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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Founding Fathers Academies, Inc.                       
Charter Holder Entity ID: 79973 
Date Submitted: November 12, 2013 


Required for: Failing School Designation                                               
Audit Year: 2012 
Evaluation Completed: November 14, 2013


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Submission Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


 X  


 


The financial performance response does not address the measure, but rather 
focuses on findings identified by the audit firm in the fiscal year 2012 audit. 
According to the notes to the fiscal year 2012 financial statements, “The ability 
of the School to continue as a going concern is dependent upon the School to 
pay bills and obligations on time. Per Management, the School lost 10 kids in 
the 2011-2012 school year, which is causing them to be late on certain bills and 
obligations. Management believes that by decreasing employees, actively 
seeking new students, and the fact that the School can find short term loans 
that this will provide the opportunity for the School to continue as a going 
concern.” For fiscal year 2013, the charter holder “meets” on this measure. 
 


 
1b. Unrestricted Days Cash 


 X  


 


The financial performance response states that the charter holder has access to 
other sources of liquidity from several private parties. The charter holder’s 
response did not include any support for this statement. According to the fiscal 
year 2012 audit, since April 2005, the charter holder has maintained a $40,000 
secured bank line of credit. As of June 30, 2012, the available balance on the 
line of credit was $6,462. The secured bank line of credit was also in place for 
fiscal year 2013.  
 
The response also states that the school has a high special education population 
“which requires an inordinate amount of services and attention”. According to 
ADE reports, in fiscal year 2012, approximately 27% of the school’s students 
had special needs. As of October 2013, approximately 22% of the school’s 
students had special needs. While the charter holder indicates it is evaluating 
current services and looking at what it can do to reduce costs, the response 
provides limited support for the statements made. 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1c. Default 


  X 


 


 


 
2a. Net Income   


  X 


 


 
2b. Cash Flow 
 


 X  


 
The financial performance response states that this is a point in time measure 
and is reflective of receiving grant monies before or after July 1


st
 to cover 


expenses incurred before June 30
th


. The charter holder implies that it will 
submit grant applications in a timely manner to receive grants before July 1


st
 of 


the following year so that the charter holder does not have to “float” that 
money for several months. The charter holder’s response did not include any 
support for these statements. 
 


 
2c. Fixed Charge Coverage Ratio 


 X  


 
The financial performance response refers to the information provided for the 
“Unrestricted Days Liquidity” measure and also states that the charter holder is 
“looking at our fixed cost and what we can do to reduce them”. The charter 
holder’s response did not include any support for this statement. 
 


 







Financial Performance and Response For Founding Fathers Academies, Inc. 


 


Going Concern 


These issues have been resolved or are in the process with the exception of the Auditors doing our 


Financials.  Our Auditors inform us that this is standard procedure for small business and does not advise 


us from changing this.  We have ordered checks that require two signatures for purchases for over 


$10,000.  We are current with our IRS Payroll taxes, and have paid all late fees and penalties. 


 


 


Unrestricted Days Liquidity 


We currently have access to other sources of Liquidity from several private parties to augment liquidity 


needs.    We have an extraordinary high Special Ed population which requires an inordinate amount of 


services and attention.  Equity for disabled children requires extra time and work.  I am open for 


responsible suggestions on how to provide services for SPED students with the measly amount that is 


funded to us from the state.  We are evaluating services we currently offer and viewing what we can do 


to reduce cost. 


 


Fixed Charge Coverage ratio 


In response to this –refer to above as well as looking at our fixed cost and what we can do to reduce 


them. 


 


Cash Flow: 


Unless I am mistaken, this really is a point in time indicator, and is reflective of receiving grant monies 


before or after July 1st to cover expenses incurred before June 30th.   Submitting grant applications in a 


timely manner to receive them before July 1st of the following year so that we don’t have to “float” that 


money for several months. 
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Steve Sarmento


From: Martha Morgan
Sent: Tuesday, December 03, 2013 11:17 AM
To: Steve Sarmento; Lisa Weisberg
Subject: FW: Notification of Charter Schools with F Letter Grade Status
Attachments: Notification of Potential F Review Committee Result; Notification of Potential F Review 


Committee Result; Notification of Potential F Review Committee Result


 
 


From: Gray, Robert [mailto:Robert.Gray@azed.gov]  
Sent: Monday, September 09, 2013 11:10 AM 
To: Martha Morgan 
Cc: Deanna Rowe 
Subject: RE: Notification of Charter Schools with F Letter Grade Status 
 
Martha, 
Here are the official email notifications for each of the other charters with confirmed F labels.  Let me know if you need 
anything else. 
  
Enjoy the rain!! 
  


Robert Gray III 
Director of Operations, LEA and School Improvement 
Arizona Department of Education 
School Improvement & Intervention 
1535 W. Jefferson. St., Bin #10 
Phoenix, AZ  85007 
Phone: (602) 364-2202 
Fax: (602) 364-0556 


  


From: Martha Morgan [mailto:Martha.Morgan@asbcs.az.gov]  
Sent: Friday, September 06, 2013 2:37 PM 
To: Gray, Robert 
Cc: Deanna Rowe 
Subject: Notification of Charter Schools with F Letter Grade Status 
  
Hi, Robert, 
We need something official from the Department that serves as the Board’s notification of charter schools that have F 
letter grade status.  Would you either send DeAnna a letter that identifies the schools that earned an F and when they 
were notified or forward the emails to DeAnna that you sent to the schools informing them of their status?  Since you 
already forwarded Allsport’s, she would just need the remaining three.     
  
Thanks, 
Martha 
  
  
Martha Morgan, Ed. S. 
Director of Charter Accountability 
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Arizona State Board for Charter Schools 
1616 W. Adams St., Ste. 170 
Phoenix, AZ  85007 
602.364.3083    
http://asbcs.az.gov 
  
Working to improve public education in Arizona by sponsoring charter schools that provide quality educational choices. 
  


 


 
NOTICE: This e-mail (and any attachments) may contain PRIVILEGED OR CONFIDENTIAL information and is intended only for the use of the specific 
individual(s) to whom it is addressed. It may contain information that is privileged and confidential under state and federal law. This information may be used or 
disclosed only in accordance with law, and you may be subject to penalties under law for improper use or further disclosure of the information in this e-mail and its 
attachments. If you have received this e-mail in error, please immediately notify the person named above by reply e-mail, and then delete the original e-mail. 
Thank you. 
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Jefferson Academy has always been based on a philosophy of individualized education where we strive 


to meet the needs of the students from where they present themselves upon entry into our school. We 


have always had a goal to use whatever means possible to move students to achieve grade level 


performance.  This has been done using pieces of the Brigance for Math and Spelling as a screening tool.  


We also assessed reading and writing using a Basic Reading Inventory and a basic writing screening tool.  


Once students were placed in their individual levels of instruction we monitored their progress with 


teacher observation, student portfolios, and an Individualized Lesson Plan (ILP).    ILP meetings were and 


are held quarterly with the parents and the student.   


When Jefferson Academy first started we had a student population of 30 students consisting mainly of 


staff children and students with ADD and ADHD.  The program was small enough that we could easily 


track data and analyze data and provide remediation with meaningful results.  Students with ADD and 


ADHD thrived in the small individualized program and our reputation for helping students with 


disabilities grew.  The next few years show our student population increasing significantly each year.   


We especially saw an increase in our Special Needs population.   


In order to answer our needs for a good Special Education program we hired Dr. John Potts as our school 


psychologist and Joey Reidhead as our Special Education Director.  Both men have solid reputations in 


our community as the most capable professional who working with special needs students.   When word 


got out that we had employed both of these talented individuals our special education population 


increased even more.   


Schools began to refer not only their ADD and ADHD students but also their students with Autism 


Spectrum Disorders and Emotional Disabilities and Specific Learning Disabilities who were not doing well 


socially or academically in the larger school systems.  In the last few years as our at-risk student 


population increased, our overall Standardized Test Scores plummeted.   


