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Charter Holder Name: The Odyssey Preparatory Academy, Inc. {TOPA) Sfté \}Esi}: Dafe: January 20, 2015

School Name: Qdyssey Institute for Advanced and international Required for: Expansion - Grade Level, Enrollment Cap
Studies (OIAIS) ‘ h - Evaluation Criteria Area: Data

SRAE
nce in Student

Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median Growth Percentile
{SGP} — Math. '

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved student growth in Math through comparisons of valid and refiable data for
comparable periods from.the prior and current years. A review of the documents provided by the Charter Holder is presented below.

The Charter Holder provfded a comparison of AIMSweb MCAP (Math Concepts and Applications) scores from the Spring 2014 to
Winter 2015. The graphs show the 6", 7%, and 8" grade cohorts (FAY and non-FAY) of 2014-15 compared to their Spring 2013-14-
assessment resuits, showing increased percentage of students rated in the risk category of “Meets” in 6" and 8™ grades, no change in
the percentage of students listed as “Meets” in the 7th grade, a decreased percentage of students listed as “At Risk” in grades 6, 7,
and &, and a decreased percentage listed as “Approaches” in 6" and 8™ grades, The Charter Holder said that the assessment measures
risk levels, not mastery of specific standards, and shows that more students grew to meet the increased grade lavel expectations in the
current year. However, the graphs show a one-time change and not an improvement in the change seen in comparable periods from
year to year. The Charter Holder also said that the improvement in risk laevels was due to the interventions they had made, including
leveling math classes and starting an after school math lab. However, while the data indicates a positive change in proficiency in
grades 6 and 8, it does not show improved rate of growth. Thus, this data does not demonstrate improved academic performance in
SGP. '

The Charter Holder presented a comparison of aggregated AlMSweb MCAP and MCOMP {Math Computation) Rate of Improvement
{ROI) scores for Fall 2014 to Winter 2015 for grades 6-8, which showed on a nationally normed scale aggregate growth at the 39th
percentile. The Charter Holder also presented 2014 AiMS data showing an average SGP for gradés 5-7 (the same cohort in the prior
year) at the 35th percentile in Math. The Charter Holder stated that while grawth in this group is not at the level of the Board's
expectations, the current year RO figures do show increased growth. As these documents were presented as evidence without
written analysis only at the end of the site visit, and were not in the electronic folder of evidence provided to Board staff as required,
Board staff is-unable to further analyze the documents to confirm the Charter Holder’s calculations that show the improvement in
growth. Thus, this data does not demonstrate improved academic performance in SGP.

The Charter Holder provided the AlMSweb Tier Transition Report, which shows graphs of the percentage of studenfs by intervention
tier from Fall 2013, through Winter 2014, Spring 2014, to Fall 2014, by grade cohort for current grades 6-8. The Charter Holder did not ..
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discuss this document during the site visit, and it while it was provided during the site visit, the Charter Holder removed it from the
electronic folder of evidence provided at the end of the site visit. During the site visit, Board staff reviewed the document, and found
that in a fall-fall comparison, the document shows increase in percentage of students listed as Tier 1 in grades 6 {+15%) and 8 (+40%),
and a decline in grade 7 (-7%). While the data indicates a positive change in proficiency in grades 6 and 8, it does not show improved
rate of growth in comparable periods from year to year. Thus, this data does not demonstrate improved academic performance in
SGP.

The Charter Holder also provided a comparison of the PSSS (Preliminary SAT Scoring Service} Spring 2013 median scale score
compared to the Spring 2014 median scale score for the current year’s 10th and 11th grade cohorts in Math. The Charzer Holder
stated that the PSSS is a practice test for the PSAT, and provides information on performance in Math domains that have a close
correspondence to Common Core Standard Conceptual Categories, but that as the test is only given In the spring, they do not have
cufrent year data to compare. Their analysis indicates an increase in the median score by 3 points on the PSSS scale for each grade, but
no analysis was provided to relate these scores to SGP, nor was analysis provided to relate the PSSS scale score to performance on
AIMS, Thus, this data does not demonstrate improved academic performance in SGP. :

The Charter Holder also provided a comparison of average P358 student score by Math diséggregated by domain for 2013 and 2014
administrations of the P$$S, and analysis by dornain for class of 2016 and class of 2017, showing improvement in 7 of 9 domains for
each class. The Charter Holder explained that while the analysis document indicates the years of the data were 2012 and 2013, the

" actual years were 2013 and 2014 due to a misreading of the data documents. These documents show an overall improvement in

proficiency in areas related to the ACCR Standards, but do not provide data showing improved rate of student growth. In addition,
data was provided for two prior years, but not for the current year since the test is only given in the spring. Thus, this data does not
demonstrate improved academic performance in SGP.

The Charter Holder also provided a comparison of Method Test Prep (MTP) Data for grades 8, 10, 11 for Fail 2014 and Winter 2015.
According to the Charter Holder, ali students in grades 9-11 took two practice college admissions tests in the current year. The
students who are taking Geometry have taken two MTP practice ACT tests, and students currently taking Advanced Algebra took two
MTP practice SAT tests. The results show an improvement in average ACT score of 2 points on the ACT scale, and an improvement in
average SAT score of 115 points an the SAT scale, but did not provide analysis relating the scores to each other or to SGP. Also, this
data only shows improvement in-the currens year, and does not provide a year-to-year comparison. Thus, this data does not
demonstrate improved academic performarice in SGP.

[D.2]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic performance in Student
Median Growth Percentile {SGP} - Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median Growth Percentile
{5GP) — Reading.

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved student growth in Reading through comparisons of valid and reliable data for
comparable periods from the prior and current years. A review of the documents provided by the Charter Holder is presented below.

" The Charter Holder provided graphs showing AlVi5 Web MAZE {Reading Comprehension) scores , comparing the 6“’, 7"‘, and 8% grade
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cohorts (FAY and non-FAY} of 2014-15 {0 their Spring 2013-14 assessment results, showing increased percentage of students listed as
“Meets”, a lower percentage of students listed as “At Risk”, and a lower percentage listed as “Approaches” in all three grades. The.
Charter Holder said that the assessment measures risk levels, not mastery of specific standards, and shows that more students grew
with the increased grade ievel expectations. However, the graphs show 2 one-time change and not an improvement in the change
seen in comparable periods from year to year. The Charter Holder also said that the improvement in risk levels was due to the
interventions they had made, including employment of a quarterly ELA teacher coach. However, while the data indicates a positive

change in proficiency in grades 6-8, it does not show improved rate of growth. Thus, this data does not demonstrate improved
academic performance in SGP.

The Charter Holder provided two documents together, one of which presents the 2015 AIMSweb RO} Reading scores for each
classroom in grades 6-8, and a second which presents the results of AIMS 2014. The Charter Holder said 3 comparison of these two
documents indicates that the 2015 Fall-to-Winter ROI for Reading (MAZE) scores (against the national norm) would, on average, be
higher for each grade than the cohort’s 2014 AIMS SGP scores in Reading, and thus show evidence of improved growth. These
documents were presented as evidence without written analysis only at the end of the site visit, and were included in the electronic
folder of evidence. Board staff was unable to confirm the calculations that show the improvement in growth as stated by the Charter
Holder. In Board staff’s analysis of the data, while 6th grade improved from 2014 median SGP of 39 as 5th graders to an average 50th
percentile RO! of 41.6 {+2.6 percentage points}, 7th grade declined from 2014 median SGP of 39 as 6th graders to average 50th
percentile RO! of 37.1 {-1.9), and 8th grade declined from 2014 median SGP of 39.5 as 7th graders to 2015 average 50th percentile ROI
of 27.9 (-11.6). An average of these three figures indicates a decline in Reading growth in the current year. Thus, this data does not
demonstrate improved academic performance in SGP.

The Charter Holder also provided the AIMSweb Class distribution by Scores and Levels for grade 7, Fall 2014-2015. This document
identifies individual students by intervention tier, with the number correct and lexile level for Fall 2014. The Charter Holder did not
discuss this document during the site visit, and no analysis provided to connect the data to SGP. The document only shows raw data

for a single grade, and does not show comparison to prior year. Thus, this data does not demonstrate improved academic
performance in SGP.

The Charter Holder also provided a comparison of the PSSS Spring 2013 median scale score compared to the Spring 2014, median scale
score for the current year’s 10th and 11th grade cohorts in Reading. The Charter Holder did not discuss this document during the site
visit. Their analysis indicates an increase in the median score by 4.3 points on the PSSS scaie for 10th grade, and 1.9 points for 11th
grade, but no analysis was provided to relate these scores to SGP, nor was analysis provided to relate the PSSS scale score to
performance on AIMS. In addition, data was provided for two prior years, but not for the current year. Thus, this data does not
demonstrate improved academic performance in SGP.

D3]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic performance in Student
Median Growth Percentile (SGP) bottom 25% — Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median Growth Percentile
(SGP) bottom 25% — Math,

The documents provided do not demonstrate improved academic performance betause: No documents or analysis were provided by
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the Charter Holder which demonstrated improved growth in Math for students in the bottom 25% through comparisaons of valid and
reliable data for comparable periods from the prior and current years. A review of the documents provided by the Charter Holder is
presented below. :

The Charter Holder provided a comparison of median Math SGP for the bottom 25% in grades 6-8 from AIMS for 2013 and 2014. The
analysis shows an increase in SGP of 23 points in grade 6 1o 46, an increase of 15 points in grade B to 47, and a decline in 7th grade of 4
points to 47. The Charter Holder stated that this document shows a trend in increasing SGP in Math for students in the bottom 25%.
However, while data was provided for two prior years, the document does not show current year data. Thus, this data does not
demonstrate improved academic performance in $GP for students in the bottom 25% in Math.

The Charter Holder also provided a document listing AIMS raw data for 2014 for grades 6-8, including the bottom 25%. Shows
individual scale scoras and performance levels on AIMS. The Charter Holder did net discuss this document during the site visit, and no
analysis provided to connect the data to improved academic performance in SGP. Thus, this data does not demonstrate improved
academic performance in SGP for students in the bottom 25% in Math.

The Charter Holder also provided an analysis of AIMSweb and IXL {an online Math support program used by students in the bottom
25%) data for grades 6-8 from Fali and Winter, 2014-2015. The document shows average scores for Number Sense, Ratios and
Proportions (Statistics for grade 8} and Equations and Expressions. The Charter Holder stated that the data shows the improvement in
scores from the Fall to Winter AIMSweb benchmark in ACCR Standard domains covered by IXL. 6 of the 9 domains show improvement
in proficiency. The document also shows High School average IXL scores in Algebraic Representation and Functions and Relationships.
Both show improvement in proficiency, and combined these documents indicate an overall increase in proficiency in the current year,
However, no analysis was provided to indicate how the dotuments demonstrate increased growth in Math for students in the bottom
25% compared to the prior year, and no analysis of the rate of change compared to the same period in the prior was provided to
demonstrate improved growth. Thus, this data does not demonstrate improved academic performance in SGE for students in the
bottom 25% in Math., ‘

The Charter Holder also provided the AIMSweb Class-At-A-Glance Report for grade 8, Winter 2015, which shows for each student
relative strengths and weaknesses by Common Core domain in Math. The document also includes IXL performance by Strand,
showing, for one student, performance by strand on ACCR Math Standards. The Charter Holder did not discuss this document during
the site visit, and no analysis was provided to show how this document demonstrated increased growth in Math for students in the
bottom 25% compared to the prior year.

The Charter Holder also provided a comparison of the PSSS Spring 2013 median scale score compared to the Spring 2014 median scale
score for the current year's 10th and 11th grade bottom 25% cohorts in Math. The Charter Holder’s analysis in the document indicates
an increase in the median score by 5 points an the PSSS scale for bottom 25% students in grade 10, and by 4 points for bottom 25%
students in grade 11. The Charter Holder did not discuss this document during the site visit, and no analysis was provided to relate
these scores to SGP. in addition, while data was provided for two prior years, the document does not show current year data as this
assessment is only given in the spring. Thus, this data does not demanstrate improved academic performance in SGP for students in
the bottom 25% in Math.

The Charter Holder also provided an analysis of practice ACT and SAT scores from Method Test Prep (MTP) assessments for Fali 2014
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to Winter 2014. The results show an improvement in average ACT score of less than one point on the ACT scale, and an improvement
in average SAT score of 49 points on the SAT scale. The Charter Holder did not discuss this document during the site visit, and no
analysis was provided to relate these scores to SGP. In addition, while data was provided for two prior years, the document does not
show current year data as this assessment is only given in the spring. Thus this data does not demonstrate improved academic
perfermance in SGP for students in the bottom 25% in Math.

[D.4]

Charter Holder indicated the intended purpose of the document was to demonstrate: improved academic performance in Student
Median Growth Percentile (SGFP) bottom 25% — Reading

The documents provided do not demenstrate evidence of improved academic performance in Student Median Growth Percentile
(SGP) bottom 25% — Reading.

The documents provided do not demonstrate improved academic perfarmance because: No documents or analysis were provided by
the charter holder which demonstrated improved growth in Reading for students in the bottom 25% through comparisons of valid and
reliable data for comparable periods from the prior and current years. A review of the documents provided by the Charter Holder is
presented below.

The Charter Holder provided a comparison of median Reading SGP for the bottom 25% in grades 6-8 from AIMS for 2013 and 2014.
The analysis shows a decrease in 5GP of 6 points in grade 6 to 45, a decrease of 6 points in grade 7 to 44, and a decrease of 7 points in
grade 8 to 38. During the site visit, the Charter Holder did not provide analysis showing how this document demonstrates increased
growth in Reading for the bottom 25%. Board staff’s analysis finds the data presented shows an overall decline in growth in Reading
for students in the bottorn 25% in the prior year, and does not provide data for the current year. Thus, this data does not demonstrate
improved academic performance in SGP for students in the bottom 25% in Reading.

The Charter Holder also pravided a document [isting AIMS raw data for 2014 for grades 6-8, including the bottom 25%. The document
shows individual scale scores and performance levels on AIMS. The Charter Holder did not discuss this document d uring the site visit,
and no analysis provided to connect the data to improved academic performance in SGP. Thus, this data does not demonstrate
improved academic performance in SGP for students in the bottom 25% in Reading.

The Charter Holder also provided a comparison of the PSSS Spring 2013 median scale score compared to the Spring 2014 median scale
score for the current year’s 10th and 11th grade bottom 25% cohorts in Reading. The Charter Holder's analysis in the document
indicates an increase in the median score by 6.3 points on the PSSS scale for bottom 25% students in grade 10, and by 8.4 points for
bottom 25% students in grade 11. The Charter Holder did not discuss this document during the site visit, and no analysis was provided
to relate these scores to SGP. In addition, while data was provided for two prior years, the document does not show current year data
as this assessment is only given in the spring. Thus, this data does not demonstrate improved academic performance in SGP for
students in the bottom 25% in Reading.
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[D.5]

Charter Holder indicated the intended purpose of the decument was to demonstrate: improved academ:c performance in Percent
Passing — Math ‘ :

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing — Math.

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved proficiency in Reading through comparisons of valid and reliable data for
comparable periods from the prior and current years. A review of the documents provided by the Charter Holder is presented below.

The Charter Holder prowded a comparison of AIMSweb MCAP scores from the Spring 2014 to Winter 2015 school years. The graphs
shows the 67, 7", and & grade cohorts (FAY and non-FAY} of 2014-15 compared to their Spring 2013-14 assessment results, showing
increased percentage of students rated in the risk category of “Meets” in 6" and 8 grades, no change in the percentage of students
rates in the risk category of “Meeis” in the 7th grade, a decreased percentage of students listed as “At Risk” in grades 6-8, and a
decreased percentage listed as “Approaches” in 6" and 8% grades. The Charter Holder said that the assessment measures risk levels,
not mastery of specific standards, and shows that more students grew with the increased grade level expectations. The Charter Holder
also said that the improvement in risk levels was due to the interventions they had made, including leveling math classes and starting
an after school math lab. This data does indicate a positive change in proficiency in grades 6 and 8, and shows no decrease in
proficiency in grade 7. Thus, this data only provides evidence of improved academic performance in Math percent passing for students
in grades 6 and 8.

The Charter Holder provided graphs and analysis showing the change in PSS5 average scale scores for current 16" and 11™ grade
cohoris from Spring 2013 to Spring 2014. The graphs show an average increase of about 3 points in the PSS5 scale for each grade. The
Charter Holder stated that the PSSS assessment provides data in domains that correspond closely to the conceptual categories of the
ACCR Standards, but that the PSSS scale did not correspond to AIMS passage, and was not based on the Comimon Core or Arizona
State standards. No analysis was provided tc indicate a relationship between PS38 scale scores and proficiency as measured by AIMS.
In addition, data was provided for two prior years, but not for the current year. Thus, this data did not demonstrate improved
academic performance in percent passing in Math. ’

The Charter Holder also provided a comparison of Method Test Prep Data for grades 9, 10, 11 for Fall 2014 and Winter 2015.
According to the Charter Holder, all students in grades 9-11 took two practice college admissions tests in the current year. The
students who are taking Geometry have taken two practice ACT tests, and students currently taking Advanced Algebra took two
practice SAT tests. The results show an improvement in average ACT score of 2 points on the ACT scale, and an improvement in
average SAT score of 115 points on the SAT scale, but did not indicate how many students took each assessment, and did not provide
analysis relating the scores to each other or to the passing score for AIMS. Also, this data only shows improvement in the current year,
and does not provide a year-to-year comparison. Thus, this data does not demonstrate improved academic performance in Math
percent passing.

The Charter Holder presented a spreadsheet including analysis of Fall 2015 AIMS resuits for 11th grade students who had not passed
AIMS Math in 10th grade. The document showed that for 35 11" graders who took the AIMS Math retest, 13 moved to Meets, and 1
improved from FFB to Approach. While this document was presented during the site visit, it was not added to the electronic folder of
evidence provided at the site visit. This document provides evidence that some previously non-proficient high school students have
shown improvement, but does not provide data regarding overall student proficiency in the current year, or a comparison to
comparable data for the prior year. Thus, this data did not demonstrate improved academic performance in percent passing in Math.
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[ 10.6]

Charter Holder indicated the intended purpose of the document was to demonstrate: improved academic performance in Percent
Passing Subgroup, ELL — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing Subgroup, ELL—
Math.

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved proficiency in Math for ELL students through comparisons of valid and reliable data
for comparable periods from the prior and current years. A review of the documents provided by the Charter Hoider is presented
below.

The Charter Holder provided a comparison of AIMSweb data showing a comparison of ELL student passing rates in Math Concepts and

- Applications and Math Computation for Spring 2014, Fall 2014, and Winter 2015. The data shows a consistent improvement in

Concepts and Applications ({from 18% in Spring 2014 to 43% in Winter 2015), and a decline in Computation from Spring 2014 to Winter
2015 (36% to 25%), but an improvement from Fall to Winter (17% to 25%). The Charter Holder stated that the scores represent 6
students identified as ELL students in Spring 2014, and that three of those students tested out of the ELL program for Fall 2014, but
were kept in the data to provide comparable figures. The Charter Holder stated that the scores from the prior and current year are not
directly comparable due to changes in the standards tested. The data does not show a consistent improvement in Math proficiency as
one measure improved and a second declined, and does not show improvement for comparable periods from the prior and current
years. Thus, this data does not demonstrate improved academic performance in Percent Passing for ELL students in Math.

The Charter Holder provided reports showing data for AIMSweb scores for individual students listed by intervention tier, and the
change from Fall 2014 to Winter 2015 in Math Computation for 6th grade. The document does not clearly indicate which students are
identified as ELL. The Charter Holder did not discuss this document during the site visit, and no analysis was provided to show how this

document demonstrated improved proficiency for ELL students. Thus, this data does not demonstrate improved academic
performance in Percent Passing for ELL students in Math.
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[D.7] Charter Holder indicated the intended purpose of the document was to demonstrate: improved academic performance in Percent
Passing Subgroup, ELL — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing Subgroup, ELL -
Reading.

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved proficiency in Reading for ELL students through comparisons of valid and reliable
data for comparable periods from the prior and current years, A review of the documents provided by the Charter Holder is presented
below.

The Charter Holder provided a comparison of AiMSweb data showing a comparison of ELL student passing rates in Reading MAZE for
Fall 2014 and Winter 2015. The data shows improvement from 12% in the Fall to 18% in the Winter. The Charter Holder stated that
the scores represent 6 students identified as ELL students in Spring 2014, and that three of those students tested out of the ELL
program for Fall 2014, but were kept in the data to provide comparable figures. The Charter Holder also stated that there were no
scores from the prior year due to the passing of a teacher. The data shows improvement in Reading proficiency in the current year, but
does not show improvement for comparable periods from the prior and current years. Thus, this data does not demonstrate improved
academic performance in Percent Passing for ELL students in Reading.

The Charter Holder provided reports showing data for AIMSweb scores for individual students listed by intervention tier, and the
change from Fall 2014 to Winter 2015 in MAZE Comprehension for 6th grade. The document does not clearly indicate which students
are identified as ELL. The Charter Holder did not discuss this document during the site visit, and no analysis was provided to show how
this document demonstrated improved proficiency for ELL students. Thus, this data does not demonstrate improved academic
performance in Percent Passing for ELL students in Reading.

1, A’Uﬂ—%\ '*fkf\ambsm | , completed this Site Visit Inventory after the site visit conducted
e X ,
by the Arizona State Board of Charter Schools on January 20, 2015. ‘Qe C \; L\C‘_

l, Mfgrﬁﬂ OLS@O : , received a copy of this document following the site visit

conducted by the Arizona State Board of Charter Schools on January 20, 2015. Mﬁ_} WL
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hartr Holder Name: The Odyssey Preparatory Academy, Inc. (TOPA)

Site Visit Date: January 20, 2015

School Name: Odyssey Institute for Advanced and International

Required for: Expansion - Grade Level, Enrollment Cap

Studies (OIAIS)

[C.1]

Managebac System

MYP 2014-2015 Principals into
Practice

Curriculum maps

Standards Checklist (Math) C7f
for 8™ grade

6" grade Math lesson template
gt grade Math lesson plan —
week of 12/8/14

MYP Weekly Overview

PSSS Results 2012 (C2e)
EngageNY Adoption Memo,
August 14, 2014 (C4a); Math
enrichment email

Evaluation Criteria Area: Curriculum

Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
standards.

