / 69.8 25 7.5


2c. Subgroup SPED
Math 6 / 8.3 50 3.75 NR 0 0
Reading 16 / 27.5 50 3.75 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability D 25 5 D 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation 44 25 15 44 25 15


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


42.86 70 25 70


Financial Performance


Charter Corporate Name: Ira H. Hayes Memorial Applied Learning Center
Charter CTDS: 11-87-02-000 Charter Entity ID: 79062


Charter Status: Open Contract Effective Date: 07/01/2000


Financial Performance - Fiscal Year 2013 Audit


Ira H. Hayes Memorial Applied Learning Center


Near-Term Indicators


Going Concern No Meets


Hide Section
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Unrestricted Days Liquidity 168.87 Meets
Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income ($31,791) Does Not Meet
Fixed Charge Coverage
Ratio 0.82 Does Not Meet


Cash Flow (3-Year
Cumulative) ($233,496) Does Not Meet


Cash Flow Detail by
Fiscal Year FY 2013 FY 2012 FY 2011


$181,442 ($60,680) ($354,258)


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Ira H. Hayes Memorial Applied Learning Center
Charter CTDS: 11-87-02-000 Charter Entity ID: 79062


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of AFR


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Audit Compliance


Charter Corporate Name: Ira H. Hayes Memorial Applied Learning Center
Charter CTDS: 11-87-02-000 Charter Entity ID: 79062


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of Annual Audit


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1
2013
2012 Fingerprinting
2011 Attendance Record Retention
2010 Internal Controls
2009 Fingerprinting Emergency Hire
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Hide Section Hide Section


Hide Section


Hide Section


Hide Section







Repeat Issues Identified through Audits


FY Issue #1 Issue #2
2013 Repeat Personnel
2012 Repeat Open Meeting Law
2011
2010 Repeat GAAP Financial Statements
2009 Repeat GAAP Financial Statements Repeat Procurement


Hide Section
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Ira H. Hayes Memorial Applied Learning Center Required for: Renewal 
School Name: Ira H. Hayes High School Initial Evaluation Completed: April 7, 2014 
Date Submitted: March 31, 2014 Final Evaluation Completed: May 22, 2014 
Academic Dashboard: FY13/FY12 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth in Math on Arizona's College 
and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Math. 
 
Data: The data provided did not demonstrate increased student growth 
in Math on Arizona's College and Career Ready Standards. No analysis 
of data was provided. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth in Reading on Arizona's 
College and Career Ready Standards for Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Reading. 
 
Data: The data provided did not demonstrate increased student growth 
in Reading on Arizona's College and Career Ready Standards. No 
analysis of data was provided. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


  I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
instructional material adoptions, committee work, data review teams, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards for 
students in the bottom 25% for Math. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Math for students 
in the bottom 25%. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students in the 
bottom 25% for Math. 
 
Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students in the bottom 25% for Math. 
 
Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


 
Data: No Math data and analysis of data was provided to demonstrate 
increased student growth for students in the bottom 25% in Math. 


implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions for students in the bottom 25% for Math. 
 
Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students in the bottom 25% for Math. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students in the 
bottom 25%. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading   


  I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum. 
However, the narrative does not describe a system to create, 
implement, evaluate, and revise curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
instructional material adoptions, committee work, data review teams, 
and clearly defined and measureable implementation across the school. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
students in the bottom 25%. 
 
Professional Development: This area was scored as approaches. The 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students in the 
bottom 25% for Reading. 
 
Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
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Not 
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narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student growth in Reading for 
students in the bottom 25%. 
 
Data: No Reading data and analysis of data was provided to 
demonstrate increased student growth for students in the bottom 25% 
in Reading. 


charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students in the bottom 25% for Reading. 
 
Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions for students in the bottom 25% for Reading. 
 
Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students in the bottom 25% for Reading. 
 
Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students in the 
bottom 25%. 


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
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adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math on Arizona's 
College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Math. 
 
Data: The Math data provided demonstrated overall increased student 
proficiency. No analysis of data was provided. 


Arizona’s College and Career Ready Standards. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  
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2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Reading on Arizona's 
College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Reading. 
 
Data: The Reading data provided did not demonstrate increased 
student proficiency. No analysis of data was provided. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
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demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools 
only)  
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency to expected performance 
levels for ELL, FRL, and students with disabilities in Math as compared 
to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in comparison to 
expected performance levels in Math for ELL, FRL, and students with 
disabilities as compared to similar schools. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math to expected performance levels 
for ELL, FRL, and students with disabilities as compared to similar 
schools. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students with 
disabilities in Math as compared to similar schools. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students with disabilities in Math as compared to similar schools. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions for students with disabilities in Math as compared to similar 
schools. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
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contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students with disabilities in Math as compared to similar 
schools. 


Data: The data provided demonstrates that the school has not seen an 
increase in the percentage of students passing AIMS or expected to pass 
AIMS. No data was provided to address improved student growth. The 
charter holder did not provide data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources for students with disabilities. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools 
only)  
Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency to expected performance 
levels for ELL, FRL, and students with disabilities in Reading as 
compared to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in comparison to 
expected performance levels in Reading for ELL, FRL, and students with 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students with 
disabilities in Reading as compared to similar schools. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students with disabilities in Reading as compared to similar schools. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
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disabilities as compared to similar schools. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading to expected performance 
levels for ELL, FRL, and students with disabilities as compared to similar 
schools. 


assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions for students with disabilities in Reading as compared to similar 
schools. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students with disabilities in Reading as compared to similar 
schools. 


Data: The data provided demonstrates that the school has not seen an 
increase in the percentage of students passing AIMS or expected to pass 
AIMS. No data was provided to address improved student growth. The 
charter holder did not provide data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Math 


N/A N/A 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Reading 


N/A N/A 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


The narrative indicates the charter school does not have any ELL 
students enrolled. 
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2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math on Arizona's 
College and Career Ready Standards for FRL students. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Math for FRL 
students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards.  


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
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demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Reading on Arizona's 
College and Career Ready Standards for FRL students. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Reading for 
FRL students. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards.  


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
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on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math on Arizona's 
College and Career Ready Standards for students with disabilities. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Math for 
students with disabilities. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in math for students with disabilities. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students with 
disabilities in Math. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students with disabilities in Math. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions for students with disabilities in Math. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
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includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students with disabilities in Math. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students with 
disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Reading 


  I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Reading on Arizona's 
College and Career Ready Standards for students with disabilities. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 
demonstrate that the school implemented a professional development 
plan that contributed to increased student proficiency in Reading for 
students with disabilities. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards for students with 
disabilities in Reading. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers for 
students with disabilities in Reading. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
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little data is collected and data is not used to make instructional 
decisions for students with disabilities in Reading. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan for students with disabilities in Reading. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources for students with 
disabilities in Reading. 


3a. A-F Letter 
Grade  State 
Accountability 
System 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate and revise curriculum 
evidenced by committee work. However, the narrative does not 
describe a system to create, implement, evaluate, and revise 
curriculum, including supplemental curriculum, aligned with Arizona’s 
College and Career Ready Standards, evidenced by curriculum 
alignment, curriculum maps, pacing guides, instructional material 
adoptions, committee work, data review teams, and clearly defined and 
measureable implementation across the school. The narrative provided 
did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth and proficiency in Math and 
Reading on Arizona's College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs. However, the narrative does not describe a 
comprehensive professional development plan that includes follow-up 
and monitoring strategies, focuses on areas of high importance, and 
supports high quality implementation. The narrative provided did not 


Curriculum: This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
disjointed efforts to develop or address school curriculum aligned with 
Arizona’s College and Career Ready Standards. 


Instruction: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction.   Rather, the 
charter holder provided evidence of an approach to monitor the 
integration of Arizona’s College and Career Ready Standards into 
instruction and evaluate the instructional practices of the teachers. 


Assessment: This area was scored as approaches.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


demonstrate that the school implemented a professional development 
plan that contributed to increased student growth and proficiency in 
Math and Reading. 
 
Data: No data was provided to demonstrate increased growth and 
proficiency in Math and Reading. 


implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


Professional Development: This area was scored as approaches.  
Through the Demonstration of Sufficient Progress process the charter 
holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the 
charter holder’s evidence demonstrated that the charter holder is at the 
beginning stages of developing a professional development plan based 
on identified teacher learning needs. Professional development is 
usually external and determined without regard to an overall school 
plan. 


Data: The charter holder did not provide data and analysis that 
demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The charter 
holder did not provide data and analysis that demonstrates improved 
academic performance based on data generated from valid and reliable 
assessment sources for students in the bottom 25% and students with 
disabilities subgroups. 


4a. Graduation 


 I/S 


Graduation Rate:  This area was scored approaches. The narrative 
describes a strategy the school uses to ensure students in grades 9-12 
graduate on time. However, the narrative does not describe strategies 
that include individual student plans for academic and career success, 
which are monitored, reviewed and updated annually and/or highly 
effective practices the school uses for addressing early academic 
difficulty. 
 
Data: No data was provided to demonstrate success in ensuring 
students graduate on time. 


Graduation Rate:  This area was scored as falls far below.  Through the 
Demonstration of Sufficient Progress process the charter holder did not 
provide evidence of a sustained improvement plan that includes 
increasing the percent of entering ninth graders who graduate from high 
school in four years. While the charter holder’s evidence demonstrated 
that the charter holder has implemented strategies to ensure students 
in grades 9-12 graduate on time, the school did not present data that 
demonstrates success in ensuring students graduate on time.  
 


 








Demonstration of 
Charter Holder Name:lra H. Hayes Memorial Applied Learning Center 
School Name: Ira H. Hayes High School 


Required for: Renewal 


Evaluation Criteria Area:Curriculum 


Site Visit Date: May 5, 2014 


Staff Meeting Notes and Sign-Ins 


Math and ELA Course 
Descriptions 


Teacher Lesson Plans 
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Charter holder indicated the intended purpose of the document was to demonstrate: the system for curriculum 


ASBCS staff: these documents do not indicate any discussion of curriculum, they demonstrate the contents of a 
typical staff meeting. 


A copy of this document wastaken because: the documents do not provide evidence of a system to adopt or develop 
curriculum, they provide evidence that curriculum is not discussed at these staff meetings 


Charter holder indicated the intended purpose of the document was to demonstrate: the system for curriculum 


ASBCS staff: these documents are only course descriptions, they set policies and procedures, grading scale, etc. these 
do not provide information about the curriculum 


A copy of this document was not taken because: it does not demonstrate anything with regard to the curriculum or 
curriculum systems 


Charter holder indicated the intended purpose of the document was to demonstrate: the system for curriculum 


ASBCS staff: these documents appear to be the only curriculum implementation materials, they demonstrate that 
each teacher makes their own decisions about what to teach/how/when. The math lesson plans indicate that in the 
fall the teacher was using Study Island, but in the spring the teacher began using the text book. The math teacher in 
the fall has a "planner" that indicates every Friday is "games/tech" and identifies some subjects, but does not 
identify standards or lessons. There is no way to match the lesson plans up to the "planner". The lesson plan format 
provides a space for "differentiated Instruction" but none of the lesson plans in Math have anything filled in, ELA 
lesson plans do have some information filled in on instructional adaptations but do not have curriculum adaptations. 
ELA lesson plans from January to April do not demonstrate a standards-based curriculum, the instructional level is 
not appropriate for the students' grade level. 


A copy of this document was taken because: they demonstrate a fragmented approach to curriculum, there is no 
curriculum system in place 







Science Curriculum Maps/Lesson 
Plans Binders 


Master Flex Sheet (Wednesday 
Tutoring Sign Ins) 


AIMS Workshops, Email 
Containing Workshop Schedule 


Standards based plans used to 
teach the math workshops, 
PowerPoints and instructional 
materials to teach the ELA 
workshops 
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Charter holder indicated the intended purpose of the document was to demonstrate: system for curriculum 


ASBCS staff: these materials demonstrate that the science teacher has developed a curriculum map, with aligned 
lesson plans for all the science courses. This was the only subject that had curriculum maps/aligned lesson plans. 
This is not done school wide, but only by 1 teacher. 


A copy of this document was not taken because: these materials exist only for the science courses, and no other 
courses 


Charter holder indicated the intended purpose of the document was to demonstrate: system for curriculum adapted 
to bottom 25% (students who have not passed AIMS) 


ASBCS staff: this is a sign-in sheet from tutoring from December through April, identifies student, date, and absentee 
date that the attendance is intended to make up 


A copy of this document was not taken because: contains student identifying information, and the content does not 
provide any information about the curriculum for bottom 25% students 


Charter holder indicated the intended purpose of the document was to demonstrate: system for curriculum adapted 
to bottom 25% (students who have not passed AIMS) 


ASBCS staff: these documents identify "workshops" offered to the students on half-day Fridays which were intended 
to prepare students for AIMS testing, identify the schedule for the workshops, and contain the instructional materials 
used during the workshops which contain problems that teacher/students solved together 


A copy of this document was taken because: it demonstrates the school has implemented an approach to target 
students in the bottom 25% (students who have not passed AIMS) with additional instruction 


Charter holder indicated the intended purpose of the document was to demonstrate: system for curriculum adapted 
to bottom 25% (students who have not passed AIMS) 


ASBCS staff: these contain the instructional materials used during the workshops which contain problems that 
teacher/students solved together in Math workshops and the instruction/activities used in the ELA workshops; 
indicate that math instruction in the workshops is standards based 


A copy of this document was not taken because: the content does not provide any addition information, the 
documents demonstrate the instructional materials used 
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Demonstration Visit Invent 
Charter Holder Name:lra H. Hayes Memorial Applied Learning Center 


School Name: Ira H. Hayes High School 
Required for: Renewal 


Evaluation Criteria Area:lnstruction 


Site Visit Date: May 5, 2014 


Walk Through Observations 


Email Containing Workshop 
Schedule 


Ira H. Hayes High School 
Certified Staff Performance 
Evaluation 
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Charter holder indicated the intended purpose of the document was to demonstrate: monitoring instruction 


ASBCS staff: these walk-through forms demonstrate that the instructional leader is monitoring instruction, evaluating 
instructional practice, and providing comments/feedback to the teachers; does not monitor integration of the 
standards; does not identify differentiation as an area of monitoring 


A copy of this document wastaken because: it demonstrates that the instructional leader is monitoring instruction 
through walk-throughs; but demonstrates that the instructional leader is not monitoring the integration of the 
standards into instruction 
Charter holder indicated the intended purpose of the document was to demonstrate: monitoring instruction 


ASBCS staff: this email identifies that the instructional leader has set the expectation that teachers turn lesson plans 
in on Mondays 


A copy of this document wastaken because: it demonstrates the instructional leader expects lesson plans to be 
turned in weekly, but it does not indicate that the instructional leader is monitoring the integration of the standards 
Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of instructional 
practices 


ASBCS staff: identifies teacher, evaluation date, length of observation, focuses on instructional skills, learning 
environment, planning skills, competency in subject matter, school/community relations; provides a space for 
professional development plan based on the evaluation- none of the professional development plans were 
completed or filled out. Evaluation identifies instructional differentiation for subgroup students as an area of 
monitoring. Teachers receive a copy of the completed evaluation. 


A copy of this document was taken because: it demonstrates the process for evaluating the instructional practices of 
teachers; indicates that differentiation for subgroup students is identified as an area of monitoring 
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Demonstration of SUffldent Prft....,.cc Site Visit Invento 
Charter Holder Name:lra H. Hayes Memorial Applied Learning Center Required for: Renewal 
School Name: Ira H. Hayes High School Evaluation Criteria Area:Assessment 


Site Visit Date: May 5,2014 


Document Hanle/lde"tIfIcatIon Intendid Purpose and DlsaISSlon 0Ute0me 


Development Profile Report Charter holder indicated the intended purpose of the document was to demonstrate: a comprehensive assessment 
system 


ASBCS staff: this document shows the school is using Galileo and is obtaining data reports from Galileo 


A copy of this document wastaken because: it demonstrates the school's use of Galileo and access to data reports 


Class Development Profile Grid Charter holder indicated the intended purpose of the document was to demonstrate: a comprehensive assessment 
system 


ASBCS staff: this document shows the school is using Galileo and is obtaining data reports from Galileo, report 
identified student weaknesses by strand/objective 


A copy of this document was not taken because: it contains student identifying information 
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Demonstrat on Of Suffident p~ VIsIt Invent 
Charter Holder Name:lra H. Hayes Memorial Applied Learning Center 


School Name: Ira H. Hayes High School 
Required for: Renewal 


Site Visit Date: May 5, 2014 


Professional Development 
Certificates 


Ira H. Hayes High School 
Certified Staff Performance 
Evaluation 


Charter holder indicated the intended purpose of the document was to demonstrate: Professional Development Plan 


ASBCS staff: these documents show that teachers have completed outside professional development; teachers were 
all required to complete Galileo Training, A+ training, and strategic planning training; other professional 
developments were self-selected by teachers and done as teachers chose 


A copy of this document wastaken because: it demonstrates that the school does not have a professional 
development plan, teachers has been taking professional development on their own with no identified plan or 
purpose in the school; the instructional leader is in the beginning stages of creating a plan 


Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan 


ASBCS staff: evaluation provides a space for professional development plan based on the evaluation; however none 
of the professional development plans have been completed or filled out. The evaluation form rates teachers on 
whether they attend classes/PO, but does not evaluate/monitor/follow-up on implementation of the PO-when we 
discussed the observations that support the evaluation criteria 28, the instructional leader did not identify 
implementation of PD. 


A copy of this document was taken because: it demonstrates the beginning stages of a professional development 
plan based on teacher learning needs, which has not yet been fully implemented. 
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Charter Holder Name:lra H. Hayes Memorial Applied Learning Center Required for: Renewal 


School Name: Ira H. Hayes High School Evaluation Criteria Area:Data 


Site Visit Date: May 5,2014 


Spring Reading Data 


Galileo Multi-Test Report 


Cohort 2015/2014/2013 
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Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance 


ASBCS staff: this document shows that in Spring 2013 the school had 27% passing AIMS, in Spring 2014 the school had 
23% passing AIMS. This does not demonstrate improved student performance for passing. The report shows that in 
Spring 2013 the school had 45% Approaching and 27% Falling Far Below on AIMS, in Spring 2014 the school had 62% 
Approaching and 15% Falling Far Below on AIMS 


A copy of this document wastaken because: it demonstrates that the school has not seen an increase in the 
percentage of students passing AIMS 


Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance 


ASBCS staff: these reports show student performance within the current school year, these reports do not 
demonstrate growth within the school year (December-February for ELA and December-March for Math) 


A copy of this document was taken because: it demonstrates that the school does not have data that supports 
improved academic performance 


Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance 


ASBCS staff: students whose name are in green are FAY students; yellow indicates that the student scored 
approaches; a + indicates an increase in the scale score a - indicates a decline. This data does not demonstrate 
improved performance, rather it shows some students increasing their scale scores but other students seeing a 
decline in their scale scores. 


