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Demonstration of Sufficient Progress 
Student Choice High School Tempe 


 
SCHOOL OVERVIEW 
Student Choice High School is a North Central Association (AdvancED) accredited 
alternative high school that serves students between the ages of 14 and 22 who are 
not able to function in the traditional school setting. Our mission is to educate and 
graduate students who have not been successful in a traditional high school. Typically, 
our students leave the traditional schools because of poor attendance, behavior 
problems and /or credit deficiencies. Our belief is that all students can learn, but some 
may need more time and a more flexible schedule. We offer a “work at your own 
pace” program which gives the student additional time to complete classes, if needed. 
We follow a trimester calendar; however, open enrollment allows students to continue 
their classes past the end of the grading period based on their enrollment date and 
withdrawal grades from their previous school.  Using the data from School Master, our 
state reporting system, this site has enrolled a total of 270 students and 127 students 
were withdrawn (4 reenrolled) for the following reasons:  
 


 Transferred 46 
 Graduated  23 
 Attendance  49 
 Suspended  2 
 Dropped out 1 
 Detained  3 
 GED   3 


 
We enroll students throughout the year so a large number of our enrollments come 
during the school year as other students leave and we have space to accommodate 
new enrollments. There were 64 full academic year students at this location and 48 
of those students were required to take at least one of the AIMS tests. 
 
What follows is the summary of how we addressed the performance of this school 
in the areas that are not meeting the board’s standards and expectations. 
  







 


1a: STUDENT MEDIAN GROWTH PERCENTILE (SGP) 
 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet Common Core Standards. Individualized 
curriculum is assigned to every student upon enrollment based on transcripts, prior classes, and classes 
needed to fulfill their required math credits. A+LS curriculum is delivered to every student via computer to 
align with our individualized, self-paced program where students work independently.   A pretest is given in 
each math class to determine what lessons each individual student will be assigned for that class.  If a student 
shows mastery in certain skills/concepts, the software removes those lessons from the student’s “clipboard”. 
Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each 
lesson with a minimum of a 70% in order to move on to the next lesson. Students are expected to complete 
one to two math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will 
do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are 
designed for independent learning with one-on-one instruction, as needed.  However, an effective tracking 
system for teachers to demonstrate tutoring success, time spent with each student, and the daily lessons 
covered has yet to be created.  As we prepare for the new school year, our plan is to develop and implement a 
plan for this. Because teachers are moving from student to student, we have not perfected a documentation 
system that does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  This allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school  year, 







steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
were there to monitor and assist students in their daily learning needs.  Blended learning was incorporated 
more this year, along with strategic individualized and small group instruction.  Teachers are monitored daily 
for their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Assessment 
Finding an assessment tool for our “at-risk” student population was/is difficult because they are a very 
transient group.  Hoping to find a valid assessment tool this year was of utmost importance. Assessment of a 
transient population is often difficult in math and we are hoping that implementing Galileo Assessment 
Technologies will help us successfully evaluate our students and give the teachers a strong resource to see 
exactly the skill levels of each student  to better accommodate his/her learning needs.  (See Figure 1) There 
were technical difficulties in getting Galileo set up at the beginning of the year.  That did not allow for as many 
testing cycles as we would have liked to schedule; therefore, we were unable to have full year data. Changing 
the test dates/delivery method and perhaps creating another assessment for 9th graders and post-AIMS/ 
PARCC tests will be addressed with Galileo this summer. We believe that our students could have tried harder 
and done better; therefore, next year, we plan to find a better way to motivate the students to do their best. 
Figure 3 shows the average growth from pretest to posttest in A+LS by making the weight of the test count 
more in their overall grade. 


 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
  







Figure 1 


 
 
 
Figure 2 
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1a: STUDENT MEDIAN GROWTH PERCENTILE (SGP) 
 
Reading 


Curriculum 
A+LS Software incorporates a literature component in each of its high school English courses.  All titles are 
aligned with the Common Core Standards. English teachers have also integrated and expanded the literature 
titles during the 2013-2014 school year in hopes to offer a wider selection of reading materials to hold student 
interest and to provide more choices. Individualized curriculum is assigned to every student upon enrollment 
based on transcripts, prior classes, and classes needed to fulfill their required credits. A+LS curriculum is 
delivered to every student via computer to align with our individualized, self-paced program where students 
work independently.   A pretest is given in each class to determine what lessons each individual student will be 
assigned for that class.  If a student shows mastery in certain skills/concepts, the software removes those 
lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half 
credit class.  A student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. 
Students are expected to daily progress.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


In addition, the teacher used blended learning and students were required to read novels and complete 
additional vocabulary and writing activities related to the reading assignment. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 







 
The teachers incorporated a more blended learning classroom this year.  In addition to computer-based 
curriculum with one-on-one instruction, the teacher created individual and small groups for the spring 
semester. These groups were created for those who needed review (students who have not passed the AIMS 
Reading test).  
 
Based on the academic framework for 2013, this school exceeded expectations by scoring 15% higher than the 
average schools with our population for growth in “reading improvement” and met the standards for 
proficiency in reading. 
 


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
Eight hours of professional development to strengthen knowledge and use of A+LS curriculum were scheduled 
prior to the beginning of the school year and twelve four hours coaching sessions was contracted with the 
Quality Schools Program. The school could choose the use of those hours of professional development for data 
analysis, leadership coaching, instructional coaching and curriculum development. Based on the results and 
implementation of Galileo for the 2013-2014 school year, a more in-depth analysis of teaching techniques and 
curriculum development will be implemented during the next upcoming school year. 


 
  







 
Figure 3 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







1b: IMPROVEMENT  
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
This year Student Choice High School began to develop a plan to implement and monitor the integration of 
Arizona’s College and Career Ready Standards.  Teachers used pre and post testing in all A+LS classes to review 
valid potential for gain and growth in knowledge and skills.  Formal/traditional lesson plans are not created by 
the teachers for A+LS.  Lessons are generated and presented to students via their computer-based curriculum 
in A+LS.  Teachers monitor the students’ daily work via the student monitoring system in A+LS software.  It 
allows teachers to oversee their independent learning classrooms by aggregating the following reports: 
attendance (amount of time in class/lesson), grading (scores on lessons) and lessons completed. When 
necessary, these reports and daily teacher observation give them the tools needed for individual intervention 
plans.  Based on the AIMS results for the 2012-2013 school year, steps were also taken to help students 







improve and retain math skills.  Teachers implemented Galileo, an Arizona College and Career Ready 
assessment tool, to monitor students’ progress and growth in a series of benchmark tests.  Based on 
fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers created a blended 
learning approach in their classroom.  Small group and individual intervention/teaching/instruction was given 
during the spring semester with an intense and deliberate focus on AIMS concepts for teaching students 
during the spring semester.  Our goal is to take what we learned this year and make better use of our 
knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   
As you can see in Figure 4, 32% of the students who retested improved their category. 


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


  







Figure 4: 


 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


15% 


53% 


32% 


0%


20%


40%


60%


80%


100%


Dropped Category Same Category Improved Category


%
 o


f 
st


u
d


e
n


ts
 


CATEGORY CHANGE ON FAME SCALE 


AIMS Category Change from Spring 2013-Fall 2013 







2b: SUBGROUP ELL  
Reading 
Curriculum 
We do not currently have any ELL students but all curriculums that are used at Student Choice High 
School would be made available to the ELL student. A+LS Software incorporates a literature component in 
each of its high school English courses.  All titles are aligned with the state standards. English teachers have 
also integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the 
ELL student would remain in the regular classroom.  Our special education teacher has designed a curriculum 
to work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified in the student IEP.  It should be noted that daily drills will be required in 
reading and writing for all students. These drills will be modified for the ELL students to reflect their actual 
current grade level of performance.  


 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 







tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Teachers are made aware of any student who has tested as an ELL student on the AZELLA test. 
Accommodations are made by the teacher and if the student needs individual help with their coursework, the 
teacher is available. Additional printed material to include vocabulary building and reading comprehension 
exercises are used from the Buckle Down workbooks and material that is available through EdHelper, a teacher 
website. These activities are printed materials so the teacher grades and evaluates the student’s work. 


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


The AZELLA test, a state mandated test, is administered to all students who have not scored Proficient.  
This test is administered each spring by the Special Education teacher and scores are sent to the school. 
The scores are shared with the staff so that accommodations can be made. 
 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. The Special Education training 
done at the beginning of the school year by the Special Education teachers includes recommendations for 
accommodations for the ELL student based on AZELLA scores from the previous school year. 


 







2b: SUBGROUP FRL 


Math  
Curriculum 
We do not currently serve a FRL population but in the event that we were to begin serving these students, we 
would use the A+LS  (A+LS stands for A+nywhere Learning Software).  It is a comprehensive, K-12 e-learning 
instruction program for online, traditional and alternative schools.   SCHS chose this curriculum to 
accommodate our open-enrollment policy and for their commitment to align and update software to meet all 
state standards. Individualized curriculum is assigned to every student upon enrollment based on transcripts, 
prior classes, and classes needed to fulfill their required math credits. A+LS curriculum is delivered to every 
student via computer to align with our individualized, self-paced program where students work independently.   
A pretest is given in each math class to determine what lessons each individual student will be assigned for 
that class.  If a student shows mastery in certain skills/concepts, the software removes those lessons from the 
student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A 
student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. Students are 
expected to complete one to two math lessons each day.  If a student does not achieve the desired proficiency, 
the math teacher will do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.  As we prepare for the new school year, we will develop and 
implement a plan for this. Because teachers are moving from student to student, we have yet to perfect a 
documentation system that does not take teaching time away from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 







benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


 Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
 
 







2b: SUBGROUP FRL 


Reading  


Curriculum 


We do not currently have any FRL students but all curriculums that are used at Student Choice High 
School would be made available to the FRL student. A+LS Software incorporates a literature component in 
each of its high school English courses.  All titles are aligned with the state standards. English teachers have 
also integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the FRL 
student would remain in the regular classroom 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 







teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 







2b: SUBGROUP  SPED 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   SCHS chose this curriculum to accommodate our open-enrollment policy and for their commitment 
to align and update software to meet all state standards. Individualized curriculum is assigned to every student 
upon enrollment based on transcripts, prior classes, and classes needed to fulfill their required math credits. 
A+LS curriculum is delivered to every student via computer to align with our individualized, self-paced program 
where students work independently.   A pretest is given in each math class to determine what lessons each 
individual student will be assigned for that class.  If a student shows mastery in certain skills/concepts, the 
software removes those lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 
lessons in each half credit class.  A student must pass each lesson with a minimum of a 70% in order to move 
on to the next lesson. Students are expected to complete one to two math lessons each day.  If a student does 
not achieve the desired proficiency, the math teacher will do “mini lessons” and tutoring to ensure that they 
can move along to the next lesson.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.  As we prepare for the new 
school year, our plan is to develop and implement a plan for this. Because teachers are moving from student to 
student, we have not perfected a documentation system that does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 







intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom 


Assessment 


Students are tested in the A+LS curriculum at the beginning of each class. A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students . By implementing Galileo Assessment Technologies we now 
have a tool to evaluate our students and give the teachers a strong resource to see exactly the skill levels of 
each student to better accommodate his/her learning needs. There were technical difficulties in getting Galileo 
set up at the beginning of the year.  That did not allow for as many testing cycles as we would have liked to 
schedule; therefore, we were unable to have full year data. Changing the test dates/delivery method and 
perhaps creating another assessment for 9th graders and post-AIMS/ PARCC tests will be addressed with 
Galileo this summer. We believe that our students could have tried harder and done better; therefore, next 
year, we plan to find a better way to motivate the students to do their best by making the weight of the test 
count more in their overall grade. 


As you can see from Table A, the SPED students struggle with their math skills, some students did not 
participate in the testing and some were not enrolled for all of the test dates. A testing calendar will be put 
into place next year and students will have their scores used as part of their math grade. 


Forty –five day screenings are done on all incoming students. If a student is determined to have a need, the 
special education teacher schedules the assessment. All curriculums that are used at Student Choice High 
School are made available to the SPED student. The online curriculum allows for accommodations to be made 
based on the student’s IEP. All SPED students remain the regular classroom except when receiving individual 
help from the math tutor.  
 


Professional Development 
Although we do not have formal in-service regarding the special education program other than the one held at 
the beginning of the school year, the special education teacher meets regularly with staff on an individual basis 
regarding the students who have accommodations.  They discuss the student’s progress and implement a plan 
for change if there does not seem to be progress. 


 







Table A 


 


Student Pretest BM 1 BM 2 


Student 1 (12th Grade) 1425 (AS) 1330 (FFB) 1309 (FFB) 


Student 2 (10th Grade) 1412 (FFB) 1343 (FFB) 1482 (AS) 


Student 3 (11th Grade) 1463 (AS) 1307 (FFB) 1357 (FFB) 


Student 4 (9th Grade) Not Enrolled (FFB) 1397 (FFB) 


Student 5 (12th Grade) Not Enrolled Not Enrolled 1309 (FFB) 


Student 6 (12th Grade) 1412 (FFB) 1343 (FFB) 1320 (FFB) 


Student 7 (10th Grade) 1349 (FFB) 1330 (FFB) 1344 (FFB) 


Student  8 (9thGrade) Not enrolled 1307 (FFB) Not enrolled 


Student 9 (12th Grade) No Data No Data No Data 







2b: SUBGROUP  SPED   (Reading)       


Curriculum 


We do not currently have any ELL students but all curriculums that are used at Student Choice High School 
would be made available to the ELL student. A+LS Software incorporates a literature component in each of its 
high school English courses.  All titles are aligned with the state standards. English teachers have also 
integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   


In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the 
ELL student would remain in the regular classroom.  Our special education teacher has designed a curriculum 
to work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified in the student IEP.  It should be noted that daily drills will be required in 
reading and writing for all students. These drills will be modified for the ELL students to reflect their actual 
current grade level of performance.  
Our special education teacher has designed a curriculum to work with students who need daily drills in reading 
and writing, to accommodate their needs, perform baseline annual assessment, and monitor skillset growth.  
The amount of involvement in these daily activities is determined by needs identified in the student IEP 


 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 







on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom. 
The Special Education Reading Remedial Action Plan includes the following: 


 Review of each student’s IEP to identify needs and requirements 


 Assessment of current student activities & needs 


 Creating a formalized summary of needs and requirements for the classroom teacher 


 Establishing a daily work plan for spelling, writing, and math needs 


 Monitoring the plan for progress by the classroom teacher and the SPED administrator. 
 Beginning next fall, daily drills will be required in reading and writing for all students but these drills will be 
modified for SPED students to reflect their actual current grade level of performance.  
The program will include the following:   remedial time for reading and writing (short, grade level reading 
assignment), comprehension test on the reading assignment and a daily spelling activity.  


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Each student will participate in several phases of assessment testing throughout the year. These tests are used 
to determine actual student performance levels, and to measure the student achievement/progress 
throughout the year. The testing vehicle is Galileo. The testing schedule is as follows: 


1. Start of School Assessment Test 
2. End of First Trimester Benchmark test 
3. End of Second Trimester Benchmark Test 


A complete student profile will include results from Galilleo testing, AIMS test scores, and progress made in 
the administering of the daily and weekly task assignments. All progress will be included in the student SPED 
file on a trimester basis.  
 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure  
whether  nterventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 







3a: STATE ACCOUNTABILITY 


The overall performance rating for this school “meets the standard”. In the past we have failed to meet the 
95% test rule.  This spring, we tested more than 95% of our students on all three tests. Also, there was a 
significant difference in the Academic Performance for this school from 2012 to 2013. There was improvement 
in both math and reading but reading showed the most significant improvement moving from a falls far below 
to exceeds and proficiency moved to meets in both reading and math. We are confident that each year we will 
continue to improve as we continue to make adjustments to our curriculum and accountability. 
  







 
Demonstration of Sufficient Progress 


Student Choice High School Tatum (Paradise Valley) 
 


SCHOOL OVERVIEW 
Student Choice High School Tatum began operation in the 2010-2011 school year.  
SHCS Tatum is a North Central Association (AdvancED) accredited alternative high 
school that serves students between the ages of 14 and 22 who are not able to 
function in the traditional school setting. Our mission is to educate and graduate 
students who have not been successful in a traditional high school. Typically, our 
students leave the traditional schools because of poor attendance, behavior problems 
and /or credit deficiencies. Our belief is that all students can learn, but some may need 
more time and a more flexible schedule. We offer a “work at your own pace” program 
which gives the student additional time to complete classes, if needed. We follow a 
trimester calendar; however, open enrollment allows students to continue their 
classes past the end of the grading period based on their enrollment date and 
withdrawal grades from their previous school. Using the data from School Master, our 
state reporting system, this site has enrolled a total of 85 students this year.  Forty –
two students were withdrawn (3 reenrolled) for the following reasons:  
 


 Transferred 16 
 Graduated  3 
 Attendance  17 
 Detention  3 
 GED   1 


 


We enroll students throughout the year, so a large number of our enrollments 
come during the school year as other students leave and we have space to 
accommodate new enrollments. There were 15 full academic year students at this 
site and 10 were required to take at least one AIMS test. 
 
What follows is the summary of how we addressed the performance of this school 
in the areas that are not meeting the board’s standards and expectations. 
 


 
 
 
 
 
 
 







1a: STUDENT MEDIAN GROWTH PERCENTILE (SGP) 
 
Math 
 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  This allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school  year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 







Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Assessment 
Finding an assessment tool for our “at-risk” student population was/is difficult because they are a very 
transient group.  Hoping to find a valid assessment tool this year was of utmost importance. Assessment of a 
transient population is often difficult in math and we are hoping that implementing Galileo Assessment 
Technologies will help us successfully evaluate our students and give the teachers a strong resource to see 
exactly the skill levels of each student  to better accommodate his/her learning needs.  (See Figure 1) There 
were technical difficulties in getting Galileo set up at the beginning of the year.  That did not allow for as many 
testing cycles as we would have liked to schedule; therefore, we were unable to have full year data. Changing 
the test dates/delivery method and perhaps creating another assessment for 9th graders and post-AIMS/ 
PARCC tests will be addressed with Galileo this summer. We believe that our students could have tried harder 
and done better; therefore, next year, we plan to find a better way to motivate the students to do their best 
by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
 
 
 
 
 
 







Reading 
 
Curriculum 
A+LS Software incorporates a literature component in each of its high school English courses.  All titles are 
aligned with the Common Core Standards. English teachers have also integrated and expanded the literature 
titles during the 2013-2014 school year in hopes to offer a wider selection of reading materials to hold student 
interest and to provide more choices. Individualized curriculum is assigned to every student upon enrollment 
based on transcripts, prior classes, and classes needed to fulfill their required credits. A+LS curriculum is 
delivered to every student via computer to align with our individualized, self-paced program where students 
work independently.   A pretest is given in each class to determine what lessons each individual student will be 
assigned for that class.  If a student shows mastery in certain skills/concepts, the software removes those 
lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half 
credit class.  A student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. 
Students are expected to daily progress.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


In addition, the teacher used blended learning and students were required to read novels and complete 
additional vocabulary and writing activities related to the reading assignment. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


 
 







Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


  







Figure 1 
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2a: PERCENT PASSING   
Reading 
Curriculum 
A+LS Software incorporates a literature component in each of its high school English courses.  All titles are 
aligned with the state standards. English teachers have also integrated and expanded the literature titles 
during the 2013-2014 school year in hopes to offer a wider selection of reading materials to hold student 
interest and to provide more choices. Individualized curriculum is assigned to every student upon enrollment 
based on transcripts, prior classes, and classes needed to fulfill their required credits. A+LS curriculum is 
delivered to every student via computer to align with our individualized, self-paced program where students 
work independently.   A pretest is given in each class to determine what lessons each individual student will be 
assigned for that class.  If a student shows mastery in certain skills/concepts, the software removes those 
lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half 
credit class.  A student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. 
Students are expected to daily progress.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


In addition, the teacher used blended learning and students were required to read novels and complete 
additional vocabulary and writing activities related to the reading assignment. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 







To prepare for the AIMS test, students were given a sample AIMS reading test to determine areas of weakness. 
The results were put into an excel spreadsheet which the teacher used to formulate her data. Using this data, 
the most common areas of weakness were identified.  


Along with the data from the Galileo test, eight areas were identified as needing remediation. With the help of 
the Quality Schools coach, lesson plans were written and individual learning activities were printed from 
Galileo to use with the students as they prepared to take the test.  


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


As shown in the chart that follows, there were 2 students out of 7 fall testers that moved from one category  to  
another on their reading scores and one of those students moved up another category on the spring test. 
Three out of four tenth graders that were required to take the test passed it this spring. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides. During this meeting with the 
math teachers, the English teachers met and discussed plans for incorporating other reading activities into the 
curriculum.  After we implemented the Galileo testing program and students were given pre-tests in Reading, 
our Quality Schools trainer met with staff at each school. Individual coaching sessions with staff and coaching 
sessions with full staff were done to evaluate data and to discuss the use of the Galileo program to increase 
student skill levels. Those two hour sessions were done in September and October with a four hour session in 
February with all three sites meeting together to develop an intervention plan. During these sessions, the 
standards that needed to be retaught via bellwork, small group and other assignments were planned. 
Additionally, after the second benchmark each teacher had an individual meeting in which an instructional 
plan was discussed as well as ways to measure whether interventions were successful. Usually the Galileo 
system was used to create AIMS aligned quizzes so they could validly assess whether students were increasing 
in proficiency. 


  







 Figure 1: AIMS Reading Score Comparison 
 


Reading Grade Spring 2013  Fall 2013  Spring 2014  
Student 1 * 12 Approaches 627 Meets 738 Already passed  
Student 2 12 Approaches 650 Approaches 641 Approaches 657 
Student 3 12 No Scores  Approaches 650 withdrawn  
Student 4 12 Meets 715(2011) Meets 696 Already passed  
Student 5 12 Approaches 650 No Score  Approaches 639 
        
Student  6 11 No Scores  Meets 703 Already passed  
Student  7 11     Approaches 634 
Student 8* 11 Approaches 641 Approaches 673 Meets 678 
        
Student 9** 10     Meets 716 
Student 10** 10     Meets 727 
Student 11** 10     Meets 727 
Student 12 10     Approaches 670 


 


*Students who moved from approaches to meets 


** Tenth grade students who passed. 


 


  







 
2b: SUBGROUP ELL  
 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school  year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 







Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides. During this meeting with the 
math teachers, the English teachers met and discussed plans for incorporating other reading activities into the 
curriculum.  After we implemented the Galileo testing program and students were given pre-tests in Reading, 
our Quality Schools trainer met with staff at each school. Individual coaching sessions with staff and coaching 
sessions with full staff were done to evaluate data and to discuss the use of the Galileo program to increase 
student skill levels. Those two hour sessions were done in September and October with a four hour session in 
February with all three sites meeting together to develop an intervention plan. During these sessions, the 
standards that needed to be retaught via bellwork, small group and other assignments were planned. 
Additionally, after the second benchmark each teacher had an individual meeting in which an instructional 
plan was discussed as well as ways to measure whether interventions were successful. Usually the Galileo 
system was used to create AIMS aligned quizzes so they could validly assess whether students were increasing 
in proficiency. 


 


 


 


 


 
 







Reading 
Curriculum 
We do not currently have any ELL students but all curriculums that are used at Student Choice High 
School would be made available to the ELL student. A+LS Software incorporates a literature component in 
each of its high school English courses.  All titles are aligned with the Common Core Standards. English 
teachers have also integrated and expanded the literature titles during the 2013-2014 school year in hopes to 
offer a wider selection of reading materials to hold student interest and to provide more choices. 
Individualized curriculum is assigned to every student upon enrollment based on transcripts, prior classes, and 
classes needed to fulfill their required credits. A+LS curriculum is delivered to every student via computer to 
align with our individualized, self-paced program where students work independently.   A pretest is given in 
each class to determine what lessons each individual student will be assigned for that class.  If a student shows 
mastery in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  
Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each 
lesson with a minimum of a 70% in order to move on to the next lesson. Students are expected to daily 
progress.  Classrooms are designed for independent learning with one-on-one instruction, as needed.  
However, an effective tracking system for teachers to demonstrate tutoring success, time spent with each 
student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the ELL 
student would remain in the regular classroom.  Our special education teacher has designed a curriculum to 
work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified in the student IEP.  It should be noted that daily drills will be required in 
reading and writing for all students. These drills will be modified for the ELL students to reflect their actual 
current grade level of performance.  


