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Arizona State Board for Charter Schools

Mailing Address:
PO Box 18328
Phoenix, Arizona 85009

Physical Address:

1616 West Adams Street, Suite 170
Phoenix, Arizona 85007

Phone: (602) 364-3080

Fax: (602) 364-3089

September 12, 2013

Founding Fathers Academies, Inc.

Mr. Sandy Stewart, Charter Representative
40 South 11" Street

Show Low, AZ 85901

Dear Mr. Stewart,

On September 10, 2013, the Board was notified by the Arizona Department of Education that Jefferson
Academy of Advanced Learning earned an F letter grade for the Arizona Department of Education’s A-F
Letter Grade State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is
assigned a letter grade of F, the Board may take action to restore the charter school to acceptable
performance or revoke the charter school’s charter.

Pursuant to A.R.S. § 15-183(R), in implementing its oversight and administrative responsibilities for the
charter schools it sponsors, the Arizona State Board for Charter Schools (Board) has adopted a
performance framework that includes the academic performance expectations of charters schools. The
Board’s performance framework identifies measures as a basis for analysis to be used by the Board in
making high-stakes decisions.

A determination by the Board of whether to restore the school or to revoke the charter for Founding
Fathers Academies, Inc. will be based on the evidence of the charter holder’s performance in
accordance with the performance framework adopted by the Board, including the charter holder’s
submission of demonstration of sufficient progress toward the Board’s expectations.

A dashboard representation of Jefferson Academy of Advanced Learning’s academic outcomes, based
upon the indicators and measures adopted by the Board, is located at ASBCS Online. Directions for
accessing dashboards are as follows:

* Log onto ASBCS Online

* Select “School(s)” link under the Charter Holder heading

* Choose a school name if your charter has more than one school site

¢ Select the “Academic Performance” tab

The overall rating for Jefferson Academy of Advanced Learning is 45.59 out of a possible 100 and does
not meet the standard as set by the Board. A school with an overall rating that does not meet or falls
far below the Board’s academic performance expectations may demonstrate sufficient progress toward
the academic performance expectations set forth in the academic framework by documenting success
of an implemented improvement plan aligned with the academic framework.

“To improve public education in Arizona by sponsoring charter schools that provide quality educational choices.”





Accordingly, Founding Fathers Academies, Inc. must submit a Demonstration of Sufficient Progress for
Jefferson Academy of Advanced Learning that is described in Appendix D of the Academic Framework
and Guidance document for all measures that did not meet or fell far below the Board’s academic
performance expectations as well as measures that were not rated and received an NR.

The Academic Performance Framework and Guidance document, specifically Appendix D, details the
requirements for Demonstration of Sufficient Progress, including guidelines for preparing the
Demonstration of Sufficient Progress, and the criteria that will be used to evaluate the submitted
Demonstration of Sufficient Progress.

Additionally, under the revised financial performance framework approved on September 9, 2013, the
Board reviews a charter holder’s financial performance when one of the charter holder’s schools
receives a failing school designation. Based on the fiscal year 2012 audit, Founding Fathers Academies,
Inc. does not meet the Board'’s financial performance expectations and therefore must submit a
financial performance response to the Board. The charter holder’s financial performance may be found
in the dashboard below. For more information on preparing the financial performance response, please
see Appendix C of the Board’s Financial Performance Framework and Guidance.

Founding Fathers Academies, Inc.

Financial Performance Based on Fiscal Year 2012 Audit

Going Concern

Unrestricted Days Cash 2148 Does Not Meet
Default No Meets

Net Income $15,924 Meets

Fixed Charge Coverage Ratio 1.03 Does Not Meet
Cash Flow (3-Year Cumulative) $49,415 Does Not Meet
Cash Flow Measure Detail ($3,770) [FY12] 687,119 (FY11) (533,934) [FY10)

Note: Negative numbers are indicated by parentheses.

Please have prepared and submitted the requested information no later than November 12, 2013. |
may be contacted at 602.364.3083 or by email if you have questions regarding these requirements.

Yours truly,

Wailla

Martha Morgan
Director of Charter Accountability






Arizona State Board for Charter Schools

Physical Address:

1616 West Adams Street, Suite 170
Phoenix, Arizona 85007

Phone: (602) 364-3080

Fax: {602) 364-3089

Mailing Address:
PO Box 18328
Phoenix, Arizona 85009

October 17, 2013

Founding Fathers Academies, Inc.

Mr. Sandy Stewart, Charter Representative
40 South 11™ Street

Show Low, AZ 85901

Sent via email: s_stewart@frontiernet.net

Dear Mr. Sandy Stewart,

Jefferson Academy of Advanced Learning earned an F letter grade for the Arizona Department of
Education’s A-F Letter Grade State Accountability System. In accordance with A.R.S. § 15-241(U), ifa
charter school is assigned a letter grade of F, the Arizona State Board for Charter Schools may take
action to restore the charter school to acceptable performance or revoke the charter school’s charter. A
determination by the Board of whether to restore or revoke the charter for Founding Fathers
Academies, Inc. will be based upon the evidence of the charter holder’s performance in accordance with
the performance framework adopted by the Board, including the charter holder’s submission of
demonstration of sufficient progress toward the Board’s expectations.

On September 12, 2013, Founding Fathers Academies, Inc. was notified by the Board of its requirement
to submit a Demonstration of Sufficient Progress (DSP), as outlined in Appendix D of the Academic
Performance Framework and Guidance document, by November 12, 2013. Board staff will do an initial
evaluation of the submitted materials, provide the evaluation to the charter representative in an

email, and then conduct a site visit to the school to confirm information included in the submitted DSP
as well as, for areas deemed “Not Acceptable” in the initial evaluation, provide an opportunity for the
charter holder to submit additional evidence that demonstrates the school is making sufficient progress
toward meeting the Board’s academic expectations.

Lisa Weisberg, Steve Sarmento and | will conduct a site visit to Jefferson Academy of Advanced Learning
on Wednesday, November 20, 2013, at 10:30 a.m., to meet with the school’s leadership team for the
purpose of discussing the evaluation of the school’s Demonstration of Sufficient Progress. At the time of
the site visit, in addition to the leadership team interview, we will verify information included in the
Demonstration of Sufficient Progress submitted by the charter holder and review additional
documentation the school provides related to the DSP.

Yours truly,

WM A

Martha Morgan
Director of Charter Accountability

“To improve public education in Arizona by sponsoring charter schools that provide quality educational choices.”





Martha Morgan

From: Martha Morgan

Sent: Thursday, November 14, 2013 3:18 PM

To: s_stewart@frontiernet.net

Subject: Demonstration of Sufficient Progress Site Visit Information
Attachments: DSP Initial Evaluation_Founding Fathers Academies, Inc..pdf
Importance: High

Dear Mr. Sandy Stewart,

Jefferson Academy of Advanced Learning earned an F letter grade for the Arizona Department of Education’s A-F Letter
Grade State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a letter grade
of F, the Arizona State Board for Charter Schools may take action to restore the charter school to acceptable
performance or revoke the charter school’s charter. A determination by the Board of whether to restore or revoke the
charter for Founding Fathers Academies, Inc. will be based upon the evidence of the charter holder’s performance in
accordance with the performance framework adopted by the Board, including the charter holder’'s demonstration of
sufficient progress toward the Board’s expectations.

Board staff has evaluated the submitted Demonstration of Sufficient Progress (DSP) and will conduct a site visit to
Jefferson Academy of Advanced Learning on Wednesday, November 20, 2013, at 10:30 a.m., to meet with the school’s
leadership team for the purpose of discussing the evaluation of the school’s Demonstration of Sufficient Progress. At
the time of the site visit, in addition to the leadership team interview, we will verify information included in the
Demonstration of Sufficient Progress submitted by the charter holder and review additional documentation the school
provides related to the DSP.

I have attached the initial evaluation of the DSP. On the site visit, we will confirm the information in the Demonstration
of Sufficient Progress. For areas that were deemed “Not Acceptable” in the initial evaluation, the charter holder may
provide additional evidence that demonstrates the school is making sufficient progress toward meeting the Board’s
academic expectations.

Please have the following information, identified in the DSP, available for review at the time of the visit.
e Individual Learning Plans
e Completed Student Goal Sheets

Curriculum-based assessments

Pacing guides

AimsWeb documentation, including benchmark data

Documented intervention strategies

Progress monitoring charts to measure student growth

Yearly lesson plans aligned to Arizona’s College and Career Ready Standards

Semester standards checklists

Pacing guides and remedial instruction components for A+ curriculum

Samples of formative assessments

Documentation of/from Friday meetings

o Documentation related to the teacher mentor

e Core reading program

e Evidence of data analysis





Please contact me if you have questions regarding the information in this email. Lisa Weisberg, Steve Sarmento and |
look forward to seeing you on November 20™.

Yours truly,

Martha Morgan, Ed. S.

Director of Charter Accountability
Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3083

http://asbcs.az.gov

Working to improve public education in Arizona by sponsoring charter schools that provide quality educational choices.
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Financial Performance Response Evaluation Instrument

Charter Holder Name: Founding Fathers Academies, Inc. Required for: Failing School Designation
Charter Holder Entity ID: 79973 Audit Year: 2012
Date Submitted: November 12, 2013 Evaluation Completed: November 14, 2013

Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Submission Evaluation Instrument to be used by the
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board'’s
decision regarding a charter holder’s request.

Not Not
Measure Acceptable |Acceptable |Applicable | Comments

1a. Going Concern The financial performance response does not address the measure, but rather
focuses on findings identified by the audit firm in the fiscal year 2012 audit.
According to the notes to the fiscal year 2012 financial statements, “The ability
of the School to continue as a going concern is dependent upon the School to
pay bills and obligations on time. Per Management, the School lost 10 kids in
the 2011-2012 school year, which is causing them to be late on certain bills and
obligations. Management believes that by decreasing employees, actively
seeking new students, and the fact that the School can find short term loans
that this will provide the opportunity for the School to continue as a going
concern.” For fiscal year 2013, the charter holder “meets” on this measure.

1b. Unrestricted Days Cash The financial performance response states that the charter holder has access to
other sources of liquidity from several private parties. The charter holder’s
response did not include any support for this statement. According to the fiscal
year 2012 audit, since April 2005, the charter holder has maintained a $40,000
secured bank line of credit. As of June 30, 2012, the available balance on the
line of credit was $6,462. The secured bank line of credit was also in place for
fiscal year 2013.

The response also states that the school has a high special education population
“which requires an inordinate amount of services and attention”. According to
ADE reports, in fiscal year 2012, approximately 27% of the school’s students
had special needs. As of October 2013, approximately 22% of the school’s
students had special needs. While the charter holder indicates it is evaluating
current services and looking at what it can do to reduce costs, the response
provides limited support for the statements made.
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Not Not
Measure Acceptable |Acceptable |Applicable | Comments
1c. Defaul
c. Default X
2a. Net Income
X
2b. Cash Flow The financial performance response states that this is a point in time measure
and is reflective of receiving grant monies before or after July 1* to cover
expenses incurred before June 30™. The charter holder implies that it will
X submit grant applications in a timely manner to receive grants before July 1% of
the following year so that the charter holder does not have to “float” that
money for several months. The charter holder’s response did not include any
support for these statements.
2c. Fixed Charge Coverage Ratio The financial performance response refers to the information provided for the
X “Unrestricted Days Liquidity” measure and also states that the charter holder is

“looking at our fixed cost and what we can do to reduce them”. The charter
holder’s response did not include any support for this statement.
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Financial Performance and Response For Founding Fathers Academies, Inc.

Going Concern

These issues have been resolved or are in the process with the exception of the Auditors doing our
Financials. Our Auditors inform us that this is standard procedure for small business and does not advise
us from changing this. We have ordered checks that require two signatures for purchases for over
$10,000. We are current with our IRS Payroll taxes, and have paid all late fees and penalties.

Unrestricted Days Liquidity

We currently have access to other sources of Liquidity from several private parties to augment liquidity
needs. We have an extraordinary high Special Ed population which requires an inordinate amount of
services and attention. Equity for disabled children requires extra time and work. |1 am open for
responsible suggestions on how to provide services for SPED students with the measly amount that is
funded to us from the state. We are evaluating services we currently offer and viewing what we can do
to reduce cost.

Fixed Charge Coverage ratio
In response to this —refer to above as well as looking at our fixed cost and what we can do to reduce
them.

Cash Flow:

Unless | am mistaken, this really is a point in time indicator, and is reflective of receiving grant monies
before or after July 1°'to cover expenses incurred before June 30™. Submitting grant applications in a
timely manner to receive them before July 1* of the following year so that we don’t have to “float” that
money for several months.





		Founding Fathers Academies

		Financial Performance Response




November 21, 2013

Responses to Financial Performance Response Evaluation Sheet
1a. Going Concern- Charter holder meets on this measure

1b. Unrestricted days cash.......... The charter holder’s response did not include
any back up support for liquidity from a private party.

Please see attached....cash flow transactions from BDF Pension Inc. including
wire transfers to the charter holder and payments back from the charter holder
for 2013.

The unrestricted days cash on our Fiscal Year 2013 audit report will be approx
21.73....Although it does not meet the 30 days required, It is an improvement
over our Fiscal Year 2012 audit of 21.48.....

Due to the high special education population at the charter holder’s school, we
incur expenses for consultants....(counselor $67,200)..(occupational therapist
$22,000)..(speech therapist $27,000)....(physical therapist $6000) and
(teachers/aides and assessments $90,000).......

2b. Please see our Fiscal Year 2013 Audit

2C. Fixed Charge Coverage Ratio-will be higher on Fiscal Year 2013 audit

The charter holder financial picture for fiscal year 2013 is better. Although it
does not meets the boards performance standards, the charter holder plans to
move it’s payroll processing “in house” at a savings of over $5,000 a year. Our
overall expense reduction from 2012 to 2013 is 4.6%.....





FOUNDING FATHERS ACADEMIES INC.

JEFFERSON ACADEMY

40 South 11" Street , Show Low Arizona 85901 (928) 537-5432

November 22, 2013

To whom it may concern:

From time to time (approx five times in the 2012-2013 school year) BDF Pension Plan has been
a source of cash flow lending to Founding Fathers Academies. This cash flow was for the
schools payroll dated the 20™ of the month.

The amounts were from $25,000 to $50,000 for a period of approximately 14-20 days with a 3%
fee of the amount borrowed. Typically a check to reimburse BDF Pension Plan is made out
within a few days of the loan for the amount borrowed plus the 3% service fee dated for the 1% of
the following month and given to BDF Pension Plan. The check is typically cashed within the
first 5 days of month the check is dated for. The funds are always wired from BDF Pension
Fund to Founding Fathers Account in Chase Bank.

The agreement of the loan is always verbal between Sandy Stewart and BDF Pension plan based
upon the need of Founding Fathers and the ability to repay the loan at the beginning of the
following month.

Attached are bank statements showing the wire transfers and copies of the checks repaying the
loans plus 3%.

I hope this letter explain sufficiently explain our main source of liquidity from a private party.

Sincerely,






CHASE €

January 01, 2013 through January 31, 2013

Primary Account:e

CONSOEDATEDIBAEANCESBMIARN:| corin:ed
CREDIT CARDS, LOANS & LINES OF CREDIT

ACCOUNT AVAILABLE CREDIT BALANCE
Loans & Lines of Credit
GhesBusineasbinaat.Oradll ] $0.00 SREyESiE
Chasa.Busincseserm ShabbtALLILISOr 0.00
Total $0.00 20T
TOTAL CREDIT CARDS, LOANS & LINES OF CREDIT $0.00 o203 o7

All Summary Balances shown are as of January 31, 2013 unless otherwise stated. For details of your retirement
accounts, credit accounts or securities accounts, you will receive separate statements. Balance summary information for
annuities is provided by the issuing insurance companies and believed to be reliable without guarantee of its completeness
or accuracy.

ACADEMY
CHECKING SUMMARY

INSTANCES AMOUNT
Beginning Balance o -7
Deposits and Additions 9 Shiniiaits
Checks Paid 34 NNRNg
ATM & Debit Card Withdrawals 25 S
Electronic Withdrawals 28 e
Fees and Other Withdrawals 3 o,
Ending Balance 99 ST

Your monthly service fee was waived because you maintained an average checking balance of $4,000 or more during the
statement period.

DEPOSITS AND ADDITIONS

DATE DESCRIPTION AMOUNT
0102 (simemeeiitaieiniepite e ——i i 125 L~

01/09  (Qupyemm— G,

T R — s p———y

01116 [ErTIp—m——— T

0117 Fed Wire Credit Via; National Bank of Arizona/122105320 B/O: B D & F Enterprises Inc 50,000.00

Show Low AZ 85901-3565 85901 Ref: Chase Nyc/Ctr/Bnf=Founding Fathers Academies
inc Show Low AZ 85901-/Ac-000000006451 Rib=0/B Nat! Bk Tucs Bbi=/Time/12:17 Imad:
0117L4B74B3C000621 Trn: 2815809017Ff

01/22 PO R ARl idedia000R0002 X CCD Dl 5124\ Gl
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FOUNDING FATHERS ACADEMIES INC. 1 1 65 1
JEFFERSON ACADEMY CHASE BANK, NA
‘- 40 South §1th Strect Phoenlx, Arzona 85073
Show Low, AZ 85901 81-2/1221
928-537-5432 21112013
PAY TO THE
ORDER OF B D. F. Inc Pension Plan $ **51.500 00

F‘ﬂY'Ona Thousand Fwe Hundred and 00/1ootnooot-oaaaca00..000---.--...0-Qoo-t:a-.nanoan-a-o«nc«n."\nooaoa.mnuaoooo DOLLAHS

WIIEITR-11 08

B.D F.Inc Pension Plan FOUNDING FATHERS ACADEMIES INC.
MEMO ”n
ne( -
§, T T mereTseee TV Y LLCHANY BE AT SINCLANIER Gk TALS OTLACK u ( i O

009890465396 FEB 05 #000001 1651 $51 500.00






CHASE )

Primary Account:

February 01, 2013 through February 28, 2013

CHASE NONPROFIT BUSINESSCLASSIC

FOUNDING FATHERS ACADEMIES INCJEFFERSON Account Numbewgi >

ACADEMY

CHECKING SUMMARY

INSTANCES AMOUNT
Beginning Balance CREEERED
Deposits and Additions 9 TR
Checks Paid 20 ST
ATM & Debit Card Withdrawals 15 P e
Electronic Withdrawals 46 SRR
Fees and Other Withdrawals 3 ey
Ending Balance 93 s se v mase

Your monthly service fee was waived because you maintained an average checking balance of $4,000 or more during the

statement period.