The documents provided demonstrate evidence of the following:

Curriculum maps — 6" Grade Language and Literature, shows timeframe (# of weeks), unit topic/objective, ACCR
Standards, writing instruction, statement of inquiry/inquiry question, global context, key concepts, assessment
MYP criterion, activities/text/resources. Provides artifact of outcome of meetings.

MYP unit planners — identified key concepts, related concepts, statement of inquiry, standards {checked by
teachers from list of all ACCR Standards), Knowledge and Skills (related to archived arizona standards), ATL skills
(approaches to learning), learning experiences (student activities), reflection and evaluation, allowing teachers to
reflect on success of lesson and opportunities for feedback. Provided for 6" English, HS Math (Functions,
Statistics, and Trigonometry). Available for current and prior years. Shows the last time teacher used system.

Weekly lesson plans — Math 8" Grade week of 12.8.14 — shows that EngageNY curriculum is used for topic where
analysis showed that UCSMP curriculum did not cover ACCR Standards. Also show list of standards not covered.

MYP weekly overview — Documents weekly meetings by grade level, provides opportunity weekly for teachers to
discuss whether the lessons are meeting needs of students in mastering standards, but does not document the
outcomes of that discussion. Lists standards, which are cross referenced with lesson plans and unit plans.

Teacher professional growth form — Documents classroom walkthroughs. Check to see if teacher is implementing
curriculum. Feedback provided on how well teacher implementing curriculum.

Assessment results — Spreadsheet that includes all standardized test results by cohort, including AIMS, PSSS for
high school. Shows general weakness in math.

PSSSS (C2e) - Results of the PSSS aggregated by school, 2012. Shows school results, state average, and national
average. Identified areas of weakness. Will provide 2013 as well.

Results of the benchmark assessments are analyzed by administration and curriculum coordinators to determine
if curriculum gaps are contributing to lower than expected results in certain tested areas.
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EngageNY AdoptionMemo, August 14, 2014 (C4a) shows results of summer curriculum process.
Math enrichment email (C4a) — shows the results of curriculum evaluation work identifying need for math labs.

MYP 2014-2015 Principals Into Practice (PD 4b) — page 42 identifies the components of a coherent curriculum
which is used in the curriculum evaluation process. New concepts introduced by IB for the current year needed
to be added to the existing unit planners.

8™ Grade Math Curriculum Map — shows units and topics of the UCSMP curriculum and the ACCR Standard and
PARCC practice question being addressed. Identifies that many lessons do not address ACCR standards, which
will be skipped.

[C.2]OIAIS Vertical Alignment
Maps

PSSS assessment results, 2012
for 8" grade.

AIMSweb data analysis
Standards checklist {Math) (C7f)
Algebra Calendar

EngageNY Curriculum Map for

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies gaps in the curriculum.

The documents provided demonstrate evidence of the following:

Vertical alignment maps — Shows for 6™ — 10" Humanities (Social Studies), exit outcomes for Reading, Writing,
Study Tools, Cornell Notes. Result of meeting in November and April. Used to compare with curriculum maps to
ensure outcomes are reached. Requested examples from Reading and Math.

Curriculum maps — Shows where gaps filled, including FST Math curriculum map, shows unit that addresses gap
in Algebra and Functions and Data, Statistics, and Probability identified in 2013 PSSS results.

Unit planners — To show where gaps in student knowledge filled.
Lesson plans — To show where gaps in student knowledge filled.

Assessment results — 2012 PSSS results for 8" grade students, used to identify weaknesses. Requested results
from 2013, most current.

AlMSweb data analysis, showing gap areas. Shown on screen - Will be provided.

Standards Checklist (Math) (C7f) — identified areas not covered by UCSMP curriculum, including many in
Geometry. Will provide for grade 6-7.

Algebra Calendar — g™ grade math. Shows that EngageNY Geometry Module 3 lessons 1-10 to be taught in
February and March. (Will be provided)

EngageNY 6-8 grade curriculum map page 27 shows coverage of gt grade Math Common Core Standards
identified as gaps in Standards Checklist.

Fidelity to the curriculum map is monitored to ensure that there are no gaps at the conclusion of the academic
year — Teacher observation tracker {C6b)
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[C.3]

Meeting notes 9/9/14
Lesson Plan Tracker HS
Curriculum adaptation
Linear Functions Unit,
Geometry/Algebra A: McNutt
Edmodo

Edmodo evidence

Request for new curriculum,
memo 11/10/14

Lesson Plans, 7t grade Math,
week of Dec. 1

teacher professional growth form

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
adopting or revising curriculum based on its evaluation processes.

The documents provided demonstrate evidence of the following:

Administrative Meeting notes — Meeting notes 9/9/14 lists a discussion of implementing Saxon, assigns the
review of online program aligned with curriculum. (C3f) Will be provided.

Curriculum committee meeting notes — Curriculum maps and calendar, but no meeting notes. Changes to IB
involved revision of prior documents.

Managebac unit planner reflections — no evidence that they are used in the revision process. Will be
implemented next summer.

Lesson plans are checked by MYP coordinator, principals and the curriculum coordinator. Lesson plan tracker HS
(C3e) Shows that unit and lesson plans have been tracked by curriculum coordinator.

If teachers see a particular need, they can propose to the administration the inclusion of supplemental supports
or materials to the existing curriculum. Curriculum adaptation (C3f) shows teacher suggestion regarding changes
to curriculum map/pacing calendar for Geometry. Linear Functions Unit, Geometry/Algebra A: McNett, shows
implementation of teacher request (C3f). Edmodo, shows a teacher asking to use Edmodo to send pre/post
quizzes to students, and Edmodo evidence, showing implementation of Edmodo quiz. Request for new
curriculum, memo 11/10/14, requesting Saxon Math reteaching masters; Lesson Plans, 7t grade Math, week of
Dec. 1, showing use of reteaching masters.

Following review and analysis of state assessment results, content area and grade level teachers are required to
submit a revised curriculum map. Grade level curriculum maps, by vertical subject level team.

Every four — six weeks, content and grade level teachers submit revised IB MYP unit planners via Managebac.

The MYP coordinator for the school and Curriculum Coordinators evaluate unit planners and provide feedback
via conferences which are documented in the teacher professional growth form. Shows evidence of unit plan
review.

Each week teachers submit daily lesson plans in Managebac. Managebac shows weekly lesson plans from each
teacher.

EngageNY 6-8 grade curriculum map page 27 shows coverage of g™ grade Math Common Core Standards
identified as gaps in Standards Checklist. Will be provided (C7f)
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[c.4] 7" and 8" Novel Discussion
Junior High Language and
Literature revised curriculum
maps

EngageNY Adoption Memo
Meeting notes 9/9/14

Math Enrichment email

7" and 8™ Novel Discussion

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process
for adopting or revising curriculum.

The documents provided demonstrate evidence of the following:

Curriculum minutes ~ EngageNY Adoption Memo, August 14, 2014 (C4a) shows results of summer curriculum
process; Meeting notes 9/9/14 lists a discussion of implementing Saxon, assigns the review of online program
aligned with curriculum. (C3f) Will be provided; Math Enrichment email, documents a conversation between
administrators and Scott Knight who will be providing math enrichment. These documents identify the
participants.

Curriculum committee intranet (work in progress) — Not currently implemented.

Curriculum documents - EngageNY Adoption Memo, August 14, 2014 (C4a) shows results of summer curriculum
process; Meeting notes 9/9/14 lists a discussion of implementing Saxon, assigns the review of online program
aligned with curriculum. (C3%) Will be provided; Math Enrichment email, documents a conversation bezween
administrators and Scott Knight who will be providing math enrichment. These documents identify the
participants.

Junior High Language and Literature revised curriculum maps — each teacher has a file for the course they teach.
List does not identify teacher’s names. Curriculum maps do not identify teachers’ names.

h h . X ) - . . . . . .
7" and 8" Novel Discussion — identifies by email address personnel involved in curricular discussion re novel
studies.
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[C.5] EngageNY Adoption Memo
Meeting notes 9/9/14

Admin meeting 4/1/14

Admin meeting 4/28/14

Admin meeting 11/15/14

Math enrichment email

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

The documents provided demonstrate evidence of the following:

Notes from grade level meetings - EngageNY Adoption Memo, August 14, 2014 (C4a) shows results of summer
curriculum process; Meeting notes 9/9/14 lists a discussion of implementing Saxon, assigns the review of online
program aligned with curriculum. (C3f) Will be provided

Notes from admin meetings — Admin meeting 4/1/14, shows Reading Horizons used for reading program 2"d, 3",
Identified by Charter Holder as also used in 6™ grade; Admin meeting 4/28/14 shows Jr. High Langauge A
revolves around Reading Horizons. Admin meeting 11/15/14 identifies providing Math enrichment instead of
Spanish.

Comparisons between math curricula options — Math Enrichment email, documents a conversation between
administrators and Scott Knight who will be providing math enrichment. These documents identify the
participants.

Supplemental curriculum adoption process documentation - Admin meeting 4/1/14, shows Reading Horizons
used for reading program 2", 3™, Identified by Charter Holder as also used in 6™ grade; Admin meeting 4/28/14
shows Jr. High Langauge A revolves around Reading Horizons.

Data analysis from SY2013-2014 assessment results demonstrated this attempt was unsuccessful. — EngageNY
Adoption Memo, August 14, 2014 (C4a) shows results of summer curriculum process

[C.6] MYP weekly overview
Teacher observation tracker

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.

The documents provided demonstrate evidence of the following:

MYP weekly overview — Shows for each grade level and subject, details of the discussion of the grade-level
subject teachers.

Teacher observation tracker — |dentifies teacher name, date of observation, focus, skill observed, alignment to
map, standards-based, goods, betters. Conducted quarterly.

What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the
school? — MYP weekly overview and Teacher observation tracker.
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[€.7] Curriculum maps

A Story of Ratios

MYP unit planners

Teacher Observation Tracker
Lesson Plan and Unit Teacher
Tracker

Common Core standards checklist

Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify
what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
are covered within the academic year.

The documents provided demonstrate evidence of the following:

Content area yearly curriculum maps — Curriculum maps show timeframe (weeks), unit objective, ACCR
Standards, IB concepts, and assessment.

MYP unit planners — Unit Planners identify objectives, ACCR standards, timeframe, and description of
instructional strategies.

Engage NY pacing guides - A Story of Ratios curriculum map for grades 6-8, EngageNY, show pacing calendar and
Common Core standards taught in grades 6-8 Math.

Teacher Observation Tracker — identifies that administrators check alignment to lesson plans and curriculum
maps.

Lesson Plan and Unit Teacher Tracker — shows that administrators track teacher use of lesson plans and unit
planners.

The Language and Literature, Individuals and Societies, and Math curriculums have an AZCCRS check list that
ensures all standards are being met over the course of the year. Common Core standards checklist shows, for
ELA Writing, Language, S & L, what course a particular standard is addressed in. g™ grade Math curriculum map
shows all standards covered in curriculum, gaps. No documents available for Reading for Informational Text,
Reading for Literature, or high school math. The Charter Holder stated that the curriculum maps were prepared
using a list of ACCR Standards to ensure that all standards are covered.
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[C.8]

Professional development
calendar

Odyssey Institute Visit Report
MYP Weekly overview
Managebac System

PD 9-12 (P1b)

Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
use of these tools and how these expectations are communicated.

The documents provided demonstrate evidence of the following:
*  Professional development calendar — shows times when teachers educated on use of tools, and which tools are
addressed.

*  Feedback from IB — Odyssey Institute Visit Report — shows on p. 11 that IB evaluator has checked the
implementation of IB curriculum.

*  MYP Weekly overview — shows that teachers are using the IB curriculum, standards.
* Managebac — Screenshot showing last use of Managebac system by teachers.

* How are these expectations communicated? PD9-12 final slide provides example of teachers expected to update
unit planners on Managebac.

[C.9] Teacher observation tracker
Teacher goal sheet

Teacher professional growth plan
Formal evaluation instrument
Managebac

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
*  Teacher observation tracker — shows teacher use of lesson plan, alignment to curriculum map at scheduled
walkthroughs.

*  Teacher professional growth plan — Documents the use of engagement strategy.

*  Formal evaluation documents — Blank evaluation document and example of completed evaluation, including
evaluation of instruction.

* Managebac - shows teacher use of lesson plans, unit planners.

*  What evidence is there to demonstrate alighment of these tools with instruction? Managebac, Teacher
observation tracker, and formal evaluation documents.

* Teacher goal sheet (9b) — shows teacher growth goals based on Teach Like a Champion based on engagement
strategy.
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[C.10] Lesson plans

Curriculum maps

Unit planners

HS Unit Plan and Lesson Tracker
MYP LP and unit teacher tracker
Teacher observation tracker

Charter holder indicated the intencled purpose of the document was to demonstrate: how the Charter Holder knows
the curriculum is aligned to standards.

The documents provided demonstrate evidence of the following:
s Lesson plans — aligned to ACCR Standards

e Curriculum maps — indicate ACCR Standards
e Unit planners — indicate alignment to ACCR Standards

e The principal and MYP coordinators maintain a lesson plan and unit tracker for each teacher to ensure that
lesson plans are aligned to the curriculum maps and standards are being addressed. HS Unit Plan and Lesson
Tracker; MYP lesson plan and unit tracker (will be provided).

* The tracker also tracks whether units are on pace to implement the curriculum for the year — Teacher
observation tracker identifies alignment to curriculum map.

[C.11] Math MYP Year 1 Lesson
Plans; intermediate Algebra
lesson plans

grade ELA lesson plan on the
lliad, for lower level and regular
level classes

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holdzr ensures
that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students.

The documents provided demonstrate evidence of the following:
¢ Lists of scholars grouped by AIMS web and yearly AIMS results — list by grade showing initials of students in
bottom 25%

* Leveled class lists — shows initials of students by grade in High, High Middle, Middle, Middle Low, and Low
classes.

*  Meeting notes for curriculum modification with individual teachers of the bottom 25%

e Lesson plans from teachers of the bottom 25% - Math MYP Year 1 Lesson Plans; Intermediate Algebra lesson
plans showing IXL; 6™ grade ELA lesson plan on the lliad, for lower level and regular level classes (regular to be
provided), show adaptation of courses to meet needs of bottom 25% including additional scaffolding.

¢ Pacing guides are adjusted to ensure the success of scholars in the bottom 25% of math and reading.
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[€.12] Reading Horizons Student Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures

Summary Report that the curriculum addresses the needs of English Language Learners (ELLs).
ILLP Progress Report
Native language novels list The documents provided demonstrate evidence of the following:

e Reading Horizons subscriptions — Reading Horizons Student Summary Report for sole ELL student at OIAIS, shows
progress being made in the supplemental curriculum system.

* ILLP plans — ILLP Progress Report for sole ELL student.
*  Native language novels — list of novels in Spanish and Mandarin for use by ELL students.

¢ Translation apps on scholar computers — Charter Holder stated that Google Chrome has Translate app on student
notebook computers.

* How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners
(ELLs)? Reading Horizons, native language novels.

l, H«b& 1‘/\0"-?5\‘?\ , completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on January 20, 2015. Q@ CKI\\/\Q—

l, ? \ o , received a copy of this document at the end of the site visit
conducted by the Arizo@State Board of Charter Schools on January 20, 2015.
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Crter Holder Name: The Odyssey Preparatorycdmy, Inc. (TOPA)

Site Visit Date: January 20, 2015

School Name: Odyssey Institute for Advanced and International

Required for: Expansion - Grade Level, Enroliment Cap

Studies (OIAIS)

DSP Data 2015 total data
2014-2015 OIAIS DSP data
subgroups.

Method Test Prep Concept Heat

Map for all high school grade

levels (sophomores and juniors)

AIMS web data for middle school

grades.
SAT 10 results report

PSSS Critical Reading Skill
Analysis

IB Benchmark evaluations
Scholar Benchmark Feedback
Form and Quarterly IB

assessment analysis report

IB Benchmark assessment
PowerPoint slides

Curriculum Corner November
Assessment Calendar

AdvanceEd Survey Data

Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the

Evaluation Criteria Area: Assessment

Charter Holder uses

The documents provided demonstrate evidence of the following:

AIMS yearly results in DSP Data 2015 total data for all cohorts 2016-2018, spreadsheet known as AdvancEd
scholar data sheet.

Method Test Prep Results provided was raw data and the tool is an online tool to prepare students for ACT and
SAT and assists in breaking down concepts. Teachers utilize this assessment daily to understand where scholars
are in their progress. Gives teachers an opportunity to provide targeted bell work and /or lesson.

AIMS Web Data Base provided Tier Transition Report for Mathematics Concepts and Applications, aligned to the
Common Core.

Quarterly 1B assessment analysis report is filled in by the scholar and asks questions regarding the criterion and
what steps to take to improve.

Benchmark evaluations based on IB assessment provides teacher evaluations based on scores. The student also
conducts their own analysis based on IB assessment.

PowerPoint regarding IB Benchmark assessments along with teacher expectations.
Managebac is where they post their benchmark assessments.

Staff and Parent Survey to assess whole program. This is compiled in the raw data provided by AdvanceEd Survey
Data.

SAT 10 results provided to compare 9™ graders from 2012-13 and 2013-14.

November Curriculum Corner Data presentation for Stakeholders explaining the benchmarks and results from
assessments.

Assessment calendar indicating when all assessments are administered.

PSSS Critical Reading Skill Analysis utilized to inform gaps in skills.
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e PSSS, PSAT, Stanford 10, SAT and ACT in DSP Data 2015 total data for all cohorts 2016-2018, spreadsheet

e PSSS data for subgroups, giving year to year comparison.

[A.2] Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or
selecting the assessment system

MYP New Principles to Practice
The IB Diploma Programme The documents provided demonstrate evidence of the following:
AdvanckEd criteria ¢ Core knowledge certification criterion no longer a part of designing or selecting the assessment systenr.

¢ {B MYP and DP certification criterion on page 79 is located the MYP assessment criteria for all subjects. This is
used for designing internal assessments. On page 39 for the Diploma Programme have criteria for internal
assessments that are required to be given. The diploma has strict adherence to implementation.

e AdvancEd certification criterion is located in the handbook. This system was used to compile the assessments to
specifications required by AdvancEd.

[A.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
aligned to the curriculum and instructional methodology.

Language A in the MYP
The documents provided demonstrate evidence of the following:

Mathematics in the MYP * |B Criterion for Language A containing aims and objectives (content, organization, style and language mechanics),
in addition provides rubric for the assessment. Provides level and level descriptors. In Mathematics it includes
Curriculum Maps knowledge and understanding, investigating patterns, communication in math, and reflection and will also have

bric for all criteria.
MYP Y1 English Benchmark 1 arubriciorafi critena

e Curriculum maps where criteria above is evaluated. For example in o™ grade Language and Literature shows that
in Q1 Benchmark will be using criterion A and B.

e IB benchmark assessment is using Criterion A for Language and Literature showing how the rubric was used for
their specific scholars.

e Managebac is where the benchmarks are posted and the standards page within Managebac indicate how the
standards are blended into the assessments.
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[A.4]

Assessment calendar

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to
assess student progress and how the assessment plan includes data collection from multiple assessment, such as
formative and summative assessments and common/benchmark assessments

PD calendar The documents provided demonstrate evidence of the following:
* Assessment calendar lists when all assessments are given including: AIMS, PSSS, MYP benchmarks, and MTP
evaluations.
*  PD calendar listing when teachers come together to review data.
[A.5] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system

Assessment and PD calendars
Benchmark Evaluation form
DSP Data 2015

Advisory Calendar

MYP Weekly Overview for
September 2014

AdvanceEd Survey

Administrator Calendar for July
2014

provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
¢ Assessment and PD calendars showing when assessments are given and when they are analyzed. Also

incorporates when data is reviewed during the summer during PD.
*  Benchmark Evaluation Form where teachers evaluate the 1B benchmark assessments.

*  MYP weekly overview includes a section on listing their assessment and discussing the results of their scholars on
a weekly basis.

*  End of year review (survey data) is the AdvanceEd self-evaluation of school program which speaks to “Using
Results for Continuous Improvement”.

*  The system in place for the analysis of the PSSS data is the creation of a shared data document which includes
PSAT, Stanford 10, SAT, ACT, and MTPs.

* Individual results are shared with high school scholars during October advisory as shown through PowerPoint
slides titled, “Advisory #2”.

* AIMS results are evaluated each summer by administration and the curriculum committee as seen on the DSP
Data 2015.

¢ Administrators meet weekly during the month of July.

¢ Method Test Prep results are evaluated by the administration and teachers in the fall, winter, and spring during
Friday professional development.

*  AIMS Web results are evaluated by the administration and teachers in the fall, winter, and spring during Friday
professional development.
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[A.6] Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
evaluate instructional and curricular effectiveness

IXL parent notification for
student participation The documents provided demonstrate evidence of the following:

IXL data e IXL parent notification provides information on IXL program for student requiring additional resources.

Method Test Prep data e IXL data provides an analysis of the program for middle and high school.

-

d *  Method Test Prep data to review progress by the school leadership. Looking for overall growth. Teachers look for

Engage NY 3 s . C

particular strand growth. Leadership indicates they are looking at the student and their individual neecs.
Benchmark evaluations e Math curriculum changes (CSMP to Engage NY)
2014 Q1 IB Assessment Analysis ¢ Benchmark evaluation document where teacher evaluates after given the benchmarks and identifies where the

scholars struggle and how to improve that.

e Scholars have their reflection of their scores on benchmark assessments.

[A.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is usad to

adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and inszruction
Email December 2014
The documents provided demonstrate evidence of the following:

IXL data results * |XL datais used daily and weekly to assign modules for the next week. Reports include what areas the scholar

was weak in and assigned IXL assignments and their progress which incorporates both 6" and 7" grade
Leveled class lists and Math High

standards. Includes math recommendation for IXL math high school
School levels

e Email from December is from a teacher that analyzed benchmark results and made immediate changes to
Benchmark evaluations curriculum and instruction.