 
Instruction 
 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 







created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Teachers are made aware of any student who has tested as an ELL student on the AZELLA test. 
Accommodations are made by the teacher and if the student needs individual help with their coursework, the 
teacher is available. Additional printed material to include vocabulary building and reading comprehension 
exercises are used from the Buckle Down workbooks and material that is available through EdHelper, a teacher 
website. These activities are printed materials so the teacher grades and evaluates the student’s work. 


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


The AZELLA test, a state mandated test, is administered to all students who have not scored Proficient.  
This test is administered each spring by the Special Education teacher and scores are sent to the school. 
The scores are shared with the staff so that accommodations can be made. 
 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. The Special Education training 
done at the beginning of the school year by the Special Education teachers includes recommendations for 
accommodations for the ELL student based on AZELLA scores from the previous school year.  







 
2b: SUBGROUP FRL 


Math  


Curriculum 


We do not currently serve a FRL population but in the event that we were  to begin serving these students, we 
would use the A+LS  (A+LS stands for A+nywhere Learning Software).  It is a comprehensive, K-12 e-learning 
instruction program for online, traditional and alternative schools.   SCHS chose this curriculum to 
accommodate our open-enrollment policy and for their commitment to align and update software to meet all 
state standards. Individualized curriculum is assigned to every student upon enrollment based on transcripts, 
prior classes, and classes needed to fulfill their required math credits. A+LS curriculum is delivered to every 
student via computer to align with our individualized, self-paced program where students work independently.   
A pretest is given in each math class to determine what lessons each individual student will be assigned for 
that class.  If a student shows mastery in certain skills/concepts, the software removes those lessons from the 
student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A 
student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. Students are 
expected to complete one to two math lessons each day.  If a student does not achieve the desired proficiency, 
the math teacher will do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.  As we prepare for the new school year, we will develop and 
implement a plan for this. Because teachers are moving from student to student, we have yet to perfect a 
documentation system that does not take teaching time away from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 







the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


 Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 







2b: SUBGROUP FRL 


Reading  


Curriculum 


We do not currently have any FRL students but all curriculums that are used at Student Choice High 
School would be made available to the FRL student. A+LS Software incorporates a literature component in 
each of its high school English courses.  All titles are aligned with the state standards. English teachers have 
also integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the FRL 
student would remain in the regular classroom 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 







teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency.  


 


 
 
 
 
 
 
 
 
 
 







Math 
2b: SUBGROUP  SPED 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   SCHS chose this curriculum to accommodate our open-enrollment policy and for their commitment 
to align and update software to meet all state standards. Individualized curriculum is assigned to every student 
upon enrollment based on transcripts, prior classes, and classes needed to fulfill their required math credits. 
A+LS curriculum is delivered to every student via computer to align with our individualized, self-paced program 
where students work independently.   A pretest is given in each math class to determine what lessons each 
individual student will be assigned for that class.  If a student shows mastery in certain skills/concepts, the 
software removes those lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 
lessons in each half credit class.  A student must pass each lesson with a minimum of a 70% in order to move 
on to the next lesson. Students are expected to complete one to two math lessons each day.  If a student does 
not achieve the desired proficiency, the math teacher will do “mini lessons” and tutoring to ensure that they 
can move along to the next lesson.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.  As we prepare for the new 
school year, our plan is to develop and implement a plan for this. Because teachers are moving from student to 
student, we have not perfected a documentation system that does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 







the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom 


Assessment 


Students are tested in the A+LS curriculum at the beginning of each class. A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students . By implementing Galileo Assessment Technologies we now 
have a tool to evaluate our students and give the teachers a strong resource to see exactly the skill levels of 
each student to better accommodate his/her learning needs. There were technical difficulties in getting Galileo 
set up at the beginning of the year.  That did not allow for as many testing cycles as we would have liked to 
schedule; therefore, we were unable to have full year data. Changing the test dates/delivery method and 
perhaps creating another assessment for 9th graders and post-AIMS/ PARCC tests will be addressed with 
Galileo this summer. We believe that our students could have tried harder and done better; therefore, next 
year, we plan to find a better way to motivate the students to do their best by making the weight of the test 
count more in their overall grade.Forty –five day screenings are done on all incoming students. If a student is 
determined to have a need, the special education teacher schedules the assessment. All curriculums that are 
used at Student Choice High School are made available to the SPED student. The online curriculum allows for 
accommodations to be made based on the student’s IEP. All SPED students remain the regular classroom 
except when receiving individual help from the math tutor.  


 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. The special education teacher meets regularly with staff regarding 
accommodations. 







2b: SUBGROUP  SPED   (Reading)       


Curriculum 


We do not currently have any ELL students but all curriculums that are used at Student Choice High School 
would be made available to the ELL student. A+LS Software incorporates a literature component in each of its 
high school English courses.  All titles are aligned with the state standards. English teachers have also 
integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   


In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the 
ELL student would remain in the regular classroom.  Our special education teacher has designed a curriculum 
to work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified in the student IEP.  It should be noted that daily drills will be required in 
reading and writing for all students. These drills will be modified for the ELL students to reflect their actual 
current grade level of performance.  
Our special education teacher has designed a curriculum to work with students who need daily drills in reading 
and writing, to accommodate their needs, perform baseline annual assessment, and monitor skillset growth.  
The amount of involvement in these daily activities is determined by needs identified in the student IEP 


 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 







on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom. 
The Special Education Reading Remedial Action Plan includes the following: 


 Review of each student’s IEP to identify needs and requirements 


 Assessment of current student activities & needs 


 Creating a formalized summary of needs and requirements for the classroom teacher 


 Establishing a daily work plan for spelling, writing, and math needs 


 Monitoring the plan for progress by the classroom teacher and the SPED administrator. 
 Beginning next fall, daily drills will be required in reading and writing for all students but these drills will be 
modified for SPED students to reflect their actual current grade level of performance.  
The program will include the following:   remedial time for reading and writing (short, grade level reading 
assignment), comprehension test on the reading assignment and a daily spelling activity.  


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Each student will participate in several phases of assessment testing throughout the year. These tests are used 
to determine actual student performance levels, and to measure the student achievement/progress 
throughout the year. The testing vehicle is Galileo. The testing schedule is as follows: 


4. Start of School Assessment Test 
5. End of First Trimester Benchmark test 
6. End of Second Trimester Benchmark Test 


A complete student profile will include results from Galilleo testing, AIMS test scores, and progress made in 
the administering of the daily and weekly task assignments. All progress will be included in the student SPED 
file on a trimester basis.  
 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure  
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 







 
3a: STATE ACCOUNTABILITY 
The overall performance rating for this school “meets the standard”, however due to the small 
numbers of students who take the AIMS test, we have not met the 95% test rule. This spring, we 
tested more than 95% of our students on all three tests. 


 


  







4a. GRADUATION 


Because we are an at-risk school, we enroll a large number of 12th graders who do not have sufficient 
credits to graduate in four years and often not in five years. With our ability to offer recovery credits, we 
help students earn a diploma even if it is not during their cohort year. This site has been open for four 
years and with the expected number of graduates for this school year, there have been a total of 38 
graduates. 
  







Demonstration of Sufficient Progress 
Student Choice High School Peoria 


 


SCHOOL OVERVIEW 
Student Choice High School Peoria began operation in the 2011-2012. SCHS is an 
alternative high school that serves students between the ages of 14 and 22 who are 
not able to function in the traditional school setting. On April 30th , the North Central 
Association (AdvancED) completed a quality assurance review and will be making a 
recommendation for accreditation at their next meeting in June. Our mission is to 
educate and graduate students who have not been successful in a traditional high 
school. Typically, our students leave the traditional schools because of poor 
attendance, behavior problems and /or credit deficiencies. Our belief is that all 
students can learn, but some may need more time and a more flexible schedule. We 
offer a “work at your own pace” program which gives the student additional time to 
complete classes, if needed. We follow a trimester calendar; however, open 
enrollment allows students to continue their classes past the end of the grading period 
based on their enrollment date and withdrawal grades from their previous school.  
Using the data from School Master, our state reporting system, this site enrolled a 
total of 126 students this year.  Sixty students were withdrawn (3 reenrolled) for the 
following reasons:  


 Transferred19 
 Graduated 16 
 Attendance 23 
 Suspended 1 
 Dropped out 1 


 
We enroll students throughout the year so a large number of our enrollments come 
during the school year as other students leave and we have space to accommodate 
new enrollments. There were 27 full academic year students at this site and 21 
were required to take at least one AIMS test. 
 
What follows is the summary of how we addressed the performance of this school 
in the areas that are not meeting the board’s standards and expectations. 
 
  







 


1a: STUDENT MEDIAN GROWTH PERCENTILE (SGP) 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
 Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and 
presented to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work 
via the student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school  year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 







Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Assessment 
Finding an assessment tool for our “at-risk” student population was/is difficult because they are a very 
transient group.  Hoping to find a valid assessment tool this year was of utmost importance. Assessment of a 
transient population is often difficult in math and we are hoping that implementing Galileo Assessment 
Technologies will help us successfully evaluate our students and give the teachers a strong resource to see 
exactly the skill levels of each student  to better accommodate his/her learning needs.  (See Figure 1) There 
were technical difficulties in getting Galileo set up at the beginning of the year.  That did not allow for as many 
testing cycles as we would have liked to schedule; therefore, we were unable to have full year data. Changing 
the test dates/delivery method and perhaps creating another assessment for 9th graders and post-AIMS/ 
PARCC tests will be addressed with Galileo this summer. We believe that our students could have tried harder 
and done better; therefore, next year, we plan to find a better way to motivate the students to do their best 
by making the weight of the test count more in their overall grade. 


Professional Development 


During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency.  


 


 


 


 







 


 


 


 


 


 
Reading 
Curriculum 
A+LS Software incorporates a literature component in each of its high school English courses.  All titles are 
aligned with the Common Core Standards.  English teachers have also integrated and expanded the literature 
titles during the 2013-2014 school year in hopes to offer a wider selection of reading materials to hold student 
interest and to provide more choices. Individualized curriculum is assigned to every student upon enrollment 
based on transcripts, prior classes, and classes needed to fulfill their required credits. A+LS curriculum is 
delivered to every student via computer to align with our individualized, self-paced program where students 
work independently.   A pretest is given in each class to determine what lessons each individual student will be 
assigned for that class.  If a student shows mastery in certain skills/concepts, the software removes those 
lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half 
credit class.  A student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. 
Students are expected to daily progress.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


In addition, the teacher used blended learning and students were required to read novels and complete 
additional vocabulary and writing activities related to the reading assignment. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 







steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


The teachers incorporated a more blended learning classroom this year.  In addition to computer-based 
curriculum with one-on-one instruction, the teacher created individual and small groups for the spring 
semester. These groups were created for those who needed review (students who have not passed the 
AIMS Reading test).  
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
Eight hours of professional development to strengthen knowledge and use of A+LS curriculum and twelve four 
hours coaching sessions was contracted with the Quality Schools Program. The school can choose the use of 
those hours for professional development for data analysis, leadership coaching, instructional coaching and 
curriculum development. Based on the results and implementation of Galileo for the 2013-2014 school year, a 
more in-depth analysis of teaching techniques and curriculum development will be implemented during the 
next upcoming school year. 


  







1b: IMPROVEMENT  
 
Math  
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
This year Student Choice High School began to develop a plan to implement and monitor the integration of 
Arizona’s College and Career Ready Standards.  Teachers used pre and post testing in all A+LS classes to review 
valid potential for gain and growth in knowledge and skills.  Formal/traditional lesson plans are not created by 
the teachers for A+LS.  Lessons are generated and presented to students via their computer-based curriculum 
in A+LS.  Teachers monitor the students’ daily work via the student monitoring system in A+LS software.  It 
allows teachers to oversee their independent learning classrooms by aggregating the following reports: 
attendance (amount of time in class/lesson), grading (scores on lessons) and lessons completed. When 







necessary, these reports and daily teacher observation give them the tools needed for individual intervention 
plans.  Based on the AIMS results for the 2012-2013 school year, steps were also taken to help students 
improve and retain math skills.  Teachers implemented Galileo, an Arizona College and Career Ready 
assessment tool, to monitor students’ progress and growth in a series of benchmark tests.  Based on 
fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers created a blended 
learning approach in their classroom.  Small group and individual intervention/teaching/instruction was given 
during the spring semester with an intense and deliberate focus on AIMS concepts for teaching students 
during the spring semester.  Our goal is to take what we learned this year and make better use of our 
knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  


 
Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 







 
  







2a: PROFICENCY (Percent Passing)  
 
Math 
 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   Student Choice High School chose this curriculum to accommodate our open-enrollment policy and 
for their commitment to align and update software to meet all state standards. Individualized curriculum is 
assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required math credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school  year, 







steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   
For the spring testing, the teachers worked together to assess the data from Galileo, their overall math class 
grades, and had a few students pre-test in Laurus Math to help assign them into small tutoring groups. These 
groups were being established for the 6 week intervention plan that was to take place prior to the AIMS Spring 
Math test.  The Intervention Plan was presented to the math teachers by our QSP trainer. She coached our 
teachers ton how to aggregate the data from the Galileo Math Assessments.  The data showed that our 
students were woefully behind in many strands and concepts that would be covered on the AIMS test.  (See 
the scatter plot on the attached sheet.)  The teachers needed to focus on more in-depth coverage of a small 
amount of concepts versus trying to teach a large amount of material in a small amount of time. Our goal was 
twofold: work with them on their core classes while teaching key components of the AIMS test. As with our 
other two sites, they used supplemental materials that had been adopted for use by the board. Daily bell work 
using Buckle Down Math, which is aligned to the Arizona Academic Standards. Using pacing guides that were 
developed,  Algebra I, Algebra II and Geometry problems were presented and evaluated during each prep 
class. 


The math tutor utilized Laurus Math in his daily tutoring groups.  Because Laurus boasts a 24% increase for 
students who use their program through completion. Focusing on the 3 strands that give students the most 
difficulties on the test; printed notes, lessons and quizzes were used during the small group tutoring.  Because 
it is an internet based program, the students could then review lessons on the computer at home for further 
study.  Our goal was for each student to show continuous improvement on their test scores and for our FAY 
Sophomores to score a “Meets”. 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   For PO’s not taught in the classroom, students were tutored on an 
individual need.  
 
Professional Development 







During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 
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2b: SUBGROUP ELL  
 
Math 
Curriculum 
 A+LS Software incorporates a literature component in each of its high school English courses.  All titles are 
aligned with the state standards. English teachers have also integrated and expanded the literature titles 
during the 2013-2014 school year in hopes to offer a wider selection of reading materials to hold student 
interest and to provide more choices. Individualized curriculum is assigned to every student upon enrollment 
based on transcripts, prior classes, and classes needed to fulfill their required credits. A+LS curriculum is 
delivered to every student via computer to align with our individualized, self-paced program where students 
work independently.   A pretest is given in each class to determine what lessons each individual student will be 
assigned for that class.  If a student shows mastery in certain skills/concepts, the software removes those 
lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half 
credit class.  A student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. 
Students are expected to daily progress.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the ELL 
student would remain in the regular classroom.  Our special education teacher has designed a curriculum to 
work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified by the AZELLA test and teacher observation.  It should be noted that daily 
drills will be required in reading and writing for all students. These drills will be modified for the ELL students 
to reflect their actual current grade level of performance.  


 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 







student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 
teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Teachers are made aware of any student who has tested as an ELL student on the AZELLA test. 
Accommodations are made by the teacher and if the student needs individual help with their coursework, the 
teacher is available. Additional printed material to include vocabulary building and reading comprehension 
exercises are used from the Buckle Down workbooks and material that is available through EdHelper, a teacher 
website. These activities are printed materials so the teacher grades and evaluates the student’s work. 


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


The AZELLA test, a state mandated test, is administered to all students who have not scored Proficient.  
This test is administered each spring by the Special Education teacher and scores are sent to the school. 
The scores are shared with the staff so that accommodations can be made. 
 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 







teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. The Special Education training 
done at the beginning of the school year by the Special Education teachers includes recommendations for 
accommodations for the ELL student based on AZELLA scores from the previous school year. 


 


 
 
 
 
2b: SUBGROUP FRL 


Math  
Curriculum 
We do not currently serve a FRL population but in the event that we were to begin serving these students, we 
would use the A+LS  (A+LS stands for A+nywhere Learning Software).  It is a comprehensive, K-12 e-learning 
instruction program for online, traditional and alternative schools.   SCHS chose this curriculum to 
accommodate our open-enrollment policy and for their commitment to align and update software to meet all 
state standards. Individualized curriculum is assigned to every student upon enrollment based on transcripts, 
prior classes, and classes needed to fulfill their required math credits. A+LS curriculum is delivered to every 
student via computer to align with our individualized, self-paced program where students work independently.   
A pretest is given in each math class to determine what lessons each individual student will be assigned for 
that class.  If a student shows mastery in certain skills/concepts, the software removes those lessons from the 
student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A 
student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. Students are 
expected to complete one to two math lessons each day.  If a student does not achieve the desired proficiency, 
the math teacher will do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.  As we prepare for the new school year, we will develop and 
implement a plan for this. Because teachers are moving from student to student, we have yet to perfect a 
documentation system that does not take teaching time away from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 







deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


 Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 







evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
 
 


  







2b: SUBGROUP FRL 


Math  
Curriculum 
We do not currently serve a FRL population but in the event that we were to begin serving these students, we 
would use the A+LS  (A+LS stands for A+nywhere Learning Software).  It is a comprehensive, K-12 e-learning 
instruction program for online, traditional and alternative schools.   SCHS chose this curriculum to 
accommodate our open-enrollment policy and for their commitment to align and update software to meet all 
state standards. Individualized curriculum is assigned to every student upon enrollment based on transcripts, 
prior classes, and classes needed to fulfill their required math credits. A+LS curriculum is delivered to every 
student via computer to align with our individualized, self-paced program where students work independently.   
A pretest is given in each math class to determine what lessons each individual student will be assigned for 
that class.  If a student shows mastery in certain skills/concepts, the software removes those lessons from the 
student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A 
student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. Students are 
expected to complete one to two math lessons each day.  If a student does not achieve the desired proficiency, 
the math teacher will do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.  As we prepare for the new school year, we will develop and 
implement a plan for this. Because teachers are moving from student to student, we have yet to perfect a 
documentation system that does not take teaching time away from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 







benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


 Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
 
 







 
  







2b: SUBGROUP FRL 


Math  
Curriculum 
We do not currently serve a FRL population but in the event that we were to begin serving these students, we 
would use the A+LS  (A+LS stands for A+nywhere Learning Software).  It is a comprehensive, K-12 e-learning 
instruction program for online, traditional and alternative schools.   SCHS chose this curriculum to 
accommodate our open-enrollment policy and for their commitment to align and update software to meet all 
state standards. Individualized curriculum is assigned to every student upon enrollment based on transcripts, 
prior classes, and classes needed to fulfill their required math credits. A+LS curriculum is delivered to every 
student via computer to align with our individualized, self-paced program where students work independently.   
A pretest is given in each math class to determine what lessons each individual student will be assigned for 
that class.  If a student shows mastery in certain skills/concepts, the software removes those lessons from the 
student’s “clipboard”.  Typically, a clipboard has between 60 and 100 lessons in each half credit class.  A 
student must pass each lesson with a minimum of a 70% in order to move on to the next lesson. Students are 
expected to complete one to two math lessons each day.  If a student does not achieve the desired proficiency, 
the math teacher will do “mini lessons” and tutoring to ensure that they can move along to the next lesson.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.  As we prepare for the new school year, we will develop and 
implement a plan for this. Because teachers are moving from student to student, we have yet to perfect a 
documentation system that does not take teaching time away from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 







benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


 Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


Prior to the AIMS retakes in the fall, students were assigned the Laurus math as an instructional tool that could 
be used both in the classroom and outside of school time. The teacher and math tutor also focused on those 
students who scored in the Approaches area on their prior test directly addressing the strand/strands that 
showed their lowest performance level.  
 


Assessment 
Every student that was enrolled at the school and had not taken or passed the AIMS test was given a pre-test 
on Galileo.  The results of this pre-test were used to determine where the students’ areas of need were.  
Students’ individual scores were used to assign specific strand, concept, and PO in Laurus to match the areas 
that they struggled with on the pre-test.  Students were separated into classes based on performance on the 
pre-test along with grade level.  A spreadsheet was created to determine, as a whole, what areas needed to be 
addressed for most students in each class.  Based on the spreadsheet data, for PO’s that a majority of students 
had struggles with, lessons were planned and taught to ensure the greatest understanding for possible 
mastery of the given concept.  Lessons were taught with the objective of reaching the expected outcome of 
the specific PO.  These PO’s were chosen based on the highest risk for the greatest number of students in the 
given class based on the pre-test scores.   Twenty four lessons were taught over a 5 – 6 week period previous 
to the testing date.  For PO’s not taught in the classroom, students were tutored on an individual need.   


 
Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency. 


 
 
 
 







 
  







2b: SUBGROUP FRL 


Reading  


Curriculum 


We do not currently have any FRL students but all curriculums that are used at Student Choice High 
School would be made available to the FRL student. A+LS Software incorporates a literature component in 
each of its high school English courses.  All titles are aligned with the state standards. English teachers have 
also integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   
In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the FRL 
student would remain in the regular classroom 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom.  Small group and individual 
intervention/teaching/instruction was given with an intense and deliberate focus on AIMS concepts for 







teaching students during the spring semester.  Our goal is to take what we learned this year and make better 
use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom.   


 
Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Professional Development 
During the week prior to school opening in August, two days were devoted to staff training including special 
education procedures and training on the A+LS curriculum. One half day on September 18th was spent with a 
trainer for the Laurus math program who met with all math teachers and aides.  After we implemented the 
Galileo testing program and students were given pre-tests in Math, our Quality Schools trainer met with staff 
at each school. Individual coaching sessions with staff and coaching sessions with full staff were done to 
evaluate data and to discuss the use of the Galileo program to increase student skill levels. Those two hour 
sessions were done in September and October with a four hour session in February with all three sites meeting 
together to develop an intervention plan. During these sessions, the standards that needed to be retaught via 
bellwork, small group and other assignments were planned. Additionally, after the second benchmark each 
teacher had an individual meeting in which an instructional plan was discussed as well as ways to measure 
whether interventions were successful. Usually the Galileo system was used to create AIMS aligned quizzes so 
they could validly assess whether students were increasing in proficiency.  


  







2b: SUBGROUP  SPED 
Math 
Curriculum 
In the summer of 2012, the board approved the purchase of  A+LS  (A+LS stands for A+nywhere Learning 
Software).  It is a comprehensive, K-12 e-learning instruction program for online, traditional and alternative 
schools.   SCHS chose this curriculum to accommodate our open-enrollment policy and for their commitment 
to align and update software to meet all state standards. Individualized curriculum is assigned to every student 
upon enrollment based on transcripts, prior classes, and classes needed to fulfill their required math credits. 
A+LS curriculum is delivered to every student via computer to align with our individualized, self-paced program 
where students work independently.   A pretest is given in each math class to determine what lessons each 
individual student will be assigned for that class.  If a student shows mastery in certain skills/concepts, the 
software removes those lessons from the student’s “clipboard”.  Typically, a clipboard has between 60 and 100 
lessons in each half credit class.  A student must pass each lesson with a minimum of a 70% in order to move 
on to the next lesson. Students are expected to complete one to two math lessons each day.  If a student does 
not achieve the desired proficiency, the math teacher will do “mini lessons” and tutoring to ensure that they 
can move along to the next lesson.  Classrooms are designed for independent learning with one-on-one 
instruction, as needed.  However, an effective tracking system for teachers to demonstrate tutoring success, 
time spent with each student, and the daily lessons covered has yet to be created.  As we prepare for the new 
school year, our plan is to develop and implement a plan for this. Because teachers are moving from student to 
student, we have not perfected a documentation system that does not take away teaching time from students. 


Laurus Math was purchased as a supplemental tool for those students needing to pass the AIMS test. It is an 
online standards based math curriculum that allows all students, regardless of grade, age or credit status to be 
exposed to the standards that they need in order to be successful on the AIMS exam.  Students take a pretest 
to determine the standard strand in which they will need to study.  The benefit of Laurus is the live teaching 
component for over 60 math lessons. Laurus allows 24/7 access to video tutorials, printable notes, unlimited 
review problems with immediate feedback, and quizzes to measure mastery of material and can be accessed 
anywhere internet is available.  This software is utilized for small group and individualized tutoring, as well as, 
independent learning.   
 
