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Highland Free School Fund, Inc. — CTDS: 10-87-75-000 | Entity ID: 79061 — Change Charter


 


ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 05/30/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Highland Free School Fund, Inc.
Charter CTDS: 10-87-75-000 Charter Entity ID: 79061


Charter Status: Open Contract Effective Date: 07/01/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Highland Free School: 180


Charter Grade Configuration: K-6 Contract Expiration Date: 06/30/2015


FY Charter Opened: — Charter Signed: 05/15/2000


Charter Granted: 11/08/1999 Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # 0511981-6 Corp. Type Non Profit


Corp. Commission Status
Date 01/07/2014 Charter Enrollment Cap 100


Charter Contact Information


Mailing Address: 510 South Highland Avenue
Tucson, AZ 85719


Website: —


Phone: 520-623-0104 Fax: 520-623-0104


Mission Statement: Highland Free School wants to create an environment that stimulates students to explore,
create and learn at there own pace. To enable children to individually explore the potential of
a situation or learning experience. Children will be given the chance to develop independence,
self-confidence and self-discipline by making choices and taking responsibility for those choices.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Nicholas Sofka nsofka@highlandfs.com —


Academic Performance - Highland Free School


School Name: Highland Free School School CTDS: 10-87-75-101


School Entity ID: 79115 Charter Entity ID: 79061


School Status: Open School Open Date: 08/14/2003


Physical Address: 510 S. Highland Ave.
Tucson, AZ 85719


Website: http://highlandfreeschool.org
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Phone: 520-623-0104 Fax: 520-623-0104


Grade Levels Served: K-6 FY 2013 100th Day ADM: 43.2


Academic Performance Per Fiscal Year


Highland Free School


2012
Small


Elementary School (K-6)


2013
Traditional


Elementary School (K to 6)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math 38.5 50 12.5 21 25 25
Reading 65.5 75 12.5 40 50 25


1b. SGP Bottom 25%
Math 47 50 25 NR 0 0
Reading NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 51 / 49.8 75 7.5 56.5 / 65.5 50 11.25
Reading 88 / 66.6 75 7.5 87 / 77.2 75 11.25


2b. Composite School
Comparison


Math 0 75 7.5 -17.9 25 11.25
Reading 18.5 100 7.5 1.4 75 11.25


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math 47 / 41.6 75 7.5 NR 0 0
Reading 95 / 62 75 7.5 NR 0 0


2c. Subgroup SPED
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability B 75 5 C 50 5


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


67.5 100 46.56 100


Financial Performance


Charter Corporate Name: Highland Free School Fund, Inc.
Charter CTDS: 10-87-75-000 Charter Entity ID: 79061


Charter Status: Open Contract Effective Date: 07/01/2000


Financial Performance - Fiscal Year 2013 Audit


Highland Free School Fund, Inc.


Near-Term Indicators


Going Concern No Meets
Unrestricted Days Liquidity 111.55 Meets
Default No Meets
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Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income ($71,353) Does Not Meet
Fixed Charge Coverage Ratio 0.47 Does Not Meet
Cash Flow (3-Year
Cumulative) ($11,065) Does Not Meet


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011


($50,220) ($35,580) $74,735


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Highland Free School Fund, Inc.
Charter CTDS: 10-87-75-000 Charter Entity ID: 79061


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of AFR


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Audit Compliance


Charter Corporate Name: Highland Free School Fund, Inc.
Charter CTDS: 10-87-75-000 Charter Entity ID: 79061


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of Annual Audit


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1
2013
2012
2011
2010 Fingerprinting
2009


Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2009 to 2013.
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Highland Free School Fund, Inc. Required for: Renewal 
School Name: Highland Free School Initial Evaluation Completed: April 16, 2014 
Date Submitted: March 31, 2014 Final Evaluation Completed: May 21, 2014 
Academic Dashboard: FY13/FY12 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math. 
 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system.  
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


S 
 
I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
Reading. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system.  
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading. 


Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards for 
students in the bottom 25% for Math. 
 
Instruction: This area was scored as approaches. The narrative 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math for 
students in the bottom 25%. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of students in 
the bottom 25%. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards in 
Math for students in the bottom 25%. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth for students in the bottom 25% in Math. 


Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as improved growth for students in the bottom 25%.  


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading   


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
students in the bottom 25%. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading for 
students in the bottom 25%. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of students in 
the bottom 25%.The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards for 
Reading for students in the bottom 25%. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth for students in the bottom 25% in Reading. 


revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


as improved growth for students in the bottom 25%.  


2a. Percent 
Passing 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math. 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system.  
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population. 


2a. Percent 
Passing 
Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready 
Standards. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading. 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system.  
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools 
only)  
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency to expected performance levels for ELL, FRL, and students 
with disabilities in Math as compared to similar schools. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
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provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of FRL and 
students with disabilities. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting 
student proficiency in comparison to expected performance levels in 
Math for FRL and students with disabilities as compared to similar 
schools. 
  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math to expected performance levels 
for FRL and students with disabilities as compared to similar schools. 


Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as for students within the FRL subgroups.  The school does not serve any 
ELL students.  The school is unable to provide comparative data for the 
SPED subgroup because they only had 1 FAY student in this subgroup in 
2012-2013. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools 
only)  
Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 
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proficiency to expected performance levels for ELL, FRL, and students 
with disabilities in Reading as compared to similar schools. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math for 
subgroups. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of FRL and 
students with disabilities. The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting 
student proficiency in comparison to expected performance levels in 
Reading for FRL and students with disabilities as compared to similar 
schools. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading to expected performance 
levels for students with disabilities as compared to similar schools. 


Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as for students within the FRL subgroups. The school does not serve any 
ELL students.  The school is unable to provide comparative data for the 
SPED subgroup because they only had 1 FAY student in this subgroup in 
2012-2013. 
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2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Math 


N/A N/A 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Reading 


N/A N/A 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


The narrative indicates the charter school does not have any ELL 
students enrolled. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for FRL students. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math for FRL 
students. 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
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Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of FRL students. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency on Arizona's College and Career Ready Standards 
for FRL students in Math. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students. 


based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as for students within the FRL subgroups. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for FRL students. 
  
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
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standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading for FRL 
students. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of FRL students.  
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency on Arizona's College and Career Ready Standards 
for FRL students in Reading. 


feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as for students within the FRL subgroups. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
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for students with disabilities. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the 
system.. The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Math for 
students with disabilities. 
 
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of students with 
disabilities.  The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency in Math on Arizona's College and Career Ready 
Standards for students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in math for students with disabilities. 


of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population.  The 
school is unable to provide comparative data for the SPED subgroup 
because they only had 1 FAY student in this subgroup in 2012-2013. 
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2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
teams, and clearly defined and measureable implementation across the 
school. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for students with disabilities. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the 
system.. The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction in Reading for 
students with disabilities. 
  
Assessment: This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of students with 
disabilities.  The narrative provided did not demonstrate that the school 
implemented a plan for monitoring and documenting increases in 
student proficiency in Reading on Arizona's College and Career Ready 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 
 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system. 
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
 
Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 







Page 16 of 17  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


Standards for students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school.  The school is 
unable to provide comparative data for the SPED subgroup because they 
only had 1 FAY student in this subgroup in 2012-2013. 


3a. A-F Letter 
Grade  State 
Accountability 
System 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to implement, evaluate, and revise 
curriculum , aligned with Arizona’s College and Career Ready Standards, 
evidenced by curriculum maps, instructional material adoptions, 
committee work, data review teams, and clearly defined and 
measureable implementation across the school. However, the narrative 
does not describe a curriculum system that includes a process for 
creating or adopting curriculum, including supplemental curriculum. 
The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth and proficiency in Math and Reading on Arizona's College and 
Career Ready Standards. 
 
Instruction: This area was scored as approaches. The narrative 
describes an approach to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. However, the narrative does not describe a system that 
provides for some analysis and feedback to further develop the system. 
The narrative provided did not demonstrate that the school 
implemented a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. 
 
Assessment This area was scored as approaches. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 


Curriculum: This area was scored as exceeds. Through the 
Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Specifically, the charter holder provided 
evidence of a formalized process to create, implement, evaluate, and 
revise curriculum aligned with Arizona’s College and Career Ready 
Standards with systematic and sustainable implementation across the 
school. 


 
Instruction: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.  Specifically, the charter holder provided 
evidence of a system to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction and evaluate the instructional 
practices of the teachers. The system provides for some analysis and 
feedback to further develop the system.  
 
Assessment: This area was scored as meets. Through the Demonstration 
of Sufficient Progress process, the charter holder provided evidence of a 
sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system 
based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection 
from multiple assessments, and data review teams. 
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such as formative and summative assessments, common/benchmark 
assessments, and data review teams. However, the narrative does not 
describe how the system is adapted to meet the needs of FRL and 
students with disabilities.  The narrative provided did not demonstrate 
that the school implemented a plan for monitoring and documenting 
increases in student growth and proficiency on Arizona's College and 
Career Ready Standards for Math and Reading. 
 
Data: Limited data was provided to demonstrate increased growth and 
proficiency in Math and Reading for FRL and students with disabilities. 


Professional Development:  This area was scored as meets.  Through 
the Demonstration of Sufficient Progress process, the charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: Data and analysis provided demonstrates improved academic 
performance based on data generated from valid and reliable 
assessment sources. The data and analysis demonstrates improved 
growth and proficiency in Math in the whole school population as well 
as for students within the FRL subgroups; and improved growth for 
students in the bottom 25%. The school does not serve any ELL 
students.  The school is unable to provide comparative data for the SPED 
subgroup because they only had 1 FAY student in this subgroup in 2012-
2013. 
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Highland Free School’s Reading 
Demonstration of Sufficient Progress 


 
Highland Free School has been a part of the Tucson community for over 44 years.  We are 


located in a designated Empowerment Zone in the heart of the city.  Our non-profit elementary 
uses low student-teacher ratios to provide individualized education to all students.    


Highland has seen exciting progress over past few years.  In preparation for the Arizona 
College and Career Ready Standards, we have adopted new curricular materials, developed new 
accountability systems for assessing both students and staff, and trained staff to be able to 
knowledgeably and effectively integrate the AZCCRS into their classrooms. 


Although our spring 2013 AIMS reading growth scores were lower than expected, we have a 
system in place that has allowed us to analyze data, determine the areas in need of improvement, 
and enact positive change.  
 


AIMS Test Score Analysis 
 
AZ LEARNS designations for Highland have been 
consistently positive in the years since we have been 
a charter.  However, in 2013, Arizona changed its 
labeling criteria for ‘small schools’.  As a result, we 
are now considered a traditional school and are no 
longer being evaluated based on a three-year 
average.  Statistically, this means that since our 
testing numbers are low (e.g. 20 FAY students in 
2013) our scores are going to experience more 
dramatic fluctuations because individual data 
elements will now have more of an impact.  It is 
therefore essential to review additional assessment 
data to get a more statically accurate picture of our 
achievement and growth.   
 
2012- 2013 Testing Data:   
87% of our students who took the AIMS passed the reading portion of the exam.   This is 
something to celebrate since it is a higher passing percentage than the state on average for all 
grade levels but 6th grade (for which the 50% passing data was based on only 2 student records- 
the growth scores for whom were excellent).   
  
SGP scores for the exam, however, were lower than expected.  To see if this was a consistent 
pattern, we reviewed the growth scores from the school administered Stanford 10 test.  During the 
2012-13 school year, Stanford 10 tests were administered to all students first grade and above in 
the fall and spring.  81% of growth scores for the exams showed average or higher than average 
growth.  That is a score to celebrate!  Taking both the AIMS and school administered SAT growth 
data sets into consideration, the data review teams determined that, although we will continue to 
monitor reading growth, this was not a current major area of concern.   
 
We are confident that our curriculum, instruction, assessment and professional development 
improvement efforts will continue to have a significant positive impact on improving pupil 
achievement. The following demonstrates our improved academic performance based on data 
generated from valid and reliable assessment sources.   


year	  
2011	  


year	  
2012	  


year	  
2013	  


Grade	  3	   92%	   75%	   88%	  
grade	  4	   85%	   100%	   88%	  
grade	  5	   100%	   91%	   100%	  
Grade	  6	   100%	   50%	  
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Improvement in Reading Growth Scores 
 
The data below demonstrates that our improvement plan contributes to 
increased student growth for all students in reading. 
 
Growth for All Students: 
During the 2012-13 school year, Stanford 10 tests were administered to all students 
first grade and above in the fall and spring. 81% of growth scores for the exams 
showed average or higher than average growth.   
 
For the 2013-14 school year, our AIMSweb ROI growth scores for reading 
comprehension (MAZE) have shown improvement over last year’s scores.  In 2012-
13, fifty percent of students had ROI growth scores greater than 50% of national 
students.     From fall to winter 2013-14, 59% of students had ROI growth scores 
greater than 50% of national students.  In fact, for the fall to winter 2013-14 
benchmark periods, our growth scores for every grade level except 4th were above 
national average (and 4th was pretty close). 


 
 
 
 
 
 
 
 
  
 
 
 
 


 
Target Growth Levels  75% of the grade levels tested are meeting or exceeding the 
target growth levels on the reading comprehension based on Aimsweb default target 
sets (fall to winter 2013-14 data).  This is true for both the general population as well 
as our bottom 25%.  
 


Reading Comprehension Growth (Benchmark Fall ‘13 to Winter ‘14 comparison) 


 
Target General Bottom 25% 


2nd Grade .3 RC/week .5 RC/week .7 RC/week 
3rd Grade .2 RC/week 0 RC/week .7 RC/week 
4th Grade .4 RC/week .5 RC/week .2 RC/week 
5th Grade .3 RC/week .3 RC/week .4 RC/week 
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Improvement in Reading Proficiency/Achievement 
The data below demonstrates that our improvement plan contributes to 
increased proficiency in reading levels for all students. 
 
Reading Fluency:  At 2013-14 winter benchmark, 94% of Highland’s 2-5th graders 
were considered tier 1 in reading fluency (average or above average based on norm-
referenced Arizona comparison). 
 


Reading Fluency CBM- Arizona Comparative- Winter 2013-14 Total 


 grade 2 grade 3 grade 4 grade 5  
Tier 3- Well Below Average     0 


Tier 2  1 1  2 
Tier 1 Average 5 4 7 6 22 


Tier 1 Above/ Well Above Average  5 4 1 10 


 
 
Target Data (all students):  Highland has made significant progress in reading 
comprehension.  On the AIMSweb MAZE, 73% of students are above national 
criterion target levels for winter 2014. NOTE:  This is a significant increase in all 
grade levels as compared to the last year’s data. 


 
  
 


 
 
50th Percentile Proficiency: Our winter 
benchmark 50th percentile scores in reading 
comprehension have shown an improvement 
in every grade level as compared to winter 
2012-13.  The 50th percentile has also on 
average met the target level in every grade. 


 
 
 


Reading Comprehension MAZE  Percent Above 
Target 


Grade 2013 Winter 2014 Winter 


2 42 100 


3 38 90 


4 44 55 


5 0 57 
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SPECIAL POPULATIONS Proficiency:  The data below demonstrates that our 
improvement plan contributes to increased student proficiency to expected 
performance levels for ELL, FRL, and students with disabilities in reading as 
compared to similar schools. 
 


ELL Proficiency:  Currently Highland does not have any ELL students, so we 
do not have data on achievement.  A system is in place to record and analyze 
data when our ELL population increases. 
 
Special Education Proficiency:  Finding proficiency for SPED groups is 
difficult because of the low numbers of students and the changing nature of the 
program.  That being said, 67% of all students who were enrolled in special 
education this year have met AIMSweb default target criteria in winter 
benchmark reading comprehension assessments.  Winter benchmark data 
records indicate that every student enrolled in SPED during 2013-14 is 
considered tier 1 (i.e. average or above average) in reading fluency and 
comprehension based on AIMSweb Arizona norm referenced recommendations.   
 
Free and Reduced Lunch Proficiency:  83% of FRL students met the 
AIMSweb default winter target criteria in reading comprehension (MAZE) for the 
2013-14 school year.   This is an improvement in almost every grade level as 
compared with 2012-13 data. In addition, 94% of our FRL students are 
categorized as tier 1 (i.e. average or above average) based on AIMSweb 
Arizona norm referenced recommendations. 


 


 
 
 
  


FRL Population Winter 2013-14 Benchmark- 
AIMSweb Recommendation (Arizona Norm 


Referenced)  
Reading 
Comprehension Grades Total 


  2 3 4 5   
Tier 3- Well Below 


Average      


Tier 2   1  1 
Tier 1 Average 1 1 1 2 5 


Tier 1 Above/ Well 
Above Average 2 4 5 1 12 
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Curriculum Improvement Efforts 
Low Student-Teacher Ratios:  Highland’s 12 to 1 student to teacher ratio has been the 
cornerstone to providing effective individualized instruction to all students including ELL, FRL, 
students with disabilities and students in the lowest 25th growth percentile.  With class sizes being 
increased across the state due to budget cuts, we have been able to maintain our low ratios.  This 
is needed in order to provide personalized, differentiated instruction to all children. 
 
Aligned Curricular Material:  As per committee and board recommendations, curriculum material 
has been obtained to provide staff with the necessary materials to assist them in implementing the 
AZCCRS.  These include curricular material (e.g. Stepping Stones to Literacy, Sound Partners, 
Common Core Coach ELA, etc,), additional class AZCCRS correlated reading sources (e.g. Time 
for Kids, Storyworks, Reading A to Z, etc.), iPad apps and computer subscriptions (including 
Galaxy ELA, Bob Books, and Earobics), and a website for Highland teachers that includes 
AZCCRS support material (http://highlandstudent.wix.com/highlandteacher).   
 
Curriculum Alignment and Map:  Teachers are required to submit a ELA curriculum map at the 
beginning of the year.   These curriculum maps are stored in the master PMP binder.  A standards’ 
checklist is also maintained by each teacher.   Each classroom must maintain a master binder with 
standards’ checklists and curriculum maps (which are available for administration to review as 
needed).  Curricular alignment is monitored throughout the year during classroom observations 
and staff meetings.  Part of the observation process includes the submission and review of 
AZCCRS aligned lesson plans.   Formal records of observations are kept in each teacher’s 
personal file.  Alignment of curriculum is also part of a teacher’s evaluation (evaluations are filed in 
each teacher’s personal file).   
 
Effective and Motivational Instruction: Low student ratios and learning activities that involve up-
to-date technology, Project Based Learning activities, interactive whiteboards, iPad apps, a variety 
of engaging reading materials at different levels, etc., help motivate students and allow us to 
provide engaging, differentiated instruction to all students including ELL, FRL, students with 
disabilities and students in the lowest 25th growth percentile.   
 
Extra Assistance:  Extra instructional time is another scientifically proven highly effective method 
of improving student growth and proficiency.  The entirety of our Title I funding goes directly to 
providing additional small group or one-on-one instructional/tutoring time for Tier II and Tier III 
students (note: tier assignment is based on proficiency and growth data as well as teacher 
recommendation).  A system is in place to assess students, determine eligibility for extra 
assistance, record tutoring, and monitor progress.  Exit criteria are also established.  Title I records 
and guidelines are kept in the master Title I binder. 
 
Curriculum Adoption, Evaluation, and Revision Process:  


• A yearly School Council Meeting is held to review records such as staff and parent 
surveys and assessment data (including growth and proficiency scores for students in 
general as well as low growth and special population students) in order to make curricular 
recommendations for the next year. Progress towards current goals is also discussed.   
Notes from the meeting are kept in the master CIP binder.   
 


• To further evaluate the curriculum and its implementation, the school uses a variety of data 
including surveys, assessment data (including growth and proficiency scores for students in 
general as well as special population students including those with growth scores in the 
lowest 25%, FRL, ELL, and students with disabilities), demographic data, school council 
notes, and staff input to conduct an annual comprehensive needs assessment in the 
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summer.  A copy of the needs assessment is kept in the master CIP binder.   Copies of 
growth and proficiency assessment data for general population and special populations are 
kept in the master assessment binder.  
 


• In the summer, the School Governing Board reviews the assessment data (including 
growth and proficiency scores for students in general as well as special population students 
including students in the lowest 25th growth percentile, FRL, ELL, and students with 
disabilities), the comprehensive needs assessment and School Council recommendations 
and makes curricular decisions and goals for the school. The Board also meets at least 
once during the school year to review observation and assessment data and make changes 
as necessary.  Copies of the board meeting notes are kept in the master CIP binder.  


 
• The school implements the curricular recommendations set forth.  Curriculum and progress 


is discussed as necessary during weekly staff meetings.   Due to its small size, Highland 
staff is constantly reviewing the effectiveness of the curricular materials and adapting to 
student needs.   


 
Instruction 


 
Highland monitors the integration of the AZCCRS into instruction and evaluates the 


instructional practices of the teachers.  The school continually analyzes data and provides 
feedback as needed.   


• Curriculum Maps and Checklists:  Teachers are required to submit a curriculum map prior 
to the school year and maintain a standards’ checklist throughout the year.  Copies of the 
curriculum maps are located in the master PMP binder.  Teachers maintain a master 
AZCCRS binder in their class that contains their curriculum map and standards’ checklists.  
These binders are available for the administration to review during classroom observations. 