 We heightened our quest for better curriculum and more appropriate pedagogy to meet the 


individualized needs of our students. We added a three-tiered instructional system that allowed for the 


spiraling of curriculum as well as built-in scaffolding for our significant population below-grade-level 


students.  We took the state standards and put them in a rubric with Blooms Taxonomy to utilize the 


recognition of differentiated learning methods such as project based instruction or experiential labs.  


We also created a Skills Checklist utilizing the state standards in a rubric form with” not introduced, 


introduced, and mastered”  for each student that we could track our curriculum meeting the state 


standards. 


Students of all grades were enrolling with very limited reading abilities.  We determined that reading 


was the most important skill our students could develop so we hired a Reading Specialist.  We added the 


AIMS Web assessment to better track our student’s weekly reading progress, we also added the “Teach 


Your Children to Read Well” curriculum as it allowed for intensive individualized instruction and the 


ability to track their progress individually.  We added AIMS Web math assessments to track our 


students’ progress in math.  We were tracking progress from even the least abled of our students, 







unfortunately, even though our students had come far, the AIMS scores were showing progress as 


inadequate because our students had so far to go.   


In the last couple of years, with the hard economic times not only did we lose funding (1/12 the year 


before last) families have been moving away from our rural communities to find jobs in the larger cities.  


This has affected our teachers as well and our teacher turn-over rate has been very high. Finding good 


teachers to replace them has been very difficult.  Consequently with a high teacher turnover and 


reduced funding our program has suffered.  Another adverse factor to our program as we grew,  we’ve 


been challenged in utilizing all the data we collect in a timely manner as to be effective in helping 


teachers intervene with effective practices in a timely manner to assist students where they need it 


most.   As inexperienced teachers focused on struggling students some of our higher students suffered 


also. 


We have been looking at a variety of data management programs and will be adapting one or two that 


will give us the ability to extract useful pertinent data almost instantly, to determine if effective teaching 


and learning is occurring and then having the time for professional development (on the Fifth day- see 


below) to address the weaknesses that are present. 


We also have been concentrating our efforts on training the teachers we do have. They are very 


dedicated to their students and very hard working but they don’t always have the teaching abilities that 


we have had in the past.  This summer we enrolled all of our teachers in the Intel Math course for better 


teaching practices which allows for continuous training throughout the year.  We also have a master 


teacher to monitor correct teaching practices within each classroom on a regular basis.   


We went to a four -day school week, to use the fifth day for collaborating with our staff  in analyzing 


data for student growth and deficiencies, and best practices in remediation to meet the needs of all 


students’  with an emphasis our struggling ones.  We do after school tutoring several days each week, 


but will also utilize the fifth day for extra tutoring as needed. 


This summer we (each teacher and administration) analyzed the AIMS results in Math and Reading for 


every student in the school and created a checklist to identify the weakness of each as well as checklist 


for collective data for each classroom and for the entire school. (Indicating lack of or weak instruction).   


Correlating that with the Aims Web assessment scores we identified and ranked focus areas according 


to deficiencies.   


In Math across the board – Data Analysis, Probability and Discrete Mathematics was the overall weakest 


area.  Our 3rd and 4th graders also showed overall weakness in estimation, Functions, Relationships, and 


measurement.   These are priority focus areas for grades k-5 this year.  In grades 5 thru 8 besides Data 


Analysis Numerical operations. Geometric properties and transformation of shapes topped the 


deficiencies and will be priority focus areas for grades 5-8.  


 In High school Numbers and operations, structure and logic, overall, and individually students had 


severe deficiencies in multiple areas. We are continuing to research math programs that will best serve 







our student population.  In the meantime we will prioritize needs on a weekly and individual basis while 


utilizing the new skills we are learning in the Intel Math Course. 


In Reading overall –comprehension of expository text, and literary text was our priority focus areas .  In 


the lower grades we also saw comprehension of persuasive text.   In the Junior High it was functional 


text and High School comprehension of persuasive text.   We will continue to prioritize weaknesses in 


these areas on a weekly basis. 
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PERFORMANCE MANAGEMENT PLANTEMPLATE 
 


Founding Fathers Academies, Inc. 
 
INDICATOR:1 __x_Math ___Reading DURATION OF THE PLAN2:  Begins __June, 2012_ _  to  __May___ , 2013_ _ 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment 


and 
Student growth percentile (SGP)  
 


Math: 11% 
passing, 14 
SGP 
 
Reading: 46% 
passing, 33 
SGP 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Review current students Aims test 
results, along with other evidence 
(student work samples, Aims Web 
Benchmark / weekly probes 
(computation, concepts & application) to 
determine student’s individual and 
collective weaknesses. 
 


6-6-12 to 7-
30-12 


Executive Director 
Director, curriculum 
director, teachers 
 


Spreadsheet that shows collective 
and individual  weaknesses in 
mathematical concepts/skills. 


1200 


2. Determine focus areas of instruction 
(individual and collective - mathematical 
skills and concepts) for upcoming school 
year based on Aims test results.  Write 
Individual Learning Plans for each 
student based up results of 
assessments. 


6-6-12 to 7-
30-12 


Executive Director 
Director, curriculum 
director, teachers 
 


The student’s Individualized Learning 
Plan clearly defines/reflects 
goals/objectives that shows how the 
teacher is going to meet the 
deficiencies that are defined in the  
Aims Web probes, Aims test results, 
and current school curriculum 
generated test results. 
 


1200 


3. Preview curriculum that will best fit 
needs based on targeted focus areas 
then purchase. 
 


7-1-12 to 8-
30-12   


Executive Director 
Director, curriculum 
director 


Purchased  curriculum 5000 
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4.  Train teachers on new purchased 
curriculum and hold weekly collaboration 
meetings for teachers on current week’s 
data tracking for student progress. 


Aug 13- 
May 16 


Executive Director 
Director, curriculum 
director, teachers 
 


Agenda and training sign in sheets. 
Student data tracking sheets. 
Determination of focus areas which 
are delineated throughout the yearly 
lesson plans. 


2400 


 
 
 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Teachers use Arizona academic 
standards as a roadmap to create and 
implement yearly lesson plans. 
 


6-6-12 to   
7-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Yearly lesson plans 1200 


2. Each teacher reviews student 
weaknesses on Aims Test and then 
adjusts yearly lesson plans to amply 
cover the deficiencies.  


6-6-12 to   
7-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Yearly lesson plans -checklist sheets, 
and copies of Aims results. 


2400 


3.  
Using a skills checklist that is  Arizona 
Academic standards based - teachers  
indicate : not introduced,  introduced and 
mastered 


8-6-12 to 5-
23-13 


Executive Director 
Director, curriculum 
director, teachers 


Skills checklist for each student 400 


4. 
 


    


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1 Use current Aims Web probes on a 
regular basis  (once a week- more if 
needed) to monitor students progress 
along with daily math drills 
 


Ongoing 
through-out 
the school 
year 


Executive Director 
Director, curriculum 
director, teachers, 
 


Weekly aims web tracking, daily 
math drills results 


1200 
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2. Evaluate Aims Web to determine if it 
adequately monitor students progress, if 
not review and purchase additional 
program/s to provide detailed data. 


Aug 10 – 
Aug 31 


Executive Director 
Director, curriculum 
director, teachers 
 


If Aims web results are showing 
positive growth but  focus goals are 
not being met then-purchase 
additional  assessment materials 


2500 


3. Purchase an information system that 
easily and readily extrapolates of data  


By August 
21, 2012 


Executive Director 
Director, curriculum 
director,  


Purchase system – extrapolated data 3000 


4. Rubrics for experiential learning/ 
individualized practice leveled by Blooms 
Taxonomy and created from state 
standards are used to track student 
progress and eventual mastery. 
 


8-6-12 to   
5-30-13 


Director, curriculum 
director, teachers 


A set of rubrics for each student that 
is available to the 
teacher/administrator/and child’s 
parent that clearly defines/shows 
student’s progress and level of 
mastery of each concept/skill. 