Galileo was used to primarily assess students through benchmark tests.  After each benchmark, the data from 
student results is analyzed, with the assistance of the school coach, so that teachers can plan what standards 
to focus on for small group instruction, bell work and individual student assistance. In terms of curriculum, it 
was used to generate practice problems and quizzes that are highly aligned to the AIMS exam for use in these 
activities. Based on fall/winter results from Galileo, the teachers created a blended learning approach in their 
classroom.  Small group and individual intervention was given during the spring semester with an intense and 
deliberate focus on AIMS concepts for teaching students during spring semester.  Our goal is to take what we 
learned this year and make better use of our knowledge/experience for next year. 


Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 
on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve and retain math skills.  Teachers implemented Galileo, an 
Arizona College and Career Ready assessment tool, to monitor students’ progress and growth in a series of 
benchmark tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, 
the teachers created a blended learning approach in their classroom.  Small group and individual 







intervention/teaching/instruction was given during the spring semester with an intense and deliberate focus 
on AIMS concepts for teaching students during the spring semester.  Our goal is to take what we learned this 
year and make better use of our knowledge/experience for next year. 


Laurus, Odysseyware, and Buckle Down were all chosen because the lessons are already created and teachers 
are there to monitor and assist students in their daily learning needs.  Blended learning was incorporated more 
this year, along with strategic individualized and small group instruction.  Teachers are monitored daily for 
their ability to manage the classroom instruction, behavior, and student performance by their Director. 
Directors, by accessing the A+ management system, can oversee all students and their progress in each class.  
The Director can run reports in the A+LS management system to view pre and post testing, daily lessons, and 
grading, in order to manage their teacher’s effectiveness in the classroom 


Assessment 


Students are tested in the A+LS curriculum at the beginning of each class. A pretest is given in each math class 
to determine what lessons each individual student will be assigned for that class.  If a student shows mastery 
in certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to complete one to two 
math lessons each day.  If a student does not achieve the desired proficiency, the math teacher will do “mini 
lessons” and tutoring to ensure that they can move along to the next lesson.  Classrooms are designed for 
independent learning with one-on-one instruction, as needed.  However, an effective tracking system for 
teachers to demonstrate tutoring success, time spent with each student, and the daily lessons covered has yet 
to be created.  As we prepare for the new school year, our plan is to develop and implement a plan for this. 
Because teachers are moving from student to student, we have not perfected a documentation system that 
does not take away teaching time from students . By implementing Galileo Assessment Technologies we now 
have a tool to evaluate our students and give the teachers a strong resource to see exactly the skill levels of 
each student to better accommodate his/her learning needs. There were technical difficulties in getting Galileo 
set up at the beginning of the year.  That did not allow for as many testing cycles as we would have liked to 
schedule; therefore, we were unable to have full year data. Changing the test dates/delivery method and 
perhaps creating another assessment for 9th graders and post-AIMS/ PARCC tests will be addressed with 
Galileo this summer. We believe that our students could have tried harder and done better; therefore, next 
year, we plan to find a better way to motivate the students to do their best by making the weight of the test 
count more in their overall grade. 


As you can see from Table A, the SPED students struggle with their math skills, some students did not 
participate in the testing and some were not enrolled for all of the test dates. A testing calendar will be put 
into place next year and students will have their scores used as part of their math grade. 


Forty –five day screenings are done on all incoming students. If a student is determined to have a need, the 
special education teacher schedules the assessment. All curriculums that are used at Student Choice High 
School are made available to the SPED student. The online curriculum allows for accommodations to be made 
based on the student’s IEP. All SPED students remain the regular classroom except when receiving individual 
help from the math tutor.  
 


Professional Development 
Although we do not have formal in-service regarding the special education program other than the one held at 
the beginning of the school year, the special education teacher meets regularly with staff on an individual basis 
regarding the students who have accommodations.  They discuss the student’s progress and implement a plan 
for change if there does not seem to be progress. 


 







  







2b: SUBGROUP  SPED   (Reading)       


Curriculum 


We do not currently have any ELL students but all curriculums that are used at Student Choice High School 
would be made available to the ELL student. A+LS Software incorporates a literature component in each of its 
high school English courses.  All titles are aligned with the state standards. English teachers have also 
integrated and expanded the literature titles during the 2013-2014 school year in hopes to offer a wider 
selection of reading materials to hold student interest and to provide more choices. Individualized curriculum 
is assigned to every student upon enrollment based on transcripts, prior classes, and classes needed to fulfill 
their required credits. A+LS curriculum is delivered to every student via computer to align with our 
individualized, self-paced program where students work independently.   A pretest is given in each class to 
determine what lessons each individual student will be assigned for that class.  If a student shows mastery in 
certain skills/concepts, the software removes those lessons from the student’s “clipboard”.  Typically, a 
clipboard has between 60 and 100 lessons in each half credit class.  A student must pass each lesson with a 
minimum of a 70% in order to move on to the next lesson. Students are expected to daily progress.  
Classrooms are designed for independent learning with one-on-one instruction, as needed.  However, an 
effective tracking system for teachers to demonstrate tutoring success, time spent with each student, and the 
daily lessons covered has yet to be created.   


In addition to the core curriculum in A+LS, a supplemental program was used with students to increase their 
reading skills. Buckle Down Reading was chosen because of the following: 


 Buckle Down Reading is a 100% aligned to the Arizona Academic Content Standards 


 Special attention to grade-appropriate vocabulary and content 


 Lessons focus on the reading process and comprehension of both literary and informational texts 


 Lessons cover vocabulary, main idea, details, literary elements, inferences, text structures, author’s 
purpose, and more 


 Passages include references to Arizona people and places to build on students’ experiential base 


 Valuable practice with multiple-choice questions through two practice tests and AIMS-formatted end-
of-lesson exercises 


The online curriculum allows for accommodations to be made based on the student’s skill levels and the 
ELL student would remain in the regular classroom.  Our special education teacher has designed a curriculum 
to work with students who need daily drills in reading and writing, to accommodate their needs, perform 
baseline annual assessment, and monitor skillset growth.  The amount of involvement in these daily activities 
is determined by needs identified in the student IEP.  It should be noted that daily drills will be required in 
reading and writing for all students. These drills will be modified for the ELL students to reflect their actual 
current grade level of performance.  
Our special education teacher has designed a curriculum to work with students who need daily drills in reading 
and writing, to accommodate their needs, perform baseline annual assessment, and monitor skillset growth.  
The amount of involvement in these daily activities is determined by needs identified in the student IEP 


 
Instruction 
Formal/traditional lesson plans are not created by the teachers for A+LS.  Lessons are generated and presented 
to students via their computer-based curriculum in A+LS.  Teachers monitor the students’ daily work via the 
student monitoring system in A+LS software.  It allows teachers to oversee their independent learning 
classrooms by aggregating the following reports: attendance (amount of time in class/lesson), grading (scores 







on lessons) and lessons completed. When necessary, these reports and daily teacher observation give them 
the tools needed for individual intervention plans.  Based on the AIMS results for the 2012-2013 school year, 
steps were also taken to help students improve reading skills.  Teachers implemented Galileo, an Arizona 
College and Career Ready assessment tool, to monitor students’ progress and growth in a series of benchmark 
tests.  Based on fall/winter results from Galileo, 2013 FAME scores and A+LS pre and post-tests, the teachers 
created a blended learning approach in their classroom. 
The Special Education Reading Remedial Action Plan includes the following: 


 Review of each student’s IEP to identify needs and requirements 


 Assessment of current student activities & needs 


 Creating a formalized summary of needs and requirements for the classroom teacher 


 Establishing a daily work plan for spelling, writing, and math needs 


 Monitoring the plan for progress by the classroom teacher and the SPED administrator. 
 Beginning next fall, daily drills will be required in reading and writing for all students but these drills will be 
modified for SPED students to reflect their actual current grade level of performance.  
The program will include the following:   remedial time for reading and writing (short, grade level reading 
assignment), comprehension test on the reading assignment and a daily spelling activity.  


Assessment 
Galileo Assessment Technologies was incorporated to effectively evaluate student growth throughout the 
school year. By implementing Galileo Assessment Technologies we now have a tool to evaluate our students 
and give the teachers a strong resource to see exactly the skill levels of each student to better accommodate 
his/her learning needs. There were technical difficulties in getting Galileo set up at the beginning of the year.  
That did not allow for as many testing cycles as we would have liked to schedule; therefore, we were unable to 
have full year data. Changing the test dates/delivery method and perhaps creating another assessment for 9th 
graders and post-AIMS/ PARCC tests will be addressed with Galileo this summer. We believe that our students 
could have tried harder and done better; therefore, next year, we plan to find a better way to motivate the 
students to do their best by making the weight of the test count more in their overall grade. 


Each student will participate in several phases of assessment testing throughout the year. These tests are used 
to determine actual student performance levels, and to measure the student achievement/progress 
throughout the year. The testing vehicle is Galileo. The testing schedule is as follows: 


7. Start of School Assessment Test 
8. End of First Trimester Benchmark test 
9. End of Second Trimester Benchmark Test 


A complete student profile will include results from Galilleo testing, AIMS test scores, and progress made in 
the administering of the daily and weekly task assignments. All progress will be included in the student SPED 
file on a trimester basis.  


  







3a: STATE ACCOUNTABILITY 
 
The overall performance rating for this school “meets the standard”, however due to the small numbers of 
students who take the AIMS test, we have not met the 95% test rule. If one student misses the test we are 
unable to meet this requirement. This spring we tested more than 95% on all three tests. Our graduation rate 
also affects our grade due to students enrolling that are significantly behind in credits but each year as we 
retain seniors who begin to recover credits, we will continue to see our graduation numbers increase. 
  







 


4a. GRADUATION 
 
Because we are an at-risk school, we enroll a large number of 12th graders who do not have sufficient credits to 
graduate in four years and often not in five years. With our ability to offer recovery credits, we help students 
earn a diploma even if it is not during their cohort year. This site has been open for three years and with the 
expected number of graduates for this school year, there have been a total of 42 graduates. The first year of 
operation we had 2 graduates, last year we had 15 graduates and this year we will have 25 graduates. As we 
continue to enroll students who are significantly behind in credits and are able to retain them, we are sure that 
our graduation rate will continue to increase. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC.                       
School Name: Student Choice High School Tatum Campus 
Date Submitted: 6/7/2013 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 9/23/2013; 3/14/2014 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Math. This area was scored as meets. At the site visit the charter 
holder provided additional documentation to demonstrate a system to adopt, 
implement, evaluate, and revise curriculum as evidenced by curriculum alignment, 
pacing guides, lesson plans, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Math. This area was 
scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a professional development plan that contributed to increased 
student growth in Math. This area was scored as approaches. At the site visit the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 
 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Reading. This area was 
scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a professional development plan that contributed to increased 
student growth in Reading. This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Improvement  
Math 
 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increased student performance of non-proficient 
students Math. This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a professional development plan that contributed to increased 
student performance of non-proficient students in Math. This area was scored as 
approaches. At the site visit the charter holder provided documentation of a 
professional development plan aligned with teacher learning needs. However, the 
charter holder did not provide evidence of follow-up and monitoring strategies. 
 


1b. Improvement  
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Reading. This area was scored as 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increased student performance of non-proficient 
students in Reading. This area was scored as meets. At the site visit the charter 
holder provided additional documentation to demonstrate a comprehensive 
assessment system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from 
multiple assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a professional development plan that contributed to increased 
student performance of non-proficient students Reading. This area was scored as 
approaches. At the site visit the charter holder provided documentation of a 
professional development plan aligned with teacher learning needs. However, the 
charter holder did not provide evidence of follow-up and monitoring strategies. 
 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Math. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a plan for professional development that contributed to 
increased student proficiency in Math. This area was scored as approaches. At the 
site visit the charter holder provided documentation of a professional development 
plan aligned with teacher learning needs. However, the charter holder did not 
provide evidence of follow-up and monitoring strategies. 
 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Reading. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative does not describe a professional 
development plan. The narrative and data provided did not demonstrate that the 
school implemented a professional development plan that contributed to increased 
student proficiency in Reading. This area was scored as approaches. At the site visit 
the charter holder provided documentation of a professional development plan 
aligned with teacher learning needs. However, the charter holder did not provide 
evidence of follow-up and monitoring strategies. 
 


2b. Subgroup Comparison  
ELL 


    Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system a comprehensive assessment system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
ELL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
FRL 


   Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system a comprehensive assessment system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
FRL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system a comprehensive assessment system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Math  I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system a comprehensive assessment system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Reading 


 I/S 


The narrative and data provided did not address this measure.  
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


3a. A-F Letter Grade  State Accountability 
System 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


4a. High School Graduation Rate 
 


S I 


The narrative fails to document any effort in place to ensure students in grades 9-12 
graduate on time. The school has not identified strategies for addressing increasing 
graduation rate. 
 
At the site visit additional documentation to demonstrate strategies the school uses 
to ensure students graduate on time 
 


4b. Academic Persistence 
 


S I 


The narrative and data provided did not address this measure. 
 


At the site visit the school provided additional documentation to demonstrate a 
process for keeping students motivated and engaged. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC                       
School Name: Student Choice High School (Peoria) 
Date Submitted: 6/7/2013  


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 9/23/2013; 3/14/2014  


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Math. This area was scored as meets. At the site visit the charter 
holder provided additional documentation to demonstrate a system to adopt, 
implement, evaluate, and revise curriculum as evidenced by curriculum alignment, 
pacing guides, lesson plans, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Math. This area was 
scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth in Math. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


This area was scored as approaches. At the site visit the charter holder provided 
documentation of a professional development plan aligned with teacher learning 
needs. However, the charter holder did not provide evidence of follow-up and 
monitoring strategies. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Reading. This area was 
scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth in 
Reading. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
and monitoring strategies. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Improvement  
Math 
 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increased student performance of non-proficient 
students Math. This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student performance 
for non-proficient students in Math. This area was scored as approaches. At the site 
visit the charter holder provided documentation of a professional development plan 
aligned with teacher learning needs. However, the charter holder did not provide 
evidence of follow-up and monitoring strategies. 


1b. Improvement  
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Reading. This area was scored as 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increased student performance of non-proficient 
students in Reading. This area was scored as meets. At the site visit the charter 
holder provided additional documentation to demonstrate a comprehensive 
assessment system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from 
multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student performance 
for non-proficient students in Reading. This area was scored as approaches. At the 
site visit the charter holder provided documentation of a professional development 
plan aligned with teacher learning needs. However, the charter holder did not 
provide evidence of follow-up and monitoring strategies. 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Math. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for professional development that contributed to increased student proficiency in 
Math. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
and monitoring strategies. 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative does not describe an assessment plan. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Reading. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
and monitoring strategies. 


2b. Subgroup Comparison 
ELL 


    Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
ELL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
FRL 


   Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison  
FRL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Math  I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Reading 


 I/S 


The narrative and data provided did not address this measure.  
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to a comprehensive assessment system based 
on clearly defined performance measures aligned with the curriculum and 
instructional methodology and includes data collection from multiple assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


4a. High School Graduation Rate 
 


S I 


The narrative and data provided did not address this measure. 
 
At the site visit additional documentation to demonstrate strategies the school uses 
to ensure students graduate on time 


4b. Academic Persistence 
 


S I 


The narrative and data provided did not address this measure. 
 
At the site visit the school provided additional documentation to demonstrate a 
process for keeping students motivated and engaged. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC                       
School Name: Student Choice High School (Tempe) 
Date Submitted: 6/7/2013 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 9/23/2013; 3/14/2014 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Math. This area was scored as meets. At the site visit the charter 
holder provided additional documentation to demonstrate a system to adopt, 
implement, evaluate, and revise curriculum as evidenced by curriculum alignment, 
pacing guides, lesson plans, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a 
system for monitoring and documenting increases in student growth in Math. This 
area was scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


professional development plan that contributed to increased student growth in Math. 
This area was scored as approaches. At the site visit the charter holder provided 
documentation of a professional development plan aligned with teacher learning 
needs. However, the charter holder did not provide evidence of follow-up and 
monitoring strategies. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student growth in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a 
system for monitoring and documenting increases in student growth in Reading. This 
area was scored as meets. At the site visit the charter holder provided additional 
documentation to demonstrate a comprehensive assessment system based on 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student growth in 
Reading. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


and monitoring strategies. 


1b. Improvement 
Math 
 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a 
system for monitoring and documenting increased student performance of non-
proficient students in Math. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a comprehensive 
assessment system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from 
multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student performance of 
non-proficient students in Math. This area was scored as approaches. At the site visit 
the charter holder provided documentation of a professional development plan 
aligned with teacher learning needs. However, the charter holder did not provide 







Page 4 of 10  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


evidence of follow-up and monitoring strategies. 


1b. Improvement 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student performance of non-proficient students in Reading. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a system to create, implement, evaluate, and revise curriculum as 
evidenced by curriculum alignment, pacing guides, and clearly defined and 
measureable implementation across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a 
system for monitoring and documenting increases in student performance of non-
proficient students in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a comprehensive 
assessment system based on clearly defined performance measures aligned with 
the curriculum and instructional methodology and includes data collection from 
multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to improved student performance of 
non-proficient students in Reading. This area was scored as approaches. At the site 
visit the charter holder provided documentation of a professional development plan 
aligned with teacher learning needs. However, the charter holder did not provide 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


evidence of follow-up and monitoring strategies. 
 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Math. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Math. This area was scored as 
meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for professional development that contributed to increased student proficiency in 
Math. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
and monitoring strategies. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach to create, implement, 
evaluate, and revise school curriculum. The narrative and data provided did not 
demonstrate that the school implemented a curriculum that contributes to increased 
student proficiency in Reading. This area was scored as meets. At the site visit the 
charter holder provided additional documentation to demonstrate a system to 
create, implement, evaluate, and revise curriculum as evidenced by curriculum 
alignment, pacing guides, and clearly defined and measureable implementation 
across the school. 
 
Instruction: The narrative does not describe a system for monitoring and evaluating 
standards and instructional practices. The narrative and data provided did not 
demonstrate that the school implemented a plan for monitoring the integration of 
the AZ Academic Standards into instruction. This area was scored as meets. At the 
site visit the charter holder provided additional documentation to demonstrate that 
the school monitors the integration of Arizona’s College and Career Ready 
Standards into instruction and evaluates teachers. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include data review to make instructional decisions. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading. This area was scored 
as meets. At the site visit the charter holder provided additional documentation to 
demonstrate a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology 
and includes data collection from multiple assessments. 
 
Professional Development: The narrative describes a school that has not developed a 
professional development plan based on identified teacher learning needs. The 
narrative and data provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student proficiency in 
Reading. This area was scored as approaches. At the site visit the charter holder 
provided documentation of a professional development plan aligned with teacher 
learning needs. However, the charter holder did not provide evidence of follow-up 
and monitoring strategies. 


2b. Subgroup Comparison 
ELL 


    Math 
 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
ELL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
FRL 


   Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
FRL 


    Reading 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Math 


 I/S 


The narrative and data provided did not address this measure. 
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum 
and instructional methodology and includes data collection from multiple 
assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies. 


2b. Subgroup Comparison 
Students with  disabilities 


    Reading  I/S 


The narrative and data provided did not address this measure.  
 
Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to a comprehensive assessment system based 
on clearly defined performance measures aligned with the curriculum and 
instructional methodology and includes data collection from multiple assessments. 
 
Professional Development:  This area was scored as approaches. At the site visit the 
charter holder provided documentation of a professional development plan aligned 
with teacher learning needs. However, the charter holder did not provide evidence 
of follow-up and monitoring strategies.  


3a. A-F Letter Grade  State Accountability 
System 


 I/S 


Curriculum: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate a system to create, implement, 
evaluate, and revise curriculum as evidenced by curriculum alignment, pacing 
guides, and clearly defined and measureable implementation across the school. 
 
Instruction: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to demonstrate that the school monitors the 
integration of Arizona’s College and Career Ready Standards into instruction and 
evaluates teachers. 
 
Assessment: This area was scored as meets. At the site visit the charter holder 
provided additional documentation to a comprehensive assessment system based 
on clearly defined performance measures aligned with the curriculum and 
instructional methodology and includes data collection from multiple assessments. 
 


Professional Development:  This area was scored as approaches. At the site visit 
the charter holder provided documentation of a professional development plan 
aligned with teacher learning needs. However, the charter holder did not provide 
evidence of follow-up and monitoring strategies. 
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Student Choice High School Tempe 
Student Median Growth  
Improvement Plan Narrative  
 
Student Choice High School has used the A+ software curriculum since 2000 when the charter was 
approved. In addition to the software, supplemental materials including textbooks, teacher created 
lessons and for the 2012-2013 school year, the software was upgraded to the latest version at the 
Tempe site and at the Peoria site. The Tatum site had already started using it during the 2011-2012 
school year. 
 
The A+ software allows us to insure that the core curriculum used by SCHS students was the same at all 
three of our campuses. Using this software assures us that students are being presented a curriculum 
that is aligned to Arizona Common Core Standards. It also gives us a means to better track not only 
student credits but their progress toward completing these credits. Using pretests and posttests, our 
teachers can not only track progress in each subject area but also monitor student daily progress to 
ascertain if they need more one on one help or if they were progressing at a steady rate in their 
classes. 
 
AIMS Math prep classes and one on one tutoring continued as has been done in previous years. Small 
groups of students work on basic math skills, i.e. addition, subtraction, multiplication and division 
addressing the need to improve those skills prior to and in conjunction with more advanced AIMS 
tutoring. Also small groups who were at the next level are tutored in Algebra and Geometry.  
 
After using the A+ curriculum for a few months, we realized this year that we needed additional 
curriculum, specifically in mathematics, to further develop our students’ skills. Laurus math, which is an 
online tutoring program, was introduced and students were enrolled in this program as an additional 
prep class. This program is specifically aligned to the five strands on the AIMS test. Students worked on 
it one period per day and could also access it from their home computers. Students who met the 
standard on the Math AIMS test this spring indicated that this program contributed to their success 
and those who did not indicated that it had helped them improve their skills for the next test. 
 
Our plan is to continue this into the 2013-2014 school year with a goal of continued improvement for 
all of the students who are returning to our school and for new students who enroll who have fallen 
behind in their credits and have below grade level skills. 
 
Reading and Writing workshops were conducted by the English teachers in conjunction with their core 
English classes to address the needs of the lowest achieving students in these two areas. Although we 
are primarily a computer based program, these classes were direct teaching classes. Students were 
required to attend if the teachers had ascertained that they were struggling with these areas in the 
curriculum with emphasis on the tenth grade students in preparation for their first time taking the 
AIMS test. 
 
Teachers have five professional development days build into their calendar prior to the beginning of 
the school year in addition to scheduled professional development days during the school year. Those 







days are used to familiarize them with the academic history of the students who are enrolled in their 
classes in addition to developing a plan to individualize a student’s program, as needed. Teachers meet 
during this planning week and discuss strategies to improve the success of our students. 
 
Students who enroll in our school have on the most part been unsuccessful in the traditional school 
setting and our goal each year is to help them improve their basic skills as they earn credits toward 
their graduation goal. Some of them continue enrollment for more than one year, however at least 
50% of the students at the beginning of each school year are students who are new to our school. 
Using a computer based curriculum allows us to start students in new classes throughout the year and 
unfortunately, when some students come to us they are far behind not only in their credits but in their 
basic skill levels.  
 
 


Continuing Improvement Plan for Reading in a Computer Based Curriculum 


Action Steps Timeline Responsible Party Evidence  
Benchmark testing to establish need for 
remediation 


At time of 
enrollment English teacher Documented test results in each student’s file 


Remedial class/tutoring for low level 
readers Ongoing 


Teachers/curriculum 
Specialist 


Students will increase their reading level by 2 
grade levels per full year enrollment 


Evaluate student reading for all subject 
areas 


Ongoing All teachers 


Students will successfully complete core classes in 
a timely manner with teacher assistance, as 
needed 


Identify students  who have not 
successfully passed AIMS 


At time of 
enrollment Support Staff 


Student lists will be distributed to teachers on a 
regular basis…with new students added weekly 


Evaluate assessment testing Ongoing 
Director/Staff/Curriculum 
specialist 


Use of tests by all staff to improve student reading 
and comprehension in all subject areas 


Professional Development 
Throughout 
year 


Directors/Curriculum 
Specialist 


Staff will have share what has been successful and 
offer input into changes, as needed 


 


Continuing Improvement Plan for Mathematics in a Computer Based Curriculum 


Action Steps Timeline Responsible Party Evidence 


Evaluation of student entry levels  At time of 
enrollment 


Director/Math teacher Evaluation of previous math courses/grades, entry 
level math testing 


Remediation/course recovery At time of 
enrollment 


Math Teacher Course evaluation will determine need for credit 
recovery courses or a lower level math class 


Identify students who have not passed 
AIMS  


At time of 
enrollment 


Support staff Student will be enrolled in core math class in the 
A+ curriculum for credit/credit recovery and 
Laurus online AIMS prep class. One on one 
tutoring will be used for basic skills remediation 


Assign math lessons based on student 
knowledge  


Ongoing Math Teacher A+ curriculum allows teacher to track each 
student’s progress in their class. A+ and Laurus 
have pretests that evaluate skills and assign 
lessons based on student knowledge. Student also 
has a post test and lessons are reassigned as 
needed. 