A copy of this document was taken because: it demonstrates that the school does not have data that supports 
improved academic performance 







Aggregate Multi-Test Report Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance 


ASBCS staff: green means Approaches; yellow means FFB 


A copy of this document was taken because: it demonstrates that the school does not have data that supports 
improved academic performance 
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Charter Holder Name:lra H. Hayes Memorial Applied Learning Center 


School Name: Ira H. Hayes High School 
Required for: Renewal 


Evaluation Criteria Area:Grad Rate 
Site Visit Date: May 5, 2014 


AIMS Augmentation Calculation 
for School Years 


Ira H. Hayes High School Program 
of Study Graduation 
Requirements 


Ira. H. Hayes master schedule for 
S2 


Cohort tracking sheet 
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Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: this is the statutory AIMS augmentation alternative method for graduation 


A copy of this document was nottaken because: it is a publicly available document, is not a strategy the school uses 
rather it is a statutory provision 


Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: this document tracks student's course completion/enrollment; this was completed over the winter break 
and used to determine the school master schedule for the Spring to ensure they were offering courses needed for 
students who were in this year's graduation cohort 


A copy of this document was not taken because: contains student identifying information; content does not add 
additional information 
Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: this schedule was created using the students' completed courses to determine what courses needed to 
be offered for the spring to ensure students were able to graduate 


A copy of this document was taken because: it demonstrates the master schedule based on student graduation need; 
which is a strategy the school is using to increase graduation rate 
Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: this document identifies students' credit needs to graduate; used by the school to track graduation 
progress including progress students are making progress in A+ as a method for recovering credits quickly 


A copy of this document was taken because: it demonstrates a strategy the school is using to increase graduation 
rate 







Communications to 
Parents/community 


Summary from December 2nd to 
the Present 


AIMS Workshops, Email 
Containing Workshop Schedule 


Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: includes letters to parents and community members regarding truancy, attendance, augmentation, 
graduation requirements, make-up days, AIMS workshops, incentive programs 


A copy of this document was taken because: it demonstrates strategies to increase graduation rate 
Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: this is a summary by the instructional leader of the steps they have taken and the strategies they have 
implemented to increase graduation rate 


A copy of this document was taken because: it demonstrates the strategies the school is using to increase graduation 
rate 
Charter holder indicated the intended purpose of the document was to demonstrate: strategies to increase 
graduation rate 


ASBCS staff: these documents identify "workshops" offered to the students on half-day Fridays which were intended 
to prepare students for AIMS testing and help seniors who had not yet passed AIMS 


A copy of this document was taken because: it demonstrates strategies to increase graduation rate 
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Ira H. Hayes Memorial Applied Learning Center High School 


Renewal Framework Response 
 


IHHHS 1 
 


Ira H. Hayes High School has been providing secondary education since the year 2000.  I was 


hired in December of 2013 to provide accountability and leadership.  Ever since my arrival, we 


have communicated to the students about our new motto:  Change, Advancement, and 


Leadership. 


There are several factors that dictate the success of most high schools: Attendance Rate, 


Graduation Rate, Dropout Rate, and AIMS Scores.  With Ira H. Hayes, those factors are 


noticeable, but we are determined to mentor and coach students so they may succeed in life. The 


data below describes the current status of Ira H. Hayes High School. 


Current factors: 


Attendance Rate     73% 


Graduation Rate     44% 


Dropout Rate      29.8% 


Free/Reduced Lunch     90% 


Student behind credits at least 1 year   26 out of 66   40% 


Teenage Mothers on campus    6 total 


 


These factors prevent students from experiencing a unique high school education.  Regardless of 


the above factors, we will persevere.  We know that it is a difficult task, but nothing is 


impossible when we all have a common goal.  The first factor we had addressed to the 


community, parents, and students was attendance.  Students will never get an adequate education 


if we continue to support 73% attendance rate.  Our goal is to reach 90% by the end of spring 


semester. Once we change the attendance rate to 90%, graduation rate will increase and dropout 


rate will decrease.   


We are in the last quarter of the school year and we made some positive strides since December.  


We had 100% participation on the AIMS Writing and 98% participation on the AIMS Reading.  


This task took planning and preparation.  Before AIMS, we sent letters homes and we talked to 


students about the importance of both tests.  We attended community meeting and expressed our 


concerns to town council members about attendance and AIMS Testing. Furthermore, we 


purchased School Reach, an automated phone message that calls parents within seconds.  This 


system will help Ira H. Hayes High School with parent communication and attendance. 


Lastly, Galileo and AIMS scores will continue to provide rich data that will dictate the outcome 


of Ira H. Hayes High School.  This data has valuable meaning because it allows administration 


and teacher to prepare in advance.  In order to be effective with this data, we will set Strategic 


Plans so we can monitor progress and modify as needed. 


  







Ira H. Hayes Memorial Applied Learning Center High School 


Renewal Framework Response 
 


IHHHS 2 
 


School Growth 1a. SGP 


Table 4: Average Student Growth Percentile by Race/Ethnicity  


  2011   2012  


Ethnicity  Reading  Mathematics  Reading  Mathematics  


Asian  55.97  57.77  57.13  59.27  


African 
American  


48.01  48.87  48.90  49.82  


Hispanic  49.23  49.69  49.38  49.78  


Native 
American  


44.68  46.70  45.37  47.94  


White  50.66  49.74  51.37  50.78  


Total  49.74  49.74  50.29  50.44  


 


Curriculum 


Math- Our school uses the Arizona State Standards and the Common Core standards to create 


our curriculum by course.  We do not have an established text book by course but do incorporate 


A+ and an AIMS prep program to supplement the instruction.  Training and in-services were 


done to provide support to classroom teachers on how to utilize standards in the classroom. We 


have seen a decline in overall math scores according to Galileo and AIMS testing results.  Since 


last year we have replaced the math teacher. The following are areas the data has been 


disseminated by Galileo and AIMS data: 


 Galileo data indicates that the average math score for the 62 students who completed the 


exam was (12.3 points) 27.3%.  The prior year in January our average points were 12.25 


and in April the average points for all students were 14.18. 


 For sophomores for last spring on the AIMS math portion, the average score was 34%. 


Reading— 


 


First semester we had to hire a new English Language Arts instructor for our students. In 


December we had to replace the new teacher with a long term sub and begin interviewing.  The 


first individual had a working knowledge of our student demographics and comes from a strong 


background of reading instruction.  Our overall reading scores went down last year from the 


prior year.  


 


Below indicates data collected from Galileo (Also see Chart in appendix A): 


 Galileo data indicates that the average reading score for the 61 students who took the test 


was a 15.53 points or a 35%. 


 For our Sophomores last spring they scored an average of 39% on the reading portion of 


the Aims test 


 On the Galileo test given again in February  


 







Ira H. Hayes Memorial Applied Learning Center High School 


Renewal Framework Response 
 


IHHHS 3 
 


In terms of a designated curriculum for reading in our 9
th


 through 12
th


 grade we do not have a set 


reading or literacy program except for the Arizona State College and Career Readiness 


Standards.  We had begun first semester a reciprocal reading program that provides students with 


literary excerpts of great works and allows them to work on fluency and comprehension to 


increase reading scores.  Our highest score in reading for the 10
th


 graders was in functional text 


(52%) and we will build on that while focusing on the comprehension and elements or literature 


through our new program.  Second semester we have focused on A+ Learning Systems for our 


remediation of our students.   


 


A+ Learning System was begun in December as a remediation tool for all students.  After 


completing a program of study for all students at the start of second semester, a master schedule 


was created to determine the classes each student needs to graduate on time.  Students were 


placed in classes based on ability and need to catch them up academically.  AIMS buckle downs 


are also being used to help prepare students for content they will encounter on the AIMS test.  


The Buckle Down closely aligns with the AIMS blue prints for reading as provided by the 


Arizona Department of Education and teachers are able to adapt instruction targeting weighted 


categories.  We do require our teachers in non-core subjects to teach reading in their content 


areas to enhance the functional and expository emphasis at this grade level.  Our Art class (a 


highly visual class that appeals to our demographics significantly) does much reading on Art 


History to meet this requirement this year.  The science and social studies books contain a 


variety of expository and functional texts that align with Arizona state and common core 


standards.   


 


A+ Individual Lesson Design  
A specific approach was developed for each lesson based on scientific research. That approach is 


as follows:  


1. Each lesson carefully orients students to what they will learn.  


 Specific steps are taken in each lesson to gain the student's attention.  


 Specific steps are taken to orient the student within the lesson. The most important aspect 


of this orientation is to help the student connect the idea of the lesson to previous 


learning.  


2. Each lesson provides clear and focused instruction.  


 The text is focused.  


 One concept/idea is presented per page.  


 Each lesson is intended to convey one major concept.  


3. Each lesson routinely provides feedback and reinforcement directly to the student.  


 During the lesson, students receive immediate feedback to practice test questions.  


 After the lesson, a progress report is available to the student.  


4. The A+LS instructional programs routinely review and re-teach as necessary.  


 The A+LS instructional programs provide a means for students to review and repeat 


lessons. Review and repetition of lessons is under the control of teachers.  


 The A+LS instructional program's design is to assure student mastery.  


 Tools for students to toggle back and forth from the Study Guide pages are provided.  







Ira H. Hayes Memorial Applied Learning Center High School 


Renewal Framework Response 
 


IHHHS 4 
 


With this scientific-based instructional design, instructional content is approached 


systematically. Core content knowledge is developed to support the learning of essential skills 


and the application of those skills to higher-level learning and critical thinking.  


Through the balance of this document, the course content of the A+nyWhere Learning System 


will be described. The basis from which each of the subject areas was developed will be 


discussed, as will both the direct uses and extended uses of our curriculum content. Each 


curriculum title has a corresponding Curriculum Planning Manual (CPM) that provides a listing 


of all lessons and a full description of the lesson contents. 


 


Last year: 


 On AIMS 60% of our FAY 11
th


 graders were successful in reading. 


 


Instruction 


At Ira H. Hayes Memorial Applied Learning Center there is a specific process used to evaluate 


the effectiveness of Reading and Math instruction provided by instructional staff.  This process is 


defined and explained before each school year begins so that instructional staff understands what 


is required of them in terms of aligning their instruction to Arizona State Standards and Arizona 


Common Core Standards .  The following will describe the process that is in place: 


 Before school begins in the fall, teachers are trained on the expectation of documenting 


and posting all standards in kid friendly language in their rooms as they are working on 


mastery. 


 Before school begins teachers are instructed on the requirements for lesson plans and the 


procedures for submitting them to the principal on a weekly basis.  All lesson plans are 


required to align to Arizona State Standards or Arizona Common Core Standards listed 


under the subject they are teaching and are checked periodically for accountability.  


Teachers’ lesson plans are compiled in a binder kept in the principal’s office for reference 


and for accountability purposes. 


 Teachers are required to list the standards they will be teaching for that day somewhere in 


their classroom in language that would be familiar to the student.  The standard code is 


also suggested for evaluation purposes. 


 Informal pop-ins are done bi-weekly for each teacher and cross checked with their lesson 


plans to verify standards being taught. Evaluations ensure rigor of instruction and 


monitor basic class management skills. 


 One formal evaluation is done per school year, fall and spring.  The formal evaluation 


reviews an extended period of time, documenting teaching methods and practices as well 


as student attendance and student achievement as defined by students Galileo results.  


Teachers are monitored on their instruction through the collection of lesson plans and the 


frequent walk through conducted by the Principal.  Classes are observed for on task behavior and 
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rigor of the instruction.  Formal Evaluations were conducted in March and a review with the 


teachers will happen in the beginning of April. 


Assessment 


There are several different methods of evaluating student growth within each grade level as it 


pertains to reading and math. 


 AIMS--During the summer before school begins AIMS data is analyzed, copied, and 


prepared for each teacher.  Students who fell far below or approached in math or reading 


are highlighted for each teacher and administration.  Special attention is given to the 


specific data listed on the student profile to target concepts that were not mastered.  This 


also assists in developing curriculum for the school year.  These specific student 


attributes are also used when discussing intervention services. 


 Galileo--Classroom teachers are using Galileo, an online assessment-based program that 


closely aligns with the AIMS test to establish benchmarks in Reading and Math.  An 


assessment calendar was created before the school year began establishing when 


benchmarks would be given. (pre- test, benchmarks 1,2,3, and post- test).Each 


assessment is different and once completed provides the classroom teacher with useable 


data meant to target areas needing improvement.  A report called Individual Student 


Profile provides a risk assessment that the teacher can use to individualize and 


differentiate instruction. Teachers then target individual student needs based on the data 


collected and compiled. This is compared to the previous year’s AIMS data so that focus 


can target standards that need to be mastered for identified students. 


Professional Development 


The Educational Center of Gila River Indian Reservation requires that all teachers participate in 


training during the summer.  In addition to the mandatory summer training for teachers the tribe 


also asks all leaders in the schools on the reservation to attend monthly collaboration meetings to 


discuss issues and solutions.  The AIMS data shows grades combined for Ira H. Hayes Memorial 


Applied Learning Center. We have identified issues and concerns within all areas. The principal 


met with the testing coordinator as well as teachers to review the data and design professional 


development plans to increase student learning. 


 


After looking at the data, a survey was created and sent out to all teachers and instructional staff 


designed to give them a listing of professional development topics of focus based on the data that 


was analyzed from AIMS scores.  Once teachers submitted their feedback, professional 


developments were targeted to meet the needs of high interest as it related to AIMS data and 


student needs.  


 


Various professional development in-services were done on site as well as off-site individual 


teacher trainings and workshops.  Topics include: ELL focused trainings, Common Core 
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trainings in reading and math, Maximizing Active Participation and Language Learning of ELL 


students, Interactive Vocabulary Strategies, Para Reading conference, and three separate 


trainings on Galileo best practices and effective use of data.  The remaining in-services of the 


school year are focused on vertical alignment with Common Core standards and how they will 


be applied at Ira H. Hayes Memorial Applied Learning Center. 


 


1b. SGB Bottom 25% 


At the beginning of the school year, AIMS data was compiled and the bottom 25% students were 


identified.  AIMS scores for reading and math, were then copied and given to the general 


education teacher, the special education department, and the Administration as well as the 


Governing Board in preparation for providing in-classroom and pull-out intervention services.  


Students who are currently in special education are receiving specialized individual interventions 


in reading and in math as it aligns with their IEP.  The AIMS data helps to guide that instruction.  


Students who do not qualify for special education services are then identified to receive 


additional services in reading and math.  Our teachers are identifying students at risk for failing 


and creating tutoring sessions for those students during their prep hours.  Currently Math and 


Language Arts are taught for an extended period and tutoring is offered by two teachers during 


the day for those identified as needing it. 


 


A team comprised of administration, special education and the general education teachers meet 


and determine if intervention services that are deemed to be the best course of action in helping 


the student be more successful. AIMS data is used and analyzed to view areas of concern.  


Shortly after the meeting all classroom teachers help to administer a Galileo benchmark 


assessment which is analyzed and compared against the AIMS data for the bottom 25% students.  


Inconsistencies in identified areas of need are established and students are then acknowledged 


and selected to receive additional instruction and intervention services. The general education 


teacher also utilizes comparison data and works with that student within the general education 


classroom setting and coordinates instruction with the interventions.  


 


One of the identified areas of concern was student attendance.  The average attendance rate first 


semester was 60%.  Even attendance at standardized assessments has been below the required 


number.  Second semester has seen an increase in attendance by the students including a 100% 


turn out for the AIMS assessment in February.  Attendance is vital to our success and we have 


focused on it heavily this year. 


 


Curriculum 


An intervention curriculum entitled A+ Learning System was purchased for reading and math 


during the 2013-2014 school year to assist the math and language arts teachers in bridging the 


learning gaps with the bottom 25% students, as well as students identified by teachers as needing 


assistance.  This curriculum provides assessments, remediation and reinforcement in reading and 


math that aligns with Arizona state standards.  
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In 2012-2013, our district switched to a benchmark assessment product entitled Galileo as we 


felt it was user-friendly and offered accurate data.  Currently, we collect the data on all of our 


students using the most recent Galileo benchmark assessment and a copy of last year’s AIMS 


results for reading and math.  The scores are compared and individual skill risk assessments are 


created to help guide instruction within the classroom.  The classroom teacher is advised as to 


what focus needs to be for their individual student.  Other supplemental materials are used based 


on the skills being taught. 


 


An area of concern that we recognize is that in reading, we do not have a specific curriculum.  


As mentioned previously classroom teachers are using a variety of materials that have been 


assembled over time.  The supplemental material provided Buckledown and Edhelper help to 


provide current and modern materials, specifically expository and functional text.   


 


One decision our curriculum committee made during the 2011-2012 school year was to not 


purchase a new curriculum until various curriculum companies had time to update and modify 


their products to match the new Common Core standards.  The curriculum committee is 


continuing to review a reading curriculum that will meet the needs of our campus.  Currently, 


teachers are adapting materials that have been compiled and focusing on current state standards.   


 


In regard to math curriculum targeting the bottom 25%, classroom teachers are using AIMS 


Buckle Down and the A+ computer based curriculum. Galileo data is used to analyze low 


academic areas and current curriculum is used to target intervention.  Bottom 25% students who 


are identified for intervention services receive specific Galileo custom quizzes and assignments, 


and specific created lessons based on the strand of focus.   


We disseminated the AIMS data to give us the current Lexile score of all students.  This 


information allowed us to see how close we were in being successful on AIMS and create a true 


false statement in regards to our student’s ability to read at a level necessary to be successful at 


the Common core.  This information was given to teachers in October at an in service and 


explained. 


 


First Name Grade FAY SUBJECT Performance 
Raw 


Score 
Scale 
Score Lexile  PY_SGP 


CARLIE 11 0 Read A 22 662 FALSE 
 SADANIEL 11 0 Read A 21 658 FALSE 2 


THEA 10 1 Read A 19 650 FALSE 
 RUBEN 10 1 Read A 14 628 FALSE 
 JUSTIN 12 0 Read A 14 628 FALSE   


GABRIELLE 10 1 Read M 33 703 TRUE   


CIPRIANA 10 1 Read A 14 628 FALSE 
 THERESA 12 1 Read A 17 641 FALSE 
 MARIAH 11 0 Read FFB 12 618 FALSE 
 GARISHA 11 0 Read A 15 633 FALSE 
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BRANDON 12 0 Read A 15 633 FALSE   


APRIL 10 0 Read FFB 11 613 FALSE   


DELENO 11 1 Read M 29 688 TRUE 51 


SERENA 10 1 Read A 25 673 FALSE 
 MARIA 11 1 Read A 15 633 FALSE 
 SELENA 10 1 Read M 27 680 TRUE   


ANTHONY 10 0 Read FFB 11 613 FALSE 
 ANGEL 10 1 Read A 23 665 FALSE 
 CALVIN 12 1 Read A 15 633 FALSE   


PAULETTE 12 1 Read A 18 646 FALSE 
 DEKE 11 1 Read A 19 650 FALSE   


REESE 10 1 Read FFB 12 618 FALSE 
 STEVEN 12 0 Read A 20 654 FALSE 
 TYSON 11 0 Read A 16 637 FALSE 
 ANTONIO 10 1 Read A 18 646 FALSE 
 


 


Instruction 


This school year a list of our bottom 25% of students was compiled and given to every grade 


level teacher. This includes our special education.  This school year focus was given on planning 


and implementing instruction to the bottom 25% students at the general level and through 


interventions within the classroom and included pull-outs and special education.   


 


In the intervention program, highly qualified teachers and the Special Education coordinator 


worked with students using the A+ and Buckle down curriculum in reading and math, attempting 


to bridge the gaps in learning based on what was indicated by the previous year’s AIMS scores. 