DEPQOSITS AND ADDITIONS

DATE DESCRIPTION AMOUNT
02/01 P e S et e B R e et i

U i R Sy s e e TS ST ST T eslsei ne Bl L ne e SR,

£ i U T DU S a T T e S,

e e e e e e ———
02/01 T P B S R G G D S Ay Ry,
02/13 : [eammrasty
02/15 Fedwire Credit Via: National Bank of Arizona/122105320 B/O: B D & F Enterprises Inc 50,000.00

Show Low AZ 85901-3565 85901 Ref: Chase Nyc/Ctr/Bnf=Founding Fathers Academies

inc Show Low AZ 85901-/Ac-000000006451 Rfb=0/B Natl Bk Tucs Bbi=/Time/12:27 Imad:

0215L4B74B3C000886 Trn: 3303409046Ff
02/21 T [ St
02/22 e ) h -~
02/28 T o=
02/28  oummee ==
02/28  wHEmo—.~ il /
Total Deposits and Additions —}
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March 01, 2013 through March 29, 2013
Primary Account: SN

JASEINONERO

4
Moyt oty b
[k AR R PSRN I

FOUNDING FATHERS ACADEMIES INCJEFFERSON Account Number: ISR

ACADEMY
CHECKING SUMMARY

INSTANCES AMOUNT
Beginning Balance N
Deposits and Additions ‘ 13 SRV
Checks Paid 23 T
ATM & Debit Card Withdrawals 14 T
Electronic Withdrawals 24 T
Fees and Other Withdrawals 5 ST
Ending Balance 79 PP

Your monthly service fee was waived because you maintained an average checking balance of $4,000 or more during the

statement period.

DEPOSITS AND ADDITIONS

DATE DESCRIPTION AMOUNT
03/01 A e e T
03/01

03/04 HODIS it
03/08 w T
0312 damumommemu i -t
03/13 W P
03/18 M e Y
03/18 Fedwire Credit Via: National Bank of Arizona/122105320 B/O: B D & F Enterprises Inc 50,000.00

Show Low AZ 85901-3565 85901 Ref: Chase Nyc/Ctr/Bnf=Founding Fathers Academies

inc Show Low AZ 85901-/Ac-000000006451 Rfb=0/B Natl Bk Tucs Bbi=/Time/12:41 Imad: e

0318L4B74B3C000649 Trn: 2762409077Ff
03/19 P s
03/19 i o
03/25 & <SR
03/26 ST R ki st am——————
Total Deposits and Additions T
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FOUNDING FATHERS ACADEMIES INC. l 169 5

JEFFERSON ACADEMY CHASE BANK, NA
“ 40 South 11th Street Plwenix, Arizona 85073
Show Low, AZ 85901 81-2/1221
928-537-5432 4/1/2013
Sﬁ‘{,&?é‘ée B D. F. inc Pension Plan $ **51,500.00
3
8 F‘ﬂy_one Thousa"d F've "'u"dred alld 00/1000Q“QQ".'QQQOO'Q,D.O.QGQOOQGO'O...“'QQ..&0“0‘9."'.'&0"0i‘#ddt'#ﬂ‘t&‘.nbl DOLLAHS
B D F Inc Pension Plan i UNDING FATHERS AGADEMIES INC.
| A\

MEMO (’)m\ { SO Pl {\ ai

— - P

! Tt SRR AR S () BRI 11 TY FLATURE3 MCLUTTD DETAILS O (1ACK N r—rTs

004790879236 APR 05 #0000011695 $51 500 OO






CHASE S

March 30, 2013 through April 30, 2013
Primary Account:

CHASE NONPROFIT BUSINESSCLASSIC

FOUNDING FATHERS ACADEMIES INCJEFFERSON Account Number:
ACADEMY

CHECKING SUMMARY

\
E ' !

INSTANCES AMOUNT

Beginning Balance m
Deposits and Additions 7 CEENER
Checks Paid 46 IR
ATM & Debit Card Withdrawals 16 AT
Electronic Withdrawals 34 FETEE
Fees and Other Withdrawals 2 =TT
Ending Balance 105 s Zmran g

Your monthly service fee was waived because you maintained an average checking balance of $4,000 or more during the
statement period.

DEPOSITS AND ADDITIONS

DATE DESCRIPTION AMOUNT ‘
et e e o e g OB e o e CEESENETEEY,
04/04  cmmmii, S —
04/04 e, Prsr e
04/11 TS -
04/17 Fedwire Credit Via: National Bank of Arizona/122105320 B/O: B D & F Enterprises Inc 35,000.00

Show Low AZ 853901-3565 85901 Ref: Chase Nyc/Ctr/Bnf=Founding Fathers Academies
Inc Show Low AZ 85901-/Ac-000000006451 Rib=0/B Natl Bk Tucs Bbi=/Time/14:27 Imad:
0417L4B74B3C001226 Trn: 3653309107Ff

m é
s

Total Deposits and Additions

CHECKS PAID

DATE
CHECK NO. DESCRIPTION PAID AMOUNT
4118 A 04/01 $52.26
4121 A 04/12 80.00
4123 " A 04/11 04/11 199.95
4124 A 04/11 04/11 179.00
4125 A 04/11 04/11 339.99
4127 * A 04/12 51.33
4128 A 04/16 1,600.00
4129 A 04/24 190.00
4130 ~ 04/29 22.00
11666 * A 04/11 2,454.55
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From: Gray, Robert [mailto:Robert.Gray@azed.gov]

Sent: Monday, September 09, 2013 11:10 AM

To: Martha Morgan

Cc: Deanna Rowe

Subject: RE: Notification of Charter Schools with F Letter Grade Status

Martha,
Here are the official email notifications for each of the other charters with confirmed F labels. Let me know if you need
anything else.

Enjoy the rain!!

Robert Gray 111

Director of Operations, LEA and School Improvement
Arizona Department of Education

School Improvement & Intervention

1535 W. Jefferson. St., Bin #10

Phoenix, AZ 85007

Phone: (602) 364-2202

Fax: (602) 364-0556

From: Martha Morgan [mailto:Martha.Morgan@asbcs.az.gov]
Sent: Friday, September 06, 2013 2:37 PM

To: Gray, Robert

Cc: Deanna Rowe

Subject: Notification of Charter Schools with F Letter Grade Status

Hi, Robert,

We need something official from the Department that serves as the Board’s notification of charter schools that have F
letter grade status. Would you either send DeAnna a letter that identifies the schools that earned an F and when they
were notified or forward the emails to DeAnna that you sent to the schools informing them of their status? Since you
already forwarded Allsport’s, she would just need the remaining three.

Thanks,
Martha

Martha Morgan, Ed. S.
Director of Charter Accountability





Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3083

http://asbcs.az.gov

Working to improve public education in Arizona by sponsoring charter schools that provide quality educational choices.

NOTICE: This e-mail (and any attachments) may contain PRIVILEGED OR CONFIDENTIAL information and is intended only for the use of the specific
individual(s) to whom it is addressed. It may contain information that is privileged and confidential under state and federal law. This information may be used or
disclosed only in accordance with law, and you may be subject to penalties under law for improper use or further disclosure of the information in this e-mail and its
attachments. If you have received this e-mail in error, please immediately notify the person named above by reply e-mail, and then delete the original e-mail.
Thank you.





Martha Morgan

=
From: Gray, Robert <Robert.Gray@azed.gov>
Sent: Friday, August 30, 2013 4:.01 PM
To: s_stewart@frontiernet.net
Subject: Notification of Potential F Review Committee Result

Dear Mr. Sandy Stewart:

On Tuesday, August 27", 2013, the Potential F Review Committee met to consider the information you submitted in the
School Improvement Plan Questionnaire along with information gathered during the Review Conference Call held with
you on August 21%. As a result of the committee’s deliberation, Jefferson Academy of Advanced Learning will now have
the state accountability label of “F”. The label will be changed in Common Log On September 3™, 2013.

The Review Committee determined that while significant changes were made at the school, the evidence as a whole was
not compelling enough to overturn the third consecutive improvement label this year. The rubric that the committee
used to review the school’s work and situation was shared with you in a previous email. A.R.S. §15-241 (A-F Letter
Grades) requires the schools with three consecutive improvement labels to have that third label become an F.

There are a few other requirements listed in the statute. You will need to notify your community of the label and
provide information regarding a public meeting that will be held regarding the label. The public meeting must be held
on or before November 4™. Continuous School Improvement Plans for the school must be submitted by December 3%,
2013. Another meeting must be held within 30 days of submitting the plan. | highly recommend you read the statute, if
you are not already familiar with it.

The year ahead promises to be challenging for us all, so let’s work together to raise student learning to the greatest heights
possible.

Sincerely,

Robert Gray III

Director of Operations, LEA and School Improvement
Arizona Department of Education

School Improvement & Intervention

1535 W. Jefferson. St., Bin #10

Phoenix, AZ 85007

Phone: (602) 364-2202

Fax: (602) 364-0556
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DEMONSTRATION OF SUFFICIENT PROGRESS

As we have a High percentage (28-33)%of Special Ed students and approx 75% poverty rate as
indicated by the Free and Reduced NSLP ratings With our school philosophy of creating an Individualized
Learning Plan for all students which has created a safe environment that deals very effectively,
emotionally, with students who struggle socially in other school environments. Consequently we attract
many students, IEP’s or not, who are struggling in at least one or more academic areas and can be
several grade levels behind their age group. Last year we averaged 160 students in k through twelfth
grade but only had 63 FAY students (grades 3-12) and over half of them were students with IEPs’. Due to
the economy 70 some students left during or came later; but all required an individualized learning plan
which requires a considerable amount of time and effort from the teacher and training from
Administration on pedagogy to successfully implement the educational process. Approximately 75% of
our non Sped Students enter our school behind in at least one discipline. As we reviewed and analyzed
our program we realized that we had not focused on delivering grade appropriate content to those
students who were behind or demanding the rigor for needed growth. We adjusted our program as
follows:

Shortly after students start attending school they are assessed with curriculum based
assessments to determine their academic level. With this information an Individual Learning Plan is
developed that will drive the students’ instruction using curriculum made pacing guides to assure rigor
and adequate progress throughout the year. We use a “Student Goal Sheet” to track student’s growth
by identifying beginning Academic Point and a target goal for end of the Quarter that will indicate
adequate growth. The Target goals are based upon the probes through AimsWeb and their National
Norm levels for achievement; these goals are also what drives our Quarterly Report card system and are
labeled as follows: ( these are attached) “Math COMP Target Goals for Grading”- Math Computation;
“Math CAP Target Goals for Grading”- Math calculations and applications; Reading Fluency Target Goals
for Grading; Reading Fluency Target Goals for Grading; Reading Comprehension Target Goals for
Grading; and then we have a “ Writing Target Goals for Grading” that is based upon Writing rubrics for
different grade levels (also attached)

If the initial assessment shows the student is below “grade level” (the level which their age
indicates that they should be at) we enact intervention strategies for each subject matter (this will be
described below) while still delivering grade level materials. Creating pacing guides and goals for these
students require careful consideration and commitment from teacher paraprofessionals, student and
parent/guardian.

Grade level materials are delivered thru whole group instruction. After the material is delivered
the class is grouped in small groups according to ability level and then go to the teacher’s table to
receive small group instruction- while one small group is at the teachers table receiving instruction the
other small groups will work on guided practice. There is at least one Paraprofessional in each classroom





to assist the small groups working on guided practice. The Length of time and depth of a whole group
instruction depends upon the subject matter, the difficulty and the overall ability level of the students
and by gauging through immediate student feedback strategies to know if it’s time to break into small
group instruction. The lowest group typically receives more direct instruction from the teacher and
more guided practice with the aides. All students’ growth is monitored through the various charts of
progress monitoring.

We are working on Yearly lesson plans being aligned to ACCRS, and our Semester Standard
Checklist indicates which Common Core Standards have been “Taught, Re-taught, Reviewed, Assessed,
and Reassessed.

Our 9-12 Curriculum is the A+ online, which has its own pacing guides and remedial instruction
components. However we supplement it by a Math specialist that works with students that are
functioning at below 8" grade level math; as well as a reading specialist that works with low readers.
We use the attached HS writing rubric to score HS writing.

Through a variety of assessments such as student classroom work, participation in oral
discussions, and data from daily or weekly probes and other formative assessments; teachers use all this
information along with socio-economic and personal information to review and analyze in collaboration
during the week and on Friday meetings.

Friday meetings which are held 3 times per month except Oct, Dec and Mar with only 2 times
(due to fall, winter and spring break), where all Admin and all teachers meet to collaborate, analyze
student data and receive professional development (which is driven by the apparent weakness
evidenced by data), to increase student achievement. These Friday meetings primary purpose is to
review our lowest quartile students and students who show no growth or regression and what strategies
we need to implement to increase their learning.

A “Teacher Mentor” spends time in the classroom with each teacher during the week (not
necessarily every teacher every week) in assisting in implementing new curriculum or adjusting or
implementing new instructional practices. Her observation of needs in the classroom will also drive PD.
We are working on implementing a more thorough teacher observation to help guide teachers in more
effective classroom instructional strategies. This observation tool will also be a guide for PD in
correlation with student Data.

Student Data: we will use a variety of data recorded on charts as described above, these along
with student work, knowledge of extenuating factors i.e. SPED, Poverty, homelessness, broken families,
drug abuse and etc. will all be considered during Friday meetings. The student goal sheet that will be
the “at a glance indicator to see if we are on track for each individual student.





READING CURRICULUM

Reading Curriculum- In past years our Benchmarks and probes have been for phonics and
fluency; comprehension has been neglected and is evident in the AIMS breakdown. Comprehending
Literary Text and Comprehending Informational Text are weak school wide. Our bottom quartile show
pretty much the same trends as the middle students just lower and slower. The following are
components of our Reading program that we have implemented this year.

In the K-8 (and 9-12 struggling readers) program we have implemented a core reading program called
Teach Your Children To Read Well and it contains a reading comprehension component which we are
using regularly with each lesson. As well as, we are supplementing our core program with other
materials that foster and promote reading comprehension. They are as follows: SRA, Nonfiction Reading
Comprehension Test Practice, and Short Reading Passages and Graphic Organizers to build
Comprehension. SRA is a Reading Laboratory system that individually assesses student comprehension
and holds the student accountable for, “How Well Did You Read?”The Reading Comprehension Test
Practice book focuses on sentence comprehension, word study, paragraph comprehension, and whole-
story comprehension, as well as it contains an enrichment component that relates to each passage and
will challenge high students. The Scholastic book called, Short Reading Passages and Graphic Organizers
to build Comprehension models and reinforces the impact that graphic organizers have on an
individual’s ability to paraphrase what was read in order to understand and retain information for
reports, quizzes, tests, and discussions. This book also models note taking broken into specific skills such
as finding main idea, classifying information, understanding cause and effect relationships, sequencing
of events, and comparing and contrasting of topics or ideas.

We use all of these materials in conjunction with Close Reading to model how individuals need to
break down broad topics into the specific skills referenced above. Due to our student demographics, we
have implemented Word Ladders and 240 Vocabulary Words Kids Need to Know series both by
Scholastic in order to build vocabulary which is the foundation of comprehension. The SRA individually
reinforces and assesses this skill in the “Learn about Words”.

Our Reading program “Teach Your Children Well” is an excellent reading program however we
have had enough turnovers in teachers that most of them had not been trained sufficiently in using it
efficiently. We brought in a Reading Expert from the company for an intensive two day training for all
staff members. This is a very prescriptive Direct Instruction program when implemented well, shows
growth by using charts that indicate words read per minute and errors over successive Calendar days
(see Dpmin-12EC chart). This is a reading fluency program and reading probes are given typically daily
for most students, daily for students below grade level which is recorded daily on the charts. The data
from these charts of our lowest quartile are analyzed at our Friday Professional Collaboration, PD and
analyzing Data meetings and in phone consultation with Program Reading Specialist as to why adequate
growth isn’t happening. We have seen substantial growth as indicated by individual student charts.

For Reading comprehension we utilize AimsWeb reading Maze probes for monitoring growth
within a national norm reference reading comprehension as described above.





MATH CURRICULUM

In examining our math Benchmarks, about 89% of our students started below grade level: 25%
one grade level below, 33% 2 grade levels below, 22% 3 grade levels below and 8% 4 or more grade level
below. According to our Math probes we had 9% with very little to no growth 41% at least lyears
growth, 48% 2yrs growth and 2% with 3yrs growth. Even with the growth our Aims test shows that
about 10% of the students whose Benchmarks and probes indicated that they were at grade level did
poorly on the Aims Test. This was more prevalent within inexperienced teachers’ classrooms.

In analyzing the AlMs Math breakdown there didn’t appear to be any one particular overall trend in
weakness or strength other than there are just a lot of challenges throughout. Where some students
were strong in —others were weak in- this was school wide. Teaching Math is an overall weakness that
we deal with, part of this is lack of knowledge on good teaching practices among the staff and this was
compounded by the fact that our Math program was a hodgepodge of different curriculum that
supplemented the AZ standards- and continuity was lacking especially with our inexperienced teachers.

Over the last year and a half we have enrolled in an Intel Math Class and it has helped to
understand better pedagogy for math instruction. We also purchased a Math Curriculum that is SBR and
is aligned to the state and common core standards.

Our Math curriculum we purchased is Envision Math along with its intervention component “Focus
Math”. They have pacing guides for advanced, regular and intervention students. These two programs
are correlated with AimsWeb (our Benchmark and Probe system). Therefore as our teachers instruct in
Math not only do we have immediate feedback on student work but as students are probed the
program is very prescriptive in what content to deliver to the student for remedial purposes according
to the results on the Benchmarks and probes. The “Focus Math” is designed to address struggling
students and we use it for our lowest quartile students and other students who are struggling with a
particular concept.

We purchased the math program in July but didn’t get it in its entirety until September due to
back orders therefore we are still in the process of implementing it and using it to its full capacity.
However we have already seen a remarkable difference in rigor and tracking student growth and being
prescriptive in intervention when adequate growth isn’t evident.

Envision and Focus Math are aligned to the State Standards and have pacing guides- however
due to the fact that we didn’t receive the program until late September and the pacing guides are
aligned to an approximately 180 day school year we are modifying the Pacing guides to our nee

HIGH SCHOOL GRADUATION RATES

I'm not sure how High School Graduation rates are computed- but our High school is a
composite of mostly students that cannot make it in the local district schools for one reason or another.





They come to us with a multitude of challenges. Our High School teacher/director spends an inordinate
amount of time encouraging, and assisting students to stay in school from picking them up and taking
them home and a multitude of other services . Every senior that stays with us through the end of their
senior year graduates.