MYP Weekly Overview ¢ Administrative and Curriculum meeting notes discussing changes to curriculum and instruction
¢ Leveled class lists indicate which tiers scholars are in for Reading and Mathematics

¢ Benchmark evaluation form responses from teachers regarding changes to their instruction from analysis of
benchmark assessments.

*  MYP weekly overview is reviawed week to week to determine if they are able to complete one phase prior to the
assessment.
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[A.8]
Method Test Prep data
Adapted assessments (Reason,

Science, and Democracy Choice
Board)

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students

The documents provided demonstrate evidence of the following:

Method Test prep
Adapted rubrics are not included.

Adapted Assessments for Language Arts (Reason) is multiple choice versus the essay questions for other
students. Another example s the Science assessment which has been modified.

[A.9]

Method Test Prep data
Adapted assessments (Reason,
Science, and Democracy Choice

Board)

ILLP Progress Report

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of English Language Learners (ELLs)

The documents provided demonstrate evidence of the following:

Method Test prep
Adapted rubrics are not included.

Adapted Assessments for Language Arts (Reason) is multiple choice versus the essay questions for other
students. Another example is the Science assessment which has been modified.

ILLP plan has a section that describes how the assessment is modified for the scholar.

[A.10]
Method Test Prep data
Adapted assessments (Reason,

Science, and Democracy Choice
Board)

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students

The documents provided demonstrate evidence of the following:

Method Test prep
Adapted rubrics are not included.

Adapted Assessments for Language Arts (Reason) is multiple choice versus the essay questions for other
students. Another example is the Science assessment which has been modified.

, completed this Site Visit Inventory during the site visit conducted

l, Hv CSJITLQ-«{) SO~

by the Arizona State Board of Charter Schools on January 20, 2015. Q’e .
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conducted by th Arizga State Board of Charter Schools on January 20, 2015.
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Charter Holder Name: The Odyssey Preparatory Academy, Inc. (TOPA) Site Visit Date: January 20, 2015
School Name: Odyssey Institute for Advanced and International Required for: Expansion - Grade Level, Enrollment Cap
Studies (OIAIS) Evaluation Criteria Area: Monitoring Instruction

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not
Teacher Evaluation for HS and instructional staff implements an ACCRS-aligned curriculum with fidelity.

Middle School teachers

[] en

The documents provided demonstrate evidence of the following:
Teacher Observation Tracker *  Formal evaluation document is made of four domains and specifically Domain 3 is related to instruction. For

Math teachers have specific instructional elements.
Walk through sheet
* Teacher tracker observation assists with monitoring what skills they are addressing, alignment to curriculum and

Improvement Plan for provides for areas of improvement.

Mathematics Teacher
* Classroom walk through documents part of the formal evaluation document. Observed completed forms with

Emails for January 11 school leader forms and has become the teacher tracker observation tracker.
¢ Emails providing feedback to teachers utilizing the data

Lesson Plan Tracker !ls providing u g
* Calendar of scheduled conferences

* Teachers are required to submit lesson plans in Managebac prior to instruction which is evident via the Lesson
Plan Tracker, monitored monthly

* The principal and MYP coordinator review the plans for alignment to the curriculum map and MYP planner
evidenced by the Teacher Evaluation via the Domain 3: Instruction as an element.

* Lesson plans are cross walked to the curriculum (pacing) calendar to ensure lessons are on pace to be completed
as scheduled via the Teacher Observation Tracker.

* Improvement Plan includes goals to meet expectations and how to remove the improvement plan.

[m.2] Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder
monitor the effectiveness of standards-based instruction throughout the year.

AIMS WEB RESULTS
The documents provided demonstrate evidence of the following:

METHODS TEST RESULTS e AIMS Web results by class provide growth data from benchmark to benchmark.

BENCHMARK EVALUATIONS
*  Standards based Fall, Winter, Spring Math AIMS Web assessments.
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e  Method Test Prep results by class provide growth of a specific class.

e |B MYP benchmark assessments and evaluations evaluation conducted by teacher and students.

[M.3]
Teacher Evaluations

Teacher Observation Tracker

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided demonstrate evidence of the following:
e (Classroom walk through summary (Teacher observation tracker) indicates that skills are observed and the
evaluation is conducted in the Goods and Better columns.

*  Formal evaluation process, including rubric for the evaluation instrument has specific strategies evaluated for
the teacher’s content area.

[M.4]

Teacher Professional Growth
Plan

Teacher Observation Tracker
Engagement Teacher Reflection
Coaching Log

Formal Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies
individual strengths, weaknesses, and needs.

The documents provided demonstrate evidence of the following:
e Teacher professional growth plan is a place where teachers can ask questions and where feedback is provided.

¢  Teacher observation tracker has the Goods and Better columns.

¢ Engagement Teacher Reflection is a form where teachers have picked engagement strategies and in the future
they will evaluate how it went for them. This will be completed at the end of the semester.

¢ Coaching log provides evidence of observation of engagement strategies on a continuous basis.
*  Formal Evaluation process provides a rubric that has scores that would identify strengths and weaknesses.

e On the classroom walk through observation form, a notation is made regarding issues that may be apparent
during the observation.

* Teachers and administrator/coach discuss what teacher is doing well and where improvement is needed.

[M.5]

Teacher Professional Growth
form

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.

The documents provided demonstrate evidence of the following:
¢ Teacher professional growth form provides feedback from teacher questions.
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[M.6]

Teacher Professional Growth
Plan

Teacher Observation Tracker
Engagement Teacher Reflection
Coaching Log

Formal Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter
Holder has done in response.

The documents provided demonstrate evidence of the following:
* Teacher professional growth plan is a place where teachers can ask questions and where feedback is provided.

* Teacher observation tracker has the Goods and Better columns.

* Engagement Teacher Reflection is a form where teachers have picked engagement strategies and in the future
they will evaluate how it went for them. This will be completed at the end of the semester.

* Coaching log provides evidence of observation of engagement strategies on a continuous basis.
*  Formal Evaluation process provides a rubric that has scores that would identify strengths and weaknesses.

*  On the classroom walk through observation form, a notation is made regarding issues that may be apparent
during the observation.

Teachers and administrator/coach discuss what teacher is doing well and where improvement is needed.

(M.7]

Coaching logs and feedback

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient
students.

The documents provided demonstrate evidence of the following:
¢ Method Test Prep data identifies a student that requires additional instruction or specific strategies but does
not monitor the instruction that is provided to students in the bottom 25%.

»  Coaching logs and feedback provides for feedback on classes with the bottom 25%. Provided evidence of a 5
period math class that indicated they were low through academic data and also observed behavior
management. Coach provided support with instructional materials and observed use of Saxon.

[M.8]
IXL data

ILLP

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs).

The documents provided demonstrate evidence of the following:
* IXLdata is reviewed for ELL students and ILLP is developed for current 4 ELL students but does not provide
evidence of how instruction is monitored. Students are monitored individually.
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I, H\L)gpf\ T\/‘wsﬁ‘\ , completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on January 20, 2015. 46{ C‘\TC—C—

l, WW %LA—% , received a copy of this document at the end of the site visit

/ L]
conducted by the Arigr;\St e Board of Charter Schools on January 20, 2015.
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Charter Holder Name: The Odyssey Preparatory Academy, Inc. (TOPA) Site Visit Date: January 20, 2015
School Name: QOdyssey Institute for Advanced and International Required for: Expansion - Grade Level, Enrollment Cap
Studies (OIAIS) Evaluation Criteria Area: Professional Development

P.PD Calendar Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
PD Powerpoints professional development plan
MYP Weekly Overview
Coaching logs and feedback The documents provided demonstrate evidence of the following:
*  Pre-service PD Calendar — Calendar showing PD offerings during first two weeks of August.
* School Year PD Calendar — Calendar showing PD offerings August-May
*  PD powerpoints — Powerpoints from PD sessions on 9/5/14, 9/12/14, 9/19/14, 9/26/14, 10/3/14, 10/17/14,
11/14/14,12/5/14 showing topics covered and provides materials.
*  MYP Weekly Overview — Documents what teachers do during PD time weekly.
* Coaching logs and feedback — Used to identify consistent issues across faculty as areas of high importance.
Shows teacher, date, class, purpose/engagement strategy, follow-up/feedback.
[P.2] Admin walk through sheets Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
Teacher Observation Tracker development plan was developed
AdvancEd self assessment report
AdvancED scholar, teacher and The documents provided demonstrate evidence of the following:
parent survey results *  Admin walk through sheets — OIAIS Instructional Strategies Guiding Practices, shows for a particular
AIMS and PSSS data observation observer notes — a component of the Teacher Evaluation (included). Used to identify teacher
MYP 2014-2015 implementation learning needs.
guide
¢ Teacher Observation Tracker — Identifies teacher “goods” and “betters” from observations, compiled to
identify areas of high importance.
*  Advanckd self assessment report — Provides analysis of internal data on teacher observations and data, used
to formulate PD plan for current year.
*  AdvanckED scholar, teacher and parent survey results — Provides survey data, including analysis of what school
could do better; used to formulate PD plan for current year.
* AIMS and PSSS data - Analysis identified areas of high importance for current year PD.
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*  MYP 2014-2015 Implementation guide — Principals to Practice Implementation Guide used to identify areas of
high importance from changes to IB curriculum.

[P.3] AIMS and PSSS data Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
MYP 2014-2015 Implementation development plan is aligned with instructional staff learning needs

guide

Admin walk-through sheets The documents provided demonstrate evidence of the following:

Teacher goal sheets *  AIMS and PSSS data - Analysis identified areas of high importance for current year PD.

*  MYP 2014-2015 Implementation guide - Principals to Practice Implementation Guide used to identify areas of
high importance from changes to IB curriculum.

*  Admin walk-through sheets - OIAIS Instructional Strategies Guiding Practices, shows for a particular
observation observer notes — a component of the Teacher Evaluation (inciuded}. Used to identify teacher

learning needs.

¢ Teacher goal sheets — Teachers identify areas of “Teach Like a Champion” for personal growth, which is used

to develop PD offerings.

[P.4] AIMS and PSSS data Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of
MYP 2014-2015 Implementation high importance

guide

Admin walk-through sheets The documents provided demonstrate evidence of the following:

Teacher goal sheets e AIMS and PSSS data - Analysis identified areas of high importance for current year PD.

e MYP 2014-2015 Implementation guide - Principals to Practice Implementation Guide used to identify areas of
high importance from changes to IB curriculum.

¢  Admin walk-through sheets - OIAIS Instructional Strategies Guiding Practices, shows for a particular
observation observer notes — a component of the Teacher Evaluation {included). Used to identify teacher

learning needs.

¢ Teacher goal sheets — Teachers identify areas of “Teach Like a Champion” for personal growth, which is used
to develop PD offerings.
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[P.5] PD Calendar

Teacher observation tracker
Emails

Teacher professional growth
chart

MYP training

Peer coach calendar
Coaching logs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:

Teacher observation tracker — Shows observations monitoring the implementation of strategies from “Teach
Like a Champion”

Calendars — PD Calendar indicate revisiting topics such as ESR, inquiry, and key concepts. throughout the year
Emails — Emails from Coach providing follow-up to Teach Like a Champion growth area in observation.

Teacher professional growth chart — Provides feedback to teacher on engagement strategy identified in goal
sheet.

MYP training — Shows “Completion of Training” certificates from IB-provided training
Peer coach calendar — Charter holder stated that the meeting occurs daily in HS Math, but is not documented.

Coaching logs - Used to identify consistent issues across faculty as areas of high importance. Shows teacher,
date, class, purpose/engagement strategy, follow-up/feedback.

[P.6] Managebac
Google docs

Method test prep
Copies of books
Teaching Channel.org
Dropbox

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided demonstrate evidence of the following:

Managebac - On site, demonstrated how Managebac system includes support documents for implementing
MYP curriculum and practices as described in PD, and system for monitoring use.

Google docs — Shared drives include curriculum tools, assessment tools.

Method test prep — Provides tools that allow teachers to monitor students and collect data on effectiveness of
instructional strategies.

Copies of books — Teach Like a Champion book provided to each teacher.

Teaching Channel.org — Allows teachers to view PD videos on topics self-identified by teachers or identified by
administration.

Dropbox — Allows teachers to share resources with each other.
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[P.7] Teacher observation tracker

Calendars

Emails

Teacher professional growth
chart

MYP training

Peer coach calendar
Coaching logs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:

Teacher observation tracker — Shows observations monitoring the implementation of strategies from “Teach
Like a Champion”

Calendars — PD Calendar indicate revisiting topics such as ESR, inquiry, and key concepts. throughout the year
Emails — Emails from Coach providing follow-up to Teach Like a Champion growth area in observation.

Teacher professional growth chart — Provides feedback to teacher on engagement strategy identified in goal
sheet.

MYP training — Shows “Completion of Training” certificates from IB-provided training
Peer coach calendar — Charter holder stated that the meeting occurs daily in HS Math, but is not documented.

Coaching logs - Used to identify consistent issues across faculty as areas of high importance. Shows teacher,
date, class, purpose/engagement strategy, follow-up/feedback.

[P.8] Calendars

Emails

Teacher professional growth
chart

MYP unit planners and lesson
plans

Teacher observation tracker
Coaching logs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in
professional development

The documents provided demonstrate evidence of the following:

Calendars — PD Calendar indicate revisiting topics such as ESR, inquiry, and key concepts. throughout the year
Emails — Emails from Coach providing follow-up to Teach Like a Champion growth area in observation.

Teacher professional growth chart - Provides feedback to teacher on engagement strategy identified in goal
sheet.

MYP unit planners and lesson plans — Shows how administrators monitor unit planners and lesson plans and
provide feedback to teachers regarding monitoring implementation of new IB MYP components.

Teacher observation tracker — Shows observations monitoring the implementation of strategies from “Teach
Like a Champion”

Coaching logs - Used to identify consistent issues across faculty as areas of high importance. Shows teacher,
date, class, purpose/engagement strategy, follow-up/feedback
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[P.9] Calendar

Meeting notes

Sign in sheet

IXL student list

Reading Horizons notes

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students

The documents provided demonstrate evidence of the following:

Calendar - PD Calendar indicates time reserved to discuss strategies related to needs of bottom 25%, including
Scholar Study Team weekly.

Meeting notes — Shows how external trainer provided training on how to modify lessons for struggling
learners, 10/24/14. Also includes PD Powerpoint from 9/5/14 regarding engagement strategies, powerpoint
from 10/24/14 regarding vocabulary strategies.

Sign in sheet - for 10/10/14 Vocabulary, 9/19/14 45 day screens, 8/13/14 SPED
IXL student list — identifies students identified for use in IXL program in training for other math teachers.

Reading Horizons notes — show participants involved in training for struggling English learners.

[P.10] Calendar
Meeting notes

Sign in sheet

Reading Horizons notes

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
English Language Learners (ELLs)

The documents provided demonstrate evidence of the following:

Calendar - PD Calendar indicates time reserved to discuss strategies related to needs of ELL students, including
Scholar Study Team weekly.

Meeting notes — Shows how external trainer provided training on how to modify lessons for struggling
learners, 10/10/14. Also includes PD Powerpoint from 9/5/14 regarding engagement strategies, powerpoint
from 10/10/14 regarding vocabulary strategies.

Sign in sheets - for 10/10/14 Vocabulary

Reading Horizons notes — show participants involved in training for struggling English learners.

, completed this Site Visit Inventory during the site visit conducted

l, MM

L v

by the Arizona State Board of Charter Schools on January 20, 2015. M\L

Page 5 of 6 TOPA OIAIS Professional Development Charter Holder Initials !@






fe

“\m

} j///(,/ WW\‘ , received a copy of this document at the end of the site visit
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concﬁjcted by thé Arizona/State Board of Charter Schools on January 20, 2015.
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Odyssey Institute for Advanced and International Studies

Academic Performance
Edit this section.
Odyssey Institute for Advanced and International Studies
2013 2014
Traditional Traditional
K-12 School (6 to 9) K-12 School (6 to 10)
Point ; Point 3
1. Growth Measure As:ilgnngd Weight Measure Assoilgnn(:d Weight
la. SGP -
Reading 46.5 50 10 40 50 10
Math 42.5 50 10 46 50 10
1b. SGP Bottom 25% -
Reading 45 50 10 39.5 50 10
. . Point " Point 3
2. Pr0f|c|ency Measure Assoilgnn:d Weight Measure Ass()ilgnnZd Weight
. Math 61.1 7 62.1 50 7.5 |55.1/762.2 50 7.5
2a. Percent Passing -
Reading 7.5 |86.7 /80.3 75 7.5
2b. Composite School Math -14 50 5 5
Comparison Reading 2.1 75 5 -2.8 50 5
Math NR 0 0 23.1 7/ 30.8 50 3.75
2c. Subgroup ELL =
Reading NR 0 0 53.8 /7 49.2 75 3.75
Math NR 0 0 NR 0 0
2c. Subgroup FRL :
Reading NR 0 0 NR 0 0
Math 36.8 7 17.7 75 7.5 |18.2 / 16.6 75 SN/5)
2c. Subgroup SPED =
Reading | 68.4 / 38.1 75 7.5 |52.3/737.1 75 3.75
T Point " Point 3
3. State Accou ntab|||ty Measure Assoilgnn:d Weight | Measure Assoilgnn:‘d Weight
3a. State Accountability © 50 5 © 50 5
. Point . Point :
4. Graduation Measure As:ilgnn;d Weight Measure Asgilgnn;d Weight
4a. Graduation NR 0 0 NR 0 0
Overall Ra‘“ng Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 57.35 85 54.04 85
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1733/odyssey-institute-for-advanced-and-international-studies#academic-performance-tab[1/16/2015 2:33:21 PM]



http://online.asbcs.az.gov/schools/edit/performance/1733/odyssey-institute-for-advanced-and-international-studies



		az.gov

		Odyssey Institute for Advanced and International Studies






The Odyssey Preparatory Academy

Edit this section.

The Odyssey Preparatory Academy

Traditional

2012

Elementary School (1 to

8)

2013

Traditional

Elementary School (K to 6)

2014

Traditional
Elementary School (K to 5)

1. Growth

la. SGP

Math
Reading

1b. SGP Bottom 25%

Math
Reading

2. Proficiency

2a. Percent Passing

Reading

2b. Composite
School
Comparison

Math
Reading

2c. Subgroup ELL

Math

Reading

2c. Subgroup FRL

Math

Measure

Points
Assigned

3.75

Measure

NR

Points
Assigned

Weight | Measure

Points Points Points

NR

Points
Assigned

Weight

12.5

Weight

Reading

2c. Subgroup SPED

Math

Reading

3. State Accountability

3a. State Accountability

Overall Rating

Scoring for Overall Rating

Standard

89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet

Less than 39: Falls Far Below Standard

100

100

Points - Points - Points
Overall Rating - Overall Rating - Overall Rating

http://online.asbcs.az.gov/schools/information/1619/the-odyssey-preparatory-academy#academic-performance-tab[1/29/2015 1:24:12 PM]
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The Odyssey Preparatory Academy Goodyear

Edit this section.
The Odyssey Preparatory Academy Goodyear
2012 2013 2014
Traditional Traditional Traditional
Elementary School (K-8) | Elementary School (K to 6) | Elementary School (K to 5)
Poi : Poi ; Poi 3
1. Growth Measure As;)ilgnr;cz d Weight | Measure Asgilgnntg d Weight | Measure AS;:J”:; d Weight
| Reading 125
Math 125
1b. SGP Bottom 25% .
Reading 125
3 ~F Point ; Point : Point 3
2a. Percent Passing
2b. Composite Math 7.5
School
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL :
- Reading NR 0 0 NR 0 0 NR 0 0
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup FRL =
Reading NR 0 0 NR 0 0 NR 0 0
Math 7.5
2c. Subgroup SPED
Reading 7.5 7.5
IF Point . Point . Point .
3a. State Accountability 5
OverallRating | o || ot || ommnan
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 100 100 100
Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1690/the-odyssey-preparatory-academy-goodyear#academic-performance-tab[1/29/2015 1:24:46 PM]
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The Odyssey Preparatory Academy-Casa Grande

Edit this section.
The Odyssey Preparatory Academy-Casa Grande
2014
Small
Elementary School (K to 5)
Points .
1. Growth Measure | \ dined | Weight
Math 46 50 25
la. SGP :
Reading 25
Math NR 0 0
1b. SGP Bottom 25% :
Reading NR 0 0
2. Proficiency Measure Aigiignntgd Weight
. Math 52 / 51.8 75 11.25
2a. Percent Passing =
Reading 76 / 72 75 11.25
2b. Composite School Math 7.7 50 11.25
Comparison Reading -5 50 11.25
Math NR 0 0
2c. Subgroup ELL -
Reading NR 0 0
Math NR 0 0
2c. Subgroup FRL =
Reading NR 0 0
Math NR 0 0
2c. Subgroup SPED :
Reading NR 0 0
ong Point: .
3. State Accountability Measure | \ 3 hay | Weight
3a. State Accountability @ 50 5)
Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 49.38 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1810/the-odyssey-preparatory-academy-casa-grande#academic-performance-tab[1/29/2015 1:25:05 PM]
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: The Odyssey Preparatory Academy, Inc.
School(s): Odyssey Institute of Advanced and International Studies (OIAIS)
Date Submitted: November 14, 2014
Purpose of Demonstration of Sufficient Progress:

] Annual Monitoring

[ Interval Review

L1 Renewal

U] Failing School

Expansion Request
Academic Dashboard Year:

FY2013

FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e Anoverall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, Data, Graduation Rate (if applicable), and
Academic Persistence (if applicable).
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






Area |I: Data

School Name:

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

2b. Subgroup, FRL — Math

2b. Subgroup, FRL — Reading

2b. Subgroup, students with disabilities — Math

addresses.
No Data ) ST Insufficie'nt Data Does Data Does Not
Measure Reaulied Data Required Data Provided Compara?lve Demonstrate Demonstrate
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math O | O
1a. Student Median Growth Percentile (SGP) — Reading O | O
1b. Student Median Growth Percentile (SGP) Bottom 25% — Math O | O
1b. Student Median Growth Percentile (SGP) Bottom 25% — Reading OJ O O
2a. Percent Passing — Math OJ O O
2a. Percent Passing — Reading g | o [ &8 | o [ & |
2b. Subgroup, ELL — Math OJ O O
2b. Subgroup, ELL — Reading O Ul U

2b. Subgroup, students with disabilities — Reading

Valid and Reliable Data

2. How does the Charter Holder know that the data provided above is valid and reliable?

Question is Sufficiently Answered: [1Yes X No

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s academic performance expectations?