• Observations:  Administration conducts three recorded teacher observations each year.  
Lesson plan reviews occur during the formal observation process.  Alignment of AZCCRS 
instruction is assessed under “Construct 3:Instructional Practices” on the observation sheet.  
Records of these observations are located in each teacher’s personal file.  In addition, since 
the school is so small, the opportunity for informal observations to monitor instruction 
happens quite frequently.  


• Progress Reports:  Three times a year, teachers are required to create narrative-based 
progress reports that note their students’ progress and course of study based on the 
AZCCRS.  Copies of these progress reports are collected, reviewed, and stored in each 
child’s personal folder. 


• Standard’s Based Assessments:  Data from standard’s based assessments is reviewed 
by data review teams to gauge the effectiveness of the curriculum and instruction. 


 Teachers are required to administer AIMSweb reading assessments to their students 
three times a year.  These benchmark scores are recorded on the AIMSweb site and 
kept in the master assessment binder.   


 The school also administers the Stanford 10 in the fall and spring to assess 
instructional effectiveness.  SAT 10 proficiency and growth data are kept in the 
master assessment binder.   


• Data Review:  To help gauge curricular and instructional effectiveness, data from the above 
assessments is reviewed twice a year by the School Board (see school board notes in 
master CIP binder), as well as annually by the School Council and the comprehensive 
needs assessment team (see master CIP binder for a copy of school council notes and the 
comprehensive needs assessment).   
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• Formal Teacher Evaluations:  Staff is evaluated each year using our Teacher Evaluation 
Instrument.  AZCCRS curricular alignment, implementation of AZCCRS into instruction, and 
aligned assessment data contribute to each teacher’s evaluation.  A copy of the current 
Teacher Evaluation Instrument is located in the Teacher Evaluation binder.  Copies of the 
yearly evaluations are located in each teacher’s personal folder.  Teacher evaluations are 
used to help with teaching assignments and retention decisions. 


• Analysis and Feedback:  Members of the school community are given an opportunity to 
provide feedback and help develop our monitoring system (via surveys, school council 
meetings, weekly staff meetings and the comprehensive needs assessment team).  Copies 
of the surveys, school council notes, the comprehensive needs assessment, and board 
meeting notes are kept in the master CIP binder.   


 


Assessment 
 
Highland uses the following aligned and scientifically based assessment systems which are 
based on clearly defined performance measures aligned with the curriculum and 
instructional methodology: 


• State mandated Stanford 10 and AIMS testing administered in the spring. 
• School administered Stanford 10 administered in the fall and spring to measure student 


growth and proficiency (grades 1 and above).     
• AIMSweb benchmarks are administered three times a year to measure growth and 


proficiency.  
 
To help monitor student progress, a master record of formal assessments is kept in the master 
Assessment binder (SAT, AIMS, and AIMSweb benchmark).  This data includes proficiency and 
growth data for all students (including ELL, FRL, students with disabilities and students in the 
lowest 25th growth percentile).  All AIMSWeb benchmark and progress monitoring data is also 
entered into AIMSweb online.   


 
Additional Classroom Formative and Summative Assessment: In addition to the above 
assessments, teachers use a variety of formative and summative assessments in the classroom to 
gauge student progress in specific ELA standards.  Data is then used on a daily basis to adapt 
instruction and reteach and provide intervention as necessary.  
 
Data Review Teams: 
• Staff:  Assessment data as well as teacher’s classroom records are used during staff 


meetings on an as needed basis to discuss effectiveness of curriculum and adapt instruction 
as necessary. The staff officially meets after fall and winter benchmark assessments to 
discuss achievement and growth, assign tiers (based on proficiency and growth data and 
teacher recommendation), make notes on tier 2 and 3 achievement and growth, and set goals 
as necessary (see Title I Student Progress Forms in the Title I binder). Tutoring/intervention is 
then provided to Tier II and III students.   


• School Council:  Data is reviewed yearly by the School Council (including growth and 
proficiency scores for all students as well as for special populations) in order to make 
recommendations for the next year.  Notes from the meeting are kept in the master CIP 
binder.   


• Needs Assessment Team:  In summer, an annual comprehensive needs assessment is 
conducted.  This needs assessment includes the review of growth and proficiency scores for 
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all students as well as special population including students in the lowest 25th growth 
percentile, FRL, ELL, and students with disabilities.  A copy of the needs assessment and its 
findings is kept in the master CIP binder.  


• School Governing Board:  In the summer, the School Governing Board reviews the 
assessment data (including growth and proficiency scores for all students as well as special 
population students including students in the lowest 25th growth percentile, FRL, ELL, and 
students with disabilities) to assist in making curricular decisions, setting goals for the school, 
and determining teacher placement and retention. The Board also meets at least once during 
the school year to review progress and make changes as necessary.  Copies of the board 
meeting notes are kept in the master CIP binder.  


 
 


Professional Development 
Based on observations, teacher and parent surveys, assessment and evaluation data, school 
council recommendations, the comprehensive needs assessment, current best practices, and ADE 
recommendations, the school and its committees determine professional development areas for 
the year.  Many of these professional development focus areas are logged in ALEAT as a part of 
our CIP.   
   
Recently, we have had three major area of focus:  


1) improving math scores for all students including those from special populations 
2) preparing for the switch to the AZCCRS 
3) providing teachers with the resources necessary to assess students in a variety of ways 
(thus ensuring that we are obtaining fair and comprehensive data from students of all 
demographics) 


 
In essence, we wanted to make sure that teachers were prepared to teach the AZCCRS in 
engaging ways that will improve student growth and proficiency for all students (including FRL, 
ELL, students with disabilities, and students in the lowest 25th growth percentile).   
 
In the past three years Highland has offered in-house professional development in the following 
reading relevant areas to enhance its ELA curriculum:   


• Intel Teach:  Thinking Critically with Data (20 Hours) 
• Spreadsheets and Charts (1H) 
• RTI (1H) 
• Keys to the Common Core ELA (1 hour…with more to come this year) 
• Intel Teach: Assessment in 21st Century Classrooms (20 hours)  
• Sound Partners (3 hours) (Tier 2 and 3 reading intervention) 
• Side by Side Learning (1 hour)  (hands-on project based learning that enhance literacy for 


ELL, special needs, and general education students) 
 
Most professional development is offered in-house.  Staff members are required to fill out a 
professional development reflection sheet after each PD.  At least a month later, teachers are 
asked to reflect upon how the PD affected their classroom instruction/teaching.  Administration 
also follows-up on PD topics during informal observations and staff meetings.  
 
Professional development logs and reflection sheets are kept in the master Professional 
Development binder.  Formal observation records, including notes regarding the implementation 
of any connected PD topics, are kept in each teacher’s file.  
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Highland Free School’s Math 
Demonstration of Sufficient Progress 


 
Highland Free School has been a part of the Tucson community for over 44 years.  We 


are located in a designated Empowerment Zone in the heart of the city.  Our non-profit 
elementary uses low student-teacher ratios to provide individualized education to all 
students.    


Highland has seen exciting progress over the last few years.  In preparation for the 
Arizona College and Career Ready Standards, we have adopted new curricular materials, 
developed new accountability systems for assessing both students and staff, and trained 
staff to be able to knowledgeably and effectively integrate the AZCCRS into their 
classrooms. 


Although our spring 2013 AIMS math scores were lower than expected, we have a 
system in place that has allowed us to analyze data, determine the areas in need of 
improvement, and enact positive change.  Highland’s improvement efforts as a result have 
led to marked improvement in mathematics growth and proficiency as compared to last 
year’s scores!  
 


AIMS Test Score Analysis 
 
AZ LEARNS designations for Highland have been 
consistently positive in the years since we have 
been a charter.  However, in 2013, Arizona 
changed its labeling criteria for ‘small schools’.  As 
a result, we are now considered a traditional 
school and are no longer being evaluated based 
on a three-year average.  Statistically, this means 
that since our testing numbers are low (e.g. 20 
FAY students in 2013) our scores are going to 
experience more dramatic fluctuations because 
individual data elements will now have more of an 
impact.  It is therefore essential to review 
additional assessment data to get a more statically 
accurate picture of our achievement and growth.   
 
2012- 2013 Testing Data Analysis:  Although we recognize that some of the variation of scores 
may merely be due to our small size, as part of our accountability system, the data analysis teams 
evaluated both the AIMS and the school administered Stanford 10 growth scores.    This analysis 
led us to make the determination that the teacher working with the 3rd and 4th grade students 
during the 2012-13 school was not effective in teaching those grades.  She was reassigned to a 
more appropriate grade level for her teaching style.   
 
This year’s data has shown that our curriculum, instruction, assessment and professional 
development improvement efforts have made a significant positive impact on improving pupil 
achievement. The following demonstrates our improved academic performance based on data 
generated from valid and reliable assessment sources.   
 


Year	  
2011	  


Year	  
2012	  


Year	  
2013	  


third	   69%	   75%	   63%	  
fourth	   38%	   83%	   50%	  
7ifth	   50%	   27%	   60%	  
sixth	   0%	   50%	  
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Improvement in Math Growth Scores 
 
The data below demonstrates that our improvement plan contributes to 
increased student growth for all students in math. 
 
 
Growth for All Students: 


 
Our ROI growth scores for math concepts and applications have shown 
improvement over last year’s scores.  In fact, this year’s scores are far above 
national levels for all tested grade level (AIMSweb fall 2013 to winter 2014 
comparison).   


 


 
For math computation (AIMSweb fall to winter comparison 2013-14) our growth 
scores have also seen an improvement over last year’s scores. Winter benchmark 
data indicates that 54% of our students have an ROI greater than 50% of national 
students.    
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Growth of Special Populations:  The data below demonstrates that our 
improvement plan contributes to increased student growth in math for ELL, 
FRL, students with disabilities, and students in the lowest 25% 
 


ELL Growth:  Highland does not have any ELL students currently, so we do 
not have data on growth.  A system is in place to record and analyze data 
when our ELL population increases.  
 
Special Education Growth:  Currently the entirety of our special education 
population is receiving SLI services where their need is not directly connected 
with mathematics.  That being said, 79% of the growth records in mathematics 
from the 6 students who have been part of our special education program this 
year are greater than the rate of improvement (ROI) of 50 percent of students 
in a national sample who started at a similar level.  
 
Free and Reduced Lunch & Bottom 25% Growth Scores: Almost every 
grade is meeting or exceeding the target growth levels based on Aimsweb 
default target sets (based on fall 2013 to winter 2014 benchmark scores). 
 


  


 
Target Bottom 25% Free Reduced 


2nd Grade .4 TS/week .7 TS/week .8 TS/week .9 TS/week 
3rd Grade .3 TS/week .5 TS/week .4 TS/week .7 TS/week 
4th Grade .1 TS/week .5 TS/week .8 TS/week .7 TS/week 
5th Grade .1 TS/week .4 TS/week .3 TS/week .7 TS/week 


 
 


  


 
Target Bottom 25% Free Reduced 


1st Grade 1.1  pts/week .6 pts/week .7 pts/week .6 pts/week 
2nd Grade .8 pts/week .7  pts/week 1.1 pts/week 1.2 pts/week 
3rd Grade 1.1  pts/week 1.6  pts/week 1.5 pts/week .5 pts/week 
4th Grade 1.1  pts/week 1.4  pts/week 1.6 pts/week 1.6 pts/week 
5th Grade .4  pts/week .6  pts/week .9 pts/week .4 pts/week 
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Improvement in Mathematics Proficiency/Achievement 
The data below demonstrates that our improvement plan contributes to 
increased proficiency in math levels for all students. 
 
Target Data (all students):  Using AIMSweb default target sets, Highland has made 
significant progress in mathematics proficiency.  In concepts and applications, 91% 
of students are above national criterion target levels for winter 2014.  In computation, 
67% of students have met the criterion-referenced goals for winter 2014.  


  
 
NOTE:  This is a significant increase in all grade levels as compared to the last 
year’s data. 
  


   
 
50th Percentile Growth: Our winter benchmark 50th percentile scores have shown 
an improvement in every grade level as compared to winter 2012-13 
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SPECIAL POPULATIONS Proficiency:  The data below demonstrates that our 
improvement plan contributes to increased student proficiency to expected 
performance levels for ELL, FRL, and students with disabilities in math as 
compared to similar schools. 
 
 


ELL Proficiency:  Currently Highland does not have any ELL students, so we 
not have data on achievement. A system is in place to record and analyze data 
when our ELL population increases. 
 
Special Education Proficiency:  The 6 students who have been part of our 
special education program this year have met AIMSweb default target criteria in 
71% of their mathematical winter benchmark assessments.  5 out of the 6 
students are considered tier 1 based on AIMSweb national norm referenced 
recommendations.  The sixth student is tier 2 based on AIMSweb national norm 
referenced recommendations. 
 
Free and Reduced Lunch Proficiency:  93% of FRL students met the 
AIMSweb default winter target criteria in concepts and applications for the 
2013-14 school year.  52% of FRL students met the AIMSweb default winter 
criteria in computation for the 2013-14 school year.   


FRL- Percent above Target Winter 2013-14 AIMSweb 


 
Concepts and Applications Computation 


1st Grade NA 50 
2nd Grade 100 100 
3rd Grade 100 60 
4th Grade 86 57 
5th Grade 67 33 


 
In addition, 80% of our FRL students are categorized as tier 1 based on 
AIMSweb national norm referenced recommendations. 
 


FRL Population Winter 2013-14 Benchmark- AIMSweb 
Recommendation (National Norm Referenced)  


 
Grades Total 


  1 2 3 4 5   
Tier 3- Well Below Average         1 1 


Tier 2 2     1   3 
Tier 1 Average 2 3 2 1   6 


Tier 1 Above/ Well Above Average     3 5 2 10 
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Curriculum Improvement Efforts 
Low Student-Teacher Ratios:  Highland’s 12 to 1 student to teacher ratio has been the 
cornerstone to providing effective individualized instruction to all students including ELL, FRL, 
students with disabilities and students in the lowest 25th growth percentile.  With class sizes being 
increased across the state due to budget cuts, we have been able to maintain our low ratios.  This 
is needed in order to provide personalized, differentiated instruction to all children. 
 
Aligned Curricular Material:  As per committee and board recommendations, curriculum material 
has been obtained to provide staff with the necessary materials to assist them in implementing the 
AZCCRS.  These include teacher curriculum resource books (including hands-on activities, RTI 
resources, and assessment materials), class sets of math manipulatives, iPads and iPad apps 
(including Splash Math), internet resources for aligned assessments, and a website for Highland 
teachers that includes AZCCRS support material (http://highlandstudent.wix.com/highlandteacher).   
 
Curriculum Alignment and Map:  Teachers are required to submit a math curriculum map at the 
beginning of the year.   These curriculum maps are stored in the master PMP binder.  A standards’ 
checklist is also maintained by each teacher.   Each classroom must maintain a master binder with 
standards’ checklists and curriculum maps (which are available for administration to review as 
needed).  Samples of aligned assessments and running records are also provided to 
administration by each classroom and kept in the master PMP file.  Curricular alignment is 
monitored throughout the year during classroom observations and staff meetings.  Part of the 
observation process includes the submission and review of aligned lesson plans.   Formal records 
of observations are kept in each teacher’s personal file.  Alignment is also part of a teacher’s 
evaluation (evaluations are filed in each teacher’s personal file).   
 
Effective and Motivational Instruction:  Each classroom is required to conduct at least four 
Project Based Learning units that include at least one targeted math standard.  The low student 
ratios and learning activities that involve up-to-date technology, PBLs, manipulatives, interactive 
whiteboards, and iPad apps help motivate students and allow us to provide engaging, 
differentiated instruction to all students including ELL, FRL, students with disabilities, and students 
in the lowest 25th growth percentile.   
 
Extra Assistance:  Extra instructional time is another scientifically proven highly effective method 
of improving student growth and proficiency.  The entirety of our Title I funding goes directly to 
providing additional small group or one-on-one instructional/tutoring time for Tier II and Tier III 
students (note: tier assignment is based on proficiency and growth data as well as teacher 
recommendation).  A system is in place to assess students, determine eligibility for extra 
assistance, record tutoring, and monitor progress.  Exit criteria are also established.  Title I records 
and guidelines are kept in the master Title I binder. 
 
Curriculum Adoption, Evaluation, and Revision Process:  


• A yearly School Council Meeting is held to review records such as staff and parent 
surveys and assessment data (including growth and proficiency scores for students in 
general as well as low growth and special population students) in order to make curricular 
recommendations for the next year. Progress towards current goals is also discussed.   
Notes from the meeting are kept in the master CIP binder.   
 


• To further evaluate the curriculum and its implementation, the school uses a variety of data 
including surveys, assessment data (including growth and proficiency scores for students in 
general as well as special population students including those with growth scores in the 
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lowest 25%, FRL, ELL, and students with disabilities), demographic data, school council 
notes, and staff input to conduct an annual comprehensive needs assessment in the 
summer.  A copy of the needs assessment is kept in the master CIP binder.   Copies of 
growth and proficiency assessment data for general population and special populations are 
kept in the master assessment binder.  


 
• In the summer, the School Governing Board reviews the assessment data (including 


growth and proficiency scores for students in general as well as special population students 
including students in the lowest 25th growth percentile, FRL, ELL, and students with 
disabilities), the comprehensive needs assessment and School Council recommendations 
and makes curricular decisions and goals for the school. The Board also meets at least 
once during the school year to review observation and assessment data and make changes 
as necessary.  Copies of the board meeting notes are kept in the master CIP binder.  


 
• The school implements the curricular recommendations.  Curriculum and progress is 


discussed as necessary during weekly staff meetings.   Due to its small size, Highland staff 
is constantly reviewing the effectiveness of the curricular materials and adapting to student 
needs.   
 
 


Instruction 
 


Highland monitors the integration of the AZCCRS into instruction and evaluates the instructional 
practices of the teachers.  The school continually analyzes data and provides feedback as needed.   


• Curriculum Maps and Checklists:  Teachers are required to submit a curriculum map prior 
to the school year and maintain a standards’ checklist throughout the year.  Copies of the 
curriculum maps are located in the master PMP binder.  Teachers maintain a master 
AZCCRS binder in their class that contains their curriculum map and standards’ checklists.  
These binders are available for the administration to review during classroom observations. 
 


• Observations:  Administration conducts three recorded teacher observations each year.  
Lesson plan reviews occur during the formal observation process.  Alignment of AZCCRS 
instruction is assessed under “Construct 3:Instructional Practices” on the observation sheet.  
Records of these observations are located in each teacher’s personal file.  In addition, since 
the school is so small, the opportunity for informal observations happens quite frequently.  


 
• Progress Reports:  Three times a year, teachers are required to create narrative-based 


progress reports that note their students’ progress and course of study based on the 
AZCCRS.  Copies of these progress reports are collected, reviewed, and stored in each 
child’s personal folder. 


 
• Standard’s Based Assessments:  Data from a variety of standard’s based assessments is 


reviewed by data review teams to gauge the effectiveness of the curriculum and instruction. 
 


 Teachers are required to administer standard’s based post-tests.  Samples of these 
assessments are collected by the administration and stored in the master PMP 
binder.   


 Teachers are also required to administer standard-aligned AIMSweb math 
assessments to their students at least 8 times a year.  The scores are recorded on 
the AIMSweb site and benchmark scores are kept in the master assessment binder.   
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 The school also administers the Stanford 10 in the fall and spring to assess 
instructional effectiveness.  SAT 10 proficiency and growth data are kept in the 
master assessment binder.   


 
• Data Review:  To help gauge curricular and instructional effectiveness, data from the 


above assessments is reviewed twice a year by the School Board (see school board notes 
in master CIP binder), as well as annually by the School Council and the comprehensive 
needs assessment team (see master CIP binder for a copy of school council notes and the 
comprehensive needs assessment).   


 
• Formal Teacher Evaluations:  Staff is evaluated each year using our Teacher Evaluation 


Instrument.  AZCCRS curricular alignment, implementation of AZCCRS into instruction, 
and aligned assessment data contribute to each teacher’s evaluation.  A copy of the 
current Teacher Evaluation Instrument is located in the Teacher Evaluation binder.  Copies 
of the yearly evaluations are located in each teacher’s personal folder.  Teacher 
evaluations are used to help with teaching assignments and retention decisions. 


 
• Analysis and Feedback:  Members of the school community are given an opportunity to 


provide feedback and help develop our monitoring system (via surveys, school council 
meetings, weekly staff meetings and the comprehensive needs assessment group team).  
Copies of the surveys, school council notes, the comprehensive needs assessment, and 
board meeting notes are kept in the master CIP binder.   


 


Assessment 
 


 
Highland uses the following aligned and scientifically based assessment systems which are 
based on clearly defined performance measures aligned with the curriculum and 
instructional methodology: 


• State mandated Stanford 10 and AIMS testing administered in the spring. 
• School administered Stanford 10 administered in the fall and spring to measure student 


growth and proficiency (grades 1 and above).     
• AIMSweb benchmarks math assessments administered three times a year to measure 


growth and proficiency.  Progress monitoring in math occurs at least 5 additional times to 
ALL students in grades 1-6.  Kindergarten students in Tier III are also progress monitored.   


 
To help monitor student progress, a master record of formal assessments is kept in the master 
Assessment binder (SAT, AIMS, and AIMSweb benchmark).  This data includes proficiency and 
growth data for all students (including ELL, FRL, students with disabilities and students in the 
lowest 25th growth percentile).  All AIMSweb benchmark and progress monitoring data is also 
entered into AIMSweb online.   