Two highly qualified teachers were doing the crux of the instruction with the coordinator 


overseeing the program and developing the interventions to be taught.   Grade level curriculum 


were observed and planned around in order to target instruction for each grade level.  


Assessments within the curriculum were used to track progress as to indicate if students were 


mastering the standards of focus. What was noticed is that the bottom 25% students were not 


advancing at a steady pace and classroom teachers began to wonder if the interventions being 


provided were affective.  After careful observation of the intervention program a paradigm shift 


was developed to change the way students were being serviced and how students were being 


referred.  The following changes were made and began 2013/2014 school year: 


 Highly qualified teachers now provide direct instruction to all students serviced in 


reading and math. A new highly qualified math teacher was hired to assist in the 


coordination with direct instruction. 


 A compliance coordinator was hired to monitor classroom behavior and provide 


immediate and effective interventions to stop the disruption of instruction. 


 Galileo has been implemented as the primary method of intervention. Buckledown and 


A+ are also used. 
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 The bottom 25% students are targeted first based on their needs in reading and math. 


However, teachers can still refer students to interventions once an established criterion 


for referral has been met.  


 Students are assigned an A+ assessment to complete which prescribes assignments based 


on need.  


 


Assessment 


 


Several methods are used in developing instruction for the bottom 25% students. Each 


assessment method is done within the general education classroom as well as in intervention 


pull-out programs such as special education and interventions. The following are the primary 


assessments used in assisting teachers in planning instruction for the bottom 25% students: 


 


 AIMS--The AIMS assessment, specifically the individual student profile, is the primary 


source of data used to target instruction.  The bottom 25% of student scores are pulled 


during the summer and comparisons are made in developing a plan of action for each 


student.  Any standard indicated as falling far below or approaching is highlighted and 


referenced in planning for intervention services.  A current AIMS blueprint is used to 


determine priorities in instruction and compared to grade level curriculum maps.   


 Galileo--Although, Galileo was not used to its fullest at the beginning of the year due to 


lack of training, it has now become another primary tool used to target instruction for our 


bottom 25% students. Galileo is designed to align closely to the AIMS assessment and 


provides the general education teacher and interventionists with information on how 


student are doing.  It also provides an intervention alert plan designed to give teachers 


insight on what standards to target first. Teachers can create quizzes or assignments for 


students that directly correlate with the standards in which they need assistance.  Four 


benchmark assessments are given before AIMS testing in April, allowing teachers and 


other departments to track progress or note areas that need re-teaching. Galileo is 


designed to show mastery as 75% understanding which also aligns to the AIMS grading 


scale of falling far below, approaching, meets, and exceeds.  


 


Professional Development 


 


In regard to professional development, there have been several specific opportunities available 


for classroom teachers that assisting targeting and providing supports to the bottom 25% 


students.  As mentioned in a previous section, a professional development survey was sent out 


after AIMS data was analyzed.  A list of topics was chosen that aligned with needs indicated by 


AIMS.  Classroom teachers and interventionist selected topics and submitted their surveys to 


administration and professional development opportunities were chosen based on teacher 


feedback.  Listed below are some of the results chosen by teachers: 


 


 Adapting to Common Core Standards 


 Teaching Math to Students with Cognitive Disabilities 


 Creating Targeted Interventions 


 Using Data to guide Instruction 
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Out of these above listed topics Arizona Common Core professional developments (train the 


trainer) were lined up for reading and math for this year.  An in-service focused on working with 


at risk students was provided and three separate in-services on how to use Galileo have been 


completed.  The Galileo trainings focused on how to use the data to target instruction for 


classroom teachers.  Teachers were able to look at numerous reports designed to help them focus 


in instruction on areas indicated in Galileo as areas of struggle. 


A new professional development strategy is being assessed to better select topics of focus based 


on what previous AIMS data and teacher feedback provides.  The professional development 


survey has been sent out recently after AIMS data was analyzed and topics will align more to 


what the data indicates as specific needs.  For example, AIMS data indicates that the bottom 25% 


students showed decline in math and decline in reading.  This would indicate that additional 


trainings or in-service opportunities for reading and math would benefit those teachers and 


interventionist.  A Galileo posttest will also provide valuable data in assessing projected 


professional needs for targeting the bottom 25% student needs.   


2a. Percent Passing 


In looking at percent passing with AIMS the following data indicates where we currently are as a 


school.  We recognize that we need to improve in several areas in effort to increase percent 


passing on AIMS. 


 In math our school average for the last three years was 5% passing with meets plus 


exceeds.  Last year was 0% 


 In reading our school average for the last three years was 40% passing with meets plus 


exceeds. 


Grade Reading Mathematics 


10  20 % 0 % 


11 60 % 0 % 


12  40 % 0 % 


Percent Passing -- All Students¹  15 % 


 


Curriculum 


Currently there are several types of curriculums being used in the classroom in preparation for 


AIMS testing in math.  As mentioned previously, A+ is used as a supplement to help students 


prepare for the skills necessary to be successful on the Arizona State standards.  This program is 


contains content built from the standards to help students prepare for the AIMS.  It is a computer 


based curriculum program that gives students instant feedback and instant remediation in all 


areas identified as not yet mastered.  There is extensive practice and review to help students 
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prepare.  Finally, teachers rely heavily on AIMS Buckle Down for math and reading as they 


align very closely with AIMS.  In addition, Galileo provides the ability to create quizzes and 


assignments that align with the state standards. 


In reading, teachers are relying heavily on AIMS Buckle Down for reading instruction in 


addition to the A+ Learning Systems.  AIMS Buckle Down simulates what might appear on 


AIMS testing very closely and provides students with a variety of functional, expository, and 


literature. Galileo is also being heavily used by classroom teachers as it allows teachers to create 


assignments and materials that align directly with standards indicated as trouble areas. 


A+LS Reading and Language Arts courseware provides instruction through multiple modalities 


and alternate forms of instruction.  


a. Instruction through text is the primary teaching modality in A+ LS. This is intentional 


in that a chief goal of literacy is the ability to read. The textual presentation is augmented 


by audio instruction throughout much of the Language Arts curriculum. There is 


extensive use of simultaneous audio and text instruction in the first through third grade 


level lessons.  


b. Illustrations are used to supplement and complement text and enrich the learning 


experience. Graphics are designed specifically to avoid distracting students from the 


written word. As mentioned previously, the primary emphasis is on teaching essential 


literacy and the ability to read.  


3. The A+LS Reading modules teach, assess, and report each student’s progress in learning many 


of the essential early literacy skills described by the National Reading Panel. There is sufficient 


material so students can work on each lesson 2 to 3 times with minimal repetition of material.  


4. A+LS offers tutorials, direct instruction, and practice activities in the context of additional 


passages of literature to reinforce phonemic awareness, vocabulary development, and reading 


comprehension.  


 


Instruction 


Once a week minor observations are done to verify instructional goals are being taught in 


reading and math.  These smaller observations are done periodically throughout the weeks to 


monitor for accuracy in teaching academic standards.  If inaccuracies are noticed, feedback is 


provided quickly so that the teacher can get back on track.  Lesson plans are submitted on 


Monday for that week and instructional standards are checked for accuracy. Instructional goals 


are to be listed in every classroom concerning what is being taught so that accuracy can be 


verified easily.  Task stream is used to submit lesson plans electronically as well. 
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Galileo can also provide useable data to see if students are on pace.  If a class is falling behind, 


Galileo can provide an intervention assessment to help the teacher target priorities as it pertains 


to prepping for AIMS.  The principal monitors each class’s progress through an administrator 


dashboard in Galileo. Teachers were notified at the beginning of the school year that Galileo data 


usage would factor into their performance evaluations.  Failure to use data in the planning and 


implementation process of instruction would result in a lower performance evaluation.   One of 


the formal evaluations is done towards the beginning of March so that teachers have time to 


make any changes before AIMS testing.  


Assessment 


 Galileo--Galileo is the primary method of assessing student performance in reading and 


math.  The administrator dashboard allows the principal to observe how classes are doing 


according to the most recent benchmark assessment.  This data can help in decisions on 


professional developments that may assist in preparing teachers for AIMS testing.  For 


example, after the second benchmark assessment it was determined that growth was not 


happening school wide as quickly as needed to best prepare our students so it was 


decided by a data review team (administrator, teachers, Special Education) that teachers 


would double up their lessons in math then reading throughout the day by teaching cross-


curricular.  Teachers are providing two blocks of math and reading a day and still 


continuing to meet content objectives in other subjects. 


 AIMS Test Prep Materials--AIMS Buckle Down is very helpful in assessing where 


students are in preparation for AIMS. Teachers are able to assess students in sections of 


the AIMS Buckle Down and monitor progress.  Practice AIMS tests can also be 


downloaded from the state webpage and used as practice guides.  In addition, our AIMS 


testing coordinator received a disk that contains a multitude of resources that our 


classroom teachers are using to progress monitor.  Bi-weekly grade level checks are done 


with each teacher to see how classes are progressing and what supports can be provided. 


Professional Development 


This school year, several professional development opportunities have been offered that would 


assist teachers in preparing their students for AIMS testing in reading and math. The most 


relevant to date have been the three professional developments focused on the Galileo 


assessment program.  The first professional development provided an introduction to Galileo and 


its function.  Teachers walked through some of the reports and data that could be gathered out of 


Galileo from the benchmark reports.  The second and third professional developments 


specifically focused on pulling out intervention reports for classes or specific students.  This 


information is helpful because by design Galileo closely aligns to the AIMS test and gives 


student practice with academic standards through benchmark testing. 
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As mentioned in a previous section, one area of school improvement is selection of professional 


development.  The system in place will be adapted to align more with what AIMS results 


demonstrate from year to year.  Professional development opportunities will be selected from 


what is available as it pertains to student growth in math and reading. 


2b. Composite School Comparison 


We are working with a demographic of student who is the most at risk in the State of Arizona.  


In the report published by the state after the 2011-2012 (most recent) Aims analysis it was 


discovered that American Indian students were by far the lowest scoring students on all 


standardized tests in all grades.  The report required yearly by Indian Education Annual Report 


2012 Native_American_Education_2012 official  Pursuant to A.R.S. §15-244, the Arizona 


Department of Education (ADE) compiled and analyzed information regarding public school 


performance for Native American students in Arizona. A.R.S. §15-244 requires public school 


districts with tribal lands located within their boundaries to submit a brief annual report to the 


ADE.  These reports include the following elements: 


1. Student achievement (with results disaggregated by race/ethnicity) as measured by a statewide 


test approved by the state board 


2. School safety 


3. Dropout rate 


4. Attendance 


5. Parent and community involvement 


6. Educational programs that target Native American pupils 


7. Financial reports 


8. The current status of federal Indian Education policies and procedures 


9. School district initiatives to decrease the number of student dropouts and increase attendance 


10. Public school use of variable school calendars 


11. School district consultations with parent advisory committees 


 


The results are consistent in that American Indian students in High School math had a 35% 


average passing rate to the state average of 62% and an average passing rate in reading of 50% to 


a state average of 83%.  Our average passing rate of 39% in reading and 34% passing rate in math is not 


significantly low compared to the state average for American Indians. 



http://www.azed.gov/indian-education/files/2013/04/native_american_education_2012-official.pdf
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Current Percentages based on AIMS results 


Reading 


 


Exceeds Meets Approaches Falls far below Passing 


American Indian/Native Alaskan 


  2011 3 58 30 9 61 


2012 3 61 29 6 64 


 All Students 


    2011 13 67 16 4 80 


2012 12 70 15 3 82 


Math 


American Indian/Native Alaskan 


  2011 9 32 16 44 41 


2012 8 33 17 42 41 


 All Students 


    2011 23 41 12 24 64 


2012 23 41 12 24 64 


 


Curriculum 


Our school is focusing this year more on addressing learning styles and needs of individual 


students.  Our unique “small town” location, cultural differences and unique needs of our 


students have led us to focus more this year in both reading and math instruction on a more 


visual learner.  Our Art program has been an award winning program for years with many 


students and lends itself to creating a visual style that appeals to our demographics.  Our entire 


curriculum is based on the Arizona State Standards.  Our science students have travelled the 


country participating in science fairs broadening their experiences but more importantly creating 


buy in to education and graduating. 


There are several types of curriculums being used in the classroom in preparation for math.  As 


mentioned previously, A+ is used as a supplement to help students prepare for the skills 


necessary to be successful on the Arizona State standards.  This program contains content built 


from the standards to help students prepare for the AIMS.  It is a curriculum based curriculum 


program that gives students instant feedback and instant remediation in all areas identified as not 


yet mastered.  There is extensive practice and review to help students prepare.  Finally, teachers 


rely heavily on AIMS Buckle Down for math and reading as they align very closely with AIMS.  


In addition, Galileo provides the ability to create quizzes and assignments that align with the 


state standards. 
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In reading, teachers are relying heavily on AIMS Buckle Down for reading instruction.  AIMS 


Buckle Down simulates what might appear on AIMS testing very closely and provides students 


with a variety of functional, expository, and literary text for students to read. Galileo is also 


being heavily used by classroom teachers as it allows teachers to create assignments and 


materials that align directly with standards indicated as trouble areas. 


 


Instruction 


We are providing instructional strategies to our staff during trainings that focus on the needs of 


our students.  These strategies include cooperative learning groups, providing thorough 


explanations to the importance and validity of the assigned tasks and allowing for understanding 


of the importance of wait time to account for the quiet reflection of students.  Our reading 


instruction has been changed this month in particular to a strategy entitled reciprocal teaching.  


This five step process follows a predict, read, clarify, question, summarize model that allows for 


a standard used with all reading instruction taught in every class. 


This year we have changed our schedule in response to our lower scores last year.  We have 


increased time for both Mathematics and English Language Arts instruction as well as extend the 


classes from an experimental half credit, 9 week block schedule focus last year to a semester 


long half credit focus this year.  The results are already evident in the classroom environment 


and focus of the students.  The main issue with the block scheduling was the lack of instruction 


to teachers on how to manage a larger time block while instructing.  Teachers are back on track 


this year with scope and sequence and their pacing.   This year we have hired a compliance 


official to address the issue of classroom management and attendance.  These were determined to 


be the biggest disruptions to the educational process and were deterrents for quality instruction.  


We have seen a decrease in student disruption and an increase in attendance.  This year however, 


in the first 40 days, we have had five dropouts. 


Assessment 


 Galileo--Galileo is the primary method of assessing student performance in reading and 


math.  The administrator dashboard allows the principal to observe how classes are doing 


according to the most recent benchmark assessment.  This data can help in decisions on 


professional developments that may assist in preparing teachers for AIMS testing.  For 


example, after the second benchmark assessment it was determined that growth was not 


happening school wide as quickly as needed to best prepare our students so it was 


decided by a data review team (administrator, teachers, Special Education) that teachers 


would double up their lessons in math then reading throughout the day by teaching cross-


curricular.  Teachers are providing two blocks of math and reading a day and still 


continuing to meet content objectives in other subjects. 
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 AIMS Test Prep Materials--AIMS Buckle Down is very helpful in assessing where 


students are in preparation for AIMS. Teachers are able to assess students in sections of 


the AIMS Buckle Down and monitor progress.  Practice AIMS tests can also be 


downloaded from the state webpage and used as practice guides.  In addition, our AIMS 


testing coordinator received a disk that contains a multitude of resources that our 


classroom teachers are using to progress monitor.  Bi-weekly grade level checks are done 


with each teacher to see how classes are progressing and what supports can be provided.   


Professional Development 


Professional development has been identified as a huge need at our campus to increase student 


achievement.  We have a monthly professional development meeting and have trainings prior to 


the beginning of school.  Gila River Tribal Education Department has a mandatory training each 


summer that provides training to all teachers on the Gila River Indian Reservation.  These 


mandatory trainings have high value and are worth teacher continuing education training.  Last 


spring the staff attended a four day workshop on the Fort McDowell reservation for the Mega 


Conference on Common Core training. 


2c. Subgroup ELL 


We currently have no one identified as ELL.  We have an issue with our demographics being 


willing to admit any language other than English in the home.  We are working with our registrar 


to overcome this. 


2c. Subgroup FRL 


In regard to FRL, the majority of our campus falls into this category.  This means that the 


majority of these students are also within the Interventions, and Special education subgroups.  


The following is a breakdown of those numbers for each category: 


 100% of our student body qualifies for Free and Reduced lunch. 


 75% of Ira H. Hayes Memorial Applied Learning Center students are being serviced by 


the intervention teachers. 


 13% of Ira H. Hayes Memorial Applied Learning Center students are being serviced by 


the Special Education department. 


As a result many of our intervention efforts have been targeted to meet the needs of these 


students who qualify.  We do not have a healthy school in terms of attendance and effort.  Our 


students are at risk learners whose attendance is sporadic and skills and abilities are lacking in 


basic concepts.  We have hired a compliance officer who is working diligently on creating 


greater attendance rate and a less disruptive learning environment.  Due to the new rules and the 


stricter codes of conduct the classroom environment and culture have been much improved this 


year.  We have implemented awards assemblies to increase student attendance and to celebrate 
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student achievements.  We have increased supervision of the campus and expanded the 


interaction between our school and the community to increase involvement of the different 


district on the reservation and the parents.  Our administration has conducted presentation to 3 of 


the 6 districts to gain more buy in by stakeholders.   


Curriculum 


A majority of our campus qualifies as free and reduced lunch therefore many of the items 


concerning curriculum have already been mentioned in previous sections.  We recognize the 


need to improve in acquiring a better overall school curriculum program and are currently 


looking at options that are out there that align with Arizona Common Core standards in reading 


and math.  Our curriculum committee is evaluating two to three options per subject and will look 


to point out several characteristics to our school board before purchase will be considered.  The 


following questions are what the committee will be asking: 


 How closely does this math or reading curriculum align to Arizona Common core 


standards? 


 What does data show in terms of effectiveness in using the proposed curriculum? 


 Will the curriculum work with each subgroup within our school community or will other 


pieces need to be adapted to fit? 


 What is the total cost to transition school wide? 


 What curriculums are local schools and district using and are they successful? 


Once these questions have been answer they will be presented to the principal for review then 


presented to the school board for approval.  Once the curriculum has been purchased the 


principal will line up professional developments or trainings during the summer that teach the 


new program and how to use the curriculum effectively.  In the course of the investigations to 


good curriculum we will continue using A+ as an intervention for our at risk youth.  


Instruction 


As mentioned in other sections teachers are required to teach Arizona State and Common core 


standards to their classes.  Teachers are evaluated and observed continuously throughout the year 


and provided feedback on successes and areas of improvement.  Data from Galileo is used in the 


evaluation process as well as observation.   Student data is analyzed to monitor progress and 


assess whether teachers need additional supports or professional development.  An area of 


identified need is the expansion of our collection of data and the training of teachers on data 


driven decision making.  Wednesday has been a makeup day academically for students and 


allows our teachers to work with them in their classes providing interventions. 


Assessment 
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Our school uses a variety of assessments to determine student growth in reading and math.  