Group and one on one tutoring for 
underperforming students 


Ongoing Math Teacher/Teacher Aide Regular assessment of skills that have taught 
through direct teaching from teacher and aide 


 
The above plan has been developed as a continuation of the PMP that was submitted in 2010. 
Throughout each year since then, the curriculum and staff have been evaluated and adjustments made 
to improve the outcome of student success. Our success rate with improving student reading and 
writing skills far exceed our success with improved math skills so we continue to evaluate the 
curriculum and the method of delivery for the math curriculum. 







Student Choice High School Tatum Campus 
 
SCHS Tatum Campus began operation in 2010-2011 with a total enrollment of 48 students.  In 2011-
2012 the enrollment increased to 70 students and  With a curriculum of computer based instruction as 
the primary delivery of academics, it was decided that we would pilot different software from what 
was in use at the Tempe campus. Odysseyware was used for the first half of the 2010-2011 school year 
and then a site based version of A+ was used for the remainder of the year. The staff consists of a 
director, and 2 certified/highly qualified teachers.  
 
Math/Reading Improvement 
When a student enrolls, his credits are analyzed and the A+ assessment tests are used to place 
students in their classes. All content in the A+ system is aligned to the Arizona Common Core Standards 
and is broken down that way. A pacing guide is used to establish progress that should be expected in 
each class on a weekly basis. This not only helps the student but allows the teacher to monitor student 
progress throughout the trimester. The computer based curriculum also allows for credit recovery 
classes to be assigned. The student who has failed a class is allowed to recover the credit by showing 
proficiency in the areas of the assessment that are indicated as weak. 
Over the past two years, it has become apparent to administration and staff that although the A+ 
curriculum is the primary delivery system for academics, addition curriculum and direct AIMS math 
instruction is necessary to bring student’s math skills to the necessary levels to pass the test. Laurus 
math, an online AIMS math program, has been introduced in addition to AIMS prep classes using direct 
teaching.  
The A+ curriculum in English has three components to it. There is a grammar section, writing section 
and Literature section which incorporates all areas of the AIMS writing and reading tests. In addition to 
the literature section of the curriculum, students are placed in an AIMS Reading and Writing prep class 
using Buckledown Publishing and other novels (teacher/student chosen). 
The following chart outlines AIMS scores for 2012 showing number of students testing and scoring 
percentages: 
 
Test # tested % Exceeds % Meets % Approaches % Fall Far 


Below 


Math 17 6% 35% 18% 41% 


Reading 12 0% 50% 42% 8% 


 
Many of our students need more than one test administration to pass. Many of them continue to 
progress and do not pass their test until their senior year. As the chart about shows, there were 43% of 
the students who participated in the reading test that approached the standard.  
 
Graduation Rate 
Graduation rates are based on a four year graduate and as an alternative school we enroll students 
who are generally behind in their credits therefore reducing the number of students who graduate 
during the four year time range. We feel that our successes are measured in the number of students 
who graduate, not in the amount of time that it takes them to achieve this goal.  
 







Graduates 2010-2013 
Year # graduates 


2010 3 


2011 10 


2012 14 


 
Academic Persistence 
  







Student Choice High School Narrative 
 Peoria Campus 
2011-2012 was the first year of operation for the Peoria Campus.  SCHS – Peoria started the school 
year with 9 students and enrolled a total of 42 before the year ended.  The staff consisted of a Director 
and two certified and/or highly qualified teachers.  Knowing that the student population typically 
struggles in academic performance, credit requirements and attendance, SCHS looked at Peoria’s low 
numbers as a  way to test and develop curriculum, teach a traditional AIMS prep class and follow a 
“block” style schedule.  The staff was looking at strategies that could be easily applied/implemented to 
help increase student success at all locations. Small class sizes also meant more personalized attention 
was given to the students.   
One major goal for SCHS was to have all three campuses using the same software by 2012/2013. 
Tempe had used A+ since 2000 and the PV campus purchased a site-based version of A+ in the spring 
of 2011.  Knowing that SCHS students are typically behind in credits usually due to academic 
deficiencies, we have been searching for a good assessment for our students.  The Peoria campus 
wanted to try Odesseyware one more time to see how well the diagnostic/benchmark test worked. 
The teachers found that most students who struggled with either subject took a staggering amount of 
time to finish these assessments (More than 3 hours).  With that in mind, the staff realized 
Odysseyware’s assessment/benchmark tool was too time intensive and frustrating for students.  The 
staff worked together to formulate a schedule where they would pull kids in small groups or 
individually to work on remedial concepts, practice skills, build on knowledge for future, and basically 
check for understanding.  During the one on one time, the staff realized that there were plenty of 
deficiencies and “holes” in many of the students’ academic progress.   From there, our math teacher 
created a basic skills class in Odysseyware to be used prior to entering any algebra classes.   Our English 
teacher also developed reading packets and writing exercises for struggling students to work on along 
with their regular coursework and assignments and increased the amount of books/reading that 
needed to be done in the English classes. 
Based off of Tempe, the staff determined they should offer a 6 week AIMS prep class that was taught 
traditionally every day for one hour using the Buckle Down workbooks.  Students who needed to take 
and/or pass one or more of the AIMS tests were given the opportunity to participate in the class.  
Attendance was taken daily and participation and written work was required for those wishing to 
receive credit for the class.  
Thinking of innovative ways to increase students’ success has always been a challenge.   SCHS-Peoria 
incorporated a “block” schedule where students worked on a smaller number of classes for a larger 
“chunk” of time.  This allowed students to concentrate and move through their coursework at a good 
pace and they were able to see their completed work and their grades on their student dashboard. 
Students were given two classes and they would work with each teacher for two hours and switch.   
Many students found success without all the “stress”.  It reduced the curriculum management for the 
teachers, as well. Each teacher was responsible for one class for each student.  The block schedule 
gave teachers extra time to work with the students individually by having longer class periods.  
Teachers were better able to learn the software and could spend time explaining concepts that 
required extra attention.  They could also group kids according to classes to work in small groups.  
Because the block schedule was so effective for 2011-2012, the staff decided to reinstate it for the 
2012-2013 school year.   







 SCHS Peoria had 5 days of professional development in its calendar, along with webinars from 
Odysseyware in 2011-2012.  The staff met/meets regularly to discuss student progress, curriculum 
concerns, discipline, etc.  Most meeting s took place after school as Peoria only had one session for the 
2011-2012 school year.  Students were done by 12:30.    
 
SCHS is trying to set new standards for our alternative schools.  The improvement plan has helped gage 
what needs to be addressed academically.  Many changes have taken place from the 2011-2012 to the 
2012-2013 school year. A+ site based software was purchased and installed for the 2012-2013 school 
year.  It was decided that an English team will evaluate the AIMS scores and develop additional 
supplemental materials for reading and develop a writing program based on Jane Shaffer’s Model.  
Material for the writing component has already been purchased and partially developed by our Tempe 
campus.  It was also determined that students need additional assistance for Math AIMS prep.  Laurus 
Math was purchased in January (teachers were trained on February 2, 2013) and demonstrated to 
students to use for additional help.  It aligns to each of the 5 strands that the students are tested on, 
uses a live teacher for each lesson, has printable notes, a 5 question quiz at the end of each lesson and 
a great pre test and post test.   Laurus Math has been purchased for the upcoming school year.  Math 
teachers can use this curriculum in many different ways.  An additional part-time math tutor was also 
hired at to help students who are struggling for the fall of 2013-2014.   
 
The school started with 9 students for the 2011-2012 school year.  It grew to serve 42 students and 
returned 14 for the 2012-2013 school year :  
9th Grade~ 7;  2 returned, 1 went to private school, 2 moved out of state, 1 returned to their former 
school district 
10th Grade ~ 10; 5 returned, 4 returned to their school district, 1 moved out of state 
11th Grade ~7; 3 returned to SCHS, 1 moved, 3 returned to their former school district school 
12th Grade ~18; 2 graduated, 4 returned and graduated in the 2012-2013, 1 re-enrolled, but moved and 
received his GED,  8 were dropped and did not enroll anywhere else, 1 was jailed, 1 moved out of state, 
and 1 had where about unknown. 
The 2012-2013 school year began with approximately 28 students and grew to serve 77.  An afternoon 
session was opened in the spring of 2013 to help reduce class sizes and to help expand our population. 
The pre-enrollment number for the 2013-2014 was at 33 as of June 1, 2013.  We are hopeful that it 
grows to 55 and that we will be able to help each of them meet their academic goals and graduation 
plans. 
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Student  Choice High School 
 
INDICATOR:1   __X_Math ___Reading                DURATION OF THE PLAN2:  Begins September, 2011 to May, 2014 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


and 
Student growth percentile (SGP)  
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1.  Recruit and hire Highly Qualified 
teachers who have experience working 
in an alternative high school setting  
 


Fall, 2011 
and ongoing 


Executive Director 
Site Director 


Teacher resumes/files are evaluated 
and attestation forms are completed. 
Teachers will either have certification 
or meet the requirements for Highly 
Qualified 


No 
additional 
cost 


2. Using current A+ curriculum to 
address student deficiencies in assigned 
classes 
 


Fall, 2011 Director 
Teachers 
Support Staff 


Class Assignments are created using 
A+ curriculum and then 
supplemented with additional 
assignments to address student 
needs  


No 
additional 
cost 


3. Map the math standards for each math 
course highlighting objectives, concepts 
and key formulas and vocabulary in new 
A+ software 
 


Beginning 
July, 2012 
when 
upgraded 
A+ 
curriculum 
is 
purchased 


Director 
Teachers  
Software Consultant 


After installation of software, 
documentation is created to show 
mapping of standards to curriculum 
for each course and performance 
objectives 


$55,000  
FY 2013  
(complete 
curriculum 
update) 
 
***see 
below 


4. Form a framework for instruction that 
is reviewed and revised on a regular 
basis 


July, 2012 Director 
Teachers 


Teachers and support staff share 
ideas for input potential into other 
areas of the curriculum 


No 
additional 
cost 
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5. Purchase supplemental curriculum 
resources such as textbooks, workbooks, 
on line tutoring assistance based on 
results of student assessment scores 


Ongoing, as 
needed  


Executive Director 
Director 


Supplemental materials are available 
at the school and  the Director and 
teachers continually review potential 
supplemental material and are 
encouraged to submit requests for 
additional materials 


$600  
FY 2012 
$300 
FY 2013 


6. Align all purchased math resources to 
the curriculum map for each course 


Fall, 2011 
and again in 
Fall, 2012 
when new 
A+ 
curriculum 
is 
purchased 


Teachers 
Support Staff 


Current resources have been 
mapped with the A+ curriculum 
outline  


No 
additional 
cost 


7. Create a curriculum review process 
that will be used at the end of each 
trimester and adjust use of A+ curriculum 
in conjunction with supplemental 
materials to align with student 
assessment results 
 


Fall, 2011 
and ongoing 


Director 
Teachers 


Staff will have input at the end of 
each trimester to submit their 
evaluation of materials currently in 
use 


No 
additional 
cost 


8. Add an additional part time Math 
teacher who will provide one on one 
tutoring in addition to assisting the math 
teacher  
 


Fall, 2011 Executive Director Additional staff member will be 
employed in September 2011  


Y1$10,000 
Y2$10,000 
Y3$10,000 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Assure that teachers are integrating 
the Arizona Academic Standards into 
instructional methods  
 


Fall, 2011 Director 
Teachers 


Any areas of the A+ curriculum that 
are not aligned to the state standards 
will have documented supplemental 
work incorporated into the teacher’s 
lesson plans 


No 
additional 
cost 


2. Monitor use of A+ curriculum to assure 
that classes are being formatted to cover 
targeted standards 
 


Fall, 2011 
and again in 
Fall, 2012 
when the 


Director  
Teacher 
Software Consultant 


All course assignments will be 
reviewed by the Director and 
Teachers to reflect teaching of 
standards. Any changes in 


No 
additional 
cost 
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new A+ 
upgraded 
curriculum 
is installed 


assignments made by teachers when 
individualizing a student’s course will 
be reviewed for content to assure 
that it aligns to the Arizona State 
Standards for that course 


3. Assess the teacher’s use of real world 
applications for areas in math in daily life 
and other courses 
 


January, 
2012 


Executive Director 
Director 


Courses other than math courses will 
have math components such as 
graphing, data analysis, budgeting 
money and other daily life math uses  


No  
additional 
cost 


4.Use informal walkthroughs, teacher 
evaluations(both formal and informal) to 
assure that best practices are being used 
in the classroom environment, content 
delivery and behavior management 
 


Two formal 
evaluations 
per year 
and ongoing 
informal 
evaluations 


Executive Director 
Director 


Teachers will receive verbal 
feedback in addition to written 
recommendations. Teachers will 
adjust classroom activities based on 
evaluations. 


No  
additional 
cost 


 
 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Determine assessment tool to be used 
for entry level testing and begin using 
test for all students at beginning of 
second trimester. 
 


By Dec 
2011 and 
revised in 
July 2012 


Executive Director 
Director 


Implementation of the testing and 
documentation of testing data has 
been used to assure math course 
placement 


$800 
 


2. Expeditiously identify students who 
have not passed the AIMS test and begin 
test preparation activities 
 


Beginning 
Fall, 2011 
and each 
year 
thereafter 


Director  
Support Staff 


Ongoing list is kept and updated 
regularly as new students enroll and 
all teachers have access to the data 
that is received from previous school 
or accessed from SAIS 


No 
additional 
cost 


3. Maintain a list of all full academic year 
students (students who enroll within the 
first ten days of the school year) 
 


Beginning 
Fall, 2011 
and each 
year 
thereafter 


Director 
Support Staff 


OSCAR software enrollment 
information 


No 
additional 
cost 


4. Assign a mentor teacher to each 
student upon enrollment who will track 
each student’s progress in their classes 
and maintain parent contact and 
involvement 


Beginning 
Fall, 2011  


Director  
Teachers 


Teacher who has been assigned to 
mentor each student is listed on their 
schedule and teachers maintain a 
current list throughout the year 


No 
additional 
cost 
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5. Conduct formal staff meetings on a bi-
weekly schedule and informal meetings 
during lunch weekly 
 


Beginning 
Fall, 2011 


Executive Director 
Director 


Calendar is maintained for scheduled 
meetings, agenda is provided and 
sign in sheets will be used to 
document attendance  


No 
additional 
cost 


6. Develop a personalized graduation 
plan with each student  and regularly 
track progress  


Beginning 
Fall, 2011 


Director 
Teachers 
Support Staff 


Credit Worksheets are done for each 
student upon enrollment and the 
mentor teacher will work with their 
students to develop a graduation 
plan with emphasis on AIMS tests 
and credit completion.  


No 
additional 
cost 


7. Schedule open houses to present 
parent’s and guardians the opportunity to 
meet with all staff and encourage the 
parent to work cooperatively with the 
school toward their student’s academic 
success 
 


By 
December, 
2011 


Director Parents will be notified of dates for 
open house. Call logs and copies of 
written parent communication will be 
kept in each student’s personal 
school folder 


No 
additional 
cost 


8. Continued enrollment in concentrated 
math concepts for identified students to 
need additional structure 
 


Beginning 
Fall, 2011 
and ongoing 


Director 
Teachers 


Student participation in tutoring and 
classroom observations 


No 
additional 
cost 


 
 
 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Develop a professional development 
plan that supports the needs of the staff 
focusing on student needs and goals for 
student learning 
 


Beginning 
Spring, 
2012 


Executive Director 
Director 


After input from all stakeholders, a 
plan will be developed that 
incorporates the needs of students, 
parents and staff. 


No 
additional 
cost 


2. Support not only school based 
professional development activities but 
also training opportunities outside the 
school environment 
 
 


Beginning 
Fall 2012 


Executive Director 
Director 
Teachers 
Support Staff 


Available professional development 
activities, including online classes 
and workshops will be presented to 
staff who can make choices for 
activities that would benefit their 
professional growth 
 


FY 1 $500 
FY 2 $500 
FY 3 $500 
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3.  Using student data, teachers will be 
trained in data analysis and using that 
data as a guide for development of 
classroom activities 
 


Beginning 
Spring 2012 


Director 
Teachers 
 
 


Teachers will maintain a notebook 
with copies of AIMS scores from 
previous years which will be used to 
identify specific areas of instructional 
needs. Classroom activities will be 
mapped to those areas of curriculum 
needs, 
 


No 
additional 
cost 


4.Classroom observations by 
administration will identify teachers who 
need assistance and support 
 


Beginning 
Fall 2011 


Executive Director 
Director 


Regular feedback will be made with 
the teachers and documented in 
evaluations 


No 
additional 
cost 


5. To offer the best professional 
development plan, a needs assessment 
survey will be used with all staff and the 
needs will be reevaluated annually. 
 


Beginning 
Spring 2012 
and ongoing 
annually 


Executive Director 
Director 


Once surveys are completed, 
recommendations will be presented 
to Executive Director who will follow 
through with an evaluation of the 
recommendations 


No 
additional 
cost 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:     Budget Total   $ 11,900  Fiscal Year 2011--- 2012 
Year 2:   Budget Total   $ 65,800 
Year 3:   Budget Total   $ 10,500 


 
*** Budget for Revised curriculum will cover all areas of the curriculum and will include both math and reading 
 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Math and Reading -- Performance Management Plan Narrative 


 


Student Choice High School opened in the fall of 2000 to serve as an alternative high school for at-risk students in the Tempe and 


Scottsdale area. Our mission and focus is and continues to be students aged 14-21 who are not functioning in the traditional school 


and are looking for a smaller setting. Typically our students leave the traditional schools because of poor attendance, behavior 


problems or credit deficiencies. Our belief is that all students can learn but some may require more time to complete classes, so we 


offer a “work at your own pace” program which gives students additional time to complete classes, as needed. We follow a trimester 


calendar; however, open enrollment allows students to continue their classes past the end of the grading period based on enrollment 


date and withdrawal grades from their previous school. 


 


Although SCHS is a performing school, we have measured our own success in the areas of AIMS test preparation, graduation rate, 


student credit completion and individual student retention with a specific plan. Student performance is critical in our learning 


environment so milestones are established for each class throughout the trimester with each individual student based on the entry 


date, entry level and performance to date at previous school. 


 


Student Choice High School encourages students to progress through the computer based curriculum at their own pace. The 


curriculum is site based and students are required to come to school each day to work on their classes. They do not have access to 


the curriculum outside the school. Teachers are actively engaged with students on both an individual basis and with small group 


activities. As students progress through assignments, the classroom teacher evaluates submitted work. When a student has difficulty 


with the level of the assigned work, the teacher will consider the following on a case by case basis: 


 Assignment of one or more formal assessment tests 


 Application of modifications based on outcome of the testing 


 Replacement of course assignments to allow the student to master the grade level material 


 


Because of the direct partnership between the student and the teacher in this learning environment, assessment and modification are 


dynamic and frequent. 
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Student Choice High School views parental involvement as a key success for each student. An environment that includes the 


student, the teacher and the parent is the most conducive to a positive academic environment for any student. Because of the 


difficulty we often have with parent participation, we use several vehicles to involve our parents. These include, but are not limited to, 


daily attendance contact by phone, newsletters, conferences, open houses, individual parent mailings and trimester progress 


reporting. 


 


Efforts Conducted in the Past Five Years to Improve Pupil Achievement 


Student enrollment varies significantly each year. Data consistently shows that between 70% and 75% of our students are 11th and 


12th graders who are credit deficient and have not passed at least two of the AIMS tests prior to enrolling in our school. In the last five 


years, we have focused on those students who have credit deficiencies and are fifth and sixth year seniors who need to meet the 


requirements for graduation. Our efforts have been successful in the last two years specifically because we have raised our 


graduation rate and many of those 5th and 6th year seniors successfully earned their credits and passed the AIMS tests needed to 


fulfill the requirement.    


 


Last year alone, over 50% of the 10th graders who took the AIMS tests in the spring were not enrolled in our school until December or 


January making it very difficult to increase those skills by the time they took the test. 


 


For the last three years, we have offered additional tutoring for the AIMS test. In 2009-2010, we offered an after school tutoring 


program. Students could come after school to meet with a math tutor for one on one assistance specifically designed to improve 


weak skills.  It was also during that time that our math teacher began working on his Master’s Degree. During the fall of 2010-2011, 


our math teacher did his student teaching at our school and as part of that process developed two AIMS prep classes that were 


direct teaching classes, in addition to the computer curriculum that we use for our regular math classes. During the winter-spring 


trimester, we also hired a math tutor who worked with small groups to prepare for the AIMS math test given in April. Those classes 


met for two periods in the morning session and two periods in the afternoon session four days per week. 
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The Buckle Down publishing AIMS prep workbooks and test prep materials have been used for tutoring in both Math and Reading.  


Study Island, which is an internet based prep program for the AIMS test, has also been used in the past but we had concerns about 


its effectiveness and discontinued use. 


 


Processes for Conducting Analysis of Relevant Achievement Data 


We continue to struggle with dropout prevention, poor student attendance and low academic entry levels. We have mainly used the 


evaluation of prior classes taken as a means to assign students to their classes upon enrollment and the teacher is then responsible 


for evaluating their performance in that class after the first weeks of enrollment. We are aware that this does not always place 


students in classes where they can achieve success and are now investigating what assessment testing tools can be put into place 


for this school year. This is a transition year for us because in the 2012-2013 school year, we will be updating our A+ software to the 


most current curriculum that they offer. This curriculum includes assessment/placement testing that is used to evaluate the student’s 


ability to be successful in that particular class. The online curriculum for Odesseyware could also be made available for students who 


are well below grade level and need to have access to another means of presentation for a class. 


 


The Data Analysis 


 


Student Choice has an open entry policy and because we are an alternative school, a large number of our students enroll after the 


school year has started and they are withdrawn from their previous school. During the 2009-2010 school year, there were 104 


students who enrolled during the first two weeks of school and an additional 174 students who enrolled throughout the remainder of 


the year. During the 2010-2011 school year, there were 124 students who enrolled during the first two weeks of the school year and 


an additional 161 who enrolled throughout the remainder of the year. 


Over 75% of the students who enroll at Student Choice are credit deficient and have usually been withdrawn from their previous 


school due to poor attendance. The population of students who are drawn to enroll at an alternative school usually are not successful 


in the traditional school due to poor academic levels and poor attendance which add up to credit deficiency. 
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Withdrawal statistics for the 2010-2011 school year are as follows: 


 Transfer to another school  50 


 Illness       2 


 Suspended      4 


 Attendance or status unknown 79 


 Dropout      2 


 Graduated                34 


 Detention      4 


 Deceased      1 


 GED       2 


  


AIMS testing data analysis 


In the spring of 2011, there were 80 students from all grade levels who took the AIMS math test. Of those 80 students, 27 were full 


year students and the remainder was students who enrolled for the first time after the first two weeks of school. Of the 53 students 


who were not full year students, a total of 28 students enrolled at Student Choice in January or later. 


 


Data for 10th graders taking the test for the first time indicates that of the 19 students who were tested, only 6 students were full year 


students and 8 students were enrolled for less than 3 months.  


 


In the spring of 2011, there were 41 students who took the AIMS reading test. Of those 41 students, there were 16 students who met 


the standard and 18 students who approached the standard. Of the 10th graders who were tested, there were 8 students who met the 


standard and 7 students who approached the standard.  


 


It has always been the goal of SCHS to assist students in their efforts to graduate from high school therefore, we accept students 


who have been dropped from previous schools and who have difficulty finding an alternative.  By doing this, we find that we are 


assisting many students who are extremely far behind in not only credits but academic levels. 







Five-Year Interval Review - Approved 11/29/2010          
          


 


Demographic Data Analysis 


The following data reflects the student demographics for the 2009-2010 school year: 


 Total enrollment     278 


 Males       161 


 Females      117 


 Hispanic      138  49.6% 


 American Indian         32  11.5% 


 Black         15 


 Asian           4 


 White         89 


 Students who were pregnant or had a child      6 


 


The following data reflects the student demographics for the 2010-2011 school year: 


 Total enrollment     285 


 Males       173 


 Females      112 


 Hispanic      113 


 American Indian       34 


 Black         28 


 Asian           1 


 White       109 


 Students who  were pregnant or had a child      9 
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An analysis of the data indicates that students, who do not have a commitment to school attendance, do not have a success rate in 


their academics. This tells us that more intervention is needed to communicate with parents. For the last two years, we have 


employed a bilingual administrative assistant and that has improved the communication between the school and parents of Hispanic 


students. Although it has not solved our attendance problems with that particular population of students, it has allowed us to 


communicate better with the parents and ultimately improved the attendance with a small group of students. 