 
Additional Classroom Formative and Summative Assessment: In addition to the above 
assessments, teachers use a variety of formative and summative assessments in the classroom to 
gauge student progress in specific math standards.  Progress is noted and post-test scores are 
recorded.   Data from these assessments is then used on a daily basis to adapt instruction and 
reteach and provide intervention as necessary.  Samples of these assessments along with 
formative note-taking records are collected and stored in the master PMP binder. 
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Data Review Teams: 
• Assessment data as well as teacher’s classroom records are used during staff meetings on 


an as needed basis to discuss effectiveness of curriculum and adapt instruction as necessary. 
The staff officially meets after fall and winter benchmark assessments to assign tiers (based 
on proficiency and growth data and teacher recommendation), make notes on tier 2 and 3 
achievement and growth, and set goals as necessary (see Title I Student Progress Forms in 
the Title I binder). Tutoring/intervention is then provided to Tier II and III students.  
  


• Data is reviewed yearly by the School Council (including growth and proficiency scores for 
all students as well as for special populations) in order to make recommendations for the next 
year.  Notes from the meeting are kept in the master CIP binder.   


 
• In summer, an annual comprehensive needs assessment is conducted.  This needs 


assessment includes the review of growth and proficiency scores for all students as well as 
special population including students in the lowest 25th growth percentile, FRL, ELL, and 
students with disabilities.  A copy of the needs assessment and its findings is kept in the 
master CIP binder.  


 
• In the summer, the School Governing Board reviews the assessment data (including growth 


and proficiency scores for all students as well as special population students including 
students in the lowest 25th growth percentile, FRL, ELL, and students with disabilities) to 
assist in making curricular decisions, setting goals for the school, and determining teacher 
placement and retention. The Board also meets at least once during the school year to review 
progress and make changes as necessary.  Copies of the board meeting notes are kept in the 
master CIP binder.  


 
 


Professional Development 
Based on observations, teacher and parent surveys, assessment and evaluation data, school 
council recommendations, the comprehensive needs assessment, current best practices, and ADE 
recommendations, the school and its committees determine professional development areas for 
the year.  Many of these professional development focus areas are logged in ALEAT as a part of 
our CIP.   
   
Recently, we have had three major area of focus:  


1) improving math scores for all students including those from special populations 
2) preparing for the switch to the AZCCRS 
3) providing teachers with the resources necessary to assess students in a variety of ways 
(thus ensuring that we are obtaining fair and comprehensive data from students of all 
demographics) 


 
In essence, we wanted to make sure that teachers were prepared to teach the AZCCRS in 
engaging ways that will improve student growth and proficiency for all students (including FRL, 
ELL, students with disabilities, and students in the lowest 25th growth percentile).   
 
In the past three years, Highland has offered in-house professional development in the following 
areas to enhance its math curriculum:   


• Hands-On Math (5 hours),  
• Technology FunFest: Math Websites (2 hours),  
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• Intel Teach:  Thinking Critically with Data (20 hours),  
• Spreadsheets and Charts (1H),  
• RTI (1H),  
• Keys to the Common Core Math (6 hours),  
• Intel Teach: Assessment in 21st Century Classrooms (20 hours).   


 
Most professional development is offered in-house.  Staff members are required to fill out a 
professional development reflection sheet after each PD.  At least a month later, teachers are 
asked to reflect upon how the PD affected their classroom instruction/teaching.  Administration 
also follows-up on PD topics during informal observations and staff meetings.  
 
Professional development logs and reflection sheets are kept in the master Professional 
Development binder.  Formal observation records, including notes regarding the implementation 
of any connected PD topics, are kept in each teacher’s file.  
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An Overview of Highland’s  
Educational Program 


 
 Highland Free School celebrated its 41st anniversary on February 19, 2011.  When we first 
opened our doors as a private school, we were embarking on an educational experiment to provide a 
unique learning environment for parents and students looking for an alternative to public schools.  Our 
non-profit school was founded upon educational principles that were, at the time, fresh and innovative 
[incorporating widely promoted concepts such as the “open classroom”, where students no longer had 
to sit in straight rows of desks, and “student-based curriculum” that eliminated standard textbooks in 
favor of educational programs based on students’ individual readiness and interests].  We involved 
students and their parents and tried to build a school community that would integrate the child’s school 
life and family life. Although we have been a charter school for the past 10 years, we still maintain our 
high standards of excellence and our basic educational ideals.  We have proven that our philosophy is 
sound, and our educational methods work and have successfully helped guide children in their process 
of becoming happy, productive and successful adults.   


Highland strives to educate the whole child.  Students are given freedom of choice and learn to 
take responsibility for their choices.  We emphasize the development of self-discipline and self-control, 
rather than external control.  Discipline is based on the theory of logical and natural consequences, 
developed by Alfred Adler and Rudolf Dreikurs.  School meetings are held regularly, which provide a 
forum for teachers and students to share their ideas and concerns.  Community topics (e.g. cooperation, 
problem solving, safety, peace, etc.) are discussed during meetings and then incorporated into all of the 
daily activities of the school.  


The educational philosophy at Highland is based upon the fact that children are naturally 
inquisitive and excited by learning.  Our goal is to keep that inquisitiveness alive. Our curriculum is aligned 
with the Arizona Academic Standards and includes individualized, skill-based packets and workbooks for 
the introduction and practice of basic skills, but the emphasis is on integrated, thematic units that use 
hands-on, innovative activities and projects designed to give students practice applying those basic 
skills. When developing each unit, we are aware that students shine in different areas, so we provide 
students with the opportunity to learn and share their knowledge in different ways (e.g. songs, posters, 
plays, movies, etc.).  We emphasize that real learning follows a natural rhythm and is not tied to a specific 
number of minutes spent on one subject area, but is concerned instead with the following of an idea or 
practice session to its natural conclusion.  For this reason we have no specified time periods indicating a 
break or change to another subject area.   


Since no child learns in exactly the same way or at the same speed, we try to integrate many 
different instructional methods into our curriculum.  It is our low student/teacher ratio that enables us to 
constantly monitor and assess each student’s individual progress to determine which methods of 
teaching are the most appropriate for each child.  This leads to more meaningful and personalized 
instruction.  Special education professionals have consistently been impressed with the academic 
support we provide to all students as well as our response to intervention.   
 Like the real world, the school is multi-aged and non-graded.  Student achievement is measured 
using a variety of assessment tools, including teacher observation and documentation, pre and post-
testing, quizzes, CBMs, and AIMS/Stanford 10 assessment.  Teachers compose narrative progress 
reports charting each child’s accomplishments and skill levels three times a year.  Although teachers are 
in contact with parents on a daily basis, conferences are scheduled at least twice a year to discuss their 
child’s progress. 


It is encouraged that the students’ parents take an active, participatory role in the functioning of 
the school and in their child’s education. All parents are asked to volunteer at the school a minimum of 
one hour per month and help out during several “Spruce Up the School” days.  Cooperation and 
responsibility are the cornerstones of our school’s philosophy, and they apply to students and parents 







alike.  In fact, the students not only have to be responsible for anything they use, but at the end of the 
day they also take part in the daily tidying of the school.   
  We take pride in our current technology, which includes a variety of audio, video and digital 
equipment that is put to use in many creative ways.  Highland is fortunate enough to have 2 
SmartBoards, which enable the teachers to project their computer screen on an interactive whiteboard.  
This technology peaks student interest and makes lessons more engaging. We have 24 laptops and 10 
desktop computers that are frequently used in the classroom for a multitude of different projects and 
activities (e.g. keyboard practice, researching, creating slide shows, movie making, etc.).   


Our outside learning area is an essential part of our school program.  It includes a unique 
playground created using society’s discards.  A recycled telephone pole is a balancing beam.  Enormous 
tires from mining equipment form tunnels and pyramids.  Stationary motorcycles stimulate children’s 
imaginations.  Our playground also contains a 4-foot deep sandbox that holds twenty-seven tons of 
sand, a large climbing structure shaped like a ship, a climbing wall, and a multilevel play structure that 
includes a slide, climbing rope, sliding pole, and jumping platform.  Additionally, we have basketball 
courts, a large grass area for old favorites such as tag and volleyball, and a covered work area for crafts, 
science and construction projects. 


Highland Free School’s most extraordinary outside learning area is the animal pen, which houses 
pygmy goats, chickens, and ducks with their own pond!  Students can help feed and care for the 
animals and occasionally have the chance to observe the miracle of gestation and birth.  This unique 
opportunity for children to care for and learn sensitivity to animals’ needs helps them grow up with a 
sense of responsibility toward all living things.   


We believe children need to grow up with a sense of connection with a larger community (both 
local and global) and confidence in their ability to contribute to that community.  Our students have 
connected with schools in Kiev (Ukraine), Ama-Ata (in the republic of Kazakhstan), Colorado, Australia, 
Great Britain, Italy and France.  Some of the local groups we have worked with through the years include 
the Tucson Peace Center, the Tucson Media Coalition, the University of Arizona, Teen Power, Project 
Listen, the Arizona Opera, the Arizona Department of Health Services, the San Antonio Neighborhood 
Association, the Tucson Free University, and the Educational Committee of TASCC (Tucson/Alma-Ata 
Sister City Community).  Our students have participated in Earth Day as well as in the Tree of Life 
Initiative, which was a part of the Global Forum at the Earth summit in Rio de Janeiro in 1992.  Highland 
students and staff also pieced together a large tile mosaic peace sign for the inclusion in “A Show of 
Hands”, a ceramic mural overlooking the Ronstadt Transit Center in downtown Tucson.  Highland’s 
students have also won a number of awards for their participation in community events and contests, 
such as The Clean Air art contest, R.U.M.B.A. recycled art contest, and the Desert Museum’s Earth Day 
Poetry Contest. 


When students ‘graduate’ from Highland, they move on to a variety of different middle school 
environments.  Whether they attend performing arts middle schools or schools with a rigorous academic 
focus, former students and their parents often return and thank us for helping prepare their children for 
the challenges ahead.  


Highland Free School by no means has all the answers for educating children.  The one answer 
we do have is that we change and grow and are always looking for new ways to generate enthusiastic 
participation and learning.  The basic keys to our success are low student/teacher ratios, parent 
involvement that creates a sense of community, and a learning environment that is individualized and 
approximates the way true learning takes place in the real world.  
 







A Note on Small Schools & Testing Statistics 
 
Certain considerations must be kept in mind when viewing the testing data of a school as small as 
Highland.  Our elementary school on average has 60 students enrolled, with only around 30 students 
taking the AIMS test each year. 
 
Statisticians and scientists have noted that in order to have a reliable statistical or scientific analysis, 
the data set must be large enough to counteract the effect of individual anomalies.  In other words, 
smaller data sets are not considered statistically reliable.  
 
Highland’s student population is so low that generally, when releasing test scores to the public, ADE 
chooses not to publish our scores in order to protect student privacy.  The rationale behind that 
decision is that, because there is such a small data set, it is possible to get a rough picture of 
individual student scores.  This illustrates the marked affect of individual student scores on the overall 
school score. 
 
Our yearly test averages are based on statistically small data sets.   Individual student outcomes alter 
our average student performance by about 3.5 percent.  Since student make-up does not change 
dramatically, a class of struggling or particularly high performing students will significantly affect our 
scores for years.  Gaining or losing just a few students who fall close to either end of the achievement 
spectrum can have a noticeable impact.  For example, we are anticipating a drop in the 5th grade 
scores next year because three of our top 4th graders are moving on to BASIS.  Although we celebrate 
the fact that we have helped to prepare these students for such an academically rigorous school, we 
also acknowledge that the loss of these three students will probably have a significant effect on our 
scores. 
 
Most of the students who take the AIMS test are in the same classroom, and as a result, individual 
events on the day of testing can have a serious impact on the entire school’s scores.  For example, an 
hour before the administration of the AIMS test several years ago, a Kindergarten student had febrile 
seizures in front of almost the entire group of students who were to take the exam.  An ambulance 
was called, and all of the students were noticeably shaken up.  That one event may have significantly 
affected student focus during the test and ultimately affected our school’s test scores. 
 
When determining student growth scores, the data set dwindles even further and becomes even less 
statistically reliable.  These growth scores only take into account 4th through 6th graders who started at 
the beginning of the school year, were not retained and took the AIMS test during the previous school 
year.  Our 2011 growth score was based on only 16 students.  The state’s new accountability A-F 
system is even less statistically sound in a school of our size.  About 33% of our school’s grade was 
based on our four lowest students’ scores! 
 
Although it sounds counter-intuitive, another factor that can affect our student population, and 
subsequently our test scores, is our positive reputation in the community.  Based on our individualized 
curriculum and success record, educators and child advocates (including staff at the local parent 
resource center and the University of Arizona) recommend our school as a place that provides a 
supportive and effective teaching environment for struggling learners as well as students transitioning 
from home-schooling into the conventional school system.  Although we help these students make 
significant educational gains, they may still fall short of expected grade-level proficiencies. 
 
When we get our school’s average yearly test scores, we celebrate the successes, investigate the 
causes for lower scores, and use the knowledge we gain to plan for the future.  At the same time, 
however, we also have to acknowledge the fact that these results are an imperfect snap-shot of our 
current students’ abilities and growth and that they can be significantly impacted both positively and 
negatively by only a few student scores.  This is why our school is planning on creating and 
purchasing additional measures of student achievement and growth.  These assessments, when used 
in concert with the AIMS, will provide a more comprehensive and reliable assessment of student 
achievement and growth.  
 







Efforts to Improve Pupil Achievement 
Below is a detailed description of all efforts conducted by the school in the past five years that 


demonstrate a concerted effort and capacity to improve pupil achievement. 
 
 
In order to provide and implement an aligned curriculum that improved student achievement 
in math, Highland has done the following over the past 5 years.   


o Curriculum Alignment:  Over the past 5 years, Highland has asked teachers to provide 
documentation noting when they taught each math standard for each of the grades taught.  
Although teachers generally complied, this proved difficult for two reasons. First, the 
classrooms are multi-aged, so, during some years, teachers might have up to 4 grade levels in 
their classrooms.  Secondly, the curriculum is individualized, meaning that different students 
are taught different skills at different times, and so it was challenging for teachers to create 
individualized records of when each standard was taught to each child.  As a result, prior to 
2010, although the standards were followed, we have incomplete documents of curricular 
alignment (especially for the older class that traditionally has 3 or 4 grade levels of students 
enrolled, with extremely wide skill ranges).  However, starting in 2010-11 we have required all 
teachers to document when they have introduced the mathematics standards during a 
whole group classroom lesson.  So, although standards are revisited throughout the year, at 
least we have documentation noting when individual standards are introduced.  This has 
simplified the process.  Complete annotated math standards were collected by the 
administration for the 2010-11 school year. 


o Curricular Mapping:  In advance of the 2010-11 school year, the teacher in the older class 
(3rd-6th grade) was required to create and submit a curriculum map for math to ensure that the 
teacher had an organized and appropriate pace for the mathematics instruction that was 
aligned to standards. 


o Committee Work:   
School Council: During the 2009-10 school year, Highland created an official School Council 
with parent representatives to help review data (such as test scores, student demographics, 
and parent and teacher surveys) and set goals for the new school year. Since our scores in 
AIMS math had declined in 2009, and remained lower in 2010, the School Council determined 
that Highland needed to shift its main focus to improving mathematics curriculum starting in 
2010.  It made recommendations on how to ensure Highland implemented an aligned 
curriculum (see yearly reviews for more details).   
Staff review team: In addition to the School Council, the school also has a review team 
comprised of lead teachers and administration.  After reviewing the 2008-09 testing data, 
which revealed lower math scores for third and fourth graders, the team decided to monitor 
math test scores.  Based on the test scores for the 2009-10 school year, the team decided to 
align the school’s approach to mathematics instruction more closely with the AIMS format.  
The team then noted that the 2010-11 testing data indicated that the focus on the AIMS format 
was not effective.  With the adoption of the Common Core Curriculum in 2011, the review team 
chose to focus the coming years on alignment with these new standards.  The team members 
also wanted to reinstate a more hands-on, project-based approach. 


o Curriculum Materials:  Although Highland already has a wealth of teacher support materials 
and manipulatives for math instruction, Highland yearly purchases additional resource 
materials to assist the teachers in providing aligned curricular instruction.  For example, this 
past year the school purchased 15 math resource book and materials from Scholastic.  Some 
of the titles include: 


 Time and Sort Categories 
 Algebra Readiness Made Easy 
 Money Math Learning Centers 
 Data Collection Mini-Books 
 Building Foundations in Math 


Also, during the spring of 2010, the staff review team and School Council discussed concerns 
about how the AIMS test questions had alternate wording and were formatted differently than 
our other NCTM based material.   One of the goals set for the 2010-11 school year was to 
implement more specific material targeted to AIMS math.  To meet this goal, Highland had an 
in-service on IDEAL Formative Assessment (which has a databank of aligned test questions 
taken directly from the AIMS practice test and former AIMS tests, or formatted similarly).  The 







older class used problems taken from IDEAL on a weekly basis to help supplement the 
mathematics curriculum and provide a more aligned curriculum. 
 


Highland has made the following efforts for the previous five years to develop and implement 
a plan for monitoring the integration of the Arizona Academic Standards into mathematics 
instruction. 


o Classroom Observations:  Since the school is so small, the administration is continually 
conducting informal classroom observations.  The administration and/or lead teacher also 
conducts scheduled observations.  Input and guidance is provided during short meetings to 
discuss the observations.  The administration uses these observations to note if teachers are 
providing engaging, effective and aligned curriculum.  


o Formal Evaluations:  During the 2009-10 Highland restructured its Teacher Assessment 
format.  All teachers fill out a self-assessment, and then during a conference with an 
administrator are given a summary evaluative score.  The assessment covers the following 
areas:  preparation for instruction, presentation of organized instruction, assessment of student 
performance, positive learning climate, classroom management, communication, professional 
development, leadership, and performance of professional responsibilities. These help indicate 
whether teachers are providing engaging, effective and aligned curriculum, and lays the 
groundwork for an action plan for remediation/intervention if necessary. 


o Review Teams:  The staff review team and School Council review student data (including 
AIMS) to determine whether the Arizona Academic Standards have been successfully 
integrated into mathematics instruction to determine future goals and focus. 


o Annotated Standards:  The administration collects annotated mathematics standards from 
teachers that indicate when each math standard has been introduced.  As noted above, the 
administration did not require the submission of these records from all classes until the 2010-
11 school year. 


o Staff Meetings:  Highland has a weekly staff meeting to discuss curricular and other school 
matters. 


o Surveys:  Parents and teachers are asked to submit anonymous surveys.  These surveys are 
used by the staff review team and School Council to recognize areas of strength and to 
determine areas in need of improvement. 
 


Highland has made the following efforts during the previous five years to develop and 
implement a plan for monitoring and documenting student proficiency in mathematics.   (Ex: 
Formative and summative assessments, common/benchmark assessments, articulated 
assessment plan, data review teams) 


o MBSP:  During the 2009-10 school year, Highland began using the MBSP (Monitoring Basic 
Skills Progress) program to assess its students in the areas of computation and concepts and 
applications.  This program has been used with the 2nd through 6th grade students on a 
monthly or bimonthly basis to track student progress. 


o Teacher Data:  Teachers use classroom observations and student work to collect informal 
student data on a weekly or biweekly basis.  These notes help indicate progress as well as 
areas in need of support.  These notes are used not only to help develop progress reports, but 
they are also used to assist teachers in developing an individualized weekly mathematics 
curriculum for each student. 


o IDEAL:  During the 2010-11 school year, the math teacher in the older class used the 
formative assessment section in IDEAL to create weekly standards-based worksheets to 
gauge the student understanding of the current standard(s) being taught.  This information 
assisted the teacher in determining when reteaching and/or intervention was needed. 


o Portfolios:  To help document student growth and proficiency, student portfolios containing 
samples of student work and assessments are maintained. 


o Progress Reports:  Highland teachers use all of the data above to construct narrative 
progress reports for each child three times a year.  The progress reports indicate areas of 
strength and areas in need of practice and support.  Parent/Teacher conferences are held at 
least twice a year to discuss student progress. 


o Computation Tests:  Weekly computation tests are administered to gauge student 
computation proficiency.  As skills improve, students move to the next level. 


o Yearly Pre & Post Tests:  Teachers administer yearly pre and post-tests of skills in 
mathematics to help document student progress.  During the 2010-11 school year, the math 







teacher in the older class experimented with using the sample AIMS test as the pre/post test- 
with mixed results.   
 


Highland’s efforts for the previous five years to develop and implement a professional 
development plan that supports effective implementation of a math curriculum include the 
following.  


o Review Teams:  Highland uses staff and parent surveys, student demographics, student test 
scores and classroom observations to create professional development goals for the current 
and following year.   Starting in the 2009-10 school year, the School Council also helped 
review data and make recommendations.  In the spring of 2009, the review teams determined 
one of Highland’s PD (professional development) goals for the following school year should be 
to train teachers in effective techniques to improve student engagement and proficiency across 
all curricular areas.  Starting in 2010, Highland also saw a need for targeted professional 
development in math.   