References to these assessments have been made in detail in previous sections.  The following 


are the names of numerous assessments our school uses to monitor and track progress in reading 


and math: 


 AIMS student achievement reports by strand and concept (baseline) 


Data Analysis 1 
Cohort 2015 
Spring 2013 AIMS EXAM 


 
10th grade 


 


Strands/Concepts 
Number 
Possible 2015Average 


Percent 
Average 


Strand 1: Reading Process 8 3.1 39% 


Concept 4: Vocabulary 4 1.7 43% 


Concept 6: Comprehension 4 1.4 35% 


Strand 2: Comprehending Literary Text 18 6.6 37% 


Concept 1: Elements of Literature 14 5.1 36% 


Concept 2: Historical and Cultural Aspects of 
Literature 4 1.5 38% 


Strand 3: Comprehending Informational Text 28 11.4 41% 


Concept 1: Expository Text 12 4.6 38% 


Concept 2: Functional Text 8 4.1 51% 


Concept 3: Persuasive Text  8 2.8 35% 


 


Data Analysis 1 
Cohort 2015 
Spring 2013 AIMS EXAM 


 
10th Grade 


 Strands /Concepts Number Possible 2015Average Percent Average 


Strand 1: Number and Operations 5 2 40% 


Concept 1/2/3: Number Sense/Numerical 
Operations/Estimation 5 2 40% 


Strand 2: Data Analysis, Probability, And Discrete 
Mathematics 12 3.8 32% 


Concept 1: Data Analysis 4 1.6 40% 


Concept 2:  Probability 4 0.9 23% 


Concept 3/4: Systematic Listing and Counting/Vertex-
Edge Graphs 4 1.3 33% 


Strand 3: Patterns, Algebra and Functions 28 9.7 35% 


Concept 1: Patterns 4 1.4 35% 


Concept 2: Functions and Relationships 6 2.3 38% 


Concept 3: Algebraic Representations 14 4.6 33% 


Concept 4: Analysis of Change 4 1.4 35% 


Strand 4: Geometry and Measurement 28 9.4 34% 
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Concept 1: Geometric Properties 11 4 36% 


Concept 2:  Transformation of Shapes 4 1.4 35% 


Concept 3: Coordinate Geometry 7 2.4 34% 


Concept 4: Measurement 6 1.5 25% 


Strand 5: Structure and Logic 12 4 33% 


Concept 1/2: Algorithms/Logic, Reasoning, Problem 
Solving, Proof 12 4 33% 


 


 Galileo (school benchmark and monitoring program) 


Professional Development  


Throughout the school year our entire school staff has attended several in-services and 


professional developments that were targeted through a professional development survey sent 


out earlier in the school year.  In the future this will be done sooner and the topics chosen will 


align more with what AIMS data indicates.  Professional development topics will also support 


the school wide improvement survey as well as teacher input and school wide needs. 


2c. Subgroup SPED 


Special Education teachers use many resources and different strategies to meet the students’ 


needs for reading and math.  Support in these areas can also be manifested through Science, 


Social Studies, Daily Living Skills, Functional Academics, General Academics, Careers, Coping 


Skills, and Social/ Emotional Development subject matter.  Multiple resources are used at the 


teacher’s discretion to best facilitate and accentuate learning, provide guided practice, re-


teaching, independent practice, and homework assignments.    


Curriculum 


The special education department uses a variety of resources for reading and math.  Due to the 


number of students serviced in reading and math, the variety of ages, and scope of IEP goals, 


curriculums are used by the special education teacher to target IEP goals in reading and math.  


We use the Buckledown series as well as supplemental materials based on the student’s specific 


needs.  A+ has been very beneficial to our SPED students this year.  We have passed all of our 


Annual Measurable Objectives for SPED. 


 


Instruction 


 


Currently the special education department is servicing approximately 7 (13% of the student 


population) in students in grades 9-12. The special education department has made some changes 


designed to better meet the needs of our SPED students.  Listed below are some of the changes 


made this school year that focused on improvement in reading and math: 
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. 


 Made the learning environment more conducive to learning by rearranging work areas 


and strengthening the use of the computer work area. Programs such as A+ are used for 


those specific students that struggle learning to read phonetically.  Also math programs 


are also used to help students increase their mathematic skills.  


 Last summer we identified the need for a resource (quiet room) for our identified students 


to work in.  Our school built a quiet room for services filled with cubicles and private 


spaces. 


 Decision was made to offer one hour of reading and one hour of math for many SLD 


students to increase their exposure to specific instruction on goals in the resource room 


setting instead of general instruction. 


 The Arizona Department of Education Parent Involvement Coordinator is attending all 


Parent Teacher conferences to teach our parents how to participate in their students IEP 


meetings and process. 


 


Another aspect of instruction we are currently expanding on is our parent involvement.  We 


believe it is a shared responsibility of the school and to work with the students in reading and 


math.  As a team; school, parent, and student we can achieve high rates of success. As a result 


we came up with a strategy for math development entitled “Operation Increase” developed by 


our Special education director.  The following is an explanation of the program and what we are 


asking of our parents: 


 


Beginning Friday, November 01, 2013, the Special Education Department is starting a new 


learning campaign called “Operation Increase” in preparation for AIMS.  Our mission is to 


increase our AIMS scores by increasing the quality of our student's study time. We need your 


support to ensure your child does the following 15 minute "drill" every day for the next 100 


days:  


 Set a time to do homework every night.  Have a timer set for five minutes. 


 Complete a math drill for five minutes.   


 Complete a vocabulary drill for five minutes.   


 Complete two or more word problems for five minutes. 


     The goal is to increase their scores until they are getting at least eight out of ten problems 


correct every night on the first trial and using the correct operation to complete the word 


problems. This is an additional opportunity to build up their confidence and promote memory 


recall of basic skills needed to be successful on the AIMs test.   


As a team we believe our students can grow and increase their abilities, regardless of their 


unique needs, as long as we are committed as a team.  Our parents are a part of this process and 


in effort to achieve maximized success we are asking our parents to partner with us in this 


program. 
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We have created a hybrid model of SPED where we do a pull-out/ push-in method for servicing 


students.  This means we service students through the school day using a primarily inclusion 


model of instruction.  We use the SPED professionals in the general education classroom to 


provide direct services to special needs students.  The following are strategies we have 


implemented to help increase the student performance of our SPED students in math and 


reading: 


 


 Increase the use of various CBM’s (curriculum based measurements) on a weekly basis 


to monitor student IEP goal progress and use information to write more specific and 


measurable goals aligned with common core standards. 


 Discuss more support time in general education classes as a combination of 


inclusion/resource time. 


 Schedule more professional development for teachers regarding ways to collaborate to 


support SPED in classroom using accommodations /modifications. 


 Strengthen RTI model which would support SPED students in areas that not receiving 


SPED services (Speech student that has difficulty with phonemic issues due to 


articulation or has receptive/expressive language issues that affects reading 


comprehension) 


 Funds maybe requested to purchase specific curriculums or technological supports.  Our 


goal is to purchase Kindles or Nooks for the Ira H. Hayes Memorial Applied Learning 


Center SPED teacher and to purchase various apps that will excite and engage the 


students. School-wide, one account will be established so all SPED teachers can share 


applications that work with the tablet. 


 


Assessment 


 IEP Goals and State Standards--The Special Education teacher uses the computerized 


Individual Education Plan Program (IEP Pro) to develop student goals.  These goals 


selected are aligned with the State Standards and Common Core.  The state standards 


were used when writing the goals for the 2011-2012 school year that make up the current 


Individual Education Plans (IEP’s).  The Special Education department will change to 


Common Core in the next school year. 


 Galileo--The special education department has access to Galileo data, specifically the 


students that they service.  When Galileo was first set up at the beginning of the school 


year, special education students were entered in as a cohort so that the special education 


teacher could look at benchmark data in effort to coordinate teaching to meet the IEP 


goals in reading and math. 


Professional Development 


 


The professional development of the special education teacher is on-going throughout the school 


year as students with various disabilities are added to the program. The teacher does an excellent 


job seeking additional information on how to instruct the students beyond the multi-disciplinary 
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evaluation determination.  Formal professional development is drawn from what is provided by 


the Arizona Department of Education as well as other training programs marketed to the schools 


from various organizations.  The following are some of the professional developments that 


correlate in reading and math: 


 Alternate Assessment (AIMS A) Regional Training  


 Developing Measurable Annual Goals Training,  


 Special Education Staff Training/Review  


 Directors Institute 


We recognize that our classroom teachers need more training on working with special needs 


students.  With the rise of ADD and ADHD, teachers need more training and ideas on 


modifications in the classroom. We will be providing more opportunities for teachers to receive 


professional developments and in-services on how to service theses students in their general 


education classrooms and provide better modifications to push our special needs students to 


perform at grade level.   


 


3a. State Accountability 


We need to improve in a variety of areas as it pertains to math and reading.  Even though we 


received a “D” rating this past school year, our teachers and staff are committed to becoming 


better and being more effective in the classroom.  There are some areas that we can continue to 


build upon as it relates to our state accountability targets.  Listed below are some areas to build 


upon: 


 Math.  Our math scores while commiserate with VHM our closest high school are not 


even close to where they need to be. 


 Although our Percent Passing scores overall are not great, in reading we showed growth 


with the 11
th


 graders we had for FAY.  This tells us that the instruction in the first two 


years a student is with us needs to be much more intensive to show growth by 10
th


 grade 


as opposed to 11
th


. 


There is much work to be done in all four categories; curriculum, instruction, assessment, and 


professional development. In summary, the following are strategies we will be implementing to 


increase our students’ scores and productivity in reading and math. 


 


Curriculum 


We recognize that curriculum is a fundamental piece of classroom instruction and that a good 


curriculum can help the students learning experiences.  With the onset of Arizona Common Core 


we will be looking to enhance materials we already have and purchase new curriculums to help 
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provide better instruction in reading and math.  The following are items to point out as it 


involves curriculum support: 


 Curriculum maps will be established before school begins as to provide direction to each 


grade level as to the standards that will be taught throughout the school year.  


 Teachers will continue to use curriculums that are research based showing impact and 


development in reading and math. 


 Our curriculum committee will continue to research a math and reading curriculum that 


will best support our campus demographics and help us to increase student productivity.   


 We will purchase a curriculum program for math and reading and provide the necessary 


trainings to implement it school wide. 


 Our curriculum committee will measure any possible selection of curriculum in reading 


and math against our high FRL and SPED subgroups.  These subgroups weigh into our 


overall selection and decision, as the numbers we have in these categories are more likely 


to remain consistent. 


 We will continue to focus on the visual learning style and high success of our art 


programs incorporating high math and reading standards to focus on our students learning 


needs. 


 Our science class (3 students this year are attending AISES (American Indian Science 


and Engineering Students) National Conference in Denver from October 31
st
 to 


November 3
rd


.  We will use this program to involve more students in our budding STEM 


program to increase math scores and relevance in learning 


 All curriculum programs that are evaluated by our curriculum committee will be heavily 


scrutinized as to its effectiveness in Arizona Common Core Standards and student 


achievement. 


 Teachers will continue to align their lessons to Arizona State and Common Core 


standards first and supplement curriculum as it is available. 


Instruction 


Instruction is equally as vital as having a good curriculum to use.  We will continue to seek 


highly qualified teachers in all grade levels.  A curriculum is only as good as the person who 


guides the students through the learning process therefore as a school we will continue to 


evaluate and perfect teaching practices within each grade level in all subject content.  With the 


shift into Arizona Common Core it will be important to have teachers who are well versed in 


combining content areas and not simply compartmentalizing each subject as a separate topic.  


The need for a more in-depth understanding of topics will be essential to student development in 


reading and math.  As a result the following are instructional strategies that we will continue to 


enforce and promote within our teaching community: 
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 We will actively continue to hire only highly qualified teachers according to state 


provided guidelines. 


 Before school begins teachers will attend in-services on the expectations and 


requirements for lesson plans and the procedures for submitting them on a weekly basis.   


 All lesson plans are required to contain Arizona State Standards or Arizona Common 


Core Standards listed under the subject they are teaching and are checked periodically for 


accountability.  Teachers’ lesson plans are compiled in a binder and maintained in the 


principal’s office for reference and for accountability purposes.  We currently have a 


Task Stream Account for teachers to upload their materials into.  Training for Task 


Stream will begin in December. 


 Teachers are required to list the standards they will be teaching for that day somewhere in 


their classroom in language that would be familiar to the student.   


 Our SPED department will continue to push our SPED students toward their IEP goals in 


reading and math at grade level. 


 The principal will perform informal evaluations bi-weekly for each teacher and cross 


check with their lesson plans to verify standards being taught, posting of learning 


objectives, and basic class management skills.  


 The principal will provide two formal evaluations per school year fall and spring.  The 


formal evaluation requires an extended period of time and teaching methods and practices 


are heavily scrutinized and evaluated to check for best teaching practices. 


 Data will be required as a part of formal evaluations and teachers will be responsible for 


utilizing school provided evaluation tools to help drive instruction (Galileo). 


Assessment 


Ira H. Hayes Memorial Applied Learning Center is committed to providing high quality 


instruction that is aligned with appropriate data driven assessment measures.  Teachers are 


required to analyze data as provided by a variety of assessment tools in effort to provide 


classroom instruction that is tailored to overall student needs.  The following are the primary 


assessment tools we will continue to use to guide instruction: 


 AIMS testing results will be the primary method of establishing a baseline benchmark for 


each individual student.  Copies will be made for every classroom teacher during the 


summer and provided during in services weeks before school begins.  Individual AIMS 


student profiles will be examined as to help plan curriculum maps and instruction. 


 Galileo--The Galileo post-test given at the end of the previous school year will be 


combined with the AIMS results and given to each classroom teacher for the upcoming 


school year to help establish and individual student benchmark.  The Galileo benchmark 


calendar will be established and provided for each teacher so that preparation can be 


made to accommodate any individual student needs.  After the pretest, teachers continue 
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to monitor student progress and work towards mastery with each student in reading and 


math.  Overall classroom performance will be monitored by the site principal. 


 


Professional Development 


This school year we have provided in-services with Galileo and Data training on site.  A total of 


eight faculty members will attend professional development trainings off-site related to Math and 


English Language Arts in Arizona Common Core development.  These professional development 


opportunities are train-the-trainer models, meaning in-services will be planned and implemented 


on site with the new teaching staff.  


We are reconfiguring our professional development process to meet the needs of our students 


and teachers in Reading, Math, and Special Education needs.  Currently, we are using last year’s 


AIMS scores and current Galileo results to select professional development topics and in-


services.  In the future, once AIMS scores have been released, a professional development 


survey will be created and sent to teachers to solicit feedback.   


Ultimately, school leadership will determine, based on the scores and feedback provided from 


teachers, what professional development topics will be covered.  A professional development 


calendar will be created before school begins and given out to teachers before school begins.  


Additional trainings will be added as the need arises, however, most of the professional 


development opportunities will align with indicators from the AIMS scores and Galileo 


benchmarks results.  We will also monitor progress within the FRL and SPED departments.  


Based on our current school dashboard, our school will be targeting professional developments 


in the following areas: 


 Math and math interventions which align with Arizona Common Core.  This will align 


with the curriculum committee’s recommended math curriculum.    


 Reading and reading interventions which align to Arizona Common Core.  


 Math and reading interventions for at-risk students. 


 Special Education trainings that promote collaboration between SPED teachers and 


general education teachers in creating effective accommodations /modifications. 


 


4a. Graduation 


Our graduation rate has not changed over the last two years.  We are currently working very hard 


on increasing attendance, parent involvement and mapping students’ coursework towards 


graduating 100% of our seniors.   


Curriculum 
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The curriculum focus for our graduation cohort group is focused on success in AIMS if they 


have not yet passed and their ECAP.  All students are required to fill in a program of study to 


focus their attention on the courses that must be completed and the classes not yet mastered.  


These programs are done as ECAP’s and allow students the ability to create a graduation plan in 


their courses. 


It is an important part of our community that students are placed not only on a path to graduate 


but also given skills to be successful upon graduation.  We focus our training of our staff on 


teaching student’s community responsibility and community involvement.  Every student is 


required to complete language classes and agricultural studies.  Staff is required to incorporate 


community in their lessons and encourage students to participate in cultural events. 


Assessment 


 AIMS testing results will be the primary method of establishing a baseline for each 


individual student.  Copies will be made for every classroom teacher during the summer 


and provided during in services weeks before school begins.  Individual AIMS student 


profiles will be examined as to help plan curriculum maps and instruction. 


The most current AIMS data for our seniors was disseminated based on Fall 2012 scores, Spring 


2013 scores and Fall 2013 scores.  We evaluated the data by strand and concept to ascertain 


where our students were showing gaps in their learning.   


Math AIMS 2014 Cohort 


Strands /Concepts 


Number 


Possible 


Fall2012 


for2014AVG 


Percent 


Average 


Spring2013 for 


2014Average 


Percent 


Average 


Fall 2013 for 


2014Average 


Percent 


Average 


Strand 1: Number 


and Operations 5 0.9 18% 1.3 26% 1.6 32% 


Concept 1/2/3: 
Number 


Sense/Numerical 


Operations/Estimation 5 0.9 18% 1.3 26% 1.6 32% 


Strand 2: Data 


Analysis, 


Probability, And 


Discrete 


Mathematics 12 3.2 27% 3.6 30% 4.2 35% 


Concept 1: Data 


Analysis 4 0.9 23% 1.3 33% 1.9 48% 


Concept 2:  


Probability 4 1.1 28% 1.2 30% 0.9 23% 


Concept 3/4: 


Systematic Listing 
and Counting/Vertex-


Edge Graphs 4 1.2 30% 1.1 28% 1.4 35% 


Strand 3: Patterns, 


Algebra and 


Functions 28 9.9 35% 8.8 31% 9.9 35% 


Concept 1: Patterns 4 1.4 35% 1 25% 1.9 48% 


Concept 2: Functions 


and Relationships 6 2.5 42% 2.3 38% 2.8 47% 


Concept 3: Algebraic 
Representations 14 4.4 31% 3.7 26% 3.9 28% 
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Concept 4: Analysis 


of Change 4 1.6 40% 1.8 45% 1.3 33% 


Strand 4: Geometry 


and Measurement 28 9.8 35% 9.9 35% 10.5 38% 


Concept 1: Geometric 


Properties 11 3.6 33% 3.8 35% 4.6 42% 


Concept 2:  
Transformation of 


Shapes 4 1.5 38% 1.3 33% 1.6 40% 


Concept 3: 
Coordinate Geometry 7 2.3 33% 2.8 40% 2.5 36% 


Concept 4: 


Measurement 6 2.4 40% 1.9 32% 1.5 25% 


Strand 5: Structure 


and Logic 12 4.1 34% 3.2 27% 4.5 38% 


Concept 1/2: 


Algorithms/Logic, 
Reasoning, Problem 


Solving, Proof 12 4.1 34% 3.2 27% 4.5 38% 


 


85 33%   32% 


 


36%   


 


Reading AIMS 2014 Cohort 


Strands/Concepts 


Number 


Possible 


Fall2012 for 


2014AVG 


Percent 


Average 


Spring2013 for 


2014Average 


Percent 


Average 


Fall 2013 


for 2014 


Percent 


Average 


Strand 1: Reading Process 8 2.3 29% 2.8 35% 3.6 45% 


Concept 4: Vocabulary 4 1 25% 1.8 45% 1.6 40% 


Concept 6: Comprehension 4 1.3 33% 1 25% 2 50% 


Strand 2: Comprehending 


Literary Text 18 7.1 39% 6.6 37% 5.2 29% 


Concept 1: Elements of Literature 14 4.7 34% 4.7 34% 3.2 23% 


Concept 2: Historical and Cultural 


Aspects of Literature 4 2.4 60% 1.9 48% 2 50% 


Strand 3: Comprehending 


Informational Text 28 13.7 49% 9.3 33% 9 32% 


Concept 1: Expository Text 12 5.8 48% 3.7 31% 3.8 32% 


Concept 2: Functional Text 8 4.2 53% 3.2 40% 3.2 40% 


Concept 3: Persuasive Text  8 3.8 48% 2.4 30% 2 25% 


Total 54 43% 


 


35% 


 


33% 


  


Professional Development 


Data driven decision making was our training this year in regards to graduation.  Each teacher 


was given copies of our AIMS analysis regardless of subject taught to incorporate skills needed 


by our students to show success on AIMS and in classes.  This training began before school and 


the information from AIMS was disseminated in October, 2013 to the teachers. 
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Professional Development Survey 


What is high quality professional development? High quality professional development is on-


going, sustained opportunities to develop knowledge and skills to teach all children effectively. 