 


How the plan is directly linked to the findings of the data analysis 


Understanding the demographics of the population which we serve is paramount to understanding the obstacles that we are facing. 


We strive to improve the curriculum and personalize the education for each of our students. With computer based curriculum and one 


on one instruction, we are able to individualize instruction as well as work with students who need a flexible schedule because of 


work, parenting, transportation or other issues that prevent them from following a regular school schedule. We know that attendance 


is and will continue to be an obstacle for our students. With the assistance of a bilingual attendance clerk and constant parental 


contact, we strive to improve our attendance rates and encourage the students who show improvement. 


 


Our future efforts will focus on implementing our plan in order to improve student success in all areas of the curriculum, improve 


testing scores and increase our graduation rate. 
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PERFORMANCE MANAGEMENT PLAN TEMPLATE 
 


Student Choice High School 
 
INDICATOR:1   ___Math _X__Reading              DURATION OF THE PLAN2:  Begins  Fall , 2011  to  Spring , 2014 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


and 
Student growth percentile (SGP)  
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Determine the assessment tool that 
will be used to evaluate student reading 
entry levels 
 


Second 
Trimester 
2011 


Executive Director 
Director  
Teachers 


A list of available assessment tests 
for reading will be created and after 
reviewing and deciding the best tool, 
the test will be implemented 


$300 


2. Customize a learning plan for each 
student based on the assessment test 
 
 
 


Second 
Trimester  
2011 


Director 
Teachers 


Students who score below grade 
level will be placed in a reading 
review class and a strategy will be 
implemented to increase reading 
level by at least 2 grade levels. 


No 
additional 
cost 


3. Develop a work plan for the student 
that will follow one of two paths (remedial 
or standard) based on assessment 
scores 
 


Second 
Trimester 
2011 


Director  
Teachers 


Remedial Reading class will be 
developed and a student who scores 
at 5th grade level or below will be 
required to enroll in the course during 
their first trimester. 
 


No 
additional 
cost 


4. Recruit and hire Highly Qualified 
Teachers who have experience working 
with low achieving students and who 
understand alternative school student 
profiles. 
 


Ongoing Executive Director Teacher resumes/files are evaluated 
and attestation forms are completed. 
Teachers will either have certification 
or meet the requirements for Highly 
Qualified. 


No 
additional 
cost 
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5. Align the curriculum to address 
students with reading deficiencies for all 
classes. 
 


Fall, 2011 Director 
Teachers 
 


Teachers have and will continue to 
create remedial level and recovery 
classes for all core subjects that are 
accessible to students who have 
deficiencies in reading 


No 
additional 
cost 


6. Develop weekly activity assignments 
that are aligned to the variety of 
questions that are seen on the AIMS and 
Stanford 10 tests. 
 


Begin Nov, 
2011 and 
ongoing 


Teachers Teachers will combine computer 
assisted lessons with direct teaching 
to create learning activities that are 
both visual and auditory. Success of 
activities will be evaluated regularly 
by using teacher created 
assessments 


No 
additional 
cost 


7. Align purchased curriculum resources 
to the curriculum map for each course 
 


Begin Jan 
2012 


Director 
Teachers 
 


Resources available will be listed 
separately in curriculum map 
documents 


No  
additional 
cost 


8. Develop a remedial reading class that 
will meet at least 3 hours per week to 
assure that students reading below 
grade level are given personalized 
instruction based on their deficiencies. 
 


Begin Nov 
2011 and 
continue 
until 2014 


Director 
Teachers 


Teacher will assess progress of 
students who are in the remedial 
class. Class attendance roster will be 
kept by the teacher.  


Yr 1 
$2000 
Yr 2 
$2000 
Yr 3 
$2000 


9. Evaluate effectiveness of the 
Remedial Reading Class. 


Spring 2012 Executive Director 
Director 
Teachers 
 


At least 20% of the students who are 
enrolled in the class will pass the 
AIMS Reading test in the Spring, 
2012, 30% in Spring, 2013, and 50% 
in Spring, 2014 


No 
additional 
cost 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Review methods to be used for 
instruction and develop a plan for 
monitoring integration of the Arizona 
State Standards. 


Fall, 2011 Executive Director 
Director 


Review of expectations with staff will 
be done regularly and documentation 
will be included in meeting notes 


No 
additional 
cost 


2. Monitor instruction techniques, 
classroom environments, content and 
delivery and classroom behavior 
management using written evaluations 
and classroom visitations 


Fall, 2011 Executive Director 
Director 


Regular informal evaluations will be 
done by both Director and Executive 
Director and observations will be 
communicated to the teacher. Written 
evaluations will done twice each yr 


No 
additional 
cost 
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3. Monitor teacher assessment of 
student reading across the board in all 
subject areas. 
 


Jan, 2012 Executive Director 
Director 


Teacher expectations will be 
communicated and teachers will 
submit a plan to evaluate their 
students performance in subject area 
reading 


No 
additional 
cost 


4. Schedule Open Houses and parent 
conferences with parents and students to 
work cooperatively toward academic 
success. 


Fall, 2011  Director  
Teachers 


Maintain sign in sheets for open 
houses and logs placed in student’s 
personal file  


No 
additional 
cost 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Administer entry level reading 
assessment exams to determine 
student’s vocabulary level upon 
enrollment. 


Begin Nov 
2011 


Director, Teachers 
Support Staff 


Using the Wide Range Reading Test 
for Kindergarten to College, an entry 
level vocabulary will be established 
and vocabulary building assignments 
will be included in each student’s 
English class. 


No 
additional 
cost 


2. Expeditiously identify students upon 
entry who have not passed the AIMS test 
and determine if they are in need of 
reading remediation. 
 


Fall, 2011 Director 
Support Staff 


Ongoing list is kept and updated 
regularly as new students enroll and 
all teachers have access to the data 
that is received from previous school 
or accessed from SAIS. 


No 
additional 
cost 


3. Maintain a list of Full Academic Year 
students of all students who enrolled 
within the first 2 weeks of school (10 
days) 
 


Fall, 2011 Director 
Support Staff 


OSCAR software enrollment 
information 


No 
additional 
cost 


4. Meet with the student and their 
parents to review needs for tutoring or 
individual help either by conference or at 
open houses also emphasizing how 
attendance also effects student 
performance 


Nov, 2011 Director 
Teachers 
Support Staff 


Offer tutoring through the school 
tutoring program and offer a state 
approved list of tutors that can be 
accessed outside the school. Assure 
parents that they will be kept 
informed when attendance problems 
are noted. 


No 
additional 
cost 


6. Inform parents of all resources that are 
available for tutoring in addition to the 
tutoring/prep that will be done through 
the school tutoring program 


Jan, 2012 Director  
Teachers 


During open houses, parent 
conferences/letters and  in 
newsletters this information will be 
provided and kept up to date 


No  
additional 
cost 
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6. Monitor reading improvement by 
administering benchmark tests each 
trimester. 


Fall, 2012 Director 
Teachers 
 


Benchmark testing will be done with 
all students each trimester and 
results will be shared with all 
teachers and placed in the student’s 
files 


No 
additional 
cost 


7. Evaluate the assessments being used 
and make adjustments and changes. 


Fall, 2012 Executive Director 
Director 
Teachers 
 


Prior to school beginning in Fall 
2012, staff will evaluate assessments 
tests used and their effectiveness. 
Adjustments and changes will be 
made, as needed. 


No 
additional 
cost 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Teachers and staff will have a 
professional development meeting once 
each trimester to discuss the vision and 
goals of the school and evaluate 
progress toward such goals. 
 


Begin Nov, 
2011 and 
continue 
each 
trimester 
 


Executive Director 
Director 
Teachers 
Support Staff 


Logs of staff meeting will be kept 
along with notes of items discussed 
and suggestions made by the staff. 


No 
additional 
cost 


2. Teachers will be trained in analyzing 
student data and how to use it in their 
instructional planning.  
 


Spring, 
2012 


Executive Director 
Director 


A workshop will be held with the staff 
to share collected student data, test 
scores and suggestions for 
instructional planning for Fall, 2012 


No 
additional 
cost 


3.  A needs assessment survey will be 
given to teachers annually. Questions 
regarding current curriculum and need 
for additional teacher development will 
be asked. 
 


Begin 
Spring 2012 
and ongoing 
annually  


Director 
Teachers 
 


Once surveys are completed, 
recommendations will be presented 
to Executive Director and Director 
who will follow through with an 
evaluation of the recommendations 


No 
additional 
cost 


4. All teachers will teach critical reading 
strategies on a daily basis when working 
with students in their classrooms. 
 


Fall, 2011 Director  
Teachers 
 


Teachers and support staff will work 
one on one with students who are 
having difficulty reading their 
assignments and will use this 
opportunity to analyze reading 
strategies used by the student. This 
will be evaluated as part of 
classroom observations and student 
surveys. 


No 
additional 
cost 
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Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:     Budget Total   $4300  Fiscal Year  2011-2012 
Year 2:    Budget Total   $4000 
Year 3:    Budget Total   $4000 


 
 
*** Curriculum budget noted in Math PMP will also cover Reading Curriculum 
 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Math -- Performance Management Plan Narrative 


 


Student Choice High School opened in the fall of 2000 to serve as an alternative high school for at-risk students in the Tempe and 


Scottsdale area. Our mission and focus is and continues to be students aged 14-21 who are not functioning in the traditional school 


and are looking for a smaller setting. Typically our students leave the traditional schools because of poor attendance, behavior 


problems or credit deficiencies. Our belief is that all students can learn but some may require more time to complete classes, so we 


offer a “work at your own pace” program which gives students additional time to complete classes, as needed. We follow a trimester 


calendar; however, open enrollment allows students to continue their classes past the end of the grading period based on enrollment 


date and withdrawal grades from their previous school. 


 


Although SCHS is a performing school, we have measured our own success in the areas of AIMS test preparation, graduation rate, 


student credit completion and individual student retention with a specific plan. Student performance is critical in our learning 


environment so milestones are established for each class throughout the trimester with each individual student based on the entry 


date, entry level and performance to date at previous school. 


 


Student Choice High School encourages students to progress through the computer based curriculum at their own pace. The 


curriculum is site based and students are required to come to school each day to work on their classes. They do not have access to 


the curriculum outside the school. Teachers are actively engaged with students on both an individual basis and with small group 


activities. As students progress through assignments, the classroom teacher evaluates submitted work. When a student has difficulty 


with the level of the assigned work, the teacher will consider the following on a case by case basis: 


 Assignment of one or more formal assessment tests 


 Application of modifications based on outcome of the testing 


 Replacement of course assignments to allow the student to master the grade level material 


 


Because of the direct partnership between the student and the teacher in this learning environment, assessment and modification are 


dynamic and frequent. 
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Student Choice High School views parental involvement as a key success for each student. An environment that includes the 


student, the teacher and the parent is the most conducive to a positive academic environment for any student. Because of the 


difficulty we often have with parent participation, we use several vehicles to involve our parents. These include, but are not limited to, 


daily attendance contact by phone, newsletters, conferences, open houses, individual parent mailings and trimester progress 


reporting. 


 


Efforts Conducted in the Past Five Years to Improve Pupil Achievement 


Student enrollment varies significantly each year. Data consistently shows that between 70% and 75% of our students are 11th and 


12th graders who are credit deficient and have not passed at least two of the AIMS tests prior to enrolling in our school. In the last five 


years, we have focused on those students who have credit deficiencies and are fifth and sixth year seniors who need to meet the 


requirements for graduation. Our efforts have been successful in the last two years specifically because we have raised our 


graduation rate and many of those 5th and 6th year seniors successfully earned their credits and passed the AIMS tests needed to 


fulfill the requirement.    


 


Last year alone, over 50% of the 10th graders who took the AIMS tests in the spring were not enrolled in our school until December or 


January making it very difficult to increase those skills by the time they took the test. 


 


For the last three years, we have offered additional tutoring for the AIMS test. In 2009-2010, we offered an after school tutoring 


program. Students could come after school to meet with a math tutor for one on one assistance specifically designed to improve 


weak skills.  It was also during that time that our math teacher began working on his Master’s Degree. During the fall of 2010-2011, 


our math teacher did his student teaching at our school and as part of that process developed two AIMS prep classes that were 


direct teaching classes, in addition to the computer curriculum that we use for our regular math classes. During the winter-spring 


trimester, we also hired a math tutor who worked with small groups to prepare for the AIMS math test given in April. Those classes 


met for two periods in the morning session and two periods in the afternoon session four days per week. 
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The Buckle Down publishing AIMS prep workbooks and test prep materials have been used for tutoring in both Math and Reading.  


Study Island, which is an internet based prep program for the AIMS test, has also been used in the past but we had concerns about 


its effectiveness and discontinued use. 


 


Processes for Conducting Analysis of Relevant Achievement Data 


We continue to struggle with dropout prevention, poor student attendance and low academic entry levels. We have mainly used the 


evaluation of prior classes taken as a means to assign students to their classes upon enrollment and the teacher is then responsible 


for evaluating their performance in that class after the first weeks of enrollment. We are aware that this does not always place 


students in classes where they can achieve success and are now investigating what assessment testing tools can be put into place 


for this school year. This is a transition year for us because in the 2012-2013 school year, we will be updating our A+ software to the 


most current curriculum that they offer. This curriculum includes assessment/placement testing that is used to evaluate the student’s 


ability to be successful in that particular class. The online curriculum for Odesseyware could also be made available for students who 


are well below grade level and need to have access to another means of presentation for a class. 


 


The Data Analysis 


 


Student Choice has an open entry policy and because we are an alternative school, a large number of our students enroll after the 


school year has started and they are withdrawn from their previous school. During the 2009-2010 school year, there were 104 


students who enrolled during the first two weeks of school and an additional 174 students who enrolled throughout the remainder of 


the year. During the 2010-2011 school year, there were 124 students who enrolled during the first two weeks of the school year and 


an additional 161 who enrolled throughout the remainder of the year. 


Over 75% of the students who enroll at Student Choice are credit deficient and have usually been withdrawn from their previous 


school due to poor attendance. The population of students who are drawn to enroll at an alternative school usually are not successful 


in the traditional school due to poor academic levels and poor attendance which add up to credit deficiency. 
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Withdrawal statistics for the 2010-2011 school year are as follows: 


 Transfer to another school  50 


 Illness       2 


 Suspended      4 


 Attendance or status unknown 79 


 Dropout      2 


 Graduated                34 


 Detention      4 


 Deceased      1 


 GED       2 


  


 


 


  


AIMS testing data analysis 


In the spring of 2011, there were 80 students from all grade levels who took the AIMS math test. Of those 80 students, 27 were full 


year students and the remainder was students who enrolled for the first time after the first two weeks of school. Of the 53 students 


who were not full year students, a total of 28 students enrolled at Student Choice in January or later. 


 


Data for 10th graders taking the test for the first time indicates that of the 19 students who were tested, only 6 students were full year 


students and 8 students were enrolled for less than 3 months.  


 


In the spring of 2011, there were 41 students who took the AIMS reading test. Of those 41 students, there were 16 students who met 


the standard and 18 students who approached the standard. Of the 10th graders who were tested, there were 8 students who met the 


standard and 7 students who approached the standard.  
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It has always been the goal of SCHS to assist students in their efforts to graduate from high school therefore, we accept students 


who have been dropped from previous schools and who have difficulty finding an alternative.  By doing this, we find that we are 


assisting many students who are extremely far behind in not only credits but academic levels. 


 


Demographic Data Analysis 


The following data reflects the student demographics for the 2009-2010 school year: 


 Total enrollment     278 


 Males       161 


 Females      117 


 Hispanic      138  49.6% 


 American Indian         32  11.5% 


 Black         15 


 Asian           4 


 White         89 


 Students who were pregnant or had a child      6 


 


The following data reflects the student demographics for the 2010-2011 school year: 


 Total enrollment     285 


 Males       173 


 Females      112 


 Hispanic      113 


 American Indian       34 


 Black         28 


 Asian           1 


 White       109 
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 Students who  were pregnant or had a child      9 


 


An analysis of the data indicates that students, who do not have a commitment to school attendance, do not have a success rate in 


their academics. This tells us that more intervention is needed to communicate with parents. For the last two years, we have 


employed a bilingual administrative assistant and that has improved the communication between the school and parents of Hispanic 


students. Although it has not solved our attendance problems with that particular population of students, it has allowed us to 


communicate better with the parents and ultimately improved the attendance with a small group of students. 


 


How the plan is directly linked to the findings of the data analysis 


Understanding the demographics of the population which we serve is paramount to understanding the obstacles that we are facing. 


We strive to improve the curriculum and personalize the education for each of our students. With computer based curriculum and one 


on one instruction, we are able to individualize instruction as well as work with students who need a flexible schedule because of 


work, parenting, transportation or other issues that prevent them from following a regular school schedule. We know that attendance 


is and will continue to be an obstacle for our students. With the assistance of a bilingual attendance clerk and constant parental 


contact, we strive to improve our attendance rates and encourage the students who show improvement. 


 


Our future efforts will focus on implementing our plan in order to improve student success in all areas of the curriculum, improve 


testing scores and increase our graduation rate. 
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GAR, LLC - Entity ID 78997 


Schools: Student Choice High School (Tempe),  


Student Choice High School Tatum Campus, Student Choice High School (Peoria) 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, GAR, LLC was required to submit a Performance 
Management Plan as an intervention because the schools operated by the Charter Holder did not meet 
the academic expectations set forth by the Board. At the time GAR, LLC became eligible to apply for 
renewal, the Charter Holder again did not meet the academic performance expectations of the Board as 
set forth in the Performance Framework and was required to submit a Demonstration of Sufficient 
Progress as part of the renewal application package. The Charter Holder was unable to demonstrate the 
school is making sufficient progress toward the Board’s expectations through the submission of the 
required information or evidence reviewed during an on-site visit. However, in the most recent fiscal 
year for which there is State assessment data available, Student Choice High School (Tempe), Student 
Choice High School Tatum Campus, and Student Choice High School (Peoria) received overall ratings of 
“Meets” the Board’s academic standards. 


 The Charter Holder meets the Board’s financial performance expectations. 


The Charter Holder did have compliance matters, which have been resolved. 


The Charter Holder’s organizational membership on file with the Board was consistent with the 
information on file with the Arizona Corporation Commission. 


Profile  


GAR, LLC operates 3 schools serving grades 9-12 in Tempe, Phoenix, and Peoria. All 3 schools are 
designated as Alternative schools. The graph below shows the Charter Holder’s actual 100th day average 
daily membership (ADM) for fiscal years 2010-2014.  
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A dashboard representation of Student Choice High School (Tempe)’s academic outcomes, based upon 
the indicators and measures adopted by the Board, is provided below. 
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A dashboard representation of Student Choice High School Tatum Campus’ academic outcomes, based 
upon the indicators and measures adopted by the Board, is provided below. 
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A dashboard representation of Student Choice High School (Peoria)’s academic outcomes, based upon 
the indicators and measures adopted by the Board, is provided below. 


 


I.  Success of the Academic Program 


The FY2013 overall rating for Student Choice High School (Tempe) on the Board’s academic performance 
measures was 73.75 including points received for the FY2013 letter grade of C-ALT as reported by the 
Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic 
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performance measures was 55.00 including points received for the FY2012 letter grade of D-ALT as 
reported by the Arizona Department of Education. 


The FY2013 overall rating for Student Choice High School- Tatum Campus on the Board’s academic 
performance measures was 72.50 including points received for the FY2013 letter grade of D-ALT as 
reported by the Arizona Department of Education. The FY2012 overall rating for the school on the 
Board’s academic performance measures was 44.64 including points received for the FY2012 letter 
grade of C-ALT as reported by the Arizona Department of Education. 


The FY2013 overall rating for Student Choice High School (Peoria) on the Board’s academic performance 
measures was 73.75 including points received for the FY2013 letter grade of D-ALT as reported by the 
Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic 
performance measures was “NR” including points received for the FY2012 letter grade of A-ALT as 
reported by the Arizona Department of Education. 


The following is a timeline of activities that have occurred related to the academic performance of GAR, 
LLC: 


July, 2011: GAR, LLC was notified that the Charter Holder was required to submit a Performance 
Management Plan on or before September 1, 2011 for the five-year interval review because a school 
operated by the Charter Holder, did not meet the academic expectations set forth by the Board. 


August, 2011: GAR, LLC timely submitted a Performance Management Plan (portfolio: i. Performance 
Management Plan). 


January, 2013: The Board released FY2012 Academic Dashboards; Student Choice High School (Tempe) 
received an overall rating of “Does Not Meet”, Student Choice High School- Tatum Campus received an 
overall rating of “Does Not Meet”, and Student Choice High School (Peoria) received an overall rating of 
“NR”. Therefore, GAR, LLC did not meet the Board’s academic performance expectations. The Charter 
Holder was assigned a Demonstration of Sufficient Progress (DSP) for all schools operated by the Charter 
Holder as part of an annual reporting requirement. 


May, 2013: GAR, LLC did not timely submit the DSPs, but submitted DSPs after the assigned deadline 
(portfolio: h. FY12 DSP Submission). 


September, 2013: The Board released FY2013 Academic Dashboards Student Choice High School 
(Tempe) received an overall rating of “Meets”, Student Choice High School- Tatum Campus received an 
overall rating of “Meets”, and Student Choice High School (Peoria) received an overall rating of “Meets”. 
In accordance with the Board’s academic framework intervention schedule at that time, the Charter 
Holder was waived from any specific monitoring requirements.  


October, 2013:  Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit 
on October 1, 2013 to meet with the school’s leadership and review of all evidence provided by the 
Charter Holder. The Charter Holder was able to submit additional evidence for 48 hours after the site 
visit (portfolio: g. FY12 DSP Site Visit Evidence List). 


January, 2014: Board staff provided the Charter Holder, through its authorized representative, Patrick 
Scott Meehan, with Renewal Notification Information, which included notification of the renewal 
process, the date on which the Charter Holder would become eligible to apply for renewal (January 30, 
2014), the deadline date on which the renewal application package would be due to the Board (April 30, 
2014), information on the availability of the Charter Holder’s renewal application as well as instruction 
on how to access the renewal application, and notification  of the requirement to submit a DSP as a 
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component of its renewal application package because the Charter Holder did not meet the academic 
performance expectations set forth by the Board. 


March, 2014:  Board staff completed a final evaluation (portfolio: f. FY2012 DSP Evaluation Instrument) 
of the Charter Holder’s FY2012 DSP and made the evaluation available to the Charter Holder. In that 
final evaluation of the FY2012 DSP, Board staff determined that the Charter Holder’s Demonstration of 
Sufficient Progress was not acceptable in all areas. In areas that were evaluated as not acceptable, Board 
staff provided the Charter Holder with technical guidance. The findings contained in the final evaluation 
of the FY2012 DSP were grounded in a limited evaluation of the school’s evidence as compared to the 
evaluation used in completing final evaluation of the FY2014 DSP submitted as part of the renewal 
application package.    


April, 2014: A renewal application package with a Renewal DSP for Student Choice High School (Tempe), 
Student Choice High School- Tatum Campus, and Student Choice High School (Peoria) (portfolio: e. 
Renewal DSP Submission) was timely submitted by the charter representative. 


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on June 18, 2014 to meet with 
the school’s leadership, as selected by the school, to confirm evidence of the processes described in the 
DSP and review additional evidence to be considered in the final evaluation (presented in the Charter 
Holder’s renewal portfolio: c. Renewal DSP Evaluation Instrument and d. Renewal DSP Site Visit 
Inventory) of the Charter Holder’s Demonstration of Sufficient Progress submission.  The following 
representatives of GAR, LLC were present at the site visit: 


Name Role 


Dr. Sherry Jones Director, Tatum Campus 


Scott Meehan Charter School Representative 


Shawnna Lopez Board Member 


Elizabeth Burton Data Coordinator 


Peggy Lynam Executive Director/Board Member 


The DSPs submitted by Gar, LLC for Student Choice High School (Tempe), Student Choice High School 
Tatum Campus, and Student Choice High School (Peoria) were required to address the areas 
(curriculum, monitoring instruction, assessment, and professional development) for the measures for 
which the Charter Holder was required to provide a response. The Charter Holder was provided a copy 
of the initial evaluation prior to the site visit and informed that areas initially evaluated as not 
acceptable could be addressed with additional evidence at the time of the visit. The Charter Holder also 
had 48 hours following the site visit to submit relevant evidence. 