 PDs offered to increase student engagement and proficiency: 
• SmartBoard Training offered in spring of 2010 with follow-up teacher 


observations in 2010-11 school year. [Attended by all teachers] 
• Intel Teach Elements (course completed by all teachers during the 2010-11 


school year) [Attended by all teachers] 
• Gifted and Talented- 10/2/2009 [Attended by all teachers] 
• Managing Challenging Behaviors- May 27, 2010 [Attended by all teachers] 


 MATH PDs attended by staff  
• Virtual Economics [attended by lead teacher in December 2009] 
• Teaching Economics in Children’s Literature - March 11, 2011 (attended by two 


teachers representing 2 out of 3 classes) 
• AZ Counts - June 2, 2010 [attended by lead teacher in middle class]   
• Leading Change Conference June 2011 [Lead teacher attended workshop on 


the new Arizona math standards.] 
o Mentoring: All new teachers at Highland are mentored.  This assists new teachers in 


developing their curriculum and managing their classrooms.  
o Increased Organization and Focus on PD:  Over the past couple of years, Highland has 


overhauled its professional development program so that it is more organized and effective.  
We have put more focus on offering and providing funding and time for staff to attend PD.  
Starting in the 2010-11 school year, PD log forms have been used to more effectively record 
PDs attended.  To help gauge the effectiveness of the PD, teacher reflection forms, which 
include a review of classroom implementation, have been used during the 2010-11 school 
year.  One of the teacher’s scheduled classroom observations must also allow administration 
to see at least one teaching technique covered in a PD attended over the past year.  Next year 
we will even be piloting a new model for our professional learning community.  This has not 
been noted on the PMP because we did not want to lock ourselves into a specific model.  We 
would like to see how it fits into our school, and it may need to be reevaluated and retooled as 
time progresses. 


o Weekly Staff Meetings:  Highland has had weekly staff meetings throughout the past 5 years, 
at which curricular and other school issues and concerns are discussed. 







 
 


Analysis of Student Data 
Below is a detailed description of the process used for conducting an analysis of relevant 
pupil achievement data. 


 
School’s efforts for the previous five years to analyze relevant pupil achievement data.  


Highland is a very small school, so data analysis is not as overwhelming as in larger schools  
(there are 60 children split up into 3 classrooms).  The staff review team and School Council 
review test scores, student demographics, surveys, and staff observations when analyzing 
student achievement and growth.  The staff review team also uses other data such as teacher 
evaluations and curricular alignment records to determine possible causal links to achievement 
and growth.  These data review teams note trends and create goals based on needs.  As 
mentioned above, during the 2009-10 school year, a School Council (including parents 
representing different aspects of our student population) was created to assist in the review 
process.  The School Council convenes in the spring before the current school year’s AIMS 
test has been taken and results have been posted.  As a result, initial goals are set in the 
spring by the council.  Further analysis of the school year’s achievements is conducted by the 
staff review team in the summer after receiving test results and reviewing staff evaluations and 
curricular alignment records.  The goals are then modified, if necessary, and finalized. 
 


Detailed description of the types of data collected and the process used in conducting the 
analysis of the relevant data. 


When assessing achievement and future needs in math, the review teams examine parent 
surveys, teacher input, student demographics/home-life, standardized test scores (AIMS), 
classroom assessments (MBSP), curricular alignment records, teacher observations and 
evaluations and administration input.  The review teams note trends in the assessment scores 
and then reviews possible causes (e.g. teacher performance, sufficient and engaging teaching 
of standards, insufficient exposure to question structure used in the AIMS math test etc.).  
Instructional methods and curricular materials linked to positive outcomes are discussed.  
Areas in need of improvement are also discussed. Methods linked with positive outcomes and 
current best practices are used to construct a plan of action and corresponding goals. 
 


Justification of how data selected for the analysis is relevant to improving pupil achievement. 
The following data is analyzed because we want to make sure that we are getting a complete 
picture of student achievement.  We also want to make sure we have investigated possible 
factors that could have affected the achievement both positively and negatively.  Once we 
have established any links between assessment scores and possible causes, the review 
teams make an action plan based on using the most effective teaching practices linked to the 
student achievement.   
❑ The review teams primarily use a standards-based (AIMS) and an SBR based assessment 


(MBSP) to gauge student progress and growth.  The AIMS test is reviewed because that’s 
what the Arizona Department of Education uses to rate our performance and growth.  The 
MBSP is used because it is a SBR tool that allows us to assess student math achievement 
and growth on a regular basis.  Knowing where the students are academically will allow us 
to provide more targeted instruction to improve achievement. 


❑ To complement these assessments, we also take into account teacher input. These 
classroom observations of student performance provide a broader picture of student 
progress and achievement, and they can give more insight into the math processing skills 
of students in a variety of applications. Once again, knowing the students’ learning styles 
and academic level will allow us to provide more targeted instruction to improve student 
achievement. 


❑ The input of administrators is considered because they are ultimately the parties in charge 
of the institution.  They are aware of budgeting and legal issues, and have a unique and 
valuable viewpoint of the school and the direction it is heading.  They are also 
knowledgeable of current best practices on improving pupil data. 


❑ Anonymous input from parents is taken into consideration because parents have unique 
opportunities to see their children use math skills in different learning situations.  This helps 
us when determining how students apply their learning to new situations.  Hence, parental 
perception regarding their children’s achievement is another tool in providing a rounded 







picture of student ability. Parent perceptions of our curriculum and achievement can also 
have a serious impact on how or even whether they will support their child’s education at 
home, as well as whether they will support the school in general.  This will obviously have 
a significant impact on student achievement. 


❑ Teacher observations, reviews, and curriculum alignment records are used to give the 
review team assistance in pinpointing possible causes of trends in achievement data (both 
positive and negative).  This data can then be used to set goals and create a plan to 
provide more effective teaching to increase student achievement. 


❑ When trying to determine contributing factors leading to decreased student performance, 
the school not only has to look for internal causes, but it also has to look at other factors 
such as student demographics and home life. These are reviewed because certain factors 
can significantly affect student achievement.  A child’s achievement scores can be linked 
to factors such as  


o ADHD or other conditions 
o less support at home due to work schedules or guardian medical conditions 
o financial hardships that prevent student from meeting their basic sleep and 


nutritional needs  
o or even a lack of parental emphasis on formal education.    


Although some of these issues we are not able to address, analyzing student demographic 
data can help provide us with guidance when evaluating scores.  Analysis of this 
information can help us devise steps that the school can take to provide extra support.   


 
 
 


 







 


Analysis of the 2006-7 School Year 
(Limited to Mathematics) 


 
Data 


Reviewed 
Summary of Data Collected Reviewers 


Response 
Current 


Year’s AIMS 
Test Scores 


Adjusted numbers provided by the state reflect 
that 90% of students passed the AIMS math 
test. 
Our scores were higher than state average. 
 
3rd Grade:  
    Passing : 8 
    Not Passing:  1 
    PERCENT PASSING: 89 % 
4th Grade: 
    Pass: 4 
    Not Passing:  4 
    PERCENT PASSING: 50% 
5th Grade: 
    Passing: 13 
    Not Passing: 0 
    PERCENT PASSING: 100% 
6th Grade: 
    Passing: 4 
    Not Passing: 0 
    PERCENT PASSING: 100% 
 
Total passing (unadjusted); 85% 


The team celebrated the 90 
percent passing rate!  WOW!!! 
 


Surveys & 
Parent Input 


A detailed breakdown of the parent satisfaction 
survey was not retained.  However, 
administration notes that the survey had 
positive results with most parents rating their 
child’s education as excellent. 


No concerns relating to math 
were noted. 


Teacher 
Input 


No concerns relating to math were noted. No concerns relating to math 
were noted. 


Teacher 
Observations 
& Reviews & 


other 
Administration 


Input 


No concerns relating to math were noted. No concerns relating to math 
were noted. 


Student 
Demographics


/Home-Life 


No concerns relating to math were noted. No concerns relating to math 
were noted. 


Curricular 
Alignment 
Records 


Incomplete records were collected. No concerns relating to math 
were noted. 


 
Summary of Findings: During the 2006-7 school year, Highland’s AIMS math scores, teacher 
observations and parent surveys were all positive.  With 90% of our students meeting the state 
standards, there were no notes of concern.  We celebrated the success of our math program and our 
goals were focused on current best practices in literacy. 
 
 







Analysis of the 2007-8 School Year 
(Limited to Mathematics) 


 
Data 


Reviewed 
Summary of Data Collected Reviewers 


Response 
Current 


Year’s AIMS 
Test Scores 


81% of students passed the AIMS math test 
Our average was higher than state average. 
 
3rd Grade:  
    Passing : 5 
    Not Passing:  2 
    PERCENT PASSING:  71% 
 
4th Grade: 
    Pass: 8 
    Not Passing:  1 
    PERCENT PASSING: 89% 
 
5th Grade: 
    Passing: 7 
    Not Passing: 3 
    PERCENT PASSING: 70% 
 
6th Grade: 
    Passing: 6 
    Not Passing: 0 
    PERCENT PASSING: 100% 


The team celebrated the 81 
percent passing rate! 
 
No concerns relating to math 
were noted. 


Surveys & 
Parent Input 


Parent Satisfaction Survey-“The quality of 
my child’s education at Highland is:” Excellent 
(28),  Good (11), Fair (3), or Poor (0) 


No concerns relating to math 
were noted. 


Teacher input No major concerns relating to math were 
noted. 


No concerns relating to math 
were noted. 


Teacher 
Observations & 


Reviews & 
other 


Administration 
Input 


The administration did not note any problems 
specific to mathematics during classroom 
observations or teacher reviews.    
 


No concerns relating to math 
were noted. 


Student 
Demographics/


Home-Life 


No concerns relating to math were noted. No concerns relating to math 
were noted. 


Curricular 
Alignment 
Records 


Incomplete records were collected. No concerns relating to math 
were noted. 


 
 
 
Summary of Findings: During the 2007-8 school year, Highland’s AIMS math scores, teacher 
observations and parent surveys were all positive.  With over 80% of our students meeting the state 
standards, there were no notes of concern.  We celebrated the success of our math program and our 
goals were focused on current best practices in literacy. 







 


Analysis of the 2008-9 School Year 
(Limited to Mathematics) 


 
Data 


Reviewed 
Summary of Data Collected Reviewers 


Response 
Current 


Year’s AIMS 
Test Scores 


Adjusted numbers provided by the state reflect 
that 58% of students passed the AIMS math 
test.  Our passing percentage was lower than 
the state’s. 
 
3rd Grade:  
    Passing : 2 
    Not Passing:  6 
    PERCENT PASSING:  25% 
 
4th Grade: 
    Pass: 4 
    Not Passing:  4 
    PERCENT PASSING: 50% 
 
5th Grade: 
    Passing: 6 
    Not Passing: 2 
    PERCENT PASSING: 75% 
 
6th Grade: 
    Passing: 1 
    Not Passing: 0 
    PERCENT PASSING: 100% 
 
Total Percent of all students Passing (without 
adjustments for students entering school mid-
year):  52%   
 


The School Council did not find 
any concerns with the math 
AIMS scores since the only data 
it had available at the time of the 
meeting was 2008’s data.  In the 
summer when the scores were 
posted, the staff review team 
comprised of administration and 
lead teachers noted the decline 
in the scores.  The 3rd grade 
scores were of concern, but the 
team noted several factors that 
could account for the lower 
scores.  The 3rd grade group 
generally struggled with focus.  
In addition, half of the 3rd grade 
students were new to Highland 
that year. Considering the 
factors above alongside the 
generally positive math test 
scores over the past several 
years, the staff review team 
decided that this was not an 
area of concern, but it should be 
monitored.   


Surveys & 
Parent Input 


General Parent Survey:  27 parent surveys 
(representing 50% of the students) were 
returned.  Only 2 parents commented on math 
1) one parent wanted a mathematics workbook 
series 2) the other indicated that they wanted 
more math help for their child.   
Most surveys complemented us on our 
individualized curriculum and the amount of 
individual attention their child received.    
Parent Satisfaction Survey-“The quality of 
my child’s education at Highland is:” Excellent 
(36),  Good (6), Fair (2), or Poor (1) 
Title I Survey: Of the 5 returned all 5 scored 
the quality of their child’s math instruction as 
satisfied or very satisfied. 


No concerns were noted.  The 
committee celebrated the 
positive responses!  
The team decided against 
purchasing math workbooks 
since they do not provide 
curriculum individualized to each 
child. 


Teacher 
Input 


The teachers noted concerns about not having 
an alternate math assessment (in addition to 
AIMS) to help us document student growth 
throughout the year and to help target 
instruction to the needs of the students. 
 
The teachers also noted that many students in 
the 3rd grade class were struggling readers who 


This further reinforced the team 
belief in the need for an 
additional math assessment. 







had a difficult time staying focused and 
completing their assignments.  The majority of 
the group had been targeted for special 
tutoring, funded by Title I. 


Teacher 
Observation, 
Reviews & 


Other 
Administration 


Input 


The administration did not note any problems 
specific to mathematics during classroom 
observations or teacher reviews.    
Administration did however note that, across 
the board, technology could be used more 
effectively to help increase student 
engagement and improve achievement in all 
areas 


The review team noted that 
more training in using the 
SmartBoard would help teachers 
feel more comfortable in using 
this engaging technology. 


Student 
Demographics


/Home-Life 


For a variety of reasons, parental support and 
involvement was declining (evidenced by fewer 
homework assignments returned, lower turn-
out at the annual school community meeting, 
and fewer parents volunteering in class).  Lack 
of time was the general reason for the decline. 


The committee wanted to work 
on increasing the parental 
participation.  
 
The review teams noted that 
with the lower ratios, 
individualized curriculum, 
significant amount of one on one 
attention, Highland is already 
doing a lot to support these 
students.  
They also noted that struggling 
students were receiving 
additional tutoring through the 
Title I program. 


Curricular 
Alignment 


records 


Incomplete records were collected Review team acknowledged the 
difficulty of documenting 
curricular alignment when each 
child has an individualized 
mathematics curriculum.   This 
was not noted as an area of 
concern. 


 
 
Additional Contributing Factor Not Mentioned Above:  This year, the lead 
teacher/assistant director had pregnancy complications and eventually gave birth to a child in 
November (taking a month-long maternity leave).  With such a small staff, this significant 
event had an impact on the school’s ability to keep on top of everything during the 2008-9 
school year.  
 
Summary of Findings:   
 
1) The staff review team noted the decline in test scores but attributed much of the decline to 
changing student population (with decreased parental support and lower reading levels and 
focus).  With such a small data set, overall achievement scores can significantly be affected 
by a small number of students.  The team would continue to monitor the scores to note any 
patterns.   
2) The staff review team determined that increased focus during the 2009-10 school year 
should be placed on using available technology in the classroom to increase student 
engagement and achievement in all curricular areas. 
3) The staff review team determined that the school should research different assessment 
tools and purchase one to help monitor mathematics achievement throughout the year. 
 
Addendum:  After the review teams made recommendations, we received information about 
ARRA Title I funding.  The staff determined that they would try to use some of the funding 
right away to offer a summer tutoring program. Highland provided summer tutoring sessions 







in 2009 for Title I reading and math students.  The program was received very positively by 
parents and teachers, as it not only prevented some of the “summer slide” normally seen but 
also advanced the students’ math skills. 
 
Follow-up on recommendations:  Below lists the major steps Highland took during the 
2009-10 school year to support the goals set based on the analysis of the 2008-9 school 
year. 
 


❑ During the summer of 2010, thanks to ARRA Title I funding, Highland once again 
offered tutoring sessions for Title I math and reading students. 


❑ Before the 2009-10 school year began, Highland purchased the MBSP (Monitoring 
Basic Skills Progress) program to help document student achievement and growth in 
math.  These math CBMs were used in the upper two classrooms during the 2009-10 
school year. 


❑ Highland provided a professional development on using the SmartBoard in the 
classroom. 


 







 


Analysis of the 2009-10 School Year 
(limited to mathematics) 


 
Type of 


Data 
Reviewed 


Data Summary Reviewers’ Response 


AIMS Test 
Scores  


About 48 percent passed the AIMS test.  
Average test scores were over 10% lower 
than state averages. 
 
3rd Grade: 
    Passing : 5 
    Not Passing:  7 
    PERCENT PASSING:  42% 
 
4th Grade: 
    Pass: 4 
    Not Passing:  3 
    PERCENT PASSING: 57% 
 
5th Grade: 
    Passing: 3 
    Not Passing: 2 
    PERCENT PASSING: 60% 
 
6th Grade: 
    Passing: 1 
    Not Passing: 2 
    PERCENT PASSING: 33% 
 
 
Total Percent Passing:  48% 
 
 


The School Council only had the 2009 
data to review, so no major trends 
were noted, however the lower scores 
were a matter of concern. In the 
summer after receiving and reviewing 
the 2010 scores, the review team 
noted the trend and found these 
scores to be an area of concern 
(especially 3rd and 6th graders).  After 
reviewing the data with teachers, it 
was noted that the 3rd graders were 
having problems with reading 
comprehension and decoding 
problems.  For this reason, the school 
had already provided an extensive PD 
on the 4 Blocks of Literacy that year.  
It was also noted that the 6th grade 
students who stay at Highland instead 
of moving to middle school tend to be 
the ones who are struggling and want 
an additional year of more one-on-one 
attention and individualized instruction.    
 
Positive note:  The third graders from 
the previous year, who had passed at 
a rate of 25%, were now fourth 
graders passing at a rate of 57%. 
 
The review teams were 
informed/reminded that the Arizona 
Department of Education had updated 
the math standards and that, due to 
administrative oversight, the teachers 
were still teaching to the old math 
standards until half-way through the 
school year.  It was determined that 
the administration must be more 
vigilant in terms of these state 
mandates.  Curriculum for the 
upcoming school year must be aligned 
with the new standards.   
 
After reviewing the AIMS practice 
booklets provided by the state, the 
review team also noted that the 
questions were confusing and 
complicated. The format for the 
questions was significantly different 
than much of Highland’s NCTM-based 
curricular material. The review teams 
decided that another possible cause 







for the lower scores was that students 
were unprepared for these questions 
types and the phraseology used.  They 
recommended that math teachers 
must include in their curriculum 
specific exposure to questions written 
and formatted the same way that the 
AIMS test.  


MBSP 
Scores 


 


 


The team reviewed the MBSP scores for the 
3-6 students.  Average scores showed an 
overall increase in computation and Concept 
and application scores.  At the end of the 
year, the Concepts and Applications scores 
dipped and then hit a plateau.   


The staff review team reviewed the 
scores and were pleased with the 
general incline.  However, they 
recognized that the average test 
scores were affected by student 
attendance on the administration date 
and so questioned the reliability of the 
tool being used for major decision-
making.   


Surveys & 
Parent 
Input 


General Parent Survey:  12 parent surveys 
were returned.  No parents commented on 
math as an area of concern.  Most surveys 
complimented us on our individualized 
curriculum and the amount of individual 
attention their child received.    
Parent Satisfaction Survey-“The quality of 
my child’s education at Highland is:” 
Excellent (26),  Good (2), Fair (4), or Poor 
(0) 
Title I Survey: Of the 5 returned 2 stated 
that they were very satisfied with their math 
instruction, 2 stated that they were satisfied, 
and one said that they were somewhat 
satisfied (this guardian later moved their 
child to another school looking for more 
individualized instruction and one-on-one 
attention). 


No math concerns noted here. 


Teacher 
Input 


Teachers noted that this year’s 3rd grade 
students were struggling readers who had 
more difficulty with math word problems 
(which require reading comprehension skills 
in order to understand and solve the 
problem).  The majority of the AIMS math 
test is word problems. 
 
Teachers in the older class also noted that 
some students in the class were 
unmotivated and inconsistent test takers.  
This was evident weekly during the MBSP 
administrations. 
 
In addition, based on an analysis of the 
AIMS practice booklets, the teachers noted 
dissatisfaction with the new AIMS math test 
questions.  They noted that the question 
format and phrasing was confusing to the 
students (and some teachers).  Some 
students were frustrated while taking the test 
because they did not understand what the 
question was asking.  Further, the teachers 


The team was pleased with Highland 
taking a proactive step to address the 
concerns voiced by the staff regarding 
struggling readers.  As mentioned 
above, the school provided an 
extensive in-service on the 4 Blocks of 
Literacy.  The team was hopeful that 4 
Block teaching strategies had been or 
would soon be put into place to 
support the struggling readers and 
boost achievement in the following 
year. 
 
The review teams understood the 
frustration voiced by the teachers 
regarding the new AIMS math test, but 
they noted that it is not in the team’s 
ability to alter the test.  Since the 
Arizona Department of Education 
places significant weight on the 
scores, the team determined that math 
teachers must include in their 
curriculum specific exposure to 







questioned the ability of the test questions to 
measure student understanding of the 
standards tested.  For example, each test 
included several questions that asked for 
students to find which answer was NOT 
correct.  This frustration is has been noted 
by experts:  
Trying to determine which answer is NOT 
consistent with the stem requires more 
cognitive load from the students and 
promotes the likelihood of more confusion. If 
that additional load or confusion is 
unnecessary it should be avoided 
(Haladyna, Downing, & Rodriguez, 2002). 


questions written and formatted in the 
same way as the AIMS math test.   
 
 


Teacher 
Observations, 
Reviews 
& Other 
Administration 
Input 


No concerns were noted specific to the 
quality of mathematics instruction.    
 


Team saw no concerns with teacher 
performance.  Teachers were 
dedicated and hard-working. 