In our school, the following activities are examples of high quality professional development: 


o Unwrapping Common Core Standards 


o Lesson Plans implemented effectively 


o Math Curriculum Workshops 


o Teaching Math to Students with Cognitive Disabilities 


o Teaching Reading to Students with Cognitive Disabilities 


o Language Arts Curriculum Workshops  


o School Level PLCs (Professional Learning Committees)  


o School Level Book Studies  


o RTI Training  


o Assessment Data and Instructional Analysis Workshops  


o Using Data to guide Instruction 


o Literacy Workshops  


o Writing Assessment Strategies Workshops  


o Grade Level Workshops  


o New Teacher Induction Program  


o Social Studies Curriculum Workshops  


o Science Curriculum Workshops  


o Special Education Professional Development Sessions  


o School-Level Professional Development Sessions (School Improvement Plan Goals) 


o Differentiated Instruction Workshops  


o Testing Data Workshops  


o Adapting to Common Core Standard 


o Creating Targeted Interventions 


Indicate which trainings you would be interested in for next year. 


 


Thank you! 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Ira H. Hayes Memorial Applied Learning 
Center                       
School Name: Ira H. Hayes High School 
Date Submitted: 5/9/13 (due 5/8/13) 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 9/4/13; 2/3/14 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards.  The approach lacks cohesiveness with other school 
improvement efforts.  The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student growth in Math.  
This measure scored Falls Far Below because at the site visit the charter holder did 
not demonstrate a system to create, implement, evaluate, and revise curriculum 
that is aligned to Arizona’s College and Career Ready Standards.  They were unable 
to provide evidence of curriculum alignment, curriculum maps, pacing guides, 
instructional material adoption committees, data review teams, or any other 
system to create, implement, evaluate, and revise curriculum that contributes to 
increased student growth in Math that was clearly defined and measurable across 
the school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers. The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student growth in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions. The narrative provided did not demonstrate 
that the school implemented a system for monitoring and documenting increases in 
student growth in Math.  This measure scored Approaches because at the site visit 
the charter holder was able to provide Galileo reports that were aligned to the 
Arizona College and Career Ready Standards but they were unable to provide 
alignment to the curriculum and instructional methodology, additional assessment 
data from other sources, or analysis demonstrating improved academic 
performance in Math. 
  
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth in Math. 
This measure scored Falls Far Below because the charter holder was unable to 
provide a current professional development plan (previous school years were 
provided) based on teacher learning needs.  They could not provide evidence of 
follow-up and monitoring strategies.  There was no evidence that there was a 
current plan in place that focused on areas of high importance and high quality 
implementation that contributes to increased student growth in Math. 
 
No data was provided.  Limited data and no analysis were provided to demonstrate 
increased student growth in Math. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards.  The approach lacks cohesiveness with other school 
improvement efforts.  The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student growth in Reading. 
This measure scored Falls Far Below because at the site visit the charter holder did 
not demonstrate a system to create, implement, evaluate, and revise curriculum 
that is aligned to Arizona’s College and Career Ready Standards.  They were unable 
to provide evidence of curriculum alignment, curriculum maps, pacing guides, 
instructional material adoption committees, data review teams, or any other 
system to create, implement, evaluate, and revise curriculum that contributes to 
increased student growth in Reading that was clearly defined and measurable 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


across the school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers.   The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student growth in Reading. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions.  The narrative provided did not demonstrate 
that the school implemented a system for monitoring and documenting increases in 
student growth in Reading.  This measure scored Approaches because at the site 
visit the charter holder was able to provide Galileo reports that were aligned to the 
Arizona College and Career Ready Standards but they were unable to provide 
alignment to the curriculum and instructional methodology, additional assessment 
data from other sources, or analysis demonstrating improved academic 
performance in Reading. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth in 
Reading.  This measure scored Falls Far Below because the charter holder was 
unable to provide a current professional development plan (previous school years 
were provided) based on teacher learning needs.  They could not provide evidence 
of follow-up and monitoring strategies.  There was no evidence that there was a 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


current plan in place that focused on areas of high importance and high quality 
implementation that contributes to increased student growth in Reading. 
 
No data was provided.  Limited data and no analysis were provided to demonstrate 
increased student growth in Reading.   


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards.  The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student growth for students 
with growth percentiles in the lowest 25% in Math.  This measure scored Falls Far 
Below because at the site visit the charter holder did not demonstrate a system to 
create, implement, evaluate, and revise curriculum that is aligned to Arizona’s 
College and Career Ready Standards.  They were unable to provide evidence of 
curriculum alignment, curriculum maps, pacing guides, instructional material 
adoption committees, data review teams, or any other system to create, 
implement, evaluate, and revise curriculum that contributes to increased student 
growth in Math for the Bottom 25% that was clearly defined and measurable across 
the school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers. The system does not provide for analysis and feedback.   The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student growth in Math for the Bottom 
25%. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions.  The narrative provided did not demonstrate 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


that the school implemented a plan for monitoring and documenting increases in 
student growth for students with growth percentiles in the lowest 25% in Math.  This 
measure scored Approaches because at the site visit the charter holder was able to 
provide Galileo reports that were aligned to the Arizona College and Career Ready 
Standards but they were unable to provide alignment to the curriculum and 
instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Math for the Bottom 
25%. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth for 
students with growth percentiles in the lowest 25% in Math.  This measure scored 
Falls Far Below because the charter holder was unable to provide a current 
professional development plan (previous school years were provided) based on 
teacher learning needs.  They could not provide evidence of follow-up and 
monitoring strategies.  There was no evidence that there was a current plan in place 
that focused on areas of high importance and high quality implementation that 
contributes to increased student growth in Math for the Bottom 25%. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
growth in Math for the Bottom 25%. 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Reading   


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student growth for students 
with growth percentiles in the lowest 25% in Reading.  This measure scored Falls Far 
Below because at the site visit the charter holder did not demonstrate a system to 
create, implement, evaluate, and revise curriculum that is aligned to Arizona’s 
College and Career Ready Standards.  They were unable to provide evidence of 
curriculum alignment, curriculum maps, pacing guides, instructional material 
adoption committees, data review teams, or any other system to create, 
implement, evaluate, and revise curriculum that contributes to increased student 
growth in Reading for the bottom 25% that was clearly defined and measurable 
across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers. The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student growth in Reading for the bottom 
25%. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions.  The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting increases in 
student growth for students with growth percentiles in the lowest 25% in Reading.  
This measure scored Approaches because at the site visit the charter holder was 
able to provide Galileo reports that were aligned to the Arizona College and Career 
Ready Standards but they were unable to provide alignment to the curriculum and 
instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Reading for the Bottom 
25%. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth for 
students with growth percentiles in the lowest 25% in Reading.  This measure scored 
Falls Far Below because the charter holder was unable to provide a current 
professional development plan (previous school years were provided) based on 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


teacher learning needs.  They could not provide evidence of follow-up and 
monitoring strategies.  There was no evidence that there was a current plan in place 
that focused on areas of high importance and high quality implementation that 
contributes to increased student growth in Reading for the Bottom 25%. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
growth in Reading for the Bottom 25%. 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student proficiency in Math. 
This measure scored Falls Far Below because at the site visit the charter holder did 
not demonstrate a system to create, implement, evaluate, and revise curriculum 
that is aligned to Arizona’s College and Career Ready Standards.  They were unable 
to provide evidence of curriculum alignment, curriculum maps, pacing guides, 
instructional material adoption committees, data review teams, or any other 
system to create, implement, evaluate, and revise curriculum that contributes to 
increased student proficiency in Math that was clearly defined and measurable 
across the school.  
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers.  The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student proficiency in Math. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions.  The narrative provided did not demonstrate 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


that the school implemented a plan for monitoring and documenting student 
proficiency in Math.  This measure scored Approaches because at the site visit the 
charter holder was able to provide Galileo reports that were aligned to the Arizona 
College and Career Ready Standards but they were unable to provide alignment to 
the curriculum and instructional methodology, additional assessment data from 
other sources, or analysis demonstrating improved academic performance in Math. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a plan for 
professional development that contributed to increased student proficiency in Math.  
This measure scored Falls Far Below because the charter holder was unable to 
provide a current professional development plan (previous school years were 
provided) based on teacher learning needs.  They could not provide evidence of 
follow-up and monitoring strategies.  There was no evidence that there was a 
current plan in place that focused on areas of high importance and high quality 
implementation that contributes to increased student proficiency in Math. 
 
No data was provided.  Limited data and no analysis were provided to demonstrate 
student proficiency in Math. 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student proficiency in 
Reading.  This measure scored Falls Far Below because at the site visit the charter 
holder did not demonstrate a system to create, implement, evaluate, and revise 
curriculum that is aligned to Arizona’s College and Career Ready Standards.  They 
were unable to provide evidence of curriculum alignment, curriculum maps, pacing 
guides, instructional material adoption committees, data review teams, or any 
other system to create, implement, evaluate, and revise curriculum that contributes 
to increased student proficiency in Reading that was clearly defined and 
measurable across the school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers. The system does not provide for analysis and feedback.  The narrative 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student proficiency in Reading. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting student 
proficiency in Reading.  This measure scored Approaches because at the site visit the 
charter holder was able to provide Galileo reports that were aligned to the Arizona 
College and Career Ready Standards but they were unable to provide alignment to 
the curriculum and instructional methodology, additional assessment data from 
other sources, or analysis demonstrating improved academic performance in 
Reading. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies.  The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading.  This measure scored Falls Far Below because the charter holder was 
unable to provide a current professional development plan (previous school years 
were provided) based on teacher learning needs.  They could not provide evidence 
of follow-up and monitoring strategies.  There was no evidence that there was a 
current plan in place that focused on areas of high importance and high quality 
implementation that contributes to increased student proficiency in Reading. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
proficiency in Reading. 
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Not 
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Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increasing student proficiency in Math 
for ELL students, FRL students, and students with disabilities.  This measure scored 
Falls Far Below because at the site visit the charter holder did not demonstrate a 
system to create, implement, evaluate, and revise curriculum that is aligned to 
Arizona’s College and Career Ready Standards.  They were unable to provide 
evidence of curriculum alignment, curriculum maps, pacing guides, instructional 
material adoption committees, data review teams, or any other system to create, 
implement, evaluate, and revise curriculum that contributes to increased student 
proficiency in Math for ELL students, FRL students, and students with disabilities 
that was clearly defined and measurable across the school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
teachers. The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student proficiency in Math for ELL 
students, FRL students, and students with disabilities . 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting student 
proficiency in Math for ELL students, FRL students, and students with disabilities.  This 
measure scored Approaches because at the site visit the charter holder was able to 
provide Galileo reports that were aligned to the Arizona College and Career Ready 
Standards but they were unable to provide alignment to the curriculum and 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Math for ELL students, 
FRL students, and students with disabilities. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.   
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Math for ELL students, FRL students, and students with disabilities. This measure 
scored Falls Far Below because the charter holder was unable to provide a current 
professional development plan (previous school years were provided) based on 
teacher learning needs.  They could not provide evidence of follow-up and 
monitoring strategies.  There was no evidence that there was a current plan in place 
that focused on areas of high importance and high quality implementation that 
contributes to increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
proficiency in Math for ELL students, FRL students, and students with disabilities. 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum aligned with Arizona 
Academic Standards. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increasing student proficiency in 
Reading for ELL students, FRL students, and students with disabilities.  This measure 
scored Falls Far Below because at the site visit the charter holder did not 
demonstrate a system to create, implement, evaluate, and revise curriculum that is 
aligned to Arizona’s College and Career Ready Standards.  They were unable to 
provide evidence of curriculum alignment, curriculum maps, pacing guides, 
instructional material adoption committees, data review teams, or any other 
system to create, implement, evaluate, and revise curriculum that contributes to 
increased student proficiency in Reading for ELL students, FRL students, and 
students with disabilities that was clearly defined and measurable across the 
school. 
 
Instruction: The narrative describes an approach to monitor the integration of 
Arizona Standards into instruction and evaluate the instructional practices of the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


teachers. The system does not provide for analysis and feedback.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of the AZ Academic Standards into instruction.  This measure scored a 
Falls Far Below because at the site visit, the charter holder did not demonstrate a 
system to monitor the integration of Arizona’s College and Career Ready Standards 
into instruction and evaluate the instructional practices of the teachers.  They were 
unable to provide evidence of lesson plan reviews, formal teacher evaluations from 
the current school year (documentation provided is from 12-13 school year under a 
previous administration), informal classroom observations, standards checklists, 
data review team documentation, standards based assessment data, or any other 
system that monitors the integration of standards and evaluates instructional 
practices, that contributes to increased student proficiency in Reading for ELL 
students, FRL students, and students with disabilities . 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices; data is not 
used to make instructional decisions. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting student 
proficiency in Reading for ELL students, FRL students, and students with disabilities.  
This measure scored Approaches because at the site visit the charter holder was 
able to provide Galileo reports that were aligned to the Arizona College and Career 
Ready Standards but they were unable to provide alignment to the curriculum and 
instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Reading for ELL 
students, FRL students, and students with disabilities. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading for ELL students, FRL students, and students with disabilities.  This measure 
scored Falls Far Below because the charter holder was unable to provide a current 
professional development plan (previous school years were provided) based on 
teacher learning needs.  They could not provide evidence of follow-up and 
monitoring strategies.  There was no evidence that there was a current plan in place 
that focused on areas of high importance and high quality implementation that 
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Acceptable 


Not 
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Comments 


contributes to increased student proficiency in Reading for ELL students, FRL 
students, and students with disabilities. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
proficiency in Reading for ELL students, FRL students, and students with disabilities. 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


 I/S 


Curriculum: The narrative does not describe that the school uses a system to create, 
implement, evaluate, and revise school curriculum aligned with Arizona Academic 
Standards. The narrative provided did not demonstrate that the school implemented 
a curriculum that contributes to increasing student proficiency in Math for ELL 
students.  This measure scored Falls Far Below because at the site visit the charter 
holder did not demonstrate a system to create, implement, evaluate, and revise 
curriculum that is aligned to Arizona’s College and Career Ready Standards.  They 
were unable to provide evidence of curriculum alignment, curriculum maps, pacing 
guides, instructional material adoption committees, data review teams, or any 
other system to create, implement, evaluate, and revise curriculum that contributes 
to increased student proficiency in Math for ELL students that was clearly defined 
and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative and data provided did not demonstrate that 
the school implemented a plan for monitoring the integration of the AZ Academic 
Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Math for ELL students. 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency.  The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
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Acceptable 


Not 
Acceptable 


Comments 


documenting student proficiency in Math for ELL students.  This measure scored 
Approaches because at the site visit the charter holder was able to provide Galileo 
reports that were aligned to the Arizona College and Career Ready Standards but 
they were unable to provide alignment to the curriculum and instructional 
methodology, additional assessment data from other sources, or analysis 
demonstrating improved academic performance in Math for ELL students. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.   
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Math for ELL students.  This measure scored Falls Far Below because the charter 
holder was unable to provide a current professional development plan (previous 
school years were provided) based on teacher learning needs.  They could not 
provide evidence of follow-up and monitoring strategies.  There was no evidence 
that there was a current plan in place that focused on areas of high importance and 
high quality implementation that contributes to increased student proficiency in 
Math for ELL students. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
proficiency in Math for ELL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Reading 


 I/S 


Curriculum: The narrative does not describe that the school uses a system to create, 
implement, evaluate, and revise school curriculum aligned with Arizona Academic 
Standards. The narrative provided did not demonstrate that the school implemented 
a curriculum that contributes to increasing student proficiency in Reading for ELL 
students.  This measure scored Falls Far Below because at the site visit the charter 
holder did not demonstrate a system to create, implement, evaluate, and revise 
curriculum that is aligned to Arizona’s College and Career Ready Standards.  They 
were unable to provide evidence of curriculum alignment, curriculum maps, pacing 
guides, instructional material adoption committees, data review teams, or any 
other system to create, implement, evaluate, and revise curriculum that contributes 
to increased student proficiency in Reading for ELL students that was clearly defined 
and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
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Acceptable 


Not 
Acceptable 


Comments 


evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
school implemented a plan for monitoring the integration of the AZ Academic 
Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Reading for ELL students. 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Reading for ELL students.  This measure scored 
Approaches because at the site visit the charter holder was able to provide Galileo 
reports that were aligned to the Arizona College and Career Ready Standards but 
they were unable to provide alignment to the curriculum and instructional 
methodology, additional assessment data from other sources, or analysis 
demonstrating improved academic performance in Reading for ELL students. 
  
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading for ELL students.  This measure scored Falls Far Below because the charter 
holder was unable to provide a current professional development plan (previous 
school years were provided) based on teacher learning needs.  They could not 
provide evidence of follow-up and monitoring strategies.  There was no evidence 
that there was a current plan in place that focused on areas of high importance and 
high quality implementation that contributes to increased student proficiency in 
Reading for ELL students. 
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No data was provided. No data and analysis were provided to demonstrate student 
proficiency in Reading for ELL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


 I/S 


Curriculum: The narrative describes disjointed efforts to address that the school uses 
a system to create, implement, evaluate, and revise school curriculum aligned with 
Arizona Academic Standards. The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increasing student proficiency in 
Math for FRL students.  This measure scored Falls Far Below because at the site visit 
the charter holder did not demonstrate a system to create, implement, evaluate, 
and revise curriculum that is aligned to Arizona’s College and Career Ready 
Standards.  They were unable to provide evidence of curriculum alignment, 
curriculum maps, pacing guides, instructional material adoption committees, data 
review teams, or any other system to create, implement, evaluate, and revise 
curriculum that contributes to increased student proficiency in Math for FRL 
students that was clearly defined and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
school implemented a plan for monitoring the integration of the AZ Academic 
Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Math for FRL students. 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Math for FRL students.  This measure scored 
Approaches because at the site visit the charter holder was able to provide Galileo 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


reports that were aligned to the Arizona College and Career Ready Standards but 
they were unable to provide alignment to the curriculum and instructional 
methodology, additional assessment data from other sources, or analysis 
demonstrating improved academic performance in Math for FRL students. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies.  The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Math for FRL students.  This measure scored Falls Far Below because the charter 
holder was unable to provide a current professional development plan (previous 
school years were provided) based on teacher learning needs.  They could not 
provide evidence of follow-up and monitoring strategies.  There was no evidence 
that there was a current plan in place that focused on areas of high importance and 
high quality implementation that contributes to increased student proficiency in 
Math for FRL students. 
 