The Charter Holder has not provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency, 
implementation of a plan for monitoring the integration of the Arizona’s College and Career Ready 
Standards (ACCRS) into instruction, implementation of a plan for monitoring and documenting increases 
in student growth and proficiency,  implementation of a professional development plan that contributed 
to increased student growth and proficiency, meeting the target for graduation rate as described in the 
A-F Alternative Letter Grade Model, and increasing the percent of students remaining enrolled in a 
public school across school years. 


The Charter Holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The data and analysis 







ASBCS, July 14, 2014                         Page 7 


 


 


demonstrates improved proficiency in Math and Reading from 2013 to 2014. The data and analysis did 
not demonstrate improved student growth in Math or Reading from 2013 to 2014.  No disaggregated 
data or analysis of data was presented to demonstrate increased proficiency/growth in Math or Reading 
for students in the SPED and Bottom 25% subgroups. The Charter Holder stated that school currently 
serves no ELL or FRL students.   


Based on the findings summarized above and described below, staff determined that the Charter Holder 
did not demonstrate sufficient progress towards meeting the Board’s academic performance 
expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, GAR, LLC’s demonstration of sufficient progress was evaluated as Approaches.  
The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. Rather, 
the Charter Holder provided evidence of a fragmented approach that the school uses to create, 
implement, evaluate, and revise school curriculum, aligned with Arizona’s College and Career Ready 
Standards. The approach lacks cohesiveness or alignment with other school improvement efforts. 


The Charter Holder’s demonstration of sufficient progress in the area of curriculum is not acceptable. 


 The Charter Holder must provide evidence of implementation of a systematic process the school 
uses to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the 
school evaluates curriculum options, what findings the school makes about curriculum options, 
and who is involved in the curriculum adoption process. 


o The Charter Holder provided no evidence that the school has a system for 
creating/adopting curriculum.  Rather, the Charter Holder indicated that the Charter’s 
Corporate Board makes decisions on the evaluation of resources and adoption of 
curriculum, without providing any evidence to demonstrate how and when the Charter’s 
Corporate Board evaluates curriculum options, what findings the Charter’s Corporate 
Board makes about curriculum options, and who is involved in the curriculum adoption 
process.  


o The Charter Holder provided “A+ mapped to the Common Core”, “Courses lists”, and 
“Math Common Core Mapping to ALS”. These documents identified several pieces of 
information intended to align the ACCR Standards to the activities in each of the A+ 
lessons and courses. The Charter Holder was unable to explain how or if these 
documents were used to adopt or evaluate curriculum.     


 The Charter Holder must provide evidence that the school has in place a system for 
implementing the curriculum consistently across the school.  Sufficient evidence will 
demonstrate the school utilizes tools that identify what must be taught, the expected pacing, 
strategies, methods, and activities, and communicated expectations for the consistent use of 
these tools.   


o The Charter Holder provided “Student Choice High School Mentoring Program, Student 
Choice High School Student sample list Activity from 4/7/2014-4/14/2014 and Parent 
Loop”. This collection of documents demonstrates a new mentoring program the 
schools are planning to use to implement curriculum and ensure students complete self-
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paced work at an appropriate rate. The documents describe the program goals, the 
“teacher and student loop,” and the forms to be used as part of the program, which will 
include increased parent communication as well as regular tracking of student progress. 
The Charter Holder did not provide completed copies of these forms and stated that the 
program had not yet been implemented consistently at all the schools. In fact, 
implementation had begun only in April 2014. This collection of documents 
demonstrates the beginning stages of an approach to implementing the curriculum 
consistently across the school. 


o The Charter Holder provided “A+ mapped to the Common Core”, “Courses lists”, and 
“Math Common Core Mapping to ALS”. These documents identified several pieces of 
information intended to align the ACCR Standards to the activities in each of the A+ 
lessons and courses. The Charter Holder was unable to explain how or if these 
documents were used to implement curriculum.     


 The Charter Holder must provide evidence of implementation of a systematic process for 
evaluating and revising curriculum.  Sufficient evidence will demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies 
gaps in the curriculum, and demonstrates how the school is addressing curricular gaps.  


o The Charter Holder provided “A+ mapped to the Common Core Standards document, 
Course lists for English courses: English 101, 102, 201, 202, 301, 302, 401, 402, Math 
Common Core Mapping to ALS, Course lists for Math courses: Pre-Algebra, A Function 
Approach to Algebra, Algebra, Geometry, Algebra 2, Pre-Calculus, and Personal 
Finance”.  The Charter Holder initially stated they created these documents to adjust 
the curriculum and fill curricular gaps to meet the ACCR Standards.  However, the 
Charter Holder was unable to provide any evidence of or describe how these documents 
were used to evaluate the curriculum or identify and address curricular gaps. These 
documents did not demonstrate implementation of a systematic process for evaluating 
and revising curriculum.   


o The Charter Holder did not provide any additional evidence that could demonstrate the 
school has a systematic process for evaluating and revising curriculum. 


 The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR 
standards.  


o The Charter Holder provided “A+ mapped to the Common Core Standards document, 
Course lists for English courses: English 101, 102, 201, 202, 301, 302, 401, 402, Math 
Common Core Mapping to ALS, Course lists for Math courses: Pre-Algebra, A Function 
Approach to Algebra, Algebra, Geometry, Algebra 2, Pre-Calculus, and Personal 
Finance”.  This collection of documents identifies the skills of the ACCRS aligned to 
particular courses within the A+LS curriculum software, but does not include the full 
standard description or standard number that addresses a specific lesson nor does this 
collection of documents demonstrate that all standards are appropriately covered in the 
courses as implemented.  These documents do not demonstrate the implementation of 
an ACCR Standards-aligned curriculum. 


o The Charter Holder provided “AIMS Prep Reading Materials 2013-2014 binder” and 
“Laurus Online Math Computer Tutor Teacher Section, Common Core Standards Units 
for Laurus Math for ALG 1, ALG 2, and Geometry, Student list and their attendance 
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between 1/17 and 4/3”.  The AIMS Prep materials include a binder with individual 
instruction plans aligned to the ACCR Standards on a weekly basis for 6 weeks. The 
Laurus Math materials include AIMS prep materials aligned to the ACCR Standards. 
These documents were used to implement a short remediation program prior to the 
Spring AIMS test, but do not demonstrate implementation of an ACCR Standards aligned 
curriculum throughout the year. 


 The Charter Holder must demonstrate implementation of a curriculum adapted to meet the 
needs of subgroup populations.  Sufficient evidence will demonstrate there is curriculum 
intended to provide differentiated materials, activities, and/or strategies for struggling students 
within the subgroups. 


o The Charter Holder provided “AIMS Prep Reading Materials 2013-2014 binder” and 
“Laurus Online Math Computer Tutor Teacher Section, Common Core Standards Units 
for Laurus Math for ALG 1, ALG 2, and Geometry, Student list and their attendance 
between 1/17 and 4/3”.  These documents include individual instructional plans, 
resources for implementing the instructional plans, materials for 6-week AIMS prep 
courses, online resources for Math aligned to the archived standards, and a list of 22 
students who attended AIMS Prep courses. These documents demonstrate this 
implementation of adapted curriculum for students who have not passed the AIMS 
assessment. These documents demonstrate an approach to the adaptation of 
curriculum for non-proficient students. 


o The Charter Holder did not provide any evidence that the curriculum is adapted to meet 
the needs of students in the SPED subgroup. 


Monitoring Instruction:  


In the area of monitoring instruction, GAR, LLC ’s demonstration of sufficient progress was evaluated as 
Approaches. The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s College and Career Ready 
Standards into instruction.   Rather, the Charter Holder provided evidence of an approach to monitor 
the integration of Arizona’s College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. 


The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a system to monitor the integration 
of ACCRS into instruction. Sufficient evidence will demonstrate that the school ensures all grade level 
standards are taught within the school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity. 


o The Charter Holder provided “Student Choice High School 2013-2014 Trimester Analysis 
Reports Binder/Course Completion Raw Data Binder”.  This document identifies the 
number of students assigned a particular course, the number who completed the 
course, the completion rate, and the adjusted completion rate after corrections for 
courses that were completed, but improperly closed out. It also provides the backup 
documentation to support the information contained in the analysis. The Charter Holder 
did not provide evidence that this information was conveyed to teachers and stated 
they do not explicitly monitor the implementation of ACCRS into instruction. This 
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document demonstrates a fragmented approach to monitor the integration of ACCR 
standards into instruction. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers. Sufficient evidence will demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs 
of teachers. 


o The Charter Holder provided “Student Choice High School Teacher and Teacher Aide 
Evaluation Instrument for R. Robinson and R. St. Louis”.  This document identifies two 
teacher evaluations, completed in May 2014. The Charter Holder mentioned that the 
evaluations were based on “frequent walk-throughs”, though no evidence of the 
occurrence of these walk-throughs was provided. The evaluation tool addresses various 
“classroom performance competencies”, including instruction and assessment. The 
instruction section evaluates the teacher’s content knowledge, planning and 
preparation, effective use of the curriculum, and ability to use offline activities to 
further academic growth. No evidence was provided to support evaluation findings. The 
Charter Holder indicated they had not completed evaluations for all teachers. No 
documentation was provided to demonstrate the monitoring of instruction in the first 
semester of the year. This document demonstrates the beginning stages of an approach 
to monitor the instructional practices of teacher. 


 The Charter Holder must provide evidence that school leaders conduct some analysis and 
provide some feedback to further develop the system. Sufficient evidence will demonstrate that 
teachers receive the feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher development is ongoing. 


o The Charter Holder provided “Student Choice High School Teacher and Teacher Aide 
Evaluation Instrument for R. Robinson and R. St. Louis”.  The evaluations include an 
“Improvement Plan” and “Professional Growth Plan”, which the Charter Holder stated 
were based on evaluation findings. A review of the Improvement Plan and Professional 
Growth Plan found that these documents are used as a communication tool where the 
teacher and director go over the weaknesses of the teacher. The form is signed to 
indicate when this follow-up discussion took place, which was in May 2014. No other 
evidence of resources provided to address teacher learning needs was provided. 
Additionally, the Charter Holder mentioned that the school has not yet implemented 
the “Improvement Plan” or “Professional Growth Plan” outlined in the evaluation tool 
and the documents reviewed indicated these tools were used inconsistently. This 
document demonstrates the beginning stages of an approach to conduct some analysis 
and provide feedback to further develop the instructional practice of teachers. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers that addresses the needs of students with proficiency in the 
bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient evidence will 
demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of students with 
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 
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o The Charter Holder did not provide any evidence of the implementation of a system to 
evaluate the instructional practices of teachers that addresses the needs of students 
from the various subgroups. 


Assessment: 


In the area of assessment, GAR LLC ’s demonstration of sufficient progress was evaluated as 
Approaches. The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Rather, the Charter 
Holder provided evidence of an assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that little data is collected and data 
is not used to make instructional decisions. 


The Charter Holder’s demonstration of sufficient progress in the area of assessment is not acceptable. 


 The Charter Holder must provide evidence of the implementation of a comprehensive 
assessment system.  Sufficient evidence will demonstrate the school regularly and timely 
assesses students in a manner that is aligned with the curriculum in order to monitor student 
progress. 


o The Charter Holder provided “Assignment List for English 101, Lesson Details for A 
Function Approach to Algebra and Biology”.  This collection of documents identifies 
when assessments are given within the A+LS computer-based curriculum. The 
documents indicate that there is an assessment given prior to the final exam to assess 
student readiness; students are then automatically assigned remedial lessons based on 
areas not deemed as mastered before taking the final exam. However, the Charter 
Holder mentioned that teachers were overriding this functionality, allowing students 
who had not demonstrated mastery to move on to the final exam without remediation.  
This collection of documents demonstrates an assessment system that is not 
comprehensive. 


o The Charter Holder provided “ACSA QSP Galileo Assessment Planning Worksheet”. This 
document identifies which Galileo benchmarks (pretest, benchmarks 1-3, and post-test) 
were given on a specific timeframe and to specific grade levels. Upon review, the 
Charter Holder indicated that only the 10th grade assessment was given for the pre-test, 
benchmark #1, and benchmark #3, and that benchmark #1 and #3 were only given to 
students who were required to take the AIMS test. The Charter Holder indicated that no 
students took the post-test. Because not all students were tested and only the 10th 
grade assessment was used, this document demonstrates an assessment system that is 
neither comprehensive nor aligned to the curriculum. 


 The Charter Holder must provide evidence that data from these assessments is analyzed and 
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment 
data, what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction.  


o The Charter Holder provided “Emails from 10/9/13 from QSP and Test Blueprint 2013-
2014 ATI AZ CC Reading 10 Gr. CBAS #1”.  The email identifies how the Quality Schools 
Program will review Galileo pretest data with the school and contains an attached a test 
blueprint with the percent of questions on the upcoming benchmark #1 that will 
address each standard. The Charter Holder indicated that the test blueprint was used to 
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create a six-week instructional plan (an example of which was provided) to prepare 
students for upcoming assessments. However, the Charter Holder did not provide 
evidence that data analysis of the results from the benchmark assessments took place 
and was used to inform and adapt instruction. This document does not demonstrate 
that the school analyzes assessment data and uses that analysis to inform and adapt 
instruction. 


 The Charter Holder must provide evidence of implementation of an assessment system that 
meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, 
and students with disabilities. Sufficient evidence will demonstrate how the assessment system 
assesses students within the subgroups according to their needs. 


o The Charter Holder did not provide any evidence of the implementation of an 
assessment system that meets the needs of students from applicable subgroups. 


Professional Development: 


In the area of professional development, GAR, LLC’s demonstration of sufficient progress was evaluated 
as Approaches. The Charter Holder did not provide evidence of a sustained improvement plan that 
includes implementation of a professional development plan that contributed to increased student 
growth and proficiency. Rather, the Charter Holder provided evidence of an approach to professional 
development that is not comprehensive nor aligned with the curriculum and instructional practices. The 
professional development described lacks a process for implementing new procedures and processes at 
the school. 


The Charter Holder’s demonstration of sufficient progress in the area of professional development is 
acceptable. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The Charter Holder provided “Student Choice School Calendar with dates with the 
Quality Schools Program (QSP), Overview of Sessions based on the QSP, and Student 
Choice High School Tempe Teacher Calendar”; “Email sent on 9/4/2013 to Student 
Choice Schools”; and “Materials provided to the school by QSP”. These documents 
identify the dates when the QSP trainer was scheduled to visit the schools to provide 
coaching and trainings and the titles and dates of each training session, along with 
included coaching sessions to follow up and monitor progress. The email and materials 
provide examples that the QSP sessions were implemented throughout the year. 
Additionally, the materials provided include information on best practices for blended 
learning and the creation of six-week instructional plans to address student areas for 
growth in preparation for assessments. These documents demonstrate an approach to 
professional development that is aligned to areas of high importance. 


 The Charter Holder must provide evidence of implementation of a system that supports high 
quality implementation of the information and strategies learned through the professional 
development plan.  Sufficient evidence will demonstrate how the Charter Holder provides 
access to resources necessary to implement the information and strategies, and/or otherwise 
supports teachers in planning to implement the information and strategies. 
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o The Charter Holder provided “Improvement Plan Management Summary, Improvement 
Plan, and Student Choice High School—Tempe PMP”. This collection of documents 
identifies tasks that are to be undertaken in the upcoming school year to improve school 
performance and student achievement and lists what individuals will be responsible for 
each specific task. Tasks range from upgrading computer hardware to implementing 
student mentoring program. The Charter Holder indicated that these improvement plan 
documents grew out of the charter’s work with the Quality Schools Program and their 
analysis of school performance. This collection of documents demonstrates the 
beginning stages of a system for supporting the high quality implementation of 
information and strategies learned in professional development sessions. 


o The Charter Holder provided “Email sent on 9/4/2013 to Student Choice Schools”; 
“Materials provided to the school by QSP”; “1A Slideshow, Just What is Special 
Education”; “45DAYFLOW”; and “FERPA_Training_PPT”.  The QSP-related documents 
identify follow-up resources based on recent trainings, including a Powerpoint 
presentation and analyzed data regarding student assessment performance. The 
remaining documents provide evidence of resources used to support high quality 
implementation of strategies and information learned in school-led professional 
development sessions, including multiple sessions related to Special Education. 
Materials and resources were not provided as evidence for all professional development 
sessions. These documents demonstrate that the Charter Holder provides access to 
some resources and supports implementation of strategies learned in professional 
development sessions. 


 The Charter Holder must provide evidence of implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional 
development plan.  Sufficient evidence will demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan. 


o The Charter Holder provided “Overview of Sessions based on the QSP” and “Email on 
1/14 from Carla Rivera-Cruz”.  These documents identify that the QSP scheduled 
coaching sessions to follow up on and monitor the implementation of strategies. The 
email includes a limited comment regarding the progress of a teacher in coaching 
sessions. The Charter Holder did not provide any other evidence regarding the 
monitoring of the implementation of strategies learned in professional development 
sessions. No evidence was provided regarding follow-up and monitoring of 
implementation of strategies from professional development sessions not associated 
with the Quality Schools Program. These documents demonstrate a fragmented 
approach to the implementation of a system to follow up on and monitor the 
implementation of strategies and information learned through the professional 
development plan. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how 
the professional development plan addresses teacher weaknesses and learning needs and areas 
of high importance in relation to students within the subgroups according to their needs. 
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o The Charter Holder provided “Materials provided to the school by QSP”; “1A Slideshow, 
Just What is Special Education”; “45DAYFLOW”; and “FERPA_Training_PPT”.  The 
materials from QSP identify professional development activities that were targeted to 
address the needs of non-proficient students. The remaining documents identify 
resources used at at least one campus during sessions on instructional strategies and 
compliance matters regarding students in the SPED subgroup.  These documents 
demonstrate that the Charter Holder offered professional development sessions to 
meet the needs of students in applicable subgroups. 


Data: 


The Charter Holder did not provide data and analysis that demonstrates improved academic 
performance based on data generated from valid and reliable assessment sources. The data and analysis 
demonstrates improved student proficiency in Math and Reading from 2013 to 2014. The data and 
analysis did not provide evidence that could demonstrate increased student growth in Math and 
Reading, nor did the Charter Holder provide data and analysis that could demonstrate increased student 
growth or proficiency for students in the applicable subgroups.  


The Charter Holder’s demonstration of sufficient progress in the area of data is not acceptable. 


 The Charter Holder must provide evidence of the effectiveness of their systems in each of the 
areas discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate a 
correlation between the school’s performance on the AIMS assessment, as reflected in the 
dashboard, and benchmark assessments that demonstrates improvement compared to prior 
years. 


o The Charter Holder provided “AIMS multiyear results all campuses”.  This document 
provides a year-over-year comparison of the percent of students at the three school 
sites who fell into each category (Approaches, Meets, etc.) on the AIMS test. A review of 
the document shows that the percentage of students earning “Meets” on the AIMS test 
increased in both Math and Reading on all three campuses in 2014, as compared to 
prior year data if available.  This document demonstrates increased student proficiency 
in Math and Reading. 


o The Charter Holder did not provide evidence that could demonstrate increased student 
growth in Math or Reading, nor did the Charter Holder provide data that was 
disaggregated by the applicable subgroups. 


Increasing Graduation Rate: 


In the areas of increasing graduation rate, GAR, LLC’s DSP was evaluated as “Approaches”. The Charter 
Holder did not provide evidence of a sustained improvement plan that includes increasing the percent 
of entering ninth grades who graduate from high school in four years. While the Charter Holder’s 
evidence demonstrated that the Charter Holder has implemented strategies to ensure students in 
grades 9-12 graduate on time, the school did not present data that demonstrates success in ensuring 
students graduate on time. 


 The Charter Holder must provide evidence of strategies the school uses to ensure students in 
grades 9-12 graduate on time. These strategies should ensure that students have a plan to direct 
them in meeting graduation requirements that is kept up-to-date, and should include practices 
to address early academic difficulty. 
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o The Charter Holder provided “SCHS Completed Courses Activity Sheet”. This document 
identifies courses and credits required to graduate, as well as the completion date and 
grade earned by students for these courses. This demonstrates a strategy to ensure 
students graduate on time. 


o The Charter Holder provided “Graduation plan for five students, Student packet, and 
Individual student progress reports”. This collection of documents identifies 
individualized and sequential graduation plans for five students, copies of parent 
communication of student progress throughout the year, and information on course 
completion and requirements. This document demonstrates a variety of strategies to 
ensure that students graduate on time. 


o The Charter Holder did not provide any data or evidence to demonstrate success in 
ensuring that students graduate on time. 


Academic Persistence: 


In the areas of increasing the percent of students remaining enrolled in a public school across school 
years, GAR, LLC’s DSP was evaluated as “Approaches”. The Charter Holder did not provide evidence of a 
sustained improvement plan that includes increasing the percent of students remaining enrolled in a 
public school across school years. While the Charter Holder’s evidence demonstrated limited efforts on 
the part of the school to engage students in school, the Charter Holder did not present data that 
demonstrates success in increasing the percent of students remaining enrolled in a public school across 
school years. 


 The Charter Holder must provide evidence of a sequential process for keeping students 
motivated and engaged. There is evidence that the Charter Holder is becoming more methodical 
in determining how to engage students and keep them enrolled in school. 


o The Charter Holder provided “School letter sent to parents on 5/27/14”. This document 
notifies parents of the beginning of the enrollment process for the 14-15 school year. 
No additional documentation was provided to demonstrate evidence of a sequential 
process for improving student engagement or to demonstrate success in increasing the 
percentage of students remaining enrolled in school across school years. 


II. Viability of the Organization 


The Charter Holder meets the Board’s financial performance expectations set forth in the performance 
framework adopted by the Board. Therefore, the Charter Holder was not required to submit a financial 
performance response.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


Over the past five years, there were no items to report.  


B.  Other Compliance Matters  


In March 2014, Exceptional Student Services notified the charter holder of partial compliance in some 
areas with regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and 
the Arizona Revised Statutes. The charter holder is required to submit a corrective action plan.  
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The fiscal year 2011 audit indicated that fingerprint clearance cards (FCC) for two returning employees 
expired on April 26, 2011 and April 13, 2011 with applications submitted on April 15, 2011 and April 11, 
2011, respectively. The date of testwork was May 11, 2011 and the new FCCs were issued on May 16, 
2011 and May 11, 2011. Since the audit indicated that all staff were now properly fingerprinted, a 
corrective action plan (CAP) was not required. 


The fiscal year 2009 audit identified an issue that required a CAP. Specifically, the audit indicates the 
school was in session for 710 hours instead of the 720 hours required for high schools. The charter 
holder submitted a satisfactory CAP. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was consistent with the information on 
file with the Arizona Corporation Commission, the Charter Holder was not required to submit the 
Charter Holder’s Organizational Membership portion of the Detailed Business Plan Section. 


Board Options 


Option 1: The Board may approve the renewal.  Staff recommends the following language provided for 
consideration:  I move that, having considered the statements of the representatives of the charter 
holder today and the contents of the renewal portfolio which includes the academic performance, the 
fiscal compliance, and legal and contractual compliance of the charter holder provided to the Board for 
consideration of this request for charter renewal, the Board has sufficient basis to deny the request for 
charter renewal and to not grant a renewal contract for GAR, LLC on the grounds that the charter holder 
failed to meet or make sufficient progress toward the academic performance expectations set forth in 
the performance framework as stated in the Renewal Executive Summary.   All that taken into 
consideration, the charter holder operates 3 schools that have a current Overall Rating of Meets 
Standard and the Board has adopted an academic performance framework that allows for additional 
consideration of the charter holder throughout the next contract period.  Therefore, the Board will grant 
a renewal contract to GAR, LLC.   