Student 
Demographics 
& Home-Life 


There continued to be concerns about 
parental involvement in their student’s 
education  (including a lack of reviewing and 
practicing of skills at home). 
 
 


The review teams once again noted 
that with the lower ratios, 
individualized curriculum, significant 
amount of one on one attention, 
Highland is already doing a lot to 
support its students.   There was also 
funding in the ARRA Title I grant to 
provide summer tutoring sessions to 
help support struggling students. 
 
The review team discussed the 
possibility of creating hands-on 
interdisciplinary activity bags available 
for parent check-out.  These bags 
might provide a unique learning 
experience that could possibly get 
parents more involved. 


Curricular 
Alignment 
Records 


Incomplete records were collected. As noted 
before, staff did not align curriculum to the 
2008 math standards, but rather to the 
previous math standards. 


Review team decided that math 
teachers in 2010-11 should be 
required to document when they have 
introduced each of the 2008 
mathematics standards during a whole 
group classroom lesson. 


 
 
Summary of Review Team’s Findings (as they relate to math):   


❑ Math teachers in 2010-11 should be required to document when they have introduced each 
of the 2008 mathematics standards during a whole group classroom lesson. 


❑ Math teachers must include in their curriculum specific exposure to questions written and 
formatted in the same way as the AIMS test.   


❑ The review team saw value in creating hands-on interdisciplinary activity bags available for 
parent check-out.  These bags might provide a unique learning experience that could possibly 
increase parental involvement.  This was not a major focus and was only to be tackled if time 
and resources allowed. 


 
Follow-Up on Committee recommendations:  Below lists the major steps Highland took during 
the 2010-11 school year to support the goals set based on the analysis of the 2009-10 school 
year. 


❑ Highland required each of the math teachers to document when they introduced each of 
the 2008 mathematics standards during a whole group classroom lesson.  These records 
were collected by the administration.   







❑ In advance of the 2010-11 school year, the older class was required to create and submit a 
curriculum map for math to ensure that the teacher had an organized and appropriate pace 
for the mathematics instruction and had addressed all standards. 


❑ Highland researched into providing students with practice in decoding AIMS test questions.   
Highland learned that IDEAL has math problems created by the state that were either 
taken directly from the test or modeled after them.  Highland provided an in-service on 
IDEAL formative assessment and asked math teachers to submit examples of problem 
sets used in class.  The older class used the worksheets on a weekly basis to provide 
aligned problem sets. 


❑ The administration chose to hold an extensive professional development on Project Based 
Learning (PBL) in order to increase student engagement and achievement.  Each teacher 
had to implement a project meeting the guidelines of Project Based Learning in their class 
and submit a reflection. 


❑ The staff did not have time to create the take-home bags. 
 







 


Analysis of 2010-11 School Year 
(Limited to Math) 


Data 
Reviewed 


Summary of Data Reviewers Response 


AIMS Test 
Scores  
 
 
 


 
The above chart 
is summary of 
tests from 2006-
10 


AIMS test scores improved.  Highland’s 
average score was only a few percentage 
points below the state average. 
 
Student growth numbers had generally been 
below the state average.  
 
3rd Grade:  
    Passing: 10  
    Not Passing:  4 
    PERCENT PASSING:  71% 
4th Grade: 
    Pass: 6 
    Not Passing: 8 
    PERCENT PASSING: 43% 
5th Grade: 
    Passing: 2 
    Not Passing: 2 
    PERCENT PASSING: 50% 
6th Grade: 
     No students enrolled 
 
Total Percent of all students Passing 
(without adjustments for students entering 
school mid-year):  56%   


The review teams celebrated the 
3rd grade scores!  
 
Taking into consideration previous 
years’ testing data, the number of 
students targeted for Title I tutoring 
enrolled in the upper grades, and 
the testing attitudes of this 
population, teachers recognized 
that despite academic growth, 4th 
and 5th grade scores might not 
indicate grade-level proficiency.  
 
The teams noted concern that 
student growth has been below 
state averages.  The teams were 
not able to pinpoint any specific 
targeted cause.   
 
The staff review team expressed 
interest in obtaining an alternative 
assessment that could provide 
supplemental student growth data. 


MBSP 
scores 


 


 


MBSP Scores were reviewed. A steady 
increase in computation was noted during 
the first half of the year.  There was a slide 
over the winter break and then the scores 
increased to slightly above previous levels 
and hit a plateau.  The Concepts and 
Application scores were less consistent but 
showed an overall increase with a similar dip 
midyear. 


The staff review team noted the 
increase in the scores.  The team 
discussed ways to motivate 
students to stay focused and put 
forth effort on assessments.  The 
lead teacher in the older class 
wondered whether letting students 
see their progress on a chart might 
motivate them to try harder.   
 
 


Surveys & 
parent Input 


General Parent Survey:  21 parent surveys 
were returned.   3 parents had a desire for 
the school to place more emphasis on math.  
Another commented that the school should 
place less emphasis on academics.  Most 
surveys complimented us on our 
individualized curriculum and the amount of 
individual attention their child received.    
 
This year the Parent Satisfaction Survey was 
combined with the General Parent Survey.  
In response to the question “The quality of 
my child’s education at Highland is…” 
parents responded as follows:  Excellent 
(13), Good (8), Fair (0), and Poor (0) 


Although overall the surveys 
continued to be positive, the review 
teams recognized that the math 
satisfaction scores were lower than 
in the past.  The review teams 
attributed some of that to the 
change in curriculum (using AIMS 
math problem sets for student 
practice in class).   







Title I Survey: Of the 9 returned 3 stated 
that they were very satisfied with their math 
instruction, 5 stated that they were satisfied, 
and 1 said that they were somewhat 
satisfied. One noted that she would like to 
see less AIMS math practice. 


Teacher 
input 


Teachers noted that the 3rd grade students 
who last year struggled to read the math 
questions were now 4th graders working on 
comprehending all of the aspects of the 
much more complex math questions in the 
new test.   
 
The math teacher in the older class used the 
problem sets created from IDEAL on a 
weekly basis with mixed results.  Since the 
problem sets were aligned to state 
standards, they did provide the teacher 
some insight into student progress towards 
state standards.  However, both teachers in 
the class noted that many of the 4th and 5th 
grade students had a difficult time 
interpreting the word problems and “trick 
questions.”  Several simply resorted to 
guessing randomly every time they faced 
these problem sets.  
 
The teachers noted success and 
engagement in the projects implemented 
using Project Based Learning. 


Although it was assumed that the 
aligned problem sets did help 
some students prepare for the 
AIMS test, the staff review team 
was concerned with the frustration 
experienced by the at-risk and 
struggling students.  The team 
worried that this frustration could 
impede their math progress 
instead of facilitating it.  Taking into 
consideration the input from 
teachers and parents, the staff 
review team suggested limiting the 
use of AIMS-formatted questions 
to pre- and post-tests.   
The team also recommended that 
all classrooms (not just the older 
class) administer pre and post 
tests of math skills on a regular 
basis.  The assessments should 
match the current set of standards 
being taught (either 2008, 2010 or 
both) and would be another 
assessment tool to judge the 
effectiveness of the teaching and 
the alignment of the curriculum to 
the standards. 
 
The staff review team noted the 
success of projects in increasing 
student engagement and wanted 
to continue using PBL in the 
classroom. They also wanted to 
provide additional PD opportunities 
on strategies for increasing student 
engagement.   


Teacher 
Observations, 


Reviews & 
Administration 


Input 


No concerns were noted specific to the 
quality of mathematics instruction.    


The review team agreed that the 
teachers were all effective. 


Student 
Demographics
/Home-Life 


More males in school. 
(e.g. 14 males 10 females in older class) 
 
There continued to be concerns about 
parental involvement in education (including 
a lack of reviewing and practicing of skills at 
home). 


The School Council decided to put 
increased effort into parental 
involvement.  A volunteer 
coordinator was appointed.  The 
team noted that creating a 
Facebook page might help keep 
parents in the loop.  It was created 
the next week. 
 
The staff review team decided to 
look into devoting time to create 
cross-curricular take-home activity 
bags. 







Curricular 
Alignment  
Records 


All math teachers turned in curricular 
alignment records. 


Staff review team felt comfortable 
about math standards being 
addressed.   


 
Additional team notes based on current state mandates:   


❑ Teacher/Administration Evaluation System:  The staff review team noted that although it 
was good to have the MBSP and Scholastic reading inventories to track student progress, they 
were unsure whether the state approves of them as reliable measures of student achievement.  
In addition, the school did not want to rely solely on the AIMS test for its 
Teacher/Administration evaluation system.  The team decided Highland should invest in a 
state approved testing/monitoring program to assess student growth in math and reading.  


❑ New Common Core Standards:  Arizona is adopting new academic standards.  The team 
wanted to make sure the school was prepared to integrate the new standards into the 
curriculum over the next few years.  It wanted to provide professional development and 
classroom resource materials that would allow for effective implementation of the standards.  
The school has already sent a teacher to a Math Counts workshop in June of 2011.  The 
school has also sent the lead teacher to the Leading Change conference where she attended 
seminars on the Common Core standards.   







 
 


A detailed description of how the plan that is presented is 
directly linked to the findings from the data analysis. 


 
Staff Review Team’s Findings 
and Explanation of Action Steps.  


Corresponding Action Step(s) 


The team learned/recognized the importance of having 
documentation reflecting the integration of the standards 
in the classroom lessons. As a result, Highland will align 
progress reports and teacher notes to the common core 
curriculum, as well as require teachers to submit 
curriculum maps. 
 
Even though the older students will still be tested using the old 
math standards, the team thought that it was essential to align 
Highland records with the new common core standards.  All of 
the progress reports and teacher note pages should be 
aligned for easier transition and limit confusion. 
 
Starting in 2011, the K-1 class will only use the 2010 math 
standards.  The 2-3 class will be trying to integrate both sets of 
standards in the curriculum.  The 4-6 class will focus 
predominately on the older standards.  
 
Curricular maps will be required to ensure that the correct 
standards are being taught and that all topics will be covered. 


Strategy II- Action Step 1-  Highland will align its 
progress report narrative categories to the common core 
standards. 
Strategy II- Action Step 2-   Teachers will create a 
student progress and observation note page that is aligned 
to the new common core standards. Observational notes 
based on student work and classroom participation on 
each student must be made at least once every two 
weeks. 
Strategy II- Action Step 3-   Highland will require each 
math teacher to provide a mathematics curriculum map 
specifying when each standard will be introduced 
(indicating either the week or the specific date) These 
curriculum maps must be created and turned in advance 
of each month, trimester, or year. 
 


The team learned/recognized the importance of 
supporting the staff in their task of effectively 
implementing the new common core standards in the 
classroom.  As a result, Highland will provide professional 
development and classroom resource materials that 
would allow for effective implementation of the standards.   
 
Aligned professional development and curricular material to 
help supplement the instruction will be needed.  Once the test 
is developed, practice tests will be needed to prepare the 
students for the different testing format. 
 


Strategy I-Action Step 1- Highland will review, evaluate 
and make recommendations for the purchase of math 
resource materials aligned with common core math 
standards.  Curricular material must be purchased to cover 
each grade level.  A minimum of two hundred dollars will 
be set aside each fiscal year for the purchase of 
resources.  Additional resources will be allocated as 
appropriate. 
Strategy IV- Action Step 3- For the 2012-13 and 2013-14 
school years, Highland will provide/fund at least one 
professional development opportunity (either in-house or 
external) that will support effective implementation of the 
2010 Arizona/Common Core math standards.  $750 will be 
set aside each year for this purpose. 


The team recognized the success of previous 
professional development opportunities offered that 
focused on technology, student engagement and 21st 
century skills.  As a result, Highland will provide PD 
opportunities on strategies that increase student 
engagement and achievement. 
 
The review team has noted over the years a change in student 
focus and motivation.  In order to teach the concepts in 
effective and meaningful ways and provide students with 21st 
century skills, the team decided that Highland should continue 


Strategy IV- Action Step 1- . During the 2011-12 school 
year, Highland will hire an external trainer to provide a 
day-long professional development on Hands-On Math. 
Strategy IV- Action Step 2- . Highland will provide a 
professional development on different interactive websites 
to be used in math instruction (including Survey Monkey 
and Illuminations).  


Strategy IV- Action Step 3- For the 2012-13 and 2013-14 
school years, Highland will provide/fund at least one 
professional development opportunity (either in-house or 







to focus on providing PD opportunities that fit these criteria.   
These PD opportunities will be targeted to math because it is 
an area of concern. 


external) that will support effective implementation of the 
2010 Arizona/Common Core math standards.  $750 will be 
set aside each year for this purpose. 


The team noted the success of projects in increasing 
student engagement and wants to continue using PBL in 
the classroom.   
 
Current best practices note that the interdisciplinary projects 
outlined in Project Based Learning are effective ways to 
engage students, teach 21st century skills, and improve 
achievement across curriculum.   


Strategy I- Action Step 2. To improve 21st century skills, 
during the 2011-12 school year, each class must conduct 
a minimum of 2 projects that meet Project Based Learning 
guidelines.   Teachers must provide a summary of the 2 
lessons (including mathematics standards covered and 
assessment methods). Each project must cover at least 
one math standard.  During the 2012-13 and 2012-14 
school years each class must conduct a minimum of 4 
projects. 


The team recognized that Highland needs to have an 
additional standardized testing program to provide SBR 
and state approved measures of student growth and 
achievement.  As a result, Highland will purchase and 
administer an additional state approved testing program 
to assess student growth in math and reading. 
 
The team noted that although it was good to have the MBSP 
and Scholastic reading inventories to track student progress, 
they were unsure whether the state approves of them as 
reliable measures of student achievement.  The school also 
did not want to rely solely on the AIMS test for its 
Teacher/Administration Evaluation system.  The team decided 
Highland should invest in a state approved testing program to 
assess student growth in math and reading.  Additional data 
might help the team determine the cause of the growth 
percentile trends seen in the AIMS data. 


Strategy III- Action Step 2- Highland will review and 
evaluate different state approved SBR assessment 
program to measure student math growth  (e.g. Stanford 
10, gmades or Galileo).  Based on the team’s 
recommendation, Highland will purchase a state approved 
SBR assessment program. 
Strategy III- Action Step 2- Highland will use the SBR 
assessment program to assess and record student 
academic growth starting with the 2012-13 school year 


The team learned that having more concrete assessment 
data to gauge student learning of standards taught would 
be beneficial in determining lesson effectiveness and 
would also help drive intervention.  As a result, 
classrooms must administer pre and post tests of math 
skills on at regular basis.   
 
The assessments should match the current set of standards 
being taught (either 2008, 2010 or both) and will be another 
assessment tool to judge the effectiveness of the teaching and 
the alignment of the curriculum to the standards.  


STRATEGY III Action Step 1:  At least 3 times each year 
(once each trimester), teachers will administer pre and 
post tests of math standards taught. 


 







PERFORMANCE MANAGEMENT PLAN TEMPLATE 
Highland Free School 


 
INDICATOR:1   _X__Math     DURATION OF THE PLAN2:  Begins July 1, 2011  to  June 31, 2014 
 
MEASURE* METRIC* CURRENT 


STATUS* 
End Target For This Plan*3 


State 
standardize
d 
assessment 


Percent (%) of 
students who score 
proficient on the 
State standardized 
assessment and 
Student growth 
percentile (SGP)  


(Board staff 
will enter 
info here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 


 
 
 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps  Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. Highland will review, evaluate 
and make recommendations for 
the purchase of math resource 
materials aligned with common 
core math standards.  Curricular 
material must be purchased to 
cover each grade level.  A 
minimum of two hundred dollars 
will be set aside each fiscal year 
for the purchase of resources.  
Additional resources will be 
allocated as appropriate.  


July 1, 2011 
to June 
31,2014 


Nicholas Sofka  Copies of receipts and inventory 
of items purchased 


MINUMUM 
AMOUNT  
$200 per 
fiscal year 
($600 for 
all three 
years) 


2. To improve 21st century skills, 
during the 2011-12 school year, 
each class must conduct a 
minimum of 2 projects that meet 
Project Based Learning guidelines.   
Teachers must provide a summary 
of the 2 lessons (including 
mathematics standards covered 
and assessment methods). Each 
project must cover at least one 
math standard.  During the 2012-
13 and 2012-14 school years each 
class must conduct a minimum of 
4 projects. 


Starting 
August 2011 
and 
continuing 
until the end 
of the 2014 
school year 


Teresa Rodriguez Teachers will submit lesson 
plans, examples of scoring 
rubrics and other hand-out 
materials.  Teachers will also 
submit a reflection sheet on the 
projects. During the 2011-12 
school year, teachers will also 
be observed by administration 
during one of their lessons. After 
the observation, the 
administrator and teacher will 
have a post-observation 
conference where teachers will 
be asked to reflect upon their 
lesson and the administration 
will able to review the 
commendations as well as the 
recommendations, along with 
suggestions as to how to meet 
the recommendations in future 
instruction. 


0 


 
 
 







STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona 
Academic Standards into instruction. 


Action Steps  Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1.  Highland will align its progress 
report narrative categories to the 
common core standards 
 


Starting with 
November 
15, 2011 
progress 
reports and 
continuing. 


Teresa Rodriguez  School will provide examples of 
progress reports from all three 
classrooms (with student 
identifying information removed) 


0 


2. Teachers will create a student 
progress and observation note 
pages that are aligned to the new 
common core standards. 
Observational notes based on 
student work and classroom 
participation on each student must 
be made at least once every two 
weeks.  


Starting with 
August 18, 
2011 
progress 
reports and 
continuing. 


Teresa Rodriguez School will provide examples of 
note pages from all three 
classrooms (with student 
identifying information removed) 


0 


3. Highland will require each math 
teacher to provide a mathematics 
curriculum map specifying when 
each standard will be introduced 
(indicating either the week or the 
specific date). These curriculum 
maps must be created and turned 
in advance of each month, 
trimester, or year. 


Teachers are 
strongly 
encouraged 
to turn in 
maps starting 
the first 
trimester of 
the 2011-12 
school year. 
Teachers will 
be required 
to do so 
starting in 
November 
2011 and 
continuing. 


Teresa Rodriguez  Administration will collect 
curriculum maps from each 
teacher. 


0 


 
 
 
 
 
 
 







STRATEGY III:  Develop and implement a plan for monitoring and documenting student 
proficiency. 


Action Steps  Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. At least 3 times each year (once 
each trimester), teachers will 
administer pre and post tests of 
math standards taught. 


Teachers are 
strongly 
encouraged to 
begin 
administering 
pre-and post-
tests starting 
the first 
trimester of 
the 2011-12 
school year. 
Teachers will 
be required to 
do so starting 
in November 
2011 and 
continuing. 


Teresa Rodriguez Samples of the tests will be 
collected from each classroom.  
A final data sheet from each 
class will be collected 
(including names, date of 
administration, and test scores) 


0 


2. Highland will review and 
evaluate different state approved 
SBR assessment program to 
measure student math growth  
(e.g. Stanford 10, gmades or 
Galileo).  Based on the council’s 
recommendation, Highland will 
purchase a state approved SBR 
assessment program. 


Must be 
purchased by 
June 21, 
2012. 


Nicholas Sofka Copies of receipts and 
inventory of items purchased 


1,500 


3. Highland will use the SBR 
assessment program to assess 
and record student academic 
growth starting with the 2012-13 
school year 


Starting 
August 2012 
and 
continuing. 


Teresa Rodriguez Assessment scores will be 
recorded and growth noted 


0 


 
 
 
 
 
 
 
 







STRATEGY IV:  Develop and implement a professional development plan that supports 
effective implementation of the curriculum. 


Action Steps  Timeline Responsible 
Party 


Evidence of Meeting 
Action Steps 


Budget 


1. During the 2011-12 school year, 
Highland will hire an external 
trainer to provide a day-long 
professional development on 
Hands-On Math. 


Must be 
offered during 
the 2011-12 
school year 


Nicholas Sofka The trainers, consultants or 
contractors must include a 
Scope of Work.  Teachers will 
fill out and return a professional 
development refection and 
follow up sheet. 


$1,500 
(Title II) 


2. Highland will provide a 
professional development on 
different interactive websites to be 
used in math instruction (including 
Survey Monkey and Illuminations).  


 


Must be 
offered during 
the 2011-12 
school year 


Teresa Rodriguez A professional development 
reflection/follow-up form will be 
filled out by participating 
teachers to evaluate the 
effectiveness of the PD. 
Teachers will provide at least 
one example or summary of a 
lesson actually implemented in 
class using one of these 
websites. 


0 


3. For each of the 2012-13 and 
2013-14 school years, Highland 
will provide/fund at least one 
professional development 
opportunity (either in-house or 
external) that will support effective 
implementation of the 2010 
Arizona/Common Core math 
standards.  $750 will be set aside 
each year for this purpose. 
 


Professional 
Developments 
must be 
attended by 
December 
2013 


Nicholas Sofka If Highland hires an external 
training a scope of work will be 
obtained.  If outside 
professional development, then 
certificates of completion will be 
obtained. A professional 
development reflection/follow-
up form will be filled out by 
participating teachers to 
evaluate the effectiveness of 
the PD. 


$1,500 


 
Using the information entered in the “Budget” columns above, please provide a budget total that 
incorporates all strategies and action steps for each year of the performance management plan’s 
implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add 
years, as necessary. 
 