No data was provided.  No data and analysis were provided to demonstrate student 
proficiency in Math for FRL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


 I/S 


Curriculum: The narrative describes disjointed efforts to address that the school uses 
a system to create, implement, evaluate, and revise school curriculum aligned with 
Arizona Academic Standards. The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increasing student proficiency in 
Reading for FRL students. This measure scored Falls Far Below because at the site 
visit the charter holder did not demonstrate a system to create, implement, 
evaluate, and revise curriculum that is aligned to Arizona’s College and Career 
Ready Standards.  They were unable to provide evidence of curriculum alignment, 
curriculum maps, pacing guides, instructional material adoption committees, data 
review teams, or any other system to create, implement, evaluate, and revise 
curriculum that contributes to increased student proficiency in Reading for FRL 
students that was clearly defined and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


school implemented a plan for monitoring the integration of the AZ Academic 
Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Reading for FRL students. 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Reading for FRL students.  This measure scored 
Approaches because at the site visit the charter holder was able to provide Galileo 
reports that were aligned to the Arizona College and Career Ready Standards but 
they were unable to provide alignment to the curriculum and instructional 
methodology, additional assessment data from other sources, or analysis 
demonstrating improved academic performance in Reading for FRL students. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies.  The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading for FRL students.  This measure scored Falls Far Below because the charter 
holder was unable to provide a current professional development plan (previous 
school years were provided) based on teacher learning needs.  They could not 
provide evidence of follow-up and monitoring strategies.  There was no evidence 
that there was a current plan in place that focused on areas of high importance and 
high quality implementation that contributes to increased student proficiency in 
Reading for FRL students. 
 
No data was provided. No data and analysis were provided to demonstrate student 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


proficiency in Reading for FRL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math 


 I/S 


Curriculum: The narrative does not describe that the school uses a system to create, 
implement, evaluate, and revise school curriculum aligned with Arizona Academic 
Standards. The narrative provided did not demonstrate that the school implemented 
a curriculum that contributes to increasing student proficiency in Math for students 
with disabilities.  This measure scored Falls Far Below because at the site visit the 
charter holder did not demonstrate a system to create, implement, evaluate, and 
revise curriculum that is aligned to Arizona’s College and Career Ready Standards.  
They were unable to provide evidence of curriculum alignment, curriculum maps, 
pacing guides, instructional material adoption committees, data review teams, or 
any other system to create, implement, evaluate, and revise curriculum that 
contributes to increased student proficiency in Math for students with disabilities 
that was clearly defined and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
school implemented a plan for monitoring the integration of the AZ Academic 
Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Math students with disabilities . 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Math for students with disabilities.  This measure 
scored Approaches because at the site visit the charter holder was able to provide 
Galileo reports that were aligned to the Arizona College and Career Ready 
Standards but they were unable to provide alignment to the curriculum and 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Math for students with 
disabilities. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies.  The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Math for students with disabilities.  This measure scored Falls Far Below because the 
charter holder was unable to provide a current professional development plan 
(previous school years were provided) based on teacher learning needs.  They could 
not provide evidence of follow-up and monitoring strategies.  There was no 
evidence that there was a current plan in place that focused on areas of high 
importance and high quality implementation that contributes to increased student 
proficiency in Math for students with disabilities. 
 
No data was provided. No data and analysis were provided to demonstrate student 
proficiency in Math for students with disabilities. 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


 I/S 


Curriculum: The narrative does not describe that the school uses a system to create, 
implement, evaluate, and revise school curriculum aligned with Arizona Academic 
Standards. The narrative provided did not demonstrate that the school implemented 
a curriculum that contributes to increasing student proficiency in Reading for 
students with disabilities.  This measure scored Falls Far Below because at the site 
visit the charter holder did not demonstrate a system to create, implement, 
evaluate, and revise curriculum that is aligned to Arizona’s College and Career 
Ready Standards.  They were unable to provide evidence of curriculum alignment, 
curriculum maps, pacing guides, instructional material adoption committees, data 
review teams, or any other system to create, implement, evaluate, and revise 
curriculum that contributes to increased student proficiency in Reading for students 
with disabilities that was clearly defined and measurable across the school. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers. The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
school implemented a plan for monitoring the integration of the AZ Academic 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Standards into instruction.  This measure scored a Falls Far Below because at the site 
visit, the charter holder did not demonstrate a system to monitor the integration of 
Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers.  They were unable to provide evidence of 
lesson plan reviews, formal teacher evaluations from the current school year 
(documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student proficiency in Reading for students with 
disabilities. 
 
Assessment: The narrative does not describe that the school developed a 
comprehensive assessment system based on clearly defined performance measures 
and is not collecting data to monitor student growth and proficiency. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Reading for students with disabilities.  This 
measure scored Approaches because at the site visit the charter holder was able to 
provide Galileo reports that were aligned to the Arizona College and Career Ready 
Standards but they were unable to provide alignment to the curriculum and 
instructional methodology, additional assessment data from other sources, or 
analysis demonstrating improved academic performance in Reading for students 
with disabilities. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies. The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading for students with disabilities.  This measure scored Falls Far Below because 
the charter holder was unable to provide a current professional development plan 
(previous school years were provided) based on teacher learning needs.  They could 
not provide evidence of follow-up and monitoring strategies.  There was no 
evidence that there was a current plan in place that focused on areas of high 
importance and high quality implementation that contributes to increased student 
proficiency in Reading for students with disabilities. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


No data was provided. No data and analysis were provided to demonstrate student 
proficiency in Reading for students with disabilities. 


3a. A-F Letter Grade  State Accountability 
System 


 I/S 


Curriculum: The narrative describes disjointed efforts to address that the school uses 
a system to create, implement, evaluate, and revise school curriculum aligned with 
Arizona Academic Standards. The narrative provided did not demonstrate that the 
school is increasing student growth and proficiency or meeting targets as described in 
the A-F Letter Grade Model.  This measure scored Falls Far Below because at the site 
visit the charter holder did not demonstrate a system to create, implement, 
evaluate, and revise curriculum that is aligned to Arizona’s College and Career 
Ready Standards.  They were unable to provide evidence of curriculum alignment, 
curriculum maps, pacing guides, instructional material adoption committees, data 
review teams, or any other system to create, implement, evaluate, and revise 
curriculum that contributes to increased student growth and proficiency or meeting 
targets as described in the A-F Letter Grade Model. 
 
Instruction: The narrative does not describe that the school integrated a system of 
monitoring and evaluating the Arizona Standards into instruction or describe the 
evaluation of the instructional practices of the teachers.  The system does not provide 
for analysis and feedback.  The narrative provided did not demonstrate that the 
school is increasing student growth and proficiency or meeting targets as described in 
the A-F Letter Grade Model.  This measure scored a Falls Far Below because at the 
site visit, the charter holder did not demonstrate a system to monitor the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluate the instructional practices of the teachers.  They were unable to provide 
evidence of lesson plan reviews, formal teacher evaluations from the current school 
year (documentation provided is from 12-13 school year under a previous 
administration), informal classroom observations, standards checklists, data review 
team documentation, standards based assessment data, or any other system that 
monitors the integration of standards and evaluates instructional practices, that 
contributes to increased student growth and proficiency.  
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive not aligned with the curriculum and instructional practices.  Little or 
no data is collected from assessments; and data review teams and data are not used 
to make instructional decisions.  The narrative provided did not demonstrate that the 
school is increasing student growth and proficiency or meeting targets as described in 
the A-F Letter Grade Model.  This measure scored Approaches because at the site 
visit the charter holder was able to provide Galileo reports that were aligned to the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Arizona College and Career Ready Standards but they were unable to provide 
alignment to the curriculum and instructional methodology, additional assessment 
data from other sources, or analysis demonstrating improved academic 
performance. 
 
Professional Development: The narrative describes that the school has not 
developed a professional development plan based on identified teacher learning 
needs and does not include follow-up and monitoring strategies.  The plan does not 
focus on areas of high importance and does not support high quality implementation.  
The narrative provided did not demonstrate that the school is increasing student 
growth and proficiency or meeting targets as described in the A-F Letter Grade 
Model.  This measure scored Falls Far Below because the charter holder was unable 
to provide a current professional development plan (previous school years were 
provided) based on teacher learning needs.  They could not provide evidence of 
follow-up and monitoring strategies.  There was no evidence that there was a 
current plan in place that focused on areas of high importance and high quality 
implementation that contributes to increased student proficiency in Math for ELL 
students, FRL students, and students with disabilities. 
 
No data was provided.  No additional data or analysis provided. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


 I/S 


Did not address this measure.  No additional information was provided. 


 
 
 








Demonstration of Sufficient Progress Evidence Reviewed at Site Visit 


 
Ira H. Hayes memorial Applied Learning Center 
Charter/School Name: Ira H. Hayes    Charter Representative: 
Date: 11/5/13                    Other leadership members present: Art Hobson, Glory Douglas, Fred Ringalero 
Staff: Martha Morgan and Lisa Weisberg  
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were confirmed on site for Ira H. Hayes  
 


Evidence Requested Reviewed at Site Visit 


Math curriculum 
 


 Study Island used to teach all math courses 


 No alignment with Common Core 


Reading curriculum 
 
 
 


 No maps 


 New teacher said he was going to teach a California program; no curriculum program 


 Teacher turnover, each teacher has their own program that they bring with them and leaves with them 


 No alignment with Common Core 


 Previously used Cars and Stars which is a K-8 program 


Supplemental curriculum, including 
Laurus Math and Study Island 


 Laurus was used the previous school year and is no longer being used because the license expired 


 Study Island is actually the main curriculum 
 


Curriculum maps  For science and art 


Written syllabus for each course  One page summaries of expectations and objectives 


Lesson Plans, including those 
prepared using Taskstream 


 Art and history teachers’ plans 


 Task stream lesson plans subscription ran out 


Documentation of professional 
development in Laurus Math and 
Study Island for all staff 


 Laurus was used the previous school year and is no longer being used because the license expired 


 Study Island is being used as the math curriculum 
 


Evidence or documentation of 
curriculum monitoring 


 None provided 


Documentation of daily 
walkthroughs by administrator 


 From last school year (12-13) 


Completed formal teacher 
evaluations 


 From last school year (12-13) 


Galileo benchmark results for 
reading and math 
 


 Math and Reading Class Test Score list 


 Didn’t know they had it this year until they had to renew, benchmark 1 was taken later then it was supposed to 


Documentation of data discussions  On Fridays last year 







Documentation of activities for 
Professional Development days 


 Agendas and sign in sheets from 2011-2012 


 Certificates from 2012 


Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress. The table below identifies 
whether or not those areas were determined to be sufficient.  
 


Evidence Requested Evidence Provided 


Curriculum: 
 


   SGP Math 
   SGP Reading 
   SGP Math Bottom 25% 
   SGP Reading Bottom 25% 
  Percent Passing Math 
  Percent Passing Reading 
  Composite School Comparison 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 
  Graduation 


 
 
 


 No set curriculum, states they follow Common Core standards to create the curriculum by course.  No supporting 
documentation provided. 


 Working on a reciprocal reading program the provides students with literary excerpts of great works and allow them to 
work on fluency and comprehension 







Evidence Requested Evidence Provided 


Monitoring Instruction: 
 


   SGP Math 
   SGP Reading 
   SGP Math Bottom 25% 
   SGP Reading Bottom 25% 
  Percent Passing Math 
  Percent Passing Reading 
  Composite School Comparison 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 
  Graduation 


 
 
 
 
 


 Stated lesson plans were submitted weekly and reviewed by principal no supporting documentation provided. 


 Stated informal observations were completed by-weekly; observations provided for 12-13 school year. 


Assessment: 
 


   SGP Math 
   SGP Reading 
   SGP Math Bottom 25% 
   SGP Reading Bottom 25% 
  Percent Passing Math 
  Percent Passing Reading 
  Composite School Comparison 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 
  Graduation 


 
 
 
 


 Class Test Scores from Galileo for Reading and Math for individual students on Test #1 







Evidence Requested Evidence Provided 


Professional Development: 
 


   SGP Math 
   SGP Reading 
   SGP Math Bottom 25% 
   SGP Reading Bottom 25% 
  Percent Passing Math 
  Percent Passing Reading 
  Composite School Comparison 
  ELL Math and Reading 
  FRL Math and Reading 
  SPED Math and Reading 
  State Accountability 
  Graduation 


 
 
 


 Professional documentation provided for 12-13 school year 
o Agendas 
o Sign-in sheets 
o Materials 


 


 








PMP ANNUAL REPORT/DEMONSTATION OF SUFFICIENT PROGRESS 


IRA H. HAYES MEMORIAL APPLIED LEARNING CENTER 


NARRATIVE FOR MATH 


Curriculum:  The math curriculum utilized is aligned to the Arizona Academic Standards and is comprised of 


teacher designed lesson plans.  Taskstream is utilized in designing the lesson plans and curriculum maps aligned 


to the Arizona Academic Standards.    The online software programs, Laurus Math and Study Island are also 


aligned to the standards and utilized  as supplemental curriculum to support the students, particularly those 


identified  as Tier II needing targeted remediation and Tier III students needing intensive remediation.  All staff 


(including elective staff members) were given professional development in Laurus Math and Study Island as a 


support to the math program.   Teachers are expected to assist students before school, during lunch, after school, 


and during their prep times.  Implementation of Laurus Math and Study Island is school-wide.  The math 


curriculum is continuously monitored and evaluated based on student performance on formative and 


summative assessments.  It is currently being revised to reflect the new Common Core Standards. 


Monitoring the integration of the AZ.Academic Standards into Instruction:   The AZ. Academic Standards 


being taught in the daily lessons are required to be written on the board in kid-friendly language  in each 


classroom.  The standards are also included in the written syllabus for each course.  Teachers are informally 


monitored for the integration of the AZ.Academic Standards in their instruction through daily walk-throughs of 


the classroom by the administrator.   Teachers are evaluated formally one time per year using a Board approved 


form.  Formal evaluation occurs a minimum of one time.  If the teacher is new to the school or has taught less 


than 3 years, the teacher is formally evaluated twice a year.   


Monitoring and documenting student proficiency:  Galileo is new to the campus this year and was 


implemented in January of  2013.  Due to budget restraints,  Galileo was unable to be purchased and 


implemented any earlier.  In writing the ADE School Improvement Grant, hiring a Data Coach to monitor and 


document student proficiency was imperative.  Unfortunately, the school was not awarded the grant and 


therefore, was unable to follow through with the hiring of a Data Coach and purchasing the Galileo Assessment 


software until 2nd semester.  The results of the January 2013 math assessment for all students  in comparison to 


the April 2013 math assessments for all students are below. 


January 2013 – Average points earned by students grades 9-12 as tested on the Galileo in Math:   12.25 


April 2013 -  Average points earned by students grades 9-12 as tested on the Galileo in Math:  14.18 


Frequent  data discussions are done on Fridays during Professional Development Day.   


Developing and implementing a professional development plan that supports effective implementation 


of the curriculum:    The School Improvement Grant was to pay for a Math Coach to assist teachers on a daily 


basis and give them ideas on how to integrate it with their subject matter.   The grant was also going to be utilize 


to hire an external consultant to conduct professional development sessions on Marzano’s Teaching Strategies 


That Work.  Unfortunately, Ira Hayes was not awarded a SIG grant  however, the teachers and administrator 


continue to  have weekly PD sessions utilizing book studies and sharing information gained at workshops on 


effective  instruction and implementation of the curriculum. 







IRA H. HAYES MEMORIAL APPLIED LEARNING CENTER 


NARRATIVE FOR READING 


Curriculum:  The reading curriculum utilized is aligned to the Arizona Academic Standards and is comprised of 


teacher designed lesson plans.  Taskstream is utilized in designing the lesson plans and curriculum maps aligned 


to the Arizona Academic Standards.    The online software programs of Study Island is  also aligned to the 


standards and utilized  as supplemental curriculum to support the students, particularly those identified  as Tier 


II needing targeted remediation and Tier III students needing intensive remediation.  All staff (including elective 


staff members) were given professional development in  Study Island as a support to the reading  program.   


Teachers are expected to assist students before school, during lunch, after school, and during their prep times.  


Implementation of  Study Island is school-wide.  The reading  curriculum is continuously monitored and 


evaluated based on student performance on formative and summative assessments.  It is currently being revised 


to reflect the new Common Core Standards. 


Monitoring the integration of the AZ.Academic Standards into Instruction:   The AZ. Academic Standards 


being taught in the daily lessons are required to be written on the board in kid-friendly language  in each 


classroom.  The standards are also included in the written syllabus for each course.  Teachers are informally 


monitored for the integration of the AZ.Academic Standards in their instruction through daily walk-throughs of 


the classroom by the administrator.   Teachers are evaluated formally one time per year using a Board approved 


form.  Formal evaluation occurs a minimum of one time.  If the teacher is new to the school or has taught less 


than 3 years, the teacher is formally evaluated twice a year.   


Monitoring and documenting student proficiency:  Galileo is new to the campus this year and was 


implemented in January of  2013.  Due to budget restraints,  Galileo was unable to be purchased and 


implemented any earlier.  In writing the ADE School Improvement Grant, hiring a Data Coach to monitor and 


document student proficiency was imperative.  Unfortunately, the school was not awarded the grant and 


therefore, was unable to follow through with the hiring of a Data Coach and purchasing the Galileo Assessment 


software until 2nd semester.  The results of the January 2013 math assessment for all students  in comparison to 


the April 2013 reading  assessments for all students are below. 


January 2013 – Average points earned by students grades 9-12 as tested on the Galileo in Reading:   11.3 


April 2013 -  Average points earned by students grades 9-12 as tested on the Galileo in Reading:  13.8 


Frequent  data discussions are done on Fridays during Professional Development Day.   


Developing and implementing a professional development plan that supports effective implementation 


of the curriculum:    The School Improvement Grant was to pay for a Reading  Coach to assist teachers on a 


daily basis and give them ideas on how to integrate reading and writing with their subject matter.   The grant 


was also going to be utilize to hire an external consultant to conduct professional development sessions on 


Marzano’s Teaching Strategies That Work.  Unfortunately, Ira Hayes was not awarded a SIG grant  however, the 


teachers and administrator continue to  have weekly PD sessions utilizing book studies and sharing information 


gained at workshops on effective  instruction and implementation of the curriculum. 
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PERFORMANCE MANAGEMENT PLAN (PMP) 2011-2014 
 


IRA H. HAYES MEMORIAL APPLIED LEARNING CENTER 
 


NARRATIVE FOR READING TEMPLATE 
 
 


I.  Description of all previous improvement efforts to improve pupil 
achievement conducted by the school in the past 5 years: 


 
As  this is my first year as the Principal of Ira H. Hayes High School, I am 
unaware of all the previous improvement efforts conducted during the past 5 
years.  I do, however, know the following has been done: 


 transition from a computer-based academic program where teachers 
serve as monitors to a more  teacher-led academic program within a 
traditional classroom setting. 


 School Improvement Plans have been submitted to the AZ. 
Department of Education. 