Option 2: Notwithstanding staff’s recommendation to grant a renewal, the Board may determine that 
there is a basis to deny the renewal. The following language is provided for consideration:  Having 
considered the statements of the representatives of the charter holder today and the contents of the 
renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
contractual compliance of the charter holder provided to the Board for consideration of this request for 
charter renewal, I move to deny the request for charter renewal and to not grant a renewal contract to 
GAR, LLC on the basis that the charter holder failed to meet or make sufficient progress toward the 
academic performance expectations set forth in the performance framework as is reflected in the 
Renewal Executive Summary. 
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ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 07/07/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: GAR, LLC
Charter CTDS: 07-86-79-000 Charter Entity ID: 78997


Charter Status: Open Contract Effective Date: 07/31/2000


Authorizer: ASBCS Contractual Days:


Number of Schools:
3


Student Choice High School: 180
Student Choice High School: 180
Student Choice High School Tatum Campus: 180


Charter Grade Configuration: 9-12 Contract Expiration Date: 07/30/2015


FY Charter Opened: 2001 Charter Signed: 07/31/2000


Charter Granted: — Corp. Commission Status Charter Holder is in Good
Standing


Corp. Commission File # L-0952186-2 Corp. Type For Profit


Corp. Commission Status
Date 01/27/2014 Charter Enrollment Cap 250


Charter Contact Information


Mailing Address: 1833 North Scottsdale Road
Tempe, AZ 85281


Website: http://www.studentchoicehighschool.com


Phone: 480-947-9511 Fax: 480-699-2659


Mission Statement: The mission of the Student Choice High School with a curriculum and instructional program that meets
the educational needs of at-risk students on an individual basis, is to utilize public funds to provide
and promote meaningful learning experiences. In a caring manner we will remove the "risk" and
prepare our students to be effective, responsible, self-reliant citizens who strive to lead a successful
life beyond a high school diploma.


Charter
Representatives:


Name: Email: FCC Expiration Date:


1.) Mr. Patrick Scott Meehan scott.meehan
@studentchoicehighschool.com —


Academic Performance - Student Choice High School Tatum Campus


School Name: Student Choice High School
Tatum Campus


School CTDS: 07-86-79-103


School Entity ID: 90738 Charter Entity ID: 78997


School Status: Open School Open Date: 07/01/2010


Physical Address: 4645 E. Marilyn Road
Phoenix, AZ 85032


Website: http://www.studentchoicehighschool.com


Phone: 480-947-9511 Fax: 480-947-9624


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 35.963
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Academic Performance Per Fiscal Year


Student Choice High School Tatum Campus


2012
Alternative


High School (9-12)


2013
Alternative


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


1b. Improvement
Math 25 50 15 38.3 75 15
Reading 0 25 15 100 100 15


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math NR 0 0 46.2 / 19.2 75 30
Reading NR 0 0 NR 0 0


2b. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2b. Subgroup FRL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2b. Subgroup SPED
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability C-ALT 50 5 D-ALT 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation Not Met 50 35 Not Met 50 15
4b. Academic Persistence NR 0 0 79 75 20


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


44.64 70 72.5 100


Academic Performance - Student Choice High School


School Name: Student Choice High School School CTDS: 07-86-79-102


School Entity ID: 90737 Charter Entity ID: 78997


School Status: Open School Open Date: 08/15/2011


Physical Address: 8194 W. Deer Valley Road
Suite B108
Peoria, AZ 85382


Website:
http://www.studentchoicehighschool.com


Phone: 480-947-9511 Fax: 480-947-9624


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 30.565


Academic Performance Per Fiscal Year


Student Choice High School


2012
Alternative


High School (9-12)


2013
Alternative


High School (10 to 12)
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1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


1b. Improvement
Math 50 100 15 29.2 50 15
Reading 0 25 15 100 100 15


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math NR 0 0 7.7 / 19.2 25 15
Reading NR 0 0 58.3 / 52.6 75 15


2b. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2b. Subgroup FRL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2b. Subgroup SPED
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability A-ALT 100 5 D-ALT 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence NR 0 0 94 100 35


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


NR 35 73.75 100


Academic Performance - Student Choice High School


School Name: Student Choice High School School CTDS: 07-86-79-101


School Entity ID: 79022 Charter Entity ID: 78997


School Status: Open School Open Date: 08/26/2002


Physical Address: 1833 North Scottsdale Road
Tempe, AZ 85281


Website: http://www.studentchoicehighschool.com


Phone: 480-947-9511 Fax: 480-699-2659


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 132.395


Academic Performance Per Fiscal Year


Student Choice High School


2012
Alternative


High School (9-12)


2013
Alternative


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


1b. Improvement
Math 17 25 15 23.5 50 15
Reading 14.5 25 15 65 100 15


Measure Points Weight Measure Points Weight
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2. Proficiency Assigned Assigned


2a. Percent Passing
Math 12 / 19.6 50 15 20.8 / 19.3 75 10
Reading 39 / 48.5 50 15 67.5 / 53.1 75 10


2b. Subgroup ELL
Math NR 0 0 33.3 / 21.1 75 10
Reading NR 0 0 NR 0 0


2b. Subgroup FRL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2b. Subgroup SPED
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability D-ALT 25 5 C-ALT 50 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation Met 75 15 Met 75 15
4b. Academic Persistence 92 100 20 86 75 20


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


55 100 73.75 100


Financial Performance


Charter Corporate Name: GAR, LLC
Charter CTDS: 07-86-79-000 Charter Entity ID: 78997


Charter Status: Open Contract Effective Date: 07/31/2000


Financial Performance - Fiscal Year 2013 Audit


GAR, LLC


Near-Term Indicators


Going Concern No Meets
Unrestricted Days Liquidity 52.74 Meets
Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income $473,255 Meets
Fixed Charge Coverage Ratio 3.45 Meets
Cash Flow (3-Year Cumulative) $117,426 Meets


Cash Flow Detail by Fiscal
Year FY 2013 FY 2012 FY 2011


$44,458 ($10,284) $83,252


Meets Board's Financial Performance Expectations
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Charter/Legal Compliance


Charter Corporate Name: GAR, LLC
Charter CTDS: 07-86-79-000 Charter Entity ID: 78997


Charter Status: Open Contract Effective Date: 07/31/2000


Timely Submission of AFR


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Timely Submission of Budget


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Special Education Monitoring Detail


SPED Monitoring Date 03/17/2014 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 05/25/2014 ESS Compliance Date: —


Audit Compliance


Charter Corporate Name: GAR, LLC
Charter CTDS: 07-86-79-000 Charter Entity ID: 78997


Charter Status: Open Contract Effective Date: 07/31/2000


Timely Submission of Annual Audit


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1
2013
2012
2011 No CAP Fingerprinting
2010
2009 Instructional Hours


Repeat Issues Identified through Audits


There were no repeat findings for fiscal years 2009 to 2013.
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC. Required for: Renewal 
School Name: Student Choice High School (Tempe) Initial Evaluation Completed: June 10, 2014 
Date Submitted: April 30, 2014 Final Evaluation Completed: June 27, 2014 
Academic Dashboard: FY12/FY13 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth in Math on ACCR 
Standards because the narrative does not describe a system that includes 
processes to evaluate and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school evaluates the quality of 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready (ACCR) 
Standards, evidenced by curriculum alignment, curriculum maps, pacing 
guides, and clearly defined and measureable implementation across the 
school. The DSP provides evidence of processes that do not demonstrate 
the school has implemented a curriculum to increase student growth in 
Math on ACCR Standards because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
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instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Math.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Math because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math. 


feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Math because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies.  


 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Math. 
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1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Reading on ACCR Standards  because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 


 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Reading.  


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth in Reading on 
ACCR Standards  because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
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Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Reading  because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that do not 
demonstrate the school implemented a professional development plan 
to increase student growth in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


1b. Improvement 
(Alternative High 
Schools only) 
Math 
 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of non-proficient students. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Math on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in Math 
on ACCR Standards for non-proficient students  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, which would have demonstrated how 
and when the school evaluates curriculum options, what findings the 
school makes about curriculum options, and who is involved in the 
curriculum adoption process, demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
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curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the narrative does not describe a system 
that includes processes to evaluate the instructional practices of the 
teachers and provide some analysis and feedback to further develop the 
system, which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Math for non-proficient students.  
Professional Development This area is initially scored as approaches. The 
narrative describes a professional development approach that is aligned 
with teacher learning needs. The narrative describes a plan that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Math for non-proficient students because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 


identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the evidence does not demonstrate a system 
that includes processes to monitor the integration of ACCR Standards 
into instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Math for non-proficient students   Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 







Page 6 of 54  
 


school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


to increase student performance in Math for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


1b. Improvement 
(Alternative High 
Schools only) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Reading on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in 
Reading on ACCR Standards for non-proficient students  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum which would have demonstrated 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
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the teachers, provide some analysis and feedback to further develop the 
system  which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Reading for non-proficient students.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Reading for non-proficient students because the 
narrative does not describe a system that includes processes to evaluate, 
and revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system which would have  demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Reading for non-proficient students  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:  This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student performance in Reading for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
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Data: No data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
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system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Math.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math  Reading because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and data 
review teams which would have demonstrated the school regularly and 
timely assesses students in a manner that is aligned with the curriculum 
in order to monitor student progress and demonstrate how and when 
the school analyzes assessment data, what findings the school makes 
from assessment data, who is involved in the analysis of assessment 
data, and how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards because the narrative 
does not describe a system that includes processes to  evaluate, and 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
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revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  


curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 







Page 11 of 54  
 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation  which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 







Page 12 of 54  
 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of 
Students with disabilities]  which would have  demonstrated that the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers, and  that teachers receive 
the feedback, have access to the resources necessary to address 
identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Math for 
Students with disabilities  because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system  and that the processes are adapted to meet the needs of 
Students with disabilities which would have demonstrated that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
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assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting in student 
proficiency on ACCR Standards for Math for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math for Students with disabilities because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


monitoring and documenting changes in student proficiency on ACCR 
Standards for Math for Students with disabilities  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoption sand clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
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student proficiency in Reading on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system,  which would have demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading for Students with disabilities because the narrative 


evaluate, and revise curriculum  and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, provide some analysis and feedback to further 
develop the system, and that the processes are adapted to meet the 
needs of Students with disabilities] which would have demonstrated that 
the school ensures all grade level standards are taught within the school 
year in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading for Students with disabilities because the evidence 
does not demonstrate a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, data review teams, 
and that is adapted to meet the needs of Students with disabilities which 
would have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
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does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


3a. A-F Letter 
Grade State 
Accountability 
System 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth and proficiency in Math and Reading on ACCR Standards 
because the narrative does not describe a system that includes processes 
to evaluate and revise curriculum  which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth and 
proficiency in Math and Reading on ACCR Standards  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum  and that the curriculum is 
adapted to meet the needs of Students with disabilities  which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
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narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math and Reading because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, 
and provide some analysis and feedback to further develop the system  
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth and proficiency in Math and Reading on ACCR Standards.  
 
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth and proficiency in Math and Reading on ACCR Standards because 
the narrative does not describe a system that includes processes to 
evaluate, and revise curriculum which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math and 
Reading because the evidence does not demonstrate a system that 
includes processes to [monitor the integration of ACCR Standards into 
instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.. 
 
Assessment: This area is initially scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that do not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth and proficiency 
in Math and Reading on ACCR Standards  because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments, data review teams, and that is 
adapted to meet the needs of Students with disabilities which would 
have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth and proficiency in Math and Reading on ACCR 
Standards because the evidence does not demonstrate a comprehensive 
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plan [that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation]  which would have demonstrate how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan, and 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies.   
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


4a. High School 
Graduation Rate 
(Alternative 
Schools) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes a plan that, even if supported 
by evidence, cannot demonstrate that the school implemented a plan for  
meeting the target for graduation rate as described in the A-F Alternative 
Letter Grade Model because the narrative does not describe strategies 
the school uses to ensure students in grades 9-12 graduate on time,  
including individual student plans for academic and career success which 
are monitored, reviewed and updated annually and/or highly effective 
practices the school uses for addressing early academic difficulty. 
 
Data: No data and analysis of data was provided to demonstrate success 
in ensuring students graduate on time. 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of entering ninth grades who graduate from high school in four 
years. While the charter holder’s evidence demonstrated that the charter 
holder has implemented strategies to ensure students in grades 9-12 
graduate on time, the school did not present data that demonstrates 
success in ensuring students graduate on time.  
 
 


4b. Academic 
Persistence 
(Alternative only) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes strategies that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a plan for  increasing the percent of students remaining 
enrolled in a public school across school years because  the narrative 
does not describe a sequential process for keeping students motivated 
and engaged, including activities that demonstrate aspects of a 
comprehensive approach to increasing student engagement, and 
provides some evidence that the school is becoming more methodical in 
determining how to engage students and keep them enrolled at the 
school. 
 
Data: No data and analysis of data was provided to demonstrate success 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of students remaining enrolled in a public school across school 
years. While the charter holder’s evidence demonstrated that the charter 
holder has limited efforts on the part of the school to engage students in 
school, the charter holder did not present data that demonstrates 
success in increasing the percent of students remaining enrolled in a 
public school across school years.  
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in keeping students enrolled at the school for an extended period of 
time. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC. Required for: Renewal 
School Name: Student Choice High School- Tatum Campus Initial Evaluation Completed: June 10, 2014 
Date Submitted: April 30, 2014 Final Evaluation Completed: June 27, 2014 
Academic Dashboard: FY12/FY13 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth in Math on ACCR 
Standards because the narrative does not describe a system that includes 
processes to evaluate and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school evaluates the quality of 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready (ACCR) 
Standards, evidenced by curriculum alignment, curriculum maps, pacing 
guides, and clearly defined and measureable implementation across the 
school. The DSP provides evidence of processes that do not demonstrate 
the school has implemented a curriculum to increase student growth in 
Math on ACCR Standards because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
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instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Math.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Math because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math. 


feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Math because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies.  


 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Math. 
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1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Reading on ACCR Standards  because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 


 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Reading.  


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth in Reading on 
ACCR Standards  because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
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Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Reading  because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that do not 
demonstrate the school implemented a professional development plan 
to increase student growth in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


1b. Improvement 
(Alternative High 
Schools only) 
Math 
 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of non-proficient students. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Math on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in Math 
on ACCR Standards for non-proficient students  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, which would have demonstrated how 
and when the school evaluates curriculum options, what findings the 
school makes about curriculum options, and who is involved in the 
curriculum adoption process, demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
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curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the narrative does not describe a system 
that includes processes to evaluate the instructional practices of the 
teachers and provide some analysis and feedback to further develop the 
system, which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Math for non-proficient students.  
Professional Development This area is initially scored as approaches. The 
narrative describes a professional development approach that is aligned 
with teacher learning needs. The narrative describes a plan that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Math for non-proficient students because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 


identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the evidence does not demonstrate a system 
that includes processes to monitor the integration of ACCR Standards 
into instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Math for non-proficient students   Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
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school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


to increase student performance in Math for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


1b. Improvement 
(Alternative High 
Schools only) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Reading on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in 
Reading on ACCR Standards for non-proficient students  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum which would have demonstrated 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
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the teachers, provide some analysis and feedback to further develop the 
system  which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Reading for non-proficient students.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Reading for non-proficient students because the 
narrative does not describe a system that includes processes to evaluate, 
and revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system which would have  demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Reading for non-proficient students  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:  This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student performance in Reading for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
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Data: No data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
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system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Math.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math  Reading because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and data 
review teams which would have demonstrated the school regularly and 
timely assesses students in a manner that is aligned with the curriculum 
in order to monitor student progress and demonstrate how and when 
the school analyzes assessment data, what findings the school makes 
from assessment data, who is involved in the analysis of assessment 
data, and how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards because the narrative 
does not describe a system that includes processes to  evaluate, and 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
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revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  


curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
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Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation  which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 
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2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of 
Students with disabilities]  which would have  demonstrated that the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers, and  that teachers receive 
the feedback, have access to the resources necessary to address 
identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Math for 
Students with disabilities  because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system  and that the processes are adapted to meet the needs of 
Students with disabilities which would have demonstrated that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
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assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting in student 
proficiency on ACCR Standards for Math for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math for Students with disabilities because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


monitoring and documenting changes in student proficiency on ACCR 
Standards for Math for Students with disabilities  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoption sand clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
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student proficiency in Reading on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system,  which would have demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading for Students with disabilities because the narrative 


evaluate, and revise curriculum  and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, provide some analysis and feedback to further 
develop the system, and that the processes are adapted to meet the 
needs of Students with disabilities] which would have demonstrated that 
the school ensures all grade level standards are taught within the school 
year in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading for Students with disabilities because the evidence 
does not demonstrate a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, data review teams, 
and that is adapted to meet the needs of Students with disabilities which 
would have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
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does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


3a. A-F Letter 
Grade State 
Accountability 
System 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth and proficiency in Math and Reading on ACCR Standards 
because the narrative does not describe a system that includes processes 
to evaluate and revise curriculum  which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth and 
proficiency in Math and Reading on ACCR Standards  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum  and that the curriculum is 
adapted to meet the needs of Students with disabilities  which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
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narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math and Reading because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, 
and provide some analysis and feedback to further develop the system  
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth and proficiency in Math and Reading on ACCR Standards.  
 
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth and proficiency in Math and Reading on ACCR Standards because 
the narrative does not describe a system that includes processes to 
evaluate, and revise curriculum which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math and 
Reading because the evidence does not demonstrate a system that 
includes processes to [monitor the integration of ACCR Standards into 
instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that do not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth and proficiency 
in Math and Reading on ACCR Standards  because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments, data review teams, and that is 
adapted to meet the needs of Students with disabilities which would 
have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth and proficiency in Math and Reading on ACCR 
Standards because the evidence does not demonstrate a comprehensive 
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plan [that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation]  which would have demonstrate how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan, and 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies.   
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


4a. High School 
Graduation Rate 
(Alternative 
Schools) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes a plan that, even if supported 
by evidence, cannot demonstrate that the school implemented a plan for  
meeting the target for graduation rate as described in the A-F Alternative 
Letter Grade Model because the narrative does not describe strategies 
the school uses to ensure students in grades 9-12 graduate on time,  
including individual student plans for academic and career success which 
are monitored, reviewed and updated annually and/or highly effective 
practices the school uses for addressing early academic difficulty. 
 
Data: No data and analysis of data was provided to demonstrate success 
in ensuring students graduate on time. 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of entering ninth grades who graduate from high school in four 
years. While the charter holder’s evidence demonstrated that the charter 
holder has implemented strategies to ensure students in grades 9-12 
graduate on time, the school did not present data that demonstrates 
success in ensuring students graduate on time.  
 
 


4b. Academic 
Persistence 
(Alternative only) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes strategies that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a plan for  increasing the percent of students remaining 
enrolled in a public school across school years because  the narrative 
does not describe a sequential process for keeping students motivated 
and engaged, including activities that demonstrate aspects of a 
comprehensive approach to increasing student engagement, and 
provides some evidence that the school is becoming more methodical in 
determining how to engage students and keep them enrolled at the 
school. 
 
Data: No data and analysis of data was provided to demonstrate success 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of students remaining enrolled in a public school across school 
years. While the charter holder’s evidence demonstrated that the charter 
holder has limited efforts on the part of the school to engage students in 
school, the charter holder did not present data that demonstrates 
success in increasing the percent of students remaining enrolled in a 
public school across school years.  
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in keeping students enrolled at the school for an extended period of 
time. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: GAR, LLC. Required for: Renewal 
School Name: Student Choice High School (Peoria) Initial Evaluation Completed: June 10, 2014 
Date Submitted: April 30, 2014 Final Evaluation Completed: June 27, 2014 
Academic Dashboard: FY12/FY13 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, curriculum 
maps, pacing guides, instructional material adoptions, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school. The narrative provided describes processes that, even 
if supported by evidence, cannot demonstrate that the school has 
implemented a curriculum to increase student growth in Math on ACCR 
Standards because the narrative does not describe a system that includes 
processes to evaluate and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school evaluates the quality of 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to implement curriculum, including supplemental 
curriculum, aligned with Arizona’s College and Career Ready (ACCR) 
Standards, evidenced by curriculum alignment, curriculum maps, pacing 
guides, and clearly defined and measureable implementation across the 
school. The DSP provides evidence of processes that do not demonstrate 
the school has implemented a curriculum to increase student growth in 
Math on ACCR Standards because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
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instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Math.  
 
Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Math because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math. 


feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Math because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies.  


 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Math. 
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1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Reading on ACCR Standards  because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 


 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth on ACCR Standards for Reading.  


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth in Reading on 
ACCR Standards  because the evidence does not demonstrate a system 
that includes processes to create, evaluate, and revise curriculum which 
would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach  that includes data collection from 
multiple assessments, such as formative and summative assessments, 
and common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
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Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth in Reading  because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
focuses on areas of high importance, and supports high quality 
implementation which would have demonstrated how the charter holder 
provides access to resources necessary to implement the information 
and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies, and how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that do not 
demonstrate the school implemented a professional development plan 
to increase student growth in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth in Reading. 


1b. Improvement 
(Alternative High 
Schools only) 
Math 
 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of non-proficient students. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Math on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in Math 
on ACCR Standards for non-proficient students  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, which would have demonstrated how 
and when the school evaluates curriculum options, what findings the 
school makes about curriculum options, and who is involved in the 
curriculum adoption process, demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
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curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the narrative does not describe a system 
that includes processes to evaluate the instructional practices of the 
teachers and provide some analysis and feedback to further develop the 
system, which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Math for non-proficient students.  
Professional Development This area is initially scored as approaches. The 
narrative describes a professional development approach that is aligned 
with teacher learning needs. The narrative describes a plan that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Math for non-proficient students because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 


identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the evidence does not demonstrate a system 
that includes processes to monitor the integration of ACCR Standards 
into instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system which 
would have  demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Math for non-proficient students   Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
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school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


to increase student performance in Math for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. 


1b. Improvement 
(Alternative High 
Schools only) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Reading on ACCR Standards for non-proficient 
students because the narrative does not describe a system that includes 
processes to evaluate, and revise curriculum which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student performance in 
Reading on ACCR Standards for non-proficient students  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum which would have demonstrated 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
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the teachers, provide some analysis and feedback to further develop the 
system  which would have  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
performance on ACCR Standards for Reading for non-proficient students.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
performance in Reading for non-proficient students because the 
narrative does not describe a system that includes processes to evaluate, 
and revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system which would have  demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student performance on ACCR 
Standards for Reading for non-proficient students  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development:  This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student performance in Reading for non-proficient students 
because the evidence does not demonstrate a comprehensive plan [that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of non-
proficient students which would have demonstrate how implementation 
is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
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Data: No data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


2a. Percent 
Passing 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have  demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment This area is initially scored as meets. The narrative describes 
a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 


Curriculum:   This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
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system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Math.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math  Reading because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and data 
review teams which would have demonstrated the school regularly and 
timely assesses students in a manner that is aligned with the curriculum 
in order to monitor student progress and demonstrate how and when 
the school analyzes assessment data, what findings the school makes 
from assessment data, who is involved in the analysis of assessment 
data, and how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
is aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math. 


2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards because the narrative 
does not describe a system that includes processes to  evaluate, and 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards  because the evidence does not demonstrate a 
system that includes processes to create, evaluate, and revise curriculum 
which would have demonstrated how and when the school evaluates 
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revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 
narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Reading because the narrative does not describe a system that includes 
processes to evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system  which 
would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading because the narrative does not describe a system 
that includes processes to evaluate, and revise curriculum which would 
have demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps.  


curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Reading  
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have  
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity. 
 
Assessment: This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading because the evidence does not demonstrate a 
system based on clearly defined performance measures aligned with the 
curriculum and instructional methodology and data review teams which 
would have demonstrated the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
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Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading because the evidence does not 
demonstrate a comprehensive plan that includes follow-up and 
monitoring strategies, and supports high quality implementation  which 
would have demonstrate how implementation is observed and evaluated 
and how the school ensures teacher development is ongoing in relation 
to the information and strategies learned through the professional 
development plan, and demonstrate how the charter holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any ELL students. 


The narrative provided stated that the school currently does not have 
any ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


N/A N/A 


The narrative provided stated that the school currently does not have 
any FRL students. 