Year 1:    Budget Total  $3200  Fiscal Year  2012 
Year 2:    Budget Total  $950 
Year 3:    Budget Total  $950 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish 
the strategy 
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Highland Free School Fund, Inc.                       
Charter Holder Entity ID: 79061 
Date Submitted: March 31, 2014 


Required for: Renewal 
Audit Year: 2013 
Evaluation Completed: May 21, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


  X 


 


 
1b. Unrestricted Days Liquidity 


  X 


 


 
1c. Default 


  X 


 


 
2a. Net Income   


 X  


 
The financial performance response indicates the net loss was due to a non-
recurring event. Specifically, in 2013, the charter holder made classroom 
improvements, which were available for use on August 1, 2013, to provide 
room for approximately 40 additional students, according to the financial 
statement notes submitted with the response. The response states, “Certain 
expenses related to the enlargement of the facility during the last two years will 
no longer be present in the next school year and thereafter. This fact by itself 
will reduce the school expenditures substantially.” The charter holder’s 
response does not include support for these statements. The audit, through the 
statement of cash flows, supports the use of cash for the construction of the 
classroom improvements, but does not show the classroom improvements 
affecting the charter holder’s net income in fiscal year 2013. The response also 
states, “As a contingency plan, the related party, holding the lease on the land, 
if necessary, is ready to defer 50% of the monthly payment (or $12,000/year) of 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


lease payments to the school (see note 6 in the audited financial statements), 
which will result in reduction of expenditures.” While the audit supports the 
existence and amount of this lease, it does not support the related party’s 
willingness to defer 50% of the monthly payment. 
 
The financial performance response states, “During FY 2013, the school built a 
new building to replace the much smaller classroom used for its 
kindergarten/first grade program. In the interim, the enrollment had to be kept 
at a level adequate for the space available for instruction.” The charter holder’s 
response and Arizona Department of Education reports do not support the 
restrictions identified in these statements.  Additionally, the response states, 
“The school expects increased enrollment in SY 2015 and thereafter, as a result 
of the new facility available” and indicates that as of March 2014, there are 10 
applications for kindergarten/first grade for school year 2015. The charter 
holder’s response does not include support for these statements. 
 


 
2b. Cash Flow 
 


 X  


 
The financial performance response states “As of March, 2014, Highland Free 
School has a positive cash flow and meets the other financial requirements (see 
Budget).” The budget included with the response shows a net income of 
($51,556.08), so far, for fiscal year 2014 and a budgeted net income for the year 
of $721.00. The budget provided does not support the statement made. 
 
The financial performance response indicates the charter holder has sufficient 
cash to fund cash deficiencies for the foreseeable future. In support of this 
statement, the response indicates: a) as of February 28, 2014, the charter 
holder has a cash reserve of $50,151.66; b) the charter holder has a credit card 
with a credit limit of $35,000; and c) the school founder “is prepared to back 
any financial need that may arise in the foreseeable future”. These items are 
supported by the evidence included with the charter holder’s response. 
Additionally, according to the table found in the Renewal Executive Summary, 
the charter holder had 111.55 days of unrestricted liquidity as of June 30, 2013. 
The response also indicates that the related party that holds the lease on the 
land is ready to defer, if necessary, 50% of the monthly payment (or 
$12,000/year) of lease payments. The charter holder’s response does not 
include support for the land lease deferment option. 
 
The financial performance response states, “There will be no need to make 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


additional facility-related expenditures, which will increase the positive cash 
flow in FY 2015 and thereafter.” The fiscal year 2013 audit supports the use of 
cash for the construction of classroom improvements. The response also 
indicates increased enrollment will increase revenues and increase cash flow 
(see Net Income). 
 


 
2c. Fixed Charge Coverage Ratio 


X   


 
The financial performance response indicates the charter holder has sufficient 
cash to fund cash deficiencies for the foreseeable future. In support of this 
statement, the response indicates: a) as of February 28, 2014, the charter 
holder has a cash reserve of $50,151.66; b) the charter holder has a credit card 
with a credit limit of $35,000; and c) the school founder “is prepared to back 
any financial need that may arise in the foreseeable future”. These items are 
supported by the evidence included with the charter holder’s response. 
Additionally, according to the table found in the Renewal Executive Summary, 
the charter holder had 111.55 days of unrestricted liquidity as of June 30, 2013. 
 
Based on the fiscal year 2013 audit, the charter holder’s fixed charges are 
$24,000 in lease expense and approximately $12,000 in interest expense. The 
financial performance response indicates the related party that holds the lease 
on the land is ready to defer, if necessary, 50% of the monthly payment (or 
$12,000/year) of lease payments. The response also indicates the charter 
holder expects improved performance on this measure due to increased ADM 
and there being no need for additional facility expenditures (see Net Income). 
While no support is provided for these statements, the charter holder has 
demonstrated through the response that it has sufficient cash to fund fixed 
charges for the foreseeable future.  
 


 








2a. Net Income   
*The net loss was from non-recurring events that will not occur in future periods: During FY 2013, the school built a new building to 
replace the much smaller classroom used for its kindergarten program and to accommodate increased KG enrollment. This building became 
available for use on August 1, 2013 (see note 12 in the audited financial statements). The net loss was from this non-recurring one-time only 
event. No other major construction and associated additional expenditures are anticipated in the foreseeable future.  
*The charter holder has reduced expenses to meet the minimum requirement in future periods:  
1. Certain expenses related to the enlargement of the facility during the last two years will no longer be present in the next school year and 


thereafter. This fact by itself will reduce the school expenditures substantially. 
2. The increased student enrollment will bring certain economies of scale, which will reduce the per-pupil expenses. 
3. Those two factors will lead to substantial reduction of the expenses, resulting in meeting the minimum requirement in any future period.  
4. As a contingency plan, the related party, holding the lease on the land, if necessary,  is ready to defer 50% of the monthly payment (or 


$12,000/year) of lease payments to the school (see note 6 in the audited financial statements), which will result in reduction of expenditures. 
*Student counts for the charter holder will increase in future periods to result in positive change in net assets: During FY 2013, the 
school built a new building to replace the much smaller classroom used for its kindergarten/first grade program. In the interim, the enrollment 
had to be kept at a level adequate for the space available for instruction.  The current year total enrollment is 49 students for the reasons stated 
above.   The school expects increased enrollment in SY 2015 and thereafter, as a result of having the new facility available.   At the present time 
the school is pursuing an active enrollment campaign, and as of March 2014, there are already 10 applications for KG-1 for SY 2015.  
Applications for enrollment at Highland are expected to more than double by the start of the school year.  Highland is well established in the 
community – it is an indispensable part of the Tucson Empowerment Zone and has been serving the needs of its community for more than 44 
years, of which 14 years operating as a charter school. Over the years, word of mouth has been the major recruiting effort, in addition to a small 
advertising budget (see note 10 in the audited financial statements) to sustain the public image of the school. In an attempt to increase its outreach 
in the community, the school has re-evaluated its advertising and marketing strategy and increased the marketing effort. Currently, the school 
holds many open houses, as well as participates in community events, such as the Tucson Festival of Books, and numerous fundraising events to 
promote the school and its educational model. More than 250 families visited the school’s booth at the last book fair.  
2b. Cash Flow   
* The charter holder meets the other financial requirements and had positive cash flow for the most recent year: As of March, 
2014, Highland Free School has a positive cash flow and meets the other financial requirements (see Budget).  
*The charter holder has sufficient cash to fund cash deficiencies for the foreseeable future:  
1. As of February 28, 2014 Highland Free School has a cash reserve in the amount of $ 50,151.66 as reflected in the most recent Bank 


Statement (as of end of February, 2014). 
2. The school also has credit available to meets its cash obligation - a Bank of America credit card with a credit limit of $35,000, guaranteed by 


the Director of the school (see note 5 of audited financial statements). 
3. Additionally, the related party, holding the lease on the land, if necessary, is ready to defer 50% of the monthly payment (or $12,000/year) of 


lease payments to the school (see note 6 in the audited financial statements). 
4. The founder of the school (est. 1970) and the charter holder (as of 2000) is prepared to back any financial needs that may arise in the 


foreseeable future (see personal Bank Statement of charter founder as of end of February, 2014, showing $97,556.05 in personal assets – 
savings and checking). By evidence, he also holds the only debt the organization has at this time, which has been structured to be forgiven 
(see note 11 in the audited financial statements and board meeting minutes from July 20, 2007). 


*The charter holder has increased revenue or reduced expenses that will result in positive cash flow in the next fiscal year.: The 
increased number of students enrolled in the coming school will increase the revenues. There will be no need to make additional facility-
related expenditures, which will increase the positive cash flow in FY 2015 and thereafter. Those two factors will increase the positive 
cash flow in the fiscal year and thereafter. 
2c. Fixed Charge Coverage Ratio   
* The charter holder has sufficient cash to augment cash flow to fund fixed charges for the foreseeable future.  
1. As of February 28, 2014 Highland Free School has a cash reserve in the amount of $ 50,151.66 as reflected in the most recent Bank 


Statement (as of end of February, 2014). 
2. The school also has credit available to meets its cash obligation - a Bank of America credit card with a credit limit of $35,000, guaranteed by 


the Director of the school (see note 5 in the audited financial statements). 
3. The founder of the school (est. 1970) and the charter holder (as of 2000) is prepared to back any financial needs that may arise in the 


foreseeable future (see personal Bank Statement of charter founder as of end of February, 2014, showing $97,556.05 in personal assets – 
savings and checking). By evidence, he also holds the only debt the organization has at this time, which has been structured to be forgiven 
(see note 11 in the audited financial statements and board meeting minutes from July 20, 2007). 


4. Additionally, the related party, holding the lease on the land, if necessary, is ready to defer 50% of the monthly payment (or $12,000/year) of 
lease payments to the school (see note 6 of audited financial statements). 


*The charter holder’s income is expected to improve which will result in “Meets” for the Fixed Charge Coverage Ratio 
in the next fiscal year: As discussed in item 2a, the charter holder's income is expected to improve due to the new building classroom space, 
and increased enrollment, thus resulting in "Meets" for the Fixed Charge Coverage Ratio in the next fiscal year.  
* The charter holder’s fixed charges are expected to decline which will result in a “Meets” for the Fixed Charge 
Coverage Ratio: The fixed charges are expected to reduce substantially, because all facility related improvements are completed and there is 
no need for additional facility expenditures. Additionally, the increased enrollment will bring certain economy of scale to reduce the per pupil 
expenses, thus improving the fixed-charge coverage ratio. 























Jul '13 - Jun... Budget $ Over Budget % of Budget


Ordinary Income/Expense
Income


GENERAL FUND INCOME
FEDERAL FUNDS


1120 - E-Rate 2,964.38 4,000.00 -1,035.62 74.1%
1121 - IDEA Basic 0.00 4,147.00 -4,147.00 0.0%
1130 - Title I LEA 1,977.08 13,496.00 -11,518.92 14.6%
1140 - Title II Imp. Teachers Q 380.00 1,675.00 -1,295.00 22.7%


Total FEDERAL FUNDS 5,321.46 23,318.00 -17,996.54 22.8%


STATE FUNDS
1000 - State Equalization


1000 - State Equalization - Other 196,987.19 297,356.00 -100,368.81 66.2%


Total 1000 - State Equalization 196,987.19 297,356.00 -100,368.81 66.2%


1011 - Prop 301 Base 2,255.91 4,950.00 -2,694.09 45.6%
1012 - Prop 301 Merit 4,511.81 9,901.00 -5,389.19 45.6%
1013 - Prop 301 Menu 4,511.81 9,901.00 -5,389.19 45.6%
1020 -Instructional Improvement 1,762.36 1,500.00 262.36 117.5%


Total STATE FUNDS 210,029.08 323,608.00 -113,578.92 64.9%


1790 · MISCELLANEOUS INCOME
1520 - Carryforward Balance 0.00 40,000.00 -40,000.00 0.0%
1532 - General Donations 2,025.00 2,100.00 -75.00 96.4%
1533 - Scrip Rebates 4.71 10.00 -5.29 47.1%
1791 - AZ Tax Extra Curr Act. 5,950.00 6,000.00 -50.00 99.2%
1961 - Refunds 74.11 75.00 -0.89 98.8%
1970 - Interest Income 33.38 50.00 -16.62 66.8%


Total 1790 · MISCELLANEOUS INCOME 8,087.20 48,235.00 -40,147.80 16.8%


Total GENERAL FUND INCOME 223,437.74 395,161.00 -171,723.26 56.5%


Total Income 223,437.74 395,161.00 -171,723.26 56.5%


Expense
GENERAL FUND EXPENSES


1000 - INSTRUCTION
6100 · Salaries


6150 - Teachers 112,924.41 144,000.00 -31,075.59 78.4%
6281 - Prop 301 Base 2,862.72 4,050.00 -1,187.28 70.7%
6282 - Prop 301 Merit 0.00 9,901.00 -9,901.00 0.0%
6283 - Prop 301 Menu 5,724.60 9,901.00 -4,176.40 57.8%


Total 6100 · Salaries 121,511.73 167,852.00 -46,340.27 72.4%


6200 · Benefits
6221 - FICA Withholding Match 12,284.91
6250 - Unemployment Insurance 53.90
6260 · Worker's Comp 1,513.00
6200 · Benefits - Other 25.00 16,000.00 -15,975.00 0.2%


Total 6200 · Benefits 13,876.81 16,000.00 -2,123.19 86.7%


6300 · Purchased Services
6413 - Animal Care 1,807.18 1,000.00 807.18 180.7%
6414 - Film Dev 262.63 200.00 62.63 131.3%
6365 - Professional Development 0.00 500.00 -500.00 0.0%
6366 - Copier Maintenance 0.00 500.00 -500.00 0.0%


Total 6300 · Purchased Services 2,069.81 2,200.00 -130.19 94.1%
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Jul '13 - Jun... Budget $ Over Budget % of Budget


6600 · Supplies
6610 -  General Supplies


6611 - Sales Taxes 11.92
6613 - Copier Supplies 492.04 450.00 42.04 109.3%
6614 - Animal Supplies 1,088.56 1,000.00 88.56 108.9%
6615 - Remembrances 33.46 50.00 -16.54 66.9%
6616 - Non Asset 15.49
6617 - Medical Supplies 111.55 150.00 -38.45 74.4%
6610 -  General Supplies - Other 1,850.55 6,000.00 -4,149.45 30.8%


Total 6610 -  General Supplies 3,603.57 7,650.00 -4,046.43 47.1%


6640 · Books/Periodicals/Instr.Aides
6641 - Subscriptions 598.76 600.00 -1.24 99.8%
6642 - Resource Books/Aids 716.62 300.00 416.62 238.9%
6646 · Software 768.86
6647 · Textbooks 0.00 1,300.00 -1,300.00 0.0%
6649 - Assessment Materials 0.00 250.00 -250.00 0.0%


Total 6640 · Books/Periodicals/Instr.Aides 2,084.24 2,450.00 -365.76 85.1%


Total 6600 · Supplies 5,687.81 10,100.00 -4,412.19 56.3%


6800 · Other Expense
6801.1.10 AZ Tax Credit


6802 · - Character ED 0.00 3,500.00 -3,500.00 0.0%
6803 - Field Trips 192.00 1,500.00 -1,308.00 12.8%


Total 6801.1.10 AZ Tax Credit 192.00 5,000.00 -4,808.00 3.8%


6801 - Fixed Assets 668.69 10,000.00 -9,331.31 6.7%


Total 6800 · Other Expense 860.69 15,000.00 -14,139.31 5.7%


Total 1000 - INSTRUCTION 144,006.85 211,152.00 -67,145.15 68.2%


2400 - SCHOOL ADMINISTRATION
6100 - Salaries


6113 - Admin Stipend 1,500.00 4,500.00 -3,000.00 33.3%
6111 · Principal 19,444.09 26,000.00 -6,555.91 74.8%


Total 6100 - Salaries 20,944.09 30,500.00 -9,555.91 68.7%


6200 - Benefits 0.00 2,600.00 -2,600.00 0.0%
6300 - Purchased Services


6650 · Attendance software 0.00 700.00 -700.00 0.0%


Total 6300 - Purchased Services 0.00 700.00 -700.00 0.0%


6600 - Supplies
6601 - Office Supplies 457.04 700.00 -242.96 65.3%


Total 6600 - Supplies 457.04 700.00 -242.96 65.3%


6800 - Other Expense
6810- · Travel Expense 403.48 350.00 53.48 115.3%


Total 6800 - Other Expense 403.48 350.00 53.48 115.3%


Total 2400 - SCHOOL ADMINISTRATION 21,804.61 34,850.00 -13,045.39 62.6%


2500 - BUSINESS ADMINISTRATION
6300 - Purchased Services


6310 - Audit 9,500.00 10,000.00 -500.00 95.0%
6312 - Tax Services 340.00 50.00 290.00 680.0%
6320 -  Financial Services 8,700.00 10,500.00 -1,800.00 82.9%
6330 - Grant Writers


6330 - Grant Writers - Other 0.00 1,000.00 -1,000.00 0.0%


Total 6330 - Grant Writers 0.00 1,000.00 -1,000.00 0.0%
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6350 - Insurance
6356 · General Liability 6,082.40
6350 - Insurance - Other 0.00 8,000.00 -8,000.00 0.0%


Total 6350 - Insurance 6,082.40 8,000.00 -1,917.60 76.0%


6350 - Printing & Binding 0.00 200.00 -200.00 0.0%
6351 - Advertising 450.00 200.00 250.00 225.0%
6311 · - Administrative Services


E-Rate Project 0.00 5,500.00 -5,500.00 0.0%


Total 6311 · - Administrative Services 0.00 5,500.00 -5,500.00 0.0%


6535 · Postage & Delivery
6535 · Postage & Delivery - Other 588.61 1,000.00 -411.39 58.9%


Total 6535 · Postage & Delivery 588.61 1,000.00 -411.39 58.9%


Total 6300 - Purchased Services 25,661.01 36,450.00 -10,788.99 70.4%


6600 - Supplies
6610 - Check Stock 0.00 250.00 -250.00 0.0%


Total 6600 - Supplies 0.00 250.00 -250.00 0.0%


6800 - Other Expense
6801 - Dues & Fees 368.64 500.00 -131.36 73.7%


Total 6800 - Other Expense 368.64 500.00 -131.36 73.7%


Total 2500 - BUSINESS ADMINISTRATION 26,029.65 37,200.00 -11,170.35 70.0%


2600 - OPERATION
6300 - Purchased Services


6500 · Energy
6622 · Electricity 3,082.00 4,500.00 -1,418.00 68.5%
6410 · Water/Sewer 3,389.29 4,500.00 -1,110.71 75.3%
6500 · Energy - Other 639.12 1,000.00 -360.88 63.9%


Total 6500 · Energy 7,110.41 10,000.00 -2,889.59 71.1%


6390 - Facility Lease 22,000.00 26,000.00 -4,000.00 84.6%
6421 - Security 159.14
6536 - Communications


6537 - Cable 1,164.22 1,200.00 -35.78 97.0%
6540 - Internet 7,134.24 8,100.00 -965.76 88.1%
6542 - E-Rate Internet 110.01
6536 - Telephones 1,924.25 3,200.00 -1,275.75 60.1%
6538 · FAX Lines 150.31
6536 - Communications - Other 79.44


Total 6536 - Communications 10,562.47 12,500.00 -1,937.53 84.5%


6430 · Repair & Maintenance Services
6436 - Bldg Repair/Maint 0.00 2,000.00 -2,000.00 0.0%
6433 - Appliances 29.14
6435 - Inspections 0.00 200.00 -200.00 0.0%
6433 - Landscape Maintenance 212.00 200.00 12.00 106.0%


Total 6430 · Repair & Maintenance Services 241.14 2,400.00 -2,158.86 10.0%


6440 · Rentals
6447 - Stage 0.00 400.00 -400.00 0.0%


Total 6440 · Rentals 0.00 400.00 -400.00 0.0%


Total 6300 - Purchased Services 40,073.16 51,300.00 -11,226.84 78.1%


6600 - Supplies
6612 General Supplies 1,875.90 2,500.00 -624.10 75.0%
6259 · Bottled Water 0.00 100.00 -100.00 0.0%
6626 · Gasoline 1,054.03 1,500.00 -445.97 70.3%


Total 6600 - Supplies 2,929.93 4,100.00 -1,170.07 71.5%
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6800 - 0ther Expense
6801 - Bond/Building Program


6850 - Mortgage  Interest 13,750.00 13,750.00 0.00 100.0%


Total 6801 - Bond/Building Program 13,750.00 13,750.00 0.00 100.0%


6828 - Licenses and Permits
6828 - Licenses and Permits - Other 17.42 50.00 -32.58 34.8%


Total 6828 - Licenses and Permits 17.42 50.00 -32.58 34.8%


Total 6800 - 0ther Expense 13,767.42 13,800.00 -32.58 99.8%


Total 2600 - OPERATION 56,770.51 69,200.00 -12,429.49 82.0%


3000 - Food service operations
6600 - Supplies


6630 · Food 40.85 350.00 -309.15 11.7%
6631 - Disposable Supplies 518.17 300.00 218.17 172.7%
6632 - Snacks 930.33 1,300.00 -369.67 71.6%