What are the results from the analysis?

Question is Sufficiently Answered: [1Yes X No






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l ]

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide data and analysis generated from valid and reliable assessment
sources AND sufficient comparative data and analysis for one or more required measures. Specifically, the Charter Holder did not provide analysis
showing a comparison of Spring 2014 data to Fall 2015 data presents a valid and reliable comparison, data showing a comparison of 2014 and 2015
proficiency results for subgroups, or any data to demonstrate the current state of FY15 academic performance for high school grades.

Data provided does not demonstrate improved academic outcomes for the following required measures:

e 1la. Student Median Growth Percentile (SGP) — Math

e la. Student Median Growth Percentile (SGP) — Reading

e 1b. Student Median Growth Percentile (SGP) Bottom 25% — Math

e 1b. Student Median Growth Percentile (SGP) Bottom 25% — Reading
e 2a. Percent Passing — Math

e 2c. Subgroup, ELL — Math

e 2c.Subgroup, ELL — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder identify gaps in the curriculum?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. Who is involved in the process for adopting or revising curriculum?

Question is Sufficiently Answered: Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

State
§° 3






Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter
Holder?

Question is Sufficiently Answered: X Yes L[] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level
standards are covered within the academic year?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?

Question is Sufficiently Answered: Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Alignment of Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: X Yes [1 No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: X Yes [1No [l Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

L] Not applicable

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[J Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive curriculum system that addresses each of the following required elements:

e evaluating curriculum;

e adopting/revising curriculum;

e implementing curriculum;

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards; and

e addressing the curriculum needs of relevant subgroup populations.






Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. What was the process for designing or selecting the assessment system?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such
as formative and summative assessments and common/benchmark assessments?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
(1 Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and
instruction?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: Xl Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
(1 Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable






9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: []Yes []No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

Question is Sufficiently Answered: [1Yes [1No [X Not Applicable

] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as

insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive assessment system that addresses each of the following required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments;

e analyzing assessment data to evaluate instructional and curricular effectiveness
e adjusting curriculum and instruction in a timely manner based on assessment results; and

e addressing the assessment needs of relevant subgroup populations.
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Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder
monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

(1 Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. How does this process identify individual strengths, weaknesses, and needs?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional
practices?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has

the Charter Holder done in response?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-
proficient students?

Question is Sufficiently Answered: Xl Yes [1No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable
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8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: []Yes []No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?

Question is Sufficiently Answered: []Yes [ No Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive instructional monitoring system that addresses each of the following required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction;
e evaluating instructional practices;
e evaluating instructional practices targeted to address the needs of relevant subgroup populations; and

e providing analysis and feedback to further develop instructional quality and standards integration.






Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How was the professional development plan developed?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the professional development plan aligned with instructional staff learning needs?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. How does this plan address areas of high importance?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.
L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does the Charter Holder provide the resources that are necessary for high quality implementation?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned
in professional development?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students?

Question is Sufficiently Answered: X Yes [1No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
English Language Learners (ELLs)?

Question is Sufficiently Answered: Xl Yes [1 No [I Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with disabilities?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive professional development system that addresses each of the following required elements:

e providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance;

e supporting high quality implementation of the strategies learned in professional development;

e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development; and

e providing professional development that addresses the needs of relevant subgroup populations.

Evaluation Summary

Area Evaluation of DSP
Meets Does Not Meet Falls Far Below
Data O O X
Curriculum X O O
Assessment X O O
Monitoring Instruction X O O
Professional Development X O O
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Adding Grade Levels to Charter Amendment Request

Charterholder Info

Charter Holder Representative
Name: Name:
The Odyssey Preparatory Megan Olson
Academy, Inc.

Phone Number:
CTDs: 602-663-2516
07-85-61-000

Mailing Address:

6500 South Apache
Buckeye, AZ 85326
» View detailed info

Downloads

« Download all files

Current Grade Levels

Current Grade Levels Served

Kindergarten
1st Grade
2nd Grade
3rd Grade
4th Grade
5th Grade
6th Grade
7th Grade
8th Grade
9th Grade
10th Grade
11th Grade

New Grade Levels

For each grade level being added, provide the following as a representation of a program of instruction aligned to the State's approved academic standards and to
methods of instruction described in the charter. Please note that a separate upload must be prepared for each grade level and content area and be named as such.
Additionally, applicants must restate the name of the file in the Brief Description box (e.g., First Grade Reading, HS Alegebra I1).

For K-8
Language Arts & Math: A completed curriculum sample for reading, writing, and math for each grade level being added including all attachments as outlined on the
required template and instructions.

Eor 9-12
Language Arts & Math: A completed curriculum sample for reading, writing, and math coursework for each grade level being added including all attachments as outlined
on the required template and instructions. Each course must align with the State's graduation requirements.

Add Grade Levels

12th

Curriculum Samples

= Download File — ELA 12th grade curr sample
» Download File — ELA Sample
» Download File — Final Ol DSP

Effective Date
08/17/2015
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Minutes 1/21/14

Board Minutes

The Odyssey Preparatory Academy

Pursuant to Arizona Revised Statutes (A.R.S.) § 38-431.02, notice is hereby given to the members of The Odyssey
Preparatory Academy and to the general public that the Board will hold a meeting, open to the public as specified
below. The Board reserves the right to change the order of items on the agenda, with the exception of public hearings
set for a specific time. One or more members of the Board may participate in the meeting by telephonic
communications.

Pursuant to A.R.S. § 38-431.02(H), the Board may discuss and take action concerning any matter listed on the agenda.
Pursuant to A.R.S. § 38-431.03(A)(3) the Board may vote to go into Executive Session, which will not be open to the
public, for legal advice concerning any item on the agenda.

Persons with a disability may request a reasonable accommodation such as a sign language interpreter, by contacting
Mary Yanke at (602) 680-0967. Requests should be made as early as possible to allow time to arrange the
accommodation.

Meeting Location: 1495 S. Airport Road, Buckeye, AZ 85326
January 21, 2014
Meeting Time: 9:00 a.m.
Chairman: Megan Olson
Other Board Members: Mary Yanke, Holly Johnson
Call to order
* Meeting called to order by Olson at 9:00 a.m.
Roll call
* Megan Olson, Holly Johnson and Mary Yanke present
Call to public
Open issues
New business
1. Approve grade 12 for The Odyssey Institute for Advanced International Studies for
academic year 2015-2016
e Yanke motions to approve grade 12 for The Odyssey Institute for Advanced and
International Studies for the academic year of 2015-2016
e Johnson seconds the motion
e Unanimously approved

V1. Adjournment

Olson motions to adjourn meeting at 9:05 a.m.
Johnson seconds the motion

Unanimously approved

Meeting adjourned at 9:05 a.m.
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Amendment Narrative

The Odyssey Preparatory Academy

The amendment narrative below seeks to gain approval by the Arizona State
Charter Board to amend the current K-11th grade charter of The Odyssey
Preparatory Academy to include a subsequent 12th grade by satisfactorily
discussing the following items: 1) The rationale for the increase in grade levels
served; 2) how the additional grades support the mission, educational philosophy,
and methods of instruction; 3) mastery of coursework and grade-level promotion
(for K-8 grades only); 4) course offerings, proficiency level required for course
credit, policy on acceptance of transfer credit, and graduation requirements that
identify number of credits in each content area and electives (for 9-12 grades
only); and 5) changes in staffing that comply with the Highly Qualified federal

guidelines.

1) The rationale for the increase in grade levels served:

In 2009 the Founders of The Odyssey Preparatory Academy were
awarded a charter to open a K-5 elementary school in Buckeye, Arizona. The
original plan was to add a grade level every year through grade 12. Due to high
demand in the community and a waitlist of 300 scholars, it was decided to
request an amendment to the 2009 charter to add 6" grade for the 2009-2010
school year. We were fortunate to have the charter board expedite our
application and amend it before we even opened our doors for the first time. In
keeping with our vision to add a grade level each year, our subsequent
amendments have been approved. The amendment to add a 7" grade was
approved for the 2010-2011 school year as was the amendment to add an 8"
grade for the 2011-2012 school year. In the 2012-2013 school year, the 9" grade
amendment was approved to continue matriculating our current 8" graders
through the Odyssey district. In 2013, the 10" grade amendment was approved
to continue moving the freshman through the Odyssey program into a 10" grade.

In order to accommodate the projected more than one hundred 12th grade





Odyssey scholars, it is necessary to once more amend the charter to add an 12™
grade for the 2015-2016 school year. In the five years since our inception, we
have grown from 420 scholars to over 2,000 scholars. This growth has been
based upon a re-enrollment percentage of 98% at our K-5 Buckeye campus, a
re-enrollment percentage of 99% at our K-5 Goodyear campus, and
overwhelming attendance by our stakeholders in the Goodyear and Buckeye
communities at numerous community informational meetings. The current
projected junior, senior classes have spent multiple years with Odyssey and fully
intend to continue on through the program in 12™ grade.

TOPA continually exhibits solid test results on all testing not withstanding
its growth. The testing data and the NCLB standard of adequate yearly progress
suggests that students in the Buckeye/Goodyear area will be better served

educationally in an Odyssey classroom than the local school district classrooms.
Testing:
Preliminary SAT Scoring Service (PSSS):

In 20112-13, Odyssey 8" and 9™ graders took the PSSS to begin
preparing for the PSAT and the SAT. Their scores were compared against

college bound sophomores around the nation, we could not be more excited
about the results:
-For 2013 Preliminary SAT Scoring Service (PSSS) 100 of
approximately 230 scored in the 50" percentile or higher.

Stanford 10:
Odyssey Scholars also participated in the 9" grade Stanford 10 testing.
The following percentages reflect those at or above the 50" percentile for the
Stanford 10:
-Reading Comp (41%)
-Mathematic Problem Solving (61%)
-Language (49%).





AIMS Testing:
-For the 2013 AIMS Science 55% passed.

2) How the additional grades support the mission, educational philosophy,

and methods of instruction:

The Odyssey Governing Board is responsible for ensuring the mission of
The Odyssey Preparatory Academy is maintained. The Board also manages
school policy and oversees the annual budget and auditory processes.
Additionally, the Board measures accountability goals and objectives reporting all
to the non-profit corporate board; who reports to the Arizona State Board for
Charter Schools.

It is the mission of The Odyssey Preparatory Academy to develop
inquiring, knowledgeable, and caring scholars who work to create a more
peaceful community through intercultural awareness, understanding, and respect.
Our scholars will grow as part of a challenging environment that facilitates
creativity and fun. Our scholars will be empowered to use their unique talents to
become active, compassionate, lifelong learners who understand that other
people, with their differences, contribute to solutions. It is the philosophy of the
Board of The Odyssey Preparatory Academy to prepare scholars, not just to get
to college, but, to graduate from the top universities in the world and compete in
the most competitive global economy to date. In grades K-11 current scholars at
Odyssey work cooperatively and individually to develop creative problem solving
skills, common sense, wisdom, ethics, dedication, honesty, teamwork, hard work,
how to win and lose, fair play, and lifelong learning. The Odyssey Preparatory
Academy uses a variety of programs, curricula, and labs to create this culture of
excellence.

Current programs that support the mission, philosophy, and methods of
instruction at our Goodyear and Buckeye campuses, and that will continue on in
the 12th grade, required participation in the arts, foreign language including

Mandarin and Spanish, daily emphasis on physical fitness, uniforms, continuity of





staffing, and a unified Scholar Responsibility policy. One integral part of the
continuity in our mission and programs is the implementation of the International
Baccalaureate Middle Years Program (MYP). In July of 2013 Odyssey was
awarded the official title of an MYP school, making it one of 8 schools in Arizona
to have this distinction. The comments by the verification team went above and
beyond what the founders could have hoped for. Part of this approval process
from the IB organization includes a plan for MYP scholars to have the opportunity
to matriculate into the 1B Diploma Program for 11" and 12" graders. Odyssey is
in the candidacy phase of the DP program in 2014.

The Odyssey Academy will offer the International Baccalaureate (IB)
program to provide a rigorous, inquiry-based curriculum based upon problem
solving. The IB program is a framework consistent with the holistic approach
valued at Odyssey. While there is an emphasis on subject matter scholars also
work to develop character traits, skills, community service, and an International
mindedness. Each unit plan will incorporate a driving question the scholars will
seek to answer as they consider the content. In addressing the question scholars
will apply such methods as experimentation, research, self-reading, directed
instruction, cooperative learning, compare & contrast, reporting, and real world
applications / perspectives / relevance.

The IB program is internationally recognized by universities worldwide as
offering a rigorous course of instruction that prepares students for both university
studies and for the global challenges current-day students may face. Such
recognition is supported and validated statistically as IB students’ acceptance
rates are 20-30% higher than non-1B students. Additionally, IB Diploma holders
have higher college admission scores, higher college-graduation rates, higher
GPA'’s in college, and many are also offered sophomore status upon college
entry (IB, 2007). Consider the following:

*Universities consider the IB Diploma to be one of the most demanding
secondary school curricula, offering ideal preparation for post-secondary

studies. A student's participation in IB courses is, therefore, a very





important consideration in admission decisions. It is to a student's distinct
advantage to have completed IB courses, but especially so if the student

is completing the IB Diploma. (College & University Task Force, 2009)

The Middle Years Program spans the 6th through 10th grades and is
currently in place in grades 6 through 10 at OIAIS. Odyssey has great
confidence that this program will provide comprehensive support and consistency
for our scholars as they make the transition between elementary, middle, and
high school.

The proposed 12" grade curriculum will be aligned with the Arizona
College and Career Readiness standards and will build on the Core Knowledge
sequence that is taught from Kindergarten through 8" grade. The math program,
The University of Chicago School Mathematics Project, which is currently being
implemented in grades 7-10 will continue to be implemented in 12" grade. This
program is research based and provides a smooth transition from Singapore
math that is taught in grades kindergarten through 6™ grade.

The Odyssey’s philosophical approach values the learning ability of each
scholar, believes every scholar can be successful; and works to provide a
stimulating learning environment that will engage and inspire students to reach
their full potential. Additionally, each Odyssey scholar is expected to be a life-
long learner while contributing to the local community through service and action.
The importance of community service is an essential component of TOPA’s K-11
program and is currently emphasized by such programs as Water Is Life,
National Jr. Honor Society, Interact, and Youth 4 Youth. Community service will
also be a core component of the curriculum in the 12th grade.

Current Odyssey students are immersed in an environment of active, not
passive, learning. Examples of this project-based learning are proudly displayed
in every classroom on our K-5 campuses and on our 6-10 campus, and were
recently demonstrated at a Core Knowledge Night where parents were given the
experience being an Odyssey scholar first hand. Core Knowledge Night(s)

allowed over 1,000 parents to participate in everything from building pyramids





from sugar cubes to becoming an interactive audience at a scholar-led
performance of Caesar. At Odyssey we firmly believe that students learn best by
doing, and our 12th grade will foster this principle by facilitating a project-based
approach to education. The proposed 12th grade curricula include opportunities
for scholars to build upon these rich educational experiences by conducting a
variety of hands-on labs, extensive research projects, re-enactments, and real-
world simulations.

The Arts will be a core component of the curricula whereby each scholar’s
creative and cognitive abilities are nurtured and students are empowered to grow
academically and emotionally. The K-8 Core Knowledge curricula of the Odyssey
seeks to imbed the arts into each core concept presented, thereby engaging and
stimulating scholars creatively. Building upon this foundation in the arts, the
proposed 12th grade will allow scholars the opportunity to specialize in areas of
strength and will give them the adequate prerequisite background to explore new
artistic venues. This emphasis is built into the Middle Years Program of the
International Baccalaureate program through the inclusion of a required Arts

component.

3) K-8 Specific, not applicable

4) Course offerings, proficiency level required for course credit, policy on
acceptance of transfer credit, and graduation requirements that identify
number of credits in each content area and electives (for 9-12 grades only):

Proposed 11th grade course offerings are outlined below:

Honors Language & Literature - Grades 11 & 12: A two-year survey of World
Literature. This course will emphasize detailed literary interpretation of national
and international texts and reinforce the critical thinking, speaking, and writing
skills of the students. The purpose is to develop an international perspective on
literature and to promote global understanding. The course includes the
investigation and appreciation of cultural influences upon literature.

1 Credit per Year





Language B: (Choose one Language)

Spanish IV (Grades 11 and 12): The aim of the course is to prepare
scholars to use the language appropriately in a range of situations and contexts
and for a variety of purposes. The course also allows scholars to develop an
awareness and appreciation of the culture(s) of the countries in which the target
language is spoken. The skills of listening, speaking, reading and writing are
equally emphasized, and are taught and developed through the study of a range
of authentic oral and written texts chosen by the teacher. Scholars in either level
will interact with a variety of written texts such as articles, poems, lectures, etc.,
but those at the higher level will also be focusing their work within the context of
a specific reading. A variety of oral and written examinations are used to assess
students' listening, speaking, reading, and writing skills. Prior to enrolling in a
Language B course, it is assumed that scholars have studied the target language

for at least two years. 1 Credit

Native Spanish - This course is designed to prepare students for
entrance into the Diploma Program. This course stresses the development of
oral reading and writing skills for the intermediate bilingual student. Students will
research various topics, analyze texts, and write essays and compositions, and
read

narratives, short stories, and novels. Advanced grammar structures and
language such as the present, present progressive, past (including preterit and
imperfect), imperative, future, conditional, subjunctive, past progressive,
pluperfect, and past subjunctive will be reinforced and emphasized. In addition,
students will learn and compare Spanish speaking cultures. Upon successful
completion of this course, students will read, write, listen, and speak Spanish at
the Distinction level, as stated in Arizona College and Career Ready Standards.

1 Credit





Mandarin — Il (Grade 11 and 12): The course will be
a continuation of Mandarin Il through speaking, writing, reading, and
understanding Mandarin’s influence on a global scale. Mandarin is based upon
the Beijing dialect and is the national language for the People’s Republic of
China and Taiwan. 1
Credit
Humanities:

IB History of the Americas — Grades 11 & 12 (HL):
An in-depth view of U. S. History and Latin America. The course will consider and
reflect upon such topics as Imperialism, the Spanish American War, Progressive
Era, World Wars | & Il, Cold War, 1920’s, Great Depression, and Post World War
Il Latin America. This course is the first of a two-year HL program to be followed
by IB 20™ Century World History.

REQUIRED 1
Credit per year

American History — Grades 11: An in-depth view of
U. S. History and Latin America. The course will consider and reflect upon such
topics as Imperialism, the Spanish American War, Progressive Era, World Wars |
& I, Cold War, 1920’s, Great Depression, and Post World War Il Latin America.
1 Credit

Science:

IB Physics - Grades 11 & 12 (SL or HL): The course exposes students to this
most fundamental experimental science, which seeks to explain the universe
itself—from the very smallest particles to the vast distances between galaxies.
Students develop traditional practical skills and techniques and increase facility in

the use of mathematics, the language of physics. 1 Credit per year

Environmental Investigations — Grades 11 or 12: The Environmental

Investigation course is a trans-disciplinary course that is unique in that it contains





various sciences (Biology, Chemistry and Physics), coupled with a societal
viewpoint, all intertwined to help students understand the environment and its
sustainability. The purposes of this course it to expose students to the
interrelationships of the environment and societies, and the nature of their
interactions, so that they can make an informed personal response to a wide
range of pressing global issues. The course requires field experiences which will

further extend the interrelationships between the environment and societies.

This course of study will provide the skills necessary for students to analyze,
promote cultural awareness, connect technology and its influence on the
environment, and realize that global societies are linked to the environment at a
number of levels and at a variety of scales and the resolution of many of these
issues rely heavily on international relationships and agreements. As a result of
this course the students will develop a holistic appreciation of complexities of
local and global environmental issues and how different societies influence
them. The students will consider the costs & benefits of human activities both
for the environment and societies. In addition they will consider cultures as they
make informed decisions and justify their opinions on how societies and

environments influence each other in a regional and global range.

Prerequisite for the course: Grade of C or higher in Biology and Chemistry and
teacher approval.
1 Credit

Mathematics:

Functions, Statistics, and Trigonometry (Trigonometry / Algebra) — Grades
10, 11, and 12: (Advanced Algebra pre-requisite) Integrates statistics and

algebraic concepts, and previews Calculus in working with functions and intuitive
notion of limits. The goal of Functions, Statistics, and Trigonometry is to present

topics from these three areas in a unified way to help students prepare for





everyday live and future courses in mathematics. Spreadsheet, graphing and
CAS technology are employed to enable students to explore and investigate, and

to deal with complicated functions and data. 1 Credit

Mathematics — Grades 11 & 12 (HL): The course is for students with a strong
background in mathematics and competence in a range of analytical and
technical skills. Students will be likely to include mathematics as a major
component of university studies—either in its own right or within courses such as
physics, engineering, or technology. The course focuses on developing important
mathematical concepts in a comprehensive, coherent, and rigorous way through

a balanced approach. 1 Credit per year

General Applied Math— Grade 11: Applied mathematics is a course
designed around an applications approach to teaching mathematics. It provides
for a hands-on, applicable, useful, and experiential way of learning and using
mathematics. The course should be offered to those students who require a
more concrete, rather than abstract, approach to learning mathematics and for
which mathematics is not expected to be a major focus of future studies.