Writing Rubric for Primary Grades (K-2)

Writing Trait Level 1 Level 2 Level 3 Level 4 ~ Level5
Experimenting Emerging Developing Capable Experienced
Writing
Research/ Background
Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy
_ Presents a

_ Uses scribbles for

_Attempts a story or to

_ Writing tells a story

fresh/original idea

writing make a point or makes a point _Topic is narrowed
_ Dictates labels or a |_ Some recognizable |[_ lliustration supports |_ lllustration (if and focused
story words present the writing present) enhances the |_ Develops one clear,
Ideas _ Shapes that look like |_ Labels pictures _ Meaning of the writing main idea
letters _ Uses drawings that |general idea is _Ideais generally on |_ Uses interesting,
_ Line forms that show detail recognizable/understa [topic important details for
imitate text _ Pictures are ndable _ Details are present [support
_ Writes letters supported by some _ Some ideas clear but|but not developed _ Writer understands
randomly words some are still fuzzy (lists) topic well
_ An appropriate title is
present _ An original title is
_ Attempts transitions |present
_ Attempts to write left | _ Consistently writes |_ A title is present from sentence to _ Transitions connect
to right left to right _ Limited transitions  |sentence main ideas
Organization |_ Attempts to write _ Consistently uses  |present _ Beginning works well|_ The opening attracts
top/down top/down _ Beginning but no and attempts an _ An effective ending
_ No sense of _ Experiments with ending except "The ending is tried
beginning and end yet |beginnings End" _ Logical sequencing |_ Easy to follow
_ Experiments with _ Begins to group like |_ Attempts at _ Key ideas beginning {_ Important ideas
spacing _ words/pictures sequencing to surface stand out






Voice

_ Communicates
feeling with color,
shape, line in drawing
_ Work is similar to
everyone else's

_ Ambiguous response
to task

_ Awareness of
audience not present

_ Hints of voice
present in words and
phrases

_ Looks different from
most others

_ Energy/mood is
present

_ Treatment of topic
predictable

_ Audience is fuzzy-
could be anybody,
anywhere

_ Expresses some
predictable feelings

_ Moments of
individual sparkle, but
then hides

_ Repetition of familiar
ideas reduces energy
_ Awareness that the
writing will be read by
someone else

_ Reader has limited
connection to writer

_ Wiriting is individual
and expressive

_ Individual
perspective becomes
evident _
Personal treatment of
a standard topic

_ Writes to convey a
story or idea to the
reader

_ Attempts non-
standard point of view

_ Uses text to elicit a
variety of emotions

_ Takes some risks to
say more than what is
expected

_ Point of view is
evident

_ Writes with a clear
sense of audience

_ Cares deeply about
the topic

Word Choice

_ Writes letters in
strings

_ Imitates word
patterns

_ Pictures stand for
words and phrases
_ Copies
environmental print

_ Recognizable words
_ Environmental words
used correctly

_ Attempts at phrases
_ Functional language

_ General or ordinary
words

_ Attempts new words
but they don't always fit
_ Settles for the word
or phrase that "will do"
_ Big words used only
to impress the reader
_ Relies on slang,
cliches, or repetition

_ Uses favorite words
correctly

_ Experiments with
new and different
words with some
success

_ Tries to choose
words for specificity
_ Attempts to use
descriptive words to
create images

_ Everyday words used
well

_ Precise, accurate,
fresh, original words

_ Creates vivid images
in a natural way

_ Avoids repetition,
cliches or vague
language

_ Attempts at figurative
language

Sentence
Fluency

_ Mimics letters and
words across the page
_ Words stand alone
_Patterns for
sentences not in
evidence

_ Sentence sense not

yet present

_ Strings words
together into phrases
_ Attempts simple
sentences

_ Short, repetitive
sentence patterns

_ Dialogue present but
not understandable

_ Uses simple
sentences

_ Sentences tend to
begin the same

_ Experiments with
other sentence
patterns

_ Reader may have to
reread to follow the
meaning

_ Dialogue present but
needs interpretation

_ Simple and
compound sentences
present and effective
_ Attempts complex
sentences

_ Not all sentences
begin the same

_ Sections of writing

have rhythm and flow

_ Consistently uses
sentence variety

_ Sentence structure is
correct and creative

_ Variety of sentence
beginnings

_ Natural rhythm,
cadence and flow

_ Sentences have
texture which clarify

the important idea






Conventions

_ Writes letter string
(pre-phonetic:
dmRxzz)

_ Attempts to create
standard letters

_ Writes word strings
_ Attempts spacing of

_ Attempts semi-
phonetic spelling
(MTR, UM, KD, etc.)
_ Uses mixed upper

_ Uses phonetic
spelling (MOSTR,
HUMN, KLOSD, etc.)
on personal words

_ Spelling of high
frequency words still
spotty

_ Uses capitals at the
beginning of sentences
_ Usually uses end
punctuation correctly
(.1?)

_ Experiments with

_ Transitional spelling
on less frequent words
(MONSTR, HUMUN,
CLOSSED, etc.)

_ Spelling of high
frequency words
usually correct

_ Capitals at the
beginning of sentences
and variable use on
proper nouns

_ End punctuation is
correct (.!?) and other
punctuation is
attempted (such as
commas)

_ High frequency
words are spelled
correctly and very
close on other words
_ Capitals used for
obvious proper nouns
as well as sentence
beginnings

_ Basic punctuation is
used correctly and/or
creatively

_ Indents consistently
to show paragraphs

words, letters, and lower use letters |other punctuation _ Paragraphing _ Shows control over
symbols or pictures _ Uses spaces _ Long paper may be |variable but present  |standard grammar

_ Student between words written as one _ Noun/pronoun (spelling, punctuation,
interpretation needed |[_ Random punctuation |paragraph agreement, verb tense,|grammar and usage,
to understand _ Nonstandard _ Attempts standard  [subject/verb paragraphing, and use
text/pictures grammar is common__jgrammar agreement of capitals)

Ruth Culham, 1997. Assessment and Accountability Program. Northwest Regional Educational Laboratory, Potland, Oregon. 503/275-9500.
With apprectiation to the Bellingham, Nooksack, and Kent school districts in Washington; school districts in Kansas, Beaverton School District in
Oregon, Albuquergue Public Schools, New Mexico, and Delane Munson & Sandra Marek, Portland, Oregon.






Writing Rubric for Intermediate (3rd-6th)

Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Writing Trait| Experimenting Emerging Developing Capable Experienced Perfection
aqs Research/
Writing Background ‘
Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy
_ The writer knows
a lot about this
topic and added
lots of interesting
) tidbits.
_ The writer is still’ - The writer used
in search of a topic relevant, telling
_ Information is qualities that go
limited or unclear or beyond the
' the lengthis not  |_ The writer hasn't _ The topic is fairly obvious.
adequate for shared much broad. . The writer used
‘|development. information and _ Some things are |_ The writer is — The writer knows |reasonable
i Ideas _Theideais a doesn't seem to new, other things |attempting to a lot about this accurate details.
simple restatement [know much about everyone else support the topic. |topic and added — The writer wrote
or a simple answer |this topic. already knows. — The writer's ideas |interesting tidbits. |from knowledge or
to the question. _Detailsareso  |_ Details are are reasonably _ The writer ~ experience; ideas
_The writer has  |vague it's hard to general (nice, fun, |clear. showed what was |are fresh and
not begun to define |picture anything.  |good.) _ The writer has happening instead |originat.
the topic. . The writer is still |_ The writer is still difficulty going from |of telling. . _The writer
—. Everything seems|thinking aloud on thinking aloud on  |general _ The topic was anticipated the
as important as Paper and looking |paper and looking |observations to small encugh for |reader's questions
everything else. for a good idea. for a good idea. specifics. the writer to handle.|about the topic and
_ The text may be |_ The writeris - _ The writer is _ The reader is left |_ The reader can answered them.
repetitious, thinking maybe | thinking maybe I'l |asking question's. easily answer the |_ The writer gave
disconnected, and |will write about his |write about this or _ The writer . question, "What is |the reader a Iot of
contains too many |or maybe I'll write maybe I'll write generally stays on |the point of this insight about the
random thoughts. |about that. about that. topic. paper/story?" topic.






_ The writer has
_ The paper has a used...
_Thereisa recognizable * an inviting
- |beginning but it introduction and introduction that
. " |doesn't really grab [conclusion. draws the reader
_ No real the reader or give |_ The writer uses in;
introduction. clues about what is |transitions to move *a satisfying
v _ |~ The writer's coming. the reader through |_ The beginning  |conclusion that
connections — Sometimes itis |the text without to |grabs the reader's |leaves the reader
— There really isn't [between ideas are ‘|not clear how some|much confusion.  |attention and gives |with a sense of
a beginning or confusing. of the details .. The writer uses  |clues about what is |closure and
. introduction to the |_ The reader has a |connect to the story|some logical coming. resolution.
Organization paper. Itjust takes |hard time getting a |or main idea. sequencing, yet  |_ Every detail the |_ The writer uses
’ off. gripon the main  |_ The writer is structure takes writer uses adds a [transitions that are
_ The writer is point or story line  |struggling with attention away from |little more to the  {smooth and
confused about because the writer |organization of the content. main idea or story. |effective.
how the details fit |is struggling with  |details. ~Thewriterhas  [_Thewriterhas |_ Sequencing is
. with the main idea |organization and _Thewriterhas  |some control of placed all details in {logical and
or story line. sequencing of lingered too long in |pacing. the right place. effective.
—. The writer's ideas |details. some areas and | _Organization of | _There is evidence _ The text flows so
. seem scrambled, |_ Pacing feels sped through the text sometimes |of a strong smoothly, the
jumbled and awkward when  |others. supports the main |conclusion or reader hardly thinks
disconnected! read out loud. _Thereisa point or storyline. |ending and the about it.
_ There is no _ No title is present |conclusion, but it is (A title if desired is |writer has ended at . Pacing is well
conclusion. (if requested) ho-hum. present) a good spot. ~ controlled.






reader understands|_ The text
- |[what the writer communicates in
means, the text an earnest,
won't make them  |pleasing manner.
feel like laughing, |_ Only one or two
_ As the reader, if crying, or pounding [moments here or  |_ The reader feels _ The writer has
you didn't already |_ The writer speaks|on the table. there surprise, a strong interaction |put his/her personal
know, you might  |in a kind of _ The text is on the |delight, or move the]with.the writer. stamp on the
not know who wrote|monotone. edge of being reader. — The writer takes a|writing. The reader
. this paper. _ The writing is funny, excited, _. Writer weighs risk. knows it's them!
Voice _The writeris not  |humdrum and "risk-|scary, or honest-  |ideas carefully and _ The writer's tone | _ Readers can tell
comfortable sharing]free.” but is not there yet. |discards personal |and voice give the writer is talking
and has taken the |_ The writer is not |_ The writer's insights in favor of |flavor and texture |right to them.
safest route by concerned with the |personality pokes |safe generalities. |to the message and|_ The writer writes
hiding his/her audience; writer's |through hereand |_ Writing seems  |are appropriate for |with confidence
. feelings. style is a complete |there but gets sincere but lacks  |the purpose and  |and security.
_. The writer sounds|mismatch for the |covered up again. |consistent audience. _ The text is full of
like a robot. intended reader. |_ The writer is engagement. _ The writing feelings and the
N _The paper makes |_ The writing is pleasant, but _ The text emerges |seems honest, reader will know
the reader yawn. |lifeless or |cautious. strongly at some  |personal and how the writer
_ The writer does |mechanical. _ The writer has  [places, but is often |reflects astrong  |feels.
too much telling — No point of view |done more telling |obscured behind  |commitment to the _ No other paper
and no showing. _{is reflected. than showing. vague generalities. |topic. - sounds like this.

_ Although the






_ The writer uses

words that are
_ The writer uses specific and
words that are _ The writer uses |accurate.
specific and words that are _ The writer uses
accurate. colorful, snappy, |words and phrases
. _ The writer uses |vital, brisk and that create pictures
. words and phrases [fresh. The reader [and linger in your
_Language is _ The writer uses [that create pictures |won't find mind.
vague. "Blah, Blah; |everyday words and linger in your |overdone, vague or|_The writer's
Blah." pretty well but did |mind. flowery language. |language is natural
Word Choice ' . The writer uses  |not stretch for a _ The writer uses |_ All the words in |and never
. _. The writer uses a|words incorrectly. |new and better way [language that is the paper fit. Each |overdone.
lotof words and  ‘|_ The writer has a |to say things. natural and never |one seems just _The writer use of
phrases thatare  |limited vocabulary |_Most of the ime |overdone. right. striking words and
vague. and misuse of parts|the reader will _ Strikingwords  |_ The writer uses |phrases often catch
_ The writer's of speech. figure out what the |and phrases often |very energetic the reader's eye.
words don't make |_ The writer uses |writer means even |catch the reader's |verbs! The writer _ All the words in
pictures yet. jargon or cliches. |if a few words are |eye. creates a picture in |the paper fitl The
_ Some of the There is a sign of |messed up. _ The writer uses  [the readers mind. |writer uses lively
) writer's words are |persistent _ The writer's lively verbs, precise|_ Some of the verbs, precise
misused. redundancy. words aren't real  |nouns, and words and phrases |nouns and
_ The writer uses | _ Most of the words|specific. modifiers. are so vivid the moadifiers so the
the same words  |justdon'tworkin | | used tired out _ The writer is reader won't goon [precision is
over and over. the piece. cliches or phrases. |precise. forget them. obvious.






_ The writer uses

sentences that are _ The writer uses
choppy, sentences that _ The writer uses a

_ The reader has to|incomplete, _ The writer uses |enhance the varied sentence

go back and read [rambling, or  |_ Some of the sentences that get |meaning. length. Some are

over the text just to [awkward. Phrasing|sentences are the job doneina  |_Sentences vary in |short and snappy

figure out the does not sound smooth and routine fashion. length as wellas  |while some are

sentences. - natural. natural, but others |_ The writer usually |structure. long and stretchy.

_ The writer uses | _ The writer shows |are halting. has constructed  |_ The writer uses |_ The text is easy

Sentence' sentence patterns |no knowledge of |_ Most of the his/her sentences |purposeful and to read out loud

that are repetitive. |word patterns and ' [sentences have the |correctly. varied sentence because the
Fluency | the readerhasa rhythm. same pattern. _ Sentence beginnings. sentences flow and

hard time telling _ The writer begins | _ Many sentences |beginnings are not | _The writer uses |have a rhythmatic

where one “lall the sentences |begin the same ALL alike; some |creative and sequence of word

sentence stops and|the same way. way. variety is appropriate rhythm |patterns.

another begins. _Thewriterand |_ The paper shows |attempted. and word patterns. |_ The writer uses

_ The writer still reader have a hard |some interesting |_ Parts of the text |_The writing has a |variety in sentence

needs to do quite a |time reading the  |sentences. have rhythm and  |rhythmatic beginnings.

bit of editing to help |text out loud do to | _ The writer has  |flow; others are sequence or flow of|_ The writer has cut

the reader get the |lack of rhythm in  |used more words  |stiff, awkward, sounds in out all excess

meaning. the sentence. than necessary. choppy or gangly. jlanguage. baggage.






_ Spelling is correct
on simple words. It

- |may not be right on

harder words.  * |_ Spelling is usually

_ Spelling errors _ Most sentences |correct or
are common, even and proper nouns |reasonably _ Spelling is
simple words. begin with capitals, |phonetic on accurate.
_ The writer has but a few have common words. __Spelling is _ Capitals are used
missing or incorrect been over looked. |_End punctuation |generally correct. |correctly.
punctuation. _ Atleast one is usually correct. |_ Punctuationis  |_ Every paragraph

Conventions |_ Capitalization is |_Spelling errors are paragraph is _Mostwords are |accurate. is indented to show
scattered all over orlfrequent. present. Others  |capitalized _ Capitalization where a new idea
not at all. ‘ _ Capitalization is |might not all begin |correctly. skills are present. |begins.
_Errors in random. in the right spots. | _ Problems with _ Grammar and _ Periods,
grammar or usage |_ Paragraphingis |_ Problems in grammar and usage are correct. |commas,
are very noticeable. |not evident. punctuation make |usage are not _ Paragraphing exclamation marks,
_ Paragraphing is |_ Punctuations is |the reader stumble |serious. tends to be sound. jand quotation
missing. ) very limited and and pause now and|_ Paragraphing is |_ The writer may |marks are in the .
_ The reader must |makes reading this |then. attempted. manipulate right places.

N read once to paper difficuit. _ Several grammar |_ Moderate ( a little jconventions for _ Grammar/usage
- decode, then again |_ Frequent problems are of this, a little of stylistic effect; and |is consistent and
for meaning. grammatical errors. |evident. that ) editing. it worksl| shows control.
Ideas formulated from: Copyright

Northwest Regional Educational Laboratory and John Norton while traveling in Alabama. Thanks to a teachers at Maryvale Elementary in

Mobile, Alabamal






Writing Rubric for Junior High School (Teacher copy)

Writing Trait Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Experimenting Emerging Developing Capable Experienced Perfection
Writing Research/
Background
Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy
The paper has no This paper is
clear sense of focused, clear and
purpose or central |This paper is The writer is specific. It holds
Ideas theme. The reader [showing that the beginning to define |This paper is the reader's
must make writer is just This paper has the topic, even focused, clear, attention. Relevant
inferences based |beginning to figure {some really good |though specific. It keeps |anecdotes and
on sketchy or out what he/she parts, some not development is still [the reader's details enrich the
missing details. wants to say. there yet! basic or general. |attention. central theme.
This paper has an The organizational
organizational structure of this
structure that is This paper is clear |paper enhances
strong enough to  |and compelling. and showcases the
Organization This paper has  |move the reader  |The writer has central idea or

The writing is not
shaped yet. The
order of the paper
is jumbled and
confused.

The writing lacks a
clear sense of
direction.

some really smooth
parts, others need
word. The order
makes sense some
of the time.

through the text
without too much
confusion. The
order makes sense
most of the time.

chosen an order
that works well and
makes the reader
want to find out
what comes next.

theme of the paper,
includes a
satisfying
introduction, body
and conclusion.