The narrative provided stated that the school currently does not have 
any FRL students. 
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2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of 
Students with disabilities]  which would have  demonstrated that the 
school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers, and  that teachers receive 
the feedback, have access to the resources necessary to address 
identified weaknesses and learning needs, and/or the school ensures 
teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Math 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
evaluate, and revise curriculum, and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction  in Math for 
Students with disabilities  because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, and provide some analysis and feedback to further develop the 
system  and that the processes are adapted to meet the needs of 
Students with disabilities which would have demonstrated that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
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assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting in student 
proficiency on ACCR Standards for Math for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Math for Students with disabilities because the narrative 
does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


monitoring and documenting changes in student proficiency on ACCR 
Standards for Math for Students with disabilities  Reading because the 
evidence does not demonstrate a system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and data review teams which would have demonstrated 
the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress and 
demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the 
analysis of assessment data, and how that analysis is used to inform and 
adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Math for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoption sand clearly defined and 
measureable implementation across the school, and that the curriculum 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student proficiency in Reading 
on ACCR Standards for Students with disabilities  because the evidence 
does not demonstrate a system that includes processes to create, 
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student proficiency in Reading on ACCR Standards for Students with 
disabilities because the narrative does not describe a system that 
includes processes to evaluate and revise curriculum  which would have 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments and that 
is adapted to meet the needs of Students with disabilities. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the narrative does not describe a 
system that includes processes to evaluate the instructional practices of 
the teachers, provide some analysis and feedback to further develop the 
system,  which would have demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers, and  that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
proficiency on ACCR Standards for Reading for Students with disabilities.  
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
proficiency in Reading for Students with disabilities because the narrative 


evaluate, and revise curriculum  and that the curriculum is adapted to 
meet the needs of Students with disabilities which would have 
demonstrated how and when the school evaluates curriculum options, 
what findings the school makes about curriculum options, and who is 
involved in the curriculum adoption process; demonstrated how the 
school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
 
Instruction: This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
Students with disabilities because the evidence does not demonstrate a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, provide some analysis and feedback to further 
develop the system, and that the processes are adapted to meet the 
needs of Students with disabilities] which would have demonstrated that 
the school ensures all grade level standards are taught within the school 
year in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity. 
 
Assessment:  This area is scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that does not demonstrate the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading for Students with disabilities because the evidence 
does not demonstrate a system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, data review teams, 
and that is adapted to meet the needs of Students with disabilities which 
would have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
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does not describe a system that includes processes to evaluate, and 
revise curriculum which would have demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps.  
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student proficiency in Reading for Students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
includes follow-up and monitoring strategies, supports high quality 
implementation, and that that is adapted to meet the needs of Students 
with disabilities which would have demonstrate how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan, and demonstrate 
how the charter holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports 
teachers in planning to implement the information and strategies.  
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


3a. A-F Letter 
Grade State 
Accountability 
System 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to create and implement curriculum, including 
supplemental curriculum, aligned with Arizona’s College and Career 
Ready (ACCR) Standards, evidenced by curriculum alignment, pacing 
guides, instructional material adoptions, and clearly defined and 
measureable implementation across the school. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth and proficiency in Math and Reading on ACCR Standards 
because the narrative does not describe a system that includes processes 
to evaluate and revise curriculum  which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
Instruction: This area is initially scored as approaches. The narrative 
describes processes to monitor the integration of Arizona’s College and 
Career Ready Standards into instruction  evidenced by lesson plan 
reviews, data review teams, and standards-based assessments. The 


Curriculum:  This area is scored as approaches. The DSP provides 
evidence of processes to implement including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, and 
clearly defined and measureable implementation across the school. The 
DSP provides evidence of processes that do not demonstrate the school 
has implemented a curriculum to increase student growth and 
proficiency in Math and Reading on ACCR Standards  because the 
evidence does not demonstrate a system that includes processes to 
create, evaluate, and revise curriculum  and that the curriculum is 
adapted to meet the needs of Students with disabilities  which would 
have demonstrated how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and 
who is involved in the curriculum adoption process; demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps. 
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narrative provided describes approaches that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring the integration of the ACCR Standards into instruction in 
Math and Reading because the narrative does not describe a system that 
includes processes to evaluate the instructional practices of the teachers, 
and provide some analysis and feedback to further develop the system  
which would have demonstrated that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers, and  that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment:  This area is initially scored as meets. The narrative 
describes a comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The narrative provided describes a 
system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student 
growth and proficiency in Math and Reading on ACCR Standards.  
 
Professional Development:  This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs. The narrative describes a plan that, 
even if supported by evidence, cannot demonstrate that the school 
implemented a professional development plan to increase student 
growth and proficiency in Math and Reading on ACCR Standards because 
the narrative does not describe a system that includes processes to 
evaluate, and revise curriculum which would have demonstrated how 
the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and 
demonstrates how the school is addressing curricular gaps.  
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


Instruction:  This area is scored as approaches. The DSP provides 
evidence of processes to evaluate the instructional practices of the 
teachers evidenced by formal teacher evaluations. The DSP provides 
evidence of a process that provides for some analysis and feedback to 
further develop the system. The DSP provides evidence of approaches 
that do not demonstrate the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math and 
Reading because the evidence does not demonstrate a system that 
includes processes to [monitor the integration of ACCR Standards into 
instruction, evaluate the instructional practices of the teachers, and 
provide some analysis and feedback to further develop the system]  
which would have demonstrated that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity.. 
 
Assessment: This area is initially scored as approaches. The DSP provides 
evidence of an assessment approach that includes data collection from 
multiple assessments, such as formative and summative assessments, 
common/benchmark assessments. The DSP provides evidence of an 
approach that do not demonstrate the school implemented a plan for 
monitoring and documenting changes in student growth and proficiency 
in Math and Reading on ACCR Standards  because the evidence does not 
demonstrate a system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes 
data collection from multiple assessments, data review teams, and that is 
adapted to meet the needs of Students with disabilities which would 
have demonstrated that the school regularly and timely assesses 
students in a manner that is aligned with the curriculum in order to 
monitor student progress and demonstrate how and when the school 
analyzes assessment data, what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and 
how that analysis is used to inform and adapt instruction. 
 
Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that is 
aligned with teacher learning needs, and focuses on areas of high 
importance. The DSP provides evidence of a plan that does not 
demonstrate the school implemented a professional development plan 
to increase student growth and proficiency in Math and Reading on ACCR 
Standards because the evidence does not demonstrate a comprehensive 
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plan [that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies, focuses on areas of high importance, and supports 
high quality implementation]  which would have demonstrate how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan, and 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies.   
 
Data: No data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. 


4a. High School 
Graduation Rate 
(Alternative 
Schools) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes a plan that, even if supported 
by evidence, cannot demonstrate that the school implemented a plan for  
meeting the target for graduation rate as described in the A-F Alternative 
Letter Grade Model because the narrative does not describe strategies 
the school uses to ensure students in grades 9-12 graduate on time,  
including individual student plans for academic and career success which 
are monitored, reviewed and updated annually and/or highly effective 
practices the school uses for addressing early academic difficulty. 
 
Data: No data and analysis of data was provided to demonstrate success 
in ensuring students graduate on time. 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of entering ninth grades who graduate from high school in four 
years. While the charter holder’s evidence demonstrated that the charter 
holder has implemented strategies to ensure students in grades 9-12 
graduate on time, the school did not present data that demonstrates 
success in ensuring students graduate on time.  
 
 


4b. Academic 
Persistence 
(Alternative only) 


 I/S 


This area is initially scored as falls far below. The narrative does not 
describe strategies the school uses to ensure students in grades 9-12 
graduate on time. The narrative describes strategies that, even if 
supported by evidence, cannot demonstrate that the school 
implemented a plan for  increasing the percent of students remaining 
enrolled in a public school across school years because  the narrative 
does not describe a sequential process for keeping students motivated 
and engaged, including activities that demonstrate aspects of a 
comprehensive approach to increasing student engagement, and 
provides some evidence that the school is becoming more methodical in 
determining how to engage students and keep them enrolled at the 
school. 
 
Data: No data and analysis of data was provided to demonstrate success 


This area was scored as approaches. The charter holder did not provide 
evidence of a sustained improvement plan that includes increasing the 
percent of students remaining enrolled in a public school across school 
years. While the charter holder’s evidence demonstrated that the charter 
holder has limited efforts on the part of the school to engage students in 
school, the charter holder did not present data that demonstrates 
success in increasing the percent of students remaining enrolled in a 
public school across school years.  
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in keeping students enrolled at the school for an extended period of 
time. 
 








Demonstration of Sufficient Prog~ss_Site Visit Inventory 
Charter Holder Name: GAR, LLC Required for: Renewal 
School Name: Student Choice High School 
Site Visit Date: June 18, 2014 Evaluation Criteria Area: Curriculum 


. Document Name/identification 
[C.2] A+ mapped to the Common 
Core Standards document 


Course lists for English courses: 
English 101, 102, 201, 202, 301, 
302,401,402 


Math Common Core Mapping to 
ALS 


Course lists for Math courses: 
Pre-Algebra, A Function 
Approach to Algebra, Algebra, 
Geometry, Algebra 2, Pre
Calculus, and Personal Finance 
[C.3] Student Choice High School 
Mentoring Program 


Student Choice High School 
Student sample list "Activity 
from 4/7/2014-4/14/2014" 


Parent Loop 


Page 1 of 2 


Intended Purpose and Discussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: the implementation of a 
curriculum aligned to ACCRS. 


ASSCS staff: The Common Core document includes the Objective Set, Curriculum Area, Level, Cluster/Skill, and 
Activities Aligned. This document lists the skills of the common core but do not include the full standard description 
or standard number that addresses a specific lesson. The course lists identify the name of the course and lessons a 
student would complete if they took a specific course. Both documents have been created by the A+ curriculum. The 
charter holder indicates that A+ has created both documents and the Common Core document is used to "enhance" 
the course with the ACCRS. No documentation was provided to show the process the school uses to conduct this 
alignment. 


A copy of this document was taken. 


Charter holder indicated the intended purpose of the document was to demonstrate: the implementation of the 
curriculum as it relates to the student's progress and pacing. 


ASBCS staff: This first document is a description of a mentoring program that was implemented informally in the 
Spring, around April. The document identifies program goals, teacher and student loop, and forms to be used during 
the mentoring. No completed forms were provided by the charter holder. The charter holder indicated that the 
program has not been fully implemented and that they did not have additional documentation. The student list 
includes 8 students and the classes assigned to them. The charter holder indicated that it is an example of what will 
be implemented. This document also includes a column for "Done Date" and "Lessons Mastered This Week". The 
third document is a description of the communication process the school will implement between the parent and the 
school. As mentioned previously, the charter holder did not demonstrate any documentation to provide evidence 
that the mentoring program has been implemented. 


A copy of this document was taken. 


~ 
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[C.4) AIMS Prep Reading 
Materials 2013-14 binder 


[C.S] Laurus On Line Math 
Computer Tutor Teacher Section 


Common Core Standards Units 
for Laurus Math for ALG 1, ALG 2, 
and Geometry 


Student list and their attendance 
between 1/17 to 4/3 


Charter holder indicated the intended purpose of the document was to demonstrate: to show the implementation of 
the curriculum and adaption of the curriculum for non-proficient students. 


ASBCS staff: The binder includes the "Individual Instructional Plan" for a week-long time frame that includes ACCCRS 
for grades 9-10, knowledge and skills needed, pre-test mastery, how interventions will be implemented, and 
student/teacher deliverables. The binder also includes the materials used for the 6-week AIMS prep course. 


A copy of this document was not taken because: of the volume of the materials. 


Charter holder indicated the intended purpose of the document was to demonstrate: to show the implementation of 
the curriculum and adaptation of the curriculum for non-proficient students. 


ASBCS staff initial review: The first document identifies AIMS test materials aligned to the AZ archived standards 
(POs). The symbols indicate each PO has four steps/activities that are required to be completed. The remaining 
documents include the unit titles for each course. Under the Unit 1 lesson, "Representing Relationships 
Mathematically", it indicates the ACCRS for Math. The other courses also indicate alignment to ACCRS for Math. The 
student list identifies -22 students attended the AIMS Prep course between 1/17 to 4/3. The charter holder 
indicated that these courses are used for their AIMS Prep course. 


A copy of this document was taken. 


I, s /ahonl1a) II) 7ed/ou I , completed this Site Visit Inventory during the site visit conducted . 
by the Arizona State Board of Charter Schools on June 18, 2014. --r;rJz...,.,....L.L...l~//'-'LAVJ1 ............. 4_~'--W.L..L.J ..... rd~'/H='-"~'&-___________ _ 


nd of the site visit 


conducted by the Arizona State Board of Charter Schools on June 18, 2014. / ' :;/~<;;=~ ..,-;.c>-4~ \ -= 
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Demonstration of Sufficient Progress Sjte Visit Inventory 
Charter Holder Name: GAR, LLC Required for: Renewal 


School Name: Student Choice High School 
Site Visit Date: June 18, 2014 


Evaluation Criteria Area: Assessment 


Document Name/lderitfflcation 
[A.1] Assignment List for English 
101 in [C.2] 


Lesson Details for A Function 
Approach to Algebra and Biology 


[A.2] ACSA QSP Galileo 
Assessment Planning Worksheet 


[A.3] Emails from 10/9/13 from 
QSP 


Test Blueprint 2013-14 ATI AZ CC 
Reading 10 Gr. CBAS #1 


Page 1 of 2 


-


Intended Purpose 'and OIscussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: a comprehensive assessment 
system. 


ASBCS staff: For each assignment list/course it indicates when assessments are given. For instance, in English 101 for 
assignment 1 = Assessment A, for assignment 19 = Assessment B and assignment 20 is for the final exam. Assessment 
B is used to assign additional lessons depending on the student's score. The charter holder indicated that the 
functionality in Assessment B was being overridden by the teachers and students did not receive those additional 
lessons. The lesson details document also includes which lessons contain the assessments. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: a comprehensive assessment 
plan. 


ASBCS staff: The worksheet identifies which benchmarks (pretest, benchmarks 1-3, and pretest) were given on a 
specific timeframe and the grade levels tested. Upon review with the school, they indicated that only the 10th grade 
assessment was given for pretest and all students were tested during the pretest. For benchmark 1, once again only 
the 10th grade assessment was given to only 10th graders and students retaking AIMS in Fall and for Benchmark 3 the 
10th grade assessment was given to all 10th grade students and students retaking the AIMS. The posttest was not 
given to any students. This document does not reflect a comprehensive assessment system aligned to the curriculum 
because only the 10th grade assessment was used. 


No additional documentation was provided to demonstrate evidence of analysis of the Galileo data used to adapt 
instruction. 


A copy of this document was taken. 


Charter holder indicated the intended purpose of the document was to demonstrate: how Galileo data is analyzed to 
adapt instruction. 


ASBCS staff: The emails describe how QSP will review Galileo pretest data with the school and also provided a test 
blueprint and asked the school to create activities based on the upcoming benchmark 1. The test blueprint includes 
ACCRS for English and AZ Archived Standards for Math which contains the % addressed for each standard. No 
additional documentation was provided to demonstrate evidence of analysis of data used to adapt instruction for 
any of the Galileo assessments that were taken in this academic year. One example was provided by the charter 
holder, they indicated that one of their teachers had taken the test blueprint to create a 6 week instructional plan 
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(seen as evidence [C.4]) to address what the students were required to know and not based on the analysis of 
student data to address what they needed to know. 


A copy of this document was taken. 


I, \Ia/loon/! J rled/nu I I completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 18, 2014. _"""~"f!'L<....l.U<t1/)<.LJ.<I.VJ!,,",,A3.0.!o<...-<'17k..:L.!-l~du.//I1.4~t:: .......... ,,--____ _______ _ 
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Demonstration of Sufficient Pro~gress Site Visit Inventory 
Charter Holder Name: GAR, LLC Required for: Renewal 


School Name: Student Choice High School 


Site Visit Date: June 18, 2014 
Evaluation Criteria Area: Instruction 


Document Name/Identification 
[1.1] Student Choice High School 
2013-2014 Trimester Analysis 
Reports Binder 


Course Completion Raw Data 
Binder 


[1.2] Student Choice High School 
Teacher and Teacher Aide 
Evaluation Instrument for R. 
Robinson and R. St. Louis 


-
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Intended Purpose and DIscUssion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: how the school monitors which 
students have completed the course. 


ASBCS staff: We took a sample from 1st binder to include: The "Course Completion Rates" report that contains three 
spreadsheets to represent three trimesters. Each spreadsheet includes, #assigned, #completed, completion rate, CR 
WKST completed, and adjusted completion rate. The charter holder indicated that after the 2nd trimester the Course 
Completion Trimester was distributed to the teachers. Verbal discussions took place with the teachers to discuss the 
data. No additional information was provided by the charter holder to demonstrate evidence that the teachers 
received the report and discussions took place to review the report. 
In addition, for each trimester, staff identified the backup documents to support the "Course Completion Rates" 
report to include: "Course Completion Rates" broken out by category, class; the second binder includes the student 
raw data for each trimester which contains the list name, class name, students name and credit worksheet date. 


A copy of the sample was taken and the second binder was not taken because of the volume of the content. 


Charter holder indicated the intended purpose of the document was to demonstrate: how the school evaluates 
instructional practices. 


ASBCS staff: Each completed evaluation includes Classroom Performance Competencies, Improvement Plan, and 
Professional Growth Plan. By Date of Observation(s) section the evaluation has "frequent walk throughs" written and 
the Date Evaluation Completed was on 5/16/2014. No additional information was provided to demonstrate evidence 
of the "frequent walk throughs". The improvement plan and professional growth plan will be implemented in the 
next academic year. The Classroom Performance Competencies addresses I. Classroom Climate and Environment, II. 
Instruction, III. Assessment, IV. Communication and a narrative titled "Performance Summary". In summary the II. 
Instruction section evaluates the teacher's content knowledge, planning and preparation, effective use of the 
curriculum, and USil'!g offline activities to further academic growth. No additional information was provided to 
demonstrate the charter holder is evaluating the quality of the instructional practices of the teachers. In reviewing 
the Improvement Plan and Professional Growth Plan, these documents are used as a communication tool where the 
teacher and director go over the weaknesses of the teacher. The form is signed to indicate when the discussion took 
place, which was in May 2014. Only one evaluation in the academic year was conducted at Student Choice High 
School for their three teachers. Staff only reviewed 2 completed evaluations. The school director indicated the third 
evaluation was not complete. 


A copy of this document was taken. 
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I, ("loA onou./ m.ediold J , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board' of Charter Schools on June 18, 2014. _---->;fJ9A'7''''''-'''''''O/l1tJl4'-LLa.s.....J-==--«.L.'/l'-'/)<.J.V.t:.Jd.:..L..o«M:L~''''''''''=..:... ____________ _ 
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Demonstration of Sufficient Progress Site Visit Inventory ___ ..I 


Charter Holder Name: Gar LLC Required for: Renewal 


School Name: Student Choice High School 


Site Visit Date: June 18, 2014 


Evaluation Criteria Area: Professional Development 


Doa.Iment Name/Identification 
[P.l] Student Choice School 
Calendar with dates with the 
Quality Schools Program (QSP) 


Overview of Sessions based on 
the QSP 


Student Choice High School 
Tempe Teacher Calendar 
[P.2] Email sent on 9/4/2013 to 
Student Choice Schools 


[P.3] Improvement Plan 
Management Summary 


Improvement Plan 


Student Choice High School -
Tempe PMP 
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Intended Purpose and DIscussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: the school's professional 
development plan. 


ASBCS staff: The three documents include dates when QSP has scheduled to visit the Student Choice Schools to 
provide coaching and trainings. The "Overview of Sessions" document contains the titles and dates for each QSP visit 
which includes coaching sessions to follow up and monitor. 


A copy of this document was taken. 


Charter holder indicated the intended purpose of the document was to demonstrate: the schools' implementation of 
the professional development plan. 


ASBCS staff: The email is sent by Carla Rivera-Cruz from QSP to provide an overview from the first training that was 
conducted. 


A copy of this document was taken. 
Charter holder indicated the intended purpose of the document was to demonstrate: the schools' process of high 
quality implementation of strategies for the professional development plan. 


ASBCS staff: The summary document includes a self-assessment, improvement plan, overall student performance, 
teacher performance, support staff/administration performance, student accountability, parent accountability, 
hardware footprint, and curriculum. The improvement plan includes the categories described in the summary 
document and provides detailed tasks and descriptions and lays out various completion dates, deliverable items, and 
when implementation should begin. This plan is intended for the upcoming academic year. 
The PMP is created using the ASBCS template which includes which action steps will be taken within each strategy 
and reflects the improvement plan. 


A copy of this document was taken. 
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[P.4] Materials provided to the 
school by QSP 


[P.5] Email on 1/14 from Carla 
Rivera-Cruz 


Charter holder indicated the intended purpose of the document was to demonstrate: materials used for high quality 
implementation. 


ASBCS staff: Materials include: email sent on 5/17 regarding materials for best practices for blended learning, 
Strategic Planning PowerPoint slides, email sent on 3/20 regarding a data spreadsheet, email sent on 2/25 by QSP 
asking the teachers to update on how students did on the assessments teachers created from their 6 week plans, 
Individual Instructional Plan template, email sent on 1/15 asking the directors to ask teachers to complete an 
assignment and the Student Choice High School Strategic Plan. 


A copy of this document was taken. 


Charter holder indicated the intended purpose of the document was to demonstrate: monitoring and follow-up of 
professional development 


ASBCS staff: The email sent by QSP provides a limited comment regarding the teacher's progress based on the 
coaching sessions. 


A copy of this document was taken. 


I, Joh ODf'] rU Wed/OCt .I , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 18, 2014. C)PA/I/n/J'lL} 0ru.r:Lune./ 


he end of the site visit 
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Demonstration of Suffifient Progress Site Visit Invento"tY 
~~------~------~ 


Charter Holder Name: GAR, LLC Required for: Renewal 


School Name: Student Choice High School 


Site Visit Date: June 18, 2014 


Evaluation Criteria Area: Persistence 


Document Name/Identification Intended Purpose and Discussion Outcome 
[PE.1] School letter sent to Charter holder indicated the intended purpose of the document was to demonstrate: improving student engagement 
parents on 5/27/14 


ASBCS staff: The letter notifies the parent of the beginning of the enrollment process for the 14-15 school year. No 
additional information was provided to demonstrate evidence of improving student engagement. 


A copy of this document was taken. 


I, r JoAaoa u medi!1tA ..I , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 18, 2014. qoA d/l1414<.d trh"ct41 ttcJ 


I, ~/~.l; >: p 111.£~~ , receive 


conducted by the Arizona State Board of Charter Schools on June 18, 2014/- ,/ ~ ~ ~';/~.:;e 
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Demonstration'of Sufficient Progress Site Visit Inventory 
Charter Holder Name: GAR, LLC Required for: Renewal 


School Name: Student Choice High School 
Site Visit Date: June 18, 2014 


Evaluation Criteria Area: Grad Rate 


Document Name/Identification 
[G.1] SCHS Completed Courses 
Activity Sheet 


[G.2] Graduation Plan for five 
students 


Student packet 


Individual student progress 
reports 


Intended Putpose and Discussion Outcome 
Charter holder indicated the intended purpose of the document was to demonstrate: strategies to improve 
graduation rates. 


ASBCS staff: Each sheet includes the student's name and graduation cohort, within each subject the courses are 
described and include the completion date and grade provided. The school provided these for -50 students. The 
schools uses this sheet to track the courses and credits required to graduate. 


A copy of this document was taken because they contain student identifiable information. 


Charter holder indicated the intended purpose of the document was to demonstrate: strategies to improve 
graduation rates. 


ASBCS staff: The documents include communications between the school and parents regarding the tracking of the 
courses and lesson completions. The first document includes the courses a student will need to complete in 13-14 
and Fall 2014. The graduation plan contains certain steps required to achieve the goal of graduation. The student 
packet contains the completed courses activity sheet, prior school transcripts, parent letter, Assignment lists for 
courses that indicate a date of completion for a lesson within the course, and the progress report for the first 
trimester. Staff was provided with additional individual student progress reports that included information for all 
trimesters. These documents demonstrate a variety of strategies of communication used with parents/families and 
how students are tracked throughout the year. 


A copy of this document was not taken because they contain student identifiable information. 


I, ( lolll/wl/n.!..) 1rl, diA'II<) , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 18, 2014. __ ?jJ:::;gJtJ..J..' ''-Io/vn='4l41011,,,,,2:-..£1Y&~'-LdLoL.,,,,m~'A'iiL-.<./~· ________ _ ___ _ 
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Demonstration of Suffif,i!!r!t ~rogress Site Visit Inventory _-'--__ 
Charter Holder Name: GAR, LLC 
School Name: Student Choice High School 
Site Visit Date: June 18, 2014 


Required for: Renewal 
Evaluation Criteria Area: Data 


Document Name/Identification Intended PurpQSe and Discussion OutGOme 
[0.1] No documentation was Charter holder indicated the intended purpose of the document was to demonstrate: 
provided at the site visit. 


ASSCS staff: 


A copy of this document Choose- an item. taken because: 


I, I; III h aoOad medlau...) , completed this Site Visit Inventory during the site visit conducted 


by the Arizona State Board of Charter Schools on June 18, 2014. jlAa/JVJu2 urnhlt/lU...,., 


I, ~"'<c" .r:: d /?I~ , receiveol'>l c 
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