400 


5. 4 day school week for the purpose of  
using 5th day to analyze student data 
and  as a team collaborate and develop 
intervention strategies to improve student 
proficiencies. 
 


8-6-12 to 5-
23-13 


Executive Director 
Director, curriculum 
director, teachers 
 


Jefferson Academy adopted a 4 day 
school week. 
Student data, minutes of 
collaboration and intervention 
strategies. 


12000 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Training teachers how to implement 
multiple techniques to at risk students. 
(Intel Math class), and weekly 
collaboration and in services  


July 9-13 Intel Math Grant Agenda’s and sign in sheets for Intel 
math class, and staff trainings. 


1200 


2. Using knowledge from Intel Math 
Class, last years Aims Test results, 
chosen curriculum, and alignment with 
state standards; teachers will incorporate 
knowledge gained to drive their daily 
lesson plans and teaching practices. 
 


July 16-
Aug17.   
Review will 
be ongoing 
throughout 
the year 


Executive Director 
Director, curriculum 
director, teachers 
Executive Director 
Director, curriculum 
director, teachers 
 


Daily lesson plans., Staff in-services 
Agendas and signup sheets  Teacher 
observations, 


3600 


3.  As we review and analyze data, we 
will collaborate on multiple ways to 
implement curriculum and intervention 
strategies to best meet the needs of 
each student. 


Aug10th, 
2012  to 
May 24th 
2013 


Executive Director 
Director, curriculum 
director, teachers 
 


Weekly lesson plans, regular teacher 
observations, and Agenda and 
attendance sign in sheets for staff 
trainings. 


2500 
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4.At least Monthly(more often for 
struggling teachers), teacher 
observations will be held,  
 


Oct 5, Dec 
14, Mar 15th 
May 17th 


Executive Director 
Director, curriculum 
director, teachers 
 


Teacher observation reports 400 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:           Budget Total ___39000____  Fiscal Year _____2012-2013_________ 
Year 2: Budget Total ___33500____ 
Year 3: Budget Total _33500______ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance 
4Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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PERFORMANCE MANAGEMENT PLANTEMPLATE 
 


Founding Fathers Academies, Inc. 
 
INDICATOR:1 ___Math X Reading DURATION OF THE PLAN2:  Begins June 1, 2012  to  May 30 , 2012 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment 


and 
Student growth percentile (SGP)  
 


Math: 11% 
passing, 14 
SGP 
 
Reading: 46% 
passing, 33 
SGP 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Further train teacher on current 
reading program and incorporate into 
daily lesson plans. 
 
 


6-1-12                
7-30-12 


Executive Director 
Director, curriculum 
director, teachers  


Training agenda sign in sheets,  
Daily lesson plans and corrective 
action plans. 


400 


2. Research effective vocabulary 
programs for at risk students living in a 
rural area  and procure 


6-1-12                
8-21-12 


Executive Director 
Director, curriculum 
director, teachers, 
reading specialist 


Procure appropriate vocabulary 
program 


2500 


3. Research effective comprehension 
programs with emphasis on functional, 
literary, and expository, persuasive text 
for at risk students living in a rural area. 


6-1-12                
8-21-12 


Executive Director 
Director, curriculum 
director, teachers, 
reading specialist 


Procure appropriate comprehension 
programs with emphasis functional, 
literary, and expository text for at risk 
students living 


2500 


3. Implement programs and assess on a 
weekly basis..  


8-21-12 to 5 , Executive Director 
Director, curriculum 
director, teachers, 
reading specialist 


Assessment scores of 
 implemented programs 


1200 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 
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Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Teacher uses Arizona academic 
standards as a roadmap to create and 
implement yearly lesson plans. 
 


6-6-12 to   
7-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Yearly lesson plans clearly reflect 
and align to AZ State Standards.  


1200 


2. Each teacher reviews deficiencies on 
Aims Test and then reviews and adjusts 
yearly lesson plans so that deficiencies 
are covered in throughout the year. 
 


6-6-12 to   
7-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Yearly lesson plans -checklist sheets, 
and copies of Aims results. 


2400 


3.  
Using a skills checklist that is Arizona 
Academic standards based - teachers  
indicate : not introduced,  introduced and 
mastered. 


8-6-12 to 5-
23-13 


Executive Director 
Director, curriculum 
director, teachers 


Skills checklist completed for each 
student and sent home each 
semester.  


400 


     


    


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Weekly probe results monitored by 
teacher and supervisor. 


8-6-12 to   
5-30-13 


Executive Director 
Director, curriculum 
director, teachers 


Weekly monitoring reports reviewed 
and evaluated for continuous teacher 
intervention.  


1200 


2. Weekly probe results reviewed 
followed by conferencing to 
determine/create a plan for individualized 
strategies for the underperforming 
students. 
 


8-6-12 to   
5-30-13 


Executive Director 
Director, curriculum 
director, teachers 


Weekly conference reports reviewed 
by the administrator to determine that 
underperforming students are 
receiving the appropriate 
individualized plan/strategies.  


400 


3. Rubrics for experiential learning/ 
individualized practice leveled by Blooms 
Taxonomy and created from state 
standards are used to track student 
progress and eventual mastery. 
 


8-6-12 to   
5-30-13 


Director, curriculum 
director, teachers 


A set of rubrics for each student that 
is available to the 
teacher/administrator/and child’s 
parent that clearly defines/shows 
student’s progress and level of 
mastery of each concept/skill. 


400 


4. 4 day school week for the purpose of  
using 5th day to analyze student data and  
as a team collaborate and develop 
intervention strategies to improve student 


8-6-12 to 5-
23-13 


Executive Director 
Director, curriculum 
director, teachers 
 


Jefferson Academy adopted a 4 day 
school week. 
Student data, minutes of 
collaboration and intervention 


12000 
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proficiencies. 
 


strategies. 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Train Teachers in Teach Your Child to 
Read Well 
 
 


7-16-12 to 
7-20-12 


Executive Director 
Director, curriculum 
director, teachers 


Each teacher will show evidence of 
training through workshop 
participation and classroom 
observation. 


2000 


2.  
Weekly, individual and group trainings, in 
specific skills for group instruction 
techniques. 


8-6-12 to   
5-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Weekly training reports and teacher 
observations 


1000 


3.  
Weekly individual/group trainings in 
specific skills for implementation of 
differentiated instruction techniques. 


8-6-12 to   
5-30-12 


Executive Director 
Director, curriculum 
director, teachers 


Weekly participation in training 
clearly shown in training 
reports/biannual formal classroom 
observations. 


1200 


     


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1: Budget Total __31000___________  Fiscal Year _2012-2013_________ 
Year 2: Budget Total ______26000_______ 
Year 3: Budget Total ______26000_______ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance 
4Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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ASBCS Board Meeting, December 9, 2013 


AGENDA ITEM:  Consideration of Revocation or Restoration of a Charter of a Charter Holder Operating an F 
School  
 


Issue 
Jefferson Academy of Advanced Learning, a school operated by Founding Fathers Academies, Inc., was assigned 
an F letter grade by the Arizona Department of Education based on its academic performance during the 2012-
2013 school year.  The Board must determine whether to restore the charter to acceptable performance or to 
revoke the charter. 
 
Background Information 
In FY2011, Jefferson Academy of Advanced Learning received an achievement profile of Underperforming and a 
letter grade of D. In FY2012, the school received a letter grade of D.  In FY2013, the school was assigned an F letter 
grade. On September 9, 2013, the Arizona Department of Education (ADE) notified the Board of the F letter grade 
status (failing level of performance) of Jefferson Academy of Advanced Learning (portfolio: b. Letter Grade and 
Priority Letter). Pursuant to A.R.S. § 15-241(U), if a charter school is assigned a letter grade of F, the ADE shall 
immediately notify the charter school's sponsor. The charter school's sponsor shall either take action to restore 
the charter school to acceptable performance or revoke the charter school's charter. 
 
Founding Fathers Academies, Inc. operates one school, Jefferson Academy of Advanced Learning, serving grades 
K-12 in Show Low.  The graph below shows the charter holder’s actual 100th day average daily membership (ADM) 
for fiscal years 2010-2013 and 40th day ADM for fiscal year 2014.   
 