Voice

The writer is not
comfortable or

The writer seems
indifferent,

The writers
individuality fades
in and out. What

The writer seems
sincere, but not
fully engaged or

The writer speaks
directly to the
reader in a manner

The writer is
completely
engaged. The
paper is is really
individual and
powerful. It has

doesn't know what |uninvolved, or he/she truly thinks |involved. The that is individual, |personality and
he/she truly thinks |distanced from the |and feels only result is pleasant or [compelling, sounds different
or feels yet. "Not |topic and or the shows up even personable, |engaging and has jfrom the way
me yet!" audience. sometimes. but not compelling. |personality. anyone else writes.
This paper uses
language that is
extremely clear,
This paper displays The writer uses visual, rich, colorful
. . correct but not This paper displays |words that convey |and precise. The
Word Choice This paper is striking language. |language thatis  [the intended *|writer moves and

This paper is really
confusing. The
writer struggles with

confusing. The
reader is often
asking "What did

The words get the
message across,
but don't capture

functional, even if it
lacks energy. The
reader's attention is

message in a
precise interesting,
and natural way in

enlightens the
reader because
he/she picked the

a limited the writer mean by |the reader's somewhat order to capture the|right words for the

vocabulary. this?" attention. captured. reader's attention. |right places.
This paper needs The writing has an
some work. This paper displays The writing has easy flow, rhythm

Sentence Sentences are sentences that are good rhythm, and cadence. All
choppy, routine and The text hums language and word |the sentences are
Fluency This paper needs a |incomplete, functional. Some |along with a steady |patterns that well built, flow
lot of work because [rambling, or sentences are beat, but tends fo |makes the paper [naturally, and make

there isn't enough
sentence sense
yet!

awkward. Not a lot
of "sentence
sense" present.

choppy and
awkward, but most
are clear.

be more pleasant
or businesslike
than musical.

flow naturally and
sound musical
when read out loud.

the paper easy and
delightful to read
out loud.






Conventions

The writer has lots
of errors in spelling,
punctuation,

The writer still
doesn't have

The writer is about
halfway there in
his/her editing
ability. Spelling is
correct on simple
words, however is

The writer shows
reasonable control
over limited range

The writer
demonstrates a
good grasp of
standard writing
conventions (e.g.,

The writer
demonstrates the
ability to
successfully edit a
paper. There are
few errors in the
paper and displays
a great grasp of
standard writing
conventions (e.g.,

capitalization, control of editing  |not correct on of standard writing |spelling, spelling,

usage, grammar, |[yet! It takes the harder words. The |conventions. punctuation, punctuation,
and/or reader a first paper displays a  |Spelling is usually |capitalization, capitalization,
paragraphing which|reading to decode |number of correct or grammar and grammar and
distracts the reader |and a second bothersome reasonable usage, usage,

and makes the text |reading to get the |mistakes that need |phonetic on paragraphing, and |paragraphing, and
difficult to read. message. cleaning up. commeon words. use of capitals). use of capitals).

Ideas formulated from:
Copyright Northwest Regional Educational Laboratory and John Norton while traveling in Alabama. Thanks to a teachers at Maryvale
Elementary in Mobile, Alabama!






Writing Rubric for Junior High School (student copy)

Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Writing Trait| Experimenting | Emerging Developing Capable Experienced | Perfection
eqr Research/
W"tmg Background
Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy
_ lamstillin _1know a lot about
search of a topic this topic and
_ Information is added lots of
limited or unclear or interesting tidbits.
the length is not _ lused relevant,
adequate for telling qualities that
development. _ | haven't shared . go beyond the
The ideais a much information |_ Some things are __ I knows a lot obvious.

Ideas

simple restatement
or a simple answer
to the question.

_ The have not
begun to define the
topic.

_ Everything seems
as important as
everything else.

_ The text may be
repetitious,
disconnected, and
contains too many

random thoughts.

and don't seem to
know much about
this topic.

_ Details are so
vague it's hard to
picture anything.

_ | am still thinking
aloud on paper and
looking for a good
idea. |
am thinking maybe
I will write about
this or maybe I'll
write about that.

new, other things
everyone else
already knows.
_Details are
general (nice, fun,
good.)

_ | am still thinking
aloud on paper and
looking for a good
idea.

_ | am thinking
maybe I'll write
about this or maybe

I'll write about that.

_ The topic is fairly
broad.

_ | am attempting
to support the topic.
_ My ideas are
reasonably clear.
_ I have difficulty
going from general
observations to
specifics.

_ The reader is left
asking questions.
_ | generally stay
on topic.

about this topic and
added interesting
tidbits.

_ | showed what
was happening
instead of telling.
_ The topic was
small enough for
me to handle.
_The reader can
easily answer the
question, "What is
the point of this
paper/story?"

_ lused reasonable
accurate details.

_ wrote from
knowledge or
experience; my
ideas are fresh and
original.

_ | anticipated the
reader's questions
about the topic and
answered them.

_ | gave the reader
a lot of insight

about the topic.






Organization

_ There really isn't
a beginning or
introduction to my
paper. It just takes
off.

_ I am confused
about how the

_ Noreal
introduction.

_ My connections
between ideas are
confusing.

_ The reader has a
hard time getting a
grip on the main
point or story line
because the | am
struggling with

_Thereis a
beginning but it
doesn't really grab
the reader or give
clues about what is
coming.

_ Sometimes it is
not clear how some
of the details
connect to the story
or main idea.

_ | am struggling
with organization of

_ My paper has a
recognizable
introduction and
conclusion.

_ luse transitions
to move the reader
through the text
without to much
confusion.

_luse some
logical sequencing,
yet structure takes
attention away from
the content.

_ The beginning
grabs the reader's
attention and gives
clues about what is
coming.

_ Every detail | use
adds a little more to
the main idea or
story.

_ | have placed all

_ I have used...

* an inviting
introduction that
draws the reader
in; ’

*a satisfying
conclusion that
leaves the reader
with a sense of
closure and
resolution.

_l use transitions
that are smooth
and effective.

_ Sequencing is

details fit with the |organization and  |details. _lhave some my details in the logical and

main idea or story |sequencing of _ | am lingering too |control of pacing. |right place. effective.

line. details. long in some areas |_ Organization of |_ There is evidence|_ The text flows so
_ My ideas seem |_ Pacing feels and sped through [the text sometimes |of a strong smoothly, the
scrambled, jumbled|awkward when others. supports the main |conclusion or reader hardly thinks
and disconnected! [read out loud. _Thereisa point or storyline. |ending and the | about it.

_Thereis no _ No title is present {conclusion, but it is |(A title if desired is |have endedata |_ My Pacing is well
conclusion. (if requested) ho-hum. present) ood spot. controlled.






_ As the reader, if

_ | speak in a kind

_ Although the
reader understands
what | mean, the
text won't make
them feel like
laughing, crying, or

_ My text
communicates in
an earnest,
pleasing manner.
_ Only one or two
moments here or
there surprise,

_ | have put my

you didn't already |of monotone. pounding on the  |delight, or move the|_ The reader feels |personal stamp on
know, you might  |_ The writing is table. reader. a strong interaction |the writing. The

. not know who wrote{humdrum and "risk-|_ My text is on the |_ I weigh ideas with the me. reader knows it's

Voice this paper. free." edge of being carefully and _ | take arisk. mel

_lam not _ lam not funny, excited, discard personal |_ My tone and _ Readers can tell |
comfortable sharing\concerned with the |scary, or honest-  |insight in favor of |voice give flavor  [am talking right to
and have taken the |audience; my but is not there yet. |safe generalities. |and texture to the |them.
safest route by writing style is a _ My personality  |_ My writing seems | message and are |_ 1 write with
hiding my feelings. |complete mismatch |pokes through here |sincere but lacks |appropriate for the |confidence and
_ I sound like a for the intended and there but gets |consistent purpose and security.
robot. reader. covered up again. |engagement. audience. _ My text is full of
_ My paper makes |_ My writing is _ I am pleasant, but|_ My text emerges |_ My writing seems |feelings and the
the reader yawn. |lifeless or cautious. strongly at some  |honest, personal  |reader will know
_ I do too much mechanical. _ I have done more |places, but is often |and reflects a how | feel.
telling and no _ No point of view [telling than obscured behind  |strong commitment |_ No other paper
showing. is reflected. showing. vague generalities. |to the topic. sounds like mine.






Word Choice

_ luse alot of
words and phrases
that are vague.

_ My words don't
make pictures yet.
_ Some of my
words are misused.
_ luse the same
words over and
over.

_ My language is
vague. "Blah, Blah,
Biah."

_ |l use words
incorrectly.

_ | have a limited
vocabulary and
misuse of parts of
speech.

_ luse jargon or
cliches. Thereis a
sign of persistent
redundancy.

_ Most of the words
just don't work in
this piece.

_ | use everyday
words pretty well
but did not stretch
for a new and
better way to say
things.

_ Most of the time
the reader will
figure out what |
mean even if a few
words are messed
up.

_ My words aren't
real specific.

_ | used tired out
cliches or phrases.

_ | use words that
are specific and
accurate.

_ |l use words and
phrases that create
pictures and linger
in your mind.

_ luse language
that is natural and
never overdone.

_ My striking words
and phrases often
catch the reader’s
eye.

_ l use lively verbs,
precise nouns, and
modifiers.

_ | am precise.

_ luse words that
are colorful,
snappy, vital, brisk
and fresh. The
reader won't find
overdone, vague or
flowery language.
_ All the words in
the paper fit. Each
one seems just
right.

_luse very
energetic verbs!
That creates a
picture in the
readers mind.

_ Some of the
words and phrases
| use are so vivid
the reader won't

soon forget them.

_ l use words that
are specific and
accurate.

_ luse words and
phrases that create
pictures and linger
in your mind.

_My language is
natural and never
overdone.

_ My use of striking
words and phrases
often catch the
reader's eye.

__All the words in
the paper fit! | use
lively verbs, precise
nouns and
modifiers so the
precision is
obvious.






Sentence
Fluency

_ The reader has to
go back and read
over the text just to
figure out the
sentences.

_ luse sentence
patterns that are
repetitive.

_The reader has a
hard time telling
where one
sentence stops and
another begins.

_ i still needs to do
quite a bit of editing
to help the reader

get the meaning.

_ | use sentences
that are choppy,
incomplete,
rambling, or
awkward. My
phrasing does not
sound natural.

_ I show no
knowledge of word
patterns and
rhythm.

_ | begin all the
sentences the
same way.

_ Everyone has a
hard time reading
the text out loud
due to lack of
rhythm in the

sentence.

_ Some of my
sentences are
smooth and
natural, but others
are halting.

_ Most of the
sentences have the
same pattern.

_ Many sentences
begin the same
way.

_ My paper shows
some interesting
sentences.

_ | have used more
words than
necessary.

_ luse sentences
that get the job
done in a routine
fashion.

_ lusually have
constructed my
sentences
correctly.

_ My sentence
beginnings are not
ALL alike; some
variety is
attempted.

_ Parts of the text
have rhythm and
flow; others are
stiff, awkward,
choppy or gangly.

_ luse sentences
that enhance the
meaning.
_Sentences vary in
length as well as
structure.

_ | use purposeful
and varied
sentence
beginnings.

_ l use creative and
appropriate rhythm
and word patterns.
__ My writing has a
rhythmatic
sequence or flow of
sounds in

language.

_ |l use a varied
sentence length.
Some are short and
snappy while some
are long and
stretchy.

_ My textis easy to
read out loud
because the
sentences flow and
have a rhythmatic
sequence of word
patterns.

_ | use variety in
sentence
beginnings.
_thave cut out all
excess baggage.






Conventions

_ Spelling errors
are common, even
simple words.

_ I have missing or
incorrect
punctuation.

_ Capitalization is
scattered all over or
not at all.

_ Errorsin
grammar or usage
are very noticeable.
_ Paragraphing is
missing.

_ The reader must
read once to
decode, then again
for meaning.

_Spelling errors are
frequent.

_ Capitalization is
random.

_ Paragraphing is
not evident.

_ Punctuations is
very limited and
makes reading this
paper difficult.

_ Frequent
grammatical errors.

_ Spelling is correct
on simple words. It
may not be right on
harder words.

_ Most sentences
and proper nouns
begin with capitals,
but a few have
been over looked.
_ At least one
paragraph is
present. Others
might not all begin
in the right spots.

_ Problems in
punctuation make
the reader stumble
and pause now and
then.

_ Several grammar
problems are
evident.

_ Spelling is usually
correct or
reasonably
phonetic on
common words.

_ End punctuation
is usually correct.
_ Most words are
capitalized
correctly.

_ Problems with
grammar and
usage are not
serious.

_ Paragraphing is
attempted.

_ Moderate ( a little
of this, a little of
that ) editing.

_ Spelling is
generally correct.
_ Punctuation is
accurate.

_ Capitalization
skills are present.
_ Grammar and
usage are correct.
_ Paragraphing
tends to be sound.
_ The writer may
manipulate
conventions for
stylistic effect; and
it works!

_ Spelling is
accurate.

_ Capitals are used
correctly.

_ Every paragraph
is indented to show
where a new idea
begins.

_ Periods,
commas,
exclamation marks,
and quotation
marks are in the
right places.

_ Grammar/usage
is consistent and
shows control.

Ideas formulated from:
Northwest Regional Educational Laboratory and John Norton while traveling in Alabama. Thanks to a teachers at Maryvale Elementary in

Mobile, Alabama!

Copyright






Writing Rubric for High School (Teacher Copy)
tes . Level 1 Level 2 Level 3 Level 4 Level § Level 6
Writing Trait Experimenting Emerging Developing Capable Experienced Perfection
Writing Research/
Background

Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy

The reader can

understand the The writing is

ldeas

Main ideas and
purpose are
somewhat unclear

main ideas,
although they may
be overly broad or
simplistic, and the
results many not be
effective.
Supporting detail is
often limited,
unsubstantial,

The writing is clear
and focused. The
reader can easily
understand the
main ideas.
Support is present,

The writing is clear,
focused and
interesting. It holds
the reader's
attention. Main
ideas stand out and
are developed by
supporting details

exceptionally clear,
focused and
interesting. It holds
the reader's
attention
throughout. Main
ideas stand out and
are developed by
strong support and

or development is |overly general, or [although it may be |suitable to rich details suitable
The writing lacks  |attempted but occasionally slightly|limited or rather audience and to audience and
idea or purpose. minimal. off-topic. general. purpose. purpose.






Organization

The writing lacks
coherence,
organization seems
haphazard and
disjointed. Even

The writing lacks a
clear organizational
structure. An
occasional
organizational
device is
discernible;
however, the
writing is either
difficult to follow
and the reader has
to reread
substantial
portions, or the
piece is simply too
short to

An attempt has
been made to
organize the
writing; however,

Organization is
clear and coherent.
Order and structure

The organization
enhances the
central idea(s) and
its development.
The order and
structure are strong

The organization
enhances the
central idea(s) and
its development.
The order and
structure are
compelling and

after rereading, the |demonstrate the overall structurelare present, but and move the move the reader
reader remains organizational is inconsistentor  |may seem reader through the |through the text
confused. skills. skeletal. formulaic. text. easily.
The writer has
The writer has chosen a voice |
chosen a voice appropriate for the
The writer's appropriate for the |[topic, purpose and
commitment to the |A voice is present. |{topic, purpose, and |audience. The
topic seems The writer audience. The writer seems
inconsistent. A demonstrates writer seems deeply committed
Voice The writing sense of the writer [commitment to the |committed to the  |to the topic, and

The writing seems
to lack a sense of
involvement or
commitment.

provides little sense
of involvement or
commitment.

There is no
evidence that the
writer has chosen a
suitable voice.

may emerge at
times; however, the
voice is either
inappropriately
personal or
inappropriately
impersonal.

topic, and there
may be a sense of

- |"writing to be read."

In places the writing
is expressive,
engaging or
sincere.

topic, and there is a
sense of "writing to
be read." The
writing is
expressive,
engaging or
sincere.

there is an
exceptional sense
of "writing to be
read." The writing
is expressive,
engaging, or
sincere.






Word Choice

The writing shows
an extremely
limited vocabulary
or is so filled with
misuses of words

L]

Language is quite
ordinary, lacking
interest, precision
and variety, or may
be inappropriate to
audience and

Words effectively

Words convey the
intended message
in an interesting,
precise, and natural

.|way appropriate to

audience and

Words convey the
intended message
in an exceptionally
interesting, precise,
and natural way
appropriate to
audience and

that the meaning is purpose in places. |convey the purpose. The purpose. The
obscured. Only the The writer does not |intended message. |writer employs a  |writer employs a
most general kind employ a variety of |The writer employs |broad range of rich, broad range of
of message is Language is words, producing a |a variety of words [words which have |words, which have
communicated monotonous and/or |sort of "generic" that are functional |been carefully been carefully
because of vague |misused, detracting|paper filled with and appropriate to |chosen and chosen and
or imprecise from the meaning |familiar words and |audience and thoughtfully placed {thoughtfully placed
language. and impact. phrases. purpose. for impact. for impact.
The writing flows; The writing has an
however, The writing has effective flow and
The writing tends to|connections easy flow and rhythm. Sentences
be mechanical between phrases or|rhythm. Sentences [show a high degree
Sentence [The writing is The writing tends to|rather than fluid.  [sentences may be |are carefully of craftsmanship,
Fluency difficult to follow or |be either choppy or |Occasional less than fluid. crafted, with strong |with consistently
and varied strong and varied

to read aloud.
Sentences tend to
be incomplete,
rambling, or very
awkward.

rambling. Awkward
constructions often
force the reader to
slow down to
reread.

awkward
constructions may
force the reader to
slow down or
reread.

Sentence patterns
are somewhat
varied, contributing
to ease in oral
reading.

structure that
makes expressive
oral reading easy
and enjoyable.

structure that
makes expressive
oral reading easy
and enjoyable.






Conventions

Numerous errors in
usage, spelling,
capitalization, and
punctuation
repeatedly distract
the reader and
make the text
difficult to read. In
fact, the severity
and frequency of
errors are so
overwhelming that
the reader finds it
difficult to focus on
the message and
must reread for
meaning.

The writing
demonstrates little
control of standard
writing conventions.
Frequent,
significant errors
impede readability.

The writing
demonstrates
limited control of
standard writing
conventions (e.g.,
punctuation,

" |spelling,

capitalization,
paragraph breaks,
grammar and
usage). Errors
begin to impede
readability.

The writing
demonstrates
control of standard
writing conventions
(e.g., punctuation,
spelling,
capitalization,
paragraph breaks,
grammar and
usage). Minor
errors while
perhaps noticeable,
do not impede
readability.

The writing
demonstrates
strong control of
standard writing
conventions (e.g.,
punctuations,
spelling,
capitalization,
paragraph breaks,
grammar and
usage) and uses
them effectively to
enhance
communication.
Errors are so few
and so minor that
they do not impede
readability.

The writing
demonstrates
exceptionally strong
control of standard
writing conventions
(e.g., punctuation,
spelling,
capitalization,
paragraph beaks,
grammar and
usage) and uses
them effectively to
enhance
communication.
Errors are so few
and so minor that
the reader can
easily skim right
over them unless
specifically
searching for them.