 Tutoring after school and during the lunch time period  have been 
conducted for struggling students. 


 Summer School has been provided for struggling students. 


 Standards-base teaching is being emphasized. 


 Professional Development has been provided on a regular basis. 


 A plan has been develop to monitor and document student proficiency. 


 Highly qualified teachers have been hired and retained. 


 Aligning the curriculum to the AZ. State Standards continues to be 
monitor and refined. 


 Student engagement  at a high level has been and will continue to be 
a emphasized in all classroom instruction. 


 Data-driven instruction will continue to be emphasized and monitored 
 


II. A description of the process used for conducting an analysis of relevant 
pupil achievement data. 
 
The process entailed gathering and analyzing data in the following areas: 


 AIMS scores in reading, math, and writing. 


 Attendance 


 Student transcripts 


 Graduation Rate 


 Dropout Rate 


 Enrollment figures 


 Discipline Data 


 Report cards 


 Formative Assessments 
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III. The findings from the data analysis. 
 
Analysis of the student data indicated that our students’ most challenging 
academic area is Math.  Only 16% of the students passed the 2008 Math 
AIMS; 17% passed the 2009 Math AIMS and 23% passed the 2010 Math 
AIMS. Reading appears to be a stronger subject area for our students with 
44% passing the 2010 Reading AIMS.  This is a great increase from the 2008 
Reading AIMS where only 15% of the students passed.  The 2009 Reading 
AIMS proved to be the highest passing percentage during the last 3 years 
showing 49% of our students passing. The Writing AIMS is the strongest of 
the 3 core academic areas.  Writing has steadily increased from 38% passing 
on the 2008 AIMS Writng to 43% on the 2009 AIMS Writing, to 50% on the 
most recent 2010 AIMS Writing.  Ira Hayes is in great need of improvement in 
order to make AYP for the upcoming school year 2011-12 as the cut points 
will once again be raised to higher standards (Reading 74.2 and Math 70).  
Ira Hayes’ graduation rate fell sharply in 2010 with a rating of only 20% 
compared to 50% the previous year.  Similarly the dropout rate has increased 
from 17% in 2009 to 31% in 2010.  The attendance rate remained constant at 
75% for 2009 and 2010.   
 


IV.  How the plan that is presented is directly linked to the findings from the 
data analysis. 
 
The analysis of the data shows a great need to improve the overall instruction 
at the school.  The PMP provides for the hiring of a Math  Academic Coach 
and a Reading  Academic Coach.  An ADE School Improvement Grant has 
been submitted and Ira Hayes High School is hoping that it will be awarded in 
order to hire the Coaches.  Research has shown enhanced teaching skills 
through the guidance and monitoring of teachers by highly qualified 
Instructional Coaches.   
 
The PMP also provides for  embedded professional development in the area 
of data analysis and data-driven instruction.  Professional development in 
Marzano’s Instruction that Works and Best Practices will also be provided to 
the staff on an on-going basis.  The Coaches and the Principals will monitor 
the level of implementation of the best practices taught during professional 
development. 
 
Curriculum maps and Pacing Calendars will be developed as part of the 
action steps in the PMP.  The analysis of data indicate a need for an 
increased monitoring of student achievement  throughout the year.  The PMP 
includes the usage of more formative benchmark testing to be conducted. 
This will enable the school to identify struggling students earlier in the year to 
provide earlier interventions in the area of math and reading.   
 







3 


 


 
 
 


 
 
        


 


 







Five-Year Interval Review - Approved 11/29/2010          
          


PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


IRA H. HAYES MEMORIAL APPLIED LEARNING CENTER 
 
INDICATOR:1   __X_Math __Reading                DURATION OF THE PLAN2:  Begins _August 8, 2011  to  May 31, 2014 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


and 
Student growth percentile (SGP)  
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Design lesson plans and instruction 
aligned to the AZ. Academic Standards 
for Math.. 
 


On-going 
daily 
throughout 
the year and 
subsequent 
refinement 
years 


All teachers Lesson plans will cite the AZ. 
Academic Standards being 
addressed in the math lessons. 


$2,000 
(training) 
 


2. Continue to utilize EdOptions which is 
aligned to the AZ. State Standards as 
credit recovery coursework instruction. 
 


On-going 
daily 
throughout 
the year and 
subsequent 
refinement 
years. 


All teachers A computer generated log will be 
kept as to the number of students 
utilizing the EdOptions curriculum 


$8,000 
(licenses & 
training) 


3. Develop curriculum maps and pacing 
guides for math instruction.. .  
 


On-going 
throughout 
the year and 
subsequent 
refinement 
years 


Principal and all 
teachers 


Curriculum maps and pacing guides 
for math will be located in the front 
office area and weekly reading 
objectives written in kid-friendly 
language will be highly visible. 


$2,000 
(training) 


4. Monitor, evaluate, and review the 
math curriculum on an annual basis 


Monitor 
throughout 


Principal and all 
teachers 


Evaluation notes on the math 
curriculum will be utilized to design a 


$1,000 
(committee 
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 the year and 
evaluate at 
the end of 
the year. 


refined math curriculum which will 
improve student achievement to a 
greater degree for all levels of math. 


work) 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Review lesson plans on a weekly 
basis to monitor the integration of the AZ. 
Academic standards into math 
instruction. 
 


Weekly 
throughout 
the year 


Principal Principal checklist of lesson plans 
reviewed each week. 


0 
(in-kind 
funds-
principal 
salary) 


2. Conduct informal classroom 
observations on a daily basis looking for 
student engagement and the integration 
of math in all subject areas. 
 


Daily 
throughout 
the year 


Principal Principal checklist of daily walk- 
throughs and the trend data 
collected. 


0 
(in-kind 
funds-
principal 
salary) 


3. Conduct formal teacher evaluations a 
minimum of one time a year. 
 


Oct. 2011-
April 2012 
and each 
year 
thereafter. 


Principal All formal evaluations will have been 
completed by April 2012 and each 
year thereafter. 


0 
(in-kind 
funds-
principal 
salary) 


4. Posting of the AZ. Academic 
standards will be evident in all the 
classrooms with the instructional math 
objectives written on the board. 
 


Daily All teachers The AZ. Academic Standards will be 
evident in the classrooms as part of 
the daily written objectives. 


0 
(in-kind 
funds-
principal 
salary) 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Monitor student proficiency in math on 
a quarterly basis utilizing a formative, 
common  benchmark assessment such 
as  AIMS web or Galileo. 
 


10/13/11 
12/15/11 
 3/15/11 
 5/24/11, and 
approximately 
the same 
dates for 
subsequent 


Principal and all 
teachers 


Benchmark assessments will have 
been accomplished with data 
available for analysis each quarter 


$5,000 
(license 
each year) 
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years. 


2.  Conduct daily classroom 
walkthroughs to monitor student 
engagement during instruction. 
 


Daily 
beginning 
September 1, 
2011 


Principal  Principal checklist of daily walk- 
throughs and the trend data collected 
on the level of student engagement. 


0 
(in-kind 
funds-
principal 
salary) 
 


3. Conduct transparent data discussions 
and sharing of observational trend data 
on a weekly basis. 
 


Weekly 
beginning 
September 1, 
2011 


Principal and all 
teachers 


A log of weekly data discussions will 
be kept as evidence. 


0 
(in-kind 
funds-
principal 
salary) 
 


4.Provide immediate math interventions 
for struggling students before school, 
during lunch, and after school. 
 


September 
2011, 2012, 
2013 through 
May 2012, 
2013, 2014. 


Math intervention 
team 


A log of  math intervention sessions 
and strategies used will be kept as 
evidence of meeting the action steps  


$5,000 
(tutoring 
fees) 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Hire a Math Coach with the awarding 
of an ADE School Improvement Grant 
anticipated for mid-October, 2011. 
 


October 
2011, 2012, 
2013. 


Principal A Math Coach will be on campus to 
assist teachers on a daily basis 


$55,000 
(yearly 
salary) 


2. Plan a calendar of job-embedded 
professional development based upon 
classroom observations and teacher 
needs assessments. 
 


August-Oct. 
2011, 2012, 
2013 


Principal An articulated, job-embedded 
professional development plan will 
have been developed by October 1, 
2011 and refined in 2012,2013. 


0 
(in-kind 
funds-
principal 
salary) 


3.  Hire an external consultant utilizing 
ADE grant funds (estimated to come in 
mid-October)  to conduct professional 
development sessions on Marzano’s 
teaching strategies that work. 
 


November 
2011 and 
yearly there-
after 


Principal Training will have been conducted by 
the end of November 2011 and 
refresher training every year 
thereafter in 2012 and 2013. 


$5000 


4. Hire an external consultant utilizing 
ADE grant funds (estimated to come in 


November 
2011 and 


Principal Training will have been conducted by 
the end of November 2011 and 


$5000 
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mid-October) to conduct professional 
development sessions on collecting and 
analyzing data and making decisions 
based on data.  
 


yearly there-
after 


refresher training every year 
thereafter. 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:        Budget Total ______$88,000_______  Fiscal Year ______2011________ 
Year 2:    Budget Total ______$88,000______ (Year 2 & 3 duplicates Year 1 action steps, however, with more 
Year 3:    Budget Total ______$88,000_______ refinement) 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 





		pmpnarrativeformathtemplate20111220110901094916.pdf

		pmpformathirahayes20111420110901094958.pdf






Page 1 of 2  
 


Financial Performance Response Evaluation Instrument 


Charter Holder Name: Ira H. Hayes Memorial Applied Learning 
Center                       
Charter Holder Entity ID: 79062 
Date Submitted: March 31, 2014 


Required for: Renewal 
Audit Year: 2013 
Evaluation Completed: May 14, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


  X 


 


 
1b. Unrestricted Days Liquidity 


  X 


 


 
1c. Default 


  X 


 


 
2a. Net Income   


X   


 
The financial performance response explained the reasons for the net loss in 
fiscal year 2013 and attributed the net loss to technology services spending, 
recognition of revenue, and legal services spending. According to the response, 
for fiscal year 2014, the charter holder projects ending the year with positive 
net income. The statements made by the charter holder are supported by its 
response, the charter holder’s annual audits, and the table included in the 
Renewal Executive Summary. The response also includes a section on the 
charter holder’s “administrative oversight and governance” as it relates to 
financial operations. 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
2b. Cash Flow 
 


X   


 
The financial performance response includes an explanation for the annual cash 
flows experienced by the charter holder in fiscal years 2011 through 2013. 
According to the response, for fiscal year 2014, the charter holder is projecting 
positive cash flow, which, in turn, will result in the charter holder receiving a 
“meets” on this measure. The statements made by the charter holder are 
supported by its response, the charter holder’s annual audits, the table 
included in the Renewal Executive Summary, and Arizona Department of 
Education reports. The response also includes a section on the charter holder’s 
“administrative oversight and governance” as it relates to financial operations. 
 


 
2c. Fixed Charge Coverage Ratio 


X   


 
The financial performance response attributes the charter holder not receiving 
a “meets” on this measure in fiscal year 2013 to the net loss experienced in 
fiscal year 2013 (see Net Income). The response indicates the charter holder has 
sufficient cash to augment its cash flow and mentions the charter holder’s 
efforts to refinance the note held on the school’s facilities. According to the 
response, for fiscal year 2014, the charter holder is projecting positive net 
income and performance that “meets” on this measure. The statements made 
by the charter holder are supported by its response, the charter holder’s annual 
audits, and the table included in the Renewal Executive Summary. Regarding 
the charter holder’s “Exhibit F”, based on the amounts, Board staff believes the 
information covers the period of July through June rather than July through 
January. The response also includes a section on the charter holder’s 
“administrative oversight and governance” as it relates to financial operations. 
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Financial Performance Framework Response







Response: Sustainability Indicators 


 
2a. Net Income 
 
The Audited Financials for Fiscal Year 2013 state a Change in Net Assets of ($31,791).  
 
The net operating loss for FY 2013 was the result of a combination of factors that are highly unlikely to reoccur, and 
are explained as follows:  
 
Tech Services Spending  
Spending on Information Technology was $26,630.06 higher in FY 2013 than it was in FY 2012 (see Exhibit A). 
This investment was necessary to address technology infrastructure needs, and was intended to be offset by 
monies received through the USAC administered E-Rate program during the course of FY 2013 as stated below.  
 
The above referenced spending on technology was a necessary investment in the school’s infrastructure. It was an 
isolated occurrence, and will not be repeated in future operating periods. The possibility of incurring unreimbursed 
expenses of this nature in the future is highly unlikely. Nonetheless, additional budget capacity has been allocated 
for capital investments in future operating periods, beginning in FY 2014, in order to ensure the availability of funds 
(from cash) at such time as they are needed. This strategy will ensure positive Net Income in future operating 
periods. 
 
Recognition of Revenue 
Based on the status of the school’s E-Rate reimbursement at the time of the FY 2013 audit (see Exhibit B), 
$24,480.00 committed from E-Rate as reimbursement for expenses already incurred could not be recognized in FY 
2013. This amount will be recognized in FY 2014. 
 
The school does not foresee the likelihood of unrecognized revenue of this nature in the future. Nonetheless 
anticipated revenue from this source has been adjusted in the school’s operating budget beginning in FY 2014 in 
order to ensure positive Net Income in future operating periods. 
 
Legal Services Spending 
Spending on Legal Services was $23,912.20 higher in FY 2013 than it was in FY 2012 (see Exhibit A). This 
spending was necessary to address legal matters related to personnel and staffing. This spending occurred late in 
the fiscal year and consequently budget capacity could not be reallocated from another budget line item to offset 
the unscheduled expenses.  
 
This spending was a uniquely isolated occurrence. The school does not foresee the likelihood of unscheduled 
expenses of this nature in the future. Nonetheless, additional budget capacity has been allocated for contingency 
for FY 2014, in order to ensure positive Net Income in future operating periods. 
 
Positive Net Income in FY 2014 
Net Income Year to Date for FY 2014 is significantly improved over the same period last year (see Exhibit C) due to 
planned reduction in expenses. 
 
Based on current budgetary projections, should the school continue to perform to plan for the remainder of FY 
2014, a Net Income in excess of $37,000 will be achieved (see Exhibit D). Based on the school’s ongoing financial 
plan, this will serve to ensure the sustainability of the organization, and would increase the school’s rating to “Meets 
Standard” for item 2a. Net Income. 
 
Administrative Oversight & Governance 
Budgeted revenue and spending as compared to actual activities are reviewed on a weekly basis by Administration. 
All adjustments to spending in response to anticipated underperformance in revenue or projected overspending are 
also made on a weekly basis by Administration. All unscheduled expenses (expenses not included in the school’s 
operating budget at the beginning of the operating period) are first reviewed to establish whether or not budget 
capacity exists for the expenditure prior to authorization.  
 
Upon review by administration, should an unscheduled expense be deemed necessary, budget capacity will be 
moved from an expense line where it is not needed to the expense line where the unscheduled expense will be 
booked, prior to encumbrance of the expense. The school has also established additional contingency as part of 
each expense object grouping. This funding can be used as a last resort for unscheduled expenses occurring later 
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Response: Sustainability Indicators 


in the fiscal year that are deemed necessary but cannot be paid for through reallocation of budget capacity from 
another expense line.  
 
Budget performance is reviewed monthly by the Board of Directors, who also monitors the Statement of Activities, 
Budget Performance, and Statement of Cash Flows as part of their regular session meetings. 
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Response: Sustainability Indicators 


2b. Cash Flow 
 
The Audited Financials for Fiscal Year 2013 state a Net Change in Cash of $181,442. In FY 2012 the Net Change 
in Cash was ($60,680). In FY 2011 the Net Change in Cash was ($354,258). The Cumulative Net Change in Cash 
over the past three years of operations was ($233,496) as of the close of FY 2013. 
 
FY2011 
In FY 2011 enrollment was approximately 46 FTE students, which was substantially lower than previous years (see 
Exhibit CHAR). This was due to necessary changes in school administration which had caused significant 
disruption to the school’s marketing and community involvement programs. Based on the availability of financial 
resources (see Statement of Financial Position FY 2010 Audited Financials), at the start of FY 2011 the governing 
board made the decision to maintain staff levels from the previous year in order to ensure that all student services 
were delivered without interruption, and that the marketing and community involvement program regained 
effectiveness within the community. This decision resulted in a planned Net Decrease in Cash in FY 2011, however 
the school had adequate financial resources available to fund the cash deficiency (see Statement of Financial 
Position FY 2010 Audited Financials). This resulted in a Net Change in Cash of ($354,258). 
 
FY 2012 
In FY 2012, as a result of the decision to maintain staff levels and continue investment in community involvement, 
student enrollment increased to just over 60 FTE students (see Exhibit CHAR). As a significant portion of the 
school’s annual funding comes from Federal Projects, primarily Impact Aid, which is paid on the previous year’s 
enrollment data. In FY 2012 the school’s Federal Projects funding was $367,750 as compared to FY 2011 Federal 
Projects funding of $695,482, a difference of $327,732 (see statement of activities from FY 2012 and FY 2011 
Audited Financials respectively). Based on their financial plan, the school reduced expenses in FY 2012 (see 
Statement of Activities from the Audited Financials for FY 2011 and FY 2012 respectively), secured access to an 
interest free loan from the Gila River Indian Community (see Exhibit G), and drew against it to ensure continuity of 
operations (see Note 5 - FY 2012 Audited Financials). This resulted in a Net Change in Cash of ($60,680) in FY 
2012, however the school had adequate financial resources available to fund the cash deficiency for the 
foreseeable future (see Statement of Financial Position FY 2011 and FY 2012 Audited Financials), as well as a 
substantial available balance still remaining on the interest free loan from the Gila River Indian Community 
referenced above (see Note 5 - FY 2012 Audited Financials). 
 
FY 2013 
In FY 2013, as a result of continued investment in community involvement, student enrollment increased to just 
over 71 FTE students (see Exhibit CHAR). Additionally, funding from Federal Projects which is paid on the previous 
year’s enrollment data increased. In FY 2012 the school’s Federal Projects funding was $367,750 as compared to 
FY 2013 Federal Projects funding of $491,232, an increase of $123,482 (see statement of activities from FY 2012 
and FY 2013 Audited Financials respectively). Although revenue activity increased, the school maintained a 
reduced expense structure throughout FY 2013 (see Statement of Activities from the Audited Financials for FY 
2012 and FY 2013 respectively). Additionally the school drew the remaining balance on the interest free loan from 
the Gila River Indian Community (mentioned previously) to ensure continuity of operations (see Note 5 - FY 2013 
Audited Financials), and began the process of refinancing the note held on the school’s facilities to secure a lower 
interest rate and lower monthly payment (successfully completed subsequent to the completion of the FY 2013 
Audit). This resulted in a Net Change in Cash of $181,442 in FY 2013, and reduced the school’s fixed cost structure 
in future operating periods. 
 
FY 2014 
Due to the continued planned reduction of expenses, the school shows a Net Change in Cash of $47,552.98 as of 
the close of February 2014 (see Exhibit E). Should the school continue to perform to plan for the remainder of FY 
2014, a Net Change in Cash of approximately $59,000 will be achieved (see Exhibit H). This would increase the 
school’s rating to “Meets Standard” for item 2b. Cash Flow. 
 