 
 
 
 
A dashboard representation of Jefferson Academy of Advanced Learning’s academic outcomes for FY 2012 and FY 
2013, based upon the indicators and measures adopted by the Board, is provided below. 
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The following is a timeline of activities that have occurred related to the academic performance of Founding 
Fathers Academies, Inc.: 
 
January 17, 2012  Founding Fathers Academies, Inc. was notified that the charter holder was required to 


submit a Performance Management Plan on or before July 1, 2012 for the five-year 
interval review because Jefferson Academy of Advanced Learning, the school operated by 
the charter holder, did not meet the academic expectations set forth by the Board. 


 
July 1, 2012 The charter holder failed to timely submit a complete Performance Management Plan by 


the due date. 
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July 9, 2012 At its July meeting, the Board issued a Notice of Intent to Revoke the charter contract of 
Founding Fathers Academies, Inc. for failing to comply with its charter contract when it 
failed to provide a learning environment that improves pupil achievement in accordance 
with A.R.S. § 15-181(A). 


 
August 13, 2012 Founding Fathers Academies, Inc. submitted a complete Performance Management Plan 


to the Board. 
 
November 26, 2012 The Board approved the consent agreement for the charter holder.  However, Founding 


Fathers Academies, Inc. rejected the agreement when its governing board failed to 
approve and its authorized representative failed to sign the agreement. 


 
February 11, 2013 The Board withdrew its approval and acceptance of the consent agreement  and directed 


staff to conduct a compliance review, which would include a multi-day site visit to 
evaluate the school’s operations, including the academic program, and report back to the 
Board in March with a recommendation for moving forward.  


 
March 5-6, 2013 Staff conducted a complete onsite review of the charter to evaluate the operations and 


academic program of Jefferson Academy of Advanced Learning.  At its March 11, 2013 
meeting, the Board agreed with a staff recommendation to continue monitoring the 
academic performance of the school in accordance with the academic framework and 
intervention schedule.       


 
September 9, 2013 The ADE notified the Board of the F letter grade status for Jefferson Academy of 


Advanced Learning. 
 
September 12, 2013 In accordance with the Board’s processes, the charter holder was notified in an email of 


its requirement to submit a Demonstration of Sufficient Progress (DSP) and Financial 
Performance Response as a requirement for a failing school that does not meet the 
Board’s academic performance expectations (portfolio: c. DSP Notification).  The charter 
holder was informed that the determination by the Board of whether to restore or to 
revoke the charter for Founding Fathers Academies, Inc. would be based on the evidence 
of the charter holder’s performance in accordance with the performance framework 
adopted by the Board, including the charter holder’s demonstration of sufficient progress 
toward the academic performance expectations of the Board. 


 
October 17, 2013 An email was sent to the charter representative that provided additional information 


regarding the process for evaluating a DSP and identified the site visit date (portfolio: d. 
Site Visit Notifications). 


 
November 12, 2013 The charter holder submitted the DSP (portfolio: e. Demonstration of Sufficient Progress) 


and the Financial Performance Response timely.  
 
November 14, 2013 Board staff sent an email to the charter representative (portfolio: d. Site Visit 


Notifications) which confirmed the site visit date, identified items to be reviewed on site, 
and provided the initial evaluation of the DSP submitted on November 12, 2013 
(portfolio: f. DSP Evaluation Instrument). 


 
November 20, 2013 Board staff conducted the site visit to meet with the leadership team (Sandy Stewart, 


Charter Representative and Executive Director; Kami Tate, Teacher Mentor; and Joey 
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Reidhead, High School Teacher) to confirm the documentation presented in the DSP and 
review additional information to be considered in the final evaluation of the charter 
holder’s Demonstration of Sufficient Progress submission.     


 
 
Demonstration of Sufficient Progress 
The DSP submitted by Founding Fathers Academies, Inc. included no data; the narrative to address the required 
areas (curriculum, monitoring instruction, assessment, and professional development) for measures for which the 
charter holder was required to provide a response was scored as not acceptable for each measure.  The charter 
holder was provided a copy of the initial evaluation prior to the site visit and informed that areas initially 
evaluated as not acceptable could be addressed with additional evidence and documentation at the time of the 
visit.  The charter holder also had 48 hours following the site visit to submit relevant documentation (portfolio: g. 
DSP Evidence).   
 
After considering information in the DSP, evidence and documentation provided at the time of the site visit, and 
additional documentation submitted following the site visit, the charter holder failed to provide evidence of a 
curriculum aligned to the standards, failed to provide a systematic process for monitoring and recording the 
implementation of the standards in instruction, failed to provide a comprehensive assessment system based upon 
clearly defined performance measures aligned with the curriculum, and failed to provide a comprehensive 
professional development plan that was aligned to teacher needs.  A summary of findings for each required area 
as evaluated is provided below:     
 
Curriculum 
The Jefferson Academy of Advanced Learning did not successfully demonstrate a system to create, implement, 
evaluate, and revise curriculum, including supplemental curriculum, aligned with Arizona College and Career 
Ready Standards. The core reading program for grades K-8 is the same program that was in place when the school 
submitted its Performance Management Plan (PMP) (portfolio: h. Performance Management Plan). No evidence 
was provided to demonstrate that the program, Teach Your Children to Read Well, is aligned with Arizona’s 
College and Career Ready Standards. The narrative for the PMP identified reading comprehension as a deficiency; 
at the time of the DSP site visit, the school stated that reading comprehension continues to be the primary 
deficiency in reading achievement.  The school did not provide evidence of curriculum maps or pacing guides for 
the reading program.     
 
This year, the school purchased a new core math program for grades K-6 and continues to use the previous math 
program for grades 7-8. The curriculum documentation provided by the school included pacing guides for the new 
math program for grades K-6 for standards aligned to Arizona’s College and Career Ready Standards and math 
pacing guides for grades 7-8 for standards not aligned to Arizona’s College and Career Ready Standards.   For 
grades 9-12, the school uses an online curriculum for all of its courses. According to the school, the online 
program has been aligned to Arizona’s College and Career Ready Standards.  No documentation was provided to 
demonstrate alignment.   
 
A system for evaluating and revising curriculum was not described in the DSP. At the site visit, the school did give 
an explanation of how the elementary math curriculum was selected but no evidence was provided to 
demonstrate the process has been implemented across the school.     
 
Monitoring Instruction: 
The Jefferson Academy of Advanced Learning did not successfully demonstrate a system to monitor the 
integration of Arizona’s College and Career Ready Standards into instruction and the evaluation of instructional 
practices of the teachers supported by data, data analysis, and feedback to further develop the system.  The 
school has no formal teacher evaluation process in place.  While the school provided notes from informal 
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classroom observations for grades K-6 conducted by the Teacher Mentor, no evidence of feedback to teachers 
was provided to support that this occurs in a systematic way. The DSP states that the school is working on 
implementing a more thorough observation but, at the time of the site visit, no evidence was provided to 
demonstrate that this has occurred.  Leadership for grades 9-12 provided documentation of para-professional 
evaluations which primarily evaluates interpersonal skills.  Teachers are required to submit year-long lesson plans 
at the beginning of the year but no evidence of review, evaluation or monitoring of the plans was provided.  An 
action step in the PMP submitted by the school stated that each teacher would review deficiencies on the AIMS 
test and then review and adjust yearly lesson plans so that deficiencies are covered throughout the year but no 
evidence of this occurring was provided.  
 
Assessment: 
The Jefferson Academy of Advanced Learning did not successfully demonstrate a comprehensive assessment 
system based on clearly defined performance measures aligned with the curriculum and instructional 
methodology that includes data collection and analysis from multiple assessments.   The school administers 
several types of assessments including AIMSweb for math and reading, maintains skills checklists, administers 
diagnostic tests for math intervention, and tracks students’ progress toward targets in math and reading.  
However, no evidence of analysis of the data collected from various assessments or sources or how the data is 
used to inform instructional decisions was provided. The PMP narrative stated that the school was changing to a 
four-day school week so that staff could use the fifth day to collaborate on data analysis to determine deficiencies 
and remediation.  Professional development agendas for the collaboration day had an agenda item for data 
analysis on several of the agendas but no evidence of data analysis was provided either with the DSP, during the 
on-site visit, or with follow-up documentation submitted identifying activities on the collaboration days.   
 