1 Credit

The Arts: 0.5 Credits /year (IB Arts 1.0 credits for Year)

Advanced Acting: (Introduction to Theatre Arts: Acting — Teacher
Recommendation) Advanced acting will focus on scene work, monologues and
one-acts chosen from a variety of plays and time periods. The class will also
spend a unit on the Sanford Meisner method of acting and will cover play writes

and directing, culminating in a workshop production.

Advanced Theatre Arts: Production: (Pre-requisites would be Intro to
Theatre Arts and Acting Classes) Scholars in the production class will work
together to design and perform all aspects of a show, including script writing, set

and costume design, auditioning, casting, stage managing, acting and directing.





This class will also spend a unit on the Sanford Meisner method of acting.

Throughout the school year, two full productions will be presented by the class.

Film SL: Is both a powerful communication medium and an art form. The
Diploma Program film course aims to develop students’ skills so that they
become adept in both interpreting and making film texts. Through the study and
analysis of film texts and exercises in film-making, the Diploma Program film
course explores film history, theory and socio-economic background. The course
develops students’ critical abilities, enabling them to appreciate the multiplicity of
cultural and historical perspectives in film. To achieve an international
understanding within the world of film, students are taught to consider film texts,
theories and ideas from the points of view of different individuals, nations and

cultures.

IB Theatre: This is a two-year course where scholars will build on previous
theater knowledge, and it is designed to have scholars explore the world of
theatre as a whole. Scholars will experience performance, presentation,
analysis, criticism and synthesis of the varying aspects of theatre. Diploma
Program scholars will be able to recognize certain artistic techniques and
evaluate what they see, covering terminology, history, archetypes, themes,
genres, styles and structure. Performance, direction and stage design are all

requirements for this class.

IB Dance: The dance curriculum aims for a holistic
approach to dance, and embraces a variety of dance traditions and dance
cultures—past, present and looking towards the future. Performance, creative
and analytical skills are mutually developed and valued whether the students are
writing papers or creating/performing dances. The curriculum provides students
with a liberal arts orientation to dance. This orientation facilitates the
development of students who may become choreographers, dance scholars,

performers or those, more broadly, who seek life enrichment through dance.





Physical Education: 0.5 Credits / semester

Physical Education: The course will offer active participation to scholars
engaged in various physical activities to include sports. The intent is to not only
offer an avenue for physical activity but to also emphasize sportsmanship and
teamwork. The course will also include the importance of physical fithess as a

life-style.

Fitness Training: A course emphasizing various forms of fithess and sports
education. Introduction to strength and speed training, agility, explosive
movements whereby scholars participate in sports activities to learn and improve

upon those skills and their benefits.

Weight Training: This course is designed to give students the opportunity to
learn weight training concepts and techniques used for obtaining optimal physical
fithess. Students will benefit from comprehensive weight training and
cardiorespiratory endurance activities. Students will learn the basic fundamentals
of weight training, strength training, aerobic training, and overall fitness training
and conditioning. Students will be empowered to make wise choices, meet
challenges, and develop positive behaviors in fitness, wellness, and movement

activity for a lifetime.

IB Core Component for DP Diploma:

Theory of Knowledge (TOK) — Grades 11 (Spring) & 12 (Fall) - meets Fine
Arts graduation requirements: The TOK course is central to the educational
philosophy of the International Baccalaureate Program. TOK challenges
students and their teachers to reflect critically on diverse Ways of Knowing and
Areas of Knowledge. The TOK program is composed almost entirely of
questions. The most central of these questions is “How do |, or how do we, know

that a given assertion is true, or a given judgment is well grounded?”





0.5 credits / semester

Scholar promotion from year to year will be based upon meeting the
standards for each basic subject area as identified in the course of study. In
addition to these standards: test scores, grades, teacher-principal
recommendations, and other pertinent data will be used to determine promotion.
Scholars will meet the credit requirements by meeting the course requirements
with a passing grade on each of the four core subjects and each of the elective
courses. Standards that scholars must achieve in order to graduate will include
accomplishment of the standards in reading, written communication,
mathematics, science, and social studies adopted by the State Board of
Education.

Scholars are required to satisfy 24.0 credit hours in addition to receiving a
passing grade on the AIMS Reading, Writing, and Math portions to meet
graduation requirements at Odyssey. Scholars will receive 1 credit for each
academic year they successfully complete a subject (Mathematics, Science,
Humanities, Language Arts) resulting in 16 credits. Five core subjects must be
taken per year to ensure progression and concurrence of learning. For electives
taken, the scholar will receive 0.5 credits for semester of successful completion —
resulting in 8 credits. The equivalent of 4 electives must be taken per year to
ensure progression. To earn credit a scholar must complete the course
requirements for each course by achieving a 60% average or higher. Any scholar
earning below a 60% average for a course will have failed the course and must
pursue credit recovery, if a core subject, or take an equivalent course for
electives.

In the proposed 12th grade, high school credit will be earned when a
scholar regularly attends and satisfactorily completes the requirements of a
course. Additionally, core credit courses must meet the standards adopted by the
State Board of Education where such standards exist. Eleventh grade courses
taken elsewhere should correlate with TOPA courses and meet state

requirements in order for weighted credit to be awarded. No credit transfers





automatically. All transcripts are reviewed by The Odyssey to determine
authorization for awarding credit, regardless of issuing institution, as measured
against Odyssey course requirements and descriptions in addition to state
standards. It is expected that in the 2015-2016 school year there will a limited
amount of cases where the assessment of transfer credit will be necessary, as it
is the primary purpose of amending the charter to include current students
matriculating into the 11th grade from The Odyssey Preparatory Academy family
of schools.

5) Changes in staffing that comply with the Highly Qualified federal
guidelines:

Because Odyssey will only be adding one additional grade level every
year, in keeping with the charter expansion plan lined out in the original charter,
the hiring and staffing needs are small. Six current Odyssey Junior High School
and High School teachers are slated to matriculate to the proposed 12" grade as
to ensure continuity and fidelity of implementation of current Odyssey programs
and philosophies. These teachers are Highly Qualified and certified to teach in
their areas of instruction at the 12th grade level. In hiring prospective teachers,
Odyssey will only consider Highly Qualified and appropriately certified staff
members for the 12" grade and to fill positions vacated by Teachers moving up
to 12" grade. It is anticipated that Odyssey will need to hire 10 additional

teachers to fill the 12" grade staff.

6) How Implementation of existing Programs meets the needs of Grade
Level being added:

Odyssey follows the IB framework as an IB school in grades 6-10
preparing scholars for the rigors of the IB Diploma Program in grades 11 & 12. In
grade 12 Odyssey will continue with this continuum of studies offering the IB
Diploma Program offering scholars a rigorous, inquiry-based curriculum. The IB
program is a framework consistent with the holistic approach valued at Odyssey.

While there is an emphasis on subject matter scholars also work to develop





character traits, skills, community service, and an International mindedness.
Each unit plan will incorporate a driving question the scholars will seek to answer
as they consider the content. In addressing the question scholars will apply such
methods as experimentation, research, self-reading, directed instruction,
cooperative learning, compare & contrast, reporting, and real world applications /

perspectives / relevance.

*Universities consider the 1B Diploma to be one of the most demanding
secondary school curricula, offering ideal preparation for post-secondary
studies. A student's participation in IB courses is, therefore, a very
important consideration in admission decisions. It is to a student's distinct
advantage to have completed IB courses, but especially so if the student
is completing the IB Diploma.

- CURT (College & University Task Force), July, 2009
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*The chart above compares the performance of competing groups, as
noted, on the SAT. IB conducted surveys in 2002 and 2003 of students on
their acceptance rates to various colleges and universities and their
scores on the SAT, ACT and AP exams. IB North America received





responses from 6,392 candidates from 131 schools in 29 states to the
2003 survey. The mean score of 1274 was significantly higher than the
average score of the total population in 2003. Diploma candidates’ mean
score was even higher than the mean score obtained by Certificate
candidates. (1B, 2007).

*Newsweek magazine (2010) ranks 40 of the top 100 schools in America

as IB schools. In addition to the top four spots, IB schools represent seven

of the top 10.

Additionally, Odyssey will provide requisite support structures to include
office hours, peer tutoring, and an Independent Studies block to facilitate success.
These are core programs that Odyssey will continue to offer as our scholars
advance through our program.

7) Describe the level of proficiency that students must obtain to
demonstrate Mastery of academic core content and clear criteria for

promotion.

The Odyssey Institute for Advanced & International Studies will demand
and facilitate high achievement among its students. Scholars will be required to
show a Mastery (80%) of subject matter consistent with state standards as
exhibited by a passing grade, score of 60% or higher, within the subject to
receive credit toward graduation. Students failing any course will be placed on an
intensive credit recovery plan. The parents and scholar, collectively with the
teachers and administrators, will work to develop a plan that meets the scholar’s
needs and interests in working to be successful. An attempt will be made to
identify reasons for not being successful. Examples may be to determine if the
means of instruction or production were not to the strengths of the learner, or is
there a language / skills issue(s) that are impeding progression. Often what may
be viewed as a Mathematical issue is really a language, terminology issue, for
example. It will be necessary to measure progress weekly to ensure the student
is progressing toward his or her goals. Such evaluations will be based upon a

demonstration of understanding by the student to include assessments, projects,





journals, and observations. All stakeholders will work as a collaborative team to

enhance achievement of each student.

For those students scoring below 80% on formative assessments,
indicating difficulty grasping / understanding the material, the teacher will re-
teach to those students using varied instructional methods (Differentiation) taking
into consideration the varied modalities as noted above. A subsequent formative
assessment will be administered to gain insight into student progression.
Quarterly benchmarks will be established and measured against data to assist in

guiding intervention and progression.

The teacher can then target instruction to fill the gaps and guide the
student toward mastery. This will facilitate early intervention to prevent students
from falling behind and risk failing the course. This process will be applied to both
formative and summative assessment throughout the academic year and
throughout one’s four years of secondary studies. Recording and reporting on
formative and summative assessment will allow for targeted instruction and for
developing an effective career and academic plan for each student. This will also

support course progression noted below.

8) Process and criteria for awarding course credit.

Scholars are required to attend school daily meeting state attendance
requirements for lawful attendance. To progress within any subject, aside from
regular attendance, a scholar is expected to demonstrate knowledge within each
subject consistent with both course and state competency requirements for
graduation. The awarding of a credit toward the completion of high school
graduation requirements shall be based on the successful completion of State

Board-adopted academic standards for all subject areas.





Students will be required to demonstrate successful completion for each
subject matter consistent with state standards as exhibited by a passing grade,
score of 60% or higher, within the subject to receive credit toward graduation.
Students failing any course will be placed on an intensive credit recovery plan.





12th Grade Amendment Timeline
l. TIMELINE FOR IMPLEMENTATION

The Odyssey Preparatory Academy desires to implement 12™ grade for its
scholars beginning in August 2015. Thus, registration and course enrollment
would begin in the Spring 2015 with Orientations and Academic Camps taking
place in the Summer 2015.

Proposed Academic Calendar

First Day of School August 24, 2015

Labor Day September 7, 2015

Veteran’s Day November 11, 2015

Thanksgiving Break November 23 - 26, 2015

Winter Holiday December 21, 2015 — January 3, 2016
Martin Luther King Day January 18, 2016

Spring Break March 7 — March 11, 2016

Memorial Day May 30, 2016

Last Day of School June 2, 2016

Total Days of Instruction 144

A hybrid block schedule will be followed within a 4-day academic week; four
extended days / school week. The schedule / calendar satisfies ARS815-901 of
720 hours of instruction per year, 20 hours per week, offering 4 core subjects
with the requisite minimum of 123 hours of instruction each per year: Language A,
Mathematics, Science, and Humanities. Fridays are reserved for extensive,
ongoing Professional Development and horizontal & vertical collaborations in
addition to any warranted intervention for students as well as parent meetings.
Ongoing, meaningful Professional Development ensures the staff receives
requisite training to include content, instructional strategies, assessment,
curriculum planning, 1B, and technology to deliver quality instruction and effective
feedback.
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Enrollment Cap Notification Request

Enroliment Cap Notification Request

Charterholder Info

Charter Holder Representative
Name: Name:
The Odyssey Preparatory Megan Olson
Academy, Inc.

Phone Number:
CTDs: 602-663-2516
07-85-61-000

Mailing Address:

6500 South Apache
Buckeye, AZ 85326
» View detailed info

Downloads

4 Download all files

Enrollment Cap

From:
2500

To:
2700

Attachments

Board Minutes — | . Download File

Additional Information*
No documents were uploaded.

Increase to Enrollment Cap Attachments

The following 2 attachments are only required if the enrollment cap is increasing.
Documentation that current facilities can accommodate requested capacity — | . Download File

Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — | . Download File

Signature

Charter Representative Signature
Megan Olson 11/21/2014

http://online.asbcs.az.gov/forms/display/15113[1/30/2015 10:21:44 AM]



http://online.asbcs.az.gov/charterholders/information/531/the-odyssey-preparatory-academy-inc

http://online.asbcs.az.gov/charterholders/information/531/the-odyssey-preparatory-academy-inc

http://online.asbcs.az.gov/forms/download_zip/15113

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/15113/board_minutes.doc

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/15113/facilities.pdf

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/15113/narrative_staffing_changes.docx



V.

Board Minutes
The Odyssey Preparatory Academy

Pursuant to Arizona Revised Statutes (A.R.S.) § 38-431.02, notice is hereby given to the members of The Odyssey
Preparatory Academy and to the general public that the Board will hold a meeting, open to the public as specified
below. The Board reserves the right to change the order of items on the agenda, with the exception of public hearings
set for a specific time. One or more members of the Board may participate in the meeting by telephonic
communications.

Pursuant to A.R.S. § 38-431.02(H), the Board may discuss and take action concerning any matter listed on the agenda.
Pursuant to A.R.S. § 38-431.03(A)(3) the Board may vote to go into Executive Session, which will not be open to the
public, for legal advice concerning any item on the agenda.

Persons with a disability may request a reasonable accommodation such as a sign language interpreter, by contacting
Mary Yanke at (602) 680-0967. Requests should be made as early as possible to allow time to arrange the
accommodation.

Meeting Location: 1495 S. Verrado Way, Buckeye, AZ 85326
November 20, 2014
Meeting Time: 10:00 a.m.

Chairman: Megan Olson
Other Board Members: Mary Yanke, Holly Johnson, Tracey Fry, Kathryn Tracy

Call to order

* Meeting called to order by Yanke @ 10:06 a.m.

Roll call

* Megan Olson and Mary Yanke present; Holly Johnson present telephonically; Tracey Fry and Kathryn
Tracy absent

Open issues
New business
A. Approve enrollment cap from 2500 to 2700
e Olson motions to approve enrollment cap from 2500 to 2700
e Johnson seconds the motion
e Unanimously approved

B. Review Audit

Adjournment

e Meeting adjourned at 10:30 a.m.










Narrative Supporting Enrollment Cap Increase 2015-2016

The Odyssey Preparatory Academy seeks to increase the enrollment cap from 2500
scholars to 2700 scholars for the 2015-2016 school year. Every year the Odyssey
adds one grade level. The 2015-2016 school year will mark the final year of this
practice as we are seeking a 12th grade amendment in conjunction with this
enrollment cap increase.

There are roughly 100 11t h graders this in the 2014-2015 school year that will
matriculate through the Odyssey system and another 200 that will fill in
kindergarten at the elementary schools, thus the need for an increased enrollment
cap.

The recruitment measures will remain the same as it has in previous years. It is
projected that all current juniors will move up to their senior year with Odyssey.
The recruitment for incoming kindergartners is done through informational parent
meetings, advertising in the local newspapers and sibling preference.

The majority of Odyssey’s Highly Qualified teachers that are on staff at the High
School will remain to teach the senior class moving up. In the event that it becomes
necessary to fill vacancies, Odyssey uses job fairs, advertisements and word of
mouth to recruit highly qualified and effective teachers. This process will remain
the same.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: The Odyssey Preparatory Academy, Inc. (TOPA) Site Visit Date: January 20, 2015
School Name: Odyssey Institute for Advanced and International Required for: Expansion - Grade Level, Enrollment Cap
Studies (OIAIS) Evaluation Criteria Area: Data — D.1 Revised
Document Intended Purpose and Discussion Outcome
Name/ldentification
[D.1] Charter holder indicated the intended purpose of the documents was to demonstrate: improved academic performance in Student

Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median Growth Percentile
(SGP) — Math.

The documents provided do not demonstrate improved academic performance because: No documents or analysis were provided by
the Charter Holder which demonstrated improved student growth in Math through comparisons of valid and reliable data for
comparable periods from the prior and current years. A review of the documents provided by the Charter Holder is presented below.

The Charter Holder provided a comparison of AIMSweb MCAP (Math Concepts and Applications) scores from the Spring 2014 to
Winter 2015. The graphs show the 6th, 7th, and 8" grade cohorts (FAY and non-FAY) of 2014-15 compared to their Spring 2013-14
assessment results, showing increased percentage of students rated in the risk category of “Meets” in 6" and 8™ grades, no change in
the percentage of students listed as “Meets” in the 7th grade, a decreased percentage of students listed as “At Risk” in grades 6, 7,
and 8, and a decreased percentage listed as “Approaches” in 6" and 8thgrades. The Charter Holder said that the assessment measures
risk levels, not mastery of specific standards, and shows that more students grew to meet the increased grade level expectations in the
current year. However, the graphs show a one-time change and not an improvement in the change seen in comparable periods from
year to year. The Charter Holder also said that the improvement in risk levels was due to the interventions they had made, including
leveling math classes and starting an after school math lab. However, while the data indicates a positive change in proficiency in
grades 6 and 8, it does not show improved rate of growth. Thus, this data does not demonstrate improved academic performance in
SGP.

During the site visit, the Charter Holder presented documents as evidence of increased academic performance in Math SGP which
were not in the electronic folder of evidence provided to Board staff. After receiving the Data inventory list, the Charter Holder
provided copies of these documents so Board staff could confirm the calculations. The Charter Holder presented a comparison of
aggregated AIMSweb MCAP (Math Computation) and MCOMP (Math Computation) Rate of Improvement (ROI) scores for Fall 2014 to
Winter 2015 for grades 6-8, which showed on a nationally normed scale aggregate growth at the 39th percentile. The Charter Holder
also provided a document stating 2014 AIMS data showed an average SGP for grades 5-7 (the same cohort in the prior year) at the
35th percentile in Math. The Charter Holder stated that while growth in this group is not at the level of the Board’s expectations, the
current year ROI figures do show increased growth. A review by Board staff confirmed the Charter Holder’s findings regarding current
year growth for grades 6-8 at the 39th percentile, but found the average SGP for grades 5-7 in 2014 was 37.8, with the 1.2 point
increase representing a lower level of improvement than the 4 points described by the Charter Holder. In addition, while an increase
from 44.5in 2014 to 52.5 in 2015 was seen for grade 7, declines were seen for grade 6 (30.75 to 27.5) and grade 8 (38 to 37.5). Thus,
this data does not demonstrate improved academic performance in SGP.

The Charter Holder provided the AIMSweb Tier Transition Report, which shows graphs of the percentage of students by intervention
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tier from Fall 2013, through Winter 2014, Spring 2014, to Fall 2014, by grade cohort for current grades 6-8. The Charter Holder did not
discuss this document during the site visit, and it while it was provided during the site visit, the Charter Holder removed it from the
electronic folder of evidence provided at the end of the site visit. During the site visit, Board staff reviewed the document, and found
that in a fall-fall comparison, the document shows increase in percentage of students listed as Tier 1 in grades 6 (+15%) and 8 (+40%),
and a decline in grade 7 (-7%). While the data indicates a positive change in proficiency in grades 6 and 8, it does not show improved
rate of growth in comparable periods from year to year. Thus, this data does not demonstrate improved academic performance in
SGP.

The Charter Holder also provided a comparison of the PSSS (Preliminary SAT Scoring Service) Spring 2013 median scale score
compared to the Spring 2014 median scale score for the current year’s 10th and 11th grade cohorts in Math. The Charter Holder
stated that the PSSS is a practice test for the PSAT, and provides information on performance in Math domains that have a close
correspondence to Common Core Standard Conceptual Categories, but that as the test is only given in the spring, they do not have
current year data to compare. Their analysis indicates an increase in the median score by 3 points on the PSSS scale for each grade, but
no analysis was provided to relate these scores to SGP, nor was analysis provided to relate the PSSS scale score to performance on
AIMS. Thus, this data does not demonstrate improved academic performance in SGP.

The Charter Holder also provided a comparison of average PSSS student score by Math disaggregated by domain for 2013 and 2014
administrations of the PSSS, and analysis by domain for class of 2016 and class of 2017, showing improvement in 7 of 9 domains for
each class. The Charter Holder explained that while the analysis document indicates the years of the data were 2012 and 2013, the
actual years were 2013 and 2014 due to a misreading of the data documents. These documents show an overall improvement in
proficiency in areas related to the ACCR Standards, but do not provide data showing improved rate of student growth. In addition,
data was provided for two prior years, but not for the current year since the test is only given in the spring. Thus, this data does not
demonstrate improved academic performance in SGP.

The Charter Holder also provided a comparison of Method Test Prep (MTP) Data for grades 9, 10, 11 for Fall 2014 and Winter 2015.
According to the Charter Holder, all students in grades 9-11 took two practice college admissions tests in the current year. The
students who are taking Geometry have taken two MTP practice ACT tests, and students currently taking Advanced Algebra took two
MTP practice SAT tests. The results show an improvement in average ACT score of 2 points on the ACT scale, and an improvement in
average SAT score of 115 points on the SAT scale, but did not provide analysis relating the scores to each other or to SGP. Also, this
data only shows improvement in the current year, and does not provide a year-to-year comparison. Thus, this data does not
demonstrate improved academic performance in SGP.
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AGENDA ITEM: Request to Expand Charter School Operations — The Odyssey Preparatory Academy, Inc.

Issue

The Odyssey Preparatory Academy, Inc. (TOPA) did not meet the Board’s academic performance expectations
for 2013 and 2014, and was required to submit a Demonstration of Sufficient Progress (DSP) Report with any

expansion request. TOPA requested to add grade 12 to its charter on November 14, 2014, and to increase the
enrollment cap of the charter by 200 on November 21, 2014.