Total 6600 - Supplies 1,489.35 1,950.00 -460.65 76.4%


Total 3000 - Food service operations 1,489.35 1,950.00 -460.65 76.4%


200 · SPECIAL EDUCATION
1000 - SPED Instruction


6300 - Purchased Services
SPED Liaison 0.00 500.00 -500.00 0.0%
6300 - Purchased Services - Other 0.00 2,200.00 -2,200.00 0.0%


Total 6300 - Purchased Services 0.00 2,700.00 -2,700.00 0.0%


6600 - Supplies 28.99 250.00 -221.01 11.6%


Total 1000 - SPED Instruction 28.99 2,950.00 -2,921.01 1.0%


2100 - SPED Student Support
2100-6100 Salary SPED Dir 8,500.00 10,700.00 -2,200.00 79.4%
6200 - Benefits 0.00 820.00 -820.00 0.0%
6300 - Purchased Services


SPED Consultant 4,881.25 3,000.00 1,881.25 162.7%
Speech and Hearing 0.00 300.00 -300.00 0.0%


Total 6300 - Purchased Services 4,881.25 3,300.00 1,581.25 147.9%


Total 2100 - SPED Student Support 13,381.25 14,820.00 -1,438.75 90.3%


Total 200 · SPECIAL EDUCATION 13,410.24 17,770.00 -4,359.76 75.5%


STATE/FEDERAL PROJECTS
3000 · STATE PROJECTS


3300-10 · K-Reading Move ON
6600 - Supplies 636.89
3300-10 · K-Reading Move ON - Other 560.01 3,000.00 -2,439.99 18.7%


Total 3300-10 · K-Reading Move ON 1,196.90 3,000.00 -1,803.10 39.9%


3200-1020 Instructional Impro
1021 - Inst. Impvt. Prof. Dev. 120.00


Total 3200-1020 Instructional Impro 120.00


Total 3000 · STATE PROJECTS 1,316.90 3,000.00 -1,683.10 43.9%


4500 · FEDERAL PROJECTS
1130 - Title I LEA


1000 - 6100 - Salary 9,631.51 12,150.00 -2,518.49 79.3%
1000 - 6200 - Benefits 0.00 1,215.00 -1,215.00 0.0%
1000 - 6600  Supplies 334.20 131.00 203.20 255.1%
1130 - Title I LEA - Other 0.00 0.00 0.00 0.0%


Total 1130 - Title I LEA 9,965.71 13,496.00 -3,530.29 73.8%
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1121 - IDEA Basic Entitlement
2100 - 6300 Purch prof Svcs 200.00 4,147.00 -3,947.00 4.8%
1121 - IDEA Basic Entitlement - Other 0.00 0.00 0.00 0.0%


Total 1121 - IDEA Basic Entitlement 200.00 4,147.00 -3,947.00 4.8%


1140 - Title II
6100 - Salaries 0.00 1,160.00 -1,160.00 0.0%
6200 - Benefits 0.00 115.00 -115.00 0.0%
6300-Purchased Services 0.00 400.00 -400.00 0.0%
1140 - Title II - Other 0.00 0.00 0.00 0.0%


Total 1140 - Title II 0.00 1,675.00 -1,675.00 0.0%


Total 4500 · FEDERAL PROJECTS 10,165.71 19,318.00 -9,152.29 52.6%


Total STATE/FEDERAL PROJECTS 11,482.61 22,318.00 -10,835.39 51.5%


Total GENERAL FUND EXPENSES 274,993.82 394,440.00 -119,446.18 69.7%


Void Check 0.00


Total Expense 274,993.82 394,440.00 -119,446.18 69.7%


Net Ordinary Income -51,556.08 721.00 -52,277.08 -7,150.6%


Net Income -51,556.08 721.00 -52,277.08 -7,150.6%
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Arizona Corporation Commission


03/31/2014 State of Arizona Public Access System 11:27 AM


Corporate Status Inquiry


File Number:  -0511981-6


Corp. Name: HIGHLAND FREE SCHOOL FUND, INC.


This Corporation is in Good Standing
This information is provided as a courtesy and does not constitute legally binding information


regarding the status of the entity listed above. To obtain an official Certificate indicating that the
entity is in good standing click on Print Certificate and follow printing instructions. To re-print a


previously generated Certificate of Good Standing click Reprint Certificate.


Print Certificate Reprint Certificate


Return to Corporate Inquiry
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Arizona Corporation Commission


03/31/2014 State of Arizona Public Access System 11:13 AM
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 Subscribe to Annual Report Email Reminder


Corporate Inquiry


File Number:  -0511981-6 Check Corporate Status


Corp. Name: HIGHLAND FREE SCHOOL FUND, INC.


Domestic Address


510 S HIGHLAND AVE


TUCSON,  AZ  85719


Statutory Agent Information


Agent Name:  FRANKLIN O ELDRIDGE


 


Agent Mailing/Physical Address:


510 S HIGHLAND AVE


TUCSON,  AZ  85719


 


Agent Status: APPOINTED 11/16/1984


Agent Last Updated: 06/16/2011


Additional Corporate Information


Corporation Type: NON-PROFIT Business Type: CHARITABLE


Incorporation Date:  11/16/1984 Corporate Life Period: PERPETUAL


Domicile:  ARIZONA County: PIMA


Approval Date:  11/16/1984 Original Publish Date:  12/10/1984


Officer Information







Officer Information


NICHOLAS J SOFKA
PRESIDENT/CEO
510 S HIGHLAND AVE
TUCSON,AZ  85719
Date of Taking Office: 11/08/1984
Last Updated: 03/04/1998


CHRISTINE DONOVAN
SECRETARY
3390 N SIERRA SPRINGS DR
TUCSON,AZ  85712
Date of Taking Office: 08/01/1984
Last Updated: 12/13/2005


Director Information


NICHOLAS J SOFKA
DIRECTOR
510 S HIGHLAND AVE
TUCSON,AZ  85719
Date of Taking Office: 11/08/1984
Last Updated: 11/06/2009
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Highland Free School Fund, Inc. - Entity ID 79115 


School: Highland Free School 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Highland Free School Fund, Inc. was required to submit a 
Performance Management Plan as an intervention because the school operated by the charter holder did not 
meet the academic expectations set forth by the Board. At the time Highland Free School Fund, Inc. became 
eligible to apply for renewal, the charter holder did not meet the academic performance expectations of the 
Board as set forth in the Performance Framework; in the most recent fiscal year for which there is State 
assessment data available, Highland Free School received an overall rating of “Does Not Meet” the Board’s 
academic standards. Therefore, the charter holder was required to submit a Demonstration of Sufficient 
Progress as part of the renewal application package.  The charter holder was able to demonstrate the school is 
making sufficient progress toward the Board’s expectations through the submission of the required 
information or evidence reviewed during an on-site visit.  


The charter holder did not meet the financial performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a financial performance response. Staff’s evaluation of 
the response resulted in one “Acceptable” and two “Not Acceptable” determinations. 


The charter holder did have compliance matters, which were resolved.    


The charter holder’s organizational membership on file with the Board was not consistent with the information 
on file with the Arizona Corporation Commission and the charter holder was required to submit the 
Organizational Membership portion of the Detailed Business Plan Section of the renewal application.  The 
renewal application package submitted by the charter holder provides evidence of organizational membership 
alignment as required in the application. 


Profile  


Highland Free School Fund, Inc. operates one school serving grades K-6 in Tucson.  The graph below shows the 
charter holder’s actual 100th day average daily membership (ADM) for fiscal years 2010-2014.  
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A dashboard representation of Highland Free School’s academic outcomes, based upon the indicators and 
measures adopted by the Board, is provided below. 


 


I.  Success of the Academic Program 


The FY 2013 overall rating for the school on the Board’s academic performance measures was 46.56 including 
points received for the FY2013 letter grade of C as reported by the Arizona Department of Education. The 
FY2012 overall rating for the school on the Board’s academic performance measures was 67.5 including points 
received for the FY2012 letter grade of B as reported by the Arizona Department of Education. 


The following is a timeline of activities that have occurred related to the academic performance of Highland 
Free School Fund, Inc.: 


May, 2011: Highland Free School Fund, Inc. was notified that the charter holder was required to submit a 
Performance Management Plan (PMP) on or before September 1, 2011 for the five-year interval review 
because Highland Free School, a school operated by the charter holder, did not meet the academic 
expectations set forth by the Board. 
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September, 2011: The charter holder timely submitted a PMP (portfolio: i.  Performance Management Plan). 


January, 2013: The Board released FY2012 Academic Dashboards; Highland Free School Fund, Inc. received an 
overall rating of “Meets” the Board’s academic standards. The charter holder was not assigned a DSP as part of 
an annual reporting requirement because the charter holder was waived from submitting an annual report 
under the intervention schedule. 


September, 2013: The Board released FY2013 Academic Dashboards; Highland Free School Fund, Inc. received 
an overall rating of “Does Not Meet” the Board’s academic standards and did not meet the Board’s academic 
performance expectations. The charter holder was not assigned a DSP for Highland Free School as part of an 
annual reporting requirement because the charter holder would become eligible for renewal within the fiscal 
year. 


December, 2013: Board staff provided the charter holder, through its authorized representative, Nicholas 
Sofka, with Renewal Notification Information, which included notification of the renewal process, the date on 
which the charter holder would become eligible to apply for renewal (December 30, 2013), the deadline date 
on which the renewal application package would be due to the Board (March 30, 2014), information on the 
availability of the charter holder’s renewal application as well as instruction on how to access the renewal 
application, and notification  of the requirement to submit a Renewal DSP as a component of its renewal 
application package because the school did not meet the academic performance expectations set forth by the 
Board.  


March, 2014: A Renewal Application with a Renewal DSP for Highland Free School (portfolio: e. Renewal DSP 
Submission) was timely submitted by the charter representative. 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on April 23, 2014 to meet with the 
school’s leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
review additional evidence to be considered in the final evaluation (presented in the charter holder’s renewal 
portfolio: c. DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the charter holder’s DSP 
submission.  The following representatives of Highland Free School Fund, Inc. were present at the site visit: 


Name Role 


Teresa Rodriguez Lead Teacher/ Assistant Director/Board Member 


Kelly Murphy Teacher/Board Member 


The DSP submitted by Highland Free School Fund, Inc. for Highland Free School was required to address the 
areas (curriculum, monitoring instruction, assessment, and professional development) for the measures for 
which the charter holder was required to provide a response. The charter holder was provided a copy of the 
initial evaluation prior to the site visit and informed that areas initially evaluated as not acceptable could be 
addressed with additional evidence at the time of the visit. The charter holder also had 48 hours following the 
site visit to submit relevant evidence. 


After considering information in the DSP, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit, the charter holder demonstrated evidence of a sustained 
improvement plan that includes implementation of a curriculum that contributes to increased student growth 
and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College and Career 
Ready (ACCR) Standards into instruction, implementation of a plan for monitoring and documenting increases 
in student growth and proficiency,  and implementation of a professional development plan that contributed 
to increased student growth and proficiency. Data and analysis provided demonstrates improved academic 
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performance based on data generated from valid and reliable assessment sources. The data and analysis 
demonstrates improved growth and proficiency in Math and Reading in the whole school population as well as 
for students within the FRL subgroup; and improved growth for students in the bottom 25%. The charter 
holder stated that school currently serves no ELL students, and was unable to provide comparative data for the 
SPED subgroup because they only had 1 FAY student in this subgroup in 2012-2013.   


Although the charter holder’s dashboard indicates a decline from FY2012 to FY2013, staff determined that the 
charter holder demonstrated sufficient progress towards meeting the Board’s academic performance 
expectations based on the strength of the charter holder’s evidence of the implementation of systems in the 
areas of curriculum, monitoring instruction, assessment and professional development, as well as the 
effectiveness of those systems through student academic data.  


A description of the findings for each required area as evaluated though the DSP is provided below: 


Curriculum: 


In the area of curriculum, Highland Free School Fund, Inc.’s DSP was evaluated as “Exceeds.” The charter 
holder provided evidence of a sustained improvement plan that includes implementation of a curriculum that 
contributes to increased student growth and proficiency. Specifically, the charter holder provided evidence of 


a formalized process to create, implement, evaluate, and revise curriculum aligned with ACCR Standards with 
systematic and sustainable implementation across the school.  


The charter holder’s DSP in the area of curriculum is acceptable. 


 The charter holder must provide evidence of implementation of a systematic process the school uses 
to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process. 


o The charter holder provided a "Curriculum Process" document. This document identifies the 
roles of the school governing board, school council, staff, teachers, community members, and 
parents in annually evaluating and adopting core curriculum and supplemental curriculum. The 
document also identifies the scheduled times at which curriculum is to be annually evaluated 
and reviewed, the factors to be considered when adopting curriculum, and the tools to be used 
to facilitate the curriculum evaluation and adoption process. This document demonstrates how 
the school annually evaluates curriculum options, what findings the school makes about 
curriculum options, and who is involved in the curriculum adoption process. This document 
describes the school's formalized process for evaluating curriculum options and adopting 
curriculum. 


o The charter holder provided "Curriculum Monitoring, Review, Creation, and Adoption Process" 
documents. These documents identify school board and school council meetings at which 
curriculum evaluation/discussion occurred, attendees at these meetings, the data reviewed at 
the meetings, and summarized the curriculum recommendations made. The documents were 
reviewed in relation to meeting minutes and the information aligned to meeting minutes. 
These documents demonstrate implementation of the school's formalized process for 
evaluating curriculum options and adopting curriculum. 


o The charter holder provided "Staff Curriculum Review Meetings" documents. These documents 
identified staff meetings at which curriculum evaluation/discussion occurred, attendees at 
these meetings, and summarized the curriculum recommendations made. The documents were 
reviewed in relation to meeting minutes and the information aligned to meeting minutes. 
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These documents demonstrate implementation of the school's formalized process for 
evaluating curriculum options and adopting curriculum. 


o The charter holder provided "ELA/Math Curricular Material Alignment" documents. These 
documents identify curricular materials currently used by the school, the grade levels at which 
the material is used, the purpose of the curricular material, whether the material is aligned to 
the ACCR Standards, and the proof of scientifically based research that supports the use of the 
curriculum materials. These documents demonstrate implementation of the school's 
formalized process for evaluating curriculum options and adopting curriculum. 


 The charter holder must provide evidence that the school has in place a system for implementing the 
curriculum consistently across the school.  Sufficient evidence will demonstrate the school utilizes 
tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools.   


o The charter holder provided an "Instruction" document. This document identifies school-wide 
expectations concerning the implementation of the standards and curriculum. The document 
identifies requirements concerning annual curriculum mapping, utilizing standards checklists, 
and administering aligned assessments and providing aligned progress reports. This document 
also contains a checklist utilized by the school leader to ensure the curriculum implementation 
requirements are met each year. This document describes and demonstrates implementation 
of the school's formalized process for implementing the curriculum consistently across the 
school. 


o The charter holder provided “Common Core Standards Checklist” documents for Math and ELA 
across grade levels. These documents identify grade level standards and the date instruction 
was provided in each standard. The documents were reviewed in relation to lesson plans and 
pacing guides/curriculum maps and the information in these documents aligned. These 
documents demonstrate implementation of the school's formalized process for implementing 
the curriculum consistently across the school. 


o The charter holder provided “Pacing Guide” documents for Math and ELA across grade levels. 
These documents identify grade level standards and the date instruction is to be provided in 
each standard; the pacing ensured all standards were covered in the year. The documents were 
reviewed in relation to lesson plans and standards checklists and the information in these 
documents aligned. These documents demonstrate implementation of the school's formalized 
process for implementing the curriculum consistently across the school. 


o The charter holder provided “lesson plan” documents for Math and ELA across grade levels. 
These documents identify grade level standards, strategies, methods, and activities for each 
lesson. The documents were reviewed in relation to pacing guides/curriculum maps and 
standards checklists and the information in these documents aligned. These documents 
demonstrate implementation of the school's formalized process for implementing the 
curriculum consistently across the school. 


 The charter holder must provide evidence of implementation of a systematic process for evaluating 
and revising curriculum.  Sufficient evidence will demonstrate how the school evaluates how 
effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, 
and demonstrates how the school is addressing curricular gaps.  
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o The charter holder provided a "Curriculum Process" document. This document identifies the 
roles of the school governing board, school council, staff, teachers, community members, and 
parents in annually evaluating and revising core curriculum and supplemental curriculum. The 
document also identifies the scheduled times at which curriculum is to be annually evaluated 
and reviewed, the factors to be considered when revising curriculum, and the tools to be used 
to facilitate the annual curriculum evaluation and revision process. This document 
demonstrates how the school annually evaluates curriculum options, what findings the school 
makes about curriculum options, and who is involved in the curriculum revision process. This 
document describes the school's formalized process for annually evaluating and revising 
curriculum. 


o The charter holder provided "Curriculum Monitoring, Review, Creation, and Adoption Process" 
documents. These documents identify school board and school council meetings at which 
curriculum evaluation/discussion occurred, attendees at these meetings, the data reviewed at 
the meetings, and summarized the curriculum recommendations made. The documents were 
reviewed in relation to meeting minutes and the information aligned to meeting minutes. 
These documents demonstrate implementation of the school's formalized process for 
evaluating and revising curriculum.  


o The charter holder provided "Staff Curriculum Review Meetings" documents. These documents 
identify staff meetings at which curriculum evaluation/discussion occurred, attendees at these 
meetings, and summarized the curriculum recommendations made. The documents were 
reviewed in relation to meeting minutes and the information aligned to meeting minutes. 
These documents demonstrate implementation of the school's formalized process for 
evaluating and revising curriculum. 


o The charter holder provided a "Summary of Needs Assessment" document. This document 
identifies school curriculum needs, the date the needs assessment was completed, and the 
data and information made in completing the needs assessment. This document demonstrates 
implementation of the school's formalized process for evaluating and revising curriculum. 


 The charter holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.  


o The charter holder provided “Common Core Standards Checklist,”  “Pacing Guide,” and “lesson 
plan” documents for Math and ELA across grade levels. These documents identify grade level 
ACCR Standards, the date instruction is or is to be provided in each standard, and strategies, 
methods, and activities for each lesson. The documents were reviewed in relation to one 
another and the information in these documents aligned. These documents demonstrate the 
school’s curriculum is aligned to the ACCR Standards. 


o The charter holder provided "ELA/Math Curricular Material Alignment” and “Curriculum 
Process” documents. These documents identify the expectation that all core curriculum 
materials will be reviewed to validate alignment.  The documents also log all curricular 
materials currently used by the school, the grade levels at which the material is used, the 
purpose of the curricular material, whether the material is aligned to the ACCR Standards, and 
the proof of scientifically based research that supports the use of the curriculum materials. 
These documents demonstrate the school’s curriculum is aligned to the ACCR Standards. 


 The charter holder must demonstrate implementation of a curriculum adapted to meet the needs of 
subgroup populations.  Sufficient evidence will demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for struggling students within the subgroups. 
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o The charter holder provided a "Curriculum Process" document. This document identifies the 
expectations for adaptations to the curriculum for all subgroups, including tutoring and 
supplementary intervention materials. This document describes the school's formalized process 
for evaluating and selecting curriculum for subgroup students. 


o The charter holder provided "ELA/Math Curricular Material Alignment” documents.  The 
documents log all curricular materials currently used by the school, the grade levels at which 
the material is used, the purpose of the curricular material, whether the material is aligned to 
the ACCR Standards, and the proof of scientifically based research that supports the use of the 
curriculum materials. This log specifically identifies several “intervention” curriculum resources 
used with subgroup students. These documents demonstrate the school’s curriculum is 
adapted for subgroup students. 


Monitoring Instruction:  


In the area of monitoring instruction, Highland Free School Fund, Inc.’s DSP was evaluated as “Meets.”  The 
charter holder provided evidence of a sustained improvement plan that includes implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready Standards into instruction.  Specifically, 
the charter holder provided evidence of a system to monitor the integration of ACCR Standards into instruction 
and evaluate the instructional practices of the teachers. The system provides for some analysis and feedback 
to further develop the system.  


The charter holder’s DSP in the area of monitoring instruction is acceptable. 


 The charter holder must provide evidence of implementation of a system to monitor the integration of 
ACCR Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade 
level standards are taught within the school year in all classrooms and that teachers implement an 
ACCR Standards-aligned curriculum with fidelity. 


o The charter holder provided an "Instruction" document. The document identifies requirements 
for teachers to utilize standards checklists and monitoring of teachers’ tracking tools by the 
administration. This document also contains a checklist utilized by the school leader to ensure 
the implementation and monitoring requirements are met each year. This document describes 
and demonstrates implementation of the school's formalized process for monitoring the 
integration of the standards into instruction. 


o The charter holder provided “Common Core Standards Checklist” documents for Math and ELA 
across grade levels. These documents identify grade level standards and the date of instruction 
was filled in by the teachers for each standard as it was taught. The documents were reviewed 
in relation to lesson plans and pacing guides/curriculum maps and the information in these 
documents aligned. These documents demonstrate implementation of the school's formalized 
process for monitoring the integration of the standards into instruction. 