The school provided math diagnostic test results from a test administration in October to students in grades 1-8.  
The diagnostic test was administered for a grade level below each student’s current grade level so a sixth grade 
student was given a fifth grade diagnostic.  95% of the students in sixth grade could not demonstrate proficiency 
on numeration, patterns, and relationships on the fifth grade math diagnostic. 
 
Professional Development: 
The Jefferson Academy of Advanced Learning did not successfully demonstrate a comprehensive professional 
development plan that is aligned with teacher learning needs, includes follow up and monitoring strategies, and is 
supported by data and analysis.  According to the PMP, the school changed to a four-day school week to use the 
fifth day for staff to collaborate on data analysis to determine deficiencies and remediation.  The DSP stated that 
the primary purpose of the meetings is to review the lowest quartile students as well as students who show no 
growth or regression and discuss what strategies to implement to increase learning.  However, no documentation 
or evidence of data analysis was provided as a part of the professional development documentation.  The school 
submitted agendas, sign-in sheets and notes but did not demonstrate a comprehensive professional development 
plan, with monitoring and follow-up documentation, or evidence of the effectiveness of new learning in the 
classroom.   
 
The PMP narrative stated that the school had enrolled teachers in the Intel Math program and the school stated 
in the DSP that teachers have participated in Intel Math for the past year and a half but no documentation was 
provided to demonstrate that participation in the program has been effective and no evidence was provided to 
demonstrate that participation in the math professional development has improved student achievement.   
 
Grad Rate 
The DSP did not address strategies the school uses to ensure students graduate on time.  Following the site visit, 
the high school provided education and career plans the school uses to track students’ progress on coursework 
required for high school graduation.  However, there is not enough information included in the plans to 
determine if a student is on-track to graduate in four years.  The school provided ACT COMPASS placement results 
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for three students applying for dual enrollment at Northland Pioneer College; the placement results indicated all 
three students needed additional preparation in math or reading before being eligible for enrollment in credit-
bearing courses.  The school stated that a student enrolled at the school may take the ACT this year.  The high 
school teacher stated, to his knowledge, this will be the first student attending the school that has taken the ACT 
or SAT.  No additional data or analysis was provided to demonstrate students at the school are on-track to 
graduate in four years.   
 
Financial Performance 
The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 2012 
audit. The following table includes the charter holder’s financial data and financial performance for the last three 
audited fiscal years. 
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The charter holder was required to submit a financial performance response based on the fiscal year 2012 audit 
(portfolio: h. Financial Evaluation and Response). Staff’s evaluation of the initial financial performance response 
resulted in zero “Acceptable” and four “Not Acceptable” determinations (portfolio: h. Financial Evaluation and 
Response). On November 20, 2013, the charter holder was provided the opportunity to provide additional 
information within 48 hours. On November 22, 2013, the charter holder submitted a revised financial 
performance response (portfolio: i. Additional Financial Information). 
 


2013 2012 2011


Statement of Financial Position 2010


Cash $100,610 $99,010 $102,780 $15,661


Unrestricted Cash $91,887 $94,970 $102,780


Other Liquidity $16,353


Total Assets $923,483 $899,560 $940,284


Total Liabilities $668,495 $736,355 $793,003


Current Portion of Long-Term Debt & 


Capital Leases $296,829 $33,967 $24,177


Net Assets $254,988 $163,205 $147,281


Statement of Activities


Revenue $1,634,933 $1,629,653 $1,754,591


Expenses $1,543,150 $1,613,729 $1,732,877


Net Income $91,783 $15,924 $21,714


Change in Net Assets $91,783 $15,924 $21,714


Financial Statements or Notes


Depreciation & Amortization Expense $20,615 $21,247 $23,869


Interest Expense $61,059 $56,360 $50,367


Lease Expense $15,400 $16,800 $15,400


2013 2012 2011 3-yr Cumulative


Going Concern No Yes Yes N/A


Unrestricted Days Liquidity* 25.60 21.48 21.65 N/A


Default No No No N/A


Net Income $91,783 $15,924 $21,714 N/A


Cash Flow $1,600 ($3,770) $87,119 $84,949


Fixed Charge Coverage Ratio 0.51 1.03 1.24 N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the


financial framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Founding Fathers Academies, Inc.
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While the charter holder did not meet the Board’s financial performance expectations in fiscal years 2012 and 
2013, the Demonstration of Sufficient Progress includes no indication that additional resources would be 
committed by the charter holder to developing systems that would result in improved academic performance. 
 
Board Options 
Option 1:  The Board may vote to issue a Notice of Intent to Revoke the charter holder’s charter contract. Staff 
recommends the following language for consideration: I move that the Board issue a Notice of Intent to Revoke 
the charter of Founding Fathers Academies, Inc. on the basis of its designation as an F school for FY 2013 and its 
failure to meet or demonstrate sufficient progress toward the Board’s academic expectations as set forth in the 
performance framework. The charter holder failed to provide evidence of a system to adopt, implement, 
evaluate, and revise curriculum aligned with Arizona College and Career Ready Standards, failed to provide a 
systematic process for monitoring and recording the implementation of the standards in instruction, failed to 
provide a comprehensive assessment system based upon clearly defined performance measures aligned with the 
curriculum, and failed to provide a comprehensive professional development plan that was aligned to teacher 
needs, provides for monitoring and follow-up strategies and is supported by data and analysis.   
 
I further move that:  


 Within 48 hours of receipt of the Notice the charter operator shall notify staff and parents/guardians of 
registered students of the Notice of Intent to Revoke and the Notice of Hearing and provide a school 
location where the copy may be reviewed;  


 Within 20 days of receipt of the Notice the charter operator shall provide copies of all correspondence 
and communications used to comply with the preceding provision; and  


 Within 20 days of receipt of the Notice the charter operator shall provide the Board with the names and 
mailing addresses of parents/guardians of all students registered with the school.  


 
Option 2: The Board may vote to restore the charter to acceptable performance.  The following language is 
provided for consideration: I move to direct staff to work with Founding Fathers Academies, Inc. to create a 
Consent Agreement for the purpose of restoring the charter to acceptable performance in accordance with A.R.S. 
§ 15-241(U) that would minimally include quarterly progress reports that demonstrate evidence of a system to 
adopt, implement, evaluate, and revise curriculum aligned with Arizona College and Career Ready Standards 
supported by data and analysis, evidence of a systematic process for monitoring and recording the 
implementation of the standards in instruction supported by data and analysis, evidence of a comprehensive 
assessment system based upon clearly defined performance measures aligned with the curriculum supported by 
data and analysis, and evidence of a comprehensive professional development plan that is aligned to teacher 
needs and provides for monitoring and follow-up strategies supported by data and analysis, which collectively  
improves student achievement as supported by data.    
 
I further move that if the terms of a consent agreement cannot be reached by the January Board meeting that the 
Board issue a Notice of Intent to Revoke the charter of Founding Fathers Academies, Inc. on the basis of its 
designation as an F school for FY 2013 and its failure to meet or demonstrate sufficient progress toward the 
Board’s academic expectations as set forth in the performance framework. The charter holder failed to provide 
evidence of a system to adopt, implement, evaluate, and revise curriculum aligned with Arizona College and 
Career Ready Standards, failed to provide a systematic process for monitoring and recording the implementation 
of the standards in instruction, failed to provide a comprehensive assessment system based upon clearly defined 
performance measures aligned with the curriculum, and failed to provide a comprehensive professional 
development plan that was aligned to teacher needs, provides for monitoring and follow-up strategies and is 
supported by data and analysis.   
 