Summary of Narrative Provided
Rationale for Expansion Request

According to the narratives (presented in the portfolio: b. Amendment Request Materials and c. Notification
Request Materials), TOPA is requesting expansion to its grade levels and enrollment in order to complete the
annual expansion started at inception. The charter was approved in 2009 to serve grades K-5. Before opening,
the Board approved adding grade 6 to accommodate parent interest, and has approved adding a grade each
year since for matriculating students, most recently approving the addition of grade 11 on July 14, 2014. The
charter currently serves grades K-11, and there are 86 students in 11th grade who, according to the narrative,
intend to continue through the program in 12th grade.

A concurrent enrollment cap request asks for 200 students to be added to the current cap of 2500 for FY 2016 to
accommodate the matriculation of the current 11th grade students and the enroliment of new kindergarten
students while allowing current students to continue enroliment.

Supporting Information

Based on Certificates of Occupancy on file for the facilities currently operated by TOPA, sufficient facility
capacity currently exists to accommodate the requested increase in enroliment.

I. Background

TOPA was granted a charter in 2009, which is currently approved for grades K-11. TOPA operates 4 schools. See
table below. All schools under this charter operate on a 144 day calendar.

school Name Month/Year Location Current Grade Current 2015 40th Day

Open Levels Served Status ADM
e | Az | wukere | o | e |
/T\:: d%iz’;s(%';fgz;a;:g) August 2010 | Buckeye | Kthrough 5 Open 675
The Odyssey Preparatory
Academy Goodyear (TOPA August 2011 | Goodyear K through 5 Open 637
Goodyear)
Odyssey Institute for
Advanced and International August 2012 Buckeye 6 through 11 Open 954
Studies (OIAIS)
The Odyssey Preparatory

Casa

Academy Casa Grande August 2013 Grande K through 5 Open 232
(TOPA Casa Grande)

The enrollment cap for TOPA is 2500. The graph below shows average daily membership (ADM) for the charter
based on 100th day ADM for fiscal years 2011-2014 and 40th day ADM for fiscal year 2015, as well as for each
school site.

f@*%
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The Odyssey Preparatory Academy, Inc.:
Total Charter Enroliment FY 2011-2015

3000.0

2500.0 >

2,074
2000.0 1
1500.0 /
1000.0

500.0
UO T T T T 1
FY2011 FY2012 FY2013 FY2014 FY2015
The Odyssey Preparatory Academy, Inc.:
Enrollment by School Site FY 2011-2015
1200
1000 954
793
800
697 687 t67 675

—{ ru -u
586 /. -
600 /

| s 667
608 637
539

400
441
300 I)K 232
>— —e 6
0 T T T 1
FY2011 FY2012 FY2013 FY2014 FY2015
=—4—TOPA (90288) —l—TOPA (Buckeye) TOPA Goodyear =—@=—0IAIS =—#=—TOPA Casa Grande

As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance check as
part of the amendment and notification approval process. The Charter Holder is in compliance in all areas.

| Il. Academic Performance |

As stated in the Board’s Academic Performance Framework and Guidance document, a Charter Holder’s
academic performance will be evaluated by the Board when considering expansion requests. The request to add
grade 12 impacts the students attending OIAIS, and the academic dashboard for OIAIS is presented below.
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Odyssey Institute for Advanced and International Studies

1. Growth

1a. SGP

1b. SGP Bottom 25%

2. Proficiency
2a. Percent Passing

2b. Composite School
Comparison

2c. Subgroup ELL
2c. Subgroup FRL

2c, Subgroup SPED

3. State Accountability

3a. State Accountability
4, Graduation
4a, Graduation

Overall Rating

Scoring for Overall Rating
89 or higher: Exceeds Standard

<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

2013
Traditional
K-12 School (6 to 9)
Measure Ai;‘ign:;d Weight
Reading 46.5 50 10
Math 42.5 50 10
Reading 45 50 10
Measure A::iignnt;d Weight
Math 61.1/ 62.1 50 7.5
Reading 7.5
Math -14 50 5
Reading 2.1 75 5
Math NR 0 0
Reading NR 0 0
Math NR 0 0
Reading NR 0 0
Math 36.8 / 17.7 75 7.5
Reading |68.4 / 38.1 75 7.5
Measure Az;ign::-d Weight
C 50 5
Measure AE;’ignnt:d Weight
NR 0 0
Overall Rating
57.35 85

2014
Traditional
K-12 School (6 to 10)
Measure A::iignnt: d Weight
38 50 10
40 50 10
46 50 10
39.5 50 10
Measure A::iignnt: d Weight
55.1 / 62.2 50 7.5
86.7 / 80.3 75 7.5
;
-2.8 50 5
23.1 / 30.8 50 3.75
53.8 / 49.2 75 3.75
NR 0 0
NR 0 0
18.2 / 16.6 75 3.75
52.3 / 37.1 75 3.75
Measure A::iignnt; d Weight
C 50 5
Measure qui i3 Weight
ssigned
NR 0 0
Overall Rating
54.04 85

The academic performance of all schools operated by TOPA is represented in the table below. Academic
dashboards for each school can be seen in the portfolio: f. Academic Dashboards.

Current 2012 2013 2014
School Name Opened Grades Overall Overall Overall
Served Rating Rating Rating
The Odyssey Preparatory Academy
201 K- . . .
(TOPA Buckeye) 010 5 56.56 53.75 49.06
The Odyssey Preparatory Academy
2011 K- . . .62
Goodyear (TOPA Goodyear) 0 > 26.25 >8.75 65.6
Odyssey Institute for Advanced and
2012 K- . .
International Studies (OIAIS) 0 6 >7:35 >4.04
The Odyssey Preparatory Academy
201 -12 .
Casa Grande (TOPA Casa Grande) 013 6 49.38

The percentage of students served by TOPA who are classified as English Language Learners or classified as
students with disabilities in the 2014-2015 school year are represented in the table below." TOPA does not
collect information on student eligibility for Free or Reduced Price Lunch (FRL).

! Information provided by the Research and Evaluation division of the Arizona Department of Education. If the percentage

of students in a non-ethnicity-based demographic group is 0% or 100%, the percentage for that demographic group was

redacted.
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School Name English Language Learners (ELL) Students with Disabilities
TOPA Buckeye 1% 6%
TOPA Goodyear * 4%
OIAIS * 7%
TOPA Casa Grande * 2%

The request to add grade 12 impacts the students attending OIAIS, which is located in Buckeye near the corner
of Airport Road (Verrado Way) and Yuma Road. There are 2 schools serving grade 12 within a 5 mile radius, one
district school and one district-authorized charter school, both with B letter grades.

lll. Demonstration of Sufficient Progress |

TOPA submitted a DSP Report with the Adding Grade Levels to Charter Amendment Request addressing the
systems and data at OIAIS, the only secondary school operated by the Charter Holder impacted by the addition
of grade 12. The Charter Holder was provided a copy of the initial evaluation of the DSP Report prior to the site
visit and informed that areas initially evaluated as not acceptable must be addressed with additional evidence
and documentation at the time of the visit.

Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s leadership,
as selected by the school, to confirm evidence of the processes described in the DSP and review additional
evidence to be considered in the final evaluation of the Charter Holder’s DSP submission. The following
representatives of TOPA were present at the site visit:

Name Role
Megan Olson Co-Director, Charter Representative
Holly Johnson Co-Director, Charter Representative
Mary Yanke Junior High Principal
Angela Price Vice-Principal/RTI Director K-5
Bryan Pratt High School Co-Principal
Kari Hurley High School Co-Principal
Becky Quigly Math Teacher/Coach
Kelly Anderson Math Coach
Martha Morgan Instructional Coach

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter Holder
(portfolio: d. Inventory Documents). The Charter Holder was provided a copy of the document inventory at the
end of the site visit. Following the site visit, Board staff completed a final evaluation of the DSP (portfolio: e. DSP
Final Evaluation). The following is a summary of the final DSP Evaluation:

Evaluation Summary
DSP Evaluation
Area
Meets Does Not Meet | Falls Far Below
Data O O X
Curriculum X O Ol
Assessment X O Ol
Monitoring Instruction X O Ol
Professional Development X Cd Cd

Statp
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After considering information in the DSP Report and evidence provided at the time of the site visit, the Charter
Holder demonstrated evidence of a sustained improvement plan that includes implementation of a
comprehensive curriculum system, a comprehensive assessment system, a comprehensive instructional
monitoring system, and a comprehensive professional development system. However, data and analysis
provided at the site visit did not demonstrate comparative improvement year-over-year for at least the two
most recent school years based on data generated from valid and reliable assessment sources.

Based on the findings summarized above and described below, staff determined that the Charter Holder has not
demonstrated sufficient progress towards meeting the Board’s Academic Performance Expectations.

Data

In the area of Data, the Charter Holder’s DSP is evaluated as Falls Far Below. As evidenced at the site visit, the
Charter Holder failed to provide data and analysis generated from valid and reliable assessment sources, failed
to provide sufficient comparative data and analysis for one or more required measures, and has provided data
that demonstrates comparatively declining academic performance year-over-year for the two most recent
school years for one or more of the required measures. For more detailed analysis see Data Inventory®
(portfolio: d. Inventory Documents, i. Site Visit Inventory -Data).

Curriculum

The area of Curriculum is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit,
the Charter Holder has consistently implemented a comprehensive curriculum system that addresses each of
the required elements. For more detailed analysis see Curriculum Inventory (portfolio: d. Inventory Documents,
ii. Site Visit Inventory - Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the Yes c1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? Yes C2
Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising Ves c3
curriculum based on its evaluation processes?”
Who is involved in the process for adopting or revising

. Yes ca
curriculum?”
When adopting curriculum, how does the Charter Holder evaluate Ves s
curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated Yes cé6
by the Charter Holder?
What tools exist that identify what must be taught and when it Ves c7
must be delivered? How does the Charter Holder ensure that all

2 During the site visit, the Charter Holder presented documents as evidence of increased academic performance in Math
SGP which were not in the electronic folder of evidence provided to Board staff, as found in Data section D.1. After
receiving the Data inventory list, the Charter Holder provided copies of these documents so Board staff could confirm the
calculations. A review by Board staff is reflected in portfolio: d. Inventory Documents, i. Site Visit Inventory - Data D1
Revised.

f@“%
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grade-level standards are covered within the academic year?

What is the expectation for consistent use of these tools? How

are these expectations communicated? Yes 8
What evidence is there to demonstrate usage of these tools in the Ves 9
classroom and alignment with instruction?
Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to
Yes C10

standards?

Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%/non-proficient students?

How has the Charter Holder ensured that the curriculum

. Y C12
addresses the needs of English Language Learners (ELLs)? es
How has the Charter Holder ensured that the curriculum N/A c13
addresses the needs of Free and Reduced Lunch (FRL) students?
How has the Charter Holder ensured that the curriculum N/A c14

addresses the needs of students with disabilities?”

Assessment

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit,
the Charter Holder has consistently implemented a comprehensive assessment system that addresses each of
the required elements. For more detailed analysis see Assessment Inventory (portfolio: d. Inventory Documents,
iii. Site Visit Inventory - Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System
What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment Ves A2
system?
How is the assessment system aligned to the curriculum and Ves A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Ves Ad
assessments, such as formative and summative assessments and
common/benchmark assessments?
Analyzing Assessment Data

How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular

. Yes A6
effectiveness?
How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups
How is the assessment system adapted to meet the assessment
. - . Yes A8
needs of students with proficiency in the bottom 25%/non-
o

@
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proficient students?

How is the assessment system adapted to meet the assessment

needs of English Language Learners (ELLs)? Yes A9

How is the assessment system adapted to meet the assessment

N/A Al
needs of Free and Reduced Lunch (FRL) students? / 0

How is the assessment system adapted to meet the assessment

N/A All
needs of students with disabilities? /

Monitoring Instruction

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP
site visit, the Charter Holder has consistently implemented a comprehensive instructional monitoring system
that addresses each of the following required elements. For more detailed analysis see Monitoring Instruction
Inventory (portfolio: d. Inventory Documents, iv. Site Visit Inventory — Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff Yes M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of Yes M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? he M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom Yes M7
25%/non-proficient students?

How does the Charter Holder monitor instruction to ensure it is

Y M8

meeting the needs of English Language Learners (ELLs)? es
How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?
How does the Charter Holder monitor instruction to ensure it is

. L gLt N/A M10
meeting the needs of students with disabilities?

s,

ASBCS, February 9, 2015 Page 7 s

@m





Professional Development

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a comprehensive professional development
system that addresses each of the following required elements. For more detailed analysis see Professional
Development Inventory (portfolio: d. Inventory Documents, v. Site Visit Inventory - Professional Development).

Question Sufficient Document
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? Yes P2
How is the professional development plan aligned with Ves p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional Yes P5
development sessions?

How does the Charter Holder provide the resources that are

. o . Yes P6
necessary for high quality implementation?
Monitoring Implementation
How does the Charter Holder monitor the implementation of the Yes p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the Yes P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to
meet the needs of students with proficiency in the bottom
25%/non-proficient students?

Yes P9

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P12
meet the needs of students with disabilities?

o
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| V. Board Options ‘

Board Options — Adding Grade Levels to Charter Amendment Request

Option 1: The Board may approve the Adding Grade Levels to Charter Amendment Request. Staff recommends
the following language for consideration: | move that, having considered the statements of the representatives
of the Charter Holder today and the academic performance of the Charter Holder, the Board has sufficient basis
to deny the request due to the Charter Holder’s failure to meet or demonstrate sufficient progress toward the
Board’s academic expectations set forth in the academic performance framework as reflected in the Staff
Report, the Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the Charter
Holder does not demonstrate improved academic performance based on data generated from valid and reliable
assessment sources. However, the Charter Holder was able to provide evidence that it has consistently
implemented a comprehensive curriculum system, comprehensive assessment system, comprehensive
instructional monitoring system, and comprehensive professional development system. All that taken into
consideration, the Board recognizes the interest of the current 11th grade students in having the option to
complete their secondary education at their current school, and approve the request to add grade 12 to the
charter contract of The Odyssey Preparatory Academy, Inc.

Option 2: The Board may deny the Adding Grade Levels to Charter Amendment Request. The following language
is provided for consideration: | move, based on the information contained in the Board materials and presented
today, to deny the request to add grade 12 to the charter contract of The Odyssey Preparatory Academy, Inc.,
for the reasons that:

e The Charter Holder failed to demonstrate sufficient progress towards meeting the Board’s academic
performance expectations, and
e (Board member may specify additional reasons the Board found during its consideration.)

Board Options — Enrollment Cap Notification Request

Option 1: The Board may approve a portion of the Enrollment Cap Notification Request. Staff recommends the
following language for consideration: | move that, having considered the statements of the representatives of
the Charter Holder today and the academic performance of the Charter Holder, the Board has sufficient basis to
deny the request due to the Charter Holder’s failure to meet or demonstrate sufficient progress toward the
Board’s academic expectations set forth in the academic performance framework as reflected in the Staff
Report, the Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the Charter
Holder does not demonstrate improved academic performance based on data generated from valid and reliable
assessment sources. However, the Charter Holder was able to provide evidence that it has consistently
implemented a comprehensive curriculum system, comprehensive assessment system, comprehensive
instructional monitoring system, and comprehensive professional development system. All that taken into
consideration, the Board recognizes the interest of the current 11th grade students in having the option to
complete their secondary education at their current school, and approves increasing the enrollment cap of the
charter contract of The Odyssey Preparatory Academy, Inc. from 2500 to 2586 for Fiscal Year 2016 to
accommodate the matriculation of the number of 11th grade students enrolled with the Charter Holder as of
the 40th Day of Fiscal Year 2015.

Option 2: The Board may approve the Enrollment Cap Notification Request. Staff recommends the following
language for consideration: | move, based on the information contained in the Board materials and presented
today, to approve the request to increase the enrollment cap of the charter contract of The Odyssey Preparatory
Academy, Inc. from 2500 to 2700.

Option 3: The Board may deny the Enrollment Cap Notification Request. The following language is provided for
consideration: | move, based on the information contained in the Board materials and presented today, to deny

f@“%
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the request to increase the enroliment cap of the charter contract of The Odyssey Preparatory Academy, Inc.,
for the reasons that:

e The Charter Holder failed to demonstrate sufficient progress towards meeting the Board’s academic
performance expectations, and
e (Board member may specify additional reasons the Board found during its consideration.)
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Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress
DSP Report

Charter Holder Name:
School(s):
Date Submitted:
Purpose of Demonstration of Sufficient Progress (check one):
[J Annual Monitoring
I Interval Review
1 Renewal
] Failing School
v' Expansion Request
Academic Dashboard Year (check all that apply):
v/ [JFY2013
v [ FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the
DSP Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:

i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Login using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on
the log in page and click it to reset your password. You will receive an email
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with
instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”






Demonstration of Sufficient Progress Report

vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

c. Tolocate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.

iv. Select the “Academic Interventions” tab.

v. Scroll down to the “Demonstration of Sufficient Progress” section.

vi. Locate and click the link for the DSP Online Technical Assistance presentation
you wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.






Demonstration of Sufficient Progress Report

Area I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an
Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic
Dashboard." The Charter Holder must copy and paste the entire Data area for each school.

School Name: Buckeye

Dashboard Ratings for All Measures

Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
v v v
Percentile (SGP) - Math = = = = =
Student Median Growth
v v v
Percentile (SGP) — Reading = = = = =
Student Median Growth
Percentile (SGP), Bottom 25%,- O v OO0 O v O v O
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O v OO0 O v O v O
Reading
Improvement — Math
(Alternative High Schools Only) = = = =
Improvement — Reading
(Alternative High Schools Only) = = = O =
Percent Passing — Math O O O v O O
Percent Passing — Reading v O O v O O O
Subgroup, ELL — Math O v O O v O v O
Subgroup, ELL — Reading O v O O v O v O
Subgroup, FRL — Math O v O O v O v O
Subgroup, FRL — Reading O v O O v O v O
Subgroup, students with
! v v v
disabilities — Math = = = = =
Sub.groy.p{ students .with v 0O 0 0 v 0O v 0O
disabilities — Reading

! if the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.
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High School Graduation Rate O O O O O
Academic Persistence
(Alternative Schools Only) = = - - -

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in the
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.

Directions:Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years.The Charter Holder must provide data
for each school operated by the Charter Holder that does not meet the Board’s academic expectations
and must:

o clearly label all data to demonstrate which measure(s) it addresses,

o provide data generated from valid and reliable assessment sources,

o limit all data to no more than one page per measure per content per school, and

o redact all student identifiable information.
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Insert data here:
Insert Student Median Growth Percentile (SGP) — Math data here:

2014-2015 Sixth Grade ’ 2014-2015 7th Grade
% 0% -
% oox |
o% son |
% 0% -
- | Sy
0% | 20 |
0% | 0% |
o% o%
[ #2013-2014 5prne 1%
| #2014.2015 Fan %
T T T | —
2014-2015 8th Grade 10th Grade Median Math H
% 1
% L
0% L
H . H
- L
% 1
10% 1
0% L
20132014 Sprieg M:-.‘»u | ._:T.‘mu ] 1
* 20142015 Fat L - L . -
T T T T T .
11th Grade Median Math (]
s H
aa -
ass H
a3 U
a5 L
a2
as I
a H
40 -
295 L
Average 2013 | Average 2034 .
(@ serie1| a3 e | 1]
] ] 1 I I -

g,

A
harter s€°°°

33
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Insert Student Median Growth Percentile (SGP) — Reading data here:

f State

A
harter 5

3

2014-2015 Sixth Grade 2014-2015 7th Grade
60% 70%
50% 60%
8 ot ¥ o |
_! 30% '5 0% |
E 20 = 2 |
10% | 0% |
0% 0%
% 2013-2014 Spring 2013-2014 Spring

20142015 Fall

% 2014-2015 Fall

2014-2015 8th Grade B

80% -
0%
60% -
50% -
40%
30% -
20% -
10%

0%

Reading

% 2013-2014 Spring
2014-2015 Fall

10th Grade Median Reading

as
a4
a3
a2
a1
- a0
=l 33
— 38
- 37 |

Average 2013 Average 2014
W Series1 | 399 442 .

L 1 I L 1 I

HEREEEN

11th Grade Median Reading

50

495

49

485

48

475
a7
46.5

Average 2013 Average 2014

W Serlesl [

LI

47.6 | 495 |

1

1 1 1 1 1

<

¥
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Insert Student Median Growth Percentile (SGP), Bottom 25%,- Math data here:
‘ Bottom 25% Math over time

25%
— s
¥ 2013-2014
' © 2014-2015

10th Grade PSSS Bottom 25% Math

I Y I |

T T T T Average 2013 Average 2014
1 265 314
B 11th Grade PSSS Bottom 25% Math : i i i
- 29 i
- 28 4
— 27 e
- 26 i
- 25 i
- 1 4
— 23 e
— 22 i
| Average 2013 Average 2014 Al
[ wseries1] 204 | 281 ]
| | é
11th Grade AIMS Bottom 25% on
Math PSSS
28
278
: 276
27.4
I 27.2
27
26.8
266
264
I Average 2013 Average 2014
fsma 4, | [wseries1] 269 | 218
4

”~
£ o
rarter 5
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Insert Student Median Growth Percentile (SGP), Bottom 25%,- Reading data here:

Bottom 25% Reading over time

26%
W2012-2013
—
W 2013-2014
2014-2015

h grade PSSS Bottom 25% Reading 11th grade PSSS Bottom 25% Reading

35 I | a0
30 ' 35
25 30
20 25
20
15
10

5

15
10
5

[}

Average 2013 Average 2014 | | o
W Serles1 24.8 311 | 1 W Serlesl

Average 2013 Average 2014
266 | 35

11th Grade AIMS Bottom 25%
Reading PSSS

33
32
31
30
29
28
27
26

4 25 4
4‘9‘\’5%% Average 2013 Average 2014

* | [eseriest| 279 [ 326
NS4
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Insert Percent Passing — Math data here:

o |
2014-2015 Sixth Grade 2014-2015 7th Grade
0% 0%
0% 0%
% | so% -
o% £ o |
0% = 30%
0% 20%
10% 0%
o% o%
* 2013-2014 Spring (e2aiasorme| x| ox | e
| %2014.2015 Fal [ w2004-2015Fal | £% | EESY 61%

2014-2015 8th Grade

sR¥ERERE

| = 20132014 Spring
| = 2014-2015 Fal
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Insert Subgroup, ELL — Math data here:

AIMS Web Benchmark Data-Ell
Math

20%

“Increase
“No Change

Decrease

Change in Math scores from Spring of 2013-

2014 school Year to Fall, 2014-2015. (All 13 6th
-11th grade ELL Scholars are represented).