Copyright Oregon Department of Education. All rights reserved.






Writing Rubric for High School (student copy)

Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Writing Trait| Experimenting Emerging Developing Capable Experienced Perfection
.gs Research/
W"tmg Background
Process Brainstorming Knowledge Rough Draft Peer/Self Edit Final Copy
_ lamstillin _ I know a lot about
search of a topic this topic and
_ Information is added lots of
limited or unclear or interesting tidbits.
the length is not _ lused relevant,
adequate for telling qualities that
development. _ I haven't shared - go beyond the
Ideas _Theideaisa much information |_ Some things are _ I knows a lot obvious.
and don't seem to |new, other things |_ The topic is fairly Jabout this topic and|_1 used reasonable

simple restatement
or a simple answer
to the question.

_ The have not
begun to define the
topic.

_ Everything seems
as important as
everything else.

_ The text may be
repetitious,
disconnected, and
contains too many

random thoughts.

know much about
this topic.

_ Details are so
vague it's hard to
picture anything.

_ I .am still thinking
aloud on paper and
looking for a good
idea. _
am thinking maybe
1 will write about
this or maybe V'l

write about that.

everyone else
already knows.

_ Details are
general (nice, fun,
good.)

_ L am still thinking
aloud on paper and
looking for a good
idea.

_ 1 am thinking
maybe I'll write
about this or maybe

Il write about that.

broad.

_ 1 am attempting
to support the topic.
_ My ideas are
reasonably clear.

_ | have difficulty .
going from general
observations to
specifics.

_ The reader is left
asking questions.
_ | generally stay
on topic.

added interesting
tidbits.

_ | showed what
was happening
instead of telling.
__ The topic was
small enough for
me to handle.

_ The reader can
easily answer the
question, "What is
the point of this

paper/story?"

accurate details.

_ | wrote from
knowledge or
experience; my
ideas are fresh and
original.

_ | anticipated the
reader's questions
about the topic and
answered them.

_ | gave the reader
a lot of insight

about the topic.






Organization

_ There really isn't
abeginningor -
introduction to my
paper. It just takes
off.

_ lam confused
about how the

_ Noreal
introduction.

_ My connections
between ideas are
confusing.
_Thereader has a
hard time getting a
grip on the main
point or story line
because the | am
struggling with

_Thereisa
beginning but it
doesn't really grab
the reader or give
clues about what is
coming.

_ Sometimes it is
not clear how some
of the details
connect to the story
or main idea.

_ I am struggling
with organization of

_ My paper has a
recognizable
introduction and
conclusion.

_ | use transitions
to move the reader
through the text
without to much
confusion.

_luse some
logical sequencing,
yet structure takes
attention away from
the content.

_ The beginning
grabs the reader's
attention and gives
clues about what is
coming.

_ Every detail | use
adds a little more to
the main idea or
story.

_ I have placed all

_ | have used...

* an inviting
introduction that
draws the reader
in;

*a satisfying
conclusion that
leaves the reader
with a sense of
closure and
resolution.

_ | use transitions
that are smooth
and effective.

_ Sequencing is

details fit with the |organization and  |details. _ I have some my details in the logical and

main idea or story |sequencing of _ tam lingering too |control of pacing. |right place. effective.

line. details. long in some areas |_ Organization of |_There is evidence|_ The text flows so
_ My ideas seem |_ Pacing feels and sped through [the text sometimes of a strong smoothly, the
scrambled, jumbled|awkward when others. supports the main |conclusion or reader hardly thinks
and disconnected! |read out loud. _Thereisa point or storyline. |ending and the | about it.

_Thereis no _ No title is present |conclusion, but it is (Atitle if desired is |have ended ata  |_ My Pacing is well
conclusion. (if requested) ho-hum. present) good spot. controlled.






_ As the reader, if

_ | speak in a kind

_ Although the
reader understands
what | mean, the
text won't make
them feel like
laughing, crying, or

_ My text
communicates in
an earnest,
pleasing manner.
_ Only one or two
moments here or
there surprise,

_ | have put my

you didn't already |of monotone. pounding on the delight, or move the|_ The reader feels |personal stamp on
know, you might  |_ The writing is table. reader. a strong interaction |the writing. The

. not know who wrote|humdrum and "risk-|_ My text is on the |_ | weigh ideas with the me. reader knows it's

Voice this paper. free." edge of being carefully and _ | take a risk. me!

_ lam not _ lam not funny, excited, discard personal |_ My tone and _ Readers can tell |
comfortable sharing|concerned with the |scary, or honest-  |insight in favor of |voice give flavor  |am talking right to
and have taken the |audience; my but is not there yet. |safe generalities. [and texture to the jthem.
safest route by writing style is a _ My personality  |_ My writing seems |message and are |_ | write with
hiding my feelings. [complete mismatch|pokes through here |sincere but lacks  |appropriate for the |confidence and
_I'sound like a for the intended and there but gets |consistent purpose and security.
robot. reader. covered up again. |engagement. audience. _ My text is full of
_ My paper makes [_ My writing is _ I am pleasant, but|_ My text emerges |_ My writing seems feelings and the
the reader yawn. |lifeless or cautious. strongly at some  |honest, personal  |reader will know
_ | do too much mechanical. _ 1 have done more |places, but is often |and reflects a how | feel.
telling and no _ No point of view |telling than obscured behind  [strong commitment |_ No other paper
showing. is reflected. showing. vagge_generalities. to the topic. sounds like mine.






Word Choice

_luse alot of
words and phrases
that are vague.
My words don't
make pictures yet.
_ Some of my
words are misused.
_ | use the same
words over and
over.

_ My language is
vague. "Blah, Blah,
Blah."

_ luse words
incorrectly.

_ I have a limited
vocabulary and
misuse of parts of
speech.

_l use jargon or
cliches. Thereis a
sign of persistent
redundancy.

_ Most of the words
just don't work in
this piece.

_ | use everyday
words pretty well
but did not stretch
for a new and
better way to say
things.

_ Most of the time
the reader will -
figure out what |
mean even if a few
words are messed
up.

_ My words aren't
real specific.

_ lused tired out
cliches or phrases.

_ | use words that
are specific and
accurate. ,
_ 1 use words and
phrases that create
pictures and linger
in your mind.

_l use language
that is natural and
never overdone.

_ My striking words
and phrases often
catch the reader's
eye.

_ l use lively verbs,
precise nouns, and
modifiers.

_ | am precise.

1 use words that
are colorful,
snappy, vital, brisk
and fresh. The
reader won't find
overdone, vague or
flowery language.
__All the words in
the paper fit. Each
one seems just -
right.

__luse very
energetic verbs|
That creates a
picture in the
readers mind.
__Some of the
words and phrases
| use are so vivid
the reader won't

soon forget them.

_ I use words that
are specific and
accurate.

_ I use words and
phrases that create
pictures and linger
in your mind.

_My language is
natural and never
overdone.

_ My use of striking
words and phrases
often catch the
reader's eye.

_All the words in
the paper fitl | use
lively verbs, precise
nouns and
modifiers so the
precision is

obvious.






_| use sentences
that are choppy,
incomplete,

_luse sentences

_ |l use sentences

_luse a varied

_ The reader has to|rambling, or _Someofmy . that get the job that enhance the |sentence length.

go back and read |awkward. My sentences are done in a routine  |meaning. Some are short and

over the text just to |phrasing does not |smooth and fashion. _Sentences vary in {snappy while some

figure out the sound natural. natural, but others |_ 1 usually have length as wellas  |are long and

sentences. _ I show no are halting. constructed my structure. stretchy.
Sentence |- | use sentence  |knowledge of word |_ Most of the sentences _ | use purposeful |_ My textis easy to

patterns thatare  |patterns and sentences have the|correctly. and varied read out loud

Fluency [repetitive. rhythm. same pattern. _ My sentence sentence because the

_ The reader has a |_ | begin all the _ Many sentences |beginnings are not |beginnings. sentences flow and

hard time telling sentences the begin the same ALL alike; some |{_ | use creative and]have a rhythmatic

where one same way. way. variety is appropriate rhythm |sequence of word

sentence stops and|_ Everyone hasa |_ My paper shows [attempted. and word patterns. |patterns.

another begins. hard time reading |[some interesting  |_ Parts of the text |_ My writing has a |_ | use variety in

_ | still needs to do |the text out loud sentences. have rhythm and  |rhythmatic sentence

quite a bit of editing |due to lack of _ I have used more |flow; others are sequence or flow of|beginnings.

to help the reader |rhythm in the words than stiff, awkward, sounds in _ Il have cutout all

get the meaning. _ |sentence. necessary. choppy or gangly. |language. excess baggage.






Conventions

_ Spelling errors
are common, even
simple words.

_ The writer has
missing or incorrect
punctuation.

_ Capitalization is
scattered all over or
not at all.
_Errorsin
grammar or usage
are very noticeable.
_ Paragraphing is
missing.

_ The reader must
read once to
decode, then again

for meaning.

_Spelling errors are
frequent.

_ Capitalization is
random.

_ Paragraphing is
not evident.

_ Punctuations is
very limited and
makes reading this
paper difficult.

_ Frequent
grammatical errors.

_ Spelling is correct
on simple words. It
may not be right on
harder words.

_ Most sentences
and proper nouns
begin with capitals,
but a few have
been over looked.
__Atleast one
paragraph is
present. Others
might not all begin
in the right spots.

_ Problems in
punctuation make
the reader stumble
and pause now and
then.

_ Several grammar
problems are
evident.”

_ Spelling is usually
correct or
reasonably
phonetic on
common words.

_ End punctuation
is usually correct.
_ Most words are
capitalized
correctly.

_ Problems with
grammar and
usage are not
serious.

_ Paragraphing is
attempted.

_ Moderate ( a little
of this, a little of

that ) editing.

_ Spelling is
generally correct.
__ Punctuation is
accurate.

_ Capitalization
skills are present.
_ Grammar and
usage are correct.
_ Paragraphing

__ The writer may
manipulate
conventions for
stylistic effect; and

it works!

tends to be sound.

_ Spelling is
accurate.

_ Capitals are used
correctly.

_ Every paragraph
is indented to show
where a new idea
begins.

_ Periods,
commas,
exclamation marks,
and quotation
marks are in the
right places.

_ Grammar/usage
is consistent and
shows control.

Ideas formulated from:

Northwest Regional Educational Laboratory and John

Mobile, Alabamal!

Copyright

Norton while traveling in Alabama. Thanks to a teachers at Maryvale Elementary in






Student Goal Sheet

Name: , Grade G| 5 i
, | , | .
Wherel  Weekof \Weekof Weekof Weekof |Weekof !Week of Week of lWeek of |Week of
My Goals started  10-21 10-28 11-4 (11-11 11-18 111-25 12-2 112-9 12-16 My Goal
Math Cap | 613| 622 611 617 | | | 624
| : o : S| | S S ‘ - | i
| - ‘
! . i | |
l ! i ' !
Math Comp 627 618 624 628 ' 656
Reading Fluency (Testto8 This student tested at 8th grade reading Fluency j
1 | | | i
| | | ! |
Reading Comp 48 641 652 739 849
Writing | 5 | ' : | | 6

The 1st digit of a 3 digit number indicates grade level the last two digits correlate with our
rubrics for Target goals for gradingin: Math Comp,Math CAP, Reading Fluency,Reading
Comprehension, and Writing. For writing we use the writing rubric which is attached.






Math COMP Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards

4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Gra:teul‘;z\r/;l of Time of Year

Fall 37-44 16-36 8-15 1-7

1 Winter 45-48 37-44 16-36 8-15
Spring On Second Grade 45-48 37-44 16-36

Fall 39-45 24-38 12-23 1-11
2 Winter 46-50 39-45 24-38 12-23
Spring On Third Grade 46-50 39-45 24-38

Fall 55-63 33-54 16-32 1-15
3 Winter 64-68 55-63 33-54 16-32
Spring On Fourth Grade 64-68 55-63 33-54

Fall 55-65 36-55 18-35 1-17
4 Winter 66-73 56-65 36-55 18-35
Spring On Fifth Grade 66-73 56-65 36-55

Fall 57-68 38-56 19-37 1-18
5 Winter 69-76 57-68 " 38-56 19-37
Spring On Sixth Grade 69-76 57-68 38-56

- Fall 56-66 37-55 19-36 1-18
6 Winter 67-74 56-66 37-55 19-36
Spring On Seventh Grade 67-74 56-66 37-55

Fall 53-62 35-52 18-34 1-17
7 Winter 63-70 53-62 35-52 " 18-34
Spring On Eighth Grade 63-70 53-62 35-52

Fall 60-71 40-59 20-39 1-19
8 Winter 72-80 60-71 40-59 20-39
Spring On High School Math 72-80 60-71 40-59

Fall 60-71 40-59 20-39 1-19
9-12 Winter 72-80 60-71 40-59 20-39
Spring On Grade Level Math 72-80 60-71 40-59






Math CAP Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards
4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Gra:ti;:\:':l of Time of Year

Fall 34-40 23-33 12-22 1-11

2 Winter 41-45 34-40 23-33 12-22
Spring On Third Grade Probe 41-45 34-40 23-33

Fall 35-41 23-34 12-22 1-11

3 Winter 42-46 35-41 23-34 12-22
Spring On Fourth Grade Probe 42-46 35-41 23-34

Fall 37-44 25-36 13-24 1-12
4 Winter 45-49 37-44 25-36 13-24
Spring On Fifth Grade Probe 45-49 37-44 25-36

Fall 39-45 26-38 13-25 1-12

5 Winter 46-51 39-45 26-38 13-25
Spring On Sixth Grade Probe 46-51 39-45 26-38

Fall 35-41 23-34 12-22 1-11

6 Winter 42-46 35-41 23-34 12-22
~ Spring )n Seventh Grade Prob 42-46 35-41 23-34
Fall 37-44 25-37 13-24 1-12

7 Winter 45-49 37-44 25-37 13-24
Spring Dn Eighth Grade Probg 45-49 37-44 25-37

Fall 32-37 21-31 11-20 71410
8 Winter 38-42 32-37 21-31 11-20
Spring. On High School Math 38-42 32-37 21-31

Fall 32-37 21-31 11-20 1-10

9-12 Winter 38-42 32-37 21-31 11-20
Spring On Grade Level Math 38-42 32-37 21-31






Reading Fluency Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards

4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Gra: ti:;z\r’:l of Time of Year
Fall 93-112 85-92 70-84 64-69
1 Winter 113-124 93-112 85-92 70-84
Spring 125+ 113-124 93-12 85-92
Fall 115-139 104-114 86-103 77-85
2 Winter 140-155 115-139 104-114 86-103
Spring 156+ 140-155 115-139 104-114
Fall 143-161 130-142 115-129 104-114
3 Winter 162-178 143-161 130-142 115-129
Spring 179+ 162-178 143-161 130-142
Fall 160-177 146-159 131-145 120-131
4 Winter 178-195 160-177 146-159 131-145
Spring 196+ 178-195 160-177 146-159
Fall 176-191 166-175 .152-165 143-151
5 Winter 192-204 176-191 166-175 152-165
Spring 205+ 192-204 176-191 166-175
= Fall 189-203 176-188 163-175 152-162
6 Winter 204-218 189-203 176-188 163-175
Spring 219+ 204-218 189-203 176-188
Fall 188-198 176-187 .. 166-175 ... 155-165
7 Winter 199-212 188-198 176-187 166-175
Spring 213+ 199-212 188-198 176-187
Fall 184-193 176-183 167-175 160-166
8 Winter 194-202 184-193 176-183 167-175
SprinL 203+ 194-202 184-193 176-183
Fall 184-193 176-183 167-175 160-166
9-12 Winter 194-202 184-193 176-183 167-175
Spring 203+ 194-202 184-193 176-183






Kindergarten Reading Fluency Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards
4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Gra:ti;:\rl‘:l of Time of Year
Fall 38-44 35-37 29-34 27-29
K- LNF Winter 45-49 38-44 35-37 29-34
Spring 50+ 45-49 38-44 35-37
Fall 38-44 35-37 29-34 27-29
K - LSF Winter 45-49 38-44 35-37 29-34
Spring 50+ 45-49 38-44 35-37
Fall 38-44 35-37 29-34 27-29
K- PFS Winter 45-49 38-44 35-37 29-34
Spring 50+ 45-49 38-44 35-37
Fall 38-44 35-37 29-34 27-29
K- NWF Winter 45-49 38-44 35-37 29-34
Spring 50+ 45-49 38-44 35-37
Fall 93-112 85-92 - 70-84 64-69
1 Winter 113-124 93-112 85-92 70-84
- Spring 125+ 113-124 93-12 85-92






Reading Comprehension Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards

4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Gra:ti::\::l of Time of Year
Fall 6-13 5 3-4 2
1 Winter 14-16 6-13 5 3-4
Spring 17+ 14-16 6-13 5
Fall 12-20 11 6-10 )
2 Winter 21-23 12-20 11 6-10
Spring 24+ 21-23 12-20 11
Fall 22-24 20-21 18-19 16-17
3 Winter 25-27 22-24 20-21 18-19
Spring 28+ 25-27 22-24 20-21
Fall 22-31 21 15-20 14
4 Winter 32-33 22-31 21 15-20
Spring 34+ 32-33 22-31 21
Fall 29-34 26-28 22-25 20-21
5 Winter 35-38 29-34 26-28 22-25
Spring 39+ 35-38 29-34 26-28
=~ Fall 36-42 35 30-34 30-34
6 Winter 43 - 36-42 35 35
Spring 44+ 43 36-42 36-42
Fall 37-39 33-36 31-32 28-30
7 Winter 40-44 37-39 33-36 31-32
Spring 45+ 40-44 37-39 33-36
Fall 37 32-36 31 27-30
8 Winter 38-43 37 32-36 31
Spring 44+ 38-43 37 32-36
Fall 37 32-36 31 27-30
9-12 Winter 38-43 37 32-36 31
Spring 44+ 38-43 37 32-36






Writing Target Goals for Grading

# On Report Card In Relationship to Grade Level Standards

4 = Exceeds 3 = Meets 2 = Approaching 1 = Falls Far Below
Grade Level of
Student

K S5o0r6 4 3 lor2

1 Sor6 4 3 lor2

2 S5or6 4 3 lor2

3 Sor6 4 3 lor2

4 S50r6 4 3 lor2
<D 50r6 4 3 lor2
6 50r6 4 3 lor2

7 50r6 4 3 lor2

8 Sor6 4 3 lor2
9-12 50r6 4 3 lor2
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		Demonstration of Sufficient Progress_Founding Fathers.pdf

		Writing rubric k-2

		writing rubric  for intermediate 3rd-6th

		Writing Rubric for JR. High

		Writing Rubric for High School

		Student goal sheet and target goals

		Dpmin 12EC chart




Jefferson Academy has always been based on a philosophy of individualized education where we strive
to meet the needs of the students from where they present themselves upon entry into our school. We
have always had a goal to use whatever means possible to move students to achieve grade level
performance. This has been done using pieces of the Brigance for Math and Spelling as a screening tool.
We also assessed reading and writing using a Basic Reading Inventory and a basic writing screening tool.
Once students were placed in their individual levels of instruction we monitored their progress with
teacher observation, student portfolios, and an Individualized Lesson Plan (ILP). ILP meetings were and
are held quarterly with the parents and the student.