I further move that:  
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 Within 48 hours of receipt of the Notice the charter operator shall notify staff and parents/guardians of 
registered students of the Notice of Intent to Revoke and the Notice of Hearing and provide a school 
location where the copy may be reviewed;  


 Within 20 days of receipt of the Notice the charter operator shall provide copies of all correspondence 
and communications used to comply with the preceding provision; and  


 Within 20 days of receipt of the Notice the charter operator shall provide the Board with the names and 
mailing addresses of parents/guardians of all students registered with the school.  
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Founding Fathers Academies, Inc.                        
School Name: Jefferson Academy of Advanced Learning 
Date Submitted: 11/12/13 


Required for:  Failing School                                                       
 
Evaluation Completed: 11/14/13;12/2/13  


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth in Math. Instructional pacing guides for 
math, aligned to Arizona’s College and Career Ready Standards (ACCRS), were 
provided for grades K-6; math pacing guides, aligned with the previous standards, 
were provided for grades 7 and 8. The high school uses an online curriculum which 
the school says is aligned with ACCRS though no evidence of alignment was 
provided.  The school did give an explanation of how the elementary math 
curriculum was selected but it was not evident that a system to create implement, 
evaluate, and revise curriculum was clearly defined and implemented across the 
school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices.  
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


system for monitoring and documenting increases in student growth in Math. While 
the school administers several types of assessment including AIMSweb for math 
and reading, skills checklists, diagnostic tests for math intervention, and individual 
student goal sheets, no evidence of analysis of the data collected from the various 
assessments or how the data was used to inform instructional decisions was 
provided. It was not evident that the school has an assessment approach that is 
comprehensive and aligned with the curriculum and instructional practices.  
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student growth in Math. The school provided 
documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student growth in 
Math. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth in Reading. A scope and sequence chart for 
reading was provided for grades K-8. No evidence was provided to demonstrate 
that the core reading program is aligned to Arizona’s College and Career Ready 
Standards.  It was not evident that a system to create implement, evaluate, and 
revise curriculum for reading was clearly defined and implemented across the 
school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a 
system for monitoring and documenting increases in student growth in Reading. 
While the school administers several types of assessment including AIMSweb for 
math and reading, skills checklists, and individual student goal sheets, no evidence 
of analysis of the data collected from the various assessments or how the data was 
used to inform instructional decisions was provided. It was not evident that the 
school has an assessment approach that is comprehensive and aligned with the 
curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student growth in Reading. The school provided 
documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student growth in 
Reading. 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth for students with growth percentiles in the 
lowest 25% in Math. Instructional pacing guides for math, aligned to Arizona’s 
College and Career Ready Standards (ACCRS), were provided for grades K-6; math 
pacing guides, aligned with the previous standards, were provided for grades 7 and 
8. The high school uses an online curriculum which the school says is aligned with 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


ACCRS though no evidence of alignment was provided.  The school did give an 
explanation of how the elementary math curriculum was selected but it was not 
evident that a system to create implement, evaluate, and revise curriculum was 
clearly defined and implemented across the school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting increases in student growth for students with 
growth percentiles in the lowest 25% in Math. While the school administers several 
types of assessment including AIMSweb for math and reading, skills checklists, 
diagnostic tests for math intervention, and individual student goal sheets, no 
evidence of analysis of the data collected from the various assessments or how the 
data was used to inform instructional decisions was provided. It was not evident 
that the school has an assessment approach that is comprehensive and aligned with 
the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student growth for students with growth percentiles in the 
lowest 25% in Math. The school provided documentation of agendas and sign-in 
sheets for school-wide professional development days and a survey of teacher 
interests for additional learning opportunities.  The school demonstrated an 
approach to professional development but no evidence of a comprehensive 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


professional development plan aligned with teacher learning needs or evidence of a 
well-defined process for implementing new procedures and processes at the school 
was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student growth in 
Math for the lowest 25%. 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Reading   


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student growth for students with growth percentiles in the 
lowest 25% in Reading. A scope and sequence chart for reading was provided for 
grades K-8. No evidence was provided to demonstrate that the core reading 
program is aligned to Arizona’s College and Career Ready Standards.  It was not 
evident that a system to create implement, evaluate, and revise curriculum for 
reading was clearly defined and implemented across the school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting increases in student growth for students with 
growth percentiles in the lowest 25% in Reading. While the school administers 
several types of assessment including AIMSweb for math and reading, skills 
checklists, and individual student goal sheets, no evidence of analysis of the data 
collected from the various assessments or how the data was used to inform 
instructional decisions was provided. It was not evident that the school has an 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


assessment approach that is comprehensive and aligned with the curriculum and 
instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student growth for students with growth percentiles in the 
lowest 25% in Reading. The school provided documentation of agendas and sign-in 
sheets for school-wide professional development days and a survey of teacher 
interests for additional learning opportunities.  The school demonstrated an 
approach to professional development but no evidence of a comprehensive 
professional development plan aligned with teacher learning needs or evidence of a 
well-defined process for implementing new procedures and processes at the school 
was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student growth in 
Reading for the lowest 25%. 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math. Instructional pacing guides for 
math, aligned to Arizona’s College and Career Ready Standards (ACCRS), were 
provided for grades K-6; math pacing guides, aligned with the previous standards, 
were provided for grades 7 and 8. The high school uses an online curriculum which 
the school says is aligned with ACCRS though no evidence of alignment was 
provided.  The school did give an explanation of how the elementary math 
curriculum was selected but it was not evident that a system to create implement, 
evaluate, and revise curriculum was clearly defined and implemented across the 
school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 







Page 7 of 19  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Math. While the school 
administers several types of assessment including AIMSweb for math and reading, 
skills checklists, diagnostic tests for math intervention, and individual student goal 
sheets, no evidence of analysis of the data collected from the various assessments 
or how the data was used to inform instructional decisions was provided. It was not 
evident that the school has an assessment approach that is comprehensive and 
aligned with the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a plan for professional development that 
contributed to increased student proficiency in Math. The school provided 
documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Math. 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Reading. A scope and sequence chart 
for reading was provided for grades K-8. No evidence was provided to demonstrate 
that the core reading program is aligned to Arizona’s College and Career Ready 
Standards.  It was not evident that a system to create implement, evaluate, and 
revise curriculum for reading was clearly defined and implemented across the 
school.     
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading. While the school 
administers several types of assessment including AIMSweb for math and reading, 
skills checklists, and individual student goal sheets, no evidence of analysis of the 
data collected from the various assessments or how the data was used to inform 
instructional decisions was provided. It was not evident that the school has an 
assessment approach that is comprehensive and aligned with the curriculum and 
instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading. The school provided 
documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Math for ELL students, FRL students, 
and students with disabilities. Instructional pacing guides for math, aligned to 
Arizona’s College and Career Ready Standards (ACCRS), were provided for grades K-
6; math pacing guides, aligned with the previous standards, were provided for 
grades 7 and 8. The high school uses an online curriculum which the school says is 
aligned with ACCRS though no evidence of alignment was provided.  The school did 
give an explanation of how the elementary math curriculum was selected but it was 
not evident that a system to create implement, evaluate, and revise curriculum was 
clearly defined and implemented across the school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Math for ELL students, FRL 
students, and students with disabilities. While the school administers several types 
of assessment including AIMSweb for math and reading, skills checklists, diagnostic 
tests for math intervention, and individual student goal sheets, no evidence of 
analysis of the data collected from the various assessments or how the data was 
used to inform instructional decisions was provided. It was not evident that the 
school has an assessment approach that is comprehensive and aligned with the 
curriculum and instructional practices. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Math for ELL students, FRL students, 
and students with disabilities. The school provided documentation of agendas and 
sign-in sheets for school-wide professional development days and a survey of 
teacher interests for additional learning opportunities.  The school demonstrated an 
approach to professional development but no evidence of a comprehensive 
professional development plan aligned with teacher learning needs or evidence of a 
well-defined process for implementing new procedures and processes at the school 
was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Math for ELL students, FRL students, and students with disabilities. 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Reading for ELL students, FRL 
students, and students with disabilities. A scope and sequence chart for reading was 
provided for grades K-8. No evidence was provided to demonstrate that the core 
reading program is aligned to Arizona’s College and Career Ready Standards.  It was 
not evident that a system to create implement, evaluate, and revise curriculum for 
reading was clearly defined and implemented across the school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading for ELL students, FRL 
students, and students with disabilities. While the school administers several types 
of assessment including AIMSweb for math and reading, skills checklists, and 
individual student goal sheets, no evidence of analysis of the data collected from 
the various assessments or how the data was used to inform instructional decisions 
was provided. It was not evident that the school has an assessment approach that is 
comprehensive and aligned with the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading for ELL students, FRL 
students, and students with disabilities. The school provided documentation of 
agendas and sign-in sheets for school-wide professional development days and a 
survey of teacher interests for additional learning opportunities.  The school 
demonstrated an approach to professional development but no evidence of a 
comprehensive professional development plan aligned with teacher learning needs 
or evidence of a well-defined process for implementing new procedures and 
processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Reading for ELL students, FRL students, and students with disabilities. 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Math for ELL students. Instructional 
pacing guides for math, aligned to Arizona’s College and Career Ready Standards 
(ACCRS), were provided for grades K-6; math pacing guides, aligned with the 
previous standards, were provided for grades 7 and 8. The high school uses an 
online curriculum which the school says is aligned with ACCRS though no evidence 
of alignment was provided.  The school did give an explanation of how the 
elementary math curriculum was selected but it was not evident that a system to 
create implement, evaluate, and revise curriculum was clearly defined and 
implemented across the school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 