10
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Insert Subgroup, ELL — Reading data here:

AIMS Web Benchmark Data ELL
Subgroup Reading

“Increase
“No Change

Decrease

Change in Reading Comprehension scores from
Svoring of 2013-2014 school Year to Fall, 2014-
2015. (All 13 6t -11t grade ELL Scholars are
represented).

f State

A &
harter o

&

11
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Insert Subgroup, FRL — Math data here:

AIMS Web Benchmark Data FRL
Subgroup-Math

33% V “Increase

“No Change

Decrease

12
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Insert Subgroup, FRL — Reading data here:

AIMS Web Benchmark Data FRL
Subgroup-Reading

17%

¥ Increase
“No Change

Decrease

13
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Insert Subgroup, students with disabilities — Math data here:

AIMS Web Benchmark Data SPED
Math

¥lIncrease

43%
“No Change

' Decrease
ﬁ 10th Grade SPED Math
31

308 "

306 I

304 —

30.2 "
30

298

*

29.6
Average 2013 Average 2014

W Seriesl 301 30.8

284
282

28
278
276
274
27.2

27

11th Grade SPED Math

| Average 2013 | Average 2014
™ Series1 285 275

14
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Insert Subgroup, students with disabilities — Reading data here:

AIMS Web Benchmark Data SPED-
Reading

10%

¥ Increase
“No Change

Decrease

10th Grade SPED Reading

31.2

31
308
306
30.4
30.2

30
208
296
294
292

Average 2013 Average 2014
® Series1 ] 208 31

11th Grade SPED Reading

:

36
35
34
33
32

31
30

Average 2013 Average 2014

State
S, u Series1 | 324 | 362

33
s

£ o
rarter 5
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Valid and Reliable Data

2. How does the Charter Holder know that the data described above is valid and reliable?

The data above is taken from 3 main sources: Aims, AIMS Web and PSSS. All of these are nationally-
normed performance indicators. These same sources were used consistently from year to year. The
AIMS Web assessments were administered and scored by the same person each year thus insuring inter
scoring reliability. Aims and the PSSS are administered by trained test proctors and scored by an
independent, outside service.

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis?

1-3 Using the AIMS Web nationally-normed performance tiers, comparisons were made showing the
growth of all scholars from the Spring of their 2013-2014 school year to their performance in the Fall of
the 2014-2015 school year. The measure used was the MCAP (Math Concepts and Application). In 6"
through g grades, the percentage of scholars in the at-risk and approaches categories decreased, and
the meets categories increased.

4-5 Using the PSSS, Preliminary SAT Scoring Service, comparisons were made showing the math growth
of the median current 10" and grade scholars from the Spring of their 2012-2013 school year to their
performance in the Spring of their 2013-2014 school year. Current 10" grade scholars grew an average
of 3.2 points. Current 11" grade scholars grew an average of 2.8 points.

6—8 Using the AIMS Web nationally-normed performance tiers, comparisons were made showing the
growth of scholars from the spring of their 2013-2014 school year to their performance in the Fall of the
2014-2015 school year. The measure used was MAZE (Reading Comprehension). In 6" through g
grades, the percentage of scholars in the at-risk and approaches categories decreased, and the meets
categories increased.

9-10 Using the PSSS, Preliminary SAT Scoring Service, comparisons were made showing the reading

growth of the median current 10" and 11" grade scholars from the Spring of their 2012-2013 school
year to their performance in the Spring of their 2013-2014 school year. 10" grade scholars grew an

average of 4.3 points. 11th grade scholars grew an average of 1.9 points.

11. On the 2012-2013 Aims, 129 scholars in 6™ through 8" grades represented our bottom 25™
percentile in Math. Following these individual scholars as a cohort yields the following results: In the
2013-2014 AIMS testing cycle, 16 percent of these scholars moved out of the bottom 25" percentile.
Additionally, in the 2014-2015 school year, (utilizing AIMS web predictive data) 25% of these scholars
are on track to exit the bottom 25" percentile.

16
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12-14. We chose to evaluate growth of our bottom 25% PSSS performing scholars. The bottom 25% of
current 10" grade scholars, based on the PSSS, grew 4.8 points on Math from Spring 2013 to Spring of
2014. The bottom 25% of current 11" grade scholars, based on the PSSS, grew 3.7 points from the
Spring of 2013 to the Spring of 2014. On the 2013-2014 Aims, 21 current 11" grade scholars scored in
the bottom 25% in Math performance. PSSS assessments are administered every year in the Spring and
provide a consistent tool to measure growth. The bottom 25% as identified by Aims, grew 0.09 points in
Math performance from 2013 PSSS administration to the 2014 PSSS administration.

15. On the 2012-2013 Aims, 106 scholars in 6™ through 8" grades represented our bottom 25™
percentile in Reading. Following these individual scholars as a cohort yields the following results: In the
2013-2014 AIMS testing cycle, 36 percent of these scholars moved out of the bottom 25" percentile.
Additionally, in the 2014-2015 school year, (utilizing AIMS web predictive data) 26% of these scholars
are on track to exit the bottom 25" percentile.

16-18. We chose to evaluate growth of our bottom 25% PSSS performing scholars. The bottom 25% of
current 10" grade scholars, based on the PSSS, grew 6.3 points in Reading from Spring 2013 to Spring of
2014. The bottom 25% of current 11" grade scholars, based on the PSSS, grew 8.4 points in Reading
from the Spring of 2013 to the Spring of 2014. On the 2013-2014 Aims, 14 current 11™ grade scholars
scored in the bottom 25% in Reading performance. PSSS assessments are administered every year in
the Spring and provide a consistent tool to measure growth. The bottom 25% as identified by Aims,
grew 4.7 points in Reading performance from 2013 PSSS administration to the 2014 PSSS administration.

19-21. The data used to show the student median growth was also used to calculate the number of
scholars predicted to be on-track for percent passing. The measure used to calculate this was the AIMS
Web, MCAP (Math Concepts and Application).

22-23. Using the PSSS, Preliminary SAT Scoring Service, comparisons were made showing the Math
growth of all current scholars from the Spring of their 2012-2013 school year to their performance in the
Spring of their 2013-2014 school year. Current 10" grade scholars grew an average of 3.31 points.
Current 11" grade scholars grew an average of 2.84 points.

24. There are 13 total ELL scholars in grades 6-11. The rate of improvement in their math scores from
Spring of 2014 to Fall of 2014 is represented.
25. There are 13 total ELL scholars in grades 6-11. The rate of improvement in their reading

comprehension scores from Spring of 2014 to Fall of 2014 is represented.

26. There are 6 total FRL scholars in grades 6-11. The rate of improvement in their math comprehension
scores from Spring of 2014 to Fall of 2014 is represented.

27. There are 6 total FRL scholars in grades 6-11. The rate of improvement in their reading
comprehension scores from Spring of 2014 to Fall of 2014 is represented.

17
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28. There are 31 total SPED scholars in grades 6-8. The rate of improvement in their math
comprehension scores from Spring of 2014 to Fall of 2014 is represented.

29-30. Using the PSSS, Preliminary SAT Scoring Service, comparisons were made showing the Math
growth of all SPED scholars from the Spring of their 2012-2013 school year to their performance in the
Spring of their 2013-2014 school year. Current SPED 10" grade scholars grew an average 0.6 points.
Current 11" grade SPED scholars fell an average of 1.0 point.

31. There are 31 total SPED scholars in grades 6-8. The rate of improvement in their reading
comprehension scores from Spring of 2014 to Fall of 2014 is represented.

32-33. SPED Reading- Using the PSSS, Preliminary SAT Scoring Service, comparisons were made showing
the Reading growth of all SPED scholars from the Spring of their 2012-2013 school year to their
performance in the Spring of their 2013-2014 school year. Current SPED 10" grade scholars grew an
average of 1.16 points. Current 11" grade SPED scholars grew an average of 3.8 points.

18
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Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder
evaluate how effectively the curriculum enables students to meet the standards?

Odyssey Institute of Advanced and International *  Curriculum maps

Studies (OIAIS) has developed and created its own *  MYP unit planners

curriculum based upon state standards for each e Weekly lesson plans

content area. Because the school is authorized to *  MYP weekly overview

offer an International Baccalaureate (IB) program, * Teacher professional growth form
the school’s curriculum addresses Arizona’s e Assessment results

College and Career Ready Standards (AZCCRS) and
reflects the IB Middle Years Program (MYP) unit
topics and objectives. Because the school, for the
most part, is using a locally developed product,
evaluation of the curriculum has been and will
continue to be ongoing based upon several
outcomes. Annually, state assessment results are
used to conduct an evaluation to determine where
gaps may occur in the existing curriculum.

Every 4-6 weeks, content and grade level teachers
submit IB MYP unit planners via Managebac, an
online curriculum management system. Both the
high school and the junior high school have an
MYP Coordinator and Curriculum Coordinators
that evaluate unit planners and provide feedback
via conferences which are documented in the
teacher professional growth form. At the end of
each unit, teachers have a medium for reflection
incorporated in the Managebac unit planner and
are expected to complete the reflection for the
purpose of evaluating current curricula and
revising as necessary.

Each week teachers meet in content area and
grade level teams to report on implementation of
the curriculum and discuss revisions based upon
feedback from student performance and
experience with implementing the curriculum.

Interim benchmark assessments provide feedback
on the effectiveness of the curriculum in
addressing student academic achievement needs.
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Results of the benchmark assessments are
analyzed by administration and curriculum
coordinators to determine if curriculum gaps are
contributing to lower than expected results in
certain tested areas. If it is determined that some
aspect of the curriculum is a factor, the school
works to quickly address the issue, either by
revising the curriculum or looking for additional
supports to the curriculum to enhance the weak
areas.

2. How does the Charter Holder identify gaps in the curriculum?

In addition to the curriculum evaluation discussed
in Section 1, the yearly, unit and weekly review
systems in place are able to effectively identify
gaps in the curriculum. Yearly gaps are identified
by a crosswalk of all content curriculum maps to
include ensure adequate coverage of standards,
global contexts, key concepts and approaches to
learning. Fidelity to the curriculum map is
monitored to ensure there are no gaps at the
conclusion of the academic year. Unit planners are
aligned to content curriculum maps, and lesson
plans are aligned to the unit planner.

¢ Vertical alignment maps
¢ Curriculum maps

¢ Unit planners

* Lesson plans

* Assessment results

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its

evaluation processes?

At the conclusion of each year, campus principals,
assistant principals, co-directors and the
curriculum committee evaluate programs based
on recently published AIMS data. Following
review and analysis of state assessment results,
content area and grade level teachers are required
to submit a revised curriculum map prior to the
start of the school year which includes the
following: AZCCRS, unit topics and objectives,
statement of inquiry and inquiry questions, global
context, key concepts, assessments and
International Baccalaureate Middle Years Program
(IB MYP) criteria for assessment. The revised

* Administrative Meeting notes
¢ Curriculum committee meeting notes
* Managebac unit planner reflections.
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curriculum is then evaluated by the school’s
curriculum team and curriculum coordinator to
ensure that necessary revisions have occurred and
that those revisions will address any gaps
determined by the state assessment analysis of
results.

Every four - six weeks, content and grade level
teachers submit revised IB MYP unit planners via
Managebac. Planners include the same
components as the curriculum map but with more
detail. The MYP Coordinator for the school and
Curriculum Coordinators evaluate unit planners
and provide feedback via conferences which are
documented in the teacher professional growth
form. Following teaching a unit, teachers are
expected to complete a reflection section in the
Managebac unit planner to record any
instructional or curricular revisions needed before
teaching the unit again. Reflections are considered
and reviewed by the curriculum committee before
revision decisions are made.

Each week teachers submit daily lesson plans in
Managebac. Lesson plan document includes daily
learning target/objective, AZCCRS, activities and
assessments. Lesson plans are checked by MYP
coordinator, principals and the curriculum
coordinator.

While formal curriculum evaluation and revisions
occur annually, informal adjustments may occur
more frequently. If teachers see a particular need,
they can propose to administration the inclusion of
supplemental supports or materials to the existing
curriculum.

For SY2014-2015, a thorough revision of the
Language and Literature and Individuals in Society
curricula took place prior to the start of the school
year. Math and Science curriculum revisions are
planned for SY2015-2016.
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4. Who is involved in the process for adopting or revising curriculum?

The school established curriculum teams, one for
the high school grades and one for the junior high
grades, composed of content area experts across
grade levels. Those teams, along with
administration, consider and make necessary
curriculum changes based on student achievement
results. Teachers are encouraged to propose
revisions, which are then considered by the teams
and administration.

Curriculum minutes

Curriculum committee intranet (work in
progress)

Curriculum documents

Junior High Language and Literature
revised curriculum maps

5. When adopting curriculum, how does the C
determine which curriculum to adopt?

harter Holder evaluate curriculum options to

As with other schools in the The Odyssey
Preparatory Academy (TOPA) district, OIAIS has
worked tirelessly to create a highly engaging,
student centric curriculum aligned to AZCCRS. The
school revises the curriculum on an annual basis
rather than purchasing a published curriculum.
School assessment results, administrative
discussion, teacher input at grade level meetings,
alignment to existing programs of instruction, and
coverage of the standards are considered when
revising existing curriculum.

One exception to the locally developed curriculum
is the math curriculum. When the Charter Holder
initially applied for a new charter, the application
identified Singapore Math as the math curriculum.
District-wide assessment results were showing
that students were not grasping math concepts at
a level necessary to be successful and district
administration began to reconsider the
commitment to Singapore Math. Attempts were
made in SY2013-2014 to keep the existing
curriculum by providing additional support
including supplemental common core aligned
templates. Data analysis from SY2013-2014
assessment results demonstrated this attempt was
unsuccessful. In SY2014-2015, a new curriculum
was chosen based upon its alignment with PARCC
and AZCCRS. This decision was made based on
multiple years of data and addressed the need for
comprehensive reform in the math curriculum.
Change was implemented at all school levels to

Notes from grade level meetings

Notes from admin meetings

Comparisons between math curricula
options

Supplemental curriculum adoption process
documentation
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insure consistency of reform. Administration and
math teachers considered the following when
adopting a new curriculum for math:

¢ Alignment to AZCCRS

¢ District K-12 curriculum map

* Rigor of lessons

* Differentiation of resources for scholars

* Differentiation of resources for teachers

The school has established an adoption process for
supplemental curriculum which includes piloting
possible programs, examining results, and making
a selection based on the extent of academic
improvement for the targeted population. For
example, when considering a supplemental
reading curriculum for students in the bottom 25%
and ELL, the district piloted two computer-
adaptive programs at the 6" grade level. Training,
class size, and implementation time were the same
for both programs. The school adopted the
program that, during the pilot period, provided
greater improvement results for the targeted
population.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum
across the school(s) operated by the Charter Holder?

Weekly content level/grade level teachers meet to *  MYP weekly overview
plan implementation of the curriculum for the
upcoming week. Teachers complete the MYP
weekly overview and it is monitored by MYP
coordinator and curriculum coordinator.

7. What tools exist that identify what must be taught and when it must be delivered? How does
the Charter Holder ensure that all grade-level standards are covered within the academic

year?
Each content area and grade level has a curriculum * Content area yearly curriculum maps
map that identifies the unit time frame, objectives e MYP unit planners
and topics, standards, statements of inquiry, global e Engage NY pacing guides
context, key concepts, assessment and MYP
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criterion and key activities and resources. MYP
unit planners also contain these same items with
more detail as well as approaches to learning skills,
differentiation tools and attention to the learner
profile. Engage NY pacing guides provide pacing,
modules, and daily lessons. The Language and
Literature, Individuals and Societies and Math
curriculums have an AZCCRS check list that
ensures all standards are being met over the
course of the school year. Teacher coaches and
administrators visit classrooms to ensure that all
standards are being taught .

* Teacher Observation Tracker
* Lesson Plan and Unit Teacher Tracker

8. What is the expectation for consistent use of these tools? How are these expectations

communicated?

Because these tools are an integral part of
curriculum planning and execution, teachers are
expected to use these tools as conveyed each year
during pre-school professional development days.
All tools are located in Managebac and can be
accessed via the internet which makes them
available to teachers at all times.

For content area yearly curriculum maps, the
expectation is that each teacher will implement
the curriculum map as written although there is
some flexibility with the timeline. For MYP unit
planners, the expectation is that each teacher will
implement the unit planner as written. In
addition to setting the expectation during this
time, school leadership provides support to new
and returning faculty through demonstrations of
how to use the tools most effectively. Teachers
then work together during the school year,
especially on professional development days, using
these tools as a part of curriculum
implementation.

Use of the tools is monitored internally by the
principals and MYP Coordinators. Qutside
monitoring occurs during IB MYP and IB Diploma
Program visitations.

* Professional development calendar
* Feedback from IB

*  MYP Weekly overview

* Managebac
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9. What evidence is there to demonstrate usa
with instruction?

ge of these tools in the classroom and alignment

Classroom walk throughs and formal evaluations
demonstrate the usage of these tools. Managebac
also documents how often a teacher is accessing
documents and updating documents

Teacher observation tracker
Teacher professional growth plan
Formal evaluation documents
Managebac

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Standards are a part of the curriculum maps for
each content area and have been cross-walked to
AZCCRS; unit plans and individual lesson plans are
required to include the associated standards. The
principal and MYP coordinators maintain a lesson
plan and unit tracker for each teacher to ensure
that lesson plans are aligned to the curriculum
maps and standards are being addressed. The
tracker also tracks whether units are on pace to
implement the curriculum for the year.

Lesson plans
Curriculum maps
Unit planners

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with
proficiency in the bottom 25%/non-proficient students?

In order to meet the needs of all students it serves,
the school has leveled its classes at each grade
level or content area. Once the Charter holder
identifies students in the bottom 25% in math and
reading, the school places students, based on non-
proficiency in math and/or reading, in the class
that will provide the best support or type of
intervention. AIMSweb results are also used to
inform placement and need.

Curriculum, as evidenced in lesson plans, for
classes providing instruction for the bottom 25% is
modified to address the skill gaps of the students.
Pacing guides are adjusted to ensure the success
of scholars in the bottom 25% of math and
reading.

Lists of scholars grouped by AIMS web and
yearly AIMS results.

Leveled class lists

Meeting notes for curriculum modification
with individual teachers of the bottom
25%.

Lesson plans from teachers of the bottom
25%.

12. How has the Charter Holder ensured that the curriculum addresses the needs of English

Language Learners (ELLs)?

ELL scholars are provided with both interventions
based upon ILLP plan and technology to aid in
translation.

Scholars that test as non-proficient are provided a

Reading horizons subscriptions

ILLP plans

Native language novels

Translation apps on scholar computers
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novel in their native language. A computerized
program, Reading Horizons, is provided to
supplement language instruction.

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and

Reduced Lunch (FRL) students?

While the charter holder does not collect
information on students who would qualify for
Free and Reduced Lunch program and, although
the school has enrolled very few students that
would meet the criteria, the school has still
developed an informal identification of FRL
students by tracking scholarships provided for
uniforms, field trips, and other student needs that
might prohibit a student from participation based
on financial need.

Students at the school that might qualify for FRL
are provided the same supports as described for
other subgroups or bottom 25% in math and/or
reading if the students demonstrate, through
assessment results, that those interventions are
appropriate.

* Scholarship list

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with

disabilities?

The school’s Special Education department works
closely with regular education teachers to
implement students’ IEPs and 504 Plans. Team
teaching with regular education teachers and
special education, those designated as learning
disabled in math, are able to access a modified
general education curriculum in the least
restrictive environment. Supplemental programs
such as Reading Horizons meet the needs of
students identified as SLD. Leveled classes and
modified pacing are provided to integrate
instruction between students with disabilities and
their non-disabled peers.

Special education curricula are designed to
compliment and support those curricula used
within the general education classroom ensuring
the least restrictive access to the curricula while
giving the needed scaffolding.

* Reading Horizons curriculum

* Fundations curriculum

¢ IXL computer based math skills program
* SPED teacher schedule

¢ Classroom lesson modifications
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Standardized assessments

* PSSS

e AIMS

¢ Method Test Prep
* AlMSweb

Internally designed assessments
* MYP benchmarks
* Formative and summative in class
assessments
* Survey Data

Standardized assessments
¢ AdvancEd scholar data sheet
¢ AIMS yearly results
* Method Test Prep Results
¢ AIMS Web Data Base
Internally designed assessments
* Quarterly IB assessment analysis report
* Managebac
e Survey Data through AdvancEd
* November Curriculum Corner Data
presentation for Stakeholders
* Assessment calendar

2. What was the process for designing or selecting the assessment system?

TOPA began with two K-8 elementary schools, and
then developed into a separate 6-11 IB MYP
school. The assessment systems that were
selected for OIAIS were based upon assessments
that aligned with both the Core Knowledge
curriculum which is the elementary instructional
program, and the IB frameworks. The assessment
system described is separated by standardized and
internal assessments.

Standardized assessments-

*  PSSS-PSSS was selected because it is a
predictor of student achievement on
the SAT. The results are aggregated by
concept which allows the school to see
growth over time. PSSS is a nationally-
normed test and was also selected
because of its ability to provide non-
biased data.