When Jefferson Academy first started we had a student population of 30 students consisting mainly of
staff children and students with ADD and ADHD. The program was small enough that we could easily
track data and analyze data and provide remediation with meaningful results. Students with ADD and
ADHD thrived in the small individualized program and our reputation for helping students with
disabilities grew. The next few years show our student population increasing significantly each year.
We especially saw an increase in our Special Needs population.

In order to answer our needs for a good Special Education program we hired Dr. John Potts as our school
psychologist and Joey Reidhead as our Special Education Director. Both men have solid reputations in
our community as the most capable professional who working with special needs students. When word
got out that we had employed both of these talented individuals our special education population
increased even more.

Schools began to refer not only their ADD and ADHD students but also their students with Autism
Spectrum Disorders and Emotional Disabilities and Specific Learning Disabilities who were not doing well
socially or academically in the larger school systems. In the last few years as our at-risk student
population increased, our overall Standardized Test Scores plummeted.

We heightened our quest for better curriculum and more appropriate pedagogy to meet the
individualized needs of our students. We added a three-tiered instructional system that allowed for the
spiraling of curriculum as well as built-in scaffolding for our significant population below-grade-level
students. We took the state standards and put them in a rubric with Blooms Taxonomy to utilize the
recognition of differentiated learning methods such as project based instruction or experiential labs.
We also created a Skills Checklist utilizing the state standards in a rubric form with” not introduced,
introduced, and mastered” for each student that we could track our curriculum meeting the state
standards.

Students of all grades were enrolling with very limited reading abilities. We determined that reading
was the most important skill our students could develop so we hired a Reading Specialist. We added the
AIMS Web assessment to better track our student’s weekly reading progress, we also added the “Teach
Your Children to Read Well” curriculum as it allowed for intensive individualized instruction and the
ability to track their progress individually. We added AIMS Web math assessments to track our
students’ progress in math. We were tracking progress from even the least abled of our students,





unfortunately, even though our students had come far, the AIMS scores were showing progress as
inadequate because our students had so far to go.

In the last couple of years, with the hard economic times not only did we lose funding (1/12 the year
before last) families have been moving away from our rural communities to find jobs in the larger cities.
This has affected our teachers as well and our teacher turn-over rate has been very high. Finding good
teachers to replace them has been very difficult. Consequently with a high teacher turnover and
reduced funding our program has suffered. Another adverse factor to our program as we grew, we've
been challenged in utilizing all the data we collect in a timely manner as to be effective in helping
teachers intervene with effective practices in a timely manner to assist students where they need it
most. As inexperienced teachers focused on struggling students some of our higher students suffered
also.

We have been looking at a variety of data management programs and will be adapting one or two that
will give us the ability to extract useful pertinent data almost instantly, to determine if effective teaching
and learning is occurring and then having the time for professional development (on the Fifth day- see
below) to address the weaknesses that are present.

We also have been concentrating our efforts on training the teachers we do have. They are very
dedicated to their students and very hard working but they don’t always have the teaching abilities that
we have had in the past. This summer we enrolled all of our teachers in the Intel Math course for better
teaching practices which allows for continuous training throughout the year. We also have a master
teacher to monitor correct teaching practices within each classroom on a regular basis.

We went to a four -day school week, to use the fifth day for collaborating with our staff in analyzing
data for student growth and deficiencies, and best practices in remediation to meet the needs of all
students’ with an emphasis our struggling ones. We do after school tutoring several days each week,
but will also utilize the fifth day for extra tutoring as needed.

This summer we (each teacher and administration) analyzed the AIMS results in Math and Reading for
every student in the school and created a checklist to identify the weakness of each as well as checklist
for collective data for each classroom and for the entire school. (Indicating lack of or weak instruction).
Correlating that with the Aims Web assessment scores we identified and ranked focus areas according
to deficiencies.

In Math across the board — Data Analysis, Probability and Discrete Mathematics was the overall weakest
area. Our 3™ and 4™ graders also showed overall weakness in estimation, Functions, Relationships, and
measurement. These are priority focus areas for grades k-5 this year. In grades 5 thru 8 besides Data
Analysis Numerical operations. Geometric properties and transformation of shapes topped the
deficiencies and will be priority focus areas for grades 5-8.

In High school Numbers and operations, structure and logic, overall, and individually students had
severe deficiencies in multiple areas. We are continuing to research math programs that will best serve





our student population. In the meantime we will prioritize needs on a weekly and individual basis while
utilizing the new skills we are learning in the Intel Math Course.

In Reading overall —-comprehension of expository text, and literary text was our priority focus areas . In
the lower grades we also saw comprehension of persuasive text. In the Junior High it was functional
text and High School comprehension of persuasive text. We will continue to prioritize weaknesses in
these areas on a weekly basis.





PERFORMANCE MANAGEMENT PLANTEMPLATE

INDICATOR:' _ x_Math

Founding Fathers Academies, Inc.

___Reading DURATION OF THE PLAN?% Begins __ June, 2012_ _

to

__May  ,2013

MEASURE* METRIC* CURRENT End Target For This Plan**
STATUS*
State standardized Percent (%) of students who score Math: 11% Meet or demonstrate sufficient progress toward the
assessment proficient on the State standardized | passing, 14 level of adequate academic performance as set and
assessment SGP modified periodically by the Board.
and
Student growth percentile (SGP) Reading: 46%
passing, 33
SGP

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps®* Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Review current students Aims test 6-6-12 to 7- | Executive Director Spreadsheet that shows collective 1200
results, along with other evidence 30-12 Director, curriculum | and individual weaknesses in
(student work samples, Aims Web director, teachers mathematical concepts/skills.
Benchmark / weekly probes
(computation, concepts & application) to
determine student’s individual and
collective weaknesses.
2. Determine focus areas of instruction 6-6-12 to 7- | Executive Director The student’s Individualized Learning | 1200
(individual and collective - mathematical | 30-12 Director, curriculum | Plan clearly defines/reflects
skills and concepts) for upcoming school director, teachers goals/objectives that shows how the
year based on Aims test results. Write teacher is going to meet the
Individual Learning Plans for each deficiencies that are defined in the
student based up results of Aims Web probes, Aims test results,
assessments. and current school curriculum

generated test results.

3. Preview curriculum that will best fit 7-1-12 to 8- | Executive Director Purchased curriculum 5000
needs based on targeted focus areas 30-12 Director, curriculum
then purchase. director

Five-Year Interval Review - Approved 11/29/2010






4. Train teachers on new purchased
curriculum and hold weekly collaboration
meetings for teachers on current week’s
data tracking for student progress.

Aug 13-
May 16

Executive Director
Director, curriculum
director, teachers

Agenda and training sign in sheets.
Student data tracking sheets.
Determination of focus areas which
are delineated throughout the yearly
lesson plans.

2400

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Teachers use Arizona academic 6-6-12 to Executive Director Yearly lesson plans 1200
standards as a roadmap to create and 7-30-12 Director, curriculum
implement yearly lesson plans. director, teachers
2. Each teacher reviews student 6-6-12 to Executive Director Yearly lesson plans -checklist sheets, | 2400
weaknesses on Aims Test and then 7-30-12 Director, curriculum | and copies of Aims results.
adjusts yearly lesson plans to amply director, teachers
cover the deficiencies.
3. 8-6-12 to 5- | Executive Director Skills checklist for each student 400
Using a skills checklist that is Arizona 23-13 Director, curriculum
Academic standards based - teachers director, teachers
indicate : not introduced, introduced and
mastered
4,
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1 Use current Aims Web probes on a Ongoing Executive Director Weekly aims web tracking, daily 1200
regular basis (once a week- more if through-out | Director, curriculum | math drills results
needed) to monitor students progress the school director, teachers,
along with daily math drills year

Five-Year Interval Review - Approved 11/29/2010






2. Evaluate Aims Web to determine if it Aug 10 — Executive Director If Aims web results are showing 2500
adequately monitor students progress, if | Aug 31 Director, curriculum | positive growth but focus goals are
not review and purchase additional director, teachers not being met then-purchase
program/s to provide detailed data. additional assessment materials
3. Purchase an information system that By August Executive Director Purchase system — extrapolated data | 3000
easily and readily extrapolates of data 21, 2012 Director, curriculum
director,

4. Rubrics for experiential learning/ 8-6-12 to Director, curriculum | A set of rubrics for each student that | 400
individualized practice leveled by Blooms | 5-30-13 director, teachers is available to the
Taxonomy and created from state teacher/administrator/and child’s
standards are used to track student parent that clearly defines/shows
progress and eventual mastery. student’s progress and level of

mastery of each concept/skill.
5. 4 day school week for the purpose of | 8-6-12 to 5- | Executive Director Jefferson Academy adopted a 4 day | 12000
using 5th day to analyze student data 23-13 Director, curriculum | school week.

and as a team collaborate and develop
intervention strategies to improve student
proficiencies.

director, teachers

Student data, minutes of
collaboration and intervention
strategies.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Training teachers how to implement July 9-13 Intel Math Grant Agenda’s and sign in sheets for Intel | 1200
multiple techniques to at risk students. math class, and staff trainings.
(Intel Math class), and weekly
collaboration and in services
2. Using knowledge from Intel Math July 16- Executive Director Daily lesson plans., Staff in-services | 3600
Class, last years Aims Test results, Augl7. Director, curriculum | Agendas and signup sheets Teacher
chosen curriculum, and alignment with Review will director, teachers observations,
state standards; teachers will incorporate | be ongoing | Executive Director
knowledge gained to drive their daily throughout | Director, curriculum
lesson plans and teaching practices. the year director, teachers
3. As we review and analyze data, we Aug10th, Executive Director Weekly lesson plans, regular teacher | 2500
will collaborate on multiple ways to 2012 to Director, curriculum | observations, and Agenda and
implement curriculum and intervention May 24" director, teachers attendance sign in sheets for staff
strategies to best meet the needs of 2013 trainings.

each student.

Five-Year Interval Review - Approved 11/29/2010






4.At least Monthly(more often for Oct 5, Dec Executive Director Teacher observation reports 400
struggling teachers), teacher 14, Mar 15" | Director, curriculum
observations will be held, May 17th director, teachers

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total 39000 Fiscal Year 2012-2013
Year 2: Budget Total ___ 33500
Year 3: Budget Total 33500

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to the Board'’s level of adequate academic performance

4Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Five-Year Interval Review - Approved 11/29/2010






PERFORMANCE MANAGEMENT PLANTEMPLATE

Founding Fathers Academies, Inc.

INDICATOR:* __ Math X Reading DURATION OF THE PLAN? Begins June 1, 2012 to May 30, 2012
MEASURE* METRIC* CURRENT End Target For This Plan*®
STATUS*
State standardized Percent (%) of students who score Math: 11% Meet or demonstrate sufficient progress toward the
assessment proficient on the State standardized | passing, 14 level of adequate academic performance as set and
assessment SGP modified periodically by the Board.
and
Student growth percentile (SGP) Reading: 46%
passing, 33
SGP

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps’ Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Further train teacher on current 6-1-12 Executive Director Training agenda sign in sheets, 400
reading program and incorporate into 7-30-12 Director, curriculum | Daily lesson plans and corrective
daily lesson plans. director, teachers action plans.
2. Research effective vocabulary 6-1-12 Executive Director Procure appropriate vocabulary 2500
programs for at risk students living in a 8-21-12 Director, curriculum | program
rural area and procure director, teachers,

reading specialist
3. Research effective comprehension 6-1-12 Executive Director Procure appropriate comprehension | 2500
programs with emphasis on functional, 8-21-12 Director, curriculum | programs with emphasis functional,
literary, and expository, persuasive text director, teachers, literary, and expository text for at risk
for at risk students living in a rural area. reading specialist students living
3. Implement programs and assessona | 8-21-12to 5 |, Executive Director | Assessment scores of 1200
weekly basis.. Director, curriculum implemented programs

director, teachers,

reading specialist

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.
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Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Teacher uses Arizona academic 6-6-12 to Executive Director Yearly lesson plans clearly reflect 1200
standards as a roadmap to create and 7-30-12 Director, curriculum | and align to AZ State Standards.
implement yearly lesson plans. director, teachers
2. Each teacher reviews deficiencies on | 6-6-12 to Executive Director Yearly lesson plans -checklist sheets, | 2400
Aims Test and then reviews and adjusts | 7-30-12 Director, curriculum | and copies of Aims results.
yearly lesson plans so that deficiencies director, teachers
are covered in throughout the year.
3. 8-6-12 to 5- | Executive Director Skills checklist completed for each 400
Using a skills checklist that is Arizona 23-13 Director, curriculum | student and sent home each
Academic standards based - teachers director, teachers semester.
indicate : not introduced, introduced and
mastered.
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Weekly probe results monitored by 8-6-12 to Executive Director Weekly monitoring reports reviewed | 1200
teacher and supervisor. 5-30-13 Director, curriculum | and evaluated for continuous teacher
director, teachers intervention.
2. Weekly probe results reviewed 8-6-12 to Executive Director Weekly conference reports reviewed | 400
followed by conferencing to 5-30-13 Director, curriculum | by the administrator to determine that
determine/create a plan for individualized director, teachers underperforming students are
strategies for the underperforming receiving the appropriate
students. individualized plan/strategies.
3. Rubrics for experiential learning/ 8-6-12 to Director, curriculum | A set of rubrics for each student that | 400
individualized practice leveled by Blooms | 5-30-13 director, teachers is available to the
Taxonomy and created from state teacher/administrator/and child’s
standards are used to track student parent that clearly defines/shows
progress and eventual mastery. student’s progress and level of
mastery of each concept/skill.
4. 4 day school week for the purpose of | 8-6-12 to 5- | Executive Director Jefferson Academy adopted a 4 day | 12000
using 5" day to analyze student data and | 23-13 Director, curriculum | school week.

as a team collaborate and develop
intervention strategies to improve student

director, teachers

Student data, minutes of
collaboration and intervention
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proficiencies. strategies.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the
curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Train Teachers in Teach Your Child to | 7-16-12 to Executive Director Each teacher will show evidence of 2000
Read Well 7-20-12 Director, curriculum | training through workshop
director, teachers participation and classroom
observation.
2. 8-6-12 to Executive Director Weekly training reports and teacher 1000
Weekly, individual and group trainings, in | 5-30-12 Director, curriculum | observations
specific skills for group instruction director, teachers
techniques.
3. 8-6-12 to Executive Director Weekly participation in training 1200
Weekly individual/group trainings in 5-30-12 Director, curriculum | clearly shown in training
specific skills for implementation of director, teachers reports/biannual formal classroom
differentiated instruction techniques. observations.

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total _ 31000 Fiscal Year 2012-2013
Year 2: Budget Total 26000
Year 3: Budget Total 26000

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to the Board’s level of adequate academic performance

4Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy
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AGENDA ITEM: Consideration of Revocation or Restoration of a Charter of a Charter Holder Operating an F
School

Issue

Jefferson Academy of Advanced Learning, a school operated by Founding Fathers Academies, Inc., was assigned
an F letter grade by the Arizona Department of Education based on its academic performance during the 2012-
2013 school year. The Board must determine whether to restore the charter to acceptable performance or to
revoke the charter.

Background Information

In FY2011, Jefferson Academy of Advanced Learning received an achievement profile of Underperforming and a
letter grade of D. In FY2012, the school received a letter grade of D. In FY2013, the school was assigned an F letter
grade. On September 9, 2013, the Arizona Department of Education (ADE) notified the Board of the F letter grade
status (failing level of performance) of Jefferson Academy of Advanced Learning (portfolio: b. Letter Grade and
Priority Letter). Pursuant to A.R.S. § 15-241(U), if a charter school is assigned a letter grade of F, the ADE shall
immediately notify the charter school's sponsor. The charter school's sponsor shall either take action to restore
the charter school to acceptable performance or revoke the charter school's charter.

Founding Fathers Academies, Inc. operates one school, Jefferson Academy of Advanced Learning, serving grades
K-12 in Show Low. The graph below shows the charter holder’s actual 100™ day average daily membership (ADM)
for fiscal years 2010-2013 and 40™ day ADM for fiscal year 2014.

Founding Fathers Academies, Inc.

Historical and Estimated ADM for FY 2010 - 2014
200
175

158.158 160.526

160.8 150.113
150
150.133

125
100

FY2010 FY2011 FY2012 FY2013 FY2014

A dashboard representation of Jefferson Academy of Advanced Learning’s academic outcomes for FY 2012 and FY
2013, based upon the indicators and measures adopted by the Board, is provided below.
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NO PERMISSION TO EDIT
Jefferson Academy of Advanced Learning

2012 2013
Traditional Traditional
K-12 School (K-12) K-12 School (K-12)
1 s Growth Measure A:soilgnnt: d Weight | Measure Az:i‘g?nt: d Weight
M
1a. SGP ath. M 50 10 38 50 10
Reading 47 50 10 36.5 50 10
Math 43 50 10 38.5 50 10
1b. SGP Bottom 25%
AEe Reading 53 75 10 42 50 10
2. Proﬁciency Measure AZ:il;nt: d Weight | Measure Al::i‘;nt; d Weight
Math 211/ 62 50 7.5 |17 / 60.8 50 7.5

2a. Percent Passi
A TECECE PASNE Reading |47 /77.9 50 | 7.5 |38/77.3 50 | 7.5

2b. Composite School Math I N
Compari cesins M > —
0 0

Math NR 0
2c. Subgroup ELL E

Reading NR 0 0 NR 0 0
2¢. Sub FRL Math 22 /517 50 3.75 |18 / 52.5 50 3.75
c. Subgrou
— Reading |51 / 70.2 50 3.75 |40/ 70.5 50 3.75
Math . 3.75 . 3.75
2c. Subgroup SPED a . 9 /253 50 9 /236 50
Reading |22 / 36.1 50 3.75 |22/ 38.9 50 3.75
3. State Accountabi []ty Measure Asgilgnr::: 4 Weight | Measure AFs,:i:nt; 4 Weight
3a.State Accountabity I 0 BN
4, Graduation Measure Az:_’iignnt: d Weight | Measure Az:ii_:nt; d Weight
4a. Graduation NR 0 0 NR 0 0
Overall Rating Overall Rating Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 48.53 85 45.59 85
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

The following is a timeline of activities that have occurred related to the academic performance of Founding
Fathers Academies, Inc.:

January 17, 2012 Founding Fathers Academies, Inc. was notified that the charter holder was required to
submit a Performance Management Plan on or before July 1, 2012 for the five-year
interval review because Jefferson Academy of Advanced Learning, the school operated by
the charter holder, did not meet the academic expectations set forth by the Board.