Page 12 of 19  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Math for ELL students. While 
the school administers several types of assessment including AIMSweb for math 
and reading, skills checklists, diagnostic tests for math intervention, and individual 
student goal sheets, no evidence of analysis of the data collected from the various 
assessments or how the data was used to inform instructional decisions was 
provided. It was not evident that the school has an assessment approach that is 
comprehensive and aligned with the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Math for ELL students. The school 
provided documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Math for ELL students. 
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Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Reading for ELL students. A scope and 
sequence chart for reading was provided for grades K-8. No evidence was provided 
to demonstrate that the core reading program is aligned to Arizona’s College and 
Career Ready Standards.  It was not evident that a system to create implement, 
evaluate, and revise curriculum for reading was clearly defined and implemented 
across the school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading for ELL students. 
While the school administers several types of assessment including AIMSweb for 
math and reading, skills checklists, and individual student goal sheets, no evidence 
of analysis of the data collected from the various assessments or how the data was 
used to inform instructional decisions was provided. It was not evident that the 
school has an assessment approach that is comprehensive and aligned with the 
curriculum and instructional practices. 
  
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading for ELL students. The school 
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Acceptable 


Not 
Acceptable 


Comments 


provided documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Reading for ELL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Math for FRL students. Instructional 
pacing guides for math, aligned to Arizona’s College and Career Ready Standards 
(ACCRS), were provided for grades K-6; math pacing guides, aligned with the 
previous standards, were provided for grades 7 and 8. The high school uses an 
online curriculum which the school says is aligned with ACCRS though no evidence 
of alignment was provided.  The school did give an explanation of how the 
elementary math curriculum was selected but it was not evident that a system to 
create implement, evaluate, and revise curriculum was clearly defined and 
implemented across the school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
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Acceptable 


Not 
Acceptable 


Comments 


for monitoring and documenting student proficiency in Math for FRL students. While 
the school administers several types of assessment including AIMSweb for math 
and reading, skills checklists, diagnostic tests for math intervention, and individual 
student goal sheets, no evidence of analysis of the data collected from the various 
assessments or how the data was used to inform instructional decisions was 
provided. It was not evident that the school has an assessment approach that is 
comprehensive and aligned with the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Math for FRL students. The school 
provided documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Math for FRL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Reading for students with disabilities. 
A scope and sequence chart for reading was provided for grades K-8. No evidence 
was provided to demonstrate that the core reading program is aligned to Arizona’s 
College and Career Ready Standards.  It was not evident that a system to create 
implement, evaluate, and revise curriculum for reading was clearly defined and 
implemented across the school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
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Acceptable 


Not 
Acceptable 
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documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading for FRL students. 
While the school administers several types of assessment including AIMSweb for 
math and reading, skills checklists, and individual student goal sheets, no evidence 
of analysis of the data collected from the various assessments or how the data was 
used to inform instructional decisions was provided. It was not evident that the 
school has an assessment approach that is comprehensive and aligned with the 
curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading for FRL students. The school 
provided documentation of agendas and sign-in sheets for school-wide professional 
development days and a survey of teacher interests for additional learning 
opportunities.  The school demonstrated an approach to professional development 
but no evidence of a comprehensive professional development plan aligned with 
teacher learning needs or evidence of a well-defined process for implementing new 
procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Reading for FRL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math  I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Math for students with disabilities. 
Instructional pacing guides for math, aligned to Arizona’s College and Career Ready 
Standards (ACCRS), were provided for grades K-6; math pacing guides, aligned with 
the previous standards, were provided for grades 7 and 8. The high school uses an 
online curriculum which the school says is aligned with ACCRS though no evidence 
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Acceptable 


Not 
Acceptable 


Comments 


of alignment was provided.  The school did give an explanation of how the 
elementary math curriculum was selected but it was not evident that a system to 
create implement, evaluate, and revise curriculum was clearly defined and 
implemented across the school.    
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
monitoring the integration of Arizona’s College and Career Ready Standards into 
instruction. Documentation of informal classroom observation notes was provided 
by the Teacher Mentor but feedback is verbal and no documentation was provided 
to support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Math for students with 
disabilities. While the school administers several types of assessment including 
AIMSweb for math and reading, skills checklists, diagnostic tests for math 
intervention, and individual student goal sheets, no evidence of analysis of the data 
collected from the various assessments or how the data was used to inform 
instructional decisions was provided. It was not evident that the school has an 
assessment approach that is comprehensive and aligned with the curriculum and 
instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Math for students with disabilities. 
The school provided documentation of agendas and sign-in sheets for school-wide 
professional development days and a survey of teacher interests for additional 
learning opportunities.  The school demonstrated an approach to professional 
development but no evidence of a comprehensive professional development plan 
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Acceptable 


Not 
Acceptable 


Comments 


aligned with teacher learning needs or evidence of a well-defined process for 
implementing new procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Math for students with disabilities. 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


 I/S 


Curriculum: The narrative describes a fragmented approach that the school uses to 
create, implement, evaluate, and revise school curriculum.  The narrative and data 
provided did not demonstrate that the school implemented a curriculum that 
contributes to increasing student proficiency in Reading for students with disabilities. 
A scope and sequence chart for reading was provided for grades K-8. No evidence 
was provided to demonstrate that the core reading program is aligned to Arizona’s 
College and Career Ready Standards. The school has a reading specialist that works 
with struggling students including those with disabilities. It was not evident that a 
system to create implement, evaluate, and revise curriculum for reading was clearly 
defined and implemented across the school.     
 
Instruction: The narrative does not describe or describes the beginning stages of 
monitoring and evaluating standards and instructional practices. The narrative did not 
describe a process for formal evaluations of teachers. The narrative and data 
provided did not demonstrate that the school implemented a plan for monitoring the 
integration of Arizona’s College and Career Ready Standards into instruction. 
Documentation of informal classroom observation notes was provided by the 
Teacher Mentor but feedback is verbal and no documentation was provided to 
support that this occurs in a systematic way. Leadership for grades 9-12 provided 
documentation of para-professional evaluations.  The school stated that it is 
planning to implement a formal teacher evaluation process. Annual lesson plans are 
required to be submitted but evidence of review or evaluation of the plans was not 
provided. In totality, the school demonstrated the beginning stages of a system to 
monitor and evaluate standards and instructional practices. 
 