¢ AIMS Web-AIMS Web was selected
because the Core Knowledge
foundation required that data be kept
on fluency and comprehension. It was
also determined that data should be

Standardized and Internal assessments
* Core knowledge certification criterion
e IB MYP and DP certification criterion
¢ Advanckd certification criterion
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kept on both math concepts and
applications and math numeracy.
Initially, students were only evaluated
on numeracy and fluency. In 2012 and
2013 in preparation for the increased
rigor of Common Core Standards, the
school added universal screenings in
concepts and applications and reading
comprehension. AIMS Web was
selected because it is a nationally-
normed assessment and provides
continuity between the elementary
and 6-11 campus.

AIMS - AIMS data provides valuable
information on scholar progress
towards the state standards and
participation is required by law.
Method Test Prep (MTP) - MTP was
selected because of the dual benefit of
providing predictive data for both the
ACT and SAT as well as providing real
time data to drive instruction in the
classroom. MTP is normed to other
program users. It was selected
because it provides opportunities for
individualized and small group
instruction.

Internally designed assessments

MYP benchmarks: MYP benchmarks
were designed to provide both fidelity
to the criteria-based rubrics of the IB
program and the Common Core
Standards. The benchmarks were also
designed to allow teachers and
administration to collect data on the
performance level of their scholars on
MYP criteria at regular intervals.
Teachers worked collaboratively to
create the benchmarks.

Formative and summative in-class
assessments: Time is provided for
teachers to work collaboratively to
create summative assessments that
are aligned with the MYP criteria and
Common Core Standards. These
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summative assessments are done for
each unit (6-8 weeks).
While summative assessments are the
same by content and grade level,
teachers are free to create their own
formative assessments.

¢ Survey Data: In preparation for
AdvancEd accreditation, the school
has access to a yearly survey system to
evaluate stakeholder opinion. These
surveys were selected because the
holistic line of questioning addresses
all aspects of the school.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Assessments were selected and designed to align
with Common Core, IB MYP and the IB Diploma
Program (DP), and the instructional methodologies
represented by these programs. The curriculum
map is designed to cover tested standards by the
time of AIMS administration. Method Test Prep is
used to drive instruction and is integral to the
curriculum in reading, writing and math. MYP
benchmarks and summative assessments are
aligned to the curriculum map, unit topics and
objectives and MYP criteria. Survey data
compliments the instructional methodology and
the use of reflection at the end of each MYP unit.

* |B criterion

¢ Curriculum maps

* IB benchmark assessments
* Managebac

4. What intervals are used to assess student progress? How does the assessment plan include
data collection from multiple assessments, such as formative and summative assessments and

common/benchmark assessments?

The school has an assessment calendar which it
follows. The selected assessments provide a
balanced approach to data collection as well as
opportunities to view data through the lens of
nationally-normed expectations as well as school
expectations.
Standardized assessments
* PSSS (8-10) - PSSS is administered
annually in the Spring.
* AIMS - AIMS is given at intervals set by
the Arizona Department of Education
of Education.

* Method Test Prep (9-11) -

* PD/Assessment calendar
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Comprehensive assessment is given
three times annually (Fall, Winter,
Spring). Teachers use this data to
create lessons based on student
needs.

* AIMS Web (6-8) is given three times
annually (Fall, Winter, Spring).

Internally designed assessments
* MYP benchmarks are given quarterly.

The same two criteria are evaluated in
quarter 1 and 3. The remaining
criteria are evaluated in quarters 2 and
4.

* Formative assessments are given at
teacher discretion. Unit summative
assessments are given every 6-8
weeks.

¢ Survey Data is collected at the end of
each school year.

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are

used to analyze assessment data?

Standardized Assessments

The system in place to provide for the analysis of
the PSSS data is the creation of a shared data
document. The principal evaluates changes in
performance from year to year. This is shared
with teachers at August Professional development.
Individual results are shared with high school
scholars during September Advisory which is a
weekly 20 minute community building and
academic advisement meeting. Scholars use this
data to create academic goals.

AIMS results are evaluated each summer by
administration and the curriculum committee.
Results drive placement in leveled math and
reading classes. Administrators meet weekly
during the month of June. Curriculum committee

Standardized Assessment
* Assessment calendar
* PD calendar

Internal Assessments
* Benchmark Evaluations Form
*  MYP weekly overview
* End of year review (survey data)
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meetings are scheduled at regular intervals
throughout the summer.

Method Test Prep results are evaluated by
administration and teachers in the fall, winter and
spring during Friday Professional Development.

AIMS Web results are evaluated by administration
and teachers in the fall, winter and spring during
Friday Professional Development.

Internal Assessments
The system in place to provide for the analysis of
benchmark assessments is the Benchmark
evaluations form. It is submitted quarterly and
provides for the analysis of the data in the
following areas:
* MYP Criterion
* Average score of scholars
* Areas in which scholars performed best
* Areas in which scholars struggled the most
* Plan for improvement

The school provides time for regular analysis of
formative and summative data during grade level
meetings each week.

The AdvancEd survey data is done annually,
analyzed and evaluated by the principal. The data
is shared in May at a professional development
session. At that time, administrators and teachers
create a plan for improvement.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Standardized Assessments

The analysis of standardized data is used to
evaluate the curricular and instructional
effectiveness on a school wide basis. If a
disproportionate percentage of students are falling
below nationally-normed samples or failing to
demonstrate proficiency on standards, either
curricular or instructional changes or both are
made to improve effectiveness.

Internal Assessments
Analysis of internal data is used to make

Standardized Assessments
* Math curriculum changes (CSMP to Engage
NY)
Internal Assessments
* Benchmark evaluation document
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immediate and specific changes to instruction or
curriculum. For example, when a significant
amount of scholars score below a 3 on the MYP
benchmark assessment, teachers modify
instruction to focus on skills that are lacking.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What
intervals are used to adjust curriculum and instruction?

Standardized Assessments

PSSS and AIMS results are evaluated on a yearly
basis in order to adjust curriculum and place
students in leveled course appropriately. AIMS
web results are used to indicate the need for
supplemental instruction and scholars are placed
accordingly. This occurs in the fall, winter and
spring. Method Test Prep is used as an indicator
for teachers to adjust instruction on a weekly
basis.

Internal Assessments

Benchmark assessments are evaluated quarterly as
a team. Once results are complete, teaching
teams meet together to create a plan to adjust
instructional strategies and pacing of curriculum.
Summative assessments are evaluated at the end
of each unit at weekly team meeting. Adjustment
of instructional strategies and pacing of the
curriculum are made based on results.

Standardized Assessments

¢ Administrative meeting notes

¢ Curriculum meeting notes

* Leveled class lists

* Supplemental instruction class lists
Internal Assessments

* Benchmark evaluation form
*  MYP weekly overview

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How is the assessment system adapted to meet the assessment needs of students with
proficiency in the bottom 25%/non-proficient students?

The assessment system is consistent for all
scholars in the intervals used to assess and the
analysis of the assessments. The assessments
themselves, however, are adapted to meet the
needs of non-proficient students. This includes
individualized skill assessments through method
test prep which has the ability to identify and
assign differentiated tasks and assessments to
assess student progress towards proficiency.
Other adaptations to assessments are oral testing,
mastery based questions through images and
projects, extended time and changes to testing
environment are provided.

* Method Test Prep

e Adapted rubrics

¢ Adapted Assessments

* |EP goals and accommodations sheets
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9. How is the assessment system adapted to meet the assessment needs of English Language

Learners (ELLs)?

The assessment system is consistent for all
scholars in the intervals used to assess and the
analysis of the assessments. The assessments
themselves, however, are adapted to meet the
needs of ELL students. This includes individualized
skill assessments through method test prep which
has the ability to identify and assign differentiated
tasks and assessments to assess student progress
towards proficiency. Other adaptations to
assessments are oral testing, mastery based
guestions through images and projects, extended
time and changes to testing environment are
provided. In addition to these standard
accommodations, ELL scholars have individual ILLP
plans that address the specific standards necessary
for the scholars to obtain proficiency as based on
their AZELLA testing.

* Method Test Prep

e Adapted rubrics

¢ Adapted Assessments
* ILLP plans and goals

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced

Lunch (FRL) students?

The assessment system is consistent for all
scholars in the intervals used to assess and the
analysis of the assessments. The assessments
themselves, however, are adapted to meet the
needs of non-proficient students. This includes
individualized skill assessments through method
test prep which has the ability to identify and
assign differentiated tasks and assessments to
assess student progress towards proficiency.
Other adaptations to assessments are oral testing,
mastery based questions through images and
projects, extended time and changes to testing
environment are provided.

¢ Method Test Prep
* Adapted rubrics
¢ Adapted Assessments

11. How is the assessment system adapted to meet the assessment needs of students with

disabilities?

The assessment system is adapted to meet the
students with disabilities determined by their IEP.
For example, some scholars may not participate in
district benchmark testing. Scholars who
participate in AIMS A may participate on a
separate schedule. As stated above,
accommodations to all assessments are made
based on IEP requirements and best practice in
special education.

* |EP progress reports
¢ Signed accommodations pages
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Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional
staff implements an ACCRS-aligned curriculum with fidelity?

School administration, MYP coordinators and * Formal evaluation document
coaching staff are accountable for monitoring the e Teacher tracker observation
integration of standards into instruction in a e Classroom walk through documents
variety of ways. Teachers are required to submit e Emails

lesson plans in Managebac prior to instruction. e Calendar of scheduled conferences

The principal and MYP Coordinator review the
plans for alignment to the curriculum map and
MYP planner. Lesson plans are crosswalked to the
curriculum (pacing) calendar to ensure lessons are
on pace to be completed as scheduled.
Administrators conduct daily walk throughs of
classes on the campus. Walk throughs are tracked
with a spreadsheet and by utilizing shared
documents or administrative notes. Ata
minimum, professional feedback is offered to all
teachers each quarter. This feedback is a part of
the via teacher professional growth Google doc,
emails or personal conference. In the formal
teacher evaluation, one of the domains evaluated,,
Planning and Preparation, assesses teachers on
whether standards are identified in plans and
aligned to instruction.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction

throughout the year?
Student performance in relation to the standards * AIMS Web results by class
in the areas of reading and math is measured and * Standards based Fall, Winter, Spring Math
aggregated by teachers three times a year based Assessment
upon benchmark assessments. The growth of * Method Test Prep results by class
these scholar groups is monitored by teachers and e |IB MYP benchmark assessments

administration and addressed if necessary.
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Evaluating Instructional Practices

3. What s the Charter Holder’s process for evaluating instructional practices? How does this
process evaluate the quality of instruction?

¢ Classroom walk through summary

Administration at the school evaluates the quality (Teacher observation tracker)
of instruction through frequent observations, e Formal evaluation process, including rubric
some formal as a part of the teacher evaluation for the evaluation instrument

process and some informal, such as classroom
walk through observations.

As a part of the formal evaluation process teachers
are evaluated on quality of instruction. The formal
teacher evaluation instrument is broken into five
domains, each of which addresses a key aspect of
the profession, and includes a domain specific to
instructional quality.

Informal classroom walk throughs done by
administrators focuses on the quality of instruction
and allows administrators to provide feedback for
improvement in advance of the formal teacher
evaluation process.

4. How does this process identify individual strengths, weaknesses, and needs?

The formal teacher evaluation process includes * Teacher professional growth
multiple observations focusing on the five domains e Teacher observation tracker
of the evaluation instrument with multiple *  Formal Evaluation process

indicators within each domain. Teacher ratings on
the instrument, based on the criteria identified,
identify individual strengths, weaknesses and
needs. Because the process can require two formal
evaluations per year, areas of concern can be
addressed during the initial evaluation and
revisited on the final evaluation.

On the classroom walk through observation form,
a notation is made regarding issues that may be
apparent during the observation, such as level of
teacher and scholar engagement and/or
disengagement. Teachers and
administrator/coach discuss what teacher is doing
well and where improvement is needed. During
the formal teacher evaluation process, classroom
walk through observation notes are considered
when determining evaluation ratings.
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Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs
based on the evaluation of instructional practices?

Teachers and administrator/coach discuss what * Teacher professional growth form
teacher is doing well and where improvement is
needed. This is documented on the Teacher
Professional Growth Form. Areas of feedback
include use of engagement strategies, skill focus
and standards alignment. Each year
administration formally evaluates teachers. 4
domains are evaluated: Planning and preparation,
classroom environment, instruction and
professional responsibilities. Teacher are given
feedback based on their performance in these 4
domains.

6. How does the Charter Holder analyze this information? What does the data about quality of
instruction tell the Charter Holder? What has the Charter Holder done in response?

Administrators and coaches compile results of * Teacher professional growth form
walk throughs and determine the areas that are of * Engagement reflection form
greatest need. In addition, teachers provide e Teacher evaluation form
feedback based on the areas they feel need e Teacher evaluation tracker

improvement. Data from teacher evaluations are
compiled to see trends across the domains and
indicate needed support.

The areas in which the quality of instruction can
be improved include: Learning Targets are posted,
related to content / Standards, and referred to
throughout lesson and questioning techniques are
engaging and varied. The areas in which the
quality of instruction are excellent include
differentiation, collaboration and teacher
circulation.

In response to the analysis of the quality of
instruction at the school, the Charter Holder has
hired an instructional coach and a math coach to
improve the quality of instruction. A high school
administrator also serves as an instructional coach
and supports the implementation of the
professional development plan.
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Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students
with proficiency in the bottom 25%/non-proficient students?

All high school students are monitored three times
a year with Method Test Prep (MTP). This
provides feedback for specific areas of need and
predicts success on standardized tests. Students
who were identified based on their previous AlMs
scores are monitored once a month in English and
Math. Teachers view dashboard results and
prescribe small group instruction for struggling
scholars. MTP provides individual feedback and
suggested lessons for students based on areas of
need. Teachers then use this data for small group
instruction to the bottom 25%.

* Method Test Prep Data

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English

Language Learners (ELLs)?

All students are monitored three times a year with
Method Test Prep (MTP). This provides feedback
for specific areas of need and predicts success on
standardized tests. Students who were identified
as ELL through Synergy, the student record
keeping system, are given ILLP plans. Teachers
view dashboard results of Method Test Prep
reading and writing and prescribe small group
instruction for ELL students. MTP provides
individual feedback and suggested lessons for
students based on areas of need. Teachers then
use this data for small group instruction to ELL.

* Method Test Prep Data

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and

Reduced Lunch (FRL) students?

All high school students are monitored three times
a year with Method Test Prep (MTP). This
provides feedback for specific areas of need and
predicts success on standardized tests. Students
who were identified based on their previous AlMs
scores are monitored once a month in English and
Math. Teachers view dashboard results and
prescribe small group instruction for struggling
scholars. MTP provides individual feedback and
suggested lessons for students based on areas of
need.

* Method Test Prep Data
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10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students

with disabilities?

Collaboration between general education and
special education teachers, including co-teaching
and alignment of instructional goals written by
SPED teachers to instructional targets set by
general education teachers, ensures instruction is
meeting the needs of students with disabilities.

e SPED goals
* Online shared Google doc

Area V: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

The Charter Holder is using a multi-pronged
approach to professional development which is
intended to meet instructional staff learning
needs. First, the school provides traditional
professional development on-site throughout the
year, starting with pre-school meetings before the
school year begins as well as professional
development sessions during the year. Areas of
focus for the professional development calendar
for SY2014-2015 include engagement strategies
outlined in the research-based “Teach Like a
Champion”, implementation of changes to the IB
MYP program, and other areas of high need,
including consistency of implementation of the
math program as identified by assessment results.

In addition to traditional professional
development, the school has job-embedded
professional development where teachers extend
their professional learning by meeting in
Professional Learning Community (PLC) teams to
plan lessons together and discuss implementation
of the standards-based lesson plans to ensure
consistency across the grade levels and content
areas. Administration and teachers also have
access to a professional library at the school as
well as share education-related articles and best
practices with one another. Teams of teachers are
working across content areas to share strategies
like close reading and annotating techniques with
their colleagues that support implementation of

* Pre-service PD Calendar

¢ School Year PD Calendar

* PD powerpoints

*  MYP Weekly Overview

* Coaching logs and feedback
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the standards.

As part of the job-embedded professional
development model, the school has hired
instructional coaches to support teachers in the
classroom. The coaching cycle includes meeting to
discuss areas of improvement, with multiple
sessions of observing and providing feedback.
Coaches also support lesson plan development,
building and modifying formative and summative
classroom assessments, and ensuring professional
development strategies focused on by the school
are being implemented in the classroom
effectively. Part of the coaches’ role is to model
and co-teach lessons when necessary.

2. How was the professional development pla

n developed?

The professional development plan was developed
based the needs identified in the SY2013-2014
school year. These needs were identified through
administrative walk throughs, input from teachers,
data from Advanckd self-evaluation, reports on
new MYP requirements, and AIMS and PSSS data.

Admin walk-through sheets

Teacher Observation Tracker
AdvancEd self assessment report pdf
AdvancEd scholar, teacher and parent
survey results pdf

AIMS and PSSS Data

MYP 2014-2015 Implementation guide

3. How is the professional development plan aligned with instructional staff learning needs?

For professional development sessions, the school
reviewed administrative classroom walk through
observation data and determined that
instructional staff needed to learn additional
engagement strategies. Instructional staff learning
styles were considered in choosing “Teach Like a
Champion” because it is highly engaging and easily
accessible for staff. In addition to the professional
development session that introduced the
strategies to staff, multiple copies of the book are
available for check out. At the session, each staff
member identified their personal instructional
learning need in the area of engagement and

created a focused professional development goal.

AIMS and PSSS Data

MYP 2014-2015 Implementation guide
Admin walk-through sheets

Teacher goal sheets

39






Demonstration of Sufficient Progress Report

Coaches are conducting classroom visits to
observe teachers using the strategies and offering
assistance if teachers are struggling.

The 2014-2015 MYP implementation guide
contained critical changes that the instructional
staff needed to learn and implement. Professional
development aligned with these needs was
scheduled to insure fidelity of implementation.
Instructional staff learning needs are considered
when creating professional development sessions
in areas of high need. Teacher strategies,
knowledge of the content, and previous training all
play a role in creating focused professional
development in areas of high need. The adoption
of Common Core Standards has necessitated
professional development to address the rigor of
the new standards. For example, AIMS and PSSS
testing indicate our teachers possess the pre-
requisite skills in reading and writing. The data
indicates instructional staff learning needs in the
area of math. One of the instructional coaches is
dedicated to serve only math teachers.

4. How does this professional development pl

an address areas of high importance?

As previously discussed, professional development
days are reserved each year for areas of high
importance. This process is described in sections
1-3.

AIMS and PSSS Data

MYP 2014-2015 Implementation guide
Admin walk-through sheets

Teacher goal sheets

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in

professional development sessions?

Engagement

Experts in the area of engagement were retained
for SY2014-2015 to support high quality
implementation of the engagement strategies.
These experts do weekly walk throughs and meet
individually with teachers based on observations
and needs ensuring high quality implementation of
engagement strategies.

Teacher observation tracker
Calendars

Emails

Teacher professional growth chart.
MYP training

Peer coach calendar

Coaching logs
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MYP

Two staff members are trained as MYP
coordinators and have been trained in the new
guidelines. In weekly MYP overview meetings,
they monitor the implementation of strategies
taught in the professional development sessions.
Areas of High need

Two peer coaches in the area of math at the high
school have been identified and a math
instructional coach for the junior high school has
been hired. At the high school level, two days a
week are dedicated to attending common preps,
modeling, observations and pacing. Peer coaches
inform professional development choices in areas
of high need.

6. How does the Charter Holder provide the resources that are necessary for high quality

implementation?

In addition to the instructional coaches, the school
uses technology as a shared tool to provide
resources necessary for implementation of the
professional development goals. All teachers have
paid access to tools such as Magagebac, google
docs, Method Test Prep, professional books,
Teaching Channel.org, and Dropbox.

Managebac

Google docs

Method test prep
Copies of books
Teaching Channel.org
Dropbox

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in

professional development sessions?

Administrators and coaches at the school monitor
and support the implementation of strategies
learned in professional developmentin a
continuous loop. As administrators, peer coaches,
engagement specialists and teacher themselves
observe the need for support, professional
development sessions are created or re-taught.
Teachers are also good about seeking support for
areas of need.

Teacher observation tracker
Calendars

Emails

Teacher professional growth chart
MYP training

Peer coach calendar

Coaching logs
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Administrators, peer coaches, and instructional
coaches are responsible for the monthly
monitoring of growth for the teacher-created
engagement goals, as well as updates of MYP unit
planners, and adaptations in high need areas.

e Calendars

*  Emails

* Teacher professional growth chart.
*  MYP unit planners and lesson plans
* Teacher observation tracker

* Coaching logs

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

9. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with proficiency in the bottom

25%/non-proficient students?

On our professional development day, Friday, an
hour is reserved for a professional learning
community to discuss needs, strategies,
adaptations and accommodations for students
performing in the bottom 25% including those
scholars who are English Language Learners or
present with specific disabilities or are intentional
non-learners. This PLC includes general education
teachers, special education teachers and an
administrator and is held weekly.

e Calendar
* Meeting Notes
e Signin sheets

10. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of English Language Learners (ELLs)?

On our professional development day, Friday, an
hour is reserved for a professional learning
community to discuss needs, strategies,
adaptations and accommodations for students
performing in the bottom 25% including those
scholars who are English Language Learners or
present with specific disabilities or are intentional
non-learners. This PLC includes general education
teachers, special education teachers and an
administrator and is held weekly.

e Calendar
* Meeting Notes
¢ Signin sheets

11. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of Free and Reduced Lunch (FRL) students?

On our professional development day, Friday, an
hour is reserved for a professional learning
community (PLC) to discuss needs, strategies,
adaptations and accommodations for non-
performing students including those students who

* Calendar
* Meeting Notes
¢ Signin sheets
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are eligible for FRL. This PLC includes general
education teachers, special education teachers
and an administrator and is held weekly.

12. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with disabilities?

On our professional development day, Friday, an
hour is reserved for a professional learning
community to discuss needs, strategies,
adaptations and accommodations for students
performing in the bottom 25% including those
scholars who are English Language Learners or
present with specific disabilities or are intentional
non-learners. This PLC includes general education
teachers, special education teachers and an
administrator and is held weekly.

e Calendar
* Meeting Notes
¢ Signin sheets
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