While the cumulative Net Change in Cash over the past three audited fiscal years is negative, the school showed 
positive cash growth in the most recent operating year. The school has shown improvement over the previous year 
in each of the two previous years of operation. Additionally, should it be needed, the school has sufficient cash 
available to fund deficiencies for the foreseeable future (see Statement of Financial Position FY 2013 Audited 
Financials). 
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Response: Sustainability Indicators 


The school has secured lower monthly fixed costs through the refinancing of its long term obligations, and ensured 
access to an interest free loan from the Gila River Indian Community should it be needed to ensure continuity of 
operations. 
 
Administrative Oversight & Governance 
Budgeted revenue and spending as compared to actual activities are reviewed on a weekly basis by Administration. 
All adjustments to spending in response to anticipated underperformance in revenue or projected overspending are 
also made on a weekly basis by Administration. All unscheduled expenses (expenses not included in the school’s 
operating budget at the beginning of the operating period) are first reviewed to establish whether or not budget 
capacity exists for the expenditure prior to authorization.  
 
Upon review by administration, should an unscheduled expense be deemed necessary, budget capacity will be 
moved from an expense line where it is not needed to the expense line where the unscheduled expense will be 
booked, prior to encumbrance of the expense. The school has also established additional contingency as part of 
each expense object grouping. This funding can be used as a last resort for unscheduled expenses occurring later 
in the fiscal year that are deemed necessary but cannot be paid for through reallocation of budget capacity from 
another expense line.  
 
Budget performance is reviewed monthly by the Board of Directors, who also monitors the Statement of Activities, 
Budget Performance, and Statement of Cash Flows as part of their regular session meetings. 
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Response: Sustainability Indicators 


2c. Fixed Charge Coverage Ratio 
 
The Audited Financials for Fiscal Year 2013 indicate a Fixed Charge Coverage Ratio of .82.  
 
The net operating loss for FY 2013 led to the fixed charge coverage ratio deficit. This is directly 
attributable to the causes outlined in the response to item 2a. Net Income: increased expense without 
offsetting revenue for technology infrastructure, as well as increased legal expenses over budget and 
over the spending levels of the preceding year (see Exhibit A). 
 
The school has sufficient cash to augment cash flow to fund fixed charges for the foreseeable future (see 
Statement of Financial Position from the FY 2013 Audited Financials). 
 
The school was successful in refinancing the note held on the school’s facilities to secure a lower interest 
rate and lower monthly payment, which resulted in a lower fixed cost obligation for future operating 
periods (see Exhibit F). 
 
Net Income Year to Date for FY 2014 is significantly improved over the same period last year (see Exhibit 
C) due to planned reduction in expenses. 
 
Based on current budgetary projections, the school will record a Net Income in FY 2014 in excess of 
$37,000 (see Exhibit D). Based on the school’s ongoing financial plan, this will serve to ensure the 
sustainability of the organization.  
 
Should the school continue to perform to plan for the remainder of FY 2014, a Change in Net Assets in 
excess of $37,000 will be achieved, resulting in a Fixed Charge Coverage Ratio of 1.16 (see Exhibit F). 
This would increase the school’s rating to “Meets Standard” for item 2c. Fixed Charge Coverage Ratio. 
 
Administrative Oversight & Governance 
Budgeted revenue and spending as compared to actual activities are reviewed on a weekly basis by 
Administration. All adjustments to spending in response to anticipated underperformance in revenue or 
projected overspending are also made on a weekly basis by Administration. All unscheduled expenses 
(expenses not included in the school’s operating budget at the beginning of the operating period) are first 
reviewed to establish whether or not budget capacity exists for the expenditure prior to authorization. 
 
Upon review by administration, should an unscheduled expense be deemed necessary, budget capacity 
will be moved from an expense line where it is not needed to the expense line where the unscheduled 
expense will be booked, prior to encumbrance of the expense. The school has also established additional 
contingency as part of each expense object grouping. This funding can be used as a last resort for 
unscheduled expenses occurring later in the fiscal year that are deemed necessary but cannot be paid for 
through reallocation of budget capacity from another expense line.  
 
Budget performance is reviewed monthly by the Board of Directors, who also monitors the Statement of 
Activities, Budget Performance, and Statement of Cash Flows as part of their regular session meetings. 
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 Ira H. Hayes M.A.L.C.


Tech Legal Services Comparison
 July 2012 through June 2013


Jul '12 - Jun 13 Jul '11 - Jun 12


6300 · Purchased Services


6333 · Legal Services 56,063.20 32,151.00


6340 · Tech. Service 31,925.00 5,294.94


Total 6300 · Purchased Services 87,988.20 37,445.94
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Jul '13 - Feb 14 Jul '12 - Feb 13 $ Change % Change


Ordinary Income/Expense
Income


1000 · Revenue Local Sources 80,983.94 83,377.85 -2,393.91 -2.9%
3000 · Revenue State Sources 273,711.10 300,058.79 -26,347.69 -8.8%
4000 · Revenue Federal Sources 436,600.60 351,497.02 85,103.58 24.2%


Total Income 791,295.64 734,933.66 56,361.98 7.7%


Gross Profit 791,295.64 734,933.66 56,361.98 7.7%


Expense
6100 · Salaries 242,685.97 256,376.16 -13,690.19 -5.3%
6200 · Employee Benefits 44,740.16 48,182.40 -3,442.24 -7.1%
6300 · Purchased Services 125,168.56 108,373.68 16,794.88 15.5%
6400 · Purchased Property Services 21,811.71 20,195.44 1,616.27 8.0%
6500 · Other Purchased Services 53,638.08 41,761.05 11,877.03 28.4%
6600 · Supplies 72,247.06 92,958.86 -20,711.80 -22.3%
6800 · Other Expenses 62,469.32 73,640.56 -11,171.24 -15.2%


Total Expense 622,760.86 641,488.15 -18,727.29 -2.9%


Net Ordinary Income 168,534.78 93,445.51 75,089.27 80.4%


Other Income/Expense
Other Expense


Depreciation Expense 93,541.76 93,541.76 0.00 0.0%
Amortization Expense 2,048.76 0.00 2,048.76 100.0%


Total Other Expense 95,590.52 93,541.76 2,048.76 2.2%


Net Other Income -95,590.52 -93,541.76 -2,048.76 -2.2%


Net Income 72,944.26 -96.25 73,040.51 75,886.2%


Ira H. Hayes M.A.L.C.
Profit & Loss Prev Year Comparison


July 2013 through February 2014


up
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 Ira H. Hayes M.A.L.C.


 Projected Close
 July 2013 through June 2014


Actual Budgeted TOTAL


Jul'13 - Feb'14 Mar'14 - Jun'14 Jul '13 - Jun 14


Ordinary Income/Expense


Income


1000 · Revenue Local Sources 80,983.94 66.68 81,050.62


3000 · Revenue State Sources 273,711.10 214,166.67 487,877.77


4000 · Revenue Federal Sources 436,600.60 111,500.00 548,100.60


Total Income 791,295.64 325,733.35 1,117,028.99


Gross Profit 791,295.64 325,733.35 1,117,028.99


Expense


6100 · Salaries 242,685.97 153,150.06 395,836.03


6200 · Employee Benefits 44,740.16 14,741.29 59,481.45


6300 · Purchased Services 125,168.56 34,319.32 159,487.88


6400 · Purchased Property Services 21,811.71 9,200.04 31,011.75


6500 · Other Purchased Services 53,638.08 22,233.32 75,871.40


6600 · Supplies 72,247.06 41,900.04 114,147.10


6800 · Other Expenses 62,469.32 36,417.32 98,886.64


Total Expense 622,760.86 311,961.39 934,722.25


Net Ordinary Income 168,534.78 13,771.96 182,306.74


Other Income/Expense


Other Expense


Depreciation Expense 93,541.76 46,772.00 140,313.76


Amortization Expense 2,048.76 2,052.00 4,100.76


Total Other Expense 95,590.52 48,824.00 144,414.52


Net Other Income -95,590.52 -48,824.00 -144,414.52
Net Income 72,944.26 -35,052.04 37,892.22







Jul '13 - Feb 14


OPERATING ACTIVITIES
Net Income 84,636.98
Adjustments to reconcile Net Income
to net cash provided by operations:


Accounts Receivable 9,403.93
Prepaid Expenses -386.38
Accounts Payable -33,203.81
Bank of America Credit Card 1,331.96
Current Portion of Note Payable 55,499.97
Payroll Liabilities:AZ SUI Payable -88.09
Accrued Payroll and Liabilities -17,969.42


Net cash provided by Operating Activities 99,225.14


INVESTING ACTIVITIES
Accumulated Depreciation 81,849.04
Loan Issuance Costs (net) -79,901.86


Net cash provided by Investing Activities 1,947.18


FINANCING ACTIVITIES
Bank of America Loans:Bank of America Loan #1 -908,418.24
Bank of America Loans:Bank of America Loan #2 -1,225,838.10
Pima Leasing Commercial Loan 2,120,637.00
GRIC Short Term Loan -40,000.00


Net cash provided by Financing Activities -53,619.34


Net cash increase for period 47,552.98


Cash at beginning of period 619,665.17


Cash at end of period 667,218.15


Ira H. Hayes M.A.L.C.
Statement of Cash Flows


Gro p







 Ira H. Hayes M.A.L.C.
 Fixed Charge Coverage Ratio Comparison


 FY 2013 and FY 2014


Jul '13 - Jan 14 Jul '12 - Jan 13


Ordinary Income/Expense


Adjusted Earnings


Change in Net Assets 37,000.00 -31,792.00


Deprecitaion & Amortization 144,414.52 140,144.00


Interest Expense 78,189.97 98,910.00


Lease Expense 1,255.00 2,510.00


Total Adjusted Earnings 260,859.49 209,772.00


Fixed Costs


Interest Expense* 78,189.97 98,910.00


Lease Expense 1,255.00 2,510.00


Current Portion 145,475.38 153,533.00


Total Fixed Costs 224,920.35 254,953.00


Fixed Charge Coverage Ratio 1.16 0.82


In Decemebr of 2013 IHHMALC refinanced the existing note on the school building, 
resulting in a reduced interest rate.



















 Ira H. Hayes M.A.L.C.


 Statement of Cash Flows - Projection
 July 1, 2013 through June 30, 2014


Jul '13 - Jun '14


OPERATING ACTIVITIES


Net Income 37,892.22


Adjustments to reconcile Net Income


to net cash provided by operations:


Accounts Receivable 0.00


Prepaid Expenses 0.00


Accounts Payable -28,000.00


Bank of America Credit Card -3,500.00


Current Portion of Note Payable 30,000.00


Payroll Liabilities 0.00


Payroll Liabilities:AZ Withholding Payable 0.00


Payroll Liabilities:AZ SUI Payable -2,700.00


Payroll Liabilities:Direct Deposit Liabilities 0.00


Accrued Payroll and Liabilities 8,800.00


Net cash provided by Operating Activities 42,492.22


INVESTING ACTIVITIES


Accumulated Depreciation 140,312.64


Loan Issuance Costs (net) -77,813.10


Net cash provided by Investing Activities 62,499.54


FINANCING ACTIVITIES


Bank of America Loans:Bank of America Loan #1 -908,418.24


Bank of America Loans:Bank of America Loan #2 -1,225,838.10


Pima Leasing Commercial Loan 2,119,135.47


GRIC Short Term Loan -30,000.00


Net cash provided by Financing Activities -45,120.87


Net cash increase for period 59,870.89


Cash at beginning of period 619,665.17
Cash at end of period 679,536.06


buef_fq=gbuef_fq=e
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Organizational Membership 


 
The Ira H. Hayes Memorial Applied Learning Center Governing Board consists of the following members: 
 


Director Information 
TRICIA JUAN 
DIRECTOR 
PO BOX 11109 
BAPCHULE,AZ  85121 
Date of Taking Office: 10/10/2012 
Last Updated: 03/24/2014 


KATHY AHMSATY 
DIRECTOR 
PO BOX 11036 
BAPCHULE,AZ  85221 
Date of Taking Office: 03/10/2009 
Last Updated: 11/20/2013 


FRED RINGLERO 
DIRECTOR 
ROUTE 6 
BOX 837 
BAPCHULE,AZ  85221 
Date of Taking Office: 03/10/2009 
Last Updated: 11/20/2013 


JANET HASKIE 
DIRECTOR 
PO BOX 11104 
BAPCHULE,AZ  85221 
Date of Taking Office: 05/08/2007 
Last Updated: 11/20/2013 


 
This matches the information on file with The Arizona Corporation Commission.  
 
An Organizational Membership amendment request was filed with The Arizona State Board for Charter 
Schools on 3/21/2014. It is currently under review for substantive completeness (see attached notice 
from ACBCS staff dates 3/26/2014. 















DO NOT WRITE ABOVE THIS LINE; RESERVED FOR ACC USE ONLY. 


OFFICER/DIRECTOR/SHAREHOLDER CHANGE 
C017i 


1. 


Read the Instructions


ENTITY NAME – give the exact name of the corporation as currently shown in A.C.C. records: 
_________________________________________________________________________________________________ 


2. A.C.C. FILE NUMBER: ___________________________________________________________ 
Find A.C.C. file number on the upper corner of filed documents OR on our website at: http://www.azcc.gov/Divisions/Corporations


CHECK THE BOX NEXT TO EACH CHANGE BEING MADE AND 
COMPLETE THE REQUESTED INFORMATION FOR THAT CHANGE. 


3. OFFICER CHANGE – FOR OFFICERS CURRENTLY SHOWN IN A.C.C. RECORDS - list the name of each officer 
being changed as it is currently shown in A.C.C. records, and below that provide any new information for that 
officer (new name and/or address), then check all boxes that apply to indicate the change being made for that 
officer.  FOR NEW OFFICERS – list the name in the NEW Name blank, list the address, and check the appropriate 
box.   If more space is needed, use another Officer/Director/Shareholder Change form.


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Address 1  Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional)) Officer title 


Address change Add as officer Address change Add as officer 


Name change Remove officer Name change Remove officer 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Address 1 Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional) Officer title 


Address change Add as officer Address change Add as officer 


Name change Remove officer Name change Remove officer 


C017.001                      Arizona Corporation Commission – Corporations Division 
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Ira H. Hayes Memorial Applied Learning Center, Inc.
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Officers continued 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Address 1 Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional) Officer title 


Address change Add as officer Address change Add as officer 


Name change Remove officer Name change Remove officer 


4. DIRECTOR CHANGE – FOR DIRECTORS CURRENTLY SHOWN IN A.C.C. RECORDS - list the name of each  
director being changed as it is currently shown in A.C.C. records, and below that provide any new information for 
that director (new name and/or address), then check all boxes that apply to indicate the change being made for 
that director.  FOR NEW DIRECTORS – list the name in the NEW Name blank, list the address, and check the 
appropriate box.   If more space is needed, use another Officer/Director/Shareholder Change form. 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Address 1 Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional) Officer title 


Address change Add as director Address change Add as director 


Name change Remove director Name change Remove director 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Address 1 Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional) Officer title 


Address change Add as director Address change Add as director 


Name change Remove director Name change Remove director 
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Carmelynn Mark


19372 N. Branden Rd.


Maricopa AZ 85138
UNITED STATES


Other10/10/2012


n


Tricia Juan


Please change date taking office to date listed below


PO Box 11109 


Bapchule AZ 85121


UNITED STATES


Other10/10/2012


n







Directors continued 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name 


Address 1 Address 1 


Address 2 (optional) Address 2 (optional) 


City State or 
Province 


Zip City State or 
Province 


Zip 


Country Country 


Date taking office (optional) Officer title Date taking office (optional) Officer title 


Address change Add as director Address change Add as director 


Name change Remove director Name change Remove director 


5. SHAREHOLDER CHANGE – FOR SHAREHOLDERS CURRENTLY SHOWN IN A.C.C. RECORDS – list the name  
of each shareholder being changed as it is currently shown in A.C.C. records, and below that provide the new 
name, if any, for that shareholder, then check a box to indicate the change being made for that shareholder.  FOR 
NEW SHAREHOLDERS – list the name in the NEW Name blank and check the appropriate box.   If more space is 
needed, use another Officer/Director/Shareholder Change form. 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Name change Add as shareholder Name change Add as shareholder 


Remove shareholder Remove shareholder 


Name currently shown in ACC records Name currently shown in ACC records 


NEW Name  NEW Name  


Name change Add as shareholder Name change Add as shareholder 


Remove shareholder Remove shareholder 


SIGNATURE – see Instructions C017i for who is authorized to make changes:


 I ACCEPT 


Signature                                         Printed Name Date 


REQUIRED – check only one: 


   I am the Chairman of the Board  
        of Directors of the corporation  
        filing this document. 


I am a duly-authorized Officer of 
the corporation filing this document.  


   I am a duly authorized  
bankruptcy trustee, receiver, 


        or other court-appointed  
        fiduciary for the corporation  
        filing this document.  


Filing Fee:  None (regular processing) 
Expedited processing – add $35.00 to filing fee.  
All fees are nonrefundable - see Instructions.       


Mail:     Arizona Corporation Commission - Corporate Filings Section 
            1300 W. Washington St., Phoenix, Arizona  85007 
Fax:      602-542-4100 


Please be advised that A.C.C. forms reflect only the minimum provisions required by statute.  You should seek private legal counsel for those matters that may pertain 
to the individual needs of your business. 
All documents filed with the Arizona Corporation Commission are public record and are open for public inspection.  
If you have questions after reading the Instructions, please call 602-542-3026 or (within Arizona only) 800-345-5819.
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By checking the box marked "I accept" below, I acknowledge under penalty of perjury that this document 
together with any attachments is submitted in compliance with Arizona law.
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Fred Ringlero 03/17/2014


n
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Joel Brice


From: Wendy Ong <wendy.ong@irahayes.org>
Sent: Monday, March 31, 2014 8:07 PM
To: Joel Brice
Subject: Fwd: Notification Administratively Complete


 


---------- Forwarded message ---------- 
From: ASBCS System Administrator <charterschoolboard@asbcs.az.gov> 
Date: Wed, Mar 26, 2014 at 11:58 AM 
Subject: Notification Administratively Complete 
To: wendy.ong@irahayes.org 
 


Arizona State Board for Charter Schools 
Physical Address 
1616 W. Adams Street, Suite 170 
Phoenix, AZ 85007  


  Mailing Address 
P.O. Box 18328 


Phoenix, AZ 85009 


March 26, 2014   Phone: (602) 364-3080 
Fax: (602) 364-3089 


 


 
Wendy Ong 
Ira H. Hayes Memorial Applied Learning Center 
P.O. Box 10899 
Bapchule, AZ 85221 
Dear Wendy Ong: 
The Charter Holder Governance Notification Request submitted on 03/21/2014 has been 
deemed administratively complete.  The notification will now be reviewed for substantive 
completeness.  You will be notified if any additional information is needed. 
Sincerely, 
Bianca Ulibarri 
Constituent Services Specialist 
 
 
 
 
 
--  
Wendy Ong, Ed.D 
Superintendent/Principal 
IRA H. HAYES HIGH SCHOOL 
 
Office: (520) 315-5100 
Cell:    (602) 377-6548 



mailto:wendy.ong@irahayes.org

mailto:charterschoolboard@asbcs.az.gov

mailto:wendy.ong@irahayes.org
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Fax:    (520) 315-5115 
 
Website 
http://www.irahayes.org/ 



http://www.irahayes.org/