July 1, 2012 The charter holder failed to timely submit a complete Performance Management Plan by
the due date.
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July 9, 2012

August 13, 2012

November 26, 2012

February 11, 2013

March 5-6, 2013

September 9, 2013

September 12, 2013

October 17, 2013

November 12, 2013

November 14, 2013

November 20, 2013

At its July meeting, the Board issued a Notice of Intent to Revoke the charter contract of
Founding Fathers Academies, Inc. for failing to comply with its charter contract when it
failed to provide a learning environment that improves pupil achievement in accordance
with A.R.S. § 15-181(A).

Founding Fathers Academies, Inc. submitted a complete Performance Management Plan
to the Board.

The Board approved the consent agreement for the charter holder. However, Founding
Fathers Academies, Inc. rejected the agreement when its governing board failed to
approve and its authorized representative failed to sign the agreement.

The Board withdrew its approval and acceptance of the consent agreement and directed
staff to conduct a compliance review, which would include a multi-day site visit to
evaluate the school’s operations, including the academic program, and report back to the
Board in March with a recommendation for moving forward.

Staff conducted a complete onsite review of the charter to evaluate the operations and
academic program of Jefferson Academy of Advanced Learning. At its March 11, 2013
meeting, the Board agreed with a staff recommendation to continue monitoring the
academic performance of the school in accordance with the academic framework and
intervention schedule.

The ADE notified the Board of the F letter grade status for Jefferson Academy of
Advanced Learning.

In accordance with the Board’s processes, the charter holder was notified in an email of
its requirement to submit a Demonstration of Sufficient Progress (DSP) and Financial
Performance Response as a requirement for a failing school that does not meet the
Board’s academic performance expectations (portfolio: c. DSP Notification). The charter
holder was informed that the determination by the Board of whether to restore or to
revoke the charter for Founding Fathers Academies, Inc. would be based on the evidence
of the charter holder’s performance in accordance with the performance framework
adopted by the Board, including the charter holder’s demonstration of sufficient progress
toward the academic performance expectations of the Board.

An email was sent to the charter representative that provided additional information
regarding the process for evaluating a DSP and identified the site visit date (portfolio: d.
Site Visit Notifications).

The charter holder submitted the DSP (portfolio: e. Demonstration of Sufficient Progress)
and the Financial Performance Response timely.

Board staff sent an email to the charter representative (portfolio: d. Site Visit
Notifications) which confirmed the site visit date, identified items to be reviewed on site,
and provided the initial evaluation of the DSP submitted on November 12, 2013
(portfolio: f. DSP Evaluation Instrument).

Board staff conducted the site visit to meet with the leadership team (Sandy Stewart,
Charter Representative and Executive Director; Kami Tate, Teacher Mentor; and Joey

ASBCS Board Meeting, December 9, 2013





Reidhead, High School Teacher) to confirm the documentation presented in the DSP and
review additional information to be considered in the final evaluation of the charter
holder’s Demonstration of Sufficient Progress submission.

Demonstration of Sufficient Progress

The DSP submitted by Founding Fathers Academies, Inc. included no data; the narrative to address the required
areas (curriculum, monitoring instruction, assessment, and professional development) for measures for which the
charter holder was required to provide a response was scored as not acceptable for each measure. The charter
holder was provided a copy of the initial evaluation prior to the site visit and informed that areas initially
evaluated as not acceptable could be addressed with additional evidence and documentation at the time of the
visit. The charter holder also had 48 hours following the site visit to submit relevant documentation (portfolio: g.
DSP Evidence).

After considering information in the DSP, evidence and documentation provided at the time of the site visit, and
additional documentation submitted following the site visit, the charter holder failed to provide evidence of a
curriculum aligned to the standards, failed to provide a systematic process for monitoring and recording the
implementation of the standards in instruction, failed to provide a comprehensive assessment system based upon
clearly defined performance measures aligned with the curriculum, and failed to provide a comprehensive
professional development plan that was aligned to teacher needs. A summary of findings for each required area
as evaluated is provided below:

Curriculum

The Jefferson Academy of Advanced Learning did not successfully demonstrate a system to create, implement,
evaluate, and revise curriculum, including supplemental curriculum, aligned with Arizona College and Career
Ready Standards. The core reading program for grades K-8 is the same program that was in place when the school
submitted its Performance Management Plan (PMP) (portfolio: h. Performance Management Plan). No evidence
was provided to demonstrate that the program, Teach Your Children to Read Well, is alighed with Arizona’s
College and Career Ready Standards. The narrative for the PMP identified reading comprehension as a deficiency;
at the time of the DSP site visit, the school stated that reading comprehension continues to be the primary
deficiency in reading achievement. The school did not provide evidence of curriculum maps or pacing guides for
the reading program.

This year, the school purchased a new core math program for grades K-6 and continues to use the previous math
program for grades 7-8. The curriculum documentation provided by the school included pacing guides for the new
math program for grades K-6 for standards aligned to Arizona’s College and Career Ready Standards and math
pacing guides for grades 7-8 for standards not aligned to Arizona’s College and Career Ready Standards. For
grades 9-12, the school uses an online curriculum for all of its courses. According to the school, the online
program has been aligned to Arizona’s College and Career Ready Standards. No documentation was provided to
demonstrate alignment.

A system for evaluating and revising curriculum was not described in the DSP. At the site visit, the school did give
an explanation of how the elementary math curriculum was selected but no evidence was provided to
demonstrate the process has been implemented across the school.

Monitoring Instruction:

The Jefferson Academy of Advanced Learning did not successfully demonstrate a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction and the evaluation of instructional
practices of the teachers supported by data, data analysis, and feedback to further develop the system. The
school has no formal teacher evaluation process in place. While the school provided notes from informal
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classroom observations for grades K-6 conducted by the Teacher Mentor, no evidence of feedback to teachers
was provided to support that this occurs in a systematic way. The DSP states that the school is working on
implementing a more thorough observation but, at the time of the site visit, no evidence was provided to
demonstrate that this has occurred. Leadership for grades 9-12 provided documentation of para-professional
evaluations which primarily evaluates interpersonal skills. Teachers are required to submit year-long lesson plans
at the beginning of the year but no evidence of review, evaluation or monitoring of the plans was provided. An
action step in the PMP submitted by the school stated that each teacher would review deficiencies on the AIMS
test and then review and adjust yearly lesson plans so that deficiencies are covered throughout the year but no
evidence of this occurring was provided.

Assessment:

The Jefferson Academy of Advanced Learning did not successfully demonstrate a comprehensive assessment
system based on clearly defined performance measures aligned with the curriculum and instructional
methodology that includes data collection and analysis from multiple assessments. The school administers
several types of assessments including AIMSweb for math and reading, maintains skills checklists, administers
diagnostic tests for math intervention, and tracks students’ progress toward targets in math and reading.
However, no evidence of analysis of the data collected from various assessments or sources or how the data is
used to inform instructional decisions was provided. The PMP narrative stated that the school was changing to a
four-day school week so that staff could use the fifth day to collaborate on data analysis to determine deficiencies
and remediation. Professional development agendas for the collaboration day had an agenda item for data
analysis on several of the agendas but no evidence of data analysis was provided either with the DSP, during the
on-site visit, or with follow-up documentation submitted identifying activities on the collaboration days.

The school provided math diagnostic test results from a test administration in October to students in grades 1-8.
The diagnostic test was administered for a grade level below each student’s current grade level so a sixth grade
student was given a fifth grade diagnostic. 95% of the students in sixth grade could not demonstrate proficiency
on numeration, patterns, and relationships on the fifth grade math diagnostic.

Professional Development:

The Jefferson Academy of Advanced Learning did not successfully demonstrate a comprehensive professional
development plan that is aligned with teacher learning needs, includes follow up and monitoring strategies, and is
supported by data and analysis. According to the PMP, the school changed to a four-day school week to use the
fifth day for staff to collaborate on data analysis to determine deficiencies and remediation. The DSP stated that
the primary purpose of the meetings is to review the lowest quartile students as well as students who show no
growth or regression and discuss what strategies to implement to increase learning. However, no documentation
or evidence of data analysis was provided as a part of the professional development documentation. The school
submitted agendas, sign-in sheets and notes but did not demonstrate a comprehensive professional development
plan, with monitoring and follow-up documentation, or evidence of the effectiveness of new learning in the
classroom.

The PMP narrative stated that the school had enrolled teachers in the Intel Math program and the school stated
in the DSP that teachers have participated in Intel Math for the past year and a half but no documentation was
provided to demonstrate that participation in the program has been effective and no evidence was provided to
demonstrate that participation in the math professional development has improved student achievement.

Grad Rate

The DSP did not address strategies the school uses to ensure students graduate on time. Following the site visit,
the high school provided education and career plans the school uses to track students’ progress on coursework
required for high school graduation. However, there is not enough information included in the plans to
determine if a student is on-track to graduate in four years. The school provided ACT COMPASS placement results

5
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for three students applying for dual enroliment at Northland Pioneer College; the placement results indicated all
three students needed additional preparation in math or reading before being eligible for enrollment in credit-
bearing courses. The school stated that a student enrolled at the school may take the ACT this year. The high
school teacher stated, to his knowledge, this will be the first student attending the school that has taken the ACT
or SAT. No additional data or analysis was provided to demonstrate students at the school are on-track to
graduate in four years.

Financial Performance

The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 2012
audit. The following table includes the charter holder’s financial data and financial performance for the last three
audited fiscal years.
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Founding Fathers Academies, Inc.

Financial Data
2013 2012

2011

Statement of Financial Position

Cash $100,610 $99,010 $102,780
Unrestricted Cash $91,887 $94,970 $102,780

Other Liquidity $16,353

Total Assets $923,483 $899,560 $940,284

Total Liabilities $668,495 $736,355 $793,003

Current Portion of Long-Term Debt &

Capital Leases $296,829 $33,967 $24,177

Net Assets $254,988 $163,205 $147,281

Statement of Activities
Revenue $1,634,933 $1,629,653 $1,754,591
Expenses $1,543,150 $1,613,729 $1,732,877
Net Income $91,783 $15,924 $21,714
Change in Net Assets $91,783 $15,924 $21,714

Financial Statements or Notes

Depreciation & Amortization Expense $20,615 $21,247 $23,869
Interest Expense $61,059 $56,360 $50,367
Lease Expense $15,400 $16,800 $15,400

Financial Performance

| o 2012 2011__[3-yr Cumulative

Going Concern No N/A
Unrestricted Days Liquidity* 25.60 21.48 21.65 N/A
Default No No No N/A
Net Income $91,783 $15,924 $21,714 N/A
Cash Flow $1,600 ($3,770) $87,119 $84,949
Fixed Charge Coverage Ratio 0.51 1.03 1.24 N/A

*Forfiscal years 2011 and 2012, the field reflects the charter holder's performance under the

financial framework's previous "Unrestricted Days Cash" measure.
The charter holder was required to submit a financial performance response based on the fiscal year 2012 audit
(portfolio: h. Financial Evaluation and Response). Staff’s evaluation of the initial financial performance response
resulted in zero “Acceptable” and four “Not Acceptable” determinations (portfolio: h. Financial Evaluation and
Response). On November 20, 2013, the charter holder was provided the opportunity to provide additional
information within 48 hours. On November 22, 2013, the charter holder submitted a revised financial
performance response (portfolio: i. Additional Financial Information).
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While the charter holder did not meet the Board'’s financial performance expectations in fiscal years 2012 and
2013, the Demonstration of Sufficient Progress includes no indication that additional resources would be
committed by the charter holder to developing systems that would result in improved academic performance.

Board Options

Option 1: The Board may vote to issue a Notice of Intent to Revoke the charter holder’s charter contract. Staff
recommends the following language for consideration: | move that the Board issue a Notice of Intent to Revoke
the charter of Founding Fathers Academies, Inc. on the basis of its designation as an F school for FY 2013 and its
failure to meet or demonstrate sufficient progress toward the Board’s academic expectations as set forth in the
performance framework. The charter holder failed to provide evidence of a system to adopt, implement,
evaluate, and revise curriculum aligned with Arizona College and Career Ready Standards, failed to provide a
systematic process for monitoring and recording the implementation of the standards in instruction, failed to
provide a comprehensive assessment system based upon clearly defined performance measures aligned with the
curriculum, and failed to provide a comprehensive professional development plan that was aligned to teacher
needs, provides for monitoring and follow-up strategies and is supported by data and analysis.

| further move that:

e Within 48 hours of receipt of the Notice the charter operator shall notify staff and parents/guardians of
registered students of the Notice of Intent to Revoke and the Notice of Hearing and provide a school
location where the copy may be reviewed,;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all correspondence
and communications used to comply with the preceding provision; and

e Within 20 days of receipt of the Notice the charter operator shall provide the Board with the names and
mailing addresses of parents/guardians of all students registered with the school.

Option 2: The Board may vote to restore the charter to acceptable performance. The following language is
provided for consideration: | move to direct staff to work with Founding Fathers Academies, Inc. to create a
Consent Agreement for the purpose of restoring the charter to acceptable performance in accordance with A.R.S.
§ 15-241(U) that would minimally include quarterly progress reports that demonstrate evidence of a system to
adopt, implement, evaluate, and revise curriculum aligned with Arizona College and Career Ready Standards
supported by data and analysis, evidence of a systematic process for monitoring and recording the
implementation of the standards in instruction supported by data and analysis, evidence of a comprehensive
assessment system based upon clearly defined performance measures aligned with the curriculum supported by
data and analysis, and evidence of a comprehensive professional development plan that is aligned to teacher
needs and provides for monitoring and follow-up strategies supported by data and analysis, which collectively
improves student achievement as supported by data.

| further move that if the terms of a consent agreement cannot be reached by the January Board meeting that the
Board issue a Notice of Intent to Revoke the charter of Founding Fathers Academies, Inc. on the basis of its
designation as an F school for FY 2013 and its failure to meet or demonstrate sufficient progress toward the
Board’s academic expectations as set forth in the performance framework. The charter holder failed to provide
evidence of a system to adopt, implement, evaluate, and revise curriculum aligned with Arizona College and
Career Ready Standards, failed to provide a systematic process for monitoring and recording the implementation
of the standards in instruction, failed to provide a comprehensive assessment system based upon clearly defined
performance measures aligned with the curriculum, and failed to provide a comprehensive professional
development plan that was aligned to teacher needs, provides for monitoring and follow-up strategies and is
supported by data and analysis.

| further move that:
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e Within 48 hours of receipt of the Notice the charter operator shall notify staff and parents/guardians of
registered students of the Notice of Intent to Revoke and the Notice of Hearing and provide a school
location where the copy may be reviewed,;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all correspondence
and communications used to comply with the preceding provision; and

e Within 20 days of receipt of the Notice the charter operator shall provide the Board with the names and
mailing addresses of parents/guardians of all students registered with the school.
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Founding Fathers Academies, Inc. Required for: Failing School
School Name: Jefferson Academy of Advanced Learning
Date Submitted: 11/12/13 Evaluation Completed: 11/14/13;12/2/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments

Acceptable |Acceptable
1a. Student Median Growth Percentile Curriculum: The narrative describes a fragmented approach that the school uses to
(SGP) create, implement, evaluate, and revise school curriculum. The narrative and data
Math provided did not demonstrate that the school implemented a curriculum that

contributes to increased student growth in Math. Instructional pacing guides for
math, aligned to Arizona’s College and Career Ready Standards (ACCRS), were
provided for grades K-6; math pacing guides, aligned with the previous standards,
were provided for grades 7 and 8. The high school uses an online curriculum which
the school says is aligned with ACCRS though no evidence of alignment was
provided. The school did give an explanation of how the elementary math
curriculum was selected but it was not evident that a system to create implement,
evaluate, and revise curriculum was clearly defined and implemented across the
school.

Instruction: The narrative does not describe or describes the beginning stages of

I/s monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a
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Measure

Acceptable

Not
Acceptable

Comments

system for monitoring and documenting increases in student growth in Math. While
the school administers several types of assessment including AIMSweb for math
and reading, skills checklists, diagnostic tests for math intervention, and individual
student goal sheets, no evidence of analysis of the data collected from the various
assessments or how the data was used to inform instructional decisions was
provided. It was not evident that the school has an assessment approach that is
comprehensive and aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Math. The school provided
documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student growth in
Math.

1a. Student Median Growth Percentile
(SGP)
Reading

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth in Reading. A scope and sequence chart for
reading was provided for grades K-8. No evidence was provided to demonstrate
that the core reading program is aligned to Arizona’s College and Career Ready
Standards. It was not evident that a system to create implement, evaluate, and
revise curriculum for reading was clearly defined and implemented across the
school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
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documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a
system for monitoring and documenting increases in student growth in Reading.
While the school administers several types of assessment including AIMSweb for
math and reading, skills checklists, and individual student goal sheets, no evidence
of analysis of the data collected from the various assessments or how the data was
used to inform instructional decisions was provided. It was not evident that the
school has an assessment approach that is comprehensive and aligned with the
curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth in Reading. The school provided
documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student growth in
Reading.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth for students with growth percentiles in the
lowest 25% in Math. Instructional pacing guides for math, aligned to Arizona’s
College and Career Ready Standards (ACCRS), were provided for grades K-6; math
pacing guides, aligned with the previous standards, were provided for grades 7 and
8. The high school uses an online curriculum which the school says is aligned with
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ACCRS though no evidence of alignment was provided. The school did give an
explanation of how the elementary math curriculum was selected but it was not
evident that a system to create implement, evaluate, and revise curriculum was
clearly defined and implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting increases in student growth for students with
growth percentiles in the lowest 25% in Math. While the school administers several
types of assessment including AIMSweb for math and reading, skills checklists,
diagnostic tests for math intervention, and individual student goal sheets, no
evidence of analysis of the data collected from the various assessments or how the
data was used to inform instructional decisions was provided. It was not evident
that the school has an assessment approach that is comprehensive and aligned with
the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth for students with growth percentiles in the
lowest 25% in Math. The school provided documentation of agendas and sign-in
sheets for school-wide professional development days and a survey of teacher
interests for additional learning opportunities. The school demonstrated an
approach to professional development but no evidence of a comprehensive
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professional development plan aligned with teacher learning needs or evidence of a
well-defined process for implementing new procedures and processes at the school
was apparent.