 The charter holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers. 


o The charter holder provided an "Instruction" document. The document describes the school’s 
process for evaluating instruction through observations, lesson plan reviews, and a Teacher 
Evaluation Instrument. This document also contains a checklist utilized by the school leader to 
ensure the evaluation requirements are met each year. This document describes and 
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demonstrates implementation of the school's formalized process for evaluating the 
instructional practices of teachers. 


o The charter holder provided completed "Teacher Observation" documents. These documents 
demonstrate completed observations that focus on teacher planning, differentiated instruction, 
and instructional practices. The documents demonstrate the observation process is used to 
identify teacher strengths and weaknesses through “commendable features” and “suggestions 
for improvement.” These documents demonstrate implementation of the school's formalized 
process for evaluating the instructional practices of teachers. 


o The charter holder provided completed "Teacher Evaluation Instrument" documents. These 
documents demonstrate completed teacher evaluations that utilize information gathered in 
observations, a teacher self-assessment, a portfolio assessment, and student assessment data. 
These documents demonstrate implementation of the school's formalized process for 
evaluating the instructional practices of teachers. 


 The charter holder must provide evidence that school leaders conduct some analysis and provide some 
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive 
feedback, have access to the resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 


o The charter holder provided completed "Teacher Observation" documents. These documents 
demonstrate completed observations, which are followed up by meetings between the teacher 
and the evaluator.  The documents are signed by the evaluator and the teacher as evidence of 
the follow up meetings. These documents demonstrate implementation of the school's 
formalized process for providing some analysis and feedback to further develop the system. 


o The charter holder provided their "Continuous Improvement Plan Goals" document. This 
document demonstrates follow up to teacher observations and evaluations concerning a need 
to provide professional development on the use of assessments.  The document was compared 
to teacher evaluations and the area areas of improvement aligned to the proposed goal. This 
document demonstrates implementation of the school's formalized process for providing some 
analysis and feedback to further develop the system. 


o The charter holder provided “Professional Development Goal” and “Professional Responsibility 
Observations/Evaluation” documents. These documents demonstrate that teachers make 
professional development goals based on evaluations and observations, and progress on those 
goals is evaluated regularly. This document demonstrates implementation of the school's 
formalized process for providing some analysis and feedback to further develop the system. 


 The charter holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. 


o The charter holder provided completed "Teacher Observation" documents. These documents 
demonstrate completed observations that focus on teacher planning, differentiated instruction, 
and instructional practices. The documents demonstrate the teacher evaluation system is 
adapted to address the needs of subgroup students by evaluating teachers on their use of 
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“techniques that are effective in meeting student needs” and “plan[ning] instruction based on 
learning and developmental levels of all students.”  These documents demonstrate 
implementation of the school's formalized process for evaluating the instructional practices of 
teachers that address the needs of subgroup students. 


o The charter holder provided an "Instruction" document. The document identifies the methods 
by which the school monitors instruction for subgroup students. This document describes the 
school's formalized process for evaluating the instructional practices of teachers that address 
the needs of subgroup students. 


Assessment: 


In the area of monitoring instruction, Highland Free School Fund, Inc.’s DSP was evaluated as “Meets.”  The 
charter holder provided evidence of a sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the charter holder provided evidence of 
comprehensive assessment system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology that includes data collection from multiple assessments, and data 
review teams.  


The charter holder’s DSP in the area of assessment is acceptable. 


 The charter holder must provide evidence of the implementation of a comprehensive assessment 
system.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a 
manner that is aligned with the curriculum in order to monitor student progress. 


o The charter holder provided an “Assessment Information” document.  This document identifies 
an assessment schedule that includes benchmarking and monthly progress monitoring 
assessments, identifies whether the data was entered online, sets requirements for assessment 
recordkeeping and data use, and provides a checklist utilized by the school leader to ensure the 
requirements are met each year.  This document describes and demonstrates implementation 
of the school’s comprehensive assessment system used to regularly and timely assess students 
in a manner that is aligned with the curriculum in order to monitor student progress. 


o The charter holder provided an "Instruction" document. The document identifies requirements 
for teachers regarding the use of aligned post-tests, assessment data recordkeeping, and 
progress reporting. This document describes and demonstrates implementation of the school’s 
comprehensive assessment system used to regularly and timely assess students in a manner 
that is aligned with the curriculum in order to monitor student progress. 


 The charter holder must provide evidence that data from these assessments is analyzed and utilized. 
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the analysis of assessment data, 
and how that analysis is used to inform and adapt instruction.  


o The charter holder provided an "Instruction" document. The document identifies the 
expectations for assessment data review by the school council and school board. This 
document describes the school’s process for analyzing and utilizing assessment data. 


o The charter holder provided "Governing Board Meeting” and “School Council Meeting” 
documents. The documents indicate that the Governing Board reviewed the school’s AIMSweb 
data and determined that progress had been made as compared to the prior year; and the 
School Council reviewed AIMS, Stanford 10, and AIMSweb data to determine the need for any 
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strategies to increase scores or Professional Development and determined based on the 
improvement that no additional needs were present at the current time. These documents 
demonstrate implementation of the school’s process for analyzing and utilizing assessment 
data. 


 The charter holder must provide evidence of implementation of an assessment system that meets the 
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with 
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within 
the subgroups according to their needs. 


o The charter holder provided an “Assessment Information” document.  This document sets 
requirements for utilizing assessment data for subgroup populations.  This document describes 
and demonstrates implementation of the school’s comprehensive assessment system and 
adaptations of that system to assess students within the subgroups according to their needs. 


o The charter holder provided an "Instruction" document. The document identifies the methods 
by which the school assesses and monitors the academic performance for subgroup students. 
This document describes the school's formalized process for evaluating the academic 
performance of subgroup students. 


o The charter holder provided a "Staff Meetings to Review Progress of Title 1" document. The 
document identifies the dates on which the school held meetings to review the progress of 
subgroup students and set academic goals. This document demonstrates implementation of 
the school's formalized process for evaluating the academic performance of subgroup students. 


Professional Development: 


In the area of professional development, Highland Free School Fund, Inc.’s DSP was evaluated as “Meets.” The 
charter holder provided evidence of a sustained improvement plan that includes implementation of a 
professional development plan that contributed to increased student growth and proficiency. Specifically, the 
charter holder provided evidence of comprehensive professional development plan that is aligned with 
teacher learning needs. The plan includes follow-up and monitoring strategies. The plan focuses on areas of 
high importance and supports high quality implementation.  


The charter holder’s DSP in the area of professional development is acceptable. 


 The charter holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The charter holder provided a “Yearly Professional Development Checklist” document.  This 
document identifies the process for creating a professional development plan, providing 
professional development, monitoring the implementation of strategies learned in professional 
development, and providing follow-up. This document describes the school’s process for 
implementing a comprehensive professional development plan to address teacher learning 
needs and areas of high importance. 


o The charter holder provided “Professional Development Goal” documents. These documents 
demonstrate that teachers make professional development goals based on evaluations and 
observations, and progress on those goals is evaluated regularly. These documents 
demonstrate implementation of the school's process for implementing a comprehensive 
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professional development plan to address teacher learning needs and areas of high 
importance. 


o The charter holder provided a “Professional Development for Staff” document. The document 
indicates PD sessions that are offered, whether the PD satisfies the school’s continuous 
improvement goals and who attended.  The document indicates that the school offers PD 
sessions that align with continuous improvement goals, based on areas of high need and 
teacher learning needs. This document demonstrates implementation of the school's process 
for implementing a comprehensive professional development plan to address teacher learning 
needs and areas of high importance. 


o The charter holder provided their "Continuous Improvement Plan Goals" document. This 
document demonstrates the goals set a professional development plan based on their 
continuous improvement plan, teacher learning needs, and areas of high importance. This 
document demonstrates implementation of the school's process for implementing a 
comprehensive professional development plan to address teacher learning needs and areas of 
high importance. 


 The charter holder must provide evidence of implementation of a system that supports high quality 
implementation of the information and strategies learned through the professional development plan.  
Sufficient evidence will demonstrate how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to and 
implementing the information and strategies. 


o The charter holder provided “Professional Development Attendance and follow-up” 
documents. The attendance document indicates attendance at PD sessions that are offered, 
what materials were used at the PD that support high quality implementation, and whether 
reflection sheets are turned in. These documents demonstrate implementation of the school's 
process for supporting high quality implementation of the information and strategies learned 
through the professional development plan. 


o The charter holder provided “Professional Development Reflection” documents. The reflection 
documents are first completed by teachers after PD to reflect on how they will use the skills 
learned in their classrooms, what resources they need to implement the skills, and what they 
cannot use.  A second part of the reflection is later completed, after the teachers have 
implemented the skill they learned in their classroom. The reflection requires teachers to 
reflect on what support they need from the school and what they need to do to implement the 
skill more effectively. These documents demonstrate implementation of the school's process 
for supporting high quality implementation of the information and strategies learned through 
the professional development plan. 


 The charter holder must provide evidence of implementation of a system to follow-up on and monitor 
the implementation of the strategies and information learned through the professional development 
plan.  Sufficient evidence will demonstrate how implementation is observed and evaluated and how 
the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


o The charter holder provided “Professional Responsibility Observations/Evaluation” documents. 
These documents demonstrate that teachers are regularly evaluated on progress toward their 
own professional development goals. These documents demonstrate implementation of the 
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school's system to follow-up on and monitor the implementation of the strategies and 
information learned through the professional development plan. 


o The charter holder provided completed "Teacher Observation" documents. These documents 
demonstrate completed observations that specifically look to identify the implementation of 
skills learned through professional development. These documents demonstrate 
implementation of the school's system to follow-up on and monitor the implementation of the 
strategies and information learned through the professional development plan. 


o The charter holder provided completed "Teacher Evaluation Instrument" documents. These 
documents demonstrate that teacher evaluations include as a factor progress toward teachers’ 
own professional development goals. These documents demonstrate implementation of the 
school's system to follow-up on and monitor the implementation of the strategies and 
information learned through the professional development plan. 


 The charter holder must provide evidence of implementation of comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students, 
FRL students, and students with disabilities. Sufficient evidence will demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students within the subgroups according to their needs. 


o The charter holder provided a “Professional Development for Staff” document. The document 
indicates PD sessions were offered in SPED and the use of intervention curriculum materials. 
This document demonstrates the school provided PD to meet the needs of subgroup students. 


o The charter holder provided their "Continuous Improvement Plan Goals" document. This 
document demonstrates the school’s professional development plan was designed to provide 
PD that would meet the needs of SPED, Title 1, and ELL students. This document demonstrates 
the school provided PD to meet the needs of subgroup students. 


Data: 


Data and analysis provided demonstrates improved academic performance based on data generated from 
valid and reliable assessment sources. The data and analysis demonstrates improved growth and proficiency in 
Math and Reading in the whole school population as well as for students within the FRL subgroups; and 
improved growth for students in the bottom 25%. The school does not serve any ELL students.  The school is 
unable to provide comparative data for the SPED subgroup because they only had 1 FAY student in this 
subgroup in 2012-2013. 


The charter holder’s DSP in the area of data is acceptable. 


 The charter holder must provide evidence of the effectiveness of their systems in each of the areas 
discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate the 
school’s performance on the AIMS assessment, as reflected in the dashboard, is and will continue to 
improve as compared to prior years. 


o The charter holder provided Math Concepts & Applications data from AIMSweb for all 
students. In 2012-2013, at the winter benchmark the average percent of students scoring 
above target was 59%, but in 2013-2014 at the winter benchmark percent of students scoring 
above target was 91%.  The rate of improvement (ROI growth scores) are far above last years’ 
and above national levels. 
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o The charter holder provided Math Computation data from AIMSweb for all students. In 2012-
2013, at the winter benchmark the average percent of students scoring above target was 
43.75%, but in 2013-2014 at the winter benchmark percent of students scoring above target 
was 67%.  The ROI growth scores show improvement above last years’ and indicate that 54% of 
students have ROI growth scores greater than 50% of national students.  


o The charter holder provided Reading Comprehension data from AIMSweb for all students. In 
2012-2013, at the winter benchmark the average percent of students scoring above target was 
31%, but in 2013-2014 at the winter benchmark percent of students scoring above target was 
73%.  The ROI growth scores in 2012-2013 indicated that 50% of students had greater growth 
than 50% of national students, in 2013-2014 that has increased to 59% of students with 
greater growth than 50% of national students. 


o The charter holder provided Math Concepts & Applications data from AIMSweb for students in 
the bottom 25% that demonstrates that in 2012-2013 student achievement for this group of 
students fell between the fall and winter benchmarks, but in 2013-2014 student achievement 
for this group of students grew by 67% from fall to winter.  In 2012-2013, at the winter 
benchmark only 40% of students in the bottom 25% were at Tier 1, but in 2013-2014 at the 
winter benchmark 89% of students in the bottom 25% were at Tier 1.   


o The charter holder provided Math Computation data from AIMSweb for students in the 
bottom 25% that demonstrates that in 2012-2013 student achievement for this group of 
students fell between the fall and winter benchmarks, but in 2013-2014 student achievement 
for this group of students grew by 33% from fall to winter.  In 2012-2013, at the winter 
benchmark only 33% of students in the bottom 25% were at Tier 1, but in 2013-2014 at the 
winter benchmark 83% of students in the bottom 25% were at Tier 1.   


o The charter holder’s growth data for this group indicates that in 2012-2013 the ROI growth 
scores for this group in math indicated that 60% of the students in the bottom 25% showed 
average to higher growth than the national norms, in 2013-2014 that number has increased to 
75% of the students in the bottom 25%. 


o The charter holder provided Reading Comprehension data from AIMSweb for students in the 
bottom 25% that demonstrates that in 2012-2013, at the winter benchmark only 60% of 
students in the bottom 25% were at Tier 1, but in 2013-2014 at the winter benchmark 86% of 
students in the bottom 25% were at Tier 1.   


o The charter holder provided Reading Fluency data from AIMSweb for students in the bottom 
25% that demonstrates that in 2012-2013 student achievement for this group of students fell 
between the fall and winter benchmarks, but in 2013-2014 student achievement for this group 
of students grew by 40% from fall to winter.  In 2012-2013, at the winter benchmark only 60% 
of students in the bottom 25% were at Tier 1, but in 2013-2014 at the winter benchmark 78% 
of students in the bottom 25% were at Tier 1.   


o The charter holder’s growth data for this group indicates that in 2012-2013 the ROI growth 
scores for this group in reading indicated that 35% of the students in the bottom 25% showed 
average to higher growth than the national norms, in 2013-2014 that number has increased to 
64% of the students in the bottom 25%. 
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o The charter holder provided Math Concepts & Applications data from AIMSweb for FRL 
students that demonstrates that in 2012-2013 student achievement for this group of students 
fell between the fall and winter benchmarks, but in 2013-2014 student achievement for this 
group of students grew by 44% from fall to winter.  In 2012-2013, at the winter benchmark 
only 50% of FRL students were at Tier 1, but in 2013-2014 at the winter benchmark 94% of FRL 
students were at Tier 1.   


o The charter holder provided Math Computation data from AIMSweb for FRL students that 
demonstrates that in 2012-2013 student achievement for this group of students fell between 
the fall and winter benchmarks, but in 2013-2014 student achievement for this group of 
students grew by 11% from fall to winter.  In 2012-2013, at the winter benchmark only 67% of 
FRL students were at Tier 1, but in 2013-2014 at the winter benchmark 90% of FRL students 
were at Tier 1.   


o The charter holder’s growth data for this group indicates that in 2012-2013 the ROI growth 
scores for this group in math indicated that 57% of FRL students showed average to higher 
growth than the national norms, in 2013-2014 that number has increased to 88% of FRL 
students. 


o The charter holder provided Reading Comprehension data from AIMSweb for FRL students that 
demonstrates that in 2012-2013 student achievement for this group of students fell between 
the fall and winter benchmarks, but in 2013-2014 student achievement for this group of 
students grew by 17% from fall to winter.  In 2012-2013, at the winter benchmark only 75% of 
FRL students were at Tier 1, but in 2013-2014 at the winter benchmark 94% of FRL students 
were at Tier 1.   


o The charter holder provided Reading Fluency data from AIMSweb for FRL students that 
demonstrates that in 2012-2013 student achievement for this group of students fell between 
the fall and winter benchmarks, but in 2013-2014 student achievement for this group of 
students grew by 17% from fall to winter.  In 2012-2013, at the winter benchmark only 64% of 
FRL students were at Tier 1, but in 2013-2014 at the winter benchmark 94% of FRL students 
were at Tier 1.   


o The charter holder’s growth data for this group indicates that in 2012-2013 the ROI growth 
scores for this group in reading indicated that 41% of FRL students showed average to higher 
growth than the national norms, in 2013-2014 that number has increased to 61% of FRL 
students. 


o The charter holder is unable to provide comparative data for students in the SPED subgroup 
because they only had 1 FAY student in this subgroup in 2012-2013.  For the current year, they 
indicated they have seen positive growth for the students in this subgroup.  For both 
mathematical areas the winter benchmark testing indicates 90% of the subgroup is in Tier 1 
and 70% of their ROI growth scores show average to higher growth than the national norms. In 
Reading, winter benchmark resting indicates that 100% of the subgroup is in Tier 1. 
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II. Viability of the Organization 


The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 2013 
audit. The following table includes the charter holder’s financial data and financial performance for the last 
three audited fiscal years. 


 


2013 2012 2011


Statement of Financial Position 2010


Cash $123,574 $173,794 $209,374 $134,999


Unrestricted Cash $123,321 $173,569 $209,374


Other Liquidity -                  


Total Assets $471,549 $489,360 $539,862


Total Liabilities $201,585 $148,043 $145,078


Current Portion of Long-Term Debt & 


Capital Leases -                  -                  -                  


Net Assets $269,964 $341,317 $394,784


Statement of Activities


Revenue $332,150 $379,852 $451,186


Expenses $403,503 $433,319 $414,153


Net Income ($71,353) ($53,467) $37,033


Change in Net Assets ($71,353) ($53,467) $37,033


Financial Statements or Notes


Depreciation & Amortization Expense $52,455 $50,535 $45,167


Interest Expense $11,909 $11,781 $12,125


Lease Expense $24,000 $18,400 $14,400


2013 2012 2011 3-yr Cumulative


Going Concern No No No N/A


Unrestricted Days Liquidity* 111.55 146.20 184.52 N/A


Default No No No N/A


Net Income ($71,353) ($53,467) $37,033 N/A


Cash Flow ($50,220) ($35,580) $74,375 ($11,425)


Fixed Charge Coverage Ratio 0.47 0.90 4.10 N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Highland Free School Fund, Inc.
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The charter holder was required to submit a financial performance response based on the fiscal year 2013 
audit (portfolio: k. Financial Response). Staff’s evaluation of the financial performance response resulted in 
one “Acceptable” and two “Not Acceptable” determinations (portfolio: j. Financial Response Evaluation).  


 


While the charter holder did not meet the Board’s financial performance expectations in fiscal years 2012 and 
2013, the DSP includes no indication that additional resources would be committed by the charter holder to 
developing systems that would result in improved academic performance. 


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


Over the past five years, there were no items to report.  


B.  Other Compliance Matters  


In January 2009, ADE Exceptional Student Services notified the charter holder of partial compliance in some 
areas with regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and the 
Arizona Revised Statutes.  The compliance issues were reported by ADE as resolved in May 2009. 


The fiscal year 2010 audit identified an issue that required a corrective action plan (CAP). Specifically, the audit 
indicates that one employee’s fingerprint clearance card was expired. The audit firm observed the renewal 
application. The charter holder submitted a satisfactory CAP. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information on file 
with the Arizona Corporation Commission, the charter holder was required to submit the charter holder’s 
Organizational Membership portion of the Detailed Business Plan Section.  The charter holder provided 
evidence of the appropriate filing that aligns organizational membership on file with the Board and the Arizona 
Corporation Commission. 


Board Options 


Option 1: The Board may approve the renewal.  Staff recommends the following language provided for 
consideration:  Renewal is based on consideration of academic, fiscal and contractual compliance of the 
charter holder.  In this case, the charter holder did not meet the academic performance expectations set forth 
in the Board’s performance framework but was able to demonstrate sufficient progress toward the Board’s 
expectations.  Additionally, the Board has adopted an academic performance framework that allows for 
additional consideration of the charter holder throughout the next contract period.  There is a record of past 
contractual noncompliance which has been reviewed.  With that taken into consideration, as well as having 
considered the statements of the representatives of the charter holder today and the contents of the renewal 
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual 
compliance of the charter holder provided to the Board for consideration of this request for charter renewal, I 
move to approve the request for charter renewal and grant a renewal contract to Highland Free School Fund, 
Inc. 


Option 2: Notwithstanding staff’s recommendation to approve the renewal, the Board may determine that 
there is a basis to deny the renewal. The following language is provided for consideration:  Having considered 
the statements of the representatives of the charter holder today and the contents of the renewal portfolio 
which includes the academic performance, the fiscal compliance, and legal and contractual compliance of the  
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charter holder provided to the Board for consideration of this request for charter renewal, I move to deny the 
request for charter renewal and to not grant a renewal contract for Highland Free School Fund, Inc. on the 
basis that charter holder failed to: 1) meet or make sufficient progress toward the academic performance 
expectations set forth in the performance framework when: [provide specific findings related to curriculum, 
monitoring of instruction, assessment, professional development, and/or data]; AND/OR  2) complete the 
obligations of the contract when: [provide specific material findings related to obligations of the contract]; 
AND/OR 3) comply with Arizona charter school statutes or any provision of law from which the charter school 
is not exempt when: [provide specific violations related to provisions of law].   