Assessment: The narrative describes an assessment approach that is not 
comprehensive nor aligned with the curriculum and instructional practices. The 
narrative and data provided did not demonstrate that the school implemented a plan 
for monitoring and documenting student proficiency in Reading for students with 
disabilities. While the school administers several types of assessment including 
AIMSweb for math and reading, skills checklists, and individual student goal sheets, 
no evidence of analysis of the data collected from the various assessments or how 
the data was used to inform instructional decisions was provided. It was not 
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Acceptable 


Not 
Acceptable 


Comments 


evident that the school has an assessment approach that is comprehensive and 
aligned with the curriculum and instructional practices. 
 
Professional Development: The narrative describes the beginning stage of developing 
a professional development plan. The narrative and data provided did not 
demonstrate that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading for students with disabilities. 
The school provided documentation of agendas and sign-in sheets for school-wide 
professional development days and a survey of teacher interests for additional 
learning opportunities.  The school demonstrated an approach to professional 
development but no evidence of a comprehensive professional development plan 
aligned with teacher learning needs or evidence of a well-defined process for 
implementing new procedures and processes at the school was apparent. 
 
No data analysis was provided to demonstrate efforts to improve student 
proficiency in Reading for students with disabilities. 
  


3a. A-F Letter Grade  State Accountability 
System 


 I/S 


The narrative provided did not demonstrate that the school is increasing student 
growth and proficiency or meeting targets as described in the A-F Letter Grade 
Model.  No data was provided. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


 I/S 


The narrative fails to document any effort in place to ensure students in grades 9-12 
graduate on time.  No data was provided to demonstrate the school’s efforts to 
ensure students graduate on time. The high school grades provided Education and 
Career Action Plans that the school maintains for students. The school offers dual 
enrollment through Northland Pioneer College and students take a placement test, 
ACT COMPASS, to determine readiness for college level coursework.  The school 
also offers a work-study program.  The school has no evidence of participation rate 
or results for college-readiness tests such as SAT and ACT.  No data was provided to 
demonstrate graduation rates are increasing.   


 








Demonstration of Sufficient Progress Evidence Reviewed at Site Visit 


 
Founding Fathers Academies, Inc.: 
Charter/School Name: Jefferson Academy of Advanced Learning   Charter Representative: Sandy Stewart 
Date: November 20, 2013        Other leadership members present: Kami Tate, Joey Reidhead 
Staff: Martha Morgan, Lisa Weisberg, Steve Sarmento, Katie Poulos  
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were confirmed on site for Jefferson Academy of 
Advanced Learning.  
 


Evidence Requested 
 


Reviewed at Site Visit 


 Individual Learning Plans 
 


 Provided sample ILP forms for K-8 and 9-12 


 Provided sampling of completed plans for specific students 


 Completed Student Goal Sheets 
 


 Provided for grades K-8 


 Most student goal sheets demonstrate weekly improvement for 
reading sound fluency, word fluency, letter fluency, comprehension 
and math computation based on probes for AIMSweb  


 Curriculum-based assessments 
 


 Provided record of results for curriculum-based assessments for 
elementary and middle school math program 


 Pacing guides 
 


 Provided pacing guides for enVisionMath for grades K-7 


 Provided pacing guides broken out for 9-week segments and 6-week 
segments for same grade level 


 Provided Scope and Sequence chart for reading skills K-8   


 AimsWeb documentation, including benchmark data 
 


 AIMSweb summary of impact reports for reading and math for grades 
1 – 8 for Fall 2013; data includes performance using AIMSweb 
defaults vs. school-determined targets  


 Documented intervention strategies 
 


 Checklists (referred to as Service Checklist) specific to student 
academic goals and time on task; limited specificity regarding 
intervention  


 Progress monitoring charts to measure student growth 
 


 Progress monitoring charts were provided with completed student 
goal sheets 


 Reading probe scores for 9-12 grades for 2012-2013 and, thus far, for 
2013-2014 
  







 Yearly lesson plans aligned to Arizona’s College and Career Ready Standards 
 


 3/4 Pettit 


 2/3 Martz 


 1/2 Rie 


 K Duncan 


 4/5 Torrez 


 Weekly lesson plans provided could be cross-walked to annual plans; 
most were on target with annual plans 


 Daily schedules for grades K-8 


 Semester standards checklists 
 


 2012-2013 skills checklists for individual students in grades K,1, 2, 3, 
4, 6-8 were provided and included math, reading, writing, science and 
social studies;  


 Common Core standards checklists for grades 3, 4, 5 


 Math class record forms for grades 1-8 


 Pacing guides and remedial instruction components for A+ curriculum 
 


 Demonstrated online at the site visit 


 Samples of formative assessments 
 


 Results for AIMSweb for 2012-2013 and first assessment of 2013-
2014  


 Documentation related to the teacher mentor 
 


 Informal notes from the Teacher Mentor, some based upon 
classroom visits and key findings for feedback 


 Core reading program 
 


 Identified in the DSP as Teach Your Children Reading Well 


 Evidence of data analysis 
 


 One professional development agenda includes guiding questions for 
conducting data analysis but no findings or analyses were provided.  


 Documentation of/from Friday meetings 
 


 Provided agendas and sign-in sheets for Friday meetings for 
September, October November; 


 Provided beginning of year workshop agendas and sign-in sheets. 


 
 
 
 
 
 
 
 
 
 
 







 
 
Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress. The table below identifies the documents 
provided in those areas.  
 


Measure Evidence 
Requested 


Evidence Provided 


SGP Math 
 
 
 
 


Percent 
Passing Math 


Curriculum 
 
 
 


 Pacing guides aligned to ACCRS for enVisionMath for grades K-6 


 Pacing guides broken out for 9-week segments and 6-week segments for grades 7 and 8;not aligned to ACCRS math 
standards 
 


Monitoring 
Instruction 
 
 
 


 Copy of REIL classroom observation form not yet used for teacher evaluation 


 Copy of high school paraprofessional evaluations from Spring and Fall 2013 


 Annual lesson plans for grades K-5 


Assessment 
 
 
 


 Year-long assessment plan for K-5 (titled Key Evidence for Grades (K-5)) included with October staff meeting evidence 
provided; assessment plan includes assessments by quarter for math, reading comprehension, and writing 


 AIMS probes for K-12; measures growth from year to year for math 


 Standards checklists for K-5 that identify student progress 


 Student summary reports for Woodcock-Johnson (intelligence test) 


 ASVAB (military entrance scores) summary reports (aptitude test) 


 COMPASS placement tests for Northland Pioneer College for dual enrollment 


 Remedial math placement test for high school students; measures algebra readiness  


Professional 
Development 
 
 


 Agendas for pre-school workshops, October Friday meetings, November Friday meetings 


 High school teacher’s certificates of participation in professional development activities 


SGP Reading 
 
 


Percent 
Passing 
Reading 


Curriculum 
 
 
 


 Scope and sequence chart for reading skills K-8   


Monitoring 
Instruction 
 
 
 


 Copy of REIL classroom observation form not yet used for teacher evaluation 


 Copy of high school paraprofessional evaluations from Spring and Fall 2013 


 Annual lesson plans for grades K-5 







Measure Evidence 
Requested 


Evidence Provided 


Assessment 
 
 
 


Year-long assessment plan for K-5 (titled Key Evidence for Grades (K-5)) included with October staff meeting evidence 
provided; assessment plan includes assessments by quarter for math, reading comprehension, and writing 
AIMS probes for K-12; measures growth from year to year for reading 


 Student summary reports for Woodcock-Johnson (intelligence test) 


 ASVAB (military entrance scores) summary reports (aptitude test) 


 COMPASS placement tests for Northland Pioneer College for dual enrollment 
 


Professional 
Development 
 
 


Agendas for pre-school workshops, October Friday meetings, November Friday meetings 
High school teacher’s certificates of participation in professional development activities 


High School 
Graduation 
Rate 
 


 ECAPS for currently enrolled high school students 
Sample of documentation of student participation in  supervised work 


 
 