No data analysis was provided to demonstrate efforts to improve student growth in
Math for the lowest 25%.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student growth for students with growth percentiles in the
lowest 25% in Reading. A scope and sequence chart for reading was provided for
grades K-8. No evidence was provided to demonstrate that the core reading
program is aligned to Arizona’s College and Career Ready Standards. It was not
evident that a system to create implement, evaluate, and revise curriculum for
reading was clearly defined and implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting increases in student growth for students with
growth percentiles in the lowest 25% in Reading. While the school administers
several types of assessment including AIMSweb for math and reading, skills
checklists, and individual student goal sheets, no evidence of analysis of the data
collected from the various assessments or how the data was used to inform
instructional decisions was provided. It was not evident that the school has an
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assessment approach that is comprehensive and aligned with the curriculum and
instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student growth for students with growth percentiles in the
lowest 25% in Reading. The school provided documentation of agendas and sign-in
sheets for school-wide professional development days and a survey of teacher
interests for additional learning opportunities. The school demonstrated an
approach to professional development but no evidence of a comprehensive
professional development plan aligned with teacher learning needs or evidence of a
well-defined process for implementing new procedures and processes at the school
was apparent.

No data analysis was provided to demonstrate efforts to improve student growth in
Reading for the lowest 25%.

2a. Percent Passing
Math

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Math. Instructional pacing guides for
math, aligned to Arizona’s College and Career Ready Standards (ACCRS), were
provided for grades K-6; math pacing guides, aligned with the previous standards,
were provided for grades 7 and 8. The high school uses an online curriculum which
the school says is aligned with ACCRS though no evidence of alignment was
provided. The school did give an explanation of how the elementary math
curriculum was selected but it was not evident that a system to create implement,
evaluate, and revise curriculum was clearly defined and implemented across the
school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
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planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math. While the school
administers several types of assessment including AIMSweb for math and reading,
skills checklists, diagnostic tests for math intervention, and individual student goal
sheets, no evidence of analysis of the data collected from the various assessments
or how the data was used to inform instructional decisions was provided. It was not
evident that the school has an assessment approach that is comprehensive and
aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a plan for professional development that
contributed to increased student proficiency in Math. The school provided
documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Math.

2a. Percent Passing
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increased student proficiency in Reading. A scope and sequence chart
for reading was provided for grades K-8. No evidence was provided to demonstrate
that the core reading program is aligned to Arizona’s College and Career Ready
Standards. It was not evident that a system to create implement, evaluate, and
revise curriculum for reading was clearly defined and implemented across the
school.

Page 7 of 19






Measure

Acceptable

Not
Acceptable

Comments

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading. While the school
administers several types of assessment including AIMSweb for math and reading,
skills checklists, and individual student goal sheets, no evidence of analysis of the
data collected from the various assessments or how the data was used to inform
instructional decisions was provided. It was not evident that the school has an
assessment approach that is comprehensive and aligned with the curriculum and
instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading. The school provided
documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Reading.
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2b. Composite School Comparison
(Traditional and Small Schools only)
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Math for ELL students, FRL students,
and students with disabilities. Instructional pacing guides for math, aligned to
Arizona’s College and Career Ready Standards (ACCRS), were provided for grades K-
6; math pacing guides, aligned with the previous standards, were provided for
grades 7 and 8. The high school uses an online curriculum which the school says is
aligned with ACCRS though no evidence of alignment was provided. The school did
give an explanation of how the elementary math curriculum was selected but it was
not evident that a system to create implement, evaluate, and revise curriculum was
clearly defined and implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math for ELL students, FRL
students, and students with disabilities. While the school administers several types
of assessment including AIMSweb for math and reading, skills checklists, diagnostic
tests for math intervention, and individual student goal sheets, no evidence of
analysis of the data collected from the various assessments or how the data was
used to inform instructional decisions was provided. It was not evident that the
school has an assessment approach that is comprehensive and aligned with the
curriculum and instructional practices.
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Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Math for ELL students, FRL students,
and students with disabilities. The school provided documentation of agendas and
sign-in sheets for school-wide professional development days and a survey of
teacher interests for additional learning opportunities. The school demonstrated an
approach to professional development but no evidence of a comprehensive
professional development plan aligned with teacher learning needs or evidence of a
well-defined process for implementing new procedures and processes at the school
was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Math for ELL students, FRL students, and students with disabilities.

2b. Composite School Comparison
(Traditional and Small Schools only)
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Reading for ELL students, FRL
students, and students with disabilities. A scope and sequence chart for reading was
provided for grades K-8. No evidence was provided to demonstrate that the core
reading program is aligned to Arizona’s College and Career Ready Standards. It was
not evident that a system to create implement, evaluate, and revise curriculum for
reading was clearly defined and implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
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comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for ELL students, FRL
students, and students with disabilities. While the school administers several types
of assessment including AIMSweb for math and reading, skills checklists, and
individual student goal sheets, no evidence of analysis of the data collected from
the various assessments or how the data was used to inform instructional decisions
was provided. It was not evident that the school has an assessment approach that is
comprehensive and aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading for ELL students, FRL
students, and students with disabilities. The school provided documentation of
agendas and sign-in sheets for school-wide professional development days and a
survey of teacher interests for additional learning opportunities. The school
demonstrated an approach to professional development but no evidence of a
comprehensive professional development plan aligned with teacher learning needs
or evidence of a well-defined process for implementing new procedures and
processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Reading for ELL students, FRL students, and students with disabilities.

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Math for ELL students. Instructional
pacing guides for math, aligned to Arizona’s College and Career Ready Standards
(ACCRS), were provided for grades K-6; math pacing guides, aligned with the
previous standards, were provided for grades 7 and 8. The high school uses an
online curriculum which the school says is alighed with ACCRS though no evidence
of alignment was provided. The school did give an explanation of how the
elementary math curriculum was selected but it was not evident that a system to
create implement, evaluate, and revise curriculum was clearly defined and
implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
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monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math for ELL students. While
the school administers several types of assessment including AIMSweb for math
and reading, skills checklists, diagnostic tests for math intervention, and individual
student goal sheets, no evidence of analysis of the data collected from the various
assessments or how the data was used to inform instructional decisions was
provided. It was not evident that the school has an assessment approach that is
comprehensive and aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Math for ELL students. The school
provided documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Math for ELL students.
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2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Reading for ELL students. A scope and
sequence chart for reading was provided for grades K-8. No evidence was provided
to demonstrate that the core reading program is aligned to Arizona’s College and
Career Ready Standards. It was not evident that a system to create implement,
evaluate, and revise curriculum for reading was clearly defined and implemented
across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for ELL students.
While the school administers several types of assessment including AIMSweb for
math and reading, skills checklists, and individual student goal sheets, no evidence
of analysis of the data collected from the various assessments or how the data was
used to inform instructional decisions was provided. It was not evident that the
school has an assessment approach that is comprehensive and aligned with the
curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading for ELL students. The school
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provided documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Reading for ELL students.

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Math for FRL students. Instructional
pacing guides for math, aligned to Arizona’s College and Career Ready Standards
(ACCRS), were provided for grades K-6; math pacing guides, aligned with the
previous standards, were provided for grades 7 and 8. The high school uses an
online curriculum which the school says is alighed with ACCRS though no evidence
of alignment was provided. The school did give an explanation of how the
elementary math curriculum was selected but it was not evident that a system to
create implement, evaluate, and revise curriculum was clearly defined and
implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
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for monitoring and documenting student proficiency in Math for FRL students. While
the school administers several types of assessment including AIMSweb for math
and reading, skills checklists, diagnostic tests for math intervention, and individual
student goal sheets, no evidence of analysis of the data collected from the various
assessments or how the data was used to inform instructional decisions was
provided. It was not evident that the school has an assessment approach that is
comprehensive and aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Math for FRL students. The school
provided documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Math for FRL students.

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Reading for students with disabilities.
A scope and sequence chart for reading was provided for grades K-8. No evidence
was provided to demonstrate that the core reading program is aligned to Arizona’s
College and Career Ready Standards. It was not evident that a system to create
implement, evaluate, and revise curriculum for reading was clearly defined and
implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
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documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for FRL students.
While the school administers several types of assessment including AIMSweb for
math and reading, skills checklists, and individual student goal sheets, no evidence
of analysis of the data collected from the various assessments or how the data was
used to inform instructional decisions was provided. It was not evident that the
school has an assessment approach that is comprehensive and aligned with the
curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading for FRL students. The school
provided documentation of agendas and sign-in sheets for school-wide professional
development days and a survey of teacher interests for additional learning
opportunities. The school demonstrated an approach to professional development
but no evidence of a comprehensive professional development plan aligned with
teacher learning needs or evidence of a well-defined process for implementing new
procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Reading for FRL students.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

1/S

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Math for students with disabilities.
Instructional pacing guides for math, aligned to Arizona’s College and Career Ready
Standards (ACCRS), were provided for grades K-6; math pacing guides, aligned with
the previous standards, were provided for grades 7 and 8. The high school uses an
online curriculum which the school says is aligned with ACCRS though no evidence
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of alignment was provided. The school did give an explanation of how the
elementary math curriculum was selected but it was not evident that a system to
create implement, evaluate, and revise curriculum was clearly defined and
implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative and
data provided did not demonstrate that the school implemented a plan for
monitoring the integration of Arizona’s College and Career Ready Standards into
instruction. Documentation of informal classroom observation notes was provided
by the Teacher Mentor but feedback is verbal and no documentation was provided
to support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Math for students with
disabilities. While the school administers several types of assessment including
AIMSweb for math and reading, skills checklists, diagnostic tests for math
intervention, and individual student goal sheets, no evidence of analysis of the data
collected from the various assessments or how the data was used to inform
instructional decisions was provided. It was not evident that the school has an
assessment approach that is comprehensive and aligned with the curriculum and
instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Math for students with disabilities.
The school provided documentation of agendas and sign-in sheets for school-wide
professional development days and a survey of teacher interests for additional
learning opportunities. The school demonstrated an approach to professional
development but no evidence of a comprehensive professional development plan
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Measure

Acceptable

Not
Acceptable

Comments

aligned with teacher learning needs or evidence of a well-defined process for
implementing new procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Math for students with disabilities.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

1/s

Curriculum: The narrative describes a fragmented approach that the school uses to
create, implement, evaluate, and revise school curriculum. The narrative and data
provided did not demonstrate that the school implemented a curriculum that
contributes to increasing student proficiency in Reading for students with disabilities.
A scope and sequence chart for reading was provided for grades K-8. No evidence
was provided to demonstrate that the core reading program is aligned to Arizona’s
College and Career Ready Standards. The school has a reading specialist that works
with struggling students including those with disabilities. It was not evident that a
system to create implement, evaluate, and revise curriculum for reading was clearly
defined and implemented across the school.

Instruction: The narrative does not describe or describes the beginning stages of
monitoring and evaluating standards and instructional practices. The narrative did not
describe a process for formal evaluations of teachers. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring the
integration of Arizona’s College and Career Ready Standards into instruction.
Documentation of informal classroom observation notes was provided by the
Teacher Mentor but feedback is verbal and no documentation was provided to
support that this occurs in a systematic way. Leadership for grades 9-12 provided
documentation of para-professional evaluations. The school stated that it is
planning to implement a formal teacher evaluation process. Annual lesson plans are
required to be submitted but evidence of review or evaluation of the plans was not
provided. In totality, the school demonstrated the beginning stages of a system to
monitor and evaluate standards and instructional practices.

Assessment: The narrative describes an assessment approach that is not
comprehensive nor aligned with the curriculum and instructional practices. The
narrative and data provided did not demonstrate that the school implemented a plan
for monitoring and documenting student proficiency in Reading for students with
disabilities. While the school administers several types of assessment including
AIMSweb for math and reading, skills checklists, and individual student goal sheets,
no evidence of analysis of the data collected from the various assessments or how
the data was used to inform instructional decisions was provided. It was not
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Measure

Acceptable

Not
Acceptable

Comments

evident that the school has an assessment approach that is comprehensive and
aligned with the curriculum and instructional practices.

Professional Development: The narrative describes the beginning stage of developing
a professional development plan. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that
contributed to increased student proficiency in Reading for students with disabilities.
The school provided documentation of agendas and sign-in sheets for school-wide
professional development days and a survey of teacher interests for additional
learning opportunities. The school demonstrated an approach to professional
development but no evidence of a comprehensive professional development plan
aligned with teacher learning needs or evidence of a well-defined process for
implementing new procedures and processes at the school was apparent.

No data analysis was provided to demonstrate efforts to improve student
proficiency in Reading for students with disabilities.

3a. A-F Letter Grade State Accountability
System

/s

The narrative provided did not demonstrate that the school is increasing student
growth and proficiency or meeting targets as described in the A-F Letter Grade
Model. No data was provided.

4a. High School Graduation Rate
(Traditional and Small Schools)

/s

The narrative fails to document any effort in place to ensure students in grades 9-12
graduate on time. No data was provided to demonstrate the school’s efforts to
ensure students graduate on time. The high school grades provided Education and
Career Action Plans that the school maintains for students. The school offers dual
enrollment through Northland Pioneer College and students take a placement test,
ACT COMPASS, to determine readiness for college level coursework. The school
also offers a work-study program. The school has no evidence of participation rate
or results for college-readiness tests such as SAT and ACT. No data was provided to
demonstrate graduation rates are increasing.
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Founding Fathers Academies, Inc.:

Charter/School Name: Jefferson Academy of Advanced Learning
Date: November 20, 2013

Staff: Martha Morgan, Lisa Weisberg, Steve Sarmento, Katie Poulos

Charter Representative: Sandy Stewart
Other leadership members present: Kami Tate, Joey Reidhead

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were confirmed on site for Jefferson Academy of

Advanced Learning.

Evidence Requested

Reviewed at Site Visit

e Individual Learning Plans

Provided sample ILP forms for K-8 and 9-12
Provided sampling of completed plans for specific students

e Completed Student Goal Sheets

Provided for grades K-8

Most student goal sheets demonstrate weekly improvement for
reading sound fluency, word fluency, letter fluency, comprehension
and math computation based on probes for AIMSweb

e  Curriculum-based assessments

Provided record of results for curriculum-based assessments for
elementary and middle school math program

e Pacing guides

Provided pacing guides for enVisionMath for grades K-7

Provided pacing guides broken out for 9-week segments and 6-week
segments for same grade level

Provided Scope and Sequence chart for reading skills K-8

e AimsWeb documentation, including benchmark data

AIMSweb summary of impact reports for reading and math for grades
1 -8 for Fall 2013; data includes performance using AIMSweb
defaults vs. school-determined targets

e Documented intervention strategies

Checklists (referred to as Service Checklist) specific to student
academic goals and time on task; limited specificity regarding
intervention

e  Progress monitoring charts to measure student growth

Progress monitoring charts were provided with completed student
goal sheets

Reading probe scores for 9-12 grades for 2012-2013 and, thus far, for
2013-2014






Yearly lesson plans aligned to Arizona’s College and Career Ready Standards

3/4 Pettit

2/3 Martz

1/2 Rie

K Duncan

4/5 Torrez

Weekly lesson plans provided could be cross-walked to annual plans;
most were on target with annual plans

Daily schedules for grades K-8

Semester standards checklists

2012-2013 skills checklists for individual students in grades K,1, 2, 3,
4, 6-8 were provided and included math, reading, writing, science and
social studies;

Common Core standards checklists for grades 3, 4, 5

Math class record forms for grades 1-8

Pacing guides and remedial instruction components for A+ curriculum

Demonstrated online at the site visit

Samples of formative assessments

Results for AIMSweb for 2012-2013 and first assessment of 2013-
2014

Documentation related to the teacher mentor

Informal notes from the Teacher Mentor, some based upon
classroom visits and key findings for feedback

Core reading program

Identified in the DSP as Teach Your Children Reading Well

Evidence of data analysis

One professional development agenda includes guiding questions for
conducting data analysis but no findings or analyses were provided.

Documentation of/from Friday meetings

Provided agendas and sign-in sheets for Friday meetings for
September, October November;
Provided beginning of year workshop agendas and sign-in sheets.






Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress. The table below identifies the documents
provided in those areas.

Measure Evidence Evidence Provided
Requested
SGP Math Curriculum Pacing guides aligned to ACCRS for enVisionMath for grades K-6
Pacing guides broken out for 9-week segments and 6-week segments for grades 7 and 8;not aligned to ACCRS math
standards
Monitoring Copy of REIL classroom observation form not yet used for teacher evaluation
P(.ercent Instruction Copy of high school paraprofessional evaluations from Spring and Fall 2013
Passing Math Annual lesson plans for grades K-5
Assessment Year-long assessment plan for K-5 (titled Key Evidence for Grades (K-5)) included with October staff meeting evidence

provided; assessment plan includes assessments by quarter for math, reading comprehension, and writing
AIMS probes for K-12; measures growth from year to year for math

Standards checklists for K-5 that identify student progress

Student summary reports for Woodcock-Johnson (intelligence test)

ASVAB (military entrance scores) summary reports (aptitude test)

COMPASS placement tests for Northland Pioneer College for dual enroliment

Remedial math placement test for high school students; measures algebra readiness

Professional
Development

Agendas for pre-school workshops, October Friday meetings, November Friday meetings
High school teacher’s certificates of participation in professional development activities

SGP Reading

Percent
Passing
Reading

Curriculum Scope and sequence chart for reading skills K-8
Monitoring Copy of REIL classroom observation form not yet used for teacher evaluation
Instruction Copy of high school paraprofessional evaluations from Spring and Fall 2013

Annual lesson plans for grades K-5






Measure

Evidence
Requested

Evidence Provided

Assessment

Year-long assessment plan for K-5 (titled Key Evidence for Grades (K-5)) included with October staff meeting evidence
provided; assessment plan includes assessments by quarter for math, reading comprehension, and writing

AIMS probes for K-12; measures growth from year to year for reading

Student summary reports for Woodcock-Johnson (intelligence test)

ASVAB (military entrance scores) summary reports (aptitude test)

COMPASS placement tests for Northland Pioneer College for dual enrollment

Professional
Development

Agendas for pre-school workshops, October Friday meetings, November Friday meetings
High school teacher’s certificates of participation in professional development activities

High School
Graduation
Rate

ECAPS for currently enrolled high school students
Sample of documentation of student participation in supervised